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ABSTRACT

This study employs a survey design in the assessment of availability and utilisation
of textbooks in teaching and learning English language in Senior Secondary
Schools in Kaduna State. The objectives of the study were to ascertain the
availability and utilisation of textbooks, determine the extent to which English
language teachers are utilising textbooks, determine problems associated with
their utilisation in teaching and learning,. A 23 items questionnaire were used to
collect data and in answering the research questions that guided this study. A total
population of 265 English language teachers were used for the study. A pilot
testing was conducted with 20 English language teachers to test the reliability of
the instrument. A split-half method and Spearman Rank Correlation was used to
analyse and determine the correlation co-efficient. A r=0.75 correlation co-efficient
was determined for the reliability. The instrument was subjected to research
experts, colleagues and the research supervisors for validation. Simple descriptive
statistics in form of frequencies and percentages were used to analyse the data to
answer the three research questions. The findings of this study showed that, the
first research question was rejected while the other two questions were accepted.
The result revealed that Senior Secondary Schools in Kaduna State had inadequate
textbooks and learning materials. It was recommended that Kaduna State
Government should establish a textbook and instructional materials distribution
policy to ensure equal distribution ratio of one to one to every student, across the
State.
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OPERATIONAL DEFINITION OF TERMS

Teacher’s efficiency: Good in classroom management in terms of organizing
learning experiences and teaching resources.

Utilization: Refers to the use of textbooks for the teaching and learning of English
language in senior secondary schools in Kaduna state.

Textbooks: are subjects’ text or instructional materials that guide the teachers and
the learners in his/her teaching and learning processes. Various subjects such as
government, geography, mathematics and so on has their textbooks written by

experts.
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CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
Education has been defined differently by several scholars. The new
Encyclopedia Britanica (1974) defined Education as “the transmission of the
values and accumulated knowledge of the society”. It is then designed to guide an
individual into learning a culture, moulding his/her behaviour towards adulthood
and eventual positive role in society. Education is a process of developing
individual potentials through exposure to and acquisition of experience in form of
knowledge, skills and values. The essence is to transform behaviour and make such
an individual acceptable and useful member of his/her society (Anaza, 2008). The
United Nation Educational, Scientific, and Cultural Organization (UNESCO)
affirm that education is the passing of culture from one generation to the other. The
passing culture is the much of the wisdom that pass from one generation to other
through different means of imparting knowledge, skills, attitude and values
assisted by deliberate or accidental learning. Education should be adopted to the
mentality, aptitudes, occupations and traditions of the various peoples to enable
them to conserve all sound elements in local tradition and social organization
while at the same time, functioning as an instrument of progress and evolution

(Ogunlade, 2007).



As one of the oldest and important profession, playing a critical role in
preservation of societies, teaching requires changes due to influence of instructions
and technology. Teachers must be creative to face challenges of time. The
creativeness can be done through application of psychological, sociological and
knowledge of instructions. The application is a systematic way of designing,
carrying out, evaluating the total process of learning and teaching in terms of
specific objectives, based on research on human learning and non-human resources
to bring about more effective instruction (Rao, 2007). Among the resources, are
instructional resources which Dalhatu (2009) referred to as those materials which a
teacher uses or manipulates in the process of his teaching in order to enhance
learning process. Anaza (2008) described instructional materials as collection of
materials and equipment used for teaching and learning so as to promote effective
communication in classroom setting. They are a collection of teaching —learning
materials that constitute an integral component of instruction or training process
and are utilized in delivering educational information to the learners with the hope
of facilitating effective and efficient communication in the teaching and learning
process. Ughamadu (1998) enumerated different types of instructional materials
which include textbooks, film, slides, transparencies, journals, magazines and
described textbooks as superbly, compact, economical and practical devices of

storing (in print forms) and retrieving information and knowledge.



Language is a learned behaviour that can be brought about by a setting
where subject matter is selected, graded and activities are organized to promote use
of the language. In Nigeria, English language is being learnt as a language for
general purposes and for instruction in educational settings. Areas where emphasis
were necessary in teaching and learning the language as a second language have
been spelt out and certain consideration applicable for the choice of methodology
and materials can be used in classroom were advanced. Thus, learning a language
is influenced by the content and activities to which the students are exposed
(Alaoye 1998).

Williams (1999) explained that English language teachers should have
knowledge of variety approaches to second or foreign language teaching. A typical
example is listening and speaking which are regular features in a lesson devoted to
reading, comprehension or written composition. Availability of resources to
overcome common difficulties especially where the language of instruction
included the mother tongue. Measures to tackle problems of large number of
students in a classroom by breaking them into small groups.

Textbooks have potentials of helping to improve skills of teachers in
recommending ways to handle instructional problems. The classroom teachers
determine what to teach and at what period or duration; recommending

instructional materials to be used, the methodology to adopt, equipment and space



to be used. Ogunlade (2005) affirms that teachers’ key roles include ability to
handle application of system approach to instruction; appropriate selection and
utilization of instructional materials, application of research findings, improvement
of learning, development of enthusiasm in improvisation, use of tool of reasoning
in analyzing learning tasks, needs and evaluation of performance.

The study is to ascertain the availability and utilization of the textbooks as

well as the effectiveness and efficiency of teachers in use of the textbooks.

1.2  Statement of the Problem

There have been allegation that it has been long Kaduna state Government
distributed textbooks and other instructional resources for teaching and learning
English language in Senior Secondary schools. Kajuru (2007) lamented that the
total material procurement in a year in Kaduna State senior secondary schools does
not go beyond chalk, duster and registers.

In 2008 the state government made an intervention to the schools by
supplying textbooks with a limited quantity to cover only few classes or two third
(2/3) of a class population of 90-120 students for a stream of five classes. Teachers
carry the textbooks to the classes with the view to distribute to the students to
share. Classroom activities in form of exercises and drills were done in the classes

by distributing the textbooks to the ratio of one to three students. Students had no



privilege of taking the textbooks home for home assignment. That is where there
are few textbooks available for use some of the teachers do not make effective use
of them. However, it is in the light of the aforementioned problems this study is to
seek to investigate the assessment of the availability and utilisation of textbooks in
teaching and learning of English language in senior secondary schools in Kaduna

State.

1.3  Objectives of the study

1. Ascertain the availability and utilisation of textbooks for teaching and
learning English language in Senior Secondary Schools in Kaduna State.

2. Determine the extent to which English language teachers are utilising
textbooks for teaching and learning of English language in senior secondary
schools in Kaduna State.

3. Determine problems associated with the utilisation of textbooks in teaching

and learning English language in Senior Secondary Schools in Kaduna State.

1.4 Research Questions
1. To what extent are textbooks for teaching and learning English language in

senior secondary schools in Kaduna State available?



2. To what extent are English language teachers effective in utilisation of
textbooks in teaching and learning English language in senior secondary
schools in Kaduna State?

3. What are the problems associated with the utilisation of textbooks in
teaching and learning English language in senior secondary schools in

Kaduna State?

1.5 Basic Assumptions.
For the purpose of this study the following assumptions were made;
1. That textbooks for teaching and learning English language in senior
secondary schools in Kaduna State were available.
2. That English language teachers in senior secondary schools in Kaduna State
are fully utilising textbooks in teaching and learning English language.
3. That English language teachers in senior secondary schools in Kaduna State
are capable of handling problems associated with the utilization of textbooks

in teaching and learning English language.

1.6Significance of the Study.
This study will benefit the teachers of English language, the students and the

state government as well as the feature researchers.



The significance of this study would be of immense assistance to the Kaduna
State Government to determine the extent of shortage of textbooks and other
instructional resources for teaching and learning in Senior Secondary Schools in
the State. In the same way the Government would be in a position to draw plan in
empowering the teachers in utilisation of textbooks in teaching and learning.

The study will in no doubt encourage the English language teachers if not
the entire teachers in the State to put more efforts in delivery of good lessons. The
students will highly benefit from the professional development of their teachers;
their level of performance will increase and be motivated to have more interest in
deep learning.

When both the teachers and the students were encouraged to gear up in the
process of teaching and learning, the schools’ image will be portrait good and the
students/parents who are parts and parcels of the community would be happy and
contribute more to the development of education.

The findings of this study will serve as a missing link for future researches
on the availability and utilisation of textbook and instructional materials in schools.

Finally, it will serve as a basis for theory building on instructional material

and textbook in schools.



1.7  Scope of the Study
The scope of the study was limited to two hundred and fifty (250) senior
secondary schools and eight hundred and fifty one (851) English language teachers

in Kaduna State, Nigeria.



CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction
The chapter reviewed assessment of availability and utilization of textbooks
in teaching and learning English in Senior Secondary Schools. The chapter focused
on the review of related literature under the following
2.1 Introduction
2.2 Conceptual Framework.
2.3 Textbooks as instructional resources
2.4 Availability of textbooks in teaching and learning process
2.5 Teachers efficiency and effectiveness in use of textbooks in teaching and
learning process
2.6 Effectiveness and efficiency of textbooks in teaching and learning process
2.6.1 Problems associated with the utilisation of textbooks in teaching and learning
process
2.7 Overview of Related Studies

2.8 Summary



2.2 Conceptual Framework on Textbooks

According to Edutechwiki (2004), production of textbook is related to
instructional design problems and the designs were based on physiological and
pedagogical theories. They are centre piece of a course syllabus and act as major
teaching resources with a lot of built-in pedagogy; with review questions and self
assessment. They are designed to become reading assignment tools to cover
specific concepts and help in projects like preparing examinations, interviews and
references. Yusuf (2009) agreed that words in textbooks may be considered the
building blocks of language as they stand for objects and ideas and form a link
between print and concept. Wallace in Lovell (1969) defined concept as any term
that can be recognized as a recurrent feature in an individual’s thinking to represent
a class of experiences providing the individual to go back to mental actions
through which the term was derived and anchor it in his first-hand experience.
Concepts help learners in developing thinking and wide learning and is a blend of
abstraction and generalization. Textbooks are written and produced in symbolic
language and language is a symbolic vehicle by which thought is carried. Written
sign and computer languages aid and abet the growth of concepts because system
of communication is constituted by concepts leading to organisation of

explanation, principles and some aspects of human experience that can explain an
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event or behaviour and bring clarity to an otherwise jumble situation. Textbooks
can then be tools for analysis and explanation.

Regan (2006) explained that textbooks are presumably written by experts
who understand the structure of the discipline and know how to organize and make
sense pedagogically. They create an instructional design for daily lessons for
students to learn effectively. They provide enough creative activities that will
engage students and make them want to learn. They are often former teachers who
are very good at coming up with creative ideas, they have chosen to be writers
instead of teaching.

Textbooks are produced according to the demands of educational institutions
and are used to teach a particular subject. They are collection of knowledge,
concepts and principles of a selected topic or course. Most textbooks are
accompanied by teachers guide, which provides supplemental teaching materials,
ideas and activities to use throughout the academic year (Macropedia 2003).
Husseini (2007) reaffirmed that contents of textbooks should be presented from the
learner’s development needs, learners age, readiness to learn and the learner’s
entire constitution

In Nigeria, textbooks are written by specialists in disciplines. English
textbooks are produced with diagrams and varied activities through ample drills

and reinforcement exercise to develop students listening, speaking, thinking and

11



writing skills. Most of the textbooks deliberately touch on cultural environment.
They are also meant to achieve the objectives of National Policy on Education and
cover Examination syllabus or Senior Secondary School Certificate (Benson,

2006).

2.3  Textbooks as Instructional Resources

Allah (Qur’an 95:4) has created man as the most gifted being in this world.
He has been endowed with brain and high level of intelligence with which he
acquires memorises, organizes, stores and retrieves knowledge in order to
understand his environment, explore it and benefit out of it. Man has been able to
organize ways of getting information, knowledge, facts, ideas and other valuable
materials for the purpose of solving every day problems; much of the wisdom that
passed from one generation to another is the result of experiences. The profit of
experience can be derived from the result of human efforts in terms of organization
of system, which allows and facilitates the process of storage and retrieval of
knowledge. Many devices of storage and retrieval of information are still in the
process of research, further education and evaluation of existing workable
technologies (Abdullahi, 2010).

Discovery of written languages in symbols and sounds facilitate process of

storage and retrieval of information, facts and knowledge. Different types of

12



languages in form of writing, sign and computer program help greatly in the
process. The influence of a growing number of sound intellects with analytical cast
of mind, a dedication to the promise of human learning and a vision of how to
promote the spread of human knowledge brought about establishment of
educational resource design with most sophisticated procedures for making
learning readily available for all people and in assuring its effectiveness in
developing the capabilities that are learning results. Different discipline like
communication theory, visual perception theory, operant reinforcement theory,
learning theory and several other sources came in to the challenges and questions
(Rao, 2007). Instructional resources are sometimes referred to as instructional
resources, instructional technology, educational technology etc.

Resources are defined by many scholars as anything which serves as object
of study which may facilitate learning process. Ojo (1995) defined resources as
human and non human resources which enhance interactive teaching and learning.
Akinsola (2000) also defined resources as the sum total of everything used directly
or indirectly for the purpose of educational training to support. Various scholars
highlighted the importance of human recourses to student academic achievements.
Achimugu (1998) described human resources as human being who directly or
indirectly contributes to the achievement of objective. Teachers are special set of

individuals with special tasks to which they devote their working energy. Teachers

13



have been recognized by both the government and the parents as indispensable
human resources. The importance of the teacher to the educational institution have
been stated in the National Policy on Education (FME 2004) which states that “no
education system can rise above the quality of the teachers and as such teacher
education will continue to be given a major emphasis in all the government
educational planning”.

To Dalhatu (2009) instructional resources are those things which a teacher
uses or manipulates in the process of his teaching in order to enhance learning
process. Siddiqui (1993), Egbowon (1996), Opeleye (1989) and Bidmos (1996) all
in Dalhatu (2009) defined instructional materials or resources as tools at the
disposal of a teacher that helps in facilitating teaching and learning. Instructional
resources make learning clearer, more vivid, more interesting and save the teachers
time and energy to cater for the learners individual differences.

Vernon (1980) described instructional resources as medium which includes
every person , materials or event that establishes condition which enables the
students to acquire or learn knowledge, skills or attitude. The teachers, the
textbooks, the schools, the invited specialist and the environment are instructional
resources. The resources can be in graphic forms, photographic, electronic or in
mechanical means. Vernon distinguished the resources into materials and

equipments. The materials can exist in several formats example a still picture in a

14



textbook or on a slide which may be transferred to an overhead transparency. The
still picture is the materials while the overhead transparency is the equipment. To
Vernon the skills used to manipulate the two are techniques and procedures which
allow capturing, preservations and reconstitution of the object or event for the
purpose of enhancement process of teaching and learning.

Instructional resources are regarded as central elements in the approach to
systematic instruction and the goal is to assist teachers to improve instruction and
stimulate learning by increasing the effectiveness of their work from developing
objectives to evaluating results. The use of teacher resources in education improves
learning and teaching and permit teachers and students to interact as human beings

in climate where people control their environment for their own best purposes.
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Ughamadu (1998:68-98) made classification of instructional media but

described them as educational media:

EDUCATIONAL MEDIA

NON-PROJECTED VISUAL PROJECTED AND ELECTRONIC
MEDIA
/ / |
PRINTED NON-PRINTED SOFTWARE HARDWARE
MEDIA MEDIA
'

Textbooks e Chalkboard e Audio tapes e Audio tapes
Reference books e Flannel Board e Video tapes recorder
Teachers e Models e Transparencies * Video tape recorder
handbooks e Mock-ups e Slides e Overhead projectors
Journals e Real things e Film slides e Film strip projectors
Newspapers e Simulation e 16mm films e Picture projector
Posters and games e 8mm films
Wall charts
Magazines
Motion

and emphasised that such materials are guided by established principles to suit
pedagogical consideration. Amongst these are understanding variety of intellectual
capacities and divergent backgrounds of the learners, number and variety of

learning objectives to be achieved, suitability of the material for the particular

16



activities, alternative learning experiences for available objectives, materials and
equipment available and existing physical facilities; involving students in many
different kinds of activities to constitute learning experiences. The involvement can
be through:

Thinking,

Discussing, conferring, speaking, reporting

Reading (words, pictures, symbols)

Writing, editing, scripting,

Listening,

Interviewing,

Outlining, taking notes,

Constructing,

Creating,

Drawing, painting, lettering,

Photography,

Displaying, exhibiting,

Graphing,

Demonstrating, showing,

Experimenting, researching,

Problem solving,

17



Collecting,
Observing, watching,
Travelling,
Exchanging,
Audio recording,
Video recording,
Dramatizing,
Singing, dancing,
Imaging, visualizing,
Organizing, Summarizing,
Computing, Programming,
Judging, Evaluating and
Working

The most common use of instructional materials in education is for
supplementary support of the instructor in class. When properly designed
instructional materials can enhance and promote learning and support teacher-
based instructor.
Heinich (1996) categorised instructional materials as:

¢ Non-projected media (photographs, diagrams, displays and models),

e Projected media (slides, films, overhead projector)

18



Audio Media (cassettes and discs)

Motion Media (video and films).

Computer-based multimedia and hypermedia

Radio and Television used for distance learning

Printed materials (textbooks, fiction and non fiction books, booklets,
pamphlets, study guides manuals, worksheets, journals, newspapers, posters,
magazines-reference books and teachers handbook or gquide, printed
materials like textbooks are readily available on a wide variety of topics and
in many different formats, they are adoptable to many purposes and can be
used in different environments. They are easily carried from place to place
and do not require any equipment or electricity, relatively inexpensive to
purchase, produced at certain reading level with pre-requisite knowledge to

comprehend and can be reused.

2.4 Availability of Textbooks in Teaching and Learning Process

When textbooks are available they become powerful vehicles for educational
development with continuous process involving situational analysis covering
survey status, or studies of existing curriculum and prevalent socio-economic
condition in the society. Textbooks contain formulation of objectives, their

sources, models and dynamic development along with psychological and
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sociological bases (Rudramamba 2004). To Vernon in Rudramamba (2004) when
textbooks are available they become resources, common bases for study and
investigation. To him they indicate what the students are supposed to learn in terms
of contents and exercises. Textbooks when available do give opportunities for
teachers to organize and plan teaching procedures in order to deliver a successful
lesson. Behavioural objectives, type of teaching methods, different types of
instructional materials can be easily planned to make the lesson productive. Their
availability helps teachers to suggest or recommend ways to handle instructional
problems that may be encountered in teaching and learning process.

Availability of textbooks assists in organizing individual instruction by
giving students the opportunity to proceed on their own rates and to a limited
extent according to what they are interested in studying or reading. With textbooks
available different students can study different things at the same time and can
repeat or re-study often as they like and at their own convenient time (Uhghamadu
1998). Individuals intended to seek knowledge, content and methods do consult
relevant textbooks as part of their learning activities, develop and expand their
capacities, competencies and strategies in deep learning. Brookfield, Mok and
Chong in Aminu (2009) are in tandem with this view to the extent that such
individuals mental skills become involve in more quick recognition of learning

task within the context of textbooks and prepare self for difficulty and gather all

20



available resources to aid understanding. Experiences and exposures are drawn
from textbooks which are applicable to practical life and depicting the existing
world (Hornby 2005).

Anthony (2005) noted that availability of textbooks do help in allowing teachers
to know the materials to be covered and the design of each lesson which is
normally and carefully spelled out in detail. The detail provides organised unit of
work and balanced chronological presentation of information. They play great
roles in teaching and learning process. Their availability do enhance transferring of
knowledge, skills and attitudes to students.

In Philippine, Heyneman and Jamison (1984) conducted an experiment in
which during one year, students in grades one and two were given new high quality
textbooks and teachers received training before the school year begins on how to
use textbooks. They found in the experiment 52 schools achievement test score in
science, mathematics. Philippines were strongly influenced by having been in
classes that had received textbooks. In a survey of 2700 elementary and middle
school teachers in California, Georgia and Pennsylvania found more than 75%
believed that inadequate textbooks are greater hindrance to student academic
success. Teachers should make textbooks not only available but diverse and in
some cases should have access to at least a limited amount of funds, to acquire

instructional resources to provide supports in the course of teaching and learning.
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Textbooks are materials needing mastery of subject and pedagogical skills
and when supplied to the students they do increase their standard and achievement.
Jamison and others (1981) conducted a controlled experiment in the context of
Radio project in Nicaragua. They started the first grade of 88 schools, 20 of which
were supplied with textbooks. Their purpose was to assess the impact of increased
textbooks availability on students learning. The researchers were primarily
interested in radio not textbooks. They had already set up an intensive impact of
radio experimental station to evaluate the lesson and the textbook experiment was
carried out in the same context. They attempt to establish naturalistic conditions by
giving teachers some encouragement and support that might be expected without
the intervention of the experiment. This included a three hour orientation session
before school started. They gave a textbook to each child and a teacher textbook
and supplementary support materials to each teacher. The researchers made use the
textbooks; they did not observe their use in the classroom. Their finding showed
increase students achievement. The researchers learned from a survey of 20
classroom prior to the experiment that teachers often used textbooks as resources
for themselves but did not make them available to the students.

Supply of learning resources including textbooks can be impeded by lack of
funds, conflicting government priorities and difficulty in distribution. Momoh

(2007) confirmed that textbooks availability in Nigeria was about ten percent and
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inconsiderable and inequality exists in textbooks distribution in the country with
some schools in the North having no books at all. Estimated textbooks in
secondary schools were thirty percent in some subjects and even less in others.
Textbooks distribution in post primary schools in Nigeria is in serious problems
despite the fact that rapid change in technology and new techniques of instruction
have been necessary for schools to adequately equip with different type of
resources. Distribution of textbooks for students is an attempt to bring equality
among the students where all the students must have textbooks at the same time to
ensure same level of treatment in all the course of instruction. A definite gain is
achieved when all the students have textbooks in use for the teaching and learning
of the subject matter which encourages proper usage and great involvement of
students in exercises in forms of class work and home assignments.

2.5 Teacher Efficiency and Effectiveness in the use of Textbooks in
Teaching and Learning

According to Anthony (2005) as soon as the teacher received textbooks for

his subjects he has to try:
e to understand and interpret the content in terms of his past experiences,
resources available in the school, capability in improvising the resources and

the existing achievement level of the students.
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e to know and accept that effectiveness of textbooks depend upon the use
made by teachers’ preference, experience and subject matter.

e not make mistake of basing the entire classroom curriculum on a single
textbook.

e to use the textbook as a resource for the students, but not the only resource.

e to use the textbook as a guide not mandate for instruction.

o to be free to modify, change, eliminate or add to the materials in the
textbook.

e to supplement teachers’ information in the textbook with teachers resource
books, attending conferences and conversation with experienced teachers.
According to Bako (2006) pedagogical efficiency includes knowing the

subject matter, adequate pedagogical knowledge and skills including
communication of objectives, selection of effective instructional methods,
provision of practice and feedback opportunities are essentials to educational
instruction. Teachers should stay current regarding teaching strategies that will
help students learn relevant knowledge and skills and provide equal educational
opportunity for diverse groups. The experience for interpreting the textbooks
should deal with adequate drills and exercises to all the students to judge their

understanding and achievement. Rudramamba (2004) emphasised execution of
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exercise of that which was taught and learnt. A textbook without challenging
materials ranging in style from Newspaper articles to poetry, drama and
challenging vocabulary for study would have pedagogical problems and can draw
back the students in their progression.

Teachers should be competent enough to deliver good and successful
lessons. Competency is more than just knowledge and skills but involves
mobilising psychosocial resources (including skills and attitude) in a particular
context (Business Dictionary, 2011). Johson in Umar (2011) described a competent
teacher as a person whose qualities include classroom management in terms of
organising learning experiences, teaching materials, ability to design happenings of
things, access level of achievement of his students. Umar (2011) described
efficiency of teachers as like those of artists who have full pattern of paints from
which they can choose to a little of their colour and some another. Teachers are
ultimately with the situation, students and themselves can make the choices.

Understanding level of achievement of the students is the best way of
accessing the starting point of the students. Mohammed (2007) maintained that
teachers who take their students as their starting point when deciding to teach may
well find themselves thinking and thinking correctly. A competent teacher does not
only ascertain what his students aspire to and interested in but also ensure that the

students understand the objectives of what they are learning. Teachers should
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understand and interpret content of textbooks in terms of their experiences and
preferences in order to prepare good and successful lessons. They should have a
broad overview of the content of the lesson, how it related to the topic being
studies, motivating the students, allowing them to know what they will profit from
paying attention and directing their attention to specific aspect of the lesson. This
can be done by preparing a good lesson plan and successful execution. VVocabs
(2009) pointed out that there is need to prepare lesson plan in order to direct
teaching and learning at the helping of the students to achieve or attain a definite
objective or set of objectives which are statements of what you expect your
students to achieve, acquire or attain after the delivery of the lesson.

For teachers to know a great deal about the subject matter, efforts should be
constantly made to earn more about the subject so that they can pass the
experiences to the students. This can be made through reading journals, attending
conferences and viewing documentaries. Jibril (2007) noted that teachers should be
able to organise, arrange and dispense authentic instructions and assess students
performance to ensure acquisition of knowledge, internalisation of process,
procedures of understanding not only for within the school but beyond.

Teachers must have training or re-training on how to use textbook in order to
maximise students achievement and effective utilisation. Sepulveda-Stuardo and

Farrell (1983) studies how teachers in Chile use textbooks and found that seventy-
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eight percent (78%) expressed ambivalent attitude towards textbooks use; fifty-two
percent (52%) said they do not use textbooks because they are not the best didactic
materials or they are not necessary, and only forty nine percent (49%) claimed they
had some training or retraining on how to use textbooks in teaching-learning
process. They found significant relationship between teacher exposure to training
in textbooks use and the propensity to use textbooks. There was a slight tendency
for more experienced teachers to use textbooks more often than experienced
teachers.

Above all, teachers will have the ability to create and maintain facilitating
conditions under which inputs are attracted and used so that majority of students
will successfully understand. The facilitating conditions are explained by
Adewoyin (1991):

e Necessary inputs of curriculum that is adequate in scope and sequence;
necessary instructional materials, adequate time for learning and effective
teaching practice.

o Facilitating conditions such as community involvements, school based
professionalism and flexibility.

e The will of school authority, the government and communities to create

effective schools and consideration to students’ ability in both.
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Teachers should have a reflective approach in their teaching activities,
materials, ideological constrain and encouragement embedded in classroom, school
and associated contexts in which the students live. When teachers have the
capacity to organise, arrange and dispense authentic instructions and assess
students performance, they are efficient in ensuring acquisition of knowledge,
internalisation of processes, procedures of understanding not only for within the
school but beyond by the students (Jibril 2007).

2.6  Effectiveness and Efficiency of Textbooks in Teaching and Learning

Process

Textbooks reflect and establish standard that markedly affect methods and
reflect the rising standard of scholarship. Textbooks are produced to be effective
and according to the demands of educational institutions. According to the House
and Taylor (2003) textbooks provide an opportunity for content experts,
practitioners and other stakeholders to review a wide variety of instructional
programmes, to identify those that are most closely aligned with the established
goals and support effective teaching. Finn (2004) agreed that textbooks can
provide valuable structure to classroom activities and simplify many decisions
involved in planning instruction. They are often the main source of lesson content
and strongly influence how content is taught. Textbooks are effective to turn

resources into ideal opportunity to further the learning outcome defined in
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standards. They are produced to help in curriculum implementation which calls for
careful planning and design. Balarabe (2007) emphasised on level of cognitive
development and reasoning. Textbooks should be designed with the average
student in mind in order not to make the students experience difficulties.

House and Taylor (2003) specified criteria for grading components of
textbooks which are related to content organisation, instructional design, equality,
contextual appropriateness and quality of guides and supplementary materials to
support instructional planning and students learning. When the content is designed
with the content standard, materials are accurate and current, the information
would be clear, well organised and developmentally arranged in an appropriate
fashion, the students would have opportunity to build conceptual understanding as
well as develop skill through many types of activities that will meaningfully
engage a variety of learners. They have assortment of research based teaching
strategies which should include creative opportunities for students to explore ideas
and express their learning in multiple ways, both individually and with others.

For textbooks to be effective they should be guided by teachers guide. The
teachers guide should reflect textbooks contents, exercise comprising thoughtful
instruction, abundant self-testing exercises and emphasise recognition of regularity
of accruing errors and their correct versions. Jibril (2007) believed in critical

reflection where textbooks should involve activity or process in which an
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experience is recalled, considered and evaluated to a broader purpose. Teachers
guide, guides teachers in use of textbooks in such a reflective manner in which I’an
Montagress (1999) agreed that textbooks can only be effective if they are ideally
accompanied by a variety of other educational materials such as workbooks,
reading programmes, multimedia, learning packages, reference book etc. Anthony
(2005) advised that textbooks should be used as a guide not a mandate to students.
The teacher should be free to modify, change, eliminate, add the material for
supplement the textbooks with lots of outside readings, supplement teachers’
information in the textbooks with teachers resource books, attendance of local,
regional or national conferences, articles in professional periodicals and
conversation with experienced teachers.

Boardman (1979) expressed that textbooks are used because they are
effective in dealing with various needs of students; they deal with difficulty of
understanding English spoken at normal speed and in participating conversion,
difficulties in using good knowledge of grammatical forms of English and ability
to apply the knowledge to conventional textbook exercises and various tests and
examination situations, difficulties in interpreting and using subtleties of stress and
intonation patterns and with attitudinal tones which enable speaker to convey
personal dimension of meaning and difficulty in rapidly building up receptive

vocabulary and reading skills in English on a wide range of topics. Ughamadu
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(1998) stated that textbooks assist individuals who have self-directed learning,
especially when they intend to seek knowledge by consulting relevant textbooks as
part of their learning activities.

In highlighting the effectiveness of textbooks, Anthony (2005) noted that
textbooks material do help in allowing teachers to know the material to be covered
and the design of each lesson which is normally and carefully spelled out in detail
in an effective textbook. The detail provides organised unit of work and balanced
chronological presentation of information. To strengthened effectiveness of
textbooks, Ughamadu (1998) said textbooks assist students to read better, to study,
to weight evidence available and solve problems. They are effective in translating
abstract ideas into more realistic format. They may be used to stimulate creative
expression, be used in all phases of instruction from introduction of the topic
through evaluation.

2.6.1 Problems Associated with the Use of Textbooks in Teaching and

Learning Process

Textbooks need extra attention of teachers in order to match the content with
the objectives of the lessons or topics. Mohammed (2007) emphasised that an
important feature of a textbooks is the content to obtain a close relationship
between the stated objectives and the designed content. The textbooks should

relate materials to the interest, age, background and environment of the students.
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Husseini (2007) reaffirmed that content should be presented from the learners'
development needs, learner's age, readiness and the learner's entire constitution.
Assessment of present state of the learner gives better change of creating good
teaching environment. Balarable (2007) highlighted that psychologists have
identified other numerous learning styles and approaches some of which are
convergence and divergence; field-independent and field-dependent, holist and
serilist, conservative, focusing, scanning and gambling.

In pointing out some problems associated with the use of textbooks,
Radramamba (2004) discovered that usually textbook can make a syllabus
attractive or distasteful to the students according to the treatment of content by the
writer. If the content is copiously illustrated with diagrams, pictures, verbal
illustrations, anectdotals and if presentation renders literal charm, the student finds it pleased to
read and easy to grasp the essentials of the subject. A great deal also depends deal also
depends on the teaching devices and the curricula experience of the teacher. If he
uses demonstration, activity methods, discussion, critical questions, audio-visual
aids and other group activities, the syllabus content will be received by the students
in the sprit of play.

When the textbooks were newly introduced they can lead to changes in
methods of instruction, processes of learning, instructional materials and

evaluation. Such changes require deliberate training and retraining of teachers.
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Teachers should have adequate knowledge and skills to deal with issues like lack
of proper resources, exposition to the use of audio-video equipment and materials,
selections, improvisation and use of proper instructional resources in order to
realise the instructional objectives. In-service training for teachers needs to be
strengthened by providing opportunity to the teachers to gain experiences. Such
training are usually conducted through seminars and workshops. Salawu (2006)
described seminars as systems of communication where mutual problem solving,
understanding, review of thinking, acceptance of other views, feelings and
evaluation take place. The National Policy on Education (2004) emphatically
stated that in-service training is an integral part of continuity teacher education and
should be regularly exposed to innovations in the profession. Teacher Education in
Sub-Saharan Africa (2010) revealed that one of the objectives of its workshop was
to improve performance of teachers in subject mastery, pedagogical skills and
resources utilisation. It is @ means of an in-service development where intensive

professional devolvement is carried out to enhance efficiency in classroom.

2.7 Overview of Related Studies
There are several studies that have been carried out on availability and
utilization of Educational resource in teaching of different subjects. Harris (1997)

reported that teachers in Ghana were not using textbooks in classroom because
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they feared they would be held responsible for the losses and damage. They also
knew that the books were not aligned with the children reading ability. The
teachers did not have the skills to adopt the books to children’s skills level. For two
and half years Harris and her Ghanaian colleagues worked in 14 rural and urban
schools to improve English Language learning. All the schools received a good
supply of textbooks, teachers and supervisors in seven schools received
supplemental instructional materials, participated in on-going professional
development workshops and received on-site instructional support. The research
found that in the classroom the gap between students skill level and that which the
books required was large in rural schools, while in urban schools the books were
better matched skills of most students. The assistance offered to teachers in seven
schools proved successful in showing teachers how to group students in reading
and to prepare supplementary materials to help student improve their language and
reading skills. Harris and Ghanaian colleagues made some reasonable suggestions
towards teachers to use textbooks in their classroom; teachers need explicit training
in moving towards the use of textbooks as the medium of reading and writing;
enough books must be available for students to use them individually, teachers
need written materials to supplement the books-remedial materials for those whose
skill level is too low and enrichment materials for those who master the materials

easily.
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An investigation on Textbooks and their utilization in teaching and learning
In Senior Secondary Schools in (South Nyanza District) Kenya was conducted
touching on the purchase, selection, storage and actual utilization of textbooks. In
an attempt to satisfy the stated objectives, a sample of 20 schools, 14 heads of
department, 25 history and government teachers and 392 students were utilized in
the study. A senior curriculum specialist and an inspector of schools from Nyanza
District were also interviewed. The research instrument through which relevant
data was gathered included questionnaires, these were issued to teachers, students
and heads of history and government departments. Interview and observation
schedules and checklists were the other tools used in the study and through these
tools, useful data on the utilization of textbooks was obtained .The data gathered
was then descriptively analyzed through the use of tally marks, which were then
converted into percentages and presented in a tabulated form. Through the analysis
of the obtained data, the following became evident among other findings: (1) That
there is an acute shortage of textbooks in the study schools. (2) That although both
teachers and students claimed to utilize textbooks in class, it was revealed that this
was not the case. (3) That there are various textbooks available for the teaching of
history and government. These texts consist even of textbooks utilized during the
previous system of education. Based on the findings, various recommendations

were made. These recommendations, were hoped if effectively carried out, may
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lead to great improvements on the utilization of textbooks in our secondary
schools. Some of these recommendations include(1)The introduction of in-service
course for teachers on how to utilize not only textbooks, but also resources in
general.(2)The construction of schools libraries being made compulsory and the
inclusion of library lessons on the school time-table.(3)The role of the school
inspector should be made more visible, for example, they should visit schools
regularly to check on the availability of textbooks and how they are utilized by
both the teachers and students. At the end, an in depth research on textbook
utilization was recommended so that more information could be obtained through

out Kenya.

2.8 Summary

This chapter reveals that textbooks have the potentials of helping to improve
skills of teachers in recommending ways to handle instructional problems. It was
also known in the chapter that successful utilisation of textbooks depends to a large
extent on the availability of both the textbooks and learning resources. The need
for each student to have a textbook is an emphasis to allow the student have a
definite gain. Functional teaching should be through improved subject mastery,
pedagogical skills and resource utilisation and textbooks should be conceived in

terms of their availability, effectiveness and contributions.
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CHAPTER THREE
METHODOLOGY
3.1 Introduction
This chapter deals with the methodology employed for the study. it describes
the research design adopted, population, the sample, sampling procedure and
sample size, the instrument used for collecting data, procedure for data collection

and procedure for data analysis.

3.2 Research Design

A survey research design was employed for the study. The choice of this
design was informed by the nature of the topic under study, and the fact that a
survey design is one in which a group of people or items are studied by collecting
and analysing data from only a few people or items considered to be true
representative of the entire group (Akuezuile, 2004).

According to Bell (1987) the aim of a survey is to obtain information which
can be analysed and pattern extracted and comparison made and all respondents
will be asked the same questions as far as possible, under the same circumstances.

Information can be gathered by means of questionnaire administered by the
researcher. Survey method is appropriate for this study because, survey emphasises

fact finding and the study is out for facts and opinions of the respondents.
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3.3 Population

The population of the study consists of eight hundred and fifty one (851)
English language teachers in two hundred and fifty (250) senior secondary schools
in twelve (12) Educational Divisions in the state. Detail of the population is
presented in table 3.1

Table 3.1 Population of the Study

S/NO. DIVISION NO. OF S.S. NO. OF ENGLISH LANGUAGE
SCHOOLS TEACHERS

1. Anchau 21 55
2. Birnin Gwari 8 30
3. Giwa 14 50
4, Gwado-Gwado 20 79
5. Kachia 28 91
6. Kaduna 16 72
7. Kafanchan 24 94
8. Lere 21 86
9. Rigachikun 17 64
10. | Sabon Tasha 30 74
11. | Zaria 22 64
12 Zonkwa 29 92

Total 250 851

Source: Kaduna state Ministry of Education September 2011

3.4 Sample, Sample Size and Sampling Procedures

This study used cluster sampling technique to arrive at the needed sample. In
this method the researcher first divided the population into the educational
divisions of the state. The twelve (12) names of the divisions were written on
pieces of paper rotated in a container and four (4) divisions were selected at the

end representing 30% of the whole population.
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In the same way four (4) divisions were listed along with the names of their
senior secondary schools rotated in a container and at the end a total number of 35
schools were picked. The schools were listed with their number of English
language teachers. The list was considered to be the sample of the study. the
distribution of the sample size across the divisions, the entire senior secondary
schools in the state, the English language teachers and their students is shown at

Table 3.2,

Table 3.2: Sample Size of the Study

S/NO | DIVISION NAME OF SCHOOL NO OF
ENGLISH
LANGUAGE
TEACHERS
1 Anchau 1. Government Senior Secondary School Dutsenwai 4
2. Government Senior Secondary School Kargi 5
3. Government Senior Secondary School Pambeguwa 6

4. Government Senior Secondary School Maraban Kubau 5

5. Government Senior Secondary School Takalifya 6
2 Sabon Tasha |1. Government girls Senior Secondary School Barnawa 12
2. Government Senior Secondary School Barnawa 10
3. Government Senior Secondary School Kakuri 8
4. Government Senior Secondary School Kujama 4
5. Government Senior Secondary School Nasarawa 9
6. Government Senior Secondary School Narayi 8
7. Government Senior Secondary School Sabon Tasha 10
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8. Government Senior Secondary School Television 12
9. Government Senior Secondary School Anguwar Romi 8
10. Queen Amina College 10
Rigachikun |1. Dr. A. Makarfi Government Secondary School 12
2. Day Government Senior Secondary School Kawo 14
3. Government Senior Secondary School Birnin Yero 6
4. Government Senior Secondary School Gadan Gayan 5
5. Government Senior Secondary School Gamagira 8
6. Government Senior Secondary School Jaji 7
7. Government Senior Secondary School Rigachikun 12
8. Government Senior Secondary School S/Afaka Mando 8
9. Government Secondary School Rafin Guza 10
10. Government Senior Secondary School Zangon Aya 8
Zaria 1. Alhudahuda College 12
2. Barewa College 10
3. Government Senior Secondary School Zaria 7
4. Government Senior Secondary School Kofan Gayan 8
5. Government Senior Secondary School Dogon Bauchi 8
6. Government Senior Secondary School Magajiya 3
7. Government Senior Secondary School Chanditt 5
8. Government Senior secondary School Kofan Kuyanbana | 6
9. Government Senior Secondary School Tudun Jukun 5
10. Government Senior Secondary School Zaria 10
Total 265
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3.5 Instrumentation

The researcher made use of a Assessment of Availability and Utilisation of
Textbooks Questionnaire (AAUTQ) developed by the researcher was used for data
collection in this study. The instrument is divided into three (3) sections. Section A
solicits information on the biodata of the respondents, Section B — items seeking
opinions of English language teachers on three research questions raised to guide
this study. Questionnaire is generally referred to as a systematic compilation of
questions that are submitted to a sample of population from which information was
desired. The sample of the population was believed to be capable of understanding
written materials and this gives assurance that questionnaire was most appropriate
to this study.

Initially, the question items were fifty one (51) in number but reduced to
twenty three (23) items for clarity and relevance. A number of standard textbooks,
journals, books on research methods and other relevant literature were referred for

the preparation and selection of the items.

3.5.1 Validity of the Instrument
In order to ascertain the content validity of the instrument, the researcher

subjected the instrument to research experts, colleagues, and his supervisors for
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validation. The instrument was corrected, and the supervisors improved the items

structure and their format.

3.5.2 Reliability of the Instrument

The reliability of the instrument (Assessment of Availability and Utilization
of textbooks) was conducted under a pilot study using twenty (20) English
language teachers selected from Giwa Division who were issued with the research
instrument. Pelian and Domnick (1995) stated that small sample are also adequate
for testing measuring instrument for pilot testing to determine the practicability of
the research instrument. The reliability of the questionnaire was determined using
the Split-half technique and Spearman Rank Correlation. In this method, the copies
of the instrument were distributed to 20 English language teachers once the
techniques were used to analyse the data correlation coefficient a r=0.75 was
determined. This shows that the instrument was reliable for data collection for this

study.

3.6 Data Collection Procedure

The researcher with the help of the school principals administered the
instrument under strict confidentiality as respondents were given assurance that
their responses would be treated confidentially. Subsequent follow up was made to

ensure speedy completion and return of the questionnaire.
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3.7 Method of Data Presentation and Analysis

Data obtained from the questionnaire were used for the study. Calculations
and analysis were made using frequencies and percentages to gather the opinions
of the respondents. Frequencies were used to describe the number of respondents
in the study while percentages were used to describe items found from the sample

of the English Language teachers and to answer the research questions.
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CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
4.1 Introduction
This chapter presents analysis of the data gathered from the Assessment of
availability and utilization of textbooks questionnaire. The analysis was based on
the research questions and simple descriptive statistics such as frequencies and

percentages which were used for the research questions.

4.2 Data Analysis and Result Presentation

The analyses of the data are presented as follows;

Years of teaching experience of English Language Teachers:

Years of experience of the English language teachers are accumulative
expositions and skills in their teaching profession which is so important in
determining teachers’ preference, and past experiences. Table 4.1 below presents a
picture of the English language teachers.

4.1 Table 4.1: Years of Teaching Experience of English Language Teachers.

YEARS OF EXPERIENCE | NO. OF RESPONDENT PERCENTAGE
5-10 85 32.07%
11-15 57 21.51%
16-20 38 14.34%
21-25 56 21.11%
26-30 16 6.03%
31-35 13 4.94%
Total 265 100%
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The result in table 4.1 showed that 57.93% of the respondents (teachers) had

between 11-35 years teaching experience.

Academic Qualification of English Language Teachers

The academic qualification of the English language teachers is a function of
their professional development. The qualification is important because it is
assumed that it can influence their productivity and research in teaching and

learning. Table 4.2 below presents a picture of the English language teachers.

Table 4.2: Academic Qualification of English Language Teachers

TYPES OF QUALIFICATION NO. OF RESPONDENTS PERCENTAGE
OND /HND 52 19.62%
Bsc./B.A Education 50 18.87%
Bachelor’s Education 139 52.45%
Msc./ M.A Education 15 5.67%
Post Graduate Diploma Education 9 3.39%
Total 265 100%

The results in table 4.2 showed that 80.38% of the English languages
Teachers were holders of Bachelors of Science Arts, Masters and Post Graduate

Diploma in Education.

Research Question One:

To what extent are Textbooks for teaching and Learning of English language

in senior secondary schools in Kaduna State are available?
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Availability of textbooks is an availability of powerful vehicle for
educational development with continuous process involving situational analysis
covering survey status or studies of existing curriculum and prevalent socio-
economic condition in the society. Table 4.3 below indicates the responses of the

English language teachers.

Table 4.3: Opinions of English language Teachers on Availability of Textbooks for
Teaching and Learning English in Senior Secondary Schools in Kaduna State

S/INO. | STATEMENT OF OPINIONS AGREE DISAGREE
4. Students in my school have adequate

Textbooks for their studies 43.71% 56.26%
5. Textbooks are distributed by ministry of

Education every year. 16.34% 83.6%

Textbooks distributed by state ministry of
6. Education cover all the classes in my school 26.99% 72.99%

Students in my school have the privilege of
7. taking their Textbooks home for home
assignments. 47.5% 52.46%

Textbooks are being controlled by English
8. Language teachers during classes in my
school. 66.15% 33.83%

The ratio of Textbooks distribution in my
9. school is 1:1 to the student. 24.3% 75.66%

Every English Language teacher in my school
10 has English Language teachers guide on
' Textbooks for teaching of English language. 41.81% 58.16%

Total

38.11% 61.85%

The table above shows that the state government has not been making

adequate distribution of textbooks to the Senior Secondary Schools, because the
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distribution has not covered all the classes of the schools. Lack of adequate

distribution is denying equality among the students and a definite gain in learning.

Research Question Two:

To what extents are English language teachers efficient and effective in use
of Textbooks for teaching and learning of English language in senior secondary
school in Kaduna State?

Effective utilisation of English language teachers includes knowing the
subject matter, adequate pedagogical knowledge and skills in communication of
objectives, selection of effective instructional methods, provision of practice and
feedback opportunities which are essential to educational instruction. Table 4.4

below captured the responses of the English language teachers.
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Table 4.4: Extent of English Language Teachers’ Effectiveness in Utilisation
of Textbooks

11.

12.

13.

14.

15.

16.

17.

English Language teachers were involved in the | 38.02% 61.97%
implementation of Textbooks in all stages.

English Language teachers do interpret and 87 83% 12.16%
understand content of Textbooks in teaching and ' '
learning of English Language.

English Language teachers do analyze learning
tasks in using Textbooks in teaching and learning
of English Language

76.41% 23.94%

English Language teachers do assess students’
learning styles and needs in using Textbooks in | 65% 30.64%
teaching and learning of English Language.

English Language teachers do transfer their
knowledge and skills in using Textbook in | ggos 9.8%
teaching and learning English Language.

English Language teachers do use system
approach to instructions in using Textbooks in
teaching and learning of English Language.

44.4% 55.4%

English Language teachers do use periodical
examinations tests in assessing level of progress | 71.4% 28.5%
of teachers and students in using Textbooks in
teaching and learning of English Language.

Total 67.58% 31.77%

The table above shows that teachers teaching English language in Senior
Secondary Schools in Kaduna State were capable of understanding, interpreting,
analysing learning tasks in utilising Textbooks with the help of their preference,
past experiences, resources available in the schools, improvising materials for
knowledge expansion and establishment of evaluation processes to establish

learning.
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Research Question Three

What are the problems associated with the utilisation of textbooks in
teaching and learning of English language in senior secondary schools in Kaduna
State?

Textbooks can make a syllabus attractive or distasteful to the students
according to the treatment content by the writer. A great deal depends on the
teaching devices and the curricula experience of the teacher. If he uses
demonstration, activity, discussion, critical question methods, audio-visual
materials and other group activities, the syllabus content will be received by the

students in the spirit of play.
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Table 4.5 Problems Associated with the Utilisation of Textbooks in Teaching and Learning
of English in Senior Secondary Schools in Kaduna State.

S/INO. | STATEMENT OF OPINIONS AGREE DISAGREE
18. Large number of English Language teachers
found areas which were considered to be very | 49.89% 50.16%

difficult in using Textbooks in teaching and
learning of English Language.

Large number of English Language teachers

19 found that Textbooks were having problem of 49.04% 50.94%
suitability in terms of content for teaching and
learning of English Language.

20 Problems about content difficulty to English

Language teachers affect use of Textbooks in | §2.34% 37.64%
teaching and learning of English Language.

Problems of availability of instructional materials
21. adversely affect use of Textbooks in teaching and 83.26% 16.72%
learning of English Language.

Adequate instructional materials for teaching and
learning of English Language of English
22. Language were available in senior secondary
schools.

37.19% 62.73%

Students appeared to be having problems of
progressing in using Textbooks in learning of | 57 0204 42.95%
23. English Language

Total 56.44% 43.52%

The table above shows that English language teachers teaching English
language in Senior Secondary Schools in Kaduna State can handle instructional
problems associated with the utilisation of English textbooks in teaching and

learning English language. They have adequate knowledge and skills to deal with
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Issues like changes arising as a result of introducing new textbooks where it can
lead to changes in methods of instruction, process of learning, instructional

materials and evaluation process.

4.3  Discussions

The results of the study has revealed that 80% of the teachers in Senior
Secondary Schools were graduates in the field of education and had a range of 11
to 35 years teaching experience.

The revelation of inadequate supply of textbooks confirmed that there was
no standard policy in distribution of textbooks and other instructional materials
which are in disagreement with Rudramamba (2004) who maintained that
availability of textbooks among students do allow English language teachers to
provide adequate drills and exercises at the end of each lesson. Standard
distribution brings equality in lesson participation, drills and exercises and
privilege of taking the textbooks home for assignments. Jibril (2007) noted that
one of the teacher’s efforts is reflective approach where teachers look at their
materials, ideological constrains and encouragements embedded in the classroom,
school and associated contexts in which the students live. Lack of textbooks and
supporting materials negate this notion. The teachers could only understand and

interpret the textbook only when they were available.
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The study confirmed that teachers in Senior Secondary Schools in the state
had zeal and enthusiasm in meeting complex demands, organizing learning
experiences, designing of happenings of things for the benefit of the students
which were in agreement with the beliefs of Goshe (2007) who stated that efforts
of teachers can only be made successful when the teachers are of good quality.
Qualitative teaching is imparted by functional teachers, trained in content and
pedagogy that could impart skills accurately to the students in accordance with
professional principles. The teachers believe and accept textbooks as sources and
resources that give ample opportunities to organize and plan teaching procedure in
order to deliver successful lesson. The belief was in agreement with thinking of
Vocabs (2009) who stated that a well planned lesson directs teaching to achieve

and attain a definite objective or set of objectives.

4.4  Summary of Findings

The study revealed that senior secondary schools in Kaduna State had
inadequate supply of textbooks, and instructional materials. That is the State
Ministry of Education was not distributing textbooks to cover all classes in the

schools.

52



Teachers in the schools were involved in the implementation of Textbooks at
all stages and had the capacity to understand, interpret, analyse learning tasks,
transfer knowledge and skills while teaching and learning English language.

The teachers had the conviction that textbooks were effective in reflecting
and establishing standards through ample drills and exercises, Teachers in the State
were efficient but their efforts were impeded by lack of the textbooks, and other

instructional materials.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
5.1 Introduction
This chapter consists of the summary, implications, conclusions,
recommendations, contribution to knowledge and suggested areas for further

research.

5.2  Summary of the Study

This study was set to assess availability and utilisation of textbooks for
teaching and learning English in Senior Secondary Schools in Kaduna State. The
general objectives were to ascertain the availability and utilisation of textbooks to
determine the effectiveness of English language teachers and determine the
associated problems of textbooks in teaching and learning. Three research
questions were sought to find to what extent textbooks for teaching and learning
English are available? To what extent English language teachers are effective in
utilising the textbooks and to what extent you can determine problems associated
with the utilisation of the textbooks. The population of the study was made up of
all English language teachers teaching in Senior Secondary Schools in the State.
The total number of English language teachers is 851, however cluster sampling

technique was used to select a sample of 265 (33%). Survey research method using
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guestionnaire method was used to collect data for the study. 27 items of opinions
related to the three research questions were arranged systematically in the
questionnaire.

The results of the study reveal that 851 of English language teachers in
Senior Secondary Schools were graduates in the field of education and have range
of 11-35 years teaching experience. Distribution of textbooks to the schools was
inadequate but the teachers effective in the utilisation of textbooks. The
inadequacy of the textbooks impedes the efforts of the English language teachers
to implement the textbooks at all stages. Kaduna State Government should
establish a textbook distribution policy to ensure each student has a relevant
textbook for his studies. The Government should train and retrain teachers in the

utilisation of textbooks.

5.3Summary of Major Findings

The result of the study shows that 56% of the respondents disagreed that
students of senior secondary schools in Kaduna State had adequate textbooks for
their studies. 85% also disagreed that textbooks were distributed by the State
Government (Ministry of Education), Kaduna State every year. In the same vein,

73% of the respondents argued that even if there was such distribution, it does not
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cover all the classes of the schools. The ratio of the distribution was not to each
student in the schools.

The study also reveals that the inadequacy in the distribution of textbooks
among the students prevents teachers from involving the students in the utilisation
of the textbooks at all stages. The students were denied privilege to participate in
exercises and drills during class sessions. The students were also unable to take
their textbooks home for home assignments.

The study shows that English language teachers in Senior Secondary
Schools in Kaduna State accept that textbooks help in acquiring, selection,
improvisation and utilisation of instructional resources in teaching and learning.
The textbooks provide information to prepare a well lesson plan, common base for
studies, investigation and guide teachers to turn resources into opportunities to
establish good condition for teaching and learning.

Furthermore, the revelation of the study indicated that English language
teachers do understand, interpret contents of textbooks with their preference, past
experiences and instructional resources available. They had the capacity to analyse
learning tasks, assess students learning styles and needs, conduct periodical
examinations and tests to assess the level of progress of the students in using
textbooks in teaching and learning English in Senior Secondary Schools in Kaduna

State.

56



5.4 Implications of the Findings to the Study

The implication of the study showed that students of Senior Secondary
Schools and English language teachers in Kaduna State had inadequate supply of
textbooks, English language teachers guide and other instructional resources. The
inadequacy resulted to English language teachers being unable to implement the
textbooks at all stages. English language students were not progressing because of
non-availability of the textbooks and inability to engage in drills and exercises.

The English language teachers had the capacity and knowledge in
interpreting, understanding, transferring their knowledge and skills in utilizing
textbooks in teaching and learning English language. The teachers believed that the
textbooks are of help in acquiring, selection, improvising of instructional
resources, providence of adequate drills and exercise to students, as source of
information for teachers’ lesson plan. This showed that with proper and adequate
supply of textbooks, teacher’s guide and other instructional resources, the
knowledge and pedagogical skills of English language teacher would be of high

benefit in teaching and learning English in the Schools.

5.5 Conclusions
Teaching and learning need a setting where subject matter is selected,

graded and activities organised to promote and develop the potentials of the
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students. Teaching requires changes due to the influence of instructions and
technology. The changes include utilisation of non-human resources such as
printed materials, audio-video materials and slides.

Textbooks are resources that provide structure to classroom activities and
simplify many decisions in planning instructions. Textbooks turn resources into
ideal opportunity to further the learning outcome defined in standards. They are
produced to the demand of the educational institutions with built in pedagogy
meant to achieve national goals and aspirations.

Availability and utilisation of the textbooks coupled with effective teachers
serve as building blocks in teaching and learning. There should be equality in the
distribution of the textbook to ensure equal treatment of the students. The students
should have uniform lessons, activities, exercises, and drills. Continuous equal
distribution of the textbooks and training of teachers in the textbooks utilisation

should be pursued.

5.6 Recommendations

In the light of the findings, it is therefore recommended that Kaduna State
Ministry of Education should formulate a textbook and other instructional
resources distribution policy that can effectively distribute the textbooks and the

resources to all classes in senior secondary schools in the State. The policy should
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take into consideration the socio-economic position of the State. Each student of
the schools should be charged (20%) twenty per cent of the cost and a maintenance
culture be inculcated in the minds of all the students. A committee be established

to include the followings in each of the schools.

|

. The Principal of the school

N

. The school Bursar
3. The school Store-Officer
4. The representative of Parents/Teachers Association of the school
5. Students representative of each class in the school
6. A representative of community base committee of the school
7. The Head Boy or Head Girl of the school as Secretary to the Committee
There should be a comprehensive report to the Honourable Commissioner of
Education and copied to all members of the Committee. The State Government
should publish the reports in a daily newspaper and an electronic media for public
accountability.
According to the findings, the position of the teacher was excellent, even
though the State Ministry of Education should train and retrain teachers in
utilisation of textbooks as an effort to preserve excellent scholarship in our schools

for cultural and scientific advancement.
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5.7  Suggestion for Further Studies

There is need for further studies on the “assessment of availability and
utilization of textbooks in teaching and learning English language™ because of
other likely wvariables such as teachers’ motivation, parents’ involvement,
administrative constrains and economic factor on the side of the community. There
Is also need to conduct similar research to cover all Senior Secondary Schools in

the country.

5.8 Contribution to Knowledge.
The study attempted to strengthen textbook and its utilization as medium of
scholarship preservation and an arm that influenced educational instructions in our

schools and colleges for cultural and scientific advancement.
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APPENDIX A

DEPARTMENT OF EDUCATIONAL FOUNDATION AND CURRICULUM
AHMADU BELLO UNIVERSITY, ZARIA

ASSESSMENT OF AVAILABILITY AND UTILIZATION OF TEXTBOOKS QUESTIONNAIRE

Introduction
This questionnaire is designed to assist in a research on assessment of
availability and utilization of textbooks in teaching and learning of English

language in Public Senior Secondary Schools in Kaduna State.

Part A: Bio Data
1. Age; 15-24] ] 25-34[ ]35-44[ ]45-above[ ]

2. Years of teaching experience
5-10years|[ ] 11— 15years|[ ]16 —20years|[ ]21—25years|[ ] 26-30

years[ ]
31— 35years[ ]

3. Academic qualification [ ]
a.OND/HND [ ] b.B.Sc/B.AAEdu. [ ]Jc.BED[ ]
d. M.Sc/M.A Edu.[ ]e. Post Graduate Dip. In Edu. [ ]
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APPENDIX B

Part B: Statement of Opinions of English Language Teachers

Read each statement of opinion and then tick the appropriate option that reflects or shows

your personal opinion.

S/INO. STATEMENTS OF OPINIONS RESPONSES
Strongly | Agree | Strongly | Disagree
Agree Disagree

4, Students in my school have adequate Textbooks for their
studies

5. Textbooks in my school are distributed by the Ministry of
Education every year.

6. Textbooks distributed by the state Ministry of Education
cover all the classes in my school.

7. Students in my school have the privilege of taking their
Textbooks home for home assignments.

8. Textbooks are being controlled by English Language
teachers during classes in my school.

9. The ratio of Textbooks in my school is 1:1 to the students.

10. Every English Language teacher in my school has English
Language teachers guide on Textbooks for teaching of
English Language.

11 English Language teachers are involved in the
implementation of Textbooks in all stages.

12 English Language teachers do interpret and understand
content of Textbooks in terms of experiences

13 English Language teachers do analyze learning tasks in
using Textbooks in teaching and learning of English
Language.

14 English Language teachers do assess students learning
styles and needs in using Textbooks in teaching and
learning of English Language.

15 English Language teachers transfer their knowledge and
skills in using Textbooks in teaching and learning of
English Language.

16 English Language teachers do use system approach to
instructions in using Textbooks in teaching and learning of
English Language.

17 English Language teachers do use Periodical examinations

and tests in assessing level of progress of teachers and
students in using Textbooks in teaching and learning of
English Language
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18.

Large number of English Language teachers found areas
which are considered to be very difficult in using Textbooks
in teaching and learning of English Language

19.

Large number of English Language teachers found that
Textbooks are having problem of suitability in terms of
content for teaching and learning of English Language.

20.

Problems about content difficulty to English language
teachers affect use of Textbooks in teaching and learning of
English Language

21.

Problems of availability of instructional material adversely
affect use of Textbooks in teaching and learning of English
Language.

22.

Adequate instructional materials for teaching and learning
of English Language are available in my school.

23.

Students appear to be having problems of progressing in
using Textbooks in learning of English Language.
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APPENDIX C

MINISTRY OF EDUCATION, KADUNA STATE
SUMMARY OF LIST OF SCHOOLS BY DIVISION AND BY CATEGORY

S/NO DIVISION SENIOR ONLY | JUNIOR ONLY | JUNIOR AND SENIOR | TOTAL
1. Anchau 6 39 15 60
2. Birnin-Gwari 11 6 19
3. Giwa 7 19 7 33
4. Godo- Godo 6 15 14 35
5. Kachia 9 28 19 56
6. Kaduna 11 22 5 38
7. Kafanchan 15 24 9 48
8. Lere 8 22 13 43
9. Rigachikun 5 14 12 31
10. Sabon-Tasha 14 35 16 65
11. Zaria 10 22 12 44
12. Zankwa 6 18 23 47

Total 99 269 151 519

AS AT SEPTEMBER, 2011
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