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This study 1s dedicated to my late

mother whose dear memory haz inspired
me Into greater academic heights,



QUOTATION

’
Meos the mcst tmportant thing ahout.q, university of the.Alrge. is
not the use of radio or computers or automated mailing
machines... it 1s their ability to take teaching to where the
learner is, rather than compel the learner to come to huildings
where teaching 1se. It is their application to ary ideclagy of
o;én access to a university educatlon, independent of a
person's qualifications, lndependent of where in the nation
he or she chooses to live and work... The university of the Alr
has the rotion of a peoplels university for continmuing education
throughout 1ife, the ro:lon of deschooling and universities

without walls'.

Richard Hooper
Formerly Senlor Producer
BBC Open University Productions



This study was concerned wth appraising the activities
of the university of the Air of the Gentre for Adult Education
and General Extension Ahnadu Bello Uhiversity with particul ar
reference to the Gentre's Hausa by Radio Programmes. The broad
pur poses of the study were:
1. To explore the val ue of mass comuni cati on of |ong
di st ance.
2. To evaluate the significance of multi-nedia work in
di st ance t eachi ng.
3. To establish the theoretical relationship between
conmmuni cati on and educat i on.
The Specific ains were to:
1. Investigate the need that gave rise to the Centre for
Adult Education and General Extension Services'
Lhi versity of the Air progranmmes,
2. Sate the function and programmes of the section and
Its various branches.
3. Hnd out the problens that the programme faces.

4. Examne and eval uate the Hausa by Radi o programres.



The necessary data/infornation for this study was obtai ned
t hrough personal observation, interviews, analysis of records
and admni stration of questionnaire by the researcher.
Related |iterature was al so reviewed. The study was delimted
to four zonal Centres due to lack of tine and funds. These
wer e Kaduna, Kano. Jos and Zaria. The review of the rel evant
literature to this study reveal ed that:
1. Mass nedia can be used to hel p neet a variety of
educational needs in and out of school .
2. They are being used in all regions of the world and
inal sorts of countries and cul tures.
3. Mass nedi a can be used for various educati onal
purposes and that they are always used in conbi nation
w th other |earning resources and experiences.
As aresult of this study the fol |l ow ng concl usi ons have
been drawn.
1. that the programmes of Hausa by Radio are adequatel y
planned,? efficiently produced and sufficient air
tine is given to broadcast them
2. that sufficient coordination exists anong the production
and technical teans in the Centre Headquarters and in

the studies.



w

that the programmes are adequatel y fi nanced.

e

that an over whelmng najority of the respondents
(listeners) find the programmes (broadcasts and st udy
material s) useful in learning Hausa.
5. that broadcasting tine is sufficient and general ly
convenient and that reception is clear and good.
6. as aresult of this study it was al so found out
that an inadequate systemof eval uation of the
programes exi sts at present.
In concl usi on, the researcher has nade sone suggesti ons
and recommendati ons which, it is hoped, nay contribute in sone
snal | way, to the inprovenent of the effectiveness of the
university of the Air in general and the Hausa by radi o programmes
inparticular. The highlights of these can be stated as fol | ows:
1. that a better systemof eval uation be established
and utilised to assess the effectiveness of the
programmes and the inpression of the |isteners about
t hem
2 that if possible contact sessions be arranged in the

state CGentres for the listeners who need t hem



that a programme of advanced Hausa be started to
neet general denand.

that a second programme i n the series English by
Radi 0 be started to neet general and popul ar

denand by Hausa speaki ng peopl e to | earn Engli sh.
that snall listening and di scussive groups be
encouraged anong | i steners wherever possi bl e.

that tine wthin each programme be allocated to
answer |isteners questions, radi o teachers questions
and to discuss general problens arising from

previ ous br oadcast s.
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CHAPTER ONE

INTRODUCTION

HISTORICAL BACKGROUND

Before the advent of colonialism and formal contact withl
the outside world, African soclieties had informal institutions
which performed the functions of adult education. In their
communal system of living the elders employed discussion methods
in solving problems and decision making. As Preosident Nyerore
has obsarved, i1f it cgme to deciding the site for drilling a
well, the elders always sat together under a tree and deliberated
until they took a decision. (Nyerere, 1961:4).

Proceedings were handled by elders while other adults
remained observers and thercby acquired the art to play similar
roles in future. Among the Nigerian Communities it is believed
that secret socleties and secret cults had been part of the
social systems Professor Lalage Bown cites the 'Ogbonit' as being
the most popular in the East. (Bown, 1965:1), She states that
both cults require knowledge about their own socicty as an admission
prerequisitce and points out that polifical factors are only secondary
in considering membership admission roquirements.
1
|



Anothcr institution which affordcd training and education
for the African adults was the *age sets system! which operated
in some parts of Nigeria, Traditional recligious cults demanded
the teaching of incantations and rituals to their mumbers thereby
contributing their quota towards adult education,

In Northcrn Nigeria where Islam is the most dominant religion,
adult cducation has been particularly important. The reason for
this is not far to find. Islam considers rcligion as a process
of lifc long cducation. Prophet Mohammed said:

The acquisition of knowledge is a duty incubent

on cvery muslim male and female seeese He who

leaveth home in search of knowledge walketh in

the path of Allahs (Hadith 1:36)
In Islam such teaching as commanded by the Prophct Mohammed
(Peace be upon him) includes not cnly reading and translation of
the Holy Koran but alsc the Hadiths and the whole corpus of
philosophy available in arabice In Islam too, it must be noted
that pilgrimage is a very important form of combined travel and
study for adults. As Humphroy Fisher pointed out in his article

"Islamic “ducatici: end Peligions roform in West Africa" in the book

Educaticn in Africas Research and ..ction, (Jolly, 1969:25). It acts

-

as a sort of ovorseas study loave for muslims and rominds them of

the higher cducational standards clscwhere in the muslim world.



Indeed, in the old days when the pilgrimaée was done on ooty
pi;grim@ learnt not only in Meccassnd Medina but many places along

the waye

In splte of colonialism and the arrival of Western style
education, these African brands of adult education stlill persist
and they have been used by forelgners from Western Burope who
brought with them westcrn ideas. When they arrived in Africa,
carly administrators, traders, and missionaries often explained
thelr mieaion and prcklena in thelr traditional African STiecussicn
ferum' and on some occaslons such institutions were successfully
used to propagate new techniques and innovations., In Siera Leone,
for example women's 'Bundu' societies werce used by Health educatopa
to teach new methods of midwiferye. (Bown, 65:1). In Nigeris,
the various age grade soté werc used to propagate saniim:ry
techniques, 1In East Africa tho 'Baraza' or 'Lukiko’ (assembly of
elders) has been successfuly used by the former colonial masters
and now thoe new indigencus rulers to disseminate information and
educate the masses through the adult members in new policles, laws,
techniques and skills of interest in their sccial, political and
economic development,

The influx of new technolegy heralded by the nineteenth and
twenticth .centyriens brought about radical and revolutionary changes

in communications, the economy, agriculture, trade, social and



political life of socletige all necessitating new avenue of adult
education, At the same time there grew a class of Africans with
western education who sought to achieve political, social and

~economl.c advancement of thelr people., Thls two=pronged revolution
resulted in two lmportant developments of particular interest

to this continent. First, this group of western educated Africaﬁs

saw the Importance of Newspapers in disscminating knowledge and
evoking new reactions. Names such as Dr. Edward Blyden, Otunbah Payne,
Horbert Macaulay, C. Bawmerman, ERest Ikoli and Dr. Nnamdi Azikiwe

to mention only a few, cannot skip cur memory in this regard.

The papors published by these plonecr African journalists necessarily
aimed at arcusing the consciousness of thelr communitles to such |
pressing probloms as the rehabilitation of the Africen past, the

end of colonial rule, Afrlcan emancipation and the nced to industrialise
the continent. The second important development saw the musherooming
of voluntary organizations committed to educating the members cof

their socicty. These included cooperative socleties, trikal unions,
Youth groups and so on while others directly engaged themselves in

- 1iteracy amd discussion functions. In Nigeria, as elsewherce in
Africa, these voluntary organizations were accepted and fully

absorbed in the tradition of the people as well as being fully
supported by foreign voluntary agencies especially the christian

missions.



At the end of worldwar 1T, the world was thrown into o '
inflation. The expericnce of the returning ex-service men led
to great discontunt and heightened criticism of the colonial
governments Thelr part in actlive service, thelr army cducation
and experience in fightingzgreedom and human rights stimulated
them on returning home to start agitation for independence. They
began to question the presence of the colonial powers in Africa
while the same western allies forced them into a war said to be
for freedom and democracy. This agitation and gereral experience
after the war in Britain prompted a number of far.reaching changes
in the British dependencies such as the setting up of the Colonial
Development Copporaticn and the encouragement of the spread of
cooperative and trade unions to carry out mass education in the
coloniecs, The creation of departments te promotc mass education
and community develcpment was another positive step.

Infact as early as 1935, the British government had realised
the need for mass cducation in the coleonies and so appeinted an
Advisory Commlittee on Education in the colonles yhe made this
observation in their memorandum on the education of African Communitiess

'The education of the adults has to go hand in hand
with the educction of the young, and the education
of the women with that of the mehs Only in this

way can & lag in social advance be avoided., Greater
attention needs to be given to the possibilities of



adult education, and efforts in this fleld

require to be coordinatod with the activities

of the school. The achievement of the ccooperative

socletiles in other countries warrant the hope

that adopted to African conditions they may prove

a valuable instrument for the advancement of

African communities.' (HMEQ, 1935:3)
This report stressed to the British government the point that the
progress of a backward people can be accelerated if the education
of the adults is taken simultaneouslly with that of the young.
The commdttec felt that for Africa to progress rapidly, conscious
ang deliberate efforts had to be made by the colonial governments
to guide and assist the change and this they said had to be done
even at the expense of temporary restriction of educational
facilitics for the young. Adult eoducation was seen as thoe
forerunncr of thoe rapid and meaningful development. This education
was to cater for markctting of crops, instruction in hcalth,
hygicne and sanitation. The report recommended tho deployment
of agents both African and Burcpean in the colondes to assist in
this task of adult education. Part of their work was to be to
render morce permanent results by organising the people in formal
groups to carryout what they individually realised to be desirable.
The use of the cinema a5 an educaticnal agency, broadcasting as a

means of dissemination of information and knowledge were both

suggested to be explored to educate the masses in Africa.
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The same committee in ancther report to His Majesty's
government on education for citizenship in 1948 (HMSO, 1948:29)

remgchoed the need for adult education in the African colondes

in these words:

YIn discussing education I r citizenship among
adults, we turn first to illiterate adults.

In this ficld, education for citizenship is cne
special type of adult oducaticn, which is
itself part of mass or fundamental education.
Mass education concerns itself not merely with
literacy or with the acquisition of new skills
or new habits such as bettor agriculture or
better hygicne, but also with the devclopment
of a heightened social consciousness!

The recommendatlions clted above were to be the basls of
government's involvewent in adult education. Indeed the establishe
mont of cooperatives, departments, trads unions and so on owe
their rise to them. In Northern Nigeria, these departments seemed
£5 have been directed towapds litcracy work and this period marked

the founding of Gaskiya Corporetion which published the Hausa

Newspaper Gaskiya tafi kwabo. In the South, where a larger group

of western educated people existed, the desire was to mobilise

the people to organise self=help projects for development endeavours.
Professor Babs Fafunwa describos 1950=60 as an historice

period in Nigerian education because it was a period | innovation,

(Fafunwa, 1974:179-80)}. According to him, it was during that

period that Nigerian leaders made attempts to bring both primary

B T



and adult education to most children and adults respectively.

As a result of the memorandum on Education for African Communities,
submltted to His majesty's government as mentioned earlier on,

the Department of Education in Lagos circulated a document on
fundamental education for adults employed in commerce and industry.
This was a sort of gulde line for the organization, administration
and currlculum of such a programme, Mass education projects and
commnity development schemes were organised in and around lLagos
arca, In November 1951, the Central Board of Education endorsed
the following national pelicy on education?

1. The essential aim of adult education is to organise
facilities for remedial primary education for adults,
particularly in rural areas.

Ze The flrst oblective of all adult oducation activities
is to help illiterates to read and write in thelr
lanquage and thus enrich thelr minds and take an
intelligent part in soclal, economic and political
developments.

3¢ The programme of adult education should include such
activities as home crafts for women and talks, discussions

and practlical community improvement projects.



4, Women should be given special consideration in the
adult education scheme,

5. -Concerted effort should be made by regional governments
to coordinate the activities of the agencies concerned
with adult education.

This policy provoked a great deal of interest and enthusiasm
among the people and the gcvernmeﬁts of the three formey regions,
Mult educatlion classes sprung up in many parts of the country
between 1950 and 1956. Readers and primers were produced in
local languages especially in Yoruba and Bdo. Book case libraries
ware started, films and film strips werc introduced. Special
classes were held for women., Thus government and the people ware
fully involved in adult education as the universities later
wore to,

Adult cducation has boen seen as having twe complementary
facets. {(Bown, 196B:6)}; the first, which is of fundamental
importance to a developing country and which requires large scale
campaigns and resources is concerned with the basic technigques
required for scilentific and economic innovations to mect the
challenges of the twentleth century., This aspect includes literacy,
methods of childcare, house hold management, handling of water

supply machinery and improvement of agricultural productivity.
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The most important thing in this technique is adoption of an
attitudc of mind which accepts thesc programmes as worthwhile,
valuable and possible which only governments can do.

The sccond sort of adult education is concerned with ideas.
It is difficult for governments to schieve, especially in a
developing countrye This type of adult education requires that
the citizens of a country need to be able to know and evaluate
for thomselves diffcront economic and political systems. It is
difficult to operatc such type of adult education beczuse it brings
problems of objectivity for the government, and other bodies so
engaged in the excrcise such as the church and commercial institutions.
It is for this reason that in English speaking Africa the
Uilversity as an enlightened institution was entrusted with the
task of providing men and women with the necessary information
for sclf judgement and independent thought.

British universitics such as Oxford, London, Cambridge and
othcrs werc: content with the provision of education in politics,
economics, social history and in training people in critical and
locical thinking as well as to distiquish between opinions and
facts, This was in line¢ with thc British tradition. In British
West Africa when indop ndoncoe wae nchicved, the universities no

longer concerned themselves with the provision of education for
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political power. This was the time when the Walversity of
Ibadan focused its attention on education for national unity
and economic development. Thus as it was the case in Britain,
in Nigeria, university adult education grew wup concerned with
the handling of ideas and the dissemination of knowledge of
skills and techniques has been loft to the governments.

The foundatjon of unilversities in Nigerlia similar to other
British colonies was the result of the British governments |
policy aimed at the attainment of self government by their
colonies in AMfrica and elsewhers. A mumber of commissions were
thus set up on Higher Education in the colonies {Asquith} and
the Eliot Commission on Higher Education in West Africa was set
up in 1948, Infact, in West Africa, University Extra maral work
preceded the founding of the universities. This happened because
after the war West African ex=service men found themsclves
cut-off from the usual political and economic discussion they
were used to in the force, so they wrote to Colonel George Wigg,
aone of their former Commanders who did forward their request
for teachers to the Celonial office. (Bown, 1968:8). In 1947=
1949, Oxford University sent theif tutors to conduct adult o
classes in Ghana and in Nigeriae. Soon voluntary organizations

and youth clubs such as 'Lagos World Affairs group' were formed



12

v
amd gave cquick response to the programme. The Oxford initlative
apened the way Lo théllaiversity of Thadan to open its own |
Extra mural Department in 1949 when it was just & year old, -
Its first Director wes Mr. (later Dr.) Gardiner who together with
1ts staff members ensured the establishment and popularisation
of the Department throughout the country.

From the beginning the extra mural department embarked on
; policy of committing thoe university ¥0 research and expuriment
on adult education in order to improve the existing methods and
to Se able te reach wider audicnce., After his resignation and
consequent return to his country, Ghana in 1953, Mr. Robert
Gardiner was succeeded by Professor James Welch, followed by
Professor S$idhey Raybould and then Professor Ayo Ogunshaye who
was In command for over ten years., In succecding years the
department had to tackle probloms of low attendance of students
in some €entres, long distances covered by tutors and the virtual
isclation of some from their colleagues on the Eampus (Raybould,
1957127} In 1958=59 with a gencrous assistance from Food and
Agricultural organization the Department sponsored an Agricultural
Devclopment Extenslon Centre in which several sominars on methods
of Agricultural Extension were later conducted. Other contrilutions

towards adult education came from the Departmentt*s staff in several



othcer forms. Tutors wrote extensively for newspapers and
actively participated in talks and revicws on radio programmes,
There were both residential and class students. While the
former consisted of industrial workers, professionals s
politicians, the later camc from the middle levels of societys,
This programme had been tromendousily oxpanded since independence
to include specialist inservice courses for profecssionals and
morc cducation for the cducated aimed at 'life long educationt
in industrial cducation and in natural and applicd Science,
Adult education received a further boost when more universities
werce established in the country. The three of themjUniversity of
Migeria NMsukka, Lagos and Ahmadu Bello University werc to take
over responsibility for adult education in their areas.
accordingly, in 1962 when the University of Nigeria, Nsukka
was establish.d, extra mural work which had hitherto been the
responsibility of the University of Ibadan was transferrcd to the
young institution. Under the dynamic and able direction of
Professor Andrew Doyle who hailed from the University of Michigan
and a rumber of Amorican staff, thce Dorortment developed an
American=style contimuing Adult education Centre on the Campus
which catered for resicencial adult cducetion courses for the
whole of the former Eastorn Region (Bown, 65:16) while Ibadan

contimied to serve the rest of the country.



The continuing Education Centre of the Unlversity of Lages
was cstablished in the 60s by thc university Scnatc to: (C.E.C: 1971)

' Promote, administer and coordinatce all
not-for~credit programmes offered by various
Faculties and 3Schools of the University; to
offer programmes both on and off campus to
community leaders and the public generally,
and on cooperative basis with individual
business, labour, government, professional
or cultural groups; and to maintain all
programmes at a level commensunate with the
high standards of the university.

In accordance with the provisions of the Senate edict
establishing it, right from its inception the University of Lagos!
continuing Education Centre began to play a significant role in
the business and professional life of Lagos and Nigeria in
general. Tt began offcring specialist courscs and seminars on
appropriate subjects for large groups of people. Tt mounted
many post-professional programmes 1n industry, business and
business administration, government and paragovernment bodles
not only in Lagos but also elsewhere in Nigeria. The Centre -
cooperated with several national and international business concerns
in mounting numersus highly successful seminars. (Uhlman, 1971:62}.
The instructicnal format of the programmes consisted of case
studies, in-basket-exercises syndicate discussion groups, rcle

play buzz-groups and brain storming, film slides, film strips

and videc tapes. The length of the programmes vary from one=day



conferences to weck=long seminars or ten-weck programmes. In
some cases four six days intensive programmes of five to six
hours a day are conducted,

As outlined above, what went on in the sister universities
of Ibadan, Nsukka and Lagos in the field of Adult cducatlion
indicates that even before the establishment of the Contre for
Adult Education and General Extension Services of Ahmadu Bello
Undversity, a lot had been done in University Adult Educatlon in
this country. The Almadu Bello University was cstablished in
1962 with three basic objectives. (Ikejlani, 1964:173). First,
to provide regular and liberal courses of instruction in the
Mumanities, the sciences and other spheres of learning of a
standard required and expected of a university of the highest
standing. Second, to promote rescarch and advancement of science
and learning and thirdly to secure the diffusion of knowledge
throughout Northern Nigeris. In his official opening speech
on 4th October, 1962, the first Chancellor, Late Alhaji Sir
Ahmadu Belle referred to it as a '‘Unlversity of the Peoplet.

So the university was dedicated to the service of the Northern
states of Nigeria,

AL its inception, there were already three forms of adult

education going on in this part of the country. First, therc was
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the cxtension work of the Northerrll Ministry of Agriculture
with research based at Samaru which the university naturally
absorbed into its Framework. Scecondly, therc was inservice ard
role oducation wak of the Institute of Adminidstration which
also became attachod to the university and developed
simultancousily its cwn extonsion scrvices. Thirdly, the
unlversity of Ibadan was operating Extra mural work in Jos,
Kanoc, Offa, Maldugquri, Sokoto and Zaria under residont tutoirse
Therefore, when Ibadan withdrew its activitics from these Centres
gnd Ahmadu Bello University prepared to take them over, it
found an exccllently developed extension work in administration,
and agriculture hut had problems in promoting other forms of
extension policy. This necessitated thoe university to invite
Professor Lalage Bown, from the university of Zambia in 1969 to:
(AEGES, 1973:1): | :
"seses investigate and report onw:l.ts extension
ifgviccs and make recommendaticns for the future."

hbcording to the Professor, she was faced with four major
taskp in thoe investigation (Bown, 197033), 'The first was to
study the existing extonsion programmes and demand made by the
cormunity on these progranres, and thon scrt ~mut vhat overall functions
the university's extension services should fulfil.' The second task

was to investigate possibilitics of securing the maximum coordination
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between the university and the former six Northern State
governments. This alsc included working out the cost involwved.
Her third task involved finding out whether there was necd for
the university to help service the profession of adult education
by research or training or boths The fourth task was made
necessary when she found out that certain facets of the university
policy could affect or be affected by any extonsion plans.

These included: (Bown, 197014)

1, What the university could do to ilts non teaching staff,

2« Means by which the university could enable older
experienced persons to take university gualiifications
if they show themselves of the calibre to do this,
even when they have no 'A' lovels,

Ja  Means teo be adopted to standardisc the levels of
achievement represented by nonedegreoe awards without
interforring with the principlcs of flexibility and
the freedom of action of extension agencies of the
university.

After visiting the six State Capltals and heolding discussions

with government officials and members of the gencral pubiic to
assess the need for this extension programme, she found ocut that

there was a general agreement on it and the state governments laid



particular emphasiz on four types of activities, {Bown, 1970:12).
The first was trainlng for officiency by Xeeplng oxlsting staff
upwtoedate and being able to retain existing staff whe might bao
tempted away from government after realising that prospects in
the states might be slow. Szcondly, the training should alsc
help to orient voung graduates to stand the challenge of heavy
responsibility ahecad of them and to give inservice to non=graduate
memboers in scervice. Thirdly, much should be done 1n research
especlally in circulation of information on rescarch findings
similar to the good work being done by the Institutce of Agricultrual
Research. Lastly, they indicatced that there was need for more
general Bxtra mural Education. #After extensive investigation and
discussions with university academic staff and studonts alike the

Professor submitted hor report, University and the Commundty to

the Vice~Chancellor in March, 1970 in which she recommended the
setting up of a machincery *+o cocrdinate the work aliready being
donc in extonsion field in the stotes and at the university and
the provision of supplementary cxtension work in Facultiesg not
yet contributing much. The report suggestod that the organization
required a Chief Extonsion Coordinator who would be responsible

to the Vice=Chancellor and quided by a Board of Extonsion Studlces.



It was further recommended that the centre was to opurate by
programmes on thce mass media, among others, providing relatively
cheap and effcctive gpeans of taking tho university to the people.
It was cmphasised that the university should mect widespread
demand in the Northorn States for middle and high level Adult
Education, training and research and that this work should be
realised through the gencral cxtonsion operationse The report
was debated by the University's Academic Planning Committce
before it was finally adoptced by the Senate when in June, 1971
they formally rccommended the establishment of an Adult Education
and General Extonsion Scrvices Unit with Professor Bown (who had
alrcady been appointed as professor of Adult Education) as the
Chief Extension Coordinator,.
The University Scnat: and Council clearly stated the unit's
aims end objectives as followss (AEGES, 1973:3)
1s The provisicn of extension studics in areas not at
present covered by the Institutes,
2e¢ NActing as a clearing-house for states' requests for
specific troining or educational programmes, where such
requests are not directed to an Institute.
3¢ Coordination of the "hele ranuc of Ahm:du Bello University's

extension work, mainly by establishment of a forum to



cnable each institute and faculty to know what the
others are doing and to promote sharing facilities.
4, Operation of Ahmadu Bello University's state centres
responsible for general education and cultural activities,
S5 Teaching, research and cexperiment in Adult Education.
In arder to perform these functions with the groatest
coverage and efficlency, the Centre was divided lnto three sectionss
1. The extcnsion Coordination Section which was subdivided
into: (a) mass media and (b) spocial programmes scction.
2+, The Adult Education Section.
34 The State Centres Section.
A aforcwesaid, a mass media section was attached to the
Centre to carry out its functionse Already the section is playing
that role. Tt is the purpose of this study to investigete its

programmes cspecially its 'Hausa by Radio!
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o THE, PROBLEM

PURPOSE OF THE STUDY
By mass madia is undcerstood here-fhat form éf comminication
in which information is conveyed to a dispersed audience or
rcadership by technical means of dissceminzticn. This Gofindtion
applles to the press, records, films, radio amd tolevision,
The individual gots information and/or knowledge from mass media
which 1s conveyed, through a sclection of diffcrent signale
possibllitics such as the letters of the alphabet and the morse
code, 'The role of the mass media is generally spelt out to be
the dissemination of information, education and intertainment as
well as socializing the peoploe Nowadays, mass medla have
increasad tromondousily awareness of the diversity of human lifc.
an informative and normative barricr existed betwecen different
culturasy Informative because people know little about one anothaer
and normative in thet what was known disparaged. We did not
know about the rich lifestyles of the Sumerians, Assyrians,
Greeks,y Teutons and Chinese until printing was invented. Today,
we arce aware of the pluralism of patterns of human 1ifc, we know
the yreat diversity of human thougnt and behaviour as disseminated

to us in the mesa media. Experience has now boen reduced to
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information because long age to know about some other country
required physical acquiantance, One had to travels These days,
one has to swich his radio or telovision at the correct time to
get information on any country he likes. PBroadeasting has broken
down the communication barrier that existed long ago. Indeed it
plays a very lmportant role in both dissemination of information
and cducation. It is the latter role that we now turn to.

A5 has already beon stated, Broadeasting offcres an enormous
potential of educational dissemination. The phenomenal urge for
cducation and its rlsing cost renders conventional instructional
mcethods grossly inadequate. Suitably qualificd and oricnted
teachers, equipment and learning technolegy are all in scarce
supply in most developing countricss In this regard, educationists
all ovor the world are agrecd on the suitability and effectiveness
o now education medis particularly radio and tclevision. People
learn from the media consciousily or not but these communication
systems arce used positively for educational purposes. They may
supplement the formal cducation systom, cither enriching the
normal programme or forming a significant integrated part of the
curriculum, or carrying a large part of the teaching burden as
with correspondence courses, a 'school of the air', an ‘open

university' and individual computerised instruction. They can
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provide vocational training, tcach litcracy and cover a wide
ficld of adult cducatione

As a medium of instruction, distanc. teaching through
broadcasting has a numbcr of advantages boesides being an effective
way of communicating somc types of inicrmation. It can commundcate
enthusiasm and overcome loncliness and inpersonality of distance
learninges A broadeast, even on radio, is in some scnse more
personal than a book or a corrcspondence lesson, In the case of
tclevision, too, broadcasts may appear personal bocause we can
sce the spesker and so benefit from his gesturcs, attitudes and
cxpressions Broadcasts cnoble teachors to reach vast numbers
of pcople who would otherwise not benefit from their courses.

Without oxaggeratince the potoential of new developments in
aeducational technology, there can be 1little doubt that we are on
the threshold of a period that may bring new nd exciting cducational
chungcse Inspitc of the weoknesses of the new media, the basie
concern should be to £find cut the most effective ways of using
theme There are still many basic questions we have to answer
“hen wve deal with these new education media, We neod to know
how people of different ages and from diffcrent cultural and
cducational backgrounds proecrss, retein snd intornalise the

informntion that is proscntod to theme (UNESCO, 59:24)a
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Both the conditions and consequences of effective distance
teaching and communication need spelling out. Roesearch indicates
that new ideas and methods producge the best results when there
has been adequate preparation and when the system is not taken
by surprise, Rescarch should therefore be carried ocut so that
problems that arc bound to come in the wake of innovation and
use of teaching by broadcasting in particular can be anticipated
ard appropriate action taken in ample times There is also need
to appraisc the present use of Education broadcasting so that
1ts strength can be asscsscd and weaknesses rectified,

It will bce recalled that radio has boen used in Nigerla for
cducational purposes long bofore the inception of thoe ‘unjversity
of the air*' in the country. Schools broadcasting startod in
1957 when the 'Schools Broadcast North' was formed in Kaduna.

{Bas Garba, 1972:1) Soon after its beginning, the Nigerian Broade
casting Corporation extended facilities for educational radio
programme transmission to Westorn and Bastorn regional governments
and so each region cstablished its own Schools Broadcasting Unit
in Kaduna, Ibadan and EBnugu respectively. In September, 1958,

the Nigerian Broadgasting Corpcration started transmitting
cducational pregrammes over its Natfonal networks. When Nigerian

Broadcasting Corporation became a commercial broadcasting organization



25

in 1961, 1t continued its cooperation with the Northorn and

- Hostern regional Ministrics of Education although it established
its own schoolg broadcast unit with a generous grant from Ford
fourkdation, In the same year the government of Northorn Regioﬁl
set iip the Broadcasting Company of Northern Nigeria. An agreemcnt
was roached betwoon the Company 2l the Ministry of Education
under which some 'alr time' was made avallsble for Educational

%
Tolovision Programmes., Thus the vre of cducationnl brosdcasting

started in Mincria. g | ol

G111 {1%66:7) reported in a soclio-coonomic aurva§ gf peasant
.dfriculture in Northern Nigeria that 83% of the farmers in the
Makarfi arca of Zaria Province listened to Radic, Clark and
Akinbode (1968:14) in a study on the foctors associated with -
adopticon of three farm practices in Western Nigeria, reportced that
33% of thc respondonts used radioc, Overseas Economic Developmnet
Nigeria Limited (1269) alsce conducted somé regearch.on the Northern
Stotes listehership of the Broadeasting Company of Northern Nigeria
and that of Nigorian Broadecasting Cerporation and rocorded a
higher listencrship for the formess Ascraft and others (Ascraft,
1969: Teport IT) in a study on the pattern of diffusion in rural

Bastern Nigeria reported raclo listencrship ibh Lhelr studles.
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”Before the creation of states in Nigeria (1967), the Western
and Eastorn Regional Ministrics of Agriculturc were broadcasting
regular radio programmes over radlo stations in their reglons.

In Western Nigeria Williams (1968) found out that radio diffusion
rapked second to the extension worker as a source of farm
information. In the former Northern region, radio programmes

were organlsed as far back as 1952 when one Mr. Trober entered
into a contract with the government to produce radlo programmes
for educating farmers. When his contract ended, the Ministry of
Agriculture assumed this responsibility and prepared the radio
rcleases for broadcasting to the fairmers. These 30 minute

| programmes were sponsored by the Northern States Marketlng Board.
This programmes still contimnue. In addition. ancther 30 mimate
community development programmce was introduced in 1968. Since the
creation of states (1967}, Extension and Research Jiefison services
of the Institute of Agricultursl Research, Ahmadu Iillo University
has been responsiblic for provriding.toechnical information for the
programmes for both Nigerian Mroadcasting Corporation and Broadcasting
Company of Northern Nigeria,

These examples show thal. for sometime now the use of Radio
has been made not only for sclicols but also to edicate the adults

in this country in general #nd the farmers in particular,
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The regcent creation of the university of the air has no doubt
gone a long way in supplementing these adult education programm:.se
The studies in the use of radic as a means of communication
quoted above have only been so limited that there iz need for
more study. The purposc of this study entitled:
"An appraisal of thc university of Alr programmes
of the Centre for Adult Education and Gonsrx
Extcnsion Ahmadu Bello University with particular
reference to Hausa by Radio¥
can therefore, be summarised into the followlng points:
1la To explore the value orf mass commanization of long
distance.
2¢ To evaluate the significanco of m iti-mella world In
distance teaching.
3« To establish the theoretleal relationshin botween

communication and oducation.

Obiectives of thce Study

This study therefore, hopes to fulfil the followlng specific

objectivess:

1. Toc investigate thoe nced that gave rise to the Centre
for Adult Education and General Extension Services!
Undiversity of the Adr programmes.

2e¢ To state the function and programmes of the section and

its various branches,



3, To find cut the problems (staffing, administrative,
financial, production, technical, communication and
so on) that the programmes face.

4e To cxamine ond attempt to cvaluate one specific radio
course, Hausa by Radio an. try to make suggestions
and rocommendations for the futurc.

The significance of the Study

It is hoped by the writcer that this study will be significant
to the university in executing the functions for which the
programme 'Hausa by Radio' has been established by BNghlightdieg
thet

1. difference between formzl and nonformal broadcastinge

2« JTdeas of languagc teaching by radio

3« Tools of evaluating thc effectiveness of the programmese

Iimit tion of the Study

The Centre for Adult Education and General Extension Scrvices
as pirt of Ahmadu Bello University, Zaria, is specially meant
to serve the Northern states of Nigeria, though other parts of
the country have ond will continue to benefit from its activities,
This is an arca which covers two thirds of Nigeria with a
population of 29,8 million poople by 1963 censuse Two of its

zonal centres, Ilorin and Maidugurl are over 400 miles away from Zaria,
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This study seeks to cover the activities of the unlversity of
the Air and especially Hausa by Radlo. Since the area for
which the Centre caters ls so vast and sincce Radic broadcasts
cannot be restrictoed to a defined target audience and reach
wlide arcas, the study will restrict itseclf to the target audience
in 4 state Contres namely: Jos, Kaduna, Kano and Zaria only.
{sec figure M.
Basic Assumptions
Tt 4= the objective of this study to oxamine the functions
which university of the Air - Housa by Radio programmes aim ot
fulfilling and the administrative set up which will facilitzte
thelr achievement, An evaluation shall be made on the strengths
and weaknesscs in thoe administration of the programmes so that
suggestions may be offered whore necessary for their improvement,
Thls work will be based on the following assumpticr 32
1.  That there is adequate planning of progrommes,
efficient production and sufficient Air time to
broadcast them.
2 That there exists adeguate coordination hetween the
script writers and the production tceam on onc hand
and between the producers and the technizal staff in

the broadcasting house on the othor,
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fe

That there is a fecdback from the target audience
to the mass media lecturers in the Centre as an
evaluation method peointing out the successes and
fallures of the programmes.

That the production, tcchnical, personnel and
broadcasting costs are adequately belng met by
Ahmadu Bello University without stresses and
strains and that financial problcms donot hinder

the smeoth running of the sectione

30
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2, Extension works

The definition adopted for this study is the ong glven by
William, ¥Feterson and Rense (1960:57) in their book University Adult
Education | .

PExtension work ls the vhole variegated increment to
the university's two basic tasks of education in
day sessions and scholarly research." (except for
cocperative extension) -

3,  Uriversitv Adult Educationt
According to William, Petorson and Rense (1960:57),

"University Adult Education is that portion of the
total extension function that is both education and

at university leovel. "The university has often taken
on functions unappropriate to an educational

. institetion of higher learning. The term *aiversity
Cowl Adult BEducation' thus separates out the major portion

' o of what we deeom to be legitimate within the total

cxtension function.' . 3

de Fencral Extension Division:

By 'General Extonsion Division we mean the formal

unlt of the university assigned to administer its

Adult Education, or rather a portion of it. Roughly
synonymous terms are "DAvision of Continuing Blucation®
"Community College" and “Extra mural Deportment.”

S5« The University of the Alr:

L . The university of the Air ils defined as "the title

e .~ given to the sustained cducational courses, in

' which radic or television and other media are uscd,
Individual radio programmes are also mounted by the
Centre for Adult Education and Genoral Extension
Services, but arec not part of the University of
the Air.Y” . :
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6. Mass media

The definition adopted in this research is that one given by
Melson Henry in his book Mass Media and Education (Nelson, 1954:1)
where hc defined mass media as:

'thosc instruments of communication which cen convey
identicnl messages to large numbers of persons who
arc often physically scparateds The identical
messages may be printed, as newspapers, books,
pamplets, comics and magazines. They may be on film,
as in film strips, and motion picturcs. Thc mass
media also include television, radio and rccordings',
"We do pctuse the words Mass Media in the scnse of
media tor the masses."

7. Educational Medias
It is defined for the purpose of this study as that
form of instructional communication in which
information is counveyed to a dispersed audience or
readership by technical means of dissemination such
as the press, rocords, films, radio and television,
8. Programme Production:
The two=fold process of identifying the needs of
the target audience and demands of society and
planning cducational expcricnces to mect those
neceds and demands, It invelves planning, processing,
recording or video taping and prescntetion,
TECHL.IQUES N @ RESE.RCH METHCUOLOGY
The stat ment of the problem jlving risc to this study shows
that before any meaningful sugagestions and roecommendations could be
given to The Centre for Adult Education and General Extension Services

either for expanding or improving the quality and effcctiveness of
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their uﬁiversity o tgé Mr ﬁroéfémmes "Hausa by Radio", it would
be negessary to analyse these programmes and identify their points
of strength and weaknessa . J o
1. Review of related literature:

As this study was documentary and descriptive, the critceria
used in developing an analytical scheme are derived from roviewod
literaturc on Education in Nigeria, research reports on Radlo study
groups in Europe, Asia and scme African countries notably Tanzania
and Botswana, A review was also ﬁade on genérél theoretical basis
of mass medla as background material, experience of both African and
non African countries in various uscs of mass medias A falrly thorough
review of UNESCO publications on Teaching by the New Educational
 Media in India, Niger, Ivory Coest, gave o great deal of ineight into this
study. The content arcas of the study werce also derived from a
review of the programmes developed and used by the Schools Broadeasting

Systems in Mastralia, Britain, Japan, Ghana and Kenya. The anmaal

;_ reports, official publications, other documents and press commentarics

~ from ABGEs® University of the Air gave the author a great deal of
interest and background informetion mevcgsary for this study. A roviow
was also made on RadioFAIM forums and teleclubs in Italy, France,

Ivory Coast, India and Niger.
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2e Quostionnaire and Intervicws

To carry the study to its logical conclusion, the writer
prepared a sct of questionnaire directoed to the target audience
of the programme 'Hausa by Radio'e. In addition tec this, the author
held a mumber of interviews with the staff of mass media section
of the AEGES, programme productio fesm, ~thcer members of staff of
the centre, some technical staff in the Radlo Studios in Kaduna
and a random sample of the students of the programme.
3. Observation

The author watched many of the units' programmes being producced
and listened to radic broadcasts in Kano, Jos and Zaria to assess
quality of roeception.
4,  Summary, Suggestions and Recommendations

The analysis was summarised by means of tables, and on the
basls of the findings from this analysis, conclusions were drawn
and suggestions and recommendations were made for improvement of the

effectiveness of the programme,
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CHAPTER THREE

REVIEW OF THe RELATED LITEILTURE

Much hos bicn written on the usc of HASS MEDTA in cducotion,
literacy teaching adult cduceition and history of oducation in Nigeriag
but only a bricf summary «f the work donc on problume voery closcly
rolated to the study at hand will hore be given.

1.  Background Lituraturcs (a) Mass Mcdis and National Dovelopment

- —

Wilbur Schramm (1961), in his book Mass Mcdia and National

Development points out that mass communication has a role to play

in naotional doevilopmente It can spucd up thoe process and encourage
investmont. It coan substitutce untroined teachers or support thane

It ccn extond the opportunity to lecarn, boyrmd tho school, to the
home ond the community. He reecalls that the United Neticns Commission
on uman rights has ealloed information a richt and adds that an
adequate flow of information is roquired for knowlodge to be shared
butween thosce vho hove mere of it and thosc who have less on any
given subjoct, An idequate flow of infurmation is needed if the
ordinary peoplc of a country arc to be brought into the declsion

Procissae
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He {Schramm, 1964:.385 describe& three role% played by
information media the watchman role; the policy rcle and the
teagher role, He argued that when society was primitive; they
hadzcertain Information needs. The tribe had to post a watchman
to scarn the horison and report on dangers and oppertunities, for
instance, to bring word when a hostile tribe came imnto view or when
a herd of animals was seen within hunting distance. This was the
watchman role. After receiving such an information the leader or
council of eldors would have o take a declision, éxplain the
situation, issue orders and allocate responsibilities, That was
the pelicy role of information, But not all tribal policy was decided
by a council in response to an unexpected emergency; much of it .
was determined by a code of keliefs, customs and laws, and tho task
was to teach these beliefs, customs and laws and the necessary
skillis of tribal life, to new and young Qémbers of the group.
{Schramm, 1967:2). That was the teacher role of communicatlons

The author contends that in medern days the exchange of
information has become less simple ag a result of the developmen£
of mass media but the same information functions continue to be the
basic ones. The job of watching the horizon is largely assigned
ta the news media-reporters, news agencles and 5o on. The job of
policy making is assigned to government but the mass media enter

powerfully into the process of shaping public opinion and action.

7
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The task of socialising-teacher role-new members of socieﬁf .
now has been turn~d to schools, textbooks, radic, telovision and
Filns, Institutions of Adult Education and spocialised instruction
have 8lsc been created for this purpose. _ . |

The mass media have a particular importance in that they are
the grezt multipliers. Their presence makes a significant difference
in the level of information cven Iamong people who <are unable to
read the printed word anddo=not have access to the electronic medita
This tualkes plage through the diffysion processs On their use to
combal: 11titeracy in the developing countries, the author said
aboul 90% of all the adult illiterates live in this reglon of
scarcitys In 97 of all the countries of Africa and 70% of all the
countries of Asla, less than half of the people are literate.
He snid that where the mass media are most needed is where the
literacy base of media 1s lowest and pointed out that through the
uge: of mass media, many countrles such as India, China, Libya exd
othors hove succeeded in reducing the rate of illiteracy among
thelr people. |

Schrwmm emphacised the need for effective Iuse of mass media
by poliuting out thot if they are ucad without adeguate knowledge
of the local culture they risk being counter productive. This he
arqued, is true, because they cover larger areas, operate from a
distince and get less foedback from thelr audiencebe an efficient
usc of the mass media for economic and social development implies

that they should be as local as possible, their programmes should be
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prepared by persons who understand the cultures to which they
are speaking, and means should be available for the audiences to
report back to the media,

The mass media can help substantiallynin all types of
educatlon and *raining. They have proved themselves under many
different conditions in and out of school. They have proved their
ability to supplement and enrich schoolworks Where teachers and
schools are scarce, they have proved able to carry a very large
part of the instructional task themselves. They have proved to be
of great help in adult education and literacy training. And they
have been very helpful in training for industry and technical
services, and for the inservice training of teachers,

(b) Mass Media and Literccy work

In a poper considering the contributions of mass media to the
teaching of literacy, tb - French National Commission for UNESCO
(1968) advanced the general hypethesis that literacy in a develoning
country should be regarded as a "practical matter and, indeed,
as a means to an end"s The commission said literacy is a means to
create more useful, more productive ¢itizens and to speed up
national development. fhey Urged, therefore, that its content nust
rclate to the needs of the community and the developmen£ plan,
 Its incentives must grow cut of assurance that to learn to read
is a good thing from the point of view of the community and the

individual, and will pay a reward in jobs and position within the
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community. Thé developing countries héve fealiééd the Eofential

to supplanent their school teaching literacy with outmofeschool
claszes on television, rodio or filme Ak the Unesco Experts

neeting on literacy, in Junc, 1972, 13 of the 67 countries reported
that tohzy were breadecasting literacy ccurses by radio., Others

such as Itnly, Brazil, Mexico, UAR, Guetemala, Ivory Coast, L, Se Ae
W énd Kenya reported theat they are now teaching literacy by television,
It mist be romembered that the Prench paper talks about functional
literacy - a form of llteracy which preperes the 1lliterates -

to do their jobs better. Another form of literacy is just teaching
the illitcorates to read cnd write without necessarily preparing them
for an occupatinne Further, it should be noted that litaracy

cannot be tought by radio as such. Radio can only supplement ite

It is easier taught by television than by radio, HNot withstanding
this however, the above examples show thal the significant role the
mass media can play in eradicating illiteracy is fully realised by
both the developed and developing countrles. S

L

{c) Nigerian Bducation

R

The present scction deals with indigenous education, Islam and
Western C ristian education in Migeria, It particularly deals with
the education of the illiterstes as “wekground to this study,.

This is becuase the illiteracy rate in Nigeria inm about 85% (UNESCO,
1268) and because such a study can ke a basis tc examine the exteont

to which Westorn educstion has heun deoveloped in Nigeria,



A useful source was found to be: Professor B, Fafunwa's Histogx

of Education in Nigeria (1974). o T

It will be recalled that in old African Societies the purpose
of education was functionalism. African society reg;fﬁed education
as a means to an end, Tt was an induction into society and a
preparation for adulthood, African educatlion emphasised sogial
responsibility, job orientation, political participaéicn aﬁdiépiritual
and moral values, Education in old Africa was not rigidly
compartmentilized as is the present system. Today, educators are
beglnning to talk about universities without walls, schools without
classes and subjects without grades. This is what educatlon was in

cld African Society. .
The objectives of traditional African education inlNigeria
like elsewhere in Africa were:
development of the child's physical skillsg development of
I“character; inculecation of respect for eldors and these in
position of authorityj development of intellcectual skillsg
acquisition of specific vocaticnal training and development of
.é healthy attitude towards honest labouri developing a sonse
of belonging and participation in family and community affairsg
understanding, appreciation and promoticn of the cultural
heritéée of the community at large. (Fafunwa, 197433).
In Nigerian society there were various types of tribal societles

with age s¢ts and numerous associations or title societies all of
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which scrved some educational purpose in society. Youths grew up in
their age set, and were subject to thoe cducational and other authority
of its seniors. They werc given instructions in merals, native laws
and customse They took part in recreation of all sorts. Thuy neceded
doctors (witch doctors), builders and so forth., These were found
among theme They were mon who were well=trained according to the
standard of tho socicty. There were several other ficlds of spuciaiitias
in which puople were qualificd as "Doctors”™, Howaver, whon the
Christian missionarics came to Nigeria and Africa in generaly they
tarmed everything thesce troined mon did "pagan” "diabolical practiccs®
"demonepossessed” and =50 forth,

In Nigeria, Islam prodated Christianity by over 300 years, In
Northern Nigeria, for instance, thoere were Koranie schools long before
the advent of the British and Christian missionarics in Nigeria.

These schools, howovoer, concentrated on teaching the reading ond
inteprotation of the Koron, although eoarly contributions of Islam to

the advoncement of knowledge canmot be minimisced. When formal education
of a Mwsturn type"” was introduced, the first main objoctive was to use
the school as a means for converting animists and muslims to Christianity,
The British officials were thomsclves Christians and so British
cccupation of Nigeria was thorefore synonymous with christian evangclisme
The Primary and Sccondary Schools woere christisn-oricnteds. The
missionaries by and large were able to carry out thoeir mission with

tho approval of the British officials,
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repair school buildings and teachers houses. In 1949 the Department
of Education in Lagos took a bold step and circulated a memorandum
of fundamental education for adults employed in commerce and
industry. This was a set of guidelines on adult educations Thus
the cra for formal adult education in this country began when in
1951 the Central Board of Education accepted a national policy on
adult education.

2s.. Literature related to Experience of NonmAfrican Countrics in

usc of Mass Media for School and Adult Education.

In The new medias memo tc cducational Planners, Wilbur Schramm,

Philip Commbs, F. Kahnet and Jack Lyle, all of UNESCO: 11EP (1967)
(the authors) observed that the new media are being used to help
irnstructicn . at cvery leveleprimary, secondary, higher education
and preschool, They arc used to train and upgradc teachersy to
extend education to pupils who have no school buildings and often
no qualified teachers. They are used to teach literacy and to help
carry adult education and developmental activities into the
community, In a review of the variety of uscs to which these
media are beino put, they cited many cascs 211 around the world

and in this section, the researcher will quote a few of the case
studies cited by them, using both their work and other relevaent

liternture,
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(a) ‘he United States of Amcrica

Unider this subscction three case studies will be quoted
namcly the: Hagerstown, MPATI and Chicago cases in that order.

(1) Hagerstom

Hagerstownis rhe administrative o tre of Washington County
Haryland, between Washington and Baltimor : ou the Coast of the
nited States. Itz school systam was the first to use telovision
in a large way to carry out a major part of the curriculum,
Television for schooi uss started in this country in 1556 and has
since been used to teach music, art, and scicne: throughout the
oducation systems It is also used for inscrvice training both by
offering special courses for teachcrs and showing examples of
excellent teachinge It is belicoved by community leaders, teachers
and supervisors of cducation in that govaty that television can:
motivate, stimulate, inform, demonstrate, develop ideas, show
applications, enrich back grounds, provide common cxpericnce,
sucogest activities or challenge pupilsg and that tclevision could
not handle classroom discussion, clecar up misunderstandings provide
for preparation or follow upj or direct applied activitics, They
have also d cided to use television as an integrated part of school
facilitiess In Hagerstown television has been made local, All the
studic teochers have planned its usce Almost no programme matericl
has boen borrowed from outsides Telovision teaching has been

treated as part of ordinary teachinge Now, in the first six grades,
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almost 10% of ¢lass room time is devoted to teievisiﬁn;.witﬁ S
another 4% avallable as elective material., In grades 7 and 8,
about %Vof the time is given to televisiony and in grades 9 to

12, aboui: 17%, with an cqual amount available as electlves.

Almost every course has o televlsion component, and it has proved
possible to share a grwat deal of specialiscd teachings On the
average, twenty eight programmes a day, 140 a week, are transmittai
Nearly 95% of these arc alive. Schools usc reviewlng rocome sudh os
Cafcterias and vacant auditoriums. Each tclevision lossen is

fellowed up by a session with a ¢lassroom teacher.

- {i1) MPATL=- A step toward the cducational satelite

The Midwest Programme on Airborne Television Tastruction was
initiated by a number of educators in the United States who were
concerned with the problems of cducation in the future. Population
explosion, risc in the per capita cost of educating the Unitced
#iates student and the rapid rate at which knowledge becomes obsolete
all posod probloms of how to provide a higher quality of cducation,
how to provide it to an increasing number of students and how to
provide it without increasing costs beyond economic capacitya
Television had already proved to them that it could be used effectively
along with live classroom instruclions MPATT was startoed, thus o
sarve a large number of students with programmes from airborne

transmltterse
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I£ was an oxpensive projocte About $17 million wore usced
to develop it, 35 million of which were provided by the Foed
Fourdation, This was the sccond project to be supported
financizally by the Ford Foundatlon, the first being the broadcasting

system in Hagerstown. The projoct now broadcasts 24 lessons a day,
I:Serviﬁé.over 450,000 students with a little over 1 million pupll
hours of television cach wecks Another half million students are
viewing MPATT courses recorded and broadcast from ground stations
in their own arcas,.

Technically, it has been found out that airborne broadcasting
is effoctive over a 400-mile circle {fs.ce 200 milc radios), and
may indeed be a practical way to serve areas intermediate between;
ground=station coverage and statellite coveorage, It has beeﬁ |
found out also that reception is good although at some distance
it requires aerials and hooster amplificrs. The most lmportant
lesson to be learned from MPATI oxporience is the difficultiés and
pro?lems of scrving a very large number of different school systems
éﬁe; which therc is no central authority. In the MPATI coverage
are hurdreds of indepondent schiool districts, each of which has a
different board of education, a different curriculum, a differcnt

schedule, and differcnt ideas as to what it wanted from television.

Sy
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MPATI tried to meet the different neceds of thesce units by

creating e regional organization which would preserve local
educational autonomy but still allow local districts to participate
in an rducational service none of thom could afford aloneces A
corporantion now runs the affairs of MPATI. Purdue yniversity

and a nunber of other univcrsitics hove cooporatoed vith schools

in thcir area in programme production and utilization. In addition
to organization, MPATI dcvotes a lot of timc and its budget to
maintaining relations with its member schocls qiving them engineering
courp:l, conducting orientation workshops for teachers, furnishing
them with lesson guides, soliciting their comments and advice on
the programmes and schedule.

(11i) Chicago -~ College at Home

The Chicago Junior Collrge enrolls about 25,000 students on
three campusese Inspite of this number, there are many people who
need college education but cannot attend reqgular classess In 1956,
Chicago began to broadcast Junior College courses for this group
of people to find ou* some problems and possibilities of offering
higher cducation on television, the d.nend for such service and
whether courscs on television might alleviate the needs for additional

classroom spacc in the campuses,
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The programme has run for many ycars now and a complcte
Junior College Curriculum is on the Air in Chicago, using
facilities bought and hired from the local educational telcvision
station. About 25 hours of instruction per weck are reqularly
offereds The Chicago Junior College uses its own teachers,
desions its own television courses and prepares its own supplementary
materinls, Requircments - entrance, credits, coxamination - are
all the same for t.levision as for resident students,

The demand for tho service has been considerable, In over
ten years, approximately 100,000 different individuals have
registered for over 153,00C course cnrolments. These figures
show that the average television student is more intcrested in
spucific courses than in a c®llege dogrce. Nevertheless, 122
students have earned the degree entircly through television courses,
and 1100 others by a combination of television with some campus
courses. A large number of othcrs are in the degree programme
at present, The academic performance of the home students has
been excellent. Research rosults indicate favourable comparisons
of home students' work with tﬁ;t of classroom students, Some sort
of contact sessions have been arranged for television students

who may also use telcphone to consult their teachers.
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.

One of the more enéburaging findingglfrom th& Chicago
.experience is that a city college can offer television opportuniticos
| of this kind, using 1ts own teachors, making its own materials
L ané not lowering its ascademic standards.

{b) Italy = A Ploncer attack by television on illiteracy

The Italian Telescucla programme, Non ¢ mal troppo tardi

{its never too late) is one of the earliest large scale offorts
to use television to eradicate illiteracy and give fundamental
éducation. This programme, which started in 1960, is a joint
activity of the Italian radio=television and its Centro di .
Telescucla and the Ministry of Public Yastructione. It has beeon
favourably reccived, Enrolment has varicd considaerably hut it is
eatimated that even now 15,000 adults mect three mights a week
in about 1,000 viewing centres throughout the country to view .

Non e mai troppo tardi and practice what they have leorneds

The 30 mimute programme is at two levels: beginning and advanced,
Content is designed where ever possible to build knowledge in
Jmathematics, history, geography and other subjects.

| tne of the most significant results of the Italian experience
with 1lliteracy teaching has been the gradual shifting of
responsibility from the television teacher to the monitor whé

does the actual teaching and supervises the practice. Television
servas to stimulate learning, to pace the course, and to enrich the

class with materials not likely to be available to the classroom monitors



(¢) France - Rural discussion groups. ' . s

Wilbur Schramm, (1964:152) guoting Louis, Rovan and ﬁuﬁazedier,
who carried out a survey in France, reported that in Francey =
rural discussion groups werce organiscd around television. Just
like the Farm Forum Clubs in India; programmes are beamed for
. group vicwers on specific topics ranging from farming to modern
technology. After the televislon programme is overy thoe viewers
discuss what was telecast under the dircction of their group
leaders. They answer questions posed te them by the programme
presenter and send back the questions they would like answered
to the produccrs. Aftcr a thorough research, the authors reported
that the programmes have beon found to do precisely what it was
hoped thoy would accomplish: Carry information to their members
and result in desirable attitude change. The gvaluakors discovered
ancther thing of some importance about the clubs: that they are
moye ef. cctive when the broadcast topics are selected and programmes
planned in cooperatimm with prospective viewers, This finding is
significant in the use of mass modia in adult educaticn because
it emphasises the role of tho viewers in the programme formulation
and production. It also points to the need for local production

of programmes and particularly in development informitions o

n



52

)
(d) Multi-media distance teaching in Australia

For over twonty years now correspondence lessons have beeﬁ
supplemented by regular school radio broadcasts ol the Australlan
Broadcasting Corporaticn. Recently, special broadcasts have
been added for correspondence students only. The Plying Doctorl
radio service has boen made available two and half hours a day
for correspondence purposes. It is a two way transceiver system,
ordinarily used by families in theo outbreak to consult physicians
or ask for help by radio. Tt enables thoe correspondence students
to talk with their teachors and with cach other and so combats
the shyness and inarticulateness that sometimes come with isclated
studye. Radio broadecasts especially the two way Flying Doctor
radio have helped to establish contact between pupils and thedir
teachers and school.

In a study by the centre for gducational DeVEIOpment Overseas

and the Commonwealth Secretariat: New media in Education in the

Commonwealth, London, (CEDO, 1973:2-3), Tt is reported that the

educational broadcasting service of Australia provides educatlonal
broadecasting radio and television programmos for schools in the
six states of Mustralia and Papua New Guinea., The Australilan
Broadcasting Commission i& responsible for the service, although

advice about programme areas of content is provided by committees
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reproesenting all forms of organised education within Australia e
the Mistralian Department of Educc:tiong the state education

- depertments and independent schools. The 8Schools Broudcasting
8arvicae is organiscod by the Justralizn Broadeasting Commission's
Educction Department which is self contained with the proggamme
division and is under the guntrcl of the Director of Education
who has a soction in cach of the six stotes and another in Papua
How Guincas. Polley is formulated by an advisory comndtiee under
e ch;irmanship of the A, Bs C's Director of BEducation., In each
stata,, therc is a similar advisory committee to deal with state
policy and programncse These various advisory committees, with
subiect spocisnlists from schools and curriculum research branchoes
help with the formation of cach goparate serlos.

Educaticnal Radio programmes began in 1232 while 8chools
Telovision programmes wore first tronsmltted officially in 1563,
Presently about 20% nf tho schools are equiped with radio sets
while 74% heave telovizion sets. Schools Broadecasting covers 36
wecks on both radio and telovision. Programmes are dransmitted
to Loth prinary and secondiry schoels. Radio programmes include
.soﬂial studivcs, health, contemporary quography and music while
éfqgrnmmes for sccondary schéols arc sociel studies, history,

drana,. nd history of Australian palnting.
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(e) Schools Broadcasting and thc Open University in the

United Kingdom

In & book: Sound and Tcleovision Brondecasting in Britain, 1969

published by Central office of Information London, it is stated

that in 1924 the British Broadcasting Corporation started a serics

of experimental sound hroadcasts fer schools and theso were g

continued when the corporation took over all broadeasting services

in 1927, 1In 1929, the programmes for schools were placed on

permanent basis under the sponsorship and guidanco of a fBroadcasting

Council for the United Kingdom!'! whosce members include representatives

from professional asscciations of tzachers and local education

authorities. There arc however, separate councils for Scotland

and Walcs and a committce for Northorn Ireland. These Councils

are responsiblce for determining the general policy for schools

broadcasting and the scope and purpese of each series. 'i
The pormanent staff includes a team of 22 education:officers |

in various parts of the country who visit schools, meot teachers,

and report on the classroom response to broadcasts; some of these

officials are subject spocialists. This communication between the

schools and the producers enables the scries of programmes to be

closely integrated inte the schools! time—tables.
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The planning and oxecution of the Broadcasts on which the
BAC spends about N4,350,000 annuilly are the responsibility of
the BBC Schools Broadcasting Departments in Radio and Televisione
In 1964, the Indepondent Teleovision Authority (ITA) which was
sct up in August 1954, set up an Educativnal Adviscory Council
vhich was to look into the probhl ms thev faced with ~ducational
programm:se The JeTsAe works closcly with B.B,C. Radio Broadcasts
to schools cover most of the curriculum, including modern
lonquages, music, drama, histery, current affalrs, scicnce and
rcligione There are 70 broadecasts cach week during term time.
*Radio vision' programmes whercby radio broadcasts are taperecorded
by schools for use in conjuction with a film strip of colourcd
plctures produccd also by the BeBeCe

Since 1957, both the BBC and ITA have provided television
broadcasts for schools (30 programmes each weck) half by BBC and
the othor half by the ITA, Programncs now include, mathematics,
modern lanquages, social history, gcography, current affairs,
cconomics, sociology, archacoleogy, music, drama and carecrse
Thore 2re also special prorrammes brovdcast for backward children,

In ordar te help terchors understand th.: value of educational
telovisiony the ITA has »ff=zr. & nunber o school teachers
fellowships for short courses at various universitics in Britain,
The 8School Broadecasting Council is also developing a training

research schome for locturers involved in teacher training.
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I'uc to the tremendous success and effectiveness of educational
broadcasting, thc government announced in 1962 that additional
hours of television broadcasting could be authorised for adult
education programmes under a formula to be agreed between BBC
and ITA and the educaticnal authorities which would help viewers
towards a progressive mastery or understanding of somc skills or
body of knowledgue It was estimatced in 1968 that 32,000 schools
(more than 75% of all schools in the United Kingdom) were registered
as listcening to onc or morce scrics of the sound broadcasts to
schoolse

In January, 1971 a new university began in United Kingdome
It is called the Open University and is quite separate from other
universitics. It has its own charter and is open to students
living anywhere in the United Kingdom recruited mainly from among
those over 21 years of age. Its main objective is:

To provide copportunities, at both undergraduate
and postgraduate level of higher education to all
those who, for any reason, have been or are being
precluded from achieving their aims through an

existing institution of higher education. (HMSO, 1969)

According to a book The Open University Opens edited by

Jeremy Tunstall, study in the Open University consists of a
combination of correspondence courses, radio listening, television

viewing and periodical tutorial courses. There arc no formal entrance
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requircuents, but exaﬁihaﬁien rcquiréﬁcnté.aﬁ the end of ecach
conipletod coursce are ag exacting and vigorcus as those for regular
full time studontse S

Tha nucleus is corrcespondence study for all courses,
zupplemunted by radio and teleovision programmes, produced by
tho ERC =« 30 hours of radio prooremues and 30 hours of tolevision.
progrommes por weck. In addition to home study and to broadcast#,
reqular studonts have te attend oce¢assional tutorials and shord
residential courses, Study guides and other materials are offored
te erry Qﬁe vishing to follow the radie and televislion programmes
without roaistering for credit.

The Open University is planning to provide refrqshef courses
for industrial workers as well as liberal type of education for
the general pubklice It will alsc provide postgraduate study
courses [oir specialists of diffcrent professions - (Waniowlesz,
1972:25),

(£) Japan = Multi media - distance teaching

A rurvey carriod ouh by UNESCO reported thﬁfléafrespondenCe
cducation wae instituted in 1948 as a partial answoer to the
problem of lack of adegqunrte faeilities for all the children who
qualify to enter upber sccondary.  Since 1951, radio breadcasts

have boon a regular part of the correspondence study.

B
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Television was added in 1961. NHK's (Japan Broadcasting
Corperation) Correspondencce 8chool, opencd in 1963, where a
combination of Broadcasts and correspondencce schooling can be
studied, now has over 100,000 correspondence students working on

a given schodule making correspondence study more like classroom
workes Broadcastsz are used for enriching and assisting studeﬁts.
Contact sessions of 20 days a year sra slsc cowpulscry. The broadeasts
are organised to fit in the school curriculum. Opinion surveys
taken by NHK Radio and Television Culture Rescarch institute give
all appropriatce feedback from the programmes. Lessons are properly
plarmed by coxperts in the various filelds before thoy are produced
and broadcast to students. Japahcse anthorities regard the
combination of broadcasts and correspondence study as important

and powerfule. The broadcasts help te motivate the students, make
their work habits regular, explain difficult points to them and
_give them a classroom flavour they would otherwise mi§s. |

India - Radio forum

The large Indian subcontlnent providaes communication problems
for the peoples, It is difficult to maintain contact with the
rural pcople. In 1956, a radio forum technique for rural people and
promoting innovation was tricd in 144 villages in the vicinity of
Poona in South West India. Forums of about 20 members waere

-

organised in each villages They listened to a 30;%inute radio
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programmne on agricul%ﬁral or comﬁuﬁity develepment, thén

discussed it, and declded whehter to take any action on it in
their own village. The project was o blg success, A reséafcﬁ
schome built inte the pilot project came up with favourablo
rcsults, As said before, the rural radio forum had 20 members
_scelected to represent the village lcadershipe They had a chairman
and a secrctary. Thoay moet twice a week in thoe evenings and hear
a broadcast of 30 minutes which usually inqludes SOME NeWs from thec
participating villages, answers to questions sent bf thleOfum
members and a talk by an expert or a pancls After the broadcast
the chairman presldes over a discussion which may last 30 or mere
minutes depending on the interest, The discussion allows decisions
to bc taken on adoption of new practices or programmes. There 1s
an element of practlcality in it. 7The secretary records vwhat is
decided and questions which need to be answercd which he reports
back to the regional headquarte:rs of the forum,

3« Expericnce of African Countrics in the use of Mass Media

for School and Mdult Education

i

In this section literaturce on the usc of mass media in a few
African countries related to thls study is reviowed as followss

(a) Niger = Radio vision and Radio clubs

With a population largely rural, a very low rate of [ Alteracy,

only about 10% of the children of school age in school,



(UNESCO:11EP3 1967) MNiger has worked hard to solve her problems.
It has uscd projucted picturcs and radio broadcasts in order to
support literacy teaching with 'radio vision'. Thc authors
report that there were 42 radio clubs in MNiger designed so that
village people takce active part in producing the programmes and
participatc in discussion forums on theme Teclevision is used
along with classroom monitors to tcach children in the beginning
gradcs. The project is said to be significant in the sense that
in the words of the authors:
Nigor had very few teachers in 1965 when

the project startcds, 1In all there werc 66 teachers,

456 assistant teachoers, 717 monitors..... Since

there is no likelihood of becing abla to incrcase

the proportion at the present period, Niger will

have to decpend on teaching by monitorsecesss If it

has to have teachers. (Schramm, Coombs, Lylc and

Karnert, 1967:25).

The authors obscrved that the bad situation was made worse
by the expansion of secondary education which robbed the best
qualified clementary teachers away as they werc takcn to teach in
the lower forms of secondary schoolss This situation made the
alternative use of television necessary to supplement teaching
and teachers in the clementary schoolse The school television
curriculum included daily lesscns in spoken French, reading and
writing lessons. Arithmetic was taught emphasising the association

of numbers with objects and fiqures. When the experiment was cvaluated,



the authofélfeport that it was found out th-t thore was ovidence
that a combination of monitors and toelovision Jdid net only produce
sutivfactory Llearning but would zlso improve the average lovel of
clagsroom periormaliCie

The use of radic, as was mentioned carlicr on, is wide
spread in Nigore It is built arousd lstendlng oroves which meet
@n;e & wesk of mora to hear and discuss radio programmes specially
propared for this purpose, The radico clubs participate in the
making of thoe forum broadeasts. 42 organised clubs were reported
by thoe éﬁthors. Discussion topics and certalh questions are
supplied to the <lubs in advgnce of th. meetings, Views arce compiled,
toped and sent to NMiamey for cditing, Parts which arc selected
éfo'produced az tho weokly 40=minute club programme. The ¢lubs
then moet to heasr the broadecast and hold discussion on it, After
the discussion, the club leader sends a report to thoe contral

“headquerters. _ e

(b)  Zvory Cosst = Fundamental Education for Industrial Workcrs.

. The authors obhscrved thet the 'Gaston Berger Resolutiont
.introéucad by the Fronch delegation and ndopted by the UNESCO General
';Conforence in 1960 noted: H

The apparent dmporoilility of vory 3o;h ridding
the world off illitcracy by traditional maans, and

Invited the nations of the world to consider the possie
bilities of using new technigues For thoe purpose.
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The Ivory Coast projoect, like similar projects in Fronch
spoaking countrics, was influenced by this resclution. As the
authors obscrved:

It was aimed at giving the fundamental skills
of reading and arithematic Lo a number of workers in

Abidjian who were being trained to become middle~leovel
supcrvisors. {Schramm, Coombs, 1964:53)

~ Tt bhegan and devéiéped in stages. First'groups were téught with
the assistance of visual alds of verious kinds, thon closede -
circuit television was used until 1964 when Ivory Coast got her
first television stetion., As in Niger, thoe programmes are watched
by werkers under the supervision of menitors whe provide a place
for the group to meet.

The programmes are one hour 15 mimutes long and are followed
by anothor 45 minutes of c¢lass work under the direction of the
monitor. Sixty programmes are broadcast each year, each one being
Ircpeéted the next day in order to offer more flexibility in
scheduling the listening groups. All the literacy teaching is in
French because there arc too many local languages to teach on |
| tclcvision;ﬁ In early 1966, twenty-threc viewing groups, totalling
750 adults, werc following the programmes in Abidjan and 37 groups
in the interior of the country. Sco far there is every indicotion
that the project is meeting its aim of training one thousarndi or so
workers in Abidjan designated for advancement to middle-lgvel

supcervision posts satisfactorily.



: .7 dnother adult education project invelving mass media found

in Ivory Coast, other Francophone African countries ag well as
' Ethiopia is undoer the auspices of INADES. Undoer this programme
- radio is uscd with contact sessions to train adults in specific
skills and carcers such as agriculture, carpentry and so on,

(¢) Tongo =~ The rural forum in another setting

The same authors {Schramm, Coombs, Kahnert and Lyle, 1967:60)
s
quotod above, in their éurvgy reported the usc of a radio rural
forum which meets six times a week. For the first five days, five
qovornment services altommaete in presenting a programme on thelr
particular field of responsibility for development. These arc:
rural cconomy {(Monday) S _ SR 'ﬂ-:ﬂl
public health (Tuesday) | o _
five years plan (ministry of iﬁteriér, Wedneéday}
education (Thursday) : L .5;.
social affairs (Friday) .‘
{Schramm, Coombs, Kahnert and Lyle,.1967:60)
Each day the programmoe is twenty minutes for each of the two
languages (ten minutes news and ten for oducational news} followed
by 15 minutes in fremch, On 8aturday, the entire programme is devotaed
to answaring questions and reporting decisions from the village

forumse. The monitors arce scelected and trained leaders who select
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the forum members from among the villagers, They ove in charge
of mocotings, reporting on attendance, decisions and questions,
Some of the reports make very reasonable and practical suggestions
-5 to whet government ond other villages might do and ask searching
questionse
Somc: of the basic probloms £acod by the forums -3 reported
by tihw outhors are similar to thosc in India. They include
difficultioes of roplacing betterics, delivering the monitor's
(oandimateour's) roports on time, lack of coordination of the rural
forum with oth: r development programncs ana so on, Inspite of
these difficultics however, tho reportcrs arc satisficd that as
in Indi: 'rural forum' is succeeding in Togo. This is testificd
by thce following figuroess
(a) April = Novembor 1965 173,000 listencr hours
{b) April -« Novembcr 1966 684,000 listener hours
Decembor 1966 1,140,000 listencr hours
and 1,000 clubs in operation.

{d) Ghana = Fducational Broadcasting

In a revisw roports Wew Mcdia in Education in the Commonwealth,

London, (CEDO, 1974:3) has Peportud the cstablishment of School
iradic in Ghana in 1257 under thc wuspices of the vhana 3roadcasting

Corporation, 2 servic. responcible for the educational scrvice in



the countrye. The report added that Educational Tolevision was
first transmitted in pilot form in 1965. It is observed in the
report that both educational radic and television progrommes are
used to supplement class teaching in the primary, secondary schools
and training colleges. The Ministry of Education and the Fricedrich
Ebert Foundation coopcrate with the cducational service, which is
controlled by a Director General, and comprises both the sound
radio and the schools telovision section of the Ghana Broadcasting
Corporation, The governing body is a 3:hools broadcasting advisory
committce with represcentatives from the Ministry of Education,
Ghana EBroadcasting Corporation, Telovision and school teachors.

A total of 280 schools and colleges have television receivers
serving a total potential wlewing audience of 80,000, The television
programmes arc all in Engli=h and are designed for primary, middlc
and secondary schools, training colleges as well as the general
public, The radio programmes on the othcr hand, cover English,
ﬁrma, and music for primary schovols and french for secondary schools,
The educntional service programmes in Ghana arc very few and dongk*
seem to cover the whole curriculum for schools. Expansion of the
programmes is however planncd.

(e) Educotional Broadcasting in Kenya

The voice of Kenya is a National Corporation and forms part of

the Ministry of Information and Broadcasting. The Schools



Broadeasting divisicn provides support to primory and sccoondary
teachers through educational programmes designed for use in the
classroom and for teachers' porsonal listeonings It also conducts
experipents in thoe provision of material through other medin systoms,
The ministry of gducation is responsible for the service which
is run with the assistance of the voice of Kenyas. The 8chools
Broadcasting division was set up ih 1963 as part of the.theh ﬁenya
Broadcasting Corporation and in 1965 the division became part of
the Mindstry of Educaticon, Pillot projects in coducational telcevision
and tope/slide were started in 1972. Policy is dircctly controlled
by the Chief Inspector of Schools. The production staff of the
division is under the dircction of the Huad of Schonls Broadcastings

4e  Evaluation of Specific Media Education Projocts in Africa

*;;n It of mass media work is being undertaken all over Africa,

: Therc arc literacy projects, pilot and radio lcarning projects all
being carried out in various countrics in thoe continent, In this

éection, the rescarcher will reviow cvaluation roports on projects
in Tanzania and Botswana, both University and non UWilversitys

(a} Non University evaluation reports

' In Tanzania B.L. Holl (1974) roported an cvaluation of a radio

study group campaign entitled: Wakati wa Furaha. This radio study
group cempaign contains both organised listening group'and the study
groupes It opcorates on the assumption that in order for learning to

o Lt
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take place, dialogue must occur not only butweon the group leader and
the mumbors, but ameng all of the memboers of the groupe This method
rejects the authoritaricon role of the teacher ard! stroesses that the
aroup leador is trained conly in stimulating and coordinating the study
of th: mombors, but is not an autherity in the subjcct matter studicd.
The author point.d cut that such a policy is in linc with thc 1971
TANU guide lines which statod:

If devclopment is to benefit thoe peonle, the people

must participate in considering, planning and

implementing thedr development plens! (TANU, 1971)

It will bc recalled by the rceder that organiscd listening groups
have: boon in operation in many countri :s for scveral ycars, [dterature
on samc of thesc has already boon rovicwed in this chapter, Howevor,
one bust known example which was not mentioned in the roview of the
listening group concept is the Canadion Radio farm forum. It was
doesion.d in thoe 1950s to furthor thoe dovelopment of those arcas in
Canad not roachced by the more conventional methods of studys As
mentionod corlior in this chaptoer, similar tochniques were used in Ind$é
on a larjur scalc, (Schramm, 1967)es The method aims at maximising the
wide distribution of thoe radio in rural zrcas, In order to balance the
loss of intcraction botweon coffoctive lcarning and one way commnication,
groups arc organisod of poopl: who will listen to tho programme tegethor
ane! thon discuss the moterial presonteds In this way the advantagoes of
the £face to facc learning situction can be combined with the wide

distribution of the radio,



Similar considerations led to the organization of listening

groups in Tanzania, The first programme called Kupanja ni Kuchagua

(to plan is to choose) was a small scale projcct based on a
radio programmc popularising the Sccond five year Development
Plan, 1Its success lcd to a larger trial in 1970 which concerncd
the 1970 parliamcntary and presidential eloction - 4t was called

Uchaquzi ni wako (the choice is yours)e. The third project,

Wakati wa Muraha (time for rcjolcing) was not only organisecd

listoning group but was also a study group. A study group according
te the author is:

'a group of voluntary mcmbers who roccive printed

study materials from a central organization on various

topics of interest',
A study group has got a traincd lcader to orgnnise and opcrate the
meetings of the groupe A study guide is provided to assist
decision on the pace of study and supplies suggested discussion
topicse This concept, oxamplis of which can be found in Sweden,
has been put into practice through the cooperative Education Centre

in Moshi, Tanzania for scvcral yearse

The main aim of Wakati we FPuraha, which was both a listening

group and a study group, was to link thc campaign to the celcbrations
of the tenth anniversarye. It was felt that the campaign should

attempt to create a deeper scensc of national awarenesss
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“"to help people fecl that whoever they arc,
vhere.ever they live, and whatever they do, they
are all Tanzanians.

essss Dy tracing the development of Tanzania from
the distant past until the present day, by
highlighting the achicvements since indcependence,
to give people a good reason for regarding the
9-12-71 as a tim: for rcjcicing."

The campaign was primarily aimed at organiscd study qroups
supported by printed materials and reqular radio programmese
As most of the groups were in the rural arcas, the emphasis was
on rural development, And as independence was the thoeme of the

atudfes, it was further decided to devote most time to progress
since 1961.

One of tho goals of the campaign was to achicve a national
pattern of operation, The cvaluation results show that the
campaign met this goal, as 45 districts operated study groups for
about 20,000 pecoplee Another point where the campaign succeeded
wos in ccaching the rural section of the population, as 75% of the
group mombers werce farmers and over 40% of the group leaders
themselves were farmers, (HALL, 1974) Thus the campaign actually
reached those people with the greatest nced for cducation. The

success of the Wakati wa Furaha campaign, particularly from the

organizational point of view and the potential for still more

cffective campaigns has cncouraged the Institutc of Adult Education



and othcer agencies to begin planning another programme, The active
participation of thoe poople in rural arcas in learning through

discussion ind dinloque is an integral part of the doevelopment processe

(b) Ev.luation of Univorsity Projccts

(i) Tanzania

Rudio Programmes YE3imm Ya Siasa' ic a re~ rch roport in
the studics in idult Education scries of the Institute of adult
Education, the University of Darees-salam, Tanzania. The cvaluation
survey was carricd out and reported by BEvan Erichsson, and Rommel
Ze Moumas 1973. 1In this rcport the authors cmphasise two points
of spceinl intcrest to adult cducation ond this study. First is
the fact that it appears that rural correspondence students have
morc chance to listun to the radio programmes than do their Urban
countcrparts, This aspoct encourages further use of radio in
rur~l educations A sccond fact out of this research roport is
that fomale enrolment in correspondence studices is very low. It was
found out that only €% had enrolleds This means thet more must
be done o find ways in which morc women could be cnrolled in this
type o. ducetion,

The survey provided much intercsting information about

rultd media gistance teoching not only in Tanzania but also clscwhorce



The findings of thoe survey particularly rclevant to the prescent
study is the information on differcnces between Urban and rural
listeners and thoe differences boetween scexes, However, the survey
and the report did not answer onc impertant question: To what
extent do these radio programmes teach what they arc intended to
teach? This question has to be answered so that the radio
programmes can be revised so as to make them morce effective.

(11) Botswana

Mary Colclough and David Crowley, in The Pcople and the Flan

reported that in November, 1971, the University of Botswana,

Les oto and Swaziland Division of Extra muralsiservices carried out

a small, pilot radio=learning project on the Five Year National
Devclopment Plan 1973=78, The idea was to make the content of

the Plan known to as many peoplc as possiblc. Popular and simplificd
version of the plan were produced in English and Setswanas But since
80% of Lhe people are illiterate (Coleclough, and Crowley, 75) and
cannot rcad the most simple materials and becausc therc werce no
sufficicnt tecachers available to teach the plan face to face,

radio was used, Given the small number of radios in the country,

it was decided that group listcning would make their use more
effectivey moreover, if therc were organiscd groups, it would be
possible to train for cach group a group lecader who could perform

a numbcr of uscful tasks.
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The organisers dofincd the group leader as the person who
saw that the radio was at the meeting place in good time before
each programme and wes charged with batteries. He welcomed the
members, organised scating and lighting where necessary and after
the programme was over would lead tho group in discussing the
subjects they had been listening toe It was belicved that this
discussion was important for the success of thoe projoct because an
carlicr experiment shewed that informotion was less distorted by
the listencr when it is both roceived and discussed, In addition,
well organiscd discussion would point up issues on which the group
was not clear and the leader could then contact theyniversity of
Botswana, Leshoto and Swaziland Department of Extra Maral $.orvice
for morc informations A system of fcedback was built in where groups
soent in their questions and the Department of Extra Mural $ervice
had them answered by government rcepresentatives in special answer
programme broadcasts, It was further felt that if people listenuad
ir groups, they could be visited rogularly in the field by field
workers who could check on their progress, cncourage and assist
them in thoir operations Sc in 1971, a pilot project on the Plan
was successfully held on the ghwove 1lines to be followed by the

project itsclf,



The.mcthod uscd was that programmes were recortied anﬁt
broadcast on radio te organisced radio learning groups. Eéch.group
had a trajnced organiser who provided a radio, published onch
1istening session and led the group in discussion of each programme
after thoe group had listcned to lt. Group leadcfg Q%ro provided
with copies of the popular version of the plap in Sctswanag group
nombers whe could read wore giveon cach copy and the illiterate
mombers were able to lock at photographs in tﬁﬁ'popular version
that 1llustrated the texts

The authors recall that guostions askaed by the groups were
. yevealing both of their understanding of the issues involved and
of tha arcas of the plan which they found most significant. Tt was
found out thot interest in the information gainad from the Broadcasts
closely fcllowed the relovance of tho subject matter to local
experivnee, Mast of the gquestions asked were on problems already
expericoneced rather than reactions to particular statoments in the
popular versions. It is clear that the programmes provoked in the
groups need o relate their own experiences to national plans and,
corrczpondingly to relgte these same plans to local problomse

The radic hearing group formula worked successfully in this
campaign. However, the authors of the report made the following

suggestions to improve future campaignss o e
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1. Radic spoks cculd be us «d to support the organization
of the campaign and rcinforce some of the subjoct matter
as well,
2. Long.r r«dio programn:s might rnrove mor. effcctive
as many pcople complained that thoy werc too shert and
also that members =rilvod too lates It is folt thet
in a longer programme the same information could be
repeated in a variod form giving listcners a second
chance to loarne
The success of thoe campaign points to the possibility that
this mode of oporation could occur again if it is thought necessary
in future, But in carryino out the projoect, UBLS/DEMS made the
first attompt at mass communication of this work, a great dcal of
valuable .xpcrience was gaincde, Several reports on the project
have Leen published and discussced in detail at different forumse
No doubt this projoct expericnce will form the basis for extension
work in Botswanae

Crnclusions

e em—

To close up this chaptor, thoe on lysis and review of the
varicus survey carricd out in many different countrics as outlined
abovey make us draw the following important conclusicns oo mass medias
1s Thc media can be and arce used to help meet a varicty of

educational necds in and out of schools
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They are being used in all regions of the world and

in all sorts of countrics and culturcs.

That no onc cducationil medium is restricted to any

one type of cducational purposc or problem, It can be
uscd for various othor purposcs.

An cducational medium is not used alone cffoctively to
meet any pricrity need, It is always used in combination
with other learning resources and cxporiencess

General Comments

The significance of this rovicw to this present
study necds no cmphasis. The lessons lcarnt from the
failures and successcs of the various projects reviewed
have assisted tho researcher to objectively evaluate the
programmes of 'Hausa by Radio'es The review also assistod
in no small way in enliqghtening the researcher on the
various ways to which macs media are put to use and the
effective way in which countrics both developed and
developing have successfully used the new media in education,
Indeced the review played a big role in drawing conclusions

and recommcndations the rescarcher has arrived at,



CHAPTER FOUR

EXTENSION COORDINATION SECTION = MASS MEDIA WORK

4+ Development of Policy:

This chapter aims at reviewing the mass media work of the
Extension Coordination Section of the Contre, The main objoctive
ofl the sectlion is stated as thalt of bringirg together and deploying
for public benefit the rosources of academic talent which coxists on
the campus. (AEGES, 1973:8) o attain this aim and to cnable 2 wide
audiencce te hear what the undversity has to say the mass media are
useds. Both radio and television are enployod te broadeast educational
and cultural programmes, Mass medla work started with general -
Intorest programmes of various kinde and has now evelved into a
university of the Air. The stoff of the section have in several cases
assisted other parts of the university in activities involving
publications and broadcasting.

The section also provides educational help to special groups,.
Programmes have already been evolved with trade unions and the
rdlitary. Such activities go on side by side with mass media
operations in tho same section because they are considered to be
supplementary to esch other. For exemple 2 radie course 'Labour call-'
has been prepared for trade unionists 2ll over the Northern statos
as a result of the experience gained in an covening class fox trade

unionists in Kaduna.



Lo Know your Univorsity (Radio)
In oyder to qducnte tho general publie about the activitices of
Ahmacw Bolle Undversity, a speciol programme called Yknew your
universityt was begun, Before it, the public were generally lgneront of
what the university woas actuslly dedng oxcept for radio programmes for
farmors, put out by the Ahmadu Bello Undversity Institute for Agrlcul-
tural Researche. With thoe cooperation of the Nigerian Broadcasting
Corporoticn, Kaduna, this programme was made possible. Altogether 18
programmes werc broadeast in English and an equal number in Hewsa ail
crphasising the relevancae of Alnmadu Bello Univorsity's work tg the
commnity at large. Indeed, duc to popular intorest a number of them

woere reperted several times,

1i. Ahmadu Bello Undversity Magazine (Television)

Ahmadu Belle University Magazine was teloecast avery Wednesday bf the
courtesy of BONN (Radlo—telovision Kadunal. It was a programme which
combined information about Ahmadu Bello Univorsity with the transmission
of knowledge about which the university was intoresteds. This was the
sacond attompt into tclevision by Ahmadu Bello Undversity, thoe filrst one
buing a professional medicel series. Ahmadu Bello Univorsity Magnzinet's
audivnces included some important opinion=leaders in Kano, Kaduna and other
state copitals. Four series were bramed each one including both English
and Hauso programmes. They not only succceded in publicising the
university ut alse introduced the idea that it is possible to learn

from the undversity through mass media, (AEGES, 1973:10),
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1ii. University of the Alr

Professor Michacl Young, visiting professor of Extension Studles
was appointad asz a consultant to plan an expansion of this wnique
venture in distance teaching through mass media supported with
ogcasional writton matorials, Indtially ho was requested to prepare
programmes Tor 'Basic Studies and some degree work especially in
educotion's (AEGES, 1975:8). In tho subsequent report which he
submltted to the General Extenslon Services Board in June, 1974 he
made the following roconmendationsie
1. that the university of the Air should offer correspondenhce
courses {with face to face teaching and radio back up
where appropriate) in A — level subjects for candidates
wlth one A « level, to cnable them to qualify for university
entry, unkll such time as the Joint Matriculation Board
came into operation, when it might Dbocome more appropriote
to prepore candidatos for that Board's examination,
2. that if the unlversity of the Alr staff had sparec capacity
the undt could offer 0 = level courses in lathematles and
English Language only.

3. fhat an urgent need of External B.Ed. and NeC.E. programmes
exdsted and that consultation with appropriate bodles
should begln immediately and working parties should mect

to work out the dotails.



4. thet the unit should look into the possibility of
offering courses lcading to the award of Diplomas in
Banking and/or Accounting in th. future. (AEGES, 1975:9)
After point by point discussions on these rocommendations
were heldg the following decisions emergeds

(8) G.CeEs. A -___l_evel C_g_ug:sa_s - It was agrced to mount these

in English and Mathematics hut after a survey study and
pilot projects thought to be necessary to identify major
problems of correspondence students so as to minimise the
difficultics involved in a distance=learning situation,

(b) External Be.Ed, programme = It was tentatively agreed that

the Paculty of Education would involve the university of
the Alr in the third term of Part I and that the probablc
date of inception would be the 1975/76 academic ycer,

(c) External NeCeEe = This programme was not considered a
priority in view of the mushrooming of Advanced Teachers!
Colleges in the Northern states. It was considercad that,
it was likecly that a majority of the petuntial Ne.C.E,
students would gain admission into these colleges, Thus,
it was agrced to allow the present fluid situation te settle

down before a rcappraisal to find out the size of the

part=time student potential could be carried out,
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Ahmadu Bello University seseses 15 committoed to

providing both intcrnal and cxtornsl toeaching,

In such clircumstances, it is of paramount importance

that external tceaching should not appear to be

in anyway scconderate or difforent; and it is

suggested that thoe followlng 3 basic objectives

b adepted for all distonce teaching work for

crodit by Ahmadu Bello Undversity (they have

baun fourxd useful elscwhere)s

1. A contimaous acadomic control policys

2s The maintcnance of high standards by strict

criterion of student performances
3« The integrotion of external teaching with all
aspocts of int.rnal teaching.®
He pointod out that the above polnts make it clear that

park-time students must pursue the sam: courscs of study as thodr
full-time countcrparts. Thoy have to satisfy the same course
requircements and sit for the same examinations. Therefore, he
adds that the responsibility for tcaching and supcrvising them
1s with the same team of staff in the relevant Foculty of
Depnrtment. In this regard, the Contre for Adult Education

and General Extonsion Services can only provide editorial,

supcrvisory, advisory as well as administrative backup facllitics



(k) Student Performance: External students, first
1ike full-time ones will have to de regular assignmente
arnd fulfil a1l course requirements, such as teaching
practice or aay other practical work = before they gan _
he admdtted to the exaninations. Part=time students should =
all he obliged to have a flxed minimum hours of face to face
teaching in residence for ¢ach gourse and the formula
suggests that the final yoear should boe considered to be
fully residential in ordor to allow tho part=time students
to prepara well for thoelr final examinations. |
(c} Staffing: Since Increasing student numhcrs by taking
partetime students increases tcaching roesponsibilitics on
| the department concerned, it is suggestod that such a
department should be allowed one additional staff member for
evoery 50 oxternal students. However, the paper peints out
that no staff member should be specificelly designated to teach
extornal students, _ o : 3
(d) Library: In order to enable the external students easy
access to library facilitices, it is suggested that small basic
librarics be bulld uwp in state centres and that the main Kashim

Ibrahim Library should handle postal loans of books, photocopying of



articles, ote, for nort-time students,

Since the approval of this formula by the Gonoeral Extension Servicos
Roaxly a corresnondence comrdttoec was set up in 1975 and varicus Ahmadu
£.13o Undversity bodics are busy setting up internal groups to consider
the possibility of implementing distance G oching techniques for their
owm special requircmentse The Institute of Education hus already set
up a “erking Party and conducted a Writor's workshop for correspondence
course writers in collerorationwith the Cuntre in April, 1976.

Alrcady possibilitics for cengaging distince teaching techniquoes
for the followlng ecourses have becn discussed with the Departments,
School and Faculty concerncd:

Beikle degrec, scionce course for School of Basic Studices and
Diploma in Law with thc Paculty of Lawe In addition, the following heve
ales beon approached for support services which will become necessary
vhen coursc writing ond production bogirg  The computor centre, Ahmadu
s2llo University Press, educaticnal tecchnology contre, Kashim Ibrahim

Libroxy, dopartment of librory science and ERLS,

Be Programmes Mounted 1971763

The programmaes quoted below were rrepcrad by th o staff of the
contre in eollaboration with the staff from thoe rolevant departments of
the mniversity and broadcast over ciwe BCNN radio networke, Most of the
radio courscs werc backed up with writteon material and interestod listeners

yere recucsted to submit assignments for correction,
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Programmus Broadcast in 1971-1972,
| Trese can briefly be put vader the following general headingse

Petails of the individual programmes broadcast can be seen in the

appendix,
1, Know your university and how (&) 18 programmes {Hausa)
it saerves you. (b} 18 programmes (English)

{with cooperation of NRC Kaduna)

2e¢ Ahmadu Bello Univarsity magazine 4 series of
{Televisicn) (with cooperation of 24 programmes
RTK)

3, .University of the Air .. _ 13 weck course
 {Radio and Television) o

4, hdio=visual aids for teachers 13 programmes
{in con’m tion with Faculty of
Education)

5. Ten years of a unjvorsity 1 hour long programme
{with cooperation of Faculty S -
of Environmental Design and
Deparkment of Fine Art)

Programmes produced and Broadcast in 1973

1. Outline of Islamic Ciwvilization (2 courscs) 26 programmes
Ir collabhoration with the Depastment of
Islamic 3tudies and Contre for Islamic
Legal Studies.

2+ Hstory of Borno B 13 programmes
In colluboration with the department o
of History, Faculty of Arts and Sccial
Scicnces and the Departmoent of History,
Faculty of Arts and Islamic Studies.

3. fhmadu Bello University Theatre (2 scries
in English and Hauga) 13 programmes
In eollaboration with the Centre for
Nigerian Cultural Studics.
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- 4. Tarihin Borno o 13 programmes
In collaboration uvith the
Department of History

5, Bayani Akan Deular Musulumel (2 sourses) 26 programmnes
In collabaoration with the Jepartment of
Islamic Studies and the Centre fox
Islamde Legal Studies.
" Programmes produced ond Broadcast in 1074
In 1974, some of the previous courses shown above were
repeated due to popular demand from the listeners. The followlng
were the new courses introducad in the year:
1. Your health is5 ocur problem 13 programmes
In collaboration with the '
department of community medicine.
2 Lafiva uwar 3iki o . 13 programmes

In collaboration with the
department of medicine,

3. HKnow your university 13 programmes
In collaboraticon with the "

T e Institute of Agriculture and - . ' _ P
the Extension Research .liaison - o |
services.

4., Hiwlsa by Radio 13 programmes

In collaboration with Kashim
Ibrahim Librarvy,

Se¢ You and your business w1 programmes
In collaboration with the
department of Accountuncy and
Business Administration,

6. Occassional General = Intercst Broadcasting

The centre has assisted in the production of a number of

broadcasts of guneral interest. These include Veterinary medicine in
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}ﬁ&ﬁgﬁ%}i&gﬁgﬁFM1rch wWas prodﬁccd with the cooperation of the BONN
film unilt and hroadcast on Sunday, 15th Docember, 1974, This
30 minute £1lm was shot within the Paculty of Veterinnry medicine,
Tt was nimed at popularising veberinary medicine and dispelling that
it ir @ ftpoor rclation' of hwman moilcines Other teloevision
progreammes were on women's education and one on the university’s
extension work featuring the Institute and the Centra for Adult
wluertion and Goneral oxtension services. A numbor of BCHN
Panorana redio programmes, relating o Amaedy Belloe Undversity were
also producad, Thesc included the following subjects:

1le The Institutc of Bducstion's vacatlon courses

2e The: successiul conclusign of the Kaduna trado union classes

Je The Arts Fuastival organizrzfsi workshop.

Multiemedia Public Educ:tional campaigns

In 1974, the contre produced threc impof£ant programmes of
getteral educational nature. These were! the oclipse of June, 1974,
the consequonces of drought, and thc‘backgrnund to the census,.
This multl-media approsch was adopted to relnforce official public
oducntion campaigns in these fielos ouwd to acquaint the general
public about the eclipse to avoid panic at the time it geourred,
1o achieve this purposes; 2 progromme was prepared In Hausa for

Talevision, twe radile projrammes were gach broadeast twice and on




articlc was published in the New Nigeriane In addition to those
campaigns, scveral other multi-media projocts were undertaken such
as public discussion on the training of engineers which the C ntre
initiated through radio.

The 1974 report (AEGES, 1974) commends the listening public
on favourable comments and constructive eriticisms the ¢ ntre had
received from them especially those relating to the University of
the Alr programmes. Criticisms included poor sound quality,
initial problems over Hausa translations and less imagination shown
in the production of th: programmes. It is however, gratifying to
note that in the words of the report:

"There have been q¢ee constant improvements". Very favourable

comments came from the public to Ahmady Bello University Theatre,

Members of the public were ‘m{.ufaq;si to send in their own plays
vhich werc presented and at the end of the scries the best plays were
announcecle

Although programmes of the type deseribed in this study are
always listened to by a much wider audicence than those who formally
register, according to a survey carricd cut by the Centre in 1974,

2222 students registercd with the University of the Air, out of whom

about 1,060 were described as 'active's. The stuldents so registered
camc from 10 of the formcr 12 states in the Federation. Of thesc,

the majority came from the Northern states with the largest number
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ecming from North Centrnl (Kaduna) and Kono statese Thoe survey
also reveals thet students came from as far as Ghana, 1In his study

entitled 'An Approdsal of the Adult Education and General Extcnsion

Sereices Ahmadu Bello Undversity Zariat (1970-75), Saliu Bello
(Bello, 1975: 72-3) tried to find out the rclationship of distance
from the Contre Headquoarters with the number of active students by
using goearman's Ranle corrclation formulas, He found out that the
corrcliotion coefficient was r=-0,93 which showed a significant
negative corrclation between the total number of active students and
distancce from the centre's headquarters. He concluded that this
negative corrclation reveals that the further away a state is from
Ahmadu Bello Undversity the fewer thoe number of student participants
of the cuntre's programmes (University of the Air)e Thus the need
for state centres to serve as sub-nucleus of the university of the
Air programncse
Programnes mounted in 1975

The yeor 1975 sawu continued increasce in popularity of the
University oi the }.\:Lr. Collaboration in programmes with more
Departments ol the univorsity was registered nnd more students were
enrolleds Programmes were far the first time presented on a reqular
basis by NDC Jos station. Once again all radio courscs were backed
up by written study materials which werc distributed free to all

enrolled studontse.



Enrclment for the poriod worey (AEGES, 1975:8)

1.

2a
3a

‘s

New cnrolments January ~ Decomber, 1975
(a) Haus~ by Radio 385 studcnts

(b) History of Nigur-Becnue 318 studonts

(English ond Hausa) 703
Tot~l cnrolment 1974 2222
New cnrolment 1975 703
Total cnrolment 1975 2,925

Studunts whe recoive thoir study matericsls ciroct from the stote

coentre in Ilorin or thosce onrolled for the coursos re=brondcast from

Jos have not been included in those figurces.

The following new coursces werce brondenst in 1975 in addition

to repenting thosc broadcast in thoe previous yeors

le

Ze

3e

da

Course 002 = Ahmadu Bello Undvorsity Thoatre 13 programmes
In collaboration with the Department of English and Centre
for Nigerian Cultural Stucies,

Coursc 003 = History of Nigoeria 13 programmes

In collaboration with the Department of History

Coursc HI 004 « Tarihin Sashin Niger 13 programmes

Da Benuce na Nigerla (Coursc HI 003 in Housa).

Coursc Dr 002: Ahmu Bello Univeorsity Drame competition

6 programmcs.

In colloboration with Contre for Nigerian Cultural Studies.
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5 Course Dr. 002 in Hausa -~ 4 programmes.

Universdty of the Mr « Specific Programmes

{a)} Abmadu Bello University Theokre

The centroe in collaboration with the Dopartment of English and the
contre for Nigerian CQultural Studics rovived the radio drama series &

Ahmadu Bello University Theatre in the second quarter of 1975, Plays

produced featured published oncs, six of which came from books in the
Holneman African writeré sé£ics. Thé second Ahmadu Bello University
Droma competition was also mountoed. Its objective was to invite
original plays in both English and Hausa, and to cncourage the Art

:of play writing for both radio and stage performance among potential
play wrights. The response to thoe competition was cncouraging and
Judges were ablce teo s::—:luct six plays in English and throo in Hausa
roespactively as winniﬁq oncs which wore adoptod for radio and broadcnst
during the fourth quartor,

(b) History of tho Nigoer = Bormce Peoplese. The centro aims at

Informing tho public about the most recont rescarch at Ahmadu Bello
Univorslty, In fulfilling this objective the coentre collaborates with

the Departments of History in Zaria and Kono in disseminating the
highlights of their annuwal sceminars in radlo broadéaéts. These serics?
History of the Niger — Bunue Pcoples was prepared in English and Hausa in
the last half of 1975, The numbar of rogistored students who recolved
study materials from the contre was 318 - an éncoufaging number indeed

which illustrates thoe intcrest shown all over Nigeria on the programmes

RN
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(c) Hwsa by Radio: This progromme, which forms the basis of
this study, was start.d in 1972, and has boon ropeated cvery year since
thcn to mect a fclt need. (AEGES, 1975:11)., The 1975 figurcs show
that thore were 585 regdstcerod students onrolled for the programme in
zaria a2n? Jes whore an innovation w s startced whercby the scerics werc
broadenst on the NBC loeal stotion. Unrogistercd studlents collcct
study miterial from the contre and casscttes of the programme have been
made and arc ovailable for study in Samaru Public Library. The same

can also be borrowed and studicd at homce The Housa by Radio progrommes

h wve proved so popular thot the contre rocoives lottors from people who
wish to lunyn Hausa from 21l ovoer Nigoria, parts of Nlgoer, Camcroun and
Ghanae Morcover, as a rcsult of populor demand NBC Lagos has approachod
the contrc for tapes which if found suitable would be put in the air

ovcer the nationnal network for listoners in the Southern Stotese Thesc
popular damonds have cncouraged the munbors of stoff of the entre to
take stock and rovicw the whole serics, It is now doecided to rovise all
th. 40 programmcs in collaborntion with thoe aAhmadu Bello University Centre
for th. study of Nigcrian Longuages beiore they arce offcered for National
transmission, (AEGES, 1975:11)

Repeat Programmes_(Health nd Busincss) You and your Busincss

-l -— . —

is a programmc devised as part of Ahmodu Bello University's contribution
to successful implementation of the Indcgenisation Decreece The whole

scrics was rebroadcast on popular demand, You Health is our Problem




was another series which attracted popularity from the listeners,

a2 sign thot the health advicce given to them by thce message of this
programme was beneficial and welltakens This too, had to be repeated
on public requests.

'3; University of the Air: Projected Programmes.

Of the¢ new programmes listoed bBelew vhich were planned to be
broadcast in 1976, only the first two have taken off by the time of

wrlting this study roport: ;
(a) Radic 1. Africa Today
' (In collaboration with the Departments of
Government and History)

?e Literaturce in Heusal end
{(Tn collaboratlon with the centre for studies
of Nigerian Languages), T

3. Law for layman
(In collaboration with the Faculty of Law).

4o Corner for the handiecapped
: (In collaboration with the Institute of Health),

(b) Telcvision
1. Hausa by tolevision
{with advice from the centre for tho study of
Migerian Languages and Nigerian centre for cultural
studics). N S o

Teaching Literacy by Television

One of the activities of the masz media section of the centre
which requires particular mention is Teaching Literacy by Television,
a project which has been going on for sometimes. Its production and
transmlssion has b»een mado pogsible by the courtesy and cooperation

of Radio-Television Kaduna, Kaduna and Kanc state govenments.
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It will bo roonllod that (sec ruviﬁw) Tuaching Litcrncy"by Television
Has proved vory succossful in countrics such as Niger, Ivory Coast,
Sencgnl ond 8¢ one In thoe ¢ase of this one under study, while
considorable succ.ss hos boen abtrined, 2 survey carricd out last yeor,
1975 by Mr. Mark Chellom toe comparc the exrmination purformance of
students in tulevision clusscs rowvenlad "mong oth.r things thot droupout
rat. was high.r omong tolovision students —nd the passeratce omong thom
was slichtly lowcr thon thosce achicved by £ ce-to=-face students. From
empirical evidenco the reserrchor drew the following conclusionsi
(AEGES, 1975:30),.

1. That Tolovision had ¢ laegey rumber of Adult students thon

the conventionrl face=toa~-faco clissos.

2e That Television classes appenr more ceoneomdc~l since with one
tolevision tenchor, 295 students wore taught while 8 teachers
wero neoded to teach 1257 students In face~tc=face classcs.
I  3, That thc high rate of dropofits among Televislon students
| could bo attributed to the national fucl erisces at that time
" oand the froquont power failurc. o
4o  That morce women joined Television classus than they Jolned
“ facomto=face classuse
5. That nonercalstor d viiwers also watchod the programmes in
thuir homuese. Thus more prople bonefited from the progrommas

than thosoe officially rogistercds



The success scored by this experimental project has encouraged
improvement and expansions It is because of this tremendous breake
through that Kano statc has opcned six viewing centres cach with about
40 students registereds With the very good performance of these
students already showing, more expansion is cnvisaged for this
programme not only gquantitatively but qualitatively too, with functional
literacy so much ocmphasiscde This implies that like in India literacy
programmes will be coordinated with an extension or community development
programme and possibly the functional literacy programme will complement
the extension radic efforts,

The implication of point (5) above is that the rate of home
audience is bound to excecd the organised student body as the number
of receiving sets and viewers incrcases. As the number of recelvers
grows so will the programmes diffusc as a result of a highly significant
home student population and so the cost per viewing student per
telecast will proportionately decrease, Cost unit per student becomes
very small indecd when figures of a million viewers, as in ppexico,
or one and half million as in Italy, are achieved, (UNESCC, 1974:10)
Hence, tha programmce will be highly successful in imp@rting functional
literacy,

Levspapers,
Professor Bown in her report University and Community (Bown, 1970:22)

suggested two ways in which Newspapers could contribute to the work of



26

the centres She suggested first the 'straight forwa;d arrangement: !

for a reqular feature contributed to By membérs.of tﬁe'university.
Secondly, she suggested that it was possible to operate a 'correspondence’
scheme through the Newspapers. A four page pullw~out deviscd in such

a way that it could be bound uyp inte pamplet form. This she sald

was shown to operate in Ugarxla, As some of its advantages, cost of
stamps, postal deloys etc, were said to be minimised. The day is

waited when such a grint design could teake off, The writer appreciates

the tremondous impact such a scheme could have over the corrospondence

. and other students of the centre, Indeed he recalls his personal

expericnces when he read for and passed the Mekerere Intermediate
Examination conducted by The Centre for contimuing Education, Makerere
University under such a schome of 'Newspaper pull—cul correspondence

in collaboration with The Poople Newspaper Limited,

Meanwhilc g lot is being done by the centre in Ahmadu Bello
University with the use of Newspapers as part of its work to give the
university a wider audience and popularising important knowledge and
significant discoveries. The centre has participated in the
publication of a number of lecturcs and articles and many of its
members hove written and publishoed very informative articles in the
press.

| In conclusion, it can rightly be =said that the mass media work

in extension coordination section of the centre has had some success
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in attaining its purpose of taking the university to the people

and thereby making it *the people's university's The activities

of the university of the Air so far and the projected oncs as well
as the projected distance-teaching programmes employing multi-media
will be a great achievement by the Contre, when they become effective,
in its efforts to disseminnte knowledge and playing a lcading role

in the field of continuing education.
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CHAPTER FIVE

BATA ANALYSTS

This chapter is nimed ot analysing the data collected on
fHAUSA BY RADTOfPROGRAMMES'® on the basis of which ﬁﬁ evaluation
is mnde, The main sources of the data used were observations by
the researcher, interviews, rocords ~nd questionnaires, Tt will
be recalled thet "HAUSHA BY RADIO PROGRAMMES' were started as
part of the university of the Alr in Jamuary, 1972. The main
objoctive orf initiating these serices of programmes is to
"assist non=iHausa speaking people who live or work in the Northern
states of Nigorpin in particular forcigners, who may be interested
to lenrn Hausa, in order to enable them to learn the lanquage
nnd communicate frecly with the Hausa speaking people." This
objective was stated in one of the series of interviews the
resoeopcher hold with the programme produccrs in the Contra,

These interviews have also rovealed that since 1972 pesponse to
these programmes hos been very encouraging ard thelr achlevements
inspiring. The rosearchar intonds o analyso thoe information

gathered under the following ho.lingss .



1. Interviews: Intervicws were held between the researcher
-and the production team in the Centre's Headguarters in Ahmadu
Bello University and with the technical staff in the Broadeasting
Company of Northern Nigerla studios in Kaduna. The information
that follews was gathered as a result of these interviews. Both
the programme producers and tochnical staff agreed that since its
- Inception, there have been no serious technical problems encountered
in the production and breadcasting process of Hausa by Radle
programmcs, This was malnly attributod to the steady cooperation
and understanding between the staff of the Centre amd thoir
counterparts in Broadcasting Company of Northern MNigoria studios
in Koduna. Particular tribute was paid to the administrative and
technical staff of Broadcasting Company of Northern Nigeria for
thelr cooperation and grod will witheut which the production,
recording and breoadcasting of these programmes weuld not have
been mode possible, It was recalled with satisfaction that
Afrtime allowed for the programmes was sufficlent and so far there
had becn no case of programme intcrruption. A few cases of
time~chopping by one or two minutes have occurred as a result

of innaccurate recording=timing which however have had no serious
effect on the quality of the programmes, The only problem which

occurred was clashing recording time in the studio which was a
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result of oversight on the part of the studio manager and/or

deficiency In the system of studio bookings However, the
situation has quickly been rectificd.

On the question of staff situation, the researcher found
| ﬁut that the present mumber of staff responsihle for the programmes

Hausa by Radio are on the whele lnadequates The dearth of staff

has compelled thce Centrc to rely on the services of parttime .
producers and scripgwritors, who in most cases are drawn frdﬁ
other Departments of the university and Bayero University Cellege
- Kanoe« Thesce include among others, the Centre for the study of
Nigerian Languages in Bayero University College Kano, the Kashim
Ibrahim Library and the Institute of Education. These part time
producers, script writors angd preoof readers have rondered
commendaple job and made the programmes enjoyable and popular to
listeners. Although their own departmental duties may coxert some
pressur: on thelr concerted efforts, thelr services wlll still be
required hecause the wholc philosophy on which the Centre is
based is that it is a channel by which the various university
staff can scrve the public. This philosophy makes it clear that
it is not intended for the Centre to employ staff to cover the

- subject matter of the various programmes, It can only step up

the number of hor technical staff so that they can cope up with



the amount of work presented by the peopular demand of these
programmes and so that they can improve the technical quality

of the broadeasts by using improved recording techniques.

| 2. The Listeners: As it has boen mentioned already, the
ﬁul# of the listeners of these prcgrammeslare non Hausa speakers
and are foreigners. Somc of them live in neighbouring countries
such as CGhana, Niger and Cameroun. Others arc expatriates living
in Nigeria and other Nigerians in the Southepn States, But it

was discovered during these interviews that letters received

from listeners indicate that some of the reglstered students are
in fact Hausa speakers who found the programmes useful in learning
Englishe These group of listencers, like the non~Hausa speaking
listencrs also roceive study materials from the Centre to assist
them 1n following the breoadcasts since the study materials have
both Hausa and English translations. Such a double effect of the
programme hasg attractoed so many listuners that now the producers
have to cope up with an estimated number of up to 10,000 listeners,
The exact numbor of unregistered listeners has not been established
by the researcher because no such r.c.rds are avoilable and the
Centre hasg yet to conduct an cvaluation survey. Howevery,the
researcher saw names of listencrs whe have been suppliced with study

materials and of those whe have writton letters of appreciation and
enS—————
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incuiries to the producers, ©On the whole, the programnme
producers are satisfied with the success of thelr programmes
using the mumerous letters they recelve as measuring stick for
evaluation. The increasing demand for study materials, personal
contacts with the Centre by some listencrs and the gencral
enthusiastic reaction from the listening public was given as
evidence of the success of Hausa by Radio programmés. Howevar,
an empirical survey ls nceded to assess and ovaluate the
effectiveness of these programmes so that it will be possible
to readjust, rovise or improve them to meet new demands.

3« Broadcasting Times: The preduction staff are satisfled
with the broadcasting times. Thoy stressed in the intorviews
that a broadcast lesson of 30 minutes duration is quite adequates
At present, the Hausa by Radioc Broadcast ti;e is as follows:

Sundays 1145 hours |

Tuesdays 1830 hours

Wednesdays 1500 hours

Saturdays 2130 hours
They explained that there are altogether 40 lessons in the serics
broadcast once a week but repeated 3 times at Qiffercont times so
that listeners can listen at a time and on a day most convenlent

£o them. It was further revealed that because of popular demand



plans are now at an advanced stage to commcrcialisce these
proé?éﬁmeé. The lessons are to be cassetted and sold to interestod
listencrs who can then play and listen to thom whenevef'thei

likes The staff of the Centre believe this is one way of
péﬁu{ériéing the programmes and they cxpect soma of the_;&s;ettes
to be sent te Nigerian Broadeasting Corporation Lagos whé" are

alsc intcerested in transmltting the lessons on the National
Network for the listencrs in the Southern Statos. Morgovor, the
financial benefits sccruing from the sales can be ploughed back
into_the Progranmes to improve the quality and content of the
1es§$ﬁs. Howevek,'this is not to suggest that the Centre is
facing financial strains. On the contrary, cevery body interviewed
| expressed the view that Ahmadu Bello Undversity is mecting thelr
present.cdst demands adequately. F ' ;

4, Observation: The rescarchor made Qn the spo; ;bsorvations
on programme recording in the Broadeasting Company of Northern
Migeria Studios in Kaduna and is satisficd that the facilities are
adequate and of high quality. He listened to Broadcasting Company
of Northern Migeria Hausa by Radic programmes in Kano, Zaria and
Jos and is of the opinion that although roception is falrly good,

it is not so good in remote places such as Jos, a situation which

is likely to be worse in places as far as Ilorin and Maiduqurd,

o

oA
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Happily, however, the Centre is aware of this reception
difficulties which arc worse during rain seasons, particularly
during August-Scptember period due to frequent storms, It is
because of this reason and to rectify poor reception as well

as to widen the catchment listening arca that Nigerian Broadcasting
Cerporation local stations in romote places such as Jos and
Maiduguril arc uscd to rebroadcast the programmes.

5« Questionnaire: In order to get some fecdback and obtain
certain basic information on the study, the researcher designed
and administered a questicnnaire to a sample of the registercd
listencrs. The questionnaire covered mainly the availability
of radio rececivers, to what extent the students listen to the
programmes, if broadcasting times are convenient and the listeners'
attitudes te the Hausa by Radic programmese. A questionnaire was
sent to 200 listeners of the programmes 50 each in Zaria, Kano,
Jos and Kaduna Zonal Centres respectively. Listencrs with
registration numbers ending 0 or 5 were sclecteds The questionnaires
were scent out by post in June and listencrs werc requested to
rceturn them immediatcly in an enclosed addressed cnvelopes
Return postage was paids. By thc end of July 60 questionnaires
had come back., A reminder was sent out to the remaining 140

(70%) of the respondents. When thce processing of the data started
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Qn Octobcr 15th, a total of 150 questionnaires were roceived.
The questionnaire was originally written in English amd then
translated into Hausa., J¥n this report the English version has
been used, (sce appendix). | | |

This survey shows that very fou women héve.registered for
the Hausa by Radie pregrarmos, It is howvever, noouraging to
note that all rogpondents claim to be listuncrs of thoe programmes.
The attitudes of the listeners to the programmeé are favourable,.
They find thoe broadcasts helpful in learning Hausa and
Interasting to liston to. Manyrespondents cloim that thoy have
no difficultics in listening to radice For a bettzr anéiysis of

the studontst' answers it is better to treat the rosponse to the

dquestions individually as follows:

Purticulars Shout the Studonts:
TABLE 5:1

Sex of listeners of Hausa by Radio programmes

NUMBER. PERCENTAGE
(a) Male ' 126 84
{b) Female 18 12
{c) DNot stated -5 4
i _Total = 150 | 100
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TABLE 5:2

Habitat of Listeners to Hausa by Radio programmes

.__ NUMBER PERCENTAGE
(a) Schools 27 18
(b) Town 27 18
(c) University 78 52
(@) village £ a8 ' 33
Total = _j 150 100 o
TABLE 5:3

Ages of Listeners of Hausa by Radio programmes

NUMBER PERCENTAGE
(a) 19 or younger 18 12
{b) 20 - 29 27 18
(e¢) 30 - 39 69 46
{(d) 40 - 60 ' 36 24
(e) Not stated | 0 0
Total = L 150 100
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Analysis of the Quostions:

TABLE 5:4

Radio Tistening possibility

1. Is it pcssible for you te liston to radio?

NUMBER PERCENTAGE
a) Yes, always ' o0 l 60
b) Yes, almost always 50 ! 33.3
]

Ye) Yes, but not often} 10 : 6.7 -
' ] 4
{d) No, I donot listen| 0 | 0
]

o Total .= 150 l 100 —

Comments: Most of the Hausa by Radio listeners have time to
listen to radio. This is cncouraginge Tt moy be intcresting to
follow up this question later and compare it with listencrs of

other programmes of university of the Air,.

TABLE 5:5

Hausz by Radic listenership

2. Do you listen to the Hausa by Radio Programmes?

o . NUMBER PERCENTAGE

(a) Yes } 150 100

(b) MNo ' _0_
Total = l 150 100




Iistening frequency to Hausa by Radio

TABLE 5:6
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le¢ Xf yes, how often? -
_ . NUMBER PERCENTAGE
]
. .![( a) Always .' 60 40
? W(b) Almost always 75 50
(c) Sometimes A5 10
___Total 150 100
Comments: The answers given to questions 2 ond 3 above

indicate that the listeners arc keen on the programmes and listen

to radice

Suitability of Broadcasting times

TABLE S:7

48, Which broadcasting time is suitable to you?
NUMBER PERCENTAGE

(c) Original broade
casting time 60 40

K1) Repeat broads

; casting times 30 20

(c) Both of the above B0 240

| motal m 150 100

4be If non of thc¢ above which time would boe suitable?

Comuent: Theres was no responsc to question 4b,
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Commantst: The response of the listeners to question 4 and
their non-response to quoestion 4b indicates that broadcasting
times arc gencrally suitebles These who donot find the originel
broadeasting time suitabl:o still hove a chance te listen to the
Irepeat programmes, A good many of thon, however, listen to
both the original and ropent programmes. The llsteners wers
asked tn indicatce which broadeasting time was mest sultable to
them (Tucesday, Wednesdsy, Saturday and Sundayl). According to the

answers recoived profercnce was given to Saturday and Sundoay

afternocns and timce suggested was botween 2 ~ 6 pema

TABLE 5:8

Listening parternership

5  With whom do you listen?

NUMBER ' PERCENTAGE
(z) Alonc 50 3363
(b) Togcther with s .
other people 100 66,7
_Total = 150 100

Comments: Many rospondents indicated in foot notes that they
usually liston with their fomilice. Some expatriate listeners
said that they listen with Hausa spesking friends who help tham to

Lt

praoctise some of the constructions #nd scnktence patterns heard in
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the broadecast. They said that they find such practice

uscful and group listening holpful 00,

-

St TABLE 5:9
Distuphance at listening times

6. Do you listen without being distu®hed?

NUMBER  PERCENTAGE
{a) Yes, without any H o
disturbance | 30 \ 20 A
i
Kb) Sometimes disturbed} 90 ! 60
c) Always disturbed | .30 E “jﬁl;
 Total = 150 t 100

7« If yus, what kind of disturbance do you cncountor?

Comments: Many of those who claim that they arce disturbed
while listening indicated that they were disturbed by children
and nolse from their neiéhbcﬁrs,. In very rare cases disturbance

was caused by storm.
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- - TABLE 5:10
duality of Receptién ¥

i

8. Do you get good roception from your radio?

- NUMBER PERCENTAGE
(a) Yes, very good 45 3 30
l(b) Yos, relatively : .«- ; :
good 85 - 5647
I. (c) Very bad } _2C 13,3
lm..}lo.*al__ - S "

Comments: The number of listeners who are satisfled with
the recoption is highe This is surprising becausc it was noted
from on the spot check up information that recception is poor
in some of tho Northorn States particularly those rather remote
places from Broadcasting Company of Northern Nigeria Studios In
Kaduna, The reason for this responsce may be that the listeners
are not used to good reception and are theorefore satisfied judging
it from thedr own cxpericnhce. The response might have becn so
alsc because some listeners listen to the programmes rebroadcast

from Nigcerian Broadcasting Corporation local staticns.
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TABLE 5:11
Programme Efi<c+ivences in learning Hausa
9. Arc the programmes useful in your studies?

NUMBER __, PERCENTAGE _

Et--_ - - .n--.io b=
{(2) T would have difficultics in ; ‘

learning Hausa without thusc N

programmcs i 75 [ 50

T

(b) I gect som: relp from thcse } 4
! programmes in learning Hausa 45 ' 30 !
13 ' 3 '
b » r .
'(e) These programmes arc not : ' '
! very useful : 0 4 0 3
1(d) These progrommes are of no
} help at all } [*) .o._.
i i :
... Total b 220 ) e )

Commcnts: It is intcoresting to note here that the number of
rospondents has decreasced by 30 and 20% roespoctively. The listencrs
vhe rog@eainod from answering this question may be the Hausa speaking
onus who listen te these programmes not to loarn Hausa but to lceorn
English. However, gencrally, it is oncouracing to notc that listoncrs
i wiicated that they benefit from th: programmes in one way or another,

It would! appcar from this responsc th t the listenors are making

rapid progress in learning Hausa by radio.
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Listeners' impressicn about the Programmes

10, What is your impression about thc programmes?

113

i e e a . NUMBER PERCENTAGE

(a) Very intecresting 30 20

(b) Rathur exciting 60 40

(c) Just like any other | i

1 programmes E 60 i 40 ’

{td) Boring E 0 f 0 g

(e) Very boring E 0 ) 0 . E

L__ Total S i_ 100 }
TABLE 5:13

Adequacy of Broadecasting times

11, Is the breadcasting time (duration) enough?

USSP | . . - > i PERCENTAGE _ .
!(a) It is very long 27 18 H
(b) Enough = not too long,

not too short 93 62
I(c) It is too short 30 _20 |
oomtmr - b a0 ]
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Comments: Response to question 11 indicates that -a 30
mirmte programme is gonerally enough because 62% of the resbondcnts
say so and only 20% and 18% of them clalm the pgogrammes are toc
short and very long respactively. Similarly, the answers to
gquestion 10 show that 40% of the respondents claim the programmes
are exciting and an equal number call them ?just like any other
programme' and only 20% designate it as oxcitinge While it can
be acceptod by this analysis that generally the broadcasting timo
1s enough, it is difficult to draw a gencral Impression about
the programmes, It is thercofore suggestoed that question 10 should
be followed up again to establish the truc picture about the
listeners' true impression about the programmess

TABLE 5:14 '

Recelpt of Study materinls

12, Do you roceive study matorlials?

I w NOMBER .r.L,_fEE‘C‘E}‘I\‘l_TAGE

(a) Yes 140 93.7

(b) No S 10 6.7
Total = | 150 100

R
-
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TABLE 5:15
When study materials are used”

13, If yes, do you rcad thcm bcfore the broadcasts?

o . _NUMBER PERCENTAGE

(a) Ycs, always | 20 i 60 E

(b) Sometimes 50 33.3

i{c) No [ : 6s7 )

:"_.__‘T_p_t:._a}_ . :_.__L __ 150 00 !
TABLE 5316

Comparision in valuc of study material to the Radio Broadcasts
14, Which onc do you find morc useful to you, the study

waterinl or the radio broadcasts?

R NUMBER _ . PERCENTAGE _ __
ra) The radio 120 80
b) The study ) :
materials ) _30 20
Mokal =3 aso 1 100
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Comments: Questions 12, 13, 14 were meant to find out
whother listoncrs use study matcrlals along the broadcasts or nota
They wera also Lo compare the value of the two to the listersrs in
learning Hause., The enswers regolved indicate that a majority of
the respondents (80%) use study materials. A small poercoentage
of thom neithor rocelve nor use thom as assumed From non responsce
These would scom to be the illiterate listenors who donot benefit

C

from the writton word,

TABLE 5:17
The future of the pregrammes : '_  }@;
15, Should those programmes continue as they arcy be
discontimicd or improved? E | . s

___ PERCENTAG

[ e S T A A -JAE-\.{.{J-.- -‘:.':. pr——
T

l(a) Continie 45 30

(b} Dizcontinua i 0 0

]

i

i(c)  Ba improved 55 L _36.7 ‘
]
]

 ___Total - 00 | 66,7 |

Comments:  The reeponge to question 15 was not 100%, an
Indication that porhaps, some of the respondents were not decided.

This question was meant to check the opinion of the listeners on the
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future of the programmes. In the circumstances the crocsecheck
has not becn quite possiblc, Only 36.7% out of 100% indicated
that therc was need and room for improvement. It is suggested
here that this question be followed up againso to establish the truc

cencersus of opinion of the listcners on the future of the programmes,

TABLE 5:18
Preferance on future programmes

16« If to be improved, which onc of the following would

you prefer?
NUMBER , PERCENTAGE
- - -—r——- t+
(a) A new serics of programmcs on
advancced Hausa 70 4647

(b) Including correspondcnce courses
in the programmes to make it
a multi-media lecarning process 40 26,7

(c) Use of television to transmit
pProgrammcs 20 13.3

(d) Introduction of assignments
and examinations to evaluate
listeners' performance 15 10

W(e) Face to face contact sessions
to enable listencrs to raise

up their difficultices with

programmc tutors L 15 3.3

Total = 150 100.0
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Comments : iThis response lndicates that by simple majority,
the listeners would prefer advanced Hausa. Tt is very likely
that this suggestion comes from the senier listencrs who foel
they have now grasped thoe contents of the present broadcasts
and arc keen to advance. The correspondonce unit has also attracted
considorable rosponscs This.may be because respondents fool the

se of malti-media distance teaching will stimulate learning and
motivnte tham in the listeningelearning process.  The low
proforence for tclovision likely cccurred becausce few of the
respondents have the rocelvers while the non-rosponse for face to
face contact scssions may be explained by the diverse distance
coveraa by listencers ard th: nature of thelr cccuﬁations vihich
do not make such an cexercise foasible.

Conclusiont In this chapter an attempt hqs buon mode to
analyse thoe information/data gathored for the ﬁﬁfprﬂ of this studly,.
Datz used were collocted from obscervation, intervicows and
questionnaire. Records on programme schedule and ruglstoered
students were also colloctod. (sue appendix)  Since this study is
survey and descriptive, the method of analysis on the basis cf which
comments and conclusions woere drawn was the simple percentege
analysis. No attempt was mode £ tent eny chisquare as this was
consldered by the reseszrcher to be beyrnd the .scope of this simplo

CoGe

projuct study,.
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CHAPTER SIX

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

1. Recapitulation

We have seen through this study "An Appraisal of the
University of the Air Programmes of the Centre for Adult Education
and General Extension Ahmadu Bello University with particular
reference to Hausa by Radio" that before the Centre for Adult
Education and General Extension Services was established the plomeer
work was done by the university of Ibadan Department of Extra mural
studies and then there was a lapse of about seven years, So the
Centre was established to fill up the gap left by the university of
Ibadan Department of Extra mural studies and also to take Ahmadu
Bello closer to the people of the Northern states of Nigeria in
particular and the whole of the country in general.

Among other things, the Centre was charged with the responsibility
of providing extension studies in areas not yet covered by the
institutes, teaching, research and experiment in adult education.
This study has indicated that the Contre has lived upto the principles
and objectives for which it was established. Indeed it has served
as a medium of disseminating research findings to the people through

the Exi.nsioi. Coordination Section and particularly the mass media section.
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This study has indicated that the section is playing its right
role of the university's mouth piece.

The purpose of this study wass

1« to explore the value of mass communication of long

distance.

2. to evaluate the significance of multimedia work in

distance teaching.

3. and to establish the theoretical relationship between

communication and education.

This piece of research has established that mass media can
produce significant results, if they are properly and significantly
used, They can meet a great variety of educational needs, both
in school and out of school and can make a significant difference
in the quantity and quality of learnings However, through this
study, it has also been found cut that good results are not automatic.
They must be planned and diligently executed. The degree to which
we achieve them depends on how the media are competently used.

The best results come only when the mass media are well integrated
within a larger cducational context. This point emphasises another
already made in the study that the mass media by themselves cannot
achieve much unless they are used with other cducational media such

as books, study materials and so on. It must be noted here that the
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main objective of using any new educational medium is to stimulate

and promote learning activities at the receiving ends To achieve

this the modia must be integrated with all other learning elemonts

in the receiving situation, just like a textbook or a blackboard

must be,

The review ol related literature which forms part of this

study has rcvealed that the mass media are being ongaged in various

instructional uses all over the vorld, The main objectives of

these media as vital learning elements con however be summarised

as followss

(a)

(b)

(c)

(d)

(e)

Raising the lovel of insturction in classrooms scrved by
pocrly qualifind teschers. (Niger, Thailand)

Upgrading large numbers cf peorly qualified@ teachers

olready on the job. (Niger, Chad).

Bringing educational opportunities to youngstars who

cennot be accommedated by regular schoolse (Japan, Australia)

.Bringing literacy and useful knowledge to farmers and other

rural dwellers, and stimulating action on their part to
dmprove their agricultural productivity and rural life.
(India, Sweden, Canada),

Filling critic) curriculum gips such as sclonce and

mathematics or foreign lanqguages. (Ghana, Kenya).
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(f) Providing literacy and practical knowledge to poorly
educated urban workers that would enable them to
improve their productivity and employment status.
(Italy, Ivory Coast).

(g) Providing general awareness or socialising the people
in current government policy or plans, cultural
heritage and political ideclogy thereby enlisting
their cooperation with government to achieve declared
objectives., (Tanzania and Botswana).

These are cnly some specific functions done by mass media,
Many others existbut have not been mentioned above. These
include the use of mass media to educate the people through
intertaining programmes such as plays, comedies, cultural activities
and propaganda programmes and use of cartoons on television
or films on road safety for driver cducation. Nevertheless,
the above summary objectives of mass media emphasise one crucial
point t« their use. It is that the acid test in a country
poor in educational resources is whether a particular educational
task entrusted to the educational media will make a significant
contribution to national development, an increase in the
effectiveness of the other educational efforts, and a real
improvement in the daily lives of the 'lecarners's. It is the

contention of the researcher that if the mass media can contribute
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to ecénomic develcpment they will srae’ up the r-mentum m}w
that the day will soon come when more resources will be available to
mect more of the nation's unfilled educational needs and aspirationse
In this study thc¢ need that gave rise to the contre's university
of the Air programmes h@s been investigated, the function and the
programmes of the section have been stated. Attompts have also
been made to find out the problems of staffing, administration,
finance, preduction, technical and communication that the programme,
faccse Lastly, an cxamination was made, evaluation attemptcd and
suggestions werc offerced for the future improvement of Hausa by Radio
programmes. In this regard the researcher's assumptions on the
programmes werce comfirmed as follows:
1e There is an adequatc coordination betwecen the script writcers
and the production team on one hand and between the producers
and thc technical staff in the broadcasting house on the other,
2¢ There is adequate planning of programmes, cfficient
production and sufficicnt air time to broadcast theme
3.  The production, tcchnical, personnel and broadcasting costs
arc adequatcly being met by Ahmadu Bello University without
stresses and strains and ne cvidenco was found to suggest that

financial difficultics hinder the smooth operation of the

programmes .
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In the study however, it was found that no planned ardd
cautiousily exceutoed fesdback survey has been carried out to
asacss and eovaluate the offectiveness of the programmes to the
listencrs and the successes, fallures, strengths und weaknesses
of the"programmes. Nevertheless, I do appreciate the offorts
and plans at hend to ovolve ovaluation mathods. Othor wise at
present, the only form of evaluation is the reaction of the
listoners 5y.1éttef§, personal contacts and requests for study
materiols which the researcher finds an inadequate and rather
unampirical yardstick for measurement and ovaluation of a project
as exponsive as Hausa by Radio programmes. In short, the centre
does not as yet have any effective tnel of evaluation. Moreover,
there is need Fo find out vhether the listeners are really
benefiting'froﬁ the broadcasts as they may claim because language
teaching like any other subject requires that the teacher has to
reassure himsglf_that an sffective communication exists between
him and his sfudénfs.ﬁnd that learning is actually taking place.
The review vuf literature on formal and nonformal broadeasting as
well «o that on lunguage and literacy tenaching have both pointed
out the necessity to measure and cvaluate progress of the listeners
anct to follow it up if the brocdcaslts have toe ofiectively achieve

thelr intanded aims,
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As a whole, from the responses obtained from listeners
they are benefiting from the programmes., This was indicated by
their answers to question 9 of the questionnaire administered
to them to collect data which was analysed for the purposes of
this study. This and other responses in the questionnaire
indicute that the programmes are meeting the objectives for which
they were initiated. It can hereby be concluded here that as a
result of this study it has been found out that the university
of the Alr proqrames- in general and Hausa by Radioc in particular
are achieving their objective of 'bringing together and deploying
for public benefit the resources of academic talent which exist
on the Ahmadu Bello University Campust quite adequately. But there
is still plenty of room for improvement and alot remains to be
achieved as so little has been so far achieved.

2e General Recommendations

The mass media serve the dual purpose of informing people
and acting as instruments of education besides entertaining and
socialising them, Radio and television brozdecasting is increasingly
being used in nearly all countries of the world to by pass the
barrjer of illiteracy or rather to attack illiteracy itself. The
UNESCO general conference observed in 1961 that it was being
increasingly recognised that mass media, unsurpassed in speed,

range, and force of impact, offer unlimited possitdilities of
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providing technical instruction and training, as well as general
education, on a large scale. (UNESCO, 1961:35) Thers is no doubt
that mass media, if used wisecly and efficiently, can markedly
stimulate the capacity to create further wealth and can spur
technical progress by enlisting the human factors, such as improved
skills, and better education, more directly in efforts for economic
and social expansione The mass media can thus serve effectively in
winning public support and participation in those efforts, This
active public participation in turn facilitates more effecctive
planning by governments and other agencies, and thus becomes a key
element in the industrialization of underdeveloped countries. The
role of radio broadcasting in information and education does not
need to be over emphasiscds Unsurpassed in speed, range and
‘ economy, it is particularly suitable as an instrument of information
and education especially in the less developed countries. Since
education is a continuing process, those institutions most concerned
with its development, such as schools, church, home and mass media,
must coopcrate to develop a successful and satisfying pattern of
living.

The above observation tics well with the general agreement
that adults continue to develop in knowledge, values, interests,

skills and attitudes after they complete their formal schooling,.



127

In the past the means available for continuing education during
adult years consistced of informal learning from experience and the
learning from books and people. With the advent of mass media,
however, the continuing education of adults has tended to be
accomplished more through their effect, Research into the effects
of specific influence attempts indicates that mass media can and
do produce changes in attitudes and values, but that these changes
tend to he temporary unlass reinforcedj and that the strength of
impact is greatly affected by such factors as the status and
credibility of the communicator, the qualities of the communication,
the predisposition of the audience and the degree of participation
by the audience. (Houland et al., 1953:269-81).

The principles advanced by Rossi (1966:318-19) about adult
learning process are considered relevant in drawing useful and
meaningful recommendations in this study, According to him,
research findings and prescnt knowledge about adult learning
processes suggest some guiding principles for increasing the
educative potential of mass media. He spelt these as being:

1. Learning tends to be valued by an individual to the extent
that a high valuation is placed on learning by those
elements of his culture that are important to him. So
themes and models of programmes presentod by mass media

should be relevant,
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An individual tends to be motivated to learn to the
extont that he perceives the need to learn and the
rowards of learning it, This principle suggests the
possibility of greater iinnovation in the use of mass
medio for exposurc to the nexls and rewards of lcarning,
and perhaps for new approaches to the self-diagnosis of
learning needs and the self evaluation of learning progresse
An adult tends to resist learning to the extent that

his sclf concept as a sclf respecting, sclf directing
organism is thrcatened or violatede This principle points
to th. importance of invelving learners in the process

of planning their own learning experiences and in making
decisicns about the use of mass media,

An 2dult tends to enter into a learning activity with

a problem centrod orientation -~ with the intention of
immedinte application of his learning to the scolution

of lifec problcems, Applying this principle, adult

learning experiences should be organiscd around problem

‘situation defined by the learners themsclves and material

prosented through the mass media should be organised
accordina t~ & ne 1o =elving soquonce in preference

to a logical subject-devclopment sequence.
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An adult tends to internalise new learnings to the

extent that he is able to incorporate them into his
experience. This principle suggests the need to design
learning experiences that make use of the learners'
experience (as in discussion) and that permit the
learner to practise the use of learning (as in simulation
exercises)s In a broader sense, it points to the °
inportance of using the mass media in situations that
permit interaction among learners and between learners

and teachers,

In the light of the principles mentioned and analysed above,

a number of general recommendations can be drawn as prercquisites

for mass media programmes to succeed and operate well, Apart from

the existence of a steady flow of information, ideas and assistance

among all the main perties involved, the following critical functions

have to be met:

1.

2.

The prospective users should be allowed to participate

in deciding what programmes are to be offered, in what
form, and how they wil} be used.

Continuous consultation and coordination among all those
involved whose comb:’ned efforts are required to make the
system work - the broadcast and educational content policy
makers, the progr.amre producers, presenters, script writers,

the technical st.aff and thc evaluators,
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Therc has to be seen a reliable flow of information and
technical assistance from the centre to the users,
particularly the active listeners who must make efficient
use of the learning resources and activitics at the
receiving end, This, generally, includes advance notice
to the target midieonc. of vhat progrommes are coming
and when, advice as to whet they should do to prepare
and follow up suggestions on handling special problems.
Listcners definitoly necd visits fairly often from their
radio teachers znd other informed persons and help solve
thome They must be made to feel like members of a
teams
It is nccessary to have an cstablished system of
feedback flow, from users or listeners to the centre,
of evaluation data which can be used to check the
performance and cffcctiveness of the systemes This includes
specific comments by teachers, students and observers on
broadcast programmes and on complementary materials;
on student intcrest, motivation, frequency in listening
to the broadcasts, his genoral performance in assignments
(if administerod) and on tuchnical probluns encounterede
This feedback should be as regular, as frequent

and as uninihibited as possible. Adequate provision and
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facilities should exist at the centre for digesting

such information promptly and putting it to work so as
to improve all aspects of the system, Besides receiving
written reports, requests or individual visits from

listeners, the produccrs, studio teachers and possibly

‘the evaluators and other observers should visit listeners

or listening groups, to see for themselves how the
programmes are working. f possible, it is good to have

workshops with the listeners.

3. Specific Recommendations

As a result of this study and in the light of the principles

analysed in this section and the general recommendations and

conclusions drawn above, the following tentative specific

recommendations are offered by the researcher to improve the

university of the Air in general and Hausa by Radio in particular:

1.

2e

That a better system of evaluation of the programmes be
evolved to enable regular, frequent and efficient survey
studies to assess the strengths and weaknesses of the
programmes with tho view to improving them.

That an attempt be madc to establish contact sessions

in the state centres for listeners who arc accessible

and who need such face to face contacts.
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4.
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That an effort be made to commence advanced Hausa

for old or senior listeners who fecl they have mastered
Hausa at the present level. Since the present
programmes started in 1972 and have been repeated over
a number of years, there is justification to introduce
advanced level Hausa. This will enhance the popularity
of the programmes even moree.

If the programmes shall be expanded by introducing
additional courses, the volume of technical work is
likely to be in excess of the present number of the
technical staff, There is therefore, going to be need
to strengthen the existing technical staff and production
team in the Centre®s Headquarters in order to meet new
demands,

Arising from the fact that at least 10% of the
respondents appear to be listening to the programmes

to learn English but not Hausa, the researcher feels
that it might be necessary for the centre to begin to
plan for the production and transmission of a second
programme in the scries English by Radio to meet general
enthusiasm and popular demand by Fausa speaking people

to learn English.
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It would appear to the researcher that respondentst
gquestions and querics are ans&ered to them individually.
These answers glven to them could be of emense value to
other listeners tocos The opportunity would also serve
time to answer same questions over and over acrin.

It 1s thus, suggested here that at least five mlnutes

of the scheduled 30 minutes of cach programme be spent
on answering listeners questions, those posed by the
radlo teacher in the previous broadecast and discussing
general difficultices in tho breadeast which listeners
may have had concountered.

That as much as possible the listeners be involved in
plenning their programmes and how they should be produced,
It is thercfore suggested that thelr opinions, views and
suggestlons should regularly be sought about quality,

content and value of the programmos,

As it is gonerally accepted that listening groups and

study groups serve a useful purpose especially in learning
language through broadcastes, the rescarcher herchy
suggests that as much as pessible, small listenlng and
discussive groups ho wncoursged emong lizteners. It is

felt that this can work well in institutions like schools
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and universities where a good percentage of the listeners
live.

That the planned 'Hausa by Television' programmes should
be introduced as soon as possible so no efforts should
be spared to surmount what ever difficulties now cause

its ddayt

4, Areas needing further Research

The following areas which need further investigation were

revealed durlng the course of this study:

1.

2.

3.

4.

5

An evaluation of other programmes of university of the
Alr in relation to Hausa by Radio.

A survey study on the number of Hausa by Radio listeners
in comparision to listeners of other programmes of
university of the Air,

A follow up study on the adequacy or otherwise of the

30 mimute broadcast time for Hausa by Radio programmes
and a survey of the impression of the liatener§ about
the programmes, .
Listeners' opinion on the future of the Hausa by Radio
programmes to ascertain whether the programme should be

improved, remain as it is or be discontinued,

Cost analysis of the Hausa by Radio programmes.
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6. Cost benefit analysis of the programmes of the university
of the Air to asgccrtain the fcasibility and benefits to
continue them.

7. To answer the question "To what extent do these radio
programmes teach what they arc intended to teach?

Finally, this study does not claim a comprehensive coverage

of the activities of university of the Alr. Nor does it lay claim
on a thorough appraisal of the Hausa by Radio programmes. However,
the writer hopes that this study will provide the initial stimuli
for further scientific investigation into specific areas of the

Centre for Adult Education and General Extcnsion Services.
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Senegal's pilot project, Paris, UNESCO, 1973 p.55

Unwin, D., Media Methods - Instructional Technology in High
Education, Hacgraw H.‘Lll, Iondon, 1969

Tunstall, Jeremy, The Open University Opens, London, Routledge
and Kegan Pall, 1974 p.194

Waniewicz, Ignacy, Broadcasting for Adult Education - A quide-
book to worldwide emezlence
Paris, UNESCO, 1972 p.130
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DOCUMENTS AND ARTICLLS IN JOURNALS

Adult Education and General Extension Services (AEGES),
1973, 1974, 1975 Ahmadu Bello University AEGES
Annual Reports, A. Be. U., Zaria,

Adult Education and General Extension Services,
Registry of Hausa by Radio listencrs, Ahmadu
Bello University, Zaria.

Bello, A. Dey An appraisal of the Adult Education and General
Extension Services Ahmadu Bello University, a
(1570-1975) 1975
(Unpublished B,A (Ed) Project Report) A Be Us,
Zaria 1975 p.145

Bown, Lalage, University and Community, A report prepared for
Ahmadu Bello University on Extension and Extra
mural service, A. B. U., Zaria, 1970 p.94

Bown, Lalage, "African Universities and Adult Educeatien’ in
IUJAE Jmal. VOIQ II N\Ds. 1!-'2
Canberra, May, 1972 Pp.67-84

Bown, Lalage, "A Conspectus of University Adult Education in
Nigeria" in ICUAE Journal, Leeds, Vol. IV No, 1
March, 1964 pp.7=21

Bown, Lalage, "The Education of Adults in African Societies"
in Jolly, Re Ope.cit pp.169-188

Cedo/Commonwealth Secretgriat, New Medin in the Commonwealth
London, March, 1974 pp.136

Central Office of Information/Raference Division,
Sound and Television Broadcasting in Britain
London, 1969 p.128




10,

1l.

12.

13,

14,

15,

16.

17.

i8e

Colclough, Mey Crowley, De., The People ond the Plan

Ericss

Hall,

HMSO,

HMSO,

Lagos

Volume 1, A report of the Botswana Government
D:iuc.'"ttionrll Prcject on the Five Year National
Development Plan, 1973=78, 1975 p.145
Gaborona.

son, Eej Mauma Re, Studies ir Adult Education Noe. 9
Elimu a Siase 1-1 mgalizi
University of “Dar-es-salama, 1973 pe8

Be Ley Makati @ "urida, An ovalu tion of A Redio
atudy qroup Can_vp aign, The Scandinawisn Institute
of Africon Studies Uppsala, 1273 ped?

Memorandum on the Education of Africen Communities
Colonial office o, 103 Colonial Advisory Comrittee
rﬂn{l\. n’ 1935’ p.?4

Education for Citizenship = A jiemorandum by Advisory Committee
9_1*_:5111 ifu in the Colonics

Colonicl office Mvisary Committee on Education in
Africa, London, 1948 p.40

Mass Educotion in African Sociot
Colonial office Advisory Committec on Education in
Africa, Tondon, 1948 p.24

University, Vhat it is and What it does
Railway Printers, Ebute-Meta, Lagos,
Higeria p,.8

Liverinht, A. Asy, "The rolc of the Undversity in Adult

Education" in ICUAE Journal No.,1 Vol, V
January, 1966 ppe19=25

Neurah, Paul ',, "Radio Farm Forum as a tool of change in

Indian villacoo™ in Economic Devel nt and
Qultural Chonge Volume 3,April 1962, PPs275-83

Chicago.
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19, Nyerere, Julius K, The one Party Democracy ~ UHURU NI UMOJA
Dar-es-Salam, Government Printers, 1961.

20, Perry, Walter, The early Development of the Open University =
The Open University Report of the Vice-
Chancellor, January, 1969 ~ December, 1970
Pe 73

21, Uhlman, He Jey, The Continuing Education Centre, An Evaluation
of the University of Lagos, Nigeria
Lagos, 1971 p.62
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A. PROGRAMMES MOUNTED IN 1971 AND 1972:

APPENDIX A EXTENSION COORDINATION
SECTION MASS MEDIA SERIES

A. RADIO SERIES: KNOW YOUR UNIVERSITY

AND HOW IT SERVES YOU

TOPIC
Ten Years of a University
Administration of the University
How Students are Selected

Students Services

Rescarch for the Benefit of Nigeria

The Institute of Health and its
Services to the Community

The Role of the Institute of
Administration in the Community

The Institute of Agricultural
Research and the Modernisation of
Agriculture

The Role of ABU in the field of
Education in the Northern States

The Contribution of Abdullahi
Bayero College to the Development
of Education in Nigeria

Library and Community

FEATURING
The Vice=Chancellor
Information Office
Admissions Office
Students Affairs Office
Deputy Vice=Chancellor as
Chairman of Research and
Higher Degree Committee

Director, Institute of
Health

Director, Institute of
Administration

Institute of Agriculture

Institute of Education and
Faculty of Education

Provost, A.B.C., Kano

ILibrary Sciences Department



Veterinary Medicine in the Service of
the Farmers

The Division of Agricultural and
Livestock Services Training
Nigerian Fine Arts at A,B.U.
The Faculty of Enginecering

Contribution to the Comnunity
More Doctors

Planning Ahead to serve the
Community (Pharmaceutical Factory)

Planning Ahead to serve the
Community (Knowledge and ideas in
the Mass Media)
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Faculty of Veterinary
Medicine

Director, Division of

Agricultural and
ILivestock Services Training

Fine Arts Department
Faculty of Engineering

Dean, Paculty of
Medicine

Pharmacology Department

Adult Education and
General Extension Services
Unit.

. RADIO SERIES-ME KA SANT GAME DA

JAMI ' ARKU?

JAWABT AKAN
Shekara Goma na Jami'a

Hanyar Tafiyar da Mulkin Jami'a

Yadda ake daukan dalibai

Ayyukan da ake gabatarwa ga dalibai

Ayyukan bincike don amfanin Nijeriya

Sashin Alkin Lafiya da ayyukan
da ya ke yl don amfani jama'a

MAT YIN JAWABI
Mataimakin Shugaban Jami'ar

Ofishin Watsa Labaral na
Jami 'ar

Ofishin kula da daukan
dalibai

Ofishin kula da Harkokin
dalibai

Mukaddashin Mataimakin
Shugaban Jami'ar
Ahmadu Bello

Shugaban Sashin Aikin
Lafiya



Mkacesaikacen da makarantar koyon

Afkin Mulki ta ke don jama'a

Sashin Bincike kan aikin Gona da
yadda ya ke kokorin mayar da aikin
gonc ya tafi tare da zamani

Akacc=olkacen Jandita game da
harkar 1lmi a jihohin Arewa

Alkacownikacen Kolejin Abdullahi
Baycre wiajen Ciyar da Koyar do
Harsunan Nijeriya Gaba

Amfani Adikin Laburare ga Jama'a

Tzimakon da Alkin Dabbobl ya ke
Yi we manoma

Sashin Koyar da aikin Gona da
Kula da Dabbobi da tsuntsaye

Ayyukan Fasaha a Jami'ar Ahmadu
Belle

Talmako ga mutane daga Sashin
Injiniyovyi

Karin likitoel

ShiryemShirye a gaba don taimaken
Jana'a (patalkatar hada Magunguna)
Shirye=Shirye o gaba don taimakon

Jamata (Hanyoyi da dabaru na Watsa
Labaru) B
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Shugaban Makarantar
Koyon Allkin Mulki

Sashin Bincike kan
Adkin Gona

Sashin TlLni da Tarbiyyar

Dalibal

Shugaban Kolejin
Abdullahi Bayero
Sashin Aikin Laburare

Sashin Koyar da aikin
Dabbobi

Shugaban Sashin
Sashin Iimin Fasaha

Sashin Injiniyoyi

Shugaban Sashin Koyar
da aikin Magani

Ma'ajkatar koyan Hada
Magundguna

Sashin koyar da Manya
tare da sada zumunta

tsakanin Jamli'a da Jamatla.

Ce TELEVISION SERIES — ABU MAGAZINE

There were four scerics ol proyrammes under this title, all

beamed by BCNN, and prepared with help from SCNN television staff,
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1st Series April - June 1971

Themes Planning for Development in thc Seventies

1.

Ze

3.

4e

Se

Ge

7

1.

2e

3e

Planning for Development
(Colonial heritage; problems of planning; water supplyj
university expansion problems)

Planning for Development
(Schools for rural children; food shortages; clectricity

supply; gathering information for development planning)

Planning for development (in Hausa)
(Yaduwar 11imi; ilmin makarantun piramare; hangar alkinta
abincij hanyoyin samun ruwa)

Cholera
(History and microbiologicel identification; the role of
ABU in treatment; prevention and control)

Tradition and Modernisation in Nigeria
(Farm transport; old methods of preserving culturej
libraries and the community; applied arts)

Nigerian Industry
(Mines, factorics and problems of industrial development)

Kano (in Hausa)

2nd Series Janunary = March 1972

Topic Collaborators Language

Message from Dr. Audu The Vice~Chancellor English

Focus on Abdullahi ABC & the Faculty

Bayero College Kano of Arts & Islamic Hausa
Studies

Organising Knowledgc Dept. of Library

in Libraries Science English



de

Se

Ca

Te

Ba

D

10,

1e

e

e

4
Se

6o

Te

Je

D

10.

Sculpture in Nigeria
Devcloping Hausa Studies
Causes of Blirdness
Lawyars of the Future
Organising Knowledge

in Libraries

Exer:ises in Development

Guidance and Counselling

Department of Fine
Arts.

Centre for MNigerian
Languages

Dept, of Community

Hcine
Faculty of Law

Dept. of Library
Science

Dept, of Mechanical
Engincering

Faculty of Educa-
tion

3rd Series, April - June 1972

Computer and Community

Graphics & Industrial
Development in Nigeria

University Days to
Remember

Thunderstorms
Blood Transfusion

Focus on the Tnstitute
of Administration

Application of Electri-
cal Machines

A Look at Primary
Education Innovation

The Teaching of Arabic
in Nigerian Schools

ABU and Agriculture

Depte of Mathematics

Fine Arts Department

Student Affairs
Office

Geography Dept,
Dept., of Pathology

Institute of
Administration

Elcctrical
Engineering Dept.

institute of
Education

Faculty of Arts
and Islamic Studies

Institute of
Agricultural
Research

English

Hausa

English
English

Hausa

English

English

English

English

Hausa
English

Enqglish

Hausa

English

English

Hausa

English



11, Electricity from the Physiology Dept.
Human Body

12, Educational Development  Faculty of Arts &
in Kano States Islamic Studies

13. Focus on the School School of Basic
of Basic Studies Studies

4th Series, July = October, 1973

A. 1.Focus on the Medical MATS, Kaduna
Auxdliaries Training
School (MATS)

2eMedical Auxiliaries & MATS, Kaduna
the Health of the
Community

3.Problems of Rural
Health (Speakers @ -
included late District
head of Igabi and
Galadiman Daji of Kujama)

Be 4s.Preserving our Culture Fine Art Department

5.Art Education in
Nigeria Fine Art Department

6.Improving the Pottery
Irmstry m Nigeria n M "

7.0utdoor Sculpture " i v

8.Traditional Cloth " " "
Designs

Ce 9eInstitute of Education Institute of
and Educational Educatlon
Development in the
Norther States

De104Introduction to History Department
Archaeology

English

Hausa

English

English

English

Hausa

English

English

Hausa

English

English

English

English
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11, Archaeological Research
at ABU
Kano

12, The Public & Archaclogy
CNCS, Kano

13, Surgery at ABU Hospital
Department

Centre for Nigerian
Cultural Studies

English

History Department &

Hausa

Department of Surgery English

The directors of these programmes from RTK were successively

Mr. Ambrose Anejo and Mallam Abdurrahman Micika.

The producers and

presenters from the AEGUSU of ABU were successively Dre Girgis

Salama (1st, 2nd and 3rd series) and Mallam Madu Mailafiya (4th series).

Hausa scripts were prepared by Mallam Sani Zahradeen, Faculty of

Arts and Islamic Studies.

B EXTENSION COORDINATION SECTION OCCASIONAL

GENERAL=INTEREST BROADCASTS

A. Radio

The Education of Adults and Social Change
(Extracts from Prof, Lalage Bown's ABU
Public Lecture)

Cholera
{Extracts from Prof, E. Parry's ABU
Public Lecture)

3 Programmes on ABU Students

1. Student Orientation 1972/73 (Hausa)

2« Student Orientation 1972/73 (English)

3« Matriculation 1972/73
(Speakers Dr, C, Abashiya, Mallam Y.A.
Ibrzhim and representative students,
new & old)

Functional ILiteracy & Beyond

Through Books = special 30-minute programme
on the University's contribution to
International Book Year

Serialised by
NBC

Contributed to
BCNN's

YPanorama' and
serialised in
BCNN's "Round Up."

NBC

BCNN

Contrihuted to
LCNN's ".Liorema®
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(Featuring the University Bookshop,

the Faculty of Education, and the Adult
Educaticrn and General “xtension Services
Unit, together with the Northern Nigerian

Publishing Company)

é'Programws on Home Economics Contributed to
1« Child Care BCNN's "FPeminine
24 Problems of Health and Sanitation World"

(Prepared with students of the
School of Agriculture Diploma
course, Samaru)

2 Programmes on Educational Problems Contributed to
1. LEA's Achievements and Problems BCNN8s "Panorama'
2, Women's Education in the Northern (Engldsh)

znd also to BCHN's

States "Barka Da Yau (Hausa)

(Prepared with students of the
Institute of Education's course in
Educational Administration)

English/Hausa
The Association for Teacher Education in Contributed to
Africa = a discussion of the fourth BCNN8s "Panorama
conference of its Western Council and of and "Round-Up."

some ways of improving primary and secondary

educatiop :0s AEF4E8h pr. J.C.B. Bigala,
Secretary to the Eastern Council of the
ATEA, Nairobi and Dr, W. Senteza
Kajubi, Director, Makerere University
Institute of Education)

2 Programmes on Veterinary Work at ABU. BCNN's "Panorama'" and
1e The University's Veterinary Services "Barka Da Yau",
to Fulani Herdsmen Also on NBC's
(Featuring Prof. K. S. Preston, "Know Your University,"

Dr, Shehu Bida and the Fulani Chiefs
for Bomo and Basawa) English/Haus

.2¢ The University's Contribution to the Contributed to
Livestock Industry BCNN's "Panorama"
(Featuring Drs, Bida, Ahmed, Njoku and and "Round-Up",
Nuru with students of Veterinary
Medicine).
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The 4th Conference of the Paediatric Contributed to
Association of Nigeria -~ held at ARU, BCNN's 'Panorama"
Jamary 1973. (Six doctors discussing the

results of their regearch into varicus

conditions and discases of childrenl.

2 Programmes featuring lectures by the " DBCNN's "'Panorama',
Dean of Education "Porum" and "Pancroma’
1., idress to a Conference of North
Eastern State Principsls at Yankari.
2 Pictorial Percopition and Visual
Literacy among Africans (Extracts
from loctures by Professor sdana Baikie,
together witly interviews with him).

Tha 5th Meeting of the Faculty of BCNMY'=s PPanorama’
Enginecring Advisory Council {Discussion
between Professor J. [Brooks and Dr, Kuale)
The ARU=Basawa=Bomo Community Development
Project (Professor A, Baikie, Mallam TV News Coverage
Ae Ne Sambo, Mr. B. O'Regon, with Sound Mews and on
Alhaji Saidu Zango District Head Sabon BCHN's M"Panorama and
Gari, Zaria, and Mallam Adamu ~ Chief of “Barka Da Yau™
Besawa) Enqglish/Hausa ;

A Legal Approach to the Indigenisation Contributed to

Dectee (Interview with Mlss Jill Cottrell BCNN's "Panorama to

on a poper presented by her the Social and "Currenlt Affairs"

Scicnces Seminar)

Plans for an Arts Festival Workshop in Contributed to BCNN'g

Kano by Alinadu Belle University for the "Panorama” Contributed
Northern Statoen. BCNNts "Panorama®

{Intervior with Profesdor Michael
Crowdcr ond Dre S. Irein Wangboje)

Problens of Nelse follution = subject of Contributed to
an ABU Public Lecture. BCNN's Pancorama'
{Interview with Professor G, Parfitt}

In addition, Mallam Madu Mallaflya contributed to a Voice of

America Programme on "African Universitices in the 1970s," spelling

out the sims and objectives of the Adult Education and General Extension
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Services Unit, and Mrs., K. Fewster contributed to the BCC Africa
Service Serics "University Report" on the Faculty of Medicine and
the University's efforts to improve irrigation in Northern Nigeria,
Further, Prof. Bown recorded two programmes for the BBC World
Service, onc on the role of universities in adult education and
one on problems of women's cducation in Africa; and Dr, G. Salama
gave three talks on Nigeria over Radio Cairoe. A University of the
Alr programme on improving Arabic in primary schools, slightly

reedited, was put out on the Hausa service of Radio Cairo.

C EXTENSION COORDINATION SECTTION
OCCASTIONAL GENERAL INTEREST BROADCASTS

Be Television

All programmes on BCNN and in collaboration with their
television staff,

Convocation 1971

"A Day To Remember", 1, Amina Day 1972,

"A Day To Remember", 2, Student Orientation 1972,

"University Days To Remember"

2 programmes on NUGA Games, on "Sports Special" and "Meeting-
Poin "o

2 programmes on ABU's 10th anniversary in celebration of the
actual date (December 4th, 1972)

Special l=hour programme for the 10th Anniversary
Convocation celebrations - "Tem Years of University"
Programme of features on the 10th Anniversary Convocation,
including women's day the degree = giving etc.

Amina Day 1973

Women's Education - a programme for the students Educational Week.

In addition, Professor Bown was intervicwed on the Voice of Kenya
television about the African Adult Education Association and

Dr. G, Salama did a programme on Nigeria for Television House, Cairo.
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PROGRAMMES BROADCAST IN 1973

1.

Ze

4e
5a

6

You and your Business (Radio)

(In collahoration with the Faculty and Institute of
Education). {

Your Health in our Problam (Radio)
(In colleboration with the Deportment of Community
Medicine) .

New approaches to subiect Teachlng (Radio)
(In collaboration with the Institute of Eauc tion).

Towards better Pusiness (Toloevision)
(In collaborntion with the Institute and Faculty of
Administration}. ' :

Ahmadu Bello University Theatre (Radio)
(In collabaration with the Centre for Nigerian
Cultural ~tudies).

Kyautata Tafarkin kasuwancin zamanl {(Radilo)
{(In collaboration with the Institute and Faculty of

. Administration).

7

8.

Qs

10,

11.

Outline of Tslemic civilization =~ 26 programmes
In collaboration with the Department of Islomic
Studies and the Centrc for Islamic Studies.

History of Borno = 13 programmes

(In collaboration with the department of History,
Faculty of Arts and Social Sciences and tho Department
of History, Faculty of Arte and Islamic Studies).

Amadu Bello University Theatre (2 scries — English
and Haura) « 13 programmes
(In collaboration with CNCS).

Tarihin Borno - 13 pregrammes
{In collaboration with Dupartment of History).

Bayani akan dnular Musulunci (2 courses) = 26 programmes
(In collaboration with the Department of Islamic Studies
and the Centre for Islamic Legal Studies).



153

(a) Jamiary = March, 1974

1.

24

3.

de

Se

Your health is our problem « 13 programmes
In collaboration with the Department of Community
Medicine -

Lafiya uwar jiki « 13 programmes
In collaboration with the Department of Community
Medicine

History of Borno =~ 13 programmes
In collaboration with the Department of Historye

Tarihin Borno = 13 programmes
In collaboration with the Department of Historye.

Know your University 13  programmes
In collaboraticn with the Institute of Agriculture
and the Extension Research Liaison Services.

(b) April - June, 1974

1.

2.

3.

Your health is our problem « 6 programmes
In collaboration with the Department of Community
Medicine.

Lafiva Uwar Jikli = 6 programmes
In collaboration with the Department of Community
Medicime

Hausa by Radio (1st stage) « 13 programmes
In collaboration with Kashim Ibrahim Librarye.

Lafiya Uwar Jiki (Health Problems in a Hausa Village)
In collaboration with the 7 programmes,
Department of Community Medicine.

(c) June -~ September, 1974.

1.

2e

You and your Business - 7 programmes
In collaboration with the Departments of Accountancy
and Business Administration.

Your health is our Problem - 6 programmes
In collaboration with the Department of Community
Medicine.




3.

la
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Lafiya Uwar Jiki (Health problems in a Hausa Village)
- 6 programaes

In cecllaboration with the Department of Community

Medicine.

Hausa by Radio (Second stage) = 13 programmes
In collaboration with Kashim Ibrahim Library.

(d) _ October = December, 1974

1.

2e

3.

Hausa by Radio (Third stage) =~ 13 programmes
In collaboratior '+'ith Kashim Throhim Library.

Your Health is our Problem - 13 programmes
In collaberation with the Department of Community
Medicine,

Lefiya Uwar Jiki = 13 programmes
In collaboration with the Department of Community
Medicine.

The following courses were broadcast in 1975:

(a) January = March, 1975

(b)

1
Ze

3.

Course HA 004: Hausa by Radio (Repeat) - 13 programmes

Course BU 005: You and your fusiness = 13 programmes
(In collaboration with the Department of Accountancy
and Business Administration) = 13 programmes

Course BU 0D05: Kasuwanci = 13 programmes
(Hausa)

April « June, 1975

1.

2e

3.

Hausa by radic (continued) « 13 programmes
Your health is our proiblem = 13 programmes
(In collaboration with Department of Community
deicine).

Lafiya Uwar Jilidi (2 in Hausa) = 13 programmes
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4, Ahmadu Bello University Theatre « 13 programmes
(In collaboration with Department of English and CNCS),

(¢) July - September, 1575

1. Hausa by radio (continued) « 13 programmes
(In collaboration with Kashim Ibrahim Library).

2. History of Nigeria « 13 programmes
(In collaboration with the Department of History).

3. Tarihin sashin Niger da Benmue na Nigeria - 13 programmes
(In collaboration with History of Nigeria in Hausa)le

(d) October = December, 1975

1. Hausa by Radio repecat - 13 programmes

2. History of Niger/Benue arca of Nigeria =~ 13 programmes
(In collaboration with Department of History)e

3¢ Tarihin sashin Niger da Benue na Nigeria = 13 programmcs
(Hausa version of 2 above).

Programmes Broadcast in 1976
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E THE UNIVERSITY OF THE AIR
ABOUT THE COURSES

These courses are designed to help specific groups of
people to be more effective in their working life and or to offer
up~to=date information and ideas related to the nation's current
problems,

Not everyone has the chance to come as a fulltime student
to the Univcrsity, but anyone in his or her own home can join
the University of the Air,

Anyone interested should fill the enclosed enrolment
form and he or she will then be put on our mailing list. The
Adult Education and General Extension Services Unit will supply
furthcr details of the programmes, a folder for notes and
written study materials for each course, written by University
staff and edited in the Unit. At present, no fee is charged.
There will be occational sessions on the air in which listeners!
questions will be answered.

Please send your enrolment form to:

The Chicf Extension Coordinator,

Adult Education and General Extension Services Unit,

Ahmadu Bello University, Zaria.

Please mark your envelope: "UNIVERSITY OF THE AIR"
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UMIVERSITY OF THE AIR

Courses broadcast by Radio Te 1ovision Kaduna

e .

(506 liotres Medium .jave and 31 or 49 lwtros Short Wave)

Course HA 001

B R e

Broadcast time ae

Starting Date 4.
Course No, HY 003
Broadcast times

Starting Date

[ .

Broadeast times

Starting Date ..

Course No. PS. 001

Oroadcast times

Starting Datc .o

Hausa by Radio
)
Sundays 1130 hours
Tuesday 2045 hours
Wednesdays 1745 hours

Saturdays 1215 hours
4th January, 1976
History of Niger—Benue

Are of Nigeria (English)
Continuation

Sunday at 2015 hours
Monday at 2015 hours

4th January, 1976

History of £ Niger-Benuc
P.rc_a of ll_:i_..g.eria (Hausa)
Continuation

Monday 0915
Wednesday 1045

5th January, 1976

Africa Today

Sundays 1400 hours
Tuescdays 1700 hours

4th January, 1976
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HAUSA BY RADIO

NEW CCURSE FOR NEW EEGINNERS

This programme is designed for literate non=iausa
speakers who wish to start learning Hausa from scratch. The
programme is meant to help our listeners express themselves in
Hausa in a very simple and clear way. We are therefore going
to give our listeners a lct of oral practice in simple
conversational drills, These drills will involve expressions
that we believe will be useful in everydaylifc, The grammatical
rules of the language are lightly touched upon over the air,
they will be discussed in greater details in our accompanying
study materials.

Why not tune in and learn how to speak Hausa through Hausa
by Radio?

Historv of Niger-Benue Area of Nigeria: Continuation

In our last quarter of broadcasting, we looked at the people
of Middle Benue =~ popularly known as the Middle Belt = their
origins, economic and social life up to 1850, their geography
and links with other parts of Nigeria.

In this quarter, we shall turn our attention to other

important historical events in this same area, the Middle Benue,
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We shall also continue tc examine among other things, the
Plateau Province from 1902 - 1930, to sec how their people
protested against British rule. This will take us to a dise
cussion on the tin-mining town of Jos; and other interesting
historical events within the Belt.

Special Announcement for 1976

The Adult Education and General Extension Services Unit,
in collaboration with the Faculty of Arts and Social Sciences
proudly presents a weekly half=hour Current Affairs radio courses

Africa Today

Each week, persons unable to com¢ within the four walls
of the University, but who wish or nced to have a broader and
an up=to=date knowledge of Africa -~ its institutions and the
march towards economic, social and pelitical advancement, will
have the opportunity to listen to, and to tap the brains of the
University's political scientists, sociologists and economists.

Active audience participation through written assignments
or comments will be emphasised so that persons following the
course will be well-equipped for critical but intelligent and

objective interpretation of events in or about Africa.



F HAUSA BY RADIO

LESSON 1

STUDY MATERTIAL

" GREETINGS IN THE MURNLNG

Gaisuwa - = Greetings

In the Hausa Society, arcetings constitute the pillars of
curtesy and good manners; and the process of grecetings takes
time, of ten involving asking often the welfare of your family,
wife, children and worke

On first meeting someonc you need to greet him/her, say
"hello"” or "good morning" and this could be rendered by:

Barka da asuba = "Good morning" or just:"morning®

Asuba = Morning

Barka da forms a common expression for mest greetings in Hausag

-

and it means: "greetings at, or congratulations on this or that,

The Greetings

A Barka da asuba = Good morning

5 Barka kadai = Sam= to vou



This greeting can also be followed or replaced by:

A Ina kwana? =

B Lafiya lau =

How was the night?

Very well

To greet someone on a sort of first name basis we sayi

A Ka kwana lafiya =

B Lafiya lau

A ¥in kwana lafiya

B Lafiya lau =

Did you sleep well?

Very well

OR 1if to a woman we say:
Did you (f) sleep well?

Very well

If the person greeting wishes to include himself in the

greeting he says:
A Mun kwana lafiya? =

B Lafiya lau -

Did we sleep well?

Very well

To greet the second person plural we say:

A Xun kwana lafiya =

B Lafiya lau =

Did you (pl) sleep well?

Very well
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In some cases, the greetings may be cut here and rounded

off by the person greeting with:

Madalla =
OR

Alhamdulillahi =

Excellent

Thanks be to God



For example:
A Barka da asuba

B Barka kadai
A Ina kwana
B Lafiya lau

A Madalla

Alhamdulillahi

Good morning

Same to you

How was the night?
Very well

Excellent

Thanks be to God.

On the other hand greetings can be prolonged by asking about

the well=being of the family of the other party.

The word

Yaya which means; "How is" or "How are" introduces all these

greetings, followed by the usual replies lafiya lau

Example:
A Barka da asuba
B Barka kadai
A Ina kwana?
B Lafiya lau
A Yaya iyali
B Lafiya lau

Good morning

Same to you

How was the night?
Very well

How is the family?

Very well
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A Yaya Uwargida
B Lafiya lau
A Yaya yara?
B Lafiya lau

A Madalla

163

How is the wife?
Very well

H.ow tre the crildren?
Vary well

Excellent

Note that the replies to the questions like Yaya iyall?

Yaya uwargida? etc. could include the word in question thuss

Iyali lafiya laue..
Uwargida lafiya lau

Yara lafiya lau etc.
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LESSCN TWC

GREETINGS AT WORK:
The word aiki means "work"
When meeting someone at work, the usual introductory remark
you say to him is:
A Salamu alaikum = Peace be with you
B Alaikumussalam = And peace be with you
NB This forms the beginning of greetings usually for people
meeting for the first time. After this remark and the reply,
the next thing said by the person greeting in this case isg
A Barka da aiki = Greeting to you at work
B Barka kadai = Greeting to you too
We could also ask the person working
A Yaya aiki? = How is work?
B Alki da godiya = Work is O.K. i.e. we are
grateful for the state it
is in, OR he may simply say:

Alhamdulillahi = Thanks be to God
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Another way of greeting someone at work is to say:

A Sannu da aiki =

B Yawwa, sannu kadai =
OR

Sanmu kadai =

OR

Greetings to you at work

Same to you

Same to you

Yawwa (a common reply to most greetings)

A few ways of saying "hello" to someone at work are:

Barka da aiki =
Yaya aiki? =
Ina aiki? =
Sannu da aiki =

Greetings to you at work
How is work?
How is work?

Greetings to you at work.

Note that it is normal for yaya aiki? or ina aiki? to form

part of the usual greetings any time of the day: for example

they can come in our morning greetings after asking for the

welfare of the family, wife and children.

30 fexr these greetings have been general and in the

singular: if we want to specifically greet a woman at work we

would say:
Barkanki da aiki =

OR

Sannunki da aiki =

Greetings to you (f) at work.
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To greet a group of people working we says

Barkanku dai da aiki

Sannunku da ajki

Greetings to you (pl) at worke

The ki and ku refer to "you" (f) and "you" (pl respectively.

They are also used to give the efiect of personal and intimate

relationship between speckers.

Simple Greeting pattern:

A

B

A

Salamu alaikum
Alaikumussalam
Barka kadai
Barka kadai
Yaya aiki?

Alki da godiya

Peace be with you

And peace be with you
Greetings to you at work
Greetings to you too.
How is work?

Work is O.Ke



1e
2

3.

Se
6o

7e
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G APPENDIX

HAUSA BY RADIC EVALUATICN SURVEY

LISTENERS* (STUDENTS') QUESTIONNAIRE

NGME: ecessssssscsscsccsscesssccoanssnssscoscssabasssnns
SEX! scesesenscressssssccossncsoncncsnscssssssscsccscses
AdAress: esecssessssescsscscscccnsesssccscasnanscacnsccos

PP eI EIEeERerreIs0EReIRENIerENEE0URRIRRRRIRSED
Occupation: seesesessssscecescscssssssssssessscssnsnnsanse
TOWN eeassssesncssassscssnscnssacacassnscscssasassnscassss
A.BeU. Zonal Centrei eescesscsssvscscsscsccsessacssnssns
AJES sevescessssscsseesses
Please answer the following questions by ticking(;£3 the most

appropriate answers to you.

1. Is it possible for you to listen to radio?
(a) Yes, always r_d
(b) Yes, almost always [::]
(c) Yes, but not often |

(d) No, T do not listen rﬁ |



2e

3.

4.

Se

6e

7e

Do you listen to the Hausa by Radio programmes?
(a) Yes |}

(p) nNo [ ]

If yes, how often?

(a) Always [ ]|

(b) Almost always C_I

(c) Somctimes C:]

Which broadcasting time is suitable to you?
(a) Original broudcasting time D

(b) Repeat broadcasting times [ )

(c) Both of the above D

If none of these which time would be suitable?
With whom do you 17sten?

(a) Alone [__)

(b) Together with other people C:}

Do you listen without being disturbed?

(a) Yes, without any disturbance | )

(b) Sometimes disturbed [ J

(c¢) Always disturbed l:’-?

If yes, whot kind of disturbances do you encounter?

(a) Noise from neighbours [--—-]
(b) MNoise from children / ?

(¢) Storm/rain [‘7
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8¢ Do you aget good reception from your radio?
(a) Yes, vory good L-::T
(b) Yes, rel-tively good ()
(c) Very bad [ _ ]
9, Are the proorommas uscful in your studies?
(2) T would h v 2Ffieltios in learmineg !ausa
without thesc programmes E j
(b) I cet some help from thesc programmes in
learning Hausa, 4:7
(c) These programmes are not very helpful g
(d) These progranmes are of no help at all Lj
10, What is your impression about the programmes?
(a) Very exciting D
(b) Rathor exciting D
(c) Just like any other programme D
(d) Bordng I:]
(e) Very boring [j
11, Is the broudeasting time (duration) enough?
(a) Tt is vuory long ]:—'
(b) Enough = not teoo long, not toc short D

(c) It is too short 1_'__;
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12. Do you recelve the study materials regularly?

{a) Yes C]
m Mo |}

13. If yes, do you read them before the broadcasts?

(a) Yes, alwaysD

(b) Somctimes Cj
() ¥o [}

14, Which is more useful to you the study materials or the
radio broadcasts?
(a) The Radio broadcasts D
(b) The study materials (:j

15. Should these programmes contimue as they are, be
discontinued or improved?
(a) Continue E:j
(b) Discontinue D
(c) Be improved D

16, It to be improved give your suggestions for improvement:
(a) A new=series of programmes on advanced Hausa {j
(b) Including correspondence courses in the programmes

to make it a milti-media learning processes. | )



(c)

(d)

(e)
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Use of television to transmit the programmes D
Introduction of assignments and examinations to
evaluate listeners performance, G

Face to face contact secssions to enable listeners
to raise up their difficulties with programme

——

tutors. ’ ‘



BCNN

AEGES

CSHL

anRc

ITA

NHK

CEDO

H  APPENDIX

ABBREVIATIONS USED IN THE STUDY

Broadcasting Company of Northorn Nigeria
Nigerian Broadcasting Corporation

Adult Education and General Extension Services
Extension Research and Liascon Saervices

Centre for Nigerian Cultural Studies

Centre for the Study of Higerian Languages
Australian Broadcasting Corporation

British Broadcasting Corporation

Independent Television Authority

Japan roadcasting Corporation

Centre for Educaticnal Devclopment Overscas

UBLS/DEMS = University of Botswana, Leshoto and Swaziland =

Dep irtment of Extra Mural Scrvices.
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