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ABSTRACT

The purpose nf this study was to investigate the
rel ati onship between English | anguage perfornmance and
performance in other subjects (content) in Post primary

school s of Hano btate.

The popul ation of the study conprised of all
senior post primary institutions in the State, The
institutions were stratified into three groups and

ei ghteen were randomy sel ected.

Four null hypothesis and four research questions
were the pivot of the study. The data of the study
was the past five years (1982 - 1986) SC, TC,

Gade Il and GCE Exam nation results of the sanpled

school s.

Pear son product nonent correlation was the
statistical tool used to test the relationship
bet ween: -

1. English Language performance versus
content subjects performance in G anmar
Secondary School .

2. English Language performance versus
content subjects performance in Teacher

Col | eges.



3.

Engl i sh Language performance versus
content subject performance in Science

Secondary School s.

4. Overall English Language perfornmance

versus overall content subjects performance
in Post Primary Schools. Further nore

a T-test was run on the coefficient of

the correlations, all at the 0.05 |evel of

signi ficance.

The result of the study shows that: -

1.

Performance in English |anguage is
significantly related to performance in
content subjects,
performance in Englsih Language is
significantly related to performance in
content subjects in Gammar Secondary
School s,
performance in English Language is
significantly related to performance in
content subjects in Teachers Coll eges, and
performance in English [|anguage has a
negative significant relationship with
performance in content subjects In

Sci ence Secondary Schsol s.

Viii



Among the recommendations, the nmajor one is
the need for an all-enconpassing English |anguage
curriculumto cater for the general and individua
needs of the different strata of the content subjects.
The above w | provide curricul um designers
and teachers with a conprehensive post-prinary
Engl i sh Language course which could cater for both

general and specific purposes.
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Chapter 1

INTRODUCTION

1«1 Background

in recent years teachers, parents and
educationists have been commenting on the poor
performance in Engllish Language in our educational
inatiiutinns and its effects on other subjecta.
Omo juwa (1975: 16) has rightly okserved that
"falling standard of English Language is not
peculair te primary schools alon=, but extends
even te the higher levels of our educational
institutions. Accerding te Chukwu (1983) there
is a general belief that "mush of educational
fallure 18 eften connected with language failure
eseee mare true in second language situation than
in the first." Edwards (1976) making his own
contribution expressed that language is the
main means by which lemsrners demonatraste their
ability te meet the behavioural and academic demands
of the classrooms 1t therefore follows that the
role of language in the scquisition of knowletdge 1is

deminant.



This dominant role of language in the
learning process is viyid when one looke at the
prestigleus pesition of English Language in
Nigeria. The Ford Foundation report (1966)
states that "Among the nations using English as
a second language few are using it more
breadly than Nigeria. In respect toa the role it
serves, it is the Natlonal language &f Nigerls
the language of instruction in scho0leeeeccccea®
(Pe 1),

In the same vein, Bamgbose (in Spencer, 1971)
ebserves that:-

The entrenchment of English
perhaps is most noticeable
in the field of Education,
English is introduced a@s a
sub ject in the first year
of primary school, and from
the third year of primary
school up to and including
university level, it is =
medium af instruction. This
in effect means that the
Nigerian child's access

ta the cultural and
sclentific knowledge of the
world is largely through
Engliah (®, 35).

In the light of the above and since English
is the medium of instruction, poor performance In

the subject may affect overall performance.
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Further deducfinna can be made. In Nigefia, terﬁian
1na£1tutinna require as one of the condition for admission
a8 credit level performance in English laﬁguage. This econdi-
tion has been an obstacle to candidates from various parts
aof the federstion. State Colleges and some Unlversities have
to arrénge remedial courszes in English language to assist the
-8tate to fill thedr asdmission quota in the seversl universi-

‘tles and other tertiary institutions in the pation,

1.2 Statemenl uf the problem

As an Inspector of English at the Kano Educétianal

| Resources Department (K.E.R.D.), ane of our responsibilities
waa the supervision of the conduct and marking of the state
mock/ teachers grade 11 and Mock/Senior Secondary Schoaol
Lertificate Examinations. After going through the exercise

faor the year 1989, the department observed a glaring failure

in English language and other subjects. Lookling at results

of the past tive years the trend ssem to be similar. The
question is whether there is a relationship between the fallure

or success in Englieh Language and the corresponding performance



by candidates in centent subjects areas. This study
therefore intends to Find out whether performance
in English Language affects oversll students!

performance in post primary schools.

.....

1+ Poes the English language performance of
studente of Grammar Secondary Schools
af fect their overall performance in other
sub ject areas?
e Dees the English Language performance of students
af Teacher Training Celleges affect their
sverall performance in other subject areas?
. {0 Does the English Language performance of students
of Sclence Secondary Schools affect thelr overall e
performance Iin other subject areas?
Le Dees performance in English language affect
overall performance in content subjects?
1.4  Hypetheses
In the light of the gbove, the following null
hypetheses will be tested:i=-
(a) There is no significant relationship
between performance in English Language and
performance in Science Secondary Schools

sub jects.

¥
A
s
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For
the

1.

3.

There is no signiticent relationship between perfor=-

mance in English lanquage and performance in Grammar

Secondary Schonls.

There is no significant relationship between perfor-

mance in English languane and performance in Teacher

Training Colleges.

There is no significant relationship between perfor=

mance in English langquage and performance in content

sub jects.

1.5 Basic Assumptions

the purpose of this study the researcher wishes to

following
Students’
likely to
Students!
likely to
Students!
likely to

gub jects;

ascumptions, that:-

high performance in English language is
produce high performance in content subjects;
low performance in English language is
produce low performance in content uubjecta;

performance in English language is

effect students performance in Science



bhe Students performance in English language
1s likely to effect students' performance

in Education methedology.

1.6 Significance of the Study

The conspicuous role of English Language in
Nigeria makes its effective teaching pertinent
in our educational institutions. Wudiri, (1981)
observes that "unless a solid foundation in English
Language is lald,.... progress in English albeit
other subjects will be hampered®., WNnadi (1985)
reported that in the 1982 -« 1984 examination results
"more than half of 3,389,183 pupils who took the
five core subjects necessary for admission to any
higher institution in the last Weat APrican School
Certificate €xamination failed¥. Looking at tnglish
Language result%, he sald, "Englsih language in which
even prospective employers demand s eredit pass
recorded the highest number of failures, Out of
1,051,851 pupils who took the subject in 1982, 1983
and 1984, 683,474 failed, Only 368,377 passed®
(P. 1 and 12).



In Kene State out of 7,134 candidates whe
sat for the 1986 SL/GCE, =mxaminations anly 243
passed English language which is only three per
cent of the total. in the content subjects 323
candidates get from four and eight credits
consitituting a megre 3,93 per cent., (KERD 1986).

Loeking at the above results, it 1s evident iLhat
the state with the lowest number of successful
candidates will have least nuwmber of them admitted
inte tertiary institutions and least number of
amﬁllyment opportunitiess And this may subsequently
lead te a major setback in both state and national
higher =ducation iLraining programmes and manpower
development. 1Ine availability ef information en
the relationship wsetueen peer performance in kEnglish
Language and performance in content subjects will
be a guide te educational planners and curriculum
developers., OSpecifically, it will nelp us predict
and contrael the content of the curriculum af beth
language and other subjects. rurthermore, siudents
will beceame aware of the role of English language as
the language of instructian and a national language
and subgequently develep the desired attitude towards
the subject. Subseguently the learning and teaching
of English language and content subjects will be

impraoved.



1«7 Scope and Delimitation of the
Study

This study was only concerned with the task af
establiphing whether there wss any relationship
between performance in English Language and
performance in content subjects in some sclected
posteprimary achools in kano State.

Twenty per cent past-primary schools which have
been eximting for a decade were stratified and
randomly selected.

The result of the Teachers Grade 1II snd school
certificate examinations for the first flve years
(1982 - 1986) was collected and enalysed for the

purpose of the study



Chapter 2

REVIEW OF LITERATURE

In this chapter the researcher attempts to
examine some of the literature on the language
policy of the Nerthern Nigerian Gevernment and
hew it affects English Lanquage teaching and
learning in Kano State, The review also touched
on the relationship between the teaching and learning
of English Language and content subjects. Further
more the factors that contribute to success ar
faillure in English Language and content subjects

and related studies are alse reviewed,

2411 Language Policy:Past

It can be sald that the language pelicy.ef
the British Celonial administration dating back to
1912 and the subsequent recommendation by the then
Home Government aleng that pelicy were the origin
gf the English language problem in Kano State.
The colonial education pelicy was designed tea reinforce
the uge of vernacular languiages., In thls process

the Hausa langudge received the



10

majnr portion of colonial réanurcea and this
came Fn underlle the educatlonal system.
(anha et al; 1968). The first Director of
Education in Northern Nigeria (which Kano State | .
is a part) Hanns Vischer, Stated that the |
purpoce of the educational system was to educate
"as. without 1if possible, in any way demaging their ]
racial feeling or separating them from their
parents or their aurruundings..;

The general instruction is to be Qiﬁen in
Hausa..." (1917: 19).
.. : To make matters worse, a government report
(Williams, 1928) recommended the use of vernacular
in schopools up tno secondary level during a very

difficult period:-
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esseEven to produce literature

in the more commonly spoken
languages was not tn be thought

of, because of cost and lack

of staff to do the work. An
excellent apportunity to make
English s widely spoken second
language was at this time passed
OVPTesss IThe recommendation of

the Home Governmenl laid it down
that English should only be taught
as a second, and 1n the case of
Northern nNigeria, a third language.
The others were tin be respectively;
the vernacular (which usually meant
Hausa) and Arahbic, with English

as supplementary lanjuane for later
study. This is now recoanised to
be a mistake., (Emphasis mine).

the major conclusloan that may be drawn from
this educational pattern is the fact that literacy
in Northern Nigeria was primarily synonymous with
literacy in Hausa (whether in Roman Script or
Arabic) and not to English (Fisherman et al (1968).
As far as the Northern region was concerned English
was just a third lanquage. This was later discovered
to be a mistake because of the indispensability of
English to the development of modern Northern wigeria,
This trend however continued even after independence;
"In 1961 there were eleven times as many koranlc
achools in the worth as there were Western elementary

schnols (Eastmand and Adamu 196%), and literacy in
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Arabic was pyebably higher throughout the region
than 13terecy was in English®. = _' o
Throughout the sixtiens thié was thé

situation of English Language teaching in Kano State,

And rightly or wrongly, 1t is widely believed, and lmcall

"experience tends to cognfirm, that better abiilty in

English in the secondary scheols and universitlies

o can only be achieved by beginning English earlier
.1n the primary sthools (Perren, 1968), By .

implication it meane that pupils and students iﬁ th;

then Noifthern reglon have a limited knowledge of the

Enplish lenquange although subesequently thelr general

. gtudies depend on itg effective uyse,

- The consequences were well knawn.lbecause to
.a very large-extent and chylously tp an educationally
dangerocus extent by the time the yse of English as
'8 medium ef instruction wase started in Northern
Nigeria, puplls had a far from gecure knowledge of
the languasge. The pupils had therefore been ill-
prepared for transition from learning English as an
1sulated second or third langnese to using it aala
medium and often taught by teachers whose English

was ipadegquate,
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Perren (1968) nbsérved thét limited English
leads to @wveremphasis onh memarization - W e
and learning by heart, amply demnnstrated.bv the 'English
used in examination scripts. ip content subjects =such as
History and Geography. Another problem is that
pupils' participation in the claséfnmm ig limlted
due to inpability to exprese themselves. Furthermore
what is taught in the Epgliah langdage cless seems
to have little connection as a medium with its
practical use in content subjects such as Biolougy
and History. |

From what han bheen said it can be clearly seen
how the hostility of the then Northern Nigeria |
:lleaders towards Engylish contributed not only to
its setback but {n 1he slow development of Western
Education and the much publicized 'educstionzl gap'.
- In consequence, by 1947 {Lewis: 1376) there were
st1ll]l only three secondary schopols and just over

4100 primary schools in norther Nigeria as compared

ﬁ*i?ui;h furty-three secondary schunls and nearly 5000 .

% primary schools in the southern provinces..



1h

2e1.2 present

It was not until 1950 that the northern
leaders come to realize that it was necessary
to build a snund and widespread educatinnal syatem
to ensure that the norbth should atialn a
positinn in the rapidly developing Nigeria comparable
with 1its size and populations Subsequent developments
came a5 a result of epducational expansion alfter
independence and th creation of twelves states
including Kano State. But it was only in 1977 the
Federal Gnvérnment matde a deliberate and clear
education policy statementis, Although the policy has
not radically dififer from the northern Nigerlan
language policy, the use of mother tongue as a
medium of instruction was curtailed to the earlier
stage of primary educatlion. Sectiom, 3, paragraph 4
of the policy on primary education states Lhat
"Government will see to it that the mediom of
instruction in the pyrimary school initially be the
mother tongue or the language of the immediate

community and, et a later stage English" (National

Policy on Education 1977) (Emphasis mine). 1In

additiaon, paraqgraph 10 of the same section provides
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for the "training ol specialist teachers for
particular subjects including, language Arts,
with special emphasis on reading". Further more,
on secondary education Lhe pulicy made English

a core subject Loth in (he J.5.5. and senior
secondary school(sections &4 paragraph 4).

Thus English langusge came to play a very
demanding role in the educational system of the
state. It is made a language for instruction not
only in most courses (exceptions being the national
languages) in secrndary schoels hut at the later
stage of primary school besides being taught as a
subject. This has been the situation till today,
although the re; ercuslions of the past palicy still
serve as a bot!le neck to the implementation of
the new policy in the sense that it may affect

content subject performance.

2.2 Teaching Ennlish As a Second
Langquage in Kano State Post-
primary Institutinne

Although the National policy on Education (1977)
has made English language a core subject Lhe English
language tegcher is most likely to find himself
teaching students from different linguistic groups

in the state posteprimary schoolse. However too
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learning groups appear to be dominant reflecting
the three main linguistic groups in the state.
The Hausas, the Fulani and varieties of
intelligible Kanuri dialects:-

Group 1:

Those whaose mother tongue and/or flrst lanyuage
is Hausa, legrn English as o second langusge,

Group 11:

Those whose mother tongue and/or First langyuage
is either Kanuri or Fulfulde and Hausa as their
second language, learn English as a third language.

The implicatinns for the above learning and
teaching sitvation are obvious., According to
selinker (1971) within the domagin of inter-lingual
identification, any learner of a second language
hasi=-

1. WKnowledge underlying production In his

native lanyuasge (RL).

2. WKnowledge about the target language (TL)

and,

3. The knowledge underlying attempted

production of TL norm {(le inter=language).
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Thus teachers of English language in pocte
primary instituiinne of Kano State necd to brar in
mind that al'boogh Jearnevs in group I will have
their process of interlingual behavicur (ie.
language transfer, strategles of communication,
over gensralization and fussilization; Selinker
(1971) restricted from anly one suurce language
(Hausa) to the target language (English), the
Group II learners will have to cope with the
complex problem of process of inter=language
behavio ur from two source languages to the target
language. Warthy of note is the fact that either
sltuvation can be nl advantanes as well as a hinderence
to learning the targe language more especially
when the level of interference spreads across the
sound system, grammar and lexis of the target

langusge.

2«3 The Teaching and Learning
aof English Language snd
Content Subjects

English language is learnt and tavghl In a
variety of ways, some more effective than others.
1t is hardly pnssible Lo clas=ify them in simple

terms, But generally, in practical terms, two
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aubdiviainns can he aiggled'nut. TH!.Firet le
the teaching of English by tesching in the language
(i.e where English is the language af lngtruction)
end secondly learning of English by teaching sbout
the language (i.e English @s & subject). 8oth
situations exist in Kano Stete, |
There zre various views concerning the role of
English language as a subject in the teaching and
learning of conlent subJdects in a sltuation where
English language is the medlium af instructiaon.
Philips {(1970) cautiong that the role of language in
the classroom must not be overlooked since "speaking
is the first and primary mode of communlcating
compe tency in all the areas of skillg and
knawledge" there by implying that the mastiery and
learning of skills and knowledge in content subjectas'
may depend on the medium, In eddition, Adeyanju

{1976) opined thati=

"eeee ONly little thought is
required to know that in an
English as a second language
situation, preficliency in English
1s not only a guarantee for
sucecess in other subjects, it
determines how educated you uish
to make your studentsh
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On the other hand, Halliday et al (1968)
expressed the "the undoubted effectiveness of
teaching in a Forelyn language as a means of
teaching Lhe langu=ger dops aot mean thzt Lhe
language teacher superceed the teacher of geography
or history or mathenalicse., What 1t does mean isg
that a way has been Found of avoiding the unwelcome
gap 1n classraom aperalinns which the teacher and
pupils face when the interest and variety of
Yteaching the language have begun Lo ebb",

They also believe that learners are influenced
by content teachers more than those who sprclialize
ine Englich Jangrzge and that the ultimate performance
of the learners in Lhe lanquage relates tn the
average standard of English of English of the teaching
staff as whole r ther than simply to the standard of the
specialized teacher of English language. Strevens
(1966) agreeing with Halliday et gl asserts that
in countries such as Ghana and Nigéria where English
is the medium of instruction for almost all the
teaching in secondary schools, the learners in

schools are exposed to a much greater guantity of



20
English in content subjects thap they are in their
English language les=ons alonpe, He further noled
that it has oven been "guggested thal 1f the

classes cslled "English" [ were removed . From. the

. timetables ol schaools in Nigerla,.. no difference

Sin their ahility in English, compared with the

present standard, would be detected after finishing
the courget. Although one may be inclined to
agcept such ohservations ene should not overlook the
fect thet content Luoachers using English language
as a medium, may not be agble Lo perform adequately
in it thoewmgelver s Conacious of this obvious
gsetback, the Nigerian National policy of Education
(1985) provides that “"Teacher education will
| cantinue o Le given a majur emphasis in all
nur educatingl planing beeause nn educaiton
gyetem can rise alove the quality of it teachwrs”
(P. 35). In nthers words, if perfurmance'in
Englésh language is improved as a result of
qualiteative teachlng, content subjects performance

may improve.
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On the whole, it can be sald that content
teachers who use Enclish language as a medium
in secuondary schiols, may have little real insight
intu Lhe lamugoooe CiFFicitice or Yimitebivm aof
their studen s. In some cases, they know that there
are difficulties, but these may be confused with
the general problems of understanding the conlent of
their fndividual subjects., According Lo EParren
(1960) "given that English is being learned
in order to be used as a medium; and that the
greatest expnsure to English often takes place
in periods where 1% is wsed as a medivme.., 11
would be well if more atiention were paid both &n
teaching 1t threongh 11 wsegee IN Leems of
communicabive k117" hence emphasizing the role
of teaching Enylish language as a subject and the
need for the training of content Leachers Lo
inclutde instroction in the use of English as a
medium. Furthermnre he notedd that "the teacher of
Science or History or Geography in English is
ingvitably a tesjcher of English if only because

he 1s a linguistic inToremant, not only of spoken

knglish (by his example and by the resulting



activity in his class), but alsp of written
Engliah (through his exercises, compositinns
~and notes)'. In addition to Ghis, it can also
be ohserved that learneys af content subjrcols
also spend much time reading relasted text-books
end 8s a result get most of Lheir linguistic
8ki11ll frnm thig expryrivcnce. However as 8right
and McGregor (1971) put it, the language tenacher
badly needs the help and interest of the tgachers
of all the obher subjects in the curriculum,
With thelr active co-operaetion an Engllsh
course may be very sucoesstul, Dol without 16, 1t
cannnt be, They further highlight the danyer
thatt=

As sonn as puplils spot that

correctness and fluency in

speech and wrillng matter

nnly to the English teachers,

and th=st the biplogy, physics,

and mathematics st,ff do deciphery

ihe unyrvarmatical and interpret

the inavudible they will

consciously practice corranct

language habits only in English

lessung and the English teacher

is practically wasting his tinme
ant theivs {pe 6)e

From what has been said sp Tar, as Halllday et gl
(1970) have observed, there is Y... a potential
role in the tuta) cducetionsl process for lesarnipg

" about a language, but it is pot true that praciical
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Performance neces arily depemd upon 11" The

task of th2 present research is nol Lo el len,

:h"'f“ ':I}]'-,"':' :lrl ,l_’ - ey = [ [ "

y 4 "potential role" of Jeor g

langrangs ¢ Flec! | beiay v s =0

n Toied as Herber (1970) put= 1t, "indep-ndence

should L= looked ugon, not ae . ow :

e e teet o P oak r g instruction®,
Also on the potential ol ol Tanyuage,
Marland (1979) citing the Bullnck riqinr!
recomnends thet ir secnndary scloeles, @2 oohjJerd

rreehr ve 3 ¢ A { avisn e e

1o the linguistin proness v ahich thelir

pupils acnuire Inforsaliion and v ostanding

and the implicatiogs fnr the Leo.chets
own us= of languaye, a1
2. the reading demands of their subjreots

*1

and wmays In which the po *1 can mueet mhoep
To schicve the above, accurding to Marland,
there shouls be idevelaped a languz; paltry across
the curriculur. The aim aof such a curriculin is
14f a schonl devotes thought and tive tu as=ziszting
lannuaqge drveloprment, learning In agll areos will be

helpedy i attention 1l& gliven t+ lzngozge in the
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content and skills sub jects, language development
will be assisted powerfully by the content and
purpose of bthose subjects" (Marland, 1979).

Thus, language helps learning and learning helps
language, and the more closely the two are related,

the more effective the total process (p. 18).

2ol Success and Fallure in kEnglish
Language and Content Sub jrctis

According to Gatenby (1966) ali the world
pver today the study of a modern foreign language
is part of the secondary educatlon couree, yet all
over the world, there is more fallure Lhan success
in the learning of English and other foreign
languagess This Tatlure is mot restricted to .8
particular level as Omojuwa (19763 16) rightly
pointed out that "falling standard of English (ie
in terms of success or failure in final exams) is
not peculiar to the primary schools alope, but
extends even tn the higher level aof aur educatiomal
institutions".

The guestion now is why this fallure? pParren
(1968) expressed that "rightly or wrongly it is
widely belicve, and local experience tends to

confirm, that bebler abllity in English in the
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secondary schouls and universities can only be
achieved by Leginning English earlier in primary
schopnls. And Afolayan (19B4: 1) states that it
has been argued that language 1s the most decisive
factor in the determinatinn and produclLion of
adequate orientatiun of wny education programnes
toward aptlmum growth wnd duvelupment. Furthermore
Ulaofe (1886) oplined that an indepth knum;edge of
English is an indpth knowledge of science, vacetional
and technoloyye In addition, Afolayen (1984)
argued that the neglecl of English makes secondary
ediecation mere derivation, memorizetion and |
regurgitation of facts and skills which cerniot
yield the originality, initiative and self-
confidence required in a meaningtul education,
”.Frum the Porgoiny it is now clear that learning as
*Iexpresaed by Marland (1979) invalves language

not as pasgive wmedium of inctroction but as the
egsentlial means of forming and handling central
concepts. Thus, learning is not merely through
language but with the lasnguage. For learning to be
effective there must be an appropriate and stable

language framewirTk.
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But it has been stated ecerlicr in this
writeup that Kano State (as an integral past
of the north: rn region) suffered from & Faulty
language pclicy which cor-oc Mty of ! “
whivle pestorn 'ueatlum v ©oul
reglone Teachors, and wust esp o Talty 1o oarnes were
not exposed to the language unitil at = very laote
stogr ithen Wleaders of the nnyth cone &0 reallze
that it vas nvees ey to build a saound and a
widespread sdacatinzl system for rapid development
of the north" (Lewisy 1976). By the time the
UsP.Es pragrammse was inteado 0t 1976 the
number of lvarners had at verious levels witnessed
a phenomenal growthe.

Rccording to Strevens (1973) success in
secoru! language learning depends not ordy on the
quantity and quality of an Instrmclion and the
absence of impediments to lesendng Lot, alsc un
the make=up of the lrarner, the make-up of the
teachers, and m=2thods and mat-rials. In addition
Gatherner (1979) opined that the suvcceos of Lhu

gsecandary school can be sald to denent vy

considerable on th= level of achicvem nt in reading
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and language". Furthermore cuccess and fallure
may be effected by motivatinnel, affvctivi,
aptitude, personality,experiential, instructional,
biological and cognitive facturs (Schuman, 1978).
This, therefore implies that English Language as

a medium, in conjunction with other factors may
affect content pubjects' performance.

However some causes of Tallure of learners of
cantent subjects using tnglish language a:s a
medium of instrucltion arege

1« Lack of appropriate languane pnlicy and

the failure of its subseguent irplementztion.

2. There is no relationship bz tueen Lie

English language skills taught in an
English class and thz language skills
retjuired by the stud nte L. v-Torm
satisfactorily In his other sobjets
areas, the eduraticon the ehild ceccives
bzemes superficial an’ o, rocd ntive,
Apparently, this means that the varlous
sub ject- areas demand frum Ehe studont
additional linguisti.. task which their
btnglish language curriculum has not

adequately prepared them for.
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fhe indifferent attitude of content

tegcher: tomards the learning and

teaching of Englich language; conbeni

subl Jrets teacher vem to Ignore Lhe

sayling "any teacher is an English

teacher" (Sempsons; 1969) and teach

their various subjects in isolation,
Consequently, studenls adopt similar
attitude towards the learning of content

sub jeclse.

The unavallability of sufficient and
appropriate teaching materials to cater

for the different needs of content subjects.
For example in sclience and technical subjects,
learners will be expected Lo

engage in tasks involving classification,
analysis, experimentation, sketching,
drauwing, doduction bhot neither the

present educational policy nor the present
language teaching materials seems to cater

for these,
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Thus, for success in both content subjects
and English language the educational policy
should be divergified. The lannguange curriciilim
should be content based (Mohan: 19B6) as well as
for specific purpnse. Language should be sren
through Lhese approsches as g means af gohieving
gomething «lse arndd net ge en end itself (Widdowson
1983)y This will provide the necessary link between
languagr gntdl ceontent subjdecte and their teachers. !
0laonfe (1986) also suggests that such content bLased
approaches should cater fonr the actuasl English._ B
language needs of the learners, He goes further
to provide exasmples of the linguistl€ demands
of the variocus subjects areds to cooter For students
additional linguistic tosks which {the English
cryriculon shaoultl conlaiog |
a. Let us suppose... dut%ng the month

Mr. A. used #200.00 of the R40O.00 1In

buying goods which ke sold for K250.00

tash after Luying expenses of #L40.00 in

transaction. He therefore made a profit

of #10.710 for the month of January and

this goes Lo increase his capital

investiment. Therefure, the financial
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pasition at the end of January is capital

of HL10,00 (NL00.00 eriginally provided

plus M10.00 profit) which represented by cash
of the same amounts (citing Etuk Udoh 1975: 1).
b, Complicated syntactic structures demanding

the knomeledy uf.!]mpln and multiple Forms

nominalization, pronominalization, cause and

effect as well as positive and the conditional
canstructions.s For examples

1« If they were actually debited or credited,
the ultimate result would be the same
(conditional).

2. With very sensitive Instruments, it is
pussible to detect the atmoshere 800
Kilometres up.

3, There is not enough air for us to Rreathe
comfortably when we go more than two or
three kilometres up above the earth,

Ce Vocabulary level expected aof students in order
to understand textbooks and the medium of
inslructinn is relatively high and also broad

in scupe
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In integrated science students are expected
to gain mastery of words and terms such as the
following; hypothesis, hibiscus plant, acquarium
herbivoreus, ominivorous, creation, solar
system, asterind:s, syringes ete,

Mathematins stardents are expecied to understand
end use words such as pyramid,scalene, hexagonal, pie-chart
horizontal, diaguonal efc.

Office practice; recruitment, selection procedure,
assets, fundability, reflex, restricted files etc,
Book=keeping, gross profit, credit enterics, capital
account elo.

Looking at 1the variove exenples given alove
acrnss content el oo te, content Lascd Enclich linguege
cuyriculim cheode" i iven wtientions  The alw chould
be towards developing genersl and specific skills;

a course that can serve hoth arts and sclence
teachers at the different levels of thelr
involvement, The materisls also, should be
developed mlong the same line assumming that the
teachers have thr necessary qualification and

positive attitudes to teach their various sub jects,.

._4u
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2e9 Studies in the Field

Enough has been said to show that English

teaching is inextr'cably bound up with genersl
educgtirnal progruso ( ereron et al 1966) .
Unfortunately, not many studies were conducted in

in the field to clearly establish the extent of

this relationshipe Most of the studies focused
gttentian on the problems of teaching and learning
of English both as a subject and a wmedium of
instruction, Thus emphasis was only on performances
of English languane. The role of English language
in the learning and teaching of content subjects

was largely ignored,

In ane of the few studies, Inyang (1973).
investigated the performances of candidmtes of
Gevernments @irls' Cellege, Dala, Kanoc in
external examinations between 1965 and 1972 and
found that both English language and content subject
performance had been generally poor and this was
attributed to the fallure in English language.
Similarly, Ismail (1974) studied the English

language teaching and learning



problems in post primary inst' i o o f Hano
State and ldentified several 1icfucis thot can
Losd Su pooy peviformance in e gubjscte These
Inpclnds Jegk of profes ioun 1 iz 100
g i i reearcher was the ot
disturt*ing facirre Others are poorly eguippoe !
primary schonl products, and inadigu &
ingtructiongl materials end the al crroe of well
define obJjectivese In a very related 'ty
Adeyariju (1974) examines’ che ESL tesching manpower
in post-prirory institutinne of r thern state:
(Wano was one ¥ the States) angd Fooeal 4
aloul 2% of the Lcachers we e gqualified to Leach
EEL ant their attitude were cven to be negatives
Some of the few studies on th= -Ffc’ of poor
performance in English language on content =ub jectls
include Wuriril (1976) which was a surviy of o
Focty s conbeibnt ng e the TelYiug 0 Jaw 'gx! of
cilucation in some :eloevcled primary schonls in
Gongela Stete. The survey revialer thot "Pastery
of English languzge 1s neces zyy iF o 0 (o)
well inoetter woEg t8" (pe 50). However, the
ttata collected, and anglysed to rach the abnve

cnnclusion was the terminal examingtion p ~formances



3L

of the pupils of the variog . = 1"« Anothur
study, uzigl (1978) investigated the Thch s
effecting pupils success and wastoge in Nionerian
Morthern Stetle:ed (Kano State was nart of the
sample) secondary schools with paslicular vo T wnee

+ fgllures in WASEL Examinationc (1960 - 1975),

taken at the end of a full secondury cours:
A student who falled is also conslidered to
be a wastage in terwms of the ceorowic ot of Ll
educaztioe to the Government, th: community, his
parents and the loss of possible ecanomic benefltis te
hinsplf, The results nalso shoag 2 UL e !
o olgnificant relationship between Failure in English
language and the m an wastag: 1t

The study revealed that a number of complex
Factors conteibutet S Varying e ALY R 1
Jastages Amonng the major Fuoctors T0ond 7
Lhige areh e | lems with the curtic Toum
esp e ially wish En,lish ant' Matheratics,

From she asbhove 14 oan § ! o R ‘he

1ag of time (between 1973 to 1978) of the studies

the focus was on p-iioTmancs o Sngl® <t Yongus, Bet-

= - ] .

ween 1978 to date there has bLeon ¢ v 1, ments in
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countrye. For exemple during the periods of most

of the studiee there was a negative langusge

policy as Far as the teaching and lesrning of
Englieh was conceaved and this way elso affect content
sub jects performance. 1t was then most

likely that performance in En 1lish would be poor,

In some of the studles the researchers noted the
inadeguacy ef teaching waterimls. Spefically, it
can be pointed out thal Wudiri's work was a survey
of primary school pertormance, in terminal
examinations. The sample is vulnerable to Uriticism
in terms of reliability befause the terminal
examinatinons were neither external nor were they
externally marked or moderated. The sample also
include juninr classes of primary schools which
according to Llv: then eduvcational policy the

medium of instyoction should be the mother tongues

This was slso the case with the octher studles

because the students of post-primary schools were
the products of the same mother tongue medium,
Another shortcoming of most of the studies uwas
the fact that English language performance was
investigated in isolation and was not related to

performance in content subjects.

-
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The task of the present study is to look at
performance in both English language snd content
sub jects and discever their mutual effect in poste

primary schoels of #ano State.
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Chapter 3

MEHODOLOGY (RESEARCH
PR

3.7 Population

This chapter discusses the methodology of
the reeearch, It describes the population, sampling
and data collection procedures and the statistical
topls to be applied.

The population of this research is made up
of nipety-two posteprimary schools that are biased
in science, arts and Teacher Traininge These
schools formed the group of the oldest post-primary
schools that have operated for over & decade. This
focus is necessary because the school have the
required past five years external examination results
to be used for the studys The breakdown of the

schools and colleges 1s ss follows:=

1« Grammar Secondary Schoole 70

2. Teachers Colleges 15

3. Scilence Secondary Schools el
TOTAL = 92
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Twenty percent of the Post-Primary schools
were selected through a propotional stratified
random sampling technigues The alm here 1is,
considering size of the population to get a
representative samples These post-primary schools
sat for a common final external examination, used
a similar course content and were taught generally
By teachers of similar backgrounds. Similarly,
the same textbooks were centrally distributed by
the state Ministry of kEducation. The schools
gampled comprlzed of 1 Sclence Secamdary School,
14 Grammar Secondary Schools, end 3 Teachers'
Celleges bearing in mind that the alm is to see the
effect of English Language across the curriculum.

Finally, the past five years' (1982 - 1986)
SC and Grade 1I Teachers' Examinations Results of

the sampled institutions formed the main data.

el
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302 Procedure far Dgta Collection

For this purpose, the past five years (1982 =
1986) S8C, G.C.E. and Greade I1 Teachers! Certificate
Examinations results were collected from the Kano
Educational Kesourses Department, under the
State Ministry of Education, Kano State.

3.3 Analysis of Dats

The date to be analysed are the past five years
(1982 = 1986) final external examination results of b
the sampled schools.

The students' English Language performance will
be correlated with their performance in content
subjecte as summarized from the mailn recsult collected,
The correlation will be at the following levels:-

(a) Overall English language performance and

overall content subjects performance of
the sampled Science Secondary Schools,

(k) Dverall English language performance and

overall cantent subjects performance of
the gampled Teacher Training Colleges,

(g) Overall English langusge performance and

averall content subjects perfurmance in

the sampled Grammar Schools.
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(d) Overall English Language performance and
overall content subjects performance of
the sampled Post-Primary Schools.
The statistical tool used is the Pearson
Product Moment Correlation,
The recults showed that all the four hyphotheses
were retalined although hyphothesis three has a

negative significance relatlionship,

]

AR ekl Y
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fEf Chapter &

ANALYS1S OF DATA

This chapter contains the analyses and
findings of the study. The four null hypotheses
were considered in turn, Theee of them reflected
the strata of the population (Grammar, Teacher
Training and Science Institutions) and the
remaining one was the overall hypothesis,.

The Pearson product = moment correlation
coefficient was used in all the computations of.
the analysis involving the variables-English
Language performance and content subjects performance
in post-primary schocls., 1In each case the mean
percentage of the preformance of each year was computed

for the period covered by the study (1982 - 1986).
Hypothesis 1
There is no significent reletionship between

performance in English Language and overall

performance in Gronnmuer Secondary Schools.

y
4
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Table 1:= English Language and Content
Subjects performance scores In
Grammar Schoolse.
Year % Passes in % Passes in
English Content
Language Subject
1982 10629 8.02
1983 12420 7,51
1984 18453 9.54
1985 2837 3,18
1986 LoS5hL be26

- B e B B R e ———

When the two variables were correlated & very

high correlation coefficient of 0,96 emerged,

A t=test ran on the cpefflcient also confirmed

the findings as shown in Table 2,
Table 23« Results of T=Test on the

coeffickent of the vaerlables.

E T
‘0
m
5
D
g |
i«
ol
'
un
o
L}
2
un

=



Table 1 slao conforms with the findings as
scores from the different variables appear to
be in propartion. For example for three years
(1984 - 1986) the cantent subjects performance rises
and falls in proportion with the tnglish language
performance, Conseguently the null hypothesis is
rejected and the firat assumptlon that hlgh | |
performance in tEnglish lanpyuage 1s likely to produce
high perfarmance in content subjects and vise verss

in cnnfirmed.'_:

Hypothesis 2,

;f;ﬂﬁ  - There is no slignificant relationship between
Lpérfbrmance in English language and overall

performance in Teachera' Colleges.

e



Table 3:« English Lenguage and Bontent
T subject performence scores in

Teacherat Colleges.

Yagr .. = % Passes in . .- . % Pagses in
: Engligh " Content
Language -+~ Bubject
1982  28.24 49,20
1983 - . 8wt 75,29
1984 - 67,89 - 80.31
1985 15,20 ' 20.18
1986 23,38 . 2644

The findings shows a strong correlation
coefficient of (.96, This indicates thst there
1z strong assocliatieon., Similarly a t-test o

gonducted on the coefficient agreed with the

reault g outlined in table faurs

| Table L!=- Result of T~Iest of the Dnngicient

of the variasbles.

T Tcal af N .| Tcri

D96 5,938k 4 5 005 2,776
AR glance at Table 3 showsthe fluctuation
| of content subjects performance in proportion to

- English Laenguage performances. In the light of
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the findinge the hypothesis 2 is also rejected
while the second assumption of corresponding

changes in the two variables is upheld.

Hypothesis 3

There is no significant relationship between
perfermance in English Language and overall
performance in Bclence Secondary Schools.

The result of this stratum like others also
rejecss the null hypothesis, d&lthough its apparent
that the significance is negative ms the cerrelation
coefficient is =432,

This may suggest the influence of other
factors most likely of attitude as the Science
Schools as a policy admits the best product of J88 3
and are well staffed and eguipped and also have
boarding facilities and better condition of service
ailmed at encouraging science biased students. IF
compared with the schools in the other two strata
the expectation is a better all round performance

by science schools than other schools,



Table 53- English Language and Content CA%
Subject Performance Scores in

Science Secondary Schools.

Year % Passes in % Passes in
English Content
Language Sub ject

1982 15,9 65400

1983 38.4 6543

1984 59,0 Bholh

1985 13.0 66,8

1986 25,6 78.7

The picture given by table 5 also tallies with
the caorrelation coefficient. Looking at the
performance af the verious years it can generally
be noticed that when ever there is a decrease in
English Language performance there will be an
increased in content subject performance.
Specifically, it €an be pointed that performance
recorded in English Language does not postively
result in corresponding performance in content subje
nor is it in proportion. Such a pattern apparently
indicates the role of other factors. A t-test also
confirmed the result as outlined in table 6 as 1ts
clear the T-critical is greater than the T-cslculatio

The null hypothesis 1s therefore .4

ained,.
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Table 6:- Result of T-Test of the Cosfficlent

of the Uariablee.

r Teal gf N 8 Tcri

-0.32 0.6898 i 5 1.05 2e776

Hypothesis &

There is no significant relationship bétwean

English performance and the overall content subject

performance of Post-Primary School students,

In analysing hypothesis &4 the overall data of

English Language and content subjects for five yenrs

as presented in table & was correlated and analysed.

The finding shows that English Lamnguage performance

has significant effect onm content subject

performance as the correlatlon coefficlent of the

. wariables recorded is d.90,
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Table 7:« Overall English Language and

overall conetent subjects performance.

Year % Passes in % Passes in
English Content
Language Subject

1982 18,13 4O .73

1983 L5.61 49,36

1984 LB L7 L g 75

1985 10,41 3n,72

1986 1717 35,46

Further deductions can be made from Tanhle 7

In four (1982,1983,1985 and 1986) out of five years,
English performance corresponds proportionzally with
content subject performances A T=Test was also
run on the coefflclent which agrees with the
findings as shown in table 8., Consequently the null
hypothesis is rejected.

Table 8:- Result of T-Test on the Cpefflicient

of the overall scores,

r Tcal df N & Teri

0,9 3,376 4 5 0,05 2,776
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Chapter 5

SUMMARY, DISCUSSION, CONCLUSION
AND RECOMMENDATIONS

Bummgr!

The study described the relationship between
Engl ish Languange performance and content subject
performance in Post-Primary Schools.e This study
emanated from observation of past Mock/TC/SC results
of 1989 which recorded glaring fallure across the
sub jects. Conseqguently, seventeen Post-Primary
Schools and their past five years finsl examination
were sampled under three strata-Grammar, Science
and Teacher Training Institution, for the purpose
of the study. The Pearson Product Moment correlation
coefficient was used as the statistical tool of
testing the four null hypotheses. The findings
rejected sll the four hypetheses and confirmed all the
four basic assumptions made faor the study, and

positively esnswered the questions ralsed.
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Discussion

By and large the finding of the study confirmed,
most of the earlier observations, assumptions and
opinions. Phlips (1970) view on the primary ronle af
language in the clac room and Adeyanju's (1976)
opinion that proficlency in English language is the
gquarantee for success in content subjects are now
supported by the findings wf the study.

The rate of failure in English language recorded
across the strata of the sample vindicatéa Gatenby's
(1960) dismay that al though foreign languages are
studied all over the world in Post=Primary schools
there is more failure than success. In the same
vein, the result of the study upheld prior research
findings of 0,391 (1978) in which failure in English
Language was significantly related to Failure in
WAEC Examination in other subject.

ihe result also disppoves Streven's (1966)
suggestion, that all may be well, if English language
were not taught as a subject in a class where it is
used as a medium, The high perfoermance of the sclience
students in content subjects regardless of their

low performance in Engl ish Language still points to this.
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This alse debunked the popular adage that "Any teacher
is a languesge teacher® Sampson (1966) because although
the performance are propartionsl, they are not within
the msame range. What seems to be apparent is Schuman's
(1978) ebservation that multiple factors effect student
performance.

Clearly, it becomes necessary to engoge in ”
Intensive research to specifically distinguish which
factor(s) plays what role on performance and at what
degree as it relates to science students performence
in English language in contrast with that of

sclience sub jects.

Cemnclusion and Racnmmendgyiun

In the light of the findings escross the stratae
ef the samples in this study, 1t can be concluded
that English Language performance has strang
significant effect on content subjects, although
negatively In the science subjects.
It is however recommended that:-
(m) On all-encompessing English language
curriculum cutting across the three stratum
(i.e Science, Teacher Education and Grsmmar
Schpools) be designed for Past=Primary
Scheols to serve both general and specific
purpaoses of the different strata. This has

become necessary as the negative significance
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relationship of English languege and Centent
Science subjects despite their strong
background suggest a problem of aother
factors than methods and materials.

The assumption is the lack of interest of

sclence student in Englieh lenguage due to the

peit

nature of its content, which unlike science  f

sub jects, is persumably devold of practicaebility
in relation to laboratry practice, field

work and manpulation of machines, Makling the
English lenguage curriculum all-emcompassing
will enable both. English Lenguage and Centent
teachers and thelir students adopt similar method
of teaching and learning their various subjects,
The English Lanuage curriculum should be

content based to reflect the needs of the
various subject since it has now become clear
from the findings that Lhe performance in
content is affected by English Language
performance. Thus, as Marland (1989)

sbserved the aim of such a content-based
curriculum is, if attention is glven to

language in content and skills subjecte,
language development will be asslisted

powerfully by the content and purpose of these
subjects and consequently performance in

content subjects will be improved.

L]
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Further jevvuin’ 1s needed more ¢ 1 71y o
che=toeone cubjoi L levels English larjusg
performance sbould by - tudier! 'no1 Totion to only

a single sukt jecte This has Letenr vEIVIY fTron the

U

negative siprificence of hypotho: i tte iR

f

findings shows that English langusge performance
negatively affecis Secience subject peifurmance,
The anticipstion kere 18 If individual scletne

subjects perfornances ave comparsd wi'h En_ T4
Languege performance there may creig adoitional
informstion on why asclence studenls do poorly in
Englich Languane but perforim e oY nt? ‘' sclience

subjects ro ardle:z of theivr ciring ack v,
Such a one=tc-crie approach mey clec ipdicate
gspecifically vhich af the content aunjcéta
performance ic mric ¢lffected Ly Enylish Luangyu:
peifurnuniie

Research ig also required on the Cngli:) Language
teacher and conlent teachers «la* T netip on bath
teaching ard learning situations as the!

qualificat ivns, methads at!itude- experien_< and

the materlals mace svallauble r:ov determine the

4

relationstip an? thelr studente? peiliacom e In
other wuris, the scope of the 1ola' cnebdr tila
not be 1imited 1o stutdepis pedle o por o F

Final year,
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Furthermore, Englsih Language Teachers in Kano
State now Face greater challenges as posed by the
findingse Since it is now clear that English
Language performance has strong significant effects
on conltent subjeclts areas there is the obvious *
need of increased diversification of the English
Language curriculum and thelr individual lessons
towards fulfilling their role both as teachers

and curriculum deslignerse.

On the other hznd the content subject teachers

also need to sppreclate the apparent roles of
English Language being the medium of instructions,
They need to interact and co-ordinete among
themselves and more significantly with the English
language teacher, There should be inter-
departmental academic meetings to discuss the
problems and prospects of their students now that
its apparently necesgsary to work as o teame The
WAEC 1984 Arabic Chief Examiner's report points

to this when it states "Clarity of translation

is hampered by candldates' general poor stendard

of English Language".

The report on the performance of candidates in the
1991 Senior Secondary School “ertificate Examination
(8SCE) presented to the Joint Consulative Committee
in Education (JCC) at Katsina further necessitetes

this reciprocsl spproach 1in both subjects arecase
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,jé
Performance was generaslly poor as outlined in the
report categorised into twos

Where less thean 20% of the candidesles abtained
grades 1-6(credit level) in fifteen content

sub ject areas and Enylish Language and

Seventeen subjects ip which more than LO% of the
candidates failed (i.m scored F9) in 25 content
subjects and English Language. This reports elso
confirmed the €indings of the study. In edditiaen,
when the 1992 performance was compared with that

of the two preceeding years the plcture is

generally the same, In 811 the three years, content
subjects performance 1s in proportion to English
Languane performances
As this study has not examined why Science studenis
perform better in content subject aress inspiie of
thelr glaring low performance in English Language,
more research should be conducted on that angle as
recommended earlier.s But there are many
assumptions and the most sommon ones include

the general practical aspects of Science subject;
the seemingly route and preclse approach to

learning by Sclence studentsj;

g falrly stable curricular snd
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iv Science teachers/Examiners are more concerned

with the correct usage of "Conventional
vocabularies® (WAEC 1984) rather then ascquisition
of all langdage skills.

(h) In the light of (i-iv) above and the findings as it

relates Science®chools, Science teachers should 1

e SN

insist on correct English language usage during
their les=ons so that science students do not
assumed that 1t is only during English language
class that the subject is learnt.

(1) Finally, at least the annuel assessment of all
strata of the students should be centralised to
give both content and English language teachers
a uniform picture of the ability of their students.
This can also be extended to the Junior Secondary

Schoolse. j

4
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APPENDIX A
'+ RAW DATA AND COMPUTATION{GRA IR SCHOCLS)

.Hmcwmuomﬂ Raw Scores of the sampled Gramm:r Secondary School (1582)

SINO schooll Total Passes Fasses in Content subjects
Number of in Credits Credits Credits
Candidates English 5+ 4 3

1. Ge3.S. Bichi o 267 14 10 13 32

2,  Gs«C. B/Kudu S 108 10 - i 2 12 21

3. GeGaCs Bala - - 135 15 16 17 . 12

%, -  G.S$.5. Gaya . 144 11 - 1 A

Se GeSe 5. Gwale X 1" 12 5 1 11

€, GoS« 5o Gwarzo A 160 12 9 9 8

7. G+ S. S+ Hadejia S 157 15 25 20 36

8«  GeS.5. Kazaure " 157 6 2 4 10

9. GeG.5.5. Kura L 93 45 - _ 19

1. GeGeS+50 KWwa = 138 10 7 5 14

11. Geda 52 Kautal R mw o m-. . . 1 : H ) m
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5/NO school Total Passes Fasses in Content 3Subjects
Number of in Credits Credits Credits
Candidates Englicsh 54 4 3
12, Ge5.5. Kano 119 15 4 9 - 20
14, GeGaCoSe Wudil 334 27 33 36 40
Total 2391 246 150G 1C2 263
\ percentage 100 10 0 29 6027 681 10 4 99
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Table 'l;  Raw Data of the Sampled Grammar Secondary School (1983) .
5/80 school Total Fasses Passes in Content Subjects
Number of in Credits Credits Credits
Candidates gEnglish 54 k4 3
1, GeSe 3. Bichi 108 7 4 8 10
2. G+ Ce B/Kudu 09 8 - 3 13
GeGeCe Dala 109 36 2 1) - 12
b, Ge 32 5+ Gaya 70 - - 4 4
mﬂ GeS5e Sa m«wmu.—.ﬂ ﬂm HN 2 - m
6. GeSe3s Gwarzo 120 39 21 13 20
Te Ge Se 5+ Hadejia 60 3 - 35 7
Ge GeSesS. Kalaure 133 ’ 10 7 k 10
9 GoGo 3¢50 Kura 94 5 - 2 7
10 . GeGaSe5a Kwa * @0 HN# g W 9
11. GaSe 30 Lauta mm 1L 4 1 )
3 G:Ce Ruwnfa 209 33 26 18 g
14, GsS5+Ce Wudil 117 3 4 2 9
Total 1427 189 82 75 165
Percentage 100 13.24 SaTh S5 11.56




Table Raw Scores of ihe Semple Grunmar secoid:>, Scheol 1904

s/No Schooel Total FPasses Fasses in Content Sub jecis
Nutitber of in Cracit Credit
Caondidate Zn_1i .u 0% be

1a Ge3.3« Bichi 93 10 5 27

- O GeCe B/Kudu 125 3 6 3

3o GeGsCe Dala 106 32 o 7

4e GeS.5e Gaya 59 y G vi
Se GeSe5e. Gwale 239 25 5 17
6e GeS.Se Gwarzo 110 13 9 16
Te GeSeS5. lladejia 69 2 1 2
Se GeS.5. KaZaure 62 28 a 4
b GeGeSeS. Kura 170 42 12 20
10 GeGeSeS. Kwa 28 22 6 9
11, GeSa 5. Lautai 144 6 1 9
Ze Ge3+5+ Rano a8 8 3 15
Te G-Cs Rumfa 291 10 1 3 61
e Ge3+Ce3s Wudil 208 38 ¢ 27
Total 1802 334 120 224

Percont e 100 18.53 0605 12.43
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" Table '® ; Raw Scores of tue m:?THmQ

B

-
3

Saer Secondsry Seligls 1985

e ]

~

e e E—

5/Xo School Total Passes Troses in Content Subjects
Number of in credits Crecdits Credits
Cadndidates English 5+ ) i 3
le G«5.3,., Bichi 182 13 4 5 1t
2. GsC. B/Kudu ) 178 b 1 3 11
"3 G+GeC. Dala 257 9 %t - 16
b, G+S.5. Qaya 113 2 > 0 3
Se G.5.3. Gwale 290 3 5 7 20
6. GeS +3. GwWarzo 227 1 b 5 A
7a GeSe5« Hadejia 319 -3 1 2 3
8. GeS.3« Kazaure 182 3 3 2 4
e GeGsS5.5. Kura 100 7 o 7 9
10 CeG.5.5. Kwa 78 1 2 0 )
11. GeS.Se Lautai 207 2 2 1 5
17 Ge3+5e Rana 326 3 3 7 17
13. G»Ces Rumfa 425 18 ol 19 27
14, GeSel.3. Wudil 105 1 0 11 12
Total 2992 71 70 69 147
- Percentate 100 2s Cel3 2,30 4,91




Table “);

! Raw Scorns of the Sampled Grx niar Secoudary Sclecls 1986
s/ School Total Passes Tosses in content sub jects
Numtber of in
Candidates English Credits Credits Credits
) 5+ i 3
1a GeS+S5. Bichi 162 1 4 2 8
2e GeCe B/Kudu 106 2 2 1 0
3o G. GsC. Dala 212 17 b 9 9
o G.S.5. GaYa 132 3 3 0 t
5 G.S.5. Gwale 385 17 A i 9
Geo Ge3.5e Gwarzo 121 10 5 12 18
Te GeS.Se Hadejia 116 5 2 2 i
8. GeSe<Se Kazaure 64 1 5 0 2
9 Ge GeSeS. Kura 183 5 5 7 11
10+ GsGeSe3. Kwa 141 - = 7 17
1e GeS.3s Lautai 113 0 0 0 0
A Ge3+3. Rano 176 10 4 'y 11
13 GeC. Rumfa 380 35 17 21 35
1ts Gs3eCeSe Wudil 18 3 9 18 19
Total 2485 113 ___Gh 84 147
Percentage 100 t5% Se38 3.50 5.91
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mable 20. Raw Deta scores of the sampled (Teacuers Colleges).
3e..¢5« Kano ¥TAD L3278 IN PERCENTACT
s/No Sub ject 1982 1983 o lh 1985 1986
is English 531 70,63 e ST 23.73 2. 86
Oe arizh 52,02 61.95 TTe2 21.71 10.61
Se Tducation 44,9 71.732 S tall 51.01 19,61
Means of Content 3Sub, 47 .96 68.84 BRI R 36,36 15.61
sciiool M/Madori T.Ce
ie English 15.80 91.97 Soa o 18.2 h7e12
2. Arith 51.00 97,50 Toetht th.61 Cu?t
e rducation 15 .2 85.20 STe? 23.92 50,26
dMeans of Content Kub. 313,01 91i.235 ZCes0 19,26 45,02
Scliool: Roni T.C.
ie tnclish £ 15.75 86,1 5o.T5 5459 10. 16
2. Arith ; 50 .90 98.082 a5l .05 n2.88
3. Educatien 15073 3087 1h.GOT 9.79 15025
Means of Contents Sub- 3332 ho6h L0 W2 i.0k i9.00
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