DESIGNING MEASUREMENT AND EVALUATION FOR THE GRADE
Il TEACHERS SOCIAL STUDIES PROGRAMS.

ALFRED DARE ADESANMI

AN INDEPENDENT STUDY SUBMITTED IN PARTIAL FULFIL-
MENT OF THE REQUIREMENTS FOR THE DEGREE OF MASTER
OF EDUCATION

IN

(SOCIAL STUDIES AND CURRICULUM INSTRUCTION)

DEPARTMENT OF EDUCATION
AHMADU BELLO UNIVERSTY
ZARIA

DECEMBER, 1978



This study hns been read and approved as meeting the

requirements of the Department of Education, Ahmndu Bello University

Kot O

Zaria,

9T AFF EV ALUATOR



DEDICATION

This is affectionately dedicated to L0IS OLUFUNRE - my wife -
without whose initial inspiration and encowragement my M,Ed, Course

would have been nn unfulfilled wish,



ACKNO WLE DGEMENT S

Many people have rendered me their much-valued agsistance in
the design, research procedure, data collection, data analysis,
| objective interpretation of the research findings, and finally in
the systematic presentation of my reports, I ap most especially
indebted to Dr, D, DuBey my supervigor and adviser, whose
unt iring efforts nnd keen interest in my educational agvancement
contributed in no emall measure to the satisfactory completion of
I'this study, He always made himself available for useful hints,
disoussions, invalusble suggestions even dwring his leisure hours,

My deep apprecintion aiso goes to the very Rev. Fr, Leo
Leblanc who constantly reminded me of the real need far me to
further mwy education, nmong other reasona, far the better
performance of my duties and to atrengthen my socipl statuas,

I nm not less thankful for the prompt attention given me by
Mr., D, Yeyedu, Principal EOWA Secondary School Mopa, Mr. R.A. Ayo,
Principel Egbe Girls Secondary School Egbe, and Mr. M. A. ¥akinde
a tutor, St. Kizito's College, Isanlu, when research findings ¥ ook
me to their schools ot o time when their teachers had embarked

upon an industrial action, The readiness with which they trested



ny problems is highly appreciated,

Finally, I would like to thank the Kwara Stote School's
Board for granting me, "Study Leave with pay"., In fact, it would
hove been impossible for me to undergo the couwrse without the
Board's favourable and sympnthetic consideration given to my

npplication for sponsorship far the course,

A. D, ADESANMI
December, 1978,



Contents

Page

Dedication iii
Acknowlcdgamenta iv
Chaptar I: Stotemont of the Problam 1
Introduction 1

Scope and Delimitation of the Problem 14
Significancc of the Study - 22
Definition of Terms 31
Chapter IT: Review of Related Literanturc 34
Introduction - 34

Tho Role of Evaluation in Teanching 35

Forms That Bvaluation Con Take 41

The Scope of Eveluation 44
Student Testing And Teachar-made Tests ———emmm———— 47

Using Tenchars' Opinions In Eduertional Evaluation 52
Tenchers' Role In Evaluation 54
Chapter III: Design And Procedwre 59
Introduction 59
Location of the Study 59
The Instruments Used 60
The Toacher-Questiomaires 61
Sampling And Administration 62
Procedure For Annlysing Response For The Teacher-
Questionnaires -- 65
Section A: Tencher-"uestiomaires 65
Seetion B: Teacher-Questiomaires - 66
Chapter IV: Social Studies Teachers Questionnaire Results
and Annly-sis 70
Results of the Teachers' Questionnnire on
Teacher-made Tests 70
,JDiscussion 79
Recommendations 80
Introduction of Mensurement and Evalustion For The
Grade II Teachera' Colleges Socinl Studies ————e— 81
Socinl Studics Questions To Juatify The Feasibility
of New Comgrehensive Evaluative Instruments And
Techniques 68
Suggested Types of Evaluation For Crade II
Toachers' Social Studies Programme 98

vi



Page

Chapter V: Summary, Conclusion and Recommendat ion 114
Introduction 114
Summnry of Procedure 116
Conclusions 119
Recommendat ions 120

Appendix 127

Bibliography 128

L P U PRI

vii



Tobles

Table 01, Format of Tabulated Tenchars' Rosponses
Trble 1, Ronctions of the 15 Respondmts ————mse
Table 2, Gradusnte Peachers Teaching Socinl Studies
Table 3, The N,0.B, Groduate Teaching Sooial
© 0 gtudies
Teble 4. Googrephy Teachers Tenching Socinl
v Studies
Table 5, Socinl Studles Teadhers Whose Ages Ronge
"~ From 30 - 40 Years
Teble 6. Soeinl Studics Tenchoars Aged Above 44
Yenrs
Table 7. Graduate Soclal Studies Teacher ———eee-
Table 8, Histary Graduntes Tonching Social Studioes

3 SO . I
A Ty
R
isbva 30, : e Ronaboret L L
Pabllso 1, B T N RO TP LT STARN T AP sps v
Y e . BT T, o
ARSI PURCHN IR Lo Tunening o
Tehlo B, T Loeoe Sandnes Dnolidoge Reedod
TEALR e s .. .
_ U } viii
Teble 4, IORT LR AN R R 1T
. e ki Teh 1) I S P,

93



PITLE: DESIGNING TEACHERMADE MEASUREMENT AND EVALUATTON FOR
THE GRADE II TEACHERS' S0 CIAL STUDIES PROGRAMIE,

-

CHAPTER I

STATEMENT OF THE TROBLEM

ﬁﬂRDDUCI‘ION:

Ungelentifically investignted reperts coming from the Grade
IT teachears! colleges in the country indicate that most of, if not
a)ll, the social gtudies teachers conduct tests which examine
egsentially the lower levels of Bloom's taxonomy, that ia,
knowledge, comprehension and perhsaps appiication. Fuwthermore,
it is alloged that most of thesme tests fail to measure what they
are intended to measwre, In other words, they can be ngsumed
$0 be both unrelinble and invalid,

In view of the sbove conjectures, this study is desigmed
to find relevent answers to the following questions:

1+ What techniques are being used to assess the cutcomes

 of social studies learnings at the Grade II temehars!

eolleges,



2, What measuring ond evaluntive techniques may be
devised for the Grade Il teachars soeisl studies programme?
3., To devisc a means which will help the social studies
teachars to know operationally how to meagure and
evalunte social studies programme,
With the wave of curriculum immovation mecipitated by the
1969 National Cwrriculum Conference, Soeial Studies was
introduced into the curricula of both the primary scheols and
those of the first two years of secondary and teachers' colleges
in many parts of the Federation. It must not be assumed that socinl
studies made ite first appearance in Nigerian schools in 1969,
Its teaching had taken a firm foundation at the Adyetoro ”
Comprehensive School (1963-1969) befdre the Federal Military
Government gave it recognition and patronnge after the 1969
curricular conference, _ _ .-
The rationale far the introduction ﬁf 5ociallstudies ocan ba
clearly appreclated when its philesophy 1s examined in relation
to the new Nigerinn philosophy o edusation, Social studles is
- perhaps the most appropriate subject far realizing the socialization
progromme leading to effective citilzenship, It is one of the areas

that enjoy the closest relationship with the humanistic concept.



It provides for a careful selection of lesrning experiences in
and out of school, One of its priorities is to teach the learner
to learn how to learn. This learning strategy could afford the
learner as well as the country perhaps the full achievement of the
national goals of education, The need is to make education much more
functional so that each learner will, in the long rumn, attain self-
renlization, The mwsian ¥jl1l in consequence achieve nntional
integration through the instrumeptality of the pocial studies philosophy,
Social stulies, a3l over the world, and with particular reference
to the U,S.A, and Britain has always had sowe teething diffioulties
in establishing itself in terms of its status and identity. Perhaps
this is because it does not enjoy the mystique of science., It has
never achieved the respoctability of mathematics either,
Vhat then oan one say that social studies is?
In the more common and traditional sense it "consists" of
geography, history, and the social sciences, But in a diffused
and lorger sense, however, social studies is everyday in the school,
every c¢hild in the classroom, and above a)]l every personal
relationship that occurs in the educational programme,

It is helping every child to hold his hend high and to know that

=

-
- — S



_ 4
I.I.m is a worthy self, It is widening the ripples of understanding
that 4indicate o growing awareness of one world, Social studies
is about kindness and love, tolerance and ideals, saerifice
and seasoning. It 1s deeply involved with the stary of man, his
problems, his agpiretions, his way of life and how he fits into
the main~stream of the worldls culture, Each portion of the
currioulum therefore hss n special purpose which is more
uniquely its own, But for social studies, that pwrpose is
the development of eritiecal or analytical thinking for effeetive
citizonship, _ - N

Social stulies is a subject which capn aift from the lessons
of the past the bits of truth and wisdom that help young leamers
to more resowrcefully faee an uncertaln tomorrow, Skilfully and
selectively empleyed, 1t cen bring the clossroom gituation the
relevancy that the dircwmstonces demand. | _

With particuler reference to Nigeria, the firat national
programmeg for social stulies were produced after the National
Currievliuwn Workshop in Tbadan in 1971, These programmes catered
for the primary schools in the whole country as well as the
Poot-primary institutions, Since then the Institute of Education

AB,U., Zoria hes concerned itself with developing instructional
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materials for the primary schools socisl studles, Another place
which did a lot to promote the growth of social studies in the
country wes Adyeboro Comprehensive School, It waas of thie
institution thot Nigerien and American teachers cooparated and
produced textbooks for the first twe years of the post-primary
schools, R |

The above record of process 'makes it nppear ag if Nigeria had
introduced social stulies without the lenst teething difficultiss.
No, this is far from the truth. As regards its signif icance
ag an instrument with which the national philosophy on education
could be realized there were no insurmountnble problems, The
ghsence of any open problem must be rensoned against the backeground
of its pdoption by the government, The teachors and the students
in the colleges as well as the pupils in the primary schools had
no choice but to teach and learn social studies, The problems
whioh swrfaced immedlately were concerned with little planning, leck

of staff to hendle its teaching and ebsence of Food books and

. materials, No attempt was made to induct teachers into its

methodology before implememtation, The government, one could assume,
 had ambraced the mistoken notion that any History teachar or goographer

eould handle soelad studies competently, DBub an assumption like

A



© that had.not.taken the teachers attitude into account, Teachers
ers noted for being very lukewsrm sbout innovationa with which

- they were not concerned at the planning or trial or pilot-testing
stage but only ot the implementation stage. No teacher is keen on
teonching sowething he hns never taught before, (not necessarily
beocayse he ig unwilling to learn or to 000perate) but becauvase of
Teclings of incdequacy, These teachers' orientation waos perhaps
to the teancher-dominated classroom which is diametrice;ly opposed
to the strategiea of teaching social atudies which is learner-
centred and activity~oriented. Teachera seem to find It difficult
to change. Another major moblem is the students attitude towards
learning, They agopt from their teachears the teacher-dominated
¢lass which prefers to have students copying notes to participating
in discussions or conducting research and meoking reparts. The
toachers were used to their old mothods mnd the students grew to
expect it, The other difficulty concerned the students attitudes,
Init1ally stulents were unfamiliar with group work, observation

and reporting as nll they were used to and wanted to perpetunte,

"~ was cramming,

The teachers felt pessimistic about the success of social

gtudies in the mresent examination-and-cramming-oriented eduweational



system, Social studies itself aims at a continuous building up

of concepts, skills, anttitudes and knowledge, But it is only a
part of this that can be anssessed in the traditional system

of examination which at present seems to be o test of recall

under stress, At that time the socinl studies teacher who had had
no exposure to the method of inquiry did not know how to apply

the techniques of evajuntion which is indispensable to objectivity
of appraisa)], Most important of the teaching difficulties
discovered rested on lack of suitable textbooks, Those written

by the Nigerian authors were produced for commercial aims ag they
were bereft of the techniques employed in writing o usable

social studies textbook, Conspicuously absent were stated
objectivea, evaluative tools, or guidelines on how the texts would
be ugsed, Other problems were inadequacy of imported materials and
those availsble were very expensive, VWith all these difficulties
it would seem as if social studies had been introduced at 2 time
when it wns most needed for healing the wounds of the civil war
but the tools and the staff to handle them were just not availaple,
Hence social studies programme is not being executed, it appears,
in the mamner befitting the philosophy behind it as a new discipline,



As at now, much has been, and is being done to improve
the teaching of socinl studies, Programmes have been mounted by
nll the centres teaching and training social studies staff, The
various institutes of education in the country, the Ministries
of Bducation, etc have all embarked upon induction courses for
teachers in the field, They have also embarked upon the
production of suitable materials for the teaching of social
studies at the post-primary level, The Fagulty and the Institute
of Edwation A,B,U., appear to be setting the pace for the other
institutions of lenrning that teach social studies,

Bachelors degres and Masters degree programmes in social
stulies have been embarked upon by the Faculty of Education,
AB,U., Precisely put, its faculty hns already graquated two
sets of graduntes with B,Ed. social studies, The Institute of
Education A,B,U.,, ayso offers socinl studies as an area of
specialization in the P.G.D.E, programmes and method courses
in social studies for teachers graduating in the Arts at the
AT .C.s under its control,

The University of Lagos, offers an associate diploma cowrse
in socinl studies, The following A,T.Cls of Lagos, Owerri,
Sokoto, Minna, Port-Hareourt and Akwanga offer social studies

programmes while those of Zaris snd Kano teach social studies



nethod courséa. R

In the gixties the Northern Teachers Eduecntion Project,
(NNTEP) whose members comprised Nigorian and Americen teachers
produced o method book which was and is being used in a revised
form in wany teachers colleges in the Northern States today.

The Institute of Bducation, A,B.U, o550 cocperated with the
following teachers colleges in Bauchi, Bida, Ilarin, Kopo, -
Kataina, Maiduguri and Sokoto to encournge the popwlarity of
gsocial studies in Nigaria,

Vith effect from this yesr - 1978, social studies has
become a courge that must be offered in all the forms of the
teachers Grode IT colleges in the country. This is n hallmark
of progreas, The rationale behind making it a swbject in all the
forma in the Grade II teaghers' colleges seams to be that the
government wants to ensure that these traineses nre well grounded
in the teaching-learning processes of social studies before they
become chattered transmitters of the subject in the primary
schools, It canmnot be ssgumed that their exposure o social
atudies in their student dasys will make one final examination and
dependence on ¢ne type only, any longer tenable, Continuous

assessment based on a variety of evaluntion techniques sheuld



method courses,

In the sixties the Northern Teachers Education Project,
(NNTEP) whose members comprised Nigerian and Americen teachers
produced a method book which wns and is being wsed in o revised
form in many teachers colleges in the Northern States todoy.
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With effect from this year - 1978, social studies has

" become n course that must be offered in all the forms of the

tenchers Grade IT colleges in the country. This is a hallmark

- of progreas, The rationale behind mnking it a subject in all the
forms in the Grade II teachers' colleges seems to be that the
government wants to ensure that thess troinees ore well grounded
 in the teaching-learning processes of social studies before they
become chattered transmitters of the subject in the primary
gchools, It camnot be agsgumed that their exposwre to soeinl

- gtudies in their student days will meke one final examination and
dependence on one type only, any longer tenmble., Countlnuous

assegspent based on a variety of evaluablon techniques should
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henceforth be adopted, o | |
Thia regeardcher has cohduct ed some investigﬁ‘ci.on into finding
out what changes have been made about the implementation of
cont invous agsegsment using the techniques of evaluation but

the result was that a1l the schools visited were still wusing the

) - traditional method. This knowledge wns of vital interest to this

" researcher who has noted that the govermment is bent on eliminating
the present system of selecting candidates for post-primary
ingtit utions through a competitive common Entrance exapination
by 1983 NPE, (1977. p.27)., The year hag also been earmarked
| - for the stoppage of "the first achool leaving certificate
examinations as borne out by the following quotation from: IIGPE
(Sections 3. 1977 p.8). Government plons that progress along the
educational cyele will be baged on continuous guidance - |
orisnted nssessment by teachers and headmasters,? _ B
The trend of change as shown by D, L., DuBey (1977; 4) who
remorked, "We have had to depend on foreigh materials and staff
produced handouts., It is only as we enter our aizth year in
1977=-78, thnt we can now boast of four ox five books that have
been produced by owr social gtudies gtaff, These Nigerian-

oriented books have been long needed ..." Thesse books provide
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learner~oriented cxpwrieacsus and use several techniques for
tenching as wolli as for evaluation, They contain ample samples
of lesscn plans with bohaviourally stated objectives upon which
the evaluative techniques will ve doterminad,

But on2 maj:r conctra’mt is that these books will not be
handled by proficlent scelrl sliviics tcachers. This view is held
by the researchcy o.:onio 1.o¢ of the wrainecs ol these teachers
haye not been inducted inte the concepis of social studies. The
view that they ropresent is aptly put in a paper read by

Ir, DuBey where he wrote (1972:2) Now with the good educational
principle in mind, that we tcach as we are taught, it behoves ws
to change ot ov pattorn o behayiour if we wish to change
that ¢ ovr ctudents who will become teachers", Most of the
Socinl Stud’cs teachars in the field still represent members of
the old schc2) vwh- do nothing bub maintain tencher-dominated
classroon le-sons: he probice was well observed and commented
upon by J,LAPIG. AT.C. MITNA, in the papor that she mwesented
at *h2 AB.U.. Sec2ial Stulizc Semi»~>» of Scptember 1977. She
obaserved (1977:5) thoet the AT.C.'s have taken only a very
tentatire ct:io in the dir~e%irn of continuous assessment,
allowing it Uc~ small o wee-~=5icn of the total in the N.C,.E.

cours? ‘a7 cr'wfen, e ecan v2 propch and teach new types of
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evaluntion if we do not try to proctise them? The same point
applies to teaching methods, 'inguiry' is taught through the lecture
method!' The above quotations show that very little progress
has been mode yet as regards making the philosophy of socia] studies
felt smong N.C.E, teachers and more especinlly smong the grade
II teachers whose position is eruecial to the achievement of the
nntional objectives of education through the teanching of socinl
studies,

The federal government has sensed the inadequacy of the
traditional system of examination when she made the remarks in the
National Policy on Education, (Section 9: 27) "the existing
practice in most of owr institutions of learning bases the assessments

of students work on the usual pen-and-pencil exmamination system,"

Tenchers grade II social studies evaluation is probably the
area in which the lengt research has been done, Even the moat
fundamental questions of what evaluntion is and what forms and
geope it tokes ir mensuring socia] stulies has perhaps, not
roceived the necessary attention,

The pattern of evaluntive approsch which the researcher would

suggest typifies how teaching-learning processes are intimately
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‘. Sozona end Delimitation of the Problem
Mensuremant and evaluation enn take many forms depending

upon the programme to be evalusted, Bub this stuly is confined to

" the measureument and evalustion of the behavioural changes that

have oceurred in the lenmer dwring the teaching-learning processes,
In addition, it will taoke necount of the parsonality traits of the
" learner without which the thoroughness o the continwous nssessment
of the atudent will be a farce. ZEvaoluntion within the scope of this
ptudy will make use of measurement and non-measwrement $ools in
order to take the complete appraisal of the learner’s intellectual
ghllity as well as his skills, concepts, ottitules, interests,
initintive, willingness to cooperate with his peers and gusjities
which do not lend themgelves to the comventional recise instruwents
 employed when the traditional efx:zﬁina'!:icvns are used,

Menswrement and eveplustion are limited to summative
evalustion, Although n complete appraisal should take into
account the teaching-learning procesges. The scope of this étudy,
however, wnsz restricted to finding out what opinions the teachers
of sacial studies had spout (a) the traditional system of examination
and (b) the modern system of evajugtion, Formative evaluation
is indispensable to effective teaching as its techniques are

employed along the progression of the lesson in order to check
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and note the we'knesses and gtrengths of the lesson and make
necessary corrcctions where necessary. In such a situation the
evaluntor (researdher) can see whot role the tencher played ag
well as the participation of the learners whether adequate,
relevnnt, worthwhile end the appropriateness of the instructional
strategies used. But the presence of the resenrcher could make
teaching run off the normel procedurc and the teacher and his
pupils could simply try to satisfy the investigntar or the
teacher could refuse being watched when teaching a subject in
which he had not had sufficient grounding, In any case, the
inf ormation collected like that could hardly be bins-free.

Under the section of the related literature review all the
relevant references indicate that measurement and evaluation of
educational outcomes are conspicuously nbsent, Further more,
it was pointed out that our education is certificate-examination
oriented, The reports in that chapter 2 show that the learner
wants nothing but notes which would lead to his success at the emd,
Since owr schools generally ere rated either good or bad
according to the number of pagses or failwes in the WASC ar the
teachers Grade II exapination conducted by the WAEC, a careful

study of pact yo~?~ne -t b Ul WiPT fq [higtery and geography)
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in the past § years by and large have shown that the questions

were perhaps designed purcly to probe the lower levels Qf the
 cognitive domains of knowlodge like: knowledge, comprehension, and

. virtually nothing on the higher lovels like, npplication, anclysis,
synthesis and evaluation. They were slso deveid of questions on the
affective areas of knowledge, The frreootigentions were extended to

" the teacher-made tests and the findings were gimilar to those of the
WAEC. A simple deduction from this is that as long as the WAEC
continues to get examinetions for our gchools very littls attention
would be paid to (a) not mevely loading stullents with facts vhich
he would vomit later and (b) using measuring tools which are mars
comprehenalve than those uwsed by the WAEC,

In fairness, however, most of ithe tenchers intefviewed
confessed that they had no working knowledge of the 'inquiry!
methods of teaching. This brings us to the crucial guestion
of good textbooks like those used in the Facgulty of Education,
A,B,U,, Zaria which were written and edited in Nigeria, These bookas
| are esaential to the uninitinte~~ into the teaching and evalwtive
techniques of soeial studics, They contain an interesting range of

plagned leszons in yhich objectives and evaluation techniques



are in direct relatiocnship,

Viewed agninsgt the foregoing hagkground, the researcher felt
it necessary to analyse nnd discuss the techques required far
uwsing meangurement end evajuation dwring and at the end of the
lesson wnit, One other reason for designing pupils' agsossment
baged on meagwement nnd evaluction wog to ensure that the
modern concept of appraisal wos understood by the clagsroom teacher,
But it must not be impljed that mensurement and evajuation techniques
have been substituted for the trnditional system, That was not
contemplated as evaluation tayxes a complete account of a pupil's
seademic potentinls and his personajity traits. Evaluation, therefore
embraces the essay type of questions and objective tests which are
wsed, among other things, for assessing creative ability and
originality in thinking. EE

To appraise the success or inadequeay ﬁnd relevance of the
traditional systom of exomination to our present day needs and
agpirations, the researcher designed a "tegcher-questionnaire”
to mrobe the opinions of the teachers teaching 8ocin)l stulies
whether they would prefer the modern techniques to the old
or vice-versa, The probe wanted to kmow if the teachers felt

that instruetional teaching processes should chopge including
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- the tools for testing the students, Whet vital instruments
should be ugsed for assessing social studies learners; could
the 0ld techniques go as fapr? Cowld we nttain the philosophy
that precipitated the introduction of social studies by the
Federal Govermment by divorcing its testing from its teaching?
Their responsce might be: come would advoente the old syastem
because of (a) educational background and (b) beooause they
would not like to entertain any imovation that would negate

" their apecialist stotus, But o gizeable number wuld welocme en
innovation like this that would enhapce the atatua of teachers
by moking them teachers znd evalugtors. The views or responses
~of the two groups would be compared and if those in favour

are significantly greater in number then soclal studies
philosophy could be assumed or seen as achieving its national
objectives for which it was '.ir.xtro&uoed into owr eurriculum.

To be successful, however, n comparatively new programme
guch og mecpuroment and evalustion which is so erucial to
realizing the objectives of continuous assessment, n positive
progromme of training of the personnel for its proper takewoff
must be mounted. Thig, it sppears, is what the Federal
Govermment hns plnnned to do as recorded in the National

* Polioy on Education, (1977: p.25) '"loscher education will
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continue to be given a major emphasis in a3l our educational
plamning becnuse no educntion system can rise sbove the quality
of its teachers,” This plan ig taking shape graduslly as the
Faculty of Bducation A, B.U. has developed zocin) studies wp to
Ph.D. level, But it seems that the govermment's planning and
implementdng the U,P.E, scheme were grossly deficient in terms

of personnel, teaching aids, physical facilities and finance,
.'I.‘he whole entarprise sounds like putting the "cnrt before the horse”,
Nonethelegs, the scheme of training teschers is being pursued with
vigour, Doubtless, however, 2 lot of harm would be done to social
studies before thoase specinlly trained for it are ready in
numerienl strength, Bub meanwhile inwservice, seminars,
workshops are the interim anaswers, This view wag shared by
Raju (1976) who did rosearch in Kaduna State to determine the impact
that social stuwiies wns mnking, He made the observation that
- "by the nature of social studies it pushes the boundaries of
- traditional subjects" and emphosises that in order thaot thia
gsubject could achieve its goals, the teachers of social studies,
sesse” must have n wider knowledge than is required for the

~ teaching of any of the traditional subject disciplines,
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Since most poat-primary school temchers at present, have only

the specinlist academic preparation in one or two disciplines

therc is need for o professional training or re-orientetion”,

He therefore made the following recommendation: “One of the
~effective teacher training programmes is to producce up~to-date

and competent classwroom tecchers, Such trajning in social

studies is neceasary for all the existing tenchers who have

" never heard or learnt apout the content and concept of social
gtudiea education and thoée who havé:no meof casionnl teacher
training experience",

| Phis inadequacy wns planned for by the Federal Govermment

hé expreSaed in the Nationa} Policy on Education: {(Section 3.
1977: 8): Government plans that progreas along the educational
eycle will be based on continuous ovarall guidopce-oriented
assessment by tenchers and headmagters., However, govermment
recognises the implication of the implementation of such a

measure for tecacher education and will accardingly ensure thst
programues of pre-service tencher education in the teacher training
" oolleges, and of in-service twatning in tho Hotional Teachors
Instiftute and the Institutes of Dducation, will incorporate training

: in the conbtinuouws asgessment of pupils.” In essence training is a
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must for nll teachers and certainly for the socinl studies
$encher ng he hos much Lo do with attitudinal tests and other
tralts which are not mensured by the wunl techniyuves of
poper-ond-pencil, The students need be geared toward active
participation in all on-going lessons and they need feedback
baged on objective appraisals,

Since it would be futile basing date collection on only one
gouroe which might be a single book, magazine or a newspaper,
on a major controversinl igsve like the gtntug of the WAEC and
the impact of its examinations on tenchers and students it wns
© found neceasary to contact the classroom teachers. They were
| in a better position to give at least a fairly dependable
information and opinion. As it is they that the principal,
parents ond students expeet to run extro~clesges, discuss past
queations and speculate the arens that their students must pay
more attention to, it was assumed that they would be willing
to help where their candid opinions were sought ns regards
whether they should teach and set their tests or the old system

ghould continue,



SIGNIFICANCE OF THE SIUDY

Nigeria ia n conglomeration of many major and minor
ethnic groups which 21l told number apout 250 teongues. These
peoples ware sithar grouped into such political organizations
| os eniratos, kingdoms snd chicfdoms or statless socleties
before the whole region called Nigeria came under the sphere of
the British imperial orbit at the beginning of this centwry.
This forced fupion or integration of so many peoples with
- different cultural backgrounds left several social and political
problems unsolved throughout the British administration., It
was this marriage of convenience that probably prompted Chief
Obafemi Awolowo to remark in his book titled, "Puath to I'reedom®
that, "Nigeria is s mers geographical expression”,

3ince the British imperial occupation of Niger.ia wo.é
predated by the agvent of fthe christian misgionaries whose
ingtrument of evangelization wos western cducation whose
influence was confined to the coastal and riverine states and
kingdoma, their impact s regards conversion to christianity and
western encultwation, eveated o pattern of uneven development
of western education between the North and the South, The

gocinl problems generating from the influences of western
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educntion is snid anong other conjectured factors to have
acerued from the skepticism th2t the predominant muslim areas
of the North had about the possibility of their sons and
daughters embracing christianity ag well as its concomitant
Buropean cultures which might debase the purity of the muslim
faith, For rensons of sdministrative comwvenience therefore the
British administration upheld the suspicbus attitudes of the northern
emnirg and restricted the aectivities of the christinn
missionaries to the south and to the middle belt region, It was
not unconnected with the attempt to keep off the christian
influence that the Sabon=Gari system of settlement was established
at close proximity to the narthern cities like Zaria, Kano, and
Sokoto to mention only a few places.

When the existing differences in our socinl, political and
gocio-economic problems (between the muslim emirates in the
north and the christian south including the middle-belt
region) arc appraised a lot of them could be traced to the
uneven development of western education in Nigeria, This
pattern of educational development gave the southerners an edge
over their northern counterparts in political awareness,

Because as early as the mid 1930's politiecal organizations had



ancrged in the south though their activities were limited tco
Lagos Colony, Little wonder then that tlhie first crop of
active politicions or ngitsators for self-determination in the
1940's {nfter the second world war) werc the seutherners most
of whon hnd earned their Diplomas nnd degrees in the U.S,4. and
in the UK, But when the ministerian systewm o govermment
emerged in tho 1950'c the northern elites headed by the late
Sardauma of Sokoto stated unequivocslly that the north was not
yet ready for self-determination as it was educationally
disadvant nged compored with the south,

The cohesiveness of the Federation was shaken to the depth
of its foundations by the Richard's Constitubtion of 1945 which
divided the country into three majar regions for easy administration,

Each region had aytonomy as regards education, health, judiciary

© gnd civil servico to mention n few, Perhaps most of the salient

political and social problems which swfnced as & result of
regional autonomy had not been caorefully considered before that
' constitution came into operation. Prominent émong the mroblems
ware: ethniec or tribal polities, and the formation of political
porties on the three major tribes viz: the NPC was entrenched

in the north for the Hausas, the N,C,.8,C, found its haven in the
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Eagt where it rested upon the Ibos while the A,G, was the party
of the Yorubas. Alleglance wes ¢ one's region first, second
to the tribe and third to Lhe centre where the regions shared
the national 'cake' Dased on quota system and not on merit., The
basis of one's professional upward mobility was incumbent upon
party identification or cthnic group, sponsorship, nepotism and
one's region of origin. Corruption was rife in the society as
the judiciary wns relegated to the whims and the caprices of
those in power, The foderal govermment wns wepsk and could not or
did not use its coer “ve powers to bring the regions into
obedience, This was becnuse the party leaders remnined in the
regionnl capitnls cs premiers.

In brief, this was the situation in which the country wans
when the episode of the army seizure of power on the 15th
of January, 1966 took place. Some people leapt for joy, others
were 80 stunned that they were at a loss what to e~pect, But
hordly had people got over their incredible swprise when
rumours rnd fears gripped them n8 mapy interpretations were
freely adduced to the army coup which people rightly or wrongly
hypothetised on the ascondancy of the Ibos over the other ethnic

groups, The immedinte consequonces were mass killings, pillagings and
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imri’ﬁ"én destruction of property culminating in amother ecoup

which gove loadersniy Wi Nigeria to somebody from one of the
miner 4ribess A4t this junoturc, the Tbes gome to tho eendlusion
thet the only gourse cpon to them wan seqaessaion, This
seggessionist schewo was hatched in 1967 nnd thid yigmgled both
%he oivil wor g Well as the breaking up of the federation into
twelVe statoes, thus giving the Tederal Government more coerei—n,
and fiscnl powers over the states.

Both before and during tho oivil wor many atrocities were
copittod, The oilvil war i1t selfl made many poople appreocinte
 ¥he frigility of the fabrics o politivnl s¥ructwre of tho Federation,
It wag Telt ap g matter of wgeney bhog tho euly woy t9 hoal the
wounds of the civil war and hasten or agoelerate rehcpilitation,
and reooneilintion rested with the sven dlatribution of
oduontiona) faollitice, And to wmako this ebjeative feasible the
Federal GQovarnment neoded to tnke over odusation co as to
enoure Mmiformity of cwricula, This new poliay is illuntrated
. o8 Tollows: (WEP 1977: 0.,3) Bduentien in Nigarin ia ne mare ¢
private enterprine but o huge governmant ventwre that has
vitnesesd a progressive evelution of gevernments camplete and
dynomin intervantion and active prrtisfpntien, The Pederal



Government of Nigerin has adopted education as an instrument

per excell ¢ for effecting national development”, It must

not be nssuned however that the government had ndopted a resolution
like this that could have such far reaching consequences without

a thorough investigotion which culminated in an articulate decision,
This view is supported by the following statement made by the
Federal Government (NEP, 1977.p.3) Government hus olso _.ubed

thot for the benefit of all citizens the country's educstional
gonls in tems of relevance to the needs of the individunl as well
o8 in terms of the kind of society desired in relation to the
environment and the realities of the modern world and rapid social
chonges should be elearly set out." These were the positive
resolutions that encouraged and enboldened the govermment to
sponsor the curricular seminar of {1973 which wns attended by
distinguished educational experts wnder the chairmanship of

S, 0. Adebo,

The deliberntions ot this August seminor (1973) were
instrumentnl to the envolvement of 2 new iational Policy on
Education which leaned towards catering for the needs of the
individual for self-realization and the building nmong other

objectives, (NPE: 1977 p.3) "free and democrntic socicty", as
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well as, "a just and egelitarian society”, One of the important
outcomes of this seminar wos the recognition given to "socinl
studies" ne n subject to be teught in 21l the primary schools in
the country, the lower forms of the secondary schools, nll the forps
of the Grade II teachers colleges with effect from this year, the
AT.C.,'s and nt the university level, Central to the decision of
the government in introducing social studies into the curriculum
was that it would help the country in achieving its national
policy on education of "effective citizenship" vhich is an
asget to the stobility of any Democratic Government, Socinl studies
is a subject that is taught through "ingquiry methods" which a:-low
the learners critical examination of faets, critical thinking,
balanced argument, rescarch, discussion, reflective thinking
and the end result is nothing but "functional education”,

But socinl stulies teaches certain ideals which cannot be
measured by using the conventional instruments of the essay-type
of paper-snd-pencil examination, These idenls arc attitudes,
interests, values, participation and so on, These qualities
are measwed by using the techniques of evaluation which make
it possible to see the individual completely, that is, nssessment

of both his intellectunl nbilities as well as his personality
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. traits, WNigerla needs people of talent and functione) education
 who oan help t0 ewmphasize all the gualities that cun unite the
country internnlly, Socilal studies con help Migeria realize

thege objectives., Nigeria is part and pnroel of the comity

o natlons and as such connot but be affected seelnlly,

" politically and economically by the world problems, Social
studlos soca the interdependence of all monkind and tokee |
aceount of world problems espeolnlly when it 13 woll taught and
approprintely evalunted,
| As ot now, most of tho soocinl studies teacdhoers in our primary
ond post-primary levels of our education are not socinl studies
speoialists but Mistarians and Geographers, These as mny be
expedted tench and exnmine sooinl gtudies ns they were teaching
and testing their studemts 1n their discrete disciplines,

To help socinl studies realize the purposes for which it
wos incepted, that is, the production of "effective citizenship"
_ this study will design measurement and svaluative techniques that
will help the classroom teachers to know how to prepare their
gocial studies lessons with behaviowrally stated objectives, %o lmow
that objectives must be related 0 evaluative tools and to know
that when objective changes then evaluntive insgtruments mwst change,

i
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Furthermore tlds design may prove a help to the teachars of other
disoiplines to know the importopce of @R BUE G eTL T ané evaluation
in a1l teachingalearning procegses, Finally .it mey help other
regsnrchers who may be interosied in designing evaluative

techniqlics for other subjlect areas like mathewntics or eoonomigs

and s0 on, .
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DEFINITION OF TERMS:

Numerous bems are wsed and an offort will be made % define
them according to their content meaninga:

Progromme = A scheme of nppraisnl designed for the first two yenrs
of the Grade IT tenchers! socinl studles course.

Suwmabive Byaluntion: This refers to the evaluntive tools and
techniques wed at the end of a lesson wwat for instmece
in order that the weakmesges and sirengtha of the tenching
strategies used may be detected and corrected later.

Format ive Bvaluntion: This is the evaluation undertaken while
the lesgon 1s heing taught g0 as to find out what wesknessas
and strengths there are in the instruetional materials
npd also in the 1deas held by the lesamers, Formative
evalustion allows misconceptions and flawa to be
carrected os the leason mrogrescses; thus serious
pltfalls are not c‘Z‘ferad till the ond,

Bvafuntive Tolly: These are the devieces used for finding out how
much the learner knows, These tools could be, essay-type

questions and objective tests.

K

L ST
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Rﬁluation Téchniquea: Theze refer ..to the methods used by the
toncher to mengure personality traits like, cooperation,
obedience, honesty, humility, ete, The techniques are
(n) observ-tion (b) checklist, Anecdotal reccrds and
(¢) peer wating,

Evojuntion: This is the process of using both mensurable
ingtruments for appralsing the success or fajlure of &
programme or the achievement of n learner,

¥FE., This meons National Policy on Edueation, This nbbreviation
generates from the booklet ilssued by the Federal

: Mililtary Govermmont aofter nocepting with amendments,
the deliberstions of the 1969 curriculnr conference,.

Conglomeration: This is o term used to refer to the diversity of
the othnic proups conastituting the Nigerisnn nantion,

Non-measurement: Thiz is o term used here to mean what the teachers
of social studies feel connct be tested by drawing
essny~type questions. These arc attitudinnl traits,

Imperinl Occupation: This refers to the period when Nigerio wag
forcefully nec}w_isgc'l and ruled by Britnin,

Objective Teosts: These fhfe tests so constructed that the secorers at
different locations get the same ar virtually similar

. aolutions,



~ Raw Scores: ﬁ‘hose ara.the marks: .ﬁhich. the exmaiﬁm's are awnrded
before there is o need to convert them into grade etec.,
for nore clarifiention and interpretations,

]iata: These cre the faota gathered by an investigator.wﬁo
conduots a research or mokes a finding,

dnnlysisg: This is o torm uvsed here as giving a breokdowm to the
data collected in order to put concepte into categories

for interpretation,
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CRAPTER IT
 REVIEW OF RELATED LITERATURE
" INTRODUCTION ,

In this chaoptor an attempt wog mede to review all the
avallople relevant literoture conterning mecswrement ond
evaluation in general s¢ as to provide a bmgad bagkground for
this study, The role of evaluation in {tenching in general and
in teaching social stuiles in particular wos studied and outlined,
Defining obJectives for evaluation purposes; relating evaluation
procedureg to objectives with o strong bias to socinl studies
were thoroughly investigated and the relevant findings
discussed tencher~mnde tests and their validation were studied
and discusged; Tenchers! opinions concerning the problems faging
their effectiveness in teaching social studies were sampled and
outlined. Some recently published works on the teaching and
evaluntion of socinl stulies were carefully gone through and noted,
The boekground of the soelal studies programme in Nigerio in
particular and how it hns developed within the lost two decades

were studled and the relevant findings outlined. PFinally the



regulte of the feasibility survey sbout the progress it has made
g0 far and the prospects it hag townrd helping owr country to

achieve "effective citizenship” were studied and discussed,

THE ROIE OF EVALUATION TN THACHING

One af the najor reagons for the curreni.:. advooatilon of

. school-baged measurement and evaluntion of educational
programes generntes from the criticisms levelled against the
inadequacies of the examinations condueted in our schools by the
WAEC, These criticisms come from educators and teachers as well
ag porents and guardians for the WAEC's virtually debaging
eduoation to the narrow scope of intellectunl ability, This
view is cxpressed by o Nigerian author: B, Onyerisnrn (1966:)
who said, "the gystem wes plagued by a rigid system o |
examinations, All pupils are sub jected at the end o the.school
yeor to a competitive notional examinntion, Their éuccess ar
failure largely determined their future, The sreans tested are
the three R's bul the results always affected the schools!'
reputntion, the grant-iﬁ—aid and the grading. Our eduecntion is
"~ highly academig and theoretical, The schools are virtually
igolated from ;:he cwiture and the soeiety of which they are n

part”, This author wag blaming the educational syétem inherited

35



from our colonial masters, But little difference hos emerged
since the ntteinment of independence in 1960, Ilience another
scholar and writer made the following specif ic remark apout
the VAEC, The comment was mede by A, B, Fafunwa, (1974:193)
"It is an educational truism that exsminations control the
cuwrriculum and whoever controle a country's exmmination system
controls its education, Regretsbly the success of a secondary
school is judged strictly by the performance of its students in
the West African Schoel Certificate Examinntion set by the
council, The fears implicit in these apt comments apparently
point to the fact that teaching cannot be trilored toward the
renlization of the other values of education, All efforts of
our schools are examination-oriented to saotisfy the aspirations
of parents, guardinns, learners and even teachers whose imnge
are usually affected either favourably or ndversely depending
on their students' overall percentnge of pnsses or failures.
The reanl memning of education was thus relegated to the background,
The other values wvhich were not catered for were the ones that
could insure the unity of owr country,

It was in on attempt to realize these other factors that the

Federal Military Government decided to fashion a new philosophy



. on education., This objective was reanlised in 1977 when the

- govermment produced a new National Policy on LEduccotien virtually

. encompassing the deliberations npd recommendantions of the 1973
cwrrlcul sewinar held, at the instonce of the Fedoral Govermwent,
under the distinguished chairmanship of 5, A. Adebo, h

The government thus decided to tnke over eduscation aﬁd
secuwlarise 1t in order to, mmong other things, use education
"ag an instrumont par excellence far offecting national _
develommoent", (NPE, 1977:3) The govermment realised that
education was a huge enterprise and it was going to invest a lot
- of money in it so as to remove, "2ll existing contradietions
ambiguities ond lack of uniformity in educational pragtice
in the different ports of the Federation to ensure an even and
- orderly development of the country" (IPE: 1977:3), Implicit
in this quotation is the fact that the government was detefminad
to introduce quality and functionasl education as it became the
gole financier of all educational enterprises, Hence the
government decided to make, "educational goals in termas of
its relevance to the needs of the individunl as well as in
terms of the society desgired", reflect national aspirations by

introduecing o new ocuwrrioulum, These objectives would have
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remained n bundle of utopian dreams under the old system of

poper-mdepencil examination system, But the government has
therefore suggested the abolition af the '"Primary School Leaving
Certificate Examinstion as soon as the processes for continuous
nssessment have been worked out and validated" (NPE 1977:8),

One of the measuwres taken to realize its national ob jectives
of "effeotive citizenship" wns the introduction of sociel studics
into the schools cwrriculum, This subject is an ideal tool
for teaching and inculeating the quality of effective citizenship
into the learner, But the effarts of socinl studies to help
the country in realizing its national objective would have been
seriously hompered by the old aystom of exmmination which was
designed to probe mainly the lower levels of the cognitive
domains of knowledge. In other words such qualities ag attitudes,
interests, participation in group activities, values and very
mony other useful personality traits without which one's
education would not be complete, were not etemined, The
recognition given to socinl studies therefore could not be
more timely and prudent, It is a subject area that caters for man
in his entirety, It uses both old measurement tools (essay-type

questions and objective tests as well as non-mecswrement
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instruments like, obgervation, anecdobol records, work smples,
checklist, sociogram, interviews) for assessing the individual,
- It is an activity subject which is lenrner-oriented and has the
added advantage of ensuring that teaching-learning processes are
continuously and comprehcnsively evaluated to check for strengths
and weaknesses go theot remedies sreo made before an irreparable
damagre has bheon done,
Meansurement and evaluation as tools for nsaessing social
studies will make the huge amowmt that the government expends
on education more meaningful vhen learncrs who can engage in
critical thinking, reasonsd arnd dependable opinions, active
and voluntarily cooperative in solving social and political
problens are produced, Social studies encowrnges the learnor
 to see himgelf as part of the larger society outside his family
village, cogmity, Joenl cowncil, state, country and the world,
Thease qualitios are needed for aztapilising o~ democratic society,
If there were no tools for measuring them, it would be difficult
to aprralse the socinl growth which is a erucial nspect of edueation,
Even though avcinl stulies has nil the instruments for

neasuring both the intellcetunl gbilities as well a3 the other
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easentinl qualities of the individual, 1t is still difficult
for the socinl studies teacher to denl frecly with the
curriculum, The constrainta are (1) Lack of good textbooks
(2} Lack of good instructional teaching oids (3) Tuck of
specinlists in secinl stuwdies mmd {4} Lack of freedom for
innovation beeavse tenchers have to keep to the syllabus
lest the lenmers should fall ot the end.

But ng at now nuch progress has been mode in ow higher
institutions of learning such as the Institubte of Edueation,
the A.T.C."73, Colle;es of Bdweation and the Universities wherc
social studies teachers are being produced, The Faculty of
Education A.D.U. has produced moany B.Ed., IL.Ed, social studies
teachers and runs cowases up to the Th,D, level. The Institute
of EBducation A.B,U. hes socinl stulies programes for its
P.G.D.E, acheme, These too centres produced good textbhooks and
teaching materials respectively. The persomnsl produced by
these cortres wlll be an nscet to the teaching and wzing of 211
the necesssry instruments for asseamsin~ socinl studies programmes

wherever they may be agsigned ar loceted to teach.
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RMS THAT EVALU N CAl TAKE

Phere nre three major forms of evaluntion vis (a) Dingnostic,
(b) Pormative, and (¢) Swmative,

(a) Dingnostic evaluntion is used to determine the smount of
learning ezperionce that the leamer brings to the classroom so
that the teacher may know where to ploce hin/her,

(b) The second one is eanlled formative evaluation., This is used
all throughout the leaming experience, The purpose is not to
grede the student but to determine learnirg deficiencies in
order to remedy them, It concentrates on providing feedback to
the teacher as well as to the learner,

(¢) The third one is cajled sumative evaluntion vhich takes
place at the end of n wnit of experience, a theme, ar ot the
end of an cducational programme.

This study is concerned with formative and sumative forms
of evaluation, These two forms are indespensable to good
teaching, Norman B,Groalund (1971:3) observes, "Some form of
evaluation is inevitsable in teaching. It is as inevitable in
classroom teaching ag it is in nll fields of netivity whon
Judgements need to be made however simple or complex the

consideration involved," It must not be nseumed that evaluation



ean work without o clear relationship between.objecti\res and
evaluative instruments, It is essentinl that the teacher
settles beforehand whnat objectives ho wants to attadn in o
lesson wiit and whot instructional materinls he will use,

After this, then he devices what evaluntive instruments and
techniques he will use as the lesson progresses nnd ~t the epd
of the lesson, It must be emphasized that when objectives
change then invevitebly the evaluption tools and techniques must

change a3s0., This view i3 supported by the Socinl Studies

Tenchers Assecintiong Handbook (1977:173). Predetermined

evoluntion in the fom of convenient objective written tests
connet be the bngis of establishing gonls neither ecoy they become
the determinants of teaching methods and strategies. Teanchers
must not adapt their procedures to what con wost easily be
evnlunted, Bvaluation shouid not dictate methodelogy. BEBvaluation
is on outgrowth of socinl etidies objectives aond teaching
strategios.”

Much ng one would appreciate the importance and indispensos
bility of both formative and summative forms of evaluation, what hes
actunlly been in practice in our schools was suwmative evaluation,

And social studies wag taught using a chronological approach,
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Objectives were geared towards the mngtery of content which wng
reflected by having students uemorise o grect deal of fagtual
information.

Vhat was seen as evaluntion consisted of o regurgitation of
these faets nnd ob jective type=test gquestions comprised the
nengwing instruments, When the teadiers were asked why they
stuck to the o0ld gystem of teanching nrnd evrluntion their -maswers
were (a) that they were Historians/Geographers and they taught
and evajunted their lessons in the woy they had been taught
ond examined, And when they were told nbovt the ndvantages of
nensurement and evaluation instruments they glowed with interest
but since they had had no preservice training nor in-service
they could not quickly change, This situation apparently
reflects what was sensed by an /merican educator when he
suggested (llelson, 1970:21), "A minimum of & cowrse in
nmeasurement and evaluation would certainly tend to strengthen
the prospective teachers mental horizen as he or she [repares t-o
ossume responsibility for conducting the activities at‘ the
clagsroom, If, however, the opportunity to toke such a course
wos lacking during the period of studv as an undergradunte,
severnl alternntive possibilities for aequiring this knowledge

may still be avrilable ,... If that is not feasible o series of
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1

in-gervice sesgions for o group of teachers interest-ed in this
area could be set up parhaps within the school system,"

This study should help to show the teachers who have not
had this exparience the methodology of using mensurement and
evaluntive technigues as they cannot be seporated from the total
teaching-learning experience hoth yithin and cutzide the
classroon. It Ja when social studics cxperiences are evaluated
in this way that the teacher can help the learner to develop such
qualities ap critical thinking and active participation in closs
discussion etc and the teccher will become n guide, a provider
vwho actg appropriately but does not dominate the eless by long
md fatiguing lectures interspersed with notes on the chalk-boaord,

THE SCOPE OF EVALUATION

Bvaluation in the socinl studics must be comprehe.nsive.
.Objectivea must be redefined ns o result of students success or
lack of mohicvement. The socinl studies instructional program
including teaching units and various learning activities cenn be
reanssessed ag a resulf of the evalustion process, Studets are
made awpare of their own progress with minimuwm delay. This
scope defining is given an illuminating explanation by (Grecone

1959: 11} Bvery teacher should haye in mind & numbor of specific
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and general educational objectives cousistent with overall
educational philosophy townrd which his instruction is directed,
These objectives should be stated in writing, and they should ‘e
known and understood by all pupils in his classroom, WVith such
a framework for classroom instruction, it is spparent to both
teagher and his pupils to where the clnss is healding and measureunent
and evaluntion need be taken only to oscertnin the extent of
each pupil's ngcomplishment of the mticipated objectives", In
precise terms, the socinl studiecs teachers nre enjoined to make
sure that as guides, pilots and providers in the clogsroom, their
broad knowledge is essential to the attajnment of the ultimate
goals, They must do a lot of plamning without which their
objectives will be fraught with many inhibitions, confusions and
failures with many undesirable consequences, Illence Creene (1959:3)
observes "The constant change in pupil achievement necessitates
continuous, comprehensive evnjuction, 'one-shot',measurement
and evaluation resulting from a single final examination gives an
extremely limited view",

Since so much hag been said shout the inndequacy of the old
paper-and-pencil exmminstion the teacher will usec the two systems,

that is, the essay-type of questions and ajso the instruments of
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evonluntion 80 as to tnke a holistic appraisal of the lenrner,
This method of nssessment is endorsed by the Association of
Tenchers of Socisl Studies U,S,4, (1977:197). Since evaluation
is multipurposed, it nay rely on a veriety of instruments and
techniques., The instruments to be used will depond upon the
specifto objectiven to be mengured. It is the classroom teacher
who hog the primary responsibility for the selection of the
evaluative device”, It is not impossible that spoeific situations
might call for o variety of evaluntion depending upon tho
teacher's operstional knowledge of the irstruents and techniques
of evaluantion, Though not conelusive but the following

instrunents nnd tochniques are comonly used for comprehensive

evaluntion:
Por Cognitive Domain _ \'  For Affcctive Domain
I, Bssay tests I, Attitudo Seales
II. Objective tests 1, Observation
ITT. Resenrch popers o IIT. Anocdotal records
IV, Projects AR . I. Vork smples

¥, Group discussion
VI. Checklist

VII, Intervicws, (uestionnaires



VIII, Opinion polls
IX, Open~ended questions
X, Role-playing

This study emphnsizes the importmmce of evaluation because my
continuous agsessment in social studies which does not take
the affective domain of knowledge into account hns failed,

It is equally important too that the higher levels of the
cognitive domain be accounted for, to make the apprnisal complete,
Unf artunately, the records of the past activities of most of the
practiging teachers of gocinl studies indicanted that students
continuous nssessment was bosed solely on the lower levels of the
cognitive domain,

It is hoped that this study will help these tenchers to mnke
their continuous rosessment more comprohensive to ensure objectivity,

ENT TESTING AND TEACGHER-MADE TESTS.

The teacher-made tests are still the most frequent ly used
device for gathering evaluntive dnta about students, Teacher-made
tests vary from daily, and weekly quzzes to lengthy final
exaninations and constitute a major part of the evnluation

programme, The frequent use and importance attached to teacher-made
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tests by students, tenchers end parents ar guardiang necessitates
. the proper construction and use of these data gothering devices,
Tencher-nnde tests cannot be overestimated ay they fill the
- gape which connot be examined adequately by any externally-set

- exaninations that have appesred yot, Hance Debersen (1961:440)
noted, "No matter how refined and statistically sound
standardised instruments might beocome, there will always be a
rend for teachar-mnde tests, Toncdier-eduention programmes in
- the colloges and universitiecs throughout the country offor
courscos to help futwe teachers and those in in-service to
- plan, to oconstruct and to evaluato efficiently their own
- dnstruments,” When the classroom teacher is ¢Xpozed to this
training, he will be in a pogition to ident ify sone specific
goals and social atudies ob jectives, for instance, that are
diffieult to moasure with the inatruments used by the external
examiners or evaluntors, These areas would include critical
thinking, interpersonal relations, values, apprecistion and
attitudes, This view wag supparted by Persen 11 (1961:466) when
he writes, "No standardised tests of achievement can serve tho

needs and purposea of every loecl situation',
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There are éans basic fooctors that the {:éac,her mst be able
to handle e.fficiexﬁtly in the local needs that his profession calls
kim to £111, If his tests are to be good their construction must
Im"be 'basa'dIOn aoﬁnd techniques, There are many types of test
. questions for example, but it must be emphasized that the type
to be uwsed in a particular sgituation should grow out of the
gpecific needs ot the time the test is being prepared. The .I
tencher needs to understand the concepts of vaiidity -~ the extent
%0 which a test does the job for which it is uged and relispility -
the event to which a test mengures consistently vhat it does
mepgure, e should be gble to debtermine whether o not the items
in his test enjoy some relative internal consistency,

4 teacher, smong other considerations, prepares tests for
(a) to determine how well his pupils have lecarned what has been
taught in order to assign marks and {b) to determine specific
arees of weakmess and strongth in arder to adjust his instruction
to pupil needs, To become proficient in this imporiant aren of his
work o teacher muat be willing to expend the time and effort
needed to develop ltem-writing skills, According to Dwrost
(1962:37) "There are five mnin steps in the preparation and use

of o tenchor-mnde test, At every step, many important decisions



must be nade, each affecting the wefulness of the final
product, The steps are:

t. Detemmining what to measure,

2, Preporing the test,.

3. Adminigtering the tegh,

4, Scoring the test and

5. Interpreting the results of the test,

While many educators appreciate the idea of nllowing teachers
to become examiners of their pupils because they kmow them much
better and beccuse of the inadequncies of the externally-set
exominations, there nre seansoned expreossed feelings concerning
the posgibility of sacrifieing quality education or high staondards
for gquantity oducation., As nt now, no resenrch hag been done to
opprrige whot gtandards are and what criterin, if apy, were used for
 establishing them. But apart from these conjectures which have
not been substantinted by any scientific findings some eminent
educators hnye made some pertinent comments one of which is
" Japmes T, Eggleston {1969:10) "In some othor coumtries ..... it iIs
accepted that the teachor is likely to know more nbout his pupils
than an external exapiner, and that he cap provide mere information

gbout them than a necessarily short examination ean hope to do,
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He ocan nlso put his pupils in on order of merit more accurstely
than any exaninntion, What he cannot do is to be suwre that he 1s
accurately assessing the standords of his own pupils in relation
to thome of other pupils in other schools; this requires either
positive widely informed and responsible noderation or an

extemal expminntion". The fears implicit in this statement is
gsomehow mitigated by John F, Karr (1969:16) under the heaging:
Yoderation of teachers agsesswent; ,,, "The third problem comprises
those questions concerned with devieing an acewate and reliable
moderating instrument, If attainment can be defined in behavioural
torms, that is, in terms of the skills and abilities which pupils
are expected to have acquired, and the means c¢on be found to
communicnte such deseriptions so that all the tenchers involved
con with whatever guidance necessary, device methods of assessing
those skills and abilities, there will remain the need to find an
instrument caopable of measuring the smme skills ond abilities ncross
all (or a Tepresentative sample of all) the pupils from all the
gchools involved”, In order to make the education or our stuwdents
enjoy some mepsure af high egteem it would be necessary for the
teachers in n loeality to meet and device measuring instruments

which would when applied give the students confidence in being able
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to mensure the skills and abilities tested with those pupils of

other achools,

LA

USING CRACHERS' OPINIONS IN LEDUCATIONAT, EVALUATION.

Tenchers' opinions nbout mecswrement ond evaluniion are of
considerable inturest in their own right for the witer,
Mnny oducotors hove commented aptly in support o placing
reliance on the tenchers' opiyons concerning the wenkneases
and gtrengths of educational mwrogrammes, They are in & unigque
position to beo nble to ventilate their opinpnse, if sought, on
the wrthwhileness of an instructional materinl or an innovation,
David A, Coshin (1967:49) says, "For one thing they {opinions)
provide some diroct evidence of the genernl sophistication of
toaghare about evaluntion?., Since tenghers are responsible
for implementing educat:i.Onu.l P ogrommes, the succosses and
failures, relevance, adequacy, usapility and suitability could
be ocandidly commented uvpon by the clnasroom tencher, So whether
it im 2 situntion wherc schools are extemnlly examined or where
such g responsibility iz borae by the teachers, it is cleer

that tenchers' opiniona carry much weight."



This exploina why teachers in the =chools recognised for
the WASC Examinations orc uwsuelly shocked when sonoe brillimnt
students fail nud modioeres pnss and earn their certifieantes,
Their opinions here run counter to the one-shot oxaminotion
which is used Lo detcermine tho futwe of mony of our young ones,

Additionully, the methods designed to evolmte typical
behovioura like interests, attitudes, and vorilouws nspects of
personnl-socinl ndjustment are most essentially in the realm
of valucejudgenent and as auch teachorn opinions are o paramount
importunce here, Gronlund (1971:16) cbsorves, “Inadequacy of
testing instruments in the field of typicnl behaviowr hng led to
the wide ugo of interviews, questlonnaires, anecdotal records,
retings and various other gelf-repoarts ard dhservational
tochniques, *

In moat of the studies done and reported here the
clagaroom tenchers' opinions were drawn henvily upon hecauge
of thelr wique position in wetching o esusing behavioural
changeg to happen., Turthermore this mremiuwn wos plhced in their
candid opinions becouse one would expect them to know more than
anybody clse aboul their studemts especially o casual obgerver,

Theixr comments nbout the WAEC Exnminations are erucial because



they are az mueh affcted by the roslin of thelr students in
Shoir czsemny papers oi the studeuvs dimeeaves, Ilelr imags
or tha mche~ltc ropuliatisn cowld bo taranleahzd depending on the
performancos of thoir studeite in that cZsminction waich
dctorminig the futurs o« 80 many lesrners, It cortainly wosTies
and angers them that may brilliant ctudonts! fusuwe hopes tied
to o cna-ghot finnl exopination could be and hove been shattercd,
Their cpiniong, thoreforo, as regords the merits and demerits
of thc WARC cxemination as compnred and contrasted with monsuremcnt
and asvorustion approisals heve heen found fairly dependable and
for thot reason the writor hns given thowm some degree of
erodibility. |

TRACGIERS ROLT TN EVALUATTON

In tho nev aselal studizs objectives and evaluntion
tanchiers hove (o concern therselves with not only what knowledge
students acquired but how thoy asquired it, Thin is becausse
the procegs of learning ineluding inguiry and problem~solring
skills haye become important nbjectives and therefore require very
coreful conbinusrug and cemprehensive evaluation. This viewpoint
is well illuminnted by meny eminent scholers and wiriters on

evgluation ond the nlassroom trachar who has gained much more



freedom than ever before to appraiss tecching-lecrning process
md their off octiveness Philip I, Vernon {1068:229) anys
"When the tenchor and the &®aniner are ore ond the same person,
sultable questions or ideas for guestions are likely to occur
40 him while he is conducting the work of the clasa, These
should be noted dowm and filed; they will sove him much time
and effort when the exarinntion hng Lo be mede up. o
exgpiner should expeet to be able to devise a complete test at
one sitting,* _ o

Tmplicit in this quotation 1s thorough plmning which
involves ospecific nims ng without defined gonls the teacher's
afforis will not yield nuch gajutorpy result, If on the other
hand the goals of instruction are clear~cut and accurnte, means
of detormining progresa gre provided and the mobgbility of a
timely arrival nt the gosl is greatly increased, In other words
the teacher's work must be for specific objoctiveas which will
in tura pave the way for effective evaluation, Hemce the
Teachers' Association of Soeial Studles (1976:198) says, "Once
obﬁectives hnve beon deeided upon methodology and evaluation can
then be developed, The more precise the objectives the easier

the evaluntion tosk becomes. The trend in receant yeaprs has been
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toward behaviournlly stated objectives, This calls for the

etating of inotructional objectives in Terwms of pupil's behoviour

thnt carn rendily be obsarved and measwed,” The teacher nust

deviee n gode of procedurr in arder to enswre efioctive socicol

studies evaluntion,

Ed

To wake this » roallty he must be concerned with the

| following pertinent questions:

1e
2,
Je
4o

What do I owalunte?
How do I evalunte?
When do T evaluntae?
How de I uge the results of my evaluntion to lmprove

learning nnd teonching?

The aignificange of plonning is seen in mnking tendhing-learning

exparience pwpegeful, This planning will lead tho tencher to

the nett step of being in a position of preperedress to:

1.

Identify the type of ngsessment thot will vield the most
comprehensive datn, The type of instrunents used will
depend upon the nature and scope of the degired dnta, For
educationnl dbjectives, for example, tho following
instrurments em be used: attitude senle testie; ‘

observationnl checklist and open-ended questions,
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3

Selcet or produce items which necurately represent the
impartant t-anshing crjectives, Tor example, evalustion
tests designed for tlie mengurement of ~ttitulns or values
must contain itoms vhich nllow students to oxpresa their
feeclings,

Detemino at which point during e lesson ﬁnit, the tm,
or the aschool year when a particular assossment technique
and instrument will be used, Evalmwtion sheuld

be considered prior to, and during sn instruetional unit,

a8 well ng after the completion of the unit,

In order to inawre tle offcetivenass and flawlassness

of an eduweational evnluntion mogramme the Veachers Associntion

for Soolanl Studies (1976:p.200 Now York) sugmested: The '

ef fectivencss of any wengwring be it n short-onswer teat, cssay

examination, sttitude scale ete, depends upon its relinbility,

velidity and employability,

The working knowledge of the plamning for socinl studies

teaching-lenrning processes coupled with the gpplication of

approprinte evaluntive tools helps townrd effective tenching.

. Thase toohniques are still rare in our Grade II tenchers colleges,



The reason is that wo 8till lack specinlint moeinl studiep
toadhors apert from the fact thot the cwrriculuwr in uwse is not
as flexible e to 21leow for innovation in tenching atrategles

ond evalustive techniques,



CHAPPIH TIX

DECIGH AND PROCEDIRE -

INTTODYCTION

Thr toaching-learning process for » coursce is chos-n by the
teacher nnd duplemented by him, 'That tho teaching teelique is
sorefully chosen on the bnsis of the ovailable faocilities, humon
resources and infornation, is perhaps hordly disputoble,

In thig chopter an rttempt wog mnde to provide the backeround
information for this study. To nceomplish this, uselul
interactions wre hold with the social studics teachers in ten
randonly solceted post-primary ingtitutions in the Oyi Toeal

Governmont Aren of Kwors Stnte,

LQCATION OF THE STUDY

It wvag on the ndvice of the resenrcher's supervigor that this
gtudy which hnd been initierlly plammed to trle place in Haduna
State ghifted to Kwarn State, The suggegtion to move the theatre
of operation took into considerntion not only the factor of time
but also the possibility of the prinoipals of the randomly

selectod achools in Kaduna Stnte not cooperating with the researcher
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without n dircctive of the State's Ministiy of Edunatioﬁ.

Thue toking into account the bureavcratic processes which could

ecouse delay, the resedfdher headed for the Oyi Tocal Government

Aren of Xwara Staote whore the following ten post—primary institutions
waere selected through randomizaticn:

1. Titoomb College, Egbe ~ founded in 1950, ~ coed, Secondary School.
2. EBgbe Girls College, Lgbe - founded in 1966, Girls Sec, School,

3. St, Kizmito's College, Iganlu -~ founded in 1964, o coed Sec. School,
4. Effo-imuwro College, Amuaxro, -~ founded in 1972, n coed Sec. School,
5. EIM0 College, MOPA - founded in 1963, o coed Secondsry School,

6. St. Augustinc's College, Kabba — founded in 1998, Boys S3ec, School,
7. St. Moniea's College, Kabba - founded in 1962, Girls' See. School,
8, St. Barnapas College, Kabbn — founded in 1960, o coed Sec, School,
9., Egbe Teacher's College, Bgbe - founded in 1974, a coed Tenchers' College,

10. Kabba Teachers' College, Kabba - dowmded in 1956, a coed T,C,

THE TNSTRUMENTS USED,

A two-pronged ingtrument wns designed for the collection of
data; A teacher—questionmnaire for social studics was constructed,
The questionnaires had two scetiona dealing with:

(a) the volidity and comprehensivenesgs of the tesis constructed

by the socinl studics tenchers,

¥



- 61
s

{b) +the desirsbility of complementing the trnditionnl system of
social studies eXamination with mengurement nnd evaluation
instruments and techniques,

The remsjndar of this chnpter describes the design of each
of the instruments, the seapling nd the rdministration procedwures
vged, ag well as the teclhniques used for annlysing the rogponses,

THE TBACHER—QUEST IOUNATRES

The teacher~questionnaires used in this study were
constructed by the researcher wnder the supervision of tbe head
of social studies seetlon irn the Department of Bducntion, A.B.U.,
Zaxin, | “

The items were preoduced in large numbers before the
prunming exercise which reduced them from onc hundred to fifteen.
In addition to the pupervisor, the drafts of the original,

"t ancher—questionnaires werc submitted to three socinl studies
experts in Almadu Bello University for their validantion. Thelr
comments and criticisms helped towards the final draft of the
'"toacher-questionnsires,! These steps were token to engure the
content validity of my instruments in complinnce with Bloom's

principle for esfablishing validity (1974: g‘f).

i
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SAMPLING AND ADMINISIRATICH.

To obtain the nocegsary information, the researcher
pei'sonally wont to seek the permission of the mincipals of the
| schools listed. As n colleague, the permission sought was quickly
given, But as o result of insufficient informat/~n apout the
notion .wide teachers' industrial notion, the time chosen for the
administration of the questiomnaire wez ill-timed, Belore the
weiter left the cnmpus, all the competent sowrecs of information
gnve the impression that it wng the primary school teachers alone
that were concerned with the trade dispute, It never dnwned on the
investigator that the indusirisl sction was offectivealy participated
in by both primery and pogt-primary institutions, The teachers
dowmed their chalk, In some schools no teachers were seen at all
- to conduct their pupils' teminnl exeminations, Only their pupils
vere seon and they engeged themselves in grmes, In most schools,

the headnosters and the principals were arownd to maintain skeleton

T gdministrative services, Some of these gchools! hends were

" castigated by their teachers sccording to thie degree of their
attitude and comfarmity to the "Nigerian Unien of Teachers" order
that 211 schools should rcﬁain elosed until further directives,
Others were hojled as heroes and champicns of the nction taken

to redress their grievapces and hosten the pace of the teachers!



harmonizotion of saléry grodes ond fringe benefits,

The difficulty which the writer faced in such a situation wna
trying to know where nxd when it was prudent to c:t;rrl:act the
tenchera through their prineipsls and where it wns unwise, He
{writer) hod to be patient and cputious in mrlcing his approach
in engh school, In the schools, for eoxomple, where the mpincipals
wore cnlled names becouse of their apparent disloynlty, o1l
directives issued by those heads were ignored by their staff,
There were twoe occnsiong when the imvestigator fell n vietim
- becouse for want of accwrate informetion he made his approaches
through the prinecipals, But apart from those two incidentas,
the writer did not faoce any major hostility. He made his contaete
essentially in line with the sociesl climnte prevailing in eech
of the chosen schools,

As wpunotuality to and irregularity at school became marks
of compliance to the '"SUT' order by the teachers, the researcher
had to pny visita to the socinl studics teachers in their houses,
These visits peid off very well, The teachers concerned showed |
enthuginsn which perhaps would net have been tho case if the
writer had contacted them in the school.

The respondents were asked to complete the guestiomaires as

beat they could and should not post their completed scripts but

il
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rctain then for the writer's personnl collection, Bu swmwisingly
- degpite all the asswrances given during the comtacts, a large
" nuber of the teachers did not submit their completed sheets.
- At the end the investignfor succeeded in cellecting fiften (15)
o completed saripts out of -~ totnl of thirty ({30) copies distributed,
Besidea the industrial action going on the rosearcher iz of the
opinion thet the defaulting teschers were apparently noncommital
becauses | | N
1. Many of them were by professional training Historians ar
Goographers, |

2. Some of the tenchers sanid that they did not like teachirg |
gocial studies becayse of its heavy involvement in wide
rending and objective testing,

3¢ Purthemmore some of the teachers msaid that they did not like
the iden of being forced to teach a subject in which they
had 1ittle or no background rearing and especiajly in the

».... thsence of good textbooks,

It was on these grounds pmong other recgons perhaps, that.
they felt themselves justified for not filling the teacher-

gquestionnaires given to them.



PROCEDURE TOR ATALYSING I

QUESTIONNALHE,

To obtnin infonantion on the two criterin for each of the
fifteen (15) stataments on the teacher-made social studies tests,
would hiwe required constructing very lengtly gquestiomnaires,
which would have topen the tenchers toco long to complete.
order to moduce teacher-questionnoires that were concise, two
themeg were randomly selected from test vaiidating instruments,
The resulbing questionnaircs comtojned eight and seven statements

respectively. The tenchers were osked to repond on five point

end four point sceles,

SECTION 4, TEACHER-QUEST IONFKATRE

ASPONSE TOR TIE TEACHER-

QUESTIONS (5-12)

1a

2.

4,
5.

Definitely Satisfactory
Probably Satisfactory
Probably not Satisfnctory
Definitely not Satisfactory

I do not ¥now,




SECTION B,  TEACHER-QUESTIONNAIRES
QUESTIONS (13-19)

1« This chapnge is not needed or planned
2., This chnange is needed but is not plammed
3, Thig chonge is plopned but is not needed

4, 'This change is both needed and plopned.

The questiomnaires in Section I'A‘ needed two types of
responses: 'Peaitive! and 'Wegative', This mocedure was
adopt ed to encourage care and frankness in the respondents,
Perhaps if a1l the stotements were 'Pogitive', the teachers who
hod wished to sawe time might have marked the same responses for
all the statements without reading them thoroughly. By
incorporating 'Wegntive' statements, it wng hoped the teachers
would trke time to g0 over a1l the statements and respond
consistently,

For each of the statements, responses were computed by
"agdition" and "Percentage™. By this calculation it wans poasible
to know the significonce of ¢

(n) ench reapondent's angreement,

(b)  ench respondent's disagreement,

(e) all the rospondent's collective agreenat, and

(d) ~all the respondent's collective disegroewent,
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Far both '"Poaitlve" and "Negotive" stotements the minimum
score is " mnd the mexinum is 'S', In percentage tems
"V raw score represents 12,5, while the "&" raw scare
represents 1007, In eneh ¢nse the weighted vajues could mean
that the oriterion of agreement was present t0 & low oar high
- level,
L In order to celeulate the significance of agreerent ar
disagreement all the raw scores of the fifteen {15) respondents
were written down individually and then totalled up, These
were expressed os raw scores from the maximum number of 120
for Bection A nnd from 105 for Section B, From the totnl
marks scored, the total percentege was compubed.
To assess the low or high agreement @ disagreement
of each rogpondent, their raw scores wore erprossed as fraction
of the maximum number scoresble multipilied by one himdred, L
The significance of teacher-response is rendered in Table
-01, This table summarises the ratings of 211 the teachers on:
{n) the validity of teacher-made socinl studies tegts, and
(b} the desirsbility of teacher-made social stulies _tgg_ﬂ?a

?,

- W .
incorporating the tools and techniques of mensurement an

S

evaluntion,
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The totals of the raw scares of both '"legative" md "Positive"
statements give a cursory picture of low ar high ~greement and

disagreenent,
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RESPOM IENTS
Rew Scores

%
Raw Scare

%

RESPOFDPEET S

Raw Score

T ABLE

OF TABULATED TE.CEERS RESPOX

L

SES .G, AGRESMEW XD

DIS ACREPERT
15 SUBJECTS
1 2 3 4 5 6 7 & g 10 11 12 13 14 15 Potal
4 5 4 % 7 4 5 5 5 6 5 4 5 5 vi 76/120
50 62,25 50  37.5 81.5 50 62,25 62.251 62,25 175 62,25 50 62,25 62,25 82,5 61.7
4 3 4 5 1 Z 3 3 2 3 2 4 3 3 1 464120
50 37.5 50 62.5 12.5 50  37.5 37.5 37.5 25 37.5 50 7.5 37.5 2.5 38.33
B
15 RESPOLDENTS
1 2 3 4 5 G 7 8 9 10 11 12 13 14 15 Total
3 1 2 4 1 6 1 3 3 o] 3 1 3 2 2 35
7.8 14,2 28.5 58 14,2 85,7 14.2 42,8 42.8 0 42.8  14.2 42,8 2C.5 28.5 33 . %%
4 6 5 3 6 1 6 4 4 7 4 6 4 5 5 70
57 85,7 71,4 42,8 85.7 14,2 87,7 57 4 1 57 .1 100 7.4 8.7 57.1 Ti.4 Ti.4 66,75
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CHAPTIR IV

SO CI AL STUDIES TEAGIERS QUESTIONNAIRE RESULTS
ATD ANALYSIS,

Thia chapter containa the results of the sociesl studies
tenchers questiomnaires on (a) teacher-mnge tests ond (b) the
necd to complement the existing traditional methods of testing
socinl studies by making evaluation tools and techniques more
varied, continuwous and compreohensive, Ench table features the
reactions of ench respondent under the coptions, "positive" nnd
"negative" presented in percentage,

Ench table hnag a sumary at the end which serves as a

meview to the subsequent sumnries, interpretations and discussions.

RESULTS OF THE TEACHERS' QUESTIONNAIRE O TEACHER-MADE TESTS,
RESPONSE ANALYSIS:

There nre 15 respondents and eight questions in Section A and
seven in B, The minimum score possible is "1" and the maximum
possible score is 8,

In the section (a) of the questionnnire there are two types

of responses: "positive" and "negative" responses, These two
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regponses have been computced by 'addition' and "perecentage"

in arder to illustrate the degroc of cach respondent's ngreement

ar diéagroement as well ns show the extent to which o homogeneous
group that have been congtituted in the table of nnalysis demonstrate
agreenent or disngreenent,

TABLE I, REACTIONS OF THE 15 RESPONDENTS:

This table shows thaot unanimity on the positive zide
rangee from 4 to 7 scores out of n minimum of "I score and a
noxinum of & raw scoreg., Out of the 15 respondents, only
one respondent gave a low poeitive response of '3' or 37,9
and o negotive response of '5' or 62,5, In other words
there is o disagreement of 1 owl of 15 respondents, This
represents 1/15 or 6% daogreement and the nrgreement represents
14/15 or 93.%.

B, VWhon both the "positive" and the "negative' scores are
qcbmpcred eollectively, the differences in toms of the total
scares of 46 "negative" and 76 "positive" is gtill very
encouraging, The percentages of 38,3% "negative” and

£1.67% “positive" show n high positive response nlso,
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These figures indicate that those teaching social studies renlise
that the teacher-mnde tests lecye much to be desired in terms of their
logk of relinbility, validity, comprehensiveness, clarity and
objectivity as indicated in the opiniomnnires given to these

teacchears,

T&le 1‘B-
In table (B) where the toachers were asked to state their

feclings whether they favoured n chapge in the present system of
testing socinl studies, they disangreed sharply., They were
shown n sample of how n model of measurement and evaluation
should be in order to ensure that the veorious levels of knowledge
including the learners' personality traits were measured and
evalunted before they were told to attempt the seven questions,
Results:

0f the 15 respondents, only one respondent wag in favour
of the change by recarding a highly positive response total of
'6' out of "7" possible scare, In other words he recarded an
agreement of 85,9f. The group na a whole registered a low
apprecistion or high disagreement of "70" out of 105 or a
percentage of 66,7 disapproved,
Pogsible Reasons:

It is not impossible that these tenchers' backgrounds

could have affected their decisions, Out of the 15 respondents,
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only one of them had roeceived mro-serves training in social
gtudies, The rest have histary and geogrnphy backgrounds
(seven historians and seven geographers),

| Apart from the background faetor, one might be right in
suggesting thet teachers would not like to involve themselves
in an innovation that look too demanding, Menswenent and
svaluation consume muech time in terms of iteuedrawing
and more especially when the teacher has te include personality
evaluntion in his testing, Purthermore these teachers might not
hoye hod the opportunity of attending social stulies seminars,
wor kshops, ref.resher courscs uﬁd ro-oriontation couwrses, They
therefore I'elt thrt there wog no need to give socinl gtudies
different attention othor thrn thot which they gowe to histary
or geography. Since there are so mony questions which this
writer cannot apsweor here, there ie n need for further resecrch
to find out wly the teachers aof zocinl studies in the Oyi local
Government Area of Kwara State, should be so pogifive in their
wsnimous rejoetion of 2 more comprehensive and voried evaluative

togls angd inetruments,



74

Table 2, Grnduate Tenchors Teadhing Social Studies:

0f the 15 respondents, 10 were graduntes. They represent
66,7 of the respondents. They resctod o2grecbly to the section
‘A' of the opiniommanire which decried the teccher-made tests with
3 of the 7 respondents mnking a mean score of "4" points each
out of "8" points possible score while two respondents scored
"% points esch ar 87.% . On the whole the group guve o
positive response thnt much wns wrong with the teacher-made
tests of (697).

But their response to the 'B' section ng regards the need
for introducing nev types ef evaluation they all gnve a low
ngreement of 34.% ., Respondent number 6 oven gave a "zero" score
for the imovntion while two other respondets grye the minimum
scare possible of "1" which remwesents 14,9 , The writer feels
that some of the reasons might be traceablc to most of those
given to explain the impnct and implications of o teacher's
educntionnl bnckground meggioned sbove, But it is not impossible too
that they did not understand the question or they did not answer them
frankly and candidly as they were enjoined,

The reasons for this low response calls furthor research

which is berond this present study,



Tgble 3, The N,C,E, Groduateg Tenching Social Studies:

The ¥,C.B, teachers represent + of the socinl studies
teachers tested, Their reactions to the Section "A" of the
teachers questionnaire indieate » collective dis- greement of
52.5 a8 sgainst their positive response of 47,%. Their
digsagreemont is not very high from their agreement as was the
cage with the grnduate teanchers, On the individual basis, the
pattern reflects modest support as it was only one respondent that
registored n "positive" response of 62.% while the four others
recorded no more than 507, Their pattern of disagreement shows two
respondents scoring 62,57 ond two others 507 with only one

pergon below,

E D N, C ! T .
Both individua)lly end collectively the sraduntes seom to be
nore consistent in either agreeing or disngreeing with the
two ports of the teachers' questiomnaires then the N,C.E.s, The
relevemt figures are shown in the table,
The renson for their consistency could be because of (a)
educational moturity and (b) teaching experience and (e¢)

interest in reading and exposure to new ideas and so on,
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Tnble 4. Geography Teachers Teaching Socinl Studies:

The highlights of the responses of the geograply teachers are as
follows: (n) Out of the seven tenchers one disagreed with
seotion "A", This respondent made a score of 37,5 (b) One respon~
dent gave a positive response of 87,% while two other respondents
scared 62,9 each (c¢) Collectively they grve an agreement response
of 57,1%., Their recctions for this section could be considered

fd?ott'cblea

Section B,

But 2 look at Section "B" shows a much more consistent
individual and collective rejection of the sclheme, Far
instramce out of the seven teachers (geographers) only two
were fayowably inclined toward the innovation while about
T1.1% were opposed to it, On the whole they recorded a rejection
score of 61,27,

Igble 5, Socinl Studies Teacher:

His reactions to section "A" indicates a 50-50 agreement
and disngreement, There wag only one teacher trained in social
studies, But as regards Section "B" he very strongly objected
to the introduction of any new comprehcnsive evaluative techniques,

His scores are 28,9 positive and 71.50 negntive,
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One would have expected his response to be favowable, It
cannot be ruled out therefore that somothing must have gone
wrong, Could it be that the questions were misunderstood?
Or could it be that ns the teachers were in their industrianl
action againat the governrent their composwe, wns affected
sonchow? Perhaps a resenrch nt some other favourable tine
uight reveal some interesting thinge that remain beyond this

research to explain,

Table 6; History Graduates Teaching Social Studies:

The history teachers like the geographers recarded 2 high
positive acceptance of the complaints made against the
teacher-mnde tests, Of the seven teachers six gave agreement
scores ranging from 507 to 87,9.. Collectively, they were more
positive than the geographers as they scared a "positive" 60,7
while the geographers scared 57.1%.

As regards section "B" their rejection score wns agnin higher
than that of the geographers: Historimns 67,% vs geographers
61+%. But their positiveness was not as significant as what
wag recorded by the social studies specinlist -~ 71.5.

It is interesting to note that all the seven "historians"

gove uniformly disagreement scares to the imovation and rescted
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similarly in registering rejection scares (16 positive to 33
negative out of 49) which in percentsage temms are positive 37.7 and
negative 67,7,

So far, the historians are the only group thot have showm
this type of uniform rejection, The researcher feels that this

is an interesting issue which requires furthor investigations,

Table 7: Teachers Whose Ages Range from 30-40 Yoears:

The teachers whose ages are between 30-40 nre nine out of
the fifteen teachers interviewed, Of these nine teachers only one
rendered low positive score of 37,5 for the complaints about the
teacher-made tests, The rest were positive in their reactions
with scores ranging from 5G% to 79 and a collective positive
reaction of 55,66, Their reaction is therefore, fairly consistent,

But with reference to section 'B' they were not so consistent,
Far instance, of the nine tenchers only two were in favour of the
suggested testing improvements. One respondent gove o vehement
suppart of 85.7% while amother person in the group gave OF support,
Collectively they all rejected the introduction of new evaluntive
tools and techniques with a no verdict of 65,1%,

One might be tanpted in tracing their decision to lack of

educationnl maturity and exparience., This faet is borne out by the
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fairly important differences shown between their scares and those

of the teachers rged above 41 years gs will be shown subsequently,

Table 8: Socinl Studies Teadiers Aged above 41 Yenrs,

These were six in nuwber, They all uniforuly rencted very
positively to the eriticioms lovelled ngrinst the teccher-mnde tests,
Individually their scores rnnged from 62,5 to 87,% . And collectively
their reaction of 70,86 agreement is impressive,

But surprisingly, like the history teachers, they also
unfformly individunlly anmd collectively rejected the introduction
of mengurement and evnluntion with a score of 69,17, Compnred with
the younger teachers, they showed much more impressive consistency
either in acceptins complaints against the tencher-mnde tests ar
in rejecting the suggested testing innovotions, One might ameribe
this wiformity to a number of reasons mmong which might be
cautiousneas which comes with nge as well as enviromment and

professionnl nttitudes which have accumulated over the years,

Discussion :
The foregoing reveanl so many things which couvld have been

token for granted, A few of the highlights of the findings are
(n) that the socinl studies teachers in the Oyi Local Government

aren of Kworn State apprecinte that the teacher-mnde tests have flaws



(b) that they are strongly ngroinst the introduction of o now
system of mensurement and evaluation to implement the traditional
exomination system (e¢) thot of the 15 teachers teaching social
studies in the selected sghools in the Oyi Loeal Government Arca
only one was on N.JY,S.C, (d) thnt the personsl] interviews that the
writar hnd with most of these tenchers helped to revesl that these
teachers hnd not nd ony pre-service socinl studiee re-arientation
course (e) that apnrt from officially introducing social studies
from sbove nothing has been done to improve its teaching and testing
and finally (f) thet only two of the post-primary institutions in
which the opiniomaires were conducted were Grade II Teachers -
colleges, the rest were secondary schools, Thnt the teachers!

nttitude seemed to reflect their view of the VALC,

oum tions:

The writer is of the opinion thot since the teachers were
mostly appreciative of the flaws implicit in the teacher-made
teasta ns shown by their positive reaction to Section 'A' of the
tenchers' questionnaire, there is an encouwragenent for a take-off,
But the schools that need be affected immedintely nnd effectively
are the Grade II teachers! colleges whose moducts are going to
handle the teaching of social stulies programme in the primary schools,
It is for them that this study was designed, But the difficulty is
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that theso colleges nre at-ffed with tenchers whose educational
backgrounds are either History or Ceograply. These are not vau‘y‘
keen on changes which are considered randienl or sweeping.
llevertheless, the few socin] studice graduntes that are produced

by the /BU, Zarin should be posted to the tenchers' colleges.

2. The teachers of soci~l studies in the Toachers' Colleges should
be re-trained through seninnps, in-service and werkshops,

3. There should be efforts directed towards the provision of
suitable textbooks and adequate instructionnl tenching-aids,

4, Cwrriculum should be more flexible in the teachers' colleges

to give teachers more frecdom for innovation,

Introduction of Mengurement and Evaluantion I'ar The Crade II
Teachers' Colleges Socinl Studies:

The writer fecls that the above conditions nre necessary for

the successful implementation of meagwement and evaluantion, But
before their viaple existence it is necessrry to plan ahead of

time so thnt implementrtion will not suffer as ~ result of lack

of facilities, This gtudy therefore is an nttempt to design n
programme in anticipation of what the trainers of teachers will use

together with those being trained when the Ornde II teachers are



being trained by social studies specialists,

The folloving prograrme which is designed by the writer shows
what the trainer of teachers should do to make his measwrement and
evaluntion more varied, continuous md comprehensive, Tue writer
believes that tenchor-mnde tests need be implemented and not
discarded, They are criticised on the grourds that they are not
enconprgsing enough in terms of content covernge as well as
parsonnlity testing. These aspects are covered precisely by the
programme which the writer hns here for the guide of the trainers

of tenghers ng well na the trainees themselves,
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TEACIERS' QUESTION ! .IRE

-

Ve would greatly apprecinte youwr cooperation in completing
the following questionnaire concerning your experiences with
testing, We hope that you will be entirely condid in your

answers to these questions,

Nane of Sehcol

Town Date
Strte
DIRECTIONS:

Plenge answer eanch question ns acewrately and as frankly ns
possible, Choose the one best answer for each question, This is
not o test. There are no wrong or right apnswers, This is a
mensure of how you feel nbout gomething., You will not have to

put youwr name on the paper,

YOUR BACKGRD UND
1, SEX
( )1. Maje
( )2. Female
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néd

AGE

).
)2,
)3,
)4,
)5,
)6.
.

25 or Under
26 - 30
31 - 35
3€ - 40
41 - 45
46 - 50

Over 51

GREATEST AMOUNT OF EDUCATION COMPLETED,

N,
)2,
)3.
)4,
)s.
)6,

Tenchers' (Grade II Certificate
Teachers'! Grade I Certificate
Diploma in Education Certificate
N.C.E, Certificate

Bachelors Degree B,A, Ed, BA/B.Sc. e e e

Others (Specify)

WHAT WAS YOUR MAJOR AREA OF SPECIALIZATION?

).
)2,
)3,
)a.

History
Geography

Socinl Studies
Other (Specify)
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Use the following Scele in Anowering Ouestions (5 - 12)

1+ Definitely satisfactory

2, Probnbly sctisfactary

3. Probably not satisfactory
4, Definitely not sotisfrctary

5. I don't know

For questions (5 - 12) write in the parentheses ot the left of each

question the number of the statement in the scnle given above that

best expresses your answer to the question,

5.0 )

6.( )

7.( )

9.( )

How valid do you feel the teacher-made tcsts are for
measwring studemts' intellectual ability?

How relinble are the tcacher-mnde tests for measuring
personality traits?

How relinble are the teacher-madc social studies
eZaminntions for content consistency?

How adequate are the tencher-mnde socinl studies tests for
item discrimination among the good, the averange and the
poor students?

How dependnble are the teadher-m-de social studies

tosts for indicating tenching-learning effectivencas?
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10.( ) How valid are the tercher-made socinl studies test items
in ternms of content covernge?

11.( ) How adequate zre the teacher-made social studies test
items in terms of measuring more than the lowor levels
o Imowledge?

12,( ) How relinble are the teacher-mnde socinl studies questions

in terms of objective~teat items relationship?

Use the following scale for answering questions: (13 - 19).

1+« This change is not needed or plamned,

2, This change is needed but is not plenned,
%« This change is planned but is not needed,
4, This change is both necded and planned,

For questions (13 - 19) write in the parentheses the nuber
of the statement in the senle nbove that best indicates your
reaction to each chonge suggested in yowr school's social studies
programo,

13.( ) To introduce objective tests far mersuwring amd evaluating
social studies outcones,

14,( ) To introduce attitude scale testing into social studies,

15.( ) To improve the processing and reporting of socinl studies

test results to pupils and parents,



16.(

17.(

18, (

19, (

20, (

sl

To improve the instructionzl effectiveness of social
studies,

To enswe that evaluntion of zoecial studies is varied,
continuwus and comprehensive.

To ensure that it is objectives that dictate what
evaluntive tools and techniques should be,

To base socinl stulies evaluation upon both neasurenent
and non-neasurewent evaluation instruments ond techniques,
To make some other change

(Specify)

Thapnk you for your cooperrtion,
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2.

3

5.

7.

PO CIAL STUPIES QUESTIONS M0 JUSTIFY THE FEASIBILITY
OF I'EW OMPREHENSIVE EVALUATIVE IT’S'I‘RIT?TI’I-ITS:m

TECHNIQURS

Is it possible to anesees students' progrese tewnrd the attajmment
of the goals of your socinl studies progamie by using the
essny-type questions alone?

Are all the socin]l stulies gonls and objectives open to such 2
nerrow testing range of the evaluative instrusents that you
are used to?

Do you make an effort to directly evaluate the full ronge

of your socinl studies objectives by sprending your questions
over the six levels of Bloom's toxonony?

How many different evaluation techniwues do you employ to
gather evidence of pupils?

Do you conduct social studies evaluantion for any other
purposcs besides detemmining marks? What arc they?

Do you solicit evaluntion ideag from pupils or encourage

them to engage in sclf-evaluation?

How varied and continuous are your tests ar other assignments?

(b) Precisely what do they require of pupils?
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8, Do you feel it is necessary for the social studies teacher
to evaluate the "nonmensurgble" oylcones of soecizl studies
objectives? Why or Why not?

9. How rigorously do you anajyse your tests and other
evaluantive procedures to determine thoir validity?

10. Do you consider your methods of evaluntion in the context
of yowr plamming for teaching ar arc they considered separately
from instructional planning?

11, How can you adequately evaluate the "new" socinl studies with

old evcluation procedures? (This or number one overleaf)

Objective: This is not to suggest that 'old' techniques need to
be discarded, but rather that they need to be
supplemented in order to assess progress toward a
changed and expanded set of objectives ar goals for

the country's social studies,
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SUGGESTED TYPES OF EVALUATION TR GRADE II TEAQIERS!
SOCIAL STUDIES PO GRAMME,

A. ITEMS T0 INEASURE THE GNITIVE THINKING PROCESSES - THESE
ARE TAKENT FROM THE GRADE II SYLLADUS:
e will agsume that objectivee have a1resdy been prepered
and o content outline developed and that the teacher-cvnluater

is ready to construct essay-tests,

10 _TEST THE UNIT (A) HEADING
Essry items will be subdivided, for presantntion purpose only,
into gix levels of thinking processes,
The following sre examples Yoar I syllebus: knowlcdge and
comprehension level ovnluntion:
TOPIC: Arnble farning developuent and problens,
1.  KNOWLEDGE LEVIL QUESTIONS:
1. (a) Idetify five major factors that gave rise to the
development of argble farming,
2, (2) List fowr important problems that mnke arsble frrming
difficult in your locality.
3. (a) Vrite three points nbout what the government can
do to help make farming an attractive occupation

for school leavers.
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() (DMPREHENSION LEVEL QUESTIONS:
4(a) BExplain, in brief, why the type of farming done in the delta

aren of lligerin is different from the type of farming in
Kwarn State,

5(a) Constrast the types of crops grown in Ondo State and those
grown in Sokoto State,

Year II, Syllebus Xnowledge and Comprchension Level Education:

Topic: Govermment Units in Nigerin,

Knowledge Level Questions:

1. Explain in yowr own words the statement, "each state is an

arn of the Federal Government,
2, Compare nnd contrast the powers of the stnte and those of the

Local Government Authority,

B, ITEMS THAT MEASURE THINKING SKILLS UP T0 THE HIGHER (MGNITIVE AREAS,
Year III,
Topic: Social Services: Application Level Evaluation,
Applicstion Level Quostions:
1« Give an outline which illustrates the relative importonce of

any two of the following social service institutions to the

community .



(2)
(v)
()
(a)

100
= W
Hospital
School
Pogt O0ffice
Bank
Gather the necessnry infomation snd be mepared to present a
public hearing on the topie: "The importmce of the hospital

to 2 community,”

Year IV Syllabus:

Topie: HMan's Psychological needs: Application Level Evaluation,

Application Level Questions:

T

From your knowledge of social services to our fellow humn
beings, explain how you would treat and enhance the confidence

of o fearful friend,

Year IV: Syllsbus: Analysis Level Evaluation,

Topiec: to Socinl Ch : sis Level ions:

1

3

What data support the notion that man is very adaptable by
nature?

Ananlyse two important changes that the military regime hes
brought to Nigeria,

Asgess their cconomic and social implicctions on the country.



Yeoar V Syllabus: Synthesis Level Evaluation,

Topic: cult Rogources: thesis lLevel Questions:

1« What would happen in the 1980's if Nigeria were to succeed in
(2) mechanising her agricultwe a (b) fail to mechanise her
agriculture?

2, VWhat are the possible courses of action for agrarian
revolution in Nigerin when farming is so wnpopular with the
school leavers?

Year V Syllabus; BEvaluation Lewel Evaluation,

Topie: Agricultural Resources: Evajustion Level Questions:

1. Would you prefer mechanised farming to the traditional system?
Why?

2, Which of the problems facing owr agrarisn revolution would you
consider as {a) the most important (b) the least important?
(¢) give reasons for your mmswers,

3. OBJECTIVE TESTS

Objective tests are evaluation mensures constructed so that

respondents working in-dependently will arrive ot the same ar

essentinlly the same scares for o given performance, They include:

True ar False, matching, ocompletion, and multiple~type questions,



1
a3
Here wo give axamples of gquestions written at various levels
of thinking, N
MULTIPLE CHOICE:
| Year T Syllabus: Xnowledge Level Evalustion,
Topic: Arable farming development and problems, Inowledge lavel
Queations: |
1, Which of the following implements is most essential to
nechanised farmings | I. o .
(n) Hoe
(b) Plough
() Groder o | " | .
(a) Tractor | |
{e} () and (d) of the abovo.
2., About whnt proportion of the population of the Nigerians is
1iving on farms? ’ | "
(a)
(b) 20%
(e} 506
(a) 8 o
O e

(f) Hone of the nbove,
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MUi.TIPLE CHO ICE: _
Yoar II Syllsbus: Conprehension Level Evolustion,
Topie: Govermment Units in Nigerisa Comprehension Jevel Questionss
1+ As the Federal Military CGovermment wanted developments to get
to the grass-roots of the society it quickly adopted:
(a) Unitary system of govermment,
(b) Federal gystem of government,
(¢) Confederal system of government.l
(d) Monarchicnl system of government,
(e) A4l1 of the nbove, | o
Year III Syllabus: Application Level of Evaluation, :
Topic: Socinl Services: Application Level Questions:
{. If you were looking for aid for an imwalid who has lost his
parents in o motor accident you would appeal to:
(a) Post Office
(b) school |
(¢) Bank
(d) Hospltal

{e) (a) qnd {c) of the sbove,
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Year IV Syliagbug: Anniysis Level Bvatustion.

Topic:

1

Man's Pgychological Needs, Annqyels Level Questions:

A professiongl man deprived of these basic needs (a)

associntion (b) job security {e¢) job satisfaction (d) Seen

bub
(o)
(b)
{e)
(a)
(e)

not heard (e) nlways openly bullied will be:
very productive - o
leaat productive

extrenely habpy

exhibit fertile ideas

all of the abowve.

Yeor V Syllabus: Annlysis Level Fvaluation,

Popic:

Te

Agrioulturgl Rescurces: Analysis Level Quastions:

Some agricultural experts are quoted as saying that agfarian

rev
(2)
(b}
(e)
(a)

(e)

olution hag not taken-off in Nigeris because of:
Lack of fertilizers B
Lack of capital inveatmemt.
Land tenure gystam
Lack of wholesome attitude of farmera to ggricultural
modernization, |

None of the above.
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Year IV Syllabug: Synthesis Level Evaluntion.

Topie: Wan's Psychological Needs: Synthesis Level Quesations:
1. To insure maximum productivity the solution lies with
nanagenent in providing good industrial relations like:
() Freec association of workers
(b) 1Informal groups
{c¢) Isolation of workers
(d) Freedom of expression
(e) Number (c¢) of the sbove,
Year V Syllebus BEvajustion Level Evaluation,
Topic: Agricultural Resources:

Evaluation Level questiong:

The Federnl Military Govermment has boen criticised far
training sgriculturglistes who spend most of their time going over
flles and newspapers in their offices, The critics felt thet training
should be given to the actual farmers, But the government realises
that most of our farmers sre illiterntes to whom rcoseardh findings
are menningless, What would you advise the government to do?
(a) Close n1l ngriculturnl research centres, .
(b) Give the farmers rudimentary training in agricultwal techniques.
(c) Open more agro-service centres for farmers.

(d) Make agriculture compudsory in all our schools.
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(e) Only number (a) above solves the problem,

4, TRUE OR FALSE: OTHER LEVELS OF THINKING,
All the foregolng are examples for the multiple-choice

meagurement and evaluation devices, In arder to make evaluation
varied and comprehensive the following are illustrative examples:
Year I Syliubuc: Knovledge 2evel evaluation:

Topic: Causes of food shortage and their solutions.

Xnowledge Level Questions:

Directions: Read caoch of the following statements. If the
statement is true, circle the "I, If the statement is false,
cirecle the "F",

TF 1. Poor weather is the only cause of food shortage

T F 2. Lack of storage facility is the only cause of food shortage.
T F 3. Mechanised farming is the solution

TF 4, Al of the obove,

Year II Syllabus: Knowledge Level Evaluation.

Topic: Education: Traditional and Modern.Knowledge Level Questions,
Dircctions: Read each of the following statements. If the
statement is true, circle the "T", If the statement is false circle

the "F",
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TF 1. Traditional and modern education are the same thing.
TF 2, Anybody who receives one does not need the other,

TF 3, The two are different,

5e TCHING OR @ <y
Yenr III Syllabus: Knowledge Level Bveluation,

Topic: Nigeria's Neighbours: Knowledge Level Questions:

Directions: Read the following statements and select the best angwer
that expresses the most appropriate statement for completing the
following stem:

Nigeria's neighboursin the West is ? and in the
East is ? while in the North is T
(a) Ghana
(b) Chad
(e) Togo

(d) Cameroon Republic

(e) Benin Republic.

6. THE AFFECTIVE IDMAIN: MEASUREMENT AND EVALUATION TECHNIQUES,
Since many contemporary educational strategies are aimed

ot the affective domain, teachers and program developers must

carefully consider their affective objectives and seek adguate

ways to mensure these ob jectives,
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THE ECTIVE DDMALN

Tho tests that nre needed here are such that the teachers!
objectives should embrace behayioural and substantive attitudes
in their instructionanl procedures of teaching socinl studies,
It is perhaps obvious that teonchers cannot teach knowledge |
effectively if they entertain insuvbordination and unruly
attitude in the clagsroom, In the same woy teachers would not like
their children to appenr in shabby clothes or dress silovenly or
perhaps do wenton deatruction to school or public property,

Since values could be taught consciously cr unconsoioualy,
it would be difficult for a tencher pot to affect his class puplls
either pogitively or negatively. In that cnse it would perhaps sound
imprudent for aff ective domains not to be given the proper place
that it deserves in all owr social studies evaluntive strategies,

The fbllowing nre some sample wuestions showing how the
tenchers of gocial studies can test their pupils using essay-type
questions: R S =
Yeaxr I Syllnbus: Knowledge Level Evalustion,
Topic: The Importance of Food To Man.
Knowledge Tevel Questions: -
tsv Stete how you feel food is important to nan,

2, State how you feel food should be kept,.
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Year II Syllabus: Comprehension Level Evajuation,

Topic: Soeinl roles,

Comprehension Level Evajuation:

1. BExplain-in-brief, what you feel should be (a) father's
socinl roles to his son, (b) Songt socia) roles to their
parents.

2. Vrite clearly what you feel should be children's social roles
to school property,

Year III Syllabus: Application Level Evaluation,

Topic: Community Development,

Applicotion Level Question:

1. Give a brief example of what you feel shows that a community
does not depend on the govermment to do everything for it.

2. State how nnd why you feel a community must do self-help
projects.

Year IV Syllobus: Synthesis Level Evaluation,

Topic: Man's Concern for Others,

Synthesis Level Questions:

1. To encourage affection for others, do you feel you should
concern yourself with others welfare?

2. Contrast whot vou feel should be done and those that should be

avoided,
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Year V Syllabus: Analysis Level Evaluntion,

Topic: Man's need for association,

Analyeis Level Questions:

1e

What data do you feel support the ides that man needs
aggociationt
What views do you feel people should cxpress for the need of

free nssocistion?

Year VI Syllabue: Evaluation level Evaduation,

Topic: Effects of Lnokes on Man,

Evaluation Level Questions:

1a

The Government has built the Kainji Lake mainly to supply
electricity to the various parts of the country:
1« In your brief comment, explain how you feel the
government should hove woduced electricity at a much chgaper
rate,
2, Explain why you feel that way,
3. Do you feel that youwr suggestions would be mare
beneficial to Nigeria and her neighbours than the Kainji

Dam?
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Contrary 6 the much-held popular view that the effective
domain is not testaple, experts have shown thot questions could

be designed to test such desirgble attitudingl gqualities like:

tbedience, cleanliness, truthfulness, cooperation, respect far

others, tidiness and so on,

Here are o few examples illuatretive of the ways in
which the classroon teacher nay perhaps draw guestions on the
above desiresble gqualities, .

Directions: Read the following statement carefully and
then give n 'yes' or 'no' answer to ench statement.

The morals that the tencher inculeates consciously and

unconsclously in the children should embrace:

Stotement: '  Alternative Choice (Yes:No)
f. (leanlineass  Yes | _ o
2, Selfwhelp spirit - e R -
%s»  Selfwrelisnce | E_ - ﬁ ; -
4.  Analybionl thinking = _' T e
5. Cooperation “.;: ﬁ! : - a -
6. Selfwurenlization ' .- : S -
T. Respect for others' viow - Lo -

8, Care for public property - R S
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2o

D

9. Demoerctic approach to

decision-making - - Yas 7 Fe

10,  Honesty C - -‘i T .

A

There. ar("> otﬁer .e.'ve.luative techniqués far the Affectiva Domasin
which are perhnps indispensable to a continuous and
comprehensive acheme of nsgessment of our pupils at all levels
of the Grade II teachers' aoeinl studies mrogramme,

A few of these tools are listed below, This is not an
exhaugtive list, The reader will perhaps find a more sultuoble
alternative list: _ . _
Obgervationg: These are employed by the teacher to watch smd
record the stendy progess thot an individual os well as groups
of etndents mnke when exeouting o project, For exampls,

"I learned statements®,

Cheeklista: These ennble the teacher to identify basle

skills and the extent of their use by student's., for example,
"Concern far others",

Peer Approisal: This ls o technigue for evalusnting the social
structure of the students in g particular class, for

exanple, "Nomination by description”.
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etric Tec uesg:

This is ~ technigue used for mensuring individuals'
socinl ancceptonces, For example, "I would choose to play
with these children - napes of nt least five children nre

written for each strtement given by the tencher-evaluator,
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(HAPTER 5

Sunmary, Conclusion and Recommendation

INTRO DUCTION :

Searcely a doy passes without some form of public reference
to educational chrnge and the damands of technology. Deslarations
that the maxinum develomment of human potentinl is o national need
haye nlmost become cliches. An ndvaneing army is vulnerable and
exposed to attack on its flanks if it pushes too far ahend from
bage and ite lines of communication are attenuated, ©Should the lines
become severed the leading and finest troops are isolated and their
cdvance halts, Similarly the mrogress of producing effective
citizenship would perhaps come to naught if it failed to
recgive functional educational support in depth, For example a
commer@iel nirline pilot no longer flies alone by the seat of hisg
pants because his particular skill cannot be safely exercised
without the technicians on the ground. In other words, every
technical advance, no matter how sophisticated or complex, has to be
underpinned by human skill and expertise, Similorly democracy

eannot function well in a society whose citizens cannot examine social
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mroblens with congtructive criticiam, Demoorncy thrives well

where every citizen is aware of his duties and not merely his rights,
Social studies has a major role to play, in the cultivation of the
gooinl skill and the best uge of human ability, #nd one might

be justificd per‘hnps in asking whether sociel studies could make

its contributions where its teachins and testing are geanred towerd
the usual paper-and-pen exsmination systen,

At present there is much controversy about the West African
Examinations Council’s role in determining the future of this
country by making its educatlonal system totally eromination-—
oriented. Therefore n brief nttempt is mnde to put some of the
arguent s inbo perspective and to examine the implications of
the current discussion far the work of social studies teachers,
Teachers and students nre so confused by the apporent conflicting
views of the officinla of the ministries of education, 1loeal textbook
writers asnd polltical arguments in the name of quality education
thot they find it difficult Yo stand nside and take an objective
view of the need for a comprehensive sysbem of measurement and
evaluntion.

The experience of teachers in the construction and use of

% jective tests coupled with continuous and varied evaluative techniques
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hns tended to bo sporadic and limited. Mest exmus have been

uged to test faectunl knowledge rather than for diagnostic pwrposes
and educational guidance, For many teachers, tests are adninistered
and norrowly evalunted usually for selection nnd elimination
purposes, The rather poor discriminatary quali¢y of the gocial
gtudies tecchar-made teost it ems causmes doubt to be thrown on their
item consistency and content validity, One might be correct in
saying that n good soeial studies teacher should not merely take
note of one or two types of test varieties in his assessment of his
gtudents' potontial but of a whole range of relevant evaluative tools
and techniquesa. In order to boe succesaful the social ptudies teacher
needs to be pre-trained or re-trained and oxposed to periodic re—
orientation courses, seminars, workshops and refresher cowses,

Such training should te geared to the art of test construetlon,
adninistration, secoring, objective analysis and interpretation,

SUMMARY

This study took the form o éma‘\:ive evaluntion as it wase
sgsuned the teachers had had their professional troining in the
traditional transmitting system. If thg-qggstionnaires had bheen
designed to test an on-going lesaon, then it would have been

necessary to focus attention on formative evaluntion.
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The investigatten which was conducted in ten Post-Primary

Tnstitutions, in the Oyi Local Government Area, of Kwarp State,

attempted to find out whot the teachers of soclal studies felt aboubs

(a)

(v)

the validity of the current social studies teocher-made tests
the desirsbility of supplementing the traditionnl paper-and
pen exomination with a comprehensive system of measwrement
ond evaluation, |

For section 'A' the teachers were expected to react frankly

"t0 elght statements on a2 five point scale., While in Section 'B!

they were expected to tick the stataments which appropriately

expressed their feelings on o fow point seanle,

In their attempt to answer the tencher-questionnaire the

following problems which the study wns designed to investigaote

gquestionsy:

were proved vividly: - o
_ (a.) that socia]l studies teachers tested mainly the lower levels
of knowledge; | .
(b)  that these tosts laokea comprehensiveﬁ;sa, item disérimination,
content validity,
(c) that they vere unrelisble and invalid, =%
In addition the study sought to find nnswers to the following
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(a) What types of nssessment were used by the socinl studies
teachers?

(b) What evaluative devices might be suitable for appraising the
Grade II tenchers socinl studies programme,
As it was shown by this study that the Grede II, teachers
socinl studies programme was being exmmined by the traditional

exapinat ion system, 1t wag important that evaluation was introduced,

SUOURY OF PRO CEDURE,

In order to research the problem a two-categorised questiomnaire
was designed to collect datan: These were:

(a) Validity of teacher-made social studies tests,

(b) Desirability of complementing the existing paper-and-pen
examination with evaluation, In the questionnaires teachers
vere asked to nnawer nll stntements a8 frankly as they could,
The responses of the 15 teachers who completed the

questionnnires were highly positive towards the lack of validity

of the teacher-nnde socinl studies tests. Their collective

'"Posit ive' response wag (61.67%) as ngainst their 'Negative' of

(38,3%). But surprimingly their reaction to the part 'B' of the

questionnaire which sought information on the dee;irnbility of

supplenenting the traditional paper-and-pen examination with

neasurement md evaluntion received a low "Positive" response of
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(33.%) and o high Negative response o (66,7¢), It was not
possible in this study to find out if the students taught by the
socinl studies specinlists did muweh better in their tests than those
taught by the teachers without social studies re-orientation,

It is hoped that further study will be conducted in this aspect in

future,

- @NCLUSIONS

The teachers who completed and returned the questionnaires
were those, with the exception of me, who were teaching social
studies in the institutions listed, They all ngreed that socinl
studies teacher-made tests were invelid ns they were deficient
in item discrimination, content coverage and more over the test
tools were not comprehensive enough, They expressed support for
doing something by way of having guidelines not only on the
testing but ajso on the teaching of socinl studies., At the time
this study was done most of the schools visited lacked good socinl
studies books, the ones in use could readily mislead the non-gpecianlist,
Many of the teachers did not complete the questionnajres on the
grounds that they were not competent to commit themselves, This
they explained was due to, in part, the faet thgt they had vague
ideag of the social studics terms used and moreover because of their

educational background they were not in a position to respond
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confidently, The information of these teachers indicated that
gocial studies wes becoming a popular subject, But the main
problem wns the dearth of specialists who could handle its
teaching and testing competently. Appoarently, the situation was
pade warge by the faet that teachers who were not happy to teach

it were forced as it vere, to hapdle it without being provided with

suitable textbooks, teaching alds and exposure to retraining courses,

RECOMMBNDATIONS

Socinl studies now enjoys the patronnge of both the Federal
and the State govermments in Nigerin, It is taught in all the
winary schools the first two-years of the secondary schools, in
all the Grade II teachers' colleges, A.T.C.'s and in the
Universities of A,B,U., Zaria, Lagos, Ibadan, Ife, and Calabar,
It is taught up to Ph.D, level at A,B.U, For a discipline incepted
in the early 1960's with such a very humble and unimpressive
beginning, it hag made a very bold and appreciable progress,
It will be taught for 3 years of junior secondary school as the
only social science/history/geography course and offered as an
option to others far 3 years of secondary begimming 1982, The
questionnaires used to investigate the opinions of the tenchers of
gocinl studies in ten post~primary institutions in the Oyi Local
Goverment Aren of Kwarn State, showed that the progress made so far
could be accelerated if some of the major problems thwarting its

rate of progress could be removed, These roblems were traced to:
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(1) Lack of professiomnlly trained social studies teachers,
(2) Lack of good books and other invaluable instructional materials,
(3) Fareing unwilling and un-reoriented tenchers to handle the
teaching and testing of socinl studies, The recommendations which
the writer has suggested herc are concerned with these limitations,
Efforts should be nade to train and staff the Grode II teachers'
colleges with qualified social studies teachers, Since the Grade II
teachers are going to teach social studies at the primary school level,
it perhaps, goes without saying that they would not perfarm better
than their own teachers, The teachers responsible for the
training of these Grade II teachers lack good books and other
instructional materials vhich are indispensable to effective
teaching and testing., This situation should be improved by a
process of retraining of the trainers of teachers in the art of

test construction and imterpretation, It is conforting to note

that many higher institutions now offer social studies courses

and for that reason it is not as difficult ag it was in the 1960's

as well ag in the early part of this decade to get where to

train the requisite teachers in the country,



122

Another important recommendntion iz that the inspectorate
division of the Ministries of Education in each State of the
Federation should hnve socinl studies specinlists ns inspectors.
The current practice of n Historian or Geographer ns an inspectar
perforning that service leaves too much to be desired and should be
corrected, Experience hng shown that social studies specialists
had been posted to the ministries where they could not use their
prof essional training to the best adventage of others where it
wag intended to be, this practice should stop,

It is not a good system either, to force teachers to teach
what they dislike teaching. It would be a good idea to re-educate
them well, see DuBgy Curriculum Evajuation where such a situation
arises, Teachers are human beings and they are cautious about
their image, In a situntion where their mresence would do more
harm than good it would be better not to give directives which
threaten the teacher's job satisfaction ag well as promotion
progpects which are at times predicated on his obedience.

Such compliance whidh does not generate from a sense of
comitment to duty would not serve a useful pumpose, The

aut hority could arrange for periodic seminars at the state
headyuarters where erperts could make their useful contributions

come within the rench of suech tenchers,
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There are countless social studies books on the market
right now, it is spparent that these books were written by
commercially minded authors, They lack, for example, teachers
guides to activities, They lack activities, They provide little
or no themes, or lesson units, And importantly one cannot find
gomples which the users ean follow, There are a few good books
written by foreign authors but they need adaptation and validation
before they can be used to advontoge in this courtry,

At presant the Institute of Education apnd the Department of
Education at A,B,U, have produced and are mroduecing good books

and materials which have ample illustrative lessons, activities,
and evaluntive techniques vhich the classroom teacher cmn pick
from and use, (See Appendix - for file) It would be good if these
books could be produced in large numbers so that they could come
within the reach of the primary and post-primery institutions in
the immediate future,

The evaluation programme described in this study hag given rise
to possibilities for further study, and some of them are discussed
here. The writer has observed that most of the teachers of social
gtudies divarced its teaching-learning processcs from its testing,
In the majority of cases what wns tested was entirely unrelated

to what wag taught, It is important that social studies teachers
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always put down their instructional ob jectives,
Instructional objectives can be stated in different ways., One
oomon type of statement is in terms of what we, as teachers
are going to do, Thus we might have statement like the following:
"To demonstrate to students how to set up a socinl studies
audio visual equipment,”
The difficulty with a statement 1ike this is that it focusses
on the teaching activity rather than on the leaming outcomes
to be attained by students, Precisely, we have achieved the
ob jective once we have completed the demonstration whether or not
the students have lecrned anything from it, A mare frutful way
of stating instructional objectives is in terms of the types of
out cones we expect from our teaching., Therefore after we have
denonstrated the socinl studies apdio visucl equipment perhaps
we might expect the studemts to be able to do the following:
1e Identify the social studies audio visunl equipment uwsed in
the demonstration,
2+« Describe the steps to be used in setting it wp,
3« List the necessary precautions in handling and setting it up.
4. Demonstrate skill in getting up their own,
Note that when instructional ob jectives ore stated in this

napner, they direct attention to the student and the types of
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behaviour he is expected to exhibit as = result of the learning
experience, Thus our focus ghifts from the teacher to the learner
and from the learning processes to the learning outcomes. This
ghift in focus clarifies the intent of owr instruction and setes the
stage for an evaluntion of thet instruction,

In effect, it is implied here that evaluntion can only be
ef fective when the objectives are clear, The nbove exmmples indicate
evaluation which ocewrs at the end of the lesson, Far this same
lesson whose objectives in terms of the outcomes nre clenrly
stated, it would be necessary for the teacher to use formntive
evonluntion during the progression of the lesson., This would help
to clear doubts and ensure that mistakos are not allowed to
reamin till the end of the lesson unit,

Besides using evoluwrtive tools to measure leorming outcomes,
other evalustionnl strategies might be developed to measure
changes in learners' interest, attitudes, cooperntion, feeling
for others, It is when testing tnkes into account, the measurable
outcomes of learning as well as the personality traits which do
not lend themselves to conventional tools and techniques that an
ob jective appraisal of an individunl cowld be said to have been

made.
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This study raised some questions which will necd further
investigation before any definite answors em be found, It was
observed that the assme tenchers who felt strongly that social studies
teacher-made teats lacked objeetivity, who in Scetion 'B!, vehemently
opposed the idea of supplementing or improving the current testing
tools., It might also be posaible to investigate whether the
studonte trught by peeciel stulies specinlists do better in thag
subject than those taught by Historians and Geographers. It might be
possible to compare the populerity of social studieg in secondary
schools and Grade II Teachers' Colleges. And, it might be possible
to investigate whether the traditional method of teaching is eagier
for evaluation than the nethods of inquiry. This night help to
make the re-training of social studies teachers to divest

themselvea of the old system much easler.

e
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List of Sooial Studies Books
nBey, Do L., V. 0. Onysbe, P. E. Prokupek, Sooinl Studigs Methods
_ for Nigerian Schoolg, Oxford, London, 1979,

DuBey, D, L., and J. L, Barth, Inguiry Methods for Nigerian Socinl
, Studies, Nelson, London 1979.

DuBey, D, L. et al, Primery Sceial Studies for Young Nigerians,

(Vols I-1T) University Press Lid, Nigeris, 1980,

DvwBey, D, L, gt al., Secondary Social Studies for Qur Nat ion.
(Vols I-1II) Nelson, London, 1979,

Onyabe, V. 0. and E, Edoh (Eds), A Guide for Primary Teachers
of Sogia) Studies In Nigerian Schools, (Vols I, 1I, ITY)
N,N.P.C., Zaris, 1979,

Nwosu, S, and H, Corkin, Handbook for Teachers o Soeinl Studies.
Longman, Higeria, 1977, (Good although not ot ABU},
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