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ABSTRACT

The purpose of this study was to investigate the nature,
organisation and administration of the Nomadic education scheme
and the factors that militate against its smooth implementation
in Kaduna State. It was intended to determine whether signifi-
cant differences exist in the opinions of the respondents on
the organisation and administration of the scheme in the State.
Four classes of respondents in five randomly selected Local
Government Areas of the State were used in this study and they
include the officials of the Nomadic Education Scheme, the

teachers, Nomadic Parents and the pupils. #

multiple sampling
gpproach was adopted to select 13 officials, 37 teachers, 72
parents and 285 pupils wo responded to issues raised in the
questionnaire. In all, a total of 407 respondents were involved
in the study. The four null hypotheses which were raised in this
study were all rejected at 0,05 significant level, this means that
significant differences exist in the opinions of the respondents
on the organisation and administration of the schame in the State.
The mgor findings of the study were that the nature of
organisation and administration of the scheme affect its success
in Kaduma State, that even though the Naormaks in Kaduma State

are aware of what the on going education scheme meart for them,
the location of the Nomedic schools, too far avay froam their homes

affect their acceptance of the programmeBassd on the findings

of the research, recommendations were mede to effect improvements.
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xiii
ABBREVIATIONS AND DEFIRITION OF TTHMS

In the context of this stuwiy, the fnllowins abhreviations

. and operational definition ef terms will arnly:

Abbrevintions

.L.G.A.: Local Government Area,

N.C.N.F.S.: Natinrnal Commission on Nomadje FAucation SHcheme

N.N.E.S.: National Nomadic Fducation Scheme

P.S.D.B.: Primary School Nevelopment Board

P.T.A,t farent Teachera Association

U N.E.S.C.0. 3 Dnited Nations Bducationsl, Beientific ond
Cultural Organisation

U,P.E. 3 Univeraal Primary Fducrtion.

Nefinition of Terms

hecergibility: The diestance between the location of the Nomndic
™ucation Schnols from the locations of the peanle
and forms of poszible barriers thot may nrevent
them from using the facility.

fecceptability: The abhility of the Nomade to tsve the Nomadic
Fdueation Schewe of forad ta them, hased on the
rvajilability of freilitice,

Administration: The nrocrea of monasins all the human and matarinl
resources aviilable in an orenoniration, in order

tn 2chieve set pn2le of the orpanieation,



xiv

‘dministrative Effectiveness: -A process of ohtaining aopprooriate

huran and materinl resources, involving
and Satisfying the needs of the group,
delepating duties and cresting an
awareness of the organiesationn] poal:
which in turn results in the realisation

of organiesational goala and objectives.

Commission: A body set up to manage the I'omadic
Eduecation pro~ramme in Nigeria towards
the renlizatinn of its ronle and

nbjectives,

Nomads: People whom by their lifestyle, culture
and trade are unable to remain permanently
in a perticular cettlement, but mirrate
from nlace to place due to variation in

weather conditions,

Nomadic Education: A snecial educnrtional prorramme decigned
for the Nomads to enable them to
acnuire some form of Western education
that will make them fit in effectively

in the Nigerian society,

Orranisationt A pattern of social relations and
arransement of hFuman and material
resources in 2an organisation with the
aim of accomnlishings some specific goals

or rurnoses,



xv

Organigational Effectiveness; Thie is a sitnatinn whereby appronriate
social relationships, proper role
specifiecation, smooth flow of Communic-
ation and staff motivation and develonment
is Maintained in an organisation, which
in turn result in the realisation of

the orr2nisational :oals objectives,

Planning: A process of settins apart in advance
certain actions to be carried out for
the realization of the goals of an

organicsation,
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————t

THE_PROBLEM

1.1 Introduction

This study is about the organisation and administration of
nomadic Education Scheme in Kaduna “tate of Nigeria. It addresses
issues that relate to the nature and precblems of the organisation
and administration of the scheme in Kaduna “tate.

Kaduna State, like 211 other Statar of the Federal Repnhlie
of Nigeria,is involved in the development of the western type of
education. However, before the advent of western education, all
societies in Nigeria had their traditional education which is
still playing an important role, However, some
societies in Nigeria seem to have prefered thelr traditional
education to the exclusion of Western education, one of these are
the Nomads «

In realisation of the important place of education as a
tool for socio-economic and political development of any given
society, the Government of some countries of the world appreciate
the need to invest a large share of thelr annual expenditure on
education; with the aim of ensuring that education is made both
accessible and acceptable to the populace, in order to raise their
literacy level. This goal justifies the effort of the Government
of Nigerla at introducing and launching of educational programmes
like the Universal Primary Education (UPE) Scheme in 1976, the
6-3-3-4 system of education which has stretched from 1977 to the
present, and the current National Nomadic Education Scheme (NNES),
which was 1annehed  in 1986, with the aim of helping the Nomads to

embrace ~~!'~-- education as part of the effort of the Government



of Nigeria at providing functional literacy to all Nigerians as
a right.

The above development is stressed in the constitution of
the Federal Republic of Nigeria (1979), which relevant section states
that "Government shall direct its policy towards ensuring that
there are equal and adequate education opportunities.” This
provision does not concern only the settled Nigerians but all
Nigerians including the lNomadic Fulani. This provision was further
articulated in tne National policy on Education (NPE) revised in
1ORE, when i+ stnted; "Micorinta nhilacarhe Af adpention,,
is based on the integration of the individual into a sound and
effective citizen and equal educational opportunities for all
citizens of the Nation at the Primary, Secondary and Tertiary levels,
both inside and outside the formal school system,"

Since the Nomads lacks the privilege of acquiring
western education in ‘1~ country, it becomes difficult for them
to freely mix with their settled counterparts, not to talk of

participating actively in the affalrs of the country. HNgarl (1988)

savrysd that Phe annla ract A{onrivteatad nondnat in 4he vy Fvery

The validity of this statement can be more appreciated only
when considered in relation to the actual deprived state of the
Nomads in terms of wWestern education for many decades now. One
wonders why the situation is so with the Nomads in nigeria, even
at this stage of modern civilization and advancement of western
education in the country. In fact; a critical consideration of the

stages of educational development in this country, from the period
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zfter the country's inierendence, reveals that concerted offort has
not heen intensifieﬂ tn provide a form of Vestern eduertinn to the
Yomedic people in Niferia, taking into consiferstion their life
Qty{é,

Evern thouch the Nomads have alrendy acquired a wenlth of
knovledge in their traditionsl form of cnentinn, neverthelens,
since Nigeria has long apo recognised an? ecelectrd Western
alunntion Az an inetrument for latisnal integration and develonment,
it becomes neceseary therefore, that this rrivilepe shonld be
extended to the Nomadiec Fulani,

Connidering the increasing awareneea on the role éf edncation
sg an inevitable tool for the wealisation of a nations developmental
needs and aspirations, the Government of Nigeria in the Nntional
Palicy on Education revired in 1985, further ctreaped that:
"education will continue to be hirhly rated in the 'ntional
Development plans, because education is the most important instru-
m-nt of chanpe as any foundatmental change in the intellectual
and social out-look of any society has to be nreceded by an
educational revolution,"

This provision might have motivated the recent direction of
the effort of the Govermment of Nigerian on the education of the
Nomads, who have been depriv?ﬂ of the privilege of benefiting from
the Western system of education, with the aim of inteprating them

fully into the Nigerian society. Furthermore, the initiative of the



Govermnment in this direction is not unconnected with the

provision in the National policy on Education, which states that:
"education is the birth right of every Nigerian child, and should

be brought cloge to the environment of the child." 1In view of this
provision, the Federal Govermment of Nigeria has shown her readiness
to realise this goal of educating the Nomads through the establish-
ment of the National Nomadic Education Scheme (NNES) in the

country in 1986,

In appreciation of the relevance of education for improving
the life and living condition of the Nomadic Fulani in Kaduna itate,
whose population estimate according to Lar (1989) is put at
3,329,364, The Govermment of Kaduna State has also shown it's
willingness to extend the privilege of education to the Nomadic
sect through launching of the National Nomadlec Education Scheme in
the state in October 1987, along side with Kano, Katsina, Borno
and Bauchi States. This gesture is seen as a timely development
by the iiomads in the State.

The MNomadic ﬁenple found in Kaduna state may not be purely
described as pastoral in nature, the re2son being that some of Licw had
already settled down in several locations in the State for many
decades now. This situation may be seen as an advantage wnich
kKaduna State has over other states in the country, where the movement
of the Nomads is uncertain and unpredictable. According to the
State co-ordinator of the scheme, Mallam Habibu Umar, "most of
the pastoral Fulani found in the qtate are those from the
neighbouring St2+pg who are in search of pasture for their cattle.”

The National Nomadic Education Scheme is a special educational
programme designed at the Federal Government level in the country,

with its implementation affecting all “tafee in the country, with



high concentration of Nomads. However, the state coordinator of
the scheme, Mallam Habibu Umar, further revealed tnat there

'is no unified guideline for the implementation of the scheme across
the states so far. Thus, every state in the country is left to

carry it's own cross.

1.2 Statement of the problem

Even though the Nomadic Education Scheme, a special educational
programme designed to enable the Nomadic people ip Nigeria benefit
from the Western education system is gaining wider acceptance in
Kaduna State, nevertheless, this scheme is faced with some problems.
Thie etuily is intended to Inveetimate the orpanisational and -
admini strative gituation with repord to the implementation
of the National Nomadic Education Scheme in the Ctate.

Specifically, this study will . focus on the

following areas:

i) The nature of organisation and administration of the
Nomadic education scheme in kaduna State.
{i) The duties and responsipilities of the organisers of the

Nomadic Education Scheme in the State.

iii) The extent of involvement of the Nomadie Fulani in the

organisation of the scheme in the State.

iv) The accessibility and acceptapility of the Nomadic

education scheme to the Nomads in Kaduna Ctate,



1.3 Research Questions

In tnis study attempt will be made to answer tne following

questions;

i)

ii)

iii)

iv)

v)

what is the nature of organisation and administration of

the Nomadic education scheme in Kaduna state?

what factors constitute problems to effective organisa-

tion of the scheme in the Sinte?

what factors constitute problems to effective administration

of the scheme in Kaduna State?

To what extent is the Nomadic education scheme both

accessible and acceptable to the Nomads in Kaduna Stste”

To what extent are the Nomads involved in the administra-

tion of the scheme in Kaduna State?

1.4 Research Hypotheses

This research is carried out on the following.

hypotheses:

H°1

Ho

Ho

There is no significant difference in the opinions of
tieachers, pupils, Parents and officials on the organisa-
tional effectiveness of Nomadic Education Scheme in Kaduna

state.

There is no significant difference in the opinions of
teachers, pupils, Parents and officials on the administrative
effectiveness of Nomadic education scheme in the State,

There i= no significant difference in the opinions of
teachers, pupils, Parents and officials on the accessibility

of Nomadic Education Scheme to the Nomads in Kaduna State,



Hoh There is no significant difference in the opinions of

‘teachers, pupils, parents and officials on the involvement

of the Nomads in the_administration of the National Nomadic
rAucation scheme (NNES) in States

1.5 Objectives of the Study

The Nomadic Education Programme is a topical iscue in
Nigeria especially in those areas that have high concentration of
Nomads, This type of education has algn received a wide range of
eupnort and publicity by the Government, i

Furthermore, much funds have been disbursed on this
programme by hoth the Federal, State, and Local Government with the
aim of making education accessible to the MNomadic proup of this
country. These efforts are geared towards the realisation of the
laudable MNational goal of making educmtion in the country for all
by the year 2000AD,

The objectives of this study are:

i) To assess the extent to which the Nomadic education as

emphasized by the Federal, “tates and Local Government's

has actually been accessible to the Nomads in Kaduna State,

ii) To determine to whatlzxtent the Nomads in Kaduna State
are aware of the ongoing Nomadic education scheme meant for
them,
1i1) Tn .identify. the factors that constitute obstacles to
effective orpanisation and administration of the Scheme in
Kaduna State.
iv) To find out the extent to which the Nomads are involved

in the administration of the programme in the State.



1.6 Basic Azsumptions of the Stndr

This studyv is carried out on the followins ass mptionss
i) That the Nomads in Kaduna State aleco have hirh value for
Yestern education like their settled counterrarts.
ii) That the Nomadic People. are generally suspicirus of new
things, pereone and situations.
iii) That the Nomeds already have acquired a wealth of knowledge
through their traditional system of education,-

1.7 Sirnificance of the Study

This study is significant in that the findings would help to
reveal - problems associated with the Nomadic education prosramme
in Kaduna State, The recommendation would eerve as a puide to the
initiative of the Government of Kaduna State on thie programme in
the rieht direction.

This study is expected to rive insirht on the extent tec which the
rrosrarme has been made accessible and acceptn*le to the Nomads
and would reveal to the Government of Kaduna State ac to whether the
efforts being made at educating the Nomads is yieldings the desired
result, .
Government policy makers, officials of the NNES, educational
administrators, institutions of learning and rroups of individuals
who are intereated in the scherz2, would benefit from the findings and
recormendation of this study in terms of effective plannins and

implerentation of the prosramme in Ka‘una Stste,
Mhe study would provide various means of solving the

orrenieationel and administrative nreblems asgocintod with this prosramme

in the State.



1.8 Scope and Lirmitutions of the Study

The researcher for logistic reasons finds it conveniont
to consider especifically the organisation and adwinistraiion of
Nomadic Fducation Scheme in selected Local Government Areas of
Kaduna State,

By their eulture,the Nomads are obrerved to he conrervative
and susvicious of new things, persons and situations. This wis a
major difficulty that the researcher encountered which may af’ect
the findings of this study. The reason is that the Momads conld
conceal from the researcher some informntion that are of vitel
importance for the purposeiof this study.

Also, the itinereant lifestyle of the Vomads may affact the
findinFe of thic study as the researcher found it vevy Aif iecnls
tn cope with their nnsteady movements within the Statey, dus tn

toth physiecsl and finanecial conctraints,

Finally, language barrier war 21lgo a limitation in th: ~to7y,
eince the researcher was not very fluent in Hauea nor the pulfulde
1spmuare of conrunication. Thus, much of the interrcetions baler-n

the llomade nind the researcher was donc thren-h the u o »f interpreters.



Chapter 2

REVIEW OF RELATED LITERATURE

2471 Introduction

One of the contemporary topical issues in the

country today is the Nomadic Education Scheme, This scheme

was formally launched in Nigeria in 19%, aa an

effort by the Federal Government to extend educational privilepes

to the pastoral Fulani in the country; who for long have been
deprived the ripght to formal education as other citizens of the

country. The objective of the scheme is to provide the

Nomads with a special kind of education that could enable them to

become integrated into the affairs . of the country as productive

citizens,

This chapter is organised to cover the following wrer-:
flonceptual framework of the study; historical perspectives of
liomadic education; indi-enone education among Nomadic people;
Federal Government involvement in Nomadic education scheme in
Niperia; and the Nomadic education progfamme in Kaduna State.

The reasons for the selection of the above themes are:

(i) To examine some organisational and administrative

theories. through which this study can be mirrored;

10
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{ii) To pive the historical perspective of educational
programmes for the Nomadic Fulani in some countries of the

world and their relevance to the organisation and

admini stration of the scheme in Kaduna State,

(iii) Identify some practical steps initiated by the Nigerian
Government at educating the Nomads in the country,

particularly in Kaduna State.

2e2 Conceptual Framework Of The Study

In this section, the researcher focuses on the
major themes constituting the section., These arees
(a) The concept of planning
(b) Organizational and administfative principles in education
(e) Leadership in education and

(d) Commnication theory

> o ¢ Ihe Concept of Planning in Education: There is a global

perception that plamning is an integral part of education
management. Planning involves the projection of the activities
te be carried out in an organisation in order to achieve a

set of poals. It is a procees of identifying and setting
apart, in advance, a sequence of action which when implemented

could lead to the attainment of the goals of an organisation,
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Fayol. (1949), considers planning as an act of foretelling
and preparing for the future , while Gulic and Urwich
(1939), view planning as working out in broad outline
things that need to bte dopne and the methods for
accomplishing the goale of an organisation . According to
Newman. (1963), in Ovwigho (1991), planning entails "the
procegs of detemining in advence what is to be done,
including clarification of goals, establishment of policies,
mapping out of programmes and defining the specific methods
of procedure", However, Banfield (1952),considers planning
to be "a process by which an administrator selects a course

of action for the attainment of hie valid ends',

From the above éancepts of planning, it can be obseerved
that plemning generally is future oriented and entails the
identification of goals and objectives of an organisation
and working out ways and means of achieving them, It is
a dynamic process that operates not in isolation of the
existing situations and circumstance of the organizations.

All organizations differ remarkably in their gpals, tasks,
policies and nature of administration, These elements are

necessary in the planning process of any organisation,

Educational Planning, according to Musaazi (1982)
‘is "the application of rational, systematic

analysis to the process of educational development with the
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aim of making educalir.:.ion more effective and efflicient in
responding to the needs and goals of students and society'.
Thuse it involves the process of identifying educational
needs of any country, society or group of people, outlining
preferable directions which education mhould tgke and how to

implement the decisions tsken,

The National Nomadic Educatlon Scheme designed
fdr the Nomadic group in this country,is in line with the
above, The Nomads differ remarkably from other citizens
of Nigeria a3 thelr mode of life and occupation which , =
is closely tied to €attle rearing make  them aliens in the country
of their birth, and unable to benefit from the repgular
educationgl programme in the country, Henee, Omuabor
(1982)y stated that "because of the nature of their occupation,
" the myth has been wofen over the years that the cattle Fulani
is @ born wanderer with wandering trait." Since the life
style of the Nomads puts them at a disadvantage in terms of
full participation in the regular educgtionsgl programme of
the country, it becomes logical that a special educational
programne is planned in the type of NNES, to cater for the

nesds and asgpirations of the Nomads. -~

According to Ezeocha. (1985), Lducationsl Planning
does not stop with the preeent, it denls with the future by

drawing its enlightenment from the past. Plaaning iteelf
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is a continuous process which is concerned with not only in
what direction to g, but by what means and the best ways to get
there, This implies that educational planning no matter

how well articulated, does not end with putting down the plan-on
paper. It must also concern itself with the implementation.
Coombs. (1974), asserted that®as one plan period moves into
action, plenning for the next must be underwsy, nourished by
feedback from the first".  Similarly, Musaazi (1962),
contended that since development and change take place

over a period of time, planning designed to achieve development
has to be seen as a continuous spiral process, There fore,
planning is not only concerned with objectives ut also with

how to achieve them, through implementation of those

objectives.

The viability of the National Nomadic Education Scheme (NNES)
should not be judged by the content of the'hlue print' as
given by the Federal Covernment only. Much of the success
or failure of this scheme will depend on the implementation.
Thusy there is need to continue to monitor the progress made,
identify flaws in the plan and how to overcome them, This
may even require changes in the original plan, principle
and decisions in order to achieve better results. Consequently,
educational planners concerned with the NNES should be well
informed on the nature of the Nomadic Fulani society and their
way of life; their needs and aspirations and should possess adequate

statistical data to enable them to make predictions that would
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improve the existing situation of the scheme in Kaduna State.
Ezeocha (1985), further maintained that many plans have ended in a
confusion simply because of lack of trained people to

translate them into concrete terms in real situations.

He further stressed that people who can interpret and

translate these plans into real life situations should be

trained and arrangements concerning administrative

management should be madeso that plans could function.

with regard to the NNES, the Federal Government had
in 1990, established a National Commission on Nomadic
Education (NCNE) which is responsible for the implementation
of the scheme in all states with Nomadic education primary
schools. The bulk of work of the commission is
administration and considering the special nature of the NNES,
it has established Nomadic education Units which are attached
to the Primary School Management Boards of these states.
These units are headed by staff trained for the coordination

and implementation of the scheme at the state level.

Planning as a process is change-oriented. Change is
a process which involves alteration in the structure and
function of an entity. The entity may be a living or non-
living thing for example plant, man, organisation or a soclety.

Meaningful change in any field of human endeavour can be
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realised through ai;fcci:ive planning. Thus, a plan is meant for
a changes  Smith (1973), explained that change is an

alteration of existing field of forces and no institution

or organisation is exempted from it. According to

Haurie et.al, (1971),“change as a fundamental natural law,
connotes the idea of making something different in one or

more planned ways; but not really the activity of converting

to something wholly new.' Thus, change may be repgarded as a

new development or way of doing things, that has the potential

of altering the old ways when introduced and adopted,

The NNES can be seen as a new development
presently experienced by the Nomadic Fulani in the country
and Kaduna State in particular, which no doubt has the
possibility of altering appreciatively their way of life;
through the acquisition of western education and improved
herding skills. However, the emphasis is not on a
complete destruction of their cultural heritape through
education, btut to provide the lomeds with a specinl kind
of education that would enable them to fit into the main-
stream of life in the society through a well desipgned
curriculum, However, Bzeocha (1985)yindicated that.
every planned chanpe, no matter the underlying good
intentions, evoke some problems, Some times, the

emergence of these problems tend to discourage the continuation
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of the change process. In the case of the NNES, there
io the fear that this scheme might end up transplanting
the Nomads from their well cherished societal values, norms
and culture practices to western cultures: which has not

solved the mundane needs of our tralitional society,

Ardo, (1986), identified two types of models which are
popular among the planners of change. They aregthe
"gystems model" and the "developmental model', He explained
that the "systems model" is regarded as universally
applicable to physical, social and human relationships in
small or large units, while the '"developmental model' deals
with human affairs, Furthermore, Bushnell et,al (1971) and
Smith (1973)4tend to agree that the 'systems model' is
predicated on the functionalist perspective of change.

This implies that change can only occur when an overall
equilibrium of a system is disturbed, The 'developmental
change' is said to centre around growth and directional
change. This implies that the 'systems model'! involves

a change which may not be qualit ative; while 'developmental
model' involves a vector change and as such it is qualitative.
In this case models of planned change, can be applied to
curriculum change and be made relevant to the NNES, The
systems model, when applied to the NNES will involve

internal struggle within the system to make some adjustments,



so as to allow the continuation of the former system in

a new situation. While the 'developmental model' seeks
for a permanent change from the former system, which means
a complete displacement of the existing situation with a
new system entirely, Ardo. (1986), noted that no society
is static in the absolute sense, even the Nomadic Pulani
society is also in a state of motion and is influenced by
both internal and external forces, lle suggsted that
education and its contents should have to change along with
these internal and external changes therein, This 1mplies-
that the role of the NNES for the Nomadic Fulani should be

to reproduce the cultural apparatus of their society.

2.2.2 Organi sational and Administrative Principles in

Bducation. It is wide_.y agreed among scholare of
organisation that the study of organisation is faced

with one difficulty that stems from the fact that organisation

is not readily vigille or describable, Musaazi. (1982),

argued that“org-nisations are constituted becsuse certain

people have founded a common purpose, have been able to
interact with others ,nd have shown willingness to contribute
action towards accomplishment of purposes'. Similiarly,

Mooney. (1947)4in Ostrander (1973), pointed out that organisation

ig the form that is required for human association to attain
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Common purpore . Here, it implies that no single member

forming the organisation is indispensable. Thus, for the
realisalion of the goals or needs establishing the

organisation, it is imperative that members must interact so as to

contritute well meaning actions towards this end,

The NNES can be seen as a special educational need
identified by the Federal Government in Nigeria, which
directly affects the Nomadic group of our sociey.

Both the Federal, state and L.G.A in conjuction with the
policy makers, educational planners and administrators have
produced a 'Blue Print' on Nomadic education in the country;
and a NCNE was established by the Federal Covernment to
perform definite assignment, as Stinchcombe (1965) in
Osfrander (1973)9postulated of orgmnisation as a set of
stable social relations deliberately created, with the
explicit intention of continuously accomplishing some

specific purposes.

Caplow, (1976), perceived orgenisation as concisting
of people in a pattern of relationships. Similarly, at
present, there is a simple hierarchical organisational
structure for the NNES in Kaduna Stnte, It is such
thal instruction is given in the order of hierarchy occupied

by individual staff., Waldo (1964),in Ostrander (1973),



supported this view when he stated that in structured
orgmisation, there are anthoritative and habitual
personal interrelations. Under this situation, some
percons give instructions to others and these instructions
are habitually followed by other persons, In the case
of the NNES in Kaduna State, instruction is passed from the
NCNE down to the stateCoordinators of the scheme who are
directly responsible to them, Fayols' (1841 = 1925) in
Musaazi (1982), conception of administration, placed the
Chief Executive of any establishment in a position where he
must develop formal structure which facilitates hierarchical
allocations of responsibilities and communication flowe
Fayol aleo emphasized the importance in administration of
division of work,authority, discipline, unity of direction,
subordination of individual interest to the interest of the
organisation order and initiative. While Ostrander
(1973), indicated that if an organisational structure is
to be designed to ;chieva definite purposes, then it is
clear that the purposes must be known. He insisted that
an organisationsl pattern which defines the division of
regponsibility in one way and then operates in another is
an incongruous operation which fosters and nurtures
individual's anxieties and makes it more difficult for them
either to identify with the purposes of the institution

or help to define or redefine them,
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It implies that if an organisation is expected to
develop towards the achievement of certaim goals and purposes,there
should be proper and clear allocation of duties and
regponsibilities among the members of the organisation,
The absence of proper role specification in an organisation

is one of the major camses of redundancy in an organisation.

In the case of the organisation and administration of the
NNES in Kaduna State, not much is seen of division of work
and decentralisation of authority, which tends to destroy
initiative and reduce efficiency and effectiveness of the
staff. Much control over the scheme is exercised by the
lNCHE such that th;! state coordinators of the programme can
not claim full control over the scheme in the state., This is
contrary to Webers (1864-192C),opinion that repular
activities of the staff are distributed in a fixed way
called official duties: and their operations or work
activities are governed by a consistent system of abstract
rules or guidelines: which leads to the attainment of goals
and objectives. The administralion of the HNES in Kaduna
State does not seem to have definite guidelines for the
implementation of the propramme. that cover such areas as
number and calibre of staff to be employed, their duties
and regponsibilities; staff{ emoluments and the nature of

school building to be constructed in the state.
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Considering the above situation, for Fayol's ( 1841
1925), idea of efficiency to be achieved in the organisation
and administration of the NNES in the state, it becomes
necessary for the NCNE to understand how it can organise
the activities, the materials and human resources at its
disposal to enhance the attainment of ppals. Thus,
Musaazi (1982), maintained that there should be delegation
of duties and authority and an adequate span of control;
and of courseé, channels of communication must be well
defined, This implies that no malter how well articulated
the NNES is, it may never reamlly work well as desired,
unless the organisational and administrative milieu favours
1t, It means that. for the scheme to be effective the
various participants along the line ghould be able to
perceive their relative role in relation to the entire
system, In other words, all those who are directly
concerned with the Nomadic education programme, like the
parents, pupils, teachers and administrators, should be given

a fair chance in the planning process,
An examination of the Kaduna State Nomadic education

organisational structure (see Appendix 4 ) provides a
hierarchy running from top to bottom. It gives the
impression that all is being poured from the top to bottom,

This approach does not seem to provide room for feedback
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from the gubordinates, yet, the administration of schools
is not a one way approach, Earlier, it has been mentioned
that the Nomadic education unit forms a sub-unit of the
Keduna State P.S.D.B., since the NNES is essentially
primary education, Althouph the lomadic education unit's
activities is monitored by the Executive Secretary PSpB, it is
directly under the control of the NCNE, Thus, a critical
consideration of the hierarchies indicates that some of the
staff in the box do not directly belong to the unit: some
belong to the Ministry of Education, For example, the
State Coordinators of lomadic education are not purely
answerable to the Executive Secretary P.S5.D,B,, lut to

the NCNE in all matters affecting the propgramme in the
State, Similarly, the Education Secretaries and
Supervisors to the L,G.As are not answerable to the State
Coordinators for Nomadic education. However, since all
are concerned with primary education ppalsgthey jointly
work torether in harmony for the success of the programme

in the state.

Thakur et.al. (1980),considers delepgation of authority
as a1 important orpanisational and administrative principle,
They remarked that when work must be divided, anthority
must be delegated to accomplish the task. Thus,
delegation of amthority is giving sumeone '"permission

to do certain things", 1In the case of the NNES in Kaduna
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State, there seem to be a close working relationship

and delegation of amthority between the Nomadic education
unit in Kaduna State P.S.D.B,, and Staff of the L,G.A.
Under special arrangement with the Nomadic education
unit, some of the Nomadic primory schools are built by
the Nomads themselves and the L.G.B.A., and in most cases,

the L.G,B.A. supply these schools with teachers,

According to Musaazi (1982) "sSupervision is a
consciously planned programme for the improvement and
consolidation of instruction", This opinion seems to
have agreed with Swearingen (1962),in Musaazi (1982), who
indicate that supervision focuses upon the improvement of
instruction, It is concerned with the contimions
re-definitionof roals, the wider realisation of the human
dynamic for learning and for cooperative efforts, and with
the nurturing of a creative approach to the problems of
teaching and learning. It implies,thereforesthat
Supervision is an inevitable nspect of the educational
system which seeks to improve the teaching and learning
process, thereby. gmiding the goal of an educational
programme as planned towards its realisation, In case
of the NNES, in Kaduna Stateq remlar supervision of the
Nomadic primary schools is carried out by
the L.G.E.A. Sunervisors ond the State Coordinators of the

scheme in order to repulate the standard of the schools.
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2.2.3 Leadership in Education Effective administration of

any organisation can only be achieved throush good leadership,
Therefore, school as an orpanisation by its nature requires
sound leadership in order to accomplish its objectives,
According to Musaazi (1982), and Ezeocha {1985):Leadership

is the process of influencing the activities and behaviour

of en individual or a group in efforts towards ponl achievement
in a given situation,' 1In contrast to the above, Lipham in
Ostrander (1973)sstated that "leadership is the initiating of
new procedure or structures and procedures for achieving
existing goals or the initiating of new objectives and goals for
the orgenisation.” hus, o leadersbesides being a member of
the orpanisationsic o custedian of the organisation's overall
interest, He defines both his role and that of the group
and engures that they are performed 3in the best interest of

the pgroup,.

Follet (1960)yin Ngu (1980)sidentified three types of
leadership traits; leadership of personality, leaddrship of
position and th t of Tunction. She admits that in modern
complex organisationythat of personality is less important
than the other two, But Gulton's (1925) Personality traits
theory cited in Ng (1988)4 sees "Leadership acja process
of acquiring exceptional innovation in respect of choice of goals',
However, notwithstanding the type of leadership in question,
all leaders seem to have one common element, implicitly or explicitlye.

Thus, MHusaazi (1982)s further advanced that '"leadership is
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concerned with the implementation of those policies and

decisions which assist in directing the activities of an
orpanisation towards its specific pgoals." However, leadership
in gny organisation implies that an individual or a group of
individuals have been given an mthority or injunction to exercise
a definite meacsure of power within a particular organisational
contex. A common relationship that exist in thepe definitions.
is that leadership involves the art of motivating and coordinating
the sctivities of individuals and groups towards poal achievement
in the organisation. lowever, Ezeocha (1985)estressed that

"the calience and coverience of power exercised by a lender

would depénd to a large extent on the goals set out by the
orponisation and also by the stratepy available for achieving them,"
According to him, the role or duties of an educalional leader vary
widely, the ppecific duties he has will depend for example, on
the type and gize of the school, the tradition of the school, the
general organisation of the institution and the number of staff,
Thus, the responeibilities of educstional leaders can be

cateprized into two: professional and administrative.

In relation to the NNES in Niperia and Kaduna State in
particular, as a new educational progromme, its smooth
implementation would depend on effective professional
knowledpe and administrative leadership ability of all
committed to the programme. By their nature, the Nomadic
Fulani's itinerant movements, suspicion of people, situation

and new development, ere possible factors that could affect
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their acceptance of the programme. In view of this, a very
efficient administrative leadership is reguired in order to
motivate and persuade the Nomads towards developing interest in
responge to the scheme in the State, To this end, Coodenough
(19517 ), on anthropologistyindicated that administrative
lendership of conventional school systems is easier than that
of pastoral schools due to their itinersnt way of life, it
implies that the administration of the propramme may not
necessarily adopt the conventional school administrative
leadership approsch, considering its special nature, Thus, a
specipl administrative approach should be adopled to muit this
kind of educational sysﬁem in Nigeria and particularly in Kaduna

There is presently an appreciable effort on the leadership
activilies of the State Coordinators of the NNES, Eesides
creating more awareness on the programme in the state, the
Coordinators have encouraged the Nomads in Kaduna State to
construct footpaths and bridges leading to their settlements.
to make for easy access to them. They have encouraged them to
make mini dams for their cattle , in  areas where they pave
settled close to water sources, as can be observed at Rafin Guza.
Agsin, the Nomads have been made to appreciate the need to be
involved in the implementation of the scheme in the stote, by
establishing more Nomadic Primary Schools PTA., building more
school s, for themselves, as in Katul (Kachia L.G.A.) and by encouraging

their adults to embrace the adult literacy programme, Remular
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meetings between the Coordinators and the leaders of the Nomadic
Fulani is organised by the State Coordinators to discuss issues

affecting the programme in the State,

2.2, Communication Theory In Education, One of the main areas

L

of concern in the organisation and administration of any

institution. centres on effective communication, Communication

is the transfer of information from one or more persons to others,
Husaozi (1982)qexplaing that. "Communication is intended for convey-
ing information, instructions, sdvice, feelings, opinions and facts

correctly apd accurately from one to another person or group of

people."” This implies that school administrators do not
solely communicate among chemselves, Wit «ith the teanhars,
pupils, parents, public, ond other employers, Thus, communication

serves as a network thst holds all members of the orpanisation

together in a harmonious relationchip for gosl attainment,

Furthermore, Musaazi (1982),ch-~crved thst "communication

permeates every process of school life', Much of the activities

of school administrators is characterised by deciwion making and

this requires a lot of information. For such information and

ideas to be passed or reccived, different channels of communication should
be adopted. To this end Campbell 23.2‘ 1971)y in Bzeocha (1985)¢ sugmested that
the flow of communication shoulc move downwards, upwards or aCross.
Usually communication will occur throuph the hierarchy of the

school, from the headmaster down to the pupils and between the

staff and pupils, This mode of communication could be termed

vertical and horizontal. Ezeocha (1985)y warned that downward
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comminicationshowever facileyis never encugh. Any organisation
that hopes to work smoothly must ensurc that there is come feed-
back, and also a forum for the expression of opinion by all levels

within the organisaltion.

With regard to the orpanisation and administration of the
llomadic education scheme in Kaduna State, there is a  smooth
channel of communication which tends to conform with Campbell
and Ezeocha's sugpestion of downwards and upwards communic ation,
Since the Nomadic education unit is under the Kaduna state
P.S.D,B.y it follows that the State Coordinators of the propgramme
are answerable to the Executive Secretary, PSDB. They are responsible
for receiving and communicating to him the progress of the scheme in
the state. Similsrly, the Coordinators are in constant
communication with the Education Secretaries of the L.G.A's
who also oversee the Nomadic Primary Schools under them,  ‘They
make periodic report to the unit on the situation and needs of
the schoolssespecially in the areas where the L.G.E.A. cannot
asoist. Teachere under the services of the L,G,E,.A. could
receive and communicate through the headmaster to the Secretary,
whereasythis is not purely the same with employees (teachers)
under the commission. They could directly communicate with the
Unit when such need ariees, since the L,E,A. has no obligation

to them.

Furthermore, Ukeje (1979)yinsists thot communication is
important both to those who control and manage and those who

are to benefit from education, it helps those who are in control



to make the thinking, decision, and actions known to those who
are variously involved, This view conforms with Barnards
(1928)yopinion in Musaazi (1982)ewhen he emphasized the importance
of effective comminication in administration throupgh which
inducement, persunasion, inspiration and cooperation can be
achieved., Thus, it can be stressed here that effective
communication is the bedrock of any administration for possible

roal attainment,

In relation to the NNES in Kaduna State, their cherished
culture apd occupational mode of life has been identified as
the main cause of hinderance to their full acceptance of the
programme. In this regards. there exists an established
comminication link between the Nomads in the L.G.As, through the
Miyeth-Allah (Cattle Breeders Association) and the Nomadic
education unit of the State P.5,D.B, 'hey often send a representation
of the leaders to liase with the State Coordinntors on matters
affecting the schools or a request to the unit for the establishment
of new primary schools. Similarly, the unit, throupgh the
leaders of this associationstries to permiade the NHomads in the
state to accept the programme at the prassroots, and to settle
down in areas favourable to them, for the success of the scheme

in the state,
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2.3 llistorical Perspectives Of Nomadic Education e«

In some countries of the world, there have been efforts aimed at

educating and settlement of the Nomadic groups in order

to better their lote Mohammed (1989), observed that, -mobile
educational provision was long established by the wandering
catechists in pastoral areas of Northern Burope and in colonial
and pre-colonial Africa before the establishment of formal
educational systems. Similarly, Gorham (1975), pointed out
that travelling schools have been used or are in use in the
pastoral resions of Monpolia, Sovietcentral Asia, Mainland
China, the Western Sahel and South Asia. According to him,
initial attempts to sell and promote literacy in the Soviet
Republics of Kazakhstan and Kirghizia in the early 1920s, depecnded
mosily on two types of mobile facilities known as the Kyzye Kerum
or (Red Caravene) and the Kyzye Otovu, or (Ked Yurtas). Thege
facilities were both used to establish educationgl contact with the

local lomadic groups bdefore 19350,

In the west Africa region, Ardo (1986), reported that
attempts to provide more structured forms of mobile schooling
for lomadic pastoralists took place in the 1920s in the
Francophone West Africa countries, He indicated that the

first recorded tent school was among the Sohelian lNomads in 192k,
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when the then Mauritanian Covernment provided some
educptional facilities for the Sahelisn Pastorsglists.
Furthermore, Ardo believes that the Mauritanian — examples
wele copied by her peighbours such ms Chad, Maii, and Niger

with varying degrees of success; but not without difficulties in the

are?Of teacher recruitment most of whom were not ready to pagticipate te
the programme. This was due to the absence of such social services
as . health and portable drinking water in the rural areas.
Similarly, N'Gwandu (1981)ahad expressed the same
problem in Ffanzania =snd Kenya respectively, end went on to
pive the following reasons for the development, According
to him, the teachers' formal education experiences tend to
alienate them awgy from the rural society. And. the
motivational and reward structure of the village communities
may not ke conducive to the teachers to intepgrate with the
communi ties. Ngwandu, added that in ordar te overcome this
ncgat?vc attitude of the Nomadic teachers, the programme planncrs
hed to recruit the teaching staff from the itribal Momadic societiess
| This jdea seems to confomm with 'Iwhatlz is obtained

in the NNES in Kaduna State, where the tullk of the teaching
staff are pulbes. Thus, they could conveniently perform
their duties because they are used to the Nomads' way of life. In fact
the use of Nomgdic Fulani teachers in this prosramme in Kadunn
State. may have helped the programme to survive up to this
stame., Perhaps, the situation would have been the opposite

where nont of pulbe ethrnic grouv were emrloyed in view of such

probl ems mentioned above.
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Futthermore, Ardo (1986), in reviewing the situation in
China, claimed that about a hundred tent schools were in uge
in Shangai Province in 1965, with the pastorialists in the
grazing areas. He found that children were expected to
attend school in two sessionsi the early morning and the
evening sessions. The children then spend their time for the
remaining part of the day with the livestock, as a result of this
arrangement, In Kaduna State, the schools run for one
se sgion, that is from morning to noon, and the children could

spend the rest of the day herding.

Ardo (1986) and Aminu (1988) claimed that efforts by
governments and educational planners towards providing basic
education for Nomadic Fulani have been var:l.ou'sly called
"Education for tribal population". in Iran} Education of Travellers
Children" in the United Kingdom; '"Education of Rursl Migratory -
People'" in Alaskajand "Nomadic Education" in Niperia. While
there existed similarities in the goals of educational development
by the various countries, and in the problems encountered, the
stratepies wodopted and the cutcomes were quite different. Thus,
this situation provides relevant clues for successful approaches
to NomadiC aqucation: in some countries of the world. 1In the case of
Nigeria and Kaduna State in particular where this programme is
just teking off, much is to be learnt from other
countries of the world where the Nomadic education programme
have lonp been in force, The plenners,organisers and

admini strators of the NNES in the Country should synthesize
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and integrate those common elements in other countries, that
are relevent to the situations in our country to the scheme;
in order to guide our efforts and scarce resources invested in

this programme towards an expected end.

Education for Tribal Population in Iran: Like in every
other country, Heron (1983) cited in Ardo (1986)4maintained
that deffort to provide education for the Nomads in South Persia
(Iran) began in the 1930s", He indicated that the purpose of
education was clearly tied to providing conditions for eventual
settlement of Nomadic people such as; the Qashqgai,
Bakhtiari, Tur, Baluchi and Kohkiloyeh.Heron claimed that pastoral
education in Iran was aimed at settling these Nomadic tribes, and
observed thal this perspective of the Government planners,
conflicts with the pastoralist perspective and so it raised some
difficult lut essential questions which includey Must the Nomads
settle? would education lead to their settlement? pAnd does
development in education necessarily include change for

paatoraliats.?

Ardo (1986)4stated that primary schooling in Iran. took
place in tents which accompanied the pastoralists in their
movenments, In the summer and winter, when the pastoralists
were highly mobile, the classes were not held, The curriculum
of schools emphasized the 3Rs - Reading, Wﬁting and Arthmetic
in addition to History, Geography and the basics of Hygiene.

The Language of instruction as observed by Ardo was Fersian,
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though a second language to most Nomadic children, it was not
difficult for them to respond to the programme. The Iranian
Bducation for Tribal population planners identified and exploited
the tribal and cultural identityof the lNomads in making the
programme a success in fran, In Nigerian situation, the
cultural identify of the Nomads should not be teken forgranted
in designing the Nomadic Education Curriculum. The fulfuide
should be the main lanmiage of instruction, The success of
"Iranian Tribal Lducation' propgromme, ¢on generally be attriluted
to its recopnition of the culture of the people and incorporating
it in the curriculum. Thus, the NNES planner could borrow a
leaf from the Iranians in this direction in order to make the

programme a success in Nigeria.

Education for Pastoralists in ¥enya: Mohammed (1989), |
observed that unlike Iran, conventional facilities were said to
have been used instead of mobile schools in Kenya. Thus,
instruction followed the outlined National Syllabus. The
pastoral children were made to compete with non-pastoralist
children in boarding secondary schools and in school-leaving
certificate examinations. Ardo (1986) claimed that. in Kenya,
the two orpganizational framework for the provision of educational
facilities to pastoral areas are: stationary schools and boarding
schools. lHowever, he observed, that. due to frictions with
other non-pastoralist groups, such stationary schools developed

into mono-ethnic instructions with only the Massail Pastoralist
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children in attendance. He further pointed out that with time,
the neégative attitude of parents towards the scheools resulted

in low attendsnce of the pastoralist  children, One of

such attitudes,according to him, was the refusal to pay the
required school fees by parents. Another, was the . fear of

lack of employment opportunities which discouraged the children
from attending school, This situation created a general spathy
towards Western education in the Massal Society, due to conflicting
social poals between the provision of modern educstion and Massad

traditional Pastoralienm,

As ¢an be seen, the attempts to provide education for
pastoralists in Irsn and Kenya have brought out three major
organisational framework for the planners, In the case of
Kenya, the planners utilized stationary and boarding facilitieé.
S8imilar problems like low attendance from low density population
of pastoralists, conflicting social poals of the planners
perceptions and the pastoralists strong attachment to the
values of their society, characterised the experience of both
cocuntries, Moreso, the 1.anguape of instruction which differ
from the childrens' mother tongue, coupled with lsck of teachers
who are willing to follow the Nomads around in their itinerant
movements,were major - congtraints to this programme in Kerya.

In the case of Kaduna, effort is beﬁng-' made through this research
to identify such possible constraints to the smooth implementation

of the scheme.
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2.4  BRistory And Importance Of Nomadic
Education In Nimeria

According to Bhimka, (1985)s the issue of inteGrating the
Nomadic groupof Africans into the main socicty of wherever they
are found has worried "the Governments of the areas where these people
belong. In Nigeria, he pointed out that this same question has become a
policy matter, Na'allsh (1988)sobsérved that one of those
who championed the need Tor Noma-a.dic education in Nigeria was
the late Chief Obafemi Awolowo in the election of 195k, 1959,
1964, 1979 and 1983 respectively, However, a Government I
report on the NCNE (1987) indicated that in 1924, the British
Colonial Government in Niperia initiated ''the floated school
programme’ to provide schooling for the children of itinermt
cattle rearers. This report pointed out that the project was
left o local Mthorities who lacked organisational
structure, finencial and material resources; administrative skill
and competence,lo execute such a complex feat. Thus, the

project flopped and was scon forpotten,

4

| Lar (1989), argu.ed that the. long cherished desire to provide
the Nomads with Western Education was revived and injtiated by
the Platean State Government in 1981, she opined that following
this modest beginningsand of coursesthe progress attained in
Plateau State in Nomadic education, some Northern States of the
country with high concentration of Homads; notebly  Kaduna,
Kzno, Gongpla, Borno, Bounchi, Sokoto, became interested in the

-4

programme and sent a group on a fact-finding to Plateau
.



State. rhis group was to obtain a first hand knowledge of what
Nomadic education is all about, Following this satisfactory
fact finding visit to Platean State, the stage was thus set

for the introduction of the Nomadic education scheme in some

Northern States.

However, Lar remarkedythat. the progremme assumed a
national dimension during the Military administration
expecially under the leadership of General Ibrahim Babangida.
Thus, it was not until lovember 1st, . 1985 that the then Minister of
Education, Professor Jubril Aminu insugurated a 32-member
National Advisory Committee on Nomadic Education headed by
retired Colonel, Pello Khaliel, According to the minister, the
Committee was congidered esrential becamse Nomadic education
vas a new, umusual multidimensional and highly pervasive social
programme beyond the ordinary conaideration of an educational

subsec tor,

The Nomadic Education has assumed not only a national mut also
en international dimension elocquently demonstrated by the UNESCO,UNDP
participation, Spegking on the reason why this country must
embark on Nomadic Education, Aminu (1988) indicated that the
itinerant gypsies of Britain, the Hunters and food gatherers of
India, and the Hadzable of Tanzania live unproductive lives,

They contribuled little to their national economy, yet their

national Government invest a lot in their education in order to



39

make them productive citizens of their countries and integrate
them nationally. He contended that "If such could be done for
unproductive Nomsds in those lands, what reason has Nigeria to
abandon her highly productive Nomads in educational provisions',
Furthermore, Aminu remarked that, the Tuaregesof Libya, the
Massai and Turkana of Mauritania are Nomads, They contribute
vigibly to the economic, social and politicsl life of their
countries, just like their Nigeria counterparts. He argued
that the national Government of these Nomads. have desipgned

and executed special school arrangements,to enhance their
economic contribution and bring about their full national

inte gration, According to °the Minister, considering the foregoing
facts which depict existing conventions, policies and practices
of other lands; it is unreasonable to advocate that the fulbe,
the Shma Arab, the Kwayam, the Badawi, the Buduma, the dark
Puzzu and the Azbenawa Nomads in Nigeria, who contribute alot |
in terms of tax payment and other types of local economy should
be abandoned uneducated, Amimu. contended that, "involve the
lNomads in the planning and implementation of sound Nomadic
education scheme, incorporate their occupational roles and
cultural interests in the national curricular, they will do

as well as others at school'. He added that, it is the accepted
national policy and practice to aid educationally disadvantaged
groups to catch up with others, Certainly, the Homads in
liperia as at now happen to be the most educationally

disadventaged, and should be given special educational
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facilities, Therefore, the on going NNES appears to be a timely
;tep and effort in the right direction, Although; the implement—
ation of this scheme is bound to be difficult, the fact remains
that drastic social change is never executed without obstacles,
Therefore, what is required is a strong political will which is
a condition neceasar& for successful execution of public programmes,

Ezeomah (1978) cited in Ezeomah (1943) indicate that, in a study
on the attitude of the Cattle Fulani toward education revealed that,
ag a result of the interaction of the momadic people with their .
settled counterparts, they have seen some of the benefits of
formal education, Such advantages inclﬁde the opportunity to
read and write, to know more about the world, to learn more about
animal diseases and how to cure them and to be represented in the
government,

Nomadic Education Scheme In Some States of Nigeria: The
NNES which was formally launched in Nigeria in 1986 have since
taken various shapes in some Htates of the country. The imple-
mentation of the programme in Sokoto State, according to Adekunle,
in Tapidi (1991), showed that the Sokote State Government has so
far spent over 2 million naira on the programme between the
1989 and 1990 fiscal year, The then Commissioner for Education,
Alhaji Ahmed Gusau indicated that the Sokoto State Government
has established about 62 Nomadic Primary Schools between 1989
1990 and that plans are in the pipeline to increase the number
to 80 classroomss in the year (1991), According to him, the
State has a total students intake of about 1,850 and 12 staff

as at December, 1990, and planned to increase the number of
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schools to 120 by 1995, toﬁchers from 12} to 240 and the enrol-
ment would also be increased from 5,000, te 6,000 during the
gome period, Furthermore, the Commissioner remarked that plan
is on to congtruct permanent classroomslin order to ensure that
the Nomads were settled 2t a place and provided with socilal
amenities such as: water for domeptic use, medical centires, earth
dama, and pastoral areas ahd routes, for their animals in some
selected parts of the State, However, he warned that any
attemﬁt to deculture the benefifiaries of the Nomadic education
will spell doom for the programme, He also remarked that, “the
problem of the programme was the elite who have not viewed it as
something worthwhile, ©Some gection of the elite lock at the
Programme ag a machinazation of am individual and not as an
entitlement of the Nomads." . - o | LI

In Kano State which is one of the ploneering States in the
implementation of the scheme, the programme has risen the
enthugiasm of the Nomads to acquire literacy. However, Ipah
in Tapidi (1991), indicated that the hopes of many Nomads to
benefit under the programme are gradually dashed as the pragrimme
1ls facing shortage of fund and some administrative bottlenecks
which is hindering the programme from making giant strides,
According to the Assistant Coordinator of the programme in the
State, since the commencement of the programme in Keno State in
November 1988, only 6L Nomadic Primary Schools have been
established with a student population of 2,427. He explained
that the programme is being over seen by the scrapped State

Primary Schools Management Board (PSMB) with 123 teachers and

»
Fil
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8 Supervisors as Zonal Coprdinators of the programme, According
to him, the programme has gained wider acceptance among the Nomads
in the State, as more and more Nomadic Communities have continued

to apply to the board for more schools. Most of the communities
displayed their keen interest on the programme and some of the ,
communities even pledged their readiness to assist the board in the
establishment of the schools, This was as a result of the intensive
enlightenment, door to door and market days campaigns embarked upon

by the board at the take-off of the scheme,

On the financial commitment of both the Federal and State
Governments on the programme, the Assistant Covrdinator revealed
that a total of 1,222,552,95 naira have been expended on the
programme between 1989 to 1990. Out of the amount, the Federal
Government provided 724, 552, 95 naira comprising 300,000.00
naira used for the provision of welfare schemes for the Nomads,
while 422,552,933 naira was spent for purchase of instructional
material for the existing and proposed Nomadic schools. The Kano
State Government on its' part contributed the sum of 500,000.00
" naira to the programme which was spent on : paying teachers and .
supervisors allowence and salaries, The Asgistant Coordinator
revealed that the main problem facing the scheme in the State is
lack of adequate funding and logistics to cover all the Nomadic
communities in the states., According to him, the fate of the
NNES with the scrapping of the PBMB, has now put all those directly
involved with the programme in a Btate of dilemma, He contended
that it should be accorded autonomy at the State level so that the

programme would be independent of any Ministry or Boards as .is the
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case with the Nigerian Educational Research and Development Council
(NERDC) State area offices, Already, the Kano State Government
is sponsoring over 10 post-diploma students on fulfulde studies at

the centre for Nigerian Languages of the University of Maiduguri,

In the case of Kwara State, Nomadic education is facing a lot
of problems and unless concerted efforts are made by the State
Government, the programme may collapse, According to Gambari in
Tapidi (1991), the programme has gulped over 500,000,00 Naira since
its inception in 1989 and there is little to show about the programme
in areas where the schemes were established, Gambari further observed
that some of the nagging problems facing the scheme in the State arej
inadequate mobile classrooms, transportation difficulty, lack of
accommodation for staff in the remote rural arease, lack of transport
for teachers, lack of water supply and inaccesibility of some Nomadic
settlements in the State, He revealed that the four pilot Nomadic
schools established in Edu, Ifelodun, Borgu and Moro L.G.A's inthe
State which were functional initially when the scheme was launched,
have been grounded because teachers were not available and coupled
with the lack of essential teaching materials, Furthermore, the
Local Government Committees set up to enlighten the Nomads about
the importance of Western education when the programme initially t
took off were no longer functioning and no alternative arrangements
have been prévided to sustain the enthusiamm: even though the Nomads
were apathetic to the programme the number of Nomadic children who
embraced the programme when it took of had reduced considerably
owing to diminishing interest emanating from lack of enlightenment,

support and incentives,
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FProm the above situation of the NNES as reviewed, it can
be observed thait there is no uniformity in the organisation and
administration of the programme, within all the States involved
with the programme, Hence, the implementation of the scheme in
these States, is left to the initiative of the staff. This
lack of uniformity in the implementation of the NNES at the
State level, may rnot augur well for the success of the scheme in
the country as a whole., Also, the problems facing the scheme
appear to be common to all the States., Thereiore, the NCNE
should intensify effort to ensure that these problems are
regolved and implementation of the programme harmonised amongst
the States,

Furthermore, Ezeomah {1983) oberved that the problems
engountered in Nomadic education experiments in Gongola, Plateau
and Bauchi States includes

i, Difficulties in iracing the Nomadie Pastoral movﬁeeents

in and out of one particular area, with new clans always
coming from the North to cccupy the places left by
other elans who have gone to the south; in this respeot
to the Republic of Cameroum, Central Africa and the rest,
ii. Difficulties to find the Nomade at a certain time of
the year due to high mobility and lack of motorable roads
to their locations (if they are found at all),
iii, It was also discovered that the initiating age to the
Nomadiec cultural occupation (of cattle herding)

coincided with the =school age of 5 = 7 years,
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iv, And the time when the lessons used to start in the
Primary School also coincided with the time when the
pastoral child led his cattle to nearby grazing area
for the day. ¢

The above difficulties notwithstanding, the federal

government has launched the NNES in 1986 and has given a directive
that all States should do same. The Kaduna State government laun-
ched this scheme in 1987 and at present is faced with the task

of establishing appropriate ways and means of ensuring its
successful implementation in the State. It is necessary to
highlight here that amongst other factors, that have constituded
impediments to the success of Nomadic education programmes, the
unpredicatable nature of the Nomads movements patterns, the
recurrent issues of teachers, Curriculum base of the scheme,

the conflicting aims between government planners of the scheme
and the Nomads cultural dispositions and availability of funds
are issues to be properly examined and understood in order to

facilitate smooth implementation of the scheme in Kaduna State,

2,5 Traditional Education Among Nomadic People

Traditional education can be described as a natural system
of education where ideas, norms, attitudes and values, beliefs
and culture are original to the people and are transfered from
one generation to another. According to Ezeomah (1983),

Human existence that lacks some values is meaningless. A1}

human values must, to some extent, be shared because man is
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inhegently and uniquely social. The individuals Socialization
reflected his family, his social class, the institutions and
culture in which he grows up. This implies that any person
group of people that does not have well defined culiure and
values dacks identify.

Lar (1989), observed that the Fulani who are the main Nomadié
group of this country are livestock farmers by tradition..
She maintained that they are reluctant to send their children

to school as a result of their mobile mode of life and because

they do not own any land, they are constantly on the move to
herd their amimals, Similarly, De-st-Croix, (1972) in Lar
(1989) expressed that the Nomads only care for their herds and
flocks and have persistently held themselves strictly aloof
from other races. Since their lives are governed by cattle
economy movement becomes necessary for the well-being of the ,
cattle, Thus, the fulani Nomads leave a particmlar location
when the grazing grounds becomes dry and look for new areas,
This lifestyle has been passed on from one generation of Nomads
to another and forms part of their traditional education.
Salia-Bao (1980), confirmed this view when he stated that "by
the time the Nomadic child attains school age, he has aready
acquired some basic knowledge about cattle", For example,
their species, shape, colour of their skin, the shape of their
horns, and the species of ticks found on the cattle, Further-
more, Lar (1989), revealed that their teaching methodes emanate .
from their traditional education, Chidlren learn herding from

members of their families rather than from other Nomads,
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Thus Nakene (1970), in Mkena (1981), stated that the Nomads also
have implicit trust and obedience in their parents and elders,
Fufunwa {197&), seemg to agree witn the above opinion when he
noted that age is an important element in the life of the Afriecan,
He observed tﬁat the elder is assumed to be a person of wisdom
and is expected to demcnatrate this in his speech and actions:
if he is to keep his position among those who look up to him
for leadexrship. It cén be noted here, that the traditional
education among the Nomads might have kept them together as a /
distinet group of people, | | | | -

Salia~Bao {1980), and Balégun et.al,{198L), stressed the
educational ideas and belief of some reknowned African Leaders
like Nyerere, Kaunda, Nkrumah, Kenyatta; Senglor and Toure, that
education must develeop individuals to sustain their cultural and
moral valueg. They maintained that since education cannot be
considered apart from sociefy the school should not educate a
c¢hild in isolation from the gociety and ecénomio aysfems in which
he lives, Lar (1982) further indicated that the society and the
child are important factors in education, This implies that
all efforts at the educafion of the Nomads must be governed by
their cultural concepts attitudes and values. Raay (1975),
in Lar (1989), reinforced this view when he revealed that Nomadie
children are encouraged fo familarize themselves with cattle a4t
a very young age. LEven at birth they are made to play with
young calves, make model camps and animals. Their play reflects

b

their cultural valunes,

s 4
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With regard to the implementation of the NNES in Kaduna
State, an issue of relevance that requires the consideration of
the planners, organisers and administrators of the scheme is
that of determining how a Nomadic child who has been brought up

in scuh a shrewed culture, should be taught to disregard it easily
for modern education, According to Herskorits (1926) cited in

Lar (1989), "the pastoralist attitude towards cattle is for status
and rituals, Their importance is mainly seen during marriages
and naming ceremonies, deaths and initiation, Similarly, Raay
observed that the Nomads in Eagt Africa are strongly attached to
sattle, such that they dislike killing them except for ritual
purposes such as birth, initiation marriages and death," Am
can be seen above, the attitude of these Nomads apply to the
Nigerian Nomadic Fulani and is of special significance to their
education, in order to prevent them from turning into social misfits.
Bzeomah (1987) reinforced these views whem he buttressed that,
because the goal ot their education must of necessity emanate
from the needs and aspirations of the Nomads and rooted in their
cultural setting. Obviously, the knowledge of the way their role
areas are organigped and coordinated will fom_part of the
strategies to be adopted in providing educaition for them,
Furthermore, Omuabor (1988), observed that the Nomads are a
"very religicus race and they associate themselves with Islam,
According to him, a Nomad would be mad, if he is referred to as
unbeliever., He believes in the Islamiec injuction that the whole
univerge is a mosque, and does his own prayers at appropriate
times, But he cannot afford to keep his wife in the purdah, aas

her labour is very fundamental to his existence. The wife cooks
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his meals, does the Yittle household chores at his temporary
hut, but over and above all, she must go to the market to sell
the milk for a few coins,

Each Nomadic clan usually has a Quaranic teacher that
goes with them. A Nomad that has two sons would spare one of
them to be taught by the teacher, The second son must herd
with him. His son in the Quaranic School plays some role in
the family., He would take care of the burial rites when the
man dies, officiating and leading the prayer during Islamic
featival such as Id-El-Maloud., ‘The Nomads during such festivals
gather around their huts in the bush and observe the rites like
the town-folks, with dances, music and songs that embelish such

festivals,

According to Omuabor, Marriage among the Nomadic fulbe
is cousin marriage, It is arranged on the paternal side, the
first cousins are preferred for such arrangements, Such
arrangements are done to maintdin the purity of the clan, and
to keep the cattle of the family, To the Nomads cousin marri-
age are regarded asg the purest, except in divorce cases, no
inter~family marriage is encouraged. However, a few more
disptant family marriage are being allowed presently. After
divorece. @ woman can marry from outside her family, They
regard marri#ge between brother and sister an abomination,
Marriages are arranged from childhood, and there is no question
of choice for the spouse., Moreso, the ceremonial flogging
called 'sharo' amoné the Nomadic Fulani is performed not
necegsarily to prove that the youthful Nomadic male has come

of age; but to prove that the young man can defend his family,
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his wife, and cattle, 'Therefore, a failure at the contest
does not stop mérriage. The man suffers only a sense of

disgrace but does not lose his wife,

In his view, Omuabor further indicated that, the infor-
mation gathering mechanism of the Nomads is amazing. They have
gcouts in almost all the villages that lie near their poutest
such that they are abreast with developments in thelcountry.
They have their communities and political instituticns.

Usually they move in class consisting of 10 to 20 familles,

The Nomads also have specific routes and points of settlements.
Their scouis. supply them with the situation reports about the
next point of settlement, Two c¢lang can move together as &
result of long asscclation. The 'Ardo is the immediate

politiecal head. He is the leader of the moving clan and he

‘mediates in all disputes wlthin the clan, It is the 'Ardo!

who reports the arrival of a clan to the 'Sarkin Fulani®
{Leader of the Fulani) in the immediate village. Through the
Sarkin Fulani, the Ardo negotiates grazing land and protection
with the village head, He almo collects the cattle tax, which
he hands over to the Sarkin Fulani who forwards it to Local
Government Officials, The 'Madaki' is the Ardos' deputy and
he takes leadership respongibility in his absence. Ezeomah
cited in Omuabor (1982), maintained that the Ardo used to be
the Chief Scout, as well as liason officer between the moving
clan and the urban Fulani. He indicated that it is from this

position that the Sarkin Fulani emerges.

In relation to the NNES in Kaduna State, the Nomads should

be seen as a "special kroup" with a c¢lear and peculiar ways,
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of existence. Therefore, education for the Nomads should
emphasize the cattle economy, in order to make the Nomads
respond to it freely, The organisational and administrative
set-up of the scheme in Kaduna State, should endeavour to see
the Nomadic Fulani against their cultural and traditional back-
ground in providing them with education. Therefore, efforts
should be made to integrate the main aspects of their traditional
education into the NNES Curriculum in order to make it accept-
able to them, Also the information gathering mechanism of
the Nomads, can be uged ag an advantage to extend awareness

of the programme to the Nomads as they mowe from place to place.

2.6 Federal Government Involvement In Nomadic

Education In Nigeria

In view of the demanding nature of the NNES in Nigeria
it becomes necessary that the Federal Government should keenly
mornitor its implementation to aveid the occurance of the 192l

experience. A Government report on the (NNES 1987) revealed

that in other Nations where education for Mobile Nomads has
been successfully executed, the responsibility is born by the
Central Government. For instance, realising the educational
disadvantage state of the Algerian Nomads, their Central
Government enacted an educational ordinance in 1967 to encour-
age equality of access to schools for all children, To plan
and implement suitable educational scheme for its Nomads, the

Central Government established a National Council on Nomadic
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Education, Similarly, in Kenya, the national Government

recognising the digadvantaged state of the Nomads in terms of
Western education and other social amenities established the
Arid Zone National Education Board to handle the education of
the Nomads., While in Great Britain, a National Council was
eatablished following the enactment of the Caravan Act of 1968
to deal with the Education of Gypsies throughout the United
Kingdom,

’

According to the report, migratory people move across the
nations and pose problems national in outlook, which can only
be solved nationally by the coordinated effort of a special
Commission manned by specialists and provided with adequate
resources instead of being left to be solved in isolation, by
State and Local Governments with their insufficient resources,
Here, the NCNE scheme established in Nigeria to ménitor the
Nationwide implementation of the programme is in line with the
suggestion of the report, and the experience of other countries
with Nomadic education programme cited above. Therefore, the
success of the scheme in Niferia and Kaduna State in particular
depends on the efficiency of the Commission in implementing the

scheme,

Ezeomah (1946), gave reasons for the failure of educational
programmes in Nomadic pastoral societies. He observed that
variables like demography, mobility, lack of relevant curriculum
materials and intrastructural facilities are responsible for such

failures. These situations was also scored by Lar (1989), that,
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education for the Nomads will not be easy due to the Nomadic
nature of the people, just as schooling for the Gypsy's
children was not easy when the British government first tried
it thus, it is important to stress the need to relate
curriculum development to the needs and culture of the Nomads.
They Nomads should be actively involved in any curriculum
effort meant for them in order to ensure that the Curriculum
materials and imfrastructural facilities are suitable to their
agpirations. Such curriculum should be focused on the cultural
realities environment and lifestyle of the Nomads.

The blue print on Nomadic education scheme (1947) has
made provision for the establishment of Nomadie education
centres in 3 univérsities in Nigeria, that have relevant
facilities and personnel; these being the University of
Jos, Maiduguri and Sokoto. The centres are espected to

develop a system of education that will take adequate care of

the lifestyle, social value, needs and occupational concerns

of the Nomads. The centre for Nomadic Education, University of
Jos is responsible with continuous research on the lifestyle

of the Nomads, identification and Planning of different educa-
tional appreaches, experimentation on Nomadic education pilot
schemes and evaludtion of projects. While the centre for
Nomadic education scheme; University of Maiduguri is charged
with the responsibility for teacher training and supervisory
personnel and the development of relevant materials for the
training of teachers. Similarly, the centre for Nomadic’

Education scheme, University of Sokoto is responsible for the
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produc&ion of relevant educational literatures for mobile

I?'-

schools, instructional materials for fixed schools, Tecording
of lessons and useful information on tapes and to liaise with
educational prograﬁme producers such as radlo statione, Nigerian
Educational Technology Centre (NEIC), to ensure programme :
production is suitable for Nomadic schools. These cent;e;
are regponegible to National Commission Nomadic Education

(NCNE) and are charged with respongibilities by the.pommiusion

on the basis of the resources and expertise available to sach

of the.

As can be seen from the above description, which éh;§3
the functional structures for the effective implementation
of the NNES in Nigeria, it iz clear that the success or
failure of thig scheme may largely be determined by the
functional State of these centres, Thus the =slow pace
experienced in the implementation 6f this scheme in the country
may be a possible indicator that these centres are performing
below expectation. This situation calls forquick reappqlp
igal by the NCNE scheme on the activities of these centree in
the hope of making them more functional towards the accomplish-
ment of the goale of the schemes for which they are met up,.
According to the blue print on Nomadic education of {1987},
the aimg and objectives of the programme are essentially the
same with the proad objectives of the new National Policy on

Education, However, the Nomads are seen as a special group

. of people whose ways of life as of now, stood quite differently

2
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from the rest of the society in which they éarry out their
yearly immigrations. Consequently, it was agreed upon %o
adopt a special approach for the Nomads, in terms of the type
and methods of providing them with the right type of education.
It was therefore accepted that the specific aime and objectives
of Nomadic education should be classified into the following

short and long term objectives,

The short term objectives of the scheme amongst others

includes:

acquisition of basic functional literacy

and numeracy. In practical terms it implies,
reading with comprehension those things that
affedt their occupational roles; to read and
understand national papers and magazines in
order to know %hat is happening_ around them;
writing legible and meaningful letters to
friends, relations and business partners;

do simple calculations and keep records
relating to the number of their of their
herds, cost of and returns from investments,

While the longterm objectives of the scheme are:

acquisition of knowledge and skills to enable
them improve their income earning capabilities
through mixed farming, land acquisition and
consequent development of grazing reserves and
settlement; improvement of livestook

products, such as milk, meat butter, hides

and skin by application of modern technology;
better marketing of their products including
progreseive economic expert; appreciation
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of the need to use modern pavings and bank
ceedit facilities, which will enable them
integrate better within the dominant
national culturej appreciation of the aims
and functions of cooperativesj production

of skilled fulbe professionals and
adminigtrators, and acquisition of functional
knowledge and skills for raising healthy
well adjusted families.

Furthermore, the biue print on Nomadic Education, -

indicated that the Nigerian Nomads are now at different stages
of settling down. At present, we have the transient, the
transhumant, the semi-settled, and the permanently settled
pastoralists., According to the blue print, as the Nomads

are in different stages of settling down, no one school

system is deemed sufficient in providing them with meaningful
education at the present staze. Therefore, a multi-approach
of school systems and resource development will be adopted,
Thus, the multi-approaches identified to be 1ikely appropriate

in different cases are:

(1) Regular schools; this may be useful mainly for settled
groups

(i) On-gite schools: may be used for semi-gedentary
Nomadic groups.

(141) Mobile schools (Rortable Classrooms): may be used for
mobile families di¢ :mding on their number within a
clan cluster,

(iv) Adult education programmes: this may be used for adult

Nomadic men and women,
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(v) Radio or distance education programmes: may be used
to aid all educational systems adopted for the Nemads
at different levels, Radio drama, whose style,
plot and content reflect the Nomadic cultural herit-
age, radio commercial and sport announcement, and .
radio discussinn by Fulanis who have made it to the

top, are all envisaged,

(vi) Telecast: may be used mainly for the settled cattle-

fulanis who possess television-sets.

Ezeomah (1986) indicated that government sponsored
research studies recommended the utilization of 3 organis-
ational fromework; the Ruggah aschool, the vocational school
and the mobile school. Ne further observed that the achools
were established in Zomo, Mazat, Roff, Gashish and also in
Wase grazing reserve all in Barikin lady, Shendan and Nasarawa
Local Government Councils. The mobile schools were to move
with the movement of the Nomadic Fulble and the teachers were
to move with them. According to Ezeomah (1986), the voca-
tional and mobile schools in both Bauchi and Plateau States,

could not be operated due to financial inadequancies,

1t can be pointed out here, that a sgharp .contrast exist
between the 3 organisational framework recommended above by
government sponsored studies and the types of school structures
as outlined in the blue print on Nomadic education {1987).

Congidering the special nature of this scheme, it may be

reagoned that 3 school structures are inadequate in meeting

with the educational needs of the Nomads, Thus, the types
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of educational facilities provided in the blue print seems to
be ellaborate enough inview of the varied settlement patterns
of the Nomads, Although, they may be demanding in terms of

finance, human and material resources required to implement them,

In relation to the NNES in Kaduna State, it can be observed
that the Nomadic fulani in the State share all the settlement
patterns and characteristic as shown above. However, a
majority of them are already settled down, and semi-settled.

Ag it where, it is obvioug that almost all the above school
systems can be adopted to meet the education needs of the

Nomads in the State, Due to logistic reasons, the regular
achoole, on-gite schools and the adult education progranmes’

are so far uged for the Nomads in the State, However, if

the NNES must succeed in this country, the task before the
Federal Government of Nigeria is an enormous one, considering
its cost intensiveness. The Federal Government as a matter

of necessity should endeavour to provide adequate fund to
sustain both the human and material resources reguired for

a gmooth implementation of the ascheme in the country, Concerted
efforts should be intensified to monitor the efforts made smo
far on the scheme through the NCNE in the country. Regular
seminars with the State Coordinators and the Nomadic education
Primary school teachers should be organised to improve their
knowledge on the demands of the schemej; meaningful researches

on the gcheme sheuld be encouraz®} by both the K.N" and the State

Coordintor of the programme. The Federal Government should
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make the Local Government feel a senae of responsibility to the

gcheme,

2.3 Nomadic Education Programme In Kaduna State

The implementation of the Nomadic Education programme which
was launched in the State in 1987, is making an impressive stride.
According to the State Coordinator Mallam Habibu Umar, in a
situation report on Nomadic Education programme in Kaduna State,
indicates that presently, Kaduna State has 22 schools, located in
nine Local Government Areas in the State, (uee appendix 5).

The schools were establighed through collective efforts of the
Ministry of Education, the defunct Primary Schools Management
Board and the Nomads themselves. These schools have a total

of 1,832 pupils with a total of 71 teaching staff, 20 of whom

were recruited on part-time basis due to insufficient fund]

The State Coordinator, Mallam HMabibu, Stated that the Kaduna

State Government in 1990 made a financial contribution of
®200,000,00 to the programme, and in 1991, the sum of ¥296,410,00
wag approved for the state for the recruitment of 126 gtaff to

man the schools., This figure he explained represent an increase
of more than 50% above last year's contribution, staff wise,

Mallam Habibu, indicated that the Unit was able to make purchage
of ¥60,000.00 worth of textbooks, and ¥99,189.00 worth of furni-
ture, Also, the sum of ®10,583.30 was spent to renovate two blocks
of Iy classrooms which was loaned to the Unit by the Nomadice

Fulani at Rafin-Guza settlement. In eix of the schools, permanent
classrooms have also been built by the PSMB-and L.G.E,A., other

schools are in tarpaulin structures or open-air schools,
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On problems facing the programme in the State, the cnﬁrd-.
inator, stated that the unit feels particularly concernéd
about its mode of operations that inﬂ1990, the Nomadice
education units were requested by the Commiseion to be -
transfered from the State Ministry of Education, to the
defunct PSMB; to this, Kaduna State complied, congidering
the decision as wise and problem solving, However, for the
repealing of d;cree number 31 (PSMB}, one would have thought
of a gquick action from the NCNE, which is also affected by the
repeal, imterms of issueing guidelines on how the programme
should operate in the State, Habibu, contended. that, the result
of this ailence from the NCNE has %hrown the unit into |
confusion of not knowing where it actually stands. It has
alno denied the unit to a large extent of its control over
aone aﬂﬁinistrative advantage; this is becauvae achools init-
ially exikting within the PSMB have automatically been tr&pa-
fered to the L.G.As. On what he termed as adminigtrative
miateprasentatién, the Coordinator mtresned that it is one
area of concern between the Commission and ths unit in Keduna
State, According to him "with the Commission's seat in
Kaduna, one would think that Kaduna State could become a
model for other states, but contrary to this, our relation=-
ship with the Commission is onlylbecoming gour, as a result
of 1ts activities in the state.” He argued that, =so many
activitiegs are being carried out by the Commigsion within

the State, without even the knowledge of the Unit.

Lack of fund is the main prcblem the Nomadic education

unit in Kaduna State is facing, The Coordinator, lamented
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act of administrative miarepresentiition by the Commission
in the State, could hellittle not only the effort of the
Coordinators of the scheme, but the unit as a whole in the
eyes of the Nomad# in the State, The Commimssion therefore
should appreclate the fact that the State Coordinaters of the
echeme, are entrueted with the task of impiementing and Coordi-
nating the NNES at the state level; since they are closer teo
the Nomads in the State, Therefore, they should be given a free-hand
and encouragement to perform their duties without domination
and undue interferance by the Commissgion. The Commission should
concern itself with the task of solving the major problems of
the scheme within its powers, in order to make things easier

for the Coordinators at the State level,

2.8 The Uniqueness of the Study

Several remearch works as reviewed, have Seen conducted
in an effort to gain an Appreciable underastanding about the
culture; life style and needs of the Nomads and the posaibility
of providing them with gome form of western education, as a
speclal group. |

To the knowledge of the researcher this meems to be the
first attempt to examine Scientifically the administrative and
organisational etructures of the Nomadic education school in
Kaduna State. The contributions of this investigation  will:=
provide ureful infermation regarding the adminisirative patierns

of the seheme, Nence future researchers may find this research

'projact ugeful in further investigatione on Nomadic education in

the staten,



Chapter 3

RESEARCH DESIGN METHODS AND PROCEDURES

3.1 Introduction

¥his chapter describes the research methodolozy employed
in this study. It includee a describtion of the regearch
design, the population, sampling procedure and the methods
used in compiling the data. It algo explaine the inptruments
adopted for data collection aa well as the methods of data

analysis,

3.2 Regearch Desisn

The study attempts to examine the organisation and
administration of Nomadic education scheme and problems
apsocinted with the implementation of the gcheme in Kaduna
State. Varjous works related to the ptudy are reviewed to
highlight these problems. The group of respondents involved
in the study are; the Nomadie education teachers, the officials
whe are directly concerned with the scheme in Xaduna State, .
the Nomadice pupila'as well an their parents. These were
requested to respond to the questionnaire designed to find out
the problems of the Nomadic Education Scheme in the State,

The officials responded to an interview guide constructed to

congolidate the responses on the questionnaire,

63
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3.3 The population

The population for the study includes all the nine
Local Government Areas in Kaduna State, where the Nomadic Primary
Schools have been established; all the functioning Nomadic primary
Schools within the nine Local Goverrment Areas, and all the
teachers in the Nomadic Primary Schools. Also included are the
Nomadic pupils enrolled in these schools, their parents,
officials of the Kaduna State Primary School Development Roard
(P.SeDesBs) and the Local Government Areas directly invelved in
the programme, The population of each category involved in this

study is shown in Table 3.1.

Table 3.1: Ppopulation

. -" —'

'ﬁ o 'l'J' l.f; w ﬂ ﬁ .

T 2 b 5T
List of L.G.A"'S. i ) 5[1 0. g B Officials of
with Nomadie .. 22 2 L § PSDB and
Primary Schouls U E R w S @ LeGeAs.

o [ Q 0 ot &

IE . V': . [ ] 013

5 2 & 2a 2 gan
Birnin Gwari 4 8 201 12
Kaduna North 1 6 203 20 2 coordinators of
Ikara 3 10 190 14 the programme in
Jama'a 3 14 299 20 Kaduna State
Makarfi 2 B 363 24 1 Executive
Secretary,

Zaria 1 155 12 Primary School
Lere 1 e 46 = 6 Development
Kachia 5 13 260 20 Board.,
Zangon Kataf 2 4 115 8 9 Education

Secretaries and
9 Supervisors for
the L.G.Asi

TOTAL 22 71 1,B32 136 21
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3.4 The sample

A multiple sampling approacn is employed in this study.
For the first stage sample, a list of all the nine Local Govern-
ment Areas of kKaduna State where the nomadic primary Schools have
been established, was compiled. The table of random numbers as
developed by Bush et. al (1980) is used to select five of the
Local Goverrments used in the study as shown in Table 3.2
These form the sample size of the population at the first

stage of sampling.

Table 3.2: Sample size from the population

n

n &

« 3 ) g " %

- o — n el <1

=% ¢« 3 ¢ 3§23

s %33 3 5 g 8 udh

g L g v 0 £ 5 £ B'g

R ] $ % 5% %oy

5 381 § g ; ;5 gas

o A5 a 2 £ 8 2on
02 Kaduna North 1 6 203 20
03 Tkara 3 10 190 14
04 Jama'a - - - - -
05 Makarfi x 2 363 24
0b Zaria x y | 6 15% 12
07 Lere - - - - -
08 Kachia x 5 13 260 20
09 Zango Kataf - - - - -
TOTAL 9 5 12 43 1,17 920

Four classes of respondents were used for the purpose
of data collection. These are the Numadic Primary School Teachers,
officials of the pPrimary School pevelopment Roard and five local

Govermment Areas of Kaduna State who are directly involved with
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the programme, the pupils and their parents. The parents

involved in this study are those who represent the interest of the
entire Nomadic Parents on the implementation of the programme in
the Local Government Areas of Kaduna state, as given by the State
coordinators. This is because it will be very difficult to get
the actual number of all Nomadic parents in the chosen Local
Government Areas, due to their unsteady movements. Thg

activities of these parents, according to the State Coordinators,
cuuld be likened to that of the Parent-Teacher Associations (PTA).
These parents, most of whom are members of the Miyath Allah Cattle
Breeders Association, are actively involved in the programme as
they regqularly supply the State Cuurdinators with relevant
information required for the success of the programme in the Local
Government Areas of the state.

The final sampling procedures addpted are as follows:

Nomadic Teachers: As can be observed in Table 3,2 (-,
there are 43 teachers involved in this programme in the selected
schools within the 5 L.G.A's. randomly selected for the study. Tu
obtain a fairly representative sample for generalization, Krejcie
and Morgans' (1970) table for determining sample size from a
given population was adopted by the researcher, to select 37
teachers who were requested to respond to the questionnaire for
the study.

Officials Directly involved with the Scheme: The vfficials
who are directly involved with the Nomadic Education Prog;apme in
the state include, the state coordinators of the programme,
Executive Secretary Kaduna State P.S.D.B. and the Education
Secretaries and Supervisors to the L.G.A's with Nomadic Schools

as revealed 1in table 3.1. Since only 5 L.G.A's are used for the
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study, the researcher adopted the Intact Group Sampling Measure-

ment procedure, to seek the vpinion of the 5 Education Secretaries
and 5 Supervisors involved with the programme in these L.G.A'S.
Also invoilved are the 2 state coordinators of the programme and
the Executive Secretary P.S.D.B. of Kaduna State., In atl, a

total of 13 officials were requested to respond to the question-
naire, According to Clumolaiye (1986) "the Intact Group Sampling
Measurement 1s a method used in collecting data from a whole
population invoived in a study, where such population is too

small to be sampled."

Nomadic Parents: There are 90 Nomadic Parents who are
actively 1nvolved with the impiementation of the programme in
the chosen L.G.A's. for the study, as shown in table 3.2. To
obtain a fairly representative sample for generalization, the
table for determining sample size from a given population as
developed by Krejcie and Morgan's (19/u) was also adopted by the
researcher to seiect 72 parents who were requested to respond
to the questionnaire for the study.

Numadic Pupils: Having considered the large rmumber of
pupiis in the selected Nomadic Primary 5Ch00ls within the
LeGeA's randomly selected for the study (that is 1,171) as shown
in table 3.2, the researcner, tor the purpuse of obtaining a fair
representative sampie of the puputation for generatization,
turther employed Krejcie and Morgan's (1970) table for
determining sample size from a given populiation, to select 285
pupils who were requested to respond to the research questionnaire

for the BtudY.
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3.5 The Instrument

The instruments used are questionnaire and interview
gquide for data cullection.
questionnaire: The researcnh questionnaire contains items
capabie of eliciting the desired respunses from the respondents.
One set uf the questiomnalre was used for tne study. However,
the questionnaire u;s translated into Hausa language and administered
to the Numadic Parents and Pupils who can nut read the English
language. 1In ali, 357 copies of the questionnaire were
administered to this group of respondents; that is 2B5 for
Nomadic puplils and 72 copies for the parents. The remaining
copies of the questionnaire in English language were administered
to the teachers and officials directly involved with the
programme in the [L.G.As. for the study; that is 37 for the
teachers and 13 for the officials.

The questionnaire contains the same questions. This
was to enable the researcner to make comparison on the opinion
of the parents and pupils, teachers and officials on the
organisation and administration of the scheme in the state. Thus,
a total of 407 copies of the research questionnaire were used
for the study.

The research questionnaire is divided into four main
sections, and contains 22 items. In section one, items 1 - 6
sought the opinion of the respondents on whether there are
significant differences on the organisational effectiveness of
Nomadic education scheme in Kaduna State. 1In section two, items
7 - 13 sought the opinion of the respondents on whether there
are significant differences on the administrative effective-

ness of Nomadic education scheme in Kaduna State. wWhile




69

section three of the questionnaire {items 14-18) seek to
discover their views on the accessibility of the Nomadic
education programme in Kaduna State. Section four, items (19-22)
sought the opinion of the respondents on whether there are
significant differences on the involvement of the Nomads in the

administration of the NNES in the state,

Each question in these sections is subjected to a five
point scale answer, The respondents are requested to tick (~f)
in the box drawn opposite, and preferences on the scheme. The
items of responses are as follows:

i) Strongly Agree (sA)

ii) Agree (4)
ii1) Moderately agree (MA)
iv) Disagree (D)

v) Strongly Disagree (SD)

The subject matter for items included in the questionnaire
were drawn from the research objectives, hypotheses and research
questions. The research instrument was examined by experts in
educational administration and planning, Becauge of the survey

nature of the research, it was not subjected to the rigors of

Il

pilot study which could have enhanced its content validity.
It containg precise and straight-forward questions to enable the
respondents to express their opinions on issues raised without

fear of misinterpretation.

3.6 Administration of the Research Instrument

The researcher employed a great deal of personal efforts

in the data gathering proceass. He vigited the L.G.A's, selected
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for the study and the Kaduna State P.S.D.B. for the purpose

of administering the regearch quegtionnaire., The researcher

also made uge of the Nomadic School Teachers in these L.G.A's
who are moetly of the Fulani ethnie group and are quite fluent
in Hausa language, in administering some of the questionnaires

to the Nomadic Parents and pupils where necessary.

3.7 Rate of Return

Out ot the LO7 copies o1 questionnaire distributed to the
respondents, 338 of them {apout BP) were returned, Thus, about
sixty-nine copies were not returned or rejected due to poor

completion. Table 3.3 shows the breaRdown of the returned

queationnaire,
Table 3.3 Rate of Return by lLocal Government Areas
L.G.A Teachers Officials Nomadic Patents Pupile
No % No % No % No %

Kaduna North 5 100,0 2 40,0 18 100.0 5L 8h.l
Ikara 8 100,0 2 100,0 10 100.0 3, T71.0
Makarfi B 100,0 2 100.0 20 100,0 60 79,0
Zaria L 100,0 2 100,0 10 100.0 20 T1.h
Kachia 12 100,0 2 100,0 1l 100.0 51 74,0
Total 37 10 72 219

Table 3.3 shows that, in Kaduna North Local Government Area
5 teachers (100.,0%), 2 officials (L0.,0%), 18 Nomadic Parents (100.0%)

and Sl Pupils (8L4.l) responded to the questionnaire didstributed,
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In Tkara L.G.,A, 8 teachers (100.0%), 2 .officials (100,0%)
{(100,0%) 10 Nomadic Parents (100,0%) and 3 pupils (71.0%)
responded to the gquestionnaire, Similarly, in Makarfi
L.G.A, 8 teachers (100,0%), 2 officials (100,0%) 20 Namadic
parents (100.0%), and 60 pupils (79.0%) responded to the
questionnaire. In Zaria L.G.A, L teachers (100.0%) 2
officials (100.0%), 10 Nomadic parents (100.0%) and 20
pupile (71s4%) also responded to the questionnaire,
Finally, in Kachia 1.G.A, 12 teachers (100.0%) responded
to the questionnaire, '

The raspondents above were uged for this study becauge
they are involved in the Nomadic in the Nomadic Education

Scheme in Haduna State,

3.8 Method of Data Analysis

The data derived from the questionnaire are analysed

gtatistically by the use of Kruskal-Wallis, a non-parsmetric
statisgticg,



Chapter k

PRESENTATION AND DISCUSSION OF DATA

.1 Introduction

In thia chapﬁer, | dai‘-a presentation and discussion
of findings from the study uere.made. The chgpter
ie divided into two parts. The first part involves
a general presentation of the data end converted
percentszges in tabléa, followed by discussions,while in
the second part, the hypotheéses ramieed in chgpter one

were teected and the reeults discussed,

The data deal with the opinions of nomadic
teachers, officials, parents and pupils: on the
organisational effectiveness of Nomedic Education
Scheme in Kadungz State, on the sdministrative o,
_effectivenesa of Nomadic Education Scheme, on the
accessibility of Nomadic Education Scheme to the
nomads and the involvement of the nomads in the
admini stration of the Nomedic Education Scheme in

Kpduna State,
{

Since the repearcher was interested in finding out
whether there was a significant difference in the

opinions of the teschers, officials, nomadi¢ parents,
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and pupile on the organisation and administratioﬁ of
Nomadic Education Scheme in Kaduna State, the researcher
drew four null ﬁypotheses based on the focus of the ‘ ..
research steted in 1,2, The questionnaire for the
study includga twenty~two items subjected to a five
.ﬁoiﬁt acaié;. The iteme of responses were grouped s '“

into four sections and each section was used in

testing one hypothesis,

4.2 Presentation

A total of Lo7 copiles of the quesfionnaire vere
distributed in five local goveenment areas selected for
the gtudy, Table L.T ~ L,9 pregents useful information
in this work; although it dces not have a direct bearing
on the empirical treatment o1 data in this cnapter, . Qf
Table L,1 shows the break down bt the disgtribution o

based on the Local Government Areas,

Table L4.1: Distribution of Respondents by Local

Covernment Areas.
o

s

Local Government Teachers Qt1icials Nomadic Pupils

Arean " Parents

Kaduna North 5 - | 5 18 6l
Tkara 8 2 10 L
Makarfi | 8. : 2 20 76
Zaria i 2 10 28
Kachia | 12 2 .fh ' 69
Total 37 13 72 285,
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L3 Pio~Data of Nomadic Mucttion Teacherp and Officirle

The Bio-data of the Nomndlic education teachers and Lhr éfficials
directly involved in the Schem= were obtrined, Thig wan omm~iinred

to be a necessary information for the credibility of this clhodyy

ag shown in the following tadles,

‘h.3.1 _ Bio-Data of Nemadic Rducation Teachers:

Table L,.2 2ge Distribution of Womsdic Teschers

1

Parameter Fi ol \
15 « 20 . - -

26 - 30 _ 18 G0 LB

31 - 35 17 5.0

36 - LO ' 2 5.0

'
L1 and above . - -
Total 37 100,0

Table h.2 shows tﬁe age distribution of the Nomadie ofnention
teachers. It indicetes thet LB.OY end L5.0 of the resvomdanis feld

wo. within the age bracket of 26 - 30 and 31 - 35 years., This iinlics thot
the bulk of the teachers 2re youths and if given the encourag-ert, they
could be of rmuch value for the success of the acheme in th@_stnte.

i

[}
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Table h.3 ETducrtional fGualification of Nomadic Teachers -“

‘ Parame ter Fi 94 :
Grrde Two Teachers Certificate 25: 67.6.
General Certificate in Fducation *
1ot level . - ol
Nigeria Certificate in Fiucation 2 _.:. 5il
Arabic Teachera Certificote 10 _ 27.0
Tniversity DNegree ' - ' -
Toterl 37 100.,0

k]
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ITable L.3 presents the educztional gualification of
Nomadie educitirn taachers, From the table, it is ebvious thot the
bulk of the teachers (67.77) have the Grade Two Teachers Gertilizate,
While 27.C7 and 5.0 of them have the Arabic Teachers Certificate
and the Nij=ria Certificate in Educoation LNCE) respectivaly. "his
R :

result may mean that graduates of N.C.E and University derree holders

are unwilling tn take ur teaching appointments in the scheme,

¥

_Table b ?thni; Group of Nomadie Teachers | \ 2
Parameter : I - S 9%
Hausa 21 St.B
Fulani - : 16 L3.2
Tbo T e e ‘
Yoruba | . - -
Others specify - - '

Total 37 100,0
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Table L.y indicates thét the hulk of the Momadic education
| teachers (96,84 come from the Hausa ethnic groﬁp while [j3,20% :
of them are from the Fulani ethnic group. This chows that there |
is at present a shcrtaée nf trained teachers from the Fudeni ethnie
group. This situation may have serimus inplication for the suctens

T

of the schme in the State.

Table 4.5 Teaching Experience of Nomadi¢ Teschers

Parameter Py e
1 = 3 veAars : 10 2740
i = & vears .‘ o 23 ' 67.2
7 ~99 yoars . ” 2%._ | 5l
_;f' 10 yoare and above | .  2 5.&
Total 37 100.0
W
. Téble, 1.6 gives the teaching experience of MNomadic edneation

teachers. Tt e¢an r¢ abrerved fram the table that 62,20 them have
abont L - & years of terching experience. This sugrents thh%-ﬁnre
training opportunitice on Nomadic education should be erented to

inereane the experience of the teacherslin the scheme, Thic may |

he in form of Seminare and workchnps,
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Table L,.6 Teaching language of Nomadic Teachers

Parameter Ti o
Hausa only pove—= 30 . Ba
_— i

Fulfude only . .2 5.0
English only | . - ;
Hauga and Fulfulde 1) 37.8
Hausa and Englich 18 L8.7

Total ' 37 100.0

*Table L.6 shows the teaching language nf.Nomadic eduéntion |
Iteachers. From the table, it is obvious that Hausa and English
are the main language of instruction in the scheme; as shown by
LE., T of the resﬁén&ents. There is fear that this situation may
create some Aifficulties in the acceptability of the gcheme by

the Nomades, due to language barrier,

4.3.2 Rio-Data of Nomrdic education officials.

Table .7 Ape Disctribution of Nomadic Education Officisls

. Paprameter Fi o .
20 - 28 ) . . i
; - | .- . ]
335 | 3 T e
36 - .40 5 A 3 ' 93,1
h1 and ahove o 7 ' 3.8
Tatal 13 - 160.0
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Table L,.7 presents the Aage distribution of Homadic education

oA

officials. It shews that the hulk of the officials {53.87) are
within the age of l}1 ycars and above, This means that the Age of

the officials may not be considered as a zmerious factor which affect

their adminietrative functions in the =cheme.

Table .8 TEduecational Gualification of Neomadic Education

officials, - ' s
Paramnter Fi %
Grade Two Teachers Certificnte 1 T7

Genaral Certificate in Fducatiion

0! level _ ) - - -
Nigeria Certificate in Education - ' - .,
Diploma Certificate in Education 9 . _ 69.2 
University Degree -3 3,1
Others specify . : L - C -

Total _ 13 10040

Table.h.U iﬁdica@es the eduecntional qualification of Nomadic
educaticn officiala, It can be seen from the table that, 69,2¢ of
the officials have diploma certificnte in education, About 7.7%
of them have grade two teachers certifiecnie yhile 23.7% others have
University degree. This suggests that more opportunitieé sueh ar
seminars and workshops on Nomadic education should he created for the

officials to improve their knowledge on the scheme,
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Table 4.9 Administrative Experience of Nomadie Education

_ officials. . : v
Paramatef ) % k-ll’

1 = 3 years - - ‘
y - 6 years ' - -

7 - 10 years 5 38.5
11 = 12 years . B 61,5 !
13 yeara"and above - v

i
Total 13 100.0 o

.1_
S
Table 4.9 shows the adminigtrative experience of Nomadic
education officlals. It indicates that 61,9% of the respondents
have between 11412 yearse of administrative experience, while
about 38.5% of them have between 7 = 10 years experience, This

means that the administrative experience of the officials is

not a factor that may affect the success of the scheme in the

State, ' : - .

L LR

Table 4,10 shews the number ef respondents and the

Percentage of responses to issues raised in the questionnaire,
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The nature of Organisation of the
Nomadic eduction scheme affects .
its sucess in Kaduna State. 216

Invalvement of the Local and

state Government in the Organis-
ation of the scheme will facilitate
it's success 215

Establishment of state Boards and

gonal offices on Nomadiec education

is essential for the success of the -
scheme 23

Provision of a well articulated
guideline for the organisation

of the Nomadic education

scheme will enhance the smooth
implementation, - 227

Hole specification of the staff
ie necessary for their effective~
ness on the scheme 218

Regular workshop and seminar will
improve ™ the effectiveness of the

staff 232
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Table ’1.10Q {itenms 1 - 6 of the questionraire): indicates
the respondents opinions on the oréaﬁsation of the Nomadic
Education Scheme and its successful implementation in
Keduna State. From the Table 2bout 27h (1,14} o.tf,‘fi-.htz
respondenis agreed that,the nature of organisation of
the scheme affects its success in the siate. Some
34 (10,24} of the respondents mdérately agreed, while
30 (8-9%j of the .gthers ciisagr:sed., From the
result, .it can be deduced that there is at present, a
great fear as to the fact thatytl® nature of organisation

of the Nomadic Education Scheme is a major factor that -

may m:i.lita.te against itz success in Raduna State,

On the involvement of the Local and State Government
in the organisation of the scheme together with the
establishment of a State Board and Zongl Offices for the
smooth implementation of the scheme in Kaduna State, a
larger proportion of the regpondents 279 (82,45) and
297 (88.0%) mgreed respectively. On the other hand, :
37 (W .O%j and 20 {8.6%) of the regpondents moderately
agreed, while 22 (6,&%) and 12 (3.8%) otbers disagreed
respectively with the view, From this information,
it is pertinent thatyto ensure a smecoth implementation
of the Nomadic Education Scheme in Kaduna State, the

full involvement of both the local and state government
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in the' organisational machinery of the scheme,and the
establishment of a State Board end Zonal Offices on

Nomadic Education Scheme cennot be over-emphasised

Based on the respondents' opinions on ﬁhether the
provision of a well articulated guideline for the
organisation of Nomadic Education Scheme will enh'a.nce
the smooth implementation of the scheme in Kaduna S%a&:e,
a large proportion of the respondents 290 (85.8%) agreed,
while 36 (10.6%) others moderately agreed and 12 (13, 6%)
of the respondents disagreed.  Similarly, abont 282
(83,185) of the regpondents agreed that,the role |
specification of the staff was a necessiiy to enhance
their effectfiveness in the Nomedic Education Scheme,
However, 35 (10.%%) of them moderately agreed, while G-..._.‘_-.
21 (6,2%) others disagreed, A critical examination
of tkﬁ.s-result shows that not much progress can be mafle
in the scheme in the absence of a well articulated
guideline.: gnd a clemr role epecification of the gtaff,
Finally, the respondents' opinions on whe ther regular
'unrksh;op and seminar will improve the effectiveness of
the staff prove:s that,z80 (83,0%) of the respondents
agreed, while 39 (11,9%) of them moderately agreed,

Some 19 (5.6%)' others disagreeds, Thus, in pfder to inerease
the effectivénesa of the staff in the scheme, regular " ;
workshop on the Nomadic Education Scheme should be

encouraged,
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. From the table, it is clear that the greater

majority of the respondenis to the items agreed with

the issues raised in the gquestionnaire, and it implies
thatythe nature of organisation of the Nomadic Education
Scheme is g major factor that may affect ite successful
implementation in Kaduns State. The result was also |
confirmed by the responses obtained from the interview
guide which indicate:: that there was no properly defined
organisational gpproach adopted for the implementation

of the Nomadic Education Scheme in the State,
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Successful Implementation,

Caepomams ome the »Dsmnum&wquOJ of the Nomadic Edugcation

Scheme and jts

Section & purongly ‘agreed Agreed loderately agreed Disagreed Strongly Disssreed
| £ % £ % 1 % £ % f %

Te EBffective administrative leadership

will promote successful implementation - o

of the programme in the state 202 £9.8 63186 36 10.6 29 B.6 & 2.4
8 The Nomadie education Unit should m | - 7

function as an autonomous body from _ - -

the P.S5.D.B., to ensure the success of . ! . =

the scheme the scheme. 79 ° 23.4 170 S0.3 68 20,1 16 L7 5 1.5
9, There is adegua:e supply of teaching .

and learning fgeilities to the Nomadie

Schools 33 9.8 179 53.0 72 21.3 17 5,03 37 11.0
10. The moming session is the most

conducive time for the Nomadic school T4 22.0 170 50.3 51 15.1 33 9,6 10 3.0
11. The evening session is the most .

conducive time for the Nomadic school 57 16,9 61 18,3 163 L8,2 31 9.2 26 7.h
12, Nomadie schools teachers should come

from the Nomadie tribe and must live .

with the Nomads 107 31.7 151 LL.7 32 9.5 32 9.4 16 L7
13, The Nomads in Kaduna state a~e aware

of the on going education scheme

meant for them 217 6h.2 L8 14,2 35 10, 3 1 3.3 27 8.0

L



Arntel

Teble ls1% (items 7 - 13) alan shows the respon
opinions on the administration of the Nomadic education
Scheme and its successful implementation in Kaduna State.
From the table, majority of the respondents 265 (78.4%)
agreed thatyan effective administrative leadership will
promote successful implementation of the scheme in the
state, Only 36 (10.6%) of the respondents moderately
agreed, while 37 (11,0%) others disagreed, This result
is a suggestion to the fact that,more effort should be
intensified by the organisers of the scheme to ensure an
effective administrative 1euier5}ﬁp as a necessity for the

success of the scheme in the state.

On whether the Nomadic Education Unit should function
as an autonomous body from the Primary Schools Development
Board (PSDB) in order to ensure the success of the scheme,
about 249 (73.7%) of the respondents agreed, while 68(20.1%)
others moderately agreed but 21 (7.1%) disagreed, It cen
be seen from this result that,there was a great desire
among the regpondents for the Nomadic Education Unit to
function in autonomy from the Primary School Davelopn;e?t
Board, The respondents' opinions on whether there was
adequate supply of teaching and learning facilities to the
Nomadic Schools show that a majority of the regpondents

212 (62.8%) agreed, some 72 (21.3%) moderately agreed while
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54 (16.3%) others disagreed, It can be deduced from
this result that the supply of teaching and learning
facilities to the Nomadic Schools was not a serious factor

that affect its success in the state,

Considering the arrangement of the Nomadic¢ School
Session, a majority of the respondents 244 (72.3%) agreed
that, the morning session is the most conducive time for
the Nomadic Schools in Kaduna State. Some 51 (15.1%)
of them moderately agreed while U3 (12,.6%) others
disagreed. On the other hand, while 163 (48.2%) of the
respondents moderately agreed that,the evening session was
the most conducive time for the Nomadic School, some 118
(35.2%) others agreed, Only 57 (16,6%) disagreed, From
all indications; it is obvious from this information that
the morning school session was preferred to the owni:;g
session as the most conducive time for the Nomadic Schools

in Kaduna State,

On whether the Nomadic School teachers should come
from the Nomadic tribe and must live with the Nomads, a
greater proportion of the respondents 258 (76.4) agreed,
while 32 (9,9%) moderately agreed; some 48 (14.1%) others
disagreed, This information shows that, a majority of the
respondents have a high preference for the recruitment of

Nomadic School teachers who are Nomads by ethnicity, This
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seems to be plausible and it may be. as a rESl:llt of the
special nature of the scheme.  Furthermore, the
regpondents! opinione as to whether the Nomads in Kaduna
State are aﬁam of the ongoing education scheme meant for
them shows that a greater proportion of the respondents
265 (78,9} agreed with the view while 35 (10.3%) |
moderately agreed and 38 (11.3%) others disagreed.. The
awarencss of the Nomads of the scheme in the Ftate, may be
as a result of intensive enlightenment campaign embarked
upon by the organisers., Thus, awareness of the scheme
in Kadung State may not be & serious factor wilitating
against its success, However, the result from the
interview guide indicgted that,at present there was né
harmony in the nature of sdministrgtion of the Nomedic
Education Scheme in Kaduna State. The implication of
this situation is that not much progress would be made in

the pursuance of the goals of the gcheme in the State,

-

;..



" MawXc ! ,12, Responges cn . the Accessibility of the Nomadic Fducation scheme-!:

e

to the zoﬂmmmw

Section 3 Stronglwy Moderately agreed Disagreed Strongly disagreed

. Hv H‘ -
14. Accessibility to the homadic * a 4 5 £ % £ %
schools will facilitete the Nomads )

acceptance of the programme 200 59.2 75 22,2 51 15.9 9 2.7 3 ) 0.0

.j‘?

15, The Nomadic education programme

is now accessible and acceptable :
to the Nomads in the state. 63 18.6é 78 23,8 156, 46,2 18 5.3 23 7,0

[

16, The Location of the Nomadic

schools too far away from the ) . . . . C
~ Nomads homes affect their acceptance : o : . . . -
-« of the programme 88 26,4 192 56.8 37 11,0 - 15 h.2 6 1.6

17. Establishment of more Nomadic

FPrimary Schools within the L.G.As
will facilitate their acceptance .

of the programme - 9L 27.8 - 187 5.3 3 ;naa . 10 | zmam. 13 3.9

18, Herding prevents Nomadic parents : o
from sending their children to the o . o
- # Momadic schools established for g . . o
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Pakle 1a12, (items 1L - 18 of the guestionnaire)

presents the regpondentre' opinions on the accesmibility

of the Nomadic Education Scheme to the Nomads, The

table shows that, 295 (81.4/) of the respondents agreed

that,accessibility to the Nomadic Schools will facilitate .

the Nomads acceptance of the progromme, Some 51 (15.9%) -

moderately agreed while only 12 (3.6%) disagreed. u

Similarly, the respondents' opirions as to whether the

Romadic Education programmé is now accessible and

acceptable to the Nomads in the state indicate that,14#1

(42.4%) of the respondents agreed while a larger |

propoftion of them 156 (46,2%) moderately agreed, Only

1 (1é.3%) others disagreed, This result implies that,

more effbrt should be made by the orgenisers of the scheme

to ensure that the services of the scheme is made 30093311’1? to

the Nomads 1nlthe State, Moreso, since a preater

proportion of the respondents moderately agreed that, the

scheme was Now gccesgible and acceptable to.the Nomads mea.ns.

that there might be some accesmibility problems to the scheme,

which may discourage their response jn 'the State.

-

The mspnndenté' cpinioné ot whether the location
of the Nomedic schools too far away from the Nomadse homes
affect : their acceptance of the programme show that,a

majority of the respondents 280 (83,2%) agreed, while 37
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(11,0%) of the respondents moderately agreed and 21 L | .
(5.3%) others disagreed with the view, Moreover, !:
on whether the establishment of more Nomadic Primary
Schools within the Local Government Areas will facilitate
their acceptance of the programme, the respondents'
opiniong indicate that,281 (83,1%) of them agreed, while |
some 34 (10.85) moderately agreed and 23 (6.7%) others
disagreed witiz the view, A congideration of this result
seems to suggest that the location of the Nomadic Schools
may be a serious factor that affects the nomac]s acceptance
of the programme in the State, Therefore, more
Nomadic Primary Schools should be established within the

Locel Governmeni Areas so as to facilitate the nomads

acceptance of the programme in the state, The, respondents’

opinions on whether herding prevents Nomadic parents from sgnding

their children to the Nowmedic schools eetablished for thém
indicate that,m larger proportion of the respondents 171
(80.0%) agreed while 42 (12.4%) of them moderately agreed,
and oﬁly 22 (7.4%) disagreed, This impiies that the
.organiserfs of thé programme should ensure that the
arrangement of the school hours for the Nomeds is
favourable enough,to enable the pupils to perform their
regular herding and at the same time attend their lessons

conveniently, : oo
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However, the result from the interview guide shows

that the location of the Nomaﬂic Edt_xcation Primary Schoolé
was based on the concentration of the Nomads in parts of
the local_gov";xnmnt areas of the state amd on the |
centralisation of the schools to their mettlemants, Thus,
Nomadic Primary Schools are centrally established in same
parts of the Local Government Areas where the concentration
of the nomads is high, The implication of this gpproach
is thatysome groups of the nomads in the astate may be left
out or denied the privilege of having atcess to the scheme
tnereb5 frustrating their interest in the schemﬂ.k |

o



Table L, 13: Recvoncee onthe Involvement of the Nomads in the Administration of the Scheme

H_.._ d:@ m.—.ﬁm..ﬂﬂ.
Section 4 Strongly agreed Agreed DModerately agreed Disagreed Stirongly Disagreed

f % f % f % by % f %

19, Involvement of the Nomads in the
: Administration of the Nomadic
education programme, will faciliate
their response in the state 62 18.3 206 61,0 L4 13.2 17 5.0 9

(A%
.
un

20, Nomadic parents negative attitude
towards the programme will be changed
by getting them actively involved
in the implementation of the programmeyq8 3,,.9 161  L7.6 35 10.4 19 5.6 5 1.5

21 Establishment of the Nomzadic
primary Schocl PTA is very vital
for the success of the programme 223 66,0 63 18.L 26 8.0 11 3,2 15 Lok

22 The unstable nature of the Nomads
might affect their response to

the programme in the state 225 65,6 L2 12,4 28 8.3 19 0.6 24 T4
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table L1 13 (items 19 = 22 of the questionnaire) also
shows the regpondents' opinions on the involvement of
the Nomads in the administration of the Nomadic Education
Scheme and their response to the scheme in the state,
From the table it is obvious that, 268 (79.7%) agreed that,
the involvement of the Nomads in the administration of the
scheme will facilitate their response to the scheme in
Kaduna State, However, some 4 (13,2%) of them
moderately agreed with the view while 26(7.5%) others
disagreed, It is evident from this result that the
response of the nomads to the programme depend = largely
on the extent to which they are involved in the

administration of the scheme in the state.

The re3pon.dants‘ opinions as to whether the Nomadic
Parents' negative attitude towards the programme will
be changed by getting them actively involved in the
implementation of the scheme show that,while 279 (82,5%)
of the respondents agreed, 35 (10.%%) moderately agreed
and some 27 (7.71%) others disagreed, Similarly, the
table further indicates that,286 (84.4%) of the
respondents agreed with the view that,the establishment
of the Nomadic Primary School Parent. Teacher Association
(PTA) was vital for the success of the programme in the
State. Some 26 (8.0%) of them moderately agreed while
26 (8.0%) others disagreed, It can be deduced from
this result that,the negative attitude of Nomadic Parents

towards the Nomadic Education Scheme can be changed for the
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better if they are actively involved in its implementation
in the state.  Moreso, a Parent:: Teachery Association
:E'o.r the Nomadic Primary Schools should be establiahe;(;

to serve as a forum through which the parents can malke

their own contributions to the scheme,

Moreso, on. whether the unstable néture of the
Nomads might affect their response to the scheme in°
Kaduna State'!, the respondente' opinions proved that,

267 (80.0%) agreed, while 43 (12.7%) moderately agreed .
and only ‘;I-3 (12.7%) disagreed, This result stresses |
the seriousness of the unstable nature of the Nomads as

a. factor that may affect their response ta the schewme in

the State, 1t implies therefore, that,cxcept necessary

megesuras are taken by the organisers of the scheme to cope

with their jtinerant movement, their chances of benefiting

from the smcheme mgy be very slim, 3

The responses gathered fmm. tlf;e interview guide
indicated that,there was so far an sppreciable level of
involvement of the nomads in the administration of the
scheme in Kadung State. This development seems {o be
favourable for the realisation of the goals of the

Nomadic¢ Education Scheme in the State.
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Table li,1y: Summary Table 0f Responses on the Organisation and

Adtqinistration of the Nomadic Education
Scheme in Kaduna State,

Section Number of
Respondents Mean sd

1« Responses on the nature of

Organisation of the Nomadic 338 26,257 4,678
Educ ation Scheme and it's
Buccess,

2. Responses on the nature of
Administration of the
Nomadic Education Scheme in 338 26,104 4,538
the State,

5« Responses on the Accessi-
bility of Nomadic Education
Scheme to the Nomads

338 19,728  3.545

L, Responses on the
involvement of the Nomads

in the Nomadic Eduéation 338 16, 4o8 . 3. X7
Scheme,
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Table L.1l (summary table) sives 2 clear picture of

the total manber of the resvondents which responded to 211
the items in section 1 = I of the questionnaire, with
their mean score and standard deviation, A close look
at the table shows that, majofity of the reaspondents vere
of the opinion that, the nature of organisation and
administration of the Nomadic Education Scheme affect its
successful implementation in Kaduna State, with mean score
of 26,257, and 26.104 respectively. However, considering
the difference in the two mean scoree, it shows that, the
greater majority of the respondents were more concerned with
the nature of organisation of the Nomadic Education Scheme

g

ag a factor that larpely affects its success in the State,
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\,;h - Testing Of Hypotheses

The researcher formulated four null hypotheses: for
the study, These were intended to enable the researcher
to objectively determine the opinions of the respondents,
on the organisation and administration of Nomadic Education
Scheme in Kaduna State, The data for the test of the
hypotheses were gathered from the questionnaire administered
to the respondents, The questionnaire congisted of
twenty two items (see Appendix 1 and 2) and were grouped
into four sections. Each group of questions was used
to test a given hypothesis, The Kruskal-Wallis ( ANOVA)
statistics was employed for testing the hypotheses at

0,05 significant level,

boli.1 Hypothesis On Organisational Effectiveness

The first hypothesis states that, there is no
significant difference in the opinions of Teachers,
Pupils, Parents and Officials with regards to the organisational
effectiveness of Nomadic Education Scheme in Kaduna State.
To test the hypothesis, Kruskal-Wallis Statistics (H-test)
was uged, Table L,1§ presents the result of the

analysis.
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Table 1. 1:5 Opinions of Teachers,Pupils,Parents and

Officials on the Organisational Effectiveness
of Nomadic Education Scheme,

Source daf 85 MS H.Value P

Between 3 5- 136 1.?12 23.93 0.000
Within 337 2,390 7.156

Total 337 2,904
*Significant P/ _0.05.

Table ();,15) shows that, there are significant
differences in the opinions of the respondents used for
the study on the organisational effectiveness of the
Nomadic Education‘ Scheme in Kaduna. From the table,
HeValue which is 25.93, was found to be significant,
Therefore, the hypothesis was rejected at 0,05 aimifiéant
level. This mesns thaty thgre was significant differences
in the perceptions of the respondents on the organisational
effectiveness of the scheme in the State, The possible
explanation for this result could be that,the Nomadic
Education Scheme as a new innovation in the State, was
still lacking the most favourable organisational framework
through which the set goals can be achieved, Perhaps,
the impact of the organisation iz not adequately felt in
the State as expected, due to organisational inadequacies,

Therefore, to ensure that the organisation of the scheme
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in Kaduna State is effective, effort should be made to
identify a well defined and most suitable approach for
organising the scheme so as to realise its goals and

objectives in the State,

holi,? Hypothesis On Administrative Effectiveness

The hypothesis states that, there is nn significant
difference in the opinions of Teachers, Pupils, Parents
and officials on the administrative effectiveness of the
Nomadic Education Scheme in the State, To test the
hypothesis, Kruskal-Wallis Statistics was used to analyse
the result of the data. Table 1,16 presents the result
of the analysis.

Table );,16 Opinions of Teachers,Pupils,Parents and

Officials on Administrative Effectiveness
of Nomadic Education Scheme.

Source df S8 Ms H-V alue P oy

Be tween 3 3,824 1,275 15.84 0.0000*
Within 334 2,688 8,047

Total 237 _2.070
*-Significant P/ 0.05

Table(h.,16) indicates that, significant
differences exist in the respondents opinions on the

admini strative effectiveness of the Nomadic Education
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Scheme in Kaduna State. From the analysis, H-Value
calculated was 15,84, Thus, the earlier stated hypothesis
was rejected at 0,05 significant level, The probable
explanation for these differences in opinions of the
respondents, could be based on the fact that, the
administration of the scheme in Kaduna State is Operlat:.ing
without any articulated administrative guidelines and

role gpecification for the staff, this situation must have
contributed in making it difficult for the staff to
adequately cope up with the demands of the scheme in the
state, No administration ever functions effectively
in the absence of a clear-cut-direction, Therefore, for
the Nomadic Education Scheme to sicceed in Kaduna State,
it is very necessary that,the administration ought to be
well informed of what actions to be carried out and how
best they can be performed in the best interest of the

organisation.

helie3  Hypothesis On Accessibility

The third hypothesis states that, there is no
significant difference in the opinions of teachers,
pupils, parents and officials on the accessibility of
Nomadic Education Scheme to the Nomads in Kaduna State,
The Kruskal-Wallis statistics was adopted to test the

hypothesis, and the result is shown in Table "e17
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Table he 1T  Opinions of Teachers,Pupils, Parents and ,
Officials on Accessibility of Nomadic
Education Scheme to the Nomads,

Source df 55 M5 H-Value P
Be tween 3 1.012 3374  3.9% 0.0089*
Within 334 2.864 8.570

Total 337 2.964

*=S5i gni ficant P/_0.05

It can be seen from Table()417) that, there afe
significant differences in the opinions of the resgpondents
on the accesgibility of Nomadic Education Scheme in Kaduna
State, since the H-Value Calculated was found to be 3.94,
It means that, all the respondents have varied opinions
on this issue, Therefore, the earlier stated hypothesis
was rejected at 0.05 significant level, The possible |
reason for theee differences in opinions could be attributed
to the fact that, the services of the scheme was yet tc be
felt in some areas of the state, irrespective of the high
awareness of the scheme by the Nomads as expressed by

(78.4%) of the respondents in Table 1]

This situation may affect the acceptance of the scheme
in Kaduna State. The administration of the Nomadic
Education Scheme should endeavour to explore more areas

with high concentration of Nomads; and obtain sufficient
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fund and manpower in order to extend the services of

the scheme to them.

helik Hypothesis On Involvement

The fourth hypothesis states that, there ;, no
significant difference in the Opinions of Teachers,
Pupils, Parents and Officials on the iﬁvolvement of the
Nomads in the administration of the Nomadic Education
Scheme in the State. The Kruskal-Wallis statistics
was employed Ito test the regult of the data, as shown in
Table !, 18«

Table 1,18t Opinions of Teachers, Pupils, Patents and

Officials on the Involvement of the Nomads
in the Nomadic Education Scheme.

Source df S8 MS H-Value P

Between 3 1.592 56305 6,42 0.0004*
Within 334 2,759 8.262

Total 337 2.919
* Significant, P/__0.05,

Tarle (1..18) shows that, there are significant
differences in the respondents opinions, on the involvement
of the Nomads in the administration of the Nomadic Education
Scheme in Kaduna State. This means that they have varied

opinions on the issue, Thus, the hypothesis was rejected
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at 0,05 significant level, since the Hu.Value which is
6.42 was found to be significant. The possible Wy
explanation for this. differences in opinions could be |
attributed to the fact thaty since the NNES is a ney
innovation to the Nomads, they are still being careful
to e fully invelved in the scheme, considering its
possible implications for their well cherished culture,
However,since the scheme is meant for the Nomads in the
state, efforis should be intensified through well
articulated administrative process: and leadership to
create more forum for the Nomads to be actively involved
in the administration of the scheme in the State, Thus,
the administration of the scheme,should be flexible emough. .
to accommodate the Nomads at all levels where their

contritution may be required,for the success of the scheme

in Kadung State,

For the fgct that all the four mill hypotheges
raised in this study were rejectedybased on the results
obtained from the analyses of the opinions of the respondents,
show . thatythere was no harmony and clegr direction in the?.r.
opiniong: on the nature of organisation and administration
of the Nomadic Education Scheme in Xsduna State, it also
shows that,the expectations of the teachers, pupils,

LI
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Nomadic Parents gnd Officials in the scheme are yet to

be satisfied in the areas of its organisational
effectiveness, afministrative effectiveness, =accessibility
of the scheme to the Nomads - and the involvement of the

Nomads in the administration of the scheme in the State,
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leS Discussicn

This aspect of the work deals with the discussien of
the findinge from the research. TIn the discuesiony ra~-ihle
exnlanations are made for the prohlems highlighted hy I}~
respandents. The research questions for the study, wvhinh
wag meant to revenl the maior provlems of the orgonie-tion
and adninistration of the Nomedic Flucation Scheme in o
State was ancwered.

The respondents' opinicne as showm in Table .10
(iteme 1 = 6 of the questionneire), sought their view- »n
whether the nature ;F orpanination of the Nomedie Fiuention
Scheme effects ites =successful implemen*ation in Kaduna 5t~ Ld,

From the recult obtained, it -:as discovered that the veonier
majority of the reenondents (B81,1%'), (82.19%), (88.0%), (%5.)6.),
and (83,004) all agreed respectivély that the nature of or "nie-
ation of the echeme; involvement of the Loeal and State
Government in the organisation of the Schemej establiahm-nt

of State Board and Zonal Offices on Nomadic Education; the
provision of a well articulated ruideline for the ormmisrtien
of the scheme; role especificntion of the staff and remlor
workshop and semipnar on Nomadic Fducation for staff affoctiveness
were egeential for the succeseful implementation of the achome
in Kaduna State,

As valid as these responses may be, it is necess ry Io roint
out that for a succesaful implementation of the ascheme in the
State, a 1ot depends en the oreenieational framework of tﬂv'rcheme.
Considering the challenge posed by the special noture of the

scheme, it means that net much progrees would be made if »11
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the organisational facilities are not in their ri~htful places,
The findings obtained from the interview guide (ree *rrendix )
show that although it ie contained in the "Blue Frint" on llomadic
Education Scheme that, both the State and Loe2l fGoverrmente chould
be actively involved in the implementation of the Homedie Fducation
Scheme, was not enough. Tt means that, they »1v» et to be fuliy
committed to the educztion of the Nomads in the Tinie, Ferhaps,
this laxity may be due to lack of the provision of widelines
from the National Commission on Nomadic Rducation (I'CLE) on ;hat
roles are expected from both the State and Loe 1 figvernments for
the srmooth implementation of the scheme in the courilry,
Similarly, it wae Aiscovered that, despite the imrortance of
a State Board and Zcqal Offices for the smooth running »f the
Noemadic Fluention Scheme, no State Borrd ani Zon~) Ofices on
the ascheme are ngtnb]ishnﬂ-in-the State, Lack of there structures
in the organisation of the prozramme would mak~ it diffienlf for
effective supervision and co~ordination of the Schome in the
State, PFurthermore on role specification of the ninff, it was
also discovered that, uptil now the staff were not certain of
what roles they are specifically expected to nzrform “or the
smooth implementation of the scheme. There is no doubt that,
a situation 1ike this would only encourage radnniancy =nd .
ineffectiveness on the part of the staff in accomrlirhing the

task of the orpanisation,



A thorough examinétion of the above situatioﬁs
ghowr that there was a sharp défarture from Ostrander
(1973), view that:if an organisational structure is to i
be designe.d to achieve definite pﬁrposes, then it is
clear that the purpoces must be known. Thus, if an
organisation defines the division. of responsibility in
one way and then operates in andther, such gituation
could provoke individual's anxieties end meke it more . 4,
difficult for them to idéntify with the purposes of the |
institution. From the foregoing therefore, it becomes
Lecessary that,the organisers of the programme should
review its organisational &ituation in order to correct

existing lgpses that may interfer with the success of

Nomadic BEducation Scheme in Kedunas State,

The respondents' opinions as expressed in tehle
hotl (items 7 = 13 of. the questionnaire) shows their
views on the administration of the Noma.di;c Educaticn‘."‘
Scheme and its successful implementation in Kaduna
State. From the table, it was observed that the bulk
of the respondents (7P8.4%), (73.7%), (62.8%), (72.3%),
(76.84) and (78.44) all agreed respectively that an
effecfive gd:;ﬁ.nisi'zrative legdership will promote successiul

L
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implementation of the scheme; that the Nomadic Education
Unit should Iunctioﬁ as an sutonomous body from the
Primary Schools Development Board (PSDB); that there is
adequate supply of tesching and learning facilities to
the Nomadic Primary Schools; and that the morning session
ig the most conducive time for the Nomgdic Schools.

Also, they all agreed with the views that the Nomadie
Schools! teachers should come from the Nomadic tribe and
nust 1ive with the Nomads, and that the Nomads in Kaduna
8tate are aware of the ongoing education scheme meant for
them, Only some (48.2%) of ihe regpondents moderately
agreed that the evening éession is the most conducive time

for the Nomedic Schools in the State. -

Even though the mojority of the respondents were of the
opinion that effective administrative leadership is necessary
for successful implementation of the Nomadic Education -
Scheme in Koduna State, it may be surprising to note that,
the responses obtained from the interview guide indicates
that, there are no administrative pguidelines provided by
the NCNE on the administrative activities of staff involved
in the scheme, This situation may J':mply that, the
afiminigtration of the scheme in the state is oPel:.'a.ting in
a vacuum and that possibly, every state. ie left to run the

scheme on their own initiative. The resultant effect of
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fhis shortcoming is that of lack of direction and
wiiformity in the administration of the scheme across '
the states, This srragement is not consistent with
Webers (1864.1920) opinion that regular activities of the
staff should be distributed in a fixed way called official
_duties gnd their operations governed by a consistent system
. of abstract rules or guidelines which lesd to the

attainment of goals and objectives,

On the issue of autonomy, it was discovered that the
Nomadic Education Unit is not autonomous from the Primary
Schools Development Board (PSDB), In view of the
challenge posed by the special nature of the scheme in
the State, this arrsngement appears to run counter
preoductive for the realisation of its set goals. Lack
of autonomy is affecting the sdministration of the éci:neme
in the area of funding, staff recruitment and easy
provision of teaching materials for the schools. Thus,

the administrative getivities of the Nomadie Education

Unit may be more effective if granted autonomy.

Contrary to the majority opinion (76,8) that the
Nomadic Schools teachers should come from the Nomads
themselves and must live with them, it was discovered
that in some places none Nomadic tegchers were recrui ted

due to the shortage of gqualified teachersof the Nomadic
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clan. This situation may not aupur well for effective

i teaching and learning process desired in the scheme..

The recrultment of non-Nomadic temchers for the pupils

is likely to raise suspicion and fear in them; it can

g also scare them away from being regular in school. |
Therefore, the special nature of the scheme mzkes it
ideal to involve teachers from their c¢lan to instruct
them in the language they could better understand. The
high level of awareness by the romads of the Nomadie
Educstion Scheme in the State as expressed by (78,4%) of
the respondents show: that the administrative leadership
of the scheme, degpite all odds, are making efforts to
create more awareness of the scheme in the Nomads through
enlightenment camnpalgns. Finally, the respondents
preference for the morning school session as the most
conducive time for the Womadie Schools,conforms with the
arrangement in Shangai province in 1965 as observed by

' Ardo (1986), that,children were expected to attend school

in two session; the early morning session and in the

evening, This arrangement seems to be conducive for the

Homads in Kaduna State most of whom are settlers, The

idea is to enable the pupils to spend the remaining part

of the day to herd their cattle. o
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Tahle h12 (itom9'1h - 1R nf.the;questinnnaire) oives
the respondents' opinions on the accésqibility of the
Nomadic Education Scheme to the Nomazde in Kaduna State,

It shows that a larger proportion of the respondents
(81.%,) were of the opinion that,accessibility to the
Nomadic Schools will facilitate the Nomads acceptance

of the scheme, while (46,2%) moderately agreed that the
Nomadic Education programme is now accessible and acceptable
to the Nomads in the State. However, some (83.2%) of
the respondents slso pgreed with the view that, the location
of the Nomadi¢ Schools being too far away from the Nomads'
homes, affects their acceptance of the Programme,

Similarly, another (83.7%) sgreed that the establishment

of more Nomadic Primary Schools within the Local Government
Areps will facilitate their acceptance of the scheme in the
State. Finally, about (80.0%) others agreed that herding
prevents Nomadic Parents from sending their children to the

schools established for them,

From this deta, it can be deduced that a larger
proportion of the respondents opined that a,cc:es.»a;.ibili1.:.*1.r |
to the Nomafic schools will facilitate the Nomads '
acceptance of the programme in the State. However,
since (46.2%) of them moderately agreed with the view
that the scheme i'a'; now accessible and acceptahle to the
Nomadss implies that there was still the problem of

accessibility and acceptability of the scheme in the State,
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Perhgps there is high awareness of the scheme. as opined
by (78.1%) of the regpondents as shown in Table 4,11 but
the services of the acheme was not pdequately felt in some
Local Government Areas of the State, ~ This was confirmed
by a ﬁta:jority of the respondents (83.24) who maintained
that the location of the Nomadic schools too far away from
their homes, affects their acceptance of the programme, ‘
Thus, to encourage accessibility and acceptability of the
scheme to the Nomads, the schools should be located at.
strategic¢ points were the Nomadic pupils could easily |

reach them without difficulties,

The situation. in Kaduna State es of now ie that, the
Nomadie schools are located on the basis of their
c¢loseness to the Nomads' settlements im the Local
Covernment Areas, and the Nomads whose settlements are
closer to the conventional echools in the Local Government
Areps are encouraged to send their children to such schools,
Considering this arrangement, closeness/centralisation
here may be relative; the reason is that some schools could
be located more closer or even too far awsy from the Nomads
settlements, Therefore, the igmie of centralisation does
not seem to be the most appropriate strategy to be adopted
in the location of the schools. Furthermore, the idea
that the Nomads who are settled close to conventional
schoole should benefit from the facilities and services

offered in' those schopols is glso inconeistent with the
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special nature of the Nomadic Education programme

designed for the Nomads, This practice if encouraged
will have serious effect on the Nomads full acceptance of
the scheme in the State, considering their strong
attachment to their culture and suspicion of situations.
Rather, more Nomadic Primary Schools should be established
for the Nomads within the Local Covernment Areas,as agreed
by (83.1%) of the respondents,so as to enable the Nomads
to progress in the scheme at their own pace, The
majority opinion that herding prevents Nomadic Parents
from sending their children to school as expressed by
(80.0%) of the respondents suggest thatythe Nomadic Parents
should be more enlightened on the arrangement of the
school sessionjwhich is organised in the morning hours of
the day. Unless adequate effort is made in this area,
their reluctance to send their children to school will

affect the success of the scheme in Kaduna State.

Table L.y3 (items 19 - 22 of the questionnaira)
presents the respondents' opinions on the involvement'
of the Nomads in the administration of the Nomadic
Education Scheme in Kaduna State. From the table, a
majority of the respondents (79.3%) and (82.%%) agreed
respectively thatsthe involvement of the Nomads in the
administration of the Nomadic Education Scheme in Kaduna

State will facilitate their regponse in the State, and
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that éhe Nomadic Pﬁrents' negative attitude towards the
programme will be changed by getting them actively
invelved in the implementation of the programme,
Similarly, sor;ie {(84,4%) of the respondents agreed that,
the establishment of the Nomadic Primary School Parent:
Teachers Association is very vital for the success of the
programme while (79.0%) others also agreed that,the
unstable nature of the Nomads might affect their response

to the programme in the State,

The above result shows how necegsary the involvement
of the Noma=ds is for the success of the scheme in Kndung
State. | They should not be kept in isolation from the
scheme, rather they should be more actively involved as the
sole recipients of the scheme, This will enable them to
development a sense of value and commitment to its success
in the State. .It is note worthy that the leve] of
involvement of the Nomads im the administration of the
scheme in Kaduna State is encouraging as revealeci by the
interview pguide, The Nomads were encouraged to donate
land and to build schools for their children through
communial efforts. Perhaps the involvement of the
Nomads in the scheme might be regponsible for the
high level of awareness of the Nomadic Education Scheme
in the State s expressed by (78.4%4) of the respondents

in Table 1,12
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The result aleo shows thatsthe greater ﬁmportign'
(84,%%) of the respondents ggreed thatyestablishment of
the Nomadic Primary School PTA was vital for the success
of the scheme in Kaduna State, Althoughy at present.
the administration of the scheme has not formally ¢
estgblished a PTA for the Nomgdic Schools as discovered
by the interview guide, some selected members of the
Miyath-Allah Cattle Breeders Association seem to be
. playing the role of the PTA, tius representing the
interest of the Nomads in matters that affect the scheme
in the State, However, there is the need for the
organisers of the scheme to establish a formalised
PTA to serve as an avenue through which the Nomadic
Parents can be more sctively involved in the administration
of the acheme in Keduna State, Morepo, since (79.0%) of
the respondents agreed thatsthe unstable nature of the
Nomads might affect their response to the programme in the
State is s indicator that should serve as a guide to the
initigtive of the gdminigtration of the scheme in the
State. The administration of the Nomadic Education é;fieﬁe
should employ all necessary measures to either settle
the Nomads, reduce their itinerant movements or possibly
to follow them wp in their movemenis with educational
facilities. in order to enable them t6 benefit from the

Bcheme.



Chapter 5

5.0 SUMMARY, CONCLUSTONS AND RECOMMENDATION

This study was intended to investigate the organisational
and adminigtrative machinary of the Nomadic Education Scheme
in Kaduna State. The purpose was to determine whether there
were significant differences in the opinions of the Teachers,
Officials,Nomadic Parents and Pupils on the organisation and
administration of the scheme in the State, The study was
carried out by means of research questionnaire and an inter-
view guide which were drawn by the researcher. Data from the

study were analysed and interpreted in chapter four of this work,

5.1 SUMMARY

Thig gtudy investigated the nature of organisation and
administration of the Nomadie education scheme in Kaduna State,
Chapter one introduced the problem that relates to Nomadic
education and specific focus was placed on the nature of organi-
gation and edministration of the scheme, duties and responsibi-
lities of the staff, accegsgibility and acceptability of the scheme
to the Nomads and involvement of the Nomads to the scheme,

Chapter two of this work reviewed various works, and studies
relevant to the study. Among these reviewed are the works of
Ardo G.V,, Chimah Ezeomah "Lar Mary and Gogham A.B. just to
mention a few, This was in order to cover some knowledge related,
to the theories, Methodologies and practical dimensions of the

research,

116
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In Chapter three, the methodology adopted in this study was
clearly explained, The means of the research questionnaire
and interview guide were employed to seek the opinions of the
respondents on the issues raised in the questionnaire., Four
classes of respondents were used in this study; these are the
Nomadic parents, pupils, teachers and staff. The items of
responses were drawn from the main focus of the study as aspelt

out in chapter one of this study.

Chapter four of this work gave the presentation and
discussion of data eollected for the study. The method of data
analysis employed is Kruskal-Wallis (ANOVA) statistics to deter-
mine whether significant difference exist in the opinions of the
regpondents on the organisational and administrative effective-
negs of the scheme in Kaduna State. The main findings from the
result of the analysis, include; An effective administrative
leadership coupled with making the Nomadie education unit autono-
mous from the PSDB will promote the success of the scheme ih the
state. The Nomadic parents negatiwe attitude towards the programme
will be changed by getting them actively invelved in the implemen-
tation of the scheme, and that, the location of the Nomadic schools
being to faraway from the Nomads homes affect their acceptance
of the programme in the state,

In the final chapter, the summary, conclusions and the recom-—

mendations for the study were made,
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D2 Conclusions

From the findings of this research, the following

conclusions were madeg

1.

3.

L.

There were gignificant differences in the opinions

of the respondents on the organisational effectiveness,
administrative effectiveness, accessibility ot the |
Nomadic Education Scheme to the Nomads and invol=-
vement of the Nomads in the administration of the

scheme in Kaduna State.

Lack of full involvement of the local and state
governments in the organisation of the scheme,

none egtablighment of a State Board and Zonal

Offices on Nomadic Education, none provision of

a well articulated guidelines for the organisation
of the scheme, coupled with the absence of role
specification for the staff were factors that
largely affect the organisational effectiveness of
the Nomadic Education Scheme in Kaduna State.

Lack of autonomy of the Nomadic Education Unit from
the Primary School Development Board was a militating
factor againgt the administrative effectiveness of
the Nomadic Education programme in Kaduna State,
There was a high level of awareness of the on going
education scheme meant for the Nomads in Kaduna
State and the morning session was preferred to as

the most conducive time for the Nomadiec School.
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Even though there was high awarenes's on the scheme
as shown by T8..9% of the respondents, the data
collected also point to the.fact that, there was
atill acceggibility and acceptability problem with
the Nomadi¢ Education programme in Kaduna State, as
a larger proportion of the respondents (l6.2%)
moderately agreed that the scheme was now

accesalble and acceptable to the Nomade in the State,

That, the location of the Nomadic schools to far away
from the Nomads settlement affect their acceptance

of the scheme, while establishment of more Nomadie
Primary Schools within the Local Government Areas
were necesgsary to facllitate thelr acceptance of

the programme in Kaduna State.

That herding preventa Nomadie Parents from spending
their children to the Nomadic Scheoels established
for them, and their unptable nature affect their

response to the programme in the State.

That, there would be a change in the Nomadic parents
negative attitude towards the programme, if they -

were actively involved in the implementatiqn of the
scheme in Kaduna State. Furthermo}e, the h

establishment of the Nomadiec BEducation Parent{Teachers“?“
Agsociation {PTA) was viewed to be very vital for

the succegs of the programme in the State,
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el Recommendations

The main purpose of this study was to investigate the
organisational and administrative nature of the Nomadic
Education Scheme in Kaduna State. Based on the findings,

the following recommendations were made:

1. To facilitate the realisation of the goals of the
National Nomadic Education Scheme (NNES) in Kaduna
State, the Nomadic Education Commission should as a
matter of urgency, issue guidelines on how the

programme should effectively be organiged in the
State, The guidelines sheuld specifically spell

eut the reles ef the State, Lecal Gevernment and
commnities for the success of the sch;me.

2. The Nomadic Education Commission should consider.the
special nature of the Nomadic Education Scheme in
Nigeria; with particular reference to Kaduna State
and direct its thinking towards making the Nomadic
Education Unit autonomous from the Primary School
Development Board (PSDB). This will make for an
ef fective organisation and administration of the

gcheme in the State.

e In order to ensure the smooth implementation of the
Nomandic Education Scheme in Kaduna State, the State
Government should without further hesitation, create
a State Board and Zonal Offices on Nomadic Education
to make for effective supervision, co-ordination and

evaluation of the schese in the State,
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To improve on the level of acceszibility and
acceptability of the Nomadjic Education Scheme

in Kaduna State, the organisers of the scheme

should survey and discover some other locations
in the state with high concentration of Nomade; =o
as to extend the services of the scheme to them,
More Nomadie Primary Schools should be established and
located within the reach of the Nomads from their té
gettlementoa; at least a walkable distance of two to -
three kilometres, Infact considering the slow pace

of the ikplementation of NNES in Nigeria, one is
tempted to feel that the national laudable goal of )
making education for all by the year 20004.) nay rmt be
realistic since the NNES is PaYY of sach effort by the
Zovernment, |
Since it was imperative that herding, coupled with the
ungtable nature of the Nomads, were serious factors that
affect the Nomade response to the scheme in Kaduna State,

the organisgers of the scheme should develop a strategy

which may be termed as "the Staggered Education Programme

for the Nomads in Kaduna State", This programme will |

“have an in built capacity of ensuring that, educatiénal

activities are provided for the Nomads in the State all
year round, without any interruption by their unrestricted
movement, Besideg establishing schocl clege to their

settlements during the rainy season, the organisers of

3
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the scheme should always anticipate their moﬁement
before the dry geason and make adequate arrangenents
before hand to establieh temporary educational facili-~
ties for the Nomads, along their regular migratory |
routea, This arrangement, if properly carried out
will ensure that no time is lost in the pursuance of
the goals and objectives of the Nomadie Education
Scheme in Kaduna State,

A formal inmauguration of a functional Parent Teachers
Association (PI'A) was necessary as an avenue throu;h
which the Nomadic Parent would be fully invelved and

committed to the success of the scheme in Kaduna Siate,

Effort should be made by the Government of Kaduna State
to find ways and means of attracting literate members
of the Nomadic clan to be trained ag teachers for the
Nomadic education scheme. Thlis may be in the form

of free education scheme, scholarship awarda, and
in-gervice training pfugramme to such interested

teachers,

Purther studies should be carried out in the following

areast An BEvaluative Study on the Involvement of the |
Kaduna State Government in the implementation of the
Nomadic Education Scheme in the State, and A Compara- L
tive Study on the Organisarion and Administration

of Nomadic Education Scheme in Kaduna State with .

some selecied States of the Federal Republic of Nigeria,

that are actively involved in the scheme,
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BlO-Date for Nomadic Education Teacher's

The purpose of this gquestlonnaire is to obtain some relevant

personal information about the Nomadic Education Teachers. It is

part of the requirement for the survey on the organisation and.

administration of the Nomadic education scheme in Kaduna State,

approoriate to you.

Pleage answer the onestions below by inserting (+ ) as

confidential, Thanks,

1.
2,

3.

Sa

Name of L.G.A

-

#11 information would be treated as highly

Age Range:

a) 15 = 20
b) 21 - 2%
e) 26 - 30
a) 31 -3
e) 36 =10

f) L1 and above

Educational mualificstinns

a) Grade Two Teccher' Certificate
b) General Certificnte in Fducation
¢) DNigeria Certificate in Education
d) Arahic Teacher'n Certificate

e) University Derree.

Ethnie groupt

a) Hausa
b) Fulani
e) TIho

d) Yoruba

e) others - specify

Teaching experiences

a) 1 = 3 wears
b) B = 6 years

) T =9 years
d) 10 years ard ahove,

What ia your tecching language:

a) Haunsa only

b) Fulani only

c) Enplieh only

4) Hanga and ' fulfxde
e) Hauea and English,

0 Level

o» its 9quiva1éét
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AFPRIDIX 2

Bio-Dats for Officlials of Nomadic ®Wducation Scheme

The purpose of this questionnaire is to obtain some relevant p
personal information ahout‘the officials of Nomadic educetion
gch-me., It is rert of the reauirement far the survey on the
organisation and adminigtration of the Nomadic education scheme in
Kaduna State, =4

Pleage answer the guestions below by inserting (v”) as appropriate
to you. All information would be treated as highly confidentialy
Thanks.

1 Age Renge:
a) 20 - 25 years
b} 26 - 130 years o
c) 31 - 35 years
d) 36 - 10 years

e) L1 ycers and above.

2. Educsational qualification:
a) Grade Two Teachers Certificate
b) General Certificate in Education '0' level or its enuivalent
c) Nigeria Certificate in Education
d) Diploma Certificate in Bducation
e) University Degree

f) Others - srvecify ...rQ
3. Administrative Bxperience: . -

a) 1 - 3 years
b) L = 6 years
¢) T = 10 years
d) 11 = 12 years
e) 13 };cars and above,
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RESEARCH OUDSETIONNAIRE
: IFOR OFFICIALS AND TEACHERS
wcm‘ GOVERHENT ARE& ...--...h.."...l......-...‘-.

The purpuse of this qnantionnairs is to survey the organization

and administration of the Nomadic Education Programme in Kaduna

State. It is aimed at determining such factors that militate

LI

against the programme in the State, and to suggest practical

measures that cen facilitate it's implementation in the State,

Please answer the cquestions thoughtfully and honestly by

inserting (v*) in the box appropriate to your rating on a five

point scale opposite each question, The scale ranges from

"Strongly Agree" to Strongly Disagree'', All information would

be treated as highlyconfidential.

'SA'A'M}.DL

1«

2e

Se

5.

The nature of organisation of the == -
Nomadic Education programme -

will affect its success in Kaduna State.

Involvement of the Local and State
Government in the organisation of the
programme will facilitate its success in
the State.

Establishment of Zonal Offices and
Boards on Nomadic Education is
essential for success of the
programme in the State,

Provision of a well articulated
guideline for the organisation and
administration of the programme by the
Commission will enhance the smooth
implementation of the programme,.

Role specification of the Staff is
necessary for their effectiveness

in. the programme. *
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SA

MA

9.

104

& &

1.

14,

e

16,

s

Repular workshop and seminar will improve
the effectiveness of the staff.

Effective administrative leadership will
promote successful implementation of the
programme in the State,

As a special education programme, the
llomadic Education Unit should function
as n antonomous body from the P.S.D.B,
to ensure the success of the programme
in the State,

There is adequate supply of teaching and
learning facilities to lNomadic schools,

The morning session is the most
conducive time for the llomadic school,

The evening session is the most
conducive time for the Nomadic school.

To ensure the success of the programme,
Nomadic schools teachers should come
from the Nomadic tribe and must live
with the Nomeds,.

The adminigtra2tion haxe created positive
awereness avons the Nomads about the
activities of the scheme,

Accessibility to the Nomadic schools
will facilitate the Nomads acceptance
of the programme,

The Nomadic Education programme is
now accessible and acceptable to the
llomadic Fulani in the State.

The location of the Nomadic schools
too far away from the Nomads homes
affect their acceptance of the

pro gramme,

Establishment of more Nomadic Primary
schools within the L,G.As. will
facilitate their acceptance of the
DY EYanme o '
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SA

" MA

18.

19.

21.

Herding prevents Nomadic Parents from
sending their children to the HNomadic
schools established for them. '

Involvement of the Nomads

in the administration
of the Nomadic Hducation propgramme, will
facilitate their response in the State,

lomadic Parents nepative attitude towards
the programme will be chanped by petting
them actively involved in the implement-
ation of the programme,

Establishment of Nomadic primary school
PTA is very vital for the success of
thf_.' programme in the State,

The unsteble nature of the Nomads
might affect their responses to the
programme in the State,




132
APPENDIX |y

TARKARDAR BINCIKE NA IYAYE DA YARAN MAKARANTA'
ml IWA LA R R R R R R Y A S RS

Maltasudin wafinam mancile shi ne aomin nuzaran tsari da harkar

mdanarwa na sha'anin ilmin makiyaya a jihar Keduna, An yi shi
ne domin rono mastsalolin da suka yi wa shirin ilmin tarnaki a
jihar, da ba da shawarwori da 2za su habaka m danar da ilmin

makiyayan a jihar,

Don Allah a yi kokarin amsa wadannan tam bayoyin cikin
natsuwa da gaskiya ta yin alama irin wannan (v ) a inda ya
Kamata, daga cikin guraben da aka kebe guda biyar a cikin
wannan takardas, Ma' sunin da za a auna ya faro ne dagn Mia
yarda kwarasi' ziva "Ban yarda ba kwarai'. Duk bayanam da

ska bayer, za a yi amfani da su da kyskkyawa kulawa cikin sirri,

NYKW| N.Y |[avne | BYB

BYBKW

¢ [ Yanayin tsari da ta fiyar da harkar
m danarwa zai sha fi naserar ilmin
a jihar Kgduna,

2o Sanya kananan hukumomi da Gwamnatin
jihohi cikin tsarin g donar da
ilmin zai habakar da nasarsa.

e Kafa ofisohin shiyya da hukumar
mdanarwa na ilmin makiyaya na da
muhimmanci ga samun nasarar shirin
a jihn.

. Samar da wani Bayyanannen tsari na
harkar mdanarwa, zpi kara taimakawa
wajeh tunkasa shirin ilmin makiyayan.

Be Kpsoncewar akaldcen tsari da tantance
yadda ma aikatan za su pudanar da
aikinsu zai kawo himmatuwa ga shirin.

6, Yawan shirya tarurrukasn karawa
ilmin akaiskai, zei wanzar da ci
poban malaman,

e ]

NN, (AN
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N.Y|

Wi BYB

10,

G N

14,

15.

16.

17.

18.

In pan taccen tsarin gudanarws na mulki
zai hai far da samun kyakkyawar nasarar
shirin a jihar,

A matsayinsa na wani kebabban shirin
ilmi, ya kemata sa shen ilmin
makiyaysn ya kasance banpare mai cin
gashin kensa daga fannin P,.S.D.B,
domin a sam: nasarar shirin a jihar,

Mkwal woadatattun kayen aikir koyarwa
a makarantun makiyayan.

Karatun safe shi ne mafi decewa
da makarantun makiyaya.

Tsarin karatun yamma shi ne mafi
dacewa da makarantun makiyayan.

Domin a tabbatar da nasarar shirin,
va kamata malaman makarsntun
molkiyaya su kasance daga kabilar
su makiyayen wadonda kuma ke

zaune da su,

Meoarin M1l wa dapvra malbivava M
fFahin~d masnP®afin chirin bhagn
TY1imdt

Spmuan makarentun makiyayen zai
lunkasa karbuwar shirin a pgare
Sl

ilmin makiyayan yanzu ya wadatu,
lima ya karbu ga su fulani
makiyaya a jihar.

Kason cewan makkarantun makiyayan
nesa da gidajensu zai shafi
nasarsr shirin da karbuvarsae.

Kara kir kiro mgkarantun Firamare
a ltenanon hulumomi zai kara
bunkasa nasarar shirin.

¥iwo ysna hona iyaye makiyaya tura
'va'yansu makarantun makiysysn da
aka tsnpda domin su,

-

BYBKW

A ]

B

- ——
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BYBKW

19-

Kgsancewar fulani makiyaya cikin
tsari da fudanar da al'amarin shirin
ilmin zal habska karbuwar shirin a
gare su.

Cusa iyaye makiyaya cikin shirin
ilmantar da ‘'ya'yansu, zai canza
halinsu na ko in kula da suke da
shi a game da shirin,

Kakkafa makarantun firamare na
makivaya da kuma kafa lkungiyar
iyaye da malamal yzna da mahimman ci
wajen sanun nasarar shirin,

Halayyar fulani makiyaya na rashin
zoma wuri daya na iya shafar
nasarar ilmin makiysya a jihar,
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2.

3.

4.

5.

6.
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APPENDIX 5

INTERVIEW GUIDE

po you think that the nature of organisation of the
Nomadic education scheme will affect its success in Kaduna
state, and how far are the Local and State Government
involved in the scheme?

How relevant is the establishment of state board,

zonal offices on Nomadic education and the provision of
well articulated guideline for the successful implementation
of the scheme in the State?

How would you explain effective administrative leadership
as a major factor for a successful implementation of the
of the scheme?

How autonomous is the Nemadic education unit and how

does this relate to its activities in the state?

wWhat will you comment on the composition of the Nomadic
Primary Schools teachers in the State?

How accessible are the Nomadic Primary Schools to the
Nomads and how does this factor influence their

acceptante  of the programme?

How will you comment on the leval of involvement of the
Nomads in the administration of the scheme in Kaduna

state?
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KADUNA STATE NOMADIC EDUCATION ORGANISATIONAL
STRUCIURE

__ Hon. Commissioner for Biucation

Executive Secretary P.S.D.B.

State Coordinators of
Nomadic Education

Education Secretaries
L.G.E, Offices

_ Bducation Supervisors

|
|
1

He admasters

| Pupils.

Source: liomadic Bducation Unit, P.S.D.B, Kaduna State,
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LIST OF NOMADIC PRIMARY SCHOOLS IN KADUNA STATE

-
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S/No ! Name of School P zmuw " fpcaticn Lalis ks Eotablished snd by
Te Nomadic¢ Primary School R/Guza 203 6 Rafin Guza Kaduna 1989 - M. Qe E.
2. Nomadic " "o s/
Tankarau 155 6 Sayen Tankarau Zaria 1989 -~ M.0.E/PsMB
3.  Nomadic " " Damari 95 2 Damari B/Gwari 1989 - M.0.E.
4,  Nomadic " " Ukgga 38 2 Ukaga " 1991 - L.G.E.A.
5. Namadic " " Gwaska 3 2 Gwaska L 1991 - "
6. Nomadic " " Saul awo 37 2 Saulawa " 1991 - n
% Nomadic Pri.sch. U/Bukutaje 186 4 U/Bukutaje Makarfi 1991 - "
8. Nomedic " "  Mayere 177 4 U/Fula.Mayere " 1991 - "
9. Nomadic " " J/Jibis 60 2 Jaube-Jibis Ikara 1989 -~ M.0.E.
10. Namadic " " Jangaba 70 4 Jangaba . " 1989 - "
1, Nomadic " " Kadanya &0 B Kadanya Biyar Furana " 1991 =« L.G.E.As
12, Nomadic " "  Inwuna kg 2 Iuwuna Lere 1989 = Me0.E.
13 Namadgic " " Kurmi-biri 80 e Kurmi-biri G/R. Kachia 1989 - M.0.E/NCNE
14, Namadic " " Gumel Yamma 35 3 Gumel Yamma Kachia 1988-~ Nomads
15. Nomadgic " " TIkah €0 2 Ikah Kachia 1988 - Nomads
1%. Nomadic " " Katul 40 ¢ Katul Kachia 1988 - Nomads
17. Nlomadic "™ " Nassarawa ks 2 Nassarawa Kachia 1988 ~ Nomads
18. Nomadic " " Kagal 50 - Kagal z/Kataf 1988 - lomads
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5/ho [fame of School Pop. Ro of _ LG > meﬂo - Establisned
. Trg location fYsfe J
19. Nomadic Pri.school U/F.Kurdan 65 2 U/F.Kur-dan Z/Kataf . 1988 ~ Momads
- TR

0 Nomadic " Gwadai 80 4 Gwadai Jema'a, 1989 = M.0.E.
21, Nomadie ! n Atuku 8o 4 Abtulm Jema'a . 1989 = L.GoEsh,
22, ZOE@QHO H " Umb.moam. AUW m - Um.d.mgm. Jemgta m \_wmw ~ LaGeE, A, _
23, Nomadic M " /Galadima 75 - U/Galadina Jema'a ' 1989 « M.0.E.(llot Functioning) |
24, Nomadic #  Marabarmido 104 - Marabar Rido Chilun 1989 = M.OeR.{ " 0 )

Total 24 1,07 71

Source: Nomadic Education Unit, Kaduna State P.SeM.B.



