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ABSTRACT

The problems of reading comprehension have been
identified as serious impediments to learning at all the
educational levels In Nigeria. These problems are
complicated by the large class situation that is prevalent in
the tertiary institutions, especially at the Polytechnic level
of education. The knowledge of those complex shortcomings

have been responsible for the present study.

Two teaching approaches, interactive and the
conventional or traditional were put side by side in order
to see which of them would be more effective, or the aspects
of the two that could be blended for the teaching of reading

comprehension in large classes.

Two types of instruments were used for collecting data
for the study. The reading comprehension test was used
for measuring the subjects' achievement at the pre, post and
feedback levels. The attitude questionnaire was administered
on the subjects at the pre- and post-treatment levels in order

to collect data for the five attitudinal variables investigated.

One hundred and eighty students drawn from two
departments in the College of Administrative and Business
Studies* consisting of ninety students from Accounting and
Finance and ninety from Business Administration formed the

subjects for the study. The research sample was made up

Vi



of two groups of experimental and control. Sixty hours (60)
of teaching, thirty in each group were the treatment period
(10 weeks). The theoretical framework adopted took into
cognisance the linguistic, psycholinguistic, socio-linguistic
and pedagogical parameters which are necessary for reading

comprehension.

The statistics used for the computerized analyses of
data were T-test, the ANOVA and the frequency
distribution. The SPSS package at the Institute of
Agricultural Research, ABU, Zaria and the Computer
Centre, Kaduna Polytechnic, Kaduna were used for data

analyses.

Various investigations through the achievement test
showed that the interactive approach was better in some
cases while the conventional was better in some others for
the teaching of reading comprehension in large classes.
This study therefore recommends a combination of specific
aspects of the two approaches for teaching reading
comprehension in large classes. Majority of the responses
to the attitude questionnaire in both groups favoured the

teaching of reading comprehension in large classes.

The study ends with various implications and
suggestions for teaching reading comprehension in large
classes.
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DEFINITION OF TERMS AND ABBREVIATIONS
USED- IN THE STUDY

Some terms used in this study which may be unfamiliar
to the reader are defined below.
{1) Cloze Test {procedure)}

The cloze procedure is 3 reading strateqgy that helps
students to bring out meaning from context. It is an
integrative test requiring the competencies in vocabulary
and grammar. The 'nth' method, however, is frowned at

while rational deletion is favoured,

(2) Coherence
This is the quality of the underlying thoughts and

the way they are organised into a message,

(3) Cohesion

This is the way words or sentences are tied together
In a text., The relationship may be in the form of
reference,substitutions, ellipsis, lexical relationships and

conjunctions.

{4) Competing Approaches

These are the conventional and interactive approaches
(techniques or methods} that are put side by side in this
study, for the purpose of comparison in order to see the
better one for the teaching of reading comprehension in
large classes., Approaches, methods and techniques are used

Interchangeably in the study.

xvi



(9) Large Classes

A large class is one whose numerical size does not
permit the teacher to cope effectively with the demands
of the individual student. In the present study, the
large calss will operationally refer to any class that has

more than thirty students.

(10) Prior Knowledge
Prior knowledge is the relevant previously acquired

knowledge the reader brings to the text.

(11) Reading Comprehension

Reading with comprehension is an exercise that is
aimed at improving the reader's understanding of the
written language. Readers are said to have understood
the text when they are able to find a configuration of
hypotheses (schemata) which offer a coherent account for

the various aspects of the text.

(12) Schema Theory

This is a formalisation of the background knowledge
based on the fact that no text, whether written or
spoken, has its own meaning, but it is there to give
directions to the reader or listener on how to retrieve or
reconstruct meaning from the previously acquired

knowledge.
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(13) Text

Text is used in linguistics to refer to any péssage,
spoken or written, of whatever length, that does form a
unified whole, [t may be a single verb or a whole play.
A text may be a cry for help or an all day discussion on

a committee.

(14) Utterance

This is a sentence in context or use and not merely

cited. It has both value and signification.

Xix



CHPATER ONE

1.0  THE PROBLEM AND 1TS BACKGROUND -
1.1 INTRODUCTION:

This study was motivated by experiential factors and
personal observations. Before the study started, the researcher
had been observing and compiling some of the problems ex-
perienced by students and lecturers in the teaching and
learning of reading comprehension in the large classes at the
College of Administrative and Business Studies {CABS).

Reports from departmental and institutional workshops, seminars
and conferences had pointed to a need for sometlhlng to be done
to improve the teaching and learning of reading comprehension,
which is the primary focus of this study. Previous research

findings, which gave a gloomy picture of reading comprehension
problem of students, all pointed to a need for a study like this.

The researcher's personal observation of the classroom
atmosphere, the seating arrangements, the constraints caused
especially by the large class, the teacher's place and role in
the classroom, as well as other environmental constraints like
the problems of acoustics in the classroom, all contributed to
the necessity for looking for a way of solving reading compre~
hension probiems in large classes, which can be said to be

a secondary focus of this study.



Despite the importance of reading comprehension at
this level of education, the skill is fraught with a lot of
problems both for the teacher and the learner. Some of these
problems are non-availability of suitable reading materials;
sub-standard text books; poor reading habits; poor teaching
and learning of reading comprehension which have been
transferred from the primary to the secondary and tertiary

levels.

All problems stated above militate against coping with
the large amount of reading that is required for purposes
of self education, development and the expansion of general
knowledge, as well as recreation which is required by the

Polytechnic students.

An outstanding problem on the way of effective reading
comprehension in most Nigerian institutions is the large class.
This problem makes training in both intensive and extensive
reading difficult. Students' needs are difficult to identify
and so, the teacher is unable to solve students individual
problems. Weak students suffer more and class control is
at its lowest ebb (Habeshaw, et al, 1989). The large class
situation being identified here is "one of the pre-eminent
problems arising from enhanced access to higher education"
(Olumide et al, 1987:153). The development of higher education
brought about by the great improvement in the Nigerian
economic sector during the oil boom led to higher demands

for highly qualified personnel. Thus, more institutions came



into existence and education was extended to large number
of children which was not matched with corresponding increase

in teachers and available teaching facilities.

Previous approaches to the teaching and learning of
reading comprehension have been proved ineffective to cater
for the shortfall in reading pedagogy. (see Oruma, et al, 1990
four-Poly-Project, 1992). This made some scholars suggest more
modern approaches which are yet to be put side by side with

the conventional approaches in the Nigerian Polytechnics.

This study is therefore appropriate as it intends to
identify more effective approaches by which reading compre-
hension could be taught and learnt in the large classes of the
tertiary level institutions, the Nigerian Polytechnics being the

primary focus.

1.3 THE TWO APPROACHES:

The two approaches compared in the study are for the
sake of convenience referred to as the conventional and the
interactive approaches to the teaching of reading comprehension.
The terms' conventional' and 'interactive' are used loosely here
because there is no approach that is truly conventional or non-
interactive. Interactions in the interactive approach being
juxtaposed with the conventional approach are multi-dimensional.
They are at various levels, student-student, student-text, student-
teacher, student-peer, whole class, peer and group interactions.
What happens is that scholars bring in different approaches

everyday, which they think can improve what they already have.



This stand agrees with Parry and Hill (1989) who found that
the autonomous model of teaching literacy was inadequate and
therefore put forward. the pragmatic model. It however,
contradicts Freeman and Richard (1993) who say that no method

can be said to be better than the other.

The present study is not giving any code name to the
approach it is putting side by side with the conventional
approach other than to call it the interactive approach to the
teaching of reading comprehension in large classes because of
its closeness to the communicatively-based interactive approach.
This study is only interested in investigating whether the
interactive approach will be able to compete effectively with
the conventional approach which is currently in use at the
Polytechnic.

It is necessary to state some of the qualities of both the
conventional and the interactive approaches. The conventional
approaches are interested in the theories of reading compre-
hension as propounded by the structuralists, the audio-linguals
and grammar-translation experts, with emphasis on the structure
of the word, sentence, syntax and collocation of words in the
sentence. The approach is also interested in the bottom-up aspect
of the schema theory which is evoked by the in-coming data.
The conventional approach sees a text as discrete and every
aspect has got to be treated in a discrete point. A sample
method which is grammar-translation-based is the one that is
often referred to as the classical method. This method was

called the classical method because it was used in the teaching



of classical.languages o.f .Gree.k and Latin. The gramhar~
translation method was used in the past so that students would
be able to read and appreciate foreign literatures or documents
in foreign languages. The idea was Lhat students' familiarity
with the grammar of the target language would aid their better

knowledge of their own native language.

Larsen-Freeman (1986:4-15) gives an example of the
application of this teaching method as ebserved at a University
in Columbia, as follows:

1.  The class is reading an excerpt from Mark Twain's

"Life on the Mississippi”.

2. Students translate the passage from English t.o Spanish

( a few lines at a time).

3. The teacher helps with new vocabulary items. Students
ask questions and teacher answers in the native l[anguage.

4.  Students write answers to the reading comprehension
questions at the end of the excerpt in English,

5. The teacher decides whether answer is correct or nof.

6. Students translate new words from English to Spanish

(L) | |
7. Students are taught about similarities that exist between

the targe"tlanguage and the native language.

8. Students are given a grammar rule for the use of a
direct object with two-word verbs.
9. Students apply a rule to examples they are given.

10. Students memorize vocabulary.



11. The teacher asks students to state the grammar rule.
12. Students memorize present tense, past tense and past
participle forms of one set of irregular verbs,

In this teaching approach, students are taught to translate
one language to another. They study grammar deductively,
that is, by giving grammar rules and examples to memorize
and apply to other examples. They also learngrammatical
paradigms like verb conjugations and memorize native language

equivalents (p.12),

The interaction in the classroomﬂ is from the teacher to
the student. There is little initiation from the students. The
teacher's role in the classroom is traditional and authoritative.
Students' errors are promptly corrected by the teacher; they

are not tasked to look for the correct answer.

.The interactive approach, which is competing with the
conventional approach in this study, sees the text in the
discoursal way. That is, language in use in social context,
The analysis of reading comprehension texts takes into consi-
deration not only the linguistic forms, but alse the purposes
or functions which these forms are designed to serve (Brown
and Yule, 1993). Meanings and the appropriacy of meanings
are discovered within the context. [n short, analysis of
reading comprehension texts is analysing language in use
called pragmatics, which is a type of reaction against the
traditional treatment that sees language as an abstract device,

a mental ability dissociable from the users and the functions



of language. [t is a departure froh the linguistic theories
of the traditionalists which fail to account for things like
units, social attitudes, implicit purposes, assumptions and
figures of speech, which are effectively communicated by
the use of language (Wilkins, 1975; Sinclair and Coulthard,

1975).

The interactive approaches are interested in the top-down
aspect of the schema theory of reading comprehension, which
treats the text globally. The reader sees utterance as the
minimal meaning that can make sense unlike the traditionalists/

conventionalists who talk of the sentence.

Reading comprehension iexts are analysed in the interactive
approaches without following particularty given rules and
regulations to be adhered to (Wilkins, 1976; Sinclair and
Coulthard, 1975}, 1t looks for cohesion and coherence of
the text, its meaning, the grammatical and semantic means by
- which sentences are linked and the way references are made
to parts of the text which are past and the parts which are
yet to come. The references may be either endophoric which
is within the text or exophoric, that is outside the text,
They may also be anaphoric (backward) or cataphoric
(forward). A student's knowledge of these various relation-

ships in the text aids his reading comprehension.

An example of the interactive approaches is the
communicative approach. The approach believes that structures

and vocabulary are important in communication or language



learning, but that the knowledge of the rules is different
from the ability to use language. It is necessary for students
to know how to use language effectively and to be able to

use their knowledge of language to negotiate or effect meaning.

The communicative approach stresses the use of authentic
language as much as possible, The reader has to work out
the writer's purpose and use the target language as the

means of communication in the classroom,

Authentic texts are pieces of written or spoken language
of the specific discipline which could be regarded as "genuine
communicative acts" or real life situation language materials
(Wallace, 1992:79). For a business student, the example of
authentic materials may be business reports, correspondence
or letters. For an Accounts student, they may be the auditor's

report or correspondence on budgetary and expenditure

control.

When language teacher-encounter problems of getting
authentic materials, they can solicit the assistance of the
subject-area teachers or may ask the learners themselves
to authenticate texts by adapting texts of their subject area
to suit their own purpose. (Widdowson, 1979 and Breepn,1985).
In this case, authenticity is seen as an interaction between

the text and the reader and not in the text only.

Other features of the communicative approach to teaching

reading comprehension include:
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(a) communication games in which students are made to
play with words; |

(b) working in small groups, whereby students learn
from one another;

{(c) the opportunity of students to express their opinions
and erraors are not made to deter them from trying;

(d) giving more meaning to the students context communi_cative

| events; |

(e) working together in order to éncour‘age communicative
interaction;

{f} changing the teacher's role from that of the possessor
of knowledge to that of an adviser, monitor or guide;
and

(g} making the grammar and vocabulary items that students
learn through reading of various paragraphs to follow

functional situational context (Larsen-Freeman, 1986:130).

1.4 STATEMENT OF THE PROBLEM:

The poor reading comprehension level of students in
the Nigerian tertiary institutions has been a source of concern
for many scholars, parents, educators and even employers
of labour. The problem is worsened by large classes which
is @ common phenomenon in the institutions (Coleman, 1989
Oruma, et al, 1990). For example, classes have about 70,
100 and 120 students at CABS. Reading comprehension is
taught in the polytechnics through the traditional/conventional

method of giving students texts to read and asking them
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to answer the questions below the text. Corrections may be
done during the class hour or in the next lesson. From
experience and previous studies, see Hamp Lyons (1985) and
Koh Moy Yin {1985}, this approach has not helped students
very much in the mastery of reading comprehension techniques
and so their reading comprehension [evel is low. The shaortfall
noticed in reading comprehension ability of the students at

this level necessitates a search for a better approach.

Many scholars Ihave discovered problems that are related
to the teaching - learning of reading comprehension. Oruma,
et al, (1996} and the four-Polytechnic-projects {1992}
categorised these problems in terms of lack of proper analysis
of the needs of the students, Ndahi, (1977}, Ubahakwe, {1979)
and Adeyanju (1989) as resulting from students' poor English
language background; and Komolafe, {1993} as students
inability to read effectively. The findings of these studies
however, have not been used effectively to proffer solutions
to raise the reading comprehension level of the students
very significantly. Thus, the need for this study which
placed the conventional and the interactive approaches of
teaching reading comprehension side by side, to determine
which of them is more effective in not only solving the
problems, but also raising reading comprehension standard

of the students.

In order to determine empirically which method is more
effective at this level and under large class condition§,

the following research questions were asked:



(1)

(2

(3)

1.5

12

Which of the two approaches (conventional and interactive)
is better for teaching reading comprehension in large
classes?

What is the effect of the two approaches on the micro
skills of reading for information, inferences, vocabulary
(or word power) and data analysis?

Which of these approaches has a greater positive effect

on the attitude of the students?

- THE HYPOTHESES

The following hypotheses which are stated in the null

form were tested in the study:

There is no significant difference in the performance of
students taught by the conventional approach and
those taught by the interactive approach.

There is no significant difference in the performance
of the two groups (Experimental and Control) in the
following reading comprehension sub-skills;

(a) Word Power or Vocabulary

(b) Reading for inferences

{c) Information

(d) Data Analysis.

There is no significant difference between the mean
scores on attitudes of students in the conventional

and interactive approach classes.



1.6

(1)

(2)

- (3)

(4}

(5)

(6]

{(7)

1.7
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PURPOSE OF THE STUDY:

The purpose of this study includes:

finding solutions to the problems of teaching reading
comprehension in general;

developing large class instructional approaches for the
teaching of reading comprehension through the available
literature;

comparing the effects of the conventional approaches
with the interactive large class approaches in order to
determine effectiveness;

using a student's questionnaire to determine their
attitude to reading comprehension in large classes;
finding out the pedagogical implications of the two
approaches in relation to teaching reading comprehension
in general and the teaching of reading comprehension in
large classes at tertiary level; | |
suggesting the most suitahle approaches to handling
reading comprehension in large classes at the tertiary
level of education; and

adding to the existing data on the teaching of reading

comprehension in large classes of tertiary institutions.

BASIC ASSUMPTIONS:

This study is based on the assumption that:
interactive large class techniques of teaching reading
comprehension may be suitable for training students

to improve their reading comprehension skills;
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2. interactive large class techniques could make reading
comprehension "a highly attractive festival instead of
the conventional teaching spectacle" (Coleman, 1989:11);

3. improved large class reading comprehension approaches
could aid students' communicative competence in general
and reading comprehension in particular; and

4. interactive teaching and learning approaches may positively

affect students' attitude to reading comprehension.

1.8 NEED FOR THE STUDY:

Reading comprehension at the Polytechnic level is for
the purpose of academic and intellectual development. It
therefore, involves a complex activity of information processing
and language comprehension which serve as stimulants to
intellectual development (Tinuoye, 1991:73). This development,
which is inherent in reading comprehension, affects the
content areas of study, hence Banjo (1982) and Obah (1989)
insist that reading comprehension requires an utmost attention
in schools. This study is therefore out to give the necessary
attention to reading comprehension. The study could be
useful to syflabus designers, educators and even curricuium
planners in planning relevant areas of reading comprehension
in the tertiary level of education.

Of all the language skills, reading bears relevance to
all facets of human endeavour (especially in the learning
process). It is, therefore, a habit that must be cultivated

in order to function properly in modern society. If at the
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TABLE 1: WAEC Results in English Language between
1989 and 1991.
Total Total Credit Pass
Year| Entry Sat and above [ T - 8 Failed
1 -6
!

1989 | 92.73% 91.66% 8,213 25,108 66,650
(9%) (27.3%) | (72.7%)

1990 {197,012 | 195,840 | 12,382 54,637 | 141,203
(6.7%) (27.9%) | (72.1%)

1991 [299,323 | 294,458 | 29,946 90,962 | 203,606
(10.2%) (30.9%) | (69.1%)
Source: WAEC (Nigeria) Statistics of entries and Results

(1989 - 1991).

The Table shows that the failure rate is very high
and the success rate is terribly low. The number of candidates
increase every year and the yearly returns are nothing to

write home about.

One of the major reasons why the candidates failed
was because they have not learnt to read effectively. They
did not comprehend the technicalities of the questions and
their vocabulary level was very low. This low vocabulary
level was also responsible for their poor finishing of the
lexis and structure section of the examination. Candidates
inability to infer meanings from texts and their inability to
understand the author's message have been responsible for
the dismal performances in English year in year out. These

problems are also carried over to the tertiary level thus
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making reading comprehension difficult at the level. It is
part of the aim of this study to proffer solutions to these
problems by exploring possible effective approaches to
teaching reading comprehension at the tertiary level for

better academic growth.

An efficient reader is one who is able to intelligently
apply comprehension skills to achieving appropriate inferences
of ideas from a text, selection of significant details, following
directions or using context clues to get at the meaning of
a message (Unoh, 1991:16). The skills for the achievement
of all these have got to be formally taught in an atmosphere
that is conducive to learning. This is not the case in the
environment in which this study is situated. Thus it is
expected that the present study will suggest ways of making
the classroom atmosphere conducive to teaching and learning

of reading comprehension.

The performance of students in the school under study
is an important factor for this study. Every year, students
have consistently performed poorly in communication skills,
especially in the final year class (OND Il), Reading compre=
hension which is an important aspect of the Communication
Skills syllabus for this group of students continues to record
the worst performance. The following Table shows the
performances of the OND Il students in three departments

between 1988/89 and 1990/91 sessions.
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TABLE 2: Reading Comprehension scores of OND Il (Final
Year) students of three departments in three
sessions (1988 - 1991) at CABS.

NO. OF STUDENTS | STUDENTS
DEPARTMENT |SESSION (STUDENTS |WHO SCORED | WHO SCORED
0~ 39% 40% & ABOVE
1 Busines 1988/89 159 95 6U
Admin. (59.75%) (40.25%)
2 Accounts & 1988/89 203 145 58
Finance (71.43%) (28.57%)
3 Secretarial 1988/89 97 50 u7
Studies (51.55% (48.45%)
1. Business 1989/90 85 u5 4o
Admin. (52.9%) (u7.11%)
2 Accounts & | 1989/90 120 95 25
Finance (79.17) (20.83%)
3 Secretarial 1989/9%0 96 56 25
Studies (58.3% (81.7%)
1 Business 1990/91 61 33 28
Admin. (54.55%) (45.3%)
2 Accounts & | 1990/91 61 33 28
Finance (54.55%) (B5.145%)
3 Secretarial | 1990/91 68 40 28 |
Studies (58.82%) (41.18%)
L r - A
Source:

CABS, Department of Mass Communication and Languages
Examination Unit (1993).

It can be deduced from this Table that majority of the

final year students have consistently performed below the

pass mark level of 40% in reading comprehension, thus
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search for a more effective approach or integrated approaches
for effective teaching of reading comprehension in the adverse

situation stated above,

The problem of the large class used to be a phenomenon
of the third world, but now, it has seeped into the developed
world. Research bodies and activities are now being funded
by the developed nations to findsolutions to the problems of
"teaching English Language in under-resourced situations"
(British Council Brochure 9261 of 1991}, For example, the
Lancaster/leeds Language lLearning in Large Classes is being
funded by the British Council, the Centre for British

Teachers and the Bell Education Trust.

In Ain Shams University, Cairo Egypt, the Centre for -
Dev.eloping English Language Teaching {CDELT) has been set
up with the financial, material and staffing aids of ODA and
USAID, to look into the problems of large classes and develop
appropriate methodologies to combat the menace in the Egyptian
Universities where English Language classes have betwecn 60
.and 150 students, with an averagce of 150 (Holliday, 1997:1}).

The British Council has funded many Summer courses in
Leeds and Lancaster as well as workshops and Seminars in
Nigeria and elsewhere for the solution to large class problems,
language teachers encounter in their various institutions.

The Kano workshop of 1989 on large classes in Nigeria and
the Nsukka Internationat COMSKIP Workshop of 1992 were

examples.
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In Britain, large classes came into the higher institutions
with the creation of polytechnics in 1969 - 1971. The squeeze
that the funding body - Polytechnics and Colleges Funding
Council (PCFC) - maintained on resources, and the instruction
to institutions to provide more student places, led to large

classes (Gibbs and Jenkins, 1992:151).

In the USA, there is now the need to "begin to think
in terms of doing the best for the most, rather than the most
for the best" (Massey, 1991:5). The USAID (an American

Organisation) is funding the large class research of the CDELT

in Egypt.

From the foregoing, a conclusion can be made that the
large class in higher institutions of learning is not only a
policy matter but also a universal phenomenon. The policy
of the governments in the various countries of the word is
more or less that of expansion in higher education without
a corresponding match in the necessary resources and
facilities. This study is therefore real, because it is trying to
tackle a problem that is not just national but international.

The solutions proffered by the present study may therefore

be useful even outside the shores of Nigeria.

The objectives of the Nigerian technological institutions
in structuring a "Use of English" course give credence to
a study such as this. Students are expected to acquire

proficiency in listening, speaking, reading and writing in
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.E“nglish laﬁguége wit.h emphasis on its functional use in
technical and vocational subject areas {NBTE Information
brochure, 1987). The use of English programme is expected
to give suggestions to teachers and educators on how to go
about teaching and planning reading comprehension "as a means
of bringing humanistic and technological disciplines into a
continuous dialogue® Aborisade, 1984:5). This NBTE Course
structure brings in a need for the reading comprehension
teacher to devise a suitable system of teaching that will
facilitate communicative competence which is an important airﬁ

of the study.

Many students in the Nigerian Polytechnics think that
they have had enough of reading comprehension in the primary
and secondary schools and so are hostile to its learnig at
- the tertiary level. Some of them even feel that English is the
language of the colonial masters and any attempt at making
them to read or comprehend it better should not be viewed
faveurably. This rigid ethnocentric attitude {Wilkinson,
1974:53) cannot but work against reading comprehension in
the Nigerian Institutions of higher learning. A study like
this may help students to know that reading comprehension
is necessary in many facets of tife, no matter the language
of presentation. |If the study is able to devise a lively,
motivating, captivating and interesting way of teaching reading
comprehension in large classes, this rigid ethnocentric attitude
may change and students may now start to show more interest

in reading comprehension.
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The knowledge of the in-house problems of the Polytechnic
as reflected by the responses of some lecturers contacted in
CABS and the reports of the Four-Polytechnic-Projects

constituted another motivating factor for this study. Some

of these are cited below.

Respondent 1:
Students' problem In reading comprehension in
my classes are: slow reading, sub-vocalization
or vocalization, ineffective recall of what is
read and verbatim copying of bits and pieces
and even chunks of the passage to anwer
set questions,
{Source: English language lecturer in the Department of
' Mass Communication and Languages, CABS).
Respondent |l:
My students' problems in reading comprehensien
are long pauses after each word or group of
words, inabllity te distinguish main idea from
supporting details.
{Source: English Language lecturer, CABS).
Other lecturers interviewed gave variations of the responses

above which make an intensive study of an alternative approach

to teaching reading comprehension at this level a necessity,

The awareness of students' problems in ELT in the
Nigerian Polytechnics prompted the four-Polytechnic-projects
(1992), sponscred by the British Council/ODA and NBTE,
to conduct a research on students needs analysis in the
language skills of tistening, speaking, reading and writing.
The group identified reading problems as those involving
the ability to follow complex ideas, understanding what is
read, interpreting graphs, diagrams, separating main ideas

from supporting details and infermation recail.



25

These findings highlight the areas of interest for this
study which are reading for information, analysis of data,
inferences and vocabulary. One main weakness of the findings
is that they failed to identify the large class as a factor in
the teaching and learning of reading comprehension in the
Polytechnics., It is part of the aims of this study to suggest
ways of rectifying these problems by suqgesting out of the
two approaches compared either the better one or aspects of
each that can be integrated for effective teaching of reading
comprehension in large classes. If at the end of this study,
a better methodology or approach emerges, it is hoped that
many of the reading comprehension problems of Polytechnic

students so far identified will be reduced.

The NBTE syllabus requires students to be able to
demonstrate mechanical reading skills of skimming and scanning;
to use the main thought to anticipate specific details in a
passage; to use content clues to aid comprehension of
definitions; derive meaning and interpret figurative expressions.,
All the skills required for the achievement of these objectives
have got to be formally taught by the reading comprehension
teacher. The ability of the teacher to teach these skills
successfully through the application of appropriate large class

teaching strategies is a factor of importance in this study.

The final year students of the Polytechnics will graduate

into the labour markel to present their institutions to the



26

whole world. Their communicative performance, especially in
reading comprehension and interpretation of texts, journal
articles, reports and graphic information will be ably applied,
A right knowledge of all these skills through the institution
of learning before the students graduate will prepare them
adequately for what awaits them outside the four walls of

the classroom which is the labour market, This study aims
at helping students to master reading comprehension skills

that will enhance their performance in the labour market.

1.9 THE THEORETICAL FRAMEWORK ADOPTED BY THIS STUDY

If lanquage teaching must go professional, it has to
evolve "sound theoretical framework" (Stern, 1983:35) in a
scholarly and scientific way. This study is thus rooted in

a sound theoretical framework.

Many scholars have tried to look at the various aspects
that are involved in language teaching, reading inclusive,
and have designed various models. Campbell's (1980)
framework sees linguistics, applied linguistics and pedagogy
as necessary components that should be considered in any
language teaching enterprise. Spolsky's (1978) model sees
certain disciplines such as psychology, psycholinquistics,
sociolinguistics and educational linguistics as important to
teaching any component of language. Other scholars such
as Ingram (1980), Mackey (1979), Strevens (1976, 1977) and
Stern (1983) have proposed different types of framework

which appear to be variations of Campbell's and Spolsky's.
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It means that any empirical study on teaching components
such as reading skills and sub-skills should consider aspects

identified by these scholars as fundamental.

Thus, the theoretical framework on which the present
study is based is a synthesis of the language teaching
models suggested by Spolsky (1978), Campbeil (1980) and
Stern {1983) as applied to the linguistic, psycholinguistic,
sociolinguistic and pedagogical dimensions of reading
comprehension, (See sections 2.5 - 2.5.4) for the detailed

discussion of these components.
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This is diagrammatically represented in figure | below:

The Theoretical Framework Adopted by this Study.

CONTROL

LINGUISTIC COMPONENTS

1.

Attention to discrete
structural and lexical
items.

Reading and compre-
hension of sentences
before larger units.

Emphasis on langu-
age usage rather
than use.

PSYCHOLINGUISTIC
COMPONENTS

Subjects were not deli-
berately motivated by
the teacher, the text
and the classroom
activities

No attempt to change
the attitude of the
students brought into
lessons.

Stimulus-response
cognitive theory-
based reading
strategies were
used in most of
the sessions.

EXPERIMENTAL

LINGUISTIC COMPONENTS

1.

2.

Holistic analysis of
Language.

Emphasis on lanquage
use rather than usage.

Vocabulary study
through contextual
clues.

Emphasis on reading
at the discoursal

level using coherent
and cohesion clues,

PSYCHOLINGUISTIC
COMPONENTS

Subjects were moti-
vated by the text,
the teacher and
through the class-
room atmosphere,

Attempts were made
in the lesson to
change students'
attitude from nege-
tive to positive as
the result of the
various classroom
interactions.

Innate abilities were
developed through
role play and
simulations.
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4, The focus is teacher-
centred.

\

SOCIOLINGUISTIC
COMPONENTS

1. Texts were mostly from
students professional
background.

2. The interaction was
student teacher-text.

3. Individualized read-
ing skill was encouraged.

¥

PEDAGOGICAL
COMPONENT

The conventional approach
involving

(a) Pre-reading;
(b) Student-Text;
(c) Teacher-student; and

teacher centred
approaches

(d) Mono-directional tasks
and activities formed
the pedagogical mode. A

|

4. Students were the
main focus in all
lessons; attention
was paid to them,
their ego boosted,
and they were
made to be achieve-
ment oriented,

\/

SOCIOLINGUISTIC
COMPONLNTS

1. Texts were mostly '
from students pro-
fessional background.

2. Various classroom
interactional forms
were used: student-
text, peer, small
group, inter-group,
intra-group, whole-
class,

3. Students' prior
knowledge was also
taken into considera-
tion in text choice
and classroom activi-
ties.

|
\l/

PEDAGOGICAL
COMPONENT

The interactive approach
such as:

(a} Student-student;
(b) Student-centred;

(c) Group work; pair
and individual work;
and

(d} Various tasks and sub-
tasks as well as activi-
ties and sub-activities
formed the pedagogical
mode.
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1.10 SICNIFICANCE OF THE STUDY:

This study is significant in that there are not many
research activities, to the best of this researcher's knowledge,
on the teaching of reading comprehension in large classes of the
Nigerian tertiary institutions, especially at the Polytechnic
level., Most of what have been done are on reading in general
and not usually with particular reference to the pedagogical
problems of reading comprehension at the tertiary level with
specific reference to large classes. Some of the scholars who
have worked in this area of interest are James (1984) who
worked on reading instructions; Gibbs and Jenkins (1992) on
general methodology of reading; Soola (1991) on materlal

selaction for reading; and Williams (1991} on vocabulary,

Reading comprehension which is the main focus of this
study has not been properly taught at the primary and
secondary levels, hence the problems students face at the
tertiary level in this skill, This study is oul to inject new
dimensions into the teaching of reading comprehension in the
lfarge classes of the Nigerian tertiary institutions for improved
achievement of students. It is also out to explore possible
ways by which large classes can be used to the advantage of
the students in the teaching of reading comprehension in

situations where the resources are [ow.

The result of this study may help reading comprehension

teachers to know the more effective approaches to the teaching
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The study was restricted to CABS which is a unit of
Kaduna Polytechnic because there were massive data to support
the claim that the large class is more of a problem at CABS
than the other units. In the other units of the Polytechnic,
the nature of the core courses does not allow large classes.
The Engineering, Computer Studies, the Environmental and
Science units can ill afford large classes because of the
dearth of personnel and materials for teaching. At CABS,
most of the courses are taught without the use of sophisticated
laboratory equipment. The institution cannot afford these
because of financial constraints. The inexpensive manner
of teaching various courses makes them prone to large class

situations .

Another reason for the delimitation is that CABS holds
the manpower of the nation by offering courses in Accountancy,
Business Administration, Management Studies, Secretarial
Studies, Social Services, Marketing, Purchasing and Supply,
Government Procedures, Local Government and Mass Communi-
cation. Proper reading comprehension or lack of it, in these
courses becomes a crucial national development issue. Thus
the need to focus on certain courses offered at the centre.
The exploration of the way reading comprehension is taught
to these groups of students may come in useful to the other
units of the polytechnic, such as the Engineering, Science,

Environmental and Education, not considered in the study.
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oy

The Ordinary National Diploma Two (OND Il) students
were used as the subjects for the study because they
constituted the end product of each programme in the insti-
tution. As they are going to work in the labour market,
their reading comprehension competence should be put to test.
Many of them are going to work in different places or posts

that require some degree of mastery in reading comprehension.

The subjects for this study were restricted to the
Accountancy and Business classes. These two departments
were chosen because of the comparability of the students in
their basic educational background of WASC/SSCE/GCE with
four credits including English and Mathematics, or four passes
and a year in the Introductory class, before the main course.
They operate the same syllabus in English, the same number
of teaching time (three hours per week) and they have similar
reading comprehension needs (Osasona, 1986:138 and 143).
The subjects for the study were randomly chosen from two

whole classes, one experimental, the other control.

The study was restricted to the same institution because
the experimental nature of the study would make it difficult
for the same teacher to monitor adequately the dependent

variables in many different institutions.

The subjects offered at CABS represent the different
groups in Nigeria. Even if this sample is small, it can

adequately be applied to the other Pnlytechnics.
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The research study was also limited by time constraints
because reading comprehension could be taught only in the

first semester,

1.12  SUMMARY:

This chapter has highlighted what prompted the researcher
into embarking on this study. It gave an extensive background
information that was inconclusive on reading comprehension
in large classes in particular. The chapter also explained the
two teaching approaches being investigated through reading
comprehension in large classes. The framework adopted

in the study was explained,

Three research questions raised in the statement of the
problem were later stated in the null hypotheses. These

questions highlighted the focus of attention in the study.

The section on the significance of the study stressed
the fact that the research results could aid in the effective
teaching of reading comprehension and reading comprehension
in large classes. The limitations of the study emphasized its

minimal scope, which left room for further research.
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main ideas or concepts given in the material being
read. This aspect of ELT goes beyond the facts the
writer sets forth., It extends to drawing apt conclusions
from the facts and ascertaining the writer's message and
implications (Bonning, 1977:5 and Oyerokun, 1991:159).

For comprehension to take place, a reader applies
different reading strategies. These differ from one type
of reading to the other. Ability to develop the under-
standing of text and interpretive skills is what Koh Moy
Yin [1985:380) believes to be reading comprehension. A
reader should be able to develop "problem solving, creative
and interpretive stategy in order to comprehend adequately
the message of the writer" Koh Moy Yin (1985:283)}. He
has to be creative in the sense that he can stretch his
vision far and wide to his environment, his knowledge of the
world and other areas of life, in order to interpret the text
before him correctly.

Reading comprehension involves meaning. This is why
Goodman (1990:16} says "any reading that does not end
with meaning is a short circuit". A proficient reader is able
to construct a meaning that he can assimilate from the text.
He keeps on using strategies for reducing uncertainties,
selecting the available cues with carce and drawing on his
"prior linguistic and conceptual competence” in order to

arrive at the right meaning.,

Anderson (1977:369) says "every act of comprehension

involves one's knowledge of the worid as well". The idea
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expressed by Anderson had been expressed earlier by
Kant in 1781. Kant said, "new information, new concepts,
new ideas can have meaning oniy when they are related to

something the individual already knows'" (Kant 1781/1963

as quoted by Carrell, et al, 1990:73}. This concept

has led to the schema theory. It is believed that the

concept applies Lo comprehension in general whether in the
second language or one's own language. It also contradicts
the traditional concept of reading comprehension in the
second language which was errorneously believed to be
"meaning in the utterance of text" that has nothing to do
with either the speaker or writer and the listener or

reader.

In the schema theory, the role of background knowl-
edge is formalised and the proponents such as Rumelhart
(1980), Rumelbart and Ortony {1982) and Bartlett (1932)
believe that any text, whether spoken or written does not
by itself carry meaning, but it provides directions for the
listener or reader on how to retrieve or reconstruct meaning
from their own previously acquired knowledge (Carrell, et al,
1990:76). The previously acquired knowledge structures are
called schemata (Bartlett, 1932; Adams and Collins, 1979; and
Rumelhart, 1980}. The interpretive process is said to be
guided by the fact that every input is mapped against some
existing schema which are in agreement with the "input
information". This principle has resulted in the "bottom-up

and top-down processing". Bottom up is evoked by the
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in-coming data and is therefore called "conceptually driven",
because it occurs as the system makes general predictions
based on higher level general schemata and looks through

the input information to fit into the higher order schemata.

Bottom-up processing will make the reader sensitive
to new information in the text, while top-down processing
helps the reader to resolve ambiguities or "select between
alternative possible interpretation of the in-coming data"

(Carrell, et al, 1990:77).

In the bottom-up processing each information is a
source of data for the next one. The processing technique
is from the printed word (which is at the bottom level) to
meaning (which is at the top level). Gough (1972), an
exponent of the bottom up processing, believes that the
mastery of the alphabet was important to the fluent reader,
so that he could read easily, without guessing. Later research
by Gough in 1985, however, made him to change his mind as
he could see that context could effect word recognition.
Therefore he concluded that reading is not totally a bottom-

up process.

The top down processsing, according to Carrell and
Eisterhold (1983), "occurs as the system makes general
prediction based on higher level general schemata and
searches the input for information to fit into these partially
satisfied, higher order schemata" (pp 357). They contend
that the top down processing is referred to as "conceptually

driven".
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Carrell and Eisterhold (1983) suggest that the top-down
and the bottom up processing "should be occuring at all
levels simultaneously". They explained that the bottom-up
gives the data to fill out {instantiate) the schema. While
top~down facilitates its assimilation if it is consistent with

expectations of the reader/listener. They argue that:

Bottom-up processing ensures that the listeners/
readers will be sensitive to information that is
novel or that does not fit their on-going
hypothesis about the content or structure of the
text; top-down processing helps the listeners/
readers to resolve ambiguities or to select
between alternative possible interpretations of
the in-coming data (p.357}.

Other scholars say different things on the bottom-up
and top-down processes of reading. Wallace (1992:39) sees
Goodman and Smith's top-down reading process (1970) as
following Lunzer and Gardner's (1979) unitary system.

This system pays too much attention to the top-down processing
and neglects the bottom up. Eskey (1988) however, says

that second language readers need te attend to the bottom-

up processing because he believes that second language
reader's linguistic competence is weaker than that of the

first language reader. This claim of Eskey's (1988) can be
challenged because the linguistic competence of the second
language reader can be strengthened through usefu! activities

in the classroom or even beyond.

This study accepts the schema theory from the perspective
of reading as being a mixture of both the top down and bottom

up processing techniques.
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Coady (1979) has gone a step further in reading
developmental strategies by elaborating on how background
knowledge aids comprehension. He says such a knowledge
interacts with conceptual abilities and process strategies to
produce comprehension. To him, conceptual ability means
general intellectual capacity, while process strategies are
sub-components of reading ability which involve more general
language processing skills that extend even to the morpheme,
syllable, lexical and other language contextual meanings.
Coady concludes that this is why students with a Western
background learn English faster than those from a different

background (Coady, 1979:7, In Carrell, et al 1990:75).

Coady's idea is rather inconclusive as Clark and
Silberstein  (1977:136 -137) argue that what the reader brings
to the text is greater than the psycholinguistic model's schema
theory. They say that the reader brings a lot of information
and ideas, attitudes and beliefs to the text, which help him
to understand the text and that "skill in reading depends on
the efficient interaction between linguistic knowledge and

knowledge of the world.

Clark and Silberstein's idea is relevant to this study
because the researcher has been able to see through the
various needs analysis identified by scholars that students
problems .in reading comprehension could be traced to their
poor linguistic background and knowledge of the world. It

therefore aims at solving the problems.
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the right knowledge of reading comprehension by the teacher
may aid his teaching and testing skills. The right knowledge
acquired may also lead to a better approach to reading
comprehension which may help develop students' reasoning

ability.

Reading comprehension is seen as a two-way process by
Morris (1963), Chull (1977) and Robinson (1977). Tt‘ley believe
that the old idea of looking at comprehension as a one-way
process which is just for the reader to understand the author's
meaning is no longer tenable, as they argue that what the
reader brings to his reading of text contributes a lot to the

writer's message.

It is therefore necessary for the teacher of reading
comprehension to know that students' previous knowledge
may have an effect on the way they comprehend text and
answer comprehension questions, This knowledge guides
lesson plans and teaching in all the classes where conventional

or the interactive approaches are used in teaching.

Problems of Reading Comprehension:

There are various problems attached to the different
micro skills of reading comprehension but this study will
concern itself with the ones that bear relevance to the four
micro skills which are its foci. The four areas are vocabulary
development or word power, reading for inferences, reading

for information and data analysis.
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Many scholars have worked on each of the four areas
of focus and from their review, this researcher has come up
with Table 4 which specified the probable problems and
solutions in the related areas of focus. Some of the scholars
whose studies have influenced the construction of this Table
are those of Wallace (1984) on the problems of vocabulary and
probable solutions; Joffe (1988:217 - 294) on steps to follow
in understanding maps, charts, graphs, tables, reading for
inferences, locating specific information and finding main
ideas; Habeshaw, et al (1989:64 - 71) the general problems
of reading and reading comprehension in schools; Nunan
(1991:34 - 35) different reading skills required for everyday
activities; and Oxford (1989:151 - 191) the application of the
"indirect strategies" to solving the problems of the four

language skills of listening, speaking, reading and writing.

TABLE 4 Probable reading Comprehension Problems and Solutions

Skills Problems Probable Solutions
1 Vocabulary 1. Inability to Exercises should be
or ward understand based on:-
power relations (a) Link words like
between the but, and, yet
parts of a because, however.

text through (b) Contrasts like either/

lexical and .
or, neither/nor, on

grammatical the other hand.

cohension

devices (c) Comparisons, as big

as, as well as,
like his ,...
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Skills Problems Probable Solutions

(d} Words which build
up pictures of things
large, huge, small.

2. inability to (a) Deduction of meaning
understand the from the context
communicative through turning each
function of subsection into a
sentecnes and guestion; re-reading
utterances. the sub-section.

(b} Analysis of words
that have literal
sense but used
metaphorically,
for example:

1. He will man
this ....

2. 1 am going to
table the
matter ....

3. Inability to Focus in teaching
deduce meaning should be on:
and use unfamiliar (a} Derivation (Prefixes
terms. and Suffixes), homo-

nyms and antonyms

(b) analysing the interna
structure of words.

I inferences 1. Inability to use (1) Group discussion
background of some salient

information or
knowledge of
the world.

points in the text
which should bring
various experiences
about the knowledge
of the world.
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Skills Problems

Probable Solutions

2.

Lack of under-
standing of
implicitly stated
information.

2. Answering questions
that are based on
the implied meaning
of the weords and
expressions in

the text.

(Il Reading for 1.

information

Inability to read

for the main idea.

. Problem of

identifying the
relaltionship
between the main
idea and the sub-
sidiary ones.

Inability to
recognise relevant
information in the

text.

Focus on the teaching

of:-

(1) Skimming and
scanning of texts.

{2) Reading the passage
thoughtfully and
slowly in order to
evaiuate relevant

ones.

{3) Note making of
relevant points,
summarizing and
identifying relevant
sentence patterns,
as well as the topic
sentence from the

other sentences.

Tr & o T

IV Data Analysis 1.

Inability to

understand

the purpose of

the writer,

1. Answering questions
that require
indepth knawl-

edge of the text.
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Skilis Problems

Probable Solutions

2. Inability to
distinguish
between cause

and effect.

3. inability to
speculate between
events, actions or
happenings and
what will happen

later.

Exercises with
graphs, statis-
tical data,
diagrams and
descriptions
which illustrate:
events that
happen before
and after.
Exercises on
interpretation of
statements and
data from the

text.

Communication
game for data
analysis.
Reading texts
that are subject

area specific.

The Table, though not extensive, has highlighted the areas

of need in each of the micro-skills. These solutions may be

interchangeable. They are interwoven and inter-related. For

example, discussion can be for any of the problems. The

Table has been useful at the treatment of this study and

in the compilation of the reading comprehension text instrument.
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Survey of Experimental Studies on Reading Comprehension

There have been many experimental activities in the
area of reading comprehension. The object of focus of all
the scholars however, has been improvement in whichever

aspect they are working on.

Hamp-Lyons (1985:363 - 373) looked at the approaches to
teaching reading comprehension, through a classroom based
study, with the aim of exploring "the influence of EFL reading
on the progress of students in academic reading classes of
a university preparatory course. Two approaches, the
traditional which was the conventional and the text strategic
which was modern were investigated., The experiment used
same texl -book in both treatments and a matched group pre-
test, post-test design. The pre-test, post-test gain scores
of the groups' performances were also compared. The result
showed that "the text-strategic approach was superior to the
traditional approach" (p.373;. The text-strategic approach which
was Hamp-Lyon's own devising was used to better her students’
reading comprehension and to help them "develop skills for

approaching any text."

Every teacher who has the interest of his job and students
at heart must always find ways and means of improving his
teaching methods and strategies. Although, the text-
strategic approach is not easy to follow, especially towards
its end it has been an original outcome of Hamp-Lyons'
search for better teaching and learning of reading

comprehension in her institution. This study has borrowed the
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Koh Moy Yin (1985) looked into the area of prior
knowledge in reading comprehension. The experiment
investigated the effects of previous or background knowledge
on reading comprehension. Three groups of students in
different disciplines and at different levels of competence in
English were given a series of comprehension tests on four
different texts. An inter-group comparison of their perfor-
mance across the four texts revealed that knowledge of the
language was necessary but not a sufficient condition for
comprehension, and that the resources the reader brought

to bear on the text was a sufficient variable.

This experiment is relevant to this study because four
different texts were given to two different groups of students
in order to validate the reading comprehension instrument and
the effectiveness of the two approaches. The experiment is
also important for teaching purposes because it reveals the
value of "the enabling knowledge underlying any written
text". Thus the teacher is able to develop in students the
strategies to solve problems, interpret, create and even

exploit their own knowledge for better reading comprehension.

Interpretive responses is a factor of importance in
reading comprehension. This observation is stressed in
Williams' (1973) research into the influence of specific factors
on the interpretive responses of the pre-University May
students to reading the short story in English. The subjects,

who were 34 boys and 29 girls of MARA Institute of
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Technology, Kuala Lumpur, were given tests of written
comprehension on three Malaysian short stories and asked

to express free responses to them in individual tape recorded
interviews. The results revealed several problems in inter-
pretation and a significant cause was the background of

the readers. Other factors that influenced the responses
were reading ability, sex and critical thinking ability.

Some parts of this experiment are relevant to this study.
These include variables such as background knowledge and
its effect on students' performance, reading and critical
thinking ability which are all important variables relevant to

reading comprehension.

Reading comprehension problems are common at the
Polytechnic/tertiary level of education. This made Flick and
Anderson (1980) to research into the reading comprehension
problems of Science students of lowa State University. They
investigated the rhetorical difficulty of students in Scientific
English and comprehension of implicit and explicit definitions.
Sixty-seven ESL and thirty-six American undergraduates
were the subjects. In order to test implicit and explicit
definitions, ten paragraphs on a variety of topics were selected,
each containing one definition. These definitions were re-
written in order to cater for implicit and explicit definitions.
The subjects were given the passages according to their
groupings, to read and answer the questions below them.

Results showed that there was a significant difference in



51

comprehension between implicit and explicit definitions for
native readers of scientific discourse and a significant
difference in the performance of foreign learners in the

implicit and explicit definitions of scientific discourse.

Flick and Anderson (1980) were able through their
study, to debunk the assumption that only non-native
speakers would have problems in comprehending rhetorical
information and that native speakers would not have such
problems. There was no significant difference between
students of similar educational background in ESL and the
native American students as shown in their mean scores.
This confirms that students' problems in comprehension are
general; whether native speakers or not, as the experiment
actually confirmed that "in fact, the explicit - implicit
differential was approximately the same for both groups"

(Flick and Anderson, 1980:350).

Flick and Anderson's (1980) work makes the present
study pertinent to the Nigerian Polytechnics, as it has
shown that reading comprehension problems are general
to students in the tertiary institutions, no matter their
area of specialisation. It has also suggested that students
should be equally taught reading comprehension skills,

their race or background not-withstanding.

Gbenedio (1993:82) carried out an experiment on the
relative effectiveness of two methods of teaching reading
(individualized reading strategy and conventional reading

strategy). She used one hundred and sixty one students of
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two secondary schools as her subjects and the pre-test,
post-test control group experimental design. Sixteen
experimental teaching sessions and an achievement test were
employed for treatment and evaluative purposes in the study.
The experimenter served as the teacher in both groups
throughout the teaching sessions. The result of the study
showed that individualized reading strategy was superior to
the conventional reading strategy as reflected in the statistical

differences between the two strategies.

The present study has borrowed a few things from
Gbenedio (1993). It has made use of the pre- and post-test
control group design. At the same time, experimental teaching
sessions (thirty hours in each group) served as treatment
between the pre- and post-test sessions, One of the instrument
for this study was also an achievement test, though different
from Gbenedio's which was made up of only multiple choice
items. The present study also tried to see the differences
between two approaches to the teaching of reading, but
unlike Gbenedio's in a large class situation. The researcher

alone was also the teacher in the two groups.

Another experimental study that is pertinent to this
study is Obianika's (1981) study of the relative effectiveness
of two methods of inculcating reading skills in secondary
schools. She used the pre-test post-test control group
design as well as sixteen experimental teaching sessions
between the pre and post test levels. One of the instruments

for the experiment was an attitude scale for measuring subjects'
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attitude to reading. She found that a relationship existed
between attitude and achievement and her comparision of
methods was statistically significant. The present study
measured subjects' attitude to reading comprehension in

larqge classes for a possible relationship.

Thorndike's (1973} empirical study of reading
comprehension was also relevant to the present study. It was
a study which covered fifteen developed and developing
countries. The reading comprehension test was of the
conventional type in which a passage was presented with
questions based on the passage, and the examinee was
expected to refer back to the passage as often and as much
as he needcdto, in order to find the correct answers (p. 20).
This aspect was useful in the control group of the present
study where the conventional approach was used in the

teaching of reading comprehension in large classes.

In order to validate Therndike's study, a committee
was set up to chuose appropriate passages from a pool of
passages. This was for face validity. Three lecturers did
a similar thing fer the instruments used in this present
study tc ensure face validity. In Thorndike's study, the
selection of passages was 1o provide a range of difficulty
level and diversity of items that would help in showing
appropriate levels of discrimination of the items chosen.
The present study followed a similar style in its choice of

passages and items through item discrimination indices and
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also correlation of passages to show relationship between texts.

(See the Appendices).

Thorndike used paired words which were synonyms, to
test word knowledge. The present study used the cloze test,
as it was believed to be a pragmatic test item. The data
collected in Thorndike's and the present study were subjected
to statistical analyses. Results of Thorndike’s study showed
large differences between the reading comprehension ability of
pupils from the developed and developing countries. In fact
his report showed that only about 5 or 10% of students in
a developing country scored as well as the average student
in one of the developed countries. The present study does
not have a scope that is as wide as Thorndike's because it is
restricted to only one country, but one thing that is common
in the two studies is the low reading comprehension level of
students of developing countries, Nigeria included (See
Unoh 1987; WAEC Chief Examiner's Report of 1989-91).

This notion has been confirmed by McKillop and Yoloye's

(1962) study that showed that the reading comprehension level
of Nigerian students was low compared to that of their American
counterparts. Although, the present study is not a cross-
cultural comparison of reading comprehension ability of students,
its interest is reading comprehension and reading efficiency

of tertiary institution students which are basically the same

as that of McKillop and Yoloye reviewed above.
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Pillai (1991) gave reports of three investigations to
support the psycholinguistic rationale for the "shared

book approach".

The first was Elley's {1981) evaluation which compared
the learning outcomes of the Fia Fia rcading programme with
the "shared book experience" approach and the Tate
programme that employed the traditional audio-lingual
approach., This experiment was at Nive (South Pacific).
The three tests administered by Elley (1981] to assess the
pupils' performance in English were reading comprehension,
word recognition and oral sentence repetition. The results
of the study revealed the superiority of the Fia Fia reading

programme shown by the language test scores of the two groups.

Elley's investigation was different from the present study
because the two groups were assessed at different times. Tate
programme in 1978 and Fiafia in 1979, The only aspect of the
instruments that agreed with those of the present study was the
use of tests to assess reading comprehension. The present study
is not looking for the rationale for using any particular theory of
language in English language teaching, but it is interested in
comparing the effects of two teaching approaches on reading

comprehension.

The second investigation was from Fiji Islands. The
investigation was conducted by Elley and Rickets in 1980,
Classes Five and Six pupils of twelve primary schools were used
as subjects. Pupils in each level were divided into three groups,

two of which were experimental and one control. They were also
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pre-tested. The two experimental groups had slightly
different treatments. One had the "shared book experience"
approach and the other had the "Silent Reading Method"

or "The sustained Silent Reading Method". Each of the
experimental groups was given 250 interesting children's
books for their use during the year. The control group was
not given any new book. Results showed significant
differences in all categories of Reading Comprehension,
Listening Comprehension, English Structures and Total
(p.11). The investigation shows a new dimension in English
language teaching research. It is interesting but hardly
relevant to the present study, but for statistical analyses of

its findings.

The third investigation was conducted by Jane Rickets in
1981 in Fiji Islands. There were only two groups - Experimental
and Control and only class six pupils were used as subjects.
The experimental group used the shared book experience
approach, while the control group used the audio-lingual
method, followed in the Tate syllabus. The teachers in the
experimental group were supplied sixteen books each month
for the classes being taught. The books were new and
attractively illustrated. Both groups were tested after eight
months of instruction. Results showed considerable difference
between the achievement of the experimental and control groups,

although not subjected to statistical analysis.

The new and well illustrated books could have motivated

the pupils to achieve better results in the experimental group
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than in the control group where there was nothing like
this. The newness of theé books every month apart from
their attractiveness could have helped the pupils' achieve-
ment. Pillai {1991) concluded that motivation, opportunity
for learning and increased exposure to the language to be
mastered were responsible for the success of this third

investigation.

The aspects of this third investigation that are related
to the present study are: the use of two groups, experi-
mental and control; the use of students [(pupils) of the same
level of education; the application of the pre and post-tests;
and the investigation of two methods of teaching. Other

areas of the report are not applicable to the present study.

From all these experimental studies, this study has
been able to build up the design that was adopted in
Chapter three, although there were some aspects in the
design which these experimental studies did not touch which
interest the present study. For example, the feeback effect
in-built into the design was not investigated by the other
studies reviewed above. This therefore differentiates the

present study from the others. (See Section 3.2).

Studies on Reading Comprehension at the Tertiary

level in Nigeria

Ressearch activities into reading comprehension at the
tertiary level in Nigeria started with Brimer (1959) who
investigated the reading difficulties of thirty-four students

of the Department of English, University College, lbadan.
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He made use of easy and difficult passages and found that
the students' level of comprehension in silent reading was
inadequate for coping with the difficulty level of materials
normally required in the freshman year; that their reading
speed in both materials showed lack of knowledge of phonics;
the speed was better with the easy material; and the
vocabulary level of the students bore a relationship with

their slow reading tendency.

All these problems as identified by Brimer in 1959 are
still pertinent today. The problems today are aggravated by
large classes which was not an identified problem at Brimer's
time. Only the privileged few were in the University and the
resources were high, unlike what obtains in today's tertiary
institutions where resources and facilities are low and
teachers are expected to teach more students. The present
study however, is expected to suggest ways of utilising the
status quo to advantage by devising an appropriate methodology
that can cater for the major problematic areas in reading

comprehension in large classes.

Yoloye and McKillop (1962) conducted a more comprehensive
survey than Brimer's, researching into the reading skills of
ninety-two students of the Faculties of Arts, Science and
Social Sciences of the University of Ibadan. The test scores
of the Nigerian students were compared with those scored by
American students of comparable educational background and
length of schooling. Results showed that the Nigerian

students were at par with the Americans in the test of word
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meaning (vocabulary) but inferior to the Americans in the
test of comprehension and reading speed. All other areas

were either statistically significant or negatively correlated.

As revealed by Yoloye and McKillop (1962), the reading
comprehension level of Nigerian students was poor. Despite
this knowledge, not much has been done to solve the
identified problems since then. Yoloye and McKillop's
(1962) study is of interest to the present study, especially
in the areas of comprehension, word meaning (vocabulary)
and slatistical analyses of data. The present study is out
to give suggestions that could help in solving vital problems
of reading comprehension. Yoloye's research confirmed
Coady's (1979) assertion that students with a Western
background comprehend English faster than those from a
different background. This assertion of Coady's however,
has been disproved by Clark and Silberstein (1977) and
Fuck, (1980) whose views were contrary to Coady's. The
present research however, is not as large in scope as
Yoloye's because it is limited to Nigeria and it does not have

European or Americans among its subjects but purely African.

One point of interest to the present study in Yoloye's
study is its investigation of three reading skills of vocabulary
knowledge, comprehension, that is, understanding the author's
expressed implied meaning in continuous prose when speed
was not a factor; and also speed reading. This study
investigated the effects of methodology on the reading skills

of vocabulary, inferences, information and data analysis, while
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Yoloye investigated which approach would suit the
teaching of vocabulary, comprehension and speed
reading better. Yoloye however, made use of mixed
faculty students as his subjects, while the present
study used students from two departments of the same
institution. Yoloye (1962) is not concerned with the
large class effect whereas this is one of the pre-
occupations of the present study.

Unch (1972) studied the reading problems of students
in University of Ibadan for environmental and psycho~
linguistic implications. He devised his own tests for
reading speed and comprehension as well as for
measuring reading difficulties. He also constructed
and adapted suitable inventories and questionnaires
for assessing reading difficulties, reading habits and
leisure inventory {Odejide 1992:247-8). He found
students most remarkable reading problems to be
inability to skim read, slow reading, difficulty in inter-
preting, understanding and comprehending main ideas
and details, as well as low level of word power and
retention,

The present study has gained from Unoh's measurement
patterns, especially the construction of the reading compre-
hension test which is an important instrument used in this
study. The study constructed its own students attitude
questionnaire and compiled the reading comprehension

test used which Unoh's study did not do.
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Obianika (1981) studied the relative effectiveness
of two methods of teaching reading in the secondary
schools in Benin City. He compared the conventional
approach with the individualized approach. He also
measured the relationship between attitude to reading
and achievement as well as the effect of students' socio-
economic background on their achievement in reading.
The study made use of a multiple choice objective type
achievement test, a reading habit inventory and an
attitude scale as instruments. Sixteen experimental
teaching sessions were employed and data were analysed
using the factorial analysis of co-variance on the raw
scores. Results showed a significant difference between
the methods compared. The individualized approach was
shown to be superior to the traditional approach. The
result also showed a relationship between attitude to
reading and achievement. The other areas of the result
are not of interest to this study except the fact that the
data were analysed statistically.

Obianika's (1981) study has brought a realization
that research exercises are necessary for solving reading
comprehension problems. It also shows that there are
many variables that can contribute to the reading
comprehension abilities of students. Since the bulk of
the students in the tertiary institutions come from the
secondary schools, there is a need for more activities

towards the solution of reading comprehension problems,
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There are however, very few scholars to the best
of this researcher's knowledge who have worked on the
Nigerian Polytechnics, especially in the field of reading
comprehension in large classes. The focus of this study
is the Polytechnic, so it is necessary to see what has been
done so far. Oruma, (1991) and Oruma, et al (1990)
presented papers on the problems of students in English
language (Communication Skills) in Kaduna Polytechnic and
found that students problems in reading were slow reading,
sub-vocaltization, vocalization, long eye fixation, long pauses
after each word or group of words, regression instead of
progression along the lines of the printed word, uncritical
reading and uncreative reading behaviour. Oruma and
others did not, however, discover the large class effect
as a contributory factor to all the reading comprehension
problems stated above. They did not also proffer solutions
to the reading comprehension preoblems they identified at
the Peolytechnic level., Their study was not an empirical

one. There was no data collection or analysis.

Babalola (1991) researched into the needs analysis of
students of four Polytechnics in Nigeria in ELT and found
that students have problems with the reading of technical
journals and magazines, laboratory and technical reports.
This study failed to look into areas of students' problems
in reading for vocabulary, inferences, information and
data analysis, which are relevant to academic pursuit in

the Polytechnic and of interest to the present study.
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She did not also look at the large class as a problematic
area for reading comprehension.

The four-Polytechnic-projects' reports from commissioned
Polytechnics on needs analysis found that students do not
have much practice in the areas of understanding what is
read, separating ideas, interpreting graphs, diagrams and

recalling information.

Although, none of the studies cited above has proferred
solutions to the identified problems and none of themidentified
the large class as a problematic teaching point in reading
comprehension at the Polytechnic level, their findings have
been of immense value to this study. In fact, this is why
the present study is no longer interested in identifying
students' reading comprehension needs, as these have been
identified. This study therefore concentrates on those areas
of reading comprehension which can improve the teaching of
this skill at the Polytechnic level in particular and the tertiary
institutions in gereral.  Since these scholars have not touched

many of these areas, this study is of great necessity.

Linguistic, Psycholinguistic, Sociolinguistic and Pedagogical

Considerations in reading comprehension:

It is necessary to see reading comprehension from the
various perspectives of other areas of learning that are
directly related to it, in order to fully understand what is

happening in the classroom situation. This section will



65

When these four perspective use of grammar are
collapsed, the relevance of grammar to reading is seen
in terms of the reader's linguistic knowledge of the passage
being read, as well as the knowledge of the morphological
and syntactical structures as contained in the particular
language. The paradigmatic and syntagmatic relationships
existing in grammar are of interest to reading comprehension.
The paradigmatic forms suggest changes in linguistic forms
which may affect the author's message to the reader. The
syntagmatic relations show the unity of a number of

linguistic units in a structural form.

Reading-linguistic relationship dates back to the early
stages of linguistics (Banjo, 1982: 229 ~239}. Banjo quotes
Bloomfield's {1925) criticism of the way initial reading was
being taught, which at the one end sets reading (graphic
symbols) with thoughts or ideas which could correlate with
objects and situations and not with speech sounds; and at
the other end, sets the teaching of reading through the
phonicmethads  which confused learning to read and write
with learning to speak. Reading to Bloomsfield, is an art
by which one is able to establish phoneme~grapheme
correspondence, so that the child can internalise the spelling
system of the language. Bioomfield's idea stresses the fact

that the word is the basic reading unit.
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Yet modern linguistics stresses the sentence and
discourse rather than the word as the basic unit of
language (Lafevre, 1964 in Banjo, 1982:231)}. It means
therefore that Bloomfield's method will be inadequate as
the reader moves from initial reading to the realms of
extensive and intensive as well as faster reading ability.

In intensive and extensive reading, the reader's competence
is necessary in the total grammar of the language and not

just in the phonology.

This grammatical competence will take into consideration
segmental phonemes (realized as letters of the alphabet;
supra-segmental phonemes realized as stress patterns;
intonation, pause, as represented by punctuation marks; and

syntax realized in the reader's cyec span movements" (p.231),

In intensive and extensive reading, the linguist is
interested in finding out the extent to which linguistic
factors affect reading inefficiency, which might be in form
of slow reading and inability to decode print. The solution
to these problems may go farther than linguistics inte psycho-
linguistics or other areas of learning. The intensive reader
needs to have the necessary tools for mastering the various

phonological, syntactic and semantic structures of texts.

In the present study, four micro skills of reading

comprehension were looked into. Each of these skills require
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students to have specific linguistic knowledge for their
understanding. A student who is deficient in the semantic
knowledge will find reading for inferences difficult. He

will have a similar experience with data analysis. Knowledge
of syntax will aid the student's ability to tackie reading

for information, while phonetic and phonological understanding
of the context of the text will make for effective reading and

comprehension.

The present study's choice of linguistic elements in
the two groups {experimental and control) was determined
by the knowledge of the difference between the traditional
linguistics and modern linguistics. This difference is
reflected in the way linguistic terms are applied at the
conventional and experimental groups. In the conventional
group, tasks are looked at from the traditional linguistic
point of view which sees reading as an activity involving

grammatical usage.

in the experimental group, texts are looked at from
the level of discourse which is the highest linguistic layer
of analysis. The lowest grammatical unit is the utterrance
and not the word or morpheme. Texts are looked at globally
and in a holistic way. Vocabulary or grammar items are
not treated discretely but tackled through context clues.
The scientific nature of modern linguistics is however

adhered to.
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Thus the overall comprehension of linguistic entity
in this study has to do with the syntactic theory, sentence
compatibility, discourse analysis, cohesion and coherence
of texts, discourse categories, inler- and intra-sentence
relationships, sentence as well as paragraph comprehension.
The longer the sentence, the more difficult it is for students
to understand and to unravel the entanglements such sentences

contain.

Vocabulary study is very important in this segment
of reading comprehension, The more frequent the
apprearance of diffcult lexical items, the more difficult it is

for the student to get at the meaning of the text.

2.5.2 Psycholinguistic considerations in Reading Comprehension:

Weaver (1980) in Onochie (1989:97) says that
a psycholinguistically based reading programme should
aim at "not only to read but to engage the reader's
enthusiastic co-operation in order to arouse and sustain
his interest in reading and to have a continuous desire
to gain information and pleasure from the printed word".
The above assertion tallies with Smith, Goodman and
Meredith's (1970:266) claim that "reading is a psycho-
linguistic process". It involves the reader's thought
processing interaction with the written language. "The

reader utilizes his store of experience, developed
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concepts, and learned responses through systems
of signals in language which he has already basically
mastered especially if he speaks the language he is
learning to read",

The language of the writer interacts with the mind
of the reader. So, reading comprehension has to
do with the text and the reader. Unoh (1976:72-82)
asserts that reading comprehension has to do with
the text language and the reader's inherent ability,
mental processes and strategies in comprehending
the text. "Process will emphasize the effective mastery
and application of the mechanics and structural essentials
of language as well as emphasise the "perceptual-
cognitive and information processing activities of the

reader demanded by the reading task".

Psycholinguistically, reading is affected by general
intelligence, visual, auditory perception and discrimina-
tion, physical maturity and health. Others are emotional
and social adjustment, interest, motivation and attitude
(Unoh, 1983:15). A highly intelligent person will
comprehend text more quickly and readily than a
person of low intelligence. A visually handicapped
reader or a reader with auditory problems will have
more problems in comprehending texts than a reader

who is free from any of these defects. A healthy
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person concentrates more on the text than a sick
reader. All these help to show that a sound mind
in a sound body is important for effective reading
comprehension.

Motivation, drive, reward/punishment, interest
and incentives are viewed by McDonough (1986:156) as
important for reading comprehension. He emphasises
the particular 'strengths' which a text should have to

motivate the reader. They are:-

(a} Relevance: How relevant is the content to the

students' language needs?;

(b} Completeness: Inclusion of all the lanquage

necessary for the stated aims of the course;

(¢} Authenticity: the materials should be both

linguistically and culturally authentic;

(d) Satisfaction: the students should leave each
lesson feeling they have benefitted more than

simply progressed; and

(e} Immediacy; the students can use the material

in a lesson straight away.

All the points above cannot be achieved in one
lesson. Points a - b have more relevance with whole
courses. Points ¢ - e apply te individual lessons.

Authenticity is of special importance because it relates
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to the suitability of the chosen texts to the students'
areas of specialisation. In the present study,
relevance, authenticity, satisfaction and immediacy
were used as strengths for the choice of texts. The
texts are relevant because most of their contents
relate to students' language needs and field of
specialisation, Satisfaction is embedded in the texts
through the various class activities, especially in the
experimental groups. The students in both groups
can make use of the materials in a lesson immediately
after the reading comprehension class. The knowledge
gained can be transferred to the next |esson which

may be different from English Language.

Thus in this study the attitudes of learners
might have been affected by their increasing concern
for employment since they were final year students.
Their attitude to reading comprehension might have
been affected by their desire to achieve as much as

possible before fcaving the Polytechnic environment

for the labour market.

Psycholiguistics needs to be considered in matters
that relate to reading methods and maierials. This
wili look into the psycholinguistic validity of such
methods and materials and the psycholinguistic process

they develop (Goodman, 1969:254). This implies that
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the method of instruction should make the learner an

active participant in the reading and learning process.

The top-down processing was developed from
psycholinguistics, especially from its congnitive
dimension. Reading is viewed primarily as a
language process, rather than a visual perceptual
process. The reader contributes non-visual information
which is used to formulate hypothesis on a text. He
tests his hypothesis on the given text through
listening and reading processes which Goodman
(1976:23) refers to as "cycles of sampling, predict-
ing, testing and conforming". That was why he
referred to reading as a psycholinguistic guessing
game, The non-visual information is explained by
Smith (1973:6) as what is already known about

reading, language and the world at large.

As an important contribution to psycholiguistics
of reading, Goodman (1965) worked on the cueing
system of language and the effect this could have on
the reader. He grouped the cueing system into three
(1) graphophonic (2) semantic (3) syntactic. These
cueing systems, he says, are available to the reader
from both the text and his background knowledge of
the language of the text. Goodman analysed oral

reading of subjects and was able to come up with the
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various ways by which readers use the three cueing

systems in the process of reading.

He also worked on the miscue analysis of readers
and found that the contributions that the reader
brings to the text affect the type of miscues he makes.
His analysis of children's oral reading of words on
a word list and the ability to recognise such words
in the context of sentences, revealed that they improved
in their word recognition, when reading in context.
This made him to confirm that good readers make use
of context cues in their ability to recognise words
and that poor readers rely on graphophonic cues for

word recognition.

Goodman (1367 in Wallace 1992:41) gives these

examples to show how readers miscues can affect the

author's message:

"He caught his small ball"

{a} He cough is small ball.
(graphophonic miscue)

(b) He caught the small ball.
(syntactic miscue)

(c) He caught his little ball.
(semantic miscue)

Although the examples are linguistic miscues, they

show that the problems of reading comprehension are
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multi-dimensional and inter-dependent. The problems
whether linguistic or prycholinguistic  are related
because they deal with human beings and in the
present study, they have the same focus, which is

reading comprehension,

The assertions of Goodman above have been
challenged by later research, especially the one by
Nicholson Lillas and Rzoska (1988:9) who analysed
poor and good readers separately and came to the
conclusion that poor readers use context to help
with reading, while good readers who already have
the skill of decoding do not do this. Good readers
already have access to contextual information, which
they can use if need be, but they do not rely on it,
because of their automatic and instant ability to
decode. Other scholars like Turner and Cole (1985)
say that good readers use their superior word-
recognition skill to guide their comprehension. In
other words, good readers can easily correct errors
of syntax and semantics immediately after reading
the text. Poor readers however, rely on the context
which may not be enough for the comprehension of
the text at all times, thus resulting in comprehension

problems.
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Text organization can be effective for recalling
important information in the text. Britton, et al,
(1986) looked at the effects of text organization on
memory: test of a cognitive effect hypothesis with
limited exposure time. They found that subjects
spent more time on reading important information
than unimportant ones in the twelve stories that were
given as the instrument for the experiment. They
also found that subjects freely recalled important
information. They concluded that when subjects are
not pressurised by time limit, they give more time
to processing important information, but where
processing time is limited, subjects exert "extra

cognitive effort" to achieve the same objective.

There are many aspects of the human psyche that
can affect reading comprehension. The level of
intelligence could be an important factor. Titone
(1986:24-36) worked on the relationship of bilingualism
and intelligence on reading acquisition and basic
education. He found that "balanced bilingual children
demonstrate metacognitive/metallinguistic abilities which
in turn lead to higher levels of academic achievement".
It was also found that the ability of readers to

consciously reflect upon and "manipulate thought
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processes and language concepts and functions lead
to enhanced reading skill'. The conclusion of the
experiment was that early bilingual reading could
aid the formation of an all round personality, which
includes intellectual capacity.

Age could be an important factor to reading
comprehension, Bruck, et al (1988:77-92); looked into
how age could affect reading comprehension. Children
were identified at two age levels for developmental
comparison. Results showed that older children
performed better than the younger children. The
experiment has been able to show that age (maturity)
could have an effect on reading comprehension.

In the present study the variable age was not
measured, although the average age of male subjects
was twenty three years and that of the female was
twenty-two years. All the subjects were in the same age
bracket. Age could not have been an important factor in
their reading comprehension ability and their achievement
in the various tests.

The present study tried to make use of texts that would
motivate the subjects. This, it did through text choice,
which was mostly students' profession specific. The experi-
mental group was specifically motivated by the type of
activities embedded in the text. The bottom-up processing
was applied in the conventional class while the top-down
processing was applied in the experimental class. Students'

miscues were corrected in groups in the experimental class
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with minimal teacher interaction. Miscue corrections
were done by the teacher in the conventional class.
Students' interests were sustained through the choice
of text, text language and activities embedded in the
text, The various activities, especially in the
experimental class, led to very healthy competition

in the classroom; the groups competed with one another
for success and achievement. The group activities
were structured in a way that led to a kind of

(espirit de corps) through group presentations by
group representatives. Group leadership and responsible
qualities in students were enhanced through role play
and simulations developed in the experimental group.

In the conventional group, the individual worked alone
and tried to compete single-handedly with the other
students for success.

2.5.3  Sociolinguistic considerations in Reading Comprehension:

It is believed in sociolinguistics that the way
readers interpret texts depends on the social, ethnic,
religious and political group to which they belong
(Lyons, 1968: 300-301), Sapir (1971:207). Readers
belong to multiple social groups and any of these
groups can influence particular texts they read.
Wallace, (1992:44) says "differing background knowl-

edge and cultural assumptions may make it difficult
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to interpret texts in a way which corresponds with
the writer's schema". It is believed that writers
expect their readers to respond either positively
or negatively to their writings, but only special/

model readers are able to interpret the text correctly.

Studies have shown that reading comprehension
is influenced by such factors as the general reading
culture of the environment and type of teachers.
Environmental influence may lead to what' Unoh
(1983: 19-20) referred to as "relunctant reading
and learning syndrome" whereby students are no
longer interested in reading that is necessary for

expanding intellectual horizons.

Sociolinguistics holds the belief that a language
can influence the speaker's or reader's view. This
agrees with 'Sapir-Whorf hypothesis' which says that
a speaker's native language sets up a series of
categories which act as a kind of grid through which
he categorises and conceptualises different phenomena
{Trudgill, 1976:25). Many European languages have
common origins and are genetically related, so the
world view of most of their speakers is similar. The

African-American students approach Afro-American
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literature texts differently from their mainstream
peers both before, during and after reading, because
Afro-American literature is part of their culture
(Kinzer and Leu, 1992:248).

In the present study, students though, African
have different world views. The world view of the
Yoruba student is different from that of the Hausa
and the Hausa world view is different from that of
the Igbo. These differences could consitute a major
problem to students' understanding of texts in the

reading comprehension classroom.

Lack of understanding between people of different
cultures are traced to linguistic and cultural differences.
Dabene (1988: 18-23) researched into some cultural and
linguistic obstacles to inter-ethnic communication and
found that attitudes and cultural practices can distort
the meaning conveyed by the language. She advised
teaching strategies to be adapted to give "uniform
behaviour for people of diverse origins". The reading
comprehension teacher may need to explain the cultural
background of the text to facilitate ease of understanding

since students are from different cultural background.

The social group readers come from, could
affect their reading comprehension ability. d'Anglejan

and Masny (1987) looked on the socio-cultural
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determinants of the learning of uncontextualised
discourse in a schoo! setting and found that the
disparity between the performance of children of
the majority and minority groups increased instead

of decreasing with schooling.

The fact that it is necessary to effectively use
cross-cultural texts in the reading comprehension
classroom have been supported by the research
activities of scholars such as Joagder and Anderson
(1979), Carrell and Eisterhold (1983). According to
Steffenson (1988), "when cultural background
assumptions are missing, reading can become ...

an unsatisfactory enterprise" (Steffensen, 1988:193).

Steffensen (1988) adapted Walworth's {1985)
dialogue - Journal to teach ESL students' higher
level reading and composing skills {P.194} as a way
of improving cross ~cultural reading comprehension at
1Hionois State University, USA. The method focussed
on language use and the communicative aspects of
language. The results showed that turning away
from processing individual lexical items helped students
to "process higher level units and to infer the meanings
of words from context” (P.194). Through the use
of questions and students' answers' Steffensen (1988)

was able to understand why students misunderstood
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American cultural items in the texts. S5She discovered

a way of solving the problems by making students

work through texts with different socio-cultural,

political or religious background from theirs, by their
participating in activities that were designed to go

along with the texts either within or outside the
cilassroom. The method emphasises the use of students’
background knowledge which is a good base for students
to build up the necessary "Schemata... for under-
standing, remembering and reading specific textual

details" {P.201).

Steffensen {1988) made use of the novel but the
present study used selected reading comprehension
texts. Unlike Steffensen's method, particular details

were given to vocabulary items,

Obah (1985) was aware of the importance of
cuitural components in texts to the Nigerian reading
comprehension undergraduates when she illustrated
through an empirical study and found that subjects
did best in texts that had relevance with their cultural
background. The cultural familiarity of the text had
aided comprehension. Obah then concluded that students
respond better to passages that are culturally closer home

than those that are culturally remote (Obah, 1985:285).
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In the present study, it was found necessary to
satisfy the sociolinguistic needs of the students. Texis
in majority of cases were chosen from students'
professional background. This is to ascertain
students' familiarity with the language of the texts
and to kindle their overall interest in the texts. The
various interactions in the classroom, especially in the
experimental class helped to satisfy subjects'
sociolinguistic needs. The interactions in the
conventional group were student-text; student-
teacher-text. The interaction in the experimental
group were student-text, peer, small group inter-
group intra-group and whole class with minimal
teacher interference. Culture was not given primary
focus in the choice of the texts and classroom activities
because students came from different background.

Reading from Pedagogical Perspectives

Different reasons adduced for purposeful reading
may influence pedagogical procedures to be adopted
(Banjo and Unoh, 1976; Longe, 197%; Nunan, 1991;
and Wallace, 1992). Banjo and Unoh (1976:38)
identified the following as some of the reasons for
reading:

1. finding and understanding the main ideas or

following the trend of thought;
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2. selecting significant details or comprehending
detailed information;

3. answering specific questions, locating certain
facts or information and making a general survey;

4. following given directions about how to do or
make something;

5. critically evaluating the writer's style, ideas
and information; and

6. deriving pleasure and general knowledge through

various experiences and creative reading.

Points 1 - 4 are of interest to this study. Points
1 to 3 have to do with reading for information and
inferences, while point 4 bears relevance with analysis
of data. Vocabulary expansion which has been over-

looked by these scholars is of utmost importance.

There are many reading pedagogical procedures
that scholars have put forward for the achievement
of purposeful reading and comprehension. Many of
them however, are for the teaching of longer texts,
although their techniques can be adapted to teach
reading comprehension in the classroom. Some of
these procedures are: Joffe's (1988) PQ3R and
Robinson's SQ3R (adapted by Habeshaw, et al 1989).
Joffe's (1988:2) PQ3R (Prepare, Question, Read,
Recite and Review).  The SQ3R is explained by

Habeshaw, et al (1989: 65-68) as Survey, Question,

Read, Recall, and Review.
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The pedagogical procedures as suggested by
Joffe, (1988) and Habeshaw et al (1989) have not
provided for comprehension questions below the text.
They appear to be useful for self-study purpose, as
they seem to be general in scope and do not deal with
specific areas of reading comprehension, especially
as they relate to intensive reading. These procedures
are more useful for textbook or long text types of
reading. They are general and do not relate very
well to sub-skills of reading. In fact, different
strategies have been suggested for specific reading
sub-skills. The strategy for speed reading may be
different from that of reading for information or vocabulary
development,

The pedagogical procedures suggested by various
scholars for each of the skills of reading for inferences,

information, vocabulary and data analysis are discussed in

this section.

(a) Reading for inferences: This is a type of reading

which makes the reader to find information that is
not explicitly stated in the text.

The reader may need to use his background
knowledge or intuition or that of the world in order
to draw inferences from a text. Olaofe, (1991:8)

gives the following as a possible procedure
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for inferences:

T understand the passage very thoroughly;

2. read between the lines in order to infer
what is not explicitly stated;

3. determine relationships between the different
parts of the text; and

. put your previous (prior) and world

experience to bear on what is being read.

The assumption of this writer is that reading
comprehension should be adapted to real life situations,
When a reader is able to interpret what is read into
what is in existence, his comprehension is better and
the text and the questions below it are tackled in
a malured way.

Reading comprehension for inferences may involve
the reader in taking down notes or points on the different
aspects of the passage inferring certain pieces of
information as he reads along using vocabulary and
context clues and finally putting the points and
inferences together to form a kind of summary
(Banjo and Unoh, 1976; Allen and Vallete; 1977;

and Olaofe, 1991).

(b) Reading for information:

A reader needs to develop ability to locate

the main ideas of a text rapidly, if he is to read
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with comprehension (Afolayan, 1978:40),
Reading for information requires the use
of the techniques of skimming and scanning.

When a reader skim-reads, he reads
visually and rapidiy with a view to locating
and extracting "the most pertinent ideas or
the desired facts and information (Banjo and
Unoh, 1976:19). The text is not read critically
but with a high speed in order to capture its
essential points (Olaofe, 1991:49]).

Scanning on the other hand, is more careful
than skimming, although, it too, is a technique
that facilitates speed reading. After skimming,
you need to scan through your points in order
to obtain a quick overview of the contents,
extract particular pieces of information, like
dates, figures or names. Proper reading is left
out; the reader lools straight  for what he is

looking for.

For skimming and scanning to be effectively
used for reading comprehension, the reader has to
attend "more closely to the printed page, be aware
of time and work more rapidly. He does not have
to feel guilty at leaving out certain words in the

passage, butl needs to identify his purpese for
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reading and limit himself to the achievement
of that purpose (Afolayan, 1978:40; Redway,

1988:14-15; and Nunan, 1991:34).

A lot of practice may be neccessary in the

classroom if these two reading techniques have

to achieve the teacher's set objective for reading

comprehension, especially in a large class

situation.

Mike and Glenda Smith (1990:79) give the

following as the pedagogical procedure for reading

for information:

1. look at the text title and decide what you
think the text might be about;

2. .+». think about what you know already
about the subject of the text and what you
need to know to answer the comprehension

questions;

3, look for the key words and key terms in the

passage;

4. look again at the text title and ask yourself

questions that may lead you ito the main
points of the text; and
5. scan through the text to find what it is

all about,
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This pedagogical procedure has touched
some salient points in reading for information
which are useful to the present study. It
gives the reader the opportunity of making use
of his previous knoweldge together with the new
information being passed to him by the author.
The reader is given the opportunity to work
as an individual, although, Smith {1990) suggested
a possibility of working with a partner. The fact
that this procedure can be shared by reading
partners as well as the individual reader makes
it relevant to this study because students may have
to be asked to work with peers in the experimental

group.

(c) Data analysis: This reading comprehension

skill requires the student to be able to read
non-literary materials presented in the form
of advertisement, journalism, statistics and
other tabulated information, graphs and
diagrams (Seely, 1988). To be able to carry
out this reading actively, Seely (1988:5)
suggested the following pedagogical procedures:
(1) introduce the reesponse required which
may be in the form of data, visuals

or words;
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(2)

develop this into tasks that begin
with simple short activities that
build up to directed writing tasks
which require a fulfler and more
independent response on the part of

students.

The procedure above is not very detailed.

It is however quite useful to this study because

it is activity-based and the steps can be adapted

for teaching in both the conventional and interactive

approaches reading comprehension classrooms.

Joffe, (1988:257-258) has a more detailed

procedure:

(1}

(2)

(3)

read the titles and sub-titles to know the
purpose of the graphic material and its
main idea;

read the key or the legend and the scale
of miles whenever any of these is present

(they ordinarily appear on maps);

read the information shown along the sides
and the bottom of graphs, charts and
tables, if any. This will help in the
understanding of the quantities or qualities
being presented or the comparisons being
made. On maps, notice the relationships

or the different parts of the maps;
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(4) determine your purpose for reading

the map, chart, table or graph; and
(5) read for your purpose.

The procedures above, especially steps 1 - 3
are useful in the teaching and |earning of reading
for data analysis because it is pertinent to the
real life situation tasks of the subjects of this
study. Steps 4 and 5 however, can be modified
to suit any of the approaches that is being used

in the class.

(d) Vocabulary or Word Power

Acquisition of vocabulary skills is
important for reading comprehensjon. Since
books read by students in tertiary institutions
are ungraded, it is necessary for the
students to have a wide range of vocabulary
and for the language teacher to teach as
many of the vocabubary skills as possible in
order to enhance students' reading compre-
hension abilities. Bright and McGregor
(1970:30-40) give the following as ways by
which vocabulary skills can be developed.
These are reading for:

1. inferences from context (p.30);

2, words related to items already known (p.32)
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3. dictionary work (p.35); and

4. constructing definitions of words (p.40).

The procedure above is not detailed, but the
points raised can easily be followed by the
vocabulary teacher to achieve his set objectives

especially in the conventional class.

Wallace (1984), on the other hand, suggests
using the following vocabulary teaching

procedures:

1. look for words in the passage which students
might not have known, but which are fully
supported by the context;

2. approach the meaning through the immediate

context;
3. list words which are related in meaning;
b, list words which build up pictures;

B analyse the internal structure of words; and
6. determine those that have literal sense but

used metaphorically.

Wallace's (1984) procedure places too much
emphasis on the teacher. Students are not given
any encouragement to fish out the unfamiliar words
or find the meanings except through the teacher's
teaching or guidance. The processes enumerated

above are useful to this study, especially in the
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conventional class, because it is teacher-centred.
However, the procedures could be adapted to
suit the interactive approach where the teacher

guides or monitors students’ activities.

The Concept of Large Classes and its Implications for Teaching

Reading Comprehension at the Tertiary Level:

Scholars such as Nolasco and Arthur {1991} contend that
the definition of large classes is difficult because teachers who
teach between 12 - 14 students might find a group of 20 large
{Nolasco, and Arthur 1991:4) depending on the problematic
situation they meet in such classes. Moreover, other scholars
attempt the definition. Olumide, et al (1987:157) describe a
large class as "one whose numerical strength does not permit
the teacher to cope effectively with the demands of the
individual student". [Holliday (1991:15)} is more specific. He
defines a normal classroom situation as [ess than thirty students.
To him, any class that is larger than thirty students is a

large class.

The Centre for Developing Englishh lLanguage Teaching
(CDELT) sets the ideal class size at 32.5, while West (1960)
regards an unfavourable classroom condition as "a class
consisting over thirty pupils” (p.1). These arbitrary
numbers have not particularly helped matters with regard to

large classes.
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The National Board for Technical Education {(NBTE)
guidelines for establishing new programmes in Polytechnics
and similar tertiary institutions in Nigeria (1993:7) stipulates
that "the number of staff shall be determined based on

a staff student ratio of 1:20 ........"

In order to bring a kind of cohesion to all these
inconclusive numbers, in this study, large class is operationally
taken to be any class with more than thirty students. This
brings about the need to justify the large class aspect of this
study. Coleman (1989:1-6) suggested five criteria for justifying

the study of large classes. These are:

1. personal experiences of some members of the research
group;

s little theoretical attention has been given to

language learning in large classes;

3. large classes are of serious concern to teachers

who are involved with them;

4, EFL training programmes have nothing for language

learning in difficult situations; and

5. evidence to support the fact that ELT development
programmes fail to recognise the existence of

large classes.
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The study wants to agree with Coleman (1989) that
the study of large classes is necessary as it is a common
phenomencn in the tertiary institutions in Nigeria. This
study wants to recognise the existence of large classes and
also see it as a concern for both the teacher and the EFL

training programmes at large.

In addition te Coleman's justifications, other reasons
for large class study can be adduced in the following

sections:

(a) Large classes are obsessions for teachers. Many
good lecturers either resigned or are frustrated
because of the largeness of the classes to be
taught. The frustration leads to some lecturers
not attending classes regularly, or giving any
written assignments. Even when the attendance
register is introduced, teachers may either stop
marking it or give it to the class captain for
marking, thereby defeating its set goal of making
students attend classes reqularly. At Oxford
Polytechnic, a head of dapariment complained,
"'we have lost staff ... because they cannot face
standing in front of large group of people"
(Gibbs and Jenkins 1992:23). There is the risk
of this happening in CABS, if this problem is

not tackled now.






