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iii
ABSTR..C'I':

Student wirest in post-prinary institutions in
Benue Plateau Stelc has been on the increase since
1970« Inspitc of uany deterrent neasures taken by the
school autl:oritics to eurb unrost in the schools, it
has continued to inercase with greeter fury and
destruction,

In order to Ciscover sone of the real causes of
unrest in the sechocls, this study was undertaken to
exanine the adidinistrative structure of the post-
prinary institutions involved in student unrest to
discover those aduinistrative factors which
contributed to student unrest, Specifically this study
was neant to answer tlc following questions:

1e¢ e i school philosoply ond obJectives nade
clear to the students?

2¢ Do tle students telze poxrt in decision-making
and problen=gsolving processes in the areas that
affect theun dircetly?

3s Low orc student leaders appointed?

4, Through what channel do students nake their
denands knowm to tiic school authorities?

5¢ «re students well inforned about natters and

decisions affccting then?
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6. Is staff-student relationship such that it
encourages or discourages student unrest?

7. Are teaching staff and material facilities
adequate to meet students' needs?

To find answers for these questions, the following
hypothesis was proposed: Certain administrative factors
such as lack of understanding of school philosophy and
objective by students, lack of student participation in
decision-making and problem-solving, lack of easy flow of
information between the school authorities and students,
unfavourable relationship between the staff and students,
and inadequate teaching staff and material facilities,
may contribute to student unrest in some of the post-
primary institutions in Benue Plateau State.

To make this study more meaningful and the preceding
hypothesis more specific the following consequences were
deduced from the above hypothesis:

1. That if students do not participate in deciding
the problems that affect them directly and in solving them,
they may not co-operate with the school authorities in
maintaining discipline in the school. Therefore unrest
may be caused.

2. That when students do not obtain information
easily or give information freely to school authorities
on matters affecting them, rumours increase and unrest

may result.




3. That if school philosophy and objectives are not
clearly understood by the students, they direct their
energies towards activities that nay icad ww uurest.

4. That when unfavourable rclationship exists between
the staff and students the staff does not understand
students' problems and thus conflict may occur.

5. That when teaching staff and material facilities
are inadequate, unrest may result.

The idea here was to see the frequency with which the
independent variables, understanding of school philosophy
and objectives, participation in decision-making and
problem-golving, flew of information, staff-student
relationship, and the supply of facilities, contributed
elther individually or in group to cause the dependent
variable -~ the student unrest.

After testing the proposed hypothesis the students
indicated that the "most important contributing factors" to
their revolts were failure by the school authorities not
only to give them information easily on maiters
affecting them, but failure to consult them before

making decisions in areas that directly affected them,



vi

to allow tlicn to discuss and supgpest ways of inproving
their welfare, discipline and co~curricular activities,
and inadequete supply cf teacling staff and neterial
faciliticse. Other "iuportant contributing factors"
were lack of wderstanding of school philosophy and
obJectives by tihe studenvs and poor staff-student
relationsidiv. The scliwool autherities indicated that
"lack of tecching staff and naterial facilities"

alone causcd students unrest in their schools. The
varying responscs of the students and staff nmeans

that the students know ngnﬁkf the adninistrative
causes of their revolts while the school authorities
were unawarc of unorny of the adninistrative causes of
student wnrest in thoir schools. If this unawarencss
continucs, the school cutheritics will not make
attenpts to inprove the abeas that generate unrest,
Having shovm the "noct inportant contributing factors”
to unrest in the sehools, the students showed what
they would "most prefer” in the adninistration of the
schoolse. They would "most prefer" to be consulted
before dccisions cre taolen in arcas that affeet then
dircctly, to poarticipatce in sclicol governnent

through studeat council and to have closep relation-

#ship with their teachers
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But tiwc school autliorities indicatéd that
students were not allowed to participate in dceision-
gaaking and problenesolving proccsses because they
were incoupetent tnd immature to participate in these
arecase -ad becouse the naturc, proflessional and knowe
pledpeable steff lmew vhat was good for the students
under tlweir custodye. Thesc rcasons coupled with
difficulty in obbteining information from the school
authorities Ly Ulie students, indicate that the
schools were adninistored on authoritarian linese
The students rcasonsfor revolting show that they were
protesting against certain shortconings in their
school adninistration and wanted warner trcatment
fron the scliool authorilies than they were getting.
Thereforc tiwe above findings support the proposed
hypothesis.

In the li;ht of tle above findings, it is
reconneided thots (1) the stete Ministry of Education
should orgenisc in-scrvice courses and seninars for
the post=princry principals, teachers and student
leaders to eacovaint then: with the denocrotic approach
in school adnirnisirotions (2) in each school, student
council, teaci.ers council and high school administrators
~ters council should be esteblished to deliberate on

student. proulens, These councils should send represen
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.
Wtatives o o celicodl comnidttee to discuss and solve
identificd student problense (3) cormmunication net-
work should be inproved by the school authorities
and students ;10:;5@;_:ine.t:in;_: infernation through per-
#sonncl scrvicce, acadenic and student activities .-
channels. (4) “Leaeliny staff and naterial facilities
should be irpreved by increasing the nunber of
qualified tcaching; staff, inproving food services
and establisling selool dispensaries. (5) staff -
students rclationship should be inproved by the staff
inviting students to their hones, and actively toking

part in pguics and clubs,



CHAPTVR T
THE PROBLEM AND DEFINITION OF TERMS USED
I. THE PROBLEM

According to Iipset (167:97) student unrest has
now asgumed the proportion of a world phenomenon and
the speculation as 4o its causcs and remedies conte-
fnues to be lively,

In the Benue Plateau State wherc there are about
ninety post-primary institutions, student unrest has
been on the increasc in recent years. I'or instance,
the 'llew lligerian' front pare headline news of 13
Oct., 1977 reado:

Ste. Joseph's College, Jos cloccd, Students
on rampage - as thoy watch their collecague
di€sesss. doors and windows of the college
were smashed,

Apart from this particular unrest which was published
in one of the MNigerian dailies, other unpublished
destructive revolts had taken place in many schools
and it will sufrice to mention a few: ,
May, 1971 : Gyel Commercial College, Bukuru,

riot. .

Nov., 1972 : Wesley Boys High School, Oturkpo,
unrest, .

Fep, 1973 : IiCWA Secondary School, Nasarawa,
revolt,

1
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April, 1973: Teachers College, Cindiri, rampage.

June, 1973: Jesus College, Oturkpo, riot.

Feb., 1974: Gyel Commercial College, Bukuru,
rampage.

Nov., 1974: Holy Rosary Teachers College, Adoka,
unrest.

In many other schools in the State where mass student
revolts had not taken place, there had been class
demonstrations.

In other states within the country there have not
only been attacks on the school property, principals,
teachers and their property, but some students have taken
to the streets bleocking the roads with sticks, stumps of
palm trees and concret blocks, thus dislocating the normal
life of the people. (Sunday Times, Feb., 10, 1974). The
students who participated in the destructive demonstration
at Victory College, Ikare, were charged to court, (Daily
Times, June 3, 1974). While S8ixty out of the sixty-nine
students of the Christian Trade Technical School, Oron,
standing trial at the Oron Magistrate Court were convicted
for rioting and damaging school property valued at
¥13,700, (Daily Times II, 1974).

~ Parents, education authorities and the state
government are becoming more concerned about and alarmed
at the frequent and increasing occurences of student
unrest in the post-primary schools. These destructive
student activism not only impair the educational
opportunities of many, but impinge on law and order.
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Many remedies have been tried by the school
authorities or suggested by some members of the general
public. The school authorities have made many attempts
to normalise the situation and deter students from
causing trouble in the future. Sometimes the schools
are closed down and emergency Board of Governors
meeting are call to review the situation. At other
times enquiries are instituted to discover the ring
leaders who are either suspended or expelled from the
school. Occasionally students are allowed to come
back to school on the condition that they pey for the
damaged school property and sign an undertaking to
be of good behaviour in the future. 1 most cases
the Ministry of Education has supported the actions
teken by the school authorities to maintain law and
order in the schools because it is committed to the
task of producing responsible citizens and good
future leaders.

Some members of the general public argue that
since the school reflects the society, the chaos
prevelent in the present society is reflected in the
school and suggest that the framework within which
Nigeria now works should be overhauled (Haruna, New
Nigerian: 41 March 1974). Bellow (New Nigerian, 7 Oct.,
1974) feels that it is not advantageous to the school
and society to dismiss students from school for
violent demonstrations, and has suggested that
school authorities should sit down and consider
carefully the root causes of student unrest in these
schools and find out the remedies for them.
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Despite the drastic disciplinary measures taken
against the students by the school authorities and
the court of law, unrest in post-primary schools has
continued. Therefore in considering the problem of
student unrest in the post-primary institutions in
Benue Plateau State, it is necessary to examine it in its
proper perspective. According to Ghosh (1969: 1), it would
be unwise to ignor or under-estimate the extent of the
problem; it would equally be unwise to exaggerate or over-
estimate its dimensions. The important question to ask
now is: What are some of the real causes of student unrest
in post-primary schools in Benue Plateau State? According
to Davis (1971: B), when the causes of student unrest are
understood, the school authorities will be better able to
produce social and academic conditions that reduce tension

below the head-cracking peint.

STATEMENT OF THE PROBLEM

This study is undertaken to examine the administrative
structure of some of the post-primary institutions in
Benue Plateau involved in student unrest and discover those
administrative factors which contribute to student unrest.
8pecifically this study seeks to ancwer the following
questions:

1. Are the school philosophy and objectives made
clear to the students?

2. Do the students take part in the decision-making
processes in the areas that affect them directly?

3. How are the student leaders appointed?

4, Through what channel do students make their
demands known to the school authorities?
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5. Are students well informed about matters and

decisions affecting them?

6. 1Is staff-students relationship such that en-
courage or discourage students unresgt?

7. Are teaching staff and material facilities
adequate to meet students needs?

HYPOTHESIS

As a guide to this study, the hypothesis below has
been proposed:

Certain administrative factors such as lack of
undersfanding of school philosophy and objective by
studenys, lack of student participation in decision-
making and problem-solving, lack of easy flow of
infermation between the school authorities and students,
unfavourable relationship between the staff and students,
and inadeguate teaching staff and material facilities,
may centribute to students unrest in some of the post-
primary institutions in Benue Plateau State.

DEDUCED CONSEQUENCE

Te make this study more meaningful and the preceding
hypothesis more specific, the following consequences have
been deduced from the above hypothesis:

1. That if students do not participate in deciding
the problems that affect them directly and in solving them,
they may not co-operate with the school authorities in
majntaining discipline in the school. Therefore unrest
may be caused.
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2. That when students do not obtain information
eagily cor give information freely to school authorities
on matters affeciing them, rumoure *necrease and unrest
may result.

3. That ir school philosophy and objectives are not
clearly understood by the studsnts, they direct their
energies towards activities that may lead tc unrest.

4, That when unfavourab’e relationship exists between
the staff and students, the staff does not understand
students problems and thus conflict may occur.

5. That when teaching staff and material facilities
are inadequate unrest may result.

The idea here is tc see the frequency with which the
independent variables, participation in decision making
and problem solving, flow of information, understanding
of school philoscphy and objectives, staff-students
relationship, and the supply of facilities, contribute
either individually or in group to cause the dependent
variable - the student unrest.

IMPORTANCE OF THE STUDY

The results of this study may be varied, but mention
may be made of the following:

1. It is hoped that the findings of this study will
enable the principals of post~primary schools to gain an
insight into some of the rea’. administrative causes of
student wunrest and consider the usefulness of the
recommendations resulting from the study.

2. The results of the study will serve as an
eye-opener to the Ministry of Education of Benue Plateau
State to some of the administrative causes of student
unrest in the State and enable it not only to re=-
consider its role in intervening in the revolts in a
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way that will be to the best interest of both the
students and the¢ school authorities, but adjust 1its
educational policy to meet the changing needs of the
students,

3, The results of this study will provide know-
ledge in the ficld ot post-primary school administration
beneficial to the students »f Hducational Administration.

SCOPE AND DELIMITATION

This study is concierned with tihe administrative
factors that contribute to unrest in some Sccondary
Grammar Schools, Teachers Colleges, Technical and Trade
Schools in Benue Plsteau State from 1970 to 1974,

Nine post-primary schools which have been involved
in student unrest have been selected for this study.
These schools include five Secondary Grammar Schools,
three Tcachers Colleges, and one Commercial Secondary
School, In the nine schools involved in this study,
the three top class - Forms III to V are selected for
the study. The reason for selecting these forms is
that the students in these forms fall within 15 to 21
years age range which, according to Moody (1971:17),
is the stage the adolescents make moral judzement and
philosophise and Hurlock (1967:341) said that the
adolescents have developed oritical attitude and grumble
to their teachers and administrators, Therefore the
students are capable of leadinyg, revolts durinsz the
period under consideration and canjive first hand
information of th: causes of the unrest in their schools.

This study is not concerned with unrest in poste
gsecondary schools such &s polytechnicg, collcges of
Arts and Science and Universities. Nor does it concern
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itself with external factors such as home backgzrounds
of the s*tudents, films and publications and drug

addiction which ma&/contribute to student unrest in
poct=primary institutions.

DEFTHITION OF TiRMZ USsD

Student Unrest means the disturbances in the post-—
primary institutions which range from peaceful demon-
strotions to violent destructive revolts,

Post—-primary Ingtitutions mean the schools attended
by primary school leavers. These schools inelude

Secondary Grammar Schools, Teacher Traning Colleges,
Technical ard Trade Schools and Commercial Secondary

Schools recognised and approved by the Benue Platean
government,

Goal Perception means understanding clearly the objec-

tives of a school system,

Communication mecans the Tlow of information within the
school system,

Decision-makinz means teachers and students taking

part in determining how teacher-sgtudent roles are to
be carried out,

Power-handling means teacher and students participating
in the government of the school.

Informal Relaciouship is the interaction of teachars

and students outaide the normal clacs periods. Such
student-teacher interaction nay occur during games,
clubs and visits,
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Personnel are both instructlonal and non-instructional
staff who interact in the school system to achieve the
goals of the school and work for peaceful co-existence
of all the members ol the sCliOVL uywuvile

School Philosophy is the b»oed but simple statement of
the knowledge, skills and attitudes the students are
supposed to acquire while in a particular school. They
emanate from basic gnals and objectives of Nigerian
education,

School Authorities refer to the principals of the post-
primary schools and their instructional staff whose
responsibility it is teo guide the students in the
acquisition of knov edpe, skills and attitudes and
adaptation to the school system.

Dava 1is guinea corn.

Turo is pottasge made from guinea corn flour.

I"mu is porridge made from guinea corn flour.

llasa is cake made from guinea corn flour.

Personnel Services refer to the soclal, medical,

boarding and disciplinary aspects of the school that
affect the students.

Student Activities refer to suca co-curvicular activities
as clubs, games, student government engaged in by the
students.

Academic side refers to the curricular activities

carried on in the classroom.
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RESUME OF RELATED LITERATURE

Although students'! unrest iz a common occurrence
the world over, the emphasis and ceuses, &s pointed
out by Barbara and John Fhrenreich (1969:8), does not
only vary from country %o country, but vary from the
post-primary level of e¢ducation to the university level,
Lipset (1967:3) gives the details of the variations by
noting that:

+sesThe degrce of stability and dependebhility

of what is required and expectesd of adults
varies., The dagrec to which they had been

trained for adult roles varies, The particular
circumstances and events within the (institutions)
and their societies which provide them with
specific stimuli to action vary. The alleged
purposés and observable charscter of students
action vary, The degree of the support for or
antagonism against the soverning authorities

of their (institutions) and the nation varies....

No matter, according to (nesco publication (1969:20),
how different the emphasis and causes of student unrest
mny appear on the surface, they share a common trait:
"they show how this gegment of youth reject the values
of present-day society."”

The cruses of student unrest in the universities
throughout the world stem from national or international

10
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politics, social,economic, university administrative
and even religious factors. In most cases, according to
Ghosh (1969:176), the educati-nal and politiecal issucs
have been so c¢loz.:ly mingled in almost every outbreak of
trouble th~t it hns hecome immossible to sevarabte them.,

On the nationnl p litical level, Iipset (1967:VII)
indicates th-t a numb.r of governnents have been shaken
or toppled by students asitation in developing countries,
Student mov.uents in South Korea, Turkey, South Victnam,
Indonasin, Bolivia, Venezucla, ithiopia, Nigeria and other
nations have ployed a leading part in overturning govern-
ments. These political activitics cannot be said to apply
to the student unrest in the post-primary institutions,
The reason is, as Lipset (1967:59) argued, the university
students have widened horizons for thought and action
emanating from the opportunitirs offered to them by the
universities. The distinct role and aim of the univer-
sity, Stroup (1964:152) pointed out, is to apprehend
reality, the teachers nnd studonts are assembled within
the university to enrnge in a joint onterprise: to app-
rchend reality in all its facets. And becruse students,
in seeking to apprehend reality, “eal with ideas nnd in-
telectualiscd concepts in their ncademic rork, they are
better able to understand abstract idealogicnl system
and are uore receptive to ideolopyical oriented move-
ments and cousce than students in the post-primary
institutions who have not quitc reached that stage of
academic development,

Therefore, whereas tha political, social and
economic involvements of the university stulents, some
of which have little or nothing to do with the
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administration, the post-primary student unrest whose
causes arc mainly rooted in administratvive factors will
not constitute insurmountzble problems when once thesc
causcs are clearly identificd snd understood, According
to Davies (1971:5) if the causes of student revolts

are understood, the school authorities will be better
able %o produce social and academic conditions that
reduce tension bolow the head-cracking vpoint.

In trying to identify the causes of student unrest
in the post-primary institutions, two extreme views
have been given: The first school of thought blames
student unrest on poor food as the predominant factor.
Joy in Ozigi (1974:145) maintains that school food is
the focus upon which the school runs and that more
riots are caused due to fnod palavers than any other
causes. This argument is ba8ed on the belief, as noted
by Neil (1973:164) that fcod is much more important
to the growing adolescent than sex. The other school
of thought maintains that! come of the cause of demone-
stration by students in the post-primery schools", as
pointed out by Dengra (lew Nigerian 5 Nov,, 1974:4),
"are not only the students faults, but these faults
solely lay with the schonl authorities concerned,”
Both the Education Advisory Board and...Principalg
should be properly checked, if we want our children
to have sound cducetion." The mention of the "school
authorities" above as the “sole" contributing factor
to student unrest is silent on the specific things
the authorities have donc which contribute to stndent
unrest,

Apert from these two administrative factors -
food and the school authorities - there are other
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administrative factors which may contribute to student
unrest in the post-primary institutions. These include
lack of the knowledge of the stage of development of
the students, lack of students par ticipation in formu-
lating and understanding thc objectives and philosophy
of the gschool, lack of astudents participation in deqi-
sion making and problem solving processcs in the areas
that affect them directly and within their competence,
inadequate flow of information between the school
authoritics and the students, poor staff-students
relationship, and inadequate teaching staff and material
facilities to meet the needs of the students, According
to Williams (1964:378) many disciplinary problems are
not the result of something wrong with the individuals
involved, but are outcroprings of factors in the
situation of the group in which the individual lives,
The factors that causc ti.ings frequently to go wrong
in school groups are dissatisfactions in the work
process, emotional unrest in interpersonal relations,
distrubance in the group climate, mistakes in organi-
sation and group lcadership, cmotional strain and
sudden changes, and the compo-ition of the group.

The diversified natu.e of students revolt not-
withstanding, according to UNESCO publication (1969:
18-21), one cannot aiford %. overlook any form of it
whether vioilent, or peaceful, apparently Justified
or useless, open or more or less hidde¢n, The reason
is that a good preoportion of modern y:uth, whether
they are college or secondary school students, young
workers or rural youth, want freer, franker and warmer
human relations than they get from adults,
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THE STAQE OF DEVELOPMNT OF THT STUDENTS

It is difficult‘to understand and interprete
student unrest without consideration o whet Bakke
in Iipset (1967:59) ecalls the stape of life the
individual student is seckin, to discover and be sure
of himself as 8 person in relation to those others
with whom he associatces or anticipa':es associstion.

It has been obecerved thaet adolescence is that
stage in 1life in which a person is being transformed
from being predominantly 2 member of =2 gsociety.

Rakke (1967) pointed out that during this basic period
of transformation of the adolescent, whether they

are university, college or post-primary students,

the importance of the peer group is heizhtened, It

ig natural, aczcordin; to Newcomb and Wilson (1966:
248) for people with com on inserests to associate
with one anoither, Tn our own society, at least, not
only early but also late adolencents, including most
college studeénts, seem to have strong need for
acceptance by a'.¢ and sex pcers. rhere'ore, the ado=-
lescent at this stage of development wants to rain a
status within the peer oroup. He wants to pet involved
in its activities and associations, and messure hin-
self by the peer group standards which he find the
most reliable clues to "is personal identity and a
temporary role for them to play in a society governed
by experienced and mture people,

It is not thai the adolescent is not a member
of a family or the largcr socicty, but the familiar
actions and relationships 2nd codes appropriate within
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the family are no longer sufficient as an opportunity
for the assertion of their changing and growing
conception of themselves as near adults. Essentially
therefeore, according to Newcomd and Wilson (1966:248),
the adolescent sceks identity wibth, recognition and
acceptance from his pecr group whose major rewards
for him are presti;e and recognition. His sctivism
is not displaced hostility in the way Stroup (1964
7) suggested thal by reason of physical distance to
assert their independence and assume maturity against
their parents, the students take it out on whatever
authority figurc at hand -~ the school administrator.
Rather as Bakke in Lipset (1967:64) points ouf, the
young person is passing from dominant associstion
with the members and culture of his family, through
ascociation with the membears and culture of his
youthful peer group to the association with the
members and culture of a widcer adul’ socicty.

The student: at this stege of devclopment are
avare that they are cspable of and on the verge
of enterinc adult scociety, Therefore their activities
in response to the initiation by their fe'low student
leaders announce and assert to ‘hwemselves, their
intimate peers, and finally to their families and to
the public at larze, that they felt they have arrived
at that point in their development when they are
capable of taking their place as thinkers and critics
and actors among the adult members ol the socicty.
That sensec of having "arrived" is manifested in action,
reinforced and intesified by the sheer animal viror
and awareness of constant increase in physical
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competence characteristic of the youth at thic stage.
Bakke 1in Livset (1967:61) has identified the
processes of the adolencent development as:

esee{l) of "coming of age” (2) of classify-
ing and goining certainty in a conception
of themsolves that was relevant and sig-
nificant in the affairs of the society they
faced (3) of integrantin; thet self with

(or at least asserting it into) the aduly
world of people, institutions, and affairs,
(4) of expressine and svmbelising that
"aprrival" in action, and (5) of assuring
themsclves, and also geining a recognition,
first of all from their peers among student:o
and then from all adults, that such self-
assertion was legitimate and a right to
which they were centitled and predisposcd.

PARTICIPATION IN FORMULATING 'ME PHILOSOPHY AND
150 1 m(}OL.

Post=-primary institution program requires that
it operate within a frame of reference that will
ultimately lead towards desirable goals, These goels
must be interpreted in the light of the expectations
of the public at the federal, state, divicion and
local distriect levels. In other words, such foals
formulated by the institution should emanzte from
the bagic poals and objectives of Niperian educstion,
the state, division ard local district goals and
objectives of education,

For such goals and objectives to be meaningful
and acceptable to the students ard the community,
it should chow a number of ibems that relate to the
comnunity position on educational wittasrg and thouse
things the students expect the school to do for them.
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It ie in this regard that Urambs (1965:99) askcd:
"Are the adult goals and the needs of the adole~
scents the same or congrucnt in She sa2condary school?”
In angwer to this quustion, he noted trat the adole=
scent faces some c-ucial developmental dilemmas which
many adults have not themselves ful.ly worked out.
Thus as the teacher obscrves the resistence of the
adolescent as he struples for self-definition, the
teacher is annoyed., Grambs (1965) then indicated that
it is teacher's (adult's) requesis that are being
resisted, it is thc teacher's (adult's) coals that
are being rej-cted,

According to Williams (1964:92) some of the items
which will meet the needs of the students and the

community include:

. sesthe development of pupils who will meet
their potential; acquire moral and ethical
valucusy attain self-discipline; pro ress towerd
critical reasoning, logical and intellcctual
curiosity, be concerned for academic knowledge
and vocational skiils; and undcristand the
meaning of healthiul narticipatior in civie
affaira, The school's ;05l1ls should indicate
the comiunity's belieis re arding students
educatinonal needs, the course of study best
suited to those needs, and the tenching

and learning methods that will best promote
the local school pro#ran,

As a first step towards the formulation of
school goals, every post-orimary institution should
have a carefuily formnlsled and precisely stated
philesophy of cducation that will serve as a guide~
line for future dcvelopment, The development of
such philosophy, accordin: to 'illiams (1964:85)
helps the school %o bc¢ more specific than ever before
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in its pronouncements en its aims and moals, The
staff members of such a school, do not hesitate to
be forthright in stating the d=finite ohjectives of
the school and meking them known to the students.,

" Buch goerls are set with she realisation that they
can be reviced and hrousht up to date at any tinme
so thati the school pro ram may accuraiely reflcct
chanping necds.

For such grals formulation to be acceptable,
meaningzful to and worth working for by the students,
the students must taks part in formulating thenm,

It is then the duty of the principal who understands
the intricate relationships found in the teaching

and leerning processes to gel together and encourage
his professional staff, the Board of Governors, and
the students in their groups to participate in formu-
lating school philosophy and objectives. Williams
(1964:9%) has noted thar the development of such
philosophy as:

The school shall s!@se on understanding
and appreciation of the fundamental skills,
the gcientific methods, gocd study and work
habits, and th:. rirhis and responsibilities
involved in being a ound citizen,

will sive dircetion and nurpose to both staf, and
students, After all, Garth Bryans (1969:5) pointed
out, that philosovhies and poals are formulated to
gain support from the environment and to give
organisational members a broad framewerk within which
the more immediate goelc or the making of policy
misht be containcd,
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When such goals 2nd objectives are formulated
and accepted by the various groups, it shonld appear
in te.cherz bandbook and the students ~rospectus in
order that, sccordin: to Williams (1964:91) thce ree-
lationships of goal to policy development and to
edvcational practice are understovod by the stafi and
students, When this happcns, anything that will lead
to the disruption of such objectiveg, such as violent
revolts which d: stroy the means of achieving accpeted
goals by the students will be minimised,

PARTICIPATION IN DuUCISION~MAKI!G AliD PROBLEM-SOLVING,

Most i .cerian Post-primary institutions are run
on tranditional authoritorian line both in their vro-
gram of study and their administrative leadership.

The concept of line and staff organisation hsag been
synonymous with rigid adminisirative control authority.
The Principal and staff reisn with absolute authority
over the students with the atrong support and respon=
sibility given to them by the Ministry of nducation
and the Board of Gov.rnors.

But as the schools are growing larger and more
complex and student unrest is on thoe increrse, some
educators and members of the cenaral public are vegine
ing to quustion the velidity of authoritarian leader~
ship in schools. According to Afolayan in Ozigi (1974
21) the authoritarian style is based on the acsumption
thet most pecuple are nof ambitious, have little desire
for responsibility and prcfer to be directed, Hurlock
(1967:445) also noted that aut:oritari=zn control
is bascd on the belief thot the sdults know best and
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that the adolescent must submit to their commands

or face punishment., Therefore the three characteris-
tics of the authoritarian method are: (1) little or
no attempt is madc to explain to the adclescent the
reagon for rules he is expected to submit toj (2)

it is assumed that the adclescent breaks rules ine
tentionally and he is not given an opportunity to
explain his resson for doing sos (3) punishment is
almost always corporsl and of a harsh and sometimes
cruel nature. In this regard, Williams (1964:95)
polnted out that expression and action on the part
of the students cannot be adequately nurtured under
an authoritarian regime that refuses to recognise
students leadoership and participation in metters that
directly affect them, Further more, the demonds of
Bello (New Nigerian, 5 FHov.3 7 October, 1974) and
Dangga (New Nigerisn, S5 lov., 1974) that the schorl
authorities should be checked; the students demands
shown on their placard: "reshufle the administration"
(Daily Times, Jully 11, 19724-') are pointers to the
demand for a chang:. in %hé sduinis*rative aryle in
post-primary schools,

The democratic style iz, therefore, advocated,
Afolayan in Ozigi (1974:22) poastulates thet tho
democratic leader shares his leadership responsibilities
with his followers by involving them in planning and
executing procramns. His sttitude is based on the
assumption that people can be self-directed and crcative
if properly motivated, Therefore he concluded that:

s seothe dunooratic leader is likely to be
succesasful and effective, A leader may be
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succcssful without being efifective, An
effective leader is also a successful
lecader, To be an effective leader, the
followers must see meaning and purposc in
what they are doing and be willing.

The degree to which the students had heen trained
for adult roles Jbther before they come te school or
while in school rafers to the amount of opportunities
given to them to asrume responsibilities and make
decisions, Undoubtedly no boy reamlly wanis Lo remain
a boy, The desire for power and to be regarded as an
aedult urges him to accept responsibilitics and make
decisions, Beiore they come to school, the traning
in adult role is well underway. The smith gives “is
childiren {ree hand in fashioning %tools in his forge,
The farmer cntrusts his children with planting' and
harvesting of a farm. In all these the children are
given a mescgure of freedom to make decigion, In
this way, the parents develop the childien's self-
assurance,

But by the time the children come to school,
most schools regard them 2s immature and incapable
of making decisions and with the school authority's
"pbest intention" for the students, thev “uep back
responsibility from the students, Guided by youthful
dynamism, the¢ students directly or indirectly chal=-
lenge the "best intention" of th: school authorities
for with holding resgsponsibilitvies from them. Ncil
(1972:142) has sug.ested that the students should
be given just about as much responsitility as he
can acdept at nis particular aze,

Many cducators have delimited sreas ol respon-
sibility to be iven to the students,
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Neil (1972:55) remarked thats

there are aspects c¢f schocl life that do not
come under the self-government regime. My
wife planc the arrangement for bed-roomn,
provides the menu, sends out and pays bills,
I appoint teachers and ask them to leave if
I think they are not saitahle,

The function for Summerhill self-
government is not only to make lawg, but to
discuss social feetures of the community as
well, In a General Student lficeting, all
academic discussions are asvoided,

According to Frederick (1965:9):

Students' councils have a decisivc role
and advisory role, The decisive role
requires that procedure:n for resolving
problems between students and adminisvration
be outlined in the constitution. The
advisory role is exercised at the requust of
the school authorities or when an iisue
arices in w' ich the students feel they have
a vital inteest. The higher the social
awareness of the students and the more
developed their social skills, the more
frequently will their judgement be sought,
The decision-malking rcsponsibilities ol the
students council are restricted to the none
eredit curriculum or the students activities,

On the disecinlinary aspect, Trederick (1965:11)
said that the school should leave the handling of
transgression azainst school and commuuity lew
(theft, truancy, cheeting, drunkonnoss)so the school
and police svthorities., But neglect or ineficiency
in performinz properly dolegated students service
can and shoi.ld be handled by the shtudents, Williams
(1964:368) asscried that:

The council must be prepared to aid the
school staff in solving crucial proulems,
to help students make their wishes and
aspirations known to the administration,
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report any nrogress made in adninistering
students affairs, and through completed
projects to vrovidc proof *that the council
has the ability to cearry thr-ugh its
plenned pro;;rame of action successfully,

The preceding quotied passazes indicate areas
students decision~making are excluded. They zre:
the puvechase of matceriaml focilitics, otaff
appointment and dismissal, theory and practice in
academic matters,; scrinus criminal offen:scs, Theze
are outside the competence of the students. The
above quotations include those areas that aifoct
the students directly and within their competfience
such as: school rules, social malters, assisbtance
in resolving problems hetween students and school
authorities, and advise to school 2uthorities on
matters that interest then,

An inmportant area in decision~-maling is the
selection of student leaders, The gelection of
students leaders varies [rom school to school,
Basically, thc students sre not given free hand in
democratically electin~ their leaders, Many educators
who chierigh the democratic concept of elecied lead-
ership incist that students should decide for them-
sclves who should lead them in the classroom,
dormitory, schocl prefectsiaip, and in students
government,

In America where student rovernment is well
developed, Frederick (1965:12) noted that the student
leaders are "elected by free, sccret ballot.... in
many schools the election campaigns are conducted
in the manner of political campaigns for public
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office", Williams (1964:362), another American
educator, Neil (1971:53), a British educator, and
Abioye in Ozigi (1974:48), a Higcerian educator,
agree that student leaders whether for commitiec or
school zovernment should be democratically elected
by the students. The idea of allowing students to
elect their leaders enthrvones the concept of
self-determinetion and the ri ht of individusl
choice which the adolescent, with his sense of
coming of age, wants to assert directly or in-
directly. The students know what they want in the
way of leadership and when they are not given the
opportunity to express their right of choice, tension
and frustration are created in the students which
may eventually lead to revolt against the school
authorities,

Akin to decision-making is power-handling which
has to do with students participation in sechool
government, The opportunity given to students to
participa‘e in school government varics {rom school
to school. Some of the srear of power~handling include
school head Yoy or prefect, class monitors, games
and sports captains, house prefects, clut precidents
and secretaries, and librarians. The activitics of
these leaders arqﬂcc—ordinamed into one¢ studens
control body., Beeause the activities of the students
leadcrs are not co-ordinated, the leaders are power-
less and opecrate ag specialised intermedizarics befhween
the school authorities and the students. The rest
of the students have little confidence in the lead-
ers becau:e, according to Afolayan in Ozigi (1974:27),
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the students are given the impression that the
main duty of the prefects is to report them for caning
or punishment. In fe2ct, beczuse the school authorities
play important role in the sppointment of the students
leaders, the studenhs leaders are more loyal to the
principal and staff than they are to the cause of the
gtudents, Thus the role of the achool authorities is
less understood by the students. This leck of wnder-
standing generates sugpicion and rumour mongering
which contribute to stndent unrest,

Bducators who see the ucefulness of students
participation in school government have advocated
for a unified student governing body such as a council
or an assembly. he objective of such & council or
agsenbly shonld include, according to Prederick
(1965:9), all such ap roved valucd aims of education
as: responsibility, initiative, leadcrship, fellow-
ship, self-control, se¢li-reliance, co-operation,
regpect for law and order, honesty, ohedience to
law, and effective citizonship. Vhen such a body is
formed, Abioye in Owmigi (1974:47) seid that suthority
should be delegated bo:

:essthe council or ag-enbly tn make rules
and regulations affecting 211 pupils, 6o
enforce their own lewe, and perform services
for the benefit of the school community,

One of the services the conncil may perform is that
of representation snd congultation, Ag pointed ouv
by Willisms (1964:373), the officers of the council
should represent the council at asscemblies end at

special meetlings with the stalf and administration,
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In America where students are given greater
opportunity in students government, Frederick (1965:
6) said that in students particiovation in self-
government,

Anerican youth are =arly inducted into the
never quite perfect realm of freedon,
personal responsibility, individual dignity,
self-determin=tion, right of indZvidual
choice,...the managcmen’ of their lives in
education institutions is designed to guide
their passage from childhood to adulthood.

What such a well organised bhody can do to reduce
tension in the school below hea” crecking level has
been outlined by “rederick (1965:11). Some of them
anong others are:

l, They ~ather date, facts, and opinions on
selected irsues or proposals and use these
as Gthe basis for reaching decicion,

2. They make decisions and settle iussues.

3. 'hey delezate responsibilities.

4, They initiate, promofte, innovaie, lead.

5. tThey consult,

6. They suvpervise, and give or secure help,

7+« They look ahead and anticipate needs and
difficulties.

8. They inform.

9, They evaluate,

Avioye in Ozigi (1974:48) said that in such a
council or assembly problems of curricular and extra-
curricular activities are openly discuszcd and explan-
ations are given., While Yerbert Stroup (1964:157) sees
students participation in school government s a means
through which personal aspects of general educational
goals have been varirusly formulated,

Some principals and s.aff do not feel it is
proper to give students such wide participslion in
school governmen®t for certainr rcasons.
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According to Stroup (1964:155-6) some school
adminigtrators feel that the student: are immature
to arrive at mature decisions affecting the various
groups within the institution. (2) That because they
lack sufficient knowledge and understanding in
problem solving, they are incompetent to take part in
comnittees and school governrant, (3) That the gtue-
dents have limited time to take care of their elasse
room responsgibilities which is of more educationsl
importance to them and can ill aiford to spend time
in extra~curricular chores. (4) And further more
that the students given such respongibilities in
student government will use their power against
their fellow students.,

It is exceedingly important, Douglas in Beckner
end Dumas (1968:127) ceutions, for all those who plan
for, and work with a2doleccents to recognise the
critical importance of the increased and increasing
desire of young %o opcrate under their own command
and to receive greater recognition. He therefore
observes that constant inabilitv to satisfy the
adolescents desire for independence, recognition and
approval are unusually unfavouraihle for bthe develop-
ment of sound personalitics and ccod attitude
towards themselves, adulis, school, teachers and
learning. "It should likewise be borne in mind by
curriculum mskers, counsellors, tcachers and
school administrators, as well ns parent," Douglas
(1968) went on, "that young people uust be given
regsponsibilities that interest them at least to some
extent -~ tasks that challenge them by not being too
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easy and too simple but offer them hope of achieving
at least some satisfying degree of guccesgh.

HWeil (1971:295%) observed thnt it is only thwarted
power tnat works evil, Humar belngs, he continued,
are good, they want to 4o good; they want To love and
be loved, Hate and webellion are only thwarted love
and thwarted power.

COMMUNICATION

The attitude of most principals in the post-
primary institutions is that of "fhe boags" of the
achool. With this kind of feeling, according to Wali
in Ozigi (1974:13%), the principals become threatening
and information flowgs one wey from the principsl to
the atudents in the form of instructions and cowmmands,
This leads to confidence wearing awzy asnd fear and
raogentment taking its placc.

The importancc of adequete flow of communication
in 211 human interaction ia worthy of nota, According
to Frederick (1965:24), communication is the life-
bleood of man a8 a social animal. Through its different
forms, man has constantly sought to improve hias con-
bact with his fellow men and it has enabled men to
know, to be informed, to persuade and to be persuaded..
Relating the preceding statement to students situation,
Crouch (1970:143) noted that the simple demand to
know what 1s happening is the right of the sbtudents,
end when such information is wot iven, the students
become irritated and feel that the school administration
is remote from them, as & proponent of more and bebtter
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communication as a solution to student unrest,
Crouch (1970) said:

r«oeel Will argue that the communication
network is more important than the partici-
pation is imporfant, btut it ie less impor-
tant than expleining much more and much
more publicly how deccisions are madce...

If it is mccepted that the post-primary institutions
are becoming larger and more complex in their
administration, then inmproved comarunication nay
contribute to *he sclution of student unrest,

Through it, closeness with the students is established.

Improvement in communication, Crouch (1970:145),
pointed out should not be regarded as onc-way, He
suggeccted thet there should be consultation with
students, because, he argued, this goes further in
that it accepts that students have something to
contribute to the discusrsion of issues, IY% also accepts
that the students have a right and ability to take
part in arguement and debate with those responsible
for dccision making.

One of the weys suggested by some educators to
secure consultation is through student council or
assembly, Through this body, on the one hand, the
students can consult with the school administration
on matters that affect them, give advice to the school
administration on seleccted affairs, help in resolving

roblems hetween students and the administration

and scek for help from the adminigtration, On the
other hand, sccording to Irederick (1965:33), through
discussions with the student council, the¢ school
aduninistration informs, persuades or convinces the
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students on lsck of material facilitics or new
patterns of social behaviour among the studenta, As
a means of communication, Williams (1964:368) said
that the students council not only helps the ataff
to solve crucial vroblems but msk-s the wishee and
aspirations of the students known to the administra-
tion.

The dem~nd by some :ducators for students
consultation with the school administration does not
suygest thot the studentc are seeking power, but
that the consultations is a means to remedy & bresk-
down in communication, Por according to Crouch (1970:
45):

They (students) want to be a:tsured that those
who are on the other side of the gulf thet
separates or seems to reparate, the teacher
fron the taught, really listen to their
representations, understand what they are
saying and are concerned about their interests,

Apart from communicating through consultation,
there are other suggested means of communicalbion
within the school system, Afolayan in Ozigi (1974:
21) noted thst Leeauge it is not possible to solve
all human problems in simple ways and because
people cannot act in isolation, it will bhe difficult
to follow the line rigidly. The important thing is
for the principal bto co-ordinate and comnunicate
always., Ho enumerated six methods through which a
principal may communicate with his staff and students,
In all cases, he emphasized, connunication should
flow freely to aveid misconceptions and rumours which
‘ contribute to student unrest, The lansuagc used, he
cautioned, shonld be clear and inoffensive even under
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provocation. These methods are:

(a) Mornine acsembly

b) Notice Board

c) Circulars to staff

d) Staff mcetings

e) Holding discussions with or giving
assignnents to individual staff or
students. This way may be formal or
informal,

(f) Schedule of duties,

During periods of congultation between the principsl
and prefects, accordings to 0zigi (1974:38), matters
affecting the students welfare will be thoroughly
discusscd, The principal will listen carefully to
the views and suggestion of the students,

STAFF-STUDENT RELATIONSHIP.

Staff-student relationship is manifested in
both classroom and non-classroom activities, In
some schools steff-student relationship does not go
beyond the classroom, In otherg it is limifted to the
interaction between the ziaff and the student leaders
because some teschers want to avoid what they call
“familiarity w:.ich breeds conlenpt", Such feeling is
encouraited by the authoritarian sys-em which obtains
in soue scliools nand which =mccepts the issuing of
orders by the teacher to the taught and the maine
taining of "respectable distancae"” by the teachecrs in
their relationship with students. Joy in Ozipi (1974
143) has obscrved that real chasm exists not only
between the staff, but between the staff and students
in some schools and wrote:

In some schools, the staff lives nmiles
apart and complcetely aloof from each other,
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the prefects and the boys. T™erefore,
there is no fellowship, no understanaing,
and things heppen and develop without the
other group knowing anything sbout it.

The teacher is seen from two different perspec-—
tives by the students in both classroom and non-
classroom activities. Tn the classroom, Grambs (1965:
99) noted that the tescher is seen by the students
as "another animal,..as the unremitting judge of
achievements, as thec gatekeeper to suceess and failure,
as holder of the high mysterics of the grades-", This
is punctuated by the cmptiness and the remoteness of
content which only s:rve to incrense the distance
from the teachars world felt by the students. There-
fore the teacher is not trusted by the students, But
in the non-classroom activities, Grambs (1965)
further pointed out, the relationship betwecn students
and teachors is often warm and helpful, because teach-
ers are vicwed by the students as allies nnd sometimes
as friends because the fear of the grade sysicm does
not exist,

Jersild (1952:123) has also postulated that
under suthoritarian leadcership teachers cannot enter
into the kind of relationship whichi would enbale
students to grow in undcrstanding of themseclves,
because the teacher is a person in authority. He is
both a disciplinzrian and the wmoral arm of thc
society. Therefore he cannot allow that kind of demo~
cratic relationghip that is necessary if there is
to be anything approaching a [ree exchange or
revelation of feelings.
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The teachers closer relationship with the stu-
dents need not breed contempt of the students for
the teacher, Rather it should breed resoect for the
teacher and help him to understand the nature of
students and sce those signg that will lead to
disciplinary problems, It will cnable the teacher to
apply the professional skill that will help each
student to develop his real or potential sclf., To
achieve the above things, both the principal and
teachers have certain “hinge to contribute,

The prineipal, according to Williams (1964: 5?8),
should help young and inexperienced teach.rs to un-
derstand the implications of child growth and develop~
ment for the acheol propgram. He should help them to
understand that discipline in th< schocl shonld
recognise the inherenv dignity and rights of cveryone,
be devoted to humanitarien principles and ideeas,
offer self-dircction or gelf-discipline, and be founded
on the understanding of accepted oala on which to
base appropriate behaviour, He should help thenm to
recognise signs that lead to Aigeciplinary nroblems
such as unco-operativeness, sloppy dress, poor
manucrs, lack of attentivincss and over anxiousness
to assume pcer leadership outside the appropriate
group or¢anisation,

The experienced professicmal teach-rs on their
part, Williams (1964) sugc.osted, shonld possess such
personality and technical skill which requires
thorough knowledge of the human child, his developmental
stage and his human bchaviour as an individusl or as
a member of a group,
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In order for tezchers to prevent unacceptable student
behaviour, help the studints to learn nclf control,
and iderntify themselves with their teachers, they wust
be close to the stndents, WillSeee (1973:91) in his
advocacy for students identification with their teach-
ers noted:

ees.We all have in the course of our develop-

ment a variety of identification fijures,

some week, some s*rong, and most of us can

recall people in our vouth whom we preatly

admired, respected or loved - or all three.

With such a pcerson there is likely to be

strong identification feclings; consciously

or unconsciously we tend to copy his ways,

assume his attitude, admire the thinzs he

adnires, despise the things he despiscs, While

we often succeed in convincin: ourselves that

we aduire him because of this or chat attitude,

or opinion, it is often the case that the

adniretion or affection for the parscn comas

first and adoption of “is attitude follows,

Speaking of what makes people fall in love,

Mrs. Humphrey 'Jard ~akcs one oi her

characters say "propinquily deo-s 1it", and it

ic much the game with identifica’’om figure,
Wills (197%:92) emphasisced that the schonl community
shoul@ help the sftudents to identily with somcone
whose style of life, attitude of life and pkilosophy
of life arc such, to say *he least, no harm can coawe
from their adoption by others. Such fteachurs muct be
good models in all things th-t make an uprizht,
honest end caring vcerson,

In the classroom, the teachers mastery of his
subject matter, his impartial trestment of hie stu-
dents and his use orl appropriate'hsthodology to get

across his lesson, according to Graubs (1965:100)
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help the students not only to *olerate him, but like
him and admit him into "the magic circle of students
confidence"”, The stvdents reecpond with favour and
inter-st to those t*cachors who seen ehle to te.ch
significant subjects matter with evident regard for
the world of youth and strugzle of the individual stu-
dent.

In oréer to increase his understending of the
students, Jersild (1952:118) sugiested that the
teacher hags to work with or seek help from other
teachurs, He should co-operate with other teachars
not only to bolster his moralc but to get other
slant to the solution of student probleus, His fellow
teachers may be eble to help him either because they
had such probleus and effectively solved them or
because they are not intimately involved in thet
particular student-teach r relationship which is
puzzling thiir colleague.,

The keynotc to sound teschour-studenis relation-~
ship shiould not onl» be opcnness and  trust, but it
should be e: Joy in Ozigi (1974:1"3), rcminded cvery
tecacher, that:

. sesyour own housc ghould be "opin house™
always ready to welcone the knock on the door.
Mcal together, Visit plenty, Be ap» roachablc,

Iti does not mean that conilict will not occur
in the staff-s'udent relationship, but such relatione
ship enables the te-churs to undarsiand the causcs
of such conflict and to help the students, as
Hickerson (1966:42) put it, %o beliieve in talking
over problems rather than fighting about them,
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TEACHING STAFF AND MATERIAL FACILITIES

Teaching staff ~nd ocquipment are very important
for effective manegement of any post-primary school,
Lack of any of chose two things or poor substitution
for them may contribute to gs*udent unrest, According
to Ajaiyioba in Ozigi (1974:65) a coubination of many
things make a schonl zpod or bhad. Schools aire classi~
ficd A,B, or C, that is rood or bad Aduec to stafling
and equipnment, Recause staifins and eqguipment are so
important, the principal camnnot succeed in his admin-
istration without adequate provision [or them,

In the ¢ffort to be resourceful in =olving staff-
ing problems, come principals have assigned subjects
to teachir who are least qunlified to tcach then.
Grambs (1965:129) heas noted that not all teachers are
equolly good at all things. Therciore a teacher is
placed at grecater disedvantarc when he is asked to
teach a subject in which he is least qualified.
Students easily notice his weakness and loge in-
tercst in his lessorn, There can be no substitute,
according to Grambs (1965) for compele¢nt teschers who
can organise knowlcdyse in an interesting, exciting and
understanrdable fashion and meke good the difficiencies
inherent in course books.

To remedy the problem of shortage of staff,
Afolayan in Ozigi (1974:30) has suggested soue
alternatives, According to him teschers chould nor-=
mally teach their de ree subjects or the subjects they
studied at the major level at the Nigerian Ccertificate
in BEducation. Ag the normal does not obtain, the
principal canask teachers to tecach any subject which



37

r

they nre riacontbly qualificd or any subject related
o their major subjects, Where the shortase is so
acute that teach:rs are not svailable for some subjects,
Afolayan (1974) ha= suggested thet provizion shonld be
made in the tinme tatle for free sfudv periods for the
lower classes. Or such clanses cencelled ao that the
students may close carlicr than 2 p.m. He prefers the
lagt alternative for disciplinary reasons, He showed
that it will enable the principnl to organise feeding
projram where dining lacilities are in short supply,
so that the students can feed in shifts,

In considering equipment, Ajaiyioba in Ozigi
(1974:66), has cahegoriscd oquipments as clascroonm
equicpments, laboratory equipment, workshop equipment,
games equipment, cquipment for dining and assembly
hall, and library cquipment, He has not inclucded
dormitory and medic2l cquipment wih:ichi are equally
important to the students. It is ecsential to provide
these equipment if the students eare to obtain all
round education and minimise unrest in achools.

It is in the food gurvice in the dining hall that
students cxzpect theory to bu marchied with practice,
For ingtence, if, according %o Willirnc (1964:449), in
the health cducation lesson, the svudents are teught
that wholcsome food rich in protein, minerals, vitamin
and cnergy food are good for the body, and il they
arc taught the importancc of chanpe of diet to health,
they expect these things to be put into practice in
the dining hall. In some schools students have been
heard saying “everyday ‘dawat, we vat it in our ‘tuwo?,
we drink it in our 'kunu', and we eat it iun our 'masat",
When they had askcd for a change of diet, they had
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been asked by the school aunthorities whether they get
as much food in their honws. Sometimes it ie not that
the food is bad, but it is served in leaking dishes
and students struggle to save cnough food to eat, In
order to reduce tension in the dining halls, Williams
(1964 :450) has sugrested thzt at lcast one faculty
member should be on duty in the dining hall to super-
vise the conduct of the stvdents and the food served
to the students to see that everyone cunjoys his meal
without interruption, "Poise, good manners, and enjoy-
ment of one anothers company during mesls should be
stressed ag a valuable learning tool for secondary
school students",

If in theory the students are taught that a healthy
mind lives in a healthy body, they cexpect to play meny
gamnes and sports in order to develop hcalthy bodies,

The dormitory accommodation is another area that
is likely to #encrate tension. With the increase of
intake in most post-primary schools, the dormitories
are becoming over crowded. . student who, perhaps,
quarrelled with 2 fellow esituden® for space the previous
night end gets up the followinz morning with a head-
ache or cold from cxposure, will surely be irritable
and frustretec,

Laboratory or workshop equipnents arc important
areas, Most students go to some of the post-primary
schools with the desire to study such subjects as
Chemistry, Physics, Biology or Commercial subjects
like typing or handicrafts like woodwork, metalwork
or draftsmanship, If the equipments are not available
for the areas of the particular interest of the
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students, they beeoms frustratod, .
From the @i=cussions in the preceding paragraphs,
it can be scen that a comhination of things may cause
student unrest in the post-primary schools. The lack
of any of the things mentioned above nay cause frustra-
tion. And aggression as Dollard, Doob, Miller, Mowre
and Scars in Davis (1971:166) postulated, is always a
consequence of frsutretion, Therefore where frust-
ration occurs, whother in staff-students relationship
as a result of breakdown in communication, hinderance
in powecr-handling or decision-making, or due to leck
of teaching staff or matcrial cquipments, sggression
of some kind and in some derree will inevitably result,
Although that agrression may not immediately or
simultabeously be directcd to the instigator of that
frustration, It may, according to Dollard and co-
writers (1971), be temporarily compresced, delayed,
disguiged, displaced, or othcrwice deflected from their
immediate and logical goal, they are nct destroyed.
The reason for the preceding postulate is not far
to seek, Dollard and co~writers (1971) explained that
through the lessons human beings have learnt as a
result of social living, “hey suppress and restrain
their overtly aggressive actions. For instance, a
student who gets up in the morning with a had cold
which is the result of poor dormitory accounodation,
though frustretcd and irritable, may zuppress his
aggression., But if on getting to the dining hall a
bad remark is mede about food, he may [ioin readily
in any viclent action even though he did not see any-
thing bad with the food. Such aggression is displaced
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from one object to another,

Finally, onc may ask at this jucture: What are
students of post-primary age range s<eking for in
their contestion? lccording to Davy in Bowker (ed)
(1970:142-147) most student activists are not scream-
ing delinguents, but hizhly intelligent, intercsting
and often charming pecople. The argumcnte of revolting
students may often be au stionable, their experience
short, and their metheods distastful, but what they
are doing, in effect, is uttering a cry of distress
and anger at some aspects of school administration,
They are protesting against injustice, hypoerisy,
authoritarian attitudcs ol some teackuors and administra-
torsg. Their protests arc directed against certain very
real shortcomings in the cducational system in their
state, There is intense overcrowding, shortage of
facilitiecs, teaching staff, books and this is agpgravated
by high academic demands of West African Examination
Council, Further more¢ in their prolest they are seeking
for btetter relationship between the astaff and students
through closer contact with their teachers and other
school authoritiec and better understanding by the
school authoritics of students problems, It is in
this lizht that Unecsco publication (1969:23) suzpested

that .these students, even student extremigts,
«ws00d0 Not sccm to be trying to take
the reins of authority away from their teachers
but simply tc find a cowrion ground for discus—
sions, comnunicstion, This is conscious and
responsible participation: it is spreading
students government heyond classrooms into
the lunch rooms, dormitorics and pgeneral
disciplinary mechinary of seccondary schools.



CHAPTER IIX
THR METHODOLOGY

_ The data and information used in this investi-
gation were gathered from (1) Questiocnnaires (2)
Interviews with principasls and vice~principsls (3) To
sone extent some information which arc related to the
study were obtained from newspaper srticles,

QUESTTONNA TRES

™o spets of questionnairss werc drawn, onc for
the principals and teachers and the other for students.
Bofore the questionnaires were pretested, cach questions-
- nairo was reed and edited by two of the study advisors.
Any of the questions which weas not clear was clarified.
The questionnairvs were then pretested at the Govern-
ment Secondary School, Funtua wherc there was student
demongtration in 197%, The principal, five teachcrs
end thirty students randomly selocted Lfrom Forms IIT
and V werc the respondents. The pretegting helped to
determine the validity of the questions contasincd in

4
I

the guestionnsires, Affter the evaluation of the respon-
gses wmost of the queslions were found to be cleasr and
understandable, The few vague and ambiguﬁous ones were
elther eliminated or rephrased to uzke [for clarity.

4.1
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The validatea questionnaires were administered by the
researcher personally to the students and staff of
all the eight post-primary institutionz which have
experienced student unrest since 1970 in Becnue Plateau
Stete.

In each school, shqt random sampling was used
to select ten students from each of Forms III to V,
Thus & total of thirty questionnaire - were administered
to thirty students in each school. The questionnaire-
for 'Principals and Teschers' were adninistered to the
principal and four teacheres, 'The teachcers selected
were thoze who had stvayed in the school fer about
three yecars or more and had direct contact with the
students both in clascroom and non-classroom zactivitics,
Aan overall total of twe hundred and fort)y students,
eight principals and thirty-~two teachers were the
respondents to the questionnaire.-.

INTERVILWS

Board of Inquiry Reports were not made accessible
" to the researcher, but somc school principals and vice
principals discussed some of the causes of shtudent
unrest in their schools with the resecrcher.

DATA AN.LYSIS

The data collected were anslycéel ' Ty the use
of tables, percentages and chi~square %o draw infer-
ences and conclusions. Percentageg have been used to
treat the date wherc the difference befiween the
observed and expected respounses are larsc canough by

‘ about 20% to make interpretetion possible without the
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use of chi-square, Thourefore for the purposcs of
coming to & conclusion about any part of the hypo-
thesis, the researcher requires that a relestionship
be significant statistical'y at.e5 level if chi-square
is used and 20/% if percentages are used,

According to Garrett (1970:253) chiw-square tests
represent a uscful method of comparing experimentally
obtained results with that to be exwpected theoretically
on sone hypothesis, The «quation for chi-square Cx?)
is stated as follows:

2, = G| (Lo-te)?

e o |
in which fo = frequency of occurrence of observed
or exp:rimentally determincd facts, fe = expectcd

frequency of occurrence on scme hypothesis,

Fifteen of the questions contained in the
questionnaires were answered by both the students
and the teachcrs., The responses are tabulated on the
gamc table to make for easy interpretation and to
avold unnecessary repetition in intorpretation, The
entries in the tables are clearly markcd "students”
and "staff", But three qu stions in the "Principals
and Teachers" qucationnaire wiich were answered
exclusively by them wece put on separate tables,
Five questions in the "students" gquestionnaire:
which were answercd by the shtudents alone were also
prescnted on separatc tables,

CONCEPTUAL MODELS

In this study, the Personncl-Students Inter-
action Model (fig.l), the Conflict Resolving Model
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(fig. 2), and the Tine of Authority Chart Model

(fig. 3) were used es

guides to thic study.

Fig 1: Personnel-Student Interactional odel
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Inputg: are specificd .o0als, personnecl, students
and money injected irto the school sy:sfem for the
achievenent of the objectives of the school gvsthen,

Goalg: are the objectives oi tihe schocl. According

to Trusty (1971:342), the goals must be clu=arly
specified, understood and accepted by all members

of the aschool system. The roals must alzo be achieved
with the existing or available resources and wuust
saticfy the needs of the students and community to
ingpire the confidence of the students in the school
system and thus reduce unrest.

Per-onnel: include both instructional and non-
instructionsl staff who interact ir the school system
to achieve the goals of the school and work for the
peaceful co-existence of all the members of the
school svsten,

Students: arc children of ;ocsi-primar; agc who are
ednitted “nto the post-primary school sy:tem to benefit
fron post-prin.ry educe ion.

Mon:y: is orovided by The parents of th: .tudents

in the form of school fees nnd the state pgovernent

in the form of grants to pay for nhe personnel services
end purchense wmaterisl facilities for the instruction
and accommodation ol the students,

Rcle Specificetions: are the tasks and responsibilities
both curricular and co-curricular which are cgsizned

by the priacipal %o *hc simdents and personnel accord-
ing to thelr avilities, atfainr nt, qualifications,
aptitude and intereusts. '"he tasks and responusibilities
erc wede very clear so that role conf.ict does not occur.
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Activity-Workflow: In carrying ou’ the assicned
tasks ond respongibilities, both personnel and students

know precinsely what the - aie accountable or and to
whom to render suclh: account, the btiue Ho render such
accoun’ and hiow Lo rerder if,

Decision-making: The performance of del gated tacks

and responsibilitics requires docision-maling on the
part of bhoth personncl and giudents within their

areas of compctence. The decisions, zreat or small,
made by the¢ gtaff and ctudents in the Adclogated

task areas, contribute¢ to the overall Adccision made
by the principal in matters of sreater importance
rclated to the delrsated tasgks and resporgibilities.,
Such decisions made by th: students whether in clubs,
class, dormitory, sports or school leaderships, give
the students the feeling that they take part in the
decision-mal:ing processes for which they may be
rewarded or blamed, "n this way the students will not
shift all thc blames to “the school authoritics and
thus revolts are reduced.

Communication Adeguacy: For the objectives of the
school to be achicved witiiout conflict, communication
must be distortion~free ani flow freely vertically,
horizontally and scross tine boundary of the school
system, If rumours which lcar to unrest in the

school system are to be avoided, iniormation on
nattors affectinge the students aust be gob without
difficulty.

Power Kqualisation: To avoid conflicts in the power
structure in the school system, both the personnel
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and the students should he gziven avthority and
responsibilitics coumensurate with their 2bility and
within the arcas that directly ai{2ct them, They
should be allowed to exercise such authority and
responsibility without undue interruption from the
high authority. In this way, sccording to 'rusty
(1971:342), the students and personnel influence the
higher authority - the prineipal - as be world lilke
to influence trose above in.

Informal Relaticnships: Apart from the formal relation-
shap betwecen the atudernts and their teachors in the
classroom, therc exigts the informal teachar-agtudents
relaticonship which occurs when the teachers take part
in stu’lents clubs, gomes, visit the gtudenits in
their dormitories end invite the studengg to their
hones. The important thing about informal relation-
ship is that it ensbles the teachers to discover
gtudents problems. Informal teachur-gtudent relation-
ship generates confidence in their teach:irs and gives
then a sense of telongint to the school,

The guiding principle in vecchor-svudent
relationship i=s frankness, openness and trust, “hen
these things are echieved, the students freely ask

questions on matters worrying them and co-operate
with their tecachers in working for the well being
of the school,

Resource Utilisabion: When the school resources -
personnel, dornitory accoiunodsation, feeding frncili-
ties, textbooks, gumes and sports equipment - are

adcquately supvlied and properly exploited, lcarning
is motivated and the students energics are geared
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towards the achievement of the —-oal oi the school
systen, Thie creeles high students norale and rini-

misces conflicts,.

Fige. 2: Conflict Ncsolving lhodel,
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Conflict Resolving lodel:
In Macleod's (1969:15) model in Figure 2, the

arrows show the linking-pin siructure, The suggest-

ed structure depicts ihe achool comamithe

¢ as not
only a major corflict rezolviny bodw, bHut provides
for decision-aaliing, power-hendling and adcquate
comaunicacion by comsulting 2 nuamber of :roups before
conflicis develop or lecicions are nade,

In the model, ecach nmajor proup i~ linked to
the rest of the organisation by nesns of persons
who are members of more Shan one group., In this way,
the link is a representative of his group's vicws
to the next higher level. In the model ahove, the
students in e class or a house elect a represent-
ative to take their views te tac council, the council
selccte a representative whoe c¢an be consulted by the
gschool committec op consnlts the gchool committee
when the need ari.es, The consultation function can
be exercised ir boin Adirection as ig shown by the
arrows.

Thus in education, racleod's conceptual model
can be helpful in dealing wivh coaflicts in the
school, 'There has “cen a Lrend towards allowing
conflictz to develop unchecked or keceping studentus
out of dccision-naking and rower-handling, But the
arcas wuiclhi are likely to apark off revolt cen be
c.ntrally delcrmincd through discussiong hetween
the staff and the students. In this regard, the
Maclcod approach would proviide channels for communi-
cation with staff-student groups and would thus faci-
litate infornal decision-makins anc conflict resolving.
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Tize. 3. Linc of Authority: Personnel sor.ice, Academic
matters, and Students /ctivities Model.
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Personnel fervice: _

On the personnel service side, the students in
their dormitorice nmake their vroblems lknown tc their
House Masters. The ‘louse Mastels are responsible to
the Vice Principal who in tuvrn is responsible to the
Principal.

Academic Matters:
On the scadenic mattocrs, the students make

their acadenic nrobleus knmown to their clar . lsaders
wao make the problems known be the suhjeet teachirs,
The subjeet teachcrs take the problem toe the Hoeadg of
Departmints who make the problens knowrn o thoe “rine
cipal a! though mentioning there problen:- to the Vice
Principal.

Students Activities:
On the gtudents activities matters, the stu-
dentis leaders arc nomineted and elected by frece,

secret bailo* and by the yroup of students represent-
ed, The n'udents nake their probleme, opirnions and
sugzesvicens known o thioir honse prefect , activity
group lcaderrs snd clars leaterg. These lceaders
discuss the problem, opinions and sugrestions in the
students council. Apsrt from meking known UlLhcir
decisions known to the council supervisor, the
oificers of the council repres:nt the council at
a:sccabliss and at speeial ncstin.s with the staff
and the adninistpation likce +.. zchool counittes
illustraiel by fig. 2.



52

Pig. 4: Insbtitutions Involved in Stndent Unrest
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A8 indicated in Tig. 4, the ei ht schools
involved in this study include co-tducationzl and non-
co~educarional institutions. Three ol those schools
ere Teachers Colleges and are made up ofi two co=tduc—
ational collefes and onc VWomen's Training Collega,

The four Secondarv Crarnar J3chools are made up of

two co-vducationsl schonls and two non-co-educational
schools. ™c¢ Comnercial Sccondarv fchool is co-cduc-
ational,



CRAPTER IV
PRELANTATION WD INTERPRETATION OF FIITDINGS

Ench of the scheols sbtudied was viewed as a
system like the uystem in thoe Personnel=ftudent
Interaction liodel in Fig. 1 (p.44). To achieve the
school eobjectives, input such ag gpecific goals,
personnel, students and monecy were injected into
the systen. For the school systiem to work effecient-
ly, the so0al should be clearly understond and accept-
ed by both the personnel and the students, The role
of all those interacting in thc school system should
be specified and both personnel and students should
participate in deciding and solving the problems
that were involved in the spcecified roles. During
the process of executing *he specifie” roles, those
involved in tha sysvem shouv'd communicate freely
and engage in formel and informal relationships
which should be frank, oper and full of trust if
they werce to understand each other, achieve the
goals of the school sys*em effectively and minimise
conflict,

The schools studicd had experienced unrest
which means that the group climate had beeon
disturbed, This chapter tabulates, analyc @l 2nd
interpretes the proposed hypothesis that "certain
administrative factors such es lack of understanding

54
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of school philosophy and objectives by students,
lack of studen: s participation in Jecision-maling
and problem-solving, lack of easy flow of informa-
tion between the school suthorities and students,
unfavourarle relationship he ween th: staff and gtu-
dents, and inadequete teaching staff and met.rial
facilitiusqrggntribute to students unrcst in sone
of the post-primery institubions in "enue Plerteau
State®,

To make the asalysis and interpretation cosy
and meaningful, th. hypothesis fgas hecn broken into
five sub-areas it d¢ L with and the questionnaires
dealing with each part are grouved togathor and
tabulated in the following order:

Sub=llypoth:sis 1: Undcrstading school philosophy

and ohjectives, Mblcs 1.1 %o
1.3,

Sub-iiypotheecis 2: Stulents participation in

decision-making, and problem-
solving. Tbles 2.1 to 2.14,
Plow of inlormetion between
the school authoritics

and studenss, "ables 3,1 %o

Sub-Hrpothenis: 3

o 0
Sub-Hrpothesis 4: Relationship between the
staff and students,
Jebles 4.1 to 4.5,
Sub-ilypothesis S5: ‘upvly of tesching staifl
and material facilitics,
Table 5.1.
It is necegsarv that vost.-primary progran
should opernte within & given philosophy froi vl
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which desirable objectives may be developed. For
such philosophy snd objectives to be accepted and
worked for by the students, they must underscand if,
Thevefore:
cub=hyoothesis 1

", eelack of understanding of thoe schopl vhilo-

soph7 ard objechives Ly students ,. contributes
to student unrcest in soue of the post-primary
institutions in Benue Platecan State",

Decduced Coanscauence:

"That if school philocophy and o~bice .ives are neol
cleai'ly underatood oy the students, tacy

direct flieir encrgies towards a2ctivitics th-tnujy
1ead to unrasth.

Tablo 1sl
l. Are atudents oricnted with the philosophy and
objectives of the snchool?

Responses ' umber of - Differences
L respon-— Por cent in per cent
' dents .
[ﬁtu- {GtaffJFtudents Staff} Stu- | Stalff
'dents dents
i . . S
. T‘ B
Yes {95 1 16 | 39,6 | 40 | :
Ho M 60.4 | 60 |20.8120
Total 1240 1 40 100 j100 + )

In T-ble 1,1 39,606 (95) of thz sbtudent
respondents showed that thoer were orienﬁeh w>th the
philosophy and obLjaciives of the sehool, While 60,4%
{145) of them indicated that they were not. This
shows a difference of 20.8%,
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In the staff resvonses, 4#0¥% (16) of them indicated
that the students were orianted with the uchool
philosophy and objectives, While 60% (24) of then
showed that the stuienis were not, oriented with the
school philosophy and objectives, The diffcrence is
20%,

Table 1,2
6, Do gtudents understand cleerly the school philosophy
and objectives?

Responses ' Number of I%br cent {Difference in
| students ! per cent
| respondents | '
Yes 1 0 37,5
No | 150 62.5 | 25
Total | 240 100

‘Pfable 1.2 deals with the question: "Do students
understand clearly the school philosophy and objective?"
Thirty-seven point five per cent (90) of the student
regpondents showed that they clearly understood the
school philosovhy and objectives. While 62,5% (150)
of the respondents showed that they did not, The
difference is 25%,
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Table 1.3

2. Do teachers make nown to the students how their
subject areas are linked with the overall objectives
of the school?

Responses § Number of Per cent | Difference in
staff per cent
' regpondent;s
Tes C 16 40
| i
Ho {24 60 | 20
Total v 40 100 ;

The question in staff questionnaire, "Do
teachers make known to the students how their sub-
Ject areas are lirked with the overall objective
of the schocl?" is meant to reveal the ecxtent to
which students are helped by their teacucrs to
understand the obj ctives of the school. Table 1.3
ghows that 404 (16) of the staff respondents in-
dicated that they did =zo, While 60% (24) of them
showed th2% they d4id not, Almost all of them
qualified their responses with the word "indirectly",
This means thet "indirectly" they made known to the
students how their subject areas were linked with
the overall objecectives of the school. The diffe~
rence is 2064, Their indirect ap roach contributed
to the students lack of understanding of the
school philosophy and objectives., ™is indirect
approach is rot in accord with what Williams (1964:
85) said that with the develomment of zchool
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philosophy, "the staff members of such a school do
not hesitate to be forthright in stating the definite
objectives of the school and meking them known tc the
students".

The differences of 20.8% in student responses and
20% in the staff responses in Table 1.1, the difference
of 25% in the student responses in Table 1.2, and
finally the difference of 20% in the staff responses
in Table 1.3, are all statistically significant, to
support the above h;pothesis that "lack of understanding
of schocl philosophy and objectives by students
contributes to students unrest in some of the post-
primary institutions in Benue Plateau State".

Althcugh there is gtatistical support for the
above hypothesis, it is important to point out that the
39.6% (95) student responses and 40% (16) staff responses
in Table 1.1, 37.5% (90) student responses in Table 1.2
and 40% (16) staff responses in Table 1.3, represent
responses from the three Teachers Colleges involved in
this study. It was indicated in these schools that
students were oriented with the objectives of the
school, they clearly understood it and that teachers
made known to the suooonts how tholr zubject areas were
linked with the overal objectives of the school.

It is not enough that students should under-
stand the philosophy and objectives of the school,
it is equally impor*ant that they should take part
in formulating school philosophy and objectives. They
should take part in discussing and deciding matters
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that affect not only the school government but their
welfare, discipline and co-curricular activities. What
then may be the consequence of lack of students
participation in decision-making and problem-solving?

Sub-Hypothesis 2:
"... lack of students participation in decision-
making and problem-solving, ... contributes to
student unrest in some of the post-primary
institutions in Benue Plateau State".

Deduced Consequence:
"That if students do not participate in deciding
the problems that affect them directly and in
golving them, they may not co-operate with the
school authorities in maintaining discipline in
the school. Therefore unrest may be caused".

The areas of decision-making and problem-solving
in *he schools may be varied, but attention has been
paid to the following specific areas:

1., Formulating school philosophy and objectives.
Tables 2.1 and 2.2.

2. Participating in the government of the school.
Tables 2.3, 2.4 and 2.14.

3. 8Selecting student leaders. Table 2.5.

4, Discussing problems affecting the students
welfare, discipline and co-curricular
activities. Tables 2.6 and 2.10.

6. Deciding matters affecting students welfare,
discipline and co-curricular activities.
Tables 2.7, 2.11 and 2.12.

6. Suggesting ways of improvement., Table 2.8 and
2.13.
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Table 2.1

2. Do students teke part in formulating school
philosophyr end objzetives?

Respon- { Number of respon~ Par cent Differenccs
scs dents ! in per cent
Students (Staff| Otu- (Staff ({Otudents Staff
dents
Ycs 0 0 0 0
No 240 40 10¢ 1100
fotel | 240 40 | 100 {100

In Table 2.1, 100% (240) students and 100% (40)
staff respondents showed that ztudents did rot "tale
pars in formulating school philosophy vad objectives"
OCne hundred per cent agreement by student and shaff
regpondents is statistically significent to confirn
that gtudcenis did not "cake part in formulsting
school phailosophy 2nd obJectives", Thorefore it
ultimetely supperta the hypothrsis that "leck of
students participstion in decision-making and problem-
solving contributes to shtudent unrest.”
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3« If No' to 2, would you like to take part in for-
mulating echoonl philosophy 2and objectives?

i
Responses | Number of Per cent | Difference in
students rer cent
respon-
dents
Yes 240 100
No 0 o ! 100
Total 240 100

In Table 2.2, 100% (240) student respon-
dents indicsted that they would "like to take part
in formulating school philosophy and objectives,"
As they are not given the opportunity in real
schcol situation, it can then be concluded that
their 100% response is statistically significant to
confirm the deduced consequence to the hypoihesis
"that if students do not participate in deciding
the problems that affect *hem directly 2nd in
solving them, they do not co-operate with school
authorities in maintaiuing discipline in the
achool. Therefore unrest is caused.,”
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Table 2. 5

4, Do you heve stuilent soverning body such as
student counecil or t'e mccting of freely student
elected leaders end staff reprecentative which
discusses student problems?

Resnonses Mumber of Per cent Difference in
res3pon- per cent
dents

atu- | Staff‘ atu- | start |stu- | otafr

dents dents dents
Yes | 42 6 | 175115 1| 65 20
No T 198 | 3 | s2.51 85
Total | 220 | #o }100 |

Tabtle 2.3 dezls with student particpation in
the governmeni of the school, The stu'lent respon-
dents who showed that they have student council of
freely elecied leaders are 17.9% (42), While 82.5%
(198) of them said they did not have it, The diffe-
rence is 65%, In the staff regponses, 1%' (6) of them
indicated that such a council existed in their schools.
While 85% (34) of them said th=at such 2 council d4id
not exist. The difference is 70%. The differences
of 65% in the stulent responses and 704 in thc
gataff responses ere significant statistically to
confirm that students did not have a council in
their schools.
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According to Frederick (1965:11) some of bhe
regponsibilitics of the astud:nt council is to "meke
decisions and settle issues'. Therciore the ahove
differences support the hypothesis that "lack of
student participation in decision-making and problem-
splving contributes bte siudont unreat in some of

the post-primary institutions in Benue Platcau
State,.*

Thouch the aypothisia is supported by the data
given in Teble 2,3, it must be pointed cut theot 17.5%
(42) in students and 155 (G) in stafi responses rep-
resent nmainly the resronses from Jesus College,
Oturkpo where the student and siaff respondents showed
thet the students heve a student council,

Table 2.4,

5« If there is mo' student council or the meeting
of freely student clected lezders nd stafi rep-
resentative which discuss stu‘ent problems, would
you like to have such 2 body?

Responses [llunber of Per cent § Differences in
student per cent
respon-
dents

Yes | 172 716

No 68 28.4 4342

Total ! 240 100
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Pable 2,4 presents another opinion guesetion,
The students respondents who showed that they would
like to have a student council were 71.6% (172).
While 28,45 (68) of them $aid thet they did not
want it, This shows a difference of 43,2% which is
statistically siznificant to confirm that students
would like to have student council. Because stulents
were not allowed in real school situation to discuss
the problems affecting them directly ir student
council, their responses support the deduced conse=
guence "thet if students do not participate in
deciding the probloms that affect them directly and
in solving them, they do not co-operate with the
school authorities in maintaining discipline in
the school., Therefore unrect is caused”, The 28.4%
(68) responscs si:owed in the fhNo' colunn in Tahle
2.4, were not responses fron any particular school.
These responses were spread through the eisht
schools.
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Table 2 . 5 .
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Table 2,5 deals with selection of student
leaders. Here both staff and student respondente
were requested to indicafe the "most frequently used®
or the "frequently uscd" methods or the mecthod thaot
is "not used at all" in selecting thecir leaders.

No respondent, either staff or student showed
that sclection "by the principal alonc”", was a "nost
frequently used" method, Rather 5% (12) of the
student respondents showed that it was a "frequently
used" method. While 95% (228) of the studenis
respondents ghowedthat it was "not used =t all®,

The difference is 90%. In the teechers responses,

5% (2) of the staff respondentis showed thet it

was a "frecuently used" method, While, like the
students, 95% of the gtaff respondents indicated that
it was "not used at 211", The differcnce is 90%, The
difference of 90% in both the starff and gstudent
responses is stetistically significant to confirm
that selection of studcnt leaders by the principal
alone was not used at all as a method,

90,84 (218) of the students respondents showed
that selection of student leaders "by the principal
and teachers" was a "most frecuently used" nethod,
643 (15) of them showed th2t it was a "frequently
used" method, While 2.9% (7) of them showed that it
was "not used ot all", The differences are 84,5
and 87,%. In the staff response, 87.5% (35) of the
staff respondents showed that it was a "most
frequently used" method, 12.5% (5) of them showed
that it was a "frequently used"” method,
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o staff respondent gsa2id thot it wes "not used

at all", The differences of 84,9 and 87.,% in the
studant respondents, 75% in the shaff resvondents
are significent st2tisticelly to confirm thnt
sclection of student leaders dDv princinal 3n? teach-
ers was a 'most frequentiv vmed" nechod,

In the third statenent that sbturents select
their leaders “{frcm s Llist of nes+ible leadors

* selected by the prircipal n2nd teachers", 83.%% (200)
of the student respoendents showed thst this was 2
"nost frequently used" mebhod, 16,7% of them said
tht; it « as o "frequently uced" aethod, No atuvdent
respondent stowed thot it was "not used at all”, The
difference is G6,.6%. Seventy-five per cent (39} of

. the st~ff respondents neid that it was a "nosth
frequently used" method. While 25% (10) said it was
a frequently used" =ethod, None of the stafrl
respondentsg said that it was "mot uscd at all",

The difference is 50%, The differences of 66,6%

in the students i¢esponses and 50 in that of the
staff, are statisticaliy sishificent to corfirm theat
the selection of student lzaders bv studen 'z from

a list given by the princinml and teschars,wes a
"most fre-uently used" nethod,

In the fourth staberient thqt stuients “"nominate
and e¢lect" their leaders without the help of principal
and tenchers", 255 (G0) of “he stulents respondents
indiceted th-t this we§ a "ans% frequently used”

» nethod, While 75% (180) of 5hen gaid thet f was
"not used at all". The differencc is 50%. The
difference of 50/ in hoth staft and student responces
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is significant stotistically to confirm that
students did not nominste and elect their leaders,

The difierences of 84.% =and 87,9% in the
student responses, 75% in the staff responses in
the second statement, confirm that selection of
student leaders by the principsl and teachers was
a "mogt frequently used" method. In the bhird
stateicnt the differcnces of 66.6% in the stuilents
responses and 50 steff respondents are also
gtatistically sisnificant to confirm that students
sclected their leaders from a list of possible
leaders ~iven to them by the principal and teachers,
Dltinately students were not riven the opportunity
to nominate and elect their leaders w.thout the
help of the principal and teachers, This is confirmecd
by the difference of 50% in both staff and student
respondents. The confirmation of the above statement
statistically supports the hypothesis that "lack
of student participetion in decision-making and
problem-solving ¢ ntributes o stud=znt unrest".
Becausge the gelection of z*udent lesdora ig an
important area of decision-ma<ing and problem—
soXving, PFrederick (1965), Willians (1964), Heil
(1971) and Abioye (1974) ave all apreced thot student
leaders whether for cow ittee or school governnment
should be democratically elected by the s'unientse

In the last responsc in Table 2.5, the 25%
(69) student and 25% (10) staff respondents showed
tha: students noninatcd and clected their leaders,
This represents the responses from Jesus College,
Otﬁrkpo and lHoly Rosary Teachcers College, Adoka
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where it was indiczted that students nomin~’ed and
elected their leaders withceut the help of the prine
¢ipal and teach.rs.
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Table 2.6
10, In discussing problems alfcecting ctudents welfare,
discipline and co-curricular cctivities, how do you rate the
methode used in your sgchool?

Responses Most frequent-| Trequently used] Not used at all

ly used
Stu- Staff] gStu- Stafft otu-
dents dents dents Staff

- o - . . T " - ’ -y
Yol %Epaw Nool % _ :p.ﬁﬁm[ % | Hoe %

- ans e, S, ¥ KA
(a) Schonl .
prefect alone
discusscs I 1
problcns

with prin- 1
cipal/vice

principal @26 .(37(92. 14 o1 o0 o o

\Ji
(8}
AN
~J
-

(b) School
prefect, |
house pre- ]
fects, '
class lead- \
ers discuss
problemg with |
principal/ | i
vice prin- , ‘

cipal ' 3 §11+2/0 j10 | 31 3120 P04 186,7 | 32 | 80

(¢) Students | '
write un- | |
signed letters
to principal/
vice princi-

pal 0|0 (1 125

ped
o
o)

150162.5 | 25 [62.| 90 137.5 |13 | 35
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(d) Students | !
problemg are |
discusged in
the student

council and

council rep- |
resentatives !
are sent to ' i
principal/ |
vice prin, 0 |0 o |0 30 113.5 | 4 |10 {210 {87.5 [36 | 90
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Table 2.6 trests "dicscussing problems affcecting
student welfare, discipline and co-curriculsr acti-~
vities". In the first statenent, 4.2% (226) student
respondents indicated that the "nost fregquently used”
method was that the schocl prefect alone discussed
problems with principal/vice principal, 5.8% (14)

of thom showed that it was a "frequently used"
method. Il'o respondents showed that 1t was "not used
at all", The difference is 883.45, In the staff
responses, 92,5 (37) of the staff respondentas showed
that it wes a "most freguen*ly used" method. While
2.5 (3) of them naid that it was "freouently used",
No staff respondents showed th-t it wag "not used at
all", The difference is 85%, The combined difference
of 88.4% of the student respondent, and 85% of the
staff respondents is statistically significant to
confirm that "the school prefec’ alonc discussed
problens with principal/vice principal",

In the second statomint, 1.3 (3) student
respondents showed that a "rost freaucntly used®
method was th~t "school orefects, houre prufects,
class leaders discussed problens with principal/
vice principal", Twelve pcr cent (31) of then
showed that 1t was a"frequently used" method. While
86.7% (204) of them showed that it was "not used at
all", Thc diffcrcences in student responses are
85.4) and P4.7%. o staff respondent showed that
it was a/"frequently used" nethod. Whilc 20% /nost
(8) of them showed that it wes 2 "frcoucntly used"
method, Righty per cent (32) of ‘hem ghoved that
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it was "not used at all¥, The difference is 50%,

The differences of 84,4 and 74,7% in the student
responses and 60% in the staff responses arc statis-
tically significant encugh btc confirm thot the
school prefecet, house prefect and c¢lass leaders" as
a group did not 2% all diccuss problems with the
principal/vice principal,

The thiréd ctatement is "student problens are
discussed in the student council and council rep-
recentatives are sent to principal/vice principal®,
No student and staif respondent showed that it was
a "most frequentlv used" method. In Jesus College,
Oturkpo, where students were given the oprortunivy
to discuss their problem: in student council, the
student respondents indicated in their questionnaires
that problens were Adiscussed "once a yeer' at the
beginning of the school vesr when those in Form V
who nuct have disenssed the problems and taken
dceisions nwust have left the school. Thirteen point
five per cent (50) of them showed that 15 wag a
"froequently vsed" matheod. Vhile 87,5% (210) of thenm
showed thot it was "not used 2t all", The difference
is 4%, None of thc staff respondents showed thnt
it was a "most frequently used” method. While 10% (4)
of them indica*ed thet it was a "freqguently used"
method, Ninety pzr cent (46) of them showed that
it was "not used at all", Te differencc is 77.5%
The differences of 74% in the student regpondents
and 77.5% in the staff respondents are statistically
significant cnough to confirm that stulent problems
werc not discussed in stuvdent couneil.
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The fourth statem:nt is "gtudents write
unsigned letters to the principal/vice principal,"
No student respondent: showed that it was a "host
frequently used" method, Rather 62.5% (50) of then
showed that it was =2 "frequenily used" method,

Troce of them who indicsted thot iv wass "not uucd

at all" werc 3%7.5% (90). The difference is 25%,

ihoze of the staff respondin~-s who showed thot it

wae a "mosl frequently used” method were 2.5% (1).
While 62.5%% (25) showecd that it was not a "frequently
used" method. Thirty-five/(13) indicated thet it /percent
was "mot used at 211", The differcnces are 60h and
27.5%. The diffcrences of 25% in the student reg-
ponses and 606 and 27,5 in the stafl responsz:z

are statistically significnﬂt to confirm th 't 1t

was & "frequently used" mcthod for students to put
acros:: their ideess in Jdiscussing probleuns affecting
them to the scheol autherities,

The difference of 8353.,4% of ctudents responses,
85 of staff responses are statisticolly signifi-
cant to crnfirm that the school pretect alone
discussed problems wiith 5he school autherpitics, But
the differ-nces of 35.4% of the utudunis responses
and 74.75 in the staff recavonses, coupled with the
differcnces of 2535 in the gtudente resnoanesn and
606 and 27,.5% in the ctaff rcsponses are all statis-
tically significant enouch to eonfirm thzat the
student representative:s do not ABCULE probleng
af{ceting their welf-re, discipiin: and co-curricular
activitics either in their council or in a greup
comprising of the school prefcet, house prefects and
clagss lecaders,
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This then supports the hypothesis that "lack of gtucdent
participation in decision-meking and problen-solving
contributes to student uarest.” A further implication
of students resortins to writine nnsirned lettors

to school autheri®i-s in trving to put scross thiir
ldeas in discuseing problems thst affect thom is

their degire for grester purticip-tior in decicion~
naking and problem=solving., Becausc this zreater
oprortunity wes not given to ther, they did not co-
operaie with Ha. school authorities in maintaining

discipiine in th- gchool. Therefore unr:st is caused.,
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:ll’:lbl(: 20?

In making decigions affecting studznts welfare,
diseipline and co~curriculasr activities, how do you rate
the methodz used in your school?
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Teble 2,7 denls with "making decisions affecting
studont welfare, discipline ~nd co~curricular activities",
In the first stztement, "decisions are made by principal z2lone®
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Thirty two point one per cent (77) of the student
respondents indicated that this was a "most frequently
used" meshod in decigion wmaking, Those of them who
showed that it wes a "freoquently used" method werc
13.%5 (52). Whilc 54.,6% (131) of them said that it

was "not uscd at all", The differcnces of 22.5% and
41.,3% are gtatisticeally sipgnificant to confirm that the
principal alonc' d4id not merke rfecisions in these areas,

In the s2cond statement, "decisions arec nade by
the principal ana the teachers alone”, 75% (180) of
the student resp ndents said that this was a 'hmost
frequently used" method. Those who said it was "not
used at all" wcre 12,54 (30). The differences are
62.5% and 62.5%., In the staff responses, 72.5% (29)
of them indicsted that it was o "most frequently used"
method and 7,55 (3) showed that it wae "not necd ot all."
While 20% (8) showcd that it was a "freguontly used"
method., The differcence in the tosachers responses are
52.5% and 6%, The diiferences in the students
responses of 62,54 and 62.5% and the staff differcnces
of 52.5% and 65 are stntistically significant to
confirm “hat decisions were uade by the principal and
teachore alone,

In the third statement, "deccisions are mede by
principal and teachers after consulting school prefects,"
no student respondent showed th t it was a "mos%t free~
quently used wrethod." Three point eight per cent (9)
of them indicaited that it was "frequently uced",While
96.2% (2%1) of them said that it was "not used at all,"
The difference is 92.,4%, In the staff responsecs, 2.5%
(1) of the staff respondents said th-t it was "most
frequently used”,
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Twenty five per cent (10) said it was "freouently used,”
Those who said it was "not uscd -t a2ll" were 72.5% (29).
The differences in the staff responscs sre 70% and 47.5%.
T™erefore the differences of 92.4% in the student res-
ponses and 70% and 47,54 in the staff responses are
statistically significont envughh to confirm that prin-
cipal and terchors d4id not consult the school prefect
before takin;. decisions on matters that 2{fect student
welfare, discipline and co~curricular ectivities,

In the fourth stntencnt, "decisions are made by
principnl and teachsrs af'ter consulting students coun-
cil", no student and staff respondents indicated th-t
it was a "most frequently used" wmethod, lior Aid they
show that it was even a "frequently used" method.
Rather 100% respondonts of both students and staff
showed that it was "not used at all", Therefore 100%
ogrecuent by hoth steff and stulents on this gtete=
ment is stetistically significant to confirm that the
student council wes not consulted becfore decisions
affecting student welfare, discipline and co-curricular
activities were made.

Although the differcncas of 22.%% 2nd 41.3% are
statisticelly significant to coniirm that the principel
alone did not meke Aecisions.effceting student wel=
fare, discipline and co-curricul-r sctivitics, the
differences of 62.5% and 62,5 in ctudents res~onces,
52.5% ond 65 in the stoff respoiuies are stotistically
significant to coufira that these decizions were made
by the principal an? teacher. ~lone. On the other hand,
the differcnces of 92,4 in the student responses and
?0% and 47.54 in the staff responses are equnlly statis-
tically significant to confirm that the achool prefect
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was not consulted »efore thzgc decisions were taken,
Equqlly important is 100#% sgreement by both st-ff and
student respondents that the student council wos not
congulted before these decisicns were taken, inother
10 egreemcnt by both staff and student respondents
is stotisticellw gsipnificant to conlfirn that the
stuslent did not take thegse decisions 21one, The precee
ding statements therefore support the hypothosis th-t
lnck of student participation in decision-moking con-
tributes to student unrest,
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Table 2.8
24, In which of Tthe followine taingse 2re atudent nllowed o
suggest wnys of improvemunh?

- e B R e 8 s - B e i #
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In toble 2.8, the students and giaff were asked to
indicete gpecific arers the students were allowed to suggest
ways of improvenent by markinz two ranks ("allowed" and "not
allowed") to seven recsponse catcgorics.,

In the a
showed th't the stulcnis were "~llowsd" ©12 suzggest ways
of improvemncnt, Onc¢ hundred per cent (240) oi th: rtudents
respondents and 100:° (40) of th. gtaff indicatcd that
gstudents were "not 2llowed" to su gest waye of improving

food.

re2 of 'food' ne sgtudent and staff respondants
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One hundred per cent responseg by both staff and
students are gignificant statistically to confirm
that students were not allowed to sugrest ways of
improving food.

In the second response category, 70% (168) of
students respondents showed that they were "allowed"
to suggest wrrs of improving games, While 306 (72)
of then ghowed thet they were "not allowed" to
suggest ways of improving games. The difference
between "allowed" and "not allowed" responses 1is
40%. In staff responses, 75% (30) of them indicated
that students were "allowed" to suggest ways of
improving games. While 25% (10) of them said they
were "not asllowed" to 40 so. The difference between
"allowed" end "not allowed" responses is 50%. The
difference of 40% in the students responses and
506 in the staff responses are statistically
significant to confirm that the students were,
"allowed" to supgest ways of improving ganes,

There is 100% agreement by the student and
staff respondents that students were asked to sug-
gest ways of improving clubs. One hundred per
cent agreement is statistically significent %o
confirm that students were allowed to suggest ways
of improving clubs.

In the improvement of school subjects, none
of both student and staff respondents showed that
students were "allowed" to suggest ways of impro-
vement. Rrther 100% of both students and staff
regpondents indicated that students were "not
allowed" to sugiest ways of improvement, One
hundred per cent is significant staiistically to
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confirm that students were "not allowed" to suggest
ways of improving school subjects.

None of both staff and students respondents
indicated that students were "allowed" to suggest
ways of improving students uniform. But 100% of
both staff and students showed that students were
"not allowed" to suggest ways of improving school
uniform. One hundred per cent responscs are signi-
ficant statistically to confirm that students were
"not allowed" to suggest ways of improving school
uniform,

In the improvement of disciplinary problems,
none of the staff and sbtudent respondents showcd
that they were"alloved“to sugrest ways of improving
disciplinary problems. Rather 100% of both staff
and student respondents indicated that students
were "not allowed" to suggest ways of improving
disciplinary problems. One hundred agreement by
both students and staff respondents is gignificant
statistically to confirm that students were "not
allowed" to sugpest ways of improving disciplinary
problems.

Those of the student respondents who showed
that students were "allowed" to suggest ways of
inproving school rules were %3,6%, (80) While
66.,7% (160) of them showed that the students were
"not nllowed" to suggest ways of improving school
rules, Tus Alffecrence is 33.4%. Those of the staff
respondents who showed th-t students were "allowed"
to suggest ways of improving school rules were
37.5% (15). Vhile 62.5% (25) of then shoved thnt
they were "not allowed" to do so.
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The difference is 25%., The differences of 33,4
in the student —espondents and 255 in the staff
respondents confirmed th t students were '"not
allowed"” to suggest vays of improving .school rules.
In the mein, Table 2,8 shows that students
were "allowed" to suggest ways of improving gamus
and clubs, But they were "not 2llowed" to suggest
woys of imrroving food, school subjects, school
uniform, diseciplinary problems nd schrol rulces
which are integr~l part of any school and deal
with arens of particular interest to the students,
Bechus.. the students were not nllowed to sugrest
ways ol inproving the bulk of the specific areas
that affect them directly, the findings in Table
2.8 support the hypothcesis th~t "lack of students
participation in decision-making and problem-solving,
contributes to student unrest in some of the post=
prinary institutions in Benue Plateau State",
Tobles 2,1 to 2.8 deal mrinly with methods
used by the school authorities to decide matters
and solve problcecms in the areas that directly
affect the students in the school., In order to
draw meaningful conclusions on the causes of student
unrest in some of the posgst-primary institutions
in Benue Plateau State, it is importont to deter-
mine what the students would prefer in deciding
matters and solving problems tht affect them direct-
ly. Therefore in Tables 2.9 to 2.12, the students
werc asked to indic~te their preferences in three
ranks ("most preferred","preferred" and "not
preferred at all") to ten stotements.
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Table 2.9

e et Ao WA e

12, In sclecting your lcaders (elass leaders, house

prefects,

rate your preference?

school prefeet, games cnptains), how do you

Responses

Most preferred Preferred

Not preferrcd
at all

Diffe
TONCO

R

| per cent

O

%

o, lper cent

(a) Leaders
should be nond~
nated ond elect-~
ed by the stu-
dents without
any help frou
principal and
teachers

22%

22.9

-

14

5.8

3 1.3

(b) Principal and

teachoers should
palect capable
leaders and
students should
elect from the
liet given by
principal and
teachaors

3.7

14

5.8

217 | 90,5

(¢) Principal
and tenchers
should select
111 the leaders
without the
help of students

i
i

4.

1.7

236 | 98.3

i Taoble 2.9 déals with whot they preferred in selecting
their leaders. Those of them who "most preferred®
that their lenders should be noninated and elected by
the students without any help from principal and
teachers were 92,9% (22%)., While 5.8% (14) of then

. "preferred" it. Those of them who did 'not profer it

; at all" were 1.3% (3).
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The difference between those who "most preferred"
and those wi.o "preferred" is 87..w. ''ne difference
between those whe "most preferred" and those who did
"not prefer at all" is 91.6%. These differences are
statistically significant to ¢ nfirm that students
"mogt preferred’” to nominate and elect their leaders
without any help from principal and teachers,

In the second statencnt, 2.7% (9) of the respon
dents would "most prefer" that "principal and teach-
ers should select canable leaders and students should
elect from the lict given by the principal and
teachers"., Those who would "prefexr " it were 5.8% (14).
While 90.5% (217) wonld "not prefer it at all", The
difference between those whoe "most preferred" and those
who "preferred"” is £6,8%. Waile the differences
between those ' ~ho'moss preferred”" and those who 4id
"not prefer at all" is &4,7%. The differences of 86,8%
and 84,7% ere stritistiecnlly significant to confirm
that students would " 214 prefer at all™ thnt their
lead2ares should be celected by the principal and
teachers.,

In the thizd si.btement, ac respondentc would
"most prefer" ithe principal and teachers to select
nll the leaders without the lhelp or students, 1.7%
(4) of them would "precfer" it, While 98.3% (236)
of them would "not prefer it at all", The difference
of 96.A% between those who “preferred" and those
who did "not prefer ~t 2ll" is statistically signifi-
cant to confirm thot studoents would not at all
prefer the principal arnd teachcrs should select all
their leaders without the help of students,
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13, In discussing problens nffecting student welfare, disce
ipline and c¢o-.curriculnr ~ctivities, how do you rate your
- preference?

Regponae Most preferreﬂlPrererred Not preferredlDiffe-
* nt all | pence

Ho. | % iNo.] % |No. % %
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cipal through i
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Table 2.10 deals with stu’ents preference in
"discussing problems affecting student welfare, disci=
pline and co=-curriculaor ~ctivities", In the first
statenment, 79.2% (221) of the students respondents
indic~ted th~t they "most preferred" th~t "house
prefects should discuss house problems with house
masters", Those of them who "preferred" it were 20,8%
(19). While no respondents 4id "not prefer it at all"
The difference of 58.4% between those who "most
preferred" and those who "preferred" is statistically
gignificont to confirm tht stulents "nost preferred"
it.

In the second statement, 7.5% (18) of them "most
preferred" th~t problems should be discussed during
dining period and decisions reached sent to the
principal/vice principal thriugh the school prefect".
Those who "preferred"” it were 11.3% (27), "hile 8l.2%
(195) of them did "not prefer it at all", The difference
of 73.7% bctween theae who showed that they "most
preferred"” it nd those who did "not prefer it ~t all",
and that between tho2€  who "preferred" and thoée
who did "not preferred at all" is 69,9%. Thesc diffe-
rences nre statisticnlly significant to confirm that
the gtudents 4id "not prefer 2t 2all" th~t problens
should be discuss .d during dining period and decisions
renchcd sent to prinecipnl/vice principnl through the
school prefect.,

The third st-tement shows that 95% (228) of then
would "nost prefer" that stu'ent problems should be
discussed in the student council and council decisions
and suggestions sent to the principal through council
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representatives. Five per cent (12) of then "preferred"
it., While none showed th~t they did "not prefer it

2t 111", The difference betweon those who "most preferred!
and those who "preferred" is 90%. The difference is
significant statistically to confirm that students

would "most prefer" their problens to bo discussed in

the studcent couneil,
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Table 2,11

14, In noking decisions ~flccting student welf-re, Aisci-

pline and co-curricular activities, how do you r~te your

prefercnce?

Responscs

Most preferred

Pveferrch

Not profer-iDiffei
~t all rence

red

o, %

No.f %

Mo,

4

1 % l

(a) Decisions
should be nade
by the prine-
cipal alone

239

99.6

99.2

(b) Decisions
should be

nade by prin-
cipal and
teachers after
alone

!

2X1;

87.9

(¢) Decisions
should be

made by prin-
cipnl and
tenchers after
consulting the
student coun~
cil

228 95

12,5

Q0

{d) Decisions
should be

made by the
gtudents alonce

& ¢

0 i 0

240 |

100

1

!
' 100

i
i

Table 2.1l deals with"naking decisions affecting stu-

dent welfare, discipline and
first statement reveals thot
most prefer" thot decisions
made by the principal nlone.
they"preferred" it were 4% (1),

in the ~bove nreag

co—curricular activities'",

The

no shtudent respondent would

should bhe

Those of then who indicated that
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while 99.6% (23%39) of them aid "not prefer it 2t all",
The differcence of 99.,2% between those who "preferred"
and thoge who Adid "not prefer at 2ll" is statistically
significant to confirm th-t students wonld "not at
all prefer" the principal nlone to nake decisions in
the above areas.

In the second statement, no student respondent
showed that they "most preferred" that "decisions
should be made by principal and teachors alone", Those
who "preferred" werc 12.1% (29)., While 87.9% (211)
of them would not prefer it at 2ll. The Aifference
of 75.8% between those who did "not prefer at all"
and thosc who "preferred" is signiflc-nt statistically
to confirm that students would not =t 211 prefer
deceisions in the 2bove areas to be made by the princ-
ipal and teacher alone.

In the third stotemunt, 95% (228) of the stu-
dent rcspondents showed thot they would "most prefer!
thnt decisions affecting their welfare, discipline
and co=curricular activitics should be made by the
principal and tenchers after consulting the student
council, Five pcr cent (12) of them would "prefer" it,
While none showc? thnt they did '"not prefer it ~t all,"
The difference between those who "most preferred"
and those who "preferred" it is 90%, This difference
is statistic2lly significant to confirm that stu-
dents "most preferred" th~t decisions affeeting
their welfare, discipline and co=curricular acti-
vities should be nade by the principal and gtaff
after consulting the student council.
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Pables 2.9 to 2.11 reveal quite a number of
important facts., In the first place they cle~rly re-
veal thot the students would "nost prefer" the
following things:

(1) To nominate and elect their leaders
without the help of the principnl ~nd
te~chers, This fact is confirmed sta-
tisticnlly by the Jdifference of 87,1%
and 91,6% (Pable 2.9)

(2) That House Prefects should discuss house
problens with House Masters, This is
stotinticolly confirmed by the difference
of 58.4% (Table 2,10)

(3) That Students problens should be discussed
in the stulent council an’ council deecisions
nd sugprestions sent tn the principal
through council represeni~tivess It is also
statistic~lly confirmed by the difference
of 95% and 90%, (Table 2.10)

(4) Teot decisinns shounld be made by the
principal and teachers after consulting
the student council, This is confirmed
statistically by the difference of 95,
(Table 2,11)

Secondly thesc tahles revecl th-{ the stu’ents would
"mot prefer at all" the following things:

(1) That the prinecip2l an? teachers shonld
seleet e~p ble le~ers and students
shouid eleet frown the list given by the
principal an? teachurs, This is confirned
statistically by th. diffeicnces of 84,7% aond
90.5%. (T-ble 2,9)
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(2) That principal ~n? teachors should select
2ll the leaders without the help of stu-
dentes. This is confirmed statistically
by the difference of 96.6%., (Table 2.,9)

(3) Thnt problens should be discussed during dining
period 2nd decisions reached scnt to prine
cipnl/vice principnl through the school prefecte
It is confirmed statistically by the differ-
ences of 73.7% ~ni 69,9%., (T~ble 2.10).

(4) That cecisions should be nade by the
principal alone, It is confirmed statistically
by the difference of 99.6%., (T~ble 2.,10).

(5) That decisions should be nade by the
principal and teach.rs alone, Stotistically
it is confirned by the differonce of 75.8%,
(Table 2.11)

(6) Th~t decisions should be nade by the stu-—
dents 2lone, Statistlicrlly it is confirmed
by the difference of 100%, (Table 2.11).

With the areas of "most" preferences and no

preferences delimited in Tables 2.9 to 2,11, it 1s
clear that the hindrance of students fron toking
part in nominating and electing their lenders, dig-
cusging house problens with their Hruse Masters,
discussing problems in their counecil and the council
being consulted before decisions ~re iinde by the
school authorities, impinges upon their right of
individual choice. Therefore, it ¢ n be concluded
that the responses in Tables 2.9 to 2.1l support the
deduced consequence "th~t if stu’ents 7o not part
icipate in deciding the problems th~t affect then
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directly and in solving then, they do not co-operate
with the school authoritics in nointaining disecipline

in the school.

15, In naking decicsions
do you rate your pref rence in

Table 2,12

Th refore unrest is coused.

nbout ways of inprovinent, how

the following arcas?

Responses Most prefer- Prcferfcﬂ Ed:proferr4 Differ+
red. ed at all, cnce |
(a) Food 240 | 100 o |o 0 0 100
|
(b) Ganes 240 | 100 0 0 0 100
(¢) Clubs 240 | 100 |0 |o 0 0 100
(d) Impro-
vencnt in
school sub- ]
jects 166 | 69.2 74 130,810 0 28,4
|
(e) School |
uniforn 150 62,5 130 12,5 | 60 25 50
(£) Disci=- |
plinary 1
problens 18% | 76.3 |27 [11.3 130 | 12.4 | 65
63.9
(g) School - |
rules 240 | 100 {o o 0 0 100

Table 2.12 deals with students

would "nost

prefercnces in
spaecific areas, In the food aren, 100% (240) students

prefer® to take part in supgesting ways

of improving fcod. 100% resopunses arc

statistically

significant to confirn th-~t the students respondents

most prefer! to participate in

on food,.

'leci'ing improvement
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# In gaunes, 1005 (240) oi the student respondents
tmost prefer" to participate in deciding ways of
inmproving gencs. One iwndred per cent responses are
significanﬁ suetictically vo confirn that the respondents
of all the seheels would prefer to take part in deciding
the way of inpreving :;Pnese.
One hundred vexr eccnt (240) student respondents "most
prefer" to talke paxry in Qéﬁdin; ways of improving clubs
This unaninous prefewrcence shews students support for
continued porticipation in degiding ways of improving
clubs as indiented in Table 2.8,

In the improverent of school subjects, 69.2% (166) of
the student responcents "uost prefer" to take part in
deciding the iamroverient on school subjects. Those of thenm
who "prefcrroed? is were 30,87 (74). The difference of 38.,4%
between "most nucirred" and "preferred" is statistically
gignifican®t to confiim thoet stuldent respondents "most
preferrcd" to purticipote in deeiding inprovenents on school
subjects,

The student rTecpondents who "most preferred” to take
part in deciding woys of inproving school uniforn were 625%s
While 12.,5% (30) of wl.cn preferrced it. Those of them who did

"not prefer" it wewre 25% (50),
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The differcence between "most preferred" ond "preferred"
responsges is 50%, nnd the differcnce between "most pre-
ferred" and "not preferred" is 37.5%.These differcnces
are statistically signific-nt to confirm that student
respondents "most preferrcd" to participate in deciding
improvenent on school uniforns,

In disciplinary problens, 76,3% of thec students
respondents "nost preferred" to participate in deciding
ways of improving disciplin-~ry problems. Those who
"preferred" it were 11.3% (27). While 12,4% (30) did
"not prefer" it. The difference between "most pre-
ferred" and "not preferred" responsecs is 63.9%. These
differences are significont statistically to confirn
that students "most preferred" to perticipate in
deciding ways of improving disciplin~ry problens.

In improving school ruleg, 100% (240) of tho
students "nost preferred” to porticipnie in deciding
ways of improving school rules. 100% responses orc sig-
nificant statistically to confirm that students "nost
preferred" to toke part in deciling ways of improving
school rules,

Table 2,12 reveals thot in the inportint areas
of food, gomes, clubs, inmprovement in school subjcets,
school uniforms, Aisciplin-ry problens, schonl rules,
thot affect the =students irectly, thce studonts preo=-
fewences run counter to wheot normnelly obthingdin the
schools., Sincc these prefcrences of the students
are not considered hy the school guthorities, the
findings in this tnble support the educed consequence
thet "if students do not participate in deciding the
problens that affect then directly ~nd in solving then,
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they do not co-operate with the school authoritics in
maint~ining :liscipline in the school, Therefore unrest
is cnused,”
Having established the are~s of '"nost" preferonces

d no preferences of vuc gtudents in decision-naking
and problen-~-solving, it is necesaary to deternine the
gschool nuthoriticse reasons for not 2llowing the stu-
dents to participate in the ~bove nreas. Te do this
the school authoritics were asked to indicate their
agreencnt in three r-nks ("strongly agreed", "not
quite agreed" and "not agrecd nt 21l1l") to seven state-
nents in Toble 2.13 an” five statencnts in Tble 24
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Table 2.13
16: In areas where stulents are not allowed to suggest ways

of inproven:nts, how to you rate your agreenent?

Responses \Strongly Not quite |[Not ogroediDifferences
opreed bereed at all |
(7o, | - !

| o, ¢ WNo. | % iNos. % %
1 4 1

(2) Students nre i
not competent to i ,
suggest ways of . : | |
improving school ' ' |
subjects

(b) Students are
not noture to know
the cost of food : 0

(e) Stulents do noti !
possess the know- | | ? '
ledge ~bout healthy !
ganes Q | Q5
() The mature ' ' |
professional staff ! [
know what is gocd |
for the students i
|

}. { |

o ! i
i :
|

28 .90 40

under its custody 30 2 1 7.5

i
i

|
(e) Students moy i I
suggest clubs which | |
are cgoinst the re- 4 0
ligious belicfs of | i |
the school or againgt
proper mornal dovclopmwnf E
' T
l

40

() Students aore |
conpetunt to suggest
adequate solution |
to disciplinary { i
problens 29 (72,514 : 10 |7 17.5] 62.6

' : : - : . 55.0
(8) Students nay 1
not suggest rules | i
thnt will n~ke for pro-|
per control and devélop=
- ment of character 0 | 9 12,5 35 87.5 75,0

!
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In the first statenent in Toble 2,13, 65% (26)
of the staff respondents inlicntedl th~t they "strongly
agreed" th~t students were not 2llowed to suspest ways
of inproving school subjcets beecause they were '"not
competent to sugpest ways of improving school subjects",
Fiftecn per cent (6) of them showe. thot they were
"not quite agreed" with this state ent, While 25¢ (8)
of them g21d th-~t they did "not agree ~t 2ll" with the
statewent, The Jifference between those who "strongly
agreed" and those who 1id "not quite agree" is 50K,
While the differcnce between those who "strongly
agreed" and those who 1id '"not agree -t all" is 40%,
The differcnces of 50% and 40% arz statistically sig-
nificant to confirm that staff respondents "strengly
agreed"” th~nt stulents are not conpctent to suggest
ways of inproving schonl subjects.

In thz secondfstatenent, 30% (12) of the staff
regpondents were "not quite agre~d" thot students
were not mature to know the cost of foo'. S:venty
per cent of them Aid "not ~gree at 2ll" with this
statement ané& none of therr Y"strongly agrecd" with
the statement, The difference between those who did
"not ngree at 2ll" and those who Aid "not . ouite agree"
is 4%, The Adifference of 404 is significant statisti-
cally to confirm that staff respondents did "net agree
ot all" th~t stulenis were not nature to know the cost
of fooed.

The stnff respondents showed that they diAq
"not quite ngree" that "student "o not possess the
knowledge about heslthy gones" were 12,56 (5). Wnile
87.5% (35) of then Aid "not agree at ~1ll" tc this
stntement.
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The difference between those who did "not gquite agree"
with the statement and those who did "not at all agree"
ig 75%. This difference is statistically significant to
confirm that staff respondents did "not at all agree"
with the statement.

In the next statement, 75% (30) of the ataff res-
pondents indicated that ''the mature professional staff
know what is good for the students under its custody"
to make students' suggestions necessary. 17.5% (3) of
them did "not gquite agree" with this statement. Wwhile
17.5% (7) of them did "not agrec at all" with the
statement. The difference between those who "strongly
agree'and those who did "not quite agree" is 67.5%.

- While the difference between those who strongly agreed"
and those who 4id "not agree at all" is B7.5%. These
difference are statistically significant to confirm that
staff respondentis "strongly agree" to this statement.
Although the above statement 1s statistically confirmed,

.. 1t must be pointed out here that the majority of 17.5%

(7} staff respondents who did "not agree at all" with the
above statement represent the staff respondents from Jesus
College, Oturkpo. The staff{ respondents in the College
felt that students were mature to suggest ways of
improvement. '

One hundred per cent staff respondents did 'not
agree at all" that "students may suggest clubs which
are against the religious beliefs of the schoel or
against proper moral development of the students." This
figure is statistically significant to confirm that staff
respondents did "not agree at all" to the above statement.
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Scventy two point five per cent (29) «f the staff
regpondents "stror.ly agr«ed" th~t "stu'ents 2re not
compevent tc sungest adequate golutbtion to disciplinary
problens®, While 108 (4) of “hea 1id "nct quitc agroe"
with this staSement. 17.5% (7) adi "net agree at all®
to the above statement. The differcncas of 62.%% and
55% arc statigtically sipnificant to confirm the state~
nent,

In the 1l2st statement, 12.5% (5) of the gtaff
rospondents indicated Sh-4 they Aid "not quite agree
that "students nay not supgest rules that will moke
for propcr control and development cf character",
87.5% (35) of them Aid “not ngree at 211" with this
statencnt. Mone strongly agreed with the ochatement,
The difference of 75% is significant atatistically
to confirm the above statement,
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Table 2,14
17« If student council does not exist, how do you rate your

agreement?

R —————————
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In the ficst statem nt in Toble 2,14, 706 (28)
of the staff respondents showed th-t siulents couneil
did not exist 'n th=ir schools becruse "the students
are not mature to govern thcmselves" 12.% (5) of them
did "not quite aree" with this statemont. While 17,.5%
(7) of them did "not agree at 211" with the st~tcment,
The difference hetween those who "strongly ngreed"
and those who ¢id "not quite agree" is 57.%%, The
differonce Letween those whoe "strungly agreed” and
thosc who did "not agrec at all® is 52,50, The differ-
ences of 57.5% =nd 52,5% are st~tistically sirniiicint
to confirm that staff respondents "sironzly agree" to
thie statcaunt.

Seventy five per cent (BO)of the respondents
"shrongly cgreed" th-t stu’enti cocuncil Aid not exist
in their schools bec~use the "gtudents do not possecs
the knowledge of proper self-gnvernment., 7.5% (3)
of them did not grite agrec" with the statemunt,

While 17.5% (7) of them Aid "no%* a2gree ot 2all" with
the statement. The differences hetween tnnse who
"strongly n2gree" and thosze who 1id "not qniite arrec"
is 67.5.. The dilference 'etween those who "=trengly
agreed" and thogse who adid "ne% ~grec 2t all" ir 57.%.
The diffc.ences are significant stntistieally to
confirm thet the staflff rcaspondents "str ngly soreced"
with the statemcnt.

In the next stoteaent, 100% (40) of the
respondents did "not ~gree ~% all® that stndent
council did not exist in their schnols becnuse
"tenchers do not hrve the timc to meet with the
students in their council”,
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The 100% agrecenent is statis"ically significant to
confirm that the respondents 4did "not axree at 211"
with the statement,

Bighty ner cent (32) of the respondents ":trongly
agreed” thnt student council 4id not exist in thoir
schools bec2use "the school authoritics as nature,
knowlrdgenble adults know whnt 1is good for the students
to n2ke any student council nicessary", Five par cent
(2) aid@ “not quite agree" with the statemcat, Vhile
15% (6) of them did "not azree =t A:l" with the
gtatement, 'The differencc hetween those who "strongly
agreed" and those who did "not quite ngree" is 75%,
While the Jifferencc betwecen those who "strongly
agreed” an? those who dil "not agree ot all" is 65%.
The differences oi 75% and 65% are significnnt
statistically te confirm the abexe thnt sh-ff
respondcnts "strongly acreed" with the above statement,

Finally 12.% (5) of the respendente did"not
quite agree" thnt student council Aifd not exist be-
cause the students who parfticipated in such a
council will use their power agninst othcor students
and even against teachors". 87,5 4Aid "not agree at
all" with the statement, None "etrongly agreed"
with the statement, The difference between those who
did "not quite agree" and those who did "not
agree at all" is 75%, This differecnce is sirnificent
gatatistically to confirm tho* the respond nts 4id
“not agree at all" with the above statem nt,

Tnbles 2.13 and 2.14 h~ve revenled certain
important facts.
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In the first instance, it ¢ n be concluled that the
schocl ~ruthuriti:s "strongly agree” on the fellowing
four things:

(1) Thot stulente =arc 10t compietent to su - gest
ways of improvin; seiool subjcets and there-
fore would nct be allowed to sug-est ways
of imprroving them (Table 2.13),

(2) Thot the naturc, professional, knowledgeable
staff know what s good for the students
under their custodv, Thoreiore students
sug.estions on ways c¢f improvenmcents orve
unnecessary. (Thble 2 13),

(3) That studcnts 27e not competent to suggesth
adequate solutions to discipiin-ry
problims (Table 2.13),

Except Jesus Collese, Oturkpo, the majority
of the stzff resgpcadents of the schools
"sironsly cgreed" with the above statement.

(4) That the stwicvnts are not nature to
govern themsclves ~nil also do not poussgess
the lmowledge 1 proper gelf-governnent.
Table 2.13),

In the second instance, thoese tables show thot the
school authorities did "not agrec 2t all" with six
things:
(1) That stulents are not mature to know the
cost of food, (T~blec 2.13),
(2) That stucdents do not possess thc know-
ledge of healthy ¢ -nes, (Table 2.13).
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(3) Taat stu-ents may susgest clubs which cre
acringt the rclij;ious beliefs of the schogl
or preper naral develapnent of the students,
(?ble 2,13),

(4) T™hat students msy not sugest rulcs that
will make Ior propur contrel ~nd fevelop-
nent of character., (Tmble 2.15).

(5) Th~t stu’onts conneil "id not cxist in thelr
schols hecouse teichers ¢id not have the
time to meet with stulents in thcir council,
(fable 2,14),

(6) That studént counecil Aid not exist boe use
the studonts who participated in such a
council would use their power ag-inst
other students ~nd cven ag-inst teachars,
(T.ble 2.14).

In the first four reasons maintained by the
schoul 2uthoritics for not ailowing stulents to
participate in decisicn-neliing and preblemn-solving
in suggesting ways of improvemcnvs an? orgonising
student gelf-governuent, can de seen snme nf *he
inhorent cwuscs f friction bstween them nd the
stulents, These reasons 2 -¢ authoritorisan in attitudce
ard agree with Hurlock'!s (1967:445) obsurvation that
anthoritarian control is bosed on the belief that
the adults know test ani th~t the adolescents st
subnit to their conuands or face punishaent,

The desire of the students to take part in
decision-making and problcen=sclving as revesled in
Tablee 2.8 to 2.12 on the one hand, 2nd the un-
willingness of the school suthorities to 2l1low then
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to participate an revealed in Tables 2,13 znd 2.14,
on the other handy show that the achool authoritics
and students are moving on dianetriec21lly opposite
directi-rr which genzsratie friction an” unrest. there-
fore, tne findings in ‘Mbdbler 2,1% an? 2.14 support the
hypothesis that ",...1nck of students participation
in decision-moking and nroblem-solving,....contributes
to student unrest in some of the nost-primary insti-
tutions in Benue Plateau Stated,

For students to participate effectively and with
grenter involvement in deciding nnd solving problems
thnt ~ffoet then directly, they nust be well informed
on those matters. The school nuthorities rmust explain
more publicly how decisions are made. The students
too must communicate their feelings 2nd decigions on
matters that affect them to the school authorities,
This c¢oan be achieved through improved communication
which establishes clogencss between the students and
school ~ruthorities ~nd en2bles the scho 1l antheritiis
to lis*en to the st cnts ~nd underatan® what they
are saving. It is peossible that such improved commu-
nicztion may be lnckking as student participntion in
decision--making ond problem-solving is loecking,

What the effect of lack of communicntion will be on
the schocl will be known by testing the next sube-
hypothcsis.
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SUB=-HYPOTHESIS (3) _
"eees lack of easy flow of informétion hetween the
school authorities and students .... contributes to

student unrest in some of the post~vp~imary inatitutions
in Benue Platean State.M

DEDUCED_CONSEQUENCE

"That when students do not obtain information easily
from or give information freely ito school authorities on
matters affecting them, rumours increase and unrest may

be caused."

To test part of the ahove hypothesis and deduced

| consequence, atiention was paid to the following specific

areas: B _ _

(1) The different channels through which studentsg
obtained information from the schocol authorities,
Table 3.1.

(2) The methods used by the students to communicate
thelr suggestions to the school authorities.
Table 3.2. '

(3) How easily the students obtained information
from the school authoritier., Table 3.3,

In order to determine the methcl. —»7:z2 '» z2rmunication
in the schools, both staff and student regpondents were asked
in Tebles 3.1 and 3.2 to indicate fthe ircgucucy or the use
of the different communication methods by marking "frequently
used", "least freguently used" and "not used at all" to ten
response categorlies. In Table 3.5., student respon-
dents were asked to indicate how easily they obtain
information from the school authorities in the arears
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that affect them directly by marking three response
categorics "easily", "fairly ensily" and "with dAiffi-
culty”.

Table 3.1.

22, In giving inform~tion to the students by the school
authorities, how do you rate the different mncthods used
in your school?

Responses Fquu ntly st frequunt-'Nut used ot
é¥ used . all
Stu- Stal Btoll | Btu- Btalt
dents dents , dents .
No. 0. % Noe |® MOe! B . NOo )
(n) Principal! ool ! P
announcenent | 240 100 40;00,0 0O ;010! 0iD;j01}]0
H 1] 1 ¥
(b) School F \ ! ! i :
prefect's ; | | o u
announcemnent 79 34. 7 17 151160, 29 (72.; 10 b, § 4 10
I Y
(¢) Principal‘g , [ ? Voo |
written infor- : ; [ |
mation on 59 b#. a 2(% 181175.’32'80 ] 0Ol0og0 10
bulletin borrd) 6 Y L
(d) Reports | Poq ; : ‘ : -T:
from mcmbers i ! - l : ’
of students v ] S
council l 0 lolo | 0 26(10.'4 110 214 qg.‘ 36] 90
J ' i { i 4 H -
(e¢) Armoun~ I [ | o i
cement by | . f _ ' , i \
class teoache I i | I :
ors | 0 |00 O 210|87,30175 320 ;12,.j 10!25
: ! LD . | i 24 1
In Table 3,1, one of the chonnels of giving in-

formotion by ¢t

wns the princi

he
pal's

school avthoriti.

3 to the

students
announcenent during assembly hnll,
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There 1s 100% agreement by both staff and students
that "principal's announcement" was "frequently used®.
One hundred per cent is significant statistically to
confirm that principal's announce..... was "ficquently
used",

In the second response category, 34.9% (79) of
student and 17.5% (7)of staff respondents indicated
that "school prefect's annouvncement in the dining hall
was "frequently used". 8ixty point nine per cent (161)
of the student and 72.5% (29) of staff respondents
showed that it was "least frequently used". While 4.2%
(10) of student and 10% (4) of staff respondents showed
that it was '"not used at all"”. The differences between
the responses on "frequently used" and"least frequently
used" are 26% in student and 56% in staff responses.
The differences between the responses on "least
frequently uscd" and "not used at all" are 56.7% in
student and 62.5% in staff resnonses. These differencea
are significant statistically to confirm that "school
prefect's announcement in the dining hall" was "least
frequently used".

In the third response category, 24.6% (59) of the
student and 20% (8) of staff rospinlints chowcé
that the principal's written information on the
bulletin board was “"frequently uscd’e ugeventy-five
point four per cent (181) of the student and 80% (32)
of the staff réspondents indicated that 1t was
“Jeast frequently used". While none showed that it
was "not used at all". The differences between the
response on “frequently used" end "least frequently
used" are 50,8% in the student and 60% in the staff
resgponses. These differences are statistically
significant to confirm that "principal's written
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infornation on the bullctin beoard was "least frequently
used@", But the 24.6% (59) shown in the "frequently uscd"
colunmn reprcsents the respenses from Governnent Sccon-
dary school, Kuru and Holy Rosary Tecachers College,
Adoka, where the student réspondents indicated that
principal's written inform~tion on the bulletin bonrd was
"frequently used”,

In the use of reports from the menbers of students
councll as a nethod of giving informntion to students,
no staff or students respondents showed that it was
"frequently used", Rather 10,86 (26) of the student
and 106 (4) of the staff respondents indic~ted that it
was "least frequently used", Eighty-ninc point two per
cent (214) of the student and 90% (36) of the staff
respondents indicnted that it wns "not used ot all",
The differences of 78,4% in student oand 80¥ in the
stnff responses are stntistically significant to confirm
that "reports fron menbers of studcnt council" was "not
used at all", This response confirms the findings in
Table 2.3 where 82,%/student and 85% of staff Jof
respondents showed that student council dAid not exist,
The 10.,8% (26) student and 10% (4) staff responscs
repres.nt the resronses from Jesus College, Oturkpo,
where student council wns cstablished, The indication
that reports from the nembers of student council was
"lcast frequently uscd" in Table 3.1, agrees with the
¢xplanatory notc attached to almost every stulent
response that the council net "only once a ycar®,

While 89.2% (214) student responses in the "not
used at all" colunmn in Tadle 3.1, agrecs with the
informntion on Table 2.3 which shows thot students
council did not exist in thc other seven schools.
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No respondents both staff and students, in the
last response category, showed thot announccenent by
class tenchers was "frequently uscd", Rather 87,5%
(210) of the student and 75% (30) of the staff respon-
dents showe that it was "least frequently used"., While
12.5% (30) of the stulcnt 2nd 256 (10) of the staff
respondents showed thnt it w2s "not used at all®,

The Aifferences of 72% in the student response
and 50% in the staff respnscs are significant statis-
tienlly to coenfirm thot clasgs teachers announcenent
was "least frequently used",

Table 3,1 thereforc reveals the following in-
portant facts:

(1) Principal's announcenent during assenbly
period wos the only "frequently uscA" channecl
of giving infornation to the students by
the school authoritics,

While

(2) Schocl prefect's announcencnt in the dining
hall,

(3) Announcenont by the class tenchers,

(4) Bxeccpt in Grvornnent Scee nlary School, Kuru
and Holy Resary Teachers College, Adeoka,
principal's written infornntion on the
bulletin board, were "least frequently
used" chonnels,

(5) Reports fronmmbers of student council was

*not used at 2all",

The use of principalts ann-uncenent as the only
"frequently used" nethod im giving infornotion to
students on natters th~t affected then directly, is

not good encugh.
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The fact thnt three of th. above okanncls are "least
frequently used" and one © "not uged at all" is equally
not good and do€s not 21low casy flow of infornation
fron the school authoritics te the students. Therefore,
the findings revealed in Table 3,1 supnport the sub-
hypoth..sis that "...1lck of casy flow of infornaticn
between the sch-ol authoriti s n? the stulents, seseee
contributes to student unrcst in sonc of the pgst-
prinary institutions in Benue Plateau State", Canscequently,
"when stulents do not obtain infornntion cosily frone.ee.
school cuthorities on natters affecting then, rum- urs
incrensc and unrest results",
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23, In suggosting ways of immoving facilities, teaoching staff,

disciplinary matters, staff-student relationship, how do you rate
the methods used by students in yowrr school?
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In the first response category in Table 3.2, no
staff or student respondents indicated that sending
representatives of student council to school autho-
rities was "frequently used". 1C.:% (2C) .7 lle stu~
dent respondents and 10% (4) of the staff respondents
showed that it was "least frequently usc.'. B89.6%
(215) of the students and 90% (36) of the shaff res-
pondenta indicated that it was "not used at all". The
differences o 79.2% in the student responses and 820%
in the staff responses are statistically signiTicant
to confirm that it was "not used at all".

In the second response category, 61.7% (148)
of the studen® and 76% (30) of the staff respondents
showed that writing an unsigned comments on the
blackboard or sending unsigned letters to school
authorities was "freuqgnely used"”. Point eight per cent
(2) of the students and 5% (2) of the staff respon-
dents showed that it was "least frequently uvsed".
While 37.5% (90) student and 20% (8) of staff res-
pondents indicated that it was "not used at all",
The differences between "freguently used" and "least
frequently used" are 60.9% in the students responses
and 70% in the staff responses. The 4iffearenreg
between "frecw ntly used"” and "not used at all" are
24.1% in the student responses and 557 ‘= ** = siaff
responses. The differences are statistically
significant to confirm that students frequently write
unsigned c~—cnts on the blackboard or send unsigned
letters to the school authorities.

No staff or student respondents showed that
going to school authorities as a group by students was
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"frequently used". But 25.8% (62) student and 15% (6)
gtaff respondents showed that it was "least frequently
used". While 74.2% (178) student and 85% (34) staff
respondents showed that it was '"mot used at all". The
differences of 4B.4% in student responses and 70% in
staff regponses are statistically significant to confirm
that students going to scheool authorities as a group was
"not used at all". '

In the fourth response category, 100% (240) of the
student and 100% (40) of staff respondents indicated
that sending school prefect to the school authorities
to put across their suggestions was "frequently used",
None of them showed that it was "least freguently
used” or ot used at all". 100% is statistically
gignificant to confirm it was "frequently used".

The last response category showed that 37.9%
(91) of the student respondents showed that students
sending clasgs or Houae leaders to school authorities
~wag "fregquently used". Those of them who indicated
'that it was "least frequently used" were 58.8% (141).
While 3.3% (8) of them showed that it was '"not
uged at 211". The difference between "frequently used”
and "least frequently used" is 20.4% and the difference
between "least freguently ussd" and "not used at all"
is 55.5%. In the starf responses 10 of them said that
it was "frequently used" and 20 of them said 1t was
"least frequently used." While 10 of their respondents
showed that it was "not used at all". The differences
in the staff responses calculated in x© to 5.01 is
statistically significaent at 0,08
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levels to confirn that it was "least frequently used"s
Table 3.2 reveals certain inportant facts:
(1) The two "frequently used" channcls by the
students are:
(n) Sending the school prefeect to school
authoritics and
(b) Writing unsigned conrents on black-
brard anl unsigned letters t. schuol
authorities.
(2) Sending eclass 2nd house lealers to schoul
authorities 1s "least froquently used”,
While

(3) The channels "not used At 2ll" are:

(o) Sending student council represen-
tatives to schocl nuthoritics.
This foct here confirns the finding
in Tablc l.3. that students council
did not exist ig:E%; schools,

(b) Stu’'ents geing t. school nuthroties
a8 A groupe.

It can be clearly seen that one of the "froquently
used channel - sen'ing the scho 1 prefeet to school
authorities -~ nay be considered ~s o positive neans of
comnunication, It is p sitive in the sense thnt it is
a direct way of conmunication in which the schaol
prefect engaged in a direct face toc facc discussion of
the problens with the school authoritics. Thus it
enabled the scho 1l prefect and the schcol authorities
to understand each other, But as the only "frequently
used” positive channel of comnunication, it is not
good cnough to nike for free and easy flow of inforna-
tion fren the students to the schoovl authoritics.
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The method of sending school prefect to the sch ol
authorities is anothesr way of looking at the ch~nnel
of communication treated in Tnble 3.1l. The enphasis
here is on the rigid one-way of connunication which
does not 211low easy flow of inforn~tion fron the stu-
dents to the schuol authorities.

The other "frequently used" channel - writing
unsigned comnents and letters to school ~utheritics -
nay be crnsidercd as a negative neans of connunication.
Negative in the sensc thot it is not direct face to
face neans of communicntion an! gso did not enable the
stul’ent and scho:l authorities to understond each
other, It was a channel which developoed as a msult
of lack of easy and frec flow of infernntion between
the students and the schocl authoritics. Therefore it
can be concluded that the findings in Table 3.2
supports the sub-hypothesis that ",..lack of casy
flow of inform~ti n between the school ~utheritics
and th: students,...contributes to stu’ent unrest in
s ne of the post-prinary instituti ns in Benue Platecu
Statc." Consvquuntly, "when students Jo not obtain
inforn~tion casily fron or give inforn-~tion froeely to
schocl autheorities on matters 2ffeeting then, runours
incrense and unrest results”,
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Table 3.5

17. Students get informaticn from school authorities

on improvements or other matters weleoulng them:

NUMBER OF i
RESPONSES STUDENT PER  CENT DIFFERKNCE
RESPONDENTS |
a) RBasily 5 i 2.1
b) Pairly ! p
easlly 40 16.7 79.1
¢) With t {'
TOTAL | 240 b 100 |

In the first rosponse category, 2.1% (8) of the
student respondents showed that information was got
"saaily" from the school authorities. 16.7% (40) of
them showed that it was got "fairly easily”. And 81.2%
(196) of them indicated that it was got "with
difficulty”., The differences beitween the resgponses
CMepgily" and "with difficulty' is 79.1%. The difference
between the responscs "fairly easily" and "with difficulty"
is 64.5%. These differences are sijnificant statistically

- %o confirm that student got information "with difficulty"

from the school authorities. These dlfferences
agree with the findings in Table 2.1 whexre 100% of
both staff and student respendents showed that the
Principal's asnnouncement dnring assembly hall

was the only "frequenily us.d” charnnel of giving
information to students by the school authorities.
Therefore the findings in Teble 3,3 supporis the
sub-hypothesis that w,.. ~ack of easy flow of infor-
“mation between the school autioritics and students,
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~ss contributes to student unrest in some of the post-
primary institutions in Benue Plateau State." Conse-
quently, "when students do not obtain information
easily (as shown in Table 3.1 and 3.3) from »nr give
information freely to the school authorities (as re-
vealed in Teble 3.2) on matters aftecting them, remours
increase and unrest may be caused."

Because of lack of easy flow of information
between the school authorities and the students, the
staff may not understand the problems of the students
and the students may not have the opportunity of
revealing their feelings and difficulties to the
staff, This state of affair gives rise to unfavourable
relationship between the staff and students. Such
unfavourable relationship may have adverse effects on
the running of the school.

SUB-HYPOTHESIS (4)

", ... unfavourable relatiocnship between the staff
and students .... contributes to student unrest in some
of the post-primary institutions in Benue Plateau

State. ™

DEDUCED CONSEQUENCE:

"That when unfavourable relationship exists
between the staff and students, the staff may not
understand students problems and thus conflict may occur."”

To test this part of the hypothesis, attention was
paid to four specific areas:
(1) Students visit to House Masters/Matrons homes
(Table 4.1 - 4.2)
(2) Teachers participation in games and clubs.
(Table 4.3).



120

(3) Teachers treatment of students in the

classroom. (T ble 4.4),

(4) Te~chers supervision nnd participntien in
students dining activitics. (Tble 4.5).

Table 4,1

7« Docs your House Moster/Matrons invite members of
his/her house to his/hcr home after school hours to
discugs studcnts problens?

Responses Number of Respon-| Diffc-
dents | Per cont Tencoe
Students |Staff Stu- | Staff|Stu- |[Staff
dents dents
Yes L_ 4% 8 17.9 | 20
No | 197 %2 82,1 | 80 [64.2 |60
TOTAL | 260 | 40 [ 100 ! 00|
— 1 -t
In Table 4,1, the firet response cntegory shows

that 17.9% (43) of the stud:onts

Mosters/Matrons invited menmb prs

(32) of the

rence of 64,24 in student recs
responses are significant statistically t.

nonses

respondents and 204
(8) of the staff respondonts indic~te@ th-t House

f their Hous.s to
their homcs nfttr chool hnurs %o discuss students
problems, 82,17, of the students respondents, and 80%
atﬁff respondentg showéd theat stidents
were not invited by House Masters/Mntpons, The diffe-

that House Masters/Matrons did not invite members
In no schoel did the
majority of the respondents indicate that students

of their houses to their h.

nes,

and 60% in staff
confirm
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vere invited by the House Masters/M trons. Thurefore
the 17.9% (43) responses regcistered in the 'Yog!

column may represent a few of the House Mnsters/Mrtrons
who had done so.

8, If your House Master/Matron do.s not invite menbers

of his/her house tov his/her home, would you like to
visit hin/her to discuss some of your problems?

Responses |Numbcr of students| Per cent %Differcncc
respondents |
(a) Yos 240 ' 100 L
(b) Mo 0 K T 100
TOTAL 240 t 100 :

{rwo)
Table 4,2 shows that 100%,of the student respond-

ents indicated that they would likce to visit their
House Master/Matrons t~ discuss s me of their problens,
No student respondents showed thnt they would not like
to do so. 1006 is statistically significant to confirm
that students would like t wvisit their House Mnsters/
Matrons to discuss srme of their problens,

The facts revenlcd in T-bles 4,1 nnd 4,2 have two

implications;

(1) The fact thnt Housec Masters/Matrons do not
invite students t- thelr homcs to discuss
gone of their problens, as revealed in
Tablc 4,1, ncans than they do not upder-
stand somc of the students prublens.
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(2) The desire of the students to visit their
House Masters/Matrons to discuss some of
their problems, as revealed by Table 4.2,

shows that the students want warmer
treatment from their teachers than they
received from them.

Because students did not get warmer treatment from their
House Masters/Matrons, they developed negative attitude
towards them and did not identify with them. In fact some
of their rebellion in school was the result of thwarted
love. Therefore the findinge in Tables 4.1 and 4.2
support the sub-hypothesis that "unfavourable relation-
ship between the staff and students may contributes to
student unrest in some of the post-primary institutions

in Benue Plateau State". Consequently, "when unfavourable
relationship exists between the staff and students, the
staff does not understand students problems and thus
conflict may occur."”

Table 4,3
18, Teachers participation in games and clubs is:

gg‘:ggg L PER CENT | DIFFERENCE
— Stu- Tatarr | Sou [atare| 500 | stars
(a) Good 29 10 12.1 95
%) Twrhy 1 e 30 | 75,4 | 75 | 63.3| 80
(e) Poor ! 30 0 13,6 0 62.9
TOTAL 240 40 100 100




123

In Table 4.3, 12.1% (29) of the student respon-
dunts, 25% (10) of staff respondents showed that te-ch-
crs participnation in gon.s was "good", Scventy five
peint four per cent (181) of the students respondents,
2% (30) of the staff respondents showed thot it wes
"fairly good", Whiie 12.,5% (30) of tho students and
no staff respondents showed that it wns “poor', The
differcnce of 63.%% in student responsecs, 50% in staff
responses between "“zood" and "fairly grod", 62.9%
in students responses between "fairly g 4" =2nd "poor"
are statistic~lly significant to confirm that tench-
ers participntion in gancs dnd elubs was "fairly ;. od',
Pwelve point nne p.r cent in the student responses and
25% in the teachers response which show that tenchers
participation was "gosd" reprcsent the majority
response froa Teachers College, Gindiri where it was
indicnted that teachers participntion in games and
clubs was "g-.od",

During periods of games and clubs tenchers con
establish favourable relati-nghip with the gtudents
and understand some of their problems better, But
since teach rs participrtion in th.ose two important
areas is only "fairly g od" in se¢ven of the schonls
studied, their understanding of the studcnts prob-
lems will not be thorough eniugh to win their
confidence and at th: same time detect s me of the
signs that may lead to unrest. Thorcefcore the find-
ings revealc? in Tnble 4.7 supp vt the sub=hypothesis
that "...unfavour~ble rel-tionship between the staff
and students,..contributes to student unrest in sone
post=-primary institutions in Bcenue Plateau State",
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Taple 4.4

19, MTeachers treatment of students 1in the classroom is:

Rﬁg%gggEggﬂ PER CENT DIFFEKENCE
REBFOHERD STUDENTS | STUDENTS STUDENTS
a) Impartial 64 26.7
b) Fairly
Impartial 157 87 20.3
¢c) Partial 39 16,3 40.7
TOTAL 240 { 100

The first response category in Table 4.4 shows that
26,7% (64) of the s tudent respondents indicated that
teachers treatment of students in the classroom was
impartial. Fifty-seven per cent (137) of them showed
that 1t was "fairly impartial", Wwhile 16.3% (39) of
them showed that it was "partial", The difference
between "fairly partial”™ and "impartial responses is
20.3%. The difference between "fairly impartial” and
"partial" responses is 40.7%. These differences 20.3%

and 40.7% are significant atatistically to confirm that
teachers treatment of students in the classroom is
"fairly impertial". Twenty-six point scven per cent
(64) of the student responsecs represcnt the majority
where 93.3% (28) of the respondents indicatc that
teachers treatment of students in the classroom was

“impartial", The rest of students responscs represent
the few impartial teachers spreand throughout the rest

of the other seven schools.
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While 16.3% (39) of the stulent responses which showed
that teachurs treatment of students in the classroon
was "poor" may represcent the cther teachers who night
have been partial in their trentnent of stulents
throughout the cisht schools.

The ide~l thing in staff-student releti nship in
the classroom is thnt te~ch.rs treatment of students
should be ¢ npletely inpartial for the teachers to
win the confidence of the student: and nininise con-
flict in the classroom, Because the ideal Aid not
obtain in most of the schools being studied, the data
revenled by Toble 4,4 support the hypethesis that
"esssunfavourable relationship between the staff
and students.... contributes to stutent unrcst in
some - f the post=primary instituti ns in Benue Plateau
State"., Censeguuntly "when unf-vourable rel-tionship
exists between the staff and stu’ents, the staff does
not understand student problems and thus conflict nu%j
occur ",

Tnble 4,
25« Tcachers suppervise students food ~nd ecat with them
in students dining hall.,

6
Responscs MTunbor ol — Per cent | DilTcrence
Responflents
Stu- |Stall Sfuaj Starr | Stu~| BTarT
dents ' ents dent
a) Often 0 0 0 0 0
casiono iy O 0 i O O 0
4
(C) Not at al 240 | 40 100 100 |, 100 100
TOTAL 240 | 40, 100 |
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In Table 4.5, 100% of the staff and student
respondents showed that teachers did not supervise
students food and eat with them n the students dining
hall. One hundred per cent is statistically signifi-
cant to confirm that teachers did not supervise stu-
dents food and eat with them in their dining hall.

The dining hall is the students daily meeting point and
lack of teachers contact with the cross section of

the students in the dining hall rubbed them the good
opportunity of knowing the students better and knowing
some of the problems the students were faced with in

the dining hall. Therefore when revolts brew, the staff
did not know it till it finally exploded.

The data revealed in Table 4.5, therefore,
supports the sub-hypothesis that ".... unfavourable
relationship between staff and students .... contributes
to student unrest in some of the post-primary
institutions in Benue Plateau State". Consequently
""when unfavourable relationship exists between the
staff and students, the staff does not understand
student problems and thus conflict may occur'".
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Sub-Hypothesis b:

1]

«++ inadequate teaching stail and material
facilities, .... may contribute to student unrest in some
of the post-primary institutions in Benue Plateau State'.

Deduced Conseguence:
"That when teaching staff and material facilities

are inadequate, unrest may result".

To test the above sub-~hypothesis and deduced
consequence, the staff and student respondents were
asked to indicate the adequacy or inadequacy of
teaching staff and material facilities by making two
categories of responses ("adequate" and "inadequate")

to the following areas shown in Table b.1.

(a) Dormitory accommodation,
(b) Games equipment.

(¢) Teaching staff.

(d) Classroom accommodation.
(e) Feeding facilities.

(£f) Medical facilities.
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Table E.ﬂ

16, In couporing your sclool with nearby schools or
otl.cr schools you kmow, how deves your school
conpexe with other schools in the supply cof
facilitics?
p.deguatc Inadequate pifforence
Responscs

_StuduntsiStaff Btudents Staff

Btudents Staff

n : ;
Nos| % 'Nos % INo.| % MNo.l%|Por cent
I i
(2) Dormdtor ) SO T |
accoraedation89 P'?-1 :12 30 ;151 62,9 28|70 25.,8| 40
Il - i T _l ¥
| i E f
(b) Garcco L < 3 % !
eqQuipii.iy 80 3343 10 125 [160166.7 30(75 33.4 | 50
—T "_ i
(¢) Yooching } I ‘ ; ;
sGaft 'o: o !ojo tea0l100 | 40{100 loo | 100
N k 1 T
(a) Classroun | 3 | !
cecomoda . | } | : j + !
~iion 234 974539 57.3 6] 2.5 1} 2595 | 95
! f E ! !
(¢) Feecding [ ; | : f i
focilities Of 0 820 p40 100 §32 80 1100 60
Ve 4 1
! A TR i ]
(£) Medical | TR S
frollitics |30 [12.5! 6 (15 P10 87.534] 85 (75 | 70
In: tle first responsc cntcgcky, "dorritory g

accomn:odation", 37.1% (89) of the student respondents

indicated that dormitory acconrodation was

}tadequate“
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Those of thicu who showed that it was "inndequatd" were
6240 (151)s The Cifference is 25.8%. Sonc of the stoff
respondents, 30% (12), showed that dorritory acconno
~dotion was "adequate". While 70% (28) of then
indicated that it was "inadequate". The difference is
40% . The diffcercnce of 25.8% in the student and 40%
in the stafl respondents arc statistically significant
to coufirn that dornitory acconnodation was “inadequate"
It nust bo pointed out lwre that the greater part of
37155 (£9) studient ond 30% (12) staff responses in
"adequate" colwmn represent the responses fron Govern
-nent Sceondary Schocl, ¥uru and Holy Rousary Teachers
Collepe, 4coka wiere the respondents indicated that
dornitory accoumcdation was adequate.

In the sccend rerousce category, 33.3% (80)
student rcespondents shoucd that gancs equipnent was
"adequate™ in their scloolse vWhilé 6647% (160) of the
respondents showed that it wes "inadequatce". The
diffcrence is 33.4%, Those of tle sthff rcespondents
who showed that zuaes cquipient was "adcequate" were
25% (10). Wrilc 75% (30) of then shewed that it was
"inadeguaic", Tie diffurcnce is 50%. The differcnces

of 33449 in student and 50% in staff rosponses arc
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sbatisvically significant to confirm that gancs

oquipzﬁnqwaru "inadeguate” in the schools.

Onc Jundred per cont (240) of the student
respondcents and 100% (40) of staff respondents
indicatced that Geoaching staff was "inodequate". While
nonce of the respondenta botli staff and students showed
that toeoching stbaflf was "adequate". Therefore 100% is
stabistically significant to confirm that teaching
staff woes "inadequate! in all the schools.

1n tle classroem accoumodation, 97.5% (234) of

$he sbudent rospondents and 97.5% (39) of the staff

reapondcents showed that classroon acconnodation was
Hadoquate®. Vhile 2.5% (6) of the student respondents
ant 2.5% (1) of the staff respondents indicated that
it woa Tinoadeouate". The difference of 95% in both
staff rnd ghudont responscs is stabvistically signifi-—

sont to confirn that classroor accommodation was
adequate in oll the schicola. |

In tLko food arca, 100% (240Q) of the student

respondents showed thot foeoding foeilitics were "ine

adoouote?, Thile 20% (8) of the staff respondents
showod that tiey were "adequate", Those of them who
showed Ghol they were "“inadequate" were 80% (3%2). The

dirfercnce of 60% in the staff responses and 100% in
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he student rosponscs are statistically significant to
confirn {lat fouling facilitics were "inadequate" in
all ©lc sciwolse
In tlic lnst responsc category, 12.5% (30) of the
studcay respondents indieated thot nedical facilitics
werc "adeauate", Widle 87.5% (210) of thienm showed that
thoy wexrc "inadequate"e Tl differcnce is 75%. Fiftcen
per cent (G) oi tlc staff respondents showed that they
were adequatce hile 85% (34) of 1 dicated that
they verc "inadequate". The differcnce is 70%. There -
fore the difforences cof 75% in the student responscs
and 7005 in the staff recsponscs showed that nedical
facilitivs were "inadcequatee™
Yo findings shown in Table 5.1 pagejag elearly

indicate that the supply of dormitory acconnodation,
ganes cquipnent, tecaching staff, feeding and nedical
focilitics werc inadequate and therefore support the
sub=hypothesis thot “.., inadequate teaching staff
and natericl facilitics, eee contribute to student
unrest in sone of tle post=-prinary institutions in

Benue Plateau State”,
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Teble 6.1

The firdings in Tables 1.1 to Table 5.1 have
confirned wat cerbtain aduinistrative factors
contributod to student unrcst in post-prinery schools
in Benue Platcau Stotece In Table 6.1 the respondents
were asked to indieate the order in which they
considered tleosce different factors contributed to
student varcst by rariing tlrce ranks “nost inportant
contriluting focetor", "on inportant contributing
factor" cnd'™ot o contributing factor" to five

respense coberorics,



2.

133

How would you rate the causes of demonstration in your school?

Respongzos

:

ost important
ontributing factor contributinr facton

An import

ant

~inz factor

Students

Staff

Students

Staf?

Students Staff

|

|

Tot a contribug-]

No. %

L

! No,

%

No. %

; f No. %

No.
Y

(a)

Failure by the I

achool authoritios
to pive students |
information on
matters affectins
them

1

]
|

191 }79.5’

11 P7.5

40 [16.7

(b)

Failure by the
school authorities
to consult stud
-onts bofore
takins decisions
on mattors affcet
~ins them

143 159.6

95 |39.6

Son) E———

.8 85

(o)

Failure by the

school authorities
to allow studonts
take part in

makin~ suzrostions
and discussine wvayd
of improvins their

wel fare, diseipling

and gow-curricular
activities

i,_
160 i66.7

i

— —

25

40 100

———
- — - —

(a)

Failure by the
gchool authoritiocs
to supply noce-
spary facilitios
and teachins staff

|
P22 52.5

1
I

e

e s e———

\

1
]

'39 pT1.5 18 I?.S

|
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Mogt important An important contri| Neta contributiné
Responacs Contributing factpr <butine factor = factor
Students Staff Studonts Staff Stua 1ts | Staff
No.} o ]lllo. % No.! % |No.|% Wo. No.|%
(e) Poor rolation ; 1 ) ’
ship betwoon 40 16.7 \0 o 126 {52.5 |0 |o T4 130.8 | 40 |100
staff and 1
studonts ' |
i {
-1

Whon roting

79455 (191) of tle students respondents showed that

n"failure

infornmation

Ly the school

on natters

inportrnt contributing

authoritics to give students

affecting then" was a "nost

the couscs of denonstraticn in schools

factor". Thosc of then who said

thot it was Jjust "an inportant contributing factor”
were 16.7% (40)s Jhile 3.8% (9) of then indicated that
it was "not a contributing factor", The diffcrence
between "most iuporboant contribmuting factor® and "an
inportont contributing facteor" responsce is 62.8%, The
Aifference bebwoen "nost inportant contributing factor”
and “not 2 contributing factor® responses is 75.7%e
These differcnces agree with the previous student
responsces in Table 2.2 page 62 where 100% rcespondents
showed that the "frequently used" channel of obtaining

infornation fron the scliool authoritics was "principal's

announcenent during asscnbly hall®, They also agree
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witl the students respensces in Table 2,3 page 63
where 81.2% of tlen showed that "students get inforn -
ation fron sclcol anthoritics on inpravcmon#s or

other natters affceting then with difficulty"; ‘
Foer studcents responscs in Table 6.1, thercfore,

the dAifforcnces of 62.8% and 75,7% are statistically

significoant to support tle sub-hypothicsis that "lack

of casy flov of informnation between the school

authoritics =~nd studonts contributes to student unrest",
But in tle stoff responses, 2?.5}(41) of the staff

respondents showed that "failure by school authoritics

to give students infornation easily on natters affccting

then" was a "nost inportant contributing factor". Those

of then who showed that it was Jjust "an inportant con-

~Hributing factor" were 12,5% (5). While 60% (24) of

then showed that it was "not a contributing factor'.

The <¢iffercnee between "not a contributing factor" and

"nost iuportent contributing fretor" is 32.5%. The

diffcrenee between "not o contributing factor" and

"an inportont contributing factor" is 47.5%. These

differences arc st%&sticully significant to confimm

thiet "failure by the schoel authoritics to give students

infornation on notters affucting then® is "not o

contributing foctor". The staff respcensc to this
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stovonent aoes not suppert tle sub-kypothesis that
"lack ¢ cosy flow of informatiun betwien the school

auclwcritics ond students contributes to studoent unrost

1
L

-~

Buy Ll gtalf resporsc o the 2beve statenent is
not conruent witl. tleir respense in Teable 2.1 page
61 vaere 1005 of their rospondents showed that the
only "ficquently uscd® channcl ¢f giving information
to tle studunts by tlw sehcol autheritics was “princi-—
pnlis annovnecrent during asserbly hall®. They
indieclod in the swie toble that the other channcls,
tiwe uwze of bulletin board, anncuncencnt by class tcach.
sore oad gelwol prefeet were "least frequently uscd".
Midle reports fron renbers of student council was "not
uscd. at all",
The dnplication of the staff responsc to this
gtotonent in Table 6,1 is that the seheol authoritics
dafa not o sonc of tle causces of student unrest in
tlcir sehooliie --8 long o8 this knowledge of the inpore
tanec of invroving the rethods of ccrnrunication is
lacking, the selcol cuthoritics will not nake efforts
to inprove the rethods of cormuricaticn in the school
and. gbudent uwnrest will continue.

In tiw sucond responsc category, 59.6% (143) of
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.

the studen® respondeuts indicated that "failure by tlhe
scihiovl cutloritiice Yo consult stulents beforce teking
deeisions cn notters arfeeting then is 2 "nost inpor-
tent contriluting foetor®, These of then who said it
was "o drmortont cortributing factor" were 39.6%
(05)« Tie diffurcence between the Ynost inportent

contrituting Laecter” cnd "an inportant contributing

factur? rcsvénsco i

20%. Thosc of the student res-—

s

£

poitdents vie soid that "failurce by the schocl authori-

tics te consult students beforce taking decision on
natters afliceting then" is "net 2 contributing factor”
were <80 (2). The differcence between responses on
o8t inportant conbtributing factor® and Ynet a contri-
butins foetor" is 58.8%. The differences of 20% and
58,30 cre siguificnut statistieclly te support the
above stateiwents These responscs arc consistent with
the previcus responscs in Table 2.5 page 66 where
96.%Zof ol stulent respondents showed that the sclwool
proefeet wos nov consulted by the schocl authorities
before decisicas affceting students were nade. In the
gone toble 100% of tho student respondents also showed
that the student council was not consulted. Therefore
the studouts responses to this statcnent in Table 6471

ere stotistically significant to support the sub-hypo
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$hesis that "lock of students participation in
Aeclsiva=-nodadn . contributes to student unrest"e

s

In Vil staff responsc, none cf then indicoted that

-

"failurce by Ve scrool authoritics to consult studcnts
befora @ -_::'13;:_': deelcions on natters affecting then" was
a "uost Liportvont contributing facter®. Fiftuen per
cent (6) of Glwi. indieatud that it was "an icpertant
contributing foctor®. While 85% (34) of then indieatbed
that it was “not o contributing factor®. The differcnce
betweoen Ll rosponsce on *an inportant contributing
facter® and "not a contributing factor" is 70%. This
diffcrenee is simmificant statistically to disconfirn
the sub=lynebtiwcsis that "lack of students participa-
wGicn in Jdecision-naliing contributes te student unrest®,.
Put the steff mesponse in this table is not
consistint with their response in Table 2.5 page g6
wlere 7245% (2.) of tlhe staff respondents showed tha
®accisions were rade by principal and tcachers alonc".
Therciore the stoff respensce o this stetenent in Pable
61 shous that €l school authoritics did not know
sonc of il'v reel contributing; facters to student unrest
in tlwir scliovls, If this lack cf knowledge persists,
the sclivol cutheritics will not nake cfforts tc allow

students vo tolie pycater part in deeiding natters that
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affceuv.d Lier Cireetlly, thereforc unrest will continuc
in noni=princer sclionls in Benue Plateau State.

Ir -t hind respousce category, 66.7% (160) of
tie str onl »esvonceuts showed that "failure by the
schovl awg’ oo ities to allow students to take part in )
discuiicin, nd " zestiing ways of inproving thvir welfarcs
discinlinewy nativers and co=curricular activitics" was
a "post iiportant contributing factor" to student wnrest,

.
Twenty=Live ner eccut (60) of then said it was "an
inportons eotributin,, facter', VWhile 8.3% (20) of tlien
gsaid it was Yrot a cortributing factor®. The differcnce
betweon Glw. Dogponsc on "uost inportant contributing
factor" 20 M"an invortant contrivuting factor” is 41,7%e
Phe ciffereince bebtuween "uost inportant contributing
feevox® wr’ "wot a contributing factor" is S58.4%. These
aifforcieccs are significent statistically to confirn the
hypotlicais thet "lack of students participation in
decioicn=vldn;, and problen-solving contributes to
gtuceas muecuth,

Co UT4s tlard »eesponse category, no staff respondents

1

showed U700 4% wos uuither a "nost inportant contributiag
factor® ncr "-n inpoirtant contributing factor". Ratler
1002 (44) of then shwowed that it was "not a contributing

factor", Tis rcoponsc Coes not suppert tlic above sub-
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hypotiisis, _

T odnpliection of the staff response to the abovce
responi: enbeury is that the school authorities did
net 'mow vhw iuperbonee of allowing students tu take
pert in discuasisy, and suggesting ways of inproving
thodw wvelitag <l cu~=curricular activities. The staff
respons:. Lo thds responsc category agrees with the staff
respoense in Ldable 2415 proe 97 where ?25% (30) of the
sto L cesponfonts shuweld that students were not allowed
Yo surrest wos of ivprovenent because "the nature,
proefessional staff knew what is gocd for the studeuts
under ity custoly". Unless the schocl authorities
reolise ot $lwr studcrts have sonething to contribute
to Ciscusnions on uatturs that affeet then direetly,
and love o owd b and ability to take part in argunent
and Jdebate witl. Ghose respunsible for decision naking,
unrest will cuotinuce in post-prinary schools in Benuc
PloGeon rGaie,

Tn Gle Jourt) response catogory, 92.5% (222) of

the stud.at »esponfonts and 97.5 (39) of the staff
respoi Lts agree thet "foilure by the school authoritios
to ov . ly n.cesuesy Ffacilities and teacliing staff wos a
"nosh iLimointoat contributing factor” to student unreste

Bevun Toint five pov cont (18) of the student respondents
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and 2,506 (1) of the staff respondents showed thet it was

"en inportant contributing factor"., None of both staff

end student respondents showed that it was "not a
eontributing factor", The differences of 85% in the student
responscs and 95% in the staff responses are significant
cliatistically o confirm the sub~hypothesis that "inadequate
beaeclhdng stalf and naterial facilities contribute to student
unrest,

Thege responses agree with the staff and student
responses in Table 5.1 page/28 where both staff and student
responcents showed that there were inadequate supply of
dornivory acconmodation, games equipment, Yeaching staff,
feeding ond nedical faeilities. Bubt the staff response
here, whon'wei@hedagainst other response categories in
this table, indicates that lack of teaching staff and
natecinl foeilities alone caused student unrest in their
schools,

In the lest response cavegory, 30.8% (74) of the
student respondents showed that poor relationship
between sbalf and students contributes to student unrest.
Phose of tlen who showed that it was "an importent
contribuiting foctor " were 52.5% (126). "Thile 16.7% (40)
off tlhen showed thrat it was "not a contributing factor",

Me difference between the response on "an important
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contributing factor" and "not a contributing factor" is
35.8%. Those differences are significant to confirm the

sub-hypothesis that unfavourable relationship between

the staff and students contributes to student unrest.

The students response in this table is related to their
response in Table 4.1 page 120 where 82.1% (197) of their
respondents indicated that they were not invited to the
homes of their House Masters/Matrons to discuss some of
their problems. In Table 4.3 page 122, 75.4% of them
showed that teachers' participation in games and clubs
was "fairly good". Table 4.4 page 124 shows that 57% of
them indicated that teachers treatment of students in

the classroom was "fairly impartial®.

In the staff response, 100% (40) of them indicated
that "poor relationship between staff and students"
was "not a contributing factor™. One hundred per cent
is statistically significant to disconfirm the sub-
hypotheis that "unfavourable relationship between
staff and students contributce to student unrest”.
Their response in this table is not related to their
response in Table 4,1 page 120 where 80% (32) of them
showed that students were not invited by House Masters/

Matrons to their home to discuss some of the students'
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problenn,e alle 4.3 page 122 shows that 75% (30) of then

indicoteld that teachere participaticn in genes and elubs
was "faiidly soul"e Wable 445 page 125 where 100% (40)
of Ul .iv slvaw. thet teachers did not supervisc
studenist feod cnd eat with then in their dining hall,
Tho 1dcf closcr relationship existing between the
staf” wd gbtulents as revealed in Tables 4.1, 4,3 and
4,5 ircvitebly erentced unfavourable relationship between
thene I6 dedd not nllow tlic staff to understand the
stucdents wroblens cnough to help then. As long as this
distonee Leliwen the stalf and students is not recognised
by Ulw seloodl authuritics, the relationship betwecen
gtalf ool stuvlents cannot inprove and unrest will
continuc,
Tron the studonts stand point in Table 6.1, it is
new clear thet the fcllowing things are the "nost
inporvont cortributing factors" to student : unrest:
(1), Ioilure by the school authorities to give
sturlents inforiation easily on natters
affacting thene
2)e Yeoilurc by tlie school authorities to consult
tie cuudents before naking decisions.
(7)s Tailurc by the school authorities tc allow

students to discuss and suggest ways of



144

improving their welfare, disciplinary
matters and co-curricular asctivitics.

(4) Failure by school authorities to supply the
students with necessary teaching staff and

material facilities.

While
(6) Poor relationship between staff and students
was not a "most important contributing factor",

it was "an important contributing factor”.

Therefore students responses in Table 6.1 support the
hypothesis "... lack of students participation in
decision-making and problem-solving, lack of easy flow
of information between the school authorities and
students, unfavourable relationship between the staff
and students, and inadequate teaching material facilities
may contribute to student unrest in some of the post-

primary institutions in Benue Plateau".

But from the staff stand point, the only "most
important contributing factor" was
"Failure by the school authorities to supply

necessary facilities and teaching staff".

All the others are not contributing factors at all.
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Thelir responses in Table 6.1 do ncot support the above
hypothesis in its entirety. The reascn for their responses
may be attributed to their unawareness of the entire or
many of the contributing factors to student unrest in
their schools. As long as this unawareness continues,
the school authorities wlll not make efforts towards
improving such contributing factors as students partici-
pation in decision-making and problem-solving, communi-

cation, and staff-student relationship.

The data tabulated and analysized from Tables 1.3 to
Tables 6.1 have revealed many important facts.
1. Tables 1.1 to 1.3 revealed that students in
Teachers Colleges were oriented with the school

philosophy and objectives and they clearly
understood them., While the students in the

Secondary Grammar and Secondary Commercial

Schools were not.

2. Table 2.1 to 2.8 revealed these facts:
(a) Students in all the schools studied dia
not participate in formulating school

philesophy and objectlves.

() Apart from Jesus College, Oturkpo, which
had non-functional student council, none

of the other seven schools had any student



(e)

(a)

146
council in which problems affecting then were
discussed,
Apart from clubs and ganes in which students were
allowed to discuss and suggest ways of inprovement
in all the schools studied, students were not
allowed to discuss, decide and suggest ways of
inproving their welfare, discipline and other
co=curricular activities.
Apart fron Jesus College, Oturkpo and Holy
Rosary Teachers College, Adoka where students
were allowed to noninate and elect their leaders
without the help of the school authorities,
students in the other six schools were not allowed

to noninate and elect their leaders,

%e DTables 2.9 to 2.12 revealed that students would “most

prefer” the following:

(2)

(b)

(e)

To nouinate and elect their leaders without the
help of the school authorities.

To discuss their problens in the student
cowneil and send their decisions and suggestions
through council representatives to the school
cuthoritics.

That school authorities should meke decisions
on natters affecting the students aftcr

consulting the student council,
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Pables 2413 and 24174 revealed that the school authorites

wvoeul” not 2llow students to take part in decision~

naladng; and problei=solving for the following reasonss

(a) e strndents werc not nature and conpetent to
talie part in deciding natters and solving
probleuws that affected them direetly.

(L) " noturc, prufessional, knowledgeable staff
Imow what is goud for the students under their
custody" to neke student participaticn in
Ceeinion=naking and problen-solving necessary,

Mable %1 to Je3% revealed that:

(2) '"Me prineipal'’s annocuncencnt was the "nost
frequently uscd" channel through which the
seloul authorities inforned the students on
natters alfeeting thens

(L) hilc delesnting the school prefect by the
ssuaents was the only “wost frequently uscd "
nosivive channcl by the students to suggest
inwroverents to school authorities,

(¢) Stucents ot infornation fronm the school
avthorities on natters affecting then "with
Jifficulty”e.

Able tel1 o 445 revecaled that staff-student relation

~shin wvaeg sueh that cncouraged unrcst because:
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(2) il louse lasters/Hatrons did not invite

students to their homes to discuss sone of the
astuderts! nwoblens,

(b)Y "orelcru participation in clubs and ganes - -
was "fairly cood",

(e) ‘xeupt i liely Rosary Teachers Collepge where
teac ers trncatient of students in classroon was
irparticly teachers trecatnent of students in the
clangroo. in the other seven schocls was “feirly
faporticll.,

(1) ‘leaciers <id "not at all" supervise and cat with
gtudents in the students!'! dining hall.

Yable 561 revealod that:

(a) recpb classroons which were adequate in all
the sehoels, and dornitory acconnodaticn which
was adequabte in Governnent Secondary School,
Invou and loly Rosary Teachers College, :doka,
Conoitory accurvmiodation was inadequate in the
uoler six sci:ovlse

(L) Griwer oyuipuont, teaching staff, feeding and
nedical [acilitics were inadequate in all the
gelwols atuliod. )

Talble Gl revealed that fron the students stand point,

the Prost i wortant contributing factors" to student

unest veres
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(a) Tailurc by the sclhool authorities tc inforn
shudenss uaéily on natters affccting thene

(L) Tailurc of the school authoritics to consult
the students before naking decisicns affecting
thene

(e¢) Paoilurc of the school authorities to allow
students to discuss, decide and suggest ways
of inproving their welfare, discipline and co=
curricular activities.

(d) TFailure of the school authorities to supply
the students with necessary teaching staff and
naterial facilitics.

(e) WMilc poor rclationship between the staff and
students was "an inportant contributing factor"
to student student unrest,

(£f) PFron the school authorities stand point, the
only "nost inportant contributing factor" to
student unrest was inadequate supply of
teaching staff and naterial facilities.

The inplicetion of the varying responses by the
students and school authorities in Table 6.1, is that
the students now nany of the adninistrative causes of
their revoltse Whiile the school authorities are unaware

of nony of the causcs of student unrest in their schools,
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If the school cutloritics unawareness of the

a&niniécéativg.gagSugggf student unrqgt,cont%gues, ,
attenpts will no{ be uadﬁ to im;rovu those arcas that
cause wrest. Therefore student unrcest will continue.
The above findin s therefore, support the proposcd
hypothesis tlhat "certuin adninistrative factors such as
lack of widerstinding of scheool philosephy and o
objectives. by studento, lack of student participation
in decision-noking and problen=-solving, lack of ecasy
flow of indornation between the school authorities

and students, unfavourable relationship between the
staff and students, and inadequate teaching staff and
natvericl facilitics, contribute to student unrest in
sone of tlhie posbeprinary institutions in Benuc

Plateau State"e.
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CHAPTER V
SUMM/RY, CONCLUSION 1D RECOIIENDATIONS
SULLLARY :

Post-primary student unrest in Benue Plateau State
has been on the increase gince 1970. A total of thirteen
schools had experienced violen’ unreste. Ten of these
violent revolts occurred between 170 and 1974, while
three of them occurred betveen February and March 1975,
One of them, Christ the King College, {idikpo student
unrest whiich took place in larch, 1975, was described by
the State Conmissioner for Education in the 'New Nigerian!
of 12 March, 1975, as "the worsi ir the history of
students' unrest in high institutions of learning in
the state".

Inspite of such deterrent neasures as the expul-
sion of ring leaders from the school, payment for
damaged school property, harsh punishnents neted to

some of the participants on the school campus, student



152
unrest has inereased with greater fury and destruction
in the state.

Parents, education authorities and the state
governuent are becoming more concerned cbout ond alarmed
at the frequent and increasing destructive occurrences of
student activism in post-prinary schools in the ctate.
Because student unrest has contiauced to impinge on law
and order and impair the future educational opportunities
of many, one cannot afford to overlock any form of it
whether violent, or peaceful, arparently justified or
useless, open or more or less hiddons

The important quegstion to ask at this time is:

What are the real causes of student unrest in POst-
primary schools in Benue Plateau Obtate? For when the
causes of student unrcst are understood the school
authorities will be betber able to prodﬁéepsocial and
academic conditions that reducc student unrcste

There nay be nany causes ol student unrest in post=-
primary institutions in the state, but this study was
undertaken to ¢xamine the aduinictravive structure of
some of the post-primary institutions in Benue Flateau
Stote involved in student unrest ond discover those

administrative factors which contributcd to the student
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unrest. Specifically this study vas meant to answer the

folloving qucstions:

Te

24

Je

b

De

G

7o

wr¢ the school philosophy and objectives made
clear to the students?

Dc the students tale part in the ldecisione
making and problen-sclving processcs in the areas
that affect them directly?

low are the student leaders ecppointed?

Through what channel do students nake their
demands knovn to the school authorities?

Are students wcll infornced about natters and
decisions affucting them?

Is staff-student relationship such that encourage
or disccurage student unrect?

Are teaching staff and material facilities

adequate to meet gtudcent nceds?

As a guide to this study, the Lypothesis below was

proposcd: Certain administrative factors such as lack of

understanding of school philosoply and objectives by

gstudente, lack of student participation in decision-making

and problcm-solving, lack of cauy flow of information

between the school authorities end siudents, unfavourable

relationship between the starlf and students, znd

inadequate teaching staff and material facilities,
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contribute to student unrest in some of the post-

primary institutions in Benue Platenu State.

To make this study more meaningful and the preceding

hypothesis more specific the following consequences were

deduced from the above hypothesis:

1.

4.

That if students de not participate in deciding
the probleme that affect them directly and in
solving them, they may not co-operate with the
school authorities in maintaining discipline

in the schocl. Therefore, unrest may be

caused.

That when students do not obtain information
eagsily or give information freely to shool
authorities on matters affecting them, rumours

increase and unrest may result.

That if school philoscphy and objectives are
not clearly understood by the students, they
direct their energies towards activities that

may lead to unrest.
That when unfavourable relationship exists
between the staff and students, the staff may

not understand students problems and thus

conflict may occur.

That when teaching staff and material facilities
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are inadequate, unrest may result.

The idea here was to see the frequency with which
the independent variables, understanding of school
philosophy and objectives, participation in decision=
making and problem-gsolving, flow of information,staff-
student relationship, and the supply of facilities
contributed either individually or in group to cause

the dependent variable - the student unrest.

It 1is hoped that the findings of this study will
enable the principals of post-primary schools to gain
an insight into some of the real administrative causes
of student unrest in the schools and consider the useful-
ness of the recommendations resulting from the study.
The result of the study will enable the Ministry of
BEducation of Benue Plateau Stave o kuow some of the
administrative causes of student unrest in the state and
help it not only to reconsider its role in intervening
in the revolts in a way that will be to the best
interest of both the students and the school authorities,
but adjust its educational policy to meet the changing
needs of the students. The result of this study will
provide knowledge in the field of post-primary school
administration beneficial to the students of
Education Administration.
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Eight post-prirary schools vhich had experienced
unrest from 1970 to 1974 arc included in this study.
These include four Secondery Graumer Sehwools, one
Sccondery Comnercial School and thrce Teaciers Colleges.
In eack of the eight schools, questicnnaires werc
adninistered to thirty students sclected from Forms
111 to V by hat randon scmpling. Thie students from
these classes were selectod because they fall within
15 to 21 years age rangce which is the stage of deve-
lopment the adolescents usually nake moral judgement,
philosophisc and have developed critical attitude and
conplain to their tcachers and adnministratorse. There-
fore they are capable of leading revolts during the
period under consideration and can give first hand
inforuation of the causes of the unrest in their
schoolse fnother set of questionnaires were admini-
stered to the principal and four teochers in each schoole

\\\> Tables, percentages ond Chi-squure were uscd in
the analysis and interpretotion of %hc data collecteds
For the purpose of coming to conclucicn cbout any part
of the hypothesis, the reseurchicr requires that a
rclationship be sigmificant statistically ab <5
level if Chi-square is uscd cnd 20% if percentages

arc usede
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; After testing the prcposed hypothesis, the students
showed that the "most important contributing factors"
to their revelts in the schools as shown in Table 6.1
page 1%2 werecs
Te Failure by the school authorities to give
students information easily on matters

affecting then.

n

o« TFailure by the school authorities to consult
students before naking decisions in areas
dircetly affecting themn,

7« Irnilure by the school authorities to allow
students to discuss and Buéést ways of
irproving their welfare, disciplinary
nelters and co=curricular activities,

4, Failure Ly Tthe school authorities to supply
the students with necessary teaching staff
and naterial facilities.

Others which were not "most important contributing

factors" in 21l tie schools but inmportant enough in

scne sciwols to cause frustretion and gemerate unrest
unrest veres

1. Lock of students understanding of school

philosopky and objectivess This coytributed ta

student unrest in the Secondary Grammar and

Secondary Comnercial Schools than in the

Teachers Colleges where the students were
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criented with the philosophy 2nd objectives
of tic scheooln,

2+ DPoor rclationship betweenstaff and students.
These finding support the above proposed hypothesis
and undernine the najor arpumcnt given by the staff
respondents in Table 641 page 132 that "lack of
teaching staff ond meterial facilities" nlone caused
studont wnrest in the schools.

Havinge indieated the "nost inportant contributing
foetors" to student unrest, the students showcd, in
Tablcs 2,9 to 24,11 poages 84 to 89, what they would
"nest prefer" and what they would "not prefer at all"
in tlhe administrotion of their schools. They "nost
prefer” the following things:

1. Yo be consulted before decisions affecting
their welfare, discipline and co=curricular
activitics were nade.

2e¢ Yo have student council established in their
schools and students' problens discussed in the
the council and tlwir decisions and suggestions
nace Jmown to the school authorities through
their couneil representatives.

3¢ To take part in fornulating their school
philosophy and objectives.

4, To have closcr rclationship with their teachers.
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On the other hand, the students would "not prefer at

all" the following things:

1 That either the principal alonc or the
principal and tecaclhers alenc should decide
natters affecting the sclection of student
leaders, their wclfare, disciplinary mattcrs
end co-curricular o2ctivitiese.

2e That decisions should not be made by the
students alonec.

These findings do not only sunport the hypothesis and
its acconpanying dcduccd conscquences, they reveal
that tlic students! protests were directed against
shortecomings in their school adninistration. They also
showed that the students were not trying to take the
reins of authority away from their teachers but simply
to find a common ground fcr discussione, using simpler
and more hunan forms of communicatione This is conscious
and responsible participation: it is spreading studants
governunent beyond classrcom into the lunch rooms,
dornitories and guneral disciplinary arcas of secondary

aschools. 3

The findings also revealed that the school
authorities would not allow the students to partici

-pate in decision-moking and probleme~solving, as shown
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in Toblc 24713 page 97 and Teble 2,14 page 101 for the
following recsonss

1« Thev the students were not competent to
suorest ways of inproving school subjects,

2e 'Xuat the students werce not mature to govern
thenselves and did not possess the know
~lcdne of rropor sclf-governnent,

3o “hat the students were not competent to
sugrest adeqate solutions to disciplinary
nroblciBe

5.y Thot the naturce, professional and knowledge
-able staff know what is good for the studcnts
under their custody to noke student self=-
sovernnent ond suggestion of ways of improve
~ncnt necessary.

In theue four reasons ncintained by the school
autvloibies for not allowin; students to participate
in deecision-naking nd probken-solving, coupled with
the one=way linc of ccnugnication between the school
autlhioritics ond students, as revealed in Tebles a1

to 3¢3 pDoges 108 to 118, con be scen that the schools
are adninigtered o authoritarian lines which is based
on the belicf that the school authorities know best .

and trat tl.e students must subnit to their commands oxr
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face puniciment. They thercfore reveal sone of the .
inherent cavses of friction between the school authori
«tice ond students,

Mie desirc of the students to take part in
deeision~ncliing and problen-solving processe of the
scliool cg rovetled in Table 2.8 page 80 and Table
2412 page €3 on Uhe one hand, and the unwillingness
of tlc school cuthorities to allow them to participate
in those oxrcas as roveocled in Table 2,13 page 97 and
Table 2,14 poge 107 on the other hond, showed that
the schiool cuthoritics and the students were noving
on dicretricclly; oppouite directions which generated

unrest,

¢
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Mis study was ncant to isolate distinet
adninistrative facters wlich contributed to student
unrcat in post-prinary institutions in Benue Plateau
Stete. Seven apecific questions which were nsked in the
stotenent of Gl prcbler and neont tc be answered at
the end off tiw stuly, gove rise to the formuletion
of a lypethesic wiiose different parts reflected the
different questions voscd, The diffcrent parts of the
hypotlicsis were Hested and confirmed in this order:

1¢ The first question: Are the school philosophy
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and obJjeetives nede clear to the students?

This qucstion is rcflcoeted by sub-lypothesis

1t ",..l0ck of urderstoanding of the school

philosophy and objectives by students, eee

contributes to student wrest eee”
The data werce tebulated in Tublus 141 to 1,3 pages 56
and 58. There were sufficicnt statictically signifi-
cant data to support thc above sub-lhiypothesis and
ultinately they answered the question above showing
that school objectives werce not nede clear #n the
students in the Secondary Grammar and Sccondcry Commer
~cicl Schiools. While they werc nade clear to the
students in the Teachers Collegess

2¢ The second and third questions:

Do students take part in the decision-

naking and problen-solving processcs of the

school?

How earc student leaders appeointed?

Both of trem are reflected in sub-hypothesis

23 "4ee lack of student participation in

decision-naking and problen=solving eee |

contributes tc student unrcst cee"

there were sufficicnt statistically significant data
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to confirn that students did not participate in the

following things:

(a)

(b)

(ec)

(a)

(£)

Formulating school philosophy and objetives
(Pable 2.1 ard 2.2 pages 61 and 62).

The governucnt of the school through student
council made up ¢f frecly clected leaders
and staff representative which discussed
students' problenms. (Tables 2.3 cnd 2.4
pages 63 and 64).

Selceting student leaders without the help
of the school authoritics, (Tables 2.5 page
66) .

Discussing problems affccting the students!
welfare, diseipline and co=curricular
activitics. (Table 2,7 page 76).
Suggesting ways of improveucnts. (Table

2.8 page 80).

There werc statistically sipnificant evidences

to confirn that students would prefer the following

things:

(a) To ncninate and clect thoeir leaders without

ary help fron the sclicol avthoritiese.

(Tablc 2+9 pngoB#.)

(b) To discuss the problens affceting their
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welfore, diseipline and co~curricular
activities in the student council, (Table
2,10 page 86)

(¢) To be consulted by th: school authoritics
before dceision affeeling tleir welfare,
discipling and co~curricular activities
were nade. (Table 2,11 page 89)

There were at the sane time statistically significant
evidences to confirm that the school authorities would
not allow the students to suggest ways of improve
~zcnts (Table 2413 page<?7) and take part in school
goveriment through student council (Table 2414 page

401)becausc the students were not mature and lacked
conpetence in these arcas. Jnd because the nature,
profcssional, knowledgeable staff knew what was good
for the students under thene These findings support
the above hypothesis and answerced the above questions
by indicating that the students wero not allowed to
toke part in the decisicn-making and problen-solving
proccsaes of the schools, The student leaders were
appeinted by the school suthoritica,

3. The fourth end fifth questions:

Through what channcl do gtudents necke their

demonds knovm to the school auvthorities?
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ire students well inferned about natters and
and decisions affecting then?
Both of thesc questions arce reflceted in sub-
Eypothesis 3: "... lack of casy flow of informa
-tion between the school authoritics and student
«ss contributes to student unrest cee"
The data which deal with this sub=hypothesis werc treated
in Tables 3.1 to 3.3 pages 108~118. Table 3.1 revenled
thet principal's announcemert was the only "frequently
used" charmel of giving information to thc students
on natters that affected thom dircctlye Table 3.2
showed that sending the school prefect to the school
authoritics was the only positive "frequently used"
chennel . by the students in putting across their
suggestions on natters affcecting then to the school
authorities. While the diffirencces of 79.1% and 655
in Tablc 3.3 confirmed thet students obtaincd inform-
~gtion fron schocl authoritics on improvcnents and
other nmatters affecting then "vithrdifficulty".
Therefore ther@were sufficicnt statisticnlly
significant date in these Tables to support sube
hypothesie 3 and answer the corresponding question
by showing that the principalis announcencnts and

the delegation of the school prefect by the students
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wape tlc "frequertly uscd" channcls through which

studcents made known their demends to the sclhool
autroritics and rceeived information fronm then.
Deeadse thesc channels were inadequate, students were
ot well inforned about natters and deeisions affectipg
theile
4, The sixth question:
Is stnff=-studernt relationship guch that
gncourage or discour e student unrcest?
This question is reflceted in sub-hypothesis
4; "ess unfavourable rclationship between
the staff and students e.e.scontributes to
student unrest ,.."
The data which deal with this subehypothesie were
trcated in Tables 4.1 to 4.5 poges 420-125, In Table
4,1 there were sufficicnt statistically sisnificant
dats to confirm that Housce Masters/Matrous did not
invite students to their hores to discuss sone of
the students' persoral problcus. Table 4.2 showced
that students would like to visit their Housc llasters
[liatrons tec discuss sonc of their personal problens.
In Poble 4.3, there were stobistically significant
dete te confirn thot teachers participation in ganes

and clubs was "fairly geod". There werc also statisti
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=cally signifiennt data in Tuble 4.4 o confirm thot
teacliers treatnent of studceuts in the elassroom was
"foirly inpartial®™, In Table 4,5 tliere werc adequate
pbotisticclly sigrificuint date to confirn thot teach
-crs 4id "rot at 211" supervisce and cat with students
in their dining hall,. -Thercfore the data reveeled in
Tablee 4.1 tc 445 support sub-hypothesis 4 and
awsver the above qucstion by showing theot stoff-
student rcletionship was such that encouraged student
unrcst in the schocls studiced.

5« The last questions:
sre teaching staff ond naterial facilitics
adequate to necet studonts! nceds?
Tlis question is reflccted in sub-hypotiiesis
5: "eee inadcequate teaciuyng staff and naterial
facilibics, ... corntributes to student
unrcst eoo’
The findings shown in Table 5.7, indicated that the
supply cf dormitory accemmodatvien, guice equipnment,
tcochirg stnff, feeding snd nedical facilitics were
incdcqunte and thercfore support the obove sub-
hynotlhesis and answered the qucstlon above by showing

that tcaching staff and material focilitics were
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inadequate to meet the needs of the students.

From the preceding statement of the findings, it
cgn be seen that the following answers were obtained
for the seven questions posed in the statement of the
problem:

1. School philosophy and objectives were not made
clear to the students in the Secondary Grammar
and Secondary Commercial Schools. While they
were made clear to the students in the

Teachers' Colleges.

2. Except in clubs and games where students in all
the schools were allowed to discuss, decide and
suggest ways of improvement, students d4did
not participate in the decision-making and
problem-solving processes in the areas that

affected them directly.

3. Student leaders were appointed by the school
authorities in six of the eight schools studied.

4, The only channel through which the students
made their demands known to the school
authorities was the delegation of the school
prefect. This was very limited to allow

information to flow freely from the students
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to the schocl authorities.
5. DBecause the students received information on
matters and decisions aff'ecting them through

principal's announcements alone they were not

well informed in these areas.

6. Because gtafi participastion in clubs and games
was "fairly good", their treatment of gudents
in the classroom was "falrly impartial," they
did not invite students to their homes to
discuss students' personal problems, and never
supervised and ate with the students in
students' dining hall, staff-student relation-
ship was such that might have encouraged
student unrest.

7. The very important facilities - dormitory
accomnodation, teacher staff, feeding and
medical facilities were inadequate. Therefore
teaching staff and material facilitles were
inadequate to meet the needs of the students.

The answers obtained for these questlons after testing
the proposed hypothesis ultimately confirmed the
hypothesis that "lack of understanding of school
philosophy and objectives by the students, lack of
student participation in decision-making and problem=-

solving, lack of easy flow of information between the
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school authorities and students, unfavourable relation-
ship between the staff and students, and inadequate

teaching staff and material facilities might have
contributed to student unrest in some of the post-

primary institutions in Benue Plateau State".

From the above findings it is clear that the
refusal of the school authorities to allow student to
participate in decision-making and problem-solving
because the mature, professional and knowledgeable
staff knew what was good for the students, the distance
of the teachers from the students in staff-student
relationship, the one-way line of communication between
the school authorities and students indicate that the
schools were administercd on authoritarian lines,

These findings equally reveal that the student activities
were not screaming dclinguents. The arguments of their
revolts may often be questionable, their experience

may be short and their methods may be distasteful,

but what were doing, in effcet, was uttering a cry of
distress and anger at somec aspects of school
administration, They werc protesting against injustice,
hypocrisy, authoritarian attitudes ol some teachers and

administrators.



RECOL .35 DATTCS S :f&

A, In the light of the prceceding findings, the
follcuwing rnecormiendstions have been nedesd

1. YWhe sciwel authoritics' responses in Table
6.1 Dae132 revecled that they were unawerce of
neny of the cdudnistrotive factors that contributed
to studer s unrcst in their schools becouse they hod
been adninistering the schools on authoritarian lines
as rovealeld by their responscs in Table 2413 and 2,14
pagen 27 and 101, It i therefore recomnended that the
Stote lNinislyry of Education should conduet in-service
courscs at tlw sbtate level for all the principals of
post=prinary schioels in the state to expose thenm to
denocratic approach in school adninistration bascd
on the idea of the school authorities sharing their
leadership reeponsibilitics with the students. Such
inescrvice courscs should deal with the role of the
principel, teaclhiors and students ard their relationship
with one ooother in a denocratic oriented administra
-tive scv use IL siwould clso decl with the philosophy
and objeetives of the schwoonls.

2, The stote linistry of Education should also
organisc scuinars for tlie tecchers and viee principals

of the post-prinary institutions on divisional level
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to aecncint Chenm witl sehwcol philesophy and cbiectives,
the »olcr ¢of vie puineipnly tecchers and students and
tiweir relobionshing with one another in o denocratic
orienved schwel adninistrative set up.
53¢ With tle studevts desirc to participate in
decisioi-nclding ond problen-sclving through students
council, oo wevenled in Tables 2,2 page 62, 2.4 pagoe
G4 ond Tovleo 2.7 te 2412 pages 84 to 101 the sthte
Finistr, o Educalion slould organisc ccurses for
student leclews sclected fron ench of the post-prinnry
schoole durniiy Ul long Lolidaype During such courses,
the students cshouvld be ecqueinted withk the philosophy
od objeetives of post-prinary cducatiocn and Low to
orgonise gvudert couneil, the rights and responsibilities
of auck a council., Experts fron the Pacultics of Eduea
~tion and Institutes of IDducation should be asked to
deliver lcetures in the courses and scninars.
ie LLUer condueting the obove recormnended coursos

it is5 recc nwended ! 2t the principals, teacliers and
gtudent leaders vho nad benefited from sucl: courses
and scrinoars slwould give oricentation to the entire
studuibe on Li.o selool philosoply and objectives ad

Le bLepgizrning of coch: accdenice year. The philosophy
ar chjectives f the sclcel should be nede into

siiuple sene to be surg during assenbly hall to streng
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wthon e students! lmowlc dge of the philosophy and
objectives of Tleir scheol and help thenm to develop
sclicol apivit.
5 In ece’. sebocl, it is reccmiendced that the
studenic gheuld trie part in the decision-raking ard
prevlen=solving in the wey illustrated irn tlhie Conflict
Resolving liod»)l (fire 2 poge 48)e The school authorities

Ja 1

shoul.d cobehlisl. student council or asscnmbly, Such a
courcil slhwuld be Aclesated with such specific functions
as diseusuing, deeiding ond suggesting ways of inproving
theiy wellcre, discipline and co=~curricular activitios
end cortoin subjecetsc Gley would like tc be ircluded in
their curriculun, It siould de involved in tlhe formm -
lation of selocl philouophy end objeectives. The couneil
should ncet at lenet once o momthe The nmexbers of the
studen council crould dbc nenmieted and clectcd dy the
students witlicut the lwelp of the scheol authoritiess

6o Otliex couieils sucl. as the teachers couneil
and the council of Lijlk hicrorchy of the school
adriinisurovieon sheuld be sct upe The teaclkers who work
in thc powsomicl services ond acadenic matters should
belonp to this coweil, On the personncl service side
the nenbers slould be House Kasters/Metrons, Gones
Hasters, fuperviscrs of clube ond the teacher in chorge

of fcodes On Ll acadenic side, the nenbers should be
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teaciers in-cherge of classceg and library. These
teachers should meet to discuss student problems in
thoir cifferent arcas, reoch decisions and be ready to
sugscoy rencdicse. Tho high licrorchy of school admini
-gireiora cowicil should Le nade up of the principal,
viec prinecipal, Le .ds of departments and the supervisor
of the stucent cowicile This council should also ncet
to review cortein students! problens referred to it,
reoel deeisions and be rcady to nake suggestions. The
threc coureils, tlhe student council, the teachers!
council, and the higl adninistrators' council, should
send represernsatives to the school committee at least
once 2 nontl to discuss identified student problems
apd Jjoinvly rcach deeisions. They should report the
outceoue ol their mecbing back to their respc%ivc ot fsdn
councils,

The following pny be sone of the adventages of the
scliool. comitiec:

ce 41t ney help %o inprove connunication between

viie sciiocl nuthorities and the students.
be It mey enable the students to participate in
Jecision=naling and preblen-solving processes

in Uhe arcas that affect them directly.
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e, It nay create favourable reletionship
between tle scehool cutlorities and the students
cnd cutvble The school authorities to understend
so ¢ of the students problemse
7« e communiecation nctwork should be inmproved.

-~
i
o

The one=ucy lince of commmnication eitler through the
principalls mnncuncenciit or by delegating the school
prefeet by the students to take their problems to the
scliool sutlwritics, nced not be followed rigidly.
Aport fron using the school comnittec as a means of
inproving cormunicabticn, the Line of Authority:
Perocrucl Scrviee, Jlcadciiic Matters and 8tudents!
Activitics Modcl (Fipe 3 page 50) is alsc recommended.,
In. the above nodel, studcents should receive information
on persouncel sorvice fron their House Hastcra/ﬂatrong’
Housc prcfcets ond the student couneil, They should
obtain inrornaticn on students activities from the
council supcrvigor and student council. They should
obtair inforuatiocn on acadeniec natters fron their
elass tcaclers and froi the student cocuneil. The
studentis shouvld also put cerouss their wishes, aspira
~tiong and proble:ns to the sclhool authorities through

these channelo.
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8se The gstaff should get closer to the students
by actively taking part in students clubs, games and
dining hall sctivities, They should invite the studonts
to their hones end discuss some of the students
individual problems with then. Such closer relation
-ship, az pointed out in Fige 1 page 47, should not
be ucent to find the faults of the students to be
reportecd to the prineipal or shown in the students
rcport cards. It should be open, frank and full of
trust and ained ab hoelping the students to solve thedr
probliiis,

Y¢ (a) Efforts clhiould be nade to increase the
teaching steffe Wlere the right number of teacherg
arc not available, the existing staff should be
encourcged Lo teach their degree subjects and subjects
relatcd. o their arcas of specialisation. For no
rcason slould they be asked to teach subJects they arc
not qualificd@ to tecache Where the teachers are not
availeble vhe periods should be cancellede In the lower
forns chie clesges should be closed carlier than usuale
In the higher ferns sueh periods could dbe library
periods during which the students study on their own

and nolie references te the bocks in the library.
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(b)s The dining facilities, food, dishes,
tables and tlhe dining holl itself should be improvede.
The inprove:icntbtes can be aschieved in threc wayss
(i)e Btudcnts ekould be allowed to suggest
ways of inproving their dining facilities
aud their suggestions should be given
sorious considerations.
(ii)e The nastcr in-charge of food should be
sent or rcfresher course in the Depart
--ient oi Hone Economics to study how to
crgenisc students' feeding facilities,
(iii)e The tcachers, especially the unmarried
tcachers sbould be encouraged to eat with
studoents and pay moderatc charges for
the food, Arrangencnts should be nadc
whereby the narried menbers of staff
should also cat with the students
ocecasionelly and also pay for the feeding.
Througl: such arrangercnts, teachers are
brought closcr to the students and they are
cnabled to find out students fceding
problens cnd suggest ways of improving
then, Where sonme dining facilities like
dishes, tables are in short supply,
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studunts can use the cancelled periods
¢ Lfeed in shifts.

(e)e Iloidcil servicus should be inproved,
Belocls ore Deconing large enough te cmploy qualified
nurses and rw. school dispensaries, especially in
rencte arcas like Igede and Adoka, Where schocls are
near hoppitels, apaxt fron using the hospitals, good
first 2id ¥it chould be koept and the Bealth Education
tcachor sihould take charge of the equipnents and
ensurce thet cxhiaustel drugs are replaced in good time
and trecotint adninistercd to unwell students pronptlye

(d)e To avoid congestion in the dormitorics,
studerss vlwse Loucs arce close to the schocl should

be cncourcped o attend school as day students,

Recoiviendaticnss

Be Souc uenbers of the public and even highly placed
leaders in th. Hindistry of Education have blaned the
causca of student unrest on certain non-adninistrative
foclorses In the recent wove of student unrest in

Benue Platcou State, the Cormissioner for Education
had anpealcd to parcnts ",e¢ to train their children
right fron the tender eges on how to become good
citizens see" (New Nigerian, Tuesdey, 11 March, 1975)
such appeal impliecs that ccrtain lhone influences nay

contribute to studcent unrest in the states
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It is tlcrcfore recorncnded that another study be

hwws Yonecdninistrative facters such as the

nade on
infiluences or hone, filrs, nagazines and drug addiction
contribute to studcent warest in sciie of the poste

prinery inctitutions in Benuc FPloteau Statc.
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~ErEFDIX L

QUESTIOKRIT..Io 0 20 .0 COLNT'LETED BY STUDERTS IN POST
«PRIM.RY IMMOITIUUWICHS IN BENUE PL.TELAU STATE,

1, Ixe studente oxicnted with the objectives of the
school? (Pleas. neri: / in the bracket below)

ven () To
2. Do stulents understsnd clcarly the school philosophy
anéd objectives? (Plcose nerk: / in the bracket below)

Yes ( ) Mo (

3¢ Do stucents {ule pert in formulating school philosophy
end objectives? (Plc%sc>mnrk / in the brockets below)
Yeu Tio

4, Do you hive souwients governing body, such as, student
council ox Ul liecting of frecly student elected leaders and
and staff reprecontative which discusses student problens?
(Please nexk / in the braclet below)

Yos ( ) TWo (

5, If tlerc iz nc setudent council or the neceting of
elected Sstvdent leaders *  Which discusses students
problens, would uou like to have such a body? (Please
nark / in tbe brecket belew)

Yes ( ) Yo ( )

6e¢ Does uvou Ilvuve NasLer/Motron invite cembers of his/her
housc tc ig/Ter houc Yo discuss student problen after
school hours? (Pleasc minrk / in the bracket below)

-

Yoz ( ) DNo (

7¢ If you iovusce hasbter/latron docs nct invite menbers of
his/her Lousc to his/her lone, would you like to visit
hin/her in hig/icw hone to diegcuss cone of your problens?
(Plecsc uorl: / in ihe broket below)

Yes ( ) UMo

Instrveticioc for nubers 8 - 103 The nunbers below indiqﬁifw
the following things:

1 eeee 102t frequently uscd
2 sses Lequently used
3 esee not used at all
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8, In sclecting studert loaders, how do you rate the
nethods uszed ir your schicwl? (Please put cirele round the .
nunber below),
a) choscn by tlic principal aloune 1 2 3
b) chosen By ¢le painecipel and teackers 1 2 3
(e) ehosen b, students fron a list cof
possible lcalers selected by the
principcl crd ¥Yoachers 17 2 3
(d) noninct.C &hd cleeted by the students
without Slic Tolp of the prineipal
anC toaci:cxn 1 2 3

9« In discuzsiuc problers affecting students welfare,
disciplirc ind co=~curricular activities, how do you
rate the nctiwods uscd in your school? (flease put cirele
round the nwdbers telow).
(a) school prefees alone Ciscusses problens

with principcl’ 192 3
(b) sclool »refcet, lhouse prefect, class -

leaders dicscuss preblems witlhh principel

fvice rrincipel 1 2
(e) students woile unsigied letter to
principcl/rice prinecipal 1 2

(a) studcents problens are discusscd in
the suvdent couneil cnd council
repres nuntives are sent tc prineipal
/vice prinecircl 17 2 3

10 In noldny; docizicns affecting students welfere,
disciplinc cid co-~curricular activitics, how do you
rate the neliwls vncl in your school? (Pleasc put
circle round “ic nunbeor below)e.
a) decicions arc nade by the principal slone 1 2 7
b) decisiocns caie nade by the rrineipel and

tonekicre clone T 2 3
(¢) dccisiciz axe wmeole by tic prircipel and

toachers oiftcr consulting the school

prefeccet alone 1 2 3
(d) @ceisiong oxe node Ly the principal end

terclhiors .G consulbting the student

council 1 2 3
(e) dceisions rre nadc LY tle studcnts alone 1 2 3

Instruction “or nuboers 11 -~ 14: The nunbers below
indicate tiv: followinr; thinsss

1 eesee 1088 proferred

2 sasan PrCfUrl'Gil

% eseee NOt preforrcd at all
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1. In soleetin; your school leadcers (class lecders,
house preflects, seiocl prefeet ard panes eaptains),
how do you »:4c your prefoerence? (Please put cirele
round the mubor helow).
(a) leadero civuld be noninated and clected

by the ciundents withent any help fron

principcl enl teacliers 17 2 3
(b) prineip:il cudl teochers should select

capable leocders nd the student 3hould

elect fron: ¢ 2ist riven by the

principel -nd tecaclhicrs, 1 2 3
(e) Principcl 3. teocher should select

all the lecCers without tlie help of

studoents 2 2 3

12¢ In Jddascuvcosing problens offccting students, how do
you rate your preference? (Pleasse put cirele round
the nuriber bolow).
(a) House yrcfoets sheuld discuss house

probler: with house naster/natrons 12 3
(b) problcie should be discussed in the

dining »all ond decisions reached

sent to Ulc priiecipal throusgh the

school jpxncfoct 1 2 3
(¢) studeny problens slould be discussed in

the ctulent council and council deeisions

and surpectivas sent to the principal

through couneil represcntatives 12 3

13« In neking; Jdecisions affecling students welfare,
desdipline ond co=curricular occtivitics, how do you
rate your prescrciece? (Fleasc put cirele round the
nunbers below).

(a) decisions should

-

Le ade by tlie principal

alone ) 1 2
(b) decisiocne ziovld be node by the principal
and teocliers 1 2

(e) decigicne wiwuld be rcde after consulting
the student council 1
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%, In nelil~ deedisicis or suggesting ways of
inproverciuts, Low do yov rate your prefercnce in the .
following arcos? (Pleasc rut eircle round the runbers
below)e

a) food 1 2 %

b) geies 1 2 3

Ecg clubs 1 2 3

d) imprcve:.rit in scheol

subjceto 1 2 3

e) schoocl vniforms T 2 3

§r§ disciplincyy probleus 1" 2 3

g) school rulcs 1 2 3

1D

other sclocli: you

In coupnzing; your school with nearby schools or

Please ' a-" J ir tI¢ bracket b

a
b
c

(a

doriitvory occorrodation
ganes ccuillwnis,.
teacking stiaffl,
classrocn ecemxwdation

fecding focililices

(£9
16.

about inproveients

nedical fasilitics

elow ) .

adequnte
adcquate
adequate
adequnte
adequete
acequate

irow, liow docs your school conpare
with othc. sclhools in ¢ supply of facilities?

inadegquate
inadequate
inadequate
inadequate
inadequate
inadequate

Studernte zeb inlfernaticn fron scheel authorities

Please rork / ix 4hoe bLreocket bo

a
b
e

1%«

Please nark / in the broek belo
a good

b) faixly oo ()

¢) poor ¢ )
184
iss (Plecse ok / i1 the bracket below).
a) dimparticl ()

b oirly irperticd ()

c) porbicl ¢ )
1%

&

easily |
fairly cocily

with cdifficulty ()

low),

2 otrer notters affecting then:

Teccl o poxrticipaticn in pares and clubs iss

W) e

Teacicros trectnent of siudents in the chigéssroon

Hes vheve been mny studeut denonstration in any of
the folloving crean? (Pleose rwrk / in the dbracket below)

class Jomonistrntion
doruitory denoustrobtion ()
whole stucents denonstration

¢ )
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20, Instructions YIc nuiber below indicate the following
thirgs:

ese 08t dloportont contributing foctor

ses 21 Irportoant contributing factor

eee 1100 © conbributing factor

Ui

(]

How would ;-ov »ale Ul ccuses of dcnonstrations in your
schocl? Pluocce vubt eiiele round nurbers below)e.

(2) feilvre 17 the schocl cubthorities to give
stuCentvs irlozrbion casily on natters
effceting tlon 1 2 3

(b) feilurc Ly 472 relocl autlhorities to consult
consult otudicrnts before toaking deeision
on neticos affceting tlhen 1 2 3
(e) failure L, 4le¢ sclool cuthoritics to allow
studert tolic praxt in naking sugpestion of
ways of irmproving Uheir welfare, deciding
nattere chout diseipline and co=curricular
activiticso 1 2 3
(d) failurc by tloe celicel auvthorities to
supply nccessoxry feeilities and teaching
stafl 1 2 3
(e) pocr reletionclhip Letweon steff and ;
students 1 2 3

Instructicn ler nuiibers 21 eand 223 The nucbers below
indicate the Zollewing things:

1 oo 1020 frequently used

2 eose frecquently uscd

3 ses NOY used at oll

21, In pividpg infornction te students by the school ¢
authoritica, .0y o you rate the different riethods
used in your sclwol? (Fleasc pub eirele round the nunbers
below). -
ga principclts cnnouncencnt during asserbly 1 2 3
b) school nrelceb's cimouncencnt during

dining hell 1 2 3
(¢) princincl?s writien infor .ation on

bullctin Lo.nl 2 3
gdg reporivc S.0i: c.orhers ol student council 2 3
‘ log 2 3

e annomnce:ent by vwhw class teachers
22, In oug e-bicus weys of “dnproving faeilities, teaching
steff, disei; il "y nott re, stefl-student relationship
how dc you rave the nethods uwscd bHy the students?

T IS\
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EPlcwsu put CL?Clu round the nuiberssbelow)e.
a) students cond reprecentatives of student
couneil o selool authorities 1 2 3
{b) stule t. write unsicbed coimoents on the
Llcel: Leoxd o send unsirmed letters to

the celocl zuvthorities 19 2 3
(¢) atudenta o %o 8¢ ool authorities as a
greny 1 2 o
(d) students send tle sclhicol prefeet to the
schocl cithorditios T 2 3
(e) stule:dbs send elags or housce leaders to school
school aunilwidtics . 1 2 3
22+ ‘‘Mich ol %l ¢ follovwin things cre students allowed
sugrest w8 of inprovenent? (Please mark / in the
bracket Lolow).
a food 2llowed ) not allowed
t Fanes allowed not allowed
c cluls allowed not nllowed
d) irproveineont in
_ school aubjeeh allowcd E ; not allowed % ;
Eeg schcol vnifommi clloved not allowed
f dluCi'l 1.-..1\. I‘"
probloris allowed é g not allowed E a
() school rules allowed not allowed

24, Teoaclhers supcrvice andt ect with students in student
dining hells (Flease 1wxk / in the brackets below).

a) often D]

b oceasicnully ()

¢) not at 211 ( )
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-PPERDIX 1

QUESTIONI..IRES i€ DE CCOI'TILETED BY THE PRINCIPLLS /ND
TE.CTERSH I POST=PRIM.RY SCHOOCLS

4 .rc stvdents oriented with tle objectives of the
school? (Plecse nrk / in the brackets below),
Yes ( ) Fo

o0

2« Do terec: cre nilie Imoom to the students how their

subdcet arcoc cre linked with the overall objcetives

of the selocl? (Ilezsc nork / in the brackets below)
Yes ( ) DNo ¢(

3« Do stulcnt toice port in fornulating school philosophy
and objectives? (Plane gnrk / in t?c bracket below)
Yeos Fo

4, Do you ruv: ony sindents poverning body such as
student couvneil of Ulc nceting of frecly student
clected lealere vid ctnff ropresentative which diseusses
studert nroble:rs? (Plcase nerk / in the bracket below)
Yoz £ ) Iio
5¢ Do Eounc Iinstevs/ictrons invite nerbers of their
house to their honwe to discuss student problens’ cfter
school hours? (Plecse poxrk / in the brackets beleow)
Yes ( ) No

Ge Teochers vrarticipotion in pancs and clubs is: (Please
nark / in ¥the Dracliets below)a

a) good £
®) fairly cood E
¢) poor

7« In whic’ ol Ulie followving things ore students allowed
to suprest VB of irproverent? (Flease nark / in the
bracket Lelcow

P
a food allowed nct allowed
b Ao v.lloved nct allowed
c clubso allowcd not allowcd

(
a inprove.wwnt in
school il jeel ellewved % g not allowed E g
Eo; scihocl wailforn nllowed not allowed
£) discipliniyy
problen allowed E

; not allowed E‘ g
(g) school rule allowed

ot allowed
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cInstruction Jo2 muers 3 cnd 93 The nunbers below
indicote Ui followving things:

Tesss sTronly agrecd

2esse _ o quitec agreed

Beese 1Ot asxreel ot all

.

8 In arcaz ~Toele studorts are not allowed te suggest ways

of irproveicit, bow do yor ratc your agreencnt? (Pleasc

ut circle zouurld tie nmulers bolew).

a) the siulants nre vot ccoupetent to suggest
woys off Avproving curriculun

(b) thoy 2re nut neduwe eirousl: Lo know the
cost invelved in buying food

(¢) they do uo% posscos tlic Imowledge obaut
healtly pwics

(d) the nobure paofessional staff lmow what
is ozl Lfox ¢l shudents under its
custo .y 9 2 3

(e) tley noy wugsest elubs whickh are against
the relijsious Delicls of the school or
propox oxtl) duvelorient of the students 1 2 3

(£) they crec nob ecSetent to sugpest .~ _ .. - T Ry
adoqgucte zolubion to disciplinary
problcs 19 2 3

(g) they :wy not sugpest rules thet will nake - >
for propor control and developrent of
their ol:aracter 1 2 3

L A
nonNomw

9, If stuldent council does not exist in your scheol,
how do you ruts your arrccecut? (Pleasc put circle
round the nw Lexrs Telow)a
(a) the oinlents cae rot webure to govern
thergalves 2 3
(v) +the students do not possess the know™
ledge of pruder scli-governnionrt T 2 3
1 2 3

=5

/not {¢) the Torclors &xélgwt the tize to neet
with £t ¢ studente in thicir council
(4) the aclool cubthwerities as nature
knowled ;eoble aiults lpoyy what is pood
for astuients vo nale eny student council

¢ wSs8LXy _ 1 2 3
(630 the studeats vio participate in such

a cawxreil will usc vheir power ageainst
ctlicr stulcente an’ even apainst teachers 1 2 3



10 Tese! crs svpewvise onfd ¢t with students in
students' dinins hells (Pleasc noark/ in the bracket

below).
e) often ¢ )
bg cecagiouslly  ( {ﬁ
¢) not ot 211 ( )} &

11« Has <liero beon wny student ﬂLvonstr“ticn in any of
follovin; -»orn? (Flowse voark / in the bracket below)

a clans Q\:o-utr‘ulcn

b) cornitor Cunwonastraticn ( )

¢) vwhole siudenvs Coorstratioc:r ¢ )

12 Instruciions: The nunbors below indicate the following
thingss
eeee Moot importent contributing factor
Teseeet) inportant centributing facor
3 esses 10t o contributing factor

How Qo jou rote the enuses of denonstrations in your
school? (ilo ;0 put eirele round nurbers below)
(ol <failurc Ly ¢ seleol cuthoritics bo

give sctudeuts infornationeasily on

natters offecting tlien 1 2 3
(b) failure Ly Sle sclool cuthorities to
consult covuderta bcforu taking o3

deeisicns on netters affecting them 1 2 3
(¢) <failurc by sl schoel authoritics to

allow sbtudents take pexrt in naking

suirestions of woys of ifproving their

wellarc, deeilding iv.ttebs about

diseirline cnd cowsurriculir actividties 1 2 3
(a) failure 3y the sechicel authorities to

supoly neeesLy facilities and

toﬁ\ ’1\-‘ ; L n ,1 2 5
(e) poer rbﬁu,l‘gh.-* beticen staff and

students 1 2 3
Insbruc*iC\ 2o nunhors 15 - 17+ TLe nunbers telow

indicate Uhwe ¢Ull~.1P‘ tiuings:

1 eeee 08U Trequonily uscd

2 sese lcast Trequently used

3 sese Ot uscd 2t 2ll
13 In sclecting ptudents leaders Low do you rate the
nethods usec ia -our sehcol? (Plesse put circle round
the nunber bolowd.
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n) erosen - ¢le priredpnl oone + 2
b clloson LYy ﬁ?u Gurciers and

prineip:l 1 2
(¢) chozon u;'nfu wdits from o
list of voraible lecdlors sclected
-'1
2

N

by tle ;,:.*:r.'. iped ond Seoohor T £ 3
(@) noudns Sod cad eleetod Ly tre stud
stucen®s vitihout Lo lwelp of the
w

prineipal -n’ teoelrers 1 2 3
1 In doeuasin® czoblons uffeetingy students welfore,

diseipline eonl co~cuericulcr activities activitics, bow
do you roie Ulo :eblieds used in your school? (Fleaseo
ub’ cirele poui) i s bor below)
a) school nrefuch clence discusc problen
with —=ineiprl’ 19 2 3
(v) selool ;o ot ionuc orefochs, closs
lenders <iscuns protdens with - .
prineipcl ox vzcu-:rlacipal 7 2 3
(e) Perel student leuwler digeucscs the
problen in “is nyon of authority with

the teaclen ineclarpe of the orea 1 2 3
(&) studenis -wroblens ore discusscd in tlc L

student couv.ucil ~nd couvncil represent
ativos cze seny to the prineipel or

.« vico prineincl 1 2 3
(e) stulcris write wnsiimed letters to the
prineincl of viee principal 4 2

15¢ In el Ceeinions affecting students
welfare, Cirv'L ine ‘xnl co~curricular activities, how
do you rate tho netlels used in your school? (Please
ut cirele rounld Ul vnnlon Lolow).
?n decizione ore nade by the principal alone 1 2 3
b) deeisiors are node by the principal and
teachcrs olone 1 2
(d) dAueicions are rade by bl prineipal and
seachers elfver ccnsuliing thoe schecol
prefoects 17 2 3
(d) dceisicn one 1ode by the prineipal and
teccl:ors ulLor ouL. ‘“**1&3 stulint
couneil 17 2 3
(e) deedsions oo ~rle by vl students alecne 1 2
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16« In 3ving infornation to students by the school

authoriticu, Low "0 you rate the nethods used in your
gchiocl? (Plc..ce pub eirele round tlonurrbers below),

a) prircipal's crnouncerent during assenbly 1 2 3
b school prerectl!s cancuncencentduring

dinias; hadl 1 2 3
(e¢) prinecipolts written infornation on

bulletin Loard 17 2 3
(d) reports Iro: neibers of student

council Ieprecoenting stulent groups 1 2 3
(e) anmnouncenicnt by the class teachers 1 2 3

17« In nalidn 'su;jecetions of weys of inproving facilities
teachin; stdfl, disciplinery natters, staff-student
relationshiy how do you rote the nethods used by the
students in your school? (Please put cireles round the
nunbers belo./)e.
(a) students sond represcentotives of students
council tc¢ schoeol authorities 1 2 3
(b) students write unsicned connents on the
blacl voord or scend unsiymed lectters
to thoe scliocl outhoritics
(e¢) students ;o to scliocl authorities as a
group
(a) students send Ulhc school prefect to the
school cwutlioritics
(e) students send elass or house leaders
to scliocl autl.ioritics

SRR SR .
n N n n
W W W W

18, In corporing jour school with nearby school or other
sclhiools you laow, 10w docs your school conpare with
other schools in the supply of facilities? (Pleasc nerk /

in yhe bracked Lelow)e.

a) dcrnitory cccomnodation adequate g inadequate
b) ganes equipnoent adequatc inadequete
¢) teachin; stalf adequate inadequate
d) classrocn accounedation adequatce inadcquate
e) feeding; facilities adequate inadequate
f) nedical failities adequete inadequate



