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ABSTRACT

Social studies was introduced in 1977 following the
adaptionoftheNewNationalpolicyonEducation,toinculcate
inour students certain val ues, skills, ideas and attitutdes
which are considered very important for the survival of the
Nigerian society.

This study reviewed that the teachers' and students'
attitudes towards the subject is satisfactory and the way
students feel about the learning of the subject is very
important considering the emphasis placed on the subject at
the junior secondary school level. The major objec tives of
this study, therefore are (1) to examine the attitudes of
teachers and students towards social studies as a school

subject, thereby giving them the opportunity to speak for

themselves, (2)toexaminewhatpersonal variablesorfactors
that: mightberesponsible fortheirattit udesand(3)italso
aimed at finding out the quali fications and teaching

experiences of social studies teachers since they form an

important component in the teaching and learning process.
Itwas conceivedbythe researcherthatthe findings

the study would provide relevant data upon which to give

meaningfulandpracticalsuggestionstoimprovetheattitudes

ofteachers and students towards social studies in secondary

schools.

of



Butconcreteeffortsshouldbemadetoconsolidate the
pos itive attitudes ofteachers and studentstowards social

studies in the state.
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OPERATIOHNAL DSFINITION CF TERMS

For tne purpose o1 this study the following terms

are defined and explained:

Social Studies: The study of man in society with all the

interplay between him snd his environment and he influences

and in turn is influ=nced by his environment.

Literate: He is a pcrson who can read, write and is able

to do little calculations,

Non-Literate: This is a person whe can not read nor

write or can do simple arithmetic.

Attitude:; A cluster of learned beliefs, predispositioning
an individual to behave in a preferential manner towards

someone or something,



CHAPTER 1

INTRODUCTION

1.1 Background to the Study

Social Studies as a discipline is a relatively
new subject in the school curriculum in Nigeria. It
was introduced into the =ducational system following
the adoption of the New iolicy on Education in 1977,
Under the new policy, Social Stumies is compulsory
in the primary and junior secondary schools. Arguments
in favour of this new arrangement amonc oth:rs were
that, it is the current practice in most parts of the
world in favour of the unifiea Social Studies
programme overtaking of history, geography, civics
or economics in primary and junior secondary schools.
Secondly, it is believed, it exposes secondary school
students at an early age to the main concepts,
generalizations, theories and methods of #pproach of
other social sciences. And thirdly, it is emphasized
at the junior secondary school level because, in
Nigeria, education for some students terminate at
that level. Therefore, they should be given a taste
of all the Social Science throuagh Social Studies rather
than being exposed to just one or two subjects in the
social sciences (Joof, 1988:83) as cited in Anderson P.
(1989).

At the time it was introcuced, concerted efforts
were made by indivicual asseciations e.q. the Social
Studies Association of Migeria (SOSAN), and governmental

bodies such as the iceris sSducational Research Council



(NERC) to get implanted along with other subjects

in the school curriculum, To have this done, seminars,
. workshops and conferences were convened, during which
”pépers.wére ;fésented and discussed. ©One of such
seminars was the one organised by the wnigeria Educational
Research Council (NERC) at Jos froem 19 - 21 April, 1978
in which experts of Social Studies deliberated on the
clarification of the meaning, ideas and concepts of
social studies (NERC 1980:1IV). Since then efforts have
bean geared towards producing bhooks and other materials
for the new subject.

However, much remains to be done by bodies such as
the NERC and scholarélto.find out the feelings and
attitudes of teachers towards social studies and that of
students of secondary schools for whom soclal studies
programme is designed. Therefore, Iin the light of this
observation, it is nccessary to investigate the attitude
of the teachers and students, in Benue State, towards
social studies. That in essence, is what this study

intends to do.

1.2 Statement of the Problem

The problem being investigated is broken down in the

form of the following questions;

1. . What is the attitude of teachers and students towards

gsocial sturdies?



2. po the attitudes of male students differ from those
of female students towards social studies?

3. po the teachers gualifications anu teaching methods
affect the attitudes of students towards social
studies?

4. Does the educational background of students' parents

affect the attitudes of students towards soclal

studies?

1.3 Hypothesis

Based on the problems of this study, the following

null hypothesis are put forward for testing:

There is no sigqnificant aifference between the mean
perception of m:le students and that of female students
in their attitude towards social studies,

B There is no significant difference between the mean
attitudes of social studies held by male teachers and
that of female te chers.

3. There is no significant cdifference between the mean
attitude of teachers anad that of studeuts,

4. There is no significant difference between the mean
of students wh.se parents are literate, and the mean
of students whose parents are non-literate in their

attitudes towards social studies.

1.4 Significance of the Study

Schelars an. administrators generally and education-
ists in particular have <hown interest in various aspects

of social studies in tne school curriculum., 4s a result,



of a good number of articles, pamphlets, an! books have
peen published in such areas as its genesis, its nature,
its philosophy, its methodology and teaching strategies.

And there have pcen some Scholarly work on the
attitude of teacners and students towards social studies
and possiple factors that influeuced them. 1In tne light
of tnis observation, it is hoped that tnis study will be
a continuation of tne previous studies.

It is furtner hoped that educators, administrators
and policy-makers will benefit from this sStudy in their
endeavour to facilitate tne smootn and ettective
functioning of the social studies programme in our
educational system. This is more so it we realise the
fact tnat soclal studies is one of the ccore subjects
in tne junior secondary school as countained in the new

National pPolicy on Education (1981),

1.5 Objectives of tne Study

The objectives of tnis study are:

1. To determine the attitudes of teachers and students
towards social studies,

2. To find out if the attitudes of male students differ
significantly from that of the female students.

3. To find out the relationship between qualifications
and teaching experience of social studies teachers

and attitude towards social studies.



1.6 Justification of the Study

It is generally observed that majority of social
studies teachers are not trained in the dubject, as such
therefore, they tend to have & negative attitude towards
social studies. This study is therefore aimed at justi-
fying the need to have well trained and qualified social
studies teachers who will in turn develop a positive
attitude in students towards the subject. Thereby
achieving aims of making Nigeria a just and equalitarian
society; a great and dynamic economy; a land of bright

and equal opportunities (N.P.E.).

1.7 Assumptions

1. It is assumed that students' attitudes towards
social studies is due to the instructional strate-
gles used 2y the teachers.

2. It is assumed that students' attitudes towards
social studies is due to facilities available.

3. It is assumed that teachers' attitude towards

social studies is cue to school environment.

1.8 The Scope of the Study

This study is delimited to attitudes of teachers and
students in selected junior secondary schools in Benue

State.



Forty schools have been selected to determine the
findings. The schools are located both in the urban
and rural areas of the state. The rationale for using
Junior Secondary Schools is that social studies is
compulsory for them in the New National Policy on
Education (1985). And also they have had the
opportunity of studying it at the primary schools level
and in forms I and II where it is also a compulsory
offering.

On the basis of the above, it is assumed that these
students are In a better position to express their views
on social studies education,

Regarding the teachers used in this study, only
those involved in teaching social studies have been
selected. This is bocause they are in a better
position to express their opinions avout social studies
with some degree of objectivity and frankness with
regard to the prouvlems associated with the teaching and

learning of the subj=sct.

1.9 Summary

The main purpose of this study is to esxamine the
attitudes of students and teachers towards social studies
as a school subject and what personal variables or
factors might be responsible for this. It is also aimed
at finding out the qualifications and teaching experiences

of social studies toschers as well as the problems



confronting or miiitating against the teaching and

learning of social stucdies in our educational system.

| Four hypotheses ware put forth to test the teachers

and students attitudes towards social studies, Theéei

relate to the teachers' qualifications and experience,

parents®' educational background and the sex of the students.
The findings of this study hopefully would be | |

useful to the authorities concerned with improving the

teaching and learnin¢ of soclal studies in 3enue State

in particular and Nigeria in ceneral.



CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1 Introduction

This study intended to measure and assess attitudes
towards social studies. flecause "attitudes" is the core
of this study, efforts in this review was focussed on it
with a view to understanding what it means. Now that
the meaning was clear, it was therefore used as a guide
in the conduct of mine field work and data collection.

For one to determine what attitudes towards social
studies are, it is important that one knows what attitudes
are, how they are farmed and how they Are measured.

The word attitude has been variously defined by many
educators and scholars, John Lee (1969:57) for instance,
defines attitude as a cluster of learned beliefs, pre-
dispositioning an individual to behave in & preferential
manner towards someons or something.

Zimbardo g&. al, (1977:20) defined attitude as:

either mental readiness or implicit
predisposition which exert some general
and consistent influence on a fairly
large class of evaluating responses.
These responses are morally directed
towards some subject, person or group.
In addition, attituies are seen as
enduring predisposition one which are
learned rather than innate,

Thus, even though attitudes are not momentarily

transient, they ara suscoptivle to change.



Rosemuverg (1960:1) defined attitudes as preposition to
respond in a particular way towards a specific class of
objects. According to him, when attitudes are studied,
what is observed are the evokinag, stimuli on the one
hand aud the various tvpes of responses on the other.

Fransden (1967:57/) defines attitudes as a
predisposition to act, nenave or feel favourable towarrs
objects, persons, situation or ideas. «while Thorndike
ard Hages (1965:317) state that "Attitudes relate to
tendencies to accept or reject particular groups of
individuals, sets of ifeas or social institution",

Thus the achievement of sccial studies objects for the
junior secondary level would depend upon the type of
attitude the students and teachers have toward the subject.
The attituace may be favourahble or unfavourable,

Mukherjee (1978:109), sees the term attitude as
referring to onet's feelina, theouchts and predispositions
to behave in some particiular manner towards Some aspects
of one's environment. . hat his assertion means is that,
we may observe benavicur of indlviduals and measure them,
but from such observaticns of behaviour it would be
difficult to trace the underlyinc factors of hic feelings
why he behaved in that manner. There may be hundreds of
instances where individuals are forced to act in a manner
where they could not be acting out of choice., For
instance, a student may learn social studies because it
is compulsory for him in that particular class, though

he abhors the idea of studying or reading it further. It
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would be wrong for onc to say that because the student is
a member of that particular class, he will have positive
attitude towards social studies. It is when individuals
make statements about their feelings or opinions about
certain objects, issues or things that attitudes are

best expressed. A student, for example, may say I
understand social studies lessons etc. It is only then
that one can discover some of the elements of feelings

or opinions of the student. These +re statements of
attitude of the particular student. It is important to
note one's cognition or 'ncwledge chtained cirectly and
indirectly about thinys <r object apout whicn the feelinags
are centred. For example, if you as< a student "what is
your attitude towards underdevelcopment?™ It is noticed
that ouring the growth period of every child, his home,
neighbtourheced, culture and the mass media confronting him,
continually inculcate into him certain values, beliefs
and opinions. The child may accept some of these values
and he may reject some.

Once these feelings, thoughts and cherished opinions
are firmly rooted in his perscnality, he shall remain
predisposed to act in ways cerresponding to his attitudes.
It would only be under those circumstances when the
individual will act or behave, then and theu only one
can infer about his attitudes from his actions (Mukherjee,

1978:170).
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Attitudes, by tneir nature, are said to be
difficult to measure :n. identify. Maclever, (1969)
argues that it is difficult, if not impossible, to measure
in any mathematical sense, degrees of favour or liking and
disliking. Thus tne measurement of attitude is a complex
matter and cannot be observed directly but can pe
inferred from the way individual student reacts to a
particular stimulus or situation. For instance, when
one watches students discussing certain topics on social
studies or mathemtics, one can infer some elements of
attitudes towards the particular subject and when indi-
viduals make statements about their feelings or opinions
about certain objects, issues or things that attitudes
are best expressed. Hut it has been argued at the same
time that the value an individual puts on an event or
object and subsequent use of it, depends to some extent
on his attitude to it since, as earlier indicated,
attitude is a sum total of indication of inclinations
and feelings about an object or event which could pe
favourable or unfavourable,

one can therefore assert that one's attitudes
affects his or her overt behaviour in particular
situation and/or toward a give.. phenomenon. Ndubisi
(1981:78) expressed that, tne learner develops certain
attitudes towards thincs, individuals, groups or
institutious which ne knows about. He may develop a

negative attitudes to certai., things iu the school for
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various reasons. OCne of the reasons may be tnat such
things run coytrary to nis aspirations. Another may
emanate from tne way nls teacner handles nis lessons.
(Chase 1978) in his own view apout attitudes said, we
learn not only bookish content i1n school but we also
acquire a set of attitude towards all kinds of people,
organisations and social endeavours.

In their own view about attitude wWarren and Johuda
(1976:22) sald, without guiding attitudes, the
individual is confused and baffled - . Attitude to them,
determines for each individual what he will see and hear,
what he will think and what he will co. Since an
attitude is always directed towards objects, it may be
defined according to them as a state of mind of the
individual towards a social value. They went further to
say that love for money, desire for fame, respect for a
particular profession and so on are all examples of
manifestations of attitudes.

The major determinants of attitude formation
according to Krech (12962) are the individual wants,
information, group affiliation and personality. For
example, for a student to develop positive attitude
towards social studies it must satisfy his or her educa-
tion needs. Joyes and Alleman Brooks (1972:9) share this
view when they express that:- 'Unless students see the

social studies as a valuable subject from which they

derive tangible benefits and unless it makes a difference
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in their lives - They may regard social studies as
little more than academic hurdle; confronting them in
their school. Attitudes are formed gradually over along
period of cime. Many factors influence the formation of
attitudes. One of these factors is the personal motive
of individual., That would be useful to them in pursuing
their personal goals.

One way we learn our attituge is through specific
experience with ths object of the attitude. For example,
if one gets a series of rewarding experiences in dealing
with a person, one usually comes to like him. gy
contrast, a series of frustrating, punishina or
negative attitudes will engencer an unfavourable
attitude. Some of our attitudes are developed
imitation of models, If in a particular situation we
see how another person behaves, we may, if we like his
behaviour, follow or imitate him.

Equally important in the development of positive
attitude towards social studies is the provision of
appropriate learning environments and opportunities,

It has been well documented in literature that learning
environments influence students' achievement. Many
educators seem to agree that the family environment is
a significant influence in the development of a child's

cognitive abilities and effect characteristics,
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(Majori Banks, 1978), in Reed (1961) has demonstrated the
interest of parents is related to their children's
interest in science, in this case, of social studles.
In addition, Alayendaino (1570) has documented three
socio-cultural variables, namely: The physical
environment of the child, his inquistic background and
unscientific beliefs which may influence the learning
of the Nigeria child. Compell (196%) in (Alayedino,
1970:44-6) arques that the major motivation to learn or
not teo learn starts with family. He rays, this
motivation is reinforcec by respected compers, and on
occasion is strengthened by neichbours ana other more
distant community leaders,

There are several methods of measuring (assessment)
of attitude. For example, we have rating scale projecting
tests, others are surveying attitudes and beliefs. we

have also BIYID Health Attitude scale and Likert type.



2.2 Review of Studies in Social Studies

The purpose of this section was to review more
significantly relevant literature in the area of atti-
tudes of teachers and students towards social studies,
though there have been relatively few research work done
in wigeria on it compared to other areas in the subject,
scholars have shown interest.

However, Abafi (1983:29) in his study, widen the
scope to include the attitudes of teachers towards social
studies in primary schools in Bassa Local Government
Area of pPlateau State. 1In his study which made use of
questionnaire, came out with the following findings:

He found that majority of primary school teachers
sampled, showed positive, that is favourahle attitude
towards the teaching of S~cial Studies. 1is study
indicated that 81.8 percent respondents from the semi-
urban area showed unfaveourable attitudes.

His study also covired the attitucas of trained
and untrained teachers towards social studies teaching
in Bassa Local Governmert. Cut of a total of 106
trained teachers who wmre studied, 90 (84.4) percent
showed, favourable attitude while 16 (15.1) percent
showed unfavouraple attitude. For the untrained
category, a total of 41 teachers were studied and 28 or
6B.29 percent showed favouranle attitude while 13 or 31.6
percent showed unfavcuranle attitude. It was discovered
from his research thot irresprctive of where a school

is located - semi-urb. .. or rural areas does not make
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any significant difference to social studies teaching in
primary schools.

vyashi, (1976) in the case study of the teaching
of social studies in Government Girls Secondary School,
Kawo, Kaduna found out that the school had no stated
opjectives for social studies. He also stated that
the teachers used Aiye-toro school's book and did not
follow the official svllanus and that the teachers
used scanty teaching aids.

But, he concluded that the teachers and students
nad positive attitude towvarcs rsocial studies.

This study failed to state the reasons why both
teachers and students haa positive attituce towards
Social studies, when (he teachers were asked to do so
against their educatioral biackground.

Another study of students attitudes towards social
studies was conducted by Umar et. al. in 1980, 1In it,
they examined the attituces of students in Advanced
Teachers*® College, Z3ria. In their study which employed
the use of questionncires also, only students were used,
In this case, a valid generalization cannot be made
using the example. The reascn being that the sample
size was small. For validity the sample size had to be
fairly large enough to be representative of the total
population under study. The selection has toc be by
random sampling which is the most common procedure for

obtainina a representative sample.



Adeniyi (1§82:70) on students attitudes towards
social studies in XKwara State, found that female students
are more favourable disposed towards social studies
than their male counterparts. He said, this is because
girls usually perform better in humanities than boys
who are more disposed towards mathematics and sciences.
He explained that this attitudes of the females must have
arisen because of the @ gressive attitude which females
hardly exhibit and therefore must have transferred this
aggressive behaviour towards social studies. This
assertion that there vas difference of attitude between
males and females towards the various disciplines was
confirmed by Boocok in 1%£0.

It may be asserted that, this is not an explicit
explanation for that observed differences. The researcher
failed to show the influence of attitude. 1f females are
aggressive but hardly exhibit the acgressive tendencies
then how do we know they even have this tendency of its
being directed at social stucies. Again, the researcher
used only nine schools made up of three hundred and ninety-
six students in his sample questionnaire for the attitude
survey which was also not adequate for the purpose.

In a study conducted by Anderson painghsele (1989)
on attitudes of students towards social studies in port-
Harcourt and jdrass Local Government Areas of Rivers

State, he used 20 junior seconcary schools and 370



students. He came out with the following findings:

that most of the students showed favourable

that is positive attitude towards social studies;

that some of the factors responsible for this

favourable attitude stem from the fact that it
enabled them to be aware of their environment;
teaches them to know about their leaders and

thelr problems and know the rules and regula-

tions of this country.

The researcher failed to censider other factors
such as home background and attitudes of the teachers
which could influeuce the attitudes of the students
positively towards the subject.

Iorahim Adoke (1977) conructed a study on attitudes
of teachers and ctucents towaras social sturdies in secon-
dary schools in kwara Sbtiake, He user 40 secondary schools
and 198S students and 170 teachers. The results of his
findings were that m it of the teachers and students showed
positive attitude towards social studies. 7That male
students were very intclined to social Studies tnan their
female counterparts. =“ut he failed to state the reason
for that.

Shehu Abubakar Sarba (1991) on the problems of
teaching of sccial studies in selected post-primary
institutions in Katsiua Metropelis, used 360 students
and 30 teachers.

part of his fiundinas was that both teachers and

students showed positive attitudes towards social studies.
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Shehu Abubakar Garba had a good piece of work, but
it is surprising to note tnat all teachers and students
demonstrated favouranle attitudes towards the subject
and he failed to state wnat was responsible for that
100% favcourable attitude from the teachers and students.

Ndubisi Caroline (1283) in ner investigation into
social studies methods and evaluation in selected
Teacner Traini.g Colleges in Anambra State stated that
42 representing 96% of the teachers had favourable
attitudes towards the teaching of social studies in
junior classes.

Ndubisi Caroline in ner stucy failed to take note of
the stuaeuts attitudes towards social studies. She
could have investicated into students attitude and came
out witn some asseszme.nt of thne stunent's attitude.

In an earlier study concuctec by Abranam in 1976
o students attituaes, four Secondary Schonls and three
Teachers' Colleqges were used. (e came oult witn the

following findings:

1. That most of tne students in tne Teacher Training
~“olleges showed favouraple attitudss towards
social stucies., That this is to say 547 students
representing B81./1 percent of his sample liked the
subject whereas only 100 would not pe definite,
Some showad partial or total dislike for the

subject,



2. Abraham discovered that a large number of students
in the Secondary Schools studied, dropped social
studies because it was not part of their final
examination which was conducted by the West African
gxaminations Council (WAEC). The researcher failed
to show that social studies is offered only in
junior forms, while it is being offered now up to

form five of the Teachers' Colleges.

Adekeye (1979) studied the problems of teaching social
studies in five primary schools in Zaria local government
area, part of the problem studied was students attitudes
towards social studies. The technique used for data
collection was the written questionnaire, interview and
observation. In all, 100 teachers an 60 students were
involved in the study. On the attitudes of students
towards social studies, the researcher found out that
the pupils showed 100 percent favourable attitude., On
the part of the teachers attitude towards social studies,
he recorded that the majority of teachers had negative
attitude towards social studies.

However, the study failed to give reasons that might
have contributed to this one hundred percent favourable
attitude from the pupils. This, inspite of the fact that
the researcher had shown that 91 percent of the teachers
had no pre-service and in-service training in social

studies. That most of teachers did not follaw the



prescribed method of teaching social studies. That the
dominant methods used were lectures and note copying.

The researcher also stated that there were
inadequate teaching aids and text books to stimulate the
interest of the pupils in social studies, Also she
observed that teaching time allocated to social studles
was inadequate.

1f the above factors militating against the
teaching and learninc of social studies were present in
the schools studied, then one would wonder why the
pupils have 100% favourale attitudes towards social
studies.

Abdulkareem in 19826 undertook a study of Teachers
and Students perceptions of sccial studies and teaching
methods in social studies in selected Grade 11 Teachers
Colleges in Northern States of Nigeria. yart of the
problem was to find if there was any significant difference
between the attitudes of male students and their counter-
parts towards social studies, Twenty (20) Colleges and
six hundred and seventy (670) students were involved
in the study. He found out that male students have more
favourable attitudes towards social studies than their
female counterparts. However, he found that both male
and female students have favourable attitudes towards

social studies,



yahaya (197%) foun: that 20% of the 100 primary
social studlies taachers in Kano claimed to have used
the gquestionina technique, which can be classified as
inquiry method. tHowaver on the examining the type of
questions, it was found they were all directed at the
recollection of facts. vyawa (1979) reported a similar
situation in the study condunted in three selected
Teacher Training Colleges in pMinna that it was observed
that seventy~five (75) percent of the teachers dominated
the lesson completely instead of involving the students
by giving them & variety of activities to perform,

Adeniyl reported a similar situation of teachers he
observed in post-primary institutions in Ilorin. Zaky also
discovered that lecturc method and questioning techniques
were the main mode of teaching employed by the teachers

in social stugies, while inquiry method, dramatization

and stimulation were seldom used. Thelr research focused
on the major problems of teaching social studies in
selected post-primary institutions.

Ogundara (1984) in a research conducted among Grade II
primary school teachors who were undergoing in-service
training during vacation and week-ends only la.ding to the
award of Associateship Certificate in scucation in
Ilesha, Oyo state during the 1983/84 academic session

came out with the following findings:



1. 62.22% ot the teachers who have taught social
studies prefer and =mploy the discussion method.
2e The telling method rated second with 18.11%.

1 Problems-approach is sparing.

Lolo (1977) carried out research in Kaduna capital
and environments to identify the major problem in the
teaching and learning of social studies. He found out
that only forty-eicht teachers had once attended a course

in social studies, He also discovered that the problem

solving method (inguiry mnthed)} was hardly used by any
the teathorsg he onlorve,
Failure ot theose Loeoochers to provide instructional
prronrammes tnat satisly (he sccjal studlies oojectives
couln be Attrivutaed to poor training or lack of
conceptions of yeial st clez. Por example, Adeniyi (1982)

in a stuny, foun! ocut that 2 out of 12 (12.50%) teachers
were trained in social studies. Adamu et, al. in the same
year (1982) in .aria concludea that the teacher's
packground in the f1ield o! social studies was scanty.
That the teacher also lacked any exposure to any
instruction to the subject and therefore, tended to
have a negative attitude towards it.

Lolo (1977) in his studies of 40 teachers in
Kaduna capital territory indicate that only 48 (34%)

hid attended courses in social studies. Yyahaya (1979)



undertook another study In Puntua to fing out the
problems of teaching social studies in post-primary
schools. ©ne of his conclusions was that there were
not encugh qualified teachers to teach it. He also
observed that those teaching social studies had no
background in the subject,

The researchers of the studies reviewed did not
emphasise tne tedchers «4nu students' perceptions of
soclial studies. HNelitler dic the researchers emphasise
the attitudes of teaechers and students towards social
studles anc how theolr cttituces (positive or negative)
micht have affected the .reparation cf social studies
teachers fur thoe junior scecondary scheols. However,
they have pointaed wut some major problems in teaching/

learning social studies as a subject.

2.3 Summary

The foregoina roviews inoicate that social studies
as a c¢iscipline has many definitions as there are
authorities in ths subject area, However, there is a
consensus that social studies is the study of man in
society with all the interplay between him and his
environment and how he influences and in turn is influ-

enced by his cnvironment.



The stuay 4lso staled that attitudes like social
studies has many wcfinitions given by educators. For
example, wosemberag in 1900 defined it as predispositions
to respond in & particular way towards a specific class
of objects.

The review 2150 s'cwea that some studies have been
done on teachers anc students attitudes towards social
studies in our educational system. The study also
indicated that some of the teachers of social studies
were not qualified to teach it and many of the schools
lacked agequate materials for use in imparting the
subject into the children. However, it is pertinent
to add that the review inciceted that both teachers and
students studied showed positive, that is favourable
attitudes towards social studies in all schools studied.
Most of the studies were conducted in and around Zaria
area. Here the rescarcher wants to see whether those
favourable results can uve extended to junior secondary
schools in ‘lenue itate. The researcher therefore, hopes
that the findings from these different studies could be
compared and contrastco in order to ascertain whether
teachers and students generally have favourable that is
positive attitudes towards social studies and common

problems exist in those areas.
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CHAFTER 3

RESZARCH DSSION AND PRUCCUURE

PR | Introguction

Tnis chapter fescribed the research design, the
population, sample anu sampling procedure and the research
instrument. 1t alsc descriced content validity pilot

study, aaministration of questiomnnaire and at a analysis.

302 pesign of the Study

The research method adopted for this study was the
use of written quagstionuaire and social survey as the
main technique for data collection. 1In constructing the
questionnalire, the researcher usecd Likert type scale
to develop social stulies teaching questionnaire and found
out the attitudes of teachers towards social studlies and
protlems of teaching social studies in Junior Secondary
Schools selected four this study,

This guestionniire was mace up of sections.

Section one: A four.item students' perception of social
studies questionnaire was developed tc find out students!

attitudes towards social stucies (see Appendix A).



section two was to cellect background information of tne
teachers such as sex, age, qualifications, experience etc.
Section three countained statements aimed at measuring the

teachers attitude towards the subject (see Appendix B).

3.3 population for the Study

The population of this study consisted of all Junior
Secondary S5chool (JS5) III students and teacners in Benue
State. 1t comprised of teachers - females and males and
students - boys auwd girls.

some of the tedachers held Bachelor of Education
(B.Ed.) in social studies, Others held Bachelor of
sducation (3.8d.) in llistory while others had Bachelor
of Science (B.5c.) in political Science and Sociology.
while some others held nNational Certificate in sducation
in various disciplines, so that experiences of the teachcrs
differed considerably.

Thirty (30%) or 1731 of the students were females
while seventy (70%) or 4010 were males. 38% or 60 repre-
sented female teachers and 62.5% or 100 represented the

male teachers.

3.4 Sample and Sampling Procedure

Forty (40) Junicr Secondary Scheocls were selected
for this study, using rancom sampling. These schools
selected included male and female Junlior Secondary
schools. Filve thousand, seven hundred and forty one

(5,741) cClass II1 students representing twenty three (23%)

percent of the nulal fon were randomly selected. The




total population of students in JSS I1I1 in Senue State at
the time of this study was 9923 (Nine thousand, nine hundred
and twenty three) in number,

The random sampling technique was used in selecting
the schools was the use of freedom places of paper. The
names of each of the 74 Junior Secondary Schools in the
state wis Written on cacn plece of paper, squeezed and
dropped¢ in a dip wasket, The pleces of papers were well
mixeo by turning them in the basket. Forty (40) children
were called to pick a piece each., The rationale
behind this rancom sampling was to avoic biases in the
selection of schools. It was also to ensure fair repre-
sentation of schools, since the schools were located in
urban and rural areas. These forty schools

selected represented about 54% of the total population
of the schools in Benue State.

The above technique was used in order to select
the number of students and teachers required for this
study.

Five hundred and twenty four (524) students were
selected for the study out of which two hundred and twenty
four (224) were girls. One hundred and sixty (160)
wias the number of teachers. Qut of this one hundred
(100) were male and sixty (60) were females. Each
wis represented in exact proportion to its frequency

in the total or parent population as illustrated in

Appendix C1.
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Based on the information available, the students and
schools used for the study were selected randomly.
The techniques used for selecting the schools was the
one discussed above.

The breakdown of the students used in the study

according to sex is shown in Appendix C2.

Teachers' Sample

The teachers involvedo in the stuny were all the
social studies teachors, 1In bLhe forty schonls selected,
there were 160 soci:l studies teachers at the time of the
study; and all these teachers participated in the study

(see Appendix C3).

3.5 Research Instrument

The only instrument that was used in this survey
study was questionnaire. The rational for using question-
naire as the main instrument for this research was as

follows:

(1) Suitability: qQuestionnaire is considered more

suitable taking consideration of the population of
the students and schools that will be involved in
this study. Questionnaire can also be administered
in tne absence of the researcher and the needed

information would be obtained.



30

(2) psychological Convenience: Questionnaires ease

psychological discomfort that might be experienced
during face to face interview. 1In this instrument,
the respondent can wve independent, free and in a

better position to release information without fear.

(3) Reliability: guectionuaire is also considered more

reliable since the information which will be given
by the respon.ent(s) are believed to be genuine,
He writes thom him/hcrself. Thus there will be no
possibility of distortion of facts. 1In the case
of interview, facts can be distarted, whan the inter-
viewer tries tc put facts tne way he understands
them,
In the three sections described above, the

responses to the test instrument followed a four

peint pattern of Likert type scale which had the

following:

(1) Strongly Aareed
(2) Agreed
(3) Dpisagreed

(4) Strongly Disaqreed for students and teachers,

Tne items that were recuired on the guestionnaire
were structured a..© unstructured. The rationale for this
was to give the raspondents freedom of expression of

their feelings about social studies.



3.6 content validity

contant validify is a chéék.to test efficiency and
suitability of instrument, to measure what 18 expected,
I'so as to minimise errors and misinterpretations.

The questionnaire which was the maln instrument used
for this research was developed under the supervision and
guidance of the supervisor and statistics lecturer. Thelir
guidance and constructive criticisms of the items in the
questionnalre and pilot study that was carried out brought
the questionnaire to & final shape for this ressarch. Horst
(1966 ) as cited in tiri (1962:27) says, "a psychological
measure may be sald to hdve content validity if it measures
- something of which some authority or group of authorities

dassert that 1t does measure.

3.7 pllot Study

The questionnaire was pretested on 40 students and 6
teachers of Methodist High School, Iga-Okpaya and Government
Secondary School, Itc, all in Henue 3State, in order to
ascertalin the reliatility of the questionnaire.

The respondents were requested to indicate their
respoises to each statement vy ticking one of the categories
of agreement or disagreement. To ensure that individual
opinions was freely expressed, respondents were required to
work on tne questionnaire in their classrooms. The |
researcher went roun:d to check 1f responses orfy the attitude
statements were scored and items aAnalysis were computed and
foﬁnd to be reliahle. The researcher collected the

questionnaire pack aftnr the administration. This was to



avoid tne temptation of missing them if they were allowed

to take them nome.
The ambiguous items in the questionnaire were corrected

and reconstructed pefore the final administration of tne

questionnaire was done.

3.8 Administration of the CGuestionnaire

The questionnaire was administered with the
cooperation of tne principal and Social Studles teachers
in each school that was selected for tne study.

Refore each student was given a questionnaire, he
or she was instructed to read it carefully before
responding. They were further instructed not to discuss
the questions with fellow students but to respond to
them through their own volition. They were also
instructed to respond to all the items contained on the
questionnaire, and that their views would be treated in
confidence.

As stated earlier in the study, tne questionnaire
was a modified form of the Likert-type scale which
required a respondent to agree or disagree with the
attitude statement. In this recard, the respondents were
asked to express their acreement or disagreement
by ticking (v) in tne appropriate column tnat best
expressed their attitudes towards social studies,

The number of copies of questionnaires analysed
in the study was 497 for sStucents aud 145 for the teachers.
All questionnaires were properly filled in a.d completed.

Table 1 shows tne numper of questionuwaires that were

distributed and analysed,
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Table 1: Number of Questicnnalires vistributed and

Analysed

Questionnaire Questionnaire Questionnalre
distributed to returned analysed
students No. : % No. o %

524 502 - 96 - 497 96
Questionnalre Questionnaire Questionnaire
distributed to - returned analysed
teachers NO. % No. - %

160 : - 150 C 94 145 91

The Table above reveals the number of gquestionnaire

distributed, the questionnalire returnad and percentage used.

3.9.1 Statistical rethods Used

In the analysis ol data, percentages and t-test

statistic were emplovyed,

3.9.°2 The t—test Statistics

The t-statistic is the test of statistical sigﬁificance
which will be used when an investigateor is dealing with
two samples. 1In this study, the t-test was used to
uphold or reject the hypotheses advanced for the study.

The hypotheses were as follows:

(1) There is no significance difference between the mean
perception of male students and that of female students
in their attitude towards social studies.

{2) There is no significance difference between the mean
attitudes of social studies held by male teachers and

that of their female counterparts.
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{3) There is no significance difference between the
mean attitude of teachers and that of students.

(4) There is no significance difference between the
mean attitude of students whose parents are literate,
and that of students whose parents are non literate

in their attitudes towards social studies.

In order to test the sianificance or otherwise of the
first hypothesis, the researcher computed the attitudes
of students who were 524 in number and that of teachers
who were 160 in number, The attitudes of male teachers
(100) and female teachers (60) were also computed. The
attitudes of male students (300) and female students (224)
in each hypothesis was determined and the significance of

difference was ascertained usinag the t-test formula.

3.9.3 t-test Formula X, X
— —
S = e /1 1
: ni v n2q2 W + ;C)
- n. + n_=2

3.9.4 Level of Sicniticance

The level of significance refers to pre-determined
level at which a null hypothesis would be r~iected. There-
fore, where applicable, the 0.05 level of sianificance was
chosen by the researcher for rejecting the null hypothesis.
The 0.05 level of siunificance means that an obtained result
that is significant at 0,05 level could occur by chance only

five (5) times in 170 trials.




3.96¢5 pata Analysis

In analysing th: «ata etpecially when such a large
number is inveolved requires the use af computer as suggested
by a number of scholars. For instance, Kerlinger (1973:
703) pointed out that the use of computer makes it possible
to analyse large quantities of data quickly and efficiently.
However, after comouting the data, the researcher
carefully scrutinized the output in order to ascertain that
irrelevant data were not fec into the computer in order not
to have undue effect on the results of the findings.

Those data relating to the teachers however, were

carefully computed m nually since they are manageable.

3.9.6 percentages

The main purpoze of percentage according to Kerlinger
(1973:162) is to reduce the different sets of number to
a common pase. It is arqgued further that any set of
frequencies can bo transformed to percentages in order to
facilitate statistical manipulation and interpretation.
Since percenta es were used to compare groups of
objects on an equital:le basis, the researcher decided
to use percentages to etermine the overall picture of
students' attitude towsrds sccial studies. That is the
number of respoudents who showed favourable attitudes
tc a given statement was reduced to percentaqges and
compared with theose snhnowed unfavourable attitude.
The percentiage statistics was also used to
ascertain the attituie of teachers that were involved in

the study as well o ne Intensity of problems militating



against the teaching of secial studies, as collected from

the questionnaires.

3.10 Summary

This chapter considered the procedure used in the
selection of the sample, The modified Likert-type summa-
ted scale which makes use of four points instead of the
five was used as suqgested by Gronland. A twenty five
(25) attitudes statem.nts gquestionnaire were constructed
and validated for the students and teachers.

A total of 5741 students @ir 160 teachers which
represented 23 percent ol & population of 5901 was used a

parent population from this 524 stuaents an: 160 teachers

were selected from scoventy four (74) Junior “econdary
Schools i. tne 3tat.: .n° used as sample for *he study.
The selection was by simple random sampling.

The teachers involvec were all tnose who taught social
studies i, tnese selecled schools and thev were one hundred
a.d sixty (160) in numoer,

To find tne fealings of teachers an. students towards
social studies in tue state, a tweury six (26) statement
questionniire was aluo constructed for this purpose. The
questionnaire was adrninistered to the selected schools.

A ninety tive (95%) returis were achisved because of the
cooperation of tne principals, Social Studies teachers,
students and the resenrchert's presence tc collect the

questionnaires.



percentages and t-statistic were the main statistical
techniques employea in the analysis of the data, The 0.05
level of significance was chosen to reject the hypothesis

postulated for the study.



CHAPTER 4

4.0 ANALYSIS Al IT'TERPRETATION UF LATA

4.1 Introduction

The main purpote of this study was to examine the
attitudes of junior secondary school stuagents and
teachers towards scocial studies as a subject. 1In doing
this, it was to find cut what variable or factors if
any, that influencec¢ their attitudes towards social
studies.

In this regard, an attempt has been made in the
first part of this chapter to ansalyse the attitudes of
students towarrs socisl studies. By analysis in this
study, the researcher meant the categorizing, ordering,
manipulating and summarizing of the data collected to
obtain answers to the project questions. The purpose
of analysis is te reduce the data into intelligible and
interpretable form,

The second part of the chapter, ccnsiderea the
qualifications, exporicuce andg attitudes of the social
studies teachers towsrds the subject in our educational
system.

To this effact, six hundred anc eiahty-four (684)
questionuwaires weres developed and sent out. The break-
down of this was; five hundred and twenty-four (524)
attitudes question.sires were for students. out of this,
five nundred and two (502) were returned. oOut of the
number returned, Yiv. were bad. This brouaht the number

usable teo four . ra nd ninety=seven (497),
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Cne hundred and sixty questionuaires were for a
teachers. Out of this number, one hundred and fifty
(150) were returned. Five (5) questioniaires were pad.

This left the number to be analysed to one nundred and

forty-five (143).

4.2 A Descriptive Analysis of Students Attitudes

Towards Social Studies

The scores of four hundred and ninety-ssven (497)
respondents on each of tne attitudes statements were
computed. The distribution of the scores is shown in
Table 2 on the next page.
| For analytical cunvenience, the researcher decided
to group strougly Agree a..d Agree (SAA) rQSpoﬁses as Agree
and Disagree and strongly Disagree (DiL) responses as
Disagree. In this regard, table 2 indicates that the
respondents showed very high consensus on positivel
statements.

The above revedls the caongsensus of students!
positive attitudes towards social studies, From the
table in stateme.nt 3, a total of 423 representing (80%)
of students agreed thot Socilal sStudies teaches one about
ones eavironment, It is assumed that this high percent-
age of students agree with the above assertion because
social studies as a subject has helped to broaden their

scope of knowledge ahoui their enviromment.
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TABLE 2: THE OVERALL STUDENTS' RESPONSES ON THEIR ATTITUDES TOWARDS
SOCIAL STUDIES
SA A SAA®* SD DSD***

Statement NG o ta o, o No % No * %
1 290 55 113 27 77 63 12 31 6 18

2 256 49 109 21 70 79 15 53 10 25
3 17 60 106 20 B0 47 9 27 5 14
4 201 38 162 31 69 83 16 Sl 10 26
5 27> sz 104 20 70 7r 14 49 9 23

6 231 44 107 20 84 87 17 T2 14 31

9 01 57 224 24 w1 S5t 10 o~ 4 14

8 261 S0 140 27 77 61 12 135 7 19

) 31 57 121 23 80  S2 10 23 14

10 302 58 122 23 81 52 10 21 4 14
11 202 39 143 27 86 101 19 S1 10 59
12 303 58 102 19 77 65 12 27 5 17
13 261 S0 133 25 75 71 14 12 6 20
14 196 37 168 32 67 72 14 &0 11 25
15 29 5 112 23 29 122 23 234 45 68
16 56 11 91 17 28 107 20 243 46 66
17 253 51 152 31 82 57 11 135 7 18
18 47 10 86 18 28 103 21 261 53 74

. 19 242 4% 201 40 89 3 6 23 5 11
. 20 24 5 33 7 12 207 42 133 27 69
. 21 27 5 48 10 15 151 30 271 55 85
. 22 25 5 63 13 18 108 22 301 61 83
. 23 28 5 57 11 17 173 3% 238 48 83
. 24 18 a 36 7 11 129 26 314 63 89
25 241 48 146 29 77 B 16 32 6 22
26 245 43 186 37 80 4% 9 21 4 13

» Negative statements

** Strongly Agree and agree

"re Disagree and Strongly Disagree,
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It also teacnes them to know more about other
people.

In statement 9, it was suggested that social studies
is one of the important school subjects. Four hundred
and twenty-two (422) respondents, representing about
(85%) of the students agreed with the statement. Their
favourable reaction to this statement is understandable
in that the subject is made compulsory for them, In
this situation, one would expect a positive response
from the students.

Four hundred and twenty-four (424) respondents,
representing (81%) of the sample agreed with the state-
ment 10 which said that learning soclial studies gives
one the opportunity t~ learn many interesting things
about ones country. At this level, students are curious
about many things. Lo that it is ot surprising that
a high number of the students' sample responded favour-
ably to the statement.

In statement 12, responcents were asked if given
the opportunity, they would offer social studies in
school certificate examination. To this statement, four
hundred and five students respenced. This is A clear
indication that sccial studies has been rated very high
py students as one of the important schoel subjects.

The respondents showed high consensus on necative
statements (21 and 24) which take the form nf disagree-
ing with the stulontz. Fer instages, in statement 21,

it was asserted that ¢ respondents do wot like social



studies pecause their teachers co not know the subject
very well. To this, four hundred and twenty-two (422)
students, representing (85%) of the sample disagreed
witn tne statement., hat tnis implies is that, the
students are already favourably disposed towards the
supject. It does not matter if tneir teachaers know the
supject very well or not,

In statement 24, it was suggested that social
studies was just introduced to increase the aumber of
school suopjects. To this suggestion, four nundred and
forty-three (443) respondents, represeating (89%) of
tne sample disagreed with the statement. shat this
implies is that, the students had accepted the subject
and given it a place s other subjects in school. So
that the studentst' accentoance of the subject could not be
affected by the authorities jurt to increasse the number
of school subjects.

It is in secondiary schools that sturents start
thinking sericusly anout their future career prospects
on leaving scnhool. 7This, no doubt affects the choice of
academic subjects considerably. To statement 19, which
was suggested to students that social Studies can make
one what one wants te Lo in future, four hundred and
forty-three (443) respondents, representinc (89%) of
the sample agreed. 7The reaction of the respondents could
be accepted with sonme reservations. This is because, at
this level the students might net cvnderstand the implica-

tion of the statement., Fer, three hundred and sixty-
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four (364) representing 74% of the sample disagreed with
statement 18 which had sucgested that they liked social
studies because they would like to tecome social studies
teachers. The neqative reaction to the statement from
the respondents is not necessarily cirectead to social
studies alone but it is a general reaction of students
to teaching as a proression when such a question is
asked.

DuBey and Barth (1980:3) assertec that the facili-
ties for effective teaching and learning of social
studies are inadequate. Thus, the respenses of the
students in sample arc high in statement 15 which had
suggested they liked social studies because there are
many learning materials to use. To this suggestion,
three nundred and fifty-six (356) representing (68%)
of the respondents disagreed with this positive state-

ment. However, Sixty-s5ix percent (66%) of the respon-

dents disagreed with ‘he positive statement 16 which
had suggested that thoy di<liked social studies because
there are few text=lboci's ko learn it. This implies that,

since the respondents have Leen favourauvly disposed
towards social studies, the fact that there are few
textbooks for studying it 4and ncon-availability of mate-
rials for learning it did ncot discourage the students
from liking it. The respondents exprassed similar
reaction to the statement 23 which suggested that lack
of adequate library facilities discouraged one from

learning social studies. Four hundrec and twelve (412)
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representing (83%) of the respondents disagreed with the
statement,

Akinlaye (NERC 1281), argued that majority of
social studies teachers were aever trained in social
studies. Therefore, social studies is not taught in the
way it should be taught. Social studies methodology
emphasizes active student participation in the learning
process hence it is envisaged that tne strategies used
by teachers in the te-ching/learnino process could
affect students attitudes towards the subject. Thus,
it was suggested in statement 17 that their teachers®
methed of teaching has discouraged them from liking the
subject. To this, four hundred and five (405) represent-
ing (82%) of the respondeants agread with the statement.
The high number of respondents shows that method of
teaching could affect tne attitudes of students towards
a particular supnject.

However, the respondents contradicted the above
suggestion i.e. statemeat 17 when a8 high percentage of
the respondents, four hundrec and nine(409) represeuting
(83%) disagreed with statement 22 which nad suggested that
their teachers not using excursion/field trip has dis-
couraged oue from learni.g social studies, Here, one
could assert that students' learning of social studies
was not affected vy the fact that their teachers did not

use participatory method in teachinc,
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Their favourable sttitudes towards social studles
would also be attested to Iw the fact that three hundred
and forty (340) representing (69%) of the respondents
disagreed with statement 20 which has suggested that
lack of interest of their teachers in the sunject has
discouraged them from studying the subject. This
implies that the respondents had accepted social studies
as one of the best subjects in the curriculum, therefore
their teachers' lack of interest in the sunject could
not discourage tnem from learning it.

To the suggestion in statement 5 that it vas nelped
them to know more auvout their leaders and their problems,
three hundred and seventy-six (376) representing (70%)
of the respondents agreed with the statement,

when the students are given the opportunity to
learn about their leaders, it gives them the feelings
of belonging and sense of responsibility. Social studies
makes this possible hence their positive attitudes
towards the subject.

In statement 6, it was suqaested that social studies
is a good subject because it helps students to solve
many problems, To tnis statement, three hundred and
thirty-three (333) renresenting (64%) of the respondents
agreed. And on statement 4, which had suggested that
social studies teaches one to find out things on one's
own, three hundred and sixty-three (363) representing

(69%) of the responaents, also agreed. This implies
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that the studentst' favourable responses could be due to
the fact that, they have realized the importance of
social studies as a way of life and it gives them an
opportunity to practice solving life problem. This {is
because, they now put to use what they learnt in class
such as role playing.

The foregoing descriptive analysis and discussion
showed that students demonstrated positive attitudes to
a large extent towards social studies as a school subject.
So many factors were responsible for their positive
attitudes; these as could be seen to include the fact
that it helped them to know their leaders, environment
and their preblems; know about other people. It is also
an important school subject which helps them to use
their hands and brain in solving practical life problems.

In order to infer if those various attitudes exhibi-
ted by the students had any relation to ths teachers!
qualifications, experience and attitudes, I now turn to
the second part of this chapter. The reason being that
unless the teachers thenselves are qualified and
experienced, they could not influence the students:®

attitudes positively towards the subject,
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4.3 Teachers' Qualifications

The purpose of this study was to find out teachers®
qualifications and attitudes towards social studies and
the problem being encountered in the teaching and learn-
ing of social studies. As pointed out earlier, the
teachersused in this study were only those teaching
social studies. At the time of this study, there were
one hundred and sixty (160) teachers of social studies,
and all of them were used. And after the questionnaires
Were returned, the number of the teachers used stood at
one hundred and forty-five (145).

The importance of teacher in the learning process
can not be over emphasized because to a large extent it
is the teacher who cotermines the achievement of his
students. The quality of a teacher is imperative if he
is to guide, help and motivate the students to accomplish
educational objectives, poocock (1980) described the
quality of a teacher as generally measured by the amount
of his education and r~xperience. Mkpa (1987:349)
remarked that a teachcr must pessess a thorough knowledge
of the subject matter bH-fere he can effectively teach it.
It is therefore nucessary to ascertain the cualifications
and teaching expericence of the social studies teachers
wnich largely depen:d on the type of traininc the teacher

received.



a8

In this respect, the researcher attempted to find
out social studies teachers! qualifications, the details

of which are shown in Tahle 3.

Table 3: Teachers! Qualifications.

< lio. of Area of
Qualifications Teachers % spacialization
N.C.E. 81 So History/Geography/

Saecial SYtudies
Econs/Geography
Maths /Geography
Maths/oconomics
History/C,.R.K.

Buda (Honsﬁ 51 11 Sociology/History

B.3c. (Hons) 14 10 Gecgriphy/sSociology

BR.Ed. 31 21 Social Studies/History,
Pol. Lcience

M.Ed. ' _ 2 1 Social Ltudies

Meha _ 1 1 History.

As 1t can be obscerved from Table 3, eighty one
teachers (81) representing 56% of the one hundred and
forty~five (145) teachoers used for this study had N.C.E.
gualification and out of this number, only thirty eight
{38) read social stugdles. This then implios that one
hundred and seven (107) representing 74% of them were
not professionally, though academically, qualified to

teach social studies.
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Akinbode (1930:;91) had cimilar ovservation. He
said that majority of Locial stuaies teachers in the
colleges had no trainin. in rocrial stusies. That they
had their backgroun:! in i{istcry, Geography, ;olitical

Science and sociolouy.

Table 4: Teachers teaching experience in social studies.

Years of experience No. of Teachers
Under 1 year 16
1 year - 2 years 28
3 years - 4 years 30
5 years - 6 years 38
7 years - 8 years 20
9 years - 10 years 7
11 years - 12 yaars 6
13 yesars aud above -

Reading Tanle 4, it zan be observed that forty-
four (44) teachers had not more thau two (2) years of
teachine experic.ce - the time this stucy was carried
out. Thess teachzrs hove not got much experience in
the teaching of sucial stusies as tne seventv-one (71)
tzachers who had over {ive (5) years in teaching expe-

rience in the suiujoct.



Other teachers who had professional nualifications
in social studies, have had less than five (5) years of
teaching experience in social studies.

This, then showad thit the majority of teachers
used as sample have not got deep experience to influence
students positive attitudes towarcs social studies. 1In
this wise, seminars, in-service tréining anc workshop
can help in giving rich experience to teachers towards
influencing the students' attitudes pesitively towards
social studies.

These are necessary because according to Ozigi
(1981:83) in-service trainine 2re all these courses and
activities of professional nature in which serving
teachers participate in order to improve their knowledge,
skill and competence. Ths reascn for social studies
teachers to attenc zominars ang in-service training is
te have new ideas an ioprove their knowledge in terms
of guiding the studunts towsrds achievina positive
attitudes towarcs saociol studies,

At this stage, it is imperative to ascartain the

teachers' respontes on thelr sttitudes towar 's saocial
studies.
4.4 pescriptive analysic of Teachers' Attitudes

Towards Social Studies

The scores uf on: hundred sad forty-five (145)
respondents on each o; tho attitude statements were
computed. Hera g in, .o distribution <f tne scores

is shown in Talle 5.
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The researcher decided to group stronuly Agree and
Agree (SAA) responses and Disagree and strongly Disagree
(DSA) responses as thay are in Table 2.

In this recard, Tahle 4 incicates that the res-
ponce..ts showed very high consensus on peositive state-
ments 2, 3, 4, 8 anu 9, as the respondents in Table 2
showed.

In statemeat 2, it was asserted that social studies
teaches one about his environment., Une hunared and
twenty-seven (127) rosponcvents, representing about eighty-
eight (B8) percent of “he sample agreed with the state-
ment. One hunared anc twenty (12C) of the teachers in
sample, representing zighty-three (83) percent agreed
with the statement 3 that soclal studies teacnes one to
find out things on nis own. One hundred anc five (105)
respondents representing seventy-two (72) percent of the
sample agreed with the statement 4 that social studies
has helped them to know more abhout their leaders and

their problems.

The implication <f the atove is that, rhe teachers
were favourably dispocse towvards social studies Ly thelr
support for the statemnonts bicause, social studles
enabled them to uncoril o thelr environments better.

In statement B, it was suggested that sucial
studies is one of Lhe important schcol subjects. ne

hundred and twanty-five (125) respondents, representing
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eighty-seven (87) percent of the sample agreed with the
statement. One hundred and sixteen {(116) reSpondents,
representing eighty (20) perceat of the sample agreed
with the positive statement 9 which suggested that
learning sccial studies gives one tne opportunity to
help other peocple. Their favourable reaction to the
statements is understandanle in that, since they are
teachers of soclal sturdies, they no doubt rated tne
subject high among other supjects in the school. And
social studies has given them tne opportunity to Know
many interesting things about their country. |

In statement 10, it was said that studying social
studies gives onc the opportunity to learn many interest-
ing things about one's country. Ninety-five (95)
respondents, represcenting sixty-six (66) percent of the
Isample.aqreed with the statement. The positive reaction
of tne teachers to this statement is not surprising
since at this level, they have learnt much ahout social
studies ang are cﬁrioun about many things in the |
country.

on negative statements 15 and 16 whicn the respon-
dents also showed high consensus take the form of
disagreeing with thé statements,

- In statement 15, 1t was asserted that lack of
'Jligféry facilities discourége ona from learning social
studies. One hundred (100) respondents representing
'sixty—niné {69) percents of the sample disagreed with
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the statement, This favourable reaction of the teachers
might be due to the fact that they learnt social studies
in primary school, post primary school and at N.C.E. or
Universities levels. Therefore lack of library facilities
would not discourage them from learning social studies

at this level because they have formed positive attitudes
towards the subject. And in statement 16, it was sugges-
ted that social studies was just intrcduced to increase
the number of school suLjects. To this suggestion, one
hundred and thirty-three (133) respondents, representing
12 percent of the sample disagreed with the statement.
The teachers' disagreement with this statement implies
that they had accepted social studies positively for

a long time, therefore introduction of the subject now
does not affect their positive attitudes towards the
subject.

The teachers consistent positive attitudes towards
social studies might be determined when, again, one
hundred and forty-two (142) respondents, representing
80 percent of the sample agreed with statement 18 which
suggested that, the subject has helped them to know the
rules anc regulations of this country. It is important
that teachers know the rules and regulations of the
country in order to pass the knowledge to their students.
This, social studies offers them,

The consistency of teachers responses could also
be due to the fact that they have realized the importance

of social studies as a way of life and it gives them an



opportunity to practice, solving life problems. This is
because they now put to use what they learnt both in
school and outside the schecol such as roleplaying. For
instance, statement 5 suggested that social studies is a
good subject because it helps teachers to solve so many
problems. To this statement, seventy-six (76) respondents
representing 53 percent of the sample agreed.

After learning soccial studies at N.C.2Z. level, this
category of teachers no doubt, has a high positive
attitudes towards social studies and might centinue to
study it up to university level., This may be because
of the many learning materials to use in studying social
studies. For instance, seventy-five (75) of the respou-
dents, representing 52 percent of the sample agreed with
the statement 11 which sucgested that one will continue
to learn social studics to the university level., And
seventy-five respon/ents, representing 52 percent of the
sample agreed with statement 12 which suggested that one
likes social studies bhocause there are many learning
materials to use.

Here again, the iescriptive analysis and discussion
showed that teachsrs emonstrated favourable attitudes
towards social studies,

At this juncture, the researcher wishes it is
desirable to determins whether the four hypotheses

propounded for thils stury are upheld or rejected.
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4.5 Testing of liypotheses

4.5.1 Hypothesis 1

There is no significant difference between the mean
perception of male students and that of female students
in their attitudes towards social studies. At the
significance level 0.05 and the decgree of freedom 522

the hypothesis is presented in the following way.

Table 6: Summary of t-test statistics

Sex N Mean SsDe LS. T. value DeF«
Male 300 8 2ol 0.05 1.350 522
Fema le 224 6 2.4

t. critical = 2.00

From the table a.ove, since the t-value = 1.480 smaller

than t-critical 2.000 the null hypothesis iz retained.

That 1is, there is ne significant difference vetween the
mean perception of male studenpts and that of female
students in their msun attitudes towards social studies.

But the male students seem to have more positive attitudes
towards social studins as could be seen from their mean,

but it is not significant,

4.5.2 Hypothesis 2

There is no significant difference petween the mean
attitude of social studies hela by the male teachers and

that of female tzachers. The essence of this study is that



male teachers and thoir female counterparts were expected
to exhibit similar attitudes towards social studies.

The details of the findincs are indicated in table

7 below.

Table 7: Summary of t-test

Sex N Mean Sele LeSe T. value DeFe
Male 100 R.05C 1.58 0.05 Y32 156
Fema le 60 1,50 1:22

t. critical = 2.131

On testinc the hynothesis, no significant «cifference was
found between the attitudes of the two groups of teachers.
Thus tne null hypothesis, therefore is retained.

However, the mcan of the male is slichtly bigger than
that of the female countaerparts. This showea that the male
teachers seem tc have more pesitive attitudes towards

social studies.

4.5:.3 Hypothesis 3

There is no sianificant difference Ltetween the mean
attitude of teachers ono that of students,

This means that students were expected to exnhibit
similar attitudes towarc:s social studies as their teachers.
The purpecse of thic study was to find out if there

was any significant diiference between the mean attitude
of teachers and that of stucdents. The details of analysis

are shown in Tacle 11.



Tahle 8: Summary of t-test statistics

Sex N Mean SuDe L.S. Tw=va lue NuFu
Teacher 160 4 2 0.05% 0.69 682
students 624 13,10 4

It can bé deduce: from the Table & that there is no
significant difference between the mean of the two groups.
It coula be read from tne table that T-value = 0,69,
t-critical = 2.000. 3ince there is no significant
difference betwecn thce mean of the two groups, the null
nypothesis is retainad. This means that the teachers and
students did exhibit similar attitude in their mean o
attitude towards social studies.

It can be inferred from the table that, the observed
ratio of 0.69 if checked against the t-~value is not |
significant at 0.05 level of significance. That is the
difference between the mean of the two groups is not
significant. Therefore the null hypothesis at the 0.05

level of significance is retained.

4.5.4 Hypothesis 4

There 1s no significant difference between the mean of
students whose parents are.literate, and that of students
whose parents are nun-literate in their attitudes towards
soclial studles. Thig means that students from poor educa-
tional background werc n~xpectec to exhibit similar atti—l

tudez towards social stucles as thelr counterparts from
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better educational background. The purpose of this

study was to =xamine Lhe proposition that students from

literate and well educated homes would aspire to science

oriented subjects than Lhe soclal sciences, including

social studies. The details of the findings are

indicated in Table %Y.

Tahle 8: Summary of t-test statistics

Group N Mean S..D. L.S. T-value DuF.
Literate - -

parents 442 11.5 3.2 0.05 0.62 724
Non-literate

parents 284 7.10 3

t-critical = 2.042.

From the tanle, it can be deduced that the

t—critical is greater tnan t-calculated.

This, therefore

leads to tne retentinn of the null hypothesis.

The means of students of literate parents is greater

tnan that of students of non=literate parents. This

could be the results of influence the literate parents

have over their children towards particular subjects

in the school.
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4.6 Summary

In this chapter, the analysis aund interpretation
of the data were made. They were adivided into two
parts. The first part cave tne analysis of the attitudes

of students towards social studies.

The sacond pirt considered tne qualifications and
attitudes of the toucher involved in tne teaching of
social studies in selrctea junior secondary schools.

The four hypotheses nropounced to give direction to

this study were testod. All were retained.

The students and teachers had overwhelmingly
positive attitudes towarcs social studies. It however
showed that there was no cignificant difference between
the mean perception of Lthe male students and that of
female students towards social studies, Also, there
was no difference between the mean attitudes of male
teachers and that of female teachers towards social

studies,
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CHAPTER >

5.0, SUMMARY, FINDINGS, CONCLUSION AND RECOMMENDATICNS

5.1 Introduction

This chapter attempts to give a summary of the
purpose and major findings of the study. It also puts
forth the conclusions made and some reccmmendations
based on the study. It 1= the hope cof the researcher
that the recommendations made will be implemented by
authorities concerncd with social studies education inl
Benue State where this study 1s based and in Nigeria in

general.

5.2 Summary

The main objective of this study was to find out
the attitudes of teachers and students towards scoclal
studies in selected junior secondary schools in Benue
State. So that it was designed to ascertain whether
there was any significant difference between the mean
perception of male students and that of female students
in their attitudes towards soclal studies; whether there
was any slignificant difference between the mean attitudes
of social studies held by male teachers and that of female
teachers; whether there was any significant difference
bet;een the mean éttitude of teachers and that of
students; whether there was any significant differeance
between the mean of non-literate parents and those of
literate ﬁérents and four hypothese were advanced to

glve dirertion to this study:
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a) There is no significant dif ference between the mean
perception of male students and that of female
students in their attitudes towards social studies.

b) There is no significant difference between the mean
attitudes of social studies held by male teachers
and that of female teachers.,

c) There is no significant difference between the mean
attitudes of teachers and that of students.

d) There is nc significant difference between the mean
of students whose parents are literate and that of
students whose parents are non-literate in their

attitudes towards social studies.

In order to accom:lish the objectives set out for
the study, the researchcer employed attitude questionnaires
to collect data necessary for the study. The question-
naires were for bnth teachers' (160) ana students (524)

selected for the study. After administering the question-

naires, the data collected were analysed and given inter-
pretation. In the analysis, percentages and t-test sta-
tistics were used. 7Th: analysis and interpretation of

the data led to the following findaings:

a) Students anr teachers generally demonstrated
favourable attitude towards social studies.

b) The students' favourahle attitudes seem not to be
affected by their teachers qualifications and

experience,



c)

d)

e)

f)

g)

came

Ch
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There was no significant difference between the

mean nerception »{ male students anc that of female
students in their attitude towards social studies.
There was no significant difference between the mean
attitude of social studies held by the male teachers
and that of female teachers. However, the analysis
Showad that:

There was significant difference between the mean of
teachers and that of students; and

Students ef literate parents were more favourably
disposed towards social studies in th=ir mean Atti-
tuces than Lheir countaerparts from non-literate homes.

Though most teachers involved in 'he teaching of

social studies wore incdecuately ngualified to handle
the subject, thoy tenonstrated overwhaiming positive
attituae toumres Lhie subject,

Findings
gased on the finnings of this study, the researcher

out with the follcowing:

Teachers a3na students generally emonstrated
favourable attitude towards social studies. Some
of the factors responsible for this were; it
enables them to be aware of their environment, it
teaches them to know their leaders and their
problems; to know “he rules and regulations of

this country; :now alout other people.
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This implies that social studies has bren accepted

by the institutions.

There was no significant difference between the
perception of male students and that of female
students in thair attitudes towards social studies.
The null hypothesis was retained. One could then
conclude that social stucies has been accepted by
students irrespoctive of their sex. However, one
could say that there was a slight difference in

thelr mean in faveour of the male students.

There was no zlgnificant diff..rence between the mean
attitude of social studies held by the male teachers

and that of [emale bteachers. The null hypotnesis

could not he rejociod necause there was no significant
difference botue n the aktitunes of both sexes towards
the subject, I'n: rensearcher, tnerefor~ concludes that
the botn sexes exhiliited similar attituies towards
social studices, ‘tiowover, snaly:sis showed that the
mean of the male counterparts was sliahtly greater
than tnat of the feamale. Tnis showed that male
teachers seemed L. nave more positive attitudes

towards social studies.,

There was nco Sicgnificant dif ference between the mean
of teachers anc that of students. This also led to
the retentioun of the wull hypothesis., Here, the
difference Letween the mean was not significant

at 0.05 level of signaificant,



There was no significant difference between the
mean of stucdents of literate parents anc that of
students of non-literate parents in their attitudes
towaras social studins, Thus, the null hypothesis
was retained an we conclure that students from
non-litarate parents exhibited similar attitudes
tc social studics as stugents from literate
parents. But the mean of students frcm literate
parents is qgreater than that of students of
non-literate varcnts. This couls be the result

of tne influence the literate parents had over
their children tovards particular subjects in the

schocl.

Majority of teachors anc students, that is one
hundred and twenty-four (124) teachers and three
hundred and uwin:ly-seven (397) students, agreed

that social stucies teaches one about one's environ-
ment. This m:aps that social studies has helped
them to broaden ‘noir kKnowledge about their

environment.

Moet of the stinoenis, that is four hundred and
twenty~-two (422) «nd aone hundred anc twenty-five
(125) teacn:rs ovrena that social stusies is one

of the important schocl subtjects. On- would

expect positive ~ttitudes here., This is because,
for students, it is a compulsory subiisct ana for
teachers, they weoulae not want to underrate the

subdject thev tonnh,
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Majority of teachers, that is ainety-five (95) and
four hundred an: twenty-three (423) students agreed
that learning social studies qives one the oppor-
tunity to learn many interesting things about one's
country. Tho students are curious about things in
their environmcnt. For teachers, it has helped

them to know many interesting things in the world.

The teachers <n. stucents showed their positive
attitudes towards social studies when a good
numper of them, one nundred anc thirty-three (133)
teachers an' fzur hundred anc forty-three (443)
students disaqreoad with the statement that social
studies was introcuced to increase the number of
school subjeacts. Ono woeule say that, the teachers
and stulents had cceplad the Subjects esver before
the introaduction of the subject. Jo introcducing
it now coes not a’fect the position o their

attitude towar.s it.

Most of the teachers that is nmue nunired and forty-
two (142) and three nuadred and sixty-four (364)
students acreced that scocial studies has helped them

to know the rulcs und regulations of the country.

Majority of studenlts and teachers, that is three
nundred and seventy-six (376) and one hundred and
five (105) resnctivolv agreed that social studies

nas helped them te ‘now more atout tnair leaders
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5.4

and their problems, one would sugygest here that,
learning about theoir leaders and pronlems, given
the children the feelinc of belonging and sense of
responsibility. For teachers, they learn that to

be a teacher is not an easy task.

Most of the teachers awc students agreed that social
studies helped them to solve so many problems. One
would then say that social studies teaches them the

sense of respensibility.

Conclusions

Based on the findings of this study, tne researcher

draws the fo.lowing conclusions.

1.

2.

3.

It has been shown that majority of students used in
the study, choweo positive attitudes towards social
studies.

It was found out that most of tne teacners who
taught social stucies, specialized in social sciences
such as Geograpnhy, History, Socioloay, pPolitical
Science and Ecconomics. This means they nad their
background in social science and tneretore, they
were not professionally qualified to teach social
studies. However, most of them showed positive
attitude towards social studies.

The teachers qualifications and experience seemed
not to affect the students attitudes trwards social

studies,.
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The finding, such as lack of professionally trained
teachers for social studics confirmed a part of the find-
ings of Abranham (1576) in the studies ne carried out in

zZaria Local Covernment Area,

5.5 Recommendations

From the summary of this study, one can infer that
much still need to be done to have social studies firmly
entrenched along with other school subjects in our edu-
cational system., Some of these include:

Teachars who undergo refresher courses, seminars
or workshops on social studies should earn or attract
increamental credits and/or count towards future advance-
ment as recommended by the New National policy on gduca-
tion for in-service training for teachers. This will go

to serve as inducement to others,

1. Inter school competitions, debates and quizes on
social studies topics should be organized by schools
in conjunction with the state government as this
will go to encourage students to have positive
attitude towards the subject.

2. A social studies programme be organized on Radio
and this should be carried cut in periods that will
be convenient enough for teachers and students from

which they would benefit.
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7.

€9

gxperts in social studies in conjunction with the
Nigerian =zducational Research Council (NERC) be
invited by schools to give talks to the students
and teacherse.

Institute of Education should introduce #.Ed.
social studiss. For instance, the University of
Benue State, yet to take off, College of Education,
Katsina Alla and QOju should be allowed to run B.Ed.
programme on social studies,

A local branch of the Social Studies /ssociation of
Nigeria (S0OSAN) should be established in Benue State
with Local Government Areas as headquarters as
junior secondary schools exist in all of them.
This will make it easy for the experts to give
lectures/talks to the students and teachers.
Seminars an<d conferences on social studies which
will be geared towards positive attitude towards
social studies should be held freguently. These
should also be organized on local government basis
to attract as many social studies teachers as
possible. The present social studies conferences
and seminars held in urban areas and university
campuses are of little value to the social studies
teachers in thz junior secondary schools in distant
places such as ienue State.

After the pre-service training, thare is the need
for in-service traininc so that the teachers keep

abreast with new ideas and developments in social






