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CHAPTER I

INTRODUCTION

1.1 In recent years in Nigeria, there have been many
expressions of concern of the standards and quality of
education in our schools from professional educationists,
politicians and even pérents, Results of the West African
School Certificate Examinations (WASC) are usually the
yard-stick measure against which success and failure are
measured,

Perhaps one of the States which have more concern
regarding success in the school certificate examination,
is the Sokoto State of higeria, West African School
Certificate examination results have continued to be
poor year after year inspite of the huge amounts of
money being spent by the State Government on Secondary
bEducation., The percentage of passes has declined fron
about 20% in 1972 to just a little over &% in 19761

A number of factors have been advanced as being
responsible for the low level of education in the State
which subsequently led to poor performance in the WASC
examination, Some of the more important ones are:-~

(a) that there is a lot of indiscipline incour

schools;
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(b) that the students lack sufficient motivation
to learn;
(c) that the schools are poorly staffed; and
(d) that thne students going to secondary schools now
are of a poor quality,
Each of these factors has a good case in its favour,
A lot has been said about indiscipline and the attitude of
teachers in our schools, There is not enough statistical
evidence to show that the staffing position in Sokoto
State is worse than it is in mo3t Northern States. As to
the type of students going to secondary school, there is
at the moment no sufficient reason to give that Sokoto
children going to secondary schools are of very poor
quality. In fact studies conducted by Akeju and Otuzieogu
of the 1972 Nigerian Common Entrance mean scores by States,
placed the former North-iWestern state (of which Sokoto

1 The

formed a bigger part) in a favourable position,
following analysis of the 1972 results of the National

Common Entrance Examination are a good revelation:

TAke,ju S. A., and Atuzieogu: "Comparison of 1972 Nigerian

Common Entrance lMean Scores by State - TEDRO, WAEC,
Lagos 1973.



Table 1

et

MEANS OF SCORES OF CANDIDATES FROM EACH STATE °

State BP | KW |WEST | KANO| NW | NE ]RIV. SE
Eandidhtes 435 | 3361 230 | 146 | 131 | 116 [ 77 | 24
Arith 48,28] 50,9K 51,82 | 45.85]|51.61] 56,27 {51,75| 53.83
Q. APt.  |47.37(51.26] 52,49 | 45,47{58.26{ 57,11 46.39| 52.38
English 47,87 46,34 51,23 | 45.74|49.58] 55424 150,74 57,13
V. apt.  |67.12] 48,51 51,73 | 46.25!49,67| 57,37 46.9:'53.50

National mean score for each subject is 50 with a
standard deviation of 10

No. of sample candidates represents about 2% of ‘the
total number for that state.

Table 2
ORDER OF PERIOAMANCE OF CANDIDATES BY STATES 3
l Group Arith Q, Aptitude |} English V. Apt.
NE; SE NE SEj; NE NE
RIV; KW; WEST WEST SE
WEST; N SE RIV3NW WEST
BP KWs NW BP NWs KW
D KANO BP; RIV Kw BP; RIV};
KANO KANO
E ~ KANO - -
2 2 : ¥
Ibid’ Table 1 ’ p.3¢ Ibld’ Fig. 1 ] p.J.
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Since the two factors - staffing and quality of entrants
are not sufficient reasons in themselves for the low
standards, other factors may be more responsible., Lack of
sufficient Motivation is perhaps one of the major factors
that remain to be examined as possible causes of tue poor
performance of the students.

This project will concern itself more with motivation
as a major means of success and try to see if there will be
sufficient evidence to show that lack of motivation is one
of the major factors affecting the learning of students in
Sokoto State, which eventually led to unsatisfactory

perforunance in the WASC examination.

1.2 Statement of the Problem

The problem is that the performance of students of
Sokoto State in the West African School Certificate
examination (WASC) has been far from satisfactory. From
1972 to 1976 the position has been like this, In 1972 six
secondary schools in the state entered students for the
WASC examination with a total of 363 candidates. Out of
this figure only 73 passed the WASC, representing a pass
percentage of about 20%,., OQut of the 73 that passed there

was only one in Division I ana Jive in Division I'.«K."4

* N.Ww. State WASC Results, 1972; M.O0.E. Exams. Sec.
Sokoto,
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In 1973, out of 418 who sat the examination, only 54
passed, respresenting a pass percentage of only 13%., There
was no Division I pass and only six obtained Division II.5
The number of schools offering the school certificate rose
to twelve in 1974, In that year, 674 students were registered
for the examination. The number of passes that year was 111
(one hundred and eleven) representing about 16%. There
seemed to be an improvement in the number obtaining Divisions
I and II over the previous years., There were eleven in
Division I and twelve in Division II, But this will not
be said to be satisfactory when the fact was that a total
of 674 did the examination.6

The situation was less bright in 1975. Only 114 obtained
the WASC out of a total of 833 who registered for the
examination, There were only nine in Division I and eight

in Division II.7

]
86 passed outﬁ942 candidates. Tnis represented a pass

It became more serious in 1976 when only

percentage of Jjust about 9%.8

5 Ibid, (1973).
Ibid, (1974).
7 Ibid, (1975).

8 Sokoto State WASC Results 1976, M.0.E. Exams, Section, -
Sokoto.



The table below gives the picture more clearly:-
Table 3
SOKOTO STATE WASC RESULTS 1972-1976

[ Total

Dive } Div, !Div, | Totil | Fails Total Pass

Year I ' 3 ) e Pass abs. Cands. %
T

1972 1 5 69 75 | 288 363 20
1973 - 6 U8 54 364 | 418 13
1974 11 12 88 111 563 674 16
1975 9 8 97 114 719 833 14
1976 7 12 67 86 856 942 9
1972/76 | 28 43 | 369 440 | 2,790 | 3,230 14

Thus from 1972 to 1976 out of a total of 3,230 students

who registered for the WASC examination only 440 obtuined
the certificate., The average pass percent was only 14%,
Detailed results, school by school, for the period under
study are given in Appendix A.
To reflect the nature of the study this project has
been given the tittle: A Study of the West african

School Certificate Results of 3Sokoto State, 1972 -~ 1976:

The kxtent to which lack of suflicient motivg*tion could be

one of the major factors aifecting the achievement of

students.
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The project will attempt to answer the key question:

To what extent is lack of sufficient motivation one of the

ma jor factors contributing to the poor performance of

students of Sokoto State in the WASC examination? In

answering this guestion, other questions will be asked

relating to the role of the parents, teachers and the child

in motivation: Do parents and teachers in the state play

their roles adequately, as motivators of the students? Have

the students themselves the intrinsic motivation for success?

1.3 Delimitation and Scope of the Study

In this study, an attempt is being made to investigate
the extent to which lack of motivation could be one of the
ma jor factors contributing . in the unsatisfactory per~
formance of students in Sokoto State secondary schools in the
WASC Examination., The study is based on the performance of
students in the WASC examination, an event that has already
taken place. Since the experience cannot be relived, a
satisfactory means of obtaining acceptable results has to
be used. Ffor this reason the project was limited to obtaining
views, concepts, opinions and reactions of secondary school
teachers, and post-gsscondary school students in the State
who have had the experience of a full secondary education

and have done the WASC.
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The study was limited to a sample populﬂ,ﬁ&n of both
teachers and students., fThe participants were limited to
100, made up of 50 teachers and 50 students. The ramdom
technique of selection was used, but the *$election among
teachers was made from teachers who have had at least two
years of teaching in a full secondary school. In fact about
42 out of the 50 teachers who participated had wore than
three years of teaching experience in secondary schools in
the State. The method of selection used is explained in

more detail in chapter three,

1.4 Significance of the Problem

Since the dawn of independence there have been strong
arguments about bridging the educational gap in Western
education between the south and the north. The Federal
Government and now the state governments are spenuing a lot
of money to provide both the hupan and material resources to
enable each State in the Federation to play an effective role
in the overall development of the lation., Participation in
government required not only the goodwill, but the knowledge
and skills required for active and proiitable participation.
Bducation is the basic prerequisit qualification required for
this participation at nearly all levels, Any Stete that does
not want to hold back others, should be able to produce

educated men and women in all lavels oI education wlo would
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be equipped to shoulder the state's own share of the task,

As seen from the available statistics in the staff list
of various Ministries, the basic educationally qualified
manpower of Sokoto State origin is far from adaquate.aa With
the average rate of success in the WASC at less than 15%
over a period of five ypars, the consequences are obvious.
At the present rate of success in the WASC, Sokoto State
would continue to suffer from shortage of qualified junior
staff, inadequate representation in institutions of higher
learning, and shortage of qualified middle and higher
manpower.,

This situation must not be allowed to continue, if
Sokoto State should take her rightful place in the scheme
of development among other states in the Federation, It is
pertinent to try to discover the factors that might be
respongible for the low level of education and try to seek
a quick and feasible solution, before it gets too late to
be able to do anything.

1.5 Purpose of the Study

The purpose of the study is to investigate the possibility
that lack of adequate students' motivation might be one of the
ma jor factor responsible far the low level of education in
the secaondary schools in Sokoto State, the consequence of

whiech is the unsatisfactory performance of students in the WASC.
Ba, Gokoto Gtate staff List No I. 1976. Printed by
Caskiya Corp,., Zaria.
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From the outcome of the investigation generalizations would
be made, These generalizations will form the bagls upon
which recommendations would be made in the form of solutions
to the problem, Implications that the recommendations and
observations might bring would Je carefully outlined and

noted,

1.6 Definition of Terms

The following terms are explained in the context in
which they are used in this study:~

1. Culture: The sum total of a people's way of life,
It includes the people's traditions and c&stoms,
religious beliefs, social norms and mores and their
educational system., Culture may refer to the cultural
heritage and the living or current practices of any
given society.

2. Ethical norms: Hules and ideals as found a* vari. s

times in various societies. They are the social,
religious, legal and moral conventions that form
the working and interaction codes found in all
societies as oral or written tradition or as tacit
assumptions underlying a framework of law and
institutions, They govern the day to day conduct

of the individual in his society.
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3. Random Sampling: This is a method of drawing a

sample from a known population, where carefully
controlled conditions are created to ensure that
each unit in the population has an equal or known
chance of being included in the sample. To
prevent the investigator from obtaining the
results by exercising direct control over choice
of units some mechanical device is employed to
draw the sample. For example, the names of all
the units may be placed in a fishbowl or on cards
and shuffled thoroughly before the desired number
of slips is drawn. A coin may be flipped to select
the sample if a small group is involved. Perhaps
the best method is to employ a table of random
numbers such as those prepared by Fisher and Yates,
Tippett, or Kendal and Babington-Smith.9

4, MWest African School Certificate (WASC): At the end

of the fifth (or sixth) year, of the secondary
course, students take an examination commonly
known as the School Certificate Examination. 1It's
full title in 1964 was "The Joint Examination for
the West African School Certificate and Ceneral

Certificate of Education”.

gHarshbarger T. R. Introdustion To Statistics. 1971
pPp. 78 - 80.
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This examination is set and marked by the West
African Examinations Council and the Local kxamination
Syndicate of the University of Cabridge, whose part
in this examination is rapidly diminishing, being
now confined to ¥Wmoderation® by which the standard
is maintained, The standards in each subject are
fail, Pass, Credit, Good, Very Good and Excellent,.
Various combinations of Passes and Credits (and
higher standards) lead to the award of the WASC in
Division I, II or III, Division I being the highest.
A candidate who does not achieve the school
certificate but obtains credit in a subject or
subjects receives the General Certificate of

Education in the subject. This is known by 0! leve1.1o

10 A« R Allan and william J. Miller. June 1966, Institute

of Education A,B.U, Publication., Education Termminology
Guide for Northern States of Nigeria.
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CHAPTER II

REVIEW OF LITERATURE

2.1 Motivation

Edward Smith and his colleagues Stanley Krouse Jr., and
Mark Atkinson define motivation as “the stimulation to action
resulting from an individual's desire to reach an established

goal or purpose“.11

liotivation they say may be intrinsic or
extrinsic. Motivation resulting from goals or purposes
developed or organised by the person himself is referred to
as intrinsic motivation, Motivation resulting from goals or
purposes that are accepted from others or developed and
reorganized as a result of outside influences is extrinsic
motivation,

A number of studies have been carried out on motivation,
and some theories have been developed. O0f special interest
to the present study is achievement motivation, Atkinson
writing on the subject, states that the theory of achievement
motivation asserts that a person's motive to achieve or to
avoid failure, and his expectation of success in some venture

strongly influence the character of his motivation as it is

expressed in the level of aspiration, preference for risk,

K|

Smith et al: The Educator's kncyclopedia - Prentice
Hall Inc. Engleéwoo Sy Nuodos . P 584,
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The sense of pride and satisfaction one derives from success
in a task is relative to the amount of effort put in the
accomplishment of the task,

The concept of motivation as employed by psychologists
entails more than the directedness of behaviour, 'Motive!
is the 'reason' that is actually operative in motivation,
The logical force of the term 'motive! has often bLeen
interpreted by postulating a particular sort oi causal
connection between pursuing the goal and some inner spring
of action. Commenting on this view for instance, S.ite
Peters held that a motive was Va pleasure, pain, or other

L5 The notion of #drived

event, that prompts to action¥,
subsequently became popular as initiating pgoal~dirgeted
behaviour. The "drive# theory holds the view that an

organism is motivated when - and only when = it is characterised
by a state of drive and by a direction of behaviour toward

some goal which is selected in preference to all other

possible goals.14 Motive then is a concept which joins

together drive ana goal.

12 Peters S. R. The concept of Motivation, London
S ~ N. Y. Humanities Presgs. 1969, p.335.

Ibido pp- 39 -y LI-U-
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There are of course psychologists who would not like to
accept the 'drive' theory in its totality. Many like Hebb
and Mclelland object strongly to the concept of drive but
wish to retain the concept of motiuation.15
The term motivation may also refer, "(1) to the exis-
tence of an organized phase sequence, (2) to its direction
or content, and (3) to its persistence in a given direction or

stability of content."16

There is central 'motive state',
an organized phase sequence in the cells of the brain.
Clifford Allen writing on motivation asserts that success
in life depends on two things - intelligence and the urge
to succeed. This urge to succeed - motivation - is indeed
as important as intelligence itself. One of the earliest
pieces of research conducted on the important of motivation
in life is the research conducted by Terman (Terman 1947)
when he performed tests which sorted out gifted children
from the average. He tested a quarter of a million children
in various schools and discovered that only five or six per
thousand were highly gifted above the average. He waited
for twenty five years and then made enquiries to see what
had happened to those children he had found were much above

the average.

121bid. p. 43,

16
Ibid. p« 43,
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As one miglit have expected, most had used theie intellectual
gifts for hetter positions in life. They had surpassed
their counterparts and were now occupying positions

suited to their intelligence, <They were university
professors, bank presidents, managing directors, writers,
editors and so on, However, a certain percentage of the
highly gifted, had done nothing of the sort., although

they were just as bright as their more successful fellows
these have become poor sorts of labourers, %Eng manual Jjobs,
for instance, as fitters' mates, petrol-pump attendants

and the 1ike. 17

Teran discovered that these pgiited children who
had failed to be successful men had lacked the urge to
success. They had the natural intelligence but lacked
the motive power. They had a deficiency in the will and

drive to exceli;

T

Allen, Cliford: Passing School ixaminations. London,
MacMillan and Co. Ltd ﬁQGK. P19,
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The will to succeed Terman says, is built into the
child's personality at an early age. Parents have a big

part to play in putting into the child that urge to succeed,

2,2 Motivation and Learning., The Teacher's Role

Wrthe task of the educator, in making motivational
conditions maximally favourable to leerning", says Daniel
Barlyn, ¥vhas three principal aspects corresponding to the

8 First, the

three main groups of motivational questionsg"
overall arousal level of the student must be kept with-

in a range productive oi attentiveness and alertness,
avoiding low levels proauctive oi lethergy and high levels
productive of bewilderment, disruption and information
overload, Second, the student's motivetional condition
must include the specific forms of drive that incline him
towards o behaviour pettern, whether motor or verbal, that

he is to be¢ taught or make him receptive to the information

thaet he is to take.

Wg.Barlyn, Daniel et,at, Encyclopedia oi Education.,

19710 Pp- 413 - L}']L}.
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Third, appropricte reinforcing condition (rewarding events,
events productive of orientation reaction) must be provided
with effective timing when desired responses are made or
when key information is imported.

According to hdward Smith, one of the teacher's major
roles in instruction is to motivate the studen%.19 Since
learning takes place as the result of a problem or perplexity,
it results as the individual takes action to resolve the
problem and reach his goal, An individual who has established
his own purposes or joals will act to reach them, and the
teacher's role in providing motivation is diminished. When
individuals are not so motivated, however, the teacher would
usually need to provide motivation., Certain techniques or
devices may be used successfully to arouse the child's
motivation, In introducing a new lesson or topic for example,
the teacher can arouse the student's motivation by the use
of techniques that will appeal to their interests, needs,
and abilities, The teacher serves as the outside influence

and hopes to establisii purposes that students will adopt

as their own and are stimulated to action to aclhiieve themn,

19 Smith, et.,al; The kducaturs Encyclopedia., 1961 p. 584,
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The teacher needs to evaluate the goals of the learners,
pointing out new goals that should be established as the

learning takes place.

. Bs The Influence of Home, Invironment and Culture on rjotivation

The manner in which a child is brought up at his early
stage of development can determine how successful he would
be in life, If a child is brought up in a nome where the
parents have high aspirations for education and success in
life and take keen interest in the education of their
children, a child is likely to grow up with the determination
to succeed, He would work hard, if not to surpass the
achievements of his parents, at least to live up to the
expectation of the parents. Michael Argyle and Peter
Robinson conducted a piece of research to study the
identificatioa of cnildren with achievement - oriented

20 Five hundred

parents as a source of achievem:nt.
Grammar school children were given projective and
questionnaire measures of achievement motivation, as well

as semantic differential or Q - sort tests to assess their
relationship with parents., AaAchievenent motivation,
correlated favourably with the reported sticn,th of parental

achievenent demands, The fear of failure compenent also

correlated with reported super-ego demands for achievement,

=< British Journal of Social and Clinical Psycnology,

1962, Vol, I. pp. 107 - 120,
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The child's environment or the society in whicn he
lives may determine his aspiration and level of motivation,
Where there is keen competition for jobs or for attainment
of status based on academic achievement members o0i the
scciety are bound to work harder to excel, where values
and standards are high, the tone and level of aspiFaition
are set high, consequently raising the level of wotivation
of members of the society., 4 child brought up in such a
society will set high goals before him and will work hard
to live up to societal expectations.,

Many studies on the effects of environment on attainment
or school success have heen curried nut by some educational
psychologists.21 Parental encouragement was found by
Greffiths (1959) to be a determining factor in Grammar
school progress; [‘loud, Halsey and lMartin (1957) found that
thie parents' attitude to education correlated with success

at the 11+ examination in S.W. Hertfordshire, England,

&) Wiseman, Steven: Education and Environment.

Manchester Univ, Press, 1964, pp. 49 = 50,
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Two American researches also emphasize this factor,

Weigand (1957) comparea groups of successful and
unsuccessful college students and found “purental
reinforcement' positively correlated with acade.uic
achievement; Carille (1957) also compared rifty good

readers and tifty poor readers >f normal or higher
intelligence in the middle grades and noted tiie signfgicance
of encouragement and parental interest in the child's

school life, Fraser (1959) investigated the home background
of 408 Aberdeen children of twelve by visiting their homes
and interviewing the parents. The two highest correlations
with educational attainment out of a total of nine home
background related variables were discovered tu be parental

encouragement and parental education,

C. The Child and the Peergroup

iWiseman very well states the place of the peergroup in
determining the child's aspiration.22 He points out that
as a child grows up and becomes more independent, the
forces outside home becowe more and more important, As he
progresses towards adolescence ais intergration into the
sub=culture formed by his friends in sets, groups, and

gangs becomes firmer,

e Ibid. DpPpe 55 = 65,
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He adopts codes of behaviour and attitudes towards
authority which may well conflict with the ideals set
before him within the family. The patterns of the peer
group sub-culture may exhibit great variability particu-
larly in large cities and towns, sometimes resulting in
the family influence being overshadowed by the peer group
sub-culture. If the group has high aspirations, members
will set themselves high goals.

2.3 GUIDANCE AND COUNSELLING:

Durojaiye writing on the topic, "An Introduction
to Counselling and Guidance for Nigerian teachers" defines

Cuidance as a process of "helping someone to understand

23

himself," It implies, he says, effecting changes in

the individual and in his environment which will help him
to grow and develop as much as possible.

Cuidance is a complex process which encompasses
the total needs of the individual student to be
guided. It is applicable to his educational,
social, moral, emotional, health, avocational,
and leisure time needs, and to his preparation
for a suitable occupation. Guidance is a

dynamic process, it must be active and contﬂﬂlous.z4

23
Duro jaiye, M.0.A. Psychological Cuidance of the

school child, (1972) p.78
Ibid.

24
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Counsellin; is described as, "a process by means of which the
person to be counselled can come to understand himself so
that he can solve his own problems," The purpose is to

help the indiwidusl achieve personal adjustment,

Guidance and Counselling together foru part of the
educational programme which helps to provide every student
with special information services and opportunities to enable
him to develop his abilities, aptitudes and capabilities to
the fullestef, Through Guidance the individual is led to
discover who ne really is, and in Counselling he is led to
discover and apply what he can do to solve his problems.zQ&

A well planned school guidance programme would usually
have three generallf accepted components, educational puidance,
vocational guidance and personal counselling, BEducational
Guidance is usually felt to involve advice to pupils, parents
and teachers on the choice of courses, in the light of the
information or data obtained from standardised test scores,
teachers! assessments over of aspiration. Vocational guidance
similarly involves a continuous and careful assessment of
interest, aptitude and potential over a period, using a
variety of sources of data together with educational guidance,

in the light of likely career opportunities.

<88 1114,
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The third element, personal counselling is rel«ted to both
educational and vocational guidance, but it is also concerned
with emotional disturbance and behaviour problems. This area
of the school cousellor's work is likely to involve him in
contact not only with parents and teachers but also with a
variety of outside welfare specialists in child guidance.

Perhaps the uwost effective way of meking a school

guidance programme an integral part of the school experience
is by incorporating guidance in the school curriculum,
Dinkmeyer and Caldwell summarige what happens when guidance
and curriculun 'collaborate':25

Te There is a provision of meximum flexibility in the
curriculun, and an emphasis on understanding the
individual,

2, The pupil is permitted to progress at his own rate,

5. The emphrsis is on success experiences and
recoguition of the assets of individuals.

4, Curriculus is enriched to permit each child to
proceed in terms of the greatest acceleration
possible for him. This provides for the development
of more realistic self~cuncepts. ‘‘here is

provision for independent study in areas where

Dinkmeyer L, and Caldwell E: Developmental Counselling
and CGuidance - A comprehensive school approach,
- pall.

29
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the child hes a speciiic or special interest,

5. 1In every instance, learning is varied in accordance
with abilities, interests, aund purpose,

6. There is a genuine concern with the ultim:te goals
of education, and enhancing the individual's
self-discipline and worth.

Guidance objectives are set for the child, the teacher
and the parent,

Fer the student the objectives would be:

1. To assist the child to develop increased self-
understanding &and comprehension of the relationship
between his abilities, interests, personality,
achievements, and opportunities.

2. 'To help the student become purposeful and responsible,
To assist him to develop the intrinsic motivation
for learning that is necessary for academic
competence,

3« To promote increased self-direction, problem~solving,
decision making, and involvement in the educational
process. 'To help the student learn how to learn

effectively,
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4, To facilitate the socialization process and
a sensitivity to the needs of others. To develop
social interest and a feeling ol belonging.26
IFfor the teacher perhaps Durojaiye's suggestion for the
present day Nigerian situation in Guidance would be most
‘applicable, Because oif the fact that there are at the
moment very few Guidance-Counsellorg in nigeria, the duty
of counselling and guidance becomes the responsibility of
the teacher. Durojaiye suggests that the teacher's role
in the circuaistances should be:=-
1. %o provide sn understaading atmospherg.}
2. to encourage pupils to develop themselves;
3. to be concerned only with pupils' problems and
not their nulsance walucs;
4L, to use school subjects as tools for the pupils'
developument;
5. to be concerned with the adeguacy of his teaching
and the extent of his pupils' learnings
6. to use a curriculum and methods that are child-
centred;
7. to provide opportunity for free communication
between himself and his pupils;
27

8, to give information and to show sympathy and sincerity.

<0 1bid p. 12.
et Durojaiye. p. 80.
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The guidance objective to be set for the parents
could be (1) to assist parents to acquire trust
and confidence in the intentions of the government in
providing educational facilities for their children and
(2) to assist them in dealing with human relation problems

in the family setting as they relate to the child.

Choise of a Guidance Programme

Graber in his paper "What Guidance Services are Needed
in Nigeria Today" presented at the 1974 conference of principals
of secondary schools in Zaria, suggests four models for school
guidance services which are perhaps worthy of consideration.za
These models include the classroom centred model of Guidance,
the model of Guidance Services based on the traditional
structure of the British grammar school, the guidance
committee model and the model based on the use of tests and
inventory scores for educational guidance and career
development.
1e The classroom-centred model: In this model guidance
services "are conc@gved as being centred almost totally in
the classroom,”" The classroom teacher does most of the
counselling and guidance necded by members of the class

as individuals or as a group. The teacher is relieved of

if?s Ozigi, (Ed.) An Introduction to Guidance and Counselling
in Nigerian Schools, (1974). Dp. 36 ;‘56?_




the students.
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some of his normal teaching load at the discretion of the
headmaster whenever he considered it necessary to do so

in order to allow tihe teacher more time for personal
Guidance and Counselling. In the classroom centred model,
the use of the services of a specialist Guidance~Counsellor
is only occe8ionally sought, and this is usually done in
special cases requiring expert iandling.

2. Guidance services based on the traditional British
Grammar Schocl model: This model is characterised by the
division of responsibility among members of staff in a
hierarchical structure, with the headmaster or the principgl
at the top. The structure hes vwertical and horizontal
layers. Guidance services are divided into two broad spheres
- the academic and the personagl development aspecis, The
academic aspect iz looked after by form-masters who keep

an eye on the academic progress of the students assigned

to them and are required to enter the students grades at

the end of term oi session exemingtions. The number of
students assigned to one master may range (roin 3036,

The personal development side of the guidance services
in this moael is looked ufter by senior houseumasters or
housemasters. Responsibilities of these housemasters
range from overseeing house-activities, helping students-
house leaders in the planning and organization of house=-

activities and looking after the general welfare of
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A trained guidance and counselling personnel in this
scheme usually coordinates the activities of the house~
master and form-masters, Problems requiring special
advice and attention are referred to him, and he serves as
the school counsellor, In some cases he serves as the
careersmaster or as advisor to the school's careers master
when guidance in the choice of career or choice of course
is needed by students,

In this model the headmester or principal is confined
more in maters of policy and the relation of the school
with outside organizations. The deputy~headmaster or the
vice principal handles more of the internal administration
of the school,

3. The Guidance Committee Model: This model is perhaps
best described in Graber's own words:
The most important aspect of Guidance for many
students has resulted from initial talks with
a special Guidance Committee or members of this
committee, Usually such a form implies the

existence of the career master or a trained
Guidance=Counsellor, Sometimes such a committee

is composed of Ifour wembers: the Guidance Counsellor,

Chairman, the individual student's form-imaster,

and two directors of the Arts and Science
DiViBiOhS....”uu.... One of the purposes of the
committee was to see thet each student had a
meeting with a committee or committee members

to discuss his course selection, his career
aspirations and the means available to prepare

him for these poals. 29

e —

as
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The CGuidance Committee somatimes may serve as liaison
between the teaching staff and the administration, regarding
the best ways of helping individual students or moderating
a course of instructions for use in remedial classes, This
model, good as it is, has sometimes some limitations in
its scope. Because each student has to be seen individually
for an interview with the committee, it could take a long
period of time to be able to see every student in a school.
The model is to a large extent less suitable in schools
with upwards of 500 students,

4, The forth mocel is that of the use of tests and
inventory scores and results for educational and career
development guidance, This type of gmidance .programme -

is now in use in the Kaduna State of Nigeria, The scheme
is an attempt to provide a comprehensive type oIl education,
in the general belief that every child should be given
equal opportunity to develop his abilities and aptitudes.

In the first two years ol secondary education all
children are given a general course of education to widen
their experience and prepare them for a more concentrated
and deeper study in areas they are discovered most suitable
in the following years of secondary education. 1u the
Kaduna State model, at the end of the 2nd year, eath shudegt
is placed in the most appropriate 3rd year course e

indents to pursue to the end of the 5th year,
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The options oifered at present at the WASC level are,
the Arts, Science, Commercial and Technical subjects.
Trade training is oifered ior the intermediate City and
Guilds, and Teacher Training for the Grade II ['eachers!
Certificate.30
At present, Kaduna state uses aptitude tests developed
by the Test Development and Research Office of the West
African Examination Council, Lagos. These are tests '
developed and adapted to the Nigerian conditions. The
state currently uses eleven out of the twenty one test
developed by TEDRO, and these are grouped to provide

guidelines for sellecting students for academic studies,

technical courses and clerical/commercial training.

24 Denga D, I. The school Councellow in a Developping
Nation (1976). p. 105,
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CHAPTER III

DESICN AND PROCEDURE

3.1 The basic assumption in this study is that lack of
sufficient motivation is one of the principal causes of
poor performance of Sokoto State students in the WASC
examination. Out of this basic assumption a number of
assumptions based on the three sources of motivation are
drawn. The three sources of motivation as already stated
in the introduction are:

(a) the home and culture;

(b) the school or the teacher; and

(¢) the child himself and his peer group.

Assumptions based on the home and culture as the source

of motivation are that:

1e Most of Sokoto State had a well established culture

with a system of education based on Arabic and

Islamic culture. This led to great reluctance in

accepting Western Education,
2. Most parents saw going to the Western education
type of school as detrimental to the moral and

spiritual development of children and so did

very little to encourage their children to learn,

3. The students’ low motivation originates from
parents' negative attitude towards Western

education,
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4, Learning material which is related to the cultural
and ethical beliefs of a people will raise the

students level of motivation.

B. Assump tions bascd on the school or teacher as the
source of motivation:

1. If the teacher motivates the students sufficiently
they will be interested in learning,

2. Because of the preconceived idea that wost of the
students are not interested in learning, many
teachers do not put a lot of effort in inspiring
students te work hard,

3. There is lack of econtijuity of teacliers in schools
due to freqguent transfers. This trend afrects
thé motivation of students,

4, Adequate guidance in the students' choice of subjects
in which they have genuine interest and ability,
could help to improve their level of motivation
and eventually could lead to better performance

in the Yest African School Certificate examination.

!
C., Assumptions based on the caild nimself aud nis peergraip

as the source of motivation:
1. Meany students see going to school as an imposed
obligation rather than a privilege. They

therefore have very little aspiration for learning.
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2. The acquired nagative attitude irom home towards
western education directly or indirectly afrects
many students! desire Lo learn.

3. There is hardly any keen competition ior Jjobs,
and this tends to reduce the students drive to
excel,

4, Many students huve no ambition for higher education
because the need for it is not immeaiately seen,
This reduces the students' desire to work hard,

3.2 Sample

The participants in the research comprised fifty

secondary school teachers drawn from five secondary schools

in Sokoto State, and [ifty students from two post-secondary

institutions in the state,

The secondary schools are:=-

(1)
(2)
(3)
(4)
(5)
The

Government College Sokoto;

Government Secondary School, Birnin Kebbig
Government Secondary School, Parfaru;
Government Secondary School, Yelwaj; and
Government secondary School, Zuru,

choiCe of the secondary schools was based on the

unique nature, or representativeness, of each of the schools

among the secondary schools in the 3tate, Government

College,

Sokoto is the oldest secondary school in the State.
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It is situated in an urban area, and is therefore representative
of an urban school, with meny years of experience in the
WASC, Governuent Secondary School, Birnin Kebbi comes
next in seniority and is situated in a semi-urban area.
Government Secondary chocl Yelwa is one of about Ifive
community secondary schools taken over by Governuent, It
therefore represents schools with a previous different form
of school adnministration, from what was usual in government
institutions, Government Secondary School, Zuru, is a new
secondary school, with only about two years' experience in
the school certificate examination., Government Secondary
School Farfaru represents one of only two secondary Technical
schools in the State. Thus the choice of the participating
schools was aimed at giving a good representation of the
secondary schools in the State offering candidates Lor the
WiaSC, The number represents about one quarter of all the
secondary schools ofifering students for the WASC The two
post=~secondary institutions are Sokoto State'College oL Arts
and Science and wurno Pivotal T2achers College., Students
in these schools are drawn from all the secondary schools
in the State,

Ten teachers ifrom each of the five secondary schools
and twenty five students from each of the post-secondery

institutions participated.
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Teachers were selected on the bases of experience and
seniority in Teaching in a secondary school, [he minimun
number of years of teaching experience in a secondary school
required was, two, A simple random selection technique

was devised for the students, Pieces ol paper sbout 2Wx3#
viere cut; twenty five were numbered 1 - 25 and seventy

five were left blaunk., All the pieces of paper were folded
and mixed in a tin. Students were assembled by the principal
for the exercise, The writer then asked each student to

pick a piece of paper from the tin. Those that had numbered
pieces of paper participated in answering the guestionnaires,
The reason for the choice of th: sample from both the teacher-
population and the students was to enable a comparison of
responses iIrom the two groups for the purpose of more

accurate interpretation of the overall results,

3.3 Procedure

Juestionnaires were prepared from the set of assumptions
in each of the three areas contributing to a child's
motivation - the home and cultural backgroud, the school or
the teacher, and the child himself and his peergroup, Each
questionnaire was designed to invite a response which
will reveal the subject's belief on an issue relevant to

the study.
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The Likert~type response alternatives consisting of

a five point gradation of preference were used on this

scales~-
Strongly apree - - - A
Agree - - ~ B
Uncertain - - - 4
Disagree - - - D
Strongly disagree - - - E

The subjects selected from both the students and
teachers' populetion, were distributed the prepared
questionnaires to answer, indicating their choices with a
letter corresponding to tneir preference., Perticipants
were free to ask questions reguiring the clarification of
a stetement, but not on the reason for the statement., The
writer visited the sciiools in person to administer e the
questionnaires, Discussions or consultations between
participants during the exercise were not allowed. [hey
were asked not to write their names on the questicnnaire
paper,

In analysin; the data, the responses were tabulated
separately for teachers and for students, and the results
were tabulated in frequencies and percentages., After
obtaining the fijures broken down into frequencies of
responses and thelir percentages the scores were re-arranged
showing the positive responses ind negative responses

side~by-gide for easier comparison,
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The results were further arranged to give the overall
picture of positive and negetive scores for the teachers
and students put together. This was done to obtain an
idea of whether the principal . assumption that lack of
adequate motivetion had anything to do with performance or
achievement of stuadents.

The results provided grounds for making statements
of facts that have been srrived at from the evidence
gathered, These categorical statements were listed, and
i{ was upon them that the observations and recomnendations

were made,
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CHAPIER IV

PRESENTATION OF THE FINDINGS

4,1 The results of the study indicate that there are sufficient
grounds for confirming some of the assumptions as true statements
about students, parents and teachers in Sokoto 3tate, There are
also a few popularly held views that the results have shown to

be unfounded to a large extent,

Responses to Assumptions on the Home and Culture

It was generally believed by both students and teachers
that most parents in Sokoto 3tate had a negutive attitude
to Western Education., Thirty six out of fifty students held
this view and thirty eight out of the fifty teachers that
participated held a similar view, In other words, about
725 of the students in the group and 76% of the teachers in
the sample indicated that most jarents in Sokoto State have
a negative attitude towards Western Education,

Most of the students and teachers were also inclined to
state that the parents saw going to Western-education type of
school as deterimental to the moral and spiritual development
of their children. A total of sixty two out of the one hundred
participants felt that parents were suspcicious or the type

of moral education their children would receive in the school,
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This figure was made up of twenty nine students and thirty
three teachers.

Most of the students and teachers also agreed that the
school very much needed the support of parents in order to
succeed, Out of the fifty participating students forty two
agreed with the statement. In fact twenty two out of the
forty two felt so very strongly. Teachers felt the same way,
with forty nine out of fifty agreeing and only one und@cided,

A detailed break-down of the responses of both students
and teachers is shown on the ta»les below:

Table 4
RESPONSES TO GULSTIONNAT ES BASED ON TH., HOME AND CULTURE

- ——

Wuestionnaire sl i U*_p SD

Q.1TA Most of Sokoto State had a well
established culture with a system|ISi3Q3 13. 2| 3 {2
of education based on Arabic and T120 16= G
Islamic Culture before the '
British came. i
ved s = % b
Q.2i. Most parents in Sokoto State saw
going to Western~iiducation type (S| § 21
of school as detrimental to the ol A 26113f 5
meral and spiritual development

of their children.

-

=d
-
=X
w

Ge3A There is pgenerally a negative Si11 251 5] 811
attitude to Western-fiducation by
most parents in Sokoto State Ti18 201 51 52
Q.44 Learning material which is ASl12} 26 8 ]

related to the student's cultural ol1d 25! 41 1 2
and ethical background will raise
his level of motivation

"

Q.54 To succeed the school needs the SteZ 20t 4t 3¢ 1
moral support of parents. ol 2d 21 1 [
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Table 5
RESPONSES TO QUESTIONNAIRES ON HOME aND CULTU.JL ZZPRESSED

In frequencies and Percencages of agreement and Disagreement

Responseé %
Questionnaire Sia/A {D/SD sg[&jgéggﬂ
Q.1A Most orf Sokoto 3tate had a S | 43 5 } 86 | 10

well established culture with T %6
a system of education based on
Arabic and Islawic Culture
before the British came,

o B R

Q.2A Most parents in Sokoto State
saw going to Western~kducation 8| 29 14 58 {28
type of school as detrimental ~
to the moral and spiritual L] 33 5 56 19
development of their children

Q.34 There is generally a negative | 36 9 |72 t 18
attitude to Westem-Education 38 7 176 | 14
by most parents in Sokoto Staté

Q.4A Learning material which is
related to tue student's
cultural and ethical background
will raise his level of

38 4 | 76 8
43 3 486,01 B

= owi

motivation
le5A To sSucceed tihne school needs 51 42 4L |} 84 8
the moral support of parents. 71 49 - |os =

- .

Responses to fssumptions on Stulents

In response to the sugiestion that there was a general
acceptance by teachers that most students in Sokoto State do
not work hard enough, forty four out oi the fii'ty teachers
in the sample agreed with the statement, Only four teuachers

disagreed and two were undecided.
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out of the forty four that agreed, twenty five felt so very
strongly. Twenty seven students also felt that this is
what teachers thought about students in the State, There
was however a considerable number of students who were not
surenwhat teachers thought about them., Fifteen students,
for example, were undecided.

The question that received the uost positive response
was the one regarding the wmotivation of students by teachers,
i large proportion of both studunts and teachers cgreed that
teachers can motivate the students and make them work harder
for higher goals. Forty three students and forty seven
teachers accepted the statement.

There was, however, no clear decision on the question
that many teachers spent a lot of time in the Ministry., Out
of the one hundred respondents, fifty one agreed with the
statement, thirty six disagreed and eighteen were undecided.,
out of the fifty one that agreed thirty were students,

Another question which received more positive responses
was, thet the attitude ol students to work influenced the
teacher's attitude in tuhe class, Thirty four out of fifty
students and forty five out of rifty teachers felt that the
attitude of students in the class usually influenced the

teachers!' attitude,.



responses to thig section of the questionnaire.
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Tables 6 and 7 show the detailed break-down of the

Table 6

RESPONSES TO QUESTIONNAIRES BiASED ON THE TiusCrloRk.

Questionnaire

i

sat &} ul DISD
Q1B The teacher cen motivate the 13 ed1204 21 21 5
student and make him work harder :
for a higher goal, T} 18429 1. 1]
Q.2B There is a general acceptance by sl 11§16 § 11151 7
teachers that most students in o 25119 2 4? 2.
Sokoto State do not work hard enough
Q.3B Teachers spend a lot of time on 'St 14115 |10} 8¢ 3
personal matters in the Ministry of
Flucation Headquarters T 9113 8 11414
Q.4B A teacher can help the student most})S| 9110} 3119! 9
if he knows the student long enough|T 16{22} 5§ 6 1
QU458 The attitude oi students Lo work St 14420 |11f 31 2
influences the teacherf's attitude o 20l25} 2| 3} -
in the class., e |




RESPONSES TO WUBSTIONNAIRES BASED ON THE TEACHERS'

Table 7
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ATTITUDE, EXPriEsSSED IN FREQUENCIES AND PERCENTAGES

OF AGRIEEMENT AND DISAGREEMENT

Responses %
Questionnaire Sa/A |D/SD |Si/i |D/SD
'15.13 The teaciher can motivate the 51 43 5 86 10
student and wake him work
harder for a higher goal D Sl 2 94 b
Q.,2B There is a general acceptence | S| 27 | 22 | 54 | 4k4
by teachers that most students
in Soxoto State do not work T 44 L ) 88 8
; hard enough
Q.3B Teachers spend a lot of time |8 29 | 11 58 | 22
on personal matters in the
Ministry of Lducation Head- 7122 | 25 | 44 | 50
guarters
Q.4B A teacher can help the stuadent{s| 19 | 28 | 38 | 56
most if he knows the student
long enough T1 28 7 1 76. .4
e r- e e
Q.5B The attitude of students to St 34 5 68 t 10
work influences the teacher's ! 45 3 90 6
attitude in the class. i i

Responses on the Assumptions on the Students:

State had little or no ambition for learning were not

decis

Responses to the suggestion that students in Sokoto

very

ive. From the students the statement received twenty

positive and thirty negative responses, while teachers gave

twenty nine positive, and sixteen negative responses,

teach

ers were not decided.

ive
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There was some unanimity however on the assumption that
the negative attitude to Western education from home indirectly
affected the students'! desire to ledrn in school. All together,
thirty students and forty teachers agreed with the sctatement,

Most of the students and teachers wese stoted that
there was not much competition for Jjobs in the State and that
this phenomenon tended to slow lown the students' drive to
put more effort into their work. Twenty six students and
forty five teachers made this indication. Out oi these fourteen
students and twenty teachers felt so very strongly. Fifteen
students however did not agree with the statement,

In this section, the suggestion that received the most
severe rebuff was that which stated that the students' poor
performance wus a result of the students' lack of intelligence,
Thirty three students out of fifty and forty ifour teachers
out of fifty disagreed with the suggestion.

There was very sirong agreement on the other hand
however that children in Sokoto State could do well in school
work if they are adequately motivated. Only four students
in the group disagreed that motivation could improve their
performance, A total of forty two students and forty seven
teachers out of the fifty respondents from each group

agreed with the suggestion.
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Tables 8 and 9, give the details of the responses in

this section,
Table 8
RESPONSES ON QULSTIONNATIRES BASED ON THE STUDENT
Questionnaire SA AT U B?éD
Q.1C Most students in Sokoto State have S} 6114 ) =112 PB
little or no ambition for learning i? 10 19 | 5112 1 &4
2.2C The acquired negative attitude S 10120 | 8 9’ 3
from home indirectly afiects the 115 25 18] 2} -
student's desire to learn in 3chool !
Q.3C There is heardly any keen competi- [S}|14 12 |9 10] 5
tion for Jjobs in the State and this [
tends to slow down the student's 1120 25 2=
drive to excel l
Q.4C The poor performance of students of iSi 5{ 6 1513 1
the state in the WASC is due to the |\ 4 4 {_l27 y7
students' lack of intelligence
o |
@.5C Children in gokoto State can do 5125 (17 {41 2 j@2
well in school work if they are r {25 b2 131] - [
adequately motivated. 2 i i




Table 9

RESPONSES TO QUESTIONNAIRES BaSCL ON STUDENTS, HEX{PRESSED

IN FREQUENCIES AND PERCENTLGES 0.0 AGREEMENT AND DISAGREEMENT

T
Responses %
GQuestionnaire Sa/nl D/SD| SA/AL D/SD

Q.1C Most students in Sokoto 3tate |SI 20 30 | 40 | 60
have little or no ambition ar
for learning L5 €3 5 6.} 58

" SO

Q0.2C The acquired nepative attitude (3} 30 j 12 | 60 | 24
from home indirectly affects
the student's desire to learn |T Lo 2} 80 4
in School

Q.3C There is :Rardly any keen 81 264 95V 521 30
competition for Jjobs in the | |
State and this tends to slow [T} 45 21 90 L
down the student's drive
to excel

@.4C The poor periormance oI 5t 11134 ) 22 1 68
students of the state in the
WASC is due to the students' M 6] 441 121 88
lack cf intellipgence

Q.5C Children in Sokoto State can (S| 42 4 84 8
do well in school work if they|. 47 - | on at
are adequately wotivated. o

SRSl FPRSERES, ISERNCIERE
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Table 10 shows the questionnaires on the role of the
Ministry of Education on staffing and equipment,
Table 10

RESPONSES ON WUESTIONNAIRES BASED OF THE ROLE OF THE MINISTRY OF
EDUCATION ON STAFFING AND EoUIPMENT

P -

-— e -—— e e N e e L e
Questionnaire _{ SAt AU ;;LBD
e *

Q.1D Schools in Sokoto State are poorly is 20115 1 31 517
staffed and equipped T120121 | 4] 1} =

- ——— . PP TR

Q.2D The staffing possition in the State |s| 812 | 8|10 h2
is not worse than in most states in ol s5i21 h2l 715
the Federation ﬂ

m— e e e

Q.3D There are frequent transfers of S111T 115 A5y 7 B
teachers in Sokoto State. T} 4116 5|12} 3

5i. ) e Ve Ut

Responses on the three que¢stionnaires added to test the
subjects! reaction to the role of the Ministry regarding
staffing and equipment, were of a mixed charccter, Reactions
to the suggestion that schools in the state were poorly
staffed and equipped were to a large extent not favourable
to the Ministry. Thirty five students and forty one teachers
felt that the schools were poorly equipped and staffed,

Responses to the suggestion that the staffin, position
in the State was not worse than in most States in the
Federation were of a mixed nature. Twenty out of fifty
students and twenty six out of fifty teachers felt that the
suggestion was correct, while twenty two students and twelve

teachers felt otherwise,
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Eight students and twelve teachers where undecided about
the issue,

The suggestion that there vere frequent trensfers of
teachers in the State was also not decisively responded to,
either positively or negatively. Twenty six students felt
that transfers were rather too frequent, fifteen were not sure
and nine disagreed., Only twenty teaciiers felt thet transfers
were frequent, fiiteen were undecided and fifteen thought

there were not many transfers of teachers as such,

4.2 Interpretation of Results

Certain trends have emerged from the general results
reported, From the results, -conclusions can be dr:wn cbout
some assumptions on the position of the home, the teacher
and the child himself as seen by the participants in the
study, It can now be steted with some degree of accuracy
tuat the following is true of most parents in Sokoto State
regarding their perception of Western Education:

1« Most parents in Sokoto State have an unfavourable
attitude to Western Edication. This assumption is
confirmed by the results of the study. About 72%
of the students and 76% of the teachers who

participated in the exarcise held this view,



51

2. To succeed the school needs the moral support of
parents, Results show that both teachers and studente
agreed with the statement. Thig is evident in their
responses, which showed that 84% of the students and
94% of teachers endorsed it,

3. Most of sSokoto State had a well established culture
with a system of education based on Arabic and Islamic
culture, This statement can be taken as a fact from
the results, An average of 79% of the participants
thought the statement to be true.

4, Learning material which is related to the students!
cultural and ethical bzliefs will raise the students
level of motivation, This is conrirmed by the
respondents, with 76% of students' and 66§ of
teachers' responses,

These statements carry sowe implicetions for the student
in Sokoto State, As seen in the review of literature, a child
needs the encouragement of pareats to boost his motivation
and his will to learn in school, The results show that
the parents were suspicious of Vestern Education. One would
therefore bLe inclined to infer that the parents' attitude
would interfere witn the students' desire to learn, A second

implication is the relationship between what is taught in

the school and what the society appreciates and cherishes ﬁgArQ
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Until perhaps in recent years most of what is taught in our
schools, especially in History, Geography ahd the Languages,
left mucii to be desired in terms of their relevance to the
needs and understanding of most people in the society. A
child who is not encouresged from home and finds also that
some of the m.terials to be learned in school have very
little bearing with most of his day to day life, is likelyto
be less enthusiastic., A psychological effect is perhaps
built in the child which may prevent his best from surfacing
in school,
Sufficient evidence exists to make the following
statements about teachers:
1., Most secondary school iteachers think that most
students in Sokoto State do not work hard enough.
Eighty eight percent of the teaciners who took
part in the exercise held this view., Although &44%
of the students did notv know that this was the
opinion of teacliers about them, the evidence of
teachers (against whom the allegation was made)
is convincing enough to validate the siotement,
2., The attitude of students' to work usually inrluences
the teacherg attitude to the students. This statement
ig supported by 90% oif the teachers, and 68 of

the students.
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3. The teacher can motivate the student and make him
work harder for a higher goal. The statement is
confirmed by 36% of the students and 94% of the
teachers who participated.,

These three affirmations have sowe implications in the
teachers' capacity to motivate. [Host teachers in the State
are of the opinion that the students are not willing to work,
There is also the acceptance that the teachner can motivate
the student and make him work harder for a higher goal,

Yet, there is the endorsement that the attitude of
students aifects the teachers' attitude towards tnem., If,
as evidence has shown in the research, most teachers feel
that students do not work hard enough, & question tends to
come up as to whethcr intact the teachers are not biased
agrinst the students. With the teacher feeling that the
student does not care to work herd, it would be diificult
to see how he, the teucier, would be willing to use his
capacity to motivate to the best. What the writer is
infering is that because of the feelings of most teachers
about students in the State it is possible that most teachers
have not been playirn; their role adeguately as motivators of
students,

The results also indicate chut some categoricul statements

can be made cbout the students in the State;
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Children in sokoto State can do well in school work
if they are udequately motivated. Out of the 50
students and 50 teachers who commented on the
statement, &4% of the students and 94% of the
teachers agreed that students in the State can be
motivated to achieve better results in their work.
The acquired negative attitude from home indirectly
affects the student's desire to learn in school,
This statement was endorsed by ©60% of the students
and 80% of the teachers.
The poor performance of students in the West African
School Certificate Examination is not a result of
lack of natural ability.
In answer to the suggestion that lack of intelligea.ce
might be responsible for the unsatisfactory WwASC
results, the majority of both students and teachers
expressed great resentment to the suggestion, Eighty
eight percent of the teachers and 68% of the students
disagreed with the suggest.
Lack of competition in the Jjob market for secondary
school graduates in the state very likely conributes
to the students considarable lack of keeness.
Although the percentage or students that were
inclined to think so was lower than that of teachers
(52% students and 90% teachers) evidence is in the

direction of support for the statement,
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There was however no clear evidence from the study
that the students lacked ambition. Only 40% of students
and 58% of the teachers felt that the students had no
ambition,

The statements of facts about the students that
have been arrived at from the evidence of the investiga-
tion have some implications in the educational process of
the students of the State. The negative attitude from
home and the belief that there is always a job after
school, whether they pass or fail may affect the students'
urge to complete for excellence is not encouraged from home
and is not sufficiently challenged by his fellows through
competition.

The outcome of the reaction of the participants
regarding staff and equipment had also some relevance.

The results of the investigation indicate that it is

correct to say that secondary schools in Sokoto State are

not adequately staffed and equipped. Response to the sugges-
tion in this regard showed that 70% of the students and 81%
of the teachers felt that the statement was a correct one.

Enough evidence did not exist however to affirm the
allegation that there were too many transfers of teachers
in the State, nor was there sufficient reason to give that
a rather large proportion of teachers paid regular visits to

the Ministry, consequently affecting their teaching time.
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If, as both teachers and scudents asserted, the schools
are poorly staffed and eguipped, an additional factor is
introduced that is on the way of the students' scope for
motivation and effective learning. The teachers' capacity
to motivate would be enhanced il he has the necessary tools
and equipment he requires for effective teaching. Too many
periodg¢without a teacher could affect the quality and
content of what a student can get from the school,

In summary of this chapter then it could be concluded
that certain factors do exist in the secondary school
situation in Sokoto State that militate against the students!
capacity for motivation. These include the attitude of
parents to education, the attitude of teachers, and the
attitude of students themselves towards work,

Evidence is in the direction that students in the State
are not sufficiently motivated. This is supported by the
statemept of both sludents and :teachers that parents in the
State have a negative attitude to Western Lducation and the
perception of the students by most teachers, Most parents
are reluctant to encourage and support their children in
school; teachers thought most oi the students were not

willing to work hard in school,
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These attitudes would, in a high degree of probability,
be inclined to lower the motivating power of the parents
and teachers. The evidence that the schools were not
sufficiantly equipped also goes to indicate that in
addition to the feelings of teachers about most of the
students, the capacity of the teacher to motivate is
further reduced by the lack of adequate equipment in
most of the schools.

The students' intrinsic motivation may be said to
have remained dormant or not fully activated by the lack
of encouragement from parents and by the attitude of
teachers. The extrinsic motivation which would normally
be provided by the home and teachers, and become internae
lized by the students to generate intrinsic motivation was
not sufficiently provided, This state of affairs affected
the students' school work, and resulted in low quality

work eventually leading to poor performance in examinations.
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CHAPTER V

SUMMARY AND RECOMMENDATIONS

5.1 This project was uédertaken to study the WASC results
of Sokoto State from 1972 to 1976 with a view to finding out
whether or not lack of motivation was a major contributing
factor in the low level of academic work in the State, a
phenomenon which consequently led to the unsatisfactory
performance of most of the students in the state in the
WASC examination.

The study of the results showed that the average
percentage of students who obtained the WASC over the 5
year period under review was 14%

To test the hypothesis that lack of sufficient
motivation could have contributed to the low standards
and the subsequent poor performance in the WASC, 50
secondary school teachers drawn from five different secon-
dary schools in the State and 50 students from two post=-
secondary institutions of learning were used to test the
validity of the key assumption. In doing this, assumptions
were drawn from the three areas generally regarded as the
main motivators of the child or sources from which the child
is motivated, the home and cultural background, the teacher

and the child himself.
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The results obtained from the reactions and opinions of

the participants gave grounds for arriving at certain

conclusions. The results also showed that some of the

assumptions were perhaps uniounded, because sufficient

evidence did not exist to support them, These conelusions

were exsmined in the light of available evidence and have

been shown to expose the likeljhood that lack of sufficient

motivation was a major factor in the students poor performance

and low achievement,

The findings of the study have made it possible to make

certain generalizations:

1.

The secondary school student in Sokoto State is not
sufficiently motivated to work hard in school,

The situation is so, because of a number of factors
which make it very difficult for the student to
achieve a high level of motivation.

Most parents in the State do not supply the motivation
the student reguires to encougage him to put a lot
of energy and effort in his school work. The lack
of support and encouragement from parents was to

a greet extent a result of the suspicion by most
parents in the Stete that Western Education was
detrimental to the spiritual growth and development

of their children.
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3« Most secondary school teachers in the State have the
assumption that the majority of students in the
state are not willing to persevere :or higher academic
achievements, This feelinyg directly or indirectly
reduced the teachers' desire to assist and motivate.

4, The average secondary school student in Sokoto State
does not feel the urge to work hard in school., This
tendency is encouraged by the apparent lack of
competition for Jjobs and the feeling by most of the
students that there is always a place of work awaiting
him on the completion of five years in a secondary
school,

5. The capacity of the teacher to motivate students is
weakened by the predominant lack of adequate and
sufficient equipment in most of the secondary
schools in the State, The situation is made worse
by the fact that schools are not well staffed,

A ray of hope however exists in the results of the study
that seems to indicate that the situation could be remedied,
Among generalizations that could be made in this direction
include the following:

6, The unsatisfactory performance of the students in

the WASC had very little relation with the students!
natural ability, Failure is not a result of lack

of natural ability.
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7. Students in the State can do well in school work and
eventually in their WASC examination if they are
adequately motivated.

A rather curious observation in the results was the
absence of a clear correlation between motivation and
ambition. While the results confirmed that the students
were wanting in motivation there was no sufficient evidence
to show that the students had no ambition. This observation
may not be very important to this study but perhaps it is
worth noting for future studies to find out if there is any
significant difference beteeen motivation and ambition in
education,

5.2 Recommendations

In the light of the findinge and generalizations it
would perhaps be necessary to make certain recommendations
toward seeking a solution to the problem. To this end the
writer would suggest, as a first measure, that the Ministry
of Education be made aware of the findings of this study.,

It is the Ministry more than anybody else, that is the most
appropriate body to seek and apply adequate measures to
correct the situation. The trend in many states in this
country at present toward improving the quality and standard
of education, and in preparation and readiness for the

implimentation of the new National Policy on Education,
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is in the direction of providing a Guidance and Counselling
programme that will assist in meeting the many and varied
needs of the child and aid him tovard a fuller and more
meaningful development.

The importance of a Guidance and Counselling programme
was discussed in the review of licerature. When Guidance
and Counselling are integrated in the educational process
the curriculum is made flexible and emphasis is placed on
success experiences and recognition of the abilities and
aptitudes of individuals. Provision is made for the
development of more realistic self -~ concepts and there is
real concern in the individual's self discipline and worth,

ASs suggestions for raising the level of education and
consequently in improving performance in Examinations the
following recommendations are made:

1. The Ministry of Education in Sokoto State should
consider setting up a CGuidance and Counselling
department in the Ministry the responsibility of
which should be the planning and organization of
a guidance programuce and its impleanentation in
secondary schools in the state. Some of the
Guidance programmes discissed in chapter II, could

be adoPted. Ior use in the State.
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An effort should be made to femiliarise teachers
with guidance and counselling services and how these
services can be used to improve the teachers capacity
to aid each student toward the attainment of his
educational, vocational and social qoals.
The Ministry could do this by availing teachers of
the agpportunities offered in universities in the
coyntry, such as Ahmadu Bello University, and Ibadan
to attend courses and seminars usually arranged during
the long vacation., Some teachers could be recommended
for the full-time or part-time higher degree course
in Guidance and Counselling.
Every secondary school in the State should endeavour
to introduce some guidance services in the school
which would at least assist the student in course
selection, personal development, and in future
eareer planning.
Efforts should be made by the Ministry in collaboration
with the Ministry of Information to introduce some
form of parent education and enlightenment such as
was syccessfully done during the introduction of
the U.P,E, in the State. The parent education
scheme would provide information about the value
of education and the need for parents to cooperate

and participate in the education of their children.



o4
It should seek to create and sustain the confidence
of parents in the intention and capacity of the
government to see that the moral and spiritual
aspect of the child’'s growth would be adeguately
looked after in the educational system.

5, 'The Ministry of education should increase its effort
to provide adequate equipment which will enhance
the teachers chances of providing the necessary
stimulus and motivation to the students,

6. Teachers should change their attitudes about students
in the State., They shoula make students realize
that success in the educational venture requires
the combined effort of bath teacher and student
and that the final responsibility for success rests
on the student himself,

7. Efforts should be made by the Ministry to obtain
enough qualified teachers for the existing schools,
before serious thought is given to the opening of
more new schools.

There may be problems and constraints in effecting some

of the given suggestions for improvement. Starting a school
Guidance and Counselling programme for exumple, requires

that certain basic conditions be met,
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These basic conditions include getting a qualified nuclear
staff to plan and organize the state programme, obtaining
adequate personnel to maintain the guidance services in

the schools, getting the right kind of Guidance tools such
as tests and inventories suitable for the various categories
of students, and the availability of funds for the purchase
of the necessary tests and test materials,

At the moment there is a shortage of trained guidance=
counsellors in the country. FEven in the universities where
training is provided, tliere is a considerable shortage of
staff. The personnel problem is made more difficult by the
fact that most of the universities that do offer guidance
and counsellin, as a field of specialization, concentrate
more on post-graduate work than at the undergraduate level,
thereby restricting the number that can adeguately qualify
at a time, At the moment, with the exception of the few
West African Examination Council's developed tests, most of
the available tests are more American or British oriented,
and this would tend to @ifect the introduction of a full

scale Guidance programmne,
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But these are problems an optimistic endeavour can
always overcome. The Kaduna programme is well underway and
even though it might be two early to assess the actual
success of the scheme, the attempt is certainly a step in
the right direction, in the development and progress ol
secondary education in the State., To wait until every
required staff and facility is obtained could mean waiting
for many years tc come, 3Sokoto State can start an
Educational Guidance programme. [fhe important thing is to
have the will and determination to succeed., If teachers,
students and parents become aware of their share of
responsibility and resolve to effect a change in the present
situation, the battle is half wen in the task of providing

the adequate motivation required to achieve success,
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Appendix I o
> WASC EXAMINATION RESULTS SOKOTO STATEL 1972 = 76*§M
1972 Results
65@. 53%. Div, | lotal ]| Total | Total %
School I II ITI Pass Fail Cand, | Pass
1. Govt., Col. Sokoto - 1 18 19 74 93 20,4
2o GeS.S. Brinin Kebbi - 1 17 18 46 64 28,1
L GeGeSeS. Sokoto 1 2 5 8 18 26 30,8
4, ) G.8.S. Gusau - - 9 9 55 ok 14,0
o1 8 BiCes 2t - - 5 5 12 17 29.4
6, { aAhmadant AC. Sokoto - 1 15 16 83 99 16,2
1 5 69 75 288 363 20,8
» 1973 Results
Div, } Div, |Div, | Total | Total [Total | %
School I II III Pass Fail Cand, ! Pass
Yo Govt., Col, Sokoto - 2 12 14 81 95 14,4
2. | Agquiunas Col. Gusau - 1 6 /'3 39 46 15,2
3. | Alm, B. Academy - - i 7 65 72 9.7
4. GcT.C., Zum - 2 8 10 36 46 21.7
e GsGeS.Se Sokoto - 1 - 1 23 24 f-}.2
6. | G.S.8. Gusau - - 8 8 56 64 123
T GeS.5. Brinin Kebbi - - 7 T 64 71 9.2
- 6 48 54 364 418 1245
i

1972 - 1975 Results -~ abstracted from North-Wwestern State WASC
results Published by the Exams section of the Ministry of Education,
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1974 Results
: Div. 'Div. Div, | Total [Total | Total| %
School 1 | 11 }111 |Pass |Fail |Cond,| Pass
- -

1. | Govt. Col, Sokoto e 21 | 28 ol 122 | 23.0
“2.{ V. T. C. Gusau - 3 9.1 12 46 58 | 20.7
3+ | Ahmzdu Bello Aca, - - - - 61 61 B
4y | GoTaCe Zuru - - 2 2 36 38 543
3] G.S.S. Gusau 1 - 10 11 51 62 1 177
6. G.5.8. Brinin Kebbi | & 3 13 | 20 33 53 | 37.7
Ts Ge.3.8. Parfaru 1 6 8 24 32 | 25,8
8, | Kanta C. Argungu - 1 15 16 51 67 | 24,0
9¢ | GeS.S. Guumi - - 6 6 47 5% 1 Y5
10, } G.8.8. Shinkafi - - - - 63 63 -
1. | G.G.C. Sokoto - 1 1 2 33 35 5.7
126 | GeS.S. Yelwa - 1 5 6 4 30 | 20,0

ST 88 | 111|563 674 | 16,4
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1975 Results
! Dive | Div, ! Div, | Total | Total } Total | %
School | * II | 111 | Pass |Fail | Cend, |Pass
e }
1, | Govt. Col. Sokoto { 2 1 25 28 111 139 [20.14
2. { V. T. C. Gusau 2 2 | 15 19 32 b SO 0 £
3. | Ahmadu Bello Aca. - - - - 69 69 -
b, | G.S.S. Gusau 2 2 14 18 36 54 - 15335
Ef G.T.Cs Zuru - - 4 4 L4y 48 8.37
6., | G«S.S. Brinin Kebbi - - 7 T 60 67 [10,45
7« | GeSeS. Farfaru 1 2 6 9 60 69 (13,00
8. | Kenta Col. Argungu - - 1 1 33 34 2,9
9. | G.S.S, Shinkafi - - - - 65 65 -
10, | G.SeSs Gummi 1 - 15 16 59 75 (28.1
11 |} G.G4C, Sokoto 1 1 7 59 66 10,61
12, | G.54S. Yelwa - - 24 30 113.3
13. | G+5.5. Gwadabawa - - 1 1 55 66 | 1.5
9 8 97 | 114 719 833 (13.9
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&&
1976 Results
- 32,
T ;
Div, [Div. | Div. | Total {Total jTotal { %
School I IX 3 RI1 Pass |Fail !Cand. | Pass
1. | Amwadu Bello Acad. - - 5 5% 58 | 5.2 |
2 GeS«S. B/Kebbi - 2 5 63 70 10,00
Je | GeSeS. Farfaru 2 1 1 b4 69 73 5¢5
L, GeSeS. Gusau - 1 9 10 38 L3 20,9
5¢ | G¢SeSe¢ Shinkafi - - 3 3 56 59 561
6. | Kanta Col. Argungu - - - - 33 33 -
=7, | Govt, Col., Sokoto 3 2 19 24 91 115 | 20,9
8. | G,5.5., Gummi - 1 4 5 71 76 6.6
9, |} G.3.5. Cwadabawa - - 1 1 63 64 1.6
| 10, GeSeS. Yelwa - - - ~ 28 28 -
M. GeTeCse Zuru - - 1 1 21 22 2.3
12. Ve Ta Co Gusai - 1 3 4 29 33 12.1
13« | GoGeCs Sokoto 2 - 7 9 33 42 | 214
14, | G.5.5. Anka - - - - 30 30 -
15. | G.35.5. K/Nemoda - 1 - 1 29 30 Ded
16, | Ge5.S. Koko - 3 5 8 25 61 | 13.1
T 17. | G.S.S. Yabo - - - - 29 29 -
18¢ } GeSe8. Zuru - - 6 6 64 71 8.5
7 12 67 86 655 942 849
T E—

Examinations Section, Ministry oif Kducation, 3Sokoto.

—
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Appendix II

Foculty of Education, aAhmadu pello University, Zaria*

Please complete the following questioanair:s as best as you can
indicating your answer with the letter corresponding to your choice,

Key: Strongly agree, A
Agree, B
Undecided, C
Disagree. D
Strongly disagree. E

If you agree with a statement, for example, write the letter B after
the statement,

— e — e w -~ — — e e B -

1. Most of sokoto State nad a well established culture with a
system of Education based on irabic and Islamic culture long
before the British came, TN

2, There is generally a negative attitude to Western education by
most porents in Sokoto State. __

3. The attitude of students to work influences the teachers' attitude
in the class,

4, There is hardly any keen competition for Jjobs in the state, and
this tends to slow down the students! drive to excel,

5. The poor performance of students oi this State in the waSC 1s
due to the students' lack of intelligence. g

6. Most parents in Sokoto Ztate see going to wWw2stern Education
type of school as detrimental to the moral and spiritual
developuent of their children,

B o —

“The Questionnaire aduinistered in the study
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7. There are frequent transiers or teachers in 3okoto Statle. _

8, A4 teacher can help a student most if he knows tae student
long enough. __

9, liost students in Sokoto State h.ove little or no ambition for
legrning, . . .

10. There is a general acceptance by teachers that most students
in this State do not work hard enough.

11. The acquired negative attituue irom home x
indirectly airects the students' desire to learn. __

12, Learning material which is rel-ted to the stuaents' cultural
and ethical belieis will raise his level of motivation,

13, The teacher can motivate the student and make him interested
in working hard for a hijgher goal,

14, o successed, the school needs tie woral support of parents.

15, Childrei: in 3Sokoto State cau do well in school work if they
are adeguately motivated.,

164 3chiools in 3Sokoto State are poorly staffed and equipped,

17. The staifing position in the Jtate is not worse than in most
states in the federation, X

16, Teuchers spend a lot ox time pursuing mattec related to their
well - being in the lMinistry of Lducation leadquarter.
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SUMsRY OF RESPONSES ON THE VARIOUS GROUPS OF QULSTIONNAIRES

1
4

Total

Responses

Questionnaire | N

SA/AED/SD

SA/AD/SD

Qs 1A

Most of Sokoto State had a well
established culuture with a systenm |

of education based on Airabic and 100
Islamic Culture before the
British came.

f

79 5

79

Q424

Most parents in Sokoto State saw
going to Western-Education type
of sciool as detrimental to the 100
morsal and spiritual development
of their children

62 | 19

62

19

Qe3h

There is generally a negative
attitude to Western-Education 100
by most parents in Sokoto State

74 | 16

74

16

Q.4A

Learning material which is related
to the student's cultural and

ethical background will raise 100
his level of motivation

81 7

81

o succeed the school needs
the moral support of parents 1 100

91

91 l “

- i -
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T i
!Total[nesponses %
i s
1 wuestionnaire ! N isA/alp/sDlsa/A lD/sD
i b gaiinil AP i ik £ | S /)
Q.1B The teacher can motivate the ! i
}
} student and meke him work harder 100 1 90 } 7 ! 90 7
for & higher goal
Q.2B There is a general acceptance by
teaclers that most students in 100 | 71 26 | M 26
3okoto State do no work hard enough
A - - - .....-.,*.-_.J’ -
Q.3B Teachers spend a lot of time on 1
personel matters in the iiinistry ofi 100 | 51 } 36 |} 51 36
Educetion Headguarcers l :
| Q4B A “teacher can nelp the student mosy 100 57 ‘ 55 57 35
if he knows the student long enough i ;
Q.5B The attitude ot students tou work
influences the teacher's attitude 100 | 79 8 | 79 8
in the class. f




&
Table 13c
@.C. RESULT SUMARY
Lotallnesponses %

!
| Questionnaire N ISA/A D/SDESA/A D/ SD

L

e e s S 8 8 e —— L B ey e e S & e

Rl et

l

Qe1C post students in Sokoto State ! |
have little or no ambition 100 | 49 t 46 | 49 | 46
for learning

Q.2C The acquired negative attitude
from home indirectly aifects the 100 {70 1 14 70 116
student's desire to leuarn in School

il o - .

Q.3C There is hardly any keen competitior]

for jobs in the State and this tendg 100 ; 71 | 17 { 71 | 17
to slow down the student's drive _ t E ¢
to excel E J ! E

L e R R — -

Q.4C The poor performance oi students
of the state in the WASC is due to | 100 [ 17 | 78 | 17 ; 78
the students!' lack of intelligence

- St ————— S & R R e A -

Qe5C Children in Sokoto Stzte can .
do well in school work if they 100 | 89 L 89 4
‘ are adequately motiveted

e e — e — e - —




}

78

Total Responses 9%
e o f s
Guestionnaire N 8A/A ID/SD iSu/A {D/SD
2 3 L _
lQ.1D Schools in Sokoto State are poorly § 100 | 76 § 13 { 76 | 13
staffed and equipped
iy i st g il 2 S et A ROl o
@.2D The staffing possition in the
State is not worse than in most o 46 | 34 | 46 § 34
stetes in the federation
!r"-- s oy - e
Qe3D There are frequent transfers of g
| teuchers in Sokoto State | 06 L 24 446 1 2k
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anendix iV

Ligt oi participatii.g gchools

school
goverument College Sokoto:
government secondary school
parforus
sokoto state College of arts
and 3cience:
Government gecondary School
B/Kebbi:
Government gecondary School
Youri:
Teachers College, wurno:
government Secondary School

Zi3ras

No, ofi Participants

10 teachers

10 teachers

25 students

10 teachers

10 teachers

25 studeats

10 teachars

79

Date
22/2/77

22/2/77
22/2/77
23/2/77

2u/2/77
22/2(77

25/2/77,.



