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ABSTRACT

This study is a sociolinguistic survey of
attitudes of educated Nigerians to English usage
in Nigeria. It assumes the existence of a
Ni gerian English and identifies penultimte and
final year Nigerian undergraduates specializing
in Educati on and/or English as constituting a
segment of the educated users of English. It then
assesses the acceptability of selected Nigerian
English lexical and syntactic itenms of usage to
4:00 of the above-defined respondents randonly
selected from two federal universities; the
Ahamadu Bell o University, Zaria in the North and
the University of Calabar in the South, to

represent a North - South bal ance.

The mat ched-gui se technique (MGT) of |anguage
attitudes assessment was used to elicit the
reactions of the respondents to the selected
items of usage. It conprised a free response
Acceptability Rating judgenment test and a
compl ementary forced-choice preference test where
the same items of usage presented in the earlier

judgement test were paired with correct® English

Vi



alternatives (British Standard English - BSE).
By contrasting the free spontaneous reaction
scores of the items with the preference scores for

the same itens paired with 'correct® English
alternatives, legitimte Nigerian English usages

wore identified.

From the analysis of the results obtained,
the researcher cane to the followi ng conclusions:
(') that the attitudes of educated users of English
to Nigerian English are influenced by allegiance
to BSE, the 'correct' pedagogical model their
school i ng had exposed them to; (2) that nuch of
the hitherto identified Nigerian English usages
were actually transitional errors caused by faulty
English | anguage teaching and | earning; (3) that
in educated usage, legitimate Nigerian English

usages are consistently preferred to the 'correct'
BSE equivalents since the fornmer reflect the creative
use of the English |anguage to acconodate the

Ni gerian socio-cultural experiences; (kK that the

i ssue of a standard Nigerian English cannot be

di vorced from the notion of international

intelligibility if the emergent variety is to be

accepted as a medium of international exchange,



The inmplications of the above for the
classroom teaching of English were that, the
teacher of English had of necessity to be
prescriptive by drawing the line between bad
Ni gerian English and linguistically creative usages.
But that prescriptivismdid not connote arbitrari-
ness, pedantry or unrealistic conservatism else
the teacher might find himself in a linguistic

Si beri a.
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ABBREVIATIONS .NU DEFINITIONS

ASE: American Standard English.

iLttitudes: An attitude, according to Droba (1933),
is a mental disposition of the human
individual to act for or against a definite
object (educated Nigerian English in this
study) .

BESE: British Standard English.

ELT: An acronym for the profession of English
Language teaching both in native and non-
native English speaking communities,

ZNE: Educated Nigerian English. The term as used
in this study, refers to the standard usage
in each variety of English discernible in
the Nigerian English language sciene
(excluding pPidgin), It is not necessarily
associated with the educational attainment
of the user or class of users, but is
characterized by appropriateness and
intelligibility.

ZS8L: English as a Second Language. It refers to
a situation where the English language
though not used as a native language, is
accorded an official status and is used
for a wide varicty of purposes, as in

Nigeria.

xiid



Gh: General america, one of the three main dialects
of American English, equivalent in status
to the Received Pronunciation (RP) in
Britain.

Judges: This refers to the respondents used for the
language attitudes tests in the study.

MGT: Matched-guise technique = an indirect langunge
attitudes measuring method developed by
Wallace Lambert and his co=workers in
Canada in 1960,

HE; Nigerian Englishj; which in this study refers
to the totality of the varieties of English
used in Nigeria (excluding Pidgin).

NESA: An acronym for the Nigeria English Studies
Association.

lligerianisms: These are usages which reflect the
adaptations of the English language to the
Nigerian socio-cultural cum linguistic
environment. Such usages that do not
obstruct communication but are creatively
effective.

NNE: Non-native Englishes, It refers to all the
varieties of English used in non-native
English speaking communities; for example,

Nigerian English, Indian English, etce.

xiv



NSE:; This is the hypothetical variety of English
which would emerge when Nigerian English
is stripped of all errors. It would be
socially appropriate, intranationally anc
internationally intelligible, comparable to
other World Standard Englishes like the
ASE or BSE.

RAP: Received Pronunciation - the name given to the
regionally neutral accent in British English.

WAEC: An acronym for the West African Examinationsg

Council.



Chapter 1

INTROVUCTION

1.0 Need for the Study

The field of English language teaching (ELT
nenceforth) is under seige. At the centre of the
crisis is the question of correctness in usage =
an issue which has generated much acrimonious
controversy between supporters and critics alike
as the following titles exemplify: Cottle (1975),

laments The Flight of English and in 1977 Hudson
compiled The Dictionary of Diseased English.

leanwhile, Hall (1950), pontificates Leave Your

Language Alone! and Labov (1970), offers an

apologetics on 'The Logic of Non-Standard English!,

to mention just a few.

The battle line is drawn between the
doctrinaire and descriptive attitudes to usage.
The doctrinaire and authoritarian camp take it
for granted that f'there is a right way to use
words and construct sentences, and many wrong ways'
(Follett, 1966: 3). They invoke the age old rulesg

to give credence to their preferred usages.




Using the Latin model as their touch-stone, they
will dismiss 'Who did you see?', as 'incorrect',
preferring the objective whom as the 'proper!

form (i.e. the accusative case). In the same
vein, 'under no circumstance' is quite wrong to
them on grounds of illogicality - one cannot be
under what is around (Latin circum). They also
insist on limiting the reference of between to two

items, on the strength of its etymology (bi-twain).

In opposition to the doctrinaire prescrip-
tivism are the descriptivists supported by modern
linguistic science. This latter camp, as if to
spite the opposition, adopt the extreme stance of
ldenying that there is such a thing as correctnoss..
their governing principle epitomized in the title
of a speech by a distinguished member of the
profession: '"Can Native Speakers of a Language
Make Mistakes?" (Follett, op. cit.). To the
descriptivists then, 'correctness' in language
use is a misleading notion. R,A. Hall, Jr. (1960),
sees 'correct' language as nothing short of g
confidence trick when he declared that he was
looking forward to a time when 'a claim to
dispensing "correct¥ gpeech will be Lrealed o
being equal in fraudulence to a claim to dispensing

a vure all in medicinet, He consolidates his



position later on by adding that 'the only time

we can call any usage totally incorrect is when

it would never be used by any native speaker of o
language, no matter what his social or intellectusl
standing' (Hall, 1964). Quirk (1962) is of the
same view when he contends that what we mean by
correct usage is decided not by grammarians or

English specialists but by common usage.

In such a climate of linguistic strife, the
work of teachers of English and incidentally, all
toachers who use the English language for instruce
tion, is made more and more difficult if not
impossible. Baker (1970: V) writing of the ELT
situation in England has this to say:

The teaching of English is no
easy task. For about fifty
vears teachers have been
increasingly bewildered by
conflicting advice... The old
grammatical certainties have
melted away together with so
many previously accepted
standards.,.. The aims of
English at post - G.C.E. and
even before that level have
become less and less clear,
The result is a sort of aim-
lessness, even listlessness in
the classroom. What should be
taught? The answer to this
question still remains to be
settled.

If the above were true of a native language

setting where a large majority of the populace speal:



and write English as a mother tongue, then in nca-
native English speaking settings the ELT condition
can at best be described as dismnl. In these
latter contexts, the majority of English teachers
being non-native speakers of English lack that
native-speaker intuition which could have guided
them in matters of usage., Moreover, the orthodox
forms of English in thesc settings - British
Standard English (BSE) and American Standard
English (ASE) - often exist in conflict with less
orthodox variants which have developed locally
(such local variants are labelled non-native
Englishes "NNEs" in this study). The increase in
diversaity of forms of English available for use
brings in its wake attitudinal conflicts among

its users.

In Nigeria for instance, where the transplanted
native variety of English - BSE -~ has given rise
to various variants of NNE, different climates of
apinion,; ranging from zealous euphoria to 'righteous!
disdain, abound among the 'élite and language
oxperts alikey fOor any usage suspected to be a
TNigerianism. ©On the one hand, linguists like
Bamgbose (1971), Adetugbo (1977) and odumuh (1981)
anong many others, have attested to the legitimacy

of an indigenized variety of English identifiable



a8 'Nigerian English' (NE). Some foreign experts
like Richards (1979), Strevens (1980), and
Broughton et ale(1970) have even advocated the use
of such a variant for classroom teaching. But on
the other side of the divide, Salami (1968), and
Adeyanju (1981) to mention a few, taking their cue
from native-speaker experts like Prator (1968)

end McGregor (1971) declare that setting up such

a locally acceptable variant as NE for pedagogical

purposes will impair international intelligibility.

From the foregoing, the teacher of English
in Nigeria is bound to be disorganized like his
counterpart in other NNE-speaking nations. His
perplexity is aggravated by the fact that for all
the euphoria over a domesticated English, and the
desirability of adopting such for classroom
teaching, there are yet no pedagogical grammars
or manuals to guide ELT planning as far as NE is
concerned. 1In fact only a handful of rescarches
on NE have direct pedagogical applications (see
Adetugbo, 1977; Jibril, 1982; Banjo, 1971; Ekong,
1982; Abubakar et ale 1982; Odumuh, 1984; williams,
1984), A disappointed jpdevanju (1981: 15-16)

dismisses the epoch of researches in NE as:



.ss (decades) of fashionable
sociolinguistic distraction
(during which) nothing useful
has slipped into the English
classroom in Nigeria., There is
hardly any handbook on Nigerian
English pronunciation and usage.
Worse still, the distinction
between what is the result of
bad teaching and/or poor
Tearning and thercfore outright
faulty, and which represents
linguistic creativity is much
blurred today. (My emphasis
underlined) .

This study is an attempt to fulfil that need -
identifying what is creative linguistic usage
emanating from the symbiotic marriage of the English
language to the Nigerian socio=cultural and

linguistic enviromment,

1.1 Purpose of the Study

The purpose of the study is, first and
foremost, to assess the nature and extent of the
acceptability and re jection of a number of debatable
usages at the lexical and syntactic levels of
liE« The usages are debatable in the sense that
they are acceptable to some linguists, educated
Iligerian English users as well as native speakers
of English, while others question their legitimacy,
It is the purpose of this study to measure the
attitudes of English language teacher trainees and

English honours students towards such usages.



Sccondly, it is to identify a typology of
legitimate usages eligiﬁ?e for the emergent
NSE)
lligerian Standard English,/while eliminating the

unacceptable and illegitimate.

Finally, it is hoped the findings of this
study will provide teachers of English with
pragmatic informuation about current English usage
in contemporary Nigerian society, so that they
would be able to perform their duty of teaching

appropriate usage with neutral objectivity,

1e2 Statement of the Problem

The study will scek tou answer the following

gquestions:

1. What are the attitudes of English language
teacher trainees and English honours
students towards certain lexical and
syntaotic items of usage in NE?

2e Are the elicited attitudes constant, or
do they vacillate in the presence of &
'correct' model of a standard English,
i.e. BSE?

3. What is the difference, if any, in the
acceptability of lexical over syntactic

items of NE usage?



b, fiow acceptable are culturally conditiomned
items of usage (lexis and idioms) across
the different first language backgrounds
of the respondents?

5. What is the difference, if any, in the
degree of tolerance of Nigerianisms,
between English language teacher trainees
and English honours students?

6. What is the effect of the test batteries

sequencing on tolerance for Nigerianisms?

1.3 Hypothesis

The null hypothesis for the study is that:
Attitudes towards Nigerian English usage are not
affected by attitudes towards British Standard

Znglish.

That is to say, there will be no difference
in the responses of the judges when they are
presented with items of Nigerian English usage in
isolation and when the same items are later on

paired with British Standard English alternativess

The research tools for data collection and
atatistical analysis used to test this hypothesis

are discussed fully in Chapters 3 and 4.



1.4 Basic Assuoptions

The following are the basic assumptions upo:

wraich the study is based:

1. That attitudes are acquired through
learning as confirmed by research
(allport, 1924; Razran, 1936; usgood,
1957). That the respondents after an
immersion of at least twelve years (6 yoars
primary, 5 years sqeondary, and at least
1 year university education)in English
language usage, must have developed soms
sort of attitude towards usage in genorel
and should be able to take a stand onr [I2
usage «

2. That since the respondents will be engaged
in active academic pursuit, their
linguistic reflexes will be very finely
tuned, to enable them to adequately
discriminate between errors and standcxrc
English usage.

3. That a person's attitude towards an
issue can be elicited and measured using
the matched-guise technique (MGT) used
for this study (Lambert et al, 19603
Lambert, 1967; Cooper, 1975; Fishman

et &l' 19??).0
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4. That the emergence of a Nigerian Stand-x»d
inevitacle
English is an J phenomenon bascd

on the theory of lahguage vardation

(Weinreich, 1953).

1¢5 Significuncc of tﬁﬁ Study

The question of Lnglish language usagc is of
practical educational importance in Nigeria, sinco
the process of education is inseparable from the
inglish language, which still remains the principegl
medium of instruction in spite of the governmental
:zove to replace it, at least in the junior primary,
with Nigerian langunges. Thus this study will be
of pedagogical importance not omnly to teachers cf
inglish, but also to all teachers in Nigeria who

usa the English language as the medium of instruction.

The findings of this study should furnish
the English language teacher with some informatio-x
on the type of English he should teach. Armed
with such information, he should be able to adopt

an objective stand on NE usage.

The result of this study might persuade the
various examination boards - the arbiters of
Inglish language usage in the Nigeriaun academic
circles to wodify their standard by accomodating

linguistically creative NE usages.
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The study should also be a contribution to
offorts in language stuandardization, particularly
the standardization of NE. In this wise, it should
he of much interest to ELT textbook writers,
curriculum planners, teacher trainers, language

policy planners and lexicographers in Nigeriae

16 Limitations of the Study

The study assesses attitudes to English usage
among educated users of English in contemporary
lligerian society. It identifies penultimate and
final year Nigerian undergraduates specializing
in Education and/or English as constituting a
segment of such users (see Section 3.2, for the

rationale behind this cloice),

It uses the matched-guise technique (MGT) to
measure the acceptability of selected items of
debrntable usage in Nigerian English (NE) at the
lexical and syntactic levels. The bulk of the
material is heavily biased toward written langunge

(ﬂee 3‘2.. 1) -

Since for practical reasons, it was not
possible for the investigator to reach the target
population, two federal universities reflecting a

llorth=-South balance were selected as experimentally



accessible population (the Ahmadu sello University,
Zaria in the North and the University of Calabar ia
the South). Altogether 400 undergraduates of the
rbove~defined criteria were randomly selected as
Judges; 200 from each university. They represented
56 out of the 394 different Nigerian language groups

(Hansford et al. 1976).

In view of the above limitations, the study
is necessarily illustrative rather than comprehensiva.
Its findings would be saying in effect; 'This is tle
way this class of educated Nigerians use the English

language to accomodate their Nigerian experience'.



g
.
o

REVIEW OF RELATLU LITERATURE

20 ;ptroduction

This chapier reviews the literature on lan v-c e
variation along temporal and spatial dimensions,
with special reference to the English language, the
linguistic universals in language change and their
realization in NE. Finally, attitudes towards

language change and their implications for NE are

examined,

Pe1 Language Variation and the Englisi. Language

Gne oif the most fascinating
thirugs about language 1s its
seemingly infinite variety,...
Each language... manifests
variations induced Ly sSpace,

time and situation (Lanjo, 1979).

That one language could give rise to many cifferaent
tongues in the course of time, is a linguistic axiox
as old as man, OUne cof tLue first hypotheses of languare
variation postulated by the medieval philologists
was adapted from the story of the Creation (Genesis, 1).
In what came to be known as the 'Sabel Hypothesis!,

they postulated that the whole world had but one

13
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language which wiraculously generated other tongues
in the course of time. From this premise, they
ceveloped the language families theory. The
gsocial history of the classical languages reveals
this process ol language variation or devolution
(Quirk, 1960, 1972; Brann, 1980), in time as well
as in space. The existence today of Classical
Greek in opposition to the spoken varieties withixs
the same geo-political setting, is a manifestation
of language change in time. The sawe can be said
Zor Arabic and Hebrew, among many others. The
emanation of the present day Romance Languages
from a common stock, Latin, is an exawple of
language variation caused by geographical separa-

tion.

English is not an exception to this phenomenon
of language fissiparousness; il auything, it is
the one language that has seen the most or greatest
changes of any contemporary language. The
differences between the English of Chaucer and
that of Shakespeare, is evidence of the inglish
language change in time. Besides, this change ig
an ever continous process. Thus in modern
Znglish we witness chunges in standard usages
such as: 'Between you and 1'j; 'It is me';

fdifferent to'; 'Between seven nations',
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Language change iv.uced by space is evidenced
when groups of native -peakers of a language are
separated, and they deport the language from its
native home. One of the most striking characteris-
tics of a spatially separated language is its
adeptability to its new place of operation. This
adaptability, tagged ‘deviation' (leinreich, 1960y
Bynon, 1977) is a natural and an inevitable
language phenomenon. Natural in the sense that
language has always been a tool in the service of
man, who manipulates it at will as he secks to
communicate with, or, mislead his fellow man, or
use it creatively to accomodate new environments
aud the ever changing experience of life.,
Inevitable in the sense that language is dynamic,
gver changing irrespective of its status, even
in its own native setting, Thus we find the terms
'nativization' (Kachru, 1961b), and 'indigenization!
(lloag, 19773 Richards, 1970a) more concordant
with the concept at works Other euphemistic and
metaphorical terms used to describe the process
of language variation caused by &patial separation
are; 'transplanted', 'transported', or, 'twice=~
horn', varieties of the language (Turner, 1966j%

Ramson, 1970; Mukher jee, 1977).
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One finds 'transported' Englishes springing
up in the former English dominions of North
America, Canada, Australia and New Zealand. In
these settings, the gnglish language though used
Wy a substantial number of the population as a
first language, is different from its parent
stock, BSE, by virture of its contact with new
lands, with their daifferent c¢limates, terrain

flora and fauna, as well as different languages,

A similar process of English language
nativation to accomodate new environments and new
axperiences is manifested in the ex-colonies of
the British Empire in Asia, Africa and the pacific
Islands. But these varieties of English are quite
different from the transported varieties in North
America, Australia, New Zealand and Canada (Baugh
and Cable, 1978). In the ex-colonies, there was
no significant population of English native
speakers who settled down to establish the English
ilanguage and culture permanently. Rather, the
Sritish administrators and missionaries 'presided
over communities which throughout remained oviere
whelmingly non-English in ethnic stock, social
habits and language' (Moore, 1969). However,
during almost three hundred years of coutinous

c¢ontact with asia and africa, the nglish language



1as been completely adapted to accomodate the

local contexts, and could be said to have gone
through the process of nativization. 1In anglophonea
JJest Africa, for example:

Newspapers are produced in
English, journals in English
grow in number year by year,

and parliamentary debates are
for the most part held in
English., West Africans are
contributing, often through

the medium of impeccable English,
to scientific thoughts and
historical investigation; and

the new poetry, drama and fiction
in English which is now emerging
from West aAfrica is catching the
imagination and commanding the
admiration of the English-
reading world, (Spencer, 1971:2).

The English language then through the process
of language variation has spawned other Englishes
throughout the world, and nov ranks as one of the
world's most popular lungusges with over 700
million speakers, out oi which, roughly 400
millian epeak it as ¢ second or foreign language

(Newsweek, Nov. 15, 1982).

2¢2 Common Features of Nativized Languages

When a language 1is imported
from its home of abode, and
taught as a second language,
there must be deviations from
the norm of both languages,
(Weinreich, 1968).

That a wanspgrted language must deviate

from 3ts parent stock in order to adapt to its
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new place of operation, is a linguistic truism,
Zut more often than not, this deviation is given

=z pejorative connotation, especially in situations
vhere the troensported language is used by non-
native speakers, In such situations, the
deviation becomes synonymous with substandardness,
or !'fractured' and 'mangled'!' usage, attributed to
the interference of the non-native speakers' firast
languages with the new language. Undoubtedly,
interZoraonce {rom the languages of the new
arvironments does uaffect a transplinted language,
more obviously at the phonological level in the
form of acconts, but to present it as if it were
the overriding factor in languuge variation is to
distort a linguistis fact, Besides, interference
is a natural by~product of bilingualism and its

geffeet 1a met unidirectional (Weinreich, op. cita)}

Structurally, a transplanted lanyuage does
not deviate from the parent lsnguage in any
undament«l sense, since it 1s o dialect continuumn,
8till linked to its parental source by a linguistio
umbilical cords That is to say, the mtructure of
transplanted languages obeys the same essential
. x*ules of well formedness (Cnomsky, 1957), or have

“he same ‘common core' features (Lyons, 1968), as
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the parent languages. As such, a parent stock

and its variants are basically one and the sanme
language. For example, if the sentence pattern

of a parent language is say, SVC or 50V, the
nativized variants will adopt the same pattern,
and, if CV, YCVC, or CCCV are the phonological
sequence, failing which they would be termed
different languages. iowever, it is at the levels
of lexis, semantics and pronunciation that the
most perceptible distinctions of nativized

languages are exhibited.

The history of the English language in new
settings confirms the sharing of these common
core features peculiar to all nativized languages.
For instance, structurally, American English,
fustralian English or South african English are
Dasically ti» same, Likewise¢, Indian English,
Filipino English, uhanaiaa English or Nigerian
English share the same grammatical structure
with all Englishes everywhere. At least, they
21l employ the same English alphabets and obey
the sane rule of sentence formation. DBut
variety markers are discernible at the lexical,

syntactic, semantic and prosodic levels.,

At the lexical and semantic levels,

nativization occurs in the forms of borrowing,
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adaptation or extension of meanings to reflect
the different socio~cultural and linguistic
settings in which the transplanted language now
operates. Thus the English language in the
process of adaptation to the New World, borrowed

words like raccoon, moose, skunk, tomahawk,

moccasin, canoe, sguaw, totem, wigwam, toboggan,

from the Amcrican - Indian languages. American
Znglish also absorbed new words from the earlier

Buropean settlers; portage, chowder, cache,

c¢aribou, bureau, bayou, depot, pumpkin, prairie

came from the Frenchj cookie, stoop, boss, scow,

dumb, sleigh, bsanta Claus, bedspread from the

DJutch; creole, abode, bonanza, cockroach, corral

stampede, vigilante, ranch from the Spanish.

Familiar English words like robin, corn, turkey,

rabbit, lumber, and many othuers have been given

somewhat modificd meanings different from their
traditional BSE usages (see Mathews, 1931; Francis,

1958; Partridge ond Clark, 1951).

Australian English in a similar fashion

borrowed boomerang, kangaroo, wombat, gum-tree,

ond dingo from the aboriginal languages. At the

same time familiar English words like blue, bush,

creek, field, station, and rum had their meanings
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aither extended or moditied from those found in
traditional BSE (sce lorris, 1898; Baker, 1945;

Ramson, 1966; Turner, 1966).

In non-native settings like Africa, Asia,
2nd the quibbean, the nativization of the lexic
and semantics of the English language became so
expansive as to embrace transluations, semantic
shifts and hybridization. The following examples
from West African English embody translations;

chewing-stick (twig used for cleaning the teeth),

cover~-shoulder (blouse), hot drink (spirit),
- m

lutdooring (first appearance of a baby in public),
Small house (toilet), tight friend (hosom friend),
gemantic shifts. sir (honorific for a superior),
Borry (gemeral cxpression of sympathy), welldonc
{general greeting for anyone at work), and

hybridizationg dunnodrums, bodom beads, awerba

lamp, gele veil (Bamgbose, 1971; Sey, 1973).
Kachru (1965, 1966) lists - large number of such

nativized English usage in Indian English.

Nativized features of g€nglish at the syntuctio
level are embedded in idioms and clauses. For
example, American English favours many preposi-

tional idioms where udk will make do without, as

in: check up on, cash in_on, look up to, get by with,
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consult with (sec Follett, 1966; wWebster, 1956,

1961; Francis, 1958; Fyles, 1952). Australian
English contains the following idiomsj§ put a pot
on (inform on somebody, rat bag (eccentricism)

beer up (drunk), - Turner (1966)

Kirk-Greene (1971) records bone-to-bone

(a man dancing with a male partner), to use longe

leg (using unofficial influence to secure service),

to branch (call at a place), to escort somebody

(see him off), enstool (instnll a king) as sonme
examples of West African English idioms (see also,
Damgbose, op., cit.; Adetugbo, 1977, 1979; Scy, op.
cit. Odumuh, 1981), Kachru (1975, 1978) and
Cassidy (1966) :1s0 record Indian aund Jamaican

English idioms, respectively.

The nativization of the phonclogy of a
transplanted language is mostly minifested in the
modifieation of the vowel sounds .nd prosodic
features such as, stress, intonation or tone,
rhythm and assimilation, resulting in 'local
colouring' (Grieve, 1964) or accents peculiar to

the different varietiesa

From this brief outline of the features of
nativired languages, we have sought to establish

that word borreving, expansion of the lexical range,



aamantic shifts sod phonology modification, are
antirely normal processes of languages in contact
with new environments which are exhibited by the
different varieties of English in the world.

Thus, all the Englishes in the world are the natural
outcome of the adjustment of the structure of the
parent language BSHE to new situations; as Haugen
(1938: 113) has rightly observed, ',.. what has
really taken place is a shift of structure...
correlated to a shift in cultural and social form'.
e shall next examine how the same process has
helped to shape the emergence of a Nigerian
English.

73 The Nativization of the English Loanguage
in Nigeria.

Reflecting on the nature of the English
ilanguage in Nigeria, Professor Tamuno in his
opening address to the 9th Annual Conference of
the Nigeria English Studies Association (NESA) had
this to say:

The English language is no
longer foreign to Nigeria for

we have effectively appropriated
it. In the process of appro-
priation, many varieties have
arisen... We have to reckon
with the hard fact that....
Nigerians have successfully
colonized English as a second
language, (Tamuno, 1979).
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Professor Tamuno's stateuwent was an affirmation
of a natural linguistic phenomenon; the adapta=
tion of a transplanted language to its new
environment, In other words, NE has emerged as
part of the social history of the English Langunge
in new geographical settings. as is nornal in
language nativization, the bulk of the nativized
features of the English language in Nigeria is
contained in the lexicon and semantics of NE.
Lexical and semantic adjustments are natural
sociolinguistic processes of languages in contact

(Weinreich, op. cit.).

#hen two languages, and, incidentally two
cultures are in contact, v Decomes necessary
Tor the languages of these (ultures to adapt
themselves to each other, so as to be able to
express unfamiliar concepts. As such, the
Znglish language in Nigeria, like any other
language in similar circuwstances, has had to
adapt itself to the Nigerian environment by
oxtending its lexical and semantic resources to
accomodate the local terrain, fauna, flora and
climate, as well as the socio-economic, political,
religious and educational set-up., Examples of

local food items and drinks in NE lexicon include
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eba, fufu, amala, gari, ckara, suya, Eanlaf

okporoko, egusi, emu, burukutu, pitto, kai-kai,

end many others, [t also bu rows words like

buba, danshiki, aso ebi, wonyosi, akwete, gele,

saban riga, ukad, onvonyo, from local items of

clothing, Chieftaincy institutions also loan

honorifics to NE lexicon as in; ubong, {ba, Ubi,

gpir, Nsom, amanyanabo, among many others.

Neologisms and hybridization are other
eiramples of the resourcefulness of the English
language in relation to the Nigerian socio-
cultural and linguistic settings. Neologisms
embrace those individual or compound words whose
clements are adapted Lo coniorm to the morpho-
phonemic combinatory rules of the recipient
language (Lyons, 1968), while a hybridized
compound comprises at least one lexical item froo
Lthe foreign language, and the otheis Fiwa the
native languages (whinnom, 1971)Y. The following
examples from NE are illustrative of the above

features: chewing-stick, go-slow, talking drum,

leoin-cloth, barbing saloon, small housc, invitee,

house warming, kia-kia bus, gele veil, egusi soup,

uta music.
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NE idioms provide examples of semantic
shifts and/or, extensions as in the following
expressions: Sorry (expression of sympathy),
Jelldone (greetings to some at work), Ekxcuse me
(secking permission or calling someone's attention),

I'm coming (I'll be back shortly), Is this your

aye? (It*s ages since we last met), hay we live

to _see ourselves tomorrow (good night), You have

no_chest (you are a coward). 5Studies done by

- prosnahan (195%), Bamgbose (1971), Akere (1960),
idetugbo (1977, 1979), Zoadi et al (1968) and
Odumuh (1981), among many others have confirmed
the adaptation of the English language lexicon
.nd semantics to che Nigerian sociolinguistic and

cultural environment.

At the syntactic lewel, however, apart from
the identification of local jdioms, there appears
to be a lack of consensus among Nigerdan linguisto
on what constitutes legitimate syntactic feaatures
of NE, and what is grapmatically unacceptable or
illegitimate. 1In other words, the distinction
between creative syntactic manipulation devised
1to carry the weight of our (rigerian) experience
( Lechebe, 1975: 62), and occasional 'non-systematic
deviations' (Corder, 1967, 19Y73), associated wit:

linguistic immaturity is blurred. For example,



Clagoke (1961), identifies NE syntactic class
nerkers as comprising; neologisms, extension/
restriction of lexical meanings, transliterations
from the mother tongue, redundancy, inappropristo
ugse of idioms, violation of the rules of semantic
selection and co=occurence restriction as well aco
the use of big words. He holds up these featurecs
as symptomatic of the general poor standard of
the English language in Nigeria. However, he adds
on a more realistic note that:

~se wWhile some (of the listed

features) are deviants, reflecting

transitional competence (Corder,

1973), others are culturally

motivated variants, reflecting

the socio=-culturnl environment

in whicih the £nglish language is

used in Nigeria, (Olagoke, 1981;

37) .
Such culturally motivated variants which can be
identified from his list are, neologisms and
lexical shifts, which we had earlier c¢ndorsed as
legitimate language nativization phenowena. The
remaining items on the list are instances of errors

in the use of English as a second luanguuge (ESL)

wiaich he has rightly acknowledged,

Odumuh (1981), also identiiies NE syntactic
aspects as comprising among others; omission of
articles, pluralization of mass nouns, reduplica-

tion, confusion of reciprocal and reflexive



clauses, and an phorical polarity in answering
Zos/No guestions. This list, as the former one
by Olagoke, contains elements of arrors in
language learning which reflect what Corder (1973:
257), calls 'transitional competence' in the usc
of English by Z5L learners (sce .lso hemser,
1971a; Selinker, 1972; Sampson und Richards, 1973

Richards, 1977).

The above confusion with regard to NE
syntactic features arises from three factors;
the orientation of the mentioned studies, the usec
of the level of educational attainment as a
proficiency paramcter, and the nebulousness of
the term, NE. The two studies cited earlier,
Clagoke (1981), and Odumuh (19&1), like many
other researches on NE were error analysis biasec
in their attempt to describe the deviation of Mg
from a presumed norm (see also Jibril, 1979;
Bka, 1979; Dunstan (ed.) 1969; Ekong, 1982; and

Akere, 1977).

Besides, both studies also rested on the
assumption that, advanced educution is synonymous
with high proficiency and cowpetence in the use
of English in ESL contexts. Olagoke (op. cit.)

used university undergraduates as his sample,
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while C¢duwuh (op. cit.) drew his data from the
Bnglish of students in tertiary institutions of
iearnang, with the assurance that 'students at
this level can be safely taken to typify educated
Higerians! (Odumuh; op. citlh: 56). Uther scholars
like Brosnahan (1958), Banjo (1969), adesanonye
(1973), and Osisanya (1979) have also usged
egducational attainment as o measure of competence

in English.

Such a presumption is fallacious, It is
fallacious in the sense that, althougk it is
true that the level of cducation in lidgeria is
ranked in a hierarchy of the primary, secondary,
tertiary und university, it does not necessarily
follow that a secconaary scuool graduate is more
competent in Englisa loanguage use than a primary
school leaver. The fact as revealed by actual
performance igs rather that; 'there are not a few
ex=-secondary pupile in (Nigeria) able to flourish
certificautes purporting to show th:.: they are
literate in English when in fact they are not!

{Grieve, 1977).

Moreover, the label, MNf, is very often used
ambiguously. The pertinent question is: does it

refer to a standard variefy pf Epglish in Nigerin,
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Just as British English or American English is
synonymous with HSE or ASE? The termn needs to
he redefined more yigorously; for as Grieve (1964%)
chbservesg

The point about English din

Nigeriu is not just that it

is different from British or

American Engliah, It is

rather that there are several

varieties of English from

something very near to standard

English te the patois of the

market place.
Unless the above point is borne in mind, we run
the risk of comparing the English spoken in the
ITigerian secondury schools with the English spoken

in the Inn Court or the United Nations, and

eutomatically judyging the forrer as 'inferiort,

At the phonological level, Buustna (1969),
edited a collection oi contrastive unalyses of
12 Nigerian languages and the English language,
This work, although an valuable ELT supplementory
©taxt only predicts potentiul areas of phonologic:l
difficulties the ESL learners from the contrasted
ianguage groups are likely te encounter. Morcover,
the findings are yet to be validated in empiriceal

studies 3 la Briere (1968).

The first authentic investigation of NE

phonology is given by Adetugbo (1977a).
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Contrasting the photiology of NE with RF he
identifies 7 NE simple vowels as against RF's 12,
orevoer, MNE reduces two RF diphthongs /e¢i/ and

/& to fe/ and Jo/ respectively, thus winding up
with 6 diphthongs iu contrast to Ri*'s 8. He

further contends that at the consonantal level

"HE does not deviate significantly from HP'" (p.6).
Thoe only notable differences are that: HNE aspircstes
all voiceless stops. nu matter the environment

where thoey cccur. It also renders the plionemic

-

norphemes (2°, bz, and 33) i.es noun phural,

noun possessive, and third person singular
present form of the verb, as /s/ in all cases.
Where RF uses two allomorphs (Ul and 02) for the
past particle morpheme, NE invariably affixes /d/,
Thege findings should however be accepted with
gome reservations. In the study, he stated that
the given description was common to most Nigeriarm
Znglish users, while select crop ot sophisticated
users approximate fF in their specech, d.e.
exhibiting the necessary segmental und suprase-
gmental finesse. From this last observation,

it would appear that there are at least two NE
paonologies; the sophisticated wnd the unsophis-

ticoted,



"Standard Nigerian ~nglish phonology", a
FheD. thesis by Eka (1985) is by far the most
sophisticated study o1 NE phonology to date.
Combining auditory with instrumental approach,
2e investigates not only segmental features of
standard NE (SNE) phonology like phonemc distribu-
tion, vowel weakening, consonant clusters and
dialéctnl variations but nlso non=segmental
features like tones, rhythm and their respective
functions. The study faults several findings of
hdetugbo (op. cit.). It isolates 19 SNE vowels
in place of the former's 13, disproves voiceless
plosives aspiration, shows SNE as capable of
quantitative distinctions between /iz/and /i/,
/u:/ and /u/ and goes on to prove that words in
SNE are dependable on orthogruphy rather than L,
interference - a pet assumption of NE intelligi=~
bility studies (pp. 23 - 24). Other studies on
spoken NE tend to focus on typology, intelligibility

znd acceptability.

Typology studies on Nigerian spoken English
dates back to Brosnahan (op. cit.), Scholars in
this group have often isolated four varietics of
lligerian spoken English, except for Aikere (1980),

vho identifics three. Excepting the latter, they
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nll invariably use educational attainment as theoir
typology parametwr, Brognahan (op. cit.), in
identifying four varieties of Nigerian spoken
Inglish, places tti. primary school leaver's
varicety at the bottom of the competence scalc,
wihile thz university graduates! English rests at
the toy similarly, Banjo's (1969) variaty one
{Nigerian spoken English), is realizcd by semi-
literates, while variety four {the noar-~native
rccent is spoken by university graduates -~ mostly

tits 'been-tos't.,

Gue shortcoridng in the use of educational
sttauinment as . competence parameter in English
language usage ir ESL settings, as we have pointed
out earlier, is the lack f correlation bhetween
the level of formal educ tion and proficiency in
Bnglishe As Bev {op. cit.) remusris on the HsL
gituation in West Africa:
There are a number of peopl:
whose English may be Lodd teo
be of university standixd thesagh
they have not hro wnaversiTy
education; simi:. .. r.v tThere are
universiiy graduc.es whose
standard of Znglish does not
give immediate indication of
the degree of their education,

48 a result of the above-mentionad anomaly, we

would rather th. cducational attainment criteraonm

he de-emphasized, or if it must be usced, it should
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Conséquently| e find skere's (1980) none
educational criteria for categorizing varietiea

of Nigerian spoken English more realigtic., ie
identifies three varieties of accenis among
African speakers of Englishi the educated, the
broau, and the localized accents, based on the
parameters of fluency, intelligibility, and

acceptability.

Concerning the intelligibility of Nigerian
spokenr LEnglish, grian Tiffen's (197%) study
ragdily comes to mind, Analysing the recorded
gpeech of twenty-four first-year higerian
vndergraduates, he found the average educated
ligerian speaker of Fuglisb to be 64% as intelli-
gidle as the native (RP) speaker. Going a step
Tfurther, he introduced an ethnolinguistic factor
into NE studies - variation in intelligibility
acrruss the different languuge bhackgrounds of the
speakers. (n this score, be found ‘Hausa Speukers
(of English)} sigrificantly wmovre intelligible tharn
7oruba speakers'! (Tiffen, op,., cit:; 17&)., Since
then, one liigerian expert on Engliah after the
othexr has sought to establish the superiority of
one ethnic accent of ME over the other (intelii-

sibility wise). HSo far, it is the Hausa English



accent whica seews to have the upper hand. For
exawple, Jibril (1979, 1962), Nuttal (1%61), and
Thompson (1963) all rate the rHausa English accent
a8 more internationally intelligible than the

Southern accent.

The problen with the notion of intelligibility
discussed above, is that, it is tied up with the
lavel of educational attainment of the speakers,
Tue apparent divergence in intelligibility to
~ritish listeners between the Morthern and
Lsouthern accents, is due in part to the unequal
exposure of the subjects used in the study to HP.
“Mmile the pupils in the North Lhad expatriate RP
speakers who taught corresponding smaller and more
meanageable classes, their counterparts in the
south were not so blest. The Bl scene in the
South was dominated by the Irish and Scottish
wdseionariese (non-RF Speakars), asetsted by a
large inadequatel)y trained indigenous staff who,
naturally, could no% teach what thev did not
‘mow, i.e. RF. In the words of Jibril:

-

The only acceptible explanation

for the Southern pronunciations, .
appears to be poor teaching which
eéncourapges the learner to fall
back on spelling which, a® is well
known, is a poor guide to Englieh
progunciation, The Northern
pronunciation... appears to reflect
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the more careful teaching

in the liorth by HPF speaking

teachers (Jibril, 1979: &47).

This investigator feels that intelligibility

studies can only be meaningful ard objective, in
a context where the subjects had been exposed to
the same model for the same duration, especially
in their formative vears before fossilization setg
in. Meoreover, control groups, which none of the
cited studies had, should be used to validate theg
findings of the surveys. As it is, we cun only
regard the above findingsz as inconclussive, In
fact, a recent intelligibility study (Ekong, 19860;,
invalidates the findings of T.ifen (op. cit.).
Ekxong faults the .atter as being methodologically
Tpre judiced in favour of the native speaker!
(Zkong, op. cit.: 3) and the goes on to establish
that the average Nigerian speaker of English was
Just as intelligible as the native speaker. Two
years later, shoe consolidaeted her position by
affirming that with a hagh exposure to standard
varietjes of uznglish through the electronic mediz,
and a higher degrec of English language usage in
lligeria, a standard Nigerian spoken English will
emerge (Ekong, 198z: 90}. This is in consonance

with Jibril's prediction that:
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In the next twenty or so
years, the distinction
between the lorthern and
Southern accents is likely
to disappear... and the
“"posh" accent of Nigerian
television announcers will,
in due course, gain currency
among Nigerian elites regard-
less of their ethnic group.
When these two predictions
materialize, we will be

able to speak of a "Gencral
Nigerian"™ accent and a
"Standard Nigerian"™ accent!
(Jibril, 1979: 50).

Research on the acceptability of Ne is a
packlash of intelligibility studies, cspecially
the notion ot international intelligibility.
Reacting against the 'bogey' of international
intelligibility, Banjo (1979) asserts that much
else lies beyond intelligibility; for instance,
the appropriateness of a language to its immediate
socio=-cultural and linguistic contexts. Aadetugbo
(1962) passionately decries international intelli=-
gibility aa an unnccessary luxury, in fact a bane,
arguing that:

The Americans have theair own
national variety. So do the
Australians. But none

worries about international

intelligibility. So why
should we?"

wWhile not dismissing intelligibility outright,
other scholars in this group have concentrated on

national acceptability of the different varieties



of English spoken and written in Higeria. . Their
premise is that the concept of acceptability
subsumes that of intelligibility. Since a non-
intelligible variant would not be acceptable to
its users. Loreover, they feel that the standarc
for a living language should be established from
wwithin the socio-culiural context in which it is
used for communicuation (endonormic) and not

imposed from cutside (exopormic).

As ruvgards the acceptability of Nk, various
attempts have been made to elieit Lrom Nigerians,
the variety of spoken English they preferred.
Cbanya et al's (1979) acceptability study one NE,
found that, 'on tue average, the subjects tended
to accept a native sposker's accent more readily
than that of a near-native Nigerian speakers!,
Also, 'teachers of English tended to accept the
native and near-native accents more readily than
non~teachers of English'. However, this study
was defective on certain methodological aspectszse
First ot «l1l, oniy two of the major Wigerian
languesges based accents of Euglish, - Yoruba
dnglish and Igho Engiish - were tested, leaving
out the Hausa English accent which has been claimed

to bhe the most dnternationally acceptable variety



(see Tiffen, op. cit., Jibril, 1979; among others).
Secondly, 83% (165 out of 199) of the subjects

wvere from one ethnic group, the Yoruba, which

made the Yoruba English accent more recadily
acceptable than the Igbo English variant. Finally,
the study did nsot include any female informant,

or the American accent, which is gaining currency
among the younger generation of Nigerian spcakers
of English (sec¢ for example, Adetugbo and Awonusi,

1983).

To make up for these methodological lapses,
Williams (1981b) ~~ceptability study on Nigerian
spoken English recorded five female and six male
lligerians, from five different Nigerian language
groups, as well as three native speakers from the
United States, the United Kingdom, and Canada,
respectively., Eighty-one Language Arts under-
graduates drawn from thirty-six different Nigerien
language backgrounds, were used as respondents,
to rate the accents for acceptability on the
cognitive affective una conative dimensions,; a la
Cooper and Fishman (1977). The most important
Yinding of this study was 'the preference for the
near-native type of accent' exhiibited By the

lligerian informants. The mear-native accaent
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{(Type I in the study) wus defined as 'recognizably
lligerian, not neutral and c¢ertainly neither British
mor American (williams, op. cit.; i65). This
finding roefutes Obanya et al's (op. cit.) claim
that the near-native accent was less fancied by
Iligerians on ithe grounds that 'many Nigerians

will consider as nffected or cven snobbish any
lilgerian who speuks like a native speaker of
Znglish' (Obanys et al, citing Bamgbose, 1971).
Empirical studies by Ekong (1960, 1982) and
Adeyanju (1981) have also contirmed the preference

for the near-native accent of English by Nigeriano.

The foregoine has soupht to cstablish that
iIl& is a natural offspring of the social history
of the English language; the nativization of a
transplanted language to suirt the socio~linguistic
cum cultural setting of its new cenvironment, It
is characterigzed by systomatic 'deviations! from
B3E in vocabulary, phraseclogy and pronunciation
coloured by the various Nigerian languages with
which it is in contact. But basically, it could
be said thut Nigerian standard English parallels
B8E and other standarxrd varicvtics found in the
anglopheone communities, by virture of its sharing

the same common core features ol the English



language. oy this sharin; of the common core
features of vocabulary and structure found in
other varieties of Englisa, NE is thus a dialcct

of Englishe.

However, language experts are divided on the
issue of the status of NE. While scholars like
Sanjo (1970), Bumghbose (op. cit.), and Tamuno
(ope cit.), agree that ligerians have successfully
appropriated the English lunguage, others either
completely deny the existence of NE, or accord it
a grudging acceptance, usually in toerms of an
embrassing sociolinguistic accident which time
will mercifully wipe away. Owing to the influence
of this last school of thought, the majority of
researches on NE hove corncentrated on the
documentation of 'common errors' found in the
written and spoken English of .igerians (see for
example, Olagoke, 1981; adesanoye, 1973; Adeniran,
1974; Tiffen, op. cit; iadeyanju, 1981; among

many others).

It is however reassuring to note that such
o2 crisis of confidence among experts with regarc
to language variation is not peculiar to the ESL
scene in Nigeria. In fact, the controversy
surrounding language change dates back to the

classical times.
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S04 Attitudes Towards lLanguage Variation

As stated earlier, ail languages are subjectd
to change, both through the normal tendency of
language to change, and as a result of externzl
factors such as movement of populations. But
very often these changes areg resisted by some

members of the socicty.

The most frequently advanced hypothesis for
the resistionce is thit implying some sort of
linguistic decaye. The emerging varieties have
often bevn labelled as 'clumsy', ‘'sloven', or
tdegenerate’ts. Traditionally, this churge of
debasenent rested on moral principles ~ it would
Be irresponsible and disastrous for the society
if the language is wllowed te fall into decay.
George Orwell wained in 1946 that, 'one ought to
racognize that the present politicul choas is
copnected with the decay of language?!, and that
Yone can probably bring about soene improvement by
starting at the verbal end'. and a decade ago,
Dr, Boysor (197%) issued his rather censorious
statement that, 'the debasement of the weaning of

importent words can help to destroy a Tree socivty!,.

In order to 'protect their own society',

the Homan grommarians took up grammatical arms to
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defend the 'purity' of their language (Classicel
Lating from !'corruption' by the common pecople,
vulgus, from whom emanated the label 'Vulgar Letin'.
A11 the same, Vulgar lLatin waxed stronger,
eventually giving birth to wodern day Romance
Languages., bBut paradoxically, we find that when
Italian and French, two Romance L:inguages, had
finally gained iundependence {row Latin, they

turned around to venforce their own form of

language censorship Ly establishing the academy,

Italy in 1582 set up the Acadewio. delln Crusca,

whose main objective was the purdification of the
Jdtnlian loanguage. France followed suit by setting

up the Academie Francaise (1635), with the princips:l

i
A e—

ftnction of cleansing their langue of impurities,

The English are not exempt from this linguistic
intolerance towards language change. As carly ags
1632, Swift had talked about 'fixing' the English
language. Other scholars after Swift kept up the
battle till the 18th Century when things came to
2 head. OUne of the most ambitious hopes of this
nge was its attempt to 'fix the (gnglish) langus;c,
nd put a stop to those uwlterations which time

znd chance have hitherto been suffered to malke in

it without opposition' (gen Johnson, 1755).



The situation in America was not different.
First the English tried to stifle the emergence
cf American English. Dnui wm finally, it gained
independence from BSE, Liue Americans turned the
tables in seeking to protect the 'purity' of their
language from insidious Briticisms. A4n articlc

in the New York Review (April, 1842) warned

Americans: 'We should be careful to prescrve our
independence of any illiicit fashions ol speech
witdch chanced to be in use in England. Otherwise
w2 may h¢ importing... vulgarisms, ond provin-

cialisms'.

When one considers that the above battles of
attitrie s towards language change were waged among
native speakors of the various lunguages in
question, one can then imagine their attiiudes
towards non-native variants, with respeclt to
varieties of the Engiish language in nou-native
settings of Asia, Indo~asia and africa, Kachru
(1981) notes that:

vee the attitude ol nati. .
English speake: s has not
hecessarily been one of
acceptance, or recognition.

It is a long story of a

long battle of attitudes which
has yet to be fully studied,

One of the most freguently sdvanced criticisig

against non-native vari.ties of English is that oF
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loss of efficiency or intern tional intelligi-
hility. Newsweek (November, 1982) complains

that the problem of the new varieties of English
igs that 'they are barcly understandable in another
Inglish~speaking country. As an illustration,

it cites instanc.. of deviunt usages from Indian
Ingla .a such as:

'My heort is garden-garden'
(I am very huappy).

'fT am not vucant'. (I am
occupied).

Cn the same note Readers' pigest (august, 1982)

laments;

From Tokyo to Tahiti, they

are tying knots in our mother

tongue. Words corkscrew

wildly, spellings run amok,

meanings turn inside out,

grammar tokes a holiday.
Then it goes on to illustrate instances of
disfigured speech; e.g. 'steamed muscles' (musseles).
'SJeware Falling Angels' (statues). 'Grilled

Cninese and Ham on Toast' (Grilled Chinese Ham on

Toast) .

The above examples of grammatical deviations
are not Indian or Japuanese English, any more than
we can count as BSE, a notice chalked on the North
Jembly Railway Station which read: 'Owing to the

lights are dim at South henton, so passengers must
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mind the platform! (Readers!' uigest, December,

1980), or the following nows item written by a
3BC sub-editor, 'She was taken to ¥Foole General
rospatal, where she was said to be satisfactory!?
(¥udson, 1977). Citing examples of linguistic
aberrations from NNEs, as if they were the norm
rather than occasional crrors, is definitely

pre judiced, considceraing the fact thnt NNE-
speaking nations hoave educuated English users who
haove been coniributing to the learncd professions,
the sciences and world literature in iupeccable

English.

On the home front of =he NNEs, the situnation
is mnot better., In Nigeria for example, the
majority of indigenous linguists, taking their cue
from native English speaking members of the
wrofession like Prator (1968), MeGregor (1971) and
Gower (1967), often trecat NE as if it werc a
skeleton in their ELT cupboard. Salami (1968)
denies the very existence of p Wigerian English.
Ldeyanju {op. cit,) thinks it is the cusmlative
deficiencies in ELT such as, fthe inahility of
taw educational system to handle interference
problews frowm the mother toﬁgue, the abscnce of
sducated and well-trained teachers', among other

factors *that ias being grandiosely referred to as
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igerian English'. (ther scholars like Ekpenyong
{(1965), Dlagoke {1981), adeniran (op. cit.),
Caisanya (1979), and Egbe (1979) have often
investigated NE from tho angle of tdeviation!
from BSE, which to thew connotes substandardness,
Jibril (1982: 74) sums up their collective
attitudes in the following statement;

Most Nigerian speakers of

English think that Pidgin

English is what is meant by

Nigerian Engiish, since in

their view, they speak and

write the Queen's English.,

The above urguments roflect the age old
mnxieties by various sections of the society aboutd
language change. Suct anaarties are not unconnected
with the classical failacy uf the changeless
purity of language, which must be defended at ajl
cost. But the idea that change can be avoided ig
o forlon - soentiment, as it is in the nature of all

anguages to chunge. In the words of’ webster:
It 1s quite impossible to stop
the progress of language - it
is like the course of the
Mississippi, the motion which
is at times scarcely percep-
tible yet even then it possesses
a momentum quite irresistible.
Words and expressions will be
forced into use in spite of 11
the exertions of all the

writers in the. world, (Webster
in Gowers, ‘1973, 265).
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In recosznition of the legitimacy of

language devolution, voices have been raised in
defence of English language variation, especially
with regard to NNEs. Trifonovitch (1981) calls
on the native speakers of English to replace theix
linguistic chauvinism with an attitude of
linguistic tolerance, and the non-native speakers
to abandon their inferiority complex in realiza-
tion that English now belongs to the world and
not to an elite group only., Strevens (1960;:; 80)
adds in a more reflective tonc that:

It would be naive... ©0o make

the assumption that all

Englishes are "eoqual®, ..

Nevertheless, it is nccessary

to remove value judgements

from consideration und to

accept that the language

"English" manifosts itself

in a large number oif forms,

that all forms are equally

worthy of coasideration nnd

potentially acceptable in a

given community.
Cther linguists like Perren and Holloway (1%65),
Richards (1979), Adetugbo (1979, 1982) Kachru
(1976) and Banjo (1970), 1979), among many others,

nave all argued for the legitimacy of NNEs.

All the foregoing arguments, for and
against the fissiparousness of the English

language, have only served Lo exacerbate the
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attitudinal coniroversy surreunding English
language usage, Consequently, the ELT prdfession
is left in a linguistic quandary, wnd the
educational system in Nigeria is tﬁrown into
Jeopardy, especially as regards language pelicy
formulation. In order to give an objective
appraisal ol the problem, there is a need to take
& look at rescarches on language attitudes,
especially lunguage attitudes in rultilingual

gettinga,

P LQHEUﬂ&e attitudes

The study of attitudes has been the major
Dreoccupation of social Psychology for quite
dopme time now, but that of language attitudes is
a more recent development {seawn Shuy and Fasold,
1973)« This area owes something to the socio-
Linguistic as well as psychological tradition in
language learning. The tirst empirical study of
note on language attitudes was carried out by
LAambert et al (196Q) in Ontario and Quebec.
Though it was based prifcipally on second language
acquisition, and hilingunaldam, it has, over the
dast two and a half decades, provided a number of
insdghts into the inplicationyg of atfitudes for

longuage deavning/Lenching. The main Comtantiog
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of the study is thoet a £ vourable attitude
contributes to tht case and depth of language
ilearning. This has become a widely accepted

point which has motivated a number of studies on
attitude formation, its conponents and maintenance,
especially in multilingucal settings where different
languages as well as different language varieties

compete for recognition.

But despite the prominent role of attitudes
in sociul psychology, there i~ ~ lack of consensus
aaong researchers as to it definition and method
of assessment. (ne of the snags in the definition
of attitude concerns the issue of dimensional
cichotomy. Some researchers like Osgood et al
(1957) and Oskawp (1977 rcorn.:.ive of an expressed
attitude as a unadimensional ¢ntity, whereby
@many perceived conscquences of an act are combincc
into a single act corresponding to attitude (i.ce

favourable or unfavourable).

However, other scholars like¢ McGuire (1969),
Triandis (1964), ond sagozzi (1981) sve actitudes
in multidimensional sociul terms. For example ,
~agozzi (op. cit.) .rgues that a multidimensional
approzch is the more reliable, especinlly when

wa observe that an increase in the meaning and
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consequences of .u act, increases tht complexity
ef an attitude held towards thie object in ¢.ostion,
Taylor et al, (1977) in their study of second
language learning variables include measures
ralating to attitudes towurds; (1) the group
which speaks the language in guestvion, {(2) the
dlearning of tho langunge, {3) the language COUrss .

and (4) the language instructor.

Given the idmportance of language in intercul-
turai relations, wnd the viazbedded intricacies in
the concept of culture, ii appears prudent to
2llow for the mult aimensional aspect of language
attitudes. 1In this study therefore, we shall
adopt o multidimensional approach to the concept
of lanpguage attitudes coaprising: (1) attitudes
towards features of & language, and {2) attitudes
towards the usé of the lunguage in question
{d'apres Cooper and Fishman, 1974). This
dafinitacrn will be inferred from a group's
expressive behaviour towards a variety of English -

EME.

As regards the csgsessment of pttitudes, the
major problems derive from the mentaliastic/
hehaviouristic approaches to the definition of

sttitude. Allport (1954), leading the mentalistso,



defines atfitude ag 'a nmuntal and newral state of
readiness', He then goes on to state that attituces
are not directly observable, but have to be

inferrcd from.a re3pondént's introspection. But
ITlewcomb (1953) and 3Schnrcnter (1v51) hold a
bahaviouristic view, definiag ottitude in terms

of directly observable behovicur,

However, many researchers, especially
researchers on lunguage attitudes, have surmountoed
these conceptual problems by adopting a wide
variety of methods and perspectives in the
rneasurement of lunguage attitudes. For example,
Ryan et al, (1962) distinguish between 'direct
agsessment' and ‘indirect assessment' of language
attitudes (see ::1so Shus and Fasald, op. cit.;
Agheyisi and Fishman, 1974; Lambert et al 1965,

1972),

A direct measurement of language attitudes
is obtained through gquestionnairces bearing
explicitly on;
1. language evaluation (e.g. how favourably
a luanguage variety is viewed);
2. language preference {(e.g. which among
two languages or language varieties is
preferred for certain purposes in certain

situations)s



53

1 desirability and reasons for learning
a particular language (e.g. integrative
and instrumental reasons); and
4e perception and evaluation of social
groups who usc a porticular language or
variety of a liangu.ge as well as opiniong
on the maintern..aice or shifting of langu:ge
policies.
Important contributions ir these areus have been
made by Cohen (1974), Orsteain (1974), Thompson

(19?3)' Fishman et 81' (19??)-

A major weakness of this metnod of language
attitudes assessment is the intrusion of emotional
constructs in responding to statements such asj
'I like speaking K''. 'The compulsory learning of
“ausa should be encouraged'. 'English should be
replaced with a major Migerian language'. !
'Nigerian English is not a standard dialect of
ZInglish', and so on. Response bias is another
inherent weakpe#s oi this wethod. The bias is
motivated by the desirc of respondents to make a
good impreseion or & 'good' score. It has been
shown that, if a respondent has an ides about the
“inds of traits being measured, as is wore likely
in direct attitude assessment questionnaires, he

tends fo choose the 'expected! responges without
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regard to whether such responscs reflect his
candid opinion (Guildford, 1954; Gordon, 1951;

Greenbaum and guirk 1970).

The indirect method of language attitudes
Aeasurement is usually obtained through the
elicitation of listenars! sub jective reactions
to different speech styics on audiotapes. This
approach forws the foundition of the social and
psychological perspectives on language attitudes
(Frice et ul, 1963; Giles and Powesland, 1975).,
Une of its techniques, the matched~-quise techniquce
technique (MGT hereafter) has undoubtedly become
ong of the most popular instruments used in
eliciting people's e¢valuative reactions to various

speech styles, accents, dialects and languages,

In the traditional form of theo MGT, respondents
hear voices of ‘'‘different! Speakers usually
reading the same standard passage of prose and
cfterwards arc ashed to rate the speakers on a
series of rating sciles (eog. level of educatior,
sense of humour, guoa looks, leadership quality,
‘nd so on). Unknown to the respondents, the
speech 1is in fuct produccd by one speaker using
realistic quises of different languages or speech

Ccharacterigtics. when convinclng matched-quises
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are unavailable, the cortrasted speech styles

may be produced by distinct speakers (Cooper,
1975; Huygens and Vaughan, 1983; Cooper and
Fisuman, 1977). Thus differences betweeﬁ the
average ratings of speakers in esach language oxr
language variety will reveal the stercolyped views
of the judges about each language br language

varicty.

The MGT is particulorly valuable as a
measure cof group biases in evanluative reactions,
Its main strength lies in its ability to reveal
non-consciously held attitudes towards different
language varieties andfor speakers of the varjiceties
in question, which cannot be determined by direct
guestionnaire methods (Lambert, 1967: Giles and
Towesland, op. cit.}. FoOr tinis reason. we shall
adopt the MGT for our study of language attitudes

towards ENBE.

L)
(1

551 Matohod-Guise Teohnique (MBT) Studies

The first empirical study on language
attitudes using the [L.GT wase that of Lambert anc
7is co-workers (op. cit.), In the study, Englisgh
Canadians and French Canadiansg rated ingroup and
outgroup Speakers (i.e. English Candians and

French Uanﬁdians{\fespectiVely)- English Canadians



were found to vi«v the ingroup as superior to the
out group speakers, while the French Canadians
seemed to have endorsed the inferior position
assigned thewm by the majority of the culture
around them (i.c. by @«lso rating their ingroup
iower). Since this first study, the ! GY has beca
widely employed both in its original as well as
adapted formats. Empirical researches in various
narts of the world have yielded a generally
consistent pattern of results; speakers of 'hign!
dialects are rated highly on competence as well cos
socio=economic stutus, while speakers of 'low!
dicrlects are downgraded on these dimensions
(Labov, 1966; Lambert, op. cit.; Lambert and

Cooper, 1977).

The preference for prestigious dialects as
ravealed by MNGT studies has given birth to a
tradition of ranking dialects and speech styles
nlong hierarchical scales thercby encouraging
linguistic prescriptivism (Jrake, 1977). The
general result of such prescriptivism is that sore
Torms of accented specech or language varieties
~re rated lower on linguistic potentiality by
tthe system' (Shuy and Fasold, op. cit.; Ste

Clair, 1982). This has become the underlying



factor in all indirvect w.oucessments of language
attitudes, espucially in multilingual and
rulticultural settings in which, dominant and
subordinate groups, majority and minority languacjes,
and standard as well as non-standard varieties of

Ianguage coexist.

Huygens and Vaughan (op. cit.) using the MGT
set out to find the vxtent to which ethnic speech
styles can be detected and how sveh are evaluated
waen contrasted with RF. Dawmples o1 spontuneous
speech of English, Dutch, kakeha and Maori speakers
of English were presented on audiotapes to 120
Pakeha and Maori students (the two major indigerous
language groups in New Zealand). Ratings were
made on four perscnal ard Tour social scales,
while an attempt to describe the type of accent

was invited.

The result showed that accurate identification
of speikers varied according to group, with the
I'nori speakers being the least successfully
identified. 1In fact, very good Maori speakers
of English were often identified ;o Pakehas.

Speech styles approximuting KP were¢ rated the
highest. Prestige ratings on both the social and

personal scales ranked English, Dutch and Pakeha



=igher than l.oori. Thesc resulis bear obvious
resemblance to those found elsewvhere using a
typical LGT. For instance, the MNaoris were
heheving like the French Canadiuns in [ ambert's
et al's (op. cit.) study, Ly adopting: a sclf
denigrating posture in the face of an all white
culture - Pakchas are white New Zecalanders while
the Maoris are black, so the former naturally

found affinity with the English and Dutch.

Extensive MGT studies have been carricd out
onn the Welsh language in contrast with gnglishe
Cne of such studies by Price, Fluch and Giles
(ope cit.), ran true to typej i.e. English with
RF accent elicited more favourable reactions than
English with a wcish accent., Using two groups of
pre-adolescence bilinguals, the authors assessed
roactions towards wWelsh speakers reading a passage
of prose in three language varieties; English with
RF accent, English with a Welsh accent, and Welsh,
They also sought to deterwmine what effeet the

anguage ol testing (Welsh vs English) might have
on the children's evaluation of speech styles,
ae Welsh accented English was rated as either
snobbish or selfish when welsh was the language

of testing, and was regarded as less intelligent
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waen English was the language ol testing. In
both cases, Welsh und RF were ulways favourably
nerceived (see also Sharp ¢t al., 1973; Lewis,

1975; and Villiams, 1%79).

Bourhis, Giles ond Tajfel (1973) using the
IMGT also recorded positive reactions to the Welsh
language and a mildly accented gnglish. They
asked three groups of listencrs - Welsh-English
bilinguals, VWelsh learners, und English only
speakine /elsh persons - to listen to, and evalucte
certain personality traits of various welshmen
thiey would hear reading a passage of prose on
tape, using threc¢ guiscs -~ Jelsh, RF English,
and Welsh - accented English. All the groups
upgraded the 'vl<" spoakers on most traits rather
thnn the supposedly nigh prestige RP accent.
The only traits or. which listeners upgraded the
Latter were on arrogance, snobbishness, and
conservatism. The study «#lso showed that the Welsh
accent could potentially serve as a marker of

national identity.

The last observation was confairmed in two
J'GT studies by Bourhis and Giles (1977), and
sourhis, Giles and Lambert (1975). They found tha

“Jalsh learners wha value ohels adtienality and the
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Jelsh languame highly, deliberately turn on thoir
“ielsh accents in English as a symbol of ethnic
allegiance when the value of Jelsh langucage is

questioned in a derogatory nanncre.

The last four studies are in contrast with
typical FGT study findings; that HP English is
accorded evaluative superiority along many
dimensions, especiutlly st tus and socio-cconomice

ones in anglophone cowunities (sce Edwards, 19862).

feb Languuge Attitudes Towards Nigerian English

Empirical studics 1o .-iicit frowm MNigerians
tie varicty of Engiisi thiey liked Lest, scem to be
the nearest thing tc longuige attitudes rescarch
o2 NE. Fail e.nya et ai., (1979) conducted an
acceptabiiit, stuuy on Nigerion spoken Englishe
Their major conecrn was, to determine which of the
s2lected samples ol competing variceties of English
spoken in higeria would be most acceptable to an
educated groufp of Nigerian listencers. They found
that, 'on the average, the subjects tended to
a®dept a native spenker's accent more readily then
that of a neer-native liigerian speaker', und that,
'teachers of English tended to accept the native
cnd near-native accents more rcadily than non=
teachers of English, fhcse findings should

Lowever be acceptua with some reservations, as the



study was defective on certain methiodclogical
aspects. The most glaring of such shortconing
was that about 83% of the subjects were from onc
ethnic group, the Yoruba, which obviously nadc
the Yoruba English accent more readily acceptable

than the Igho English variety in the study.

Adeyanju (1381) uscd open~-cnded questionnairoes
to determine the attitudes of Nigeriuns to the
differcent varicties of English cocexisting in the
ligerian linguistic wmilicu. Using sixty-four
Sachelor of Education in Language Arts students,
drawn from twenty-five different bilingual backe-
grounds (i.e. English ond at least, one Nigerian
language) he sought to iiad out, among other thin.;»;c:t
the subjects aspirations with respect to spoken
English, and the advintages they sought to derive
therefrom. Their responscs, to which variety of
inglish they preferred, showed that '78% of themn
preferred native spcaker, near=-native speaker,
znd international varictics of English to Nigerian
Znglish' (Adeyanju, op. cit.; 9). With regard to
the envisaged advantages of speaking English like
& native speaker, only 10% of thewm gave 'integrative!
reasons, while 88% gave 'instrumental' rcasons,

like obtaining a good job with the media houses
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This result indicates the importance of instruncn-~
tal attitude as the principal wotivating force in
Znglish language learning, especially in ESL
contexts. However, thc main weakness of this
study is the error cousedby responsc bias inherent
in 2l1ll open-ended questionnaires on attitudinazl

study, which we have discusscd elscowhere (scc 2¢5)e.

Williams (1981b), uscd an andapted MGT, a la
Cooper and Fishman (1977), to clarify 1ssues on
attitudes towards varietics of Nigerian spoken
Englishe. Eighty-one judges (Englisn teacher
trainces), were asked to rate the acceptability
of the different accents of English they would
hear on audiotape, on the cognitive, affcctive and
conntive dimensionse. Fourteen informants,
comprising cleven Nigoeriasns represcenting five
cifferent language groups, ond thrcece nataive
speakers from the United aingdom, the United S5tates
and Canada respectively, were recorded. The

iigerian accents of English were categorized as

Inear=-native', 'accented=Nigerian', and 'heavily
accented', 'With just o few exceptions, the
rosults reveal o poittern of acceptability very

rmach in favour of the native and near-native

anccents' (Willicws, ope. cit.: 60),



The prefurcvnce for the near-native accent is
the most relevont finding of the above study. Tle
near-native accent is defined as 'recognizably
IMigeriang not neutral, and certainly neither
Jritish nor Americuan', This finding secms to be
in consonance with an earlier finding (Williams,
19812), rejecting the iden of a Nigerian speaking
with the accent of an Englishman. Probably the
iden is that such an accent would 'sound too
westernized for nationalistic comfort' (Odumuh,

Ope cit.: 30). The above findings upsct popular
opinion that KP or BSE is always thoe prestige

dislect of English in anglophone coumunities,
especially the pritisa ux-~colonics (sce Edwards, -
ope cit., and the earlier cited studies by Adeyanju
cnd Obanya et al). The prevailing attitude in

many ESL nations, is to impart a national identity

to the English language spoken in their respectivo
countries, in terms of accents, whach will make

a speaker identifiable as a national of a particulaxr
country but at the same time maintaining international
intelligibility (sec Richards, 1979; Achebe, 19753

and Smith 1981).

Williams (198%) provides the most comprehen-
sive summary of attitudin:l studies on NE. Using

an adapted MGT, 878 judges comprising, 186 graduatos,
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221 undergraduatcs, 224 tertiary level, and 247
post-primary education students were involved in

a series of language attitudes studies spanning
two years (1981 ~ 1983). The main objective of
these studics was to findout the extent to which
IIE lexis and structure were acceptable as standard
usage for academic purposcos.  Some important
findings of thesc¢ studies were that teachors of
English were morc definite in thoeir evaluation
than teachers of other subjeets (i.e. they registerced
lower scores on the uncertainty scale) while none
EZnglish teachers were¢ more liberal towards
lligerianisms than teachcrs of English. Morcover,
te dogree of acceptince ol the notion of a
standard Nigerian English varied according to the
lovel of education of the judges; Graduate, 33.6%g
Undergraduate, 46.3%; Tertiory, 51.0%; Post-

primary, 53.7%.

Cne major limitation ot this study, which

the researcher himself acknowledges, is the
negligence of the situational aspcect, an important
criterion in acceptability study. In the words
of Fkong (1982: 89):

sees the situational function

of a speech variety should be

made clear to respondents in

acceptability rating (since)
the same varicty of apeech
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(or writing) may not be
acceptable in all situations,
jJust as more than one variety
may be acceptable in any one
situation.

This flaw was probably responsible for the rather
large scores of uncertainty besides outright
rojection., The liwmitation notwithstanding, the
implications of the findings of the study for ELT
is obvious; for the prupose of norm setting in
EZnglish usage in ESL contexts where the speakers
lack native speaker intuition, it would appear
that it is the verdict of those higher up the
educational hierarchy that matters, provided such
Judges are English "anguage specialists such as
Znglish languuge graduates and graduate teachers

of English.



Epagter 3

RESEAACH FROCEUUKES

3.0 Introduction

This section discusses the instrumentation,
sources of data, choice and description of sample
a8 well as the test administration procedures
followed in the study in consonance with its stated

objective,

The main objective of the study was to asscsso
the attitudes of educated users of English towards
inglish usage in Nigeria, through an assessment
of th  acceptability and rejection of selected

lexical and syntactic items of NE usage.,

3¢1 The Pilot Study

The main purpose of the pilot study was to
assess the suitability and reliability of the test
instruments to be used in the study. It was also
to provide a preview of the problems that might
surface during the use of the research instrumentg
in the field. The final format of the test
instruments used in the study was an outcome of
the modifications, and at times outright rejection
of items, carried out on the strength of the

findings of the pilot study.

66
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An inventory of seventy sentences, reflecting
certain lexical and syntactic features of NE, cullod
from the print and electronic media, Nigerizn novels
ond NESA journals, were presented to twelve languaga
rnd literature specialists in the vepartments of
wducation and English of the Ahmadu Bello University,
a8 well as the School of Basic Studies and the
Institute of Education, The judges were requestcc to
evaluate the acceptability of the items in four
different situations (Informal Speech, Informal
WUriting, Formal Speech, Formal writing) or indicata
o rejection. Their comments on any unacceéptable ox

dmpossible~to-categorize item were also requested.

B sed on their reactions, forty items were
gelected from the inventory, and made into an
ncceptability rating test with a corresponding
matched-guise forced-choice selection test. 1In
order to determine the viability of the two
instruments, they were administered on fifty WAEC
Znglish and Literature in English examiners during
the December 1984 marking exercise at the College
of Advanced Studies, Zaria. The acceptability
roting test was administercd first, then followed
the forced-choice selection test. Un the strength

of the feedback obtained from this group of judges,
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the final format of the research instruments usec
in this study, was developed (sce Appendices I

342 Dasign of Test Instruments

An adapted MGT, reviewed in the previous
chapter (seec 2.5), was used in the study. It
comprised two test batteries; a !'judgement' test
cnd a complementary 'performance! test (see
Greenbaum and guirk, 1970). Judgement tests are
usu~-lly the principal instruments used for
eliciting language-oriented attitudes from subjects.
For this study, the evaluation type of judgement
test (ACCEPTABILITY RATING TEST, see Appendix I)
was used. Performance tests, on the other hand,
provide the chief method of assessing subjects!
lnanguage use. The forced-choice selection type
of performance test (USE UF ENGLIS TEST, see

iLppendix II) was used in the study.

3e2e1 Acceptnbility Ratiqg_Test

This was a 40=item pLikert type summated
ratings questionnaire, designed to elicit the
attitudes of the respondents (judges hereafter)
towards certnin items of usage (lexical and
syntactic) in written and spoken NE., The judges

ware asked to record their spontaneous reactions
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to each item on a three-point scale;

VACCEYTABLE

'NOT SUxE!

'"UNACCEFTABLE®
Furthermore, the acceptability of each item was
counsidered under four types of situation- Informal
Speech, Informal writing, Formal opeech, Formal
Jriting. The situational aspect is a crucial
variable in acceptability rating as Lyons points
out:

We CANse sﬂy' if we WJ-sh,

that sowe speaker of a regional

dialect of English has produced

an incorrect (unacceptable) ...

form because this form is not

in conformity with the patterns

of standard Englisb:; but we are

now assuning that he ought to

have Lovw speaking standard

English in that particular
situantion, (Lyons, 1968:; 42).

The items were sclected examples of NE lexis
and syntax, culled from informal as well as
formal sources. The informal sources are the speoch
of educated Nigerians available to the researcher
through personal communication and the local
alectronic media, besides the personal experience
of the researcher. The formal sources, used

nostly for literary prose, comprised data from

two national dnanilies (The National/Sunday Concord,
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and The Guardian) for a year (1982 - 1983), the no

novels of four popular Nigerian prose writers in
Znzlish - Chinua Achebe, Nkem Nwankwo, Elechi Angcdd

~nd Flora Awapa = and selected NiSha periodicale.

The two mentioned dailies were selected for
the high standard of their English usage. Therc isg
no denying the fact that the linguistic performance
of Nigerian media practitioners, is to say the
laast, rather disappointing. Errors of grammar,
spelling and pronunciation are the rule rather
than the exception. However, there are some among
them whose competence in English is at par with tho
tgtandard!, in any English speaking country. The
Concord and Guardian groups of newspaper, had sucl
competent users of pnglish on their editorial st ff
during the period under review. They were Ray Zlipu
and Dele Giwa, two journalists of international
rapute, Eddie Iroh the novelist, Urs. Chinweizu and

Jamie, literary critics, just to mention a few,

Concerning the literary texts, it must be
admitted that literary English is not necessarily
co=terminous with actual usage in socicty because
of stylistic licence. But if literary prose must
ke used as an aid to language teaching and learning,

as 1s often the case in ESL contexts, the chosen
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nodel should be as near as possible to everyday
usage. It is for this reason that four Igbo writars
of fiction in English were chosen. In the words
of Bernth Lindfors:

Most Igbo novelists who write

in English... tend to favour a

calm, graceful, proverb-studded

idiom which resembles natural

expression in their native tongue...

The imagery, figures of speech

and patterns of thought

characteristic of communication

in Igbo are rendered as faithfully

as possible in English (Lindfors,
1971: 27).

Moreover, the novels of the seclected writers
are popular literary texts both at the secondary and
university levels of education in Nigeria. This it
was felt that the selected items of usage culled

thereof would be familiar to the judges.

The final selected items were drawn from a
nool of Nigerianisms validated in a pilot study.
They were representative examples of the syntactic
and lexical features of NE. Here are some examplos

with corresponding BSE equivalents in parentheses;

NE /C ATEGOKY BSE EQUIVALENTS

Coinage/lieologism

Lagos could have been a nice

place but for the frustrating

go-slow, (traffic hold up)



Since all the invitees are
here, I feel we could start.
indigenes are not entitled
to warm clothing allowance.

Let us meet next-tomorrow

Aarticle umission

Cnly few members turned up
for the meeting.

WAL will not succeed because
majority of Nigerians are
unpatriotic.

Pluralization of mass noun

I lost all my .uggages to
thieves at the cirport.
Nigerian science teachers are
always complaining about lack

of equipments,

Confused reflexivization

We haven't seen ourselves for
the past two years,

A marriage can never succoeed
when husband und wife do not

love themselves,

(See Appendix I for the full
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(invited guesis)

(natives)

(the day aftexr
tomorrow)

(a few)

(the majority)

(luggage)

(equipment)

(each other)

(one anothexr)

list of items),



The selection was based on two major cateter-izn
I"igerianisms and debatable usage. Nigerianisms
are those usages, which arc¢ undeniably, adaptationc
ci’ the English lunguage to the Nigerian socio-
sattural and linguistic environment such as
neologisms, coinages and idioms. Such usages do
nut obstruct communication, if anything, they ere
ereatively effective, and cre in common use amorn -
competent Nigerian users of English. DbDebatable
dtens of usage are such usages as are common wit!
tha not-so=well-ceducated and sad to s.y, non-
Inglish graduate nigerioons (L.g. pluralization of
in8s nouns, collapsed sewantic boundaries etc.),
but which sone linguists identify as legitimate

1IE usagcee.

5242 Use of Enslish Test

This was a t5-item, forced-choice selectior
Deriormance test in complemwent to the earlier
Judgenent test, i.e. the acceptability Rating Test.
it was designed to check the emotional bias
inherent in the complementury free response
attitudinal test, It was aimed at evalucting the
Judges' attitudinal consistency towards NE in the
face o an a’ternative variety of English (in thig

nptady, BSE). Its ultimate goal was to help find aa
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answer to the sccond rescarch problem;
Are English language trainces
constant in their attitudes
towards NE, or do their
attitudes vacillate in the
presence of a correct wodel
of a standard English - BS£?

Basically, the same lingustic problems explorad
in the judgement test were repeated in the
performance test, but with matching 'correct!
sltern:.tives (BSE equivalents) among which the
Judges were asked to choose from. This instrument
then represents the matched-guise component
discussed in the previous section (see 2+5). Hera

are a few examples of the matched items (see

Appendix II for the complete list of items),

Sxamples

of members were absent from the meeting,
() Majority (b) The majority

LI am afraid the car can't take nll your

(a) luggage (b) luggages.

Good neighbours should always help

(a) each other (b) themselves
£11 are please requested to stay behind,
(a) dinvited guests (b) invitees

The accused denied the money.

(a) not stealing (b) stealing.
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in this way, all the Torty lexical and syntactic
items of NE usage in the judgement test were repeaiad
in the performance test. The additional five iteun
WBfe thrown in as sleeper items, so that the Jjudses
might not guess that they were responding to the
Same itoms of usage.

Jea2e3d The Rationale for Double Testing
f

It was necessary to administer two structurglly
different but interrelated tests (a judgement test
ond a complementary perforimznece test) one after the
other, to the same group of judges, for the followlag

I'2a50N8a

First and foremost, it was a design to help
ovaluante the consistency of the elicited attitudes
towards NE. As Greenbaum and Quirk (1970) have
peointed out, ome's attitude to usage may not
racessarily correlate with one's actual usage,
when it comes to linguistic acceptability. Besidaes,
attitudinal measures elicited so0lely with the
Likert-type judgement test, tend to be unreliable
because of response bias (Cohem, 1960). Oftentimosn,
Judges go out ¢f their wnay to endorse current |
fashicenable opinions about the issue at stake,
or endorse what they imagine the investigator

1
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Since all of them were actively engaged

in academic pursuit and as such mentealily
alert to the notions of ‘'correctness!

and appropriateness in language usage,
they would be in a better position to
arbitrate on the issue of acceptability
of NE.

The choice of an academic setting for

the administr:tion of the tests was to
keep the tese conditions strictly similax
for all groups of the judges. This was

to ensure the validity of compared results.
Moreover, the academic setting was to
facilitate the manipulation of variables
during tecoling.

It was hoped thot the federal represen=
tation admission policy adopted by the
federal universities would eusure a fair
representation of Nigerian language
groups; a Jjudge's bilingual/multilingu-1
background is an important variable iz

the study, i.¢. determining the popularity
of some mother tongue based NE idioms
across dirferent Nigerian language groupne

All together, 63 Nigerian language grouns/




clusters beside the 3 major ones were identifioecd,

3.4 Test pProcedures

The tests were administered in classrooms
under examination conditions. However, the judyges
were put at ease before the start of the tests,
Zxplicit instructions were given and a few examplen
of the required tasks were donc with the Judges as
a practice run, to eénable them complete the tests
within the stipulated time. The 40-item judgement
tost was completed within 7 minutes - to ensure
spontaneity, while the performance test was complotod
within 5 minutes. The completed questionnaires

were collected on the spot.

The judges were uividea into two groups. To
one group, the judgement test (Acceptability Rating
Test) was administered first, to elicit their
ppontaneous reactions to the concept of NE, after
which they were given the forced-choice performenco
test (Use of English Test)s, This procedure is
referrcd to as Test lodule 1 in the study. The
other group took the performance test first, befora
the judgement test (relerred to as Module 2).

These procedures were to help determine what effect,
if any, the sequencing of the test batteries had on

the attitudes of the judges



ANALYSIS aNu INTERFOUT.LION UF DATA

4.0 Preamble

In this chapter the responses of the judges
cre analysed both in raw scores and percentages
to provide answers to the following rescarch
questions,

1. What dis¢ the catent of the acceptability

and re jection of tne items of usage?

2. How consistent are the elicited responses
when the judges are presented again wii’
the sawe items ¢. usege, but paired thigs
time with 'correct' English alvcr ugtivegy
i.e. BSE?

3e what is the general rank order of
acceptability of the items?

b, ilow do responses vary according to:

(a) the subject specialization of the
judges, (b) the order of presentation
of the test batteries?

5e How popular are mother-tonpgue based
idioms ar. vaipressions across the different

language groups of the judges?
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The stutisvic (;I-;E) o1 the sanpling
distribution of tane "I fference between means will
D@ coumputed toe test _he nuil hypothesis for the
study at the 0,05 level of significancos

attitudes towards gnzglish usage

are not affccted by attitudes
towards Bose

41 4acceptability Hatings

i maximum score of 4 points (one point ior
@sch dorain of discourse. Infornal bSpeech,
Informal wWriting. Formal Speech, Formal uriting)
was computed for cach accepted item. With 400
judges assessing .he acceptubility of 40 iteus,
g=ch in four types of situation, the total
ossible score is %00x40x4 = 64,000 points. Each
response of uncesrtainty or outraght ro jection also
scored 4 points siince it meant that in each case,
the judge could either n.t decide or considered
chie item unacceptable in any of the four given

Jomains of discourse,.

Teble 4,1 sunmarizes the composite pattern of
responses for cach of the three categorics of
attitudinal wmeasurementi; ACCobianll, Hul oUxg and
ULACCEFTABLE, as well as each of the four sub-

categorics i acceptabilitye.
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Acceptability Rating S5cores

.
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Category of nformal Speecﬂllnfurual Writing| Formal Speecthcr::l
Resoonse No % No % No % o

Lcceptable 11,211 70.1 10,046 62.8 5,824 | 30.2 | %,505
Hot Sure 198 1.2 198 1.2 198 162 158
U. ecceptable 4,591 28.7 5,756 36.0 | 10,978 68.6 | 21,127
Total 16 ,000 100 16,000 120 | 16,000 100 | 16,300

Writing| Totzal | Average %
%
28,8 | 30,686 48.0
1.2 792 1.2
7C.0 | 32,52¢ 50.8
10C €4 ,000 100




1he resuscs sqaow an inclipation towards
rojection thun ccccpcaniiity (50.8% to 53.00).
I the least coensorious gettings of tiwe [four
Torning of discourse - infortw.dl sottings -
2eire were high scorces of acceptability (70.1%
“or Informal Speech and 6.8y for nformal uritiag).
Tolerance fell to approxinatelr a thas i in the

CJozvm) settings (30.2% for Formal bBpeach and

26eB% for Permal writing).

The alove pattern of distribution of scoren
in a deeclining oraer of accuptability from informel
tce formal settings cin be attributed to an alre-dy
existing stron, linguistic iastinct. That is,
writers/spoakers so less iastidious in informal
situations than in formai settings (Joos, 19673

Say,y 19732 .

The 1.2 score of uncertainty indicates a
“igh degree of decisiveness anonyg tne judges with
regerd to what was acceptable or unaccej table in
lligerian English. This score differs remarkably
from the 8.4% recorded by a similar group of
Judges (Bnglish specialists) in a comparablce study
{(Villiams, 1984). The grading of acceptability
into differont domains of compunication, which

was absent in the cited study, can be said to
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2¢ responsible for the minimal score of uncerteaivrty,.
“ais underscores the importance of the situationsl
variable in acceptebility testing (Lyons, 1968;

izong, 1982).

.2 GConsistency Score

One of the nain functions of the 1GT used ix
tie study was to hely verify the consistency of
rny elicited attitude by checking the responsc
ias inherent in o dircvet attitude mcasuring
instrument like the rating #cale. 7To this end,
il becvwes npnacessary to contrast the acceptance
score of each iten on the Rating Scale with its
corresponding score whon it 1s paired with a
lcorrect! gnglish equivalent as in the Usc of
“nglish Test. Tabley2 presemts the result of the
Judges' choice between 'correct'! and 'incorrect!

usago represented im the study by BSE and NE

respectively.

Table 462

Use of English Test scores

Category of 1 Total No. %
Responsc

Correct \ 11,296 ! 70.6
Incorrect A 4, 70H b 294
Total y 16,000 ' 100
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Nigerian csngi-sh, representod by the
tincorrect' choices has a scorc of 29.%%. Thig
gcore is at variance with its ecarlicr seows OF
L8,0% given by the sauc judges on the Hating
Scale (sce Todle 1)« This result roeveals a
daviation « 1.6% (40.0% « 29.%4%) in consistency.
1t can tparefore be said tentatively that thore is
~t prerent an ambivilent attitude towards NE, at
T .- g¢ amorg this group of Englisb users. The
Lﬂuorali:nbility of the fanding is subject to the
validasion of the null hypothesis for the study
#ich examines the same problem = the effect of
~SE or attituves owards NE (sec %4.7)e. The
caiscrepancy in attitu.e collaborates other MGT
study findings on language attitudes (Lambest,1967;
Coopar, 1975; Huygens and Vaughan, 1983; williango,

1984) .

4,9 Rank (Order of Gencral icceptability

The total ratings oi acceptance of each item
was ¢omputed in percentages, On this basis, the
ronk order of general acceptability was establishbod
as shown in Table43. The corresponding Use of
English Test score of each item is presented in
the right hand column together with the rank ordex

of general preference.
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Table ‘E{u'}

Ttem Usage % Rank
NO
13 Cbmplimentary cardsessa 81 1
19 PBach graduand... 57 6
17 Inuigenes are not... 70 3
5 weged the academicians.. 7k 2
33 hy wife has put to bed.. 55 7
12 decorated our pardour.. 3% 13
10 only few members... b1 9
8 should j:in hands with.. 15 28
4 +the invitees are here,. 27 20
22 becuuse majority of
Nigerians..e. 51 8
6 see a native doctor.ass 25 413
11 My wife has taken in... 37 12
14 4is not on seat... 58 5
28 to manage with the little 28 1o
26 Zorro is a mongydqubler.. 31 17
40 I have checked for that |
: beok. .. 26 22
31 Mrs. Okoh, chair-lady 39 10
30 buy.s.froth one _customer..32 15
1 the frustrating go-slow.. 6 36
3 Let's meetmnext-tgmgzzgy.ﬂé 25
18 Welldone Ade... -~ 25 23
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Item

teadil ity No

— L g ok m R

22 L5
22 L5
24 L3
24 L3
26 La
27 b
28 &0
29 37
30 35
31 33
32 32
32 3%
3z 32
35 29
35 29
37 25
38 a7
39 1%
40 is
Ranl: Ti
Spesirticit

Rank

21

25

32
34
9
15
20
7
38
27
35
39
23
24
}7
29
36
16

Usage %
We...enjoyed at the picnica..32
passengers to shift for
one more. .. 10
%hat of you... 39
That your room mate... | 11
Sorry 4ir... 64
I met your absSencte.. 20
I'.: coming., .. 3
lack of EﬂEiﬂééﬂfi 17
1 am doubling... © 31
Ccur co=wife.., 34
all oy luggag&io.a _ S
We haven't seen ourselves.. 27
do mot love themselves... 11
Is this your eve?... 8
you are not believing wee... 4
she is... a gussiper.., ) 6
laughing with all her teoth..8
you are late...isn't dt7... &
Yos I haven't.., . 8

15

31
10
29

4
26
40
27
17
14
32
20
29
33
38
36
33
38

33

Jar Correlation ol the two tests' agores:

'S rs = n62
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Only 19 of the items are rated above 50%.
This means that 19 items were acceptable in at
least three domains of discourse (two informal
pettings and a formal setting, or two formal
pettings and an intormal one). Tentatively, it
can be said that less than half of the items were
favourably received by the judges. The result is
tentative in the sense that when the Use of English
Test scores are examined the number of undisputably
cecceptable items drops to just seven (Items No. 13,
19, 17, 5, 33, 22, 14). Correlation between the
two test scores shows a luck of substantial agrece
rent between the earlier expressed acceptability
ond preference for the same items when paired with
38SE equivalents. Here again the power of the MGT
to reveal a groups bias in evaluative regetions is

demonstrated.

S5ix out of the seven genuinely acceptable
items belong to the lexical/semantic glass, while
the grammatical class has only one item. On the
other hand, six out of the ten bottom items arec
of the grammatical class. This result pattern
is consonant with normal language nativization
process - lexical items are more amenable to
longuage change than gramatical items, (Haugen,

1938; whinnom, 1971; Meag, 1977; Kachru, 1961b),



It alsoc collaborates williams (1985) findings
on NE usage.

i

The rejection of usages 1ike.;équipments'
(37% vs 17% 'luggages' (32% vs 9% - pluralizaticn
of non-cuunt nouns, tsee ourselves' (32% vs 27%)
ilove themselves! (jé% vs 11%) - collapsed
reflexivization, 'Isnf£ it?t (19% vs 4%) -
universal NE question tag?, as well as 'Yes, I
haven't*‘(15% vs 8%) - anaphorical polarization,
upsets popular findings on NE usage. Scholars
- like adetugbo (1977), Adeyanju (1981), Olgoke
{1981) and cduruh (1983) had often identified
such usages as educated Nigerian BEnglish usage.-
The difference in rindings can be attributed to
thie research instruments as well as the category
of judges used for the respective studies. Their
implications for ELT especially the role of judges
of English usage in ESL situations is discussed

later (see 4.8).

Table 4.3 also elaborates un the distinctiomn
between informal and formal usages summarized in
mable 4.1. A rule of the thumb would be to
regard all items scoring 50% and above (KRank 1~19)
s usages acceptable in both informal and formal
e ntexts and those scoring below 50% (Rank 20-40)

a8 strictly informal usages. A more detailed
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analysis shows that out of the first category

(i.0s 50% and above) complimentary nird,

coademician, chair-lady, join hands and not

on seat could be regarded as belonging more to
Tormal contexts since 504 of their total scores
were in the formal column. In the same vein,

manage, money doubler, check for, customer,

go-slow could be added to the ranks of strictly
infeorwal usages since 50% of their total scores

troare Found in the informal colunn.,.

Fromt the above, it would appear that this
group of educanted users of English.in Nigeria
¢xe le=s bookigh in their English usage contrary
t¢ whiut earlier researches have ahown (se&?;;
Ubahakwe, 19763 sdetugbo, 1980). ﬂ

The rank order c¢f some items raises a few
questioﬁs; first as matter for speculation but
moxe importantly for ELT purposes. Does '...
najority of ...' {(article deletion) ranking 9th
with high acceptability and consistency scores
(63% vs S54%) qualify as educated Nigerian English
usgge? ITf so, what about dmsimiiur usage '... fow
‘.members o' which ranked even higher ~ 7th, but
with a below average consistency score (65% vs 44%)7

Thy was 'Sorry...', 26th rejected on the katings
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Seale (42%) but gained acceptance (64%) when

Diired with a 'correct! English alternative? Why
ozould .., believing me' (35th) (stative verb
progressivization) seen: so much more objectionable
tian a comparable usage 'I am doubting' (30th)?
Cbviously, a more rigorous and delicate investig-tion
is needed before the last word could be said on
inglish usage or anything like a reliable guide=-

line on usage established for 3 G

244 Ratings by Education and Enszlish Students

Table 4.4 shows the rank order of acceptability
of each item by Education and English Studies
satudents. Each ratings score is paired with ite

Use of English Test score in the percentage colum,



Table 4k

31

Ratings and Use of English Test Scores of

Zducation and pnglish Specialists Showing Rank

Crder of acceptability.

S

ELUCATION KIGLISH

Item No. % Hank % Ranls
1 48;: 3 19 5%:6 17
2 37:13 27 37:17 30
3 b6; 22 21 4G 24 20
4 63:20 1G 63:27 8
5 73:75 2 66: 74 6
6 63:27 10 60: 25 11
7 342 26 29 35:31 32
8 6416 8 63: 15 8
9 38: 64 26 46:64 22
10 65:39 7 6h:lq 7
11 63: 36 10 59:37 13
12 64: 35 8 67: 34 4
13 72:81 3 77:81 1
14 54:57 15 61:58 10
15 37:18 27 45:20 26
16 1216 40 18: 8 39
.17 70:69 4 73:70 2
18 k7:25 20 46: 25 22
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EUUCATIUL ENGLISH
Item No. % Rank % Ranlk
19 74: 64 1 71357 2
20 34:2 29 46:3 22
21 45: 36 22 h6:8 22
22 67:51 5 59:54 13
23 27:7 35 30:8 35
24 29:3 33 28: 4 36
25 45:9 22 47:10 21
26 55:39 14 551312 15
27 3137 32 33:9 3%
28 563528 13 60: 28 11
29 27:9 35 26;8 37
30 50;32 18 54; 32 17
31 53:42 16 51:39 19
32 44:45 25 42:39 27
33 67:5% 5 67:55 b
34 h%:1h 22 h1;11 286
35 29:22 33 35:27 32
36 20:5 39 18:4 39
37 3%:6 29 22:6 36
38 27:38 35 38: 34 29
39 27:11 35 36: 11 31
40 51:26 17 55:26 15

Rank Order Correlation of the two group scores:

«95 (Ratings)

'sr. .
Spearman’s¥.y _ .91 (Use of English Test)
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The general jpicture scems to suggest that
there is little to choose between the ratings of
the two groups of judges. Education students
rated 18 items above 50%, while English students
rated 19. A closer examination shows that the
gsame items are endorscd by both zroups with the
oxception of item No.l. Wwhen contrasted with
their corresponding consistency scores, the number
of undisputably accepted items comes down to scvon
for both groups (Items No. 19, 5, 13, 17, 22, 23,
14). The bottom nine ranks are also allocated to
the same items by both groups. A measure of
agreement on the ranking of items by beoth groups
Almoot appeosches pesr Fovllan (h‘pwarumn'sra =
«9% for Hatings and .91 Lor Use of English Test).
This finding which means that the two groups of
judges are almost homogencous in their attitudes
to English usage nevertheless raises a guestion
or two about the preparotion of prospective
teachers of English. The full import of this is

discussed in section 4.8.

.8 Ratings According to Test lModules

In order to determine whether the ovider ot
test presentation had auy ¢flect on the elicited
attaitudes, the judges were split into two equal

groups of 200 students cach, The first group were
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given the Ratings Scale first béfore being given
che Use of English Tést with 'correct' English
alternatives. This procedure is reflerred to as
“Yest Modulw 1 in the study. The other group had
the Usce of English Test first before being
administerced with the Ratings Scale. This is
referred to as lodule 2. Tablels presents the
comparative result of the two proccdures. The
rank order of acceptability of each item is shown
together with its Ratings and Use of English Teal

Scores in the percentage columns.
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Table ke’
Test Modules' Ratings and Use of English

Test bceores showing Rank Order of Acceptability,

—

LWUUULE 1 MODULE 2
Item No. % Rank % ank
1 53: 4 16 46:8 20
2 39:13 29 36:22 30
3 4800 19 41:28 27
Iy 6%:24 10 63: 30 8
] 69:76 4 71:72 El
6 65:21 8 58:29 13
7 32529 32 36: 32 29
8 67:13 6 60:18 11
9 T1:06 26 hs 69 23
10 70: 36 2 60:46 11
11 60:30 12 62:45 9
12 66:26 7 66: 44 6
13 73:79 1 76: 84 2
14 54:49 15 61:68 10
15 4o: 14 28 43;:27 25
16 15: 6 40 15:7 4o
17 70:59 2 74:82 3
18 45:20 22 46: 31 20
19 69:47 K 70:68 1
20 b1:5 26 39:1 20

21 3493 25 ho:32 19
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MODULE 1 MOUULE 2
Item No. % Rank % Rank
22 63: 448 11 64361 7
23 27:8 36 30:7 34
24 28;: 4 35 29: 3 35
25 47:7 21 “6; 13 22
26 57129 14 Stz 3t 17
27 35:8 30 20z 1 37
28 60: 27 12 571 a2t 1h
29 26: 8 36 27:6 18
30 51547 17 54136 17
31 46:37 1y 57:47 14
32 “h:38 03 43:36 25
33 65: 49 £9; 60 5
34 bl 12 23 G411 23
35 31:23 33 33:30 31
36 18:5 39 21:2 3¢9
37 27:36 36 29:3 35
38 33:28 31 33:42 31
39 31: 10 33 32:13 33
4o 50:21 18 57:31 14

Rank Order Corrcl

modules' ratings;

Spearman' s re

ation of the two tast

«9 (Use of

English Teg2)
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It would have been thought that Judges who
took the Module 2 tost would have becn very
critical of Nigerianiswus, having boeen exposcd to
'corrvct! English alternatives first Lofore taxin;
the Ratings test. Hut results show that Module b
Judges rated the same 17 1tems 1bove 50% as
Judges in Module 1 (Ttorw oo %, 5, 6, 8, 10, 11,
12y 13, 14, 17, 19, 22, 26, 28, 20, 1, 33, 40),
“he sane six items wore ranked o0 . the top ten

By Jjudges in both wmodules,

Itém by iten ranking defics any systematic
pattern. Wwhile items Lo, 6, &, 10, 13, 17, 26
*nd 28 were ranked lower in lodule 2, than in
[ odule 1, indicating less favourable reception,
two items (5 and 30) had tied ranks with the
remaining items ronked higher in Module 2 than
in Lodule 1. The sume 6 items were ranked among
the top ten by judges in both hodules, while the
Dottom ten items includod 8 similar items in both

modules,

the correlation coeflficicnt valuos ofﬁﬂb =
«95 for the Ratings and ,9 for the Usc of
inglish Test, indicating a near pirfect agreement
between the two tost wodules, clinches the argu-

“ont that the order of presentation of the test
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Datteries has no significant effect on the
attitudes of the Judges. This finding lays to
rest the speculation raised in comparnble studies
(Abubakar et al, 1982; williams, 1964) as to
vhether the order of test batteries presentation
aad any effect on th. wttitudes of the Judges,
This result can also be tuken as evidence of the
reliability of the MLGT to disquise the two tests
so effectively that the Judges bhad no idea they

“Jere responding to the same items of usage.

4.6 Ratings of Idioms by Language Groups of Judies
To determine the Popularity of some mother-

tongue based expressions selected for the study

across the didferent langa.:ge groups of the judges,

total rea¢ings aof 9 itens together with their Use of

§n‘1¢ah TBStscores were computed for 4 different

Language groups with wore than 40 judges each,

Table 6 presents tho rank order of acceptability

of the expressions among the Igbo (N = 67), lausg

(N = 51), &fik (N & 53) and Yoruba (i = 47) Bpeclking

judges,
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Tabie A.6

Ratings of ZZicme by Igbo, Hausa, Efik and Yoruba Speaking Judges, Shcwing Rank
{rder of Acceptability

- e L i e

LANGUAGe GROUS

Item . Igbo Hausa Lfik Yoruba
No Usags % Rank % Rank % Rank % Rank  Av7er=zge Rank
8.+sjoin hendéa
witheee $9:13 2 68:11 3 70:9 1 56:15 4 5545312.0 1
30..buy frowu
custones 52:27 2 4h:26 & 58:25 1 48323 3 E0ef3%3e3 2
18... wWellconzc.. 44: 1% 't 2:39 1 k5:17 3 46:19 2 554832245 3
Jess UOH.N..Q!.. Wﬂunmo 2 UWnWP 4 u_..lv_‘&nﬂo_ i N—_wumm 3 ulnouumOlU 4
34... That you—e.43:9 3 39:12 & 4411 2 bs:17 1 L2eS31243 5
15¢.. I met youx
absence :8:13 1 34:19 4 47:19 2 39:15 3 £2.011645 6
20.. I'm cCoinse«49:0 2 31:2 3 51:0 1 59:0 3 40.5:045 7
23+« Is this jyour .
eye? 34:0 2 26:1%4 3  36:4 1 23:2 b £5eC3540 8

29.. laughing
with 211 2 _
teethe,ee 2k 0 3  26:12 4 29:2 1 27: 4 2 5353445 9

e - s s e e D
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Two usages, 'join hands with! and 'customer!
(= vendor) appear to be the most popular across
the different language groups receiving an aver:ge
rating of above 50% each, while the idioms 'Is
this your eye?' and 'laughing with all her/his
teth' were ranked at the bottom. But when the
consistency scores are taken into consideration,
it could be said that nonc of the idioms, except
'Sorry' reccived a ¥énuine approval. 'Sorry!
woich runked th, remains an enigma, It was
rcjected on the Rating Scale (46.3%) average, but
was accepted (60.3%) when paired with its 'correct?
“nglish alternaci ¢. This paradox is discussed

l-ter,

It appears the ounce v. ible Nigerian collo=~
gquialism 'I'm coming' is on its way out as far .s
this group of Judges are concerned. It received
a negligible 0.5% average as its prefesonce mcore
over its BSE equivalent., Infuct the retort, 'gut
you are going', is not an uncommon repartee among
lligerian undergraduates when sone one takes a

leave with the idiom; 'I'm coming',

Another usage which attracts comment is
'customer' used to mean vendory, Williams (1964)

had postulated its Popularity to the Yoruba
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Comparable usage (onibara). The result shows tl.
usage to be equally popular among the other ma jor
lauguage groups accorded the 1st and 2nd ranks

Dy the Efiks &nu Igbos and only a 3rd by the
forubas, But .13 the saume, it did not receive g

genuine acceptance.

On the whole, it appears that NE idioms have
a0t yet caught on with the category of Judges

used in the study,

“e7 Hypothesis Validation

It is the Contention of this study that NE
iike other NNEs is suffering fromn a crisis of
attitudinal cenfiderce, 71t was hypothesized that
continued allegiuance to BSE, the Parent stock
from which NC Sprank might be at the root of the

crisis,

To teast this hypothesis, the judges! average
performance in the Rating Scale is compared with
their average performance in the Use of English
Test. That is, their Spontaneogus acceptance of
IIE usage when the items were Presented by them-
selves ig contrasted with their prefercnce fop
the same items when paired with BSE €quivalents,

Table 7 Presents the result of the 't' test at

the 5% level of Ssignificance, ‘BR,‘HIM 4,&4
."‘/-—""'"_-"‘\ 52
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Table 4,7
Comparison of Fean Scores on Ratings and
Use of English Tests

.

Category ofr fesponsc N x S= t dar

NE Acceptance (Ri ¢ ng

Scale) 76.72 _ i
h00 .80 5,1 c
I'E Preference (Use of > 3+15 39
Znglish Test) 46.84
“ = 0.05

The 't' value for the difference between the
@an scares on Ng acceptance 6n the Ratings Scale
and preference for the same usage on the Use of
English Test is significant at the 0.05 level,
<t can therefore be stated that the Judges!
attitudes to N usage is affected by their
allegiance to BSE. This finding therefore not
only confirms the earlier ambivalent attitude
towards Ng usage (see 4.2) but also specifies the

cause of the ambivalence.,

“e8 Discussion of Findings

The Prestige of any social
science should not be abused
by pretending to tell more
than it knows (hymes in
Edwards 1976. 18).

This is by way of saying that limitations

in the Sscope and methodology of the study must pe



borne in wmind in any discussion of the findings,
Variables like the size and composition of the
sample as well as the nature of the research
instruments generally limit the genurglizability
of conclusions which can be made. There is also
the question of usage - quite a hydra-headed
notion. The acceptability of any usage is largely
iecpendent on a judge's competence level in the
Znglish language, even where English is his
subject of study. What about the selection of

&

the items of usage?

Could the¢ inclusion of more neologisms and
other culturally determined usages have elicited
a higher preference ftor NE than their BSE equivalcents
All these notwithstanding, the usefulness of the

findings should not be underrated,

The findings can be summarized as follows:

le There is a general ambivalent attitude
towards NE usage.

2. There was a greater preference for
Nigerianisms presented by themselves thcon
Nigerianisms paired with ‘correct' BSE
alternatives,

3o The rank order of acceptability showed

a strong tendency to accept lexical
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coinages and reject grammatical items
of usage.
4, The Ng idioms tested in the study are
yet to stabilize.
Se There was o substanticl agreecment betwoo:s
Educntion nand English Studies students
in both their acceptuance and re jection
of the sume items of usage.
6o The judges were very definite in their
responses registering o minimal score of

uncertsinty.

The general ambivalent cttitude towards English
wsage 1s best inforpreted from a political and
gocio=linguistic o'nts of vicew. Streven's
statement on the soncial history of the English
lenguage in Africa is relevant here:

For historical reasons, "English®
in Africa has generally mecant
"British English", and until
recently there was a tacit assump-
tion that the only appropriate
educational target for English
teaching was "to make Africans
speak like Englishmen” (s5trevens,
1969: 19)-

Contrary to popular expectntions, this attitude
5til} pergists today and in no other group is it
stronger than auwong the elite and the category of

Judges used in the study (English language teacher

trzinees and English Study students). Infacted



-t
™
L%

by the local spirit of nationism, the national
yearning for linguistic independence, and the
liberalness of descriptive linguistics, the judges
embrace Nigerianisms on the Hating bdecalcec. Hut
whaen required to ccnfirm their earlier attitude in
the presence of 'correct' English alternatives,
their school training in 'correctness' tnkes over
causing the disparity in attitudinal score. The
issuc of divided usage 1< not peculiar to NE, but
liolds true for other NNEs in ESL settings like

India, Ghana, Malaysia and Jamaica.

The peculiar case of 'Sorry' observed carlier
can now be expla.ned on the basis of this allegionce
to a 'correct! English. The usage is one of the
tcommon errors'! or higerianisms students have becgn
Lold to aveoid at all costs, But there is no
denying the fact that usage changes according to
gituations :nd that ‘corrcectness' is not syuonymoug
with appropriatcness. 50 the studecuts who had
earlier re¢ jected the 'inocorrect! usage in the
Rating Scale had to fall back on it ain the Use
of English Test in spite of the presence of a
'corrcct! but culturally inapproprinte BSE ecquivalents.
This attitude is typical of thoe 'linguistic hatred!

{(Labov, 1972) among thc clite in NNo scettings who



favour circumlocutions and bookish pnglish ratbox
than go 'local' (Ubahakwe, 1972; Sey, 1975; Jibril,

1982).

In their ambivalent attitude, however, the
judges did indicate in no uncertain terms, judging
from their low 'NUT SUkE' scorc, what should be
considered legitimate NP usage. FPotential ONE
asages are those items which consistently; score above
50% in both tcsti;irc svstematically chosen in
their class. That is, a Nigerianism which is
accepted when presented by itself as well as when
paired with a corrcet BSE equivalent and which
cdistribution is not haphazard in its class. For
example, 'graduand' (a lexical coinage) which was
consistently acceptable (73% vs 53%) as well as
tindigene!' (72% vs 70%) and 'academician!' (70% va
74%) both lexical coinages, could be considered
possible SNE candidates, but not 'majority’

\article deletion) which was consistently accepted
(63% vs 54%) and a similar class member, ‘few
iomberst (65% vs &1%) failed., If a larger number of
guch usauges néu validuted in similar tests with
other competent judges, a clearer picture of a

possible SNE will emerge.

an examination of the data shows that the oulls

of auchi potential SNE usages are lexical coinages
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and neologisms. This trend is ir conformity

with language nativization process arising out of
language contact situations. Juring such a process,
it has been established thuat lexical items are

more amenable to carrying theée socio-cultural

burden of the new langucge communities than the
syntactic items. This explains why almost all

the synfiactic items tested in the study failed to

pass the acceptability test.

The absence of a significant difference in
nttitude between Education and English Study
students seems to suggest that language teacher
trainees are not more pedantic or !'grammatical'!
in usage thun their non-teaching orientated
colleagues. There arc two possible explanations
for this. One is the replacement of prescriptive
grammar of old with modern descriptive linguistics
in our teacher training colleges. The second is
the poor teaching of grammar at the N.C.E. level
where all the judges had passed through coupled
with their over-rating by their university trainera,
For example, some universities exempt their
teacher trainees from the Use of English course -nd
others who enforce it omit the fundamentals of

grammar on the erroncous assumption that the
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Judges had been taught them.

The performance of the Judges raises two
partinent questions; who should be Judge in matters
of usage in an ESL setting? and what should
constitute acceptable performance? If it could be
argued that it takes only a mother to understand
the pangs of childbirth, then the researcher
submits that there could be no better Judges of
<nglish usage in an ESL setting than those who
ore specialists in the subject. Their performance

however, will depend on the quality of their training,

Considering the generally dismal state of
ZLT in this country and the accompanying low
CcOompetence of students, vVery stringent conditions
of acceptability has to be applied, if anything
like a standard is to be achieved, Firstly, any
usage with an independent score (Rating Scale) of
below 50% should not be considered acceptable,
Secondly, such a high score must be confirmed in
the presence of a 'correct' English equivalent,
Then and only then, could it be.taken that the
usage was not an error, Finally, the acceptability
of the usage must be consistent throughout its

class of similar usanges,



SUMMARY, CONCLUSIONS, TEACHING LMPLICATIONS
AND SUGGESTIONS FOR FURTHENK HRESEARCH

50 DhReview

This study was designed to assess current
attitudes towards Englist usage among educated
users of English in Nigeri. Its purp¢se was
to investigate the acceptability of certain items
of debatable usage in NE with the aim of laying

down some yguidelines for ELT.

The main thesis of the study was that
attitudes towards NI usage are affected by
allegiance to BSE, the parent stock from which
HE sprang. The specific research problems were:

1a to assess the extent of acceptability

of selceted items of debatable usageg

s to measure the consistency of the

Judges*' reactions in the face of a

correczt' English model, i.e. BSE;

3. to estimate the rank order of acceptability

of the items of usage;
4. to guage the effect of (a) the jJjudges!

subject specialization, and (b) the

N9
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order of test batteries presentation on
the degree of acceptability; and

Se to ascertain the popularity of some
mother-tongue basced i1dioms and expressions
across the different language groups of

the judges.

To resolve the ~bove problems, the MGT of
language attitudes testing was used. It comprised
two test batteries: Test 1, a 4. item free
response Acceptability Hating Scalc designed to
clicit spontanecous reactions from the judges.

Test 2, a 45 item forced-choice Use of English
Test, designed to measure the consistency of the
Judges' earlicer reactiors. The two tests were
administercd on 400 randomly selected penultimate
and final year Nigerian undergraduates specializing
in Education and/or English. They werc drawn

from two federal universities - the ,hmadu Bello
University, Zaria and tne 'naversity of Calabar,
Calabar. The elicited responses were analysed

and discussed in chapter four.

5¢1 Summary

The summary of the findings arce as follows;
1. Attitudes towards NE usage are swayed

by allegiance to BSE.
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5.

6.

14

This divided loyalty leads to a genecral
ambivalent attitude towards English
usage in the society.

Nigerianisms presented by themselves arce
more acceptable than Nigerianisms pairced
with 'correct' English equivalents.
Lexical coinages are more acceptable
than structural items of usage.

The NE idioms tested in the study are
yet to stabilize.

Neither the judges' subject of
specialization nor the order of the

test batteries presentation made any
significant difference in attitudes
towards NE usage.

Attitudes towards NE whether favourable
or unfavourable are very definite
Judging from the minimal score of

uncertainty.

52 Conclusions

Based on the findings of the study, it

would appear that the majority of usages that

pass for NE are actually developmental errors

accruing from the imperfect mastery of the English

linguistic system by thg leermers. However,



genuine creative usages of the English language
fashioned to accomodat: the Nigerian socio-
cultural experienc. do cxist., Such usages are
consistently preferred vy ceducated users to the

fcorrect!' BSE equivalents.

The absence of any absolute truths about
usage should be understocd in the light of the
complexity of the issue at stake., sttitudes to
usage arise fron a number ot conflicting factors
likce conservatism, liberalness, pedantry, myth

end linguistic competence of the uscrs,

53 Implications for gyginszyEQnggthg

Bearing in mind the limitations of the study

and the controversial nature of usage, the
following guidelines on the teaching of English
usage are offered not as dogmes but as recommenda-
tions., The air is to guurd the teacher of English,
who must of necessity %o prescriptive in an NNE
setting like Nigeria, against arbitrarinesg,

pre judicce and pontification.

53«1 Teacher's Objectivity

The first encmy of ELT 1is the toagher aof
English himsclf. Very often teachers of English

are accused, and with some justice too, of lack
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of curiosity about the language they teach once

hey have 'made it'. The few who bother to refresh
their knowledge of linguistic facts turn to outdated
school notes, It therefore becomes imperative Lfor
every teacher of English to be informed about
current usage and attitudes to usage if he is to
function as an objective language policeman. A4S

o policeman he doesn't make the rules, usage does
it, and he merely e¢nforces them. Apart from the
linmited informaotion offered by a study such as

the present one, he can consult relevant ELT
journals, a good dictionary, as well as keep his
aars and eyes open so as to adopt the expected
nzutrally objective stance. Otherwise, he may

find his recommendations quitc irrelevant in the

face of actual usage in society.

53.2 Correctness vs Appropriateness

In teaching 'correct'! usage, the teacher of
inglish should be careful not to equate correctness
with appropriateness. There are¢ certain 'incorrect!
usnages coined to meet the peculiar Nigerian
socio=cultural setting., For example, while
informing his students that the 'correct!
expression of sympathy for an English friend who

has slipped on a wet floor is 'Do be careful...!
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at the same time he should not fail to point out
that saying the same to an elder who has spilled
his snuff would be regarded as insolence. The

appropriate usage for the latter is 'sorry',

Other examples include the use of the plur=zl
form of the pronoun in addressing an elder or
superior among the Yorubas, as in:

'"They said I should greet gwou Sir!
'Who?!
'Uncle iyo, Sir!

Also because of the Nigerian socio-cultural
background where age is referred, young people find
it difficult to say, Hil or Hello| to their elders,
preferring the honorific 'Sir' or Madam. It is
rlso not unusual for a student to address his

father in a letter as My dear Sir. Wives have lso

been known to address their husbands as Sirs.
Folite adjuncts like kindly and please are common
usages among Nigerians where the English would
vonsider them redundant as ing:

Kindly lend me your pen.

FPlease, may I come in?

Semantic extensions of kipship terms is

neculiar to the Nigerian English ﬂnngunge Scenee

Dummy or mother is a common name for a female
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cdult, while brother, uncle, auntie need not

necessarily be blood relations,

The term half brother/sister is frowned upon

in family circles because of its overtone of
consanguineous alienation or illegitimacy. In the
same view, an indigene is preferrable to a native

by virture of the latter being considered derogatoxry,.

The WAEC also distinguishes between correctnean
cnd appropriateness, Section A of the English
Longuage Paper I, requires the candidate to chooss
between a formal and an informal letter. The mariciag
scheme expects 'correct' usage for the formal lettar,
and favours colloquialisms which may seem 'incorreoct!
usage to purists for the informal letter. A

candidate who mixes his registers is penalized,

For example, colloquialisms and pet names rxro
allowed in the salutation:
Hi1Ify, Hellol Bob Alingo, Suzi Baby.
In the body of the letter sentence fragments
are preferred:

Got yours two doys ago (I got your
letter two days ago)

Hope you're OK. (I hope you are fine)
Not to worry (I say you are not to worry)

See you (I will see you later).
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Also expected are phrasal verbs and slangs:
Trip is put off (postponed)
bon't give up { surrender)

I1'11 call on Bob (pay Bob a visit)

There'll be ebo tomorrow (a party)

Long time no see (1t's ages since we mot)

Inter jections are common features in the ending
Cheers! or Cheeriol!, Au revoirl},

Ciaol, So long}

It is these kinds of distinctions in usage
that the teacher should be aware of so as to treoin
hiis students to use the proper word at the proper

"-_?J.nl:ﬂ .

53«3 Creative vs uJeviant Usage

Even though it 1s in the nature of any
transplanted language to adapt to its new socio-
cultural environment, it must be pointed out that
ot every NE usage is an index of this linguistic
versatility. Due largely to the failure of ELT,

a lot of the so-called NE usages are deviants.

A5 revealed in the study, the student who uses,
IIsn't it?' as a universal question tag, 'see
ourselves' for, see each other, 'customer' for
vendor, or 'Yes, I haven't' to mean No, I haven't,

is very often exhibiting linguistic incompetence,
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The moment he is présented with the 'correct!
Iaglish equivalents he abandons the so-called HE

usnzes,

Other instances of errors which students should
be told to avoid include:

Fluralization of HNass nouns:

furnitures, luggages, equipments,

informutions, baggnses, meats, propertias.

Collapsed semantic boundaries;

Borrow me your book.
—— e

Learn me your language
_— ¢

I bux from my customer,

Progressj ization of stative verbs:

I _am having your book.

Ar'e you thinkiqﬁ that I am a liar?

We are doubting your story,

You are not believing me

hMother-tongue induced usagess

Is this vyour eye?

Remove your eyes from other pPeoples

property,

That car has really suffered me.

Did you hear that smell?

My car battery is dead,

Extend my greetings to Udo ang others,

I met your absence.
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Redundoacy,

return it back, repeat again, should in

case, beef meat, showerbath, climinateﬁqgi.

But alongside the deviants are Zenuine NE
usages fashioned to carry the burden of our
lligerianess. For example, the English monogamous
Society had no adequate Vocabulary for the additionagl
wives ga Polygamous Nigerian migcht marry, so the
word 'co-wife' was coined. Such g usage will be
preferred even when paired with g 'correct' Bsg
equivalent. Also included in this category are
usages like;

indigene (native)

invitee (invited Zuest)

graduand (graduuting student)
complimentury card (visiting card)
beer parlgur (pub)

hot drink (spirit)

executive chair (upholstered seat)
standing fan (pedestal fan)
townsman (compatriot)

You meet us well (join us at table)
He is not on seat (not at his post)

Welldone (weldone?) Ade (keep it up).
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The above indicates that legitimate NE usages
are not occasional errors but consistent and
appropriate usages. The list is by no means
omhaustive. The teacher of English must therefore
ba on his guard to sift the pedagogical wheat from

the socio=-linguistic chaff.

S5e3s% Acceptability vs International Intelligibility

The acceptability of NE cannot be divorced
from the neotion of intelligibility since the
former subsumes the latter. What most Nigerian
scholars kick against is the 'bogey' of international
intelligibility which they regard as disguised

neo=-colonialism (Banjo, 19793 Adetugbo, 1982).

But as long as English remains a medium of
international exchange, and if the desired NBE is
to hold its own against other world standards,
the teacher of English should see international
intelligibility not as a threat, but as an
incentive to aim at clarity and freshness of
expression, By paying a little more attention to
Wis wvocabulary and sentence structure in class,
ns well as drawing the line between bad NE and
linguistically creative variants, he should be
able to see his students through the labyrinth
of usage in an intranationally and internationally

acceptable way.
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5.4 Suggestivus sus Fugoaeir Research

The study was aimed at ascertaining the
attitudes of educated users of English towards [IZ
usage. The judges used in the study constitute
only a category of the target population. There
is need then to conduct the same test with other
segments of the population like English language
examiners, writers, editors of reputable national
papers and magazines, and graduate teachers of
English to enhance the generalizability of the

findings.

Furthermore an enlarged corpus of usage and
a wider population sampling could yield more
reliable information. More items of usage in each
category could be inciuded to validate the
consistency of the acceptability scores. With more
funds from say the universities or the National

Language Centre more institutions could be sampled.

Besides the sequencing of the situational
domains of acceptability could be altered to say
Speech (Formal/Informal). Writing (Formal/Informal)
to verify whether the decline in acceptability from
informal to formal settings (see 4.1) was a function
of the sequencing of the situational settings or

a confirmation of a natural tendency to be less
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fastidious in usage in informal settings than

Tormal ones (Joos, 1967),

Finally, it might be worthwhile to use

similar tests to validate the findings of the

present study.
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aFPLADIX I

ACCEFTABILITY RATING TEST

Lie Flease supply the following information abcut
yourself,

1. 50)( Se neEC

3. Coursc/Year of Study

-

b, Qualifications, e.g. YiSC, Grade II, NC=,

GCE A4/L

5. Nationality

6. First Language

Te Other Nigerian Languagos spoken

Be The followinc expressions contain underlinec

items of grammar and vocabulany which you may or
Hay not consider acceptable as a standard for
English Language usage in Nigeria, Faying
attontion to the notion of appropriateness, you
are askced to rate each of the underlined items
according to whether You consider it acceptable
(in infyrmal and/or formal situations ag spoken
(5) or weitten (W) form,or unacceptable in any
situation. You should indicate thosc instances
where you arc¢ not Surc. Your rcactions should be

indicated by a tick (M7 ) in the appropriate column(g),
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Lagos could have been
@ nice place but for the

frustrating Zo=-s]ow

Nigerian science teachers
are always complaining
about lack of cquipments

i

Today is Friday. Let's
meoet next: tomorrow after
service o

LR

Since all the invitees
are here, I feool we could
start,

The Prﬂ-ChdHCUllur in his
address, urged the
academicians tg shiy
politics,

I will advisco you to
S5¢e a native doctor

I am doubtin whether we
can make Knauna in

thirty minutes,

All Nigerian should

join hands with the
government and make Wil

a4 sSuccess, I

The Dean tripped as he
was mounting the rostrum
and the asscmbly

chorused, 'Surrz Sir:!

Only few member - turned
up for the mecting,

My wife has taken in
Anspite of tho I.Ucu. !

e,
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i2. We have already
decorated our parlour
for Christmas. How about
yours?

13. Complimentary cards are
very popular these days.
Even the smallest
business has one.

- .-
il B
- . s .-

e il A

14, The G.M. is not on seat.
Yeu can call back later
in the day.

i5« I called at your office
this morning, but 1 met
your absence.

16. You haven't broken that
plate, have you? Yes,
I haven't.

17. Indigenes are not untitlai
to warm clothing allowance.

18. Welldone ide, I didn't
know you were the one
sweeping.

19. Each graduand is allouwed
to invite two guests.

20. 'I'm coming' she said to
the visitors as she left
the room bricfly.

21e We really cnjoyed at the
picnic.

22« Wil will not succeced
because majority of !
Nigerians are unpatrioticd

23. Hello Peter, Is this your
eye?
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28.

29.

31.

32

33.

34
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I can se¢ that you are

not beliuving me .

The driver asked the
reluctant passengers to
shift for cne more person
on the already over-
crowded back scat.

You mean you didn't Kknow
zZorro is a money-doubler?

I lost all my lugcages

tu thieves at the airport

You '1ll have to¢ manage
with the little you
have. Times arc hard.

No wygnder Mary is

1aqfhing with all her
teeth, her husband has
been elected Governor.

If you buy counsistently
from one customer, he
will take advantage of
you.

The meeting was declared
opened by Mrs. Okoh, the
chair-lady.

I have decided to follow
Jesus. What of you?

We'll need a nanny very

soon. My wifc has put to
L

bed.

That your room mate is ve

lousy.
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35« We haven't scen cursclves,
for the past two yecars.

36. You are latc for that
lecture, isn't it?

F—
- s a. s -

LT
P —

37. Flease don't tell ,macbo,
you know she is a

terrible gossiper.,

38. oOur co-wife is a very
diffmcrson to get
along with.

39. A marriage can never
succeed when husband and
wife do not love themseclves

4C. I have checked for that
book everywherc, but I
can't find it.
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AFPENDIAL 11

USE UGF ENGLIOLHI TEOLT

lie Please supply the fullowipg informaticn
about yourself.

1. Sex 2engu

3. Course/Year of Study

4, Qualifications, e.g. #idC, Grade II,

NCL, GCE /L

5- Nationality

6. First Language

7« Other Nigerian Languages spoken
Be Each of the sentences in this test is to be
completed by selecting one¢ of the two alternatives
ziven (a or b). Indicate your choice by putting
o circle round the appropriate letter.
1. We expressed the hope that we would sec
again. (a) oursclves (b) one
another
2e We with the kids to Lagos for
Christmas shopping.
(a) travelled (b) went
3. Thanks for inviting me. I couldn't
have more.

(a) enjoyed (b} enjoyed myself



o

. Mr. 0Ojo lost all his money this morning to

a
(a) money-doubler (b) swindler

Se all___ arc please requested to remain behind,
(a) invitees (b) invited guests,

Oe television gives better pictures than

black and white.

(a) colour (b) ccloured
Te The later Professor ,wojobi was once of our
best
(a) acadenics (b) academicians
Ge will be the death of me.
(a) That my son (b) That son of wmin-

O Kola looks very happy this morning. I'm sure

his wife

(a) has put to bed (b) has been deliverced of
a baby

10, I am going for tennis

(a) How about yovu? (b) what of you?
11, Mum hasn't finished cooking yet, has she?
(n) Yes, she hasn't (b) Nu, she hasn't.
12 It is surprising that after ten years of
independence the are yet to take overy
from the ecxpatrictes.

(a) indigenes (b) natives



10,

13. we were in the watching television
when the robbers struck.
(a) parlour (b) living ruom

14. I can see that you have been busy keeping

the yard cleany

(a) W:1lldone (b) ¥.ep it up.
15. &All should be seated by 10.00 a.m.
(a) graduands (b) graduating students,

16 s she said to the visitors as she loft
the room briefly.
(a) 'Excuse me for a minute' (b)'l' am coming!?
17« Where have you been? we have every-
where for you.
(a) checked (b) 1 ooked.
18. Good neighbours should always help
(a) themselves (b) each other.
19« The car belongs to John at the factcery.
(a) a co=worker (b) a colleague

20 I can't stand that woman. She is a

——————— .

(a) cheater (b) cheat
Z7le You are going with .minga ?
(a) isn't it (b) aren't you

22« There is a terrible at Kowa street.
(a) go-slow (b) traffic hold up.
23« Our problem in this school is inadequate

o

(a) equipment (b) equipments
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30,
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Today is Friday. LlLet's meet after
service.

{a) nexts tomorrow {b) the day after touocrrow
why dun't we stop for a drink at that

by the bridge.

(a) beer parlour () pub

1 will advise you to see

(a) a herbalist (b) a native doctour

my integrity?

(a) are you doubting (b) Do you dcubt

The secretury urged all members of the Yout!
Club to with his government to make
the project a success,

(a) jein hands (b) co-operate

Da, I heard you lost your father

(a) Sorry (b) What a shame
Cnly men can appreciate the problem of
women, (a) few (b) a few

I won't wed her until she

(a) taukes in (b) becomes pregnant

A salesman called while you were out, but
unfortunately i've loust the ___ he gave ice
(a) complimentary card (b) visiting card

We called at the palace tu see the Emir, but

unfortunately

(a) we met his absence.(b) he was not in.



34e Any civil servant who is not__ by 7.30 ne..
should be diswmissed,
(a) on seat (b) at his post

35« I have not any breakfast this worninr.
(a) taken (b) eaten

36. of membere were absent from the
meeting. (a) hajority (L) The majority

37. L.y car ﬁnttery is _ and I can't afford =
new one nove (a) dead (b) flat

30 Hellu, Toks old bey

(a) It's been ages (b) Is this your eye?
39« I am surprised dear that you me.

(a) are not believing (b) do not believe
e They all refused to__ _ for the late comer.

(a? shift {(b) make room

4. The car can't take &ll your

fa) luggages (b) luggage
Lp. She when she was given the adwission let<ter,

(a) was all smiles (b) laughing with all her
teeth

43, 1 stopped buying frow my regular_____ when I
discovered that he is a cheat.
(a) customer (b) vendor

Ly, Our___ for the evening is Dr. Mrs. Dasseye.
(a) Chair-lady (b) Chairperson

45 I'm afroid you'll have to ____ with cold water,
as I have no more drink in the house,

(a) manage (b) make do



