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The purpose of this lnvestigation was to identify deterrents
to use of secondary schonl libraries as a teaching tonl, and to use
this information to increase the use of the instructional materials
already owned by schools, Juestionnaire ressonses from 88 teachers
and 1,240 students were used as a basis for making administrative
changes and for designing voluntary, Indivicuslized in-service
training,

Tezchers renorted needing:

1) More time to plan classroom activity in a location where
materials were avallable for examinaticn and verification
of availability and sultapility.

2) More consultative assistance in knowing what was avall-
able and how to use it.

3) A gne-stop catalag of all materials available,
L) Less required coverage of texthook material,
5) More skills on the pert of the students,

6) Conviction thit librarv usage was necessary to teach
their subject.

7) Work area closer to the library.

£) More famillarity with presently owned materials

9) More ability in develpping sulteble classroom activity,

10) More knowledge of whoat materials were published,

11) More knowledge of how to use hibliographies and speclal-
ized indexes,
Students complained of :

1) Too much lecture by the teachers,

2) Course content toco often irrelevant or repetative,

3) Too little choice in assignments nr topics,

&) Too little student participation in classroom planning
and activity,

5) Too cold a teacher-student relatianship and classroom
atmosphere.

6) Too much dependence on the textbook alone,

7) No facilitles for doing group wark in the school
libraries,

B) Almgst no student access to non-hook materials,
9) Restrictive pass system 1imiting access to one school
1ibrary.
Most deterrents requiring adminisirative action to modify
could not be altered during the study (November to May) and were



relegated to long-term consideration. Receiving immediate attention
were a modification of the pass system, cataloglng of non-book
materials for the main card catalogs, and re-emphasis by prinmcipals
of the role of the school library in daily teaching,

Thirty-eight teachers engaged in individual or svall group
training programs with the investigator or with the faculty library
and media speclialists,

Reassessment nuestionnaires at the end of the stury provided
evidencr of increased use cf library materlals as well as changes in
classrcom procedures, The per caplita averege of book borrewing in-
creased, and since 74% cf the students initially reported they used
the schopl libreries mainly to do assignments, this apoears to be
evidence of change in teaching anproaches, Also, use of non-baok
materials Increased, and 34 teachers made yse of speclal library
services they previgusly had not used,

Perhags the most convincing evidence that change wns made by
the teachers was Found when before-training and after-training non-
use of materials were compared, The "t" test of palired differencas
was applied, and "t" was calculated to be 5,3 which, uhen compared
to the value of "t" at the .01 level of confidence (2,.60), indicates
that real rathar then chance difference cccurred.

It became apparent that these teachers responded to strong
negative student comment, that both teachers not npenly engagad in
in-service work with the investlgator as well as thnse who were used
the student comment summaries as a nguide to self-improvement, that
teachers who were neither coerced nnor graded by administrators
participated veluntarily In tralning.

GLEARED BY bURsA,
JAN 1 31970
JELER 2
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CHAPTER I
INTRODUCTION

Basically, thls study was concernmed with increasing
student use of astablished sacondary schosl libraries through
increasing use aof these facilities as a teaching tool by their
teachars. There ls a clase relationship between classroom
activity and school library activity, and it was this relation-
ship which was emphosized throughout the project in an attempt
to bring about mare nearly optimal use cf the libraries in the
ceoperating schools,

In this study the investigator has spught to identify
those factors which serve tc encourage or discourage secondary
school cl=2ssroom teachers from using the scheol library as a
teeching tocol, and thosa which sa2rve ta encaurage or discourage
students froo using the schael library as a learning laboratovy.
Further, she has =zought to use this Information to develop and
implement 8 pl=n to help secordary school teachers make increzsed
use af the library 3s a teaching tenl, and to see iF changes in
the hehavior of teachers are affected through thls Ip-sarvice
training.

In order to draw useful conclusions from this study,
several questions had teo be answared, Flirst, it wos necessary
to catermina what factors secondary school teachers ldentify es
conduclve ta thz usa of tha school library ss = teaching tocl,
and what factaors tney ldertify as daterrent to th2 same. 3Secend,
it was na2cessary toc detarmine what factors students identify a=
conduclve or deterrent ta uee cf the schzol library in connecticn
with thelr schonl wark, Rext, after ldeniifying thasec Fastors, the
{nvestigator was chliged {o developr and implament =pprorriate in-

garvice tralining for 2 group of recondary 3zhza) teachera 272 to

1



encourage administratars to make changes necessary Faor the
implementation of such a praogram. And last, any changes teachers
might make In their use of the school lihrary as a teaching toal
{once iln-service trainirg had been glven ang adminjistrative changes
had been made} had to be identified.

It may be helpful to define the specialized tarms to be
used In this study., The term schcal library is used in the hraoad-
est sense and is synonymous with the term "materials center.”
That one may view films, listen to tapes and ather recordings, or
use additicnal non-book material within thz library is merely an
extension of ardinary Iibrary actiuity.l The term teaching tool
refers tc the library use the classroam teacher assigns to a student
tn promote that student's learning experiences. This {s to be dis-
tinguished from the studant's or tha teacher's use of the library as
a "personal tenl® to locate answers to his own curricular or leisure
problems, needs, or curicsities, The term {n-service treining is

used for the special training or instruction for employed persors,
including those in professions, with a view to increasing the
workers' cumpstence.z

The data for this study have been colle~ted during the
school year 1968-1969, Two public secondary schools, one for
grades 7-9 and one for grades 10-12, located in a suburban
Connecticut school systam provided approximately 1,300 studants
and 85 teachers as potential participants for this study. Al-
though the data bhave come from one scheal system, the findings
of the study may be useful to teachers and librorfars in similar
schools in other areas,

Iﬂllph E. Ellsworth, The Schocl Library (New York:
Educational Faclilities Laborazicries, i9683) p. 25.

ZCarter V. Good, Dictipnary of Education (New York:
McGraw Hill, 1952} p. 576,




These two schools are located in a residential area
where many inhablitants commute Lo nearby cities, some going
as far as New York. OF the 2pproximately 22,000 inhabitants,
about 40 per cent are school age children, Between 60 and 70
per cent of the high school graduates continue their education,
An increasing number of children are baing sant to private
secondary schools, Teachers' salaries are shove the state
average, but ar2 not the highest In Commecticut, Per c3zita
expenditure far educatlaon has consistently been In the tcp 15
per cent of the schocl systews in the statu,l

15tlt15t1c| supplicd by the local Goard of Education
snd the Toun Hall offices,



CHAPTER 11
REASONS FOR THE STuDY

The importance of student use of libraries, yhether for
immediste school projects or for extra-scholastic self-education,
is belng recognized by Increasing numbers of educators., In a
world where human and technalogicel advances are increasing in
geometric proportions, keeping abraast of the ever-accunulating
fund cf knowledge i{s of primary importance for today's students,
And yet,

« « = considering the critical stage of hunan development
in which we live, and the need For well-rounded literate
individuals, instruction in the use of the basic tools aof
knowledge szems to be,cone ¢f the least explored areas of
professional concern,

The classroom tescher is the bridge hetueen these basic
tools ef knowledge and the use his students make of them, It is,
therefaore, important that he make the fullest use of the schonl
library as a teiching tcol, However, there is @ consensus in
educational literature that classrpom teachers are not making
fullest use of the school library as a tesching tool. It appears
that this is due, at least in gart, to Inadequate training in Lhe
use of the schocl llbrary as a2 teaching tool during their pre-
service trazining. In this regard, Bianchi and Robinson observed
that:

Many tezchers are aw2re cf their responsibiliiies in this
connection. . . . 8nd have learned to utilize school library
facilities top the sdvantage of al)l cancerned, Others are
unsure of the oppartunities the library affords and the
services ta which tney esre tightfully entitled. But mastly
they do not! krow vhere the lilrary Fits into their own
teaching plans or hou to put it tu the best uce. The fault
is npt theirs,

IH. Vell Deale, "Cur Re=pumsislitities to tke College Under-
graduate,®” A.L.4, Bulletin, LII (Jurz, 1959), p. 500,

L




College stucents themselves bave consistently stated that during
freshman tours of carpus libraries, it is indicated that they are
expected to be infarmed about library usage by the time they enter
uu].llgt.1 If this is true, then the secondary schocl is obligated
to provide thils type of preparaticn,

Independent study recuires facility in the use of library
skills. Alexander, an advocate of self-directed lesrning activity,
investigated the status and possibilities of independent study in
36 secondary schools in the nation, 2nd concluded that:

The first and gre:test nezed for mozt independent study
projects Is an adsquats library., Schools which have strong
independent study programs are almost always characterized
by good te excellent gollections of general librery materisls
e o o With the possible exception of independent work in re-
medial reading, a good librery seems to be at the heart of
most successful independent study programs in every subject.

In the words of Pfeiffer, "The day has long since passed whan
® boy or girl could graduate from school with little or no krowledge
of basic research and still function as an intelllgent citlzzn.'j
Yet, the termlinal student usually has no help beyond that which he
receivas in secondary scheal to estoblish a bunger for Information
or & sense of responsibility for his continuing self-education.

Today the resources available to the classroom teacher are
more numerous than ever bafore. Overhead and rear screen projectors,
cartridge film and tape, microfilm, earchone sets, and programmed
instruction are tools readily accepted by students, Teachers who
note this interest on the part of the students may themselves be
nverwhelmed by the proliferation of teaching materials and the need
to understand the unique potential of each., They way be reluctant
to use these tools without additlenal training.

ll.lnpublished survey corducted by th2 Librory and Guidance
Departments of Ridgafleld Kigh School, Ridgefield, Connecticut, November
1965, The rezuits conlirmed those of en earller survey conducted by thes
same departments,

2yi111an M. Alaxander et al,, Independant Study in Secondary

Schogle (New York: Helt, Rinenart, & Winston, Inc., 1967), pp. €8-89.

33ohn Preifrer, "Reviews,” Mztura) Mistory, LXIX (December,
1960), p. S.



The unfortuncie truth Js thal trechers cume intp the
schools without 2ny arientation to the nature snd use of
the school library., Fow courses in edursticn prepsrae
teachers along these lines, Except for a nejligible bouw
in that direclien, education textbuoks ignore the subjfect
conpletely,)

Today there is a2 shift in emzshasis in educational phileconhy,
away from trylng te Fit students lntg preconcicved mass proqgrons and
toward Titting individualized preyrams to ecech student, In orier to
achieve this, a progrem of individial study fur each student is
essentizl. E)lsucrth phserves that:

The probleas that wlll be difficult to solve will revalve
around our leck of wvnderstonding of hew to prepsrz the noss
of studonts ot the elesmcntary and high schorl lovel fer inde-
pendent study., lio doubt this is o procecs thuat nust stort in
the very First grades end exnsnd in scope and intensity up
through tha gredes.?
That independunt study be begun atl the ecarliest possible grade lewvel
is equally e,sontinl,
This concoplion of tecching and Independent study cannot
be started felli-blown at the scourdiry levsl wn ton of a
eystra of el —intory edunolion Lok Fellows o different
philoscphy. Thz {dea rust werk its wiy vp into the bigher
levels befare comnletely salisFuctory results eon be expocled,
Similarly, success in Independont learning is much more difs
ficult to achieve a3 a freshmon in golleqge IF there hes been no
previous background gained during the sccondary schonl yearu, In a
survey of corwunity colleges, "754 of the presidents characterize
thelr new students' previnus library experience as belng inodequote
for college hﬂrk.'h In the sumz survey, Tocully wore criticlzed For
*assuning nen-axlstent litirary skills cn the part of the ntmiunts."s

lﬁleﬂn Acbinsen and €velyn Bianchi, "R Dreen Crres True,®
School Lihr..rirs, VIII (March, 195%), pp, 7-9,

PRalph E. Ellsuarth, Thie School tidrerv (Meuw York: Educatlonal
Facilities Latoratories, 1963, p. 32,

. g, p. 9.

“Melen Uhecter, "Comranfty “elloce Librory 1565,7 College

Ang Resecrech Livrartes, XxV11, Moo 5 (Septoolar, 19668), p, 397,

SIbtd., p. 39%.



7

The actual em_loymant of rssources varies widely. That
many of ocur public scho~ls have no library at a'l has been called
a "national dlsqrace."1 Equally disgraceful may bhe the undes-
utilization of existing school libraries.

In working for a decade in school libraries, the author bhas
observed marked differences iIn the ampunt of use made of the school
library as a teachlng tool by varipus classrcem teschers. Gt pro-
fessional gatherings, informal discusslion lnevitably includes
comment ahqut the "inmadequacy™ of tralning one's staff monbers have
had in using this teaching tool. Or. Frences Henne askad at 2
library meating, *"Is it possible that school persannal themselves
may not be library users?'? Lively applause frpm tha lisiening
school library teachers indicated that they would answer the guestion
affirmatively,

The State of Cennectlcut has no written standards for its
school libraries. The Connecticut School Library Association has
established recommendaticns, but these are in no way binding and
are not widely met throughout the stati.3 CF ths 234 secondary
schools in the state, 231 have centralized schoal library collectlons,
Dnly 573 of the 881 elementary schoals have centrallized lthrsrlﬂs.k
In no public school in the state is sufficient personnel provided ta
meat even the C.5.L.A, Recoorendations. In 2 recort to the Connesti-
cut Department of Education, the Cornmissioner ef Education, William

lFrancls ¥eppel, U.5. Commissioner of Education, Address,
American Library Assaclation Conference, St. Louis, Missouri, July, 19S.,

2Frnncu: Henne, Frofessor of Library Science, Columbla ULnlver-
sity, Addreas, A.L.A. Preconference, Armerican Rssaciation of Schoal
Librarians, New York, July B8, 1966,

37“!!' C.S.L.A, Rezrmrerdations are modificatione of the 1960
Standards for Scheol Library Frogravs, In essence they call for minimum
book caollectians af 20,000 volumes in secondcry schacls, and steff In the
ratio of one professional and ona clerical assistant to each 500 students,

bseatistics supplied by tne State D2partment of £ducation,
Hartford, Conne=ticut, April, 1969,




J. Saunders, said that the "central schonl library was the haart of
any instructional program,” and he auggested that many probleas which
arise from poor reading and poor educational motivation cen be greatly
improved through a professionally conducted, well-equlpped 1llbrary
that is an integrated part of the schaol,

The most definite guidelines for Connecticut schecls are
found in a pamphlet written in 1658 by the State School Librery
Cansultant, This includes 2 chart for grades one through six sug-
gesting appropriate levels For introducling specific library skllls,
snd accompanyling text From which the following is taken:

The totel schcool program is often judged by its library.
One evidence of the success of the schocl library is the ex~
tant af its use by the classraom teachers. « - «

Teachers whose goal is developing the individual child to
hls maximum capacity and helping him play a censtructive part
in group 1ife, use the library to cultivate the pupil's skills,
interests, tzstes, and eppreclations, Such teachers realirze
that the library is the informational center for ail subjacts
of interest to every age group in the scheool. They have con-
fidenca that the library teacher, thrcugh use of library re-
sources, will help the earnest seeker, both pupil =znd teazher,
find the answer to his questions.

Ouring the last several years the Connecticut School Library
Association has promoted the teaching of library skllls in secondary
schools through work with library teachers. It has been thoujht thot
the llbrary teacher must take the Initiative within any schosl %o ir-
plement a program of library skills instruction, The results cof a
atate-wlde surveya were procf that small progress has been made, and
that, in general, the problem remains unzolved. Many classraom te=ch-
ers themselves suggest that thay are not as comfortable in libraries
os they would like to be, Their inadequate use diminishes the educa-
tional return on current public expenditures strengthenirg school
infarmation centers,

Many administratcrs look for guidelines to In-szervice tralning
that will produce gap~Filling experlences. As Paul F, T, Witt writes:

daneta R. Clark, School Likrare Procram {Martford: Connecticut
State Oepartment of Education, Ju~e, 1953), p. 2.

2H11da L. Jay and Bernice Yesrer, R Rerort en S=hen? Instruction
n Library Skills in Ceonneclicut (icodbriuge, Connecticuet: Connecticut
chool Library Association, 1954),




e s« » It is not only impaortant for us to stress these
objectives [use of school libraries] in the pre-service
education of teachers, but they must be a matter of cen-
tinuing concern in the in-service education of teachers
as well, If we fail at either level, it eventually means
that teachers will not use materials wisely or well, and
that they will fall to cepitalize on the contribution the
schcal library has to affer to the education of thelr

pup!ls.l
Virginia Mclenkin, reporting on a survey of system-wide in-service
training programs, states that supervisors evidence great interast
in in-service activitles and frequently Integrate such activity
with reqular staff meetings and warkshops., However, thesa super-
visors

« « o« expressed need Far assistance in planning other types
of inservice experiences, Many of the respondents emphasi-
zed the need for inservice progroms in selection, use, and
evaluation of multimedia materials in which teachers and
librarians are involved together,

A new approach to the problem of ingreasing the classroom teacher's
use of the school library as @ teaching tcol might be an in-service
course basgd upon areas which teachers and students identify as

problems.

1Paul F, T. Witt, "Teacher Education end School Libraries,®
Schocl Libreries, VII1 (Cctobex, 1364), p. 46,

z"irglnil tclenkin, "School Systew Pregrazns of Inservice
Education en the School Librory as a Materlals Center," The Szhocl
%ihrary 25 a Materials Center, Mary Hzlen Mahar, ed, (Washirgton,

U.S. Oepertmant of Health, Zducation, and Welfare, 1563), p. Jo,




T CHAPTER 111
o RELATED LITERATURE

The literature Pocusas an use of the schogl library as a
tesching tonl, advisability of quastiening teachers and students
to ghtain useful information, in-service tralnlng, and effecting
change,

Uae nf Schoal Likeary as Teaching Taol

A pumber of studies hava dealt with the relatlonship of
library usa and learning. The influence of ths elassroom teacher
on library use by students 1s the subject of El-Hagrasy's study.

He examined high and low ability classroom groups and classroom
tezcher's use of libraries and their attitudes toward the use of
these Fecilities withinm the school, and he fpund that student chil-
ity was not the detzrmining Factar in libravy usage. Where prepar-
ation and interest ratings werz hlgh, students made greater use of
the library facilities than where teachers?! ratings were low, Low
I} groups taught by high scoring teachers scored well pn reading
and librory skllls; and in one lnstance, a class of upper 1Q students
was dgniflcantly low In 1%s scere on readipng and library skills,
Since the study involved the same llbrarian and the same book col-
lection, the difference appeared to be the role nf the classrtoom
teacher,

Buell observes that wblle some junipr high scheool puplls use
the library effectively, others do not. He comments that a pupil's
fnterest 1ln the library 13 ugsually developed by the subjsct-area
tmacher who knows the student's interests. It is he who "must assura
the responsihility for getting the pupils to reid books and magazlnes
over snd beycnd the reading of textoouks,” w2

1Saad M. El-Hagrasy, "The Teacher's Role in Library Service,*
{Unpublisted doctoral thesis, Putgars, The Stata Unlvarsity, few 3runa-
wick, N..J., 1951}, Absirect: Jr.urna! of Experimental Evucation, ¥xs1
(Juﬁe, 15962), p. 535. -

281aytnn E. Be=211, *the Librzry and the mlor MHigh Scbﬁnl
Teacher,® Clearing House (Fafrozpy, 1962}, p. 5%5.

o
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Adams studied the effect of teacher direction on magazine
reading habits of ninth graders. The student's reading ability was
not reflected in his reeding cholces, Average as well as high abil-
ity students read magazines of guestionable value by cheice, Teacher's
assignments rather than persaonal satisfaction led students to read
magazines of qualitv.l

Delanay claims that;

Students learn best from their library experiences when
they recelve individual prascrigtions from their teachers
to read specific material which will help them with their
classuark, Everg other kind of school library usage is
Just recreation.

He found that the non-directed studenlt reads less and works below
capacity, Ths linrary does not educate all who sgend time there.
"Fruitful learning experiences must be planned for and directed by
professicnal teachers rather than left to adolescents to carry out
th!msulves.'j

Witt agrees that "Ue do not use libraries merely to Ge using
them; we utilize thelr resources and services in order %o achieve
other uhject!vcs.'k If students are to hava the high quality educa-
tion the times require, both teachers and students "must mzke proper
snd effective use of a wide variety of materizls and other resources,
Clearly, this means that the teachers must be motivated and prepared
to use all tools of tnstructlcn.'s

1John Q. Adams, "Study of Leisure Time Reading Preference aof
9th Grade Students,™ High School Juurnal, (November, 1962), p. 72.

zJank Delaney, "Is Library 'Visiting' Necessary?" Schazl
Librarian (New York: Shoestring Press, Inc.), 1961, p. 65.

>bid.

‘Plul F. T, Witt, "Preservice Education of Teachers in the
Selection and Use of Rll Typee of Insiructicnal Materials with Impli-
cations for the Schosl Library,® The 5cha-] Likrory ms a Materials
Center, Mary Helen Maher, ed, (Uashingicn, D, C.: U,S5. Departcent
of Health, Education ond Welfore, 1983), p, 41,
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Cole recognizes the schasl library as ona of the moast
promising yet often neglectad avenues for supplementing teaching
affarts. He belleves that:

In the final analysis, it 1s the clasarcom teacher who
sctually sees ihat library resocurces are used extansively,
if thsy are. . « « The classroom teacher who ls a slave to
the textbook is not likely to sponsor a resezrch or reading
progrém embracing many and varled viewpoints. . . . When
teachers realize that many problems raised in thz classroom
could and should be sclved in ths library, than a big step
forward has Seen taken in reflecting the tescher in 2 dif-
ferent image,l

Some schools have developea actlve library programs with
teachers effectively using library facilities as 3 teaching toel,
Dthers have nct, and the brezdth of the continuum is described by
Harold Howe:

What 2 schocl thinks about a library is a measure of
what it thinks about education. The schopl which sees
education as something which it dces to students will have
& small, well-patrolled, attractive and un-used llhrervy.
But the school which thinks of education as something which
halps students to do for thenselwves will have a large,
sctively used library in which the kids are mouing about,
learning From books and From one snather, and_creating en
atmasphere of people in pursult of socmathing,

The Coleman Report, which studled inequalities in schools, described
wide ranges in library facilitlies, book collectleons, and Full-time
staff--elements which effect the amount of use that teachers can mzke
aof their school library as 8 teaching tool ms directly as does under-
lying educational phnusnph\t.s The Knapp School Libraries Project,
through its selection of demonsiratien schools, identified schools
which alresdy made outstanding use af exlsting library Faclliitles,

ltom 3. Cod g, "Curriculun Enrichment Vis the Library," FPeabod
ad 12" L1101 A
Journal of Education, (July, 1953), p. 1C-12,

2yarold Houe, "Interview,® Schoal Library Journal, XCIT
(February 15, 1957), p. 28,

3 3ames . Coleman, Enuslity of Educrtlionz]l Conortunity
(washingtor, 0, C,: U.S. Office of Educaticn, 1966), passinm,
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Among those were Central Park Roag School, Plainview, New York;
Marcus Whitman School, Richland, Washington; Joosevelt High Schocl,
Partland, Oregon; Farrer Junior High School, Provo, Utah; and Dak
Park and River Forest High Schosl, Cak Park, Illinois, (Oak Park
was alsa chosen as one of the educationzl leboratories being spon-
sored by the U.S. Office of Education,)}

Visitors to the demonstration schocls were asked to maka
reports to the Knzpp School Libraries Project indicating what changes
they had made in their own school library grogracs one year after
their visits. Their accomplishronts varied, to be sure, but their
reports leave no dount that there are significent differences in the
was schogl libraries are used as laboratories for Iearning.z

To summarize, there is consensus in the literature that:
the classroocm teacher is an influential factour in student's usc of
libraries, the secondary school has responsibility for teaching
students to use library skills, time spent in a library is mare
valuable if the student's efforts are gulded by the classrcom teacher
into maaningful learning experiences, and too few classroom teachers
make adequate use of the school librery 2s a teaching tool,

Questicning Teachers

In 1958, the NER Rese>rch Division looked at schaol library
services to learn how "they were viewed by secnndary school teachers
and to obtain Information about how and to what extent teschcrs used
these nwl::lrs.."3 Findings were: ®36.8 per cent of teachers report-
ing from schools with fewer than 500 students anc 10.4 per cent of
teachers reporting with school populations over S00 end less than 959
had less than full-time service by even one library tnachnr."' Re=-
ported reasons why & teacher did not toke his entire class to the

1 3otn Fogarty, "Revolution in Our Schools,® Library Journal,
XCTT (January 15, 1967), p. 302,

zPugqq Sulllvan, Imoaci: The Szhool Libravy and the Instruc-
tional Progren.(Chicago: Frmerizen Library Assccizticn, 1967), p. 58.

Resezrch Division, hatienz]l Education Asspciatien, Tho Sex-

ondary Schoal Texcher a2nd Librosy Services (Uashington, D, C,: N.E.A.,
195E), p. 5.
L
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library for group visits were: administrative regulations prohibit,
crowded library prohibits, students have enough ather time and op-
portunities to use the library, teaching area does net require the
students to use the library, and students would use time for meeting
friends, Houever, the study does not indicate reasons why classroom
teachers fail to ma2ke assignments requiring student use of the scheol
library (other than through class visits),

Walker wanted tc test his hyputh2sis that in schools with
good library programs the classracw and library teachers substantlally
agree about what each is trying to accomplish with students, He used
e questicnnaire with the faculty in two Knapp Project high schools,
one 1n Illinols and onz in Oregon, and hc found that on 20 per cznt of
the items there was agreement beiween the teachers and the librariars.
For the ten per cent for which there was no agreement, the
younger teachars more frequently shared the opinions of the library
teachers, Thaere was much similarity in the way the Leachers in the
two distantly located schools answered the questlunnaire.l

Although in Walker's study it was indicated that the teachers
do not know how to use the schecl library as effectively as they might,
and that in-service training could be a solution to the prablem, he
did not ask questions that would identify specific areas of weakness
experienced by the classroom teachers. There appesrs to be nothing
in existing literature which itemizes why teachers do not make grealer
use of the school library 2s a teachking tool.

Questioning Students

Although students are in a position to observe and to critliclze
censtructively thair schocl and their teachers, they have rarely
been drzwn into eveluative discussien, Early attempis to make use of
student-provided information were concerned with ldentifying perseon-
elity traits that students liked best or lesst in teachers. One of the

1Jnrry L. Walker, "Charcing Attitudes Toward the Library And
the Librerian,” American tibr-ry Assscietion Aulletin, (Se-tember, 1967),
pp. 977-81.




15

early studiss was done by Hartl and his findings have bean cor-

roborated many times by later work; e.g. studies by Uittyz and
Eaxtur.’ The value of student comments has been established in
these studles.

There 1s a current rash of student rating of courses and
professors in colleges, but these are more often popularity polls
than constructive evaluatiaons, This is not the same thing as in-
volving students in evaluating classroom activities in terms of
their own learning patterns,

Rippey has suggested that "school facultles try conducting
a new kind of instruction, where in cooperation with thelr students
they might do two thlnga,'“ one of which 1s to "conduct 2 Joint In-
quiry with their students into the ways in which students best learn.®
He urgea that sducators stuedy themselves, "not alonz, but with our
:tudents.'s

Nalson says "valld and reliable jJudgment concerning 2 teach-
er's behaviar cen ba radae by those groups of individuals who are
wost closely assaciated with the toacher and his work, nemely, his
pupils. . . -'6
. Jenkins, in a study of leadership in instructional groups,
states that effective Ieadership cen be developed by the teachker if
"he (the teacher) 1s willing to be influenced by the students In the

same mannar he expects them to be influsnced by him.'7

Yerank u. Hart, Teazhers ond Teaching. (New York: Macmillan,

1934),

2Pnu1 Witty, "An Analysls of the Perconality Tralts of the
Effective Teacher,” Journal of Educational Research, (May, 1947).

3E¢rnicc Baxter, Teacher-Pupil Relaticnships, (New York:
Macmillen, 1941),

hﬂuhert M, Aippey, “Oges It Make a Difference?,” Educationel
Theory, XVI (July, 1966), pp. 2LL-LS,

Stoid., p. 268.

‘Haﬂneth G. Nelsun et, al., Develepmont and Refinement of Meemscvre
of Tecching Effectiveness (Aloany: Ualversity cof tre stata af New Yore,
1956), pa 17.

TDavid H, Jenking, "Charccterlistics arnd Funcilons of Le=adership
in Inatructianal Grougs,” The Oynos!

‘cs of In«truztional Srougs, Fifzy-
ninth Yearbeok of the hatiunzl Snaclety for toe Study of Zducatien, Foot
II (Chicago: Uaivarciiby ©f bhicago Press, 19670, pe 104,
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DOne study of pupil reaction to librery usage was dona by
B8ishop, Her study of reasons why students did not receive help
when they went to elerentary school libraries asked for student
evaluation of "gcad™ or "bad® library se:vicu.l
The idea of evaluating classroosm practice coaperatively
by students and teachers has been ldentified in the literature as
a practice worth enlarging, Oistincticn is made between popular-
ity polls and serious investigoetion into ajproaches ta learning.
The latter hecomes @ constructive learning experience when based
upon mature, critical self-gyaluation and joint planning by students

sand teachers,

;n-szrvlCl Training

Rlthough they do not deal with library usage, the doctoral
dissertations on the problems of develcping, presenting, and assess-
ing in-service instruction wsually are concerned with subject area
informational g=ins for teachors cor the implementetion of more varied
tesching techniques by the teacher In the classroom, There ls much
similarity among these studies, and the conclusions of one are rein-
forced by the conclusicns of tha next,

Jirik found no significant relationship betwea2n the teachor's
level of teaching performance and his extent of participation In in-
service ccurses, or his expressed value of these couruer, or with the
emount of his professional raadlng.z

Schild concluded from his sturdy of in-service training that
"most change takes place wh2n a teacher wlitnesses a demonstration in
his oun clessroom wlth his oun atudants."3 Bath Lewin end Ranig
developed guidelines for the organlzatlen and administration of in-

lyartha Dell 8iship, "Identification of Valuahle Lesrning Ex-
periences in Centrallzed Elemeatary Echool Libreries." (Unpublished
doctoral thesie, George FPoabody College for Teachers, Nashville, Ten-
nessee, 1963),

2fduard Frank Jirik, "A Statistical Analysis of 'Level of Achleve-
ment! 2s Related to Certain Supercvisory Servicer and In-Service Particl-
petion,® (Unpublisbed dectoral thosls, Chio University, Athens, 19&64).

JRobert J. Schillo, "A Survey of Ceriain Practices ond Scne Pro-
posed Dirzctiens for In-Service Ecduzation Programs in Selected Schools
of tha PP55." (Unpublished doctcral thesls, Colurmbia Univesclty, New
York, 1964), p. 99.
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service education urugrams.l Ramig found that in-service tralning was
often ineffective becsuse teachers reslated in-service training pro-
grams on the basis of 1) added work~loads, 2) suspiclon of thelr
sdminlstratars, and 3) a belief that the courses were entiraly of the
administrators' making.2

Houever, even when goals are mutually acceptable, there re-
maina the problem of evalustlon af change in behavlor, and this is
hampgered by the lack of accurate descriptions of teacher hehavior,
Schumann 1s one of many investigators who have trled to develop more
precise evaluztive techniques for use in in-service training, He con-
cluded that teachar improvement, effected through warkshop experience,
is based upon 1) the teacher's willingness to Focus cn & problea
through organized plan of attack, 2Z) his receptive attitude toward
exparimentation, and 3} his sincere wlllingness to work with & quali-
fied consultant or evaluatnr.3

McClendon holds that the more education the teachers in his
study had, the more cpen-mlnded to chiiage they appeared to be. He
used the techninua of self-study activity, The areas to vhich these
teschers inftially attached little impor-tance wecre the positive preb-
lems dealing with individuzl meeds of children, end the problem of
getting teochers to engage In teacher-pupil planning.h

1Char1nl Lewin, "In-5ervice Education in Relation tu Curriculue
Davelapment: Trends snd Recommended Praogrems ln Secandary Schools.™
(Unpubliched doctarai thesis, University of Sguthern Californla at Las
Angeles, 1963), -

zﬂliffutd Laurence Ramig, ®Survey of the In-Service Programa
end Practices of a Selected Group of Indiana Schaocl Systems.® (Unpub-
1lished doctoral thesis, Ball State University, Muncle, Indlana, 1964),

Jhnhlrt Frederick Adams Schunann, "The Dovelopment and Use of
Teacher Effectiveness Profiles For the Olagnosls and Isprovement of
Instruction.” (Unpublished doctoral thesis, Ohio State University,
Calumbus, 1964),

‘Flul Edward McClendon, “An Tnvestigatlon of Change in Percep-
tion of Teachers es Affected by Feculty Self-Ctudy Activitles,®
(Unpublished doctoral thesis, Florlda State Unlvarsity, Gainezville,
1863) .
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Some studles have centered on the teacher's use of non-
book library materlals., One researcher, Cama, concluded that eore
competent teachers use more audio-visual materials., re found a
positive relationshlp between in-service training and on-the-job
ptilization of audio-visual materials, but no relationship between
pre-service audio-vlsual instruction and effective clessroom util-
ization of these naterial:.‘l

Classroom teachers can change after they are teaching., At
Winnetka, Illinois, an expansion of library ussge was developed
along with the enlargesent of thelr learning laborataory. Richardson
comments that Winnetka teachers are now carrying on exploratory
projects in the learning laboratory, and "many of our classrcow tea-
chers have discovered new approaches to teaching, end, in sc=e
instances, made dramatic changes in classroow pruceduras.'z

Throughout the research on in-service teacher ecucaticn it is
clear that not all in-sarvice training chenges behavior of partici-~
pants, However, the growth pf the individual through imteraction
wlth others is spotlighted., Experimental evidence indicates that tha
individual generally develops clearer and mare usable concepts by
group participation than he doss when he bullds concepts lieited to
personzl uparlmcc.}

Effecting Change

According to Carlson, » change agent Js "2 professional who
has a3 his major function the advocecy and introduction of innovdations

Insurice 8. Cemp, “Some Factors Related to the Gtilization of
Audlo~-Visual Materials, with Suggestions for Teacher Preparation in
this Arsa," (Unpublished doctnral thesia, Pennsylvonie 5tate Unlver-
sity, Philadelphias, 1957).

a.‘lun A, Richardson, *uWinnetka's Learning Laboratory,® Educa-
tion Leadership, (Mirch, 1T66), p. 455,

330hn C1ifton Maffitt, In-cervice €ducation for Teachers,

(Nexw York: The Center for hpplied R2zeerch in bdocation, Inc., 1363),
p. 71,
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into p'rlt:t‘ll:..'l The importance of change agents ls beginning to be
mgre fully appreciated, and studies zre being carried out to learn
more accurately what must be donz2 to effect desired change. It is
significent that the advertising industry has been a leader in gather-
ing evidence cn how people's acticns can be charnged, Politicians
have recognized potential for swaying the voter through the use of
sdvertising technigues and are employing advisors from the industry,

Education has consistently bean pictured as slow to accept
change, Carlson suggests that there has been no named change agent
working within education i{n the sense ihat agriculture has had the
county agent. Uhat changes have been introduced have come largely
from the influence of the public, or from the school superintendent who
is desirous of changing existing practices, Whereas the farcer vho
responds to the county agent is an individual free to meke his own de-
cisions, the teacher in the schaool caen work only within the frezework
of the total orgenization, The orgenizaticnal climate contributes
substantinlly to tha rate, or even possibllity, of change being made,
1t is the superintendent who largely estzblishes this climate,

With the climate favoratle to chonge ecstublished, there is still
the prublem of getting people to adopt innovatlons, The advocate of
ghange must know in detall the school with which he 1s working, end he
must plan his work within it according to what is currently know: ahgut
spplied behavioral sclence, Basically, the change agent's strategy is
to make sure the pecple ha would influence percelve the proposed chanyes
as relevent to them end thelr needa, end that they hava participated
tharoughly in the plaaning of these propnsals.z

Consistency of perception 13 a fundamental charactaristlc of
pecple. Bills has noted that:

Personal perceptions are not readily changed through the in-
troduction of objective evidence. Farmers and teachers witness
demonstration of better techninuns and equipment and return
home to do tha same things in the sase ways they have always
followed,?

[thhnrd D. Carlson, Chenoe Processes in the Puhliec Schnols,

{Eugene, Dregan: University of Cregon Fress, 1565), p. 4.

2!bid., Chiptar 1, pacsim,

JRobert £, Bi11s, Abc,t People end Teaching, (Bulletin %o, 2,
Vol, XaVill, Decenmber, 1935) =zureau of Lchoel Service, Collcge of fou-
cation, University of Kentuzky , p. 77.



Moraover, our first learnings take precedence over latar nn-s.l Both
slements work steadily against success in in-service projects. There~
fore, if in-service efforts are to be effective, more attention must
be glven by change agents ta findings of research studies investigating
change,

Change agents sust rely beavily upon empathy in order to avold
creating an etmcszhere of threat and fear, Bllls emphasizes the in-
possibility of changing people's behavior in the desired directicn
when they are convinced that their own ideas and values are unacceptable
in the eyes of the change agents, Ewverett Rogers poirts cut that most
change 2gents will gpssess values that are different from those of the
people he wishes to chenge, and that unless the change agent “is aware
of clients' values, the change agent is likely to destroy his linkage
with his clients by his acticns in Introduzing new ldeas.'z

The self-perception of the individual must be reckpned with,
for his behayvior is going to be consistent with his self-concept.

Carl Rogers seys that "a person learns significantly cnly those things
which he perceives as being involved in the maintenance of ar enhance-
ment of the siructure of 5&1!.'3

Therefore, @ person will rise to a certain emount of challenge,
but only to that asgunt which, although threatening, 1s "perceived as
surmountable by edditional effort and attention,®® People tend to be
made unceafortzble by change., For this reason, change agents are more
successful when they attempt to effect change through adeptation rabher
than replacement, Usually acceptance of change is gradecl rather than
immedlate. Niehcff, in recommending the adaptaticn method, suggests
that:

IFf the Innovations ara reslly superior within the total way
of 1ife, they will automatically replace the older practices,
but this need not be done directly by the change ageat, His

r;nld,c s Pe 34,

2gverett M, Rogers, Diffusion af Innovations (New York: Free
Press, 19€2), p. 279.

3E-r1 R, Rogers, Client Centered Theragy (Boston: Houghton
Mifflin Co., 1%51), p. 383,

"Blll.l. m! ':“- De “20
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best strategy le to introduce the new along with the
o0ld and let the two compete on their cun,

He also urges that change agents not overlook the importence
of flexibility. He believes that many tlmes changs agents fail be-
cause they are unwilling to alter original plans in light of unforseen
developments, One's goal may be eccomplished if only slight adjust-
ments are made,

In adcition, Niehoff relies heavily upcn feedback during tha
span af in-service training. "Feedback channels have prohakly been
neglected more and are prcbably mere critical than any other aspect
af communication other than personal :untact.'z He sujgests that
negative rumors are the result of poor cormunication on the part of
the change agents and that the reciplents do not really ungerstand
the intent of the project, Under such clrcumstances a projected
change is doomed,

In-service programs do not alwayes change behavior, but tha
thence of desired change is greater in instances where certain con-
ditions exist and where certaln strategies are Follcusd, Nieheff,
in & sense expressing the essence of the literalurz in the area,
summarizes es follows:

Although there are at least 17 different kinds af fForces
which impinge on the change process, thare are six which
stand out from the othors, These can be regarded as the pri-
mary process variables: 1) the mathods of cormunicaticn used
by the changz agent, 2) the kind of participation he ghtains
from the recipients, and 3) the manner in which hz utllizes
and adapts his innovation to the existing cultural pattzarns;
and as far as reaction of the reciplents 1s concerned, tha
primary voriables are L) whether they have an initial felt
need, 5) whether they percelve any practical benefit in
mdopting @ chenge, and 6) whether thelr traditional leaders
sre brought intoc thz planning and implementatlon of the
processs « « « Theoretically, if 211 six of thise Ingredlenta
exist in & change project, the inncvation will be adopted,d

1thhur H, Niehoff (ed.), A Cassheck cf Sozial Chanoe
(Chicago: Aldine Publishing Co,, 19768), p. 2l.

2Ibid., p. 18,
Jbig., pp. b0-L1.




CHAPTER IV
METHOGOLOGY

This study was base? upon the idea that it oughi to be
passihble ta increase the use made af the scheal litrary in almast
gny schocl, and that to do so one must First discover the deter-
rents to increased use,

To determine appropriate methodology to be used in this
study, 1t was necessary to recogniza that the most important aspect
was how the problem, if In Fact there was one, appeared ta those
involved, namely, the teachers and the students, To identify pos-
aible deterrents participants had to be gueried, Either intervieus
or questionnaires would have yielded the needed Informatlen. It
was decided to use guestionnaires because by using them the infor-
maticn would become avallable much more quickly thereby providing
increased time to work with teachers before the end of the schaool
year, and everyone would hzve a feellng of participation. Moreover,
interviews with students would have had to have been conducted
after schnnl.1 Inasmuch as only a limited number of students could
have arranged for transportatlon home, the sample would probably
have been blased.

Therefore, guestionnaires for the teachars were develnped
which would help them express their opinlons, experiences, end re-
quests so that the tabulated results of the guestionnaires would
become guldelines For any in-service tralning program that might
be offered. Questinnnaires for students were fashicned to obtain
student reaction to thelr school library usage thereby generating
edditional motivation for possible in-service iralning,

lfhu Superintendent, ip grantlrg permlssion for this study
to be zarried out, direciey that interferenca with the school day
be kept to an absolute «irimun,

22
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If in-service training were to be offered, the approach
sslected was to conduct it primarily on a cne-to-one basis letting
individual needs dictate the content of the course. The initial
tgacher and student questionnaires would indicate the on-going level
of library use in the schools at the beginning of the study, and
re-assessment guestlonnaires for both teachers and students, used
after any in-service training was glven, would measure any changes
that might have occurred.

Develocment and Administration of Instrumants

The questiornaires needad to solizit irformaticn were develnped

! snd 1n Aumeer? First,

sgcording to ths guidslines sat forth in Parten
initial guestionnalres were drawn based on the investigetor's analysis
of the problenm, Then these preliminary ouesticanaires were zubmitted
to a panel cof fise schocl library teachers end ta the mambers of tha
Thesis Committee for thelr rez=ticns, and approsriate megdifizations
were made, HerexTtar, develozment of the tsacher's and student's
questiconairas cliferad,

Teacher's cioestiernalre,--Tha revised tescher's guesticnezire

was pre-tested by Z5 randovly selected cecondary schuol classroom
teachers, These teachers wers asked to ncte while they ware anzuering
the guezticnnalres, the gquestions that seermed zonfusing end to Irdicate
cauzes of uncectainty. These comments wore used te further mooify and
refine thz gquestionnaires,

Rs a final step before declaring the gquestionnmaliree rzady
for use ulth %he te2crers in the cooperating scheels, reliahillty
had to be es::tilshed. Vo da this, the teacher's guestionnalre was
disetributed unexzectedly by the investigator to 20 teachers seiected
by systerailc sa~p.ilng procedures from the feculty of a junior h:gh3
schacl at th2 end of a given school day, 3°d were returned to har
by these teachers ihe following day. Resconsaes te the 131 items In

lhilﬂrnd Parten, Survevs, Polls, And Sa-plea: Practical
Procedures (fNew York: Harpar E Erctrers, 1950,

23. Franclis Rurw2l, Bn Intrndustton 9 Reso:zch Preceduras
In Educeticn; 2nd editien (Ngw York: Heroer & fou, 1%6+),

JFlr!t an? third nome on dedertventzlized faculty liat? {.e.
ten deparirments zng tuo nNAaves from ecch,
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Questions 3 through 18 were tallied., (Questions 1 and 2 were not
used in the tallies becaus2 they listed cnly the grade and subject
maetter taught by the classroom teacher,) Two weeks later, these
same teachers agaln answered the questlornaire, and the re-ansuers
ware tallied., Lhere a response was changed from the initlal answer,
® "changed” count was made,

The item responses and the changed respenses were totaled
within questions, and the per cent of change was computed, The chis~
square test was applied to the 16 guestions, and the chi-sguare
value (17.3%2) was not significant at the .05 level of confiderce
(25.000). The questionnaire as a whole showed non-significant devi-
ations between First and seccnd adwinistretions thus irdicating
that the Instrument was sufficiently reliable for the purpase aof
this study; therefore, it was consicered ready for use with the
teachers in the cooperating schools. (Computation chart is In Appen-
dix A, and guesticnnalre 1s in Appendix E.Jl

Student's guesticnnaire.--A guestionraire to use wlth the
students was also needed. In developing the studeot's guestionnaire,
an approach similar to that used with the teacher's fgquestionnalre
was follewed. A preliminary guestionnaire was drawn by the {nvesti-
gator and subnlited to & panel of flve scheol library teachers and
to the members of the Thesis Comrittee for their comments, The re-

vised student's questliannaire was pre-ipsted by three home rogom
groups of students. These students were asked to identify questiaons
they found confusing, and to indicate whaot caused tnelr uncertainty.
Appropriate changes were made to reflect their reacticns. The next
step was to establish reliability of the instrument,

To check relisbility af the student’s questicnnaire a pilot
study was done. The student's questionnalre wa= answered by menbers
of two ninth grade classes and pne seventh grade class as they re-
ported one day to the library for reqularly scheduled library

skills classes, Two weeks later, the same classes wore asked to
re-answer the guestlaonnalre. Tha studenis did not expect either

1Dr. Kzthan Jaspen, Mew Yerk Unlversity Schosl cf Educatlon,
was consulted orn problems gf statistical method,
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guestioning. Mo attempt wes made to secure a fFilrst or second re-
sponse from students who were ahsent on elither day, Thus, 60
peira cf ensuers were secured from the 86 students in the three
classes,

Student responses to the 65 items on the guestionnaire
were tallied for each administration of the lnstrument, and ubere
8 response was changed from the flrst to the second administration,
8 change count was made,

The item responses and changes were totzled within gues-
tions, and the per cent of change comouted., For ths six nuestions
having the largest nurher of changes, & chi-sguara test was applied.
Inasnuch as the chi-sguare value (5.65) for thase six guastions was
non-significant at the .05 level of confidence (11.07), it was cor-
cluded that no ather guestion weould produce significant Fligures.
Thus, the questlonnaire apparently was sufflclently raliable for
the purpose of this study; therefore, it was considered ready for
use with students in the cogperating schools., (Computation chart
is 1in Appendix A, and questlonnalire is in Appendix B.Jl

Administratlien of questloncalres.--A11 guestionnaires uere
edministared during Cctoter, 1963, Completed guestionnalres were
secured from 46 tezacherz and from €57 students {n the senfor high
school, and from 42 teachers and 583 students In the junior high
schoal, Teacher's gquesticnnaires were distributed in each school
at & faculty meeting by the investigator. A verbal introducticn

sxplaining the study was given by the principals, a written pledge
of anonymity was olven teachers, and questions were ansurred by the
investigator. (8 copy of the colleague's letter is in Appendix C.)
The questionnaires were completed during the meeting and were

collected by the investigater,
Three teachers who were absent Prom the high school Faculty

meeting recelved cuestionnaires from the assistant principal end re-
turned them to the investigator personally, Tuo teschers whg uere
sbsent from the junlor high school faculty meellng received thelr
gueationrnaires from the i{nvestigator end raturned them to her.

10:. Naghan Jaspen, "es York University Schonl of Ecucaticon
vas consulted on pronlems of statistlcal method,
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Students in the sanior high school answered the ques-
tionnaire during a home room period which was exiended to permit
the completion of the forms by the students. In the junior high
school, the principal preferred having the student questionnalre
sdministered during an activity peried. He maintained a policy
of not disrupting home room periads.

Student gquestionnalres were administered by teachers in
both schoals, and ihe comapleted questionmnaires were sent Iwmedi-
ately to the investigator who aualted them at the school cffice,
(Copies of instruction memos for the teeschers are in Appendix D.)

Tallying Questionnalires

The next step in this study was to extract and summarlze
the data from the comgleted questlonnaires, and to prepare wrltten
reports of thie information to share with the teachars and the ad-
ministrators. (A zopy of the summaries is in Appendix E.) The
questionnaires were tallied by the invectigator, and statistics were
complled producing numerical freguency counts Far each item. In
addition, student ansuers to open-ended guesticns were analyzed and
sumnarized according to freguency of the response. Representative
statements wera srlected so that each idea expressed would be rep-
resented among the guotatlions. Wording, spelling, underscoring
were all reproduced in the summaries exactly as they had bezn uritten
by the studznts on the questlionnalres.



Designing In-service Tralring

Mhen need for in-service tralning was indicated by
teachers on their questionnaires, training was designed to fit
the specifications bath of the teachers and of their contract
with the Board of Education., This gontract stated that in-service
training coula ke done only for university credit, and that re-
guired after-school meetings were explicitly limited to four per
month--twa Paculty meetings and two departmental meetings, There
was obviopus limitation in thase clauses on the presentation of
training to teachers 1n the cooperating schrools, First, the term
*in-service training™ was inadvisable to use, and, second, required
meelings other than those scheduled as Faculiy or departmental
mectings could nct be scheduled,

Any in-service training that would be given was, of nece:-
slty, largaiy voluntary for participants., The voluntary aspect
of the training merely emphusizad the Indivicdualizing of training
as 1t was planned, and helped to implement baslc principals used
in effecting change,

Summarized results of both teacher and student guesticonairss
were, In any instence, to be shared in wrltten form with teachers
a%t the Ngvember faculty meetings., The sharing and discussion of
the information included in these guestiponnalire summaries consti-
tuted the initlal in-service training sesslon,



Participaticn of Adnministratora

The same Informatlian which was distributed in written
form to the teachkers In each school at the November faculty
megetings was channaled to the currlculum director so that he
could use it in his work, and to the principals so that they
could discuss and act upon administrative problems at Adminls-
trative Council meetings. A memorandum which susmarized the
findings was sert by the currlculum director to the superin-
tendent so that he would be informed and in 2 position to take
appropriate action, So far as the investigator knous, this
information was never brought befcre the Adminlstrative Councll.
It could be argued trat too few principals were concerned with
problens in the sscondary schaonls to merit Councll time, The
superintendent did not chonse to place discussion of the report
on the Councll agenda; nar did he share the report with the
Board of Education, (Teachers were acked to consider the report
as confidential material unready for relzese to persons cutside
the feculty meabership; therefore, the results of the guestion-
naire per se were not shared with the studemts,)

Sources of dssesements

After the in-service program was ccmpleted and the admin-
istrators had implemented the changes they could currently make,
it became time to find out 1f any changes had cccurred in teacher
behavior 1n clessrooms and school libraries, To determine if
there was any significant change in library usage by clessroom
teachers, en assesswent of usage before and after the in-service
training and the esdministrative adjustmerts was made. A pumber
of devices were used to estebilsh the before-tralnlng assessment
of cach teacher.

First, Question= 14 end 15 in each teacher's guestionnaire
gave that teacher's cun asséssment of his pest use of the library
as a teaching tool. Second, Questicn 16 in the student's question-
nalre indicsted the frequency students used verious media for thelr
B3signhed vosk, Thirs, records of tae llhrary teachers for 1967-15E0
Sncluded student boereuwing data end Indicated the number of teechers



who had requested specific servizes from the library teschers.
Fourth, the library teachers could assess 1967-19€8 teacher
practice through knowledge of students' activity and the nature
af thelr lihrary work. And last, supervisory personnel requ-
larly evaluate teacher's practice, and these records are kegt
on Ffile, Data teken from these scurces provided the before-
training profile of each teacher,

To make comparisons whlch would indicate any changes
that might have gccurred, the after-training assessment of each
teacher had to be macdc, The Following devices were used, First,
a teacher's re-asscsamant guestionnalire based on Questions 14
and 15 of the initial teacher's questicnnaira was ansuered by
sll teachers. S=cond, the students In both schools were asked
to a2ssess charges that occurred in their teachers' aszignmants
in relation to library usage, and to note cther changss that may
have taken place within the classroem, (Cenles of re-gssesswent
questicnnaires are in Appendix F, Home roam te2xchers' memas are
in Appendix G,) Third, the rescrds of the libraty tecchars for
1968-19£9 included student borrowing dat> erd teschar renuestis
that matched the records kept for the previous years. Fourth,
the library teachers could sssess the 1960-136% tezzher proctice,
s they hac previous=ly, through knowledge of students! activity
end the nature of their library work, And last, supervisory
personnel continued to evaluate teacher'a uvce of teaching tools
in 1963-1969. (Ccpies of assecasment forms are in Appendix H,)

From these assessments and re-sssecaments the amount of
changa in teacher behavieor which had taken place was determined
and 1s reported in the Pollowing chaoter,



CHAPTER V
FINDINGS

Two types of informatlicr were elicitad frem the initial
questionnaires to teachers and studante, The cne indicated the
setting for the study (lncluding the on-gaing pructices of
teachers and students in regard to schoal liorary use), and the
other enumerated the deterrcnis to increased school library use.

A written summary of these firndings was glven to each teacher,
to each of the principals involved, &nd to the curriculum co-
ordinator so that eppropriate action might be taken by those
interested, Adninistrators were limited in the changes they
could makn.l but thuse deterrents which could be corrected by
teacher educ=tion were used os the bases for a largely voluntary
in-service training program which waz implesmentez? irmediately,

The students' unhapplness with the beginring situation
was clearly stated, and those teachers who wanted to mzke changes
in their bahavior could do so using these stzterents as a gulde
for self-imgrovement, Teschers were not coerced by administrators
or supervisors to participate in the in-cervice gprogram, and they
were not grads? or evaluated in relation to thelr participation,
Moreover, th2 training offered was designed ¢ the participant's
request and for his individuel needs. In sc far os possible, the
in-sarvice epproaczh follouwad techniques known to effect fnnovation,
At the corcluglon of the in-service training program, re-assessnent
questlonnzires from teachers end students indicated that signifi-
cant changsz had been effected,

1Thn only modifications of deterrentis fdentified throusgh

questicanalires that a princinal could prowicz cithin hia oun schorl
were to autharize the creztlan eof a che-3tz- cataleg, plece greater
verbal emphasis on premating thz use of the schiopl litrary as »
teeching tosl, end, D lieu oF ¢ systam-wide librory ekills currlcu-
lum, devolop and imglerent onge for his own szhoal, Scwe adjusicmcoot
could be mede in the syster ‘or lsawing clident pezses ot the junlor
high schzgl., Princirale o9l pot reectrocic ho suhz:] day,

m8xe noa=traditicnal 21-77 as-ismmaals, g fu?s for
matariels or clerizal Smlp witiiin the gpz

n
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Setting For the Study

The Following information was obtalned mostly through a
questionralire answered by 88 of B9 classroom teachers (42 junior high
and 46 senior high), and ancther questionnaire answered by 583 junior
and €57 senicr high school students. In some instances, information
was taken from phservation er scheol recgrds,

Teachers.--The classroom teacher's normal day contained

five teaching pericds, one or two study h3all supervisions, and a
planning periond, Some teachers were assigned a special duty in liey
of a study hall assignment, such as maintaining disclipline in the
library so that the library teachars were freer to assist students
or to contact teachers,

Few teachers provided much cholce tg thelr studente ghout
classroom content or procedure., UWhare choice was given, it frequently
reant student selection of a baok from @ required list, a topic for o
composition, media in art, or patterns and fabric for clothing con-
structicn, Greater chclce was noted In advanced classes for writing
research papers or wmaking laboratory investigations, and alsa in ra-
medial classes, The majority of classes were traditionally aorlented,

Use of nen-text media followed distinct patterns, Art teachers
used slides, music teochers uwsed phonarecords, forelgn language teachers
used tapes, home economics teachers used Film strips, and science and
mzthematics teachers used models and realiz in their teaching more than
other teachers used these media; but in many instanzes no use was made
of non-text media,

Pre-sarvice preparation was varied, Two teachers had had no
methods courses and 16 had had no practice teaching experienca, (Table 1,
Quasticns 5 and 8). HAmong the 32 teachers indicating that either library
or audln-visual techniques had been emphasized in thelr pre-preparation,
only cne teacher indicated that in his experience emphasis had been
placed in 211 four of the possibla preparation areas, In general, the
teachers experiencing any pre-prepdration in thesz are=s were subjected to
mora theory (methods courses) than to zctuei flrst-hand experience
(praoctice taschirg), Analysls of thel: gnswuers indicated that 14 teachars
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TRBLE 1

BACKGROUND OF JUNIDR AND SENINR HIGH SCHOOL TEACHERS
REPORTED ON TEACHES QUESTIONNAIRE

Question Mo. of teachers: J2r. Sr.
High Migh

1. Nama

2, Subject taught

3. Including the current school 1-3 15 13
year, years of teaching: k-6 11 11
7-9 3 8

10-+ 3 14

5 42 4o

4, Highest cegree earned: Bachelor 23 18

Master 12 18
Bth Year 5 10

Doctar - T

2 L6

5. In your collegiate Education Never mentioned 5 10
Methods Courses, use of the Referred to briefly 27 26
school library as a teaching Emphasized in detail 9 5
toal was: Separate ccurse -
Lea Lub

* .And A. V, was: Never mentioned 2 S

Referred to briefly 21 21
Emphasized In detail 10 11
Separate course 15 7

42 Lib

€. In practice teaching, use Never menticned 11 7
of the school library as a Referred to briefly E 12
teaching togl was: Used moderately 13 13
Important part of program L 2

36 352
And R, V, was: ' Never mentioned 3 6

Referred to briefly 13 1t
Used moderately 14 10
Important part of program 6 5

36z 35c

7. In your current tzaching, None L 2
how much use do you make of Occasiconel 1B 26
the schocl llbrary es a Give library instruction 12 6
teaching toul? Rely on heauy student use 11 12

w5 46

®Four tesctas: atiended cclleces offering courses in library sclence,
but they dic nct enrsll,

.Tuo teacharz had np wethotds cour iss.

CSixteen teuchers hzd no gr=ztice teaching,
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TASLE 1-—-Continued

Question - Mo. of teachers: Jr. ST,
) High High
8. The attltucde of your None expressed 11 &
supervisars tow2rd use Too much now 1 ..
of the school libraray Satisfied with present use 18 7
ms a teaching tool is: Would prefer greater use 15 15
Insistent upon extending use ., 10
I am not sure 7_10
L2 46
9, Is the lack of personal Not at all 28 28
training in library use a To some extent 12 14
factor tending to restrict Significant factor 2 2
your greater use of library Major Factor . we
facilities as a teaching I am not sure 2 aa
tool? L2 4b
10, How much responsibility None 1 5
do students in your class- Very little 11 17
rooms have for planning Soma 24 21
the class's learning Much 6 3
activities? L2 46
11. through 15. (Omit)*

16, What conditions or impreovements
would enaple ycu to increase
your use cof the school library More materials 29 26
s a8 teaching tocl? More time 26 24
More familiarity with present materials 22 18
Increased student skills 20 14
Aid in devzloplng units incorporeting library skills 20 8
More familiarity with what materials contain 17 7
Dne-stop cateleg 16 15
More staff 15 20
Pore knpuledge of bibliographies 15 10
Less required text coverage 12 12
More knouledge of card cataleg 10 5
Aid in develeping suitable units S 10
Different approach by librarien 8 7
Conviction library usage is needed & 9

17. If in-service or post-graduate Have no intgrest 18 21
courses in library use wure Would participate 22 18
offerad you, what would be ycur
reaction?

‘Th.sc questions ¢o not apply to the subject of thls table.



conslidered use of the librasry to have been emphasized in mazthods coursas
and 21 teachers considered use af sudio-visual materials to have been
emphasized, Only 6 tezchers recalled that use of the library had been
emphasized in practice teaching, although 11 teachers thought use of aud!
visual materials had been emphasized,

Examination of Table 1, Question 15, shows that & Junlar high
schoal and 9 senior bigh school teachers doubted that use of the schaol
library wos necessary to teach their subject, However, when the re-
gponses to Question B8 are considered, 37 junior high schoeol and 21 senio)
high schaol teachers indicated a negative or doubtful attlitude toward
their administrators' persvasion regarding library usage as an essential
teaching tool. In otner words, 58 of 88 teachers questioned the impart-

ance of the school library as a teaching tool at tha starit of thls study,
Amang teachers wha fndicated that they wanted assistarnce in

developing suitatle units, wha needed oppartunity ta learn what thelr
schonl library materizls contained, and vho desired increased knculedge
of bibliographlies and their use, the largest segment in e2ch instance
was among thosez who held bachelor's degrees and who were in thelr first
three years ol teaching., (Table 2).

TABLE 2

DEGREE HELD, YERIS OF TERCHING, AND SKILL UANTED 8Y TEACHERS
REQUESTING AZSISTANCLE ON TEACHER QUESTIDUNAIHES

Nunber of teachers requesting assistance
to increase
Degree Skill in Knawledga Knouledge Knowledge
-held: develoging of materials of of
units content biblliogrephies card patal
Bachelor 17 19 19 9
Master a 6 g 5
6th Year “ 2 3 3
Years cf i
teaching:
1-3 11 10 19 ]
&-56 6 7 8 &
7-9 . 3 6 1
10 + B ? 7 ?
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Schocl facilities.~-The school library records indicate
that book caollections contain 2pproximately 17,000 (13,000 titles)
st the junior high schocl, and approximately 13,000 (12,000 titlea)
at the senior high school. On the questiocnnaires, students iden-
tified 122 deficiencies in the collection at the junlor high school
and 193 deficlencies at the seniar high school, 1In splte of these
shertages, 75 per cent of the junior high school students found
metericls adeguate for both their assigoments end leisure usage.

At the senior high school 74 per cent of the students were satls-
fied with the materials for assignments while only 69 per cent
found adequate materlals for their leisure reading. (Questignnaire
is in Appendix 8.)

Non-book matarizle were not cataloged in the main card cat-
slogs or made readily evallable to students, Teachers were supplied
with mimeographed catalogs of non-beook holdings, and day-ohead res-
ervations vere necessary to cbtaln either harduare or sof tuare,

At the junlar high school seating space had been planned
for 10 per cent of the student population, but overcrowding hod
caused tha library classroom to be used most perlods of the weck,
and another area of this library had been filled wlth "assigned 1n"
classes thareby further reducing seating capaclity to flve per cent
of the student populacion for stusents coming from study halls. At
the senior high school, seqting space was provided for nine per
cent of the stucenl population. MWNo conference space was provided
at either school, The lack of conference rcoms was noted by
students generally, and in both schools they placed the provision
of such areas high anong the needs for any new school library;
however, GO0 per cent of the funior high and 55 per cent of the
senlor high students indicated that they preferred to work slone,
Group work was preferred by 23 per cent of the Jjunfor high studenta
and by twslve per cent of the senior high students.

In 1967-1968 (the year preceding this study), there was ona
1ibrary teacher, one clerk, and onc full-time aide assigned to ths
Junior high schocl liprary, Thare was one litrary tescher and one
clerk assioned to ths senior high schocl library, In the 1964-1369
schaol year the siaff count reccined the same at the junicr high
schoal (altnzugh there was & ¢ifferent library teacher), and a

second library tzacher . 2s acded at the senlor high school, Cn the
questicnazlres 35 tezcners hed ladicate? that incresced sta*f ware
nedoed to permit t:2n l=creared usa of the sohaal Jikrarizs,.
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The libraries in tha2se schools do not meet the 1980 Standards
For Schkool Library Programs in all respects, and do not begin to approzch
those in the 19569 Standards Fcr Schoul Media P.-nq.-a:ﬂa.1 The average per
capita expenditure for library materials during the past five years had
been epproximately 35 in the szcondary schools. Because of this support,
these libraries are of batter guality than many others in the state, but

this cdoes not mean they are suitable for meeting the needs cf an academic
program teachers are encouraged to procuce, Fifty-five teachars con-
sidered insufficient materials toc be a primary deterrent to their greater
use of the schoul librarles, and L1 per cent of the junior high and 25
per cent of the senior high school students indicated that increased
materials would cause them to increase their use of these libraries.

lﬁntrlcan Association of School Librarians and the Oepartment
of Rudiovisu2l Instruction cf the flational Educaticn Association, Standzros
for School Madia Programs (Chicago: American Library Rssociation, 156%).




39

Detarrents Rcopsted On ;u2ftlcnnai:951

Students in both schoolr identified sim!lor problaas (with the
exception of the pass problem #t the junior high scheoal), and thase
focused 2s much on classroom procedure 2s on librory protlems. They em-
phasized their desire for greater elements of choice, relevance, and
challenge; chenga of pace and technigque In teaching to 2llay dally monet-
ony; a better balance between material available, nurbesr of students
using it, 2nd duration of ezsignmant; and recogniticn of thenselves as
indivicuals, They Indicated that a different type of assignment from
taachrss would fncroese their use of school libkraries, and they wanied
more materials of all types (especially non-beok and current materials)
to be made avcilable, (R detoiled report of stuzent com=ent is in
Appendix E).

Teachers' responses identified eight detersents to increzsed school
library vuse that rejulred the cooperztion of tre z3minisirators to alter,
end eight othors which could be dealt with individually or through coep-
eraticn with the lihrary teachers, The latter forsad the bases of the
voluntary individu2lized in-service training,

Three items ~- nged for mere mzterials, tlwe, 20 personnel --—
wereg at the tup of th: list requiring administretive 2ciicm, Cthar ﬁet;r-
rents named included the lock of pne-step cord catalegs which interfile
nan=hgok and bock catalggzing; irsufficlent student liteory skills (there
was no written llhrory skills curriculum); overpoghcsis on resuire? text-
bsok cuverage restricting flexibility in coursa content; ana lack of a
strong belied among teachers that usc of school librarles s a teaching
tool ws+ essential in thel: uork.

Among the detzrrenis thut ccould be reduced through wark with
teachers, nead to gzin more fosiliarity pith pre-ently owned miaterinls wes
the most freguently mantioned, Parallcling thi= was the need to krow
what materizls vere putllished and cvnileble for purchese, Teaxchars 2lsc
requasted help in dovelopling classrcer unite euli=zblo For studantz, in
increxsing tkelir abullity to une blbllograghles and sproislized indaxes,
the coerd cutalog, 2! in Improving studonts' 1'arery =:ills, 1In edéition,
they ‘smucrt clorificetion of tholr role end soovonsibility fer Seaching
thass skills., (A copy of the 1ot jlven tuschers end administroturs in

in Rppondix £,) =

Beterreets pore L1038 0 3 tnalzectdy by gesu=ting for ~tin=ire
YL, IT "Hore: sty )Y W rthoked a5 oa mmyn . Tul zi 1% ure
of tha Mnr=cic, h ogdols cal LAmtiTied v *Top oo scudy B0,
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Application of Oeterrents ta In-servica Training

The terms of the teachers' contract with the Board of Edu-
cation created twc catejcries of teachers: 1) those who would be
exposed only to the reguired group activity, and 2) those who would
welcome individual assistance and would volurtarily de additicnal
work with the staff specialists or with the investigatcr,

When the written summaries of the guestionnaires were dis-
tributed and discussed at the November, 1958, faculty me-tings, it
was found that teachers noted the similarity of the students' pleas
and the observations of a visiting cnﬂsultant.l Also, it was observed
that the senior high school principal told his faculty of his ezrnest
desire for thkem to make changes in classrocem procadure that would
reflect consideratlon of the students' co-ment, He recognized that
much gcod teaching went on in the school, but he thought maySe it
could be improved., The changing tim2s suggested new thoughts about
teachling approesches, and these Included varled use cof library Fecil-
ities both for groups and individual students, In tha junisr high
schsol the principal did not enter the discusslion gr comment &p the
faculty on the student or teacher guestionnaire results, All tecchers
were exposed to this much required group activity.

Voluntary Individual actlvity was then glanned with these
teachers who were interested, Cn the teacher's questionnalres, a
totel of 38 tcachers Pram the tws schools indicated a desire For some
kind of help, The investigator, two librery taachers in the senicr
high school and one library teacher and coe clerk In the junior high

lln the spring of 1369, an educatlon authority was brought %o
the cozperating schocls to address the combined faculty at a Profes-
slonal Doy program, This sane consultent wes Invited to return for
one weel during Ycvember, 1928, to visit classes, talk with teachers
and sturz=nts, obzerve the schecls at work, ond report his observations
to sssentled faculty. He enchas!red the power of ©n Individusl! cless-
room teccher working with a <lirgles class or with one or tuwa ather
teachcrs to deveios experlences For students, and he urged teachers to
recognize thelr abillty to move az individuals without waitine for
systec-uice apprrachas, It is possible thet this man's work influenced
teacher recestiverass to tre Snvestigzticr's study,
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school, and the audio-visual director worked with these teachers
responding to their individuval requests. Voluntaer activities en-
gaged in are described below.

The audic-visual director held weekly after-aschool sesslions
for interested teachers. These oppartunities were publicized In ad-
_ wvance. The same teachers did not come every week, bul many attended
several sesslons. Twa Films were used at the unsat,1 ang the rest af
tha sessions included the fallowing:

1) Praduction of transparencies

2) Use of transparencles

3) Use of the cooperative film library of which the school

was a manber

&) Production of slides from flat pictures

5) Use of slides

6) Use of dry-mount press

7) Production of taped lessons

B) Use of taped material

9) Demonstrallons on operation gf verious pleces of bard-

ware as reduested by teachers.

The schopl library staff was on hand throughout the schopl day
end for at least @ half hour dally after school., They assisted teachers
with the developling of prolects, creatlng reserve shelves, and teaching
the usz of specialized reference tonls in accordance with teacher re-
guests indicated on the guestlonnaires,

The investigator carried out a program of individual assistance
with the teachers using the data from the questionnaires as a gulde.
Initial contacts were made--during lunch hours, coffee breaks, plan-
ning periods, or whenever a teacher was avallable--with the 38 teachers
who incicated interest in recelving assistance, Further development of
ideas and materials were carrled out during the teacher's planning per-
iods, through after-school telephone conversations, evening and Saturday
meetings in elther the investigator's or the teacher's homes, Indlvid-
ualized projects were completed with 23 of the 38 teachers,

Projects were varied and ranged from very simple to ambitious

undertakinga. In egach Instance tha teacher was working with a medium

1Th. films were Prafect Discovery: A Demanstratien In Educaticn,
Encyclopaedia Sritannica tducational Corporation, Film #2303 (27 min, color)
and This Is Marshall McLuhan: The Medium Is the Massane, MoGraw Hill
Film ¥57-2155 (53 min. colari. The latter was originally produced far
television by N.B.C. News,




he had not praviously used, or was granting his students increased
responsibility for the classroom activity which let them discowver
library materials new to them. Descriptions of sone of the projects
follow,

In a social studies class tha students tookx turns "teaching®
the class. These students pre-vieued non-book materials and sz2lected
those they wanted to use with the class. Sometimes only a few franes
from @ film strip or & section of a phonorecerd were used. Students
made transparancies, ory-mounted flat pictures, brought in realia,
and attempted to create classes that thelr peers would consider of
velue. The teacher of these students frejuently came to the library
to work with his students while they were nre-viewling and making
selection decisions,

Art teachers viewed privately cwned slides and selected several
hundred to use as examples in teaching. WNegatlve space, reflections,
sky calorings, natural life, textures, and clouds were among the taples
11lustrated. The teachers worked with the audio-visuel director and
lide their own copies of these slides, and they worked wlth the library
tescher sa that the gataloging was as useful as possible. Thesze
slides could be used by others inasmuch as the sets contalned pictures
of landmarks in many countries,

Foreign language teachers made tapes and placed these oan
reserve so that students could acquire added ﬁ:actics in the lfhrary.
The audip lahoratory was of little use to students in study halls,
but they could get to the library, Sets of earphones could be used
with tape recorders at any library tatle,

Ceples of menus in foreign languages were made from sawples
teachers cuned and classrcom slye sels were dry-mounted For easy
handling. Thes2 ware cataloged and became part of the permsnent re-
elia ccllecticr,

In an English class 2 unlt on language was developed by
having natives of other counirles core to talk with the class abrut
thelr languag:, its history, its :rdiuidualitla?, and its similarities,
Thesa telks were tagad., 1In scitz Instences the guest pre®erred tn mzke
a tepe elseukore avy oot vislt the class, These tapes wese placed on
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reserve in the library and the students used them as background
material for written papers. This is an area fFeor which very little
material suitable for junior high school students is published,

The stucents and thelr teacher collected and preszrved their pwn
information, These iLapes are beling cataloged and the better papers
are being plazed in the pamphlet file,

AR matheratics teacher placed film strips previcualy used
in the classroom on reserve in the library so that students could
review them there. '

In the humenities and world literature classes the teachars
extended interdezartmental contacts., Art and music tezchers were
especlally valuable in broadening stucant cpportunity, and the
students welzomad the varlety additicnal teachers brought to thelr
classes, Cne class attended a performance of an Ibsen play they
had studlied.

To give her sturents lncrezsead cholice, @n English teachar
developed a unit called Truth Throuch Literature, The recuirements

were that the student should choose a topic of persanal conzern and

seek ansuers tao his gquesticn, Included in his paper would be material
from ona book of fictlon, and selections from poetry, drama, or factual
writing that weculd substantiate the position the writer had taken,
Toplcs such as loneliness, father-son relationships, drugs, honasty,
divorce, or war were chosen, byt the students did not know how to
find litersture, especially fiction, poetry, or droma, contalning a
desirad theme. The investigator introduced biblliographles, indexes
ta ccllections, and guotation books (all arranged by subject) to
students in these classes, 1In some instances materlals uere borrowed
from other libraries after students had used the bibliograchic toals
to detereire what they needed,

Recorded poatry and drama were used in classes wherz they
had not been usid previcusly, snd after non-book materials were
cataloged at the juniar high school, students quickly began incor-
parating these materials into thelr cwn re;arts, R
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In another instance, a story a student had written for an
English class so intrigued classmates that they wanted to illustrate
it. An art teacher worked with them to develop plans for filming
the story. Sone of the phantasy scenes were sccomplished through
filming student paintinga., A high school boy who had already made
8 Fllm served as a consultant for the younger students,

The investigztor also visited departmental meetings. 1In
February, 1558, the Foreign Language Oepartmert viewed the non-bnok
materials that had been made avalilable through cataloging at the
Junior high school library, and discussed the role cf the medla
center and media specialist in the modern school,

In each instance, the project a teacher engaged in was re-
lated to one of the deterrents the teazhar hac checked on his own
questicnnaire. The most common approach was bringing the teacher
and materials he had previously not used tegether, The cataloging
of non-book materials In the gencral card catalog did much to facll-
itate the teacher's use of previously un-discovered materials, but
the availability of a library tesecher tc help teachers use speclalized
indexes and bibliograghies and to make sure they examined all the
material that was avallable in the school sultable for the unit at
hand wac a definite catalyst to enlarging teach=r use of library
materials and services. )

Throughout the project, in-service activity concentrated on
familiarizing teachers with materials elready ocwned, increasing
their ability to use bibliograghies and specialized indexes, helping
them to plan units that would éncurnnrate the students' keen desire
for increased varlety and participation in classroom procedure, In
this way the findings from the guestiornaires provided the basis for
the in-service training,
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TABLE &

STUDENT RESPONSES DN REASSESSMENT QUESTIONKAIRE b
ON LIBAARY USAGE: REPORTS CF CHANGE

Student responses Teporting change
Greater T
taacher Junior high grade level Senigr high grade level
use of: Y
7 8 9 Total 10 11 12 Total
(W=20¥ (=205 N =165 (wa583) (m-z'rJ(m =2 3()(N=148) N=657)
Reserve
books 33 ;| o 1 17,5% 50 a3 13 {2104
recordings 8o 13 S |15.4 3 -e 4 1.3
filma . 77 21 19 18,4 a P 9 3.2
Rasearch papers | 113 77 57 | 38.8 82 {105 56 | 7.3
Book reports 52 65 73 17.5 77 117 3z (43,0
Ref, per paper jol 37 11 28.4 76 Bh 3L 37.1
Speclalized ref, | 140 78 Th 45,8 98 96 b-¥4 L33
Primary sources 55 36 1L [ 16.5 19 61 16 |24}
Eorkshaps .
whple class 87 27 57 129.7 22 LG 7 20,1
part class 59 Sa 17 19.5 17 27 14 11,1
Passes 1461 B2 | 69 {u2.€ 21 3 16 | 7.8
Discusslon 148 &6 49 lL4,0 114 ;106 3s ] 29.7
Debates 87 36 15 }20.4 29 L9 12 17,2
Choicae of tonlce 134 as 51 4L2.5 102 an 35 41,5
.. Parsicipation 130 | 76 | &7 {39,9 s0 | 87 | 32 [60.0
* . Non-text medla 143 B4 63 |LE,) -on a7 48 43.0
Guest speakers 91 23 10 |18.3 20 15 12 9.0
Graup wark 114 78 52 |39.0 52 b, 35 1 25.1
Less lecture 105 (52 | 31" 27,8 82 1 39 ( 21 f13.5
Art 72 | 3% 2 |17.0 9 5 3| 3.2
Business . . 3 ol 1 3 5 1.7
Engliuh B8E 75 LE 32.6 103 95 46 6.8
Forsign lang. 71 22 25 |19.2 (-] S1 12 | 26.6
Home aconomics 13 24 7 2.9 13 & 3 L, 2
Industrlal arts 38 11 5 B.5 .e -] 1 1.0
Mathematics 5 L3 29 J23.1 ¥ 16 5 9.8
Music | 66 |15 3 4156 13 | 1S [ 6.
Phys, educatipon 35 17 21 11.% . 30 12 | 1,2
Science L 95 tez st {360 't oas | 13 5 | 12.1
Sozfial studles 177 78 1 ihl.) l 34 89 n 3.2
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Re-assessment

After six manths af in-service work wlth teachers was com-
pleted, the re-assessment was bejun, Change was renorted by both
students and teachers, and the correlation betueen student and teacher
re-assessment comment gives credence ta each. (Coples of re-assessment
comments are in Appendix 1),

There were 156 students (72 junior high and 84 senicr high) who
thought their teachers had not changed, There were 1B students who
maintalned that conditions had worsened, Some students remained ur-
happy with the junior high pass system, although the ten-ninmute passes
now given by study hall teachers were recognlzed as a literalizing
change in the system, A feuw students commented on increased horework,
mostly al thz seventh grade level, sufggesting that some of this change
may have been a normal conirast betue2n zlementary and secondary schonl
procedures., Some change would have acpeared bhecause of changed Faculty.
Two language teachers and two English tnechers were replaced during the
span of the study, and at the junlor high school, industrial arts stu-
dents had classes scheduled with twe te=chers, one semastes uith each,
Nonetheless, by Far the largest number of studenis in both schuals (573
in senlor high end 511 in junior high) found some area of change to
check (se= Tahle 4), and many chosg to add the commente referred ta
above. The largest par cent of chanpge was reporied ta have heen me-e
by social studies, szience, and English teachers at the junier high
school, end by English, social studies, and Purelgn language teachers at
the senlor high sctoecl. Increases in student participation in classes,
choice of tcples, ana use of non-text medis recelved the most student
recognition as change accurrlng fn classroom procedure; and the use aof
reserved materials, speclalized references, and different acproeches to
written papers and baok reports were notlced as baing significantly
changed library use.

Use of reserved materials, and use of non-book materfals for
both ascigred student use Aand for classroom use were repocried by many
teachars to be increased substantielly. These statistics appear in
Table 5. The corments teachers matde indlcated that they had tried to
create classréon atmosphera ubhich recgngnized the individual student
end lavalved him more actlvely In & aore varled classroom routlne,
(Coples of re-asssssmant cooments ere In fppendix 1),
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Perhaps the most convincing evidence thel change was rmade
by the teachers is Found when befora-training and after-training
non-use of materials are compared (saz Tzble 6), The “t" test of
palred differences wos deemed to he an approprieie ststistical test
to apply to these bhseruatlnns.l Each teacher's before and after
report constitutes a palr of pbservations teken under the same ex-
perimental condltions, with the conditicns verylng From palr to
pair. A cne-tail test was wsad hecsuse the inyvestigater was inter-
ested in testing For the specific ¢ifferencze that *afier” would be
less than "hefare,® rather thon tecting for any difforence, The
value aof "t® at the .01 levcl of confidonce is 2,60, Ghen, using
the formula t= d_
sv‘ﬁ'

"gn wos calculated to be 7.91, it is evidont thot re=al rather then
chence difference oucurred,

That change had poccurred oo substantiatzd in additions] waye,
It uill be recalled thal 2 per cont of the stulcots reported that
they use the schoeol library ealnly to do 2:sigaennts,  Uhen llbrary
barrowing records for the cchool years 1267-1270 o 17731609 ware
compared, it was Foond thsi, exgept Tor woviath gpwelz, the per coulta
average af bnok berrosdng ircreased.  Scoonlh greders nada hiesvy woe of
non-bock muterizals once thoy become available, hot this barrswing i
not reficcted In the baok count. Tt may be as<emped that IF the prinary
student use of schopl libreries wes to da «sclzoed work, and §F the
borrowing level rost substonticlly, than tzachers wers raking rore w2
of the schunl library as a tes«ching tool (see Tabhle 7).

When library roecorids listing teochar recuosis for epeeisi cor-
vices were compared for the scheol years 1227-1908 and 17C68-1968, 1t
was found that 26 mere teachoers et the junior high schoul and B rore
teochers at tha sontar bich schoeol rede use of these services {(cea Tahlez 50,

Two other sources of re-sseessoent were the snczovallions of the
library toachkers and of the sujervisory personnel. It §s difficalt to
be completely phjrctive when pbeerving student ecllvity in @ library
for-one zasily rescls more favorwubly to one tyee of project than another,

e e = = = ms
‘a. H, Bowker and G, J. Lirbermen, Encincering Statistics
1]

(Cnglewond C11Ffs, N, J.: Frenti.e Hali, 19593, pp. 195-170,
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TABLE 8

AMOUNT AND TYPE OF LIERARY SERVICES REJUESTED BY TCACHERS
ACCORDING TO LIEZ2RRY RECCRAS

Number of teachers requesting sarvices
Service requested Jr. high Sr. high
Befare After Before After
Reserve shelves 9 25* 7 7
Lecture by llbrarian 6 3 2 a
Workshop time or space 5 16 6 14
Books for purchase [ L & 2
Materials for personal
use 2 7 7 5
Display area For student
work 3 2 2 2
Dther services:
classroom booktruck 2 2 s e
language pericdicals i . 2 -
Total 4 1 57 3 38

.Includes L listening reserves; the rest are books,



However, library teachers are very much aware of on-going projects.
A rush for material on cne tople, or reguests for an entirely differ-
ent tyne of information than has been required previously, or the
individual student's gquestions identify classroom teachers. It is
difficult to do floor work and remain unaware of classrocm activity,
and the library teachers' observations supported the findings from
the re-assessment questionnaires and other library records.

Only five subject areas in these schools are organized with
department heads, and these supervisors were reluctant to identify
teechers by name to the investigator. They were supporting 2 schaol
policy which assuras the teacher that he wlll receive a copy of any
gvaluative comment supervisory personnel make sbout him, Stardard
forms are used far classrocom observations and these do not speczific-
8lly identify the teacher's use of the schaool library as a teaching
tool. Nonetheless, four department heads were willing to comment on
their departments as a whole, If not individually, and their chser-
vations also supported the Findings from the re-assessment question-
nairas and the library records. .

In summary, the teachers who participsted in this study were
not reciplents of concentrated pre-service tralning in thz use of the
school library as a teaching tonl, they desired to Improve themselves
@2 teechars whether they Jolned in-service sessions or not, they were
influenced by student comment, end they were receptive to Individual-
1zed help, The students were candid in thelr assessments and willing
to acknowledge change where they found it, The administrators were
concerned about the student comment and the teacher-identified deter-
rents to Increased use of the school llbraries as a teaching tool.
They implemented the changes they could initiate within the current
dally schedule, and began planning long range changes,



CHAPTER VT
SUMMARY, CONCLUSIDHS, AND RECOMAENDAT IONS

s

The purposa of this study was to identify factors within an
on-going secandary school program tending to encourage or to deter
use of the school library as a teaching tool, and to use this infor-
mation In several ways to lncrease the use of the instructisnal
materials already owned by these schools,

It was anticipated that by questioning the teachers and the
students deterrent factors might be indicated, and that these cbstac-
les to greater use of the aveilable learning resnurces might be
modified or removed, either thrcough administrative action or through
training for teachers.

It wos alsc anticipated that the library teachers and the
audjo-visual director from these schools, aided by the inyestigator,
would be able tc offer appropriate and effective instruciion and
assistance to thz tecchers, and that as @ result, teachers would in-
crease their use of existing Facilities.

Questionnalres were developed, checked for rellability, and
administered near the beginning of the school year 1968-1969, On
this questlionnaire, teachers reported wenting the following:l

1) More time to plan classroom activity when materials
were avallzble for examination and verification of
availability 2nd sultability.

2) Mors consultative assistance in knowing what was svall-
able 2nd how to use it,

3) A gne-stop catalog of all materials available.
&) Less required coverage of texthcok material,
5) More skills on the part of the students,

6) Conviction that library ucage w*s nezejsary to
teach their subject.

7) Vork erea closer to tha 1ibrary.

lltachcrs rade uﬂl( reootive ceaments. Stucents made 2 feu favcradle
comments In toelr answeers to Juestler 20. (See summarles in Appen~dix E2,

53
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8) More famillarity with presently cuned materials,

9) More ability in developing sultable clessroom activity.

10) More knowledge of what materials wer2 nublished,

11) More knowledge of how to use bibliographiszs and special-

1zed Indexes

The First seven items required administrative action to mooify; the
last four could be attacked directly by teschers and media specialists
through an in-service tralning zpproach,

On the student guasticnnalire, the students indicated that 74
per cent of thelr use of the school librarles was for teachzr-assigned
projects, They indicatad that they would use the scheol libraries
.-nrl if they experienced a different type of classroom assignmenis,

The students listed the following complaints:

1) Too much lecture by the teachers,

2) Course content too often irrelevant or repetative,

3) Ton little choice in assigoments or toplcs,

&) Too little student participation in clausroom plannirg
and activity.

5) Too cold a teacher-student relaticnship and classroom
atmosphere,

6) Too much dependence on the textbook alone,

7) No faclilities for doing group work in the schaol
librarlies.

B8) Almost no student access to non-book materials,

9) Restrictive pass system limiting access to one school
library.

The first five items could be medified through tescher actlion; the
remaining problems required administrative ccoperation to change,

Thirty-eight o” the teacher: indicated thet they would welccme
some kind of gulidance and instrection to help them make lmproved use of
the school library facilities and malerizls, For these tezchers individ-
ualized instruction was devised either as small-group offerings or as
pna-to-oneg progrems. All teechers received sumraries of tha students'
and teachers' answers to gQuestionnalres Por thelr own school,

Mast of Lthe administretive prablers could not be changed during
the zpan of the study end were re=legated to long-term consideration, “Hou-
ever, several deterrents did receive Imeediate actizcn, Theae included e
modification cf thaz junior high :chool library pass syctem, catzicging of
non-5Sock matzrials for th; m.in gard c2talags, and re-arphasis by prirzipzls
of the reie of the school licrazry in dally tesching.



At the end of the study, when all students and teachers
ware asked to re-assess on-golng use of the schapol library 23 a
teaching tool, indicatisns of increased use of materials as well as
different spproaches within the classrooms were sought as procf of
change. Change ln both of these areas was reported by students and

taachars,

Conclusians

A number of conclusions can be reached based upon the Find-
ings of this study. According to teacher reports, teschers are able
to change their approach to classroom activity when they are given
somg extra asslistance and information, They made increased use of
medla they had used slightly, 2nd they began to use media they had
nat used before. In some 1nstances they were aware of creating a
different classrocm atmosphere, or latting students have a larger
part in daily activity and in planning that activiiy, and of less-
ening the angunt of lecture and placing more responsibility Faor
learning on the students thamselves,

These re-evaluaticns made by the teachers were re-inforced
by the students' re-evaluations concerning classroom etmosphere and
instructional methodology. Although the studants were candidly
critical and often vehement ln thelir complalnts on the initial
questionnaire, they were willing te ocknouledgz on the re-assesz-ent
guestionnalre areas in which they considered change had occurred,.

The students understood that their re-assessment comments could
nelther help nor hinder any teacher, so they had no reason to be
leas candid on the re-assessment than an the original gquestlonnaire,

Voluntary in-service training offered on a one-to-crne basls
or small group basis and desigred for the individual was effective
in these schools in leading clessraoom teachers lnto different pattesnce
of classroom behavior, both in library use ond other areas,

The students' unhappinegss with the current situ=tion was cleacly
stated in the initial cuastionnaires, and those teazhers who wanted to
make changes In thalr behavior did sz uslng these statemcnts as a
guide to self-improvesent, Teachers were rot ccerced by adninistrators
or supervisaors to oaoticlipate in tha In-service progrim, and they were
not graded cr :vslua-r? in relation to thelr participaticn, PMoreover,



the training offered w2s designed at the participant's request

snd for his individual needs. 1In so far as possible, the in-service
spproach fpllowed the technigques thought to be effective for en-
couraging innovation, and the total re-zssessment Indicated these
wereg effective, In this instance, in bringing about chenge.

The study would appear to indicate that library teachers
snd audio-visual directors can provide in-servicez training to te2chers
which meets their individual needs and which results in fuller use of
materials ogwned by the schonl, Because thz Investigator had time
svailable to work with teachers during the school day, something she
could not have done had shz been the traditionally scheduled library
teacher, she was able tu offer teachers service which might normally
be expected from the school library teacher but which often is un-
svailable because of school scheduling end shertages of supportive
staff, All work done by the sudio-visuzl director was done in after-
school sessions. The added availability of consultantive assistance
wes reflected in these teachers' increased uss of medla ond this
suggeats that similar results could continue to be cbtained {f the
regular media specialists were able tc spend more of thelr professios-
el time helping teachers than they traditionmally bhave bteen allowed tc
do.

Responses to teachers' guestionnaires indicated that not sll
teachers and admnlnlstrators 2ccept the ldea that the library teacher
has a bona flde rale in curriculum development and must be knowledgable
sbout what is golng on within classroons. It appears from the resulis
of this study that the conrcept of the schzol library as a materizls
center can develop within 2 school I it is also recognized that the
services in the center must ba matched wlth classroom philescphy, con-
tent, gozls, and activity. Classrcom teachers are, if thess schools
sre typical, stiil entering the professicn without auareness that the
school library 1s @ teaching tool essentisl to their own work, and
without e2nple preparaticn to use this tool effectively. Sorme teachers
did not accept a8 clos2 relationship batween the classrour ond the
linrary, The-e is still 8 tengercy ta consider the librocry teachar
s ong o tha "special® teachers rathcr than as an adjunct to curric-
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ulum development, Far more needs ts be done over a longer
period of time to overcowe this type of detsrrent ta increased
library usage.

This study provides evidence that strongly negative,
but clearly stated student comment can csuse teachers to change
their behaviar, Student cormmant that ls favoratle, or largely
so, was found by Hyanl to urge teachers not to changa., In the
present study, student corment was specific and extre-ely negative.
It was apparent that the teachers generally considered the student
commgnt to be valid and warth heeding,

Both schools began to have non-book materials cetaloged,
and color coded entries were filed in the junior high schocl card
catalog as rapidly as they were prepared, In the senior high
school these cards were kept un=Flled untll the entlre catalaging
project could pe cempleted. This declision (unintenticnally) provided
one of the major contrasts betwzen the two schools, According %o the
library records, the junior high schoo) students and teachers began
checking these materials out four indlvidual use as scon as they uwere
listed in the junior high school llbrary card catalog. The senicr
high school personnel had no access to non-book cataloging In their
card catolog during the time of this study. The enthusiasm with
which students used ncn-bock materlals suggests that making theze
materials available to students is more important than merely
having them available to teschers. Teachers seemed receztiva to
having these materials brought to cless., Studenis assured tha re-
sponsibility for arranging for the necessary hardware. They also
used the non-baok materlels heavlly for independent use within the
library, and Iln some instances filmstrips and pre-viewers were
berrowed for overnight use at home,

The slement of teacher time is one that needes edeinistrutive
consideration, The tezchers in these schools had a singie planning
pariod a day, but this periocd uas not reserved for planning, Ouring
this time a teacher hed to phone garents, edminlister moke-up tests

lﬁavin Altert Fyzn, "Tha Use af Students' Uritten Fescdtuck 1In
Changing the Eahivier of S2cinning Sccondary Schaol Tezchars.®  (Unzublish
docteral thesls, Slunzprd Untvarsity, Palo Alte, Califernia, 12:3],
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to students who could not remain after school, respond to Inguiries
from the office, follow-up on behavior groblems, assist faltering

students--in short, do anything but plan and prepare. A teacher's
- physical endurance limits how long he can productively work after
school, Taking bibliographies home is helpful, but it 1s not 2s
good as having materials available to examine while planning a
unit. Somegne else's evaluation daes not aluays match that of a
teacher or his student’s needs, Those teachers who said that
they needed more famillarity with what their libraries already
owned could solve this problem only by getting into thelr llbraries
and handling the malerials. Teacher access to the library resmains
& problem in these scheols,

A different approasch on the part of the library teacher

was sought by 15 of the teachers, and part of this problem may be
time, One teacher wrote "Librarlans arz always sa busy when ycu
do go in you don't want to interrupt them,” and another, "They
have too much to do." Perhaps iibrary teachers can emghasize that
an important part of thelr Job is to be svailatle to discucss claes-
room projects with teachers, and that even if they appear too busy,
teachers receive priorlty, On the cther hand, yhen the llbrary is
filled with students, and there is no one cther than the library
teacher to assune legal supervisory responsibility for the library,
the library teacher may nat leave the mzin floar, There Is nu quiet
corner for discusslon between the library teacher and the classroom
teacher. At best the library teacher can give the classrocm toacher
only part of her attention while she continuea to supervise the
library. Unless sufficient susportive personnal is hired to prevent
it, the library teacher may be severely restricted in offering
consultative ond currlcular services to teachers,



Recoamandations

It could be valuable to this schaool system to conduct
follow-up studies to determine how much of the change observed
during the study still persists in succeeding schonol semesters.

There was no way of knowing in this study whether student
opinion differed according to sex, In enother study involving
sturdent opinion, 1t might be desirable to include an indication
of the respondent's sex on the guestionnaire.

The apparently receptive attitude exhibited by the
teachers in these schocls towaro individualized instruction as
opposed to the traditionally more formal group inm-service training,
and toward largely voluntary particlpation as ooposed to raquired
participation in In-service training, may indicate that this ap-
proach 1s worthy of consideration by other scheol systems., Alsp,
the idea of using the school's own media speclalists, as cpposed
to bringlng in outsiders, might deserve further study,

Dna criticael aspect which w2s not investigated in this
study was the effect of the schoel administrator as a varlable in
library usage. Future lnvestigations might Ge concerned with the
role of the school a2dministratora In facllitating maximun use of
school library materfals centers.
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APPENDIX B: QUISTICRNAIRES

Teacher Questionnaire

1.
z.
5.

7.

9.

10.

11. Do students have difficulty getting to the school
’

Sobjects taught this school year:

Grade levei(s] taught this year:

Including the current school year, years of teaching: 1-3
4-6

7-9

10 «

Highest degree carned: Bachelar
Master

6th Year

Ductor

Ia your collegiate Education Methods Courses, usage
of the school library as a teaching tool was: Xever mentioned
Referzed to briefly
Emphasized in deta:l
Separate course

And A.V. usage was:

Never meationed
Referred to briefly
Erphasized in detail
Separate course

im practice teaching, usage of the schoel library
as 3 teachirg tool was: Never mentioned
Referred to hricfly
Used moderately
Important part of prograa

And A, V. usage was: Never mentioned
Referred to briefly

Used noderately

Important part of progran

In your current teaching, how much use do you make of the
school library as a teaching tool? None
Occasional
Include some library instruction
Rely heavily on student use

The attitude of your supervisors toward usage of the school
library as a teaching tool is: Nope expressed
Too much now
Satisfied with present usage
Would prefer greater ussge
Insistent upon extending usage
1 am not surs
Is lack of personal! training in library
wsage a factor tending ro restrict your
greater use of library facilities as a teaching tool? Not at all
To some extent
Significant tactor
Major facter
1 am not surc
How wuch responsibility do students in your
classrcoms have for planning the class's

learning activities? None
Yary little

Some

Describe these activities briefly: Much

library during schooal -hours? No difficulty
Too few study periods

Pass problecs

If (d), descrite briafly: Other factors |
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12. Are srudents zesung to you with sufficient background and adility in library skil
1f nc, what skills would you like for them to have?

Where should these skills have been taught appropriately?

15. To what extent is student use of the school library i=sportant to the learning
of each subject listed below”™ (Answer for ALL subjects, even those vou do nat rte

WEEAL

SOME_

ART

TYPING

OTHER BUSINESS SUBJECTS
ENCLISH {

- . FOREICN LANCUAGE (
GUIDANCE

HOME ECONUMICS
INDUSTRIAL 1R75
MATHE*ATICS

MUSIC

PHYSICAL EDUCATION
1ENCE

SOCIAL STUDJES

R —————

- o~ o
SRR
T A e ey,
o o g £ S | S i g —
TR |

14. How many times 2 semester do the assignments you make
require a student hirself to use each of the following?

(Write the approxinate nuahber of times in the bhlanks.)

BOOXK FOR REFORT (oral or writte:)

RESERVE 200K 5iiLF

PERIODICALS

SPUR OF THE MOMINT INQUIRY

(Student seat during class to get a fact fron library)

MOVING PICTURE FILVIS

FILM STRIPS

PHONORECOR=DS

TAPE RECORDINCS

SLIDES

REALIA or *MITLS

WRITTEN RESEARCI 237En

SHORT --Maxinun length 3 najes

LONG--Over 4 pages prepared in Jepth

REFERENCE MNOTES
Z (Paper not written, but facts collected in note for- &
bibliographic infomatien given)

15. How frequentiy do you use these devices in your own classroem teaching®

ite the anproximate nusber oftimes in the blanks.)
Use a single sesester as the time span.) MOVING PICTURE FILmS
FILM SIRIPS
PHONORECORDS
TAPE RECORDINGS
REALIA or MOVEILS
SLIDES
PERICDICALS
TRANSPARENCIES

LECTURF FOR WHICH RESEARCH WAS CURRENTLY DONE
BOOKS FROM SCHLOOL LIB?ARY
BOOKS FRUM O1HER SOUFCES
If (k), what kind of books do you get elsewhere?

1s?

ach.)
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16. What conditions or improvenmsnts would emable you to ircrease your use of the
school library as a teaching tool?

(Check as many items as apply.) More library staff
Different approach by the librarian

More materials in the library

More famjliarity with present =aterials
More certainty abcut developing suitable project
Time to develop suitable projects

Conviction that library usage is necessary in sy field

A one-stop catalog of all materials

. Marve skills on the part of the studencs

Less required textbook paterial to cover annually

Other factors

If (k), describe briefly:

17. If in-service or post-graduate courses in library usage were offered you,
what would be your reaction?
Have no current interest in any courses

Would find a course helpful and
would like to participate
1f you checked (b) above, continue:

It would be helpful to gain background ia

develeping units that incorporate library skills

Opportunity to learn what raterials contain

Increased lnoultd%e of the card catalog and its use

Increased knowledge of bibliographies and uther devices

to help locate appropriate naterials for studsnt use
Other informatior such as

18. Add any corments that you feel you would like to milke that have not been covered in
this questionnaire.

TYoor name)
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Student Questionnaire

We ask for your help in evaluating our school library. You, as
student users, are able to contribute to improvement of service
by giving your candid and thoughtful co=mments.

Name Home Room
Grade this year: Curriculum emphasis: College prep ()
Business (_)
Cenaral ()
You go to the school library Occasionally ()
Once a week ()
Several times a week ()
Are you noe<, or have you ever been a library aide” Yes ()
Ne (_)
When you use the school library it is mainly to Sperd leisure time ()
Do required assign=ents (7)
1f (c), name the reason: Other reason ()
You use library materials oxinly In the school library ()
Checked out and taken heoae ?:1
When self-ownes (3
In or from another library {_)
What would cause you to use your school library more often?
{Check as many items as apply.) Easier way te 59! passes (_)
More study periols (D)
Different type of assignoents ()
Open before school (_)
Open evenings ()
Open after schoal(_)
Open Saturdays (_)
More matecials available ()
Different appcoach by librac.an (0)
Better service [_)
More personal interest in libraries ()
If (1), describe: Other (_)
¥hat type of library assignment makes you interested in digging for
information? Describe briefly one pleasing experience.
What type of library assignnent makes you lose interest quickly?
Describe brieflly one unpleasan® experience.
Have you usually found the materials you have needed for assigneents
ita gur schoal library? '2 (_{
No (_

If no, in what areas have you experienced shortages? Be
lpv:iilc; for cxanple, Van Buren's Presidency ratler than History.

Do you have opportuaity to c'cods sstijrsents? Never ( a
Occasiomally () &

Freaquently () ¢

If you choose, it i» frzs Approved 1.sts enly ()
Largely vour cun (")
Some of dota [_)

neTe

TE ATE nee
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12. Hare you usually found che materials you have wanrad for leisore use S Tes
ix our scheol library? . No

o

L- g ]

1¢ =0, in what areas have you &xperienced shortages? (Again, b specific.
Cive author or title trather than just say " Gaod fiction.™)

13. What length assignnents seem right for major papers? Lf typsd with double lga:iug:
: 1-3 pages

4-8 ga;es

. 7-10 pagea

11-15 pages

-

et

- -~
[

1. How much time dp you need to 4o your best wark on & major paper? ; uee:
woeks

3 weeks

(Bow long? = == ) More

i5. Do you prefer to work on assignments . In committee groups
. Alone
Either way

16. Bow often 40 you use ecach of the following for ASSIGXED use only? WEEK
SGME,

NAXE

MAGARZINES(
ENCYCLOPEDIAS
SPECYIALYTED REFERENCE
Filocstrips

YERVICAL FILE
PHONJURECORDS

TAFE RECOPDINGS
SLIDES
TRANSPARENCIES

BOOKS

: o : RESERVE BOCAS

IF (1), describe: N & OTHER

!
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7. How often do you use wach of che following for PERSONAL use only?

Ry

ot B o i el e 't o

MAGAZITES
ENCYCLOMER S
SPECIALILED REFLRIMCL
FILMSTRIPS

- VWERTIZAL FILE
PHONORECORDS
TAPE RECORDINGS
. C T SLIDES
. TRANSPARENCIES

|
|

1
}

]

et St bt et
1
]
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1
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1f {1), describe: o JTHER

Lo
i

14. What teplcs make the most Interesting 1library assignoents? {Check 3)
People wvho are liviag (
Peaple sho are dead
People you have Meard of (
People you have never heard of
Places you nave hesrd of
Flaces you have aever heard of {_
Siums and city prcblens {
Civitl righes (
Politica [
Matural retources {

Nl ol Nl e ettt S o Y Wl
el B - s oan ) A TR

Highay safecy (O

If (1), describe: oo - o ) ‘. a Othar

Pell O

- 3 ornd B O N
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14

15

16

17

18



19. Yhat suggestions can you make about ways of work within the classroem that would
help you to learn better?

20. What do you like sbout your schoo) library®

21. What changes sould you rccommend for the new h!gh school library?



APPENDIX C: Colleague's Letter

Dctaber 1, 1968

Dear Collasgue,

As you kngw, the building of the new high school will
make 1t possible to improve the school library facilities and
services, In an effort ta shape the neu center to sult your
ngeds, you are being asked to Fill out the attached questionnaire.

The student body will be asked to fill our a lihrary
questionnaire so that their i{deas may also be considered.

I would like to assure you that all guestiornaire infor-
mation will be kept confidential, and only the survey coordinator
will have access to individual guestionnalre data, The intent of
the study is to evaluate llbrary service and not any teacher,

The guestionnaire will be used only to secure the numerical
tallies which will be shared,

Your cooperaticn will help us provide better library
services,

;(Aé /(:c?_ {;&‘;’L—

Hilda L, Jay
Coordinator of the Study
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October 3, 1968

MEMO TD HOME RCOM TEACHERS (JUNICR HISH SCHOCL)

RE

1.

J'

4.

6.

7.

STUDENT LIBRARY USAGE QUESTIDNRAIRES

Questionnaires are to bz completed during Activity Period
tomorrow, Friday, Octobar L.

No one is to leave without turning in his questionnaire
even If it is incomplete,

Send questionnajres (alcng with blank questicnnaires from
sbsentees) to the office at the end of Activity Pericd.

Students dc not have to use their names If they would
prefer to remain anonymgus.

Use both the number and the Home Room Teacher's name In
the H, R, fdentification blank,

Students should fold the guestionnaire so that answer
blanks in guestions 16 and 17 are not covered by page 1,
{The reason is for ease of tabulation). SZE HOW S3MFLE

IS FOLDED.

Essay questions necd not be answered in complete sentences.
Candid ldeas and honesty are what is wanted,

Your help with this part of the project 1s appreciated,

Toas »('.0%7"



APPENDIX E: Summaries of Questiornalre Results

MEMO TO TEACHERS:

In its present form, thls regort 1s not for public discussion,

The Information contaired in this interim faculty report is
confidential and may not be released to any non-faculty person
in any form at this time, UWe may choose never to release it,

No attempt has yet been made to interpret ihese data which have
been collected to serve as @ basis for faculty and departmental
group discussiens, and as a8 gulce to en individual teacher who
may Find some aspect of them useful for improving his effective-
ness,

The first page glves a nurerical count of the ansuers to tre
questionnaires completed last menth by botn faculty and students
ldentifying "Difficulties Encountered By Teach=rs And Stucents
When Using the Secondary Scheol Library As a Learning Laberatery.”

The surnarles of the open-cnded guestions on the stulent guestionnaire
have been tabulated so that the most fregquently expressed idea in
gech section Is A, the next B, etc.

Thereafter, where student quotations are used, care has been taken

to include every lides expressed, and to use an agual nurber of
expressions from each class grede. Ideas are presented {n no par-

ticular order within the guotation sections.
% w W etit —~
/%,M‘f 7//2/

Coordinator of the Study



SUMMARY (F QUESTIDIZAIRE RESULTS: Junior High School Teachers

Ohstacles ldentified by teachers:‘
1. Agministrative in nature

1. Mpre materials im the library - 29

2, Time to develop sultable projects ) 26
3, Consultant assistange helpfol _ 22
4, Mor® skills en part of student o 20
5, Dna-stop catalag of all materlals 18
6. More library staff - : 15
7. Less textbook material to cover T 12
8, Conviction that library usage is nocessary &
If!. Help to tsachers R
1. More Pamiliarity with present materials 22
2. Galin knowledge In developlng suitable wnits 20
3. More skills on part of student 20
&. Increased knpuledge of what materials contain 1?7
S. Increased knouledge of bibliogranhies and use 15
6, Incraased knouledge of card catalog and use 10
7. Different epproach by librarlan ‘ 8

8, Conviction library usage 1ls necessary ) B
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JuIOR HIGH SCHOOL

STUDENT QUESTICKNGIRE S5&3
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JUNIOR HIGH SCHOCL

7. What type of library assignment makes you interested in digging?

The feollowing, listed in order of prevzlence, were cited by students:
R, "Interesting" assignments, i.e. some element of cholce.
B. Discovery and challenge,
C. Relevance.
D. Sufflicient matzrial availeble,
E. Enough time,

A, "Interesting® assignments,.

"When we are allousd to pick cur own subjects.®

*The type whe2re you read bopoks you llke--not cusigred by onybody,®
®"When we can pick cur own tople ue like the subject,”

"Doing your own topic For a report,®

"Fostly anything, &fter you get irta the subject.®

"One which 1 enjoy myself; cne that 1 plek,"

B. Discaovery and challenge,

"Mard assignments.®
"A hard cne that I have to do a real geod job on."

"Free lance sclerce report. I pever used encyclopedias but dug into
electreonic books and applied what 1 learned to a home project.”

"when information is hard to come by-you have to thirk to come up uith
"Having a little known topic or scmething I don't knew about yet.”
*Term paper where you have to find many different refererces.®

"when 1 learned more about that subject.®

"When I found a book of recepies and used 1t for e barbague.”

*"When you find out interesting by-products while daing a repcrt.”
"When you do something creative, not factual.”

"An assignment I dan't know much about in that area,.®

"I liked leaining to uae theo READER'S GUIDZ,™

"When they tell you to find out 25 much 2s you can about a subject.”
*Uhen yeu don't know anythlng abcut your repert you're dolng.®

it.



7. (con't) Junicr High Schaol
C. Relevance.

"How to use certain reference books,."

"Choose people far @ list (scientists), tell what kind each was
and why he is important today."

"When you get a good grade.®

*The time I knew what and where the place was and T wasn't com-
pletely blank."

®*Pgople I have heard of and I think are pood peaple, but are
relatively unkngun.®

*dhen the teacher nzeds sagmething, A friend and T once locked
to find a copy of the Monroe Docirine and found it."

*Current prablems.” "Scmething ebaut youth,”

"Current events--using magazine information For debates on 'now'
thinqs. .

D. Sufficient materi=al availanble.

*] can find material easily and will understand it; also if it 1s
not too long.”

*Science--1 can alweys fFind what 1 want,"

"Social studies becouse they have the most books cvailable,®
"Whatever has ample Information.®

"When you Find the material right auay," .

*When I found 3 beok that Fit the subjest perfectly,."

E, Enough time,

"A short report.®
"uhen length and time before due match rezsonably.”
*A report that's not too leng or too big.”

F. Miscellaneous.

"Nothing. I Jjust Iike to get bocks to read.®
®"None, abspglutely WCREL®

"I've never had pne.®

*I only like the library for plessure reading."
"Whan I've finishes 1+."
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8. What type of library assighrent makes you lose Interest quickly?

The students listed the following:

R. Forced assignments and toplcs,

8. Repetetive assignmants,

C. Irrelevant topics.

D. Not encugh material.

E. Too long, or time is too short,

F. Too factual, or too complicated,

G. Not informed enough on hou to acproach assignment,
H., Too many specifications.

1. Note taking.

A. Forced assignments and tapics.

"A baring tople, and when you car't talk about it,"
"Assignments T don't want to do."
"Having to do a specific assigrvent, not choosing your cun.®

"Having a time limit set to read a book you didn't even chcoose but
the teacher did,"

"Having to do a boring topic--no choice'tflpl®

B, Repetetive assignments,

*0oing something T already know.”
"Book reports just like those we've done since S5th and 6th grades,.™

®uhen I knouw 3/4 the information already and can't adjust ths topic
because it was assigned.”

®Long definition lists to do."”

"Something I've already done. U4Yny do we have to repeat sa much?
Don't the teuchers ever know what a class has done the year before?
And why don't they believe you when YOU tell them?®

"when you have to do the same assignment year after year afier year."
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£, Irrelevant topics.

"When you must loock something stupid up, like who invenied bubhle gum.™
"Looking up things that have nothing to do with anything."®

*Things that are out-of-date.”

"Assignments like poms or like Romeo & Jullt,®

*The type where yocu can copy out cf a book,"

"Poetry and early history, 4Why??"

D. Not enpugh material,

"Things that are too difficult to find informaticn on.*

"uUhen we all do the same thing at the same time there isn't enough
material to go arcund,®

"When all the encyclopedizs say the same thing and the books are
too long."

"hen pveryone wants thes same bock,"

"An assignment that counts a lot on the grade a2nd there's no material.
The teoacher ought to check fFirst before assigning it."

*Trying tc use magazirnas (or anything else) when the place i3 over-
croutded,”

"When others get the books first.” (Reserve system?)

*ysing Reader's Guide end finding they don‘t have the magazines,®
"Reports where the information is not even in our library.”

*Not encugh on modern poets; too many old ones.®

€. Too long or time too short.

"A long assignnent and a long bodk,"

"hen one has to be dore in too big @ hurry,"

*"Long, long, long reportsl®

"When the assignmert is long and the material complicated.”

"When we have two doys fcr a long report and can't even g2t passes!!!t®
"Reading a 300 page book In @ veek and making a 3 page report on it."
"Big reports that are baring and zan't be turned into something unboring.
"Huge reports, Too much writing and Loco much pressure.®

"One weask to cdo it in and T can't aven gat the book Pinished in time,®
"lUhen you hzve ta go for @ projest cdue the next day and have to rush,®
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F. Too Pactual, or too complicated,

"Locking up dates, formulas, or for books that aren't in the right
place."

*Just finding facts,”

"Just awful Facts and na meps, pictures, etc,"

"Long detales not intristing.®

®"Locking up a lot of things at once."

"Math and sclence--you only read numbers and figures|®
*Civics facts is most boring to loak up,.”

"Nothing but dull facts."”

G. Mot informed ensugh on how to appreoach assignment.

*When I haven't the faintast ldea where to start, uhere to find 1t."
®"Oictionary work, fNever can find some words,"

*The time I'd never heard of the guy end had 5 min. te Find him,®

"For @ science refort I wanted current material on (but 1 hadn's
learned Reader's Suide yet.)

H. Tco many specifications,
"Doing a report with a fixed number of pages."
"Report that has to be just so long, exactly.®

I. Note taking, **

*Outlining a book,"
*Having to take an a2wful lot of notes,”
sTaking notes and more notes."

"When teachers went you to make it up frum protes end feil you if
they think you've copled, It's easier to copy from the book,"

"Doing notes for reports,.®

** A11 but two cof the complalning students were using printing.
Could it ba that they can not wuork as Tast as students who usa
cursive writing? IFf so, isn't there implication here for elementary
school as vell as junior high schapl?



8l

Junior High Schapl

19, uhat suggestions can you make about ways of work within tha
classroom that would halp you to learn better?

This question dreuw extensive response from the students, and the

main issues are the following:

A, Decreass monotony in classrcoms by increasing 8) group wark, b)
¢iscussion, c) debates, d) student garticipatiecn; and by de-
creasing &) lecturing and Ff) relliance on the textbocks,

8, Provide passes to library or a new system of adnittance,

C. Provide an element of student choice., (CP, Questions 10, 11, & 18).
D. Improve teacher-student relationships.

E. Improve classrocom atmosphere,

F. Provide field trips.

G. Identify relevance of subject ta student's oun 1llfe,

M. Clearer directions and exzlanations.

I. Make sure the library materials are avallable or reserved if in
small supply.

J, Require less note-taking and howe work,

A, Decrease monptony in classrooms,
e2) Group work
"Be zhle to work more with other kids.®
*If you can have people working together on a projest and then

talking about 1t."

"Have kids who get stuck on something be able to work together to
figure it out.”

*Have committees--but I don't like the idea of boys and girls seperated.”
*If we could choose pur cwun groups sotvatimes,®
*Split the cless up into groups that do different things.®
"wWe should be able to work together more than ue have been.”
*There are @ lot of Immature children in our grade, but there should
be ways of putting the serlous and interested people irto one class."
b) discussion i

®If there werz more open discussions in must subjects, or debates, or
Just casual conversation about that subject, I feel I would learr more."

*Discussion of current things happening because the books we have
are gutdated; things hava changed since they uere printed.®

*More dis-ussion on gontroversisl ifsgeums,®

®Have tiwze for classroc~ discautlion without tha teacher do all the
talking.”
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c) debates.
*Mgre research assignments and debates,”
*Debates are fun because they test your ability to think,”

d) Student participation.
Do experiments with the children partlcipating.®
"Mske it more interesting with plays, group activitles, etc.®
®Mare independent wark 1s needed,”
"We had to build a castle and I liked lcoking up on castles for it."
®Much more class particlpation,®

"Something a little more active, sao that you would look foruard to
a class inateed of Just sitting there ansuering questions,”

"That we have more long written reports. That's when I really learn.”
"Have art work in subject classes."

"Either group or individual study, I myself Favor independent study.®
*Projects like maps, posters, etc. Meklng “hings,"

*That we do things that are Interesting to the hole class--projects
together--fun!™

®"Teacher talks are so boring. Why can't you bring some action into
the subject; have learning plus action,®

"Having to do reports and telling about the things you've read helps
you learn.®

"Let the kids teach cnce in a while--report on what they Find,"
"Hare oral worx."

u) Lecturing.

*Naot listening to the teacher talk all period."

*"Don't have the tescher stand in front of room and talk about the
same thing over and over."

®*Chances to exgeriment some things, group assigrments, ARYTHING but
nat to listen to the teacher all day.”

*If we could haye a jumpy voice for the teacher, it would help
matters. DOrone,®

"Teachers could use a little imagination.”
®Nagt having the teacher talklng all the tlrme.®
"L et the children have scme chance tc talk."
"Same routine every day--the teacto- talks,”
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f) Reliance on texthocok,

*Nogt sticking to the bock For stralcght class study. Vary the
interests to related subjects to mzke it more Fulfilling.*

*In language, 1f we could borrow tapes to take home for a night.*
®Use film strips, slides, guests, movies more.”

"Don't teach straight out of tha book!®

*Talking about subjects menticnad briefly or not at all in text.®
"Greater use of films.*

"Short lectures, short reports monthly, reading of interesting
books.*”

"Don't go by the book,"
*If we didn't go by the book so much,"
"More reading books--not just texibooks,®

8. Provide passes to library or a new system of admittance.

®PASSESIIMILL"

"Get passes from haome room to library or gym."

®*Teachers should glve you passes For research assignments,®
"More chance to go to the library."

"More non-leglsure time In library for students--go with the
class more,"

"Go to the library at least ance a week with your classraom."
"Have the study teacher give passes Instead of subject teachers."
"More passes, pleasel®

"Can't we ever get 2 pass to the library for ourselves?®

C. Provide the element of student cholice.

"More interesting toplcs and some choice about them,"

"Term papers shoild relate to the subject somehpw, but be on the
student's Interest as well,”

*"To be allowed to choose your own subject.”
*Teacher makes up a list of assignrents and pupil chooses which one,®
*Let us come up with some l{deas.”
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D. Improve teacher-student relationships,

"Not getting so much yelling from your subject teacher,®
®Not such grouchy teachers,”™

"Having the teachers have more interest inm the students.”
®"A more nicer person to teach,"

*Teacher should spend mare time with the students.®

*If tha teacher will be nice when your nice, yet will not tclerata
nonsense,"

"Teacher not get so mad 2hout nothing.®
"If the teacher wnuld have just a little sense of humor,*

"Not being as strict with these stupid rules. You get suspended
for nothing in this school.”

*If the teachers were people not mechines,"

*If the office treated me as an individual and not a nunber."®

*If tha teachers didn't kecp threatening to 'send you to the office',”
"Teachers shouid pay more attention to us,"

*If the teachers would level with us and treat vs like young adults.®

"Get teachers that do not kave their noses up in the air about evary-
one who isn't anyene.”

®"If the teachers wouldn't bz so phoney and say 'This really is so
easy!' and 'It's only 5 pages long and you have 2 whole 5 cays
to do 1tI'."

E. Improve classroom atmosphare.

®"More dlsclpline in classes, but you get that if things are Interesting.”
*Cleaner classrooms,"

*If you could move freely without every move being watched.”

®*Civilized classes,”

"Sit enywhere ycu want,”

*"If we weren't seated in alphabetical order.”

*If teachers kept the windcws open it wouldn't get so hot and you
could work."

*Peaople teing quiet in the halls.”
"Make the class alive Instead of letting you Tell esleep.”

*"The rooms are 30 warm and its =3 p2arly in the morning, and if its
dull, some times I feel as if 1'll fall asleep.”

"Teachers be nice and tal% tu us other people."
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F. Provide field trips.

*"Wa should go places when we're learning a certain thing.”
"Mare field trigs!!! LUe didn't have ANY last year!!! (8th grade now)
"More field trips--Go to Washingten, O, G, by train. Fare 1s $7.50."

"About & class trips a year to interesting places which the class
is studying about, It would help you understand the subject better,"

G. Tdentify relevance af subject to student's own life,

"Have assignments on historical bocks such as Day of Infamy .

"Mare current event courses.”

"Getting into groups and talking about subjects they are interested in."
"I like to read about facts that I didn't kngu."

"Maore discussion cn things that are happening ncw, nnt in the 18tn
century.”

"More atout things that a teenager faces in every day living,"

*To discuss what's happening today Instead of what happened 100
years ago."

H. Clearer directions and explanaticns,

"Some teachers just say, '0Oh, find it out for yourself' instead of
explaining to the student or explaining how to go about Finding cut.”
*Just axplain it with a couple of examples.”

*Make sure everyhbody understands." '

"Haye more discussion on thirgs we don't understand,®

"All Englich teachers should do a library skills unit like does,"

"To explain mare sbout the assignment because some teachers plve out
asaignments and you don't know whet to do,"

"Da things that aren't confusing."

*Oon't u=e words that are too much for our ablility.®
*"More review before tests and go over things mere,”
*Make assignments easier--more understandable.”

*If teachers would tell you where to find different books for
different assignments,”

*Tips on how to get material,®
"Go over material thoroughly.®
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I. Make sure the library materials are avallable or reserved
if in small supply.

*Have teacher not Bssign many classes the same report because
you can never find the information if everyone else has it,
You can't aluays be the first one in."

®"When a assignment is assigned, give sore class time for library
reference.”

"Why give assignments Por which there are no backs available in
the library?"”

*Why can’t we have films and records to use, too?*

J. Require less note-taking and home work.

*] slyays get toc much notes in 5, 5."
"Stop teachers from just assigning work and collecting it period.”

"Understand that students have other classes and teschers there
mssign homework., I feel that not much horewsrk should be 3ssigned
aso that the student won't do it too oulckly which results in poor
classroon work,."

"Have group discussion on topics, and don't have to take too many
notes on it,*

"HBe able to get and review notes you have missed.*

"Havae teacher put mere of what they say on the boards so we have
s little more osportunity to get mare correct notes on what the
teacher is saying.”

"Have the teacher correct tha papers; not the students.”

*I could live without so much homeunrk."

*Teachers should assign more lltrary assignments and less homework.”
"To go over all homework assignments.®

"Teachers should be better informed with ather teachars. If you
have a history regert you shouldn't gat one in science, math,
French, and English, toao.”

"Not doing homewark in class,”

®*Teachers giving out ditto sheets instead of us having to take
notes so much,”

SMore quizzes to bring up grades, butl we shouldn't have letter
grades, Ue should have preogress reports every Five to six weeks
with grades of £, 5, and U."

" ®lgt so0 much homeuark,®
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20. uhat do you like about your school library?
The students Frejuently re-yrote the guestion into the negative

in order to express their unhappiness with their inability to use
the facilities. Primary concerns were the follouing:

A. The pass problem
B. The battom door being closed

C. No provision made for group work which requires some talk
D. The courtyard
E. Usage of non-book materials too limited

A. The pass prohlem,

"Having to stay all period when you need 10 or 15 minutes to do
what is neaded.”

*It helps me to learn--uhen I can get A pass.®
"] DON'T like the way its run., You con't use 1t,"

"It's good. 1I'd just like to be able to go more often--once a day
or more."

"I haven't gone to the library once this year and I probably will
not go cnce this year because | cannot get a pass that easy and 1
don't have the time to bother."

"Great--WHEN I can get a pass!”
*"It's good for leisure time--if you can get in!"

*I live the library because I have one teacher who will give me
passes and I go."

"Restcre the Henor Pass system,”

"Everyone should have & pass that is permnent and lose it the
first time he misbehaves.™

*I liked the Honor Pass system last year, but someone tole me you
had to be smart to get one this year. (Looks like enly 2 few kids
will be getting passes, )"

*I don't like being able to go only when 1 have an assignment.”
"Who can go there?®

B. Bottom door being closed,

"Can't use the bottom door which makes it very difficult to gat
into the libracy."

*with the bottom door closed you can't return a8 ook betwean classes,®
"Nothing! I feel it's stupic we can't ute the downstairs doors.®

"If you need scrething afizr =choul =ad have to catech a bus It takes
a long tirme %o go al! th¢ way arcund. Besides, the cdoor is thera
to be used by everycnp,®
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C. No provision made for group work which requires some talk,
"Nothing! Le can't da anything.®

"Uhat are we expected to ¢o when we have tp work in groups?
We can't even whisper!"”

Cf. Section E of responsss to JQuestion 21.

0. The courtyard.

*I like the courtyard but only privileged people get to use It,
Why don't you trust others?®

"I like the courtyard (even though T ﬁan't use itl),

“The courtyard, if we'll ever gel to use 1t.*

"Not being 2ble to sit in the courtyard.,”

"When will be ever be able to use that stuplid courtyard anyway!!!11)!®

E, Usage of non-hock materials is too limited.
Cr. Section D of responses to Question 21,

Thosz sturdents who do get In becauss of current assignmenis ar who
draw on previcus exgerience llsted favorably the fallowing aspects:

F, Book collection.

G. Architecture and decor.
H. Organization.

1, Atmosphare.

J, Asaistance.

F. Book collection. e

*Lots of up to date materials.®

*It is better than the public library so I have to wse 1t.®
*Just the books are all right!i!®

"The books own teenage girls and boys.®

"Good reference muterial because there are so many encyclopedias
snd books to choonae from,.*

"Fictlon section.,”

"You can take as many books 25 you want,®
"Handy when you need it for reporting,”
*The booke, perind.”
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G, Architacture and decor.

"Its pretty, its different.”

*The split level,”

"Carpeting.*

*The balcony, IF we could use it. They always call you douwnstalrs."
*"It's neat and crderly."

"It looks nice and is kept clean, THAT'S ALL."

*The carpet looks nice from the door."

“Comfortable and good looking.™

H. Organization,

"Easy toc find things."

*"The time clock.™

*Tg be 2ble to take books out and work on assignment yhile its gquiet,.®

"It is pretty well equipped and organized, but it is ton strict and
no fun,"

"The quietness of the room and the arrangement of the books."

I, Atmosphere.

"It is quieter than the study hall and you have more fresdor,”
*Pleasant atmosphere.”

"You are not dlisturbed when you work there,”

"Its a different atmosphere than a claasroom--more friendly,”
"The rules so that it 1s qulet to study.”

J. Assistance.

"When you ask faor somethings, they don't glive you what you want,
but work around 1t."

*1 think thz librarians are pretty good for having US to contend with,”
®ghen you need help, most of the librarisns will help you,"

*The librarian is kind and helpful and duesn't send you all aver on
gaose chasas."”

*"The help you get from the librarian,”
"The librarien helps you, but could be a little nicer,”
"The magazine librarian is very helnful,®
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21. Uhat changes would you recommend for the mew high schoal
library?

The students envisioned a school library changed in the following

ways:

A. Provide some easy way to get there to use it.

B. Allpw students more time there.

C. Buy more books and materials,

0, Make non-bock materials available for student use.
E. Lessen strictness; hecoma avare of gQroup nzeds.

F. Enlarge and improve the physical facility.

G. Incrazase services.

A, Provide some easy way to get there to use it.

*If you could go there more often and have longer library pericds.”
"To be able to get in there when I need and want to."

*"Just an easier way to get passes to go."

"Like the high school now--NC PASSESIM

"To be able to get in tg read and browse.,®

"It should be more open to 211 students,”

"tLet the studant come in to the library for pleasure.”

"Have teachers give more passes,"

®"Assigred tima In the 1library 2s well as freedom to go cther times,”
*If all you want is a book they should allow you te go back to ctudy.”

"Ye're only allowed in there when we have an assignment from a
teacher."

*"I'd like sone time whan we could go to the library for our own
purpose,”

*"lt should not be so hard tu get a pass to go get meterlal for yourself.”
®"The library is great--Jjust let us have passes to oo there!"
"Have a perlod to go without using a pass,”

®"We need an easler way to geot passes, It is difficult to get them
from the English teschers and how come we can't get it from ouyr
study hall teachers? Please tell usl"”

"Using Honor Passes was a good idea,”

B. Allow student more time there.

*"Who should decide how many times you want to go is toc many7"
"tonger time to spend in the library."”

"More study halls to use the 1'brarv.”
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“C. Buy more books end materiais.

Varlous areas of shoriages in the collection were noted in
Questions § and 12 of the student Questlignnaire, and these were
forewarded to the librarian and principal.

D. Make non-book materials availasble for student use,

*Fraer use of tapes, records, etc,"

"You ought to be able to take out tape recordings.”

®"Get more AV equipment.”

*A system yhera you could listen to tapes, records, etc.®
"Have these things on toplcs of interest as well as for =zzhool work,®
"Where are the iters in 16 and 177"

"PERMISSION to use the fFllms,”

"Provide a place whara students could listen and vies."

*"Let us USE the fllms, tapes, records, and everything else.®
®"A.V. for perspnal use,”

E. Lessen strictness; becore 2ware of group needs.
"Be able to talk guletly.”

"Ue need to work tocoether on group assigoments without beling
hallered at,"

"Area for talklng over lessons, ™

"Wa should ba able to talk a little for a project we do together.®
"Less strict talking rules because of group projects,”

"Not =0 much of a prison,” i

"Have a discussion rocm, "

"It's like a jail--change it some way, T don't know."

"We need 2 quiet place to work by yourself, but we need places
where we can discuss about an assignment with a neighber without
being a dlsturbance,”

"More freedom, not to mess eround, but ta do necessary thinge,"

F. Enlarge end improve the physi=al facility.

*"Water feountain, insidel®

"A balcony needs alr conditioning--it is so hot up therel®

*Have a girla and boys room off of ft--1ike lest yezr.®

"Have a better douwnstairs lab.”

"Let's have carpet but nake sure the shelves ara wonden or shéckproof,.”
"Largar p:iindlcal reading arsza,*
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*Larger--twice the 3ize of our library,®
"Padded chairs."” .
"That the shelves wouldn't be so high,"

G. Increase service.

"Better system (more foolproof) of returning books.®
"For the library lady to be peaceful."

"Mare library aides.®

*Mare student control over the library,”

*] wish the librarians had more patience,"

"The librarlans should have time to help us individually.”
"Librarlans uha have tima to help vou."

*Not let the shelves get meased up.”

"Have it open before and zfter school longer each day.®
"Haye librarians who smile and are cheerful,®

"Hetter library procedures. Taking ocut books and hzving them
checked is ridiculous. This is a junior high scheall®

"Provide & separate area for checking hocks in and out."

Miscellaneous cocmments:

"Being able to go outdecors at lunch time would help keep me
swake in thz afternoon,”

"Uhy can't we eat ocutside during lunch, penple uculdn't skip cut
if only you would give them some freedom. Must the cafeteria be
run like a military acacdemy?"”

"Can't we have any recess? What harm is there In going outdoors
during lunch?”

"Allow students to express thelr ideas and prove them, They
should b2 more creative in dolng reports such as: 1IFf 2 teacher
asks for e 15-16 page report she or he isn't asking for a
students regort on it. They ere asking for a copyed chagier,
In 1-3 pages the studert has to swrmarized the informaticn in a
couple of pages and still have it complete sc that they would
have to read all the material and be creative about it."

"Sex, Learn what nobody will tell you."
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SUNMARY OF QUESTIONNAIRE RISULTS: Senior High School Teachsrs

Obstacles identifled by feachers:
I. Administratlive in nature

1. More materials In the llbracy

2. Time to develag suitable projects

3. More litrary stefr ‘

4. Consultant asslistance helpful B nesded

5, One-stop catalop of 2ll materials

6. More skills on pari of student

7. Leas teathock material to cover

8. Convictlon that librery usage ls necessary

~eRFREERR

9. Workroom For teachers in or near library

II. Melp tg teachers

1, Mors familiarity ulth present matorilals 18
2. More skills on part of student _ 14
3. Increased knguladge aof bibliographies and use 10
&, Conviction that library usage is nebassarg
5. Gain kncwiedze 1n develuping sultable units
B. Increaae knoulzgge of what materials contain
7. Dirferent agproach by Iibrarian

Wwua gou

8, Increase knouledge of card catalag &nd use
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SENIDA HIGH SCHOOL

What type llhrary assignment makes you Interested in digging gor
information?

Some students answuared this questlon in terms of subjezt preferences
or of specific toplecs. Naturally, for these oho favar Englisk, there
sre equal numbers who detest it, Those students who did perceiuve the
meaning of the guestion indicated that they responded well when:

A. There i{s sore element of chaice of topic.

B, There is materlal available in moderate to ample supply.

C. The project causes cne tc think, (Compariscns of uieus, support
one's pwn fgeas).

D, It is a new idea or develcopment,

E. There is ensugh time to do the research needed,

F, The student car find scme relevence in the project.

G, The topic is small enpugh to handle and understand,

A, Element of choice of topic,

*Something I pick to do and therefore like."
*One you can pick your own subject from a broad field.”

*Your own cholce; so far this hasn't hagrened to me.”

"Subject I'm interested in; nct whal my teacher tells me I'm
interested in,"

"Samething I choose to do on my oun,™
"When you're curious sbout the assignment."

8. Sufficient material {s aveilable,
C. The project causes ong ta think,
®A group toptc."

"Papers where analysls is lmportant; have to conclude in your aun
ideas.”

"A thesls that reguires cempaing men's opinions.®
"Reading and interpreting some sort of literzture,”
*"Ong based on thinking; not facts alone,”

*Project so you can get as much information as you we2nt and lead
to new ldeas,

"Something involving persenal ppinian.®
"Somathing current, or bock revieus, or when you have to think,®
*Somathing that T can glve my own views as pert of the paper.”
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D. It is 2 neu idez or development,

*Ophscure tonics like a rejort on Borls Pasternack before he was

well knownr, My biblliograzhy was longar than my repart.®

®"An author and his criticism, especlally iFf he is new or unknoun.®
"Wiard toplcs; thinking guestions (just as long as material 1s therez).
"Different--of f beat!®”

E. There is engugh tire to dc the research needed.

Questiuns 1t and IS relste to this. Most students wanted L or 5
weeks cn a8 major gazer of 7 to 10 pages typed double spaced.

F. The student can find so»2 relevance in the project.
*Contemporary subjezis.”

"Current evants in magazines, but with history to follow it up,”
*Something 1 know encugh about to understand easily,®

"Something that affects me directly."

"One that has perscnal interest for me.”

*Work I'm interested in for my own information.®

"Wwhen it's for me."

®"Anythirg trat i{s relevant and significant to me as a person,”

“I've never had a pleasing experience; but I could if the tople
essigned really interested me,”

*I hava hed no "intzllectuzlly® pleasing experlence in this librar;."
"A challenge- R theme that requires interesting backqground,®

G. Tne toglc 1a =wall encugh to handle and understand.

*One where information is not too svailoble, is detalled, but possible.™
*Uhere detalls are wanted on a smally area.”

"A report as oppesed to a term paper.”

H. Miscellaneous commants:

"Writing historical fiction,”

"One that involves an enigma or mystery."

*"Looking intc evolutlon in 7th grade."

"ghen I was doing a 15 page pager for music In 7th grade on fazz.®
"R Bth grada rzport cn rockets and mlsaslles.”

*A Sth grace Greek theater renort,”



Senior High School .
B. What type of library a2ssigoment makes you lose interest guickly?
The students identified the fcllowing as deterrent ta interest:

Insufficient material ayvailable.

Belng forced to ta2ke a topic without any choice in the matter.
Hunting For plain facts, dates, namas, words--espgeclially toe many
of them at once,

Not understanding the toplc or material,

Hypothetical assignments,

Irrelevant topics.

Too long, tao Iittle time, tco much {nformation available,

Too many specificaticns set by the teachear.

D :I.'I"I'I"'IU omo>»

Insufficient materlal avallable,

*Trylng to find what's not there."

*Finding out the library doesn't have the book,"

"Not getting a book because someone else has it out,”

"One where there's only a few books and the pntire class has the same
assignment,"

"Looking for a bock you can't Find,"
"Tople is only in an encyclopedia.”
"Somathing SO up-to-date there is little on 1%t in print.™

8. Being Farced to tave a topic wlthout any cholce in the matter.
"Type doesn't matter, Just what the report is about,"”
"Anything forced upon you is unpleasant,”

C. Bunting for plain facts, dates, names, words,
“Economlcs research sheet--statistics,”
“Identifylng chbout 100 names,”

"Charts, mags; things that are rote copying.”
"Trivia,"

0. Not understanding the toplc or material,

"Projects in the forelgn language I study."

"One that seems totally hopeless.®

*when I don't really unders*and the project.”

*One that has little effect on me personally or 1s of no future use.®
"Read a critigue of Oivine Ccoedy instead of resading the work Ltself,.”
"Historical decuneats (Bemis). Tco difflcult to understand.®
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E. Hypothetical assignments.
*Library warksheets., Evan though they are helpful, they're a pain.®

®"It is not as much the assignment as the inabllity to use the library
to the fullest extent, but 1'd like instrustlon nearer the tire of
the asslignment and on the project at hand so that it makes sense,®

*When you don't have any idea where a book s and are told to use the
card catalog.”

®Library skills lecture and worksheet, uwould rather haye the "help”
lecture when I have an 8ssignment to apply it on."

'ialiing us how to use the library when we uvere taught In 7th grade.®

"Getting to know the library assignments easily poison the mind against
all libraries,”

"Required library skills that gdon't apply to subject at hand.”

F. Irrelevant topics,

"Assignments with no relationship to today,”

*Those concerning old and un-important things."”
"Men 2,000 years ocldl"®

*"Analyzing poetry,”

*Projects that seem senseless and a waste of time.”

G. Too long, tea 1ittle time, too much information available,
®"Long and drawn out assignments,”

*The desdlire arrives and you still can't get the books,"
*One-night assignments.”

"One with too much infarmatlion on hand is too difficult to break
down to size."

"Long ones rushed into 2 or 3 days."

H. Too many specificatlons set by teacher.

*Kind where you're told to use this many books, that many encyclopedias,
end NO room for expanding with your own thoughts.®

"Exactly so many words or pages; no more and no less, Ridiculous!”
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19, What suggestlions can you make about ways ofF work within the
classrocm that would help you to learn better?”®

Students exgressed an urgent gleas for the teacher to:®

A. Stop talking and employ dlscussien,

B, Destroy the cold classroem atmosphere.

C. Provide osportunity for student cholce in assignments.
D, Destroy humdrum manatsny,

E. Develop significant, timely meaning for content.

F. Improve clarity.

G. Imorove timing cn assignments,

H, Make more thoughtful use of the library,

1. Allou for grezter student indepencence,

*Given in descending order of freguency.

A, Stop talking and employ discussion

"Let students participate In class work, not just listen all period
end no break, "

"Get rid of full period lectures!®

®"More generzl discussion on matters, No rore of this a) go over it
in class by the teacher, b) go home 2nd do homework on it, ) come back
next day and go over it again to Find cut what you did wrong.®

"Some teachers have class and iry to mzke things Interesting by
changirg things and doing different thinjs, but =ost of tham stand
there dictating right out of the bock and its reclly boring. Le
don't nzed a teacher for that! Ue rmay as well teach ourselves,”

"The teccher shutting up!*®

"Maka 1t interesting with rore work with students instead of them
standing and lecturing all the time.®

"More chance to challenge some of the material you are told."®

"In some classes, you Jjust sit and listen teo the teacher. 1 think
it would ba better to participate more in classes.®

*"Make it interesting; not just listening to the tezacher talk on and on.®
"More discussion batueen student and student, not just teachar and sturenz.
"Free discussion on the topic. It makes a testing ground for igdeas.®
"Tgachers not do ALL tha talking,.*

*If it was not all lecture. If teachers wculd tezch in a more inter-
estirg w2y and not make 1t so boring the student would went tec learn
more, There should be much more class dlscussicn,”
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B. Destroy the cold classroom atmasphere

®*I think 1t would make us feal better if the seats were arranged
different because when you are in rows you feel like a catagory
smong millions cf little creatures."

*Have the teachers appeal to the students personality, Uhken talking
about a subject have the teachers refer toc the things teenagers tend
to go for.”

"Let you sit uhere you wani; not aluays assigned seats,®
®"EVERYONE should be included in class discussion,”®

*It would be nlcz to have a little fun in class now and then.®
"A more relaxed atmosphare,™

*] would like to be in some classes with my friends because I find I
pay more attention and class 1s more interesting, 1 just fall aslecp
when I am by mysalf,”

®"Letting the student give an opinlon once in 2 whnile--1ots mare of ten,
really."

®*If you felt more at ease, and you could express yocur epinion freely.”
"More confort--an hour sitting in those chalre can really get to you.®
*Teach, but while dalng It don’t go aScut It that serious,”

*1f WE could talk a little mcre,"

"Have a rap sesslon pertalning to the sublxct you 2re learning. Get
rid of conventlonal classrocm. Yo be able to rep about toplcs so you
can get 211 views from other students.”

"Better student-teacher relationships.”

*Mpre freedom for the student to speak out, More effort to allow
student tc have Freedom in fpllowing his own beliefs.”

=If classrooms weren't so coldly formal we'da all be more at ease,”
"Ir thg teacher would show some Interest in the student,®

*Better cormunication.”

*"A petter aztmosphere.”

®Arrange the claszsroom mare In @ lelsurely Fashlan. Uhen you get the
type of place 'labeled CLASSAOIMY the kids are 1ost, They fecl they
should not take part in discussion.™

®Make courses more of a humenitles sort of approach,®

*Better teachers who aren't out to fail you., Work can be pleasant,
but it is 75% teacher and 25% student,“

®*Less alienation tetween teacher and studcnt,®

*The humanities clasa 1s vary Irfcreal tharefore the classastes R'D
the teacher get along MJUCH bettes,®

*Get rld of cesks in rous, rossibly cdesks altvgather except for
writing tests.”
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*You're afraid to spak, be wrong, and be looked doun upon.®

*Tgachers that understand this mess abnut the generation gap., They
shouldn't consider talking with students a louering experience,
Mr. _____ has acccmplished this,®

"Io get teachers whp will be @ frierd Bs well 2s 3 teacher.®

C. Provide ocppartunity for student choice in assignments,

*"Have volunteer raports in history once a week,"®

*More cholce of differential curricula paralleling stuoies.”

*"Make assignments more llberal to account for Individual intereste,”

"Pick our own topics once in a while.®

"Let us do our own kind of reports se long as they rzlate to the subject.®

*Some classes | have just to get the kids mora interested by dolng 1%
perchalley the woy the kids want it, This would wake-up some of us
snd it woulcn't be that all boring.®

"L et the stucdents make or propose a neu book lis*.*

D. Destroy hurdrum monotony.

"Wok in groups more.”

"Use Films and tapes more often,”

"More use of records, films, slides, and guest speakers.”
"More visual aldes and net all lectures.®

®*More debates,”

*Have extra additiconal vieus presented vis films, tapes, quests--
not just the teacher's view.” -

"Not just texthook work day in and day out!”®

*It's easier to learn by seeing or experiencing somathing,®

"] never work in the classroom because all we got 1ls Jjust homework,"
"More examples and illustrations--for example rezords, fllms, rovies,"
“Lectures could be accorpanled by more visual aldes."

*More imasgination on the part of the teacher.”

"If the teacher would give some problems in history esnd have the
students work them out,"

*To do different things, change the schedule every once and awhile.
Have gifferent things happen.”®

*Depgend less on textbook and mare on current events.®
*Vary the way of studying--d2n't do care thing avery day; i.e. read & gulz.'

*Wde should have mare Interesting dlccussicns which could be helred
slong by films, but let me stresc tonet the fllm rust be interesting
and well chosen, Any old Filn just won't del”
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*More room for creativity within classroom, nat doing just what
everybody else does.”

"Class could be split into groups be detarmining rate of learning,
what Interests ycu, or what you would like to learn, and then each
group tould learn something related, but different, and share it,”

E. Develop significant, timely meaning for content

*More emphasis on basic ccncepts, ideas, and purposes of subfect.”

" ess lecture, mare discussion on principles bzhind the aztlons. .
the general concept rather than specific detall.”

"Mare clues abaut how class content Fits Into certaln sttuations.®
"More talk of topics that concern youth teday."

"More things you cazn identify with, 3a many things seem sp senseless
to leern because elther I'm not interesied and/or they seen tg have
no meaning to my life.”

"Less of this absurd profoundaess read Inta AL English literatural®
®lLess af a concentration on Facts and more on ideas, "
*Practical knouwlrdge, not just memorizatient™

*If the teacher would relate cur personal interests to what we have
to learn it would helno & lot."

"Not s9 much detail on tests; deiells usually do not appear on Tinals,
so why on trsts?®

"Applying knowledge to practical use; more experieces,”
F. Improve clarity

"I'm in a "dumh" scctlon In this yesr znd For lst time understand
the subject.”

"Give specific instructions for each asafgnment,”

*If teacher would speak on level of his students; not his graduste
student peers.”

*Tg be able to understand the teacher's way of teaching."

"Teacher explalning more, . . talking slower.®

"Better instructions on how to do assignments.®

®Most Iimportant thing is a teacher whe is interesting to listen ta,
who can convey information clearly so student can comprehend,”

G. Imprave timing on assicnments

"Less homework stacked by gll teachers at once.®

"Mpre pnnounced Suizzes ang 8 minlmunm of tests,®

"30 page chapters are too much in opne night.”

"Less heavy term papers due so you can concentrate In the present,
We have no working abillty left fFaor work due now."

®"Allow mara tirme for projects and don't aissign then on tpp of e=ch other,"



104

Seniar High School
20, what do you like about your school library?

There was much similarity in tha commenis, CEssentially, students like:

A. Easa of entry -- ine fact that no passes are rejuired.
B. Browsing being permitted since cne can go whenever h2 wants From
study halls,

C. Good reference support.

0. Magazines -- that they are available, but not always the selection.

E. Staflr is eager to help students,

F. Organization -- things are relatively easy to find "once you know
the system.®

G. Convenience == it is there when 1t is needed.

H., Microfilm library.

21. ¥nat changes would you recommend for the new high school library?

A. Much larger physical plant,

8, Carpgeting is @ must; so is additional sound proofing.

C. In¢ividual study area needed; some carrels to use non-book materials.

D. Group study conference area is urgent, Students ne=d ta talk over
gssignments, and their talk cught not disturh theze sho reed guiel,

E. More comfortanle furniture; scre larger, some smaller; NCT all the
same size chairs and height tables. Upholstered seais., Lighter
weight.

F. Prettier design and gecor.

G. Air conditiening.

H, Up-cate collection and fill in certein ereas and magazines.

I. Make non-book materials available for student use,

J. Divide the library intoc areas: Reference, tschnical, arts, magazines,
readlng room, A-V area, individusl quiet study area, group study
area where guiet talking can take place.

K. Cpen longer hours,

L. Different approach to library skills and assistance.

M, Partial-pariod usage plan needed, or ellow students to use textbnoks
in library.

N. Miscellaneous suggestions,

A. Much larger physical plant
"More tables and chairs--larger working area.”

®*I get the idea the present likrary ls not large enough For a school
this size,"

"Bigger! There is often NO sezting space."

"Magre space so that you can work in =pite of the crowds.® (Cf, Teacher's
guestiornalre Questicn 11 d),

B, Carpeting and saund proaflng

®"Carpetingl®

Although the students did not relate the idea that mare tz2lking could
be possible if there were ge~erous snund proo®ing, they, dld say that

"Naise from other rooms and 4ne hall is bag in the preceat liorary,”
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C. Individual study areas with carrels for non-bcok materials,
and
D. Group study canference area are urgent needs,

The biggest hassel is over talking, ard the students recognhize their
need for several areas with specifierd purposes so that they can choose
the appropriate place to work on the project at hand.

*Have an area where people can discuss abgut what they zre doing
because now if ycu try to, the librarian has a fit."

*No talking in the library is stupld., Talking should be permitted,
but it should be in 2@ room where a limiled number of pecple can meet.”

*The atmosphere should be changed, fnow its one of gaity rather tnan
intentional learning and I go only when {ts guite necessary.”

*There ought to be a place for group study because ue get (and want)
group assignments,”

"Make it so pne can work in peace--keep orderl”
®"Eliminate the kids that go to the library tn hack off and meet friends."”

"ihen the libraricn realizes kids are just In there for kicks, why
she does something about it."

"Better environment. Have a room where you can just read without being
disturbed by classroom groups.®

E., Mcre comfortable furniture; varied in size since students vary in
size. Padded seats. Lighter weight chalrs,
and
F. Prettier desigy and cdecor.
*Spmething MUST be done about the lighting!™®
®*If it didn't look like a hospital ar factory it would be more enjoyable.”
"We need modern fac!lities,”
"Some lounge chalrs."
"Nicer furniture."
"Prettier colors.”

G. Air canditlaning.
There is complaint about the fall and spring heat.

H. Up-date collectlon and fill in certaln areas eand magazines,.

This information, Including the sugeestlons from Questions 9 and 12,
ere beirg forwarded to the librarians,

*There shauld be sare appropriatlzn for current fiction,®
*There are navar any best-sellers whan they are best-seller:z.”
“Sclence sectlon badly in n=ed of up-dating,”

*The enzyclopedlas f=ve gotien way cut of date."
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"There esre lelsure magazines we should have.®
"Sgg that books and teachers' assignments maich,®

I. Non-bosk materials avallable to student use.

*More use of mechanical learning devices."®

"Have a rcom where we could use the Films, records, and tages.®

The students did npt pick up on the need to have the non-bock materials
cataloged if they 2re to be able to find what thay need.

J. Divide the library into areas.

K. Open longar hours.

Information gained in Question 6 supports indivirdual corments,

Evening ang Saturday hours were rejuestad in larger nunbers than

was extension of afternoon service. CF, Comment Tezcher's Suestiannalre
Questicn 11 d,

L. Different approach to library skills and assignments,

These co-ments will be forwarded to the librarians,

M, Partial-peried usage plan needed, or allow students to bring text-
books to librery.

®"He able to leave after your llbrary assignment has beoen finished,
Usuaily after you are done you just sit arpund hecause you c3an't do
homework,.™

*The librery shauld be llke a stare. You come in, shop arpund, get
% you need, and leave,"

N, Miscellangous sujgestions:

"Make It more of @ student-run operaticn.®

"Some way of indicating whan a boock might be procured if listed in
the card catalog ond is not on the shelf.®

*"Paper back books section."

"The library should be offered to students as a privilege, not a3
and escape From study hall.®

-
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APPENDIX F: Reg-assessment JQuestionnalres

TEACHERS' RE-ASSESSMINT QUESTICALMAIRE, SPRING, 1969:

Time for re-azssessment has come, and your hela is needed, Pledges of
gnonymity still stand, anc attention is called to the fact that ysur
answuers will in no way be used for evaluation of you or your teaching.
It 1= your choice whether you sign this guestionnalire cr not, but
please indirate the subject you teach,

ame

Subject

Use a T to indicate your oun use of the medla in your classroom activity,
Use an § to indicate student assigned use,

for each media.

Be sure to use both letters

I, Indicate your use of the following during this school year:

Made No Maintained
Usage Usage

BENRERRRRRRERRN
RENRURRRERRREEE

Increesed
Usage

RERRARARERRRRRY

a)
b)
c)
d)
e)
f)
g)
h)
1)
3
k)
1)
m)

n)

o)

Book Far report (oral or written)

Resarve book shelf

Resarve listening

Reserve vieulng

Ferlodicals

Spur-af-the-nomen% inquiry

Moving picture Films

Film strios

Phonorecords

Tape recordings

Slides

Realla or maodels

Writter resezrch papers: SHGRT
(4 pages + in depth) LCNG

Reference notes (Fa2zts gatha-ad
but no paper written)
Transparenclies

II, Describe any chenges you think students in your classrooms might
have noticed in your 2pprosch te teaching this year,
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STUDENT REASSESSMENT QUESTIDNNAIRE, SPRING, 1969:

NOTE TO STUDENT: Once agalin ue are asking for your comments since ycu are
the people who really know, Please be honest, Your answers will neither
help a teacher nor injure him, Teachers are not being evaluated through
this questionnalre, An experimental program is being evaluated,

Grad Home Room Teacher's Nare

QUESTION: In what ways have ycur teachers changed the way assignments are
carried out by students? (Compare the later part of this school year with
the first part of this year or last year. Check as many items as apply.)

1, Teachers require greater use of the school llbrary by:

a) Assigning reading in reserve shelf books
b) Assigning listening to reserve tapes or recordings
c) Assigning viewing of reserve films
d) Assigning more and/or longer research papers
e) Assigning more and/or more complicated book reports
f) Requlres mare references per paper
g) Is no longer satisfiad with encyclepedia references only
h) Encourages using primary sources
1) Takes the class to the library Tor workshops there
J) Sends part of the class to the library while keeping other
atudents for special weork in the clessroom
k) Issues more passes
1) Dther changes:

111111

|

11, Teachers includa:

a) More discussion by students .
b( More debates
c) More choice in topic selection
d) More active student particlpation in classroom activity
@) More use of materlals cother than textbaoks
t) More guests and spezkers
More group work
h) Less lecture

I11. Describe sny other dhanges yau have noticed In your teachers' spproach
to teaching this semester,

IV, In which subject areas have your teachers chenged the most?

a) Art opst
b) Business i 8] Yowe mconcaice 1) Physical
br— P) lndustrlal arts S
c) English s— oY Menewatics education
d} Fareign m—— Nk Miake J) Scienca
language —iar k) Social

studies
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RAPPENOIX G: Home Room Teachers' Mema
Rpril 3, 1963

MEMD TO SENICR HIGH SCHOOL HOME ROOM TEACHERS:

The students are being asked to fill our re-assessment
questicnnaires today in home room period. ill you please
send thesz guestionnairas to the office immediately a2t the
engd of home room perlicd?

There is npg blank for the student's name, and it is not
expected that the guestlonnaires will be signed, Please
remind the students to Filll in grade and home room teacher's
name. If they wish to sign the guestiaonnaire they may,

Thank-you for your help with this part of the project,

Hilda L. Jay
Co~ordinator of the Study
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Fridey, March 28, 1969

"HMEMO TO JUNIOR HIGH SCHOOL WCME ROOM TERCHERS:

-Please collect completed re-assessment questionn2ires from your
homa raom students this moraing and send them ta the affice at
the end of home room period. :

Those students who come early and have been in the cafeteria may
have already returned their guestionnaires to me,

Students whc nepd more time wmay turn In their guestiomnairesz to
me any time before lunch, 1 will be in the licrary.

Thenk-you for the help you have glven all alorg the way wlih this
project.

Hilda L, Jay
Co-ardiraior of the Study
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APPENDIX H: UOther Ae-assessment Forms

Tesacher's record of requested library services.

Schogl year 194B-1969

Timses requested: Services fequasted:
#) RACSERUE SHELVES
b) LECTURE BY LIBRIRY TEACHER
) WORKSHOP TIFE/CPAZE IN LIBRARY

g’
®)
r

g}

REQUESTED BOOKS DRDERED

REGQUESTED MATERIALS FDAR PERSOWAL USE
USE OF DISPLAY CASE FOR STUDENT WCAKW
OTHER SERVICES AS DESCRIBED BELOY
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Individual student's borrowing record.

School year 1968-1G€9

ame ) (Grade)

=

Borrowing racord:

ooa a0a

100 900-929 & 937-999

200 910-919

300 920 & Indivigual biography
[Asds] Fiction & Story cellection
500 Periodicals

600 Non=bogk materials

700

Library tz2char's assessment of student activity,

Schoal year 1562-19689

(Teazhzr's na-e)

What cutsianding, unuzuslly effective, or croative uase of the
scheel lltrzry h3s baen made by students For the abnve teaachar’s
classes?

Indicate frezu=rcy of such projects a3 wall as sonething shout
the content 3nd sotheds en-loyed,
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Supervisaor's assessment of teacher use of llbrary.

Date

{Teacher's name)

I. To what extent doos the teacher make assignments that resuire
student use of library materials?
{Check scezlzs bzsed on your owun cbservatlon only., The range
is from No Use on the left to Constant Use eon the right,)

—_——— e

¢ Y{_ >YC_)C_)(C_ ) a)Research projects assigned?
() ) () b)Primary sources used?

€ )¢ )¢ ) () (__) c)Reserve readings assigned?
)y () ) (__) d Reserve listenings 2sslgncd?
€ ) € D)) )¢ _) =) Reserve vieuwlngs 2ssigned?
D D> D) _)(_) ) Questions relsed in classroom

resolved in library?

C )2 ) __)C(__) g)Exhibiis evalving from classrcom
ectivity di=pleyed in Ilbrory?

> > __ ) (__)>(€__) h) Specific books (suthzr and title
glvan) recorrznded by tzocher?

1¥. UWhich librzry raterlals does the teacher use perscnally to
prepare and prezent current classroom sessions?

a) Books; b) Perlodlcais; c) Films; da) Realls;
e) Recordings; f) Cther (describe)

I1I. Irn wh2t ways does tha teacher shou porsonsl emthusiass for
books and libraries?
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APPENDIX I: Re-assessment Comments
REASSESSMENT COMMENTS MADE 8Y JUNICR HIGH SGHOOL TEACHERS:

English

frequent use of vi=zual aides have definitely added interest to the
clesses, Students find the writing of research papers more *fun®
because material is more accessibla.

More filmstrips used In teaching grommar, Tapes and records used
frequently,

Students tasught several units, More non-book media were used.,
Selection and cholce were emphasized. UWork was integrated more with
other classes. Studenis were encouraged to use material gainmed through
personal interviews with tounspenple, Guests were brought to class.

1 have encouraged independent use of reference material,
Additional use made of visual materisi--slides, tapes, records,

Possibly greater rellance upon student initiative after original
ssaignment,

Have attempted to use less pressure on students this year in the manner
of assignments and cue dates,

;_C;BI'ICB

More loboratory work, less memorizing, less lecturing,
Maintained student-teacher relationship, but also was wore Infeormal,

Mathematics,

1 have noct been able to assign many investigations into perlodicals for
current math implicaticns--because pf" the lack of pericdicals.

More informal,
uanes

Perhaps greater use of realis but because of my summer in France.
Some assignments involve research in preparation for films (especially
biographical material),

More emphasis on French culture, (Result of wmy study in France last
summer, )

Since we have discussed the use of tapes and recordzrs in the library,
we have begun to send students there for extra work,
Reserve listening excellent idea, Ue started and many students applied fo

Social Studies it.
Increased oral reporting, use of supplementasl filmatrips,
Increased use of library research papers,

I have tried to use a great deal more oriqinal research, rather than
textbook materiel,

Discovery of mategrials in library for prescntation in class by students,
Increcased student responsibility for "teaching,”

More use of contemporary wm2terlals,



QOther Subjects

More filmstrips used by individual students,
More use of slides, Oral art history reports.

Greater use of slides (since we have more slides) and film strips,

More frequent appearances in other classes for art lectures that are
related to other subjects.

1 don't believe students have engugh background in education to notice
differences in approach.

They have been expected to make sare independent use of books,

I doubt if they noticed any, (This teacher has been a heavy user of non-
boock materials in the past and the course is workshop oriented,)

I have 8 set of typewriting reccrds which I am making somewhat limited
use of--these are not library records, but simply classroom materials,
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REASSESSMENT COMMENTS MADE 8Y JUNICR HIGH SCHOOL STUDENTS;

72 students said they s2w no changs.
- 89 students liked “student teaching,®

Mora homework-—cven on Fridayl
- They wmzke us think more about what we write,
-They give mora difficult assignments amd they don't teach mll of 1it.

Some teschers like one thing; =ome tmachers like pther things. It's
complicated,

Boae teachera are nicer,

Nicer attitude toward students, L
They glve tests to those who were absent when tere waas discusalon.
Not se boring. :

LESS LECTURE--YEHIL1 L
Swmell papers on small topics. IR

The teacher is more fronk with us,

Yhey know us better,

Fost of our cless would atill like to have mare llbrary passes issued,
Thare isn't any more changes needed! ' '
Now they know all gur tricks,

We hear tepes end see & lot of Fllms now.

Better discussions,

.Now we vota.

They lsave more things up to the student.

More discussion by RLL studeﬁts.

They take more interest in us,

The teacher lets us work at our own pace,

Dne of our teachers 1s letiing us plen tha Lth warking pericd.
6till too much lecturs; explalning ia better,

- §la have & whole different type of class,

More thinking and Jess wechanical writing which is good,

More surprise qulzes.

More leb work,

Noct ma ma2ny wisconducts,

Much more interesting materlal,

Changed format on book revieus,

They sra trylng to make the subject mare intarestlag.

1 gueas whan they get to know you and what your copabilitles are thev
help you mors pnd you learm more,.

Expericenting in studente giving lectures,



REASSESSMENT COMMENTS MAQE BY SENICOR HIGH SCHOOL TEACHERS:

English

More independent wark 1s required of students,

Less structured, less teacher-oriented., Mare emphasis on thinking,
less on memorization, Mare individuallzed, more flexible,

More flexible class time, Freedom to select a research project and
then follow it through.

More class involvement, student-directed teaching, discussieons,
dramatizations, and eral book revieus,.
Science

More putside reading and research and less dependence on the textbook,

I have increased the use of essays (short peragrephs) to be gleaned
from extra-text material,

Less use of actual texthook--more required cutside reading--more student
participation in planning study outlines,

The course 1s for low group students and is basically all lab and
demonstration, Setting up hypotheses, caollecting data and drawing
conclusiocns are greatly stressed,

More of the work is done by the individual student, less leading by
the nose down the rosy path,

Mathewatics

Increased use of AV equipment,
More student involvement; more use of AV materials,

An increase In use of different asslgoments for students within the
samg class.

Lﬂﬂgglgﬂﬂ

More emphasis on individual work; more perticipation on part of students;
more free discussion,

Less rigid and patterned--don't know if the results are indicative of
improved learning.

Sociel Studies

Encouraqe Individual participation in classrnom discusslons,

The only noted change (by students) would be an Increased interest in
the student as a personality when before they fell my interest was in a
functioning mind.

More nuserous technlaques; mere indivirually scheduled pregrans of
studies because of students being misgrouped., More relexed with a
discovery and opinlicn approach,
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Social Scuaisz--_pon't.

Restructuring of 300 level (alow) U.S. history course involving
incressed self-direction, gnal selectien, indivigdual responsibility.
Use of ‘new materiols, little wse ol text book.

Other  Subjescts

More individunl projects acssigaed; independent study hall (painting
roam) for senior and se2ll grous activitics,

Students wzre surpriced at ry knouledce of the cerd cotulog eény that
I knew ebout the ccoatents of mony books in the library, 1 ao more
secure in my tcaching.

I heve increased use of spur-ofetho-rioment innuirpy in recent pericdicale,
Y

More individualisa in 21) clasces, but my elasses are all class
prujrcts. All books used ace leccated in the business roon whore Lhe
students have immedliote acenas,

Working at cur own poces @nd setting gozlg especlielly in developmental
reading after diccnosis,

It would be difficult for stuedents this yeor to eveluate, but 1 feel
each yesr I place more lasraing responsibilities on the studeni, Each
year I try to do more of thls by teaching principles end concepls end
let the studonis apply them in the poccessory clrcunstenzes.
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REASSESSHMENT COMMENTS MADE BY SENIOR HIGH SCHCODL STUDENTS:

84 students said they saw no change,
18 students sald lecture had-actually lncreased.

My teachers have been using the things in Section I all along,
Mr, changes his ways of teaching all through the year,

———

Claser relatlonshlp between students and faculty,

They seem to be more friendly.

Gets us interested nou,

More of the students® {deas are brcugﬁt out in class,

Incre~.ing difficulty., It's getting tougher,

Less writing; more reading and discussien.

They force you to be more independent in your work.

I think that my teachers are extremely unlmaginative,

They have been more In the league with the student,

Generally moving much more rapldly through a greater amount of material,
Much freer method of teaching--more emphasis on personal responsibility.
(Subject}--it's different and very interesting.

They are more open to ldeas,

They leave the work to us more,

We're on our own,

Thelr (sie) wising up,

Teachers seem to trust us mare,

Compared to last year there are the same smount of lectures, but thls
year's are mare Interesting,.

More homewark, less long-term papers; more erphasis on ideas rather
than facts,

More discusslons than just working,
One teacher goes by the book all the time and is verv boring.
Less work done at home; mors at school (I 1like {t),
More involvement by speaking, etc.
Many self-expresslon papers.
Thay have let the cless perticipete more than before.
It's more on your own, The teachers ere depending cn you more.
More lenient, more discussion,
has become easier to understand since he started s new

way of tzachinge.
Tryiny to include stuc:nt Interest In everyday lessons,

Testing methads in are slichtiy different.

———



Mrs. *s *Involvement Paricd,"

Student researches and then lectures to classmates,

More opportunity to hold interesting discussions on class-chosen subjects.
More involvement of the students in individual projects.

Tends more towards small group discussion (if necessary, by separating
the class).

They seem to be more friendly--mostly all of thea,

They are glving so much more work and I think 1ts because thzy go too
slow at the beginning of the year and they have to teach us what they
ere told so they have to crem 1t all im,

More informal--Lets us run clase.

was a complete monologue this year,

1t's too bad everybody had to change at once, because all the extra work
at one time is pretty shocking, end can (does) csuse somz resentment
smong the students. Also, people with very few siudy halls find it
difficult to get up to the library to do all this worx, especially if
they have after-school jobs.

Teachers get too hard at the end of the year.

English is deeper end more involved,

Encourages understanding rather than textbook kncwledge.

Using overhead projector in matha

Not so uniform end standard--not so much memorization--rare thinking.

Presenting bad points and not giving any theory to lead the uvnuwise. It
gets us interested.

Much more class participatien, in some classes even to the point of wvery
informal lecturing where students are actively involved,

Variations in teaching from day to day,

More interesting topics are introduced, and old cnes are approached in
a different and more interesting manner.

Total sctive student participation in classroom activity.

No term pepers in winter months when you'd want to stay in a library.
Good weather arriving and 3 mejor papers in 3 different sub jects!
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