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CHAPTER 1

INTRODUCTION

Te7 The Nocd for thu Study

The curiosity %o undertake this study artose ss a rosult
cé my experionce as the Hoad of the English Depatrtment,
Govarpmont Secondary School, Gwale, Kanc State, from June 1971
to September, 1972, The ressarcher discuvered sorious English
Language teaching and lsarning problems in posteprimary schools
of Kanc State as a mholu.1 Some of thuse praoblems are pointod
gut in Chapter IV.

Though English is ﬁigaria's lingua franca, it is a
minority languags in Kano State, being spoken as a secqnq cr
third language by theose whose mather tongue is one of sovaral
Nigerian languages, for whom Hausa is tho lingua franca, Sinee
the predominant religious and cultural group oFIKann State is
Muslim, Arabic, and not English, is tho languaga'ﬁF raligion,
culturs, and history, Yot English has been adopted as the
official language of Nigerién unity. It ié crystal clqar that
English sarves many rolas § as the national languago, thé ?;%',
language of govaernmant, the language of instruction in the
schools, Colleges and Universities, the languaqo of business

and commerce, internal and intwrnational communication,

1 8@ Tijjani Isma'il,"The English Language Froblems in

Government Secondary Schuel, Guwale, Kann btate,"

An M.Ed, (TESL)} Term Paper, December 1972

ey
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With all the vital roles English plays at tha national
level, no study of tha English Language teaching and learning
problems in Kano State, which tha Ministry of Education can
rely on, has ever been made, In May and June 1966, the Ford
Foundation, in conjunction with the Naticnal Universities
Commission and the Faderal Ministry of Education, Lagos,
conducted a study of the English Language Teaching in Nigeria
as a whole, the Report of which was published in Sgptember
1966.1 In the sama year, Brian Tiffen conductod a similar
survey of some schools in the former Northern Nigeria.2 He
devoted more attention to the aims and background of learning
English in the primary school,

The surveys conducted by the Ford Foundation and Brian
Tiffen have obvipus defects. For example, Brian Tiffen
limited his survay to some selected primary schools in the
former Northern Nigeria. The Ford Foundation survey had only
four months to seo English Language Teaching problems at the
primary schools, Secondary, Teacher Education Collegses,
Taechnical Colleges, Advanced Teachers!' Colleges and Universities

in the North, West, Mid-West and Eastern regions and Lagos.

1Furd Foundation, English Lenquage Teaching In Nigeriai
A Roport of a Special Study Co-sponsored by the

University Commission and the Federal Ministry of
Education, Lagos, (Lagos: Ford Foundatior 1966),
2 Be W, TIFFEN

English Language Teaching in Northern Nigeria.
A _Survay. iZariaz Institute of Education, A.B.U., 1966




Both surveyes wera conducted scven yazars ago., But from

1966 to 1973 there has been a big rise in the number of
primary echool and post-primary institutions in Kano State,
The number of post-primary insititutions in Kano State has
actually doublad from 1966-19731 This is also true of the
country as a whole. Thereforo, more problems have naturally
cropped up that need being looked into.

This undertaking has boon prepared with high hopes and
pxpoctations on the part of tho ressarcher that it would be
tha first stop in a continuing programme of action to improve
the teeching of English in Kano State., The description of
basic problems and needs which were identified in the study,
the recommendations suggesting feasible steps which could be
taken to deal with these problams should bes of interast
and usefulness to the Ministry of Education Kano and all
English teachers in improving instruction in Schools and in
future planning. Othor studies might also be encouraged to
take similar staps in an effort to improve on tho quality of

English teaching in the country at large,

T1n 1968, Fost=frimary education enrclment was 4099, but
by 1973 this number has risen to 10287, a 126.5% rise as
recorcded in Education Statistics for Kano State
(Kano 3 Governmont Printer 1973), p. 15




1¢2 Statement of tho Problem

The study is intended to find ocut the English Language
teaching and loarning problems in tha post-primary institutions
of Kano Stata, among the more spacific aims of the study arcs

(a) To assess toachers' academic and
professional qualifications, their
teaching experiences, and tasaching load
in relation to their teaching perfermances
as taachers of English as a Second Language,

(b) To examine the adequacy and/or appropriate-
ness of Teaching English as a Second Languags
textual materials and the availabhility cf
library resources for this stage,

(¢) To bring to light the merits and demarits
of the methods used in teaching English as
direcctly observed in English classrooms.

(d) To assicss students' activities and student-
toacher interactions during the lessons,

(e) To evaluate tesachors! attitudes to the
teaching of English,

(f) To investigate students! difficulties and
the pecd for remaedial work during the
first year of post-primary oducation.

1.3 Dglimitation of the Problem

This ressarch is limited to the Fost=Primary Institutions
in Kano State. There are 28 of such institutions of which 16
are sacondary schonls, B Teacher Educestion Collocguss, 2 Technical
Colleges and 2 Commercial Colleges.

The research fFocussed on the following institutions which
were randomly sslected (See Chapter 2.3 on how the sclection

was made),



Socondary Schools

Government Sscondary Schoel, Birnin Kudu,
8t, Thomas Seccndary School, Kano
Government Girls' Collegs, Dala, Kanao.

Teacher Educnticon Colleqge

Teachare! College, Wudil
School for Arabic Studies, Kano

Commercial School

Kano Community Commercial Colloge

144 Dafinition of Terms Used

Post-Primary Institutions are hsre taken to mean Instituticns

of learning after the first soven yecars of schooling. These
inastitutions are the Secondary Schools, Teacher Education
Colleges, Tachnical Cellages.

Mother Tongue (Native Language)

Tho first language one l1-=rns to speak is ono's native languaga.,
ESL - English as a Socond Language, In Nigeria, English is

a Sccond Language only in tho sensa that it is not learned

as a native language,

EFL -~ English as 2 Foreign Language.

ELT - English Language Teaching is the torm British Council
Officers teaching English in Nigeria uss for ESL. 1Incidentally,
this is alsc tho title of the ESL profossional quartarly
published by the Oxford University Press in association with
tho British Council in England.

TESL - are the initials for Teaching English as a Second

Languago.

TESOL -~ Teaching English to Speakaers of Other Languages.
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SESOD - Teaching Standard English to Speakers of Other

Dialects

TESL Methodoloqgy refers to the methods of teaching English
as a Sacond Languaga

A TESL expert is a person who hns spocielised in the
Teaching of English a2s a Second Language.

Language Intcrference

"Instances of deviaticns from the norm of eithar
Language which show in the languagse of bilinguals as a
result of their familiarity with more than one languaga."1
Chain Drill - A technique for ensuring pupil participation
in which one student asks a question or makes a statement
to the student seated next to him, who in turn makas a
statement or asks a guostion of the student next to him,
and sa gn round the class, The order of tha chain is
clearly specified by the tuwchur.2
Model « The ideal native production of a socund, word, or
exprassion by a teacher or a tape for imitation and

repetition by the students.

1Llrial Weinreich, Lanqguages in Contact (New York:

Linguistic Circle of New York, 1953), P.1

2Nary Finocehiaro, Jeaching English as a Second Language.
(New Yorks Harper and Row Publishors, 1969.,) P. 452




Inflection = The addition of an ending to express a grammati-

cal relationship, s.g. =8d added to "walk" to indicate the
past tenss - walked.

fug = Anything that stimulatus the desired response, e.q.

a picture, an object, a spoken word, a gesturc, or a writtaon
word,

In-Sarvica Training - Training which doos not involve
completely withdrawing teachers from service in schocly @.9.
training given by means of evening, waek-end and vacation
COUrSEs,

Cbservation Foci

A compiled list of systematic classrocom procedures
used to obtain reliable and valid mcasuremonts of differences
in thu typical behaviours which occur in diffarent classrooms
or in different situations in the samo classroom.

Pgsitivo Responsess

A teacher is said to be positive on an item when his
bahaviour corresponds with the modern trends of TESL as
laid down in the foci (Seoc Appendices 6 - 11)

Negative Response

A teacher is said to be negative when ha behaves contrary
to a positive response as defined above,
L 1¢ The first language or mother tongue e.n. Hausa is a
first language to a child whoss parents are Hausa,

L 28 The sscond languagu, 8.4. English is a second language

tc a child, who has Hausa as his first language, and who then

goes on to learn English next.



Interaction nnelysis

A label that refers to any techniqus for studying the
chain of classrcoom svents in such a fashion that each svent
is taken into considoration, An cbsurver sits in the class-
room or viewe a vidao-sound play-back, or just listens to a
voice recording and keeps a record of the flow of events,

He is trained to use a set of categeries to obsarve the
interaction between or among the subjects in a given context,
SAVI - Sequential finalysis of Verbal Interaction

NeE,ReCs -~ Nigaria Educational Research Council

WeileSeCs = West African School Certificate

WeAeEeCo = West African Examinations Council

He S4C - Higher School Certificate (equivalent to

F

Genaral Certificate of Education,
advanced Level),
N, CoE - Nigerian Certificeate in Education

DNeliele
LeEefy = Local Education Authority.

dct. - Percentaga
No, - Number

NYSC - Nigerian Youth Service Corps

145 The Structurs of Post-primary Education
in Kano St=ate

The ssven=yoar primary education in Kano State is undar
the administration of the Local Education w:thorities. Thoro

are four of these LEds in Kano States



Kano LEA
Hado jia LEA
Gumel LEA
Kazaure LEA

Post-Primary Education i1s largely the responsibility
of the State Ministry of Education., There are voluntary
agancy and community schools as welles At the Post-primary
leval, four types of institutions ara recogniseds (sas Fig., 1)

1. Secondary Grammar Schools which provide a
five-year Course leading te WASC

2. Teacher Education Collouges which provide a
five-year Course leading to ths Teachers'
Grade I1 Certificats,

3. Commercial Ceclleges which provido a five-year
Coursa leading to WASC and RSA Coursas with
emphasis on commercizl sub jects.

4, Technical/Vocational Institutions which provide
a five-yoar coursse leading to WASC with
smphasis on technical subjocts. Technical
School Kane offers a throec-year course (for
candidates with threo years of Pust-primary
Education) 1 4ing to the City and Guilds
Certificate (see Figurue I).

Tho 28 Post-primary institutions in Kano State are located

in tho B administrative arcas of the State (see Table I.)
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Tabla 1
Distribution of ioateprimary Institutions
(N = 2%)
Administrative Araa Secondary Teacher Commercial/
Grammar Collaeges Technical
Kano Metropolitan 3] 5 2
Kanc North-Central 1
Kano Wast 2 1
Kang South East 2
Kano Scouth Wast 1 1 1
Hade jia 1
Kazaure 5
Gumsl 1 1
Total 17 8 3
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CHAPTER I1I

RESE«RCH PROCEDURES
Survey Researchos in Educaticn

In descriptive educational surveys data of existing
phenomena are collected, analysed and recommendations mada,
The population which supply the data is usually so large that
it requirss a lot of time money and anergy if the ressearcher
is to deal with every individual, object or reaction. This
necassitates sampling, Using the sampling techniques the
researchar can select reprasentative units from which ganaral-
isation beyond the samplo can be made.

There are three types of school surveysi-

(1) the outside expert survey
(2) the self-survay

(3) the co-cperative suru9y1
This study is & local schoel survey. It deals with the existing
status of the Teaching and learning of English in tha Past-primary
institutions in Kano State, It is "“the outside expert survey"
type carried cut by ene who has aums insight into the local
situation, The researcher hope that it weculd achieve a high

degree of objective export presentation,

1D.B. Van Dalen, Understanding Educational Research,
(New York i McGraw-Hill Book Company, 1962). pp.206-208
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2¢1 Sources of Data

The data and information for this study were collected
in the following mannar:

1. Through guesticnnaires

2+« Through Intervicws

3. Through Students! textbooks and exercise books
4, Through Classroom observations

5. Library sources an TESL

2e141 Questignnaires

There were two categories of gquestionnaires used:

1. teachers! gquesticnnairs

2. Students! guesticnnaire
The teachers quuestionnaire provided information on the
teachers' personal data, (age, sex, natieonality and gualifications)
taaching experience, professianél traits, attitudes, methods
used in teaching, and textual materials.(See Appendix I.) Tho
students! questicnnaire provided information on the students!
aga, home-background (literate or illiterate and its possible
encouragement to learning), primary school background, studants'
attitudes, and difficultiss in l=arning English as a Second
language. (See Appendix 2), Since taaching should be
student-centred, the researchar felt that the students
themselves should be given the opportunity to exprass their
oun feelings about the textual materials used and especially

their fist year in a post-primary institution, The use of the
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questionnaire gave most of the data for this study.

2.7.2 Intervicuws

Oral interviews ware hald with aightoen principals of
the Post-primary institutions, 45 English toachers, and
120 students. There were five questions for the interviouws
with the principals. (Soe Appendix 3). The questicns were
made up inordar to find out the plsce of English in the
School curriculum., There wersa ten questions for the intervieuws
with English teachaers. These asked for more information on
taxtual mataerials and aids and the relatianship batween English
and othor school subjectse (See Appendix 4). The intorvious
with tho students gave further information on the guality
of the primary schools they came from. The researchar had
the opportunity to hear students competance in spokaen English
as well as their attitudes to English. (Sea Appendix 5 for
students' oral intervieuw).

2143 Studants! Textbooks and Exercise Books

Students! textbcoks were looked inte inporder to find
out how appropriate they were with regard to students!
exarcise books, ospacially in traditional cemposition writing,
The researcher gainad valuable insight into the types of

grrors students made and their difficulties.
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24164 Classroom Observations

e

With the aid of observaticn foci (sce Appendices 6 = 11)
prapared by Dr. Thomas ddeyanju, the lecturer in charga aof
TESL in the Departmaent of Educztion, the researcher cbserved
teachers teaching English, The aim hore was to ses the
students - teacher - material interaction in the classroam,
The types of mothods used, the background preparations for
the lessons reactions of students to the lessons and the
objectives of the lessons were recorded in scorable form in
the most objective manner possible. The dates of the visits
and classroom observations of the institutions are stated in

Appendix 12.

ZaTeb Library Sources on TRSL

Many library sourcas were used in writing this study.

Only the titles of books and articles actually used appear in

the Bibliography.,

2.2 Type of Sampling Used

The population in this study are the ESL students in
Kano State Post-primary institutions and their teachers .
At the time this resesarch was carricd out, thers were 28
institutions which were comprisud of 17 Sacondary Gremmar Scheools
8 Teacher Education Colleges, 2 Technical/Vocational Schcols

and one Commercial School. nfter identifying tho population,
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the researchar had to decide whether to collect data from
the population or a represontative sample. Obtaining
information from a large populaticn such as all the students
in Post-primary institutiuns in Kano (abput 106,278} and all
the 28 schools and colleges was thought impractical and tedious,
Cantacting, observing, or intorviewing every student would
take too much time. Inorder to overcome thoso difficulties,
the ressarcher decidod to cnllact data frem a fow selectaed
units drawn from the population.

Out of the 28 instituticns, the reswarcher decided to
téke a random sample cemprising 3 secondary grammar schools,
2 Teacher Education Collaoges, and 1 Commarcial schanol. Tha
nems of each sccondary grammar school was written separately
on & piece of paper, the pieces folded, put in a cap and
shuffled thorowghly. Tho rescarcher thon drew three out, The
same method wos usod to select 2 Teachar Education Collages
and 1 Commercial/Technical and/or Vecational schonl.

Thus, the resaarcher used proporticonal stratifiecd rancdom
sampling tcchnique1 in this study for the selaction of schocls
and Cglleges to supply students' data. The tesulting random

containss:

Tibid ®, 322
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1« 3 Secondary grammar schocls (Birnin Kudu,
St, Thomas, Girls College Dala),

2. 2 Tazcher Education Colleges (Wudil Te C.,
School For aArabic Studies), and

3. 1 Commercial school (Kanc Community
Commorcial school)

The researcher belioves this is an adequate sample,
for it covcrs all types of scheools as well as rural and

urban characteristics, evan though tho selesction was random,

2.3 Analysing tho Data

The data collescted in this study by the mcocthods mentionszd
above, were analysed and presentod in tables,evach briefly

introducaed and folleowed by interpratation and discussion,
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CHAPTER I1I1
REVIEW OF THE LITER#TURE

In this Chapter, the asp.cts that are related to the
prosent study will be briefly discussed, This revieuw is
focused on Second Language tsaching and learning, the objectivcs
of TESL, The English Language in Nigeria, the compctencies and
training of TESL teachers, the contributions of the linguistics
Sciences to ESL, a review of Classroom Interaction analysis

and classroom obhservatians in the Northern States,

X1 Teaching Eﬂglish as_a Second Language

When the term English as a Sacond Language is used, the
raference is to a situation whers English is a "language of
instructiocn in the Scheools and a lingua franca beotwsan
speakers of widoly diverse languages, It is the lanquage of
the mass madia, of law and gouurnmunh.“1 This situation
obtains in the Philippines, India and Nigeria, to mention a
fow places, Epglish taught as a sorcond language is funda=-
mental to the 1ife and functioning of thoe country., TESL is
somotimes referrod to by diffueront names, The British refor
ko it simply as ELT assuming that you only teach English

to poople who do not spoak it,

1T.K, Adeyanju, "Teaching English as a deeond Languago,
Dofinition of Terms," M,Ed Lactura handout,
Dept, of Education, A.B.Us, Zaria, 1972. p. 3.
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In Amarica, tha trend is from EFL through ESL to TESQL.
cng other acronym TENES is used enly in referance io Harold
Allen's picneer survey of the situation ip the United States
in ‘IElEﬂ:':.‘j Also in the United 5tates, a nsw suhfield called
5E50D0 has also como into being, | | |

In his book, English in Africa, McGregor has this to say:

Tho First thing to bs said about the experience
of learning English as a Second Langunge is thiss
It ig not the same kind of axperiencs as learn-
ing a first language but the teachars!' job is tag
makoc it as much like that experience ag possible.

Fewsr people succsed in learning & Second language than a
first languege because ths lsarner of a seccond language has
had oxperience with his first language which now tonds to gat
in the way. This is often referred to as interference problom.
Nelson Brooks has this to say on this issuay
The individual uwho already possesses a mothor tongue
brings to the learning of a szcond language a vary
differant set uwf physical and mental capacities,
Partial, if not complete, command of one linguistic

code has alrsady beun attained and it can boe beth
a halp and a hindranca in learning the sacond,

1H. fllan, A _survey of TENES in U.,S., (Champaign, Illinois 32
National Council of Teachers of English, 1966), p. 5 -

25. McGrogot, English in Africa, Unesco Source Book

(London ¢ Cox and Wyman Ltd, 1971) p.1.
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The conditions for learning, almost identical
for all learners of the mother tongue, differ
widely for the second=language learner seeses
Ancother diffarence of great importance is tha
age of the learner, for this largely determines
the extent to which he still retains the
faculties that made it possible fer him to

learn his molher tongue, UWhen those who study a
gacand language do so within the official schacl
system of their own language community, a
spescial et of conditions for learning is
imposed,

Thus, the sscond language learner has to ovarcaome the
difficulties in dealing with different sounds, paersons, actions
and different arrangements of tone, space and matter, all of
which may conflict with the structure of the mother tongue,

Mackey in Language Teaching Analysis menti.ned that the

laarning of the mothar tongue follows the same pattarn for
everyone, but the learning of a sscond language can take a
variety of patterns,

He further observed that three main influences determino
the type of and dagree of second language learning. These aro

linguistic, social and phychological influences. [rogress in

1N. Brooks, Language and Language Learnin (Now Yorks
Harcourt, Brace and World Inc. 19645 pa 22
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sacond language learning depands on how much the mother tongue
interferes with the second languags. Mackey analysed the

ageial influences as the number of language contacts in the
home, community, school, the ethnic greoup, and peer group in
addition to a number of different factors of time, motivation,
use of the language, and attitude towards the language. The
psychological influence depends on the age motive, intelligence,
personality, readiness to learn, emotion and d. ve of the
laarnar.1

3e2 The Objectives of Teaching English
2s a Second Language

In her becok, Teaching English as a Second Languaga,z

Finocchiaro stated that the desired terminal objectives of

most second language coruses are bilingualism and biculturalism,
In his R.BsU., Linguistic saminar paper, Adeyanju had thig tc
sayt

One of our major goals in second language teaching

ig bilingualism by which we sask to give our students
mastery cf the system of the rules of English (its
syntax, semantic® and phonology)s In teaching the
command of English structurs, for example, we

expect the student not only to produce grammatical
santences, but te distinguish grammatical from
ungrammatical sentences, including those he has

never spoken or heard before,

1m. F. Mackey, Lanquage Teaching Analysis, (Londons
Langmans, Green & Coy. Ltd,, 1965) pp. 108-124,

2Nary Finocchiaro, p. 6.

3T.K. Adaeyan ju, "Sector KRnalysis, Contrastive Analysis
and Pedagody," Unpublished A.8.U, Linguistic seminar, 1973,p.1
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Finucchiaro stated that the aim of the English - Teaching
programme should be to develop inm the learner the four basic
aspucts of communication - understanding, speaking, reading

and writing - within tha social and cultural situaticns

normal to pafsons of his agas level, At any lgarning level

in ESL situation, the teachor's objectives should be to develap
in the student (in cunscnance with his age) the following?

(a) the incroasing ability to understand a
native speaker of English in any situation;

(b) the pregressive sbility to sustain a
conversation with native English speakers}

{(c) the progressive ability tu rsad any
matarial in €nglish with comprehonsian
gasg and enjoyment;

{d) the progressive ability to write correctly
functionally and creatively in English.1

The sbove four fundamental aspects of the language programme
. should be developed concurrantly in an integrative reinforcing

mannsr after an initial listening -~ speoaking pericd. Research

. results in linguistics and psychology, as well as empirical

ehservation of learning sitvatioms, point to the gverwhelming

necassity fFor developping the learngrs! understanding and

Qwary Finocehiaro, pp. 8-9,
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speaking skills baefore introducing them to reading and

writing.

According to Finocchiaro, the lang-range objectives of
TESL should concern the gradual perfecting of the languaga
skills needed for everyday communication and for the learning
of other curriculum areas and the developmont of an increasing
insight into the culture of the English-Speaking community,
including an appraeciation of its art, music and literature.

In his book, English in Africa, McGregor lists the

following basic principles of teaching ESL ¢

{(a) The purpecse of learnirg English as a Seccnd
Lanquage, is for use as immediately as possible.

(b) We must create learning situations in which
pupils immediately use the English they have
lsarped for things which they want and need
to do.

(c) Listaning and speaking must always come before
reading and writing, This is true not only
when the pupil is first acquiring these skills
in the primary schacl; it aspplies egually to
the learning of individual language items by
the secondary school pupil or the adult learner.

(d) All language tasks and all learning materials
should be very carefully graded so that the
student is not forced into making mistakes
by language tasks or learning materials
which are too difficult for him,and so that
he onjcys the feeling of being abls to do
what his teacher expoects ecf him, for"Nothing
succoeds like succesa."1

1G.F. McGregor, English in Africa, pp. 7-8.
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1,3 The English language in Nigeria
3.3+1  The Ford foundation Survey of English
in_Nigeria

In M=y and June 1966, the ford Foundation, in conjunction
with the National Univaersitiss Cammission and the Fgdaral

Ministry of Education, lagos, cerried out a sgpscial study

-

of the English Language teaching situation in Nigsria as a
whole, The survey tecam consieted of Nigerian, Amarican and
British sporcialists, and the team sxamined ELT problems at all
lovels of education, from thoe primary schoel to the university,
According to the report, ELT problams exist in Nigeriasz

There is indead an ELT problom in Nigeria. The
introducation of English as a subject in the osarly
yoars of schooling followsd by its uyse as a medium
of ipstruction shortly thoreafter placos demands

on the primary teacher which he or she simply is
not eguipped to handle. Since the common practice
is to assign teoachers with the lowest lavols of
training (704 of the 87,000 primary school teachers
are Grade III or lowsr) to the lower classcs of
primary, most Nigerian boys and girls are sxposed
to extromely poor English at the start and sither
they fail to lesrn the skills necessary to use it
as the language of lwarning, or they form bad
habits which interfere soriously with learning of
the language zt later stages of schooling. In

most instancas,
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both of thase circumstancea apply. As a
rasult, lwarning of other subjects in the
primary curriculum cccurs slowly, and timo and
ef fort must be diverted to reomedial uwork at
Post=primary levels, Nigeria can hardly afford
this sort of weduecational wastage at a time

when so much is boing expected From the
educational system.1 v

The Report goes on to state that Primary schools ara
neglactad, Attention is mainly focused on the secondary
schogols and teachers! Collsges., The survay team laments
that few teachors! Colleges have ELT trainaed staff. On the
training of teachsrs, the team recommends the upgrading of
the skills of teachers alresady in servicoe and the improvement
of tha ELT content of teachers! College programmes, Teachars
skills cgn be improved by correspondence study, short courses,
programmed self-instructional motoriels, the use of the radio,
discs, tapes, and T.V, It would bz necessary, by means cof
inspections, tests, and screening devipes to identify thess
taachers for whom improvement would be worthawhila,

Turning to the instructional materials three main points

are stressed: o

1Fcrd Foundation, p.9.
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{1) Thu almcst total lsck of supplemantary
readers and libBrary resgurces gravely
hendicaps the development of good
reading habits and attitudes,

(2) The basic textual materials should
make use of contrastive linguistics
and modern methods of language
teaching, Theres should be a lot mors
visual aids,

{3} Thaerae should he a much closar link=up
botwsen the level of the English Coursse
and books used in subjects other than
English,

The team found that thoe guality of Emnglish teaching and
learning in the primary schoel affected 211 lovels of education:
Secondary S5Schools, Toactmrs' Colleges, etc, and cencluded
that ¥

Congistantly and without exception the particular

prohlems resached back to the low guality of

English teaching in the primary schonls.1

Thae above revisw seems disheartening enough, but it

shouwld alse help bring the Etnglish problems in schools very

tlparly to our minds so that immodiate reforms can follow,

1Furd Foundations p.25.



27

34342 English Language in the Northern Status
In 1966, Brian Tiffen conducted a survey of some primary

schools in the former Northern Nigeria, In his raport,

English Language Teaching in Northarn Nigaeriat A Survey,
Tiffen discussed the aims of the primary school, English
language policy in the former Nerthern Nigeria and tha probloms
of teaching English in the North., According to Tiffen, the
aims of the primary school in the North were not clear,
Tiffen wrote:

One of the basic dilemmas of the Nigerian

primary school is that it is difficult to be

sure what it is for, 1Is its =im to educats

2 small proportion of children to go on to

pest-primary education ? 0Or should it cater

for the majority who will have no further

schooling 7 Or should it attempt te provide

a suitable education for both categorias of

pupils? And if so, is this practicabla.1
This dilemma affects English Language teaching and policy.
The pupils who are to continue to post-primary education should

have a sufficient grounding in English to enable tham cope up

with that demand,

8.0, Tiffen p.2
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The place of English language in the curriculum of

of the former Northern Nigeria which the Northern States still

adhere to was clearly stated in The Handbook for Inspecters,
in this way:

All-round proficiency in English is the mast
impaortant academic aim of the primery course
(African Education, 1953),

Since secondary and technical education are

parforce carried out in English it is important

that the children break through the languaga

barrier while still at the primary school, if

they fail to do this, they will encounter serious

problems of communication in posteprimary insti=-

tutions, and therefore gravely handicappad1

From the 1920's until 1965 the official language policy

was an of fshoot of the recommendation of the Phelp's Stokes
Reports. The recommendation supported teaching through the
medium of the mother tongue in the first few ysars of the
primary school (English being taught s a subject) and than to

switch to English as & medium of instruction in the Fifth year,

1 Handbgok for Inspectors.(Kadunai Ministry of Educeation

1964) pe?
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The above policy wns fine and workable, It had
tramondous sxpertise support behind it, It enablad the
pupils to gain literacy and mastery in their own lanquage
which in turn helped them in the pursuit of the second
language, If tha theory of linguistic Uniuuraals1 is correct,
then it is right to say that literacy in the mother tangue
helps literacy in English. 1In fact, literacy in Hausa docs
help literacy in English because the two languages use
basically tha same alphabats, that is, more or less the same
urthography.2

Ono eminent British linguist, Angus McIntash, has this to
say about the importance of literacy in mother tongues

Inaddequate attainment in foreign language learning,
no less than that in many other fields cof study,

may often be attributed to inadequate enlightenmont
about the native language3 .

1(Gaurga A. Miller, "Some Premilinary to Psychclinguistics)
Leon he Jakocbovits and M,S, Mirron (ed), Readings in the

Psychulogy of Language, (New York 3 Prentice - Hall
Psychology series, 1967), pp. 172 = 179,

2g11zabeth Dunstan, Twelve Nigerian Languagas (Londons
Longmans and Grean & Co. Ltd,, 1969) p. 74

3fangus McIntosh, Introductory chaptear in Hugh Fraser
et al (eds,)

Applied Luguistics and The Teaching of English (London
Longman, 19695, pe VII
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Thus, the uss of the mother tongue in thuo early stages of
learning as a medium pf instruction is one of tha snolutions
to tha daily cry of detsrioration in the standard of achigva«
maent in cur school.

Unfortunately, tha Northorn Nigerian Govarnment peolicy
changed, 1In 196%, ths Ministey of Education, Northern Nigoris,
decidgd to implemont tha 'Strajight for English' policy. The
crucial Ministry circular reads in part:

I realisa, of courso, that many primary schunols
have a substantial commitmant to other Engliah
courses, Novertheless, 1 bops that when a

change is possible, the introducation of

'Straight for Erglish' can be brought about. In
my opinion, it offaers great advantagses in Naorthern

Nigarian schoals and will producae batter results

than the alternative courses.1

Since the implemantaticn of this policy, it scems to
ma that there have beon more praoblems of teaching and
learning in our schools.,

Brian Tiffen montioned that tho lack of lack of educated
‘and trained teachsrs in primary schools has important

consequencas

(Lotter No. 5IP 60/11/495 of 17th Juna, 1965). .
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for the teaching of English., Many of the teachar who
introduce the English languaga to their pupils do not them=-
salves have a sufficient command of the language to teach

4 - pJ:‘t:;:uarJ.y..‘t ARs a result thare is often undue dependance on
the course book and usually too little attention paid to the
importance of oral English, The large majority of teachers
hava had little,if any, training in the methods of teaching
English as a Second language, And finally, there is a great
lack of adequate and/or appropriate course book and supple-
mentary reading meterials. Thus the picture of the primary

sthool reported by Tiffen is not a chesrful one,

Jdde The Competencies of the ESL Teacher

The teachor is tha most important single element in

any teaching situation, It has been frequently said that
"there are no good or bad methods, there arse eorly good or bad

taachara."z

Tgrian Tiffen, p.4

zﬂary Finocchiaro p. 14



32

In her chapter on the training of teachers, Finocchiare
mentioned the challangaes facing an ESL teachaers the wide
variation in ability, in interests and in agos among his
students and the inadsquacy of the textual materials., Hence
the need for specially trained teachsrs to meet the wide
ranges in students! backgrounds and to adapt ths taxtual
materials. Finocchiarc recommended the following competencics
for teachers who wish teo become skilled in the teaching of

English as a Second Language?

(1) Teachers need to gain insight into the
linguistic and cultural backgrounds of
their pupils as & bridge to understanding
and acceptanca.

(2) To study the educational and cultural
backgrounds of their students as a
springboard for curriculum planning.

o gain caonscioys familiarity w o

(3) 1 i i familiarit ith th
featuras of the English sound, grammer,
vocabulary, and cultural systaems,

(4) To learn methods of teeching English as
a second language or a socond dialect,.

(5) To learn kow to embody principles and/or
procedures of related disciplinse (linguistic,
psychology, sociology, and =mnthropclogy) in
the teaching of English to speakars of
other languages.
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(6) To understand tha dynamics and techpiques
of grouping.

(?7) Te learn how to utilize and/or develap
instructional materials in harmony with
program objectives and students' goals
and learning problems,

(8) To learn how to svaluate pupil progress
for pessible corrective teaching, for

regrouping in the clasg or for placemant
in another class.

(9) To provide a clasercem environmant
conducive to successful learning and
to ego mhanoamsnt.1

Other more speacialized studics by the teacher are also
desirable, For example, the teacher who himself if not a
speaker of his pupils! language sheuld familiarize himself

with such matters as word order, special pronunciation and
intonation features and inflsction of his pupils! language.

This will help him emphasize similar or contrasting elements

in both languages in p: . ‘sechine and will help him prepare
appropriate apprcachas and materials based aon these similaritiaes

or contrasts,

1

Mary Finocchiaro, pp.24-25
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3¢5 The Role of linquistics in ESL

The Linguistic sciences have a major role to play in
the teaching of ESL. Halliday, McIntosh and Stevesns pointed
out that linguistics helps the tescher increase his under-
standing of the language he teac’ies and broadens his mind to
anable him make statoments that are objective and sound
pradictions about ths langﬁage.1 Speaking in the same vein,
Mackey made the following observation about the role of
linguistics in second language teachinge.

Although tha ability to analyse a language may
not be the most important qualification of a
language teacher, some training in practical
linguistics can enable him to establish with

more precision than he otherwise might, what

is tho same and what is different in the
languages with which he has to deal, It can

alsoc help him understand, avaluate, and perhaps
usa some of the dascriptions nof the language

ha is teaching. And if the training is not

too one-sided, nor dectrinnaire, it may pravaent
him from becoming the prisoner of a single school
of thought and encourages him to surmount the
great terminclogical barriers which have preventod
only mutawal understanding in 1inguistics.2

1
M.A.K. Halliday, McIntosh and Stevens. The linguistic Sciences

and lLanguage Teaching (London: Longmans, 19647 p.65
2
i.F, Mackey. p. 203
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In Linquistics in Proper Perspective, Lamb says that

linguists uncoversd a mass of data regarding tha operation
and structure of language, Thoy study changes, analyse
language and develop superior methods and techniques for
such analysis. No modern teacher can ignore such a body of

knowledge., In an article in the English Teaching Forum,

Robort Krohn mentions three uses of linguistics: First,
it determines the content of the course evident in selaction,
ordering, and prosentation, Then it justifiss varicus classrocom
activitice and the teaching of skills, and fimnally it provides
insights into the nature of the course and 1anguaga.1

Indaad linguistics has contributed to the teaching of
speech, resading and writing, The audio lingual method
establishes the primacy ©f Speech and streesas increass in
the use of language laboratory., 8loomfield, Fries, and Smith
worked extensively in the field of reading.

Three new linguistics sciences which have great contributicns
to make to the languags teaching are psycholinguistics, socio=-

linguistics and contrastiva=-linguistics.

1Huhart Krohn, "The role of linguistics in TEFL methodology"

in The English Teaching Forum Vol. IX Nov.=Dec. 1971. No.6
Pe 14
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Psycholinguistics accounts for how a language is acquired
and how it controls and directs behaviour whether verbel or
non=verbal, A knowledge of this branch of linquistics enables
us te have insight into the probloms of learners - adult or
young, problems of bilingualism, attitude and motivation in
language lsarning.

Socivlinguistics deals with the socicluogical problems of
multilingual communities and individuals, shows us what is
going on in a particular language, its styles, registers, and
dialects, A knowledge of sociolinguistics enables eaxperts
to study, analyse and choose ona of the dialects as a prestige
language, Thus sociolinguistic studics lead to the formation
of a language policy which in turn affects teaching.

Another aspect of the linguistic sciences and perhaps the
most important one of all for language teaching, is contrastiwe
linguistics. In an A.B.U. linguistic seminar, Adeyanju explaincd
that:

The theory of contrastive analysis is based on
the belief that in the process of learning a
sacond language, the deeply ingrained patterns
of one's native language tend to interfere with
one's mastery of the language, The tuwo
languages are therefore, compared and contrasted
en the phonoligical, grammatical, lexical, and

cultural levels, with the potential points of
conflict indicatad.1

1T.K. Adeyanju,"A.B.U, Linguistic Seminar," p. 3
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Thus, curriculum workers, texthook writers, and teachers
canh use the information in the planning of course, grouping
and sequencing of items, drills and exercies to be presented
and in the development of classroom techniques.

Indeed, the field of linguistics has contributed immensely
to language teachings The ESL taeacher in the Nigerian Secondary
Schools should be familiar with these contributions if he is

to be maximally competant in teaching his studants.

36 Classroom Interaction Analysis

Since observations of classes in ssssion were also part
of this study, it is necessary to exeamine very briafly what
the literature on classrocm Interaction Analysis esmphasizes.

In an article on "Measuring Classroom Behaviour by

Systematic Observation," in Gage's The Handbeook of Research

in Taagh;ng,1

Dopald Medley and Harold Mitzel defined

"DoAe Medley and H.E, Mitzel, "Measuring Classroom Behaviour
by Systematic DObservation," Handbook of Research on Teaching,
NeLe Gago (ed,) (Chicago: Rand McNally and Coy, 1963,
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Interaction techniques as "procedures which use Systematic
Observations of classroom behaviour to obtain reliable and
valid measurements of differences in the typical behaviours
which occur in different classrooms or in different situaticns
in the same classranm.“1

With his observation criteria in a scorable way, an
observer sees "the behaviour of teachers while they teach
and pupils while they laarn,“2 awarding positive and negative
points which can be processed and expressed as a percentage,

Observation system is useful in diagnosing teacher-student-
material interaction in a given tims, Technical skills which
need attention in the classroom can be determined and
helpful suggestions can be given to the teacher,

Among the many typss of systems in Interaction Analysis

ara, for example ﬂadlay-ﬂitzal,s Flandara;4 Sequential Analysis

1N9d19Y Mit20) eevve vevee Pe 250
2Itid e as SR aseas Pq. 24?

3
Thdd ..-’; anse PP 247 « 325

R ] — e — — - -

4Nad A. Flanders, Analysing Teaching Behaviour, (Philippines:

Addison - Weslaey Publishing Company, 1970).
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of verbal Interaction (5&UI),1 and Bellack - Gallagher -
Aschner - Toba.? With the exception of the Spaulding system,
in which it is the student who is primar’''y being observed,
most of the systems of verbal interaction analysis give
greater attention to the verbal behaviour of the "leadar",
(i.e, the teacher) as distinct from the group with which he is
werking (i.e. the atudants).3 The Flanders! system, which

is being used extensivaly in resesarch in academic areas, for
gXxample sees the role of the teacher as exerting indirect
influence by accepting students' feelings, praising and

accapting their ideas, and asking them questimns.a

1Rnita Simon and Yvonne Agazarian, Sequential Analysis of

Varbal Interaction (Philadelphic: Research for Schools,
incsy 1987 )6

ZJamas Gallaegher, Analyses of Teacher Classrgom Strategies

Rsscciated With Student Cognitive and Affective Performance
ZUrbana, Illioiss Univereity of Illinois, June, 1968), p.3

Sﬁnita Simon and Yvonne Agazarian, p.94
aNadlBy-NatzBl, p. 248
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iah

g8 Medley-Mitzel's aystem supgorts dirsct classroom
observatiaon since there is no better opportunity to assess
teacher-student-text interaction than in the classroom,.

The SAVI system of Anita Simon and Yvonne Agazarian
claims that every verbal act is meant to covey a message and
gvary message contains two sorts of infprmation, Part of
the message contains information about what people are talking
and is called ".opic information", The other part cantains
information about how people are relating to each other as
thay try to communicate and is called "personal information,®
Both are interdependent components of every message in the
verbal behavioral act, The SAVI system contains nine major
classes of types of verbal behaviour and sach class has a
number of categories and sub-categories, The Gallagher-
Aschner system comprises five primary categories: cognitive
mamcry (C -M), convergent thinking (C « T), divergent thinking
(DT); evaluative (ET) and routine thinking (R), Gallagher =
Rschner used their system to carry cut a number of researches
on the role of the teacher in the classroom and advocated
that an integrative rather than a dominative teacher
behaviour in the classroom is more likely to bring about

laarning.1

1Gallaghar-ﬂachnar, P
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An éxample of an application of ona of the above systems
in foreign language teachipg is fully discussed in Gilbert

Jarvis, “A Behavioral Obsorvaticn System for Classrpom Foraign

Language Skill Acquisition Hctivitims."1 Each of ths system

briefly discussed is a topl with its limited use and cach is

valuable toc the extent it matches the nosds of tho tesacher. In

tho prescnt study, the ressarchor used thoe observation foci
(soe appendices 65-11) in observing the teacher-student subject
interaction in English classps,

3.7 Classroom Observaticon in the Northern States

Classroom obsarvation analysis was unheard of in the
Northern States of Nigeria prior to the sstablishment of
the TE5L Division, Department of Education, A.B.lU, Zaria,

With the establishment of ths TESL Division, techniques af

1Modern Language Jourpal, Vol, LI1I, 6 (0Oct., 1968) pp.335-340
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classrocm observation became availableo to the studenta. The
first study of classroom behaviour in tha te-efing of English

as a Second language in the Northern States is Kate Gascoyne's,
a Fost-graduate Certificate in Education Student who ressarched
into "The Teaching of Grammatical Structures in The Lower

Forms, of some Secondary Schools in Zaria Araa."1 The research
was limited to the teaching of grammatical structures and
vbserved only these aspects of English teaching. The secand
study, detailed and elaborate, is Florence Okunrotifa's
"Obgervation Analysis of English Classes in Post-primary

Schools in Zarja, Prepared foci were used to observe 81 Engiish
lessons directly, Twenty cbsarvations were made in Literature,
17 observaticns in Comprehension, 15 in Pattern Practice, 15 in

Proncunciation, 13 in Bomposition and one lesson on Dialogqua,

1K.H. Gascoyne, "The Teaching of Grammatical Structures
in the Lower Forms of scme Secondary Schools in Zaria Aroal."
Unpublished P.G.CJE, Thasis, Dept. of Education, A.8.U.,Zaria,
19724
2F.B. Okunrotifa, "Observetion Analysis of Classes in Postk-
primary Schools in Zaria." Unpublished B.A. (Education)
Thesis, Dept. of Education, A.8.U., Zaria, 1973,
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This present study is the third in the Northern States
and the first of its kind in Kano State to obsorve dirsct
classroom behaviour, All aspects of English teaching were
observed in the Post-primary Institutions of Kano State, A
total of fifty-one observations were made. It should be
pointed out, houwever, that direct observation was only one
aof the means of data collection for this study and that the

study itself is not exclusively devoted to Interaction Analysis,
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CHAPTER TV

ANALYSIS OF DATA

The data obtained througﬁ the various sources discussed in
chaptar Il on "Rasearch Procadures™ are hera analysed as
dascribaed in saction 2.3, i.as. the data presented in Tables
which are interpreted and discussed. Thse data thus analyzed
and presented in Tables are the followingt | |

1« data on tmacher characteristics,
2. data on student characteristics,

3, data on classroom interaction analysis,

441 The ESL Teacher

The teacher in any learning situation isla vary ihpértant
factor, and nowhere elss is he more crycial than in second
language learning, Mary Finoccharo beliawes that "the teacher
is the most important single slement inlany teachiné.“1 Nelson
Brooks also sawgs the teacher as a positive catalyst whose

function is to enter into end speed up a reaction that would

1Mary Finocchiaroy pe 14

» Lo
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take place only very slowly without its presance., B8rooks
adds that the teacher is, in fact, the major source of
variaticn in the pupils! learning through his ability to
promoto that learning.1 Since in the world of today the
toacher is increasingly becoming the focus of attantion his
overall characteristics, quelifications, professional
compatenca, and gxperiences are worth looking into. After
all "no nation can rise above the quality of its taachars."2

It is in this spirit that the teachers of English in
Post-primary Institutions of Kanc State were requested to
fill in a gquestionnaire, The responsss of the teachers are
discussed balow,
P I | Sax_and Age

Male teachers cutnumbered female teachers by a ratio of

three to one (sea Table 2), Out of the 19 female teachers

1N. Brooks, pp. 58=61

2A.F. Ogunscla, "Teacher Educaticon Programme in Nigeria,"

Unpublished Lectures, Instituts of Education, A.B.U. Zaria,
1973+ Pol
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in the sample 14 were graduate teachers, It was interesting
to note that out of the 12 graduatss with teaching qualificat-

ions, 7 aof them waera female (58%)

Table 2
Sex of English Teachers

(N = B0)

Sax No . Pct
Male 61 76
Female 19 24
Total 80 100

The marital status of the females is important, It was
found that only four female teachers were unmarried, Since
15 of the 19 female teachers in this study are over tuwenty«-fiue
and are married, one would expect them (not all of them) to go
on maternity leave, sometimes, even during the school session,
Tha constent change in tsachers consequent upon this might
have an adverse effact on students learning English. This is

not to imply that male teachers are, therefore, more stable,
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gince other factors could also have similar effscts i.e.
constantant change of teachers and short supply of teachers
for part of the year,

The ages of all respondents were between twenty and

fourty five., These are shown in Table 3 below,.

Tabla 3

Teachers' Age

(N = 80)

Range No. Pct,
15 - 20 1 1425
21 - 25 20 25
26 - 30 29 36425
31 - 35 17 21,25
36 - 40 a 10
41 = 45 K 6425
Total 80 100

Ae shown in the Table above, only a fifth (20%) of the
respondents were over 35 years old, the majority of them
(B0%) were beluw 35 years, This would seem to imply that, all
other things being equal, one should find lees troditional set

patterns of English teaching practices among the secondary Schools
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and Colleges in this study. Section 4,3 on classromm

interaction analysis should throw light on thise

44142 Nationality

The teachers wers in two categories with respect to the
nationality factor - expatriates or Nigerians., It was found
that 75% of tha teachers were Nigerians (i.e. 60 out of 80),
while expatriates constituted the remaining 25% (i.e. 20 out
of 80)s Out of the latter, Great Britain had 13,75% and
Canada 5%, Ths remaining 6.25% was shared by Pakistan, Egypt,

America and Ireland (See Table 4),

Table 4
Jeachers' Nationality

(N = 80)
Nationality No Pct
British 11 13,758
Irish 1 1.25
Pakistani 2 2.05
Egyptian 1 1425
Amarican 1 125
Canadian 4 5
Nigerian 60 78

Total B0 100
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Somewhat surprising in viow of the desire for indigenpisa-
tion is the fact that only 15% {i.e., 9 out of 60) of tha
ffigerian toachers are indigenes of Kana State., Whon
indigenizatinn is considered at the n2tional lavael, Kanp States
Postmprimary institutions ars well on their way to being
complataely indigipized with 75% (i.e. 60 out of 80) of its
English teachers being Nigerians,

4,143 Academic and frofossionsl Qualifications

There are various types of untrained E€8L teaschers in
Kano State, ranging from graduates in English (and sometimss
social studies graduatos!) without ESL training to MSC Failurss
waiting faor suomething bettar to tuen up.

Of prime importance in furnishing soma guidelines for
positive action in the futurs was the information supplied
by rospondents about their actual degrou spacialisations. OJut
of the 3B graduats teachors twaching English, 14 graduated in
othar fields than English, reprvesanting 37% (see Table &

bolow}
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(N = 80)
Specialisation No, of Teachers
BsA, English 21
BeAs Fraench 3
BeA. German, Swedish, Franch 1
BeAe Linguistics 1
Me Aw English 3
BeAs Geography and English 1
B.A, Geography 1
B. A, History 1
B.de Psychology 1
B,ED. English & Education 1
BeScC. Histcry-Pol%tica-' 1

Ecomomics

B.8c. Sociclogy &Administra-

tion 1
BeScs Social Studies 1
M.Hs French & Russian 1




When the researcher asked those English teachers

whose specialisations were not English, why they were

teaching English and not subjects in their areas of

spacialisatiaon,

(1)

(2)

(3)

(4)

(5)

sama af their comments were as follaust

"I was posted here to teach French,

On arrival I was told that students

in this school do (sic ) not study french,
I was asked to teach English instead,"

"I am a volunteer, There werse not enough
English teachers; that was the job I was
given."

Because I applied to do se - for the
saka of getting a job. 1'11 teach my
sub jects but not in Africa,"

(his subjecte being HMist., Politics-
Ecopromics)

"I have been asked to do so, after all
I learnt English as a sscond Language
in my country."

51

80

"I'm NYSC = (National Youth Service Corps)

I do what I'm asked,"
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Table 5
Jeachers! Qualifications
(N= 80)
Qualification No. of Taachars Pct,
BeA. with Teaching Qualificat«
ian +« PGCE 12 15%
B,A. 26 32.5
NeEoE 32 40
H.S.C- 5 6‘25
Profassional Teachers' Certi=-
ficate 2 2.5
Grade II 3 3,15
Total an 100

Table 5 above indicates that 12 out of 38 graduates have

taaching qualification, The N.C,E. teachers represented 40%

(32 out of 80) of the entire teaching personnel,

Tha HSC

teachers (6.2%) are not only academically deficient but aqually

professivnally daficient to teach in Post-primary institutions.
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Tahle 7
Teachers' Qualifications by Nationality
(N = 80)

Qmalification No. Pct,
Graduate with Teaching Qualification 12 15.4d

Nigerian 4 5.0

Non Nigerian n 1048
Graduate without Teaching Quali. 26 32.5

Nigerian 12 15,58

MNon Nigerian 14 175
NCE o2

Nigerian -z 40,0
HSC

Nigerian 5 6425
Professional Teachers Cert. 2

Nigerian 1 1.25

Non Nigerian 1 1.2%
Crade 11 3

Nigerian 3 3.78

Total 80 100,00

The above Table shows that 4 out of 72 qualified teachears

are Nigerians, representing one third or 33% . The ramaining
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66% are sxpatriste teachers, All tha NCE, HSC and Gradse II
teachers were Nigerians,

$ince the teacher plays such a vital role in second
language learning, adequate professional preparation is
vital for him, Research finding have proved beyond
all resomabls doutbs that in any fisld of study, pruFiciean
is achieved only when the teacher has received professional
training in his field of study. The TESL course is the
most appropriate professional training teachers of English
in Nigeria should have, Thoe variocus profassiconal gualifica-
tions found in the study range fTrom PosteGraduste Diploma
in Education to Grada II Teachars' Certificate as shown in ' v

Table 8 below,

Table 8
Kinds of Professionally Qualified Teachsrs
(N = 49)

Type of Qualification Na. Pct,
Post-graduvate Diploma in Education 6 12.3
Bachelor of Education (Eng., & Edu,) 1 2.0
Teachers! Cortificate in Education 5 10e2
Nigerian Certificate inp Education 32 6943
Profassianel Tesachare Cort, in Edu,. 2 447
Grade Two Teachers'! Certificata 3 Ge1

Total 49 100.0
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Just half of all the taachers 40 (50%) hauve had any farm |
of profassional preparation for TESL, The kinds of TESL
thase taachers had are given in Tahlg 9 balow.

Table 9 ' i

Teachsrs Trained in TESL : ? f

(N = 40) _ e

Kinds of Training No. Fct, j

Trainad in TESL 13 32,5 ?
Inservico Training in TESL 27 67,5
Total 40 100.0

From Table 9, only 32.5% of trained English Toachers
have had any work in ESL mothods, It should be clear to all
tesachers of English that thore is a distinct and vital diffarance
betwgen teaching English to native speakers and teaching it to
students who hava already mastered thair mother tongue, Alse
about 67.5% af these teachers have attended same kind of
in-sarvice coursa. At loast 50% of English teachers in Kana
State feel themsselvss incompetent to teach one English cnmporneﬁt
ar ancther.

4,1.4 Profasgional Organisation and Literature

The Nigerian English Studios Association was faoundad in

March 1966 at Jos, with the principal aim of promating the
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study and teaching of English. Its membership was almost
antirely composed of teachors of English in Secondary
Grammar Schools, Bolleges and Universities., Its
conventions and its journals make available papers and
articles on language study and language learning.1 Yot
95% of the questionnaires reported ignorance of such an
organisation or any relevant similar organisation.(Ses
Table 10 bselow).

Table 10
Professional Organisation and Literature

wf ' ™
. NO.

.Ipct.

Membership cf irof. ODrge | (4 out of 83) 5

Rex"'.Prof, -Periodicals (16 cut of BO) | 20

Consistent with the proportion of members of
professional organisations is the proportion of teachers who
rogularly read professional paripdicals having at least some

relevance to TESL (Seo Table 10 above,) Only ona-fifth of

1Its publications are always beolated, somatimes aven tuwo

years after ths conferenca.
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the teachers read professicnal pariodicals, An examination
of the periodicals reported indicated that, actually, most
of the teachers have besen getting very little information about
TESL from these sources, since most cof the publications listed

(sev Table 11 below), are peripheral to the TESL fiald,

Table 11

Profussional Pericdicals

Journal of Nigeria English Studies Asscciation
West African Journal of Education
International Review of Applied Linguistics
English Teaching Forum

Times Educaticnal Supplement

English Language Teaching Quarterly

The Critical Quarterly

English Studies Series

English Teaching Abstract

Modern Language Revicw

Most school libraries do not provide periodicals, It is
clear that very little of the information currently being

published in the TESL fisld, on both theory and practice,
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actually reaches the pecple engaged in the field,

P Tsaching Experionce

It was found that 28.8% of the teachers have just one yoar

of experience, and 20£ have over 10 years teaching experience,

(See Table 12 balow).

Table 12
Years 0= Z=5 5«10 11=15 16=20 | 21=25 | 2630
Teachsars 23 16 10 10 3 2 1

It was also discovered that most of the teachers with loss

than five ysars of experience were the young NCE grauvuates,

The more experienced teachcrs wero found to be placed in the

higher forms, particularly forms 4 and 5,

It is worth noting

that in very few cases do the NCE helders teach higher forms,

Thay wore usually placed in forms 2 and 3, although in 6 out of

28 schools (21%) they were found to be teaching forms 4 and 5

and in § out of 28 schools (19%) they were even head of tho

English Department.
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42146 Attitudes

o third (33%) of tho teachers found the teaching of
English "very difficult, no time to rest, all the time
occupied with marking or preparing anothet lesscn."

These teachers praferred to teach other subjects with less
marking and preparation to do,

Sevaral studies have verified the assumption that
attitudes are significant for learning, especially teachsrs!
attitude, Adeyanju succossfully puts its

the teacher's attitudes touwards language
and the goals of English as a Second
Language, his attitudes towards the
method and materisls he usas and his
attitudes towards his students are

to a large extent determinsd by the
nature of his professional preparation,
gspecially, a training in linguistics.1

If teachars attitude tocwards their profassion is

nagative, how then can they stimulats thair students,

1T.K. Adeyanju, "The Effects of Teaching Attitude on
the Learning of English as a Second Languags."
(Paper presented), Columbia, 1968, p. 2
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Thus in Kano State, out of the 80 English Teachers,
only 21 (26,3%) graduated in English and 12 of thesa (15%)
have teaching qualifications It is dishesartening to note
that only 13 (164£) have had training in TESL methodology,
that only (34%) attended any in-service course, and that only

ona=fifth (204) read professional pariodicols.



4,2 The Students bf

In attempting to evaluate the quality of the Students!
heme, their primary school background, and to find out thair
difficulties in learning English, & random selection of
three Secondary Grammar Schools (B/kudu, Dala, St. Thomas),
two Teacher Education Colleges (Wudil, School of Arabic Studias),
and one Commercial Ccllege (Kanc Community Commercial) was
done, 1In the six schools, twenty-five students sach filled
a quastionnaire, making a total of 150 guestionnaires. These
students wers drawn from Forms 3, 4 and 51 The overall

characteristics and evaluation of the students are presentad

below.

44247, Bioggraphical Characteristics

The age range of the students was found in order to know

the particular mge groups we are concerned with,

Tablae 13
Students' Age

(N = 150)

Yrs. 13 -« 15 16 - 18 19 = 21 22 +

No. 21 60 56 13

From Table 13 above, it can be seen that 90.3% are below
21 years and 8.,7% are above the ege of 22, while those bslou

15 years constitute 14%

At the time the research was going cn, the tsachers
convincaed me that Forms 1 and 2 couldn't respond well
to the questiocnnaires 30 only Forms 3, 4 and §

were given guesticnnaires,
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Table 14
Parental Occupation

(N = 150)

Occupation No.
Farming 49
Trading a3
Wage-earning 51
Studentship 3
No responss 14

Total 150

As shouwn in the above Table, 38% of the respondents have
parents whe are wage-sarners, 36% have parents who are farmers
and 24% have parents who are traders, It is not surprising
that students whose parents are wage-earners have the largest
percentage, because this category of parents is enlightenad,
The farmers in the rural areas have already bsgun to come out
in large numbers tec attend adult education classes, so it is
not surprising that they sand their children to school.

A literate home or even anvironment contribwtes greatly
towards student learning, At least for this sample, formal

western education of the parents was lacking,
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Table 15
Parental Literacy
(N = 15)

Educ. NO. Pt
No. W. Lit, 62 83
Prim. 7 54 %
Post=-Prim, 25 L
Post-Sec. 9 6

Total 150 100

In Table 15, about 41% of the parents had no literacy
in Waestern education. Just cver a third 36% of the parents
attended up to primary seven. Only 17% attended Poste-primary

institutions while the remaining 6% had post-secondary education,

44242 Primary School Background

The Primary school is "thes Cinderella of the educational
systam, but has baan ncgluctad".1 It is here that foundations
are laid, for good quality primary education produces good
quality students in secondary schools, the University and
beyond, Ffrom the sample collected, the picture of primary

schools is somewhat disquieting.

1B.U. Tiffen, p. 8
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Takls 16
Primary Schowl Background
(N = 150)

Problam Schonls Pct,
Lack of Texis and Reading

Matarials 44 29
Lack of English Teachors 34 23
Lack of a School Library 72 48

Total = ' Y 1 100

Table 16 shows that 4B% of the schools had no library,

29% had no textual matarials and the remaining 23% lack

English toachers. This means that most Primary schools ars

ill-gquipped for ths purposses of teaching young children.,

Brian Tiffen who condycted a survey in some primary schools

raportad that

heavy, out-of-~date furniture, ranged in long
rows facing the teachar is hardly the kind of
environmunt required for lively languagse
teaching., There is usually nouwhere to pin

charts, pilecturses, magazines cutting or

childran's work on the classrnom walls, Hardly

gsver does gne find a flourishing interesting

and well-presanted classroom library or reading

corner. There are usually no paints, no brushes,

no matching cards, no counters, no toys. And

yvat all these eids and stimuli ara essential

for childran coming mainly from ngn-literate homes,

1a.w. Tiffen p. ©
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Turning to the medium of instruction, this study
discovered that 57% of the students used Hausa as a medium
of instruction for 3 - 4 years, Less than one-fourth used
Hazusa during the first two years of primary educatien and only
11% used it for 5 - 6 years., In general, this is in conformity
with the recommendation of the Language Group, NERC Natiocnal
Workshop on Teacher Education Curriculum, April, 1972. The
latter recommiends that the mother tongque should be used as a
madium of instruction up to the end of the third year, aftar
which 2 second language (English) should start being used
as a medium of instruction at the beginning of the fourth
year. The main objectivas for the use of the mothsr tongue
as a madium of instruction are:

(a. To make learning sasier for the child
{(b) To encourage a child toc continue learning

and appreciating the values of its ocwn culturo,
{(c) Tc help the child to think clearly in fts cwn

language.
It has bgen accopted that adcuquate mastery of the mother
tengue in the Primary School helps in the study of the sccond

language. (See Chapter 3,7 (a). )
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4,203 Post=Primary Stags

Table 17

Initial Difficultics in Post-Primary Stage

Difficulties No o Pct,
Grammar 46 30
Reading Comprehension 30 20
Cemposition 50 33
Spoken English 24 17

Table 17 indicates that on admission to post-primary
institutions students had the greatest difficulties in
composition (33%)., E&ne quarter of the studonts had difficultics
in reading comprehension and 30% in "grammar®, In posteprimary
institutions teachers wastc time in teaching studonts traditiecnal
grammar, For examples

A noun is a word that tells whe or what a
sogntenca is about, Santences are about

ideas, poople or things, and nouns are the
names of those ideas, people or things. 2.9,

1
Speed is important
Werk is important
Monay is important,
In general, teachcrs waste time talking aboput ths language

in "the traditional definitions that do not fit ths Facts,"2

instead of using the language.

Ya.m. Stitt, Straight for English, Learning by Reading, Bk.6.Py?

“R, Allen, English Grammars and English Grammar (New Yorks

Charles Scribners & Sons, 1972 ). Pe 1
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The problem in composition too lies with the teachers,
Students are asksd to write a free compeosition in 2 second
language before thesy become habituated to expressing them=-
selves accuratoly in that language, Almost inevitably this
will lead them into areas of grammar, lexis and style which
are not under their control, Hence a flecod of red ink in
their notabooks and teachars complain of "too much time being
spant on marking." This is why B6% of the teachcrs expressed
the need for a remedial course in the first year of post-primary
institutions, A genuine demand for remedial work is bound to

arise in view of the poor standards attained in the primary

schoola
Teble 18
Need for Remedial Coursa
Ability Teachers! Percantage
Rosponse
Listaning Ability 3 3,75
Speaking Ability 13 1628
Reading Ability 12 15
Writing Ability T Be5
All Ability 45 56
Total 80 100

Table 18 describes the specific arvas where remedial
work is needed. In general, students had a slow reading speed,
The reading faults consistad of herd and lip movements as

students read, vocalised and quite oftan indulge in finger-pointino,
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Fixetinns wherahy students concentrated on individual words
rathaer than on the total meaning of the group, sentence or
paragraph was common, In spoken English, lack of confidencs
and poor acquaintance with English phonetic scunds hampered
students! progress,

In Table 19 below, 43% of the students reportad having
no sufficient books to read in the Post-primary institutions.
Out of the students who had textbooks, 42,6% found tham
dif ficult to understand,

Table 19
Students Difficulties

Problem No. Pct.

I find the text too difficult to

understand A6 42,66
There are no sufficient books for
me to read 65 43.33
The tszacher does not give good
marks 16 10,66
No response 5 o K 56
Total 150 100

Among the scholls visited, it was not uncommon to find
tlasses only partially suppliod with books. It can hardly
be expccted that students will form good reading habits
and attitudes in such a situation, Indeed, there is a need

for more and better rosading materials, properly graded,



Thus, the majrrity of the students in the Post-primary 6
institutions came from poorly equipped primary schools, sbout
48% of the students reported heving no library in their school,
23% reported shortage of English Teachers, and 29% lacked
textbooks and supplemontary readers, Thirty percent of the
students hated grammar and 20 % could not read properly, Out
to these dificienciss, 56% of the tsachirs recommended a
remedial course in listening, speaking, Reoading and Writing

abilitias,

4,3 Classroom Interaction Analysis

In this section, data colloctod from direct classroom
obsarvation of teachoer-student-material interaction using the
observation criteria discussed in section 2.1.4 will be

analysaed and interpretad,

8351 Lessons QObsarved

Table 20
hspects of English Dbserved
(N = 51)

uspect No
Literaturse 10
Silent Reading (Comprehensien) 12
Pattern Practice g
Pronunciation 5
Composition (Controlled & Traditional) 18
Vocabulary 4
Total 51
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In an attempt to svaluate tho teacher-student-material
interaction in the classroom, the rescarcher cbserved forty-one
English lessons in the schools, Table 20 above shows the
different components of English leussons observed. The lack of
uniformity in the number of lessons observed was dus to teachers!
negative disposition towards certain components of English, In
genoral, toachers taught what they loved, Hence the researcher
was not able to observe an equal number of lassons, Tho evaluate-
ion of sach of the components is discussed below.

4,3,2 Literaturas

The primary objective of teaching literature in an ESL
course is that our students may receive a literary experience
which aims essontially at a vivid and keen realization of all
of exparience,

It is the use of language to communicatce net
only facts and thoughts but vivid realizations

of ideas, inorder that, we may expecrience all of

life to the f"ull..1

"T.K. Adeyanju, "Teaching Literaturs,"

Lecturs Handout on ESL motheods, Dept. of Education,
A.BoU, P. 1
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The methods recommarded in the teaching of literature
are dramatization, dramatised play reading, choral reading,
projocts, tlass reports, and class discussion,

The main objective of tuaching literature in Nigerian
schools is to pass examinations and no more, In a recant
study "a survey of the Teaching of English Ljterature in the
HeS«Cs Schools of North-Central State, Nigseria," 1it was found
that 80% of the teachcrs agreed that tho primary objective of
toaching literaturse "is that the studonts pnss H.5.Cs Final
examinetions". : Rlthough helping students pass exams is an
important objective in teaching, it is a very limited one induued,
Mayhuad says,

We should remind ourselves that no groat
writer sver designed his work to ba
potantial matter for tho axamipers of
posterity, Imagine Shakcspeares writing

Hamlet or Dickens writing Groat Expoctation
with public exams in mindl3

The researcher observed that in threes schools in the
literature lesson, teachors asked thair students to read
the set books aloud round the class, In two schools,
the teacher read page by page with explanations all nlong,

Bruce Pattison referrod to it as "murder to dissect type

1 :!1,A, Dlanfe, "A Survey of thoe Teaching of English
Literaturea in the H.5.C. schools of North Cantral State,
Nigoria." unpublishod B, i, (Education) Thosis, Dept. of
Education, ReBe.U., Zaria, 1973 p. 37

2 Ibid., p. 73

3 R Mayhead, Undersbanding Literature,
(London: Cambridge University Press, 1965), p.3.
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of mathnd."1 In the course of trying to dissact tho literary
text, the tcacher murders the total axpuricnca."2
In Toaching English as a Second Language, {1970) Bright
and MacGregor strongly objected to reading aloud in a litorature/
comprehension lessons.,
Tabla 21 a

Positive Rosponsps to Literature foci

Laessons Items on Possible Posi=- Positive
Observad the Foci tive Responses Responscs Pot.
achiaved
10 25 250 110 44%

Table 21 b
Positive Respaonses by Itaem

Items 1 2 3 4 5 3] 7 B 9
Responses 8 10 4 8 a 0 Q 0 8
Items 10 11 12 13 14 18 16 17 18
Raesponsas B 2 6 6 4 0 B i 2
Itoms 19 20 21 22 23 24 25
Rosponsas f 6 6 0 fi 6 B

15. Pattison, "The literaturoc lesscon", Toaching of English

as a Soceond Languane, H.B, Allen (ed)
New York: McGraw-Hill Book Company, 1965), pp.2884292

I.A. Blﬂ”rel p.?3

33.R. Bright and G.P, McGragor, Taaching af English as a
Second Lanquage, (London : Longman Group Ltd, 1970) pp. 52102

2
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In Table 21 a, the statistics of responsus indicats
that a total of 110 positive respanses were scerad out of the
250 possible positive responses. This equals 443, Teachers
were generally positive on items 1, 2, 4, 9, 10, 12, 13, 16,
19, 20, 21, 23, 24 and 25. (See Appendix 7). All of these itams
scored 60% and above. (See Table 21 k). Item 5 which askad
whether the teachsr used visual aids and item 15 "Did the teacher
do a timud reading axercise?" Scored 04, because teachers did
not use visual aids and tims-reading techniques, In a study,
"Obsorvation Analysis of English Classes in Post-primary Schools
in Zaria, Mrs, Okunrotifa also found that the use of visual aids
scored only 8%, Certainly audig-visual aids arec essential,
Moody @ven suggests that cvery ESL teacher should have a tape
ruccrdar.1 Aids are the more indispensable in our situation
whure tha background of the toxts is foreign, The usc of aids
brings the foreign background to the Classruvom, which anchances
students! interest and their understanding and appreciation of

tha texts,

1”t50dy, p. 3
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4.3.3 Rﬁadiﬂg

Thaere are two main apprraches to reading:-
(1} Skills training and (2} non-skills study.1
(see Table 22).
Tabie 22 (a)

Approaches to Reading

o SKILL TRAINING .. L
N i | i

i H { T
Reading for Reading for Pré{ect Reading Redding
Exact Information  Impliad Reading for Gist Ruguired
: : Meanipg \ Informat-

. inn

i | } A i !

\
1
NON=-SKTLL il 5TUDY
‘ l - ( ‘
EZ:ESQ:E Egypund Study of  Study of Study -
Plain Statement Character motive nF.Plot
i‘ .
L i n i T
GeQe umour Irony Writer's Imagery Tone

Philosophy

T 3. Munby, Read & Think (London, Longmans 1870) p. VI,
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Tho approasches in Table 22 a ovarlaps. In the ESL situstion,
the reading section of the English Programmes should omphasiso
ekills training,

: In the schools visited, the teachurs did not give
amphasié %o skills training, Reading was mainly aguatad
with inteonsive reading (comprehensinn). In ten schools,
in the comprehension lesscn,s the teachors first read a
particular passage to scrve as a model, then some studants
were asked to read aloud cortain portions of the passage and
than ths teachar askoed students comprohension guastions as
found in the text, This was a wrang approach to comprehension,
Teachers should bg concerned in helping the student tg upder-
stand the text not in finding sut if ho has understood it

or not, In othar words students should be trained not tosted,

4 .

Table 22b

Pogitive Reaponses to Reading Fncoi

Lessons Items on Positive Responses Parcent
Observed Foci Rusponscs aclricved

12 22 264 1089 41%
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Taebla 22c

Positive Responses o

n mach Item

Items 1 2 3 4
Responsaes | 10 B 9 10

Items 10 11 12 13
Responses 5 1 5 6

14 15 16 17 18
10 0 8 2 4

Items 19 20 21 22
Responses 3 2 8 2

In Tables 22(b) and 22(c),
recorded in the 12 lessons of 26
This is 41%. 1Items 1, 2, 3, 4,
25 scored 50% tc 100%. Item 15
timgd=reading exercise, item 20
demandec for summary or outline
item 24 asked wnhether there was
of reading skills from previous
thres important items scorad bel
The low scores highlighted taeach

training discussed earlisr,

109 positive responsaes wera
4 poussible positive items,
9, 10, 12, 13, 14, 16, 21,
asked whother teachers do a
askud 'whether a teacher

of material, resad, and

any evidencé of application
reading lessons,”" Those

ow 20% positiva responsas,’

ers' negligence of skills
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44344 Pattern Practice

In teaching structural patterrm , the teacher first
presaents the pattern in a meaningful situation., This is
followsd b¥ a very brief explanation of the grammatical
points involvad and then oral practice by the students,
Finally, the students should use the pattern in soms form of
meaningful communicative situation.

In my cbservations, the techniques of presentation and
oral practice were virtually nonexistent. Explanation of the
pattern by the teacher followed by written exercises was the
practice. Teachors belaboured one structural item throughout,
forgetting that saome items do not require as much time as
sometli.es two, or even three items can be taught in one lesson,

In Table 23 a velow, 57 possitive responses were achieved
out of the 165 poesible positive responsaes, this makes 37%.

The teaching was,tharefore, not satisfactory.
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Table 23 a

Pogitive Responscs to Pattsrn Practice Foci

Lessonns Itoms on | Possible Fositive Parcentage
Observod Foci Fositive Responsas
Responsas| achieved

5 31 155 57 3%

In Table 23b items 5, B, 10, 16, 22, 25, 26, 27, 28
scored 0%, This means that tho teachers did not uss ESL
pattern practice techniquus, ic, the most widely used
audio=lingual maethced,.

Table 23b

Positivae Responses on aach Item

Items 1 2 3 4 5 6 7 B 9
Responsus 2 3 4 2 0 3 2 4] 4
Items 10 11 12 | 13§ 24 | 15 16 | 17 | 18
Responses o . 1 4 9 9 0 ‘& 1
Itams 18 20 21 22 23 24 25 26 27
Raspanses 2 2 1 0 3 1 1 a 0

Items 28 29 3a a1 32 33
Responses [t 4 2 K} 2 G

In any pattsrn practice orasl practice plays a big rolo.
S¢ucdents should chorally rupeat the pattern, follwed by group

respense and finally individual responsc. Different
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‘drill types, 8.3. substitution, various transformations,
raoplacement, contrast, quustign-answoer drills, roduction and
othors should be used to twach the pattern. Similarly,
streaS, rhythm and intonation should not be nuglected in
pattern practice, But in all the lossons pbserved, teachers

neglectsd thase very important items,

4,3,9 Pronunciation

Spaech trairing and prnnunciatimn toaching are essontial
componente of an ESL programme. Speech training is here
dafingd as training in the most Yimportant aspacts of apcach
such as stress rhythm, and intonatian,1 This is mors impartant
than prenunciation toaching whire the students are only concerner!
with the proonunciation of individual scunds, With the help
of aural aids (the gramephonc taps recordor, radio, TeV.,
sound films), students cap achiove ngar-native accent,

In the schools visitud not a singlu losson of speech

training was seen. Pronunciation lessons in Ogundips and

Tragicgo's Practical English was usod from time to tima. In

18.5. Tiffen, A language in Common, (London 3 Longman

C.oup Ltd, 1969), p. 32
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all cases pronunciation work started and endad in a

single weckly pronunciation period, The principle of
basing pronuciation drills on the particular problem scunds
that students have was not considered gither in texts or by
teachers,

Tablag 24a

Positiva Rasnonsas cn Prenunciation Foci

Lesscns Items on fossible Rosponses Hercentage
Observad Foci Positive achived
Responses

5 21 105 51 49%

In Table 24a above, 51 positive responses were achiesved

out of a total of 105 possible positive rasponses, giving 49%.

Table 24b

Fositive Responses on each Item

Items 1 2 3 4 5 6 g B g
Raspenses 5 1 4 2 0 & 5 4 -]
Items 10 11 12 19 14 15 16 17 18
Recaponses 1 4 a 4 0 1 1 4 3
Items 19 20 21

Responses 2 1
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In Table 24b, items 1, 3, 6, 7, 8, 9, 11, 13, 17, 18
scored above 80% of the positive responses. On tho other hand,
itoms 2, 10, 15, 16 and 20 scored only 20%, Item 5§ askad
whather the teacher allowed the studonts to seoc his mouth;
itam 14 asked whother students produced tongue tuistors
correctly after teachser's model and item 21 asked whether
rhythm, strass and intonation of the sentence wera bornu in
mintt as sountds were boing practised in context, These thruc
itoms scorad 04, This implics that tcachars almost complotely
ignored spuesch training.

It was only in one lessaon cut of the five lessons observod
thot theo teachar teld his students the reason for the drill.
It is very important that tho teacher tzll his students the
rgason fFor the drill as this will motivate tham and they
beceome interested in the lessons. In no school did the
reascarchor swe any teacher demonstrating the point of
articulation with a diagram. Ahovc al, all tho pronunciation
lessons the rescarcher observed were not bascd on studants!
arcas of difficulty and no cumparison or contrast with students!

native languags wnas brought in.
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Finally, tha reasearchar did not nbserve any teachar

insisting on transfer of good pronunciaticn in other English

lassons,

4,346

Vocabulary

In this bock, VMecabulary Develogpmont in the Classroom,

Daighton dafined the goals of vocabulary achievamant as

followss=

The main goal of vecabulary development is
growth of pupils power to get at least

tentative or partial meaning by himsolf,
Fecr unfamiliar words he reads,

axpansion of meaning in old words.

Tablao 25a

Szcondary
goals are the acquisition of now words and the

1

Positivo Responsus on Yocabulary Foci

Lessons Items on Positive Fositivao
Obsorved Foci Respocnses Raspansos | Percontago
Achiaved
4 28 112 25 22%

1

e Ge Doighton Vncabulary Development in tho Classroom,

New Yorks McGraw - Hill, 1959) p,10




B3

In tie coursse of clisarvatiocon, the rescarchar discoveresd
that vocabulary was githser vory poorly taught or pot teuaeht
at all in the. .chools. In Tableo 25a, only 25 responsus
were achieved out of 112 possible positive responses. This

squals 22%.

Table 25b
Positive Responses on each Itsm

Itams 1 2 a 4 5 E 7 g
Responsos o 0 2 0 0 0 0 4
Items 9 10 11 y B 13 14 18 16
Bespor ses O 0 4 0 3 2 § ]
Items 17 18 19 20 21 22 23 24
Raesponses %, a 0 g 4 X} 0 Q
Items 25 26 27 28

Responsas 0 8] 2 5]

The resaarcher did not observe ahy teacher giving the
syncnym, antonym, prefixes or suffixes,or instructing
students to use glossary and footnotes, In all the four
lgssons op vocabulary observed, the students were not
taught tc arrive at the meaning of a word inductivaely,

No toacher used roalia, visual =ids nr even blackboard.
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Yocabulary was taught in isolatiaon from other aspects of
English. This was a big mistake. Words must be taught

in real situation in context to make thom more meaningful.
Studants should learn synonyms, antonyms, prefixes and

should be awarse of and ponsses a passive and active vocabulary,
Tha teacher should use realia and visual aids, and sheculd

enlighten his students on the use nf glcssary and feotnotes,

443,7 Composition

In an ESL programme, composition, work should begin as
controlled excrcises and snd in free writing. In his

article “Controlled writing for Intermediate Foreign Stucdents®

in HsBe Alluns' Teaching English as a Sascond Languags, Lois
Robinson dafined cantrolled writing as a writing in which a
student cannot make a serious errer, if he follows directions,
It assumes that "a rureign student nocds as much help in
learning to write English as he does in learning to spesak

English.“1

1L. Robinson "0ontrelled Writing for Intermadiate Foraeign

Studants", Reprinted in H,B, Allen (ad) Teaching English as
a Sacond Lanquaga, (New York: BcGraw Hill, 1965), pp. 265-270




Hazel McCree in her book Fpaom Contrnliad to Eruativae Writing,

p¥plaingd that free writing assumed that the studsnts have got

sufficient contrul over the language they are trying to sas,.
In Kano State Posteprimary Institutinns, frees writing

exa;cisa is very common, In five schpols, the resaarcher

sa@ the tewachers write & topic on the blackboard and aordered

thu studsents to writs "not loss then four pagos® by the end

of the 40 minutes losson. Thase were studente in Farms 1,

2y 34 4, 5. At the end of the poriod the bookg wers collectad,

This is unfortunate., And Billows reminds us that Mthe

making of pisces of writing is a craft or a skill that is

appropriately carried out in a workshop atmosphore with a

workshop type of sea_lf‘-{.I;‘1Ls.'c.ipJL3‘.r~.=.3"..’I Ye can baerdly expsct a

learner at shooting to hit the target often if he is soldom

agr never allowesd to sec exactly what he is aiming at,

1F.L. Billows, Tho Techriques of Languggage Teaching (London @
Lengman, Green & Co. Ltd, 1961) p. 166
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Table 26a
Ffositive Responses on the Compositicn Focd

| Ll
Lessons Items on| Positive Paositive &

2 rl‘Et
Observed Foci Raspunsus Rosponses
Achioved

6 14 B4 28 30
Tabla 26b
raossitive Rosponsa onuach _Itams
Itoms i . 1 2 3 4 5
Rosponsos 3 6 6 g 0
Items 6 7 2] ] 10
Responses 0 0 0 0 2
Items 11 12 T3 14
Responsas 2 5 0 2

In Tables 26a and 26b, six lesson of controlled
compositions were obsarved, 25 correct responses uwere
achiaved cut of 84 (i.e. 30%). The lessons were bolow
average, Items 5, 6, 7, 8, 9 and 13 scored 0%.

(Sae Table 265), This is obuious because the raesesarcher

33y that teachers did not alow students teo work acecording to
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ability and rato. Tha resecarcher noted that ths traditional
idea of deiny one exercise poer lesson prevailed in all
schocls visited, The tocachers should aim at doing a variaty
of exorcises with the students, Lois suygested ten different
types of exercises which could be used with success, Donald
Knapp is "A Focussed, Efficiunt Method to Relate Composition
Correction to Teaching Hims" alsc recommands the usa of a
chock list,

From the above analysis, it is clear that tcachers are
more positive in the teaching of Pronunciation (49%) than
in Literature (44%), Reading (41%), Pattorn Practice (374),
Composition (30%) or Vocabulary (22%), Wherever teachors'
approache¢s were not bascd on modorn approaches of ESL, their
scores went down, Traditional approaches reduced positive
scores on the feeci, 1In general, the researchor did not
soe any losson on spuech training, dialegue, poetry, and
drama, This implivs that teachors ignore these impertant

aspuects of TESL.

1D.K. Knapp, "A fFocussed, Efficient Methcod to Relata
Composition Correction bo Teaching Aims," Reprinted
in HeB. Allan {(ed) Tuaching English as a Second Lannuage
(New Yorks McGraw-Hill, 1965), pp. 271-280
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CHAPTER

SUMMARY AND RECIMMENDATIONS

5;1. Summary

From the analysis of the data in Chapter IV, the
following dufects in the teaching of English in Kano 5tate
can he fdeduced, These daefucts, no doubt, can legad to the

genarally poor performance in the subject:

541419 FProfossional Qualification

The most disturbing foctor as far as the taaching of
English is concerned in Kanog 5State is the gualification of
the tsachers. Out of the BO English teachers in this study,
only 13 (16,3%) were traincd in TESL and only 34% have attcnded
any form of in-serviece trainings, Only 12 put of 38 (15%) of the
graduate tuwachors of English had toaching gualification,

{Sue Table 6.) Mast aof the tuschars (80%) deo not read
any professional perindicals,

It was also revealad that 37% of the graduate teachors
teaching English graduatud in ficlds other than English (See
Table 5,) It is harmful to allow this category of teachers to
teach English anyuhere, more especially in a socond language

situation. They havec not been prepared academically and
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professionally for this task. Even if they were native
English speakcrs, that was no gualification without
undergoing professional trainming in TESL,

Moreover, they have a negative attitude towards the
teaching of English, propably boecause of their lack cof
professional preparation for toaching £ES8L. One third (33%)
of the teachers proeferred te tesach other subjocts, Several
studios have supported the assumption that tesachers attitudes
can influence student luarning. Tha teacher who finds
teaching English uninteresting obviously will not teach it
in the same way as the prefessionally trained teacher who
finds it intecresting,

In a socond langauage situation tho academic and
professional qualifications of the teachor as well as his
attitudes to teaching English .as a Seccnd languags matter

morea than anything else,

54142 English In the Primary School

Most of tho ®achers contacted during this research
complained thot students como to Posteprimary Institution
poorly squipped to handle Classroom instruction in English.
Even the ford foundation Survey of English Language Teaching
in Nigeria has this to say with respect toc remedial work in

Secondary school Englishs
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The need for remedial work at the

Secondary luvel is breadly svident,

Lacking spucific, wgll=planncd programmss

for improving the spoaking, reading and
writing skills of beginning Secondary
Students, it bucames nacessary for taacharsa
to divort time from rogular course objectives
in an attempt tu currect defcects, and
instruction in all subject arsas hns slowad
considurably, Until thg situation is remocdied
at the primary level, intensive remedial
coursgs during the first year of the
gacondary cycla appear to be a nacossity,

Becausg of tho above fact - students coming from primary
sochools linguistically deprived and in necd of remedial work =
a programme must be introduced tn improve standards upon

admission intp Posteprimary Institution.

54143, lnadeguate Instructiconal Materials

The nacd for appropriate textual materials is gruat.
Ay prosent many bonks flood the Nigerian market, They have
catchy titles, goed formet and attractive designs. An

¥

1Ford Foundatinon Survey, p.78
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untrained ESL teachar can easily become a pray to thess
superficial gqualities and may select the wrong books for his
studantss In most of the Institutions visited, the ressarchar
found that tsachers stuck to P,A. Ogundipe and P,S., Tregidgo's

Practical English books I = V with raligions fanaticism

even though these books fail te satisfy most of the critcria1
of a good ESL textbook.

Audio wvisual materials were either not available or
usod sparingly. Ewven tape recorders ware not extansiuvaly

used,

4144 Library Rosourccs

withecugh most of the Institutions do have, librarios,
they are with few exceptions, not well supplied - no journals,
magazines and up~to-date buoks. Teachers generally do not
seam to encourage students to make use of libraries, Students
are not trained in tho use of libraries = locating information,

use of periodicals, and so on,

1T.K. Rdeyanju, NERC, Lead paper, p.13
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5+145 Literary Books Saloctian

Thorae are many shori-comings in the selection of
books for English litorature, Books are prescribed by ths
examination body, The tuacheré have no prrt to play in the
hrescription. They simply scloct texts from the proscribed
lists without seeking the opinions of tho students., Somas
of the works sulectad are very traditional and too difficult,
for example, Chauccr, 4nd according te Allen "what iz too
difficult only set up a distate for litoroature apd will Fail
to e@stoblish a raading habit.“1 Such unsatisfactory works
mergly kill the desire of thu students te read for pleasurs,
which is one of the vital aims of literature teaching.

'.. In genoral, thc contunt of Literaturwe is saturatod with
the traditional classics and second=languagu literaturo jg
neglucted. Again, English and Litcrature are regardod as
twa saparato subjucts at WASC level., The test in literaturo
is based on a few sutbuoks and Teachurs do not see literature

ag language in uses In this regard, thers is hardly any

"HeB. Allen, p. 290
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Linguistic, literary experience, or reading habit that can bs
inculcated in students by making them read three or four sot-
boocks in two years for the literature axarns.1

Because students are deficient in basic language skills,
they fall back an question and answer notes for this examination,
In some institutions visited, students who are weak in English
lLanguage are asked to offer literature at WASC lesvel. This is
wrong for as Halliday Mackintosh and Strevens ppint out:

(a) No student should be pushed into literary
work until he has had s sufficient
linguistic ability to undev-~tand, enjoy,
and appreciate the literary texts he will
be studying.

(b) In an attempt to inculcate “taste" to
imply that eguch and such a piecae of
writing is "beautiful" or "moving” are
meaningless~until a student can
racagnise the basis for such ramarks,

He Ffinds the basis out through language,

(¢) Anyone handling literature in a second
language context should be aware of
linguistic principles and their relation
to the analysis of styla.z

1T.K. Adeyanju, RERC, Lead paper, p.3

2N.R.K. Halliday, McIntosh, Angus and Strevens, Peter D,

The Linguistic Sciences and Language Teaching (London
Longmans, Green & Co. Ltd., 19685 ps 105,
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Balal English Syllabuses and Courses

There are no English Syllabuses for secondary scheols
and Teacher Education Colleges, The WAEC examination
syllabus is what dictates what the student learns and what
the teachers tesach in the rclassroom and also what the text-
book writer can sell, None of these realizes that the
WAEC syllabus is an axamining syllabus and not a teaching one.
Again the language syllabus of WAEC relegated listening and
spaaking skills to the background and examines students on
reading and writing alone, The former (neglectsd) are

primary skills in an English as a sacond language situation.

B5e1.70 Absence of welledefined objectives

At the various luvels of education, in Kano in particular,
and in Njgeria as a whole, there are no well-defined objectives
of language instruction. As He Dunkel, in his discussion of
second language learning, states;

Cb jectives are the most important variablas
in teaching and learning becauwse they tend

to determine everything elss, except the

characteristice of the studants.1

"He Dunkel, w.... English Language Teaching, XXIV, No.3
May, 1970, p. 272
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In a aitUatiﬁﬁ where thare are no well-defined objectives
it is difficult even for a well-trained language teacher to be
confident in giving a lesson bscauss he will not be sure
whather hs is working towards a gensrally accepted goual or
nat.1 It is the untrained tezacher whog thrives in this
gituation, because he reliss caomplsetely an any textbaonk
the school library stocks, and works fram Chapter to chaptar."2

Thus, the wmaknessas of the teaching and learning of
English as summarized abeve are the daarth of trainad
language teachars, the lack of adeguyate teaching materials and

the use af strangely unrealistic syllabuses, and the absanca

of well-defined abjectives,

"1M.H. Adokunle,"Towards a Raalistic Approach to Problems
of English Instruction in W. Africa™. English Language

Teagching, XXIV No,3 {(0.U.P., May 1970), p. 274

21hid p. 274 -
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5¢2 Recommendations

The problams mentioned above must be given urgent
attention and remedied if the standard of teaching and
learning English is to improve, since English is the tool
for other subjects, We all know that where the tool is
doficient, cruds or blunt we cannot expoct any refinsd
product of workmanship, This is the more reason why
English should be given much attention, Tha following
rocommendations naed to be implemented,

o241 English Language Centre

The Ministry of Education, Kano should establish an

English Language Centre in the State., The Centre will among

other thingsi-

(a) help develop roalistic objectives for
English Language instruction,

(b) Assist in tho training and promota the
training of TESL experts, and rumn courses,

(c) To prepare, devaelop and encourage the
dovalopment of neow textual and othor
instructional materials suitabls for
English as a second language learning.

(d) To provide leadorship and impetus to the
devolopment of adequate libraries.

(e) To bring linguists, languags teachers,
curriculum oxperts, broadcasters and
toxtbook writers together through
saminars and confarences and to advisc
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on the production of textbooks

(f) To prepare research needs and conduct
and promote research projects to cover
the needs, as well as experiments in
the fieid of language instruction.

(y) To provide a base for international

scholars desiring to carry out linguistic
ressarch in Kano State,

(h) To maintain contact with centres and

organisations dealing with language

research and experimentation in other

countries.

The abowe Centre must be in a readily accessible place,

a place with substantial physical accommodation o Therefore,
it must be located where ample building space is now available
or whera such facilities could be constructed. The researcher
recommends that this Centrs be established within or near

the In-Service Training Centre, Gandun Albasa, Kano.

Bele? Instructional Materials

Publishers should ba encouraged by the Centre to devalop
graded English Language textbooks and supplementary readers
suitable for second lanquage learning. A reader that arranced
its materials aituationally should be preferred to the

non-situational fiction stories like Ali Baba and the
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Forty Thisves. Modorn linguists agrae that the study of

language should be situationally bascd so that, having
studied vocahulary and structurs cantred arcund the garden,
for examplo, a child should be able to maks moaninjful
communication whan he is in the garden or whan thore is a
discussion centred asround the garden, It is highly recomw
mendad that more attantion be given to linguistics and
modarn methods of lanyuagyu instruction in thess books., Tha
following are the criteria for seclecting good ESL Textbouoksi
Tha materials in the toext should
(1) Be oryaniscd as a fully articulated series
with each yaar's work basod on what has
precsded;
(2) Incorporate tho best curront thinking of
Linguistic Sciencas regarding tha
nature of language and tha structure of
Englishg
(3) Take into account tha results of psychologie
cal oxperimentation, dealing with second
language learnings
(4) Reflect the specific linguistic and
cultural nseds of the students who are
to use thom, needs which are best

dotermined by a contrastive analysis of
linguistic and cultural systoms.



(5)

(6)
(7)

(8)

(9)

(10)

(11)

(12)

(13)

Be built eround a carefully arranged
saquunco.of the most useful English
structural patterns;

Provide systematic help in dealing with
problems of pronunciaztion;

Limit the number and rate of introduction
of new vocabulary items, particularly
during the aarly years of instructionj

In presenting new material, Follow the
saquence hear-saye-read-write.

Formulate instructional objectives clearly,
if possible, in bshavioral terms, and
provide means for determining when the

ob jectives have bean achiaved,

Familiarize students with realistic,
conversational English as well as tha morae
formal type found in most school texts,

Relate language-learning experiences to
the students! natural centras of interest,

Provide students with an adequate
opportunity to drill new language
forms and pattaerns to ths point of mastery,

Be complete, clear and precise in the
instructians giuan.1

99

1

TeKs Adsyanju, Lead Paper NERC. p. 18-19,
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In order to stree the imporatnce of audiovisual
materials, Vernon said:

The age of instructicnal technology so

we are told is now with US sseseees It is
important that this part of technology
become meaningful te the teachers and not
just words that float arocund in the rarefied
atmosphere wherein the researcher raosearches,

.1
Institutions should be supplied with audio-visuals like
tape recorders, radio, records film strips and so on.

Teachers must utilise these since they have a great potential

for language learning.

BEsled Workshops, Cinferences, Seminsrs, ete,

Workshops, Conferences, In-Service Training and Refresher
courses are various ways by which the teacher can be mado
up=-to-date in teaching English as a secend language, The
Centre can organise these during week=-ends vacations so that
teachers can banefit, Since pedagogy is an ever=-growing field
of research, continuous training is nesded on the part of

scientific discoveries, Success in these courses and

11.0. Dleefo saes ey p.81
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practical application in the classruom can be a centributing
factor in promotiny the teachers,

5.2,4 Periodicals and Journals

Publications such as Visual Education, Audiovisual

Instruction, TESOL Quarterly, English Lan uage Teaching,

Enylish Toaching Forum, Journal of NESA and several other

Jjournals as well as presantations in conferencgs have
articles, reviesws and research experts on the teaching of
English. Scme money can bo kept praforably by the advisar
in €nglish to be used to purchase the above publications,
54248 English Syllabus

Thers should be an English teaching syllabus in
Secondary Schools, Teacher Education Colleges, Vocaticnal
Cantres, The WAEC should give importance tec oral English
and it should be made criterion for passing in English.

BeZsB Romaedial Course

A remedial English lanqguage teaching programme is
desirable upon entry to a post-primary Institution, It is
pleasing teo note that a start hes been mada in this direction

by the In=service Training Centre, All institutions should
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implemant the Kano State link syllabus. From time to time,
teachers should meet to discuss their difficulties in the
implementation of this syllabus or any other that might

suparycodud it,

5.2.7 JIsacher Education

A way of improving the guality of candidates for
Post=primary Institutions would be to improve the status of
the Teacher Education Colleges. The Ministry of Education
should concentrate on the present eight teacher sducation
Colleges, Before new cnes are established, they should be
stretchad fully to contain thousands of students so that it
will be sconomically possible to provide a sizeable and well=-
run library and a certain amount of basic equipment. Language
laboratories are a necessity far the schools and the teachers
of such Colleges should be TESL experts., The teaching of
English methods should not be administratively separated from
the teaching of English as a subject, There are up~to-date
methodology texts in the market but hardly any was mentioned

by the staff of these Colleges,
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The practice of giving English classes to all Teacher
Education Products even if handicapped in gral ability should
be stopped. At their final year, the studants who are capable
enovgh to teach English should be selectad, while the others
can be given other subjects to teach,

The researcher recommends that before students are
posted out for the fourth year Teaching Practice, they must
cover three guarters of the ESL methodology syllabus, At
present, hardly any metheodoly is taught before they are posted

oute

5.2.8 Research Needs

This study is the first of its kind in Kano State. There
is therefore the need for more rasearchaes to take placa, Tha
primary purpose of such researches shculd be to obtain infermation
that would help in drawing conclusions and making recommendations
concarning the teaching of English as a Second Language,

The ressarchser wishes to spell out these areas of
researchs

(a) Comparative studies of English and Hausa,

(b) The roles played by English and Hausa in
various social situations,
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(e)

(d)

(a)

(f)

(g)

(a)
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Are better results obtained when English
and Hausa are introducad simultaneously

in the first year of Primary education ar
is it better to delay the introduction of a
sscond language until after the third

yaar?

To what extent are better results obtained
thraugh the usa of such teaching aids as
films, tapes, language laboratories and
the like?

What are the effacts, if any, of L, teaching

2
on the learning of other school subjects?

What kind of results are obtained when
the child is taught l.2 by the regular

class teachaer (whose compatence in L,

may ba minimal) as compared to results
obtained when special teachers are usad
for second language instruction?

What attitudes do nationals of differsnt
caountries have touwards problems aof second
language lsarning and towards the learning
of Hausa?

Miscellaneogus

There should be more regular inspectian

in English. The inspection Function
represents an important peint for supporting
English Language instruction and for effecting
improvement in English language teaching.
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(b) Thae policy of continuity of sataff should
be adopted te anable the teachers do soma
fruitful work. In an ESL situation,
untderstanding thes students capabilitiss
and dofects is essential on the part of the
teacher., This can only be achieved if the
teachar stays long with his students,

(¢) Teachers should be encouraged to maks use of
the schools!'! broadeasts, following the waekly
schedule from Kaduna,

(d) A teacher's Profassional Qrganisation should
be established embracing all English teachers.
Thoy should most from time to time to discuss .
common problams relating to language instruction,

(e) TYeachers with the best command cf English and
the highest lovels of professional training
should be assignod to teach English in the
lower forms of Posteprimary Institutions., This
is assantial, since this is the stage where much
attention should be given te oral English, the
development of reading speed, comprehension and
vocabulary.

The researcher balieves that if the above recommendations
are implemented, tha standard of tzaching and learning English
in Kano State Post-primary Institutions will caertainly

improve,
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ARPENDIX 1

o

RESEARCH QUESTIONMAIRE for English Teachers

Genoral Information about the School.

(1)
(2)
{3)
(4)

Plense supply in tha following correctly,

NamB GF SChUUl R Y R R R R R R  E R IR R T A S SR N
Whegn Eatablished caesesnssvsnensssssasecannonossne
What class do you twoach ? '

Number of students in your clas.

Personal Data of the Teacher, .

(1)
(2

(3)

Please complets as accurately as you cén by ticking
one applicable to you,
Sax 1 Mals N _— Famalah
Age Rangw )
18 - 20

21« 28

26~ 30

31~ 35

I5= 408

4= 45

46~ 50
5% aboves.

Marital Status

§inglea

Married

Oivorced

Widowed

110

the



111

(4) Nationality
Nigerian
British
Indian/Pakistani
Egyptian
American
Franch
Others

(5) Qualifications:

(6) Languages spoken,

Co _Teaching Experience.

(1) For how long have you been teaching 7
(2) For how leng have you been teaching English in this School?
(3) Did you graduate in English ?
(4) What aspucts of English did you study ?
(5) When did you graduate ?
(6) Did you train as a TESL (Teaching English as ° Second
Language) teacher?
(7) If you are not trained to teach English, please state
why you are teaching it nowu,.
(8) How may periods do you teach a week?
(9) Which other subjects did you teach ?
(10) ®o you consider your teaching lead ?

(a) Too much
(b) Much

(c¢) Adequate
(d) Too 1little

{11) What othsr duties do you perform besides teaching ?



(12)

{13)
(14)

(15)

(18)

(17)
(18)

(19)

112

Genaral.

When last did you attend any in~service tralning coursce
or anything similar on Englieh 7 B
What briefly was the course about 7

Do you attend any mesting of English Teachers cutside

your Schoal{e.g) Nigerian English Studies Association).

Uhat professicnal periodicals do you read in ralation
to English Tgaching 7

When do you resort to the students native Languages in
the Classroom 7 | '

Do yeour students! languages interfere with their learning

gf E£nglish ? 1If so, houw ?

What aspects of English do you likae teaching best of all
and why ? L

Would you praefer teaching other subjects than English ? Why?
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Dy Mathods,
(1) Please tiek the method {s) you uss regularly in tesaching
English in your class,
{a) Group Teaching
(b} Individual Teaching
{(c) Programmed Learning
{d}) Grammar-translation method
(a) Audio-lingual method
(f) Team Teaching/Tutorial
{(g) Diract method
(2) Please state why you profer using the method(s) you ticked,
(3) Bo you feel any urgs to change your tesching method?
{(a) vYes ' ' '
(o) o,
{c) I dont know _ N
(4) UWhat kind of help do you give studente who are wsak in
English 7
(5) uWhat sort of Audio=visual matorials do you prepars for
English teaching 7 .
(6) How often do you give assignments to your students 7
{(7) How de you deal with your students assignments ?
(8) How often do you mark students work ? :
(a) Every other day
(b} once a week
(¢) fortnightly
{d) monthly
{e) every day in class
(f) svery day sftsr school
(2) What sort of erraors ars most comman?

(10}

Could some of the errors have been-aveoided 7



-

(11) How do you allocats your weekly peri.ds tg tsaching
£ studente the different aspects of English

(12) How do you treat st.dents errors?

Ee Textual materials

(1) Name the textebooks you use
{2) Other teaching aids, .
(3) Tick ths problems which exits in your schoal in respact

of teaching materialsia -

{a} Lack text books in general

{b) Non-Nigerian matorials

{c) Dutdated texts

{d) Texts not guoarad to syllabus

(e) Constant text changes

(f} Ignorance of potentials of matsrials

(9) Lack of money For obtaining teaching materials.
M

{(4) OUn what do you basa your selection of materials?

(5) Do the textbooks incorporate the best current thinking
' of linguistic Scientists regarding the nature of
language and the structure of English 7

{a) TYas
(b) No
(c) I don't knowu

(6) Do the textbooks taks into account the theoriss of
s@cond language learning 7 o

(a8) VYes
(b) Na
{c) 1 don't know



115

{7) Do the texts reflect the specific Linguistic and
Cultural needs aof your students 7

(a) Yes
(b) No
(c) 1 don't know

(8) 1Is contrastive analysis toachnigue employed in the

texts in order to help the students 7

(a) VYos
(b) No
(c) 1 don't know

(3) Do the texts familiaric students eith realistic
conversational English a2s well as the more formal

type found in most school texts 7

(a) Yes
(b)Y No
(¢) I don't know

(10) Are sequencing and stanging employed in writing
up the texts 7

(11) Do the texts relate languago learning experiences to
the students age and patural centres of interest ?
(a) VYes

(b) No
{c) I don't know

(12) Are the texts complete, clear and precise in the
s
instracticns they give,

(a) VYes
(b) No
(c) I don't know

(13) Do you do any remedial tsaching in your school 7
If so, in which Class(as) *?

14, In waich of these areas do you do remedial work?
(a) Listening ability
(b) Spoaking
(c) Reading (d) Writing (a) All.
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APPENDIX 2

RESEARCH QUESTIONNAIRE
FOR STUDENTS

Personal Information

fNlame of School

Sex., Male Female - Please tick which applicable,

Aga Ranga

13 - 15
16 « 17
18 20
above 20

Language(s) spoken.

In what town/district were you barn 7

Whers do your parents live 7

Please tick which is applicable.

(a) My father/mother read (2) up te primary 7 )
W.AsS.C. )

B A )
(b) My brother(s) read (s) up to primary 7 )
WeRe5sCu )

Ba A-/B. SC-)
(e) My fathar/mother/brother teach () ma st home.

What does your father do ?
What does your mother and brothere do 7

Primary Background and Textual materials

Name the primary schoel you attanded,

116



2.

e

b

5

5.

Te

8.

b b i

Tick the problems which existed in your primery School:-
(a) Lack of taxtbuoks and reading materials,

(b) There was no library in the Schaol.

(c) Lack of English teachers.

Ware you taught in English or in any other language 7

How long were you taught in a language cther than English?

Tick the aspacts of English you find difficult during

your first year in post-primary school.

(a) Grammar

(b) Reading comprehension

(c¢) Composition

(d) Spoken English,

Tick those which apply to you in tha First year of

post-primary school.

(a) In the first year of posteprimary the English
teacher divided my class in three or four or five
groups for teaching English,

(b) The teacher helped the weak students in the afternoon

or evening,

{(c) The teacher gave (i) plenty of work to be done
(i) teoo much work
(iii) little work
{iv) no work at all.

(d) 1 used to read many books in the library.

0id your teacher prepare remedial course far you.

(a) VYes
(b) No
{e) I don't know,

Nama the textbeoks you wuse in English now,
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10,

1.

12.

13,

14,

154

16,

17

Which ones do you like best 7

Tick the ones applicable to you.
I like the above named texts bscause §=

(a) they contained simple vocabulary which makes
aasy reading.

(b) the grammatical items are simple,

(c) they contain amusing stories

(d) they say things I find easy to understand

(e) t ey have funpy drawings and pictures

Ara the text-books available sufficient for every one
to get onae,

{(a) VYes
{b) No

0o you have a clasg library 7

Are there many books in the English saction of your
presant school library?

(a) Yes
{(b) No
(e) I don't knouw.

Are there differant kinds of books to cater for your
interest?

(a) VYes

(b) No

(e) I ddo 't knowe

What do you do in your leisure time?

Is there a library/debating or dramatic society in
vaur school 7

(a) VYes
(b) No

Do you take active part in any of them ?
(a) VYes
(b) No

118



119

18, How often do you have internal debating sessions and/or

activities with our schocls 7

19 I have difficulties in laarning English becauses-

{(a) I find the text too difficult to understand,
(b) Thare are no sufficient books for me to read,
(c) The tescher does not give me good marks.
20, How would you suggest improvement in teaching and
learning English in your school 7
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APPENCIX 3

ORAL INTERVIEW WITH PRINCIPAL

(1) What is place of English Language in the School curriculum?

(a) The extent of usage by the Students ?

(b) Weekly period allocation per class in English and
other subjects

(2) How many English Toachers de you have ?

(3) Is there any progress in the School in genaral results
and what about English results 7

(4) What is responsible for improvement or lack of improvee
ment in the results 7
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(§) How would you suggest improvement in English Language
teaching 7
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APPENDIX 4

ORAL INTERVIEW WITH ENGLISH TEACHERS

(1) How long have you been teaching English in this Schaool?

(2) What types of aids do you use in your lesson?

{a) Do you have a Language Laboratory 7

(b) Do you prepare the tapes ?

(3) Do you basa your entirely on the text-books? lesson

(4) In what aspects of English do you supplement your lesson
with other text-books?

(5) Hqw often do you buy new books for the English Section
of the School Library?




(6)

(7)

(8)

(9)

(10)

123

Do you have class Libraries?

(a) How do you organise it?7

How do you measurs achievementsa?

What is the relationship between the English Departmant
and other Departments in the School?

Are you making any effort to scquaint yourself with the
Students Language?

———y

Are you happy with the standard of your Students?




(1)

12)

{3)

(4)

(5)

124
APPENDIX 5

ORAL INTERVIEW WITH STUDENTS

Name the text-books you used in the Primary School?

Were charts, pictures, tapes or records used in teaching
English in your Primary School?

What are your difficultiss with regards to learning
English in the posteprimary School?

Do you find the study of English intsresting?

What aspects of English do you like most 7
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14,

15.
16
17,

18,

APPENDIX 6

PBATTERN PRACTICE GUIDE

Did the teacher explain rationale for learning
the new pattern?

Did the teacher introduce pappern in
meaningful situation?

Did teacher call students' attention to the
Grammar pattern to bs practised?

Did he say model sentence in the best
way possible

Did students chorally repeat model sentencs
close to model?

Did individual students repent sentsnce
close to model?

Choral response

Group response

Individual response

Student to student response
Student to teacher response

Did teacher jsolate and corrsct
Words omitted?

Suffixes omitted?

Intaonatiaon?

Rhythm?
Stress 7

Did the teacher use blackboard te build up
pattern?

OR
Did the teacher use previously prapared table?

125

Yes

No
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20,

214
22,
23.

244

25,

26,
27,
28,

29,

30,

31,

32,

33,

Did he allow For self correction 7

bid teacher go back to studente who made
incorract responsaes?

Did he use varbal cue to signal change?
Did he use visual cue to signal changa?®

Did teacher insert meaningful utterances in
drill?

Did students use incidental expressions
in their responser?

Did teacher use different drill types, 9.g.

substitution, various transformations,
replacement, conteast, guestion-ansuer
¢rills, contrast, reduction, etc., to teach
the pattern?

Were drills used mechanically?
Were drills used wmeaningfully?

Did teacher use vocabulary from vocabulary
and reading lessansg in the patterns?

Did teacher reinforce pattern with
writing exercisa?

Did teacher present a genaralization or
rule for patterns taught?
ar

Did class arrive at a gensralization or
grammar ruls inductively?

Did the teacher eavaluate students!
mastery of materials?

Was theres evidence of correct uves of the
pattern(s) in other lessons?

126

Yes

No
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APPENDIX 7

Silant Readin uide

Yas

1. Did the teacher introduce the material to
be raad?

2. Did he relate it to students!' lives?

3. Did he discuss the topic of the reading?

4, Did he discuss topic related to the resding?

5. Did he use visual aids?

6. Were selectsd patterns from the reading
practised?

7. Were selected words practised?

Bs Any other aid to help reading?

Iggchar-§§gdant Sat Goals

9., Was the goal of the reading for literal
meaning of words, ideas, sequence?

OR
%#0. UWas reading for inference?

OR
11+« Was it to read critically?

12, UWas there any othar goal?

13, Did studente do directed silent reading
in class?

14, \Was teacher's oral reading in class to set
model for students! reading?




15,

16,

17,

18,

19,

20,

21.

22

23.

24,

26,

.‘h
A"
Did the toacher do a timed reading exercise?

Evaluation aof fgals

Did teacher uyse oral questions about
Materials

Did he write guestions in lesson plan to
elicit axpected answars?

Did he use written questions about
materials?

L

Did students ask questions about materials?

Did taachsar ask for summary or outline of
materials? . : - : -

Did the claas discuss matsrial?

Did the tmsacher impose hils interpretation
on tlass?

Did the teacher get a feedback on resading
done outside the class?

Was there any evidence of application of
reading skille from previnus reading lessons?

Was there evidence of the goals of lasscns
being echisved?

128

Yos

No
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14,

15.
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Did
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Did

Did

APPENDTIX 8

DIALOGUE GUIDE

the teacher introduce the situation of
dialogue?

he make the meaning of dialogue clear?

ha use pictures, or pbjects to cue

ssquence of dialogue?

Did
Did
Did
Was
Did
Did
Did

Did

he repeat model of first exchange?
students chorally repeat?

students individually repeat?
students' response close to model?
teachar allow self-ccrractions?
teacher give positive feedback?
studants repeat sentences by groups?

teacher give part of exchange and

students the other parts?

Did

students give part of exchange and othar

students the other part?

Did

students reverse parts?

Were students' responses close to original?

Did

individual students recite dialogue from

memory?

Did

teacher give the explanaticn of

cultural content aof dialogue?

129

Yes

No
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13,

APPENDIX 9

PRONUNCIATION GUIDE

Did teacher show clearly the sounds to be
practice?

Did he explain reason for drill?

Did he present sound in isalation?

Did he present sound in word for listening?
Did he allpw students to sse his mouth?

Did he allow students to hear differences
betwaen sounds?

Did he pronounce sound(s) as a model for
raproduction?

Did teacher repeat sound in contrast to
another sound for roproduction?

Could students reproduce sound in contrast
to ether sounds close to model?

Did teacher explain or demonstrate point of
articulation of sounds?

Did teacher reswars students! efforts?

Did students produce sound after a verbal cuo?

Did teacher allow for self-correction?

130

Yes

No
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15,

16.

17.

18.

15,

20,

Did students produce tongue twisters
correctly aftar teacher's modsl?

Did teachaer compare sound to sound(s) in
students! native language

Did he contrast sound with students
native language?

Was the lesson part of a systematic
presantation of the sounds af English?

Was it based on a diagnostic test and
treated only problem areas?

Did teacher encourage studants to practise
the sound(s) in other parts of the lessons?

Was there evidaence of transfer of prenoun-
ciation by studants in other parts of the
lessons?

Were rhythm, stress, and intonation of the
sentence borne in mind as sounds ware
being practised in contaxt?

131

Yas

No
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APPENDIX 10

CONTROLLED COMPOSITION GUIDE

Did teacher direct students to read the
assigned passage first?

Did he direct them to read carefully the
instructions that they are to follow?

Did students know the exact passage thaey
wera to work on?
Did teacher take much time corecting miner

grrors?

When a studant makes many mistakes did
teacher allow the student:-

(a) to repsat the step?

(b) to skip the step?

(c) to proceed to the next step? or

(d) go back to a lecwer step?
Was the teacher using grouping methods?

Did he graduate the material for the
composition?

Did teacher prefer marking in the classroom
while students writae?

Did teacher instruct students to underline
the substitutions and expansions or othar

gontributions that they make in ths passagaes?

Were students able to write at least tuwo
cumpositions, i.8. do to steps in class?

Were students given at least two steps
to do as homework?

132

Yas

No
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APPENDIX 11

VOCABULARY GUIDE

Did the teacher select the words?
Were they selscted by students?
Did the teacher give the definitions?
Did the teacher give (a) synonym?

(b) antonym?

Did the teacher give {a) prefixes?
(b) suffixes?

Did the teacher encourage students to
discover meanings of words from context?

OR

Did teacher help students to discover
meaning by

Instructing them to use glossary?

Instructing them to use footnotes?

Instructing them to use English Dictionary?
Did he teach word inductively?

Did he wse word in a contaext which defines it?
Did he teach words situationally?

Did tesacher use realia?

133

Yes

No




164

174

18,

19.

20,

21.
224

23,

244

FER

26,
27

28,

Did teacher use visual aids?

Did teacher demorztrate meaning with
gesture and actions?

Was situation{s) real?

Was promunciation of new words taught
by repetition?

Or by sing phonemic script?

0id he write om the blackbocard:

(a) words

(b) definiticms

(c) sentences

Did students repeat words in oral sentences
based on taacher's model?

Did he differentiate between words for
passive recognition in cotaxt and
those for active use in spoech and
writing giving greater emphasis to the
lettar?

Bid he differentiate between content and

,function words?

Did teacher svaluate students! master of
new werds?

Did studants copy a meaningful titls for a
group of vocabulary words in notebooks?

134

Yes

No
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DATE

INSTITUTION

29th September 1973
2nd October 1973
3drd QOctober 1973
4th October 1973
4th October 1973
5th October 15973
6th October 1973
8th October 1973
9th Gctober 1973
9th October 1973
10th October 1973
11th Bctober 1973
11th QOctober 1973
12th Octobar 1973
13th October 1973
13th October 1973
13th October 1973
15th Dctober 1973
16th Dctober 1973
17th Dctober 1973
17th Dctober 1973
18th October 1973
18th Octobaer 1973
19th Dcteber 1973
20th Octobar 1973
22nd October 1873
23rd October 1973
23rd QOctober 1973
24th October 1973
25th Octeober 1973
30th QOcteober 1973
JO0th QOctober 18973
31st October 1973
1st November 1973
2nd Novembar 1973
2nd November 1973
3rd Novembar 1973
4th Novamber 1973

Governmunt College, Kano
In-Sgrvice Training Centre
Govarnment Sec., School Guale

n " " "

% " " Kazaure
Govornment Collaga, Kano
Govarnment Arabic Teachers Col,
Schoel for Hrabic Studies
Govt, College Kano
Govt, Arabic Teachers'! College
Govt, Secs Tech, School, Wudil
Govt.S5ec. School B/Kudu
Teachers'College Wudil
Govt, Tech. Schocl, Kano
Lautai Bap.Hjgh School, Gumel
Teachers College, Gumel
Govt, Sec, School Hadejia
Bagauda Bpys' High Scheol
Kano Teachers College
Govt. Seec. School, Rano
Govt, Sec, School, Danbatta
St. Louis Sec. School
Govt, Sec, School, CGuale
Tsachers' College Bichi
Govt. Sec., Schoel, D/Tofa
Kano Educ, Dev, Centre
Govt, Girls'!' College, Bala
Woman's Teachers' College
Kano Community Comm. Cellege
Ahmadiyya Sec. School
Ahmadiyya Scc, School
S5t. Thamas Sac. School
Kanc Teachars'! Colleee
D/Tafa Swc. School
Lautai Boys High Schaegl.
Gumel Teachers! Collage
School for Arabic Studies
Ranc Govt. Sec, School



