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ABSTRACT

The nunber of students admtted into our
academc institutions is increasing yearly and
providing effective education for this teamng
popul ation without requisite environment is a najor
problem Hence, alnost all Educationists are
concerned wi th providi ng adequate | earning
experiences for these students so as to neet their
I ndi vidual |earning needs. But fromthe investi-
gation done it is obvious that all new students at
Ahnmadu Bello University are not aware of their
| earning environnment. This independent study
therefore attenpts to orient all new students of
A B.U, Sanmaru canpus to the various facilities
and services provided by the Institution. This
Is achieved by first assessing the students
needs systematically, and intinmately anal ysing
the target audience before an instructional
programre using the 2" x 2" slide sequences and

sound recording is designed.

(1v)
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CHAPTER ONE e
INTRODUGTTON |

The Ashby Commission in 1960 recommended some
negotiations with a view to establishing a University
in the then Northern Region of Nigeria and it was to
be located in Zaria. Following these negotiations,

a law establishing a provisional council of the
University of Northern Nigerian was passed in April,

1961 by the then Northern Nigeria legislature.

The University came into existence legally on I
Obtober, 1962, and teaching to some 100 students
started on 10 Uctober, 1962, Today, over 20 years
after the establishment, the University has grown in
enrolment and is endowed with attractive physical
facilitiegs that could improve learning for the
students if they are effectively utilized. The
present site of Ahmadu Bello University main campus ig
a vastly extended campus of the defunct Nigerian

College of Arts, Science and Technology, Zaria,

From the above background therefore, one could
say that Ahmadu Bello University was not
intentionally planned to take the present shape,
This could also lead to a better understanding of
why in Zaria alone, most of the physical facilities
are so scattered all over the three campuses
at Tundun Wada, XKongo and Samaru. A well designed

user environment should create an atmosphere
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that encourages the user, whether faculty or
individual student, to use the physical facilities
and to take advantage of all the services offered
there. Since our environment is an intergral part
of learning material, students ought to be aware of
their immediate environment and the physical
facilities therein, For these reasons, freshmen
into the University would probably appreciate more
the need for this project especially in this era cof
information explosion because the instructional kit
that is designed aims at bringing together all

these facilities for learning purposes.

rurpose of the Project

Ahmadu Bello University is located in
relatively rural surrounding, For a University of
this nature, its development programme goes beyond
the provison of the usual academic and administra-
tive buildings, It has to provide a lot of services
to both staff and students of the institution and
the new entrants to the University must all be aware
of these services, at the same time be able to use
them effectively. My interactions lately with some
of the second year students in the Faculty of
Education has heightened my interest in analysing
the physical learning environments of the Ahmadu

Bello University, Zaria, Some of these students
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claimed they have spent two sessions so far in the
main campus but without knowing what facilities are

available for their use outside the faculty.

It is on record that at the beginning of every
new session up till 1978 the University conducted an
orientation programme for all its freshmen., Since
then, this orientation programme is departmentalized
and often in most departments the programme is none
existent. (Balogun, 1983). Besides, whenever there
is a little crisis in the administrative unit as there
was in 1981/82 session, this programme is forgotten,
Coupled with this, is the fact that most of the new
students admitted rarely report to the Institution
on the official resumption date and therefore never
benefit frow the orientation programmes organized
for them. Similarly, the number of students admitted
yearly has been increasing tremendously since the
inception of the University. For instance, in 1962 the
students population was 426 but by 1980 it has risen
to 9,837. (Balogun, 1981). It is doubtful if the entire
freshmen are ever satisfied with Just a few days or

heurs of orientation exercise.

The problems outlined so far and more to be
jdentified in the cause of this product develcpment
have created a gap in the sessionally orgaenized
orientation programme in this University. Except

this gap is breached, the students may not get the
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desired awareness of their immediate environments.

Hence, this project is meant to breach the gap.

Significance of the Project

The contemporary concerns of educaticon in this
country are many and complicated, Significant among
these is the well-known fact that there is an
increasing number of students intake in our schools
and colleges and yet the facilities and fund
available do not match this increase, Providing
good education for this teaping population without

requisite environment therefore becomes a problem,

Similafly, there has been a.lot of 1iferature
on poor utilisation of most sophisticated media
especizlly in develdping countries. Costly Audio-
Visual equipments have been found rusting away in
most schools due to lack of trained personnels to
manage and repair them.(Ike, 1980), Using slide
tape programme in this project would prevent teachers
from facing similar problems since the manipulation
of a slide~tape projector is quite easy comapred to
e computer, or a 1émm film projector. Eesides, while
s0 many people have protested openly against cuts in
educational fund, others (like this writer) have
seen the current national economic stringency as a
blessing in disguise, This is so because more

educational technologists are looking around their



environments and are developing ideas into
teaching/learning materials, thereby saving more
fund for other pressing needs, Moreover, various
researches on learning, media and learners'
aptitudes have revealed that different students
learn differently and at different time/pace. As
early as the last decade of 19th century, A
writer like Snow had realized the importance of
individualized instfuction at schools., Some
rewrote courses sc as to permit learners advance at
tTheir own rate of progress, while others came up

with various programmes like:=

PLAN - Program Learning According to Needs,
IPI - Individually Prescribed Instruction

IGE - Individually Guided Imstruction. = :
' : . {(Duane, 1973)

All these were attempts to provide adequately
for individual learning needs., Contemporary media
developers are also making efforts at designing
delivery systems that will assist teachers in
individualizing their instructions and there is such
evidence in this project. By this project, the
writer has created asnother avenue whereby all
freshmen to the University are egqually involved
in their orientation to the campus irrespective of

when they report to the campus and irrespective of
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which faculty they belong to., The instructional
product developed can therefore serve a dual purpose,
It may be used by a teacher-led instructionsl group
or by an individusl studying privately in s carrel.
The significance of this project in education
therefore is in its efficiency - the educational
objectives are met with minimum input and maximum

output,

1.3 Procedure and Methodology

Choosing an Instructional Development Model:

There are well over sixty (60) Instructional
Development {ID) models so far built for the design
of instructions according to the available
literature on instructional development models.
Chosing what ID system to”usé in this project has
not presented much of a problem though, This is so
due to the various comparative studies done in this

area.

When Harold Stolovitch (1977) reviewed the
Literature on ID models, he did a comparative
analysis of about a dozen of them too., In his
conclusions, he mentioned that most of the existing
ID models have the same set up, that is:-

"ANALYSIS -~ DRSIGN -~ EVALUATION" kind of sequence,
A-D=E for short. ) | |
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Sivasailam Thiagarajan (1976) in his article, "Help,
I am trapped inside an ID model! Alternatives to the
systems approach," refered to in Instructional
Development Project Guide Book, also warned
instructional developers against spending more time
in building models instead of designing instruction.
To him Stolovitch's conclusions confirmed what he
earlier suspected about the existing models. For
these two reasons, one of the existing models is
merely adopted for use in this production., Several of
these models are presented in tabular or pictorial form
but they consist of three major stages or sequences,

analyse, design and evaluate,

! | ]

i |

ANALYSE | | pESIGN 'EVALUATE THE
INSTRUCTIONAL IINSTRUCTIONAL MATERTALS WITH
CONTENT | MATERIAL { | REPRESENTATIVE

! | | STUDENTS

! | i

Figure I: A-D-E model (Baker & Schutz, 1979)

However, there are many variations of the A-D-E
io7el, In the A-D~E model mostly used by subject-matter
experts the instructional material is first designed,

then evaluation is carried out with representative
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students and this step may be reverted to re-designing
of the material or the content would be analyzed
together with the effects of the materials, and its
objectives would then be derived. This variation of
the A-D-E model is more of an up-hill type of task for

develeping any instruction economically,

For this production; the classical A-D-E model is
used with all the three phases of its process, Phase I
of the process (the Analysis) to a large extent dictated
the nature of Phase II (the design), and the final phase
(Evaluation) is based on the effect of the design on the

learners,

There are differences also in the steps each ID
model has, the terminoclogies used in these models also
differ, For instance in some models the term "lesson
plan” is used while "“"modules" is used in others. Or
some models use "developmental testing" while others
refer to this step as the "formative evaluation" stage,
but in essence, it is the same activity that is being

carried out,

Also, some ID models developed differ from each
other in the areas or steps where greater emphasis are
laid, In some models, the developer lays greater
emphasis on the “Apalysis Stage" while in others the

emphasis is on the "Evaluation Stage.". However, if
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these surface differences are b#erlooked then all

existing ID models are about the same, giving the same

end results,

That is:=
- A set of Instructicnal Objectivés,
= An Instructional Material, and

- Jome data on the materials effectiveness,

Phase T
TASK
ANALYSIS NEEDS L 5 LBARNER | 1 concepr
Phase II - DESIGN - )

. } '
CONSTRUCT &NSTRUCTIONAL INSTRUCTIONA% HiNSTRUCTIONAL

PROTOTYPE STRATEGY/ SPECIFICATION OBJECTIVES
- CHOICE OF  [—|CRITERION !
MEDIA | MEASURES

Phase IIl = EVALUATION

SELF~-APPRAISAL ANALYSE
5| EXPERT APPRAISAL L &
LEARNER VERIFICATION REPORT RESULTS
| .
OPERATIONS
ANALYSIS

Figure 2; Fourteen Steps in ID process adapted from
: Instructional Development Project Guide Bock,
2nd ed. Indiana University, 1977.
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From what have been reviewed so far, it is
obvious that a typical instructional product
development effort follows & cyclical trial =
revision pattern that goes on until defined
performance criteria are attained, this also, is
the procedure this writer intends to adopt here,
But, all efforts are user-oriented, without which
the innovative end product will have little
instructional utility. Hence, the writer's
emphasis in this process is on the Phase I

activities, that is: the Analysis Stage.

The writer's assumption here is that:

- If the need assessment is systematically carried
out,

- the target audience intimately analysed, and

- the concept effectively defined then the
product will eventually be uz=fuly

Methods of Presentation

The concept developed in this project is
presented to the target audience using some (85)
2"x2" colour slides. The slide sequences also
have a sound accompaniment consisting of soft uusic,
cuetone tc the visuals and narration that explains
the Visuals as they appear on the screen. The
duration of the sound is twenty five minutes. It

is the combination of these visual stimuli with the
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audio stimulus that have made this medium (slide-tape
programme) a very forceful one in this instructional
situation because one stimulus is seen reinforcing

the other.

Contemporary researches have confirmed that
people learn better when they teach themselves and
that they learn faster when they interact with other
features of their environment, (Romiszowski, 1982).
The writer therefore is capitalizing on these 1982
findings by exposing her learners to the slide
sequences, the recorded programme together with its

manual,

The users can therefore arrange the slides
series themselves and have them projected on the
screen while they listen to the sound accompaniment,
(See chapter three: Step I Task Analysis). They
could do this individually in provate carrels or in
small groups of 15 - 25 learners led by a teacher,
This latter arrangement, it is believed could
generate some useful discussion among the learners,
It is therefore obvious that this instructional
product is meant to serve a dual purpose -

- 1t is to be used by a teac!:er-led instructional
group, and
~ by any individual studying privately in a carrel.

Irrespective of the method of presentation employed,
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it is highly recommendea that all users of this
product endeavour to read through Chapter 3 of this
manual and take a study trip round the main campus
of the University at the end of this programme,
Besides, this instructional package could be used
over and over again, as often as each learner feels

the need to,
(See Chapter three: Step 8)

Scope_and Limitation

This project is an instructional programme
depicting the physical learning environments of
Ahmadu Bello University, Zaria., The University is
guite a big one in size and has three campuses in
Zaria town alone namely:-

- The Main Campus of the University at Samaru,
= The Institute of Administration at Kongo Campus,

- and The Teaching Hospital at Tudun Wada.

This project deals solely with the main campus
situated at Samaru village. In it, a survey of the
physical learning environments of the main campus is
carried out, and the final instructional package is
such that appeals to users even outside an

instructional situation,

About 80% of the student population in this

institution do spend sometime in the main campus
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first before moving to their respoctive schools (for
~those whose schools/feculties are outside the main
campus), For this reason, the scope of this preduct
is narrowed to Just the maln campus at Samaru village.
It is essential to concentrate eflorts on a product

that will serve majority of the students.
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CHAPTER TWO -
REVIEW_OF PREVIOUS STUDIES ON INSTRUCTIONAL MEDIA

Most educators are no more in doubt as to what
those instructional media often labelled "audio..
visual” can do to learners. It is however, expedient
to briefly outline some of the specific ways in which

these sets of media influence the learners,

- They attract and hold their attention despite
all other competitive stimuli in their
environment.

- They zid retention of information and visual
images, h

= They assist them in forming éorreci images.

- They also assist them in understanding proper

relationships of component parts.(kri-~n-, 1972)

It could therefore, be saild that these media
have a wide range of application, extending from
the development of a factual memory to the
recognition of images that are projected on the
gscreen for some minutes, In general, they serve to
inspire action in learners, create desirable
attitudes, hasten the development of skills, orient
people to new situations and assist in explaining
how a 1ot of things work, This review deals soclely
with projected audio-visual materials used in the

learning/teaching situation.
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Research on Projected Motion Pictures

Paul Saettler (1968) in his book, "a history
of Instructional Technoclogy," looked at the early
instructional filu reseaich prior to 1934. He
maintained that the first large scale instructionzal
film research was undertaken in 1919 by the USA
inter-departmental social hygiene board to the
psychelogical laboratory of Johns Hopkins
University., It was "for the purpose of assisting
the laboratory in investigating the informational
and educative effect upcn the public of certain
motion pictures used in varicus campaigns for the
control, repression and elimination of veneral
diseases." The result was that the film was found
to be effective in disseminating information on
veneral diseases, but these researchers also
indicated that a simple film may not be effective
in bringing about any basic change in attitudes
or behaviour. lMoreover, Lashley and Wastson
(1978) observed that learning from films varies in
amount with audience characteristics. This
observation has only recently come to be
appreciated. A lot of findings have revealed
that most film makers live under the assumption
that they are enormously sensitive to their
audiences' needs, likes and dislikes. As a

result, they feel whatever they produced will be
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Just right for their audience, they may be right

but such film makers are rare to come by.

A case gtudy of Nebraska film programme was
also reviewed, This was a programme of educational
enrichment through the use of motion pictures. It
was sponsored by the Carnegie Corporation and the
motion picture Association of America through
Teaching film custodians. Nebraska's educational
leaders had long recognized the educational
deficiencies of their "small high schools" located
in villages and towns throughout the state, They
were aware that their schools were hampered by poor
or non-existent library facilities, inadequate
laboratories, and in some cases inadequately
prepared teachers. Wwith their experiences of the
world war educational programmes of the Armed Forces,
these educational leaders were convinced that film
could prove useful in helping to solve some of these
problems, After all necessary preparation and
studies, the program was used on public school
children in "grades 9 - 12," and, 70 schools in all
were used for the experiment, The design of the
study called for the use of standardized achievement

tests and film tests together with intelligent test,

The final result of the study indicated that

the experimental groups generally learned subject
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matter from the films that they would not have
learned otherwise. The result also indicated
that bright students henefited more from such
films in terms of actual lesrning, hence the gap
between the bright and brighter students was

still there unbridged.

There was yet another article hy Harfman,:
Frank {1961) in the A/V Communication Review, 1in
it attention is paid to the production of 8-im
silent film and super 8-mm films. He reviewed
the literature of developments in this area up
to 1961 and came up with some interesting
findings. He maintained that the meaning of a
visual message is often ambiguous and subject to
personal interpretation and therefore, suggested
that the use of words to direct learners'

attention was essential.

In 1973, William Allen carried out some
research on this area too, IHis findings supported
earlier works =snd extend works on pregramued
instruction, television as well as on other aotion
pictures. In his conclusion, he maintained that
active student response and participation was of
great help to learning, For, when a student
participated frequently by responding actively

to some stimuli, his learning of the materials
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would be increased, Also that instructional content
may be more completely learned if it is presented
to the learner two or more times, in identical or

varied forms.

Barely a year after, in 1974, Allen in another
article, "Intellectual Abilities and Instructional
Media Design," made some recommendations after
research findings on what could be done between the
intellectual abilities of learners and the ways
instructional media could be designed to suit them.
He came up with a generalized statement that can
assist a producer in designing A/V materials to
serve the intellectual abilities of each of the
three groups of learners better - that is, the low,
average and high mental abilities. This
classification is of particular interest to
designers in that there is an increasing attentior
being given to individualized learning programmnes

lately.

So far, all the summaries reported deal with
"Audio Visual® materials in general and sound/
silent motion pictures specifically, But between
1946 and 1954, a series of experimental studies
concerning the problems in production and
utilization of educational films were carried out
One such study was the one conducted under the

Yale Motion Picture Research Project by May and
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Lumsdaine in their work titled: “Lzarning from
Films', In this report, they came up with the
conclusion that a crude picterial presentation
whether it is that of pencil sketches of visuals
may be at least equal in effectiveness to a

polished colour film.,

Hence, they felt that the time ancd effort used
in such film production could equally have been
diverted to the production of other instructional
media. To them, it is not the medium which is the
answer to educational ills but how it is used and

on whom.

Research on Slide Tape Programmes

Going by the classification of media by
Schramm, the visuals under this group would largely
be those in the "first" to part of "third generation
media", and slide-tape programmes more than any
type of projected still pictures would feature

prominently here.

Edgar Dale (196S) in his book, Audio-Visual
Method in Teaching, also classified still pictures
into non-projected and projected pictures. Under
projected visuals he mentioned photographs or
illustrations for opaque projector, filmstrips,

micro-projection, siices and overhead transparencies.
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He also outlined the adﬁantages ahd the disadvantages
of using these projected pictures for educaticnal
purpbses. One of such limitations he mentioned was
that dark room though alright for viewing the picture,
was a hindrance to note taking during the presentation.
He however, went on to say that this can be mullified
by projecting fewer pictures at a time so as Lo
instensify the observations by individual students,
and allot more time for questions and discussions.
For sesthetic and motivational reasons, he encouraged
the use of colour in slides production, and suggested
some guides on proper screen positioning during

projection, like placing of screen above viewers head,

Tape~slide presentation is quite extensively
researched into and from findings one could say that
slide package 13 one of the most widely used projected
meterials in today's educational situation airl its use
is unlimited by subject content, IncidentalLy, but
for some notable exceptions, Instructional midia
research prior to 1950, was characterised by a pre-
occupation of what Lumsdaine in (1963) called
"Evaluative Cowparions,” and this hindered the initial

desire to use this medium frequently.

One medium was often compared against another

and the usual conclusion then was that there was
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no significant difference in learning between these
media studies. But after the second world war, a
transitional period came and the military force took
the lead, With this, old values of research were

being investigated.

There have been several reports as to the
effectiveness of slide tape or audio-tape programmes
in instruction. They have great teaching potential
especially with adult, well motivated learners, on
the basis of testing and student/teacher attitudes.
Evidence includes studies of researchers like Harden
et. al, (1968), Dunn et. al. (1970), Elton et, al.
(1971), Hills (1974) and many others. In 197,

De Winter Hebron found tape-slide instruction, more
successful in increasing student's confidence in
library use, and little different for information

retention from the orthodox lectures,

Also in a pilot test, Clarke (1975) examined
both the feasibility of individual self-instruction
with audio tape as an alterantive to class instruction,
and the instructional material itself. Iummediate post-
tests showed no significantly higher gains for the self-
instructed group, though the mean gains sc:rr cf the

class-instructed group showed a significant reduction in
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the long term post-test, Questiomnaire replies
showed that students on the whole favoured the
audio=-tape technigues but would have preferred it

with a visual support.

Similariy, Philips et. al. {1975) while
comparing tape slide and lecture methods in teaching
Opthalmoloasy found no sigificant differences botween
the methods in examination results. But tape~slid¢
was found to be time consuming in preparation though
consistently high standard, easy to present and

repeat, and above all useful for revisicn;

Chris Hawthorne later on in 1979 affirmed wﬁat
May and Lumsdaine had observed between 1946 and 195L.
In his article, "Why Tape S1ide?", he saw tape slide
programmes a5 being easier and cheaper to produce than..
instructional films for instance, and discussed his
reasons for using them pé}sonally. According to
Hawthorne, he was asked to start a film course in his
school and for four years he only succeeded in producing
silent motion films, This was because he lacked the
necessary equipment to synchronize sound into the film.
hence he ended up with silent movie. Coupled with this
was the poor picture quality of the 8-mm films he
used, Before then, he had realized that his pupils

were not adeqguately served with the general televised



23
programmes either, Beéides, most countries that
have comunitted themselves to using television for
educational purposes had done sc¢ by 1970, The
initial euphoria and enthusiasm then started to wenr
off, Most projects particularly the bigger and more
publicised projects like those in Samoa and El.-
Salvador were put under close scrutiny and their
weaknesses highlighted, The early assumption that
T.V. by itself could be the main agent for producing
educational change was by this time reverted. It
became abundantly clear that whers TV, wag not fully
related or integrated with the educational and
communication fabric of the society of its users.
it was not likely to be effective: coupled with the

poor circulation of the prograumes in some areas,

With the wearing off of the initial
 enthusiasm about educational films, and educational
television programmes in classroom situations,
slide tape programmes resurfaced and educstionisis
tend to see it as a new medium all.over.

In 1979, fvans further sought for ways of exploiting
the potentialities of sglide tape preducticn, He
presented some randomly selected children with

the completed slide production and they were to
prouuce the tave to go with it, Initially, they
had ne idea on how to begin, no thought was giveh

to the “planning” and "organizing®. Eventually,
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with the researcher's help the children were able
to draw up a storybecard congsisting of some 23
squares, The assumption here was that a large
number of the pupils pass through school without
ever lesrning to take notes efficiently, Unable
to read selectively and to summarise the given
information, most of the pupils often resort to

copying verbatim from their textbooks,

2.3 A Wholistic Picture of the Review

IF'rom what have been reviewed, it is obvious
that much research has been conducted on "Audio-
Visual" materials in instructional situations,
certainlyonly a very small percentage has been
looked into here, The writer has reviewed
materials relating to both slides tape, sound/
silent educational films knowing fully well that
they are not the same in format and she has
briefly looked into the present state of

television in instruction,

On the whole, the research findings have
not mentioned any sophisticated medium which has
superiority over the simpler ones, Instructional
value of specific medium like the educational
film are also exploited, Due to some financial

problems resulting in lack of necessary equipment
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to synchronize sound into locally produced
educational films, some media designers have opted
for the tape-slide instructional packages. A large
part of these stuaies deal with steps in the
production and utilization practices of the slide, tape
packages, From all the findings, it is clear that it
is not the medium used that matters but how it is used,

on whom it is used, and for what end.

Educational films can be profitable to the very
bright students but the pace will be too fast for the
slow learners as the Nebraska's experiment did portray.
Evidence suggests that low ability learners benefit a
lot from being askedto make some overt responses during
the lecture or presentation of instructional materials
and after the presentation., Hence, ways should be
evolved whereby thne entire learners are adequately

catered for at any instructional situation.

Similarly; since there should be no ambiquity in
educational Visual message, cine films by themselves
may not serve all the learners except when they are
used for a special de=ign. In such a case remedial
material should be at hand in case it is needed to
supplement the instruction, There should be a
narration to direct the lezrners' attention and this
should be clearly recorded, With slides tape

presentation "sound“ is achieved in a variety of
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ways, it ig either cuetone, a producer's narration,
an interview or some realistic sounds effect from

the tackground,

Finally, each medium should be adopted by the
user or designer to meet his learners' needs and
this 1is what the designer of this instructional
package has done, Before this can be successfully
done the designer needs to analyse both his audience
and his course content well, For these reasons,
more and more people prefer to produce their
instructional materials locally so as to meet

their individual learners' needs.




27
CHAPTER THREE

STEPS IN INSTRUCTIONAL DEVELOPMENT

STEP 1 Need Analysis

Analysing the need means identifying a problem,
and until there is a sound justification for this
product it is needless proceeding after this step,
else, one will merely develop a product with no
user., Recent writings treating the topic of needs
analysis have defined a need as a discrepancy or
gap between the way things "are" and the way things
“ought to be." (Burtqn & Merrill, 1977).

From the variocus attempts at orienting new
gtudents to this University campus, it seems
obvious that every member of the University
community appreciates the need for fresthunen to be
well'écquainted with their énﬁifonment. But a
comparism of the status quo at the campus to the
ideal situation which is desirous has revealed a
gap which must be filled. A visit to Ahmadu Bello
University at the onset of a new session often
reveals that:-
~ Precious time is wasted by students in ecither.

locating essential learning areas or never

-

finding them at all,

- Some are too exhausted for any meaningful work

at the end of the day after long wasted walks
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round the campus and,

- At its extreme, some inexperienc.d ones get
easily discouraged and eventually drop out from

the University thereby wasting sway their talents.

From all indications so far, there is ne~i to
conquer one’s environment before erfzetiva use of

the facilities provided in it can vo made,
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STEPS IN ASSESSING THE NEED FOR THIS PRODUCT

i |

CENTRAL i

‘ FACULTIES/
ORIENTATION | | DEPARTMENT
PROGRAMME. | ORIENTATION |
| PROGRAMME |
ADEQUATE | - } IN—ADEQUATE!
} o .
_l_ i
EXIT
(NO NEED FOR THIS PROJECT) | |
(1) (2) Gyl (5)
{ STUDENT ° VARIOUS MAIN  OFFICE ' SAMPLE |
AFFAIRS ~ FACULTIES/  LIBRARY! OF THE | OF THE
i DIVISION ° DEPARTMENTS . KIL © STULENT ' NEW !
. OF ABU | ! , UNION ' STUDENTS |
i o T
- ! I e
e ™ K . !-' - /"/
S, . ; - . - -
b . .;. ﬁ{:'-'_,.,. -
DATA
'IJUSTIFICATION

Figure 3: DNeed Assessment Steps adapted from
Oluyitan's Project J637, 1977.
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To justify the need for this pfoject, it was
necessary to examine the content of the central
orlientation programme for the freshmen, Had this
been adequate and proved that the new students
were given enough information and guidance to make
them sufficiently aware of their environment and
the facilities provided therein, then this project
could have been halted at this stage. But the
content of the programme proved inadequate or non-

exigtent,

The entire freshmen are not given équai
opportunity in the programme beczuse majority of
then report to the campus weeks after the resumption
date while the exercise is usually conducted in the
first two weeks of the opening. Further investiga-
tions revealed that since 1978 when JAME started
to control the admission exercise into Nigerian
Universities, the Student Affairs division of the
University ceased to conduct any central orientation
programme for its freshmen. However, the Students
Affairs Officer is scometimes invited by somne
faculties to speak to their students. (Interview

with Mallam Mani, 1982).

It has become the duty of each Faculty/
Department to conduct its new students round the

campus and its environs, An interview with the
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organisers of the orientation programme confirmed
there was a pgap in operation but there was nobody

as yet taking care of the existing problem, .
(Interview with Student Affairs Officer, Information
UOfficer Kashim Ibrahim Library, Secretaries to

Leans of FA3S3, Faculty of Science, and Faculty of

Education).

Next, the secretaries to the Deans of the
various faculties were interviewed, and some
indicated that their Deans merely talk to the new
students in the faculty for a few hours, as it is
obtained in the Faculty of Sciences, and Faculty
of Arts and Social Studies, While some faculties
like the Faculty of Education actually did organize
3 days crientation exercise for the new entrants
of 80/81 session, But since then nothing as
elaborate has been arranged, (Interview with
Dr. Vendiano). 7This information has revealed that
the entire freshmen are not equally oriented; some
are conducted round the campus while others are
merely talked to, When attention of the present
Student Affairs Officer, Mallam Mairiga Mani was
drawn to this disparity in operation he put up a
¥laisser - faire' attitude because to him there
was nothing his office could do since the current
admission body (JAMB) is always late in releasing

admiagsion results und does this at variocus time too.
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Mallam Bashiru Balarabe, the officer in charge
of the information unit in Kashim Ibrahim Library
(the Institution's main Library) was also
intervieweu on what his office cces to orient new
students to the campus. It was gathered that the
KIL staff only take studentc ercund the main Library
when the various faculties/departmental heads send
their students to them. Again therc is a gap in
operation here for it was also discovered that very
few departmental heads do send their freshmen to

KIL for crientation.,

From the office of the student union, it was
gathered that the new executives are rarely settled
enough to organize any orientation programme for
the freshman., A random sample o. the students were
also interviewed, [The sample comprised of - §
post graduate students who had their first degree
elsewhere,

- 10 first year students in ED 103 class &

- 10 students frowm the School of Easic Studies,
(Though findings made based on this sample may seen
invalid due to the small percentage of the student
population interviewed, yet it is a good indication
that all freshmen to the institution are not
adequately aware of their environment.)_/ Their
opinion about this project was a positive one. They

all felt excited over an instructional material that
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they could us¢ at their spare time and pace o

learn more about the main campus.

The above information therefore have Justified
the need for the pruduction of an instructional
material to fill the existing gap in the orientation

programme,

STEP 2 - Learner Analysisg

The target zudience for this product are the
freshmen to the university. This compriges the
graduate students from other universities, the NCE
graduands, the HSC and “ASC holders, Diploma
students, and new staff of the University. With
emphasis in contemporary education moving from the
teacher to the students, thege learners are the main
focus of this project hence, they have to be well

analyzed.

They all come from schools where English
Language was the medium of ingtruction and they
must have reached a certain reading/speaking
standard in the language before being admitted into
the University. Hence, the language standard of
this project is within their comprehension. As a
break from thec specialized scholarly style of
language they are often used to, the style of .

language used in the project 1s cbpversational,



3y

From the basic entry requirements into this
University, it is obvious that these students have
the capacity to learn but learners with average
and high mental abilities have been identified among
this group for attention. With these two classes of
learners in the audience, the content to be learned
are to be presented in a pace adequate for their
mental processing of the information. Naturally,
this group of learners do differ in their learning
styles. Some are "field dependent" while others may
be "field independent". It is assumed here that the
field independent learmers among them would perceive
the instruction analytically and may solve critical
problems easily at the end of the presentation. This
group of learmers would likely show greater interest
in the more impersonal, abstract aspects of their
surroundings, hence this instructional matcrial is
accordingly designed so as to make thelr learning
challenging enough. There is provision for the "ficld
dependent" learners in the group to be adequately
guided so long as their instructors make good use
of this manual, It is hoped that the instructional
kit will crecate variety from the traditional
lecture methods th. students are used te., Secondly,
as long as this instructional format is a departure

from their textbooks the learners' attitudes to
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the kit are highly positive, They may not all be
able to handle slide projectoré properly especially
those learners fresh from grammar schools, but they
would be puided to by their instructors or |

technicians.

A good number of them pass through schools with
limited learning facilities. Others who may have
attended well equiped and properly designed post
primary institutions before being admitted here
still need to be guided on to more challenging
learning materials as are presented by this kit.
Generally, they should all be familiar with good
physical environments that are conducive to learning,
but may not be aware of the facilities provided
therein here. Hence, the designer does'nt
anticipate any major misconceptions among them in

this subject area,

STEP 3 - Concept Analygis

"A concept is a capability that mekes it
possible for an individual to identify a stimulus
as a member of a class having some characteristic
in common, though such stiumull may otherwise differ
from each other markedly". (Gagne, & Briggs, 1977).
The concepts to be considered in this production are

what may be referred to as "defined concepts,' and
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these are "Physical Learning Environments" of ABU
Main Campus,

Definition of the concepts -

Learning refers to the act of gaining knowledge
or skill through studies, observations or experiences
in such a way as to form a desired attitude or habit;

cnd physical environment refers to our physical

surroundings - including everything which is outside
us., These concepts are so important to modern iceas
on teaching/learning stituations, Educators have
come to the realization that most students learn
{rom various sources and not only from the teacher.
They learn a lot from their envirconment toe, Since
the interactions between the individual and the
environment are so subtle and unobstrucsive, their
educative effects are often overlooked and the
possibilities of influencing our environment as

part of formal education is not fully realised,

This target audience is likely to use these
concepts in the following context:-
~ Wwithin the University campus,

-~ Throughout their life span in communication,

Some positive examples of these concepts that
share the same characteristics with them are

- VWater
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- Vegetation
- Animalsg

= Buildings
~ Air

Heredity would be seen as the only negative example

of the concept which learners are likely to come in

contact with, To characterize, describe, or define

a physical learning environment one could use

these attributes:-

- 4 comfortable hostel to retire to after a hard
deys work,

- iresh water and air for Health and strength,

~ Clean eating houses,

- I conducive place oi worship for spiritual
growth,

- Conducive reading/study rooms and learning

materials.,

A joint characteristic to identify all critical
attributes of the concept in the context while
eliminating the irrelevant attribute therefore could
be in seeing our physical learning environment as
everything which is outside our learners but which
encourages them to make effective use of the
physical facilities around them for learning and

hrbit formation,

However, from this :nalysis only the positive
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examples or critical attributes of the concepts are
included in the instructional material, and these

are what the learner:s should be aware of.

STEP 4 - Task Analysis

Identification of individual tasks is essential
in projects where pecple work in a team, but this
project is not a team work yet task analysis is
still essential at the utility level, Task
analysis is the first step in the 'Design Phase'
of the process, and Design begins with a
consideration of instructional objectives - that is
both the enabling and the terminal objectives. It
is however, the terminal or target objectives that

are subject to this analysis,

According to Gagne (1977) three kinds of task
analysis could be carried out, that is
- The information processing analysis
- The learning task analysis, and
- The task classification,
For this project the task classification type of
analysis is used., ''his is done so that the target
objectives may be classified into one or more of
the varieties of learning and a good indication
given for the necessary conditons for the learning

described.
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This classification is undetaken with the
understanding that this instructional product is to
be both self-instructional and also used for teacher -
led instruction., For with this clzssification the
instructor using this medium would be in position to
differentiate easy tagxs from difficult ones that

need greater attention in handling.

LEVEL OF
TYPES OF LEARNING
ACTS _ _.._FERFORMANCE_ _DIFFICULTY

1. After the first lecture, Manipulation A fairly
students are directed and Hecall difficult
to the media shelf so task
as to pick out the
slide tape sequence
on physical learning

environment,

2. The slide-tape Discrimina- A fairly
programme is picked tion and difficult
ocut and a learner Manipulation task.

moves to a private
viewing carrel,

3. Check for the Recall An easy
electrical socket task.
on the wall.

L., Set up a slide Manipulation A very
projector, and problem difficult
solving. task.
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7

9.

10.

1.

Arrange the slides
sequences in a slide
tray or carrier.

Focus the projector
onto a screen and

test the Visuals

Sleot the tepe into a
cassettee player or
into a tape chamber
of the projector.

Test the sound from
tape and make sure
that the cuetones/
narration synchro-
nizes with the

Visuals on the screen,

Adjust the volume and
put on the earphones.

View the slides and
listen to the
narration first time
through,

Run through the series

a second time,

regulating the pace to

suit individual user

4O

Manipulction
and problem
solving,

Discrimi--
nation

Manipulation

Discrimina-
tion

Discrimina--
tion end
Manipulation.

Manipulation

Manipulation

A fairly
difficult
task,

rately
difficult

task.

An easy
task.

A fairly
difficult
task,

A fairly
difficult
task.

A fairly
difficult
task.

A fairly
difficult
tas!i,
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Cast back your mind Rzen1l

. to all that you have

13,

1.

seen since your -
arrival at the campus
and gsee 1f you have
come across any of
the facilities

menticned in the

programme,
Attempt the reco- Problem
mmended activities solving and

at the end of this Manipulation
second viewing. o

Plan a walk round ) Recall and

the campus using Discrimina~
information from tion

this instructional
kit as guides to
identify the facili-
ties mentioned.

11

A fairly
difficult
task

A very
difficult

task.

& fairly
difficult
task.
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STEP 5 - Instructional Objections in Behavioural
Terms

Preparing instructional objectives is an
essential step in the design, It is here the
instructor decides on what he wants to teach his
learners or what they should learn and determines
the criteria for evaluation. In view of the dual
purpose of this instructional material, the two
most important types of objectives for instruction
are considered here, and thcse are:-

(a) The informational objectives that are often
used by instructional designers to communicate
their intentions to others, and

(b) Planning Objectives which are critical to the

entire instructional process. (see Steps 6 & 7)

Informaticnal Objectives:

(a) i. The learners will be able to identify
the correct section in a media center
where thev can find this instructional
kit,

ii., The learners will be able to set up a
slide~tape projector and preview the
instructional material,

iii. The learners will be able to name all
the physical facilitles around them in
the main campus and their contributions

to learning.
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iv, .The learners will be able to use
effectively, all the physical
facilities provided in their learning
processes,

STERPS 6 & 7 Ingtructional Specification and
Criterion lNeasures

Robert Mager (1962) recommended three elements
that should be included in behavioural objectives
each time an instructional objective is drawn up,

and these are:-

- A detailed descriptiocn of the type of observable
behaviour which the learner will employ when he

demonstrates mastery of the objective.

~ A description of the important conditiong under
which the learner will demonstrate achievement

of the desired objectives,

- And finally the criterion which will be used in
evaluating the success of the learner's }
performance,

Hence, Instructional Specification (IS) in these

behavioural objectives are solely for planning and

the criterion measures are the guides.

(b) Planning Objections Specified

As had been mentioned, one of the problems
faced by the freshmen into this institution is

that of insufficient orientation to their
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environment, Hence, a successful learner

will be expected to do as the result of this

module the following:=-

i, =

ii, =

After viewing the slides series twice,
the learners will be able to outline
the types of environment they

considered conducive to learning.

In a 20 minutes Quiz at the end of the
presentation, the learners will be
able to - name at least ten (10)
physical facilities in their

surroundings.

The learners will also be able to
bring out the various contributions

these facilities can make to learning.

Describe the specific environment
where each of these ten (10) facili-

ties may be found in the campus.

Outline their instructors' roles in

such learning environments.

The domain of the objectives

Most of the instructional objectives in this

module are in two domains. Where the learner is

expected to "Outline, name, and describe", the

physical learning facilities and the activities

could be both in the cognitive as well as in the
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psyschomotor domains,

But to demonstrate mastery in thosz instructional
objectives where the learner is expectea to "identify"
each facility and its environment during a field trip,
their activities could be grouped solely under the
psychomotor domain, The cognitive comprehension of the
concepts in this module should be demonstrated in the
learners' correct response to various mastery items
built into the instructional sequences and at the end

of the instructional objectives,

STEP 8: Instructional Strategy

The intcnded strategy for this project is a detailed
blueprint for slide-tape sequences. These slide series
are meant to be projected on the screen for either group
viewing led by an instructor or individual viewing in

a private viewing carrel,.

This strategy could be supplemented by a planned
field trip round the main campus. There are some
prerequisite skills that the learners must possess so
that this instructional sequence mey he effectively
utilized, these include:-

- ability to read and write in English,

~ ability to understand everyday spoken English, and

- for those learners who will view these slide series
in their private viewing carrels, they need to be
able to operate correctly the slide (tape) projector

and or the cassette player. Since most of the
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learners in the target audience have limited knowledge of
the working of a slide tape projector, the initial
strategy could be to view the slide series first in a group
led by an instructor, This may be followed by distributing
handouts where "Guides on using a slide tape projector™ are

outlined for individual use later on.

STEP 9 Format Design

The design for this project is presented on a story
board. The plan is divided into two (2} parts with the

left part carrying visual information.

All the common camera shots are skillfully employed
in the production of these slide sequences. That ig, the
camera angles of objective, subjective, high and low-angles,
It is expedient to emphasize here that in most filming the
camera is in the position of the observer's eyes and the
subjects or actors are shot unaware. This is what is often
referred to as the objective camera position. But when
the camera takes the pogiton of the subject's eyes s8¢0 that
it sees the obJect Just as the sublect sees it, or the
subject may even look directly into the camera's lense, then
the camera is assuming a subjective position. While is some
instances, the cameraman shoots over the subjects shoulder

with the camera at a high angle.(Xemp, 1980),

Also, a narration supplementing what is seen on the
gcreen is written out on the right part of the plan or

story~board,
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STEP 10 Choice qthedia

b —

Media selection is an essential decision in

instructional design because there are many

cheoices of media to deliver a single message.

Hence, there arc some fzctors to be considered

whenever mediz selection is discussed and these

ai'ts=

- task variables

- learner varizbles

- the assumcd learning environment

~ the economy and culture of the users

- the practical factors,

For this product the type of stimuli the learners

are expected to interact with are still-pictures,

spoken words and printed words. For these stimuli

the appropriate wmedia could range from handouts to

posters thus:-

Types of Stimuli
1. Printed words

2. Spoken words

3. S5till pictures and

spoken words,

Media Options
Books, programmed instruc-

tion; hanmdouts; chartsj
slide projectors; posters;

chalk~board; check lists,
Teacher; tape recording.

Slide tapes; veoice slide;

lecture with posters.
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4, Motion, spoken words [Motion pictures; tele-

and other sounds vision live demonstration,

5. Pictorial portrayal Animated motion picturess
of theoretical puppets and props,
concepts.,

(Adapted from Gagne & Briggs, 1979).

Using the above chart, media in groups 1 - 3 are

all good options for this product,

In censideration of the learners who will use
this instructional kit, there is also need to try
and match the learner with the medium he uses.
Lately, a research on "the trait treatment
interaction problem" has been carried out, The
researchers like Cronbach & Snow (1977) attempted
to explore the possibility of producing a practical
guide to aid a designer during this matching of
media to learners sessions. Many educators are of
the opinion that different learners due to their
individualistic learning styles could learn
better from media that match their styles. Though
these learning styles are not specifically known,
some crude indicators like the age of the learners
could be used and this is used here., Looking at
Edgar Dale's %“cone of experience," where he listed
11 categories of media in an age-related sort of
manner, one would realize that the more the cone is

approached at the apex, the more sophisticated the
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learners should be, (See Fig. i) Hence, since the
target audience in this project are slightly
sophisticated, (by this it means; they can
comprehend information presented in abstract form
due to their previous experiences), it is believed
that a medium using still pictures and some sound
recordings would present an efficient methods for

these learners,

Another important reason which prompted the
decision to use this medium is in the nature of the
concept to be considered, population of the learners
to be provided for, the availability of the media
equipment and the limited skill needed in
operating the equipment, Slide-tape programmes
could serve these learners in small study groups or
individually, and the concept could be well treated

using this medium,
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Besides, there is no point in acguiring any
sophisticated equipment when there is no trained
technician to wman it. Buch equipment would merely
be left to rust., The programmes are also designed
to meet local needs using materials that are
available locally. Besides, slide (tape)
projector is within the budget/technological
resources available in the main campus of the

University,

- If one considersg the advantages of tape-slide
programmes further, one could summarise that:
- they are cheap in terms of both hardward and

software,
= they are flexible in use,

- they can be used aszs coften as necessary to
suit individual needs or reverse for revision

to suit different rates of learning,

- not only do locally pfoduced instructidnal
materials prove often relevant in subject
content, individua; teachers could nodify
thelr materials to suit needs by producing
a new sound track from a master tape or a new
tape in another language. An illusion of
movement could be achieved if two projectors
and some manual or elegtronic dissolve system

are skillfully employed during the
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presentation but motion is not very essential in

tiis presentation,

However, this medium has one or two

disadvantages and these need consideration too.

there is one strong disadvantage when the
medium is selected for use in rural areas and
that is, lack of electricity supply or
uncertainty of regular supply. It is hoped
that an institution as big as ABU weuld be
centrally or locally electricified and so this

limitation could be taken care of,

Similarly, these slide series could get out of
sequence and be projected incorrectly
especially as they are designed to be handled
individually too. However, the numbering on

the slides would prevent such mix up,

i1 Constructing Prototype

The final task in the 'design stage' is to

construct a prototype for the purpose of evaluating

tiie instructional programme designed, Planning the

orototype test began when the design of the

instiructional product was prepared,

In the design the prototype test is presented

in the form of a story board (See Chapter 4). Here,

all aspect of instructional development discussed
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earlier on are put te use, and the instructional
sequenCES'wero such that did stand the evaluation
of experts (Like Alh., Tanko, Drs. 0Oluyitan, and
Balogun in the field, The sample of the learner
population used here were randomly sclected and it
is hoped that it was a true representative of the
entire range of abilities of the learncr pepulation,
The learners have also been sufficiently oriented
to the purposes and nature of the prototype test

before they were presented with the instruction,

SIEP 12 Evaluation

Evaluation procedures have been going on all
elong in this design., Ewvaluation process is said
to be in two stages, the formative and summative
stages. It was the formative evaluation that
produces the feedback which enabled the designer
of this kit to improve the product during the

development stage.

Summative evaluation refers 4o the overall
final evgluation of this product, and this took

place at the end of the production process.

Since this product was designed to breach a
gap in learners' needs, it is expedient to
evaluate it in the light of this. Various
evaluation schematas have been devised for this

but they all could be divided into:



(a) Self Evaluation,
(b) Expert Evaluation, and

(c) Learner Varification.

As the designer, major revision is not very
essential on my part since I have been criticising
this product from the inception of the idea to this
final product, But experts (managers of various
learning environments surveyed have been interviewed,
and instructors in the field have also gone through
both the manual and the instructional package: See

Chapter 3: Need Analysis and the Approval Sheet).

All the information got from them together with
that of the freshmen of this institution whom the
instructional kits were first ministered to, have
been used to improve the material., (See Evaluation
forms under appendix).

From all the steps employed in this production, it
is obvious that a cyclical pattern in analysis,

design and evaluation were adopted,

The designer wishes to maintain that if this
progranme achieves its objectives, then our freshmen
will in future have something to orient them to
the campus irrespective of when they report to the
campus and save their precious time from aimless

wondering.
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CHAFTER FOUR

This chapter deals with the detailed script.
This is the full performance tests or instructional

model designed to measure learning.

The aim of the writer sc far has been that of
designing and evaluating learning experiences to suit
the target audience analysed in chapter three. Now
that the instructional material has been designed,
the instructions presented through this medium has
to be evaluated, hence, the target learners are
given opportunity in this section to interact with
the instructional material., At the end of this
presentation or interaction, an overall final
evaluation of the product would be undertaken because
the feedback supplied by the target audicnce would be

constructively used in revising this product.

Before these slide serles are viewed it Is
advisable that learners turn tc chapter 3 of this
manual and read over the objectives for this
presentation., Also, the slides should be chanpged

as the cuetones are heard,



56
INSTRUCTIONAL MODEL

NOS. VIDEO AUDIO

- —— - e

1. CU: A, B, U, Loge| (Fade in) soft music,

2. CU: CAPTION: (Fade under) Soft music.
Ahmadu Bello Hello friends, you are
University warmly welcome to Ahmadu

Bello University, Zaria.

k1 LS: Aerial View The University was

of A, B, U, established legally on L
October, 1962 and named
after the first governor of
the then Northern Nigeria,
Sir Ahmadu Bello - the
Sardauna of Sokoto. It is
the premier University in
the Northern part of Nigeria
with three campuses in Zaria
alone, and other satalite
campuses in varicus parts

of Northern Nigeria,

4. LS: Samaru sign The main campus is at Samaru
post Village, and it will feature

in this programme.
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7.

L3: Aerial View of —[-The University though

the University

CAPTION:

CU: The physical
learning environment
A.,B.,U, Main Campus,

Zaria.

LS: University Main

Gate .

LS: The North Gate

MS: The Main Gate

-pesa w

located in a relatively
rural surrounding has a

wonderful topography.

Today, the University is
endowed with many
attractive physical
facilities that could
improve learning if they

are effectively utilized.

Two gates can lead you
inside the main campus -
both into the academic
and administrative area
of the University. These
are: the main gate,

- and the North gate,

Come with me for an
educational tour of this
University, it will do
you good, Friends, let's
all be together at the



58

10.

1.

124

13-

——

MS: The Post Office

LS: The Campus .

Mosque

LS: Aerinal View of
Amina Hall,

LS: Suleiman Hall

m———

main gate, You can take
a 1ift in the blue car
or follow that lady, we
are all going the same

direction.

On appreaching the main
gate, a post office on
our left handside reminds
us of the need to inform
our relations about our

safe arrival here.

On entering the gate, a
round top building on our
right handside reminds us
of Mecca., It is the cumpus
mosque where the moslems

say their prayers.

Just after this mosque is
the only hall of residence
solely for the ladies,
(the Amina Hall),

A few poles from the ladies
hall is a similar building
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housing the male counter-

: parts - this is the

] Suleiman Hall, Other halls
of residence for men are
evenly distributed all

over the campus, and each
of these halls has a
dining hall attached to it,

14.| MS: Dan Fodio Hall To the West of the campus
is Dan Fadio Hall which is
often occupied by the
Veterinary/human medicine
students. To the North
is the Ramat hall, to the
East is the Akenzue hall
presently occupied by
both male and female

stvd nts, There is

also Ribadu hall almost

opposite Suleiman hall,

15.{ LS: The Campus - Between Amina and Suleiman
Chapel halls one finds the campus
chapel for christians

worship. The chapel caters
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16,

3 ——————

MS: The Senate
Building

e S

-

for both staff and students,

for catholic worshippers

as well as for the protestants,

The service conducted by the
protestant group is non-
denominational, The cross
on top of the chapel reminds

us of calvary,

Towering above all other
buildings on campus is a
storey building known as
the Senate Building.,
Located at a stone throw to
the West of Amina Hall the
building serves as the main
administrative block of the
University. Students book
for their accommodation
here and buy meal tickets
too, Beside this building
is the convocation square
where most public gatherings

are held,
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17.

18.

19.

20.

ey

LS: Acrial View of'_}

the University

Bookshop,

M3: The Front View
the Bookshop

CU: Inside the

Bookshop

MS. Bindery Machine

From the main lane leading
into the campus is a
beautifuily constructed

building.

This is the University
Bookshop.

A closer look inside the
bookshop reveals its
wecalthy stock in all
discipline., You are free
to make your choice but,

first check your pocket,

Moving away from the
Senate building and Jjust
by the Mathematics
department is the Bindery
Unit to take care of all
worn out books and other
bindery services. This
big machine you are seeing
puts finishing touches to
bound materials. Thesis

are bound in this unit.,
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L

23,

2l

me e by o el e
n ——

CU: Fass Lecture

Eall

MS: Traditional

Drama Theatre

CU: Language

1 Laboratory

LSe: Fine Art

Garden

PR R YR U YL TP R

62

At the Faculty of Arts and
Social Sclences are various
shapes of 1earning areas.
This lecture theatre is a
multipurpose one. It
houses meetings, large
group lectures and films

viewing.

Cultural dances and drama
take place at this
Traditicnal Drama Village

behind the Staff School,

various types of
laboratories, FASS is not
left out here. ©She is in
a private ligstening booth
at the French language

laboratory.

At the Fine Art Department

is a beautiful art gallery,
This department is surrounded
by the computer center, the
School of Basic Studies,

Biochemistry Departiment and
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26,

27.

28.

29.

—— .

63

CU: Saw Fish

MS: A sculpture of
an operated

machine gun,

Caption:
CU: Faculty of

Science,

CU: Geology HMuseum

Cl: Specimen of
Rock

[

—— —

1
l.
|

Faculty of Environmental
Design and it is a nice

relaxation spot.

Move inside the Art GCerden

and theres ere many things

of interest there. This is

a sculpture of saw fish,
Ever seen a life one? Ne&?
Well, that 's how one looks

like,

A war front? DNot at all.
You are still at the Fine

Art Carden,

Another large Faculty
comprising of many

departments.

At the Department of Geology
one can learn 2 lot about

Nature,

A chat with the museum
attendants can enlarge your

knowledge on rock formation.,
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30.

31.

32.

33.

t

LS: Wind Gauge at
the Gecgraphical
garden,

MS: Biologiczal

Science Latoratory

LS: Botanical
Garden

LS: The University

Dam

—— P —

;Learn about direction of
Ethe wind here.

]

Get into the Department of
Biological Sciences learn
more about "Land and Water
Animals". The lady you are
seeing now has a fish pond

and she knows a lot about

fishes.

A S minutes walk towards
University Dam from Faculty
of Arts and Social Sciences
takes you to another lovely
fruit garden, the Botanical
garden, A lot could be

< -

learned from here.

The University Dam, Did you

say a University Dam? Yes
. of course, A.B.U. has a dam

for use by both staff and

students when water board

fails. A pail of water from
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the dam takes you a long

way on such days,

CAPTION: i Students: and staff obtain
CU: SECURITY their Identity cards here
HEADQUARTERS

CU: Officers Meet the officers at the

working on 1.D, Security Section and get

Cards., i an identity card for
yourself,

CU: Officers If you have a car, it is

issuing I.D, - here you can obtain a car

cards, label too, with an I.D., Card

and a car label you can move

around the campus unmolested,

CAPTION: The University runs free
CU: Main Campus Health Services for all
Clinic Students and Staff within

the main campus,

MS: A doctor You only need to register with
testing heart the "Sick Bay" as a new staff
beat, or a new student, then free

treatment is meted out to you

when in poor health,
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LS: Sick bay Side-

View

CAPTION:
CU: IYA ABUBAKAR
COMPUTER CENTER

MS: The ZTontrol

Room

MS: The Users'

Room

- s e -

The Sick bay is situated

} near Suleiman ifall, and it

is neatly kept with flowers

infront.

The University computer
center for data analysing,
named after Professor Iya
Abubskar - one time Vice

Chancellor of A.B.U,.

This is the main data

control unit for the center.

Students and Staff are
allowed into the users roocm
to make use of the computer.
You cair only communicate
using this medium if you
have a code number at the
computer center, Are you

interested in using the

| center? Yes, then meet the

staff incharge and get

yourself a code number,
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M

45,

Le.

' CU: Kashim Ibrahim

. Library

CAPTION:

M3: Information
Source Unit, 1
A new Staff

receiving informa-

tion,

MS: A Library
Staff using the

catalogues

MS: A Library Staff

helping a reader

The main library serving the
entire University Community

often referred to as the KIL,

Anypody can ask for assistance

in the information unit.

| The Library holdings are

contained in the catalogue.
Catalogue - an index to the
Library could be arranged by
subject or author and they
could take various shapes.
See the hox-=like card
catalogue at the background
and the leaf catalogue which

she 13 using?

Kashim Ibrahim Library has
many dedicated Staff, Why
not solicitate for their
help when you are in

difficulty?
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r——

u7.

u8.

LS.

50,

18: The circulation

deslk,

1.3: Reference

Section.

Reference materials.

L3y Private reading

carrels,

ClU; Center for

| Educational

Technology

R

If you are a registered
reader, you are entitled
to borrow some books. Do
your selection from open-
shelves upstairs and then
get them charged out to

you downsteirs,

For research students the
Library's collection is
rich, Reference materials

are kept in the ground

floor of the Library.

Carrels in Library provide
private places where Libfary
ugers may work undisturbed
by various program |

activities.

Center for Educational
Technology provides various
services to the University
community including |

photographic and photocoupying

?services.
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51.1

52.

53.

5.

M5: A graphic artist

CAPTION:
CU: INSTITUTE
TOR ACGRIC. RESEARCH

CU: Pamphlets on

display.

MS: A Graphic

artist.

Graphics and other flat

pictures are produced at

the center. These materials

are often used for
instructions or for
enlightenment campaigns,
He works hard to get them

ready.

At the Institute far
Agricultural research a
lot of services are

provided too,

The research findings of
the Institute are
communicated to the public
through radic messages and

pamphlects

The non-verbal method of
communication is algo
employed. Their graphic
artists communicate the
research findings to the

public using pictures,
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56,

57,

58,

59.

Caption:

_CU: Ingtitute of

[

Iducation,

¥3:; A Graphic

artist

CU: Faculty of

Education.

MS: Children

Constructing

LS: Children at

play

The Institute of =~
Tduer tion 1il
AERLE «~ (Agric Extention
Research & Liaison Services)
and Center for BEducational
Technology provides photo-
graphic services to the

staff and students of the

Institute.

He aszists in the production

of various teaching aids

used at the Inatitute.

One of the biggest faculty
in the University. It
caters for infants as well

as adults,

When children are 1left on
their own, creative thoughts
come to them, Students
studying infacts method can

learn a lot from these kids.

A real demonstration session

for student teachers,
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63.

65.

! LS: Children at play

MS: Kids' Learning

environment.

LS: Staff School

MS: A classroom at

the Staff School,.

CAPTION:
CU: Faculty of

Medicine

LS: Faculty of

medicine

}

, Children love variety.

Children "tune in and out?®
of their teachers hence
their environments shonld

always be enriched.

At the University Staff
School where a formal sch-
00l session is run for the
older children, there is
often a forum for
interaction between the
teaching staff and the

pupils.

Flat pictures can change
a shabby learning area
into a lovely one as the

one you are seeing,

Pre-Clinical students spend
their first two years at
the main campus unlike the
law students,

The faculty has just been
expanded to cater for more

students.
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66.

67.

68.

69.

}
]
!

LS: Anatomy Department

CAPTION:
CU: Faculty of Vet,
Medicine.

LS: A Vet. doctor

Examines an animal,

LS: Adult Education

Center

RPN —

The medical students are
first introduced to their
discipline using models

of human beings.

Faculty of Veterinary
Medicine where Vet,
doctors are trained.
The Veterinary Students
of the University are
completely trained at

main campus.

At the Vet, Clinic all
types of animals are
examined and treated.
Students are not allowed

to keep pets in their

halls of residence though,

Ahmadu Bello University
caters for all learmners
at all levels., At the

Adult Education Center

age is no barrier to

learning.
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70,1 MS: Radic Recordin

) Studiec with two
|
i

presenters.

71.} LS: The Gymnasium

72.] LS: Games Field

73. LS: Basket ball
pitch,

3
{
|

b
r

The center has radio

recording facilities and
a message can be sent to
the general public using

radio receivers,

There is a large multi-
purpose building on the
way to the staff gquarters,
this is the gymnasium,
Activities like dance,
indoor games and beauty
contest could be held

here.

Entering the ceampus Ifrom
the North gate, one sees
first of all a large play
ground. This shows how
important games is to

effective learning.

For variety, facilities are
provided for various gemes.
Lovers of basket ball are
provided for, It is very
close to the convocation

square.,
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71—]-.

75.

76.

77«

78.

MS: Swimming Pool

MS: Swimming Pool

fountain,

LS: A.B.,U, Press

LS: Mainterance

Departmant.

LS: Facilities
opposite the Univer-

sity's main campus

A swimming poel if you
[prefcr that.

]
A continucus fiow of clean

water from that fountain
keeps the swimming pool

save at all times,

For easy publication of
works in the University
there is a press at the

outskirt of the main campus.

All staff occupying the
University Quarters could
have their broken down
furniture replaced or
repaired in the maintenance
department next to the

police gates.

Samaru village has also
changed rapidly to meet the

demands of the University

community.
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79.

80.

81,

MS: Kowa Stores/

Watch repairers!

| stalls., etc,

L5:; Commercial

Banks.

CU: RECAPITULATION

What have we

learnt today?

T

POpposite the North gate,

t (outside the campus) onc
%finds a mini-market
popularly referred to ashthé
_‘KDWA store'., This store
serves both staff and |

students of the University,

There are some commercial
banks outside the main campus,
and these serve the university

community too.

We have Just gone through

the varlous physical learning
environments within the main
campus of Ahmadu Bello
University, Zaria. We have
also looked into their
contributions to learning

in this community. These
slides series may be projected
once more before the follow

up activities,




76

82.

83.

8l.

85.

CU: THE END

CREDIT:
PRODUCED BY
COMFORT EKPO

CREDIT:
SUPERVISED BY
FUNSO OLUYITAN

CREDIT:
NARRATION BY .
IYABO AGBELUSI

(Fades in) soft music,

Soft music

Soft music

Soft music fades out.
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CHAPTER FIVE

CONCLUSION AND RECOMJENDATION

Ahmadu Bello University has provided a lot of
services to both Staffl and Students within the Hain
Campus as have been seen from the slide sequences,
The task of this project was to make all new entrants
to the University aware of these services and at the

same time be in position to use them affectively.,

The need analysis sonducted in Chapter 3 did
prove that many people would welcome this instructional
material as something to fill the existing gap in
orientation programme for all freshmen. From all the
steps employved in this production, cne could say that
this product can stand any evaluation sechamata, for
it is obvious that a cyclical pattern in Analysis «

Design and Evaluation was adopted,

The feedback obtained from experts and
students representative whom the instructional kit was
first presented to have been used to improve the
material, (See Appendix II for the Evaluation forms
used,) It is the designer's hope that this finished
product does meet all users' needs, and that all new
entrants to the University be positively aware of

their environment,

Finally, to make sure that this procdvct gets
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to my target audience, I recommend it highly toe those
officers who organize all forms of orientation

programme within the Main Campus.

I alsc recommend - this manual along with the
instructicnal kit to all users so that they may
make use of the guides provided therein,

Utilization Guides For Students In A “Self-
Instruction™

1 In any new énvironment, one can't help asking
a few questions, and reading notices.

Through this means, a student would get hold
of the slide tape sequence on physical learning
environment of the Ahmadu Bello University, and move

to a private viewing carrel,

2. Read through the objectives of the prdgramme

from the manual,

3¢ Check for the electrical socket on the wall

or floor,.

Lo Get a pamplet containing guides on how to

set up a slide tape projector,

_ 5. Arrange the slide sequences in a slide tray

. or carrier and view them once through with the

accompanied commentary without interrupting..
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6. Run through the series a second time, this

time regulating the pace to suit your speed,

7. Attempt the reocommended activites at the

end of this second viewing,

8. Assess yourself using the answers supplied

at the appendix of this manual.

S. If the assessment is poor, plan a walk round
the Campus using information from this instructions
as guides to identify the facilities mentioned

and learn using them,

Utilization Guides For Teachers In A "Teacher-

1. Each teacher using this kit should first go
through this manual, preview the slide series and

be aquainted with the content,

24 Arrange back the slides some minutes before

the lesson,

3. Discuss the main objectives of this programme

with your students to heighten interest,

Point out what they should look for while
viewing. This will help greatly in directing

the students' attention,

L. See to the physical setting of the classroom



5.3

80
you intend to use for the instruction so as to

create opportunity for maximum viewing and hearing,

5. Present the programme first time to the

students with no interruption,

6. Interactions between the students and the
teacher. Use this time to correct errors of
observation, and explain unusual terms used in

the narration,

T Recapitulate the main objectives of the
instruction,
Educate the students on liow to sieve out

vital information from the entire slide series,.

8. Present the programme a second time, holding
each slite frame on the screen as long as it is
necessary, DBe sure the narration synchronizes

with what is on the screen,

This regulated viewing will give the
teacher an opportunity to direct and focus his
students' attention so that they don't end up
being entertained only, thus missing the message

of the programue.

Follow=Up Activities For Remedial and Enrichment:

B ——

A specimen set of multiple choice and short

answer questions are provided here for practice:-
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7. On getting to the main campus, you can book
for your accommodation and buy meal tickets at:-
(a) The Post Office
(b) The Main Gate
(¢) The Senate Building

2., The "Giant of Ahmadu Bello University"
coined here refers to:
(a) The Vice-Chancellor's Lodge.
(b) The Main Administrative Block of the
University.

(c) Both a and b are correct.

3. The Fine Art Lepartment is surrounded by the
following l places,
(a) Faculty of Science, Institute of Health,
Faculty of Engineering, the University
Press,
(b) Senate Building, Ramat Hall, Amina Hall
and Faculty of Education.,
(c) School of Basic Studies, Computer Center,
Department of Biochemistry and Department

of Building,

i, The language laboratories are in:
(a) Faculty of Science
(b) Faculty of Arts and Social Sciences.

{c) Faculty of Environmental Design.



82

5. 4 fish pond may be found at:
(a) The Fine Art Department
(b) Near the University Staff School.

{(e¢) Biological Sciences Department.

t, The Kashim Ibrahim Library ’KIL) l:nés books
to both Students and Staff only after individual
borrover had:
(a) Completed reacers' registration form,
(b) Taken the books needed to the counter.

(c) Seen the University Librarian in charge.

1 Te locate any material in the Library you
have to get to the index of the Library. Index
here refers to:

(a) The back of the Library,

(b) The Library Catalogue.

(¢c) The Circulation desk.

8. ‘"he ground floor of the Main Library houses:
(a) The Circulation desk, Information Unit,
Toilets, Technical Section and
Reference Materials.
(b) All books on Humanities and Africa
{c) All non-print materials, books on

Science and Technology.
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9. To analyse data after conducting a research,
one may use one of these places:
(a) A Research Library
(b) The Gymnasium
(¢) The Cumputer Center,

10, In which of these environments would you
comfortably sit to write a term paper?

(a) amira Hall Common Room

(b) Private Reading Garrels at KIL

(c) Traditional Drama Theatre

11. Public enlightenment campaigns for farmers
are usually organized by:

(a) The Anatomy Department

(b) Institute for Agric Research

(c¢) A.B,U., Staff School.

12. New entrants to the University may obtain
their car labels and identity cards from:
(a) The Security Headquarters opposite FASS.
(b) The Commercial banks opposite the main
campus,

(c) The Senate building opposite Amina Hall,

13. Name 5 physical facilities that you have come
across in thils instruction and state their

contributions to learning:

(1)
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(2)
(3)
W) _ | _
(5)

e — -—
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14, A Post Office often used by the University
Community is situated:
(a) Centrally within the Main Campus.
(b) Near the Main Cate to the University.
(c) By the North Gate,

15, The places that provide Photographic Services
in the iMain Campus are:
(a) The University Press and Bindery.
(b) AERLS, Institute of Education and
Center for Educational Technology.

(c) A1l departmental Libraries.

(TICK THE CORRECT ANSWER)
16. Branches of some Commercial Banks are

situated within the Main Campus.
{True or False)

17. Kashim Ibrahim Library among cther facilities

has photocopying and book-binding facilities.
(True or False)

18. A non-refundable deposit of :.20.00 is
required b the sick bay before treatment is

administered to new students.
(True or False)
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19. There are dining halls for all the Halls of

residence:
(Irue or False)

20, The University bookshop and all the departmental

Libraries serve the same function:
(True or False)

21. Faculty of Law is not in the Main Campus:

(True or False)

22, The University Clinic (Sick Bay) within the
Campus attends to all students and staff of the

Campus Community,
(True or False)

23. The Maintenance Department of the university
serves all staff occupying the university quarters.

(True or False)

24, At the Adult Education Center, a life long

education is provided for the University Community.
(True or False)

25. A radio recording studio is found at the

Faculty of Arts and Social Sciences.
(True or False)
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APPENDIX 1

ANSWERS TO THE MULTIPLE CHOICE QUESTIONS

2.

3.

The Library - It provides a

conducive atmosphere for studying.

Bookshop ~ It helps learners to spend
a little amount for a personal life
time copy of textbooks, therevy

serving their time.

Computer Center - It facilitates data

evaluation,



by,
15,
16,
i
18,
19,

False
True
False
True
False
True
True
True
True

False

(OR

Sick Bay ~ It provides health

services to both staff and students.

Hostels - These provide comfortable
(Halls of residence)
places for students to
retire to after each
day's work,

ANY S5 CORRECT SET).




APPENDIX [T
EVALUATION FORM 1

Learner Appraisal Form:

T

5.

Was there any orientation programme for new
students in your department? YES / / nNO / /

Comments:

If YES, were you present during your departmen-
tzl orientation exercise? YEs / / NG /[

Comments:

The subject of this presentation is
{a) Very new to me [ /

{(b) Quite familizr tome [/ /
(¢) Supplementing what I knew /[ /

Comtents:

The English usage (the diction) is simple encugh

for we, NOT TRUE VERY TRUE
1 2 3 4 5

Comments:

New students tc this campus should see this
program, they will benefit from it

NOT MUCH VERY MUCH
1 2 3 L 5
Comments

I will recommend the program to my friends
YES / / w0 [/ [/
Comments:

GENFRAL COVMMENTS:




EVALUATION FORM 2

Expert Appraisal Form:

NAME:

DESIGNATION:

DATL:

The objectives of this program are

VERY VAGUE CLEARLY EVIDERT
1 2 3

Comments:

- ———————

The information presented in the program are

NOT ACCURATE VERY ACCURATE
1 2 3 L 5

Comments:

. — -

What I like about the presentation

Comment:

What I didn't like about the presentation

Comment:

GENERAL COMMENTS:




EVALUATION FORM 3

Subject Appraisal Form:

NAME:

DESIGNATION:

DATE: __

1. Information presented for the objectives are
INADEQUATE VERY ADEQUATE
1 2 3

Comments:

-

2. The students' completion of this program should

"be. NOT BENEFITIAL VERY BENEFITIAL
1 2 3 L 5
Comments: |

3. The scope (coverage) was:~-

INADEQUATE GQUITE ADEQUATE
1 2 3 4 5
Comments:

i, On the whole how would you grade this work in
its attempt to bridﬁ%aa gap created by the
insufficient/non-existence of an organized
orientation exercise in the main campus?

VERY POOR EXCELLENT
1 2 3 L 5

5. GENERAL COMMENTS:




APPENDIX 2a
SUMMARY OF EVALUATIONS BY OBSERVERS

T e A R ki g N gy e S o A P Al SRS AR W N v I .

There were six observers during the presentation
of the Instructional kit designed, All of them were
of the opinion that the work was very satisfactory,

A breakdown of their comments were as follows:=-

- Four of the observers were students. They all
confirmed that there was no orientation programme
for them., Two of these students felt chis gap in
operation has made it difficult for them to get
used to the campus. Generally, they were highly
impressad with the kits as it was quite informative
and provided them with proper orientation to

Samaru Campus,

-~ The fifth observer, a subject expert, a lecturer
Ahmadu Bello University felt the product was

excellent,

- The sixth observer, an expert in Educational
Techneology said that both the presentation and

the Instructional kit were very good.



