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ABSTRACT

The study is a survey work on some classroom
practices in the teaching of Listening Comprehension in
Selected Senior Secondary Schools in Kogi byL.G.A.It set
out to examine the techniques, activities and materials
used for teaching the skill and also to identify
problems encountered during VListening Comprehension
Lessons.

The subjects of the study were students and
teachers of English in the Senior Secondary Schools.
The two main instruments of the study were questionnaire
and classroom observation. In the questionnaire, the
opinions of teachers and students were sought concerning
the teaching of Listening Comprehension. Lessons were
observed to examine the techniques, activities and

materials used for teaching the skill.

The analyses were done wusing frequencies and
percentages. The results have shown that teachers teach
the skill but mainly for examination purposes. The
findings also revealed that the most common technique
used is "reading aloud" and the most used teaching
material is the "teacher's natural voice", while
"listening to passages from textbooks" is the most

used activity.
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Anong the main recommendati ons are:

Teacher Education Programmes should incorporate the
teaching of Listening Conprehension into their English
Language Progranmes. Al so teachers should teach not
just for examnation purposes alone, but they should be
responsive to the student's needs and the realities of

the second |anguage situation in N geria.



(vii)

TENT
Page
Declaration ......... o RGN & % RN NI & BN i
COFLITICAEION: v avives & 5 wusseiaiea & & & sate e aies & b soeiss 11
Dedication ........ % 5 § WEREPEEE § § TROGEPTEE § # e iii
Acknowledgaments . iiisvansevsasiseniaassaidsne iv
ABBECRCTE .o o 0aoniey o » apeiiempd & § 8 paslatents & & aiis v
CONLONLE . :::owaimissa v SER § & R SNEULiE B & B e vii
Liet of Table® cisiissiswiasss 55§ EARGaNSE T Ok < X
List of Appendices ......ce0veu.. DS R Rees x 1
Definition of Terms and Abbreviations ....... x11
CHAPTER ONE
1.0 INTRODUCTION . ....ivevuvaes & WREERAE § B W 1
151 Background to the Study ¥ RREREERG S 1
L ) Purpose of the Study ........ SAREG E O REae 5
1.3 Statement of the Problem ............... 6
1.4 Research QUESLIONS . ....¢.iervennnennnns 7
1.5 Naad Tor the StUdy . ..ceess sammenes s owss 8
1.6 Significance of the Study .......veveanas 8
y P Bas1C ASBUMPLIONS .uwedns s ssnanasioss s 5 9
1.8 Scope and Delimitation of the Study P 10
1.9 LIMIitationg :aia; cicmaiaii s i B : LN 10
CHAPTER TWO
2.0 REVIEW OF RELATED LITERATURE ...vcooeres 11
S INtroductEion <svsawpaveaa s GrpiwiEe i B e 11
2:2 Teacher Education in Nigeria : Form and
RUFDOBE wucalss s & § smanpmns & 5 & sale ST B % Rl 11
2:2:3 Forms of teacher training in Nigeria .. 11
2842 Purpose of teacher education ........... 13
2.3 English Language Teaching at the Secondary
School Level in Nigeria : State of the
APE & & v § EREEDEERE § 8 SUNYETFE § 8§ e 15
2.4 The Teaching of Listening Comprahens1on
in Secondary Schools in Nigeria ........ 21
2.4.1 Teaching techniques in Listening
Comprehension ......coceeseesses % 3§ e 26
2.5 Classroom Observation Technique in
Language Teaching ........coeeenrenennass 30
2.5.1 Observational Technique .............. . 31
2.5.2 Some studies in Nigeria that used
observational procedures ........oeeove0 33

2.6 Summary of the Chapter ......ocoveveenns 34



(viii)

CHAPTER THREE

LWWwWwwWwww
oONnEwWN =0

0 W W W
—~ 0o~

RESEARCH PROCEDURE AND METHODOLOGY .....

Introduction ........ Gasdiie EETAG S E B
Population .....eeeeeesscassessonanssssss
SEAMDTES: & o cermmmonee & ©EEEEEENT = » & KEEe e 5
INBErUMSNEALION ;i « coeneimais & o oisre sismmincs o a ke
Construction of Questionnaire ..........
Construction of Checklist for Classroom
ODBBrYALTON Giian o s swaiaia@@ma s & & Las@ewa s s o
Procedure s iidis s Seaess s 4 b ismasvns asa R
Analysis of Data ........... el amad s e ;
Pilot Study ...... PR AR DA kN & e
Summary of the Chapter e

CHAPTER FOUR

Lo
WN =0

ANALYSIS AND INTERPRETATION OF DATA ....
INtroduction siiississasvias s a s sasidessss
Teachers' Personal Information .........
Teachers’' Reactions to the Teaching of
Listening Comprehension .........coeee.s
Teachers' Responses to Techniques and
Activities for Teaching Listening
Comprehension ....... S ¢ B R E NN §

Responses of N.C.E. and Graduate teachers

COMPAred :icosnssssspicibnnsaibadbnanises
Analysis of Students’ Questionnaire ....
Students' Personal Information .........
Students' Responses to Opinions about the
Teaching of Listening Comprehension ....
Students’ Responses to Activities,

Materials and Problems Encountered in the

Learning of Listening Comprehension ....
Analysis of the Lessons Observed .......
The Techniques used by teachers to teach
Listening Comprehension ........ceoees4.
The Teaching materials used by teachers
The Activities engaged in during
Listening Comprehension lessons ........
Problems encountered by teachers in the
teaching of Listening Comprehension ....
Discussion of FIindings ........00eueeeeen
The Questions raised for the Study .....
Summary of the Chapter .......ceoeeeeean

Page

35
35
35
36
37
37

38
39
40
41
42

43
43
44

48

50

62
63
€63

65
68
71

12
74

74

75
76
76
81



(ix)

Page
CHAPTER FIVE
5.0 SUMMARY, CONCLUSICN AND RECOMMENDATIONS 82
5.1 Introduction ... u.e ittt tncnnncarnsnsan 82
5.2 Summary of Findings ............. e re e . 83
5.3 CONCIUSTON vt ve s ennnrenncnnnesns C e e 856
5.4 Recommendations . ...ttt in i ieninnnnns 88

BIBLIOGRAPHY 4 4 & # & & & ¥ & ¢ ¥ u oW N N E EN NN * 4 4 % F B P 92



(x1i)

LIST OF APPENDICES

Agpendix A - Teachers' Questionnaire .. - 96
Appendix 8 - Students' Questionnaire .. 100
Appendix C - A Checklist for the Observ-

ation of Teacher Practices

in the Classroom ......... 102
Appendix D - List of Schools in Kogi

Local Government Area .... 103
Appendix E - List of Schools used for

the Study ......... e e - 103

Appendix F - Lessons CObserved ......... 104



ESL -

ELT
§.5.85.
N.C.E.
B.Ed.
P.G.D.E.

UNESCO

(x11)

ABBREVIATIONS.

It is an abbreviation for English as a Second
Language.

English Language Teaching.

Senior Secondary School.

Nigeria Certificate of Education.
Bachelor of Education.

Post Graduate Diplioma in Education.

United Nations Educational, Scientific and
Cultural Organisation. :



(xi11)

DEFINITION OF TERMS_USED_IN_THE _STUDY

CLASSROOM OBSERVATION:

COMMUNICATION:

EFFECTIVE TEACHING:

COMPREHENSION:

In this study 1t refers to a
technique for studying the
classroom behaviour of teachers in
such a way that this behaviour is
evaluated.

It is the process by which senders
and receivers of messages interact,
In this study, it involves teachers
and students 1in a listening
comprehension lesson.

This takes place when all factors

that contribute to learning are
met. This would then result to
positive learning [in the learners].

It refers to the exercise aimed at
improving or testing one's
understanding of a language
(written or spoken). In this
study, it refers to the understand-
ing of the spoken language.

TEACHER PRACTICEsz In this study, 1t refers to the

TECHNIQUE:

techniques, methods, materials and
activities used by teachers 1in
teaching Listening Comprehension.

This is 1implementational. It
refers to a particular strategies
or contrivance used to accomplish
an immediate objective. It must be
consistent with a method in harmony
with an approach as well (Anthony,
1972:5)



CHAPTER ONE

1.0 INTRODUCTION

1.1 BACKGROUND_TO_THE_STUDY

In language teaching and learning generally,
listening, speaking, reading and writing are seen as the
four Tlanguage skills. These skills are very important
if a child 1s to learn a language. In the early 1960s,
emphasis was more on the teaching of reading and
writing. Oderinde (1979) asserts that during that
period, English Language was taught as if there were
only one variety of English - that of the formal written
English. The other two skills (speaking and listening)
were neglected. However, in recent times, more
attention has been paid to the teaching of these skills
(listening and speaking). This 1is evident in the fact
that Oral English has now been made compulsory 1in
schools. The attention given to Oral English is as a
result of the growing interest 1n Language as a
communicative tool.

Communication involves two or more people, but
speaking in itself does not constitute communication
unless 1t is listened to and comprehended. Comprehension
is therefore essential in Yanguage teaching and
learning. Tomori (1967:30) 1in emphasizing the
importance of comprehension 1in Jlanguage Jlearning, has

this to say:



Comprehension 1s an essential activity
of everyday life. Man comprehends to be
able to survive in his environment. To
comprehend the linguistic element, the
person must be able to hear and
understand 1ts sounds and must be able
to see or feel and understand.

The function of English as a means of
communication makes it an essential language to
teach. Bamgbose (1970) observes that out of all the
heritage the British left behind in Nigeria at the end
of the colonial administration, perhaps, English is the
most important. Banjo (1989:1-4) also expresses the
fact that the uniqueness of English language as a
subject makes i1t more demanding to teach than other
subjects. He says that because of the vital role
English plays in our national 1life, it is necessary to
consistently learn it at school over a long period of
time and moreso other subjects have to be learnt and
taught in English. There is therefore the need to design
an appropriate curriculum for English Language Teaching
at the Secondary School Level.

This study examines Listening Comprehension as it
is taught in the Secondary Schools and particularly at
the Senior Secondary School level. There has been much
concern for the quality of teachers who teach English
in the Secondary School. As Adeyanju (1989:65) puts it:

The success of English depends on the

quality of English teachers in schools.

A teacher of English should have at
least a Nigeria Certificate of Education



(NCE) with specialization in English or
a first degree in ESL.

It has been observed by this researcher that some
teachers who teach English 1n the Secondary Schools
nowadays are teachers who offered disciplines other than
English Language during their training. In addition, 1t
is this researcher’s view that some teachers who are
trained to teach English appear not to practice what
they were trained to do.

It appears also that in the teaching of English,
more emphasis 1is placed on speaking, reading and
writing. It 1s sad to note that 1n spite of the
emphasis on communicative language teaching, listening
has not been given adequate attention. Studies 1n the
area of listening comprehension have revealed that the
attitude of teachers toward the listening skill is
lukewarm (Rivers, 1968; 1980; Brown, 1987), The
problem, in fact, 1is that some teachers themselves do
not listen. The erroneous view is that listening is a
"passive” skill., A listener is far from passive in that
he receives, analyses and interpretes the oral signals
that came his way, recreating the message of the
speaker.

Ltistening Comprehension is crucial in the teaching
of not only English Language but also the other
subjects, including the Sciences. Neglect of this skil)
is not Jjustified. It is as important as other skills or

even moreso because the phonological system of language



is acquired by listening and oral communication is
impossible without a listening skill that is more
developed than the speaking skill. Olaofe (1991:3) 1in
stressing the importance of listening comprehension has
this to say:

Listening comprehension 1is an 1important

everyday skill commonly wused in all

academic disciplines
Apart from listening to comprehension passages, students
listen to lectures, talks, debates, radio broadcasts to
mention a few. This of course makes i1t necessary for it
to be given its proper place in language teaching and
learning.

The position occupied by listening comprehension
all over the world has changed from the period when the
formal written English was the only variety taught.
Oderinde (1979:75-80) explains that i1t is due to the
growing 1interest 1in Jlanguage as g communication
instrument and the realization that competence in a
second language depends solely on the habitual
manipulation of sentences of that language,. Oderinde
also notes that current English language textbooks
include listening comprehension as well as other skills.
The modern languages National Curriculum for Senior
Secondary Schools Volume 2 also includes listening
comprehension and the three other skills. At the Senior
Secondary School level the emphasis is on listening for

main point, for 1implied meaning and for the



identification of the speakers purpose or tone. The
content at this level 1is related to real or possible
activities of everyday life. A teacher of English must
therefore possess the necessary knowledge and skills to
teach the communication skills.

How then do teachers teach this skill? Listening
Comprehension is taught in the Secondary School by means
of the teacher reading aloud to the learners while they
listen and answer questions afterwards (Sangwa, 1987).
In most cases the teacher assumes that the learners are
listening. But are they actually listening? According
to McKeating (1981), texts written originally for
reading are usually more difficult to understand when
they can only be heard. Therefore most learners found
it difficult understanding texts read to them. They
therefore lose interest in listening. Moreso, there 1is
a difference between teaching 1listening comprehension
and testing it. By reading written texts aloud to the
students, are they being tested or taught? Students
should not be forced to pay attention to the texts being
read to them for, they may end up remembering very
lTittle. Teachers need to guide them in making notes

while listening and encourage then to listen.

1.2 PURPOSE_OF_THE_STUDY

At the Senior Secondary School level,
comprehension is seen as vital for the development of

students’® proficiency in English. Students are expected



to identify the main points of a speech, distinguish
between stated and implied meanings in speech and make
notes from lectures listened to. Teachers are expected
to establish spoken communication in English with the
students. This 1s done through complex listening
materials dealing with real-11fe situations. It was
thus necessary to investigate what exactly teachers do
in their classes. To do this, the study has a threefold
purpose.

(1) To examine teacher practices 1s the teaching of
listening comprehension, namely: to examine the
technigques and activities teachers use 1in
teaching the skill.

(2) To find out the problems teachers encouter during
listening comprehension lessons.

(3) To establish the teaching of listening

comprehension.

1.3 STATEMENT_OF THE_PROBLEM

Communication i1s very 1important in language
teaching and learning since naturally students are
taught to listen and comprehend what they hear through
communication. As Rockey (1983) says:

Aural comprehension has always been

recognized as an essential survival

skill for students learning English as
a second language.



However, this skill has not been given adequate
attention in schools, particularly at the secondary
school 1level. Most teachers seem to think that
listening and comprehending generally, are fairly easier
than speaking or writing. Moreover not much attempt has
been made to examine how teachers teach listening
comprehension at the secondary school level, especially
at the senior secondary school. For this reason in this
study we attempt to examine some classroom practices in
the teaching of Listening Comprehension. In particular

the study addresses 1tself to the following research

problems:

1. the techniques teachers use in teaching Listening
Comprehension;

2. the materials used and activities engaged in during

Listening Comprehension lessons.

1.4 RESEARCH STION

In order to examine teacher classroom practices
concerning listening comprehension 1in schools, the
following major research gquestion and sub-questions were
posed:

What are the classroom practices

teachers engage in when teaching

Listening Comprehension?

Sub-question:

; What technigues do teachers employ 1in
the teaching of Listening Comprehension?



2 what listening comprehension activities
and materials do teachers use in their
classrooms?

3. What problems (if any) do teachers
encounter 1in the classroom during
Listening Comprehension lessons?

4. Does academic qualification affect
teachers’ performance 1in the classroom?

1.5 NEED_FOR_THE_STUDY

The performance of students in English language 1is
very poor. This is because most students do not
understand spoken English. A study conducted by Nwokoye
et al. (1988) reveals that Oral English is not given
much attention in schools. There was evidence of non-
chalance among the teachers with respect to the teaching
of Oral English. The maj @rity of what students learn 1is
through listening. According to Rankim (1968), students
learn about eighty-five percent of what they know by
listening. If that 1s the case, there is the need to
examine how listening comprehension 1s taught in

schools.

1.6 SIGNIFICANCE_OF THE _STUDY

In view of the apparent neglect of listening
comprehension 1in secondary schools and because of its
importance in communication and the need for its
effective teaching at the secondary schools level, this
research sets out to explore how it 1is taught. The

study 1is considered an important contribution to its



teaching. The study 1s therefore significant in the
following ways:

The findings of the study would not only make
useful contributions in the area of teaching Listening
Comprehension but also provide data for further
research.

It would also reveal anomalies in the teaching of
Listening Comprehension especially the techniques and
materials used by teachers.

The findings could also be of use to curriculum
planners for developing language teaching curriculum and
syllabus, particularly in the area of Listening
Comprehension. It is also expected to provide some
criteria to be used 1n modifying existing teaching
techniques and methods.

Lastly, the findings of this study, hopefully,
would being about considerable improvement in language
teaching and learning 1n general since the listening
skill is very crucial to the learning of other subjects,

and English language in particular.

1.7 BASIC_ASSUMPTIONS

In order to investigate current teacher practices
in the teaching of Listening Comprehension, the
following basic assumptions are made:

1. Listening Comprehension is as essential a part of

communication as speaking, reading and writing.



2. Listening comprehension is the most 1important
component of communicatiocn.

3., The shortage of trained manpower to handle aspects
of oral English in schools is an impediment to
learning.

4, There is a shortage of learning materials to teach

Listening Comprehension.

1.8 SCOPE_AND DELIMITATION OF THE STUDY

This study is limited to six selected Senior
Secondary Schools in Kogi Local Government of Kogi
State. The study involved teachers of English who teach

at the Senior Secaondary Scools and their students.

1.8 LIMITATIONS

Due to time c¢onstraints and finance, the
researcher could not use all the schools in the Local
Government Area. Another lTimitation of the study is
that the teachers used for the study may be considered
few. Their views may be misleading 1if widely

generalized.

10



CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 INTRODUCTION

This chapter 1s concerned with the review of
related 1literature in the area of 1listening
comprehension teaching in the Senior Secondary School in
Nigeria. The review focuses on the following:

(a) Teacher Education in Nigeria: form and purpose.

(b) English Language teaching in the Secondary School
in Nigeria.

c) The teaching of Listening Comprehension in the

Secondary Schools 1in Nigeria.

d) Classroom observation 1in English language
teaching.

2.2 TEACHER_EDUCAT N RIA: FORM_AN

2.2.1 Forms_of_Teacher_Training in _Nigeria:

There have been many forms of teacher training in
Nigeria. As Aina (1975) points out, historically, the
forms of training teachers dated as far back as 1909.
The provisions 1n the education ordinance of 1909
covered the range of pupil teachers. The pupil teachers
were about fourteen years old teachers who passed
standard five. They were recruited as teachers and they
received one hour 1instruction daily from the head-

teacher on how to teach.

"



However, the recent government policy has
eliminated all forms of training below the Grade Two
Teacher training level. A review of the National Policy
on Education (1981) shows that the Grade II Teacher
level will gradually be phased out and the minimum
qualification will be the Nigeria Certificate of
Education (NCE). At the time of this study, there are
three patterns of training teachers for the pre-primary,
primary and secondary schools. Accompanying these
patterns are three levels of teacher training
institutions.

Grade Two Teachers' Training Colleges which award
the Grade Two Teachers' Certificate for primary school
teachers.

Colleges of Education/Advanced Teachers’ Colleges
affiliated to Universities which award the Nigeria
Certificate of Education (NCE) for teachers 1in the
Junior Secondary Schools.

University Institute of Education and Departments
of Education which award Certificates and Degrees in
Education - Postgraduate Diploma in Education (PGDE),
Bachelors in Education (B.Ed.), Bachelor in Arts and
Education (B.A.Ed.) and Bachelor in Science and
Education (B.Sc.Ed.) respectively. Other 1institutions
that give the required professional training to teachers
include National Teachers' Institute and Teachers'’

Centres.

12



2.2.2 Purpose of Teacher Education:

The National Policy on Education (1981:38) states

that the purpose of Teacher Education are:

- to produce highly motivated, conscientious and
efficient classroom teachers for all levels of our
education system;

- to encourage further the spirit of enquiry and
creativity in teachers;

- to help teachers to fit into the social 1life of
the community and society at large and to enhance
their commitment to national objectives;

- to provide teacher with the 1intellectual and
professional background adequate for their
assignment and to make them adequate to any
changing situation not only in the life of their
country, but in the wider world;

- to enhance teachers' commitment to the teaching
profession.

It would be noted that the government has so far not
been able to achieve these purposes. This 1i1s evident in
the attitudes of some teachers to their profession. In
the area of listening comprehension for instance, 1t has
been observed that some teachers neither possess the
professional background nor the creativity 1in teaching.
It is this researcher’s view that some teachers do not
improvise where there is lack of materials to teach.
They blame their students' poor performance on lack of
materials to use in teaching. Most of them are not
committed to the profession. Adaralegbe (1982) observes
that the existing teacher education programmes are too

academic and inadequate (at all levels) in response to

emergent needs. He recommends that the academic

13



programme of Teachers' Colleges be widened, deepened,
diversified and made flexible. Bamijoko (1982) suggests
that teachers 1n Junior Secondary Schools should have
appropriate orientation and attitudes and that they
should thoroughly understand the objectives of Junior
Secondary School.

However, this researcher does not see the existing
teacher education programmes as being too academic and
inadequate as stated by Adaralegbe. Rather the problem
lies with the teachers themselves. Adaralegbe fails to
see a situation whereby a teacher undergoes adequate
training but does not practice what he was taught after
leaving the Teachers’ Training College. Seminars and
workshops could be organised for teachers on the Jjob so
as to widen their knowledge and to be current in modern
teaching methods. The suggestion made by Bamijoko 1is
appropriate. Nevertheless, all teachers need to receive
the right orientation and attitudes regardless of the
level at which they teach.

The purpose of Teacher Education highlighted in the
National Policy on Education seems far from being
achieved. It appears that most teachers are not highly
motivated. Teachers are not given 1incentives that can
motivate them to work conscientiously and efficiently in
the classroom. So also, most teachers are not creative.
This explains why the negligence of the listening skill
is often attributed to lack of materials to teach.

Teachers should be able to 1mprovise materials.

14



Furthermore, very few teachers are committed to the
teaching profession and some of them lack the required
intellectual and professional background adeguate for

teaching.

2.3 ENGLISH LANGUAGE TEACHING AT THE SECONDARY_ SCHOOL
LEVEL _IN NIGERIA - STATE_OF THE_ ART

Various authors have expressed concern about the
state of English language teaching at the secondary
school level in Nigeria. (ADeyanju, 1974, 1983; and
Ayodele, 1989 Sofenwa, 19759),. In expressing
dissatisfaction, Adeyanju (1974:33) has this to say:

English in Nigerian Secondary Schools is
in a state of quandary. There are
generally far more failures 1in English

than 1in any other subject at the WASC
level.

It should be noted that 1in spite of all efforts being
made to improve upon the teaching of English Language in
schools, the situation has remained the same.

In the last two decades, much attention has been
directed toward the improvement of English Language
teaching in schools. The Grieve Report of 1962 1is one
of such efforts. Before then, English was taught as 1if
it consisted of only the formal written English. The
listening aspect of English was neglected. A new
syllabus on English Language was then developed in 1964.

In 1965, a number of central and local courses were

15



organized throughout the North by the Institute of
Education, Ahmadu Bello University, Zaria and the
British Council. The Grieve Report quotes a memorandum
from A.B.U., Zaria which outlines four language skills:-
listening, speaking, reading and writing. In the
report, 1t was stated that writing, reading and speaking
skills were given more attention than that of listening
skill. As a result, students found it difficult
to follow lectures delivered in a variety of English
accents.

In 1966, the National Universities Commission
(NUC) and the Federal Ministry of Education, with the
financial support of the Ford Foundation, sponsored a
nationwide survey. This led to the discovery of the
many problems encountered in the teaching of English
Language. It was observed that the quality of English
teaching in the primary and secondary schools was low.
Many Nigerian educators were said to view English simply
as another subject in the curriculum. It should however
be emphasized that the mastery of English has a basic
relationship with the mastery of other subjects 1in the
curriculum. In fact, failure in the other subjects
means failure in English.

On language skills, the survey team reported that
English language teachers at the secondary school level
generally fail to give proper attention to language
skill development, especially the listening skill. The

reason for this was attributed to the fact that many

16



teachers of English at the secondary level had had
little preparation 1n language teaching. They posses
the content but not the method.

In spite of all efforts made to improve English
language teaching, 1t 1is noteworthy that the problems
are not over yet. Banjo (1974) observes that students’
level of proficiency in English has fallen drastically.
He attributes this to incompetence 1in the teaching of
communication skills, Sofenwa (1975:24) 1in expressing
concern on this issue puts it succintly:

The cause of concern is that inspite of

the tremendous efforts of the last ten

years to improve the quality of English

teaching and learning 1n schools; things

have not 1mproved even 1in the area of

language usage let alone all round,
This statement made over a decade ago is still
applicable to the prevailing situation. However, more
efforts are still being made.

In order to find solution to the problems of
teaching English language, Williams (1981: 22-29)
presents some basic guidelines for teaching English
Language. He based these guidelines on the assumption
that the teacher of English i1s competent in the use of
the language and knowledgeable in the basic techniques
of classroom instruction. The guidelines are as
follows:

that English Language teachers need to
be aware of the conflicts between the
role and status of English language 1in

Nigeria because the 1importance accorded
to it has changed from what it used to

| 2



be during the colonial era;

that the mode of presentation of the

textual materials depends on the

teachers’artistry (page 22).

Being aware of the status and role of the English
Language will enabie the teacher to know how much
English 1s required and what level of competence should
be attained.

On the problems facing English language teaching
in Nigeria, Williams (1990:10-12) attributes the
problems to a number of factors

First, the language background of the students.
Williams opines that the multilingual nature of the
country places serious constraints on language teaching.
In a class of forty for instance, the students may come
from more than twenty different linguistic backgrounds.
There may be different types of mother tongue
interferences. In most cases, 1t poses serious problem
for the teacher.

There is the problem of the role of English 1in

relation to mother tongue. English plays a dual role 1in

Nigeria. It is a second language and a medium of
instruction, This dual role results in the problem of
transfer. There 1s bound to be confusion as to what

stage English changes its role from being a subject to
being a medium of instruction.

The prevailing attitudes towards the use of local
varieties of English 1s another factor. According to

Williams the local varieties of English are not suitable
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for academic purposes. Some people insist on teaching
the local varieties while others are against 1it. The
controversy as to what variety of English to teach poses
a serious problem to English language teaching 1in
Nigeria.

Williams also attributes the problem of ELT in
Nigeria to textbooks and other basic teaching materials
available. He stresses that the preparation of
textbooks and syllabus materials is a problem in a
multilingual situation, especially where English and
mother tongue are medium of instruction. In some cases,
teaching materials are not available and some textbooks
are not even relevant to the students’ linguistic
background.

The physical conditions i1n the classroom can also
pose problems to ELT. In an overcrowded class, teacher
- effectiveness will be very low and the students may
not be attentive. As a solution, the class could be
divided into small groups.

Modern methods of Jlanguage teaching sometimes
conflict with traditional styles of instruction.
Williams points out that modern approaches to language
teaching conflict with the expected role of the teacher
in a particular cultural setting. There 1is therefore
the need for compromise in a diverse cultural setting

like Nigeria.
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Williams’® assumption that the teacher of English
is competent 1in the use of the language and
knowledgeable 1n the basic techniques of classroom
instruction is not acceptable. There 1i1s evidence that
most of the teachers who teach English are not competent
in the use of the language and they do not know the
basic techniques of classroom instruction.

The issue of English playing a dual role raised by
Williams may not be a problem. The problem however lies
with what way to effect a uniform transfer from English
as a subject and as a medium of 1instruction for the
pupils, The problems enumerated by Williams can be
solved effectively 1f the right approaches are employed.

On the teaching of Oral English, Ayodele (1989:99-
105) observes that in the Junior Secondary School, Oral
English is formally taught in schools directly run by
the federal or state government and that Oral English
does not feature 1n the poorer public schools. He also
observes that teaching aids are also lacking in schools.
Commenting on the non-availability of teaching aids, he
says:

The fact is that schools today have

little or no financial support for the

production or procurement of teaching

aids. The meagre financial support

trickling in is barely sufficient to

maintain the infrastructure.

Furthermore, he observes that the degree of
teachers’ commitment to Oral English is low and this 1in

turn determines how "actively and extensively” Oral

English is taught.
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The assertion that Oral English is formally taught
in schools owned by Federal or State government is
misleading. Oral English is now taught in all secondary
schools. This is because 1t is now compulsory for the
students to bm tested in Oral English at SS Certificate
examination.

Even though Ayodele focused on the J.S5.S. level,
the problems he discussed are not peculiar to J.S.S.
alone, they are also present at the S$.5.S. level.
Materials for teaching English Language and especially
Oral English are not easy to comeby. Teachers
themselves are not comitted to teaching Oral English and
where they do, most of the lessons focus on contrasting
between similar sounds.

In conclusion, the teaching of English Language in
Nigerian secondary schools has experienced a lot of
changes and many efforts are made for improvement. It
is most essential to pay attention to skills used for

communication.

2.4 THE_TEACHING OF LISTENING COMPREHENSION
IN_SE DARY H S_IN_NIGERIA

Listening as an art is not new in the history of
man’s cultural development. Man has been said to have
communicated his thoughts orally to people who listened
long before he learned to write. No one questions the
importance of listening as a means of learning for

students. A study carried out by Rankim (1968) showed
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that high school students in Detroit, U.S.A. spent
thirty percent of the time they devote to language each
day in speaking, sixteen percent in reading, nine
percent in writing and forty-five percent in listening.
Generally speaking, the average person spends forty-five
percent of his waking time listening. The findings of
Rankim could also be applicable to students in Nigerian
secondary schools since the characteristics of language
learning is universal.

Listening has nine levels according to Anderson
(1967:98). He enumerates these levels, as follows:

- Hearing sounds of words but not reacting
to the ideas expressed.

- Intermittent listening-turning the
speaker on and off.

- Half listening following the discussion
only well enough to find out opportunity
to express your own idea.

- Listening passively with little observ-
able response.

- Narrow listening in which the main
significanc or emphasis is lost as a
listener selects details which are
familiar or agreeable to him.

- Listening and forming associations with
related items from one's experiences.

- Listening to a report to get main ideas
and supporting details or follow
directions.

- Listening critically - a 1listener
notices the emotional appeal of words in
a radio advertisement.

- Appreciative and creative listening with
geniune mental and emotional response: a
child listens to the teacher read a
passage.

In a listening comprehension lesson, these levels are
said to overlap. Three or four of these levels can take

place at the same time. River (1980) however reduces
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the nine levels to two, which she calls level of
recognition and level of selection. These two levels
are similar to Anderson’'s nine levels. Rivers emphasizes
that students need thorough training at the recognition
level to be able to listen with ease to the foreign
language in normal situation. What then is Listening
Comprehension?

According to Aliyu (1989), listening comprehension
involves the utilization of the organs of hearing and
the brain to achieve a sound understanding of utterances
and information. In spite of the fact that the speaking
competence depends on how well listening comprehension
has developed, 1istening i1s the most neglected of all
the communication skills (Umoh, 1974; Oderinde, 1979;
McKeating, 1981; Brown, 1987). Authors and teachers
have apprently assumed that listening comprehension 1is
an inevitable by-product of learning to speak.
McKeating (1985) opines that people seem to think that
listening and comprehending generally is fairly easy and
that it 1is much less public than speaking or writing
where our performance, mistakes and all are available
for inspection. This probably explains why many
teachers over-estimate their students’ abilities in
listening comprehension.

Fortunately, more attention has been paid to the
teaching of listening comprehension in Nigeria in recent
years., In a report on Oral English Examination review

workshop organised by the National Teachers' Institute,
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Kaduna in 1986, it was discovered that listening
comprehension teaching in secondary school is either
non-existent in some schools or unsatisfactory. Where
students are taught, it is usually a few weeks before
examinations. In the same vein, Aliyu (1989) carried
out a survey study on the teaching 1listening
comprehension skills at the Junior Secondary School
level in Nigeria. He discusses his findings under the
following headings:

- Researchers’ views on listening comprehension,

- Implications of research findings for listening
comprehension,

- Techniques for listening comprehension teaching at
the Junior Secondary Schools level in Nigeria,

and
- Some additional techniques for teaching listening
comprehension.
Because of the relevance of these topics to the present
study, each topic will be discussed here.

On the views of researchers 1in this area, Aliyu
quotes Umoh (1974:64), Chastain (1976:284) and O'Connor
(1967:3). Expressing Umoh's views, Aliyu writes that
tremendous upsurge 1in research activities has been
witnessed in recent years in the area of listening
comprehension. Umoh 1s also of the view that the
listening skill is a practical one especially as it 1is
interwined with daily timing and could as a result

influence the personality of individuals. Chastain
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(1976) notes that the major obstacle to listening
comprehension is perpetrated by the multiple demands of
the listening comprehension process. O'Connor (1967) on
his part posed and addressed the issue of listening
comprehension on the basis of speed depending on
hearing, but that hearing is not enough, one must listen
to the speech for the sound of it, In Umoh'’s view, the
speaker determines the rate at which the listener must
listen. Speakers are said to be often less precise and
less well-organised than the listeners. Akpan (1980)
represents those who see the listener as the main
activator in the listening process. He 1i1s of the view
that it is only when the listener listens that the
speaker can be encouraged to continue with the
conversation.

The above views on listening comprehension reveal
that there are some implications for its teaching at the
secondary school level., Aliyu (1989:107) presents a
number of guidelines for the teaching of listening
comprehension drawn from research studies. They are as
follows:-

- Effective listening skills should be
demonstrated by language learners who

want to become good speakers.

- To solve the problem of mother tongue
interference, learners mother tongue

must be compared with English or the

target language. Some sounds create

problems for some teachers because they

are non-existent in the mother tongue.

- In order to avoid boredom teachers
should manipulate a variety of

techniques rather than stick to one
monotonous style.
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- Since 1t 1is difficult to confirm
learner’s participation during listen-
ing, Aliyu suggests that they should be
engaged in ostensibly mental or inter-
active listening tasks.
Researchers have recommended the use of authentic
learning materials to replace the traditional listening

comprehension materials.

2.4.1 Techniques for Teaching Listening Comprehension:

Various authors have written on the techniques of
teaching listening comprehension. Notable among them
are Rivers (1968, 1980), Oderinde (1979), McKeating
(1981) and Aliyu (1989). Brown (1987) reviewed the
teaching of listening in the past twenty-five years in
the United States of America. She described listening
comprehension as being "much the runt of the litter” in
the late 1950s and the 1960s. Teaching methodology was
essentially derived from the behaviourist tradition
during this period. Further, she advocates for a
natural spontaneous speech with the normal
irregularities, so that students are trained to listen
for cues that will be present in normal speech. Another
dimension is that listening comprehension should be
authentic 1n sociological terms. This is to say that a
person introduced as "a market woman” for instance,
ought to sound like one. Authenticity also lies in the
response that the student 1is expected to make to the
taped text. Brown explains that if the student listens

to a tape of two people chatting and giggling together
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moving between topics in the way 1in which unstructural
chats often do, it does not seem reasonable to ask the
student to respond to such a text by answering
questions.

Aliyu (1989) presents the following technigues for
teaching listening comprehension:

The look-and-say-after-me technique: This tech-
nique aims at inculculating in students the ability to
identify the separate phonemes of English. Two columns
of words are usually produced by the teacher and the
students pronounce the words to identify which sounds
are being heard. However, this technique creates
problems for the students. It creates a wrong
impression that speech is made up of independent units
practised in isolation and that those who pronounce
individual words correctly can perform equally well when
they engage in continuous speech acts.

Dictation: This is said to involve the reading out
a short write-up by the teacher while the students take
down exactly what the teacher says. These notes are
later checked for accuracy. However, silent phonemes,
optional pause, homophones, assimilation, special
punctuation, polysemous 1interpretation could be
potential problematic occurrences.

Impromptu Speeches: This technique involves a
presentation by a student while the others listen and

later react to the content and manner of the
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presentation. (This technique is said to be useful in
training correct production in English sounds - over-
emphasis on correct production of individual sounds and
grammatical forms of English can pose problems for the
teacher).

Reading: This involves the teacher/student reading
out a passage. The students after listening, may be
tested on literal comprehension, inferential
comprehension, evaluation of content and delivery style.
Aliyu points out that reading has never been a reliable
method for exposing implied meaning and evaluation of
attitudes. Reading is often a one-person affair while
listening involves two/three or more persons. At this
point, it would be necessary to compare the listening
and reading skills. Both require active participation
and learner readiness for accomplishment, However,
they are different in various ways in terms of, initial
perception of sounds, distortion of speech, listener's
lack of control over speed of the 1input of spoken
material.

Of all the technigques mentioned above, the most
commonly used are look-and-say-after-me and reading
techniques. Perhaps this prompted Sangwa (1987) to
observe that in many developing countries (including
Nigeria), listening comprehension is taught by means of
the teacher reading a selected passage aloud while the
learners listen and later answer questions. These

techniques put together are said to be 1i1nadequate for
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teaching. Role-play, oral relay race and recitation of
songs can also be employed by teachers.

Aliyu recommends a systematic retraining of English
language teachers throughout the country so that all
will get to know the basic contents and techniques of
teaching the listening skills.

The problems facing the teaching of listening
comprehension is not peculiar to Nigeria. Brown (1987)
points out that the situation is similar in most
countries, Similarly, Rockey (1983) observes that the
teaching of this skill is neglected in the United States
and England. He states that most teachers of English
see listening comprehension as a skill that transfers
automatically from proficiency 1in other skills. Most
materials for teaching listening comprehension are
expensive and often rank low 1in credibility. They are
saeldom samples of the kind of speech that is used 1in
real communication setting.

The authenticity of teaching materials is of great
importance to the teaching of listening comprehension.
As mentioned by Aliyu (1989), McKeating (1981) and
Rivers (1980), materials must be authentic in the sense
that they involve details of customs, behaviour and
attitudes that are typical of the foreign culture.
Furthermore, materials which portray actual situations
and those that are imaginative are recommended by

various authors.
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Although, some materials for teaching Tistening
comprehension are expensive, the assertion by Rockey
(1983) that most materials for teaching listening
comprehansion are expensive and often rank Tow in
credibility 1is apparently wrong. There are materials
that are inexpensive and are highly ranked. Published
materials, which are often in the form of a text plus a
tape or cassette could be used. Exercises adapted from
newspapers, magazines and textbooks are also useful and
inexpensive. It should however be stressed that
recorded materials should be varied in ilerms of voices
and accents if appropriate.

Some of the techniques stated by Aliyu could ba
used to teach spokzn English. These are look-and-say-
after-me and impromptu speech. Aliyu however fails to
mention other techniques 1like "the listening games”
wlhrich include "Spot the Change” and "Spot the

Contradiction™.

CLASSROOM_OBSERVATION TECHNIQUE IN LANGUAGE TEACHING

Classroom observation according to Mills (1880:5),
refers to structured systematic viewing and recording of
gsignificant infermation about c¢lassroom beshaviour. In
language teaching classroom observation technigue
borrows from the tradition of laboratory research, that
is, experimental investigations. It also relies greatiy

on the borrowing of instruments used in general
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education. According to Chatterton (1941:8) there are
two types of observaticnal methods - Undirected
Observation and Directed Observation. The first type
has no definite limitations. It is used for making
broad generalisations prior to further study, while
directed observation uses the facts gained from the free
type to help systematize his directed observation. |
Certain rules are to be followed by the teacher and
the students in classroom. According to Bellack et al.
(1966:251), the teacher is a solicitor who calls for the
performance of a task. In this study, the task may bhe
the students’ response to the listening comprehension
exercises. Bellack and his associates (in their study)
have found the teacher soliciting-pupil responding-
teacher reacting pattern of instruction toc be the most
gffective method of instruction. Below are some of the
observational technigues as presented by Chartterton

(1941).

2.5.1 Observational Techniques:

Running Notes:

This technique is most freguently used. The
writing of notes 1is used to record any overt behaviour
and oral 1impressions of the observees. Here, the
observer writes down what he obsaerves from the beginning

to the end of the lesson.
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No_Record:

This 1is the second most commonly used technique.
The "no record” technique avoids the recording of any
data during the period of observation. Here, the
observer devotes his entire attention to observing and
makes no record of what he observes until the conclusion
of the lesson.

Seating Chart_and_Code:

The third most frequently used technique is the
seating chart and code technique. This techniqgue
provides the observer with a class seating chart showing
the room locations of all the observees. The observees
names are printed in their respective locations, which
are designated by squares on the seating chart. The
observer records information by making notations within
the squares. To facilitate this recording a code 1is
constructed to represent the activities which the
observer wishes to record.

Guide Sheets:

These are used to provide observers with
information regarding each lesson, or with what they are
to look for in the lesson.

In language teaching classroom observation, any of
these techniques could be used, however, the most
commonly used is the "running notes” technique. This
technique 1s favoured because i1t enables the observer to
record on the spot what he observes. As for the "no

record” technique, the observer may forget some vital
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information he wishes to record. In that case, a tape-
recorder can be used to record the lesson. This
recorded lesson is later played back and transcribed
accordingly. In this present study, the researcher

wishes to use the “running notes"” and a tape recorder.

2.5.2 Some_Studies in_Nigeria that used Observation
Procedures:

Several studies using the observational technique
have been carried out in Nigeria. Okunrotifa (1973)
studied the teaching of specific English language skills
in some post-primary schools in Zaria. Classroom
observation of teachers and students as well as oral
interviews were used as technique for data collection.
Okunrotifa’s findings revealed that too many students
showed a negative attitude towards the learning of
English. Her findings also revealed that every teacher
who taught English in the selected schools had neither
the inclination nor the training for the teaching of
English. The study however did not present a coherent
account of communication in the classroom from data
collected.

Kitchener’s (1978) study sought to discover the
methods that underline the teaching of oral English in
primary schools and causes of falling standards.
Kitchener’s techniques for data collection were the same
as Okunrotifa's and the findings were similar.

For his M.Ed. thesis, Ohaegbuleun (1980) concluded

a special study of the problems of teaching English as
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second language in some selected post-primary schools in
Imo State. The techniques for data collection were
direct classroom observation and questionnaires as well
as oral interview. His findings were similar to those
studies mentioned of earlier but more detailed in scope
and depth, particularly in the number of lessons
observed. There was no proof for example that teachers
interaction levels were the same or different for all
the lessons.

The different techniques employed for classroom
observation. Of all the techniques, the "running notes”
technique 1s the most frequently used. Various studies
that used classroom observation technique were
discussed. It should be noted that classroom
observation technique can be employed along side
questionnaire and oral interview techniques for data

collection.

2.6 SUMMARY OF THE_CHAPTER

This chapter presented a review of related
literature concerning teacher education in Nigeria,
English language teaching 1in Nigeria, the teaching of
listening comprehension in secondary schools and
classroom observation technique in language teaching.

It is oberved that the teaching of Listening
Comprehension though neglected in the past, is receiving

tremendous attention in most schools.
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CHAPTER THREE

3.0 RESEARCH PROCEDURE_AND_ METHODOLOGY
3.1 INTRODUCTION |

This chapter presenté the procedure and methodology
of the study. These are discussed under the following
headings: |

1. Population

2. Sample

3. Instrumentation

4. Construction of Questionnaire

5. Construction of checklist for classrocom
observation.

8. Procedure
7. Analiysis of data
8. Pilot study

9. Statistical tool.

3.2 POPULATICN

The population consisted of teachers and students
of senior secondary schools in Kogi Local Government
Area of Kogi State. At the time of the study, the total
number of senior secondary scheools in the Local
Government Area was eleven with a student population of
six hundred and fifty and teachers of Engliish numbered

thirty-three.
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3.3 SAMPLE

The sample was drawn from the population and it
comprised English Language teachers and students of six
randomly selected senior secondary schools in Kogi LGA
At the time of the study there were eleven secondary
schools in LGA. Three of these schools were controlled
by religious organisations and individuals, while the
other eight schools were controlled by the State
government. Therefore the six randomly selected
schools form 54.5% of the total number of schools in the
LGA. This could be said to be adequate for the study.
Students:

Three hundred and Sixty students were randomly
selected from six hundred students, with sixty from each
school. Students of SS I and SS III were used for the
study. Thirty students were selected from each class.
The study focused on SS III because it is at this level
that students are being prepared for more meaningful and
difficult listening comprehension tasks, which will
prepare them adequately for critical 1listening at the
tertiary level whereas, at SS I students are being
exposed to more listening comprehension exercises. The
reason for choosing only sixty students from each school
was that this study was more concerned with haw teachers
teach the listening skill. Students were only needed to
corroborate what was expressed by their teachers and
also because they are the recipients of the teaching,

hence the relatively small number of student.
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Teachers:

The study used aWT.the teachers who téﬁght English
in the senijor secondary classes. English Language
teachers were used because they were the focus of the
study and their responses helped in revealing their
practices in the class. Also all the teachars were used
baecause their number formed a reasonable sample to use
since most schools usually have few teachers of English.
The total number of teachers used for the study was

eighteen.

3.4 INSTRUMENTATION

The survey technique was used for data collection.
Specifically, two main instruments were used: the
written guestionnaire and c¢lassroom observation. Since
the purpose of the study was to examine practices in the
teaching of listening comprehension, these instruments
not only gave first-hand and valid information, but also

accurate results.

3.5 CONSTRUCTION OF QUESTIONNAIRE

378 questionnaires were designed by the researcher
to answer the questions posed for the study. Two types
of questicnnaire were designed: conhe TfTor the teachers
and the other for the students. |

The students’ questionnaire contained twelve items

which were divided into two parts. Part one sought
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information on the respondent’s personal data, while
part two attempted to find out from the students their
teachers’' practices in the teaching of listening
comprehension.

The teachers’ questicnnaire contained twenty items.
Part one sought teachers' information concerning their
background, educational qualifications, age, sex and
teaching experience. Part two attempted to find out
from teachers information concerning class size,
teaching techniqgques, materials, activities and problems
encountered in the teaching of listening comprehension.
The items in the two questionnaires were derived from

Rivers (1968:1980) and Aliyu (1988).

3.6 CONSTRUCTION OF CHECKLIST FOR CLASSROOM OBSERVATION

The checklist adapted from Chatterton (1941) was
constructed by the researcher. Part one of the
checklist focused on class, iesson observed, time, class
size and the observational technigue used. Part two
focused on the techniques, materials and activities used
by teachers 1in teaching listening comprehensiocn. The
rasearcher also noted the problems encountered by
teachers during lessons. The checklist was filled after
each lesson. It was used by the researcher essentially
as an observational guide for examining the practices in

teaching listening comprehension.
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3.7 P DURE

The researcher personally administered the research
instruments (Questionnaire and Classroom observation) to
all the subjects in the selected senior secondary
schools. Permission was sought from the various
principals in the selected schools to administer the
instruments. Both teachers and students cooperated
fully with the researcher. All the questionnaires
administered toc the eighteen teachers were completed and
returned promptly, giving 100% return. As for the
students’ questionnaire, 360 copies were administered in
8S I and SS III, but 320 were filled and returned,
giving 88.8% return. This could be said to be a

satisfactory response.

CLASSROOM_OBSERVATION:

Six out of the eighteen teachers of English were
observed teaching listening comprehension in three of
the selected SSS. A total of six lessons were observed,
two in each school. Each teacher was observed teaching,
in an SSI class and in an SS III class. The lessons
were recorded and transcribed. After each lesson a
checklist was filled by the researcher as a guide and
notes were written down. The aim of the observation was
to search for information regarding the following
classroom practices:

a) Techniques of teaching listening

comprehension.

39



b) Materials. for teaching listening
comprehension.

c) Activities teachers and students engage in
during listening comprehension lessons, d)
Problems encountered by teachers during
listening comprehension lessons.

The six lessons observed extended over a period of two

weeks and lasted thirty minutes each.

3.8 ANALYSIS OF_DATA

The data was analysed using frequencies and
percentages. The first step was to analyse the
teachers' responses to the twenty items. These included
teachers’ personal data in part one of the questionnaire
and classroom practices in the teaching of listening
comprehension in the second part. The teachers were
classified into two. One group consisted of
B.Ed/B.A.Ed/B.A and the other consisted of the N.C.E.
holders. The responses of the two groups were compared.

The students' responses were also computed using
frequencies and percentages for all the items. These
included students’ personal data and their responses to
classrcoom practices in the teaching of Listening
Comprehension. The students were also grouped into two:
8S I and S8S III. Their responses were computed and

compared.
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The responses of the teachers were also compared
with those of the students to find out if the students’
responses corroborated what was expressed by the
teachers. The results were analysed as reported in

Chapter Four.

3.9 PILOT_STUDY

The research instruments were pre-tested in three
S$.S classes in one of the schools (not used for the
study) in the Local Government Area. Ten SS I and SS
III students and their English language teachers were
randomly selected for the pilot study. The purpose of
conducting the pilot study was to test the 1instruments
for anomalies, especially in the construction of the
questionnaires. Lessons were observed in these schools
but they were not recorded. It was to give the
researcher a general i1dea of what goes on during
listening comprehension lessons.

The reactions of both the teachers and students to
the questionnaire led to the modification of items 13
and 14 of the teachers’ questionnaire. The two items
dealt with the techniques and activities used 1in
teaching listening comprehension. The teachers were
asked to state how often they used the techniques and
activities. These were then modified to a four-point
scale response. That is, state-how often, very often,

seldom, never.
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3.10 SUMMARY_OF _THE_CHAPTER

The chapter discussed the procedure and method of
the study. Six schools were randomly selected for the
study. Written questionnaires, and classroom
observation were used as research instruments. These
were used to establish what techniques, activities and
teaching materials were being used in teaching Listening
Comprehension. These were accomplished by determining
the presence of the teacher’'s teaching rather than the
students’ learning. The checklist was used to records.
wWhat was observed at each peropd. The data collected
for the study were analysed and interpreted in Chapter

Four.



CHAPTER FOUR

4.0 ANALYSIS_ AND INTERPRETATION OF DATA

4.1 INTRODUCTION

This chapter presents the analysis and
interpretation of data. The study examined classrocm
practices in the teaching of Listening Comprehension in
selected senior secondary schools in Kogi Local
Government Area. The research instruments used and the
procedure for data collection were questionnaires and
classroom observation techniqgue. The informatiocon
ocbtained from the teachers®' and students' guestionnaires
and from the classroom observation are analysed in this
chapter in the foliowing order:

1. Teachers’ personal information.

2. Teachers’ reactions to the teaching of Listening
Comprehension.

3. Teachers’ response to techniques, activities and
materialas for teaching Listening Comprehension,

4. Students’ personal information.

5. Students’ responses to opinions about the teaching
of Listening Comprehension.

6. Students’ responses to activities and materia)
used by teachers and problems encountered during
Listening Comprehension lessons.

7. Analysis of lessons observed,

8. Summary.
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Eighteen copies of the questionnaire were
administared to tesachers of English Language in selected
senior secondary schools in Kogi Local Government Area.
out of the eighteen copies of questionnaires, only
seventeen were completely filled. One of the
respondents did not complete the questionnaire
therefore, it was rejected. It was those 17 that were

analysed.

4.2 TEACHERS'_PERSONAL_INFORMATION

In this section, the analysis of teachers' personal
information is presented. This includes teachers' age,
sex, teaching experience, professional qualification and
nationality.

It is nhecessary to analyse teachers
characteristics and gqualifications in this study. As
mentioned in the National Policy on Education (1985),
teachers should possess the intellectual and
precfessional background adeqguate for their assignment.
It is 1important to find out whether they possess the
necessary qualifications for teaching English Language
and particularly listening comprehension. The teachers’

personal information are tabulated below:
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Table 4.1: Teachers’ Personal Information

Teachers’ BSex N %
S Male w1 eaa
Female 8 35.3
17 100

Teachers’ age range
21=-25 vears 8 35,
26-30 years ) 62.
31-35 years 1
36-40 years 1
41-45 vears €A i

e S S S —

Educational qualification
N.C.E. (English) 8
B.A.Ed/B.Ed/B.A with

Dip. Ed. (English) 8 29.4
B.A. {English) 3
Others (B.Sc.) 3

Teaching Experience
Lass than 1 year 2 .
1 - 5 years 8 47 .1
6 — 10 vears ]
11 - 15 years -
18 - 20 years 1

——— L B AR dk e ERA ik bk Mk e e e o e o T T o o o . .y T Y Skt i i o — — rn ——

Nationality

Nigerian i8 94 .1
Other Africans 1 5.9
British - - -
American - -

Class Size

Below 20 : - -
20 - 2% - -
30 - 39 : 1 5.9
40 - 50 14 . 82.3
Qver 50 2 11.7

A e e e e e e e ey R TR S Y P R TR TEN W YEE S R R e A A i T TR

Where N = the total number of respondents
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The table above showed that Male English teachers
were more than female English teachers, out of the 17
teachers, 64.7% were male while 35.3% were female.

As for the teachers’ age range, the respondents
reported that six (35.3%) of them fell within the age
range of 21-25 years, but 35.3% fell within 28-30 years
and 5.9% fell within 3i-35 vears. So also one of the
respondents (5.9%) fell within the age range of 36-40
yaars, and the same percentage (5.9%) fell within 41-45
vears. This revealed that the majerity of the teachers
fell within the age range of 26-30 years, while very few
teachers (2) fell within 31-40 years.

Furthermore, the table showed that 47.1% of the
teachers had N.C.E. while 52.9% were university
graduates. Howaver, out of the 52.9%, 29.4% were
trained in TESL Msthodology, 17.6% had B.A. English and
onhly one of them (5.9%} had B.Sc. Honours. Though 5.9%
can be considered negligible, it is worth mentioning
that due to lack of trained teachers of English persons
trained in other disciplines are forced to teach
English. On the whole, 76.5% of the teachers (either
N.C.E. or graduates) were qualified to teach English
Language at the secondary school level and by extension,
qualified to teach listening comprehension. However
N.C.E. holders are only qualified to teach at the Junior

Secondary level,.
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Concerning the teaching experience of the
respondents, 11.7% of them reported that they had less
than 1 year teaching experience, 47.1% had between 1 and
5 years and 35.3% had between 6 and 10 years experience.
None of the respondents reported that they had 11 - 15
years teaching experience and only one respondent (5.9%)
had between 16 and 20 years experience. This reveals
that most of the teachers (94.1%) were fairly
experienced in the teaching profession and therefore
possess enough experience to teach English language.

On the Nationality of the respondents, the table
reveals that 94.1% of them were Nigerians, except one
(5.9%) is a Ghanaian. None of the respondents were
native speakers of English, Since a majority of the
teachers were Nigerians, their accents may not be
strange to the students. However, there may also have
been a problem of interference from the mother tongue.
Some teachers may not have been able to pronounce
some English sounds as the native speakers of the
language do! this may result in misinterpretation of
what is heard. Aliyu (1989) explains that the reason is
that some sounds in Nigerian languages are non-existent
in English language and vice versa and are therefore
problematic.

As for the class size, the table shows that the
classes were overcrowded. 94% of the respondents

indicated that the population of students in their
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¢1§sses was bver 40. Nane of the classes had stﬁdents
fewer than 30. Only one class (5.9%) was between 30-39,
Fourteen respondents indicated they had petween 40 and
50 (82.3%)students and two respondents indicated they
had over 50 students in their classes (11.7%). It is not
easy to arrest the attention of over 40 students at the
same time. But if the class is divided 1into groups,
students can easily be engaged in mental or interactive
listening tasks. |

4.3 TEACHERS' REACTIONS TO THE TEACHING OF
LISTENING COMPREHENSION

In this secticn, the analysis of items concerning
teachers’ opinion about the teaching of listening
comprehension is presented. The guestionnaire consists
of some questions concerning the number of English
language lessons per week, number cof listening
comprehension lesson per week, whether teachers teach
listening comprehension and whether they like teaching

it. These are presented in the table below:
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Table 4.2: Number of English language and Listening
Comprehension Classes per Week

Item 9: English Language lessons per week

e — o —— . ——— ——————————————— ———— i i ]y o ——————

N *
1 - 2 0 0
3 -6 7 41.2
7 - 10 10 68.8

i ki ok bl by et i e ey ey T i Y — — —— e b i — — — ——

Item 10: Listening comprehension lessons per week

Once a week 8 29.4
Twice a week 9 52.9
Thrice a week 2 11.7
Occasionally 1 5.9

Item 8: Whether teachers teach
Listening comprehension Yes % No %

Item 9: Whether teachers like
teaching it 14 82.3 3 17.6

i e ek ik e T ————————————— A o o o . . o o o o A o — ————

where N = the total number of respondents.

In the above table 41.2% of the teachers indicated
that they had between 3 and B periods of English
Language lessons per week while 58.8% indicated that
they had between 7 and 10 periods of FEnglish
Language per week. None of the teachers indicated that
they had less than 3 periods per week,

Concerning the teaching of listening comprehensiaon,
all the teachers indicated that they taught it. 82.3%
indicated that they liked teaching it while 17.6% said
they did not. This shows that a majority of the

teachers l1ike teaching it. 29.4% of the teachers taught
listening comprehension once a week, 52.9% teach it two

times a week, 11.7% taught it three times a week, while
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only one (5.9%) taught it occasiona11y: It fherefore
means that about half of the teachers’ taught it two
times a wesk. This, can be said to be adequate for
listening comprehension since there are other aspects of
English that should be taught every week. Nevertheless,
_three times a week 1is also better, but once a week or

cccasicnally is few.

4.4 TEACHERS' RESPONSES_TO TECHNIQUES, ACTIVITIES
AND MATERIALS_ FOR TEACHING LISTENING COMPREHENSION

The questionnaire was designed to find out the
classroom practices in the teaching of listening
comprehensiaon. The major practices were identified as:

Techniques of teaching listening
comprehension.
Materials for +teaching lTistaning
comprehension.
Activities engaged in during listening
comprehension lessons,
The views of the subjects were sought on the freguency
of the use of the technigues listed using a four-point
scale - Very often, Often, Seidom, Never (Item 2). The
respondents’ practices concerning what materials and

activities they used were scught in like manner. These

are presented in the table.
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Table 4.3: Teachers' Responses to Technigues used for

" teaching listening comprehension,

Technigues . . Freguency of Use

Very Often Often Seldom Never
N % N % N % N %

Auditory discrimination 1 5.9 T 41,2 4 23.56 & 29.4

Reading aloud by the teacher 14 82.3 3 17.6 O 0 0 0

Dictation 1 5.9 5 29.4 § 29.4 6 35.3
Playing of recorded lectures -
on tape 0 0 5 26.4 5 29.4 7 41.2
N =17

Where N = total number of respondents

From the above table, it could be observed that
auditory discriminaticn was used very often by only one
(5.9%) while 29.4 never used it. 23.5% seldom used it
while 7 of the respondents (41.2%) used it often. This
means that nearly half of the respondents used this
technigue often. However, the percentage of teachers
that used it often was rather low (41.2%), moreso the
percentage that used it very often was very low (5.9%).
On the whole 70.6% (percentage that used it at all) can
be said to be satisfactory.

The table alsc shows that 82.3% used the “reading
aloud by the teachers” technique very often. None of
the respondents indicated that they seldom or never used
it, 17.6% indicated that they used it often. This
showed that a great number (14) of the respondents used

it very often.
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A majority of the teachers (7) indicated that they
did not use recorded lectures to teach listening
comprehension. 41.2% indicated that they never used it,
29.4% seldom used it while 29.4% used it often. None of
them reported that they used 1t very often. A total of
58.8% indicated that they used the technique either
often or seldom. It was therefore discovered that
teachers perhaps prefer other techniques to this since
only 29.4% use it often.

The analysis also reveals that 5.9% used the
dictation technique very often, 29.5% used it often.
29.5% seldom used it while 35.3% never used it. A total
of 64,9% used this technique either very often, often or
seldom. This shows that a good percentage of the
teachers used this technique.

Out of the four techniques listed, the most
popularly used technique is "reading aloud by the
teacher” technique with 100% of the teachers indicating
that they used it. This was followed by "auditory
discrimination” with 70.6%. Dictation follows with
64.9%. The least used technique was the “playing of
recorded lectures on tape” with 58.8%, indicating that
they used it. On the average, however, all the

techniques were fairly used.
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Table 4.4: Teachers’ Responses to Activities engaged
in during listening comprehension lessons

T e R R SR Ak A e T L ke — . . o o e  m — —  E  ———— o — ——

Activities _ Very Often Often Seldom Nevear

N % N % N % N %
Listaning to oral 7 41.2 4 23.5 5 29.4 1 5.9
presentation

Listening te pre-

recorded lecturas 5 29.4 8 47.0 1 5.9 3 17.6
on tape

Listening to pass- 3 17.6 13 76.5 O 0 1 5.9
ages from textbooks '

Listening to 7 41.2 0 Q 5 29.4 5 29.4
dialogues

Listening to radio 1 5.9 0 0 4 23.5 12 70.5
broadcasts

e e st . . g . U e e e e e e T W M ke, AL i iy W W W A e . e o o o

Where N = the total number of respondents.

The table above shows that the majority of the
respondents (94.1%) engaged the students in oral
presentation. 41.2% engaged the students in this
activity very often, 23.5% did so often while 29.4%
se1doh did. Only one respondent (5.9%) did not engage
in this activity at all. This activity could be said to
be one of the commonest activities engaged in during
listening comprehension lessons.

The table further showed that listening to pre-
recorded lectures was used very often by 29.4% of the
respdndents and often by 47.0%. Only one respondent
{(6.9%) seldom used it while 17.B8% never use it. This
brings to 82.3% those teachers who engaged their
students in this activity. It c¢an therefore be said

that many teachers used it.

53



From the table, i1t could also be observed that
“"Listening to passages from textbooks"” was the most used
activity with 17.6% of the responends indicating that
they used it very often and 76.5% indicating that they
used it often. None of the respondents indicated that
they seldom used it, while only one of them (5.9%) never
used it. From the foregoing, it is clear that majority
of the respondents used this activity.

Listening to dialogues was used very often by 41.2%
of the respondents and seldom by 29.4%. None of the
respondents indicated that they used it often while
29.4% indicated that they never use it. A total of
70.6% indicated that they used this activity either very
often or seldom. It can also be said that a good number
of teachers used this activity during listening
comprehension lessons.

The table also revealed that a majority of the
respondents (70.5%) did not engage students in listening
to radio broadcasts. Only 29.4% indicated that they
used this activity. Out of this only one respondent
(5.9%) used it often while 23.5% seldom used it. None
of the respondents used it very often and 70.5% did not
use 1t at all. This therefore ruled out this activity
as one of the commonly used activities.

The activities are here listed in order of

popularity of use:
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Listening to passages from textbooks
Listening to oral presentations

Listening to pre-recorded lectures on tape
Listening to dialogues

Listening to radio broadcasts

DISCUSSION

Of the five activities listed, listening to
passages from textbooks and 1listening to oral
presentations (story telling for instance) were most
common among the respondents. Perhaps, teachers found it
"easier” to use these activities more often because they
do not need to provide any special teaching aid since
all they need use is their natural voices. The problem
with using these activities too often is that students
may become bored and the activities would become
meaningless.

Next to these two activities was the "listening to
pre-recorded lectures on tape”. 82.3% of the
respondents indicated that they used this activity.
However, only 29.4% used it very often. It is necessary
for students to listen to pre-recorded lectures
sometimes in order to train them to listen to real life
lectures. Listening to dialogues was used by 70.6% of
the respondents. Dialogues could either be scripted or
unscripted. The scripted dialogues could be in form of
plays and films usually between native speakers while
the unscripted dialogues could be spontaneous and
between one learner and another. Nevertheless such

dialogues should be authentic. The least activity
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engaged 1in was "listening to radio broadcasts” as only
29.4% of the respondents engaged their students it.
This activity was not common among the respondents
perhaps due to 1inadequate teaching materials,
particularly, radios.

Table 4.5: Teachers' Responses to Materials used
for teaching listening comprehension.

—— i ——— ———————————— T ————————————————— —————————————

Item N %
“Tape-recorder only s 23.5
Radio and tape recorded voice 3 17.6
Teachers’ natural voice 6 35.3
Diagrams 1 5.9
Records 0 0
Films 0 0
Radio and natural voice 3 17.6

—— 1 ———————————

Where N = the total number of respondents

The above table shows that of the 17 teachers used
for the study 23.5% (4) indicated that they used tape-
recorder only to teach listening comprehension. Three
or 17.6% used both radio and tape-recorded voice while
35.3% used their natural voices. Tape-recorded voice
was used by 17.6% of the respondents while only one
respondent (5.9%) used diagrams. None of the
respondents used records and films to teach. It should
be noted that a majority of the respondents (6)

indicated that they used only their natural voice. It
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may be the usual practice for teachers to use their
natural voices to teach listening comprehension. As
noted by Sangwa (1987) tape recorders and language
laboratories are lacking in many developing countries.
The teacher has no choice than to use his natural voice

to teach listening comprehension.

Table 4.8: Analysis of course books used for teaching
Listening Comprehension

Course Book N %

“gffective English for S.8.s. 0 0

Effective English and Supplementary

textbooks 3 17.6

Integrated English : _ 2 | 11.8

Integrated English and Supplementary

textbooks 3 17.6

Countdown to SSCE English Language 9 52.9

N o= 17 T 41 i00

Where N = the total number of respondents.

The above analysis shows that the majority of the

teachers used Countdown to Senior Secondary Certificate

Examination English Language: A Preparation cCourse by

Kujore et al. (1990). Nine or 52.9% indicated that they
used this hook. Three or 17.6% indicated that they used

Effective English for Senior Secondary School by

Montgomery et al. (19888), and 3 or 17.6% stated they

used a supplementary textbook. Mastering English by

Odiaka (1974).
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The same percentage of respondents - three (17.6%) used

Integrated_English by Howe and Tomori (1981) and a

supplementary textbook. Only two (11.8%) used this book
without a suppiementary text.

A Review of Coyntdown_ tg SSCE English Language by

this researcher shows that emphasis is not only placed
on comprehension of ideas but also on the recognition of
various conscnants and vowels. The book has exercises
in listening comprehensicon which is lacking in the other

books listed.

Table 4.7: Teachers' Responses to the Effectiveness of
the Teaching Technigues Used.

————— o — e i ke e Sy e e e e e e e A AL M M Ty e e e e A Al il e S N ——————————

vary Effective Effective Not Effective

N % N % N %

TECHNIQUES
Auditory discri-

mination 2 11.7 8 47.0 7 41.5
Reading aloud by

tha teacher 7 41.2 8 47.0 2 1.7
Dictation 3 17.6 B 35.3 8 47.0
Playing of recorded

lectures on tape 5 29.4 7 41.2 5 29.4

e e e e e e e e T 7" T — T Y v T —— Y — T AR e S W R B M A -

The respondents were asked to indicate the
effectiveness of the technigques they used for teaching
listening comprehension. Only 11.7% 1indicated that the
auditery discrimination technique was very effective,
while 47% indicated that it was effective. However,

41.5% indicated that it was not effective. A total of
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58.7% reported that this technique was either effective
or very effective. The “reading aloud by the teacher
technique” pulled the highest percentage of
effectiveness (88.2%) while "playing of recorded
lectures on tape” followed with 70.6% and "dictation”
with 52.9%. From the above, it could be said that all
the technigques have above 50% effectiveness 1n the
teaching of listening comprehension. However, it should
be noted that the effectiveness of teaching techniques
used depend on the teacher’'s artistry in the

presentation of material.

Table 4.8: Perceived Students' Performance in
Listening Comprehension

T T T e p——

Item N %
Below average 1 5.9
Average 16 94 .1
Above average 0 0

N = 17

i ———— T ———————

Table 4.3.6 above presents the Perceived Students’
Performance in Listening Comprehension. According to
the respondents, this was determined by the general
performance of their students in listening comprehension
exercises done in class. It can be seen that only one
respondent (5.9%) 1indicated that the students'’

performance was below average. None of them indicated
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that their students were below average in their
performance. The remaining 94.1% of the respondents
reported that the students' performance was average. It
can be inferred that the general lukewarm attitude
toward the teaching of 1listening comprehension and, in
some cases lack of teaching aids, were responsible for
this.

Table 4.9: Teachers' Responses to the Importance
of Teaching Listening Comprehension.

—— e ——— i —

Item N %
" Very important 11 e4.1
Important 5 29.4
Not important 1 5.9
N=a17 11 o100

The table above shows that of the 17 teachers used,
64.7% (or 11) of them saw the teaching of listening
comprehension as very important while 29.4% indicated
that it was 1important and only 5.9% (or 1) indicated
that it was not important. The percentage of the
respondents that indicated this is very negligible. It
is noteworthy that a good number (11) of the respondents
saw the teaching of listening comprehension as very
important (64.7%). The teaching of listening
comprehension should be seen as very 1important and
therefore taken very seriously because the listening

skill is the first skill acquired in language learning.
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Table 4.10: Frequency of use of Techniques and Activities by N.C.E. and Braduate Teachers.

Nigeria Certificate in Education (NCE) B.A B.ED.

B.A.ED.

8.5C

Very Often Often Seldom Never

Yery Dften 0Often Seldes MNever

L N I N X1 N I N2 1 T N X

Technique:
Auditory discrimination I 3.9 2 25.0 12.5 25.0 33.3 4.4 11.1 1.1
Dirtation 1 12,5 0 o 62.5 25.0 1.1 133 7.2 33.3
Feading aloud by the

teacher & 750 2 25.0 0 0 35.5 LLN 0 (1]
Playing of recorded

lectures on tape 3 35 7 250 12.% 25.0 0 35.5 2.2 22.2
Activities:
Listening to oral

presentation 2 250 3 M5 3.5 0 22.2 3.5 11.1 11.1
Listening to pre-recorded

lectures § 500 7 25.0 12.5 1253 55.5 33.3 0 1.1
Listening to passages

from terthooks 7 875 1 12,5 0 0 77.8 2.2 0 0
Listening to dialogue 0 o 3 IS 25.0 1.5 0 44.4 3.3 n.?
Listening to radio

broadcast 0 0 1 2.5 25.0 62.5 0 0 22,2 77.8

K = N 9
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4.5 +C AN ADUA P

In comparing the responses of the two groups of
teachers, that is, N.C.E. and graduate teachers (the
comparison focused on two items in the gquestionnaire -
technigues and activities used in teaching listening
comprehension). It was observed that their responses to
the two items were similar.

The comparison of the two groups on the two items
shown 1n the table reveals that while 37.5% N.C.E.
teachers 1indicated that they used the auditory
discrimination very often, 33.3% of the graduate
teachers indicated that they used the technique very
often. This can be said to be similar figures., On the
whole, 75% of the N.C.E. teachers used this technique
while 88.8% of the graduate teachers used the technique
either very often, often or seldom. The difference
between the two figures 1is not much and therefore
negligible. Similar results were obtained for the
"playing of recorded lectures on tape" technique. 77.7%
of the graduate teachers indicated that they used it
while 75% of the N.C.E. teachers indicated the same.
For the other two techniques (Dictation and Reading
aloud), similar results were also obtained. The
responses seemed to suggest that both groups had similar
background training in teaching inspite of the

difference in the certificates obtained.
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As for the activies, the table shows that while
25% of the N.C.E. holders and 22.2% of graduate teachers
indicated that they used listening to Oral presentation
very often, listening to passages from textbooks very
often used by both N.C.E. and graduate teachers, with
87.5% of the N.C.E. holders using it very often and
77.8% of graduate teachers also using it very often. The
least used activity in the two groups is the listening
to radio broadcast with 37.5% of the N.C.E. holders
using it and 22.2% of the graduate teachers using it,
The responses seem to suggest that though the N.C.E. and
graduate holders may not have similar training
backgrounds, they teach under similar situations.

In sum, the responses of the N.C.E. teachers and
the graduate teachers are similar with reference to
techniques, and activities they used in teaching
listening comprehension. The most common activity to
the two groups for instance, was the "Listening to
passages from textbooks”. The similarities in their
responses may be expected since it was likely that the

teachers teach under similar teaching situations.

4.6 ANALYSIS OF STUDENTS’ QUESTIONNAIRE

4.6.1 Students’ Personal_ Information:

This section presents the personal information of

the students, These information include sex and age
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range of the students, It was necessary to give an
analysis of the students' age and sex 1in order to
determine whether the listening comprehension practice
suits learners age and level of performance. These are

tabulated below:

Table 4.11: Frequency distribution of SS I and SS IIl
Students’ Personal Information

SS 1 SS 111
N % N %
Sex:
Male 86 57.3 88 §3.7
Female 64 42.7 76 46.3
150 100 164 100
Age Range:
9 - 12 years (¢] 0 0 0
13 - 16 years 81 54 22 13.4
17 - 20 years 63 42 112 68.3
Above 20 years 6 4 30 18.3
150 100 164 100
N = 150 N = 164

Table 4.11 presents the data on the distribution of
Senior Secondary I and 111 students by sex and zge. 150
copies of the questionnaire were distributed to SS I
students and all were properly rilled and returned. In
€S III, 170 copies waore distributed but 164 were
properly filled and returned. The remaining 6 were not

properly fiiled and were therefore discarded.
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The table reveals that more than half of the
students in both classes were male. 57.3% of the S5 I
students were male while 42.7% were female students. In
88 III, 53.7% were male while 45.3% were female.
However the difference 1in percentage 1is hot much. It
therefore shows that both groups were well represented
in the study. ~

The table further reveals that the age range of
students in 85 I and 88 III was between 13 and above 20
years. However, more students (54%) fell within the age
range of 13~-16 years in $% 1 and between 17 - 20 vyears
(6 8.3%) in S8 IIl. As can be observed, there are
differences in the students’ age range and this will
therefore influence their linguistic experience. The S5
I students are most likely to learn language faster than
the 8S III student since all of them are still within
the adolescent age range.

4.7 STUDENTS® RESPONSES TO OPINIONS ABOUT THE
TEACHING OF LISTENING COMPREHENSION

This section presents the students' responses 1o

some questionnaire items concerning opinions about the
teaching of listening comprehension. The questionnaire
items scught students’ opinion on whether they liked
English, what aspect of it they liked best, whether they
had listening comprehension lessons and how they rated
their listening comprehension lessons. The purpose of
this was to corroborate what the teachers reported in

the gquestionnaires. The results are presented below:
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Table 4.12: Students' Responses to Opinions About the
Teaching of Listening Comprehension.

e —————————————————— ——————————— .

SS 1 SS III
TEamg === eeesssacsmedie o s e et
N % N %
Students interests in
English language:
Yes 135 90.0 161 98.2
No 15 10.0 3 1.8
150 100 164 100
Aspects of English
students liked best:
Spoken English 53 35.3 56 34 .1
Reading 40 26.7 56 34.1
wWriting 10 6.7 11 6.7
Listening Compreh. 30 20.0 28 17.1
Grammar 17 11.3 13 8.0
150 100 164 100
Rating of Listening
Comprehension lessons:
Very difficult 12 8.0 25 15.2
Difficult 34 22.7 30 18.4
Very interesting 76 47.17 98 59.7
Uninteresting 28 18.7 11 6.7
150 100 164 100

T — T T S T S S Sl G S . T T . — — — - — — — -

wWhere N = the total number of respondents.

The table above presents the results of SS I and SS III
students’' opinions on the following items:

1. Students' interest in English Language,

2. Aspects of English Language students liked best,

3. Whether students have Listening Comprehension
lessons, and

4. Rating of listening comprehension lessons.
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It was reported by the students that over 90% of them in
both classes liked English Language. This indicateS that
the students' interest in English Language 1is very
encouraging. Since one of the factors that promote
language learning is interest in the language. This
implieS that arousing students' 1interest 1in Listening
Comprehension could appear not to be difficult,

The students also indicated the aspect of English
Language which they liked best. 35.3% of the SS 1
students liked the spoken aspect of English, 26.7% 1iked
reading while only 20% liked Listening Comprehension
best. Grammar came next with 11.3% and writing was the
least liked with only 6.7% response. Like their S$S 1
counterparts, the percentages of SS III students who
liked Listening Comprehension was not encouraging.
Listening Comprehension was liked by only 17.1% of the
students. It appeared that the majority of both groups
of student 1iked spoken English best (35.3% and 34.1%
respectively). Students ought to be encouraged to
develop interest 1in Listening Comprehension because of
its importance in learning not only English but other
disciplines also.

A1l the students (SS I and III) used in the study
reported that they had Listening Comprehension lessons.
In general, it can therefore be said that teachers teach
this skill. On the rating of Listening Comprehension

lessons, 8% of the $S I students said that the skill was
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very difficult to acquire, 22.8% reported that it was
difficult, 18.7% said 1t was uninteresting while 47.7%
found it very 1interesting. On the other hand, 15.2% of
the SS II1 students found it very difficult, 18.4% found
it difficult, 6.7% uninteresting, while 59.7% reported
it was very 1interesting. This mean that a majority of
the students found Listening Comprehension very

interesting.

4.8  STUDENTS' RESPONSES TO ACTIVITIES, MATERIALS_AND
PROBLEMS_ENCOUNTERED_IN_THE LEARNING OF LISTENING

COMPREHENSION

In this section we present the students’ responses
to the activities, materials and problems encountered by
them during Listening Comprehension lessons. These are
presented in Table 4.6 below:

Table 4.13; Students' Responses to Materials used for
Teaching Listening Comprehension.

SS I SS III
N % 0N %
‘Radio 33 22.0 30  18.3
Tape Recorder 45 30.0 75 45.7
Natural voice 56 37.4 55 33.5
Record 0 0 0 0
Diagram 16 10.6 4 2.4
Film 0 0 0 0
150 100 164 100
"""" Where N = the total number of respondents.
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Out of the 150 S8S I students 22% reported that
their teachers used the radio to teach Listening
Comprehension while 30% reported that tape recorders
were used. Diagrams were used by 10.6% of the students.
On the other hand, 18.3% of SS III students reported
that the radioc was used while 45.7% reported using the
tape recorder. It should be noted that the majority of
both classes said that their teachers used their natural
voices. This was the view of 37.4% of the SS I
students and 33.5% SS II1 students None of the students
in S8 I and SS III indicated that their teachers used
records and films. This could be due to the non-
availability of these materials in schools. The
students’' responses corroborate what was reported by

their teachers.

Table 4.14: Students’ Responses to Activities Engaged in
During Listening Comprehension Lessons.

———————————————————— i —————————— _—————————— ———————— o ——————

SS 1 8S III

Activities == 3z 0 ssssmemsscceessscasceseenees
N % N %

Listening to passages 77 81.3 69 42 .1
Listening to dialogue 8 5.3 8 4.8
Listening to radio broadcast 20 13.4 31 19.0

Listening to recorded

speech on tape 45 30 56 34.2

150 100 164 100

——— o o o o o o o e o e

Where N = the total number of respondents.
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In the table above, the results shows that 51.3%
of 88 I students engaged in listening to passages from
textbooks, 5.3% listened to dialogues, 13.4% listened to
radio broadcasts and 30% in listening to recorded
speeches on tape. On the other hand, in SS III, 42.1%
of the students reported listening to passages, 4.8%
listened to dialogues, 19% listened to radio broadcasts
while 34.2% listened to recorded speeches on tape. Of
all the activities, listening to dialogues was the least
engaged 1n with 5.3% in SS I and 4.8% in SS III.
Listening to passages from textbook was most common with
51.3% in 85 1 and 42.1% in SS 111. Perhaps this also
explains why Sangwa (1987) reported that Listening
Comprehension is commonly taught by means of the teacher
reading a passage aloud while the students listen. This
also corroborates the teachers' responses.

Table 4.15: Students’' Responses to Problems Encountered
During Listening Comprehension Lessons.

SS 1 S$S III
Prablems =  Sescesessssceatmes——cssae———
N % N %
Distinguishing English
language sounds 67 44.7 90 54.9
Recall of details 24 16.0 30 18.3
Inference 48 32.0 20 12.2
Vocabulary 11 7.3 24 14.6
150 100 164 100

——— ———— T —————— T — - — . T —— . ———

Where N = the total number of respondents.
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The table above shows that 44.7% of SS I students
had problems with distinguishing some English language
sounds when heard; while 16% indicated that they had
problems with recalling the details. While 32% had
problems of inference, 7.3% reported to have problems of
vocabulary. Of the 88 III1 students 54.9% reported to
have had problems of distinguishing some English
Language sounds, while 18.3% reported to have had
problems of recalling the details of what they heard.
12.2% of the SS 111 students had the problem of
inference, while 14.6% had problem of vccabulary.

The reasons for these various problems reported by
the students were obvious. This researcher suggests
that some teachers used inappropriate techniques to
teach Listening Comprehension. For instance, the
problem of vocabulary could be solved if teachers take
time to explain the meanings of difficult words and
phrases before a passage is read or played. Concrete
objects can alsc be shown to the students if need be.

The words may also be demonstrated.

4.9 ANALYS F 0 VED

The researcher observed six teachers of English
teaching Listening Comprehension in three selected
Senior Secondary Schools. Two of the teachers had
N.C.E. while four were graduate teachers. Two lessons

were observed in each of the three schools - one in §S I
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and the other in SS III. Each lesson lasted twenty
minutes. The observed lessons were recorded and
transcribed. The analysis was done with the aid of a
checklist adapted from Chatterton (1941) (see Appendix).
The Running Notes observational technique was also
employed. This technigue is the frequently used in
classroom observation. Notes were taken down to record
any overt behaviour and oral expressions of the
observees.

The following classroom practices sought for in the

lessons were:

; in The techniques used by the teachers to teach
Listening Comprehension.

2. The teaching materials and activities used.

3. Problems encountered during Listening Comprehension
lessons.

4.9.1 T i e s eac

Listening Comprehension

In the lessons observed, it was discovered that the
technique used most by the teachers was the "Reading
aloud by the teacher"”. OQut of the six teachers
observed, four of them used this technique and only two
of them explained all the new vocabulary 1items and
structures before reading aloud the passage. The other
two read aloud after which the students answered the
questions that followed. In the course of reading the
passage, the students took down notes. When asked why

teachers used this technigque frequently, they explained
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that there was lack of teaching materials such as tape
recorders and language laboratories. Out of the three
schools, only one school had a tape recorder which the
whole school used. This is 1indeed a serious problem
because tape recorders are very vital in teaching
Listening Comprehension. Oderinde (1979) in explaining
the usefulness of the tape recorder says a passage can
be played several times, it can be stopped and rewound
and played back again, whereas this would not be
possible with natural voices.

The other two teachers observed used different
techniques. One of them used a recorded lecture which
was played to the students. The students listened and
took down notes. Afterwards, the teacher explained the
caontent of the lecture and later asked the students
questions on the lecture they had listened to. The
second teacher used the Dialogue technique. Eight
students were selected from the class and paired. Each
pair had a piece of dialogue. A list of statements were
read to the students and they were expected to identify
the statement that was most appropriate to that piece of
dialogue they had listened to. The teacher explained
the dialogues and the students were asked to choose the
most appropriate dialogue. 1t should be noted that none
of the teachers used the auditory discrimination

technique.
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It was also observed that even though the teachers
used varied techniques, none of them used more than one
technigue during a lesson. This was evident both in
what they reported and what they actually did in the
classroom. However, teachers are expected to vary the

techniques they use in order to avoid boredom.

4.9.2 ching M rials Used

A small number of materials were available for the
teachers’ use. Out of the six teachers observed, one of
them used a tape recorder to teach while the five others
used diagrams and their natural voices. None of the
teachers used films, radios or records. It was also
noticed that none of the schools had a language
laboratory. Class textbooks and other supplementary

texts were used. In particular, Countdown_ _to_ Senior

Secondary Certificate English_: A Preparation_Course by

Kujore et al. (1990) and Integrated English by Howe and
Tomori (1981) were used.

Out of the three schools visited, only one of them
had a functional tape recorder. The other two schools

had non-functional tape recorders.

4.9.2 The_Activities Engaged_in_During Listening
Comprehension_Lessons

The teachers engaged their students 1in varying

activities ranging from listening to dialogues, note

taking and listening to recorded materials. Three of
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the teachers engaged their students in listening to

selected passages while two others engaged their

students 1in note-taking. One of the teachers engaged
his students in listening to dialogue. In most cases,
two or more activities were used in a lessan. For

instance, students were asked to listen to selected
passages and at the same time take down notes. None of
the teachers, however, engaged the students in any form
of listening to games like ‘spot the change'. This is a
game in which students have to spot the changes in a
second version after a passage has been read twice with

alterations of meaning in the second version.

4.9.4 Problems_Encountered by Teachers_in_the
teaching of Listening Comprehension

On the basis of what was observed, the researcher
noted the following problems encountered during
Listening Comprehension lessons.

1. It was not easy for the teachers to capture the
students' attention. This was due to the fact that
most of the classes were large. This did not allow
for individual attention. There was also undue
distraction from outside the classroom. Such
distractions were from other classes and the
surrounding buildings.

2. There was constant power failure which did not

allow for the use of a tape recorder.
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Teaching materials were lacking in most schools.
Materials such as radio, films, tape recorders were
lacking. Language laboratories are also non-
existent in these schools. Textbooks were also
inadequate for both the teachers’ and students'
use.

Some teachers were bad models as they could not
pronounce some English sounds properly either
because of their linguistic background or the type
of training they received,

Homophones were not easily comprehended by the
students. The students were confused by similar
English sounds. This led them into giving wrong

answers to the questions asked.

4.10 DISCUSSION_OF FINDINGS

4.1

sti Rais

The following research gquestions were raised in

Chapter One and they form part of the problem statement

for the study:

1 -

what techniques do teachers employ in the teaching
of Listening Comprehension?

What Listening Comprehension activities and
materials do teachers use in their classroom?

What problems (if any) do teachers encounter 1in
the classroom during Listening Comprehension

lessons?
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4. Does academic qualification affect teachers'’

performance in the classroom?

These questions would now be examined from the
results available. These results were got from the two
instruments used 1n the study - written questionnaire
and classroom observation,

Using the data gathered from the questionnaire and
observation, it was discovered that teachers used
varying techniques in teaching Listening Comprehension.
The analysis showed that the following techniques were

used but with varying frequencies:

- Auditory discrimination
- Dictation
- Reading aloud

- Using recorded material

While some were frequently used, others were not. For
instance, 38.9% used the auditory discrimination often,
while 5.6% used it very often, 22% seldom used it and
33.3% never used it. However, of all the techniques,
the popularity of the "Reading aloud” technique is quite
striking. 83.3% reported that they used this tech-
niques. The teachers not only showed awareness of this
technique but 50% of the teachers observed used it in
actual classroom teaching. The other techniques scored

lower percentages. The findings have therefore thrown

77



some light on the techniques teachers used in teaching

Listening Comprehension.

Question I - What Listening Comprehension activities and
materials do teachers used 1in their
classroom?

This question focused on Listening Comprehension
activities and materials teachers used during lessons.
Based on data, it could be said that teachers used only
the materials available to them. It was observed that
there was lack of adequate teaching materials to teach
Listening Comprehension in the schools visited. The
materials included tape recorder, diagrams and radio.
Films, records and language laboratories were not
available in these schools. It can therefore be said
that teachers use tape recorders, radio and diagrams to
teach Listening Comprehension. The students’ responses
also corroborate what was reported by their teachers.

The activities engaged in were varied. Some
teachers reported that the activities were used often,
very often, seldom or never used at all. However, the

most common activity was "listening to readings from

textbook”. This activity was used very often by 77.8%
of the teachers. "Listening to radio broadcast” was the
least engaged in technique. 72.2% reported that they

did not use it at all. 1In the classroom observation, it
was discovered that none of the six teachers observed

used this activity.
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Similarly, the students reported that the most
common activity engaged in was "Listening to readings
from textbook”.

Question II - What problems (if any) do teachers
encounter in the classroom during
Listening Comprehension lessons?

In order to answer this question, teachers were
asked to state what problems they encountered in the
classroom. That apart, lessons were observed to see
what problems teachers face in the classroom. A summary
of these problems will be given here since they have
been earlier discussed in section 4.7.4.

It was discovered that teachers found it difficult
arresting the students’ attention either because of
distractions from outside or due to over-crowding.
There was also lack of adequate teaching materials in
the schools Of all the schools visited, only one
school could boast of a functional tape recorder.
Language laboratories were not available in these
schools. Furthermore, some teachers were not good enough
models. Words were poorly pronounced by some teachers
due to either inadequate training or poor linguistic
background. Majority of the students on their own part
said they had problems distinguishing some English
sounds. This is as a result of poor pronuciation of some
sounds.

The time allotted to the teaching of Listening

Comprehension was not enough, so teachers could not
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