THE EFFECT OF SCHOOL ENVI RONMENT ON STUDENT
ACADEM CACH EVEMENT: A CASE STUDY OF
FEDERAL COLLEGE G- EDUCATI ON, ZAR A

BY

ZARAH LADI ADAMU

M.ED/EDUC/33899/02-03

A THESIS SUBMITTED TO POSTGRADUATE SCHOOL, AHMADU
BELLO UNIVERSITY, ZARIA IN PARTIAL FULFILLMENT OF
REQUIREMENT FOR THE AWARD OF DEGREE IN
MASTERS (M.ED) EDUCATIONAL PSYCHOLOGY

FACULTY OF EDUCATION
AHMADU BELLO UNIVERSITY
ZARIA, NIGERIA

JULY, 2009



 DECLARATION

I declare that the ‘;NOI'k in the theéis entitledi' “The Effect of Sch.ool
Environment on Student Academic Achievement: A Case Stud_y of Federal
" College of .E'duc:at'i.on, Zaria", has been performed by me in the 'Departmer'nt -
of Educational Psychology under the supervision of Dr. (Mrs.) Aisha I.

Mohammed. The information derived from the literature has.been duly

. acknowledged in the text and a list of references provided. No part of this . .

thesis has previously presented for another degree or diploma at any

university.

---------------------------------------------------------------------------------

Zarah Ladi Adamu - | Date

i



CERTIFICATION

This thesis entitled: THE EFFECT OF SCHOOL ENVIRONMENT ON
STUDENT  ACADEMIC  ACHIEVEMENT: A CASE STUDY OF
FEDERALCOLLEGE OF EDUCATION, ZARIA by ZARAH LADI ADAMU, meets
the requirements governing the award of degree of Masters of Educational
psychology in the Department of Education in Ahmadu Bello University,

Zaria. It is a contribution to knowledge and literacy presentation and is

approved.

........ ffll[" ot I ft
Dr. (Mrs.) Aisha I. Mohammed Date
Chairman, Supervisory Committee

Dr. (Mrs.) B.F. Adeniyi Date
Member, Supervisory Committee

Dr. M. Sadiq ‘Date
Head of Department

....... iy SOV~ 1.6(9 (2000
rofessor 5. Nkom  ~ Date

‘Dean, Postgraduate School

i



DEDICATION
This thesis is dedicated to my late father Mallam Nom Adamu
Zamani, my mother Hadiza Adamu, my husband Emad Abdullah Na;f, |
my son Anwar Emad Abdullah, my sisters Lami, Aisha and my
brothers | Yakubu and Sodangi

* " Thank you all'and God bl_éss you.

v



ACKNOWLEDGEMENT

I give all glory and honour to Almighty Allah for the strength He has
given me to carry out this research work successfully. I am indebted to
many people for their advice, guidance and encouragement during this
write up.

I wish to express my profound gratitude and appreciation to my
major supervisor Dr. (Mrs.) Aisha I. Mohammed who never got tired of
going through my work despite her tight schedules. Her comments and
valuable suggestions made this work attain its present standard.

My appreciation also goes to my second supervisor Dr. (Mrs.) E.F.
Adeniyi who gave me tremendous inspiration and motivation throughout
the period of this study.

My special thanks goes to Dr. (Mrs.) Raliya Mohammed Bello, Dr.
Musa Balarabe, Dr. (Mrs.) Khadija M. Hamman, Dr. Umma Abdulwahid, Dr.
Sani Sambo and all members of Educational Psychology Section.

I am greatly indebted to my husband Emad and son Anwar, who
patiently cooperated with me throughout the period of this programme. I

thank Mr. Bala Achika for his assistance in typing this work.



- Finally, I wish to thank all members of my f_ami_ly, espec_:_ially"my _
mother, for their prayers and moral support towards the successful

completion of this work.

i



ABSTRACT

This study investigated the effect of school environment on students
academic achievement: a case study of Federal College of Education,
Zaria. A total of 199 respondents took part in this study comprising School
of Education, Science and School of Undergraduates in Federal College of
Education, Zaria respectively. The data collected from the questionnaire
administered were statistically analyzed using Pearson Product Moment
Correlation in both the four hypotheses. The first hypothesis revealed a
significant effect of school environment on the academic achievement of
NCE and Undergraduate students in F.C.E. Zaria. The second result
showed insignificant effect of school environment on the academic
achievement of male and female students of FCE, Zaria while the third
hypothesis also showed a significant effect of school environment on the
academic achievement of students on campus and off campus in F.CE.
Zaria. And lastly, the fourth hypothesis showed a significant effect of
school environment on the academic achievement of Arts and Sciences
students in F.C.E. Zaria. Based on the findings of this research work, the
researcher has recommended that the school environment should be a
place where the general interest of the learner is given urgent attention to
improve academic achievements. And also the federal government should
make adequate provision for infrastructure and resources (money) to
school or institutions for effective learning.
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OPERATIONAL DEFINITION OF TERMS

ENVIRONMENT: Refers to everything in the individual or learners in which
he/she can see, hear, taste, smell or feel, that exert some influences on
his or her development and learning behaviour.

SCHOOL ENVIRONMENT: Is the physical and social condition of the school
and other related factors capable of influencing the learner.

ACADEMIC ACHIEVEMENT: Refers to attainment of performance by

learners at any level of learning.

Xi



CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Learning is described as a change in behaviour due to motivation
(Idowu 2002). Motivation is a construct often employed by psychologists
to explain behaviour. Behaviour itself is an indication of learning.
Throughout history, there has been a general conception as to what
causes people to behave the way they do, what motivates them to learn,
what they think, and the way they prefer to do things. The environment
to a large extent to which a child could reach in academic attainment
depends on the existence of certain environmental conditions.

Every individual was born with hereditary potentials and limitations
into a set of surrounding and conditions. These factors interact
continuously from birth until death. Thus, the child’s environment is
made up of all the forces that influence his or her growth and
development, of his or her potentials, intellectual and otherwise.
Heredity sets the natural characteristics of a child while environment
helps in influencing those characteristics positively or negatively. For
example, the child who comes from a remote village will behave

differently from a child that comes from a city. And also, a stimulating



environment affects positively a child’s rate of growth and learning
effectiveness. o | | |

Stokole and Ali:man (1987) define the term éhvironmént very
broadly includihg all that is natural on the planet as well as social
settings, building environment and informational environment. Denga
(1986) further defines environment as those éspé(:t 6f the organism
sufroundings to which it responds at a given time. Idowu (2001). states
that environment is everything in the individual or learners world that he
or she can see, hear, taste, smel_l or feel exe_rts influence on -hjs or hel_'
develﬁpment and learning behaviour. N

Psychologists have' for a long time regarded environment as the
“feeling” or “atmosphere” of an organization. In the school setting, the
" school ‘environment' means social organization, ‘which possess diStinCtiv_e
patterns of collective feelings and beliefs that are passed on to new.
members.

. __Furth_elrm_ore, 'é,_environment_ is regarded as the quality of emotional
and intellectual interplay between persons and groups, inclﬁding the
activities of participants workiﬁg on goals for learning. It can also be
~ regarded as interactions between the various participants involving such

elements as communication patterns, norms and attraction, participation



in decision making process and expectation. Moreso, environment affects
the morale 'produc'tSiVity and satisfaction of all persons invdl.v'.ed' in the
school, including the interpersonal relationships between teachers,
students, and administrators and the feeling generated towards each
other. _-__,‘_‘Envirqnmeq_t_" lays the foundations. for a_II d_ifferences,_tha_nt may .-
be found in the school setting. |

Macmillan {1980) further explains that school- environment is where
the learners or participants are expected to support one another in doing
- their best, 'Whéré"tﬁéy sharé'high levels of attraction, w.h.ere. n'brnis; are
supportive of diligence as well as for maximizing individual strengths,

where communication is open and featured by dialogue, and where

-__-d_eveloping. together . as growing people are considered relevant in.= -

themselves for discussion.

Schmuck (1977) defines school environment as a complex
organization composed of both formal émd informal relationship among
faculty and studentd. The school environment is integrally bound td the
norms of its community and other important, societal conditions, its
students and teachers creates their own living curriculum as they interact
i'_n_th_e dassro_om. Mbor (1979) further define school én\)ironméht'as t.he -

first and foremost scene of interpersonal relationships of interpersonal



o relatiOnships.-where_i the students, teachers and the entire school as a o

social organization depends on the efforts of all the participants in the
school. |

“Macmillan (1980) further explains that, school environ'r'nent_. is
' where the learners or participants are expected to shppdrt one another in
doing their best, where they share high levels of attraction, where norms
are supportive of diligence as well as for maximizing individual strengths,
--'-_'where__'c_lommuhic'ati_on'is '-open and featured by dialogue, aﬁd'wh_e_ré-.-
developing together as growing people are considered relevant in
themselves for discussion.

1.2 Statement of the Problem

" The school as a social institution does not exist in a vacuum. It is

an open system where participants including students, teachers and

school administrators interact and refate with one another. It is self

= evident that the abailability of learning facilities in any given school

environment improves the academic achievement of the learner.
Akinboye (1987) said that teachers personality in the school
environment affect the academic achievement of the learner, and these

- teachers personality include:



I Cb.nt.:err;about individual differences
- Motivating learners for learning activities
; Neglecting the causes of learners difficulties in the classroom
- Lack of :lus'ing éde'quate reinforcers .. |
- When the teachers do not assist the learners to improve in
their study habit
- '_Neglec_ti_ng-_the disable learners in the classroom.
Poverty él§6 a?ffect.%school énvironment of the iearner. Idowu (2001)
opined that a child whose reality consists of poverty like hunger, physical
discomfort and frequent diseases may affect the learner environment and
acade_rﬁic .achi'evemént. ‘Adeniyi (2002) states that, 'ch'ange'in the Va'iue
system of education is another social factor facing learners in the school
environment. Example, it is very common now for young people to seek
variousways of achi}eying higher success in _their academic activities.
o :éc;.hool ﬁblitie;s,-.reléting.tol éurriculum, extfacurrithlér acti.\}iti.es and
other aspects of school life that are not learners-centered and child
friendly affect school environment for learning. Moreso, unwholesome
~ school or emotional environment makes "the. learners to" be nérv'oﬁs,'
anxious and jittery and these upset academic achievement especially in

test and examination situation. The pressure arising from the feeling of



not being accepted or isolation by classmates also decreases the learners

motivation to learning and adjustment.

A rigid and undemocratsc system of governance by the school

admlnlstratlon affects the school envrronment of the Iearner, WhICh alsol
makes the academic achievement to be low. Ladan (2005) states that
this rigid and undemocratic system of governance is characterized by Ia_ck_
of-'go'oc-i administration bsr the leaders and unfair en'fOrcen‘_-l'ent'-.of r'ul‘es'-

“and working condition affect learning. Furthermore, McDonald and Elias

(1976) states that lack of good relationship between the teacher and the

- Iearner affect academlc achlevement Another aspect that affects the |

Iearners school enwronment and academic achlevement is when the
teachers do not give feedback to the learners on their performances.
Stockard and Mayberry (2003) states that | inadequate
N -.i.nfrastructural':-.'va'ri'a‘ble such as' classroom at:comn'iodation, " Iibra'ries,'
laboratories, Iack of enough teaching materials, lack of qualified teachers
and sporting facilities affects the school environment, which in turn has a
very negatlve effect in the academlc achlevement of the Iearner It is in
the hght of the above, therefore that this study seeks to examine the
effects of the present school environment on students’ academic

achievement.



1.3 Objectives of the Study

This study intends to achieve the following objectives:

"To 'identi'fy: the effect of school environment on the academic

achievement of NCE and Undergraduate students.

To ascertain the effect of school environment on the academic

~ achievement of male and female students. .

To determine the effeét of school environment on the academic

achievement of students on campus and off campus.

To examine the effect of school environment on the academic

achievement of Arts and Science students.

1.4 Research Questions

Based on the stated objectives, the following research questions

were formulated. !

1.

Does the schoo! environment have any effect on the écédémic
achievement of NCE and Undergraduate students?

Is there any gender effect on the academic achievement of
students? | | |

Does the place of residence modify the effect of school

environment ¢n the academic achievement of students?



 4. Does the course of study moderate the effect of school
environment on 'the academic achievement of stUdents? o
1.5 Hypotheses
| For this particular study the folloWing hypotheses were tested:
3 1 - School en_\{ironment has no_signiﬁcant effect on the _acac:!emie_J-
o achi'e'\-/eme;'lt of NCE and Undergraduate students. |
2. School envir_onrﬁent has no significant effect on the academic

achievemeht of male and female students.

- 3. .. School environment has no significant effect on the academic = -

achievement of on-campus and off-campus students.
4, School environment has no significant effect on the academic
: achievement of Art and Science Students
x 16 Basic .Assum‘ptions |
This study is based on the following assumption:
a. Itis assum:ed that if the school surrounding is not favourable for
o learning it Will affect student academic achievement. R
b. It is assumed that if there. is no enough facilities for learning it
will affect the student academic achievement. |
¢ Ttis assumed that lack of good relationship between the teacher

“and student affects the student academic achievement.



d. It is assumed that lack of student-student interaction aﬂ’ects N

| '-student acéderhic achi'ev.ehent. | | B
e. It is assumed that lack of good relationship between the school
administration and the student affects student academic

achievement. |

1.7 Significance of the Study

Studies of this nature will be very important and us'efu.l to the
gov_ern_ment,' teachers, parents, school psychologists/school cou_nsellors,._
sotiety and Scbbdl a':dmi'nistrétors. o | |
Government: Study of this nature will change the negative attitudes 6f
the Nigerian government to live above the provision of educational
sector_s. only on paper and never practically implemented, and also will
provide conducive school environment that will _enable teachers and
students in all levels interact with one another, provision of infrastructure
and resources put in place will assist in tackling the so_cial ills in the R
Séhoolé system; Séhmuck and Schmuck in Kolo (1984) state that “to
facilitate academic achieQement more attention should be given td the

qUaIity of group process in the school”.

- Study of this nature will encoufage government to implement ’

professionalization of teaching. The Teachers Registration Council will



" coordinate and monitor the affairs of teachers without undue interference
and ensure that only qualified teachers are registered.

Teachers: Teachers are the backbone of any educational system. The

National Policy on Education (NPE) states that no educational'system c-a_n_ o

risé above the quality of its teachers.

Study of this nature will assist teachers to form and establish good
relation_ship with colleagues. it will also help the teachers to .establish_
good commiunicatioh between them and their students. Study of this
nature will also assist the teachers to have concern for their students
academic development and also help the teachers to accept constructive
| - criticisms as.part of 'profeSSiq_naI develqpment. \ |
School Administrétors: This study will assist school. adminisfrators to
address issues of manpower shortage in conjunction with the
government, so that supporting staff and adequate qualified teachers are
employed. 1 -
| This study will also, encourage the school administrators to plan

| and develop parent school partnership (through effective PTA) which will
.. equally help in recognizing-the skills needed to work effectively with the -

family. Moreso, it will assist the school administrators to be flexible and

T 10



democratic in their 'Ieadership' styles, this is because a rigid' leadership
does not favour school environment for learning.

Community: Most of the schools are situated within the community and

the end-product of the school system find their fate in the community. -

Study of this nature will make the community to contribute its own

resources through community participation by providing materials and

construction of roads thro_ugh self-help efforts and to offer job_ o

opbbrl.il..lni.ties for .graduating students.

Parents: Parents participation in the school environment is very
important. Study of this nature will encourage parents to contribute
" positively to the :de\i"e'lopm.en't of the school since some of them are part
of the clecisidn makers in the school, and school reform committee and
their restructuring efforts, example (PTA).

. Students: Students’ role plays a very impc_:rtant aspect in school
'en\}i.r.ohrhe.nt. | - '.

Study of this nature will assist students to be part of the school
| decision making process through their government and also they will be
part of the probl_ém;: solvihg group ln the school. 'I.tHWilI also be 'o:f"gréat
beheﬁt i_:o other students of educational psychology in their research
work

7—
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School psychologists and Counsellors: School psychologists and
counsellors are in a strategic position to help and build a wholesome
relatlonshlp in the school enwronment They have legltlmate access to all_ |
'school partlupants and also have dlrect contact W|th students They are.
in good position to establish relationship in schools, because they

received formal training in interpersonal competencies.

This study will assist them to create conditions in the school which

.w.ill help in building a wholesome relationship among members and also
will bring school participants close to one another. Finally it will motivate
them to organlze some communlcatlon sk|Ils tralnlng for members of o
school organlsatlon ThIS is because school psychologlsts and counsellors
are trained to use principles of good human relations to assist others.
1.8 Scope and Delimitation of the Study

- The 'scope' df'this study is to examine the .eﬁ’ec'tl ofschool
envirenmen.t on students’ academic achievement covering the NCE and

Undergraduate students of Federal College of Education, Zaria. The

study is also. llmlted to the students of Federal College of Educatlon,_ ]

- Zaria. The purpose is to determlne how the school environment has
effect on their academic achievement. Both the students of NCE and
- Undergraduates will be used in conducting the study.

12



The purpose for selecting FCE, Zaria is based on the fact that Zaria

is one of the educational centres in Nigeria and the respondents for this

- study are in Federal Col'leg'e of Education, Zaria and also the i'e'Séért:herz”-' o

will find it much easier to conduct this study in Federal College of
Education, Zaria due to easier coverage, time and convenience.

1.9 Summary . o o |
a Tﬁis éhapﬁér s;tateé. the baclgground.of 'the. étudy, tHe objecti\?e, t.hel
research qluestions-, basic assumptions and hypotheses were also

highlighted. The significance of the study was discussed as it affe_cts_the

school environment ‘on students academic achievement. =

13



CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 Introduction

This research work is designed to investigate the effect of school
environment on students’ academic achievement. The need for a critical
review of related literature is the purpose of this chapter. Knowledge of
recent ideas and research works related to the concept of school
environment on attitudes to learning and theories for the study of these
concepts has been 'addressed to provide greater focus for the research
work.

The conceptual framework of the study brings into focus literature

review on:

2.2 The Concept of School Environment

2.3 Theories of Environment for Learning

2.4 The School Administration and Academic Achievement
2.5 School Facilities and Academic Achievement

2.6  Students Interaction and Academic Achievement

2.7 Teacher Factor and Students Academic Achievement

2.8 Summary



2.2 The Concept of School Environment
' De Young (1999) definies environment as the .ihte‘rréla.tionSHib'
| befvveen human behaviour and social setting. It is an atmosphere in an
organisation that affects the morale, productivity and satisfaction of all
- _p_ersonslinvplyed.. ;Enlvironm__ent_also involves some basic e_léments.t_hat_
refe-r to the norms, attraction, communication and influence (Schmuch
and Schmuch, 1971).

| James (1980) defines school environment as the affective states
that péri/ade'fhe interpersonal relations and the'groﬁp thamits"Qf the
administrators, staff, teachers and students. It describes how
organizational partii:ipants relate to one another in terms of trust,
-.op_enne'ss, clo_seness', social support, and cohesiveness.

A school with a favourable environment is where. participants are
expected to support one énother in doing their best, share high amounts
| of influence, high level of attraction exists, norms are supportive of
| :'working ~diligently Tas well as for maximizing individual stl.'engths,.
communication is open and featured by dialogue, and also where
developing together as growing people are considered relevant in
| th_émséives,-for discussion (Schmuck, 1980). In the same vein Schinka

- (2003) defines school environment as the quality of interpersonal

15



| reiatibﬁship that exists in tﬁe'classroom. These relationships are crucially - -
important for a variety of reasons. Firstly, they significantly affect the
amount and kind of subjet_:t matter that i_s learnt and secondly, they help
in stimulating interp_erson_al relations condition the students ih ways that
encburéée continued systemétic content learning in the future. |

Fox (1982) in deﬁning school environment sees it as a Cultural
atmosphere that is felt in the school. The positive school environment
brings -abf)Ut wealthy interpersonal “relationship among teachers and
students, and the school administration. Envirohment is thus an

individual’s perception of the structure processes, value as they relate to

- hlS task achlevements and human satisfaction.

Schmuck and Schmuck (1974) opine that the quallty of school
environment can be demonstrated by the students’ interaction with one
another, their teachers and the school administrators, parent and the
community. Mofeoifer, Schmuck and 'St':h'rhuc'k'(1974) 'fufther'éxp'la'ih'ed' .
that, the school administrator that operate in a positive environment for
learning, create avenue where teachers feel free to interact with their
students as th:s w:ll automatlcally Iead to more students part:apat:on in

the class and improve Iearnlng



More importantly, to be able to promote effective and positive

school environment for learning, the school administrator of an institution

need to work in harmony W|th his subordinates. Martin and Shell (1980)

: def ne school envrronment as good communlcatlon work COﬂtII'lUItY and.

career growth, democratic and team approaches where most effective.
Gray (1982) opined that, school environment is a consequence and the
determlnant of motlvatlon | - |

o Halpm and Croft (1963) in @ classic study coined the phrase “the
open and closed environment for schools”. In the study they conducted,
they found out that schools with open environments had staff with high
es'pr.it '(morale iand'}COhesiVeness)', high intimacy (trust and closeness),
high engagement (collaboration and interdependence), and low
hindrance (social support and facilitation of change). School
admtnlstrators, in open envrronment were also characterized as showing
--c0n3|deratron (glvmg support and allowmg for individual dlfference),.
manifesting trust, initiating actions and stimulating others to act), arguing
f_or high production (emphasizing achievement and offering formative
feedback).. Schools with closed environment are characterized by high

disengagement, high hindrances and average intimacy of teachers. This

17



explained that the degree of openness of school environment is the result
of good quality of human interactions in the school.

Naylor et al (1980) charactenzed school enwronment as a dewce_
| that enable us to better understand the way in WhICh mdrvrduals organlze -
the cues present in the atmosphere into psychologically, meaningful

constructs that aid the individuals in describing the atmosphere in human

~ terms. .

Parage (1989) highlighted that, a school with a conducive school
environment, the teachers will believe in the learners’ abilities which are
.strongly supported by thelr school admlmstrators, srnce they msrst on
hlgh quahty teachlng from teachers Rutters (1983) on the other hand. |
believe that the effect of learners involvement in matters concerning
them are evidence of giving them the opportunities to take part in
~ - decision making. - . | B
| Chester (1996) is of the viérw, that, when the school creates a

positive learning environment by reaching out to families and providing

structures, for them to become part of thelr children Iearnrng actlwtles, _

the result is gorng to be effectlve and will create good rapport or

relationship between the school and school administration.
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In the same wvein, Aston and Webb (1986) agree with the
importanr:e of school environment in which they stated that teachers
- have_a_‘f#trong_", s’erj_se of efficiency. They are extremely c0nﬁdent in their |
.a.bili;cies. .to convéy knowledge to learners, and are aware of thé'
importance of what they do. They are aiso willing to take action to
improvel their a_bil;ties as ins_tructors._ | Good and _B_rophy (_198_6)
.er':n.bha.:sise,'."ﬂ'llzé’;ia::ademic'-p.erfc')r;nancé is h.i-ghly .eXpéé:t.'ed,‘ when a.
conducive environment for learning is being operated in the school. The
same opinion was expressed by Purkey and Smith (1983) in which they
emphasise that, a s'C_hool with conducive social 'environment-' fbr Iearni.ng
offer opportunities to enable learners to participate in the decision that
affect them. |

Miles (2000) delineated several varia_bles that he co_nsicjer_ed__to be
| indiéatbfs of healthf .school. énvirbhméht. These .\INere g'oals'lwhi.clh focus .
on, communicative'adequacy, power based on competence:, resource
utiiization, cohesiveness, morale, autonomy, adaptation and general
'problem-'solving adequacy. .

Healthy schoo! environment generates a healthy mental

environment for both the student and the school personnel. A heaithy

school environment includes the provision of a safe and healthy school
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day, and the establishment of interpersonal relationship favourable to
mental _health.,(Jdoh and Ajala (1991) observed that students who attend
institutions thét bro&ide a héélthy,. mental and emo.ti.oﬁall :é.n;firdnh.iénféfe
more likely to do well in their studies than those who attend institutions
which generate unhealthy emotional, mental environment. | |
-Furtherm_ore,: learners school environment has a $ighiﬁcént_'.__.: '
consequénce in their learning behaviour. Everyone needs mutuaII:y
satisfying relationships with friends. Friendship in the school environment
serves as the basis for further social growth and provides oppor’tunit_ies_ to
build confidence in the ._socié.l 'and academic realfri. Idowu (200.2)1 'opi.ne'.
that learners who develop normally in the social sphere learn social skills
in .a casual and informal manner, thereby assimilating through incidental
- _experie.nces approp_riate' ways of acting with people. The society as a -
whole contributes its own measure towards the academic performance of
the learner.
- Unsatisfying social experience, therefore can adversely affect
'.schc')oi :Iearning environmenf. For example, if a child becomes aware thaf.
parents and siblings are treated in demeaning wayé, or accorded with

little or no reSpect from others, feelings of self doubt and low esteem

20



may be intensified. Thus negatively affecting learners performance in the
'. school._ |
2.3 Theories of I%nvironment for Learning

The nature of personal interaction with the school environ:ment will
determine behaviour. Social interactions also vividly reveals how each
perst)n cqntinuouslf 'selects', -chahges and generates conditions juet as
much as he or she is affected. It is however important at this juncture to

explore the contribution of theories of environment to learning by

different scholars. -~

2..3.1 Hunt’s theory

Hunt (1975) _believes that it is necessary to define person _and
enviro-hmen.t' variabies that are compaﬁble. DesCribing persons in terms
“that are 'directly translated into specific forms of educational
environments, the believe that environment can be effective for the
- person’s learning or development. Furthermore, Hunt stresses the need
for a developmental perspective, considering long-run changes in
individual variables, to better accommodate environments. Hunt (1975)
believes that the effect on the individual on the enyironment must be

considered.
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Hunt (1975_) further made suggestions that are rather specific and
t-:)rieh'ted' towafd .instructional procedureé. His ideas provide. yét' another
indication of the growing importance of person situation interactions on
learning. However, Hﬁnt make a clear emphasis on two fundamental
_ideas:__ (a) that hum?an behaviour is best understood and predicted as a.
function of individual-situation interaction and that (b) Inew research
methodologies may be needed to study behaviour .in this complex
context. These propositions therefore form the basis that learning
behavicbﬁr -is best ;.lndérstdod by examining the. variety.of individual
interaction with school environment, which includes the perceptions,
cognitive processes, needs, values, orientations and other differences
that individuals brinQ to a situation, which influence the nature and effect

of social interactions.

- 2.3.2 Getzels and Thelen's_theory |

| One .of .'.the .ﬁrst' systematic application of social psychblogy .to
teaching-learning situations was written by Getzels and Thelen in 1960.
Théir theory is ba_sed on examining the individual behaviour In the
: "_ context of the group and - also refers to any organised part 6f an

educational institution that is working to achieve certain goals which have
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a gre_at_'amqu_n_t__ of internal interaction and interdependence. For exampie
in tutorinQ pairs, project groups, committees, classroom, slchool. staff and
entire district. Gezels and Thelen’s theory is used to conceptualize some
- of the processes and interections of individuals, classroom groups, school

R organizations, the entire school districts, and even the community
en\}ironment. The aim of this theory however, is to primarily drient the
attainment of specific goals; like the intellectual and emotional
development of learhers. |

The impact of this theory to the learning environment can not be
overemphasized. And also, the individual is regarded as the focus of the
Iearmng process, but it must be stated here that individual behaviour and
" psychologlcal experlences arise out of a cultural context and are based on B

ones interpersonal relations and also strongly influenced by group norms.

233 | Brookover an Erickson’s theory

| Wilbur Brookover and his associates Edsel Erickson developed this
theory in 1969. Their theory is based on the premise that much of our
: Iearnlng is dependent on our deC|5|ons to learn. Itis therefore the soual
" psychologlcal procelss of dedsuon -making that forms the basus of the'—

theory.

R,
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| .'Decisidh"-'niaki%rw.g is described as a cognitive process that énticipate'sz o
the outcome of particular behaviours. As the individual perceives various
outcomes in a parti.cular situation, he will act on those behaviours that
.' pfoVide viable, .reélistic 'results not dreams or long r’an.ge'-; 'Qo'als..:____ .
Brokoover and Erickson (1969) further maintain that, the most important
variable in determining decisions is the feedback which the individual
internalize from others. This notion is based on research and observation
| .t'ha't SﬁggeSts ;-t-h.a.t ..;::'ther' .pébplle. 'pértic.ularly those Qiewed .wit.h résped’,.
credibility and trust, are important in how we view ourselves,

Brookover and Erickson (1969) believe that a considerable
_'propc')rt'ion of what'a student learns is depencl_ent on his decis_icins, td .
Iearn; The decisions are dependent on his conceptions of what is
appropriate for self and what he thinks he is able to learn. The student
| conceptions of self are therefore acquired in interaction with others in his
| :'sorciav'l': ‘sy.(ste.h'i;. -' In Ea.h.alyzir'igI.the déc.isi.on.makih-g pfocess, thls theory
relies heavily on interpersonal interaction and perceptions of one .through
thiS interaction.

_Th_is theory also emphasise - internal 'communicati.oﬁ ‘and
t.:on.vefsation within the individuals to interpret the meaning of the

environment to themselves. The social psychological forces that affect
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learning behaQiour eccording to Brookover and Erickson’s dependent on
theory is the cognitive process of decision-making. Moreover, these
| de.cisions are determined by enviro_nment to the extent that ihportant
" issues influence fheéself-cc.)ncebfs of an individual. The self-conCeEt then
determines which behaviour is most appropriate and desired. The

dynamic interaction of the learners and environmental forces, each

rela_ted,'to social interaction, which finally determines the ultimate value

o werth of school environment.
i

B 2.3.4 Bandura theqry |
B “The '\.Neill-knoiwh (n».'or'kl- of Bandura (19'77.) | pe.sit.s .yet'. eno.therlr
interpretation of learners-situation interactions. According to Bandura
(1977) social learning theory is an approach which examines behaviour in
- terms of continuous reciprocal interaction of learners and eﬁyifonhient. -
He views behaviour and learners environment as factors which are
“interlocking determinants” of each other. The relative influence of each
factor varies in different settings for particular behaviours while in some
'_ 'si.tuatien.s envirehmiental'fa&ors 'are: mosf ihﬂu'entiai leérﬁers traits in.'
~some other situation regulate environmental events. This theory is called

"modeling or imitation theory”, and also, useful for specifying the

od
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conditions that determine interpersonal relationship among the learners,
which may be generalized to other forms of learning in the school
environment. The variables that affect this theory therefore are model
status, behaviour outcomes, group dynamic and attention. Factors, may
also be important in the process of decision-making developed by
Brookover and Erickson (1969). Modeling theory is certainly a theory of
learning based on interpersonal dynamics and aspect of social interaction,
in school environment.
2.4 School Administration and Academic Achievement

Systemic study of academic achievement and school administration
is the heart of school psychologist. Schmuck (1977) states that the
school is a social institution composed of a multitude of parts. It is an
integral aspect of the community, a complex organization and a loosely
knit collection of small groups, the school also constitutes a diverse and
complex social system with a multiple of interdependent part. The school
living in an open system, includes classrooms which continually adopt to
changes from within to the teachers, committees and student respond to
forces like budgets, parents and school board (Schmuck 1977).

The school as an institution embodies a cultural identity with a

vibrant life of its own. It represents a mini-culture of values, cognitive



maps and feelings with a unity that sets it off from exterior demands and
from the idiosync_rasies of personality (Dreeben 1956). _Dreeben (1956)
further said that if these administrational life of the school can
cOrhmunicate different powerful messages, it will contribute Ito students
academic achievement.
o Another  evidence .pf - school  administration = and _a;:adeniic.
achi.e\.férhent of the learner waé manifested by Jung (1973) in which he
states that the school administration can influence students academic
achievement of the learner directly or indirectly in the aspects of stude_nts
" behaviour as the length of time dej&_bted.to academic faské, i.nvbl'\-}'iﬁg- 't'he':
.stu.dents .in school acti'vities; especially activities that affect them,
example anxiety about learning motive satisfaction and self-esteem.
_Kasarda_ (1975), Stavig and Barnett (1977) have shown__mora.l_.
satisfaction on school administration and students academic achievemenf
on the size of the school. The two studies showed that small and large
high schools had about the same number of “behavioural setting” places
"and activities in which students of the smaller school (that is less
pobulation) achieve high'er in their academic activities than the Io.nger
school. The study also reveal that, students of smaller school reported

- more personal kinds of -satisfactions: example developing new -
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T with high resources

competencies, being challenged, participating in activities they considered
. important and becoming clear about these values.

o Herriatt and John (1996) states that resources é[locétic-m,l acfoés
the school determine whether the students will achieve higher or not, the
result of the study they conducted reveal that, the school environment
1é)_llocatic'm a'chi_eved'higher that thé.échodi with low o
reéources, which is accompanied with less payment, poor physical

conditions over-crow'ding and so on.

Hornstein (1986)  showed that when teachers become more.. .

inv_olved in school decision-making, they take greatér interacﬁve in
designing new programmés which will improve academic achievement of
the students. |
. Bell (1977) further explained that skillful management of line staff
(teachers) conflict through collaborative problem solving can enhance the
school environment, which will increase academic achievement of the
. learner. Likert (1961) also opined that communication link between each
" I.evel of organization hierarchy and each team of administrators and
teachers encourage useful organizational arrangement and managing
conflict rules which will also _increase academic achievement of the

learner. Moreso, Schmuck (1977) states that the school offers the context
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“on which the instructional programme is implemented. It shapes v_alue,_
| alnttit:udes, and évén :persdnality structures, higher écademiéuaclﬂiévéméht.
in the school environment requires the concerted efforts of schdol
adfninistrators, teachers and students workihg together.
2.5 . School Facilities and Academic Achievement |

All over the world and particularly at the level of basic education in
the institutions for learning the availabil_ity of learning facilities improve
academic achievement of the learner, such learning facilities ac¢0rding. to

UNESCO (2008) include:

enough teaching materials

enough classroom furniture for learning activities |
B -W'elliequippéd laboratories
- the availability of varieties of teaching aids in the school
- availzability of effective health facilities and indoor air
~ quality o T
- full S‘pectrum.and natural lighting |
- adequate provision of electricity
- the presence of qualified teachers
- In al typical' é%ljdy of Kleiber (1973)' testing academic achievement

and learning facilities it was discovered that many students had better



..échiéve'm'ent..'i.ﬁ' a school that ﬁas"adédUate facilities for learning. Dunn
(1985) states that the strive for school that has comfortable and
conducive learning facilities will improve learners academic achievement
-+ and will _r_edLIJce'the occurrence of harassment or_anti_.—social behaviours. |
A good proxy on quality of learning facilities is in the managing of
building condition in the school, in which some buildings deteriorates with
aQe and since a building age is a factor in building deterioration in the
c'c.)'ndit:ibﬁ of older baildiﬁg depends to a large extent dn the adeqﬁacy of.
maintenance and operations. A 19991 correlational study of building
conditions and students academic achievement in Washington D.C.
schools'_fc_)und that educational conditions were h_ampering students '
“academic achievement and estimate that improved facilities for learning
could lead to 5.5 to 11% improvement on standardized test (Edwards
1991).
o "'Aﬁothér' aspéct of ;I'eér:hin.'g facilitie's. and stljde'nt.s .'at.:adémic
achievement was e.stabli'shed in Ott (1976) study, in which the result
shows that, inadequate learning facilities increase hyperactivity, most
espec:ia'lly in _the classroom situation. Beyond |earning facilities -and -
| acédemic achiévemént is the téach'er behaviour and teachers attitudes in

improving learning facilities in other to be effective to the learners.



- Johhsbn (1990) states that teachers have been related to improve
academic achievement by improvising teaching materials in the school_
environment. /Johnson (1990) further states that the provision of
| Iéarni.ng' facilities lr; the school environment i'fnpfb\}é teaching by the
teachers and encourage learning process by the learners. |
Dunn (1985) stateé that, these learning facilities include the

| availabili_ty of _adeqqate learning equipment, and _fu.nctidnin_g .of Iear_nihg,
eqdiﬁrﬁent in :the s;chool_ environment. Moreso, learners can exhibit a
good evidence of academic achievement, if the school provide enough
adequate facilities for learning, physical safety and emotional secﬁrity.
And all "-ché:-;el"'ca:ri cgrily bé- achieved W|th the coll'élbd.:rative.' effort of the
school administration, teachers, student and the entire community.
2.6 Students Interaction and Academic Achievement

_ Student—studg_nt relatic_)n_ships are an absolute necesSity_fbr"healthy
cognit.ivé and's(xia:l development and socialization in social or school
environment. Robinson (2000) opined that social interactions with peers
are the primary relationships in which development and socialization
té'k'es pi'éce. :"Tl;céréé are .imborta.nt' ways hos}ve\}éf, mwhtch student— |
.stu.clent interactions contribute to cognitive and social development and

general socialization in school environment, such as:

Sk
]
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Contributing to the socialization of values, attitudes, competencies
and ways of perceiving the world. There is considerable
_,evide_lrjce_. that_; peer re_;la_tionships are of qentral_ ir_nb_qrtan'ée- in the__ |
'socializ-atid.n ;:)fl th_e ch'ild,. providing expecfations, models and
reinforcements that shape a wide variety of social behaviours
a_tt_itudes and perspectives (Hartup, 1998; Johnson and Johnson,
'1978;"'Wal'1'l'er! 1-969):. * Schmuck (1971) fu.r'ther' é,tatés. fhatl," p'eérs
constitute the immediate environment as well as the environment
of greatest impact for students in school environment. The
formation of relationships with peers, does not only p_r'om_ote. _t'he_ E
.\.faiues, attitﬁdes, combetencies, and perépectives neel-ded to

manage productively the challenges of adulthood but also create
coalitions that may last into adulthood to the benefit of children
and their frieﬁds/partners. S | A o

Being pragmatic .i'ndicators of future psychological health, the
ability to build and maintain interdependent, cooperative
_ __(el_ationship_ is. often cited as primary manife.station of psychological_
health (Adler et al 1956). Cowen (1973) found that poor peer
adjustment in the school environment is an excellent predictor of
emotional difficulties in early adulthood. They accumulate a variety

- -
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of measures on the learners, including 1.Q scores, school grades,
achievement test results, schoo! attendances records, teacher
ratings, and éven peer rating and also predict a:ciﬁ'lt psythblogifél
bathology. | | | |
Teaching the social competencies necessary. to reduce social
_isolation_l. The:re is sOme:_ evidencg that social isolation is _f_elated_ to
'I-ack- of soéiai competenties. There is also evidence that peers
increase learner’s social skills and also identified as social isolates
in school environment end up to be deﬁcient in leadership skills__
S j_o'(ou'ni'ss (1989) and tend not to elicit reactions frdm other ‘Chi'ldre'n."_‘
However, cooperative play can significantly increase the frequency |

of the withdrawn learners.

~ Providing the ‘context in which learners learn to master aggressive - .

impulses, children learn to master aggressi\}e impulsés within the
context of peer fe!ationships (Hartup, 1998). Peer interaction
provides an opportunity to experiment aggressively with co-equals,
and it is assumed that learners who show genefalize'd hostility and i
unusual modes of aggressive behaviour, or learners who are
unusually timid in the presence of aggressive attack, may be

- lacking ‘exposure to certain kinds of contact with- peers such as
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rough-and-tumble play. Though-and-tumble play seems to promote
Ithe acq_u_isitipn ' .O.f a repertoire  mechanism f°.f' _m;_f,qulati_hg_;
éggressive beha.viour. N | o
Contfibuting to the development of sex-role identity. Hartup
(1998) notes that, gender-typing occurs first in. interactions
be’tweeh t_he frchild and its parents, the peer culture ex.tehts."and
elaborates this process. Birch (1996) found that social. fewards are
exchanged within the peer culture according to the gender-
- appropriateness of the child’s behaviour. Furthermore, Kobasigawa
(.19I84) found that peer models also contribute to the formation of
appropriate sexual attitudes. Kinsey, Pomery, and Martin (1984)
noted that sexual experimentation is pervasive in student-student
interactions and must be seen as contributing positively rather than
negatively to socialization.

Contributing to the emergence of perspective taking abilities.
Piaget (1965). is of the opinion that, it is through interaction with -
peers that learners develop the ability to view situations and
problems from perspectives other than their own. Johnson (1975)
~ define social perspective-taking as the ability to understand how a

~ situation app:aars to another person and how that person is
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reacting cognitively and emotionally to the situation. However,

-perspective téking is one of the most critical compei:énces for

cognitive social development as it has been found to be related to

effective presentation of information, effective Comprehension of

information on a personal level, effective group problem-solving,

'cooperativeness, positive attitudes towards others within the same
situation and autonomous moral judgement.

Influencing educational aspirations and achievement. Peers have a

great deal of influence on students’ educational aspirations.

Alexander and Campbell (1983) opined that, students are more
likely to aspire .to higher education and actually go to college if
thg:ir best friehd_s also plan to go to co_llege. Soar. (1983) indicate_ -
that, when students have poor study skills, interaction with peers
can significantly increase their achievement.

Furthermore, student-student relationships is the basis for learning,

o socialization, and development while on the other hand if there has been

considerable emphasises on teacher-student interaction when teachers

promote student-student interaction in the classroom it will lead to:

- " Accurate communication and exchange of information among the

peers.
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o Facilitation of: each other’s efforts to achieve constructive conflict

management in the classroom

Peer pressures toward achievement of decreased fear of failure in
the classroom,

~ Promote divergent thinking in the classroom. -

It will give room for acceptance and support by beers in the
classroom environment.

It will pfom'ote' utili_zati_on as each other’s resources in t_h_e learning
environment. ' |

It will create trust among the peers and also- emotional
involvement and commitment to Iearhing.

Interaction is a term used to describe all the things we do, verbally

or non-verbally, deliberately or unconscious in the course of classroom

encounter to influence others. It ranges from teacher-student talks,

~ student-student talks, school management and student talks and student- -

teacher facial expression of joy, anger, sadness, surprise, gesture,

- illustration and eye contact (Opara, 2001).

Previous studies of Stock and Mayberry (2003) in their study of

 effective. school, summed up the aspect of school environment to be

strongly related to student achievement as orderly learning environment
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' .'vi:'-ith high morale, t;ositive treatment of studenté, active eﬁgageﬁént 61‘ |
students, and positive_so(:ial interaction in the school. In the same vein,
Newman, Murray and Lusseir (2001) in the study they conducted wheré
dassrodms are chaﬁa_cterized as supportive and friendly, fo_u.nd. 6ut that -
students feel more comfortable interacting with mates and teachers.
Moreso, Johnson and Johnson (1975) in their research findings on.
the _rel_ationships_ among three goal structures and these aspects of
studentstudent .intierac'tion,” fouhd that cooperatiori "ambng students
provides opportunities for positive interaction among students, whereas
competition promotes cautious and defensive student-student interactioh,
- and' wh'e.n students ‘are in an individualistic goal structure they work .by
themselves to master the skill or knowledge assigned to them. In yet
another study, Johnson and Johnson (1989) fbund out that within
groups, giving and _receivi_ng of social support both on persdnal bases
|mproves ai:édéhfc Eé;chiewe'r'riv.é:r.'nf.r They fufthef édvanéed the effect 6f
student interaction on academic achievement.
In another related study conducted by Cowe and his associates
- (1973).-of the _'ability to 'bu_ilding and maintaining interdepérident'and
| cooperative relationship, they found out that poor peer adjustment in

classroom interaction was an excellent predictor of emotional difficulties
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-in early adulthood. Moreso, Kohn and Thoseman (1972) in their study

found out that acquiring social isolation is related to lack of social

competence. Ina similar study conducted by Harztup (__19_78) in which he

" identified preschool children who were sodial isolates paired them with =~

same age and placed them in a layroom with toys aimed at stimulating
cooperative play for ten play sessions. The socially withdrawn children.
were then observed in-_regular room.. ‘The coOperative play Sigﬁiﬁcan’fly -
increlasec.l frequency of social interaction of the withdrawn children. The
researcher concluded that the play session provided an opportunity for
the isolates to have experiences that occur infr.equently_in the _regula_r
' EiésSrabm, such as Iiaéing .so't-:iélly ésséfti\}e by directiﬁg' s;o'ci.e'l.i'ac'ti:\;ity..
2.7 Teacher Factor and Student Academic Achievement

Who has power in the classroom? Most people would say it is thé
tea;her who has power. Willard, an early sociologist wrote in 1932, “that
childfén éré cértainly defenseless against the machinery with which adult
world is able to enforce its decision”.

Furthermore, power-is a structure of relationships ... a structure in
whlch 'ﬂ'téat:l'i.e'ré-a.lr.ldj+ studelnt‘sﬁcén bu.ild .o'r parti'-cibélté:. Powerls not .a.n- .

object and cannot be owned by anyone. The structure of relationships is
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called power because it, father than individuals who create it, is what
shapes learners actions in the learning environment.

More__ importqntly,___ teachers have the major.. -.re.spons_i!.jilifcy. for .
providing. thle cu.rricLI!um and for guiding the growth ancll. devé_lopmeht of
students since no other position for formal authority that exists in the
cléssroom. teachers have the highest formal potential for interpersonal
i'hﬂuencé. Schmuch and Séhﬁiuch (1971) bpiﬁe'.d 'that,':.régardléés of 't.he'_:
Ieafning group is conceptualized, most teachers do in fact influence the

norms communication patterns, interpersonal attractions, and influence

r

| relationship in _thé classroom. Students continually respond to teachers o
ge.siI:ures. and -behaviours and in turn initiate behaviou.rs to which the
teacher must react. Teachers’ influences are also continually immediate
by students’ responses, individually and collectively, formally, and
- informally. Moreso, favourable Iéarhihg environment requifés' a Certain
cognitive orientation as well as deliberate effort and special interpersonal
strategies. Teachers with favourable learning environment tend to see
- many more of .thg complexities of the interpersonal world 'a_nd to
understand hdw they might affect student behaviour and atademic
Iear.ning. Teachers with favourable environment tend to adapt a

~ democratic and equalitarian relationship with their students. -
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Previous studies have found school environment to exert significant
influence over learners. A review of forty (40) major_studies between
'1964':and 19.80,. by Aﬁcle.r'sc'nn (1982) found .t.hat, ove.r."h'a-l-f 6f:'th'ese
studies reported effect of school environment on student achievement.
Higher student’s achievement was found to be associated with high
teacher commitment or engagement, positive peer norms, _an:emphasi'_s
on .group. of team cooperation, high Ievel of expeetation held by teachers
and. administrators, consistency in administering rewards and
punishment, consensus over curriculum and discipline, end clearly
 defined 'g'c:fa_lé' and obje.c'tive' also remain signiﬁcén.t.'t-o I's"cl...ldent.
| achievement.

Another attempt to relate teacher interaction and student
achievement was made by McDonald and Elias (1976).. They found that
| teacher interaction with student contributed to fheir various academic
gfowth. They noted that in some instances good interaction appeared to
increase the achievement of the average student than those with low
interaction with sttident. Anoth'er. finding by Hornstein .et al (1986)
rev.ea!ed that, when teachers become more involved in school decision.
' méking, they take greater initiative in teacher student relationship and

students academic achievement. It is however important to note that not
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all teachers show a consistent pattern of teacher student interaction and
the academic achiéygement of the students. -

Good and BrOphy_(1980) found out that .some Ite-.achers causes
students to decline by providing them with less educational opportunity

and by teaching them less. Moreso, it was found out that differences in _

fesoUr'{:e allocatio"n iac‘:ross school set the stage for.. dualitativé sc'hd.:)vi:”
environment for Iearning.' Herriatt and St. John (1996) showed that both
teachers and school authority in low socio-economic neighborhood were
less experienced "ahd_ less satisfied in their jobs in high status areas.. .
Furthermore, teaching and learning do not typically take place within a
dyadic relationship betweén adult and a child student learning takes place:
within a network of relationships with peers, and it is these relationships
that fdrm the cohtéxt within all learning that takes place. Stud.ent'-' |
student, student and school organization relationship are an important
and vital aspect of school environment and classroom learning in
students- development and socialization. -~ - |
2.8 Summary

Relevant literatures were reviewed on the concept of school N
environment, theories of environment for effective learning _the school

“administration and academic achievement,
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Similarly, the. student interaction and academic achievement, the

schodl facilities and academic achievement, interaction of stleent and

teacher factor on student academic achievement and measurement of

performance were also discussed.

o

-

42



" CHAPTER THREE
RESEARCH METHODOLOGY
3.0 Introduction
| ThIS chapter is made up of descrlption of the research
methodology Attentlon would be glven to descrlptlon of the populatlon
and sample of the study, instrumentation and type of questionnaire,
procedure for data collection, pilot study, rellablllty and valldlty of_

o mstrument and procedure for data analysus

3.1 Research Design
__The research. design for this investigation is. a su_rv__ey. method. .
~ Survey method generally_attempts to find out opinions of people ebout a
particular situation or phenomenon easily. It also gathers information
from a natural setting comfortably. This design is thus adopted because
the study seeks. to j'inves.ti.gate the effect of school e'nviron'rnenf on
stuoents' academic echieVement in Federal College of Education, Zaria.
3.2 Population
| The popoletion of this research comprises ali theﬁl NCE students

and undergraduate students of Federal College of Education, Zaria. The



N.C.E. students were drawn from four schools in the college which
include School of Art and Social Sciences, Education, Science and School
of Languages, which make a total number of 7,300, while the
undergraduates will be drawn from ten different departments which

comprise a total number of 2,080 and these is shown in the table below.

Table 3.2.1 Distribution of Students

NCE Student Population
NCE I 2,500
NCE II 2,800
NCE III 2,000
Total 7,300
UNDERGRADUATES
200 Level 780
300 Level 590
400 Level 710
TOTAL " 2,080
L
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3.2 Sample Slzes and Sampling Technique

Samples and sampling technique was used for this study. Dagarl
(1994) states_that a sample is a smell proportion of a pdpulatioh selected
fd:r_ 'dbser'va.t'ioh and 'a:nal)./sis.' | Uhder | this obsefvatioh df the | .s'r':n.all

proportion, inferences could be made on the characteristics of the

population and such sample will be selected based on the prmdples of .

randomness. -Out of the total population of 9,380 students of both the
N.C.E. and Undergr_aduates of Federal College of Education, Zaria, the
researcher used 2,000 students for the random sampling. The researcher
: selected 200 candldates out of the 2,000 students who constltuted the
'maln respondents for the study through samplmg techmque To do thls .
the random sampling method was used to select the respondents in order
- to give every member of the respondents an equal opportunity of being
- selected. S |

Table 3.3.1 represents the population size and the number of

candidates selected for the study.
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Table 3.3.1: Distribution of Sample Size

COURSES N.C.E. POPULATION SAMPLE SIZE
NCE III School of Art and 450 40
Social Science
Education 600 30
Science 260 13
Languages 290 17
TOTAL 1600 100
B.Ed. 400 B.Ed Arabic 37 15 -
Level B.Ed(ED) Biology 38 10
B.Ed(ED) 25 05
Chemistry
B.Ed. (CRS) 37 13
B.Ed. Geography 40 07
B.Ed. Home 48 15
Economics
B.Sc. (ED) PHE 45 05
B.Ed. Social 55 14
Studies
B.Ed. Islamic 45 11
Religious Studies
Total 400
GRAND TOTAL 2,000 100

3.4 Instrumentation

The researcher designed structured questionnaire titled: “The
Effect of School Environment on Students Academic Achievement
(ESESAA) and the respondents are restricted to an option.

The format of the questionnaire was based on 5-point Likert Scale

of Strongly Agreed (S), Agreed (4), Undecided (3), Disagreed (2), and
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Strongly Disagreed (1). | The design of the questionnaire is clustered
around six part section.

Part A is'.on: 'S!c.h-oc;l Surroundmg ﬂvx.fjhile Paft B |s Ico.néér-ﬁed 'w'itH thé
.Iea.rning facilities. Part C of the questionnaire is on teacher-student
relationship aimed at finding the effect of school environment on student
- academic achievement. .Pért D on the other hand, solicit informatidn oh o
student-studeﬁt relatioﬁship and Paft E is on school organization and.

finally Part F is on measuring students performance.

a 35 ”‘I.al_id'i'ty ahd ?'Relié.i.b'i'l'ity.o-l" the I.nstrt'lment n
3.5.1 Validity |
Content validity was used as most suitable for verification of the
- questionnaire items. This method has been found_ to be most fayoufable’
| by Kerlinger (1973). He hold the view that validation of the content of
the research instrument by experts is an important and acceptable
technique. In agreement with Kerlinger, experts in the field of
| _educational-psycht)légy have gone through the instrument énd they gavé
a satisfactory comment which shows that they are satisfied with the face

and content validity.
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3.5.2 Reliability |

| The reliability ;Iof_ the i,nstrunient was established. by-con‘duéting a
pilbt study with a .popu_lation of forty-six (46) students. Thirty (3.0)
students were drawn from Federal College of Education, Kano for the
NCE students and sixteen (16) students were also drawn from the Faculty
Bf E_du'cétibh in Ah;11adu Bélio U'ni'vérSity, Zaria fof tﬁé .Lllthr.gréd;Jat_e-
students. The researcher personally distributed the questionnaire in the |
classroom and colle_cted them with the help of the research assistants.
‘However, method 2 (cox)ari_ar_\ce matrix) was applied to assess the
refiability estimate of the instrument from the analyses, the instrument

was discovered to be reliable with significant alpha of 0.8795.

| 36 | "IPIroCe'c.lurzé f'or Admi'nistratioﬁ bf the Instlrtul.ment -
The copies of the questionnaire were administered and supervised
with the help of the research assistant and also the copies of the
~ questionnaires. were collected by the researcher. 200 copies of the
IQUestionnaire were 'admi._nistered to the students of Federal College of

Education, Zaria but the researcher was able to Collect 199 back out of

~the 200 that were given to the students. The researcher sought
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permission from various Heads of Departments in Federal 'College of

Education, Zaria for coopération among the respondenté.

3.7 Procedure for Data Analysis

- .Data  collected were analysed using statistics, “frequencies . -

percehtages, means and standard deviations (SD) to analyse the biodata
of the students. The four hypotheses were tested with Pearéon Prod.uct
Correlation to find the effect among the_ variables. All hypotheses were
" tested at 0.5 probability. Thus level (0.5) hypotheses were éithe'f..

accepted or rejected.
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1 CHAPTER FOUR

DATA ANALYSIS AND DISCUSSION

4.0 INTRODUCTION

Data collected from the students on the effect of school
environment on students’ academic achievement in Federal College of
Education, Zaria were anal_yzed in this chapter. Two s_ets of_ data were
analysed in this chapter,- th.e.ﬁl.'st .set consisted the response frdrﬁ thel
field survey while the second set is the academic achievement of the

students over the period covered by the study, and also the marks for

~each academic achievement score is graded according to the students - "

grades — example 70-100 (A), 60-69 (B), 50-59 (C), 45-49 (D), 40-44 (E),
and 0-39(F). '

The scores for each of the section are analysed in means and
:sfandafd deQiation. The meah scoré is based on the five-point scale used
in the survey conclusion on each of the variable investigated based on
thé mean score along the five points. The highest score for agreement of
each .i,tém is 5 while the highest score for disagreement is 3.4. Thus

mean score of 3.5 and above are considered as agreement.
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4.1 The Demographic Characteristic of the Students

A total of 199 students were involved in the study. Among their
demographic variables selected for investigation were level, gender,
residential location and course discipline.

In table 4.1 the variables are tabulated in frequencies and
percentages.

Table 4.1: Classification of the Students by their level of education

Level of Education Frequency Percentage
NCE 146 73.4
Undergraduates 53 26.6
Total 199 100

The NCE students were more, accounting for 146 representing
73.4% while only 53 or 26.6% were undergraduates. This is not
surprising because the N.C.E. students are the majority students of the
college.

Table 4.2 Classification of the respondents by gender

Gender Frequency Percentage
Male 119 59.8
Female 80 40.2

Total 199 100




As indicated in table 4.2 above majority of the students interviewed

were males as this group accounted for 119 representing 59.8% of the

total number of respondents while the remaining 80 or 40.2% were

females.

Table 4.3  Classification of the respondents by their residential location

Residential Location Frequency Percentage
On campus 77 38.7
Off-campus 122 61.3
Total 199 100

On residential location of the students, it was observed that the

result of the off-campus is greater representing 122 or 61.3% while only

77.0r 38.7% stay within the school campus.

Table 4.4 Classification of students by their course discipline

Course Discipline Frequency Percentage
Arts 87 43.7
Science 112 56.3
Total 199 100




Lastly on demographic variable is course discipline. They were
broadly divided into science and arts. The outcome of the descriptive
analysis indicated that science course were the majority with 112 or
56.3% while art course accounted for 87 or 43.7% of he overall
population.

4.2 Test of Hypotheses

Four hypotheses were raised in the study and two statistical tests
were employed for the analysis. Pearson Product Moment Correlation
was used to test all the four hypotheses.

Table 4.5: Mean Scores on School Environment and Academic
Achievement by the Students

Variables of School Environment | N Mean Standard | Standard
and Students Academic Deviation | Error
Achievement

School surrounding 199 |45.8346 | 6.7994 0.58202
Learning facilities 199 |41.2104 | 8.27708 | 0.58674

Teacher-student relationship 199 |49.0952 | 5.07276 | 0.35966

Student-student relationship 199 |52.3264 | 5.8912 0.41962

Student and school organisation | 199 |45.437 | 7.40747 | -0.052486

Aggregate of effect of school 199 |46.781 |4.63652 |0.32872
environment

Aggregate of academic 184 |40.3774 | 12.9598 |0.95018
achievement

The scores displayed in the table for school environment are mostly

within the range of not sure except in the area of teacher-student
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relationship and student-student relationship where the mean are above
3.4. The aggregate mean score for the effect of school environment on
the table is 46.781. This implied that in all the result the students have a
positive opinion of the effect of school environment on their academic
achievement in the college. The aspect of teacher-student relationship
and student-student relationship are areas of the school environment
which the students agreed has effect on their academic achievement in
the college.
Null Hypothesis I

School environment has no significant effect on the academic

achievement of NCE and Undergraduate students.

Table 4.6a: Pearson Product Moment correlation on school environment

vs. academic achievement of NCE students

Source N Mean |SD r Sig Decision
School 146 [45.6 |10.8 |.035 |.174 | Significant
environment

N.CE |Academic |146 |138.7 |26.2
achievement

(R= 0.35 Sig. 174) Correlation is significant at 0.05 level.
The computed correlation coefficient shown in table 4.6a above
revealed that there is a significant relationship of school environment on

the academic achievement of NCE students. This position was confirmed
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from the calculated Pearson Correlation of .174 at .035 level of
significance. This value is less than 0.05 which means that significant
relationship has been established. Therefore the null hypothesis which
states that there is no significant effect of school environment on the

academic achievement of NCE students is therefore rejected.

Table 4.6b Pearson Product Moment Correlation on School Environment

vs. Academic Achievement of Undergraduate students

Source N |[Mean [SD |r Sig | Decision
School 53 174.6 9.6 |.024 |.310 | Significant
Environment

Undergraduate | Academic 53 [203.4 | 19.1
achievement

(R=.024 sig. .310) correlation is significant at .05 level.

The computed correlation coefficient shown in table 4.6b above revealed
a significant relationship of school environment on the academic achievement
of undergraduate students. This position was confirmed from the calculated
Pearson Correlation .024 is significant at .310 level indicating a significant effect
of school environment on the academic of undergraduate students. Therefore
the null hypothesis is rejected.
Null Hypothesis II

School environment has no significant effect on the academic

achievement of male and female students.




Table 4.7a Pearson Product Correlation on School Environment vs.

academic achievement of male students

Source N Mean |SD r Sig Decision
School 119 [40.8 114 |0.26 |.781 |In
Male | environment significant

Academic 119 142.8 |23.9
achievement

((R=0.26 sig. .781) correlation is insignificant)

The calculated Pearson Correlation Sig. was .781 which is higher
than the 0.05 level Iof tolerance indicating no significant effect of school
environment on the academic achievement of male students, hence the
null hypothesis which states that there is no significant effect of school

environment on the academic achievement of male students is accepted.

Table 4.7b Pearson Product Correlation on school environment vs.

academic achievement of female students

Source N Mean |SD r Sig. | Decision

School 80 |38.6 |11.7 |-134 |.236 | Insignificant
Female | environment

Academic 80 182.8 | 36.4
achievement

(R=134 Sig. .236) correlation is insignificant)
The above Pearson correlation table 5.7b showed that there is no
significant effect of school environment on the academic achievement of female

students. This is because the calculated Pearson correlation value .134 had a
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‘significant effect of .236 which is higher than the 0.05 level of tolerance”
indicating no significant effect of school environment on the academic
achievemént of female students. The null hypothesis is therefore accépted and
. retained.

" Null Hypothesis T

Schoo! environment has no significant effect on the academic
achievement of on-campus and off-campus students.
Table 4.8a Pearson product momenfcorrelation on Schoo! Environment

Vs. academic achievement of students on campus. -

Source N Mean |SD r Sig Decision
. .. |School - |77 |424 |6.7 030 |[.248 | Significant | -
10On environment

Campus | Academic |77 |142.7 |23.9
achievement

(R. 030 Sig. .248) correlation is significant at 0.05 level.

Computed r':orrelatioln coefficient shown in table 4.8a revealed that.
there is a significant relationship of school environment on the academic
achievement of students on campus. This was confirmed from the
calculated Pearson correlation .030 is significant at .248 level indica_ting a

- $igniﬁcant éffect of school e.nvi.ronrﬁent on the ééademic achievemént of

students on campus, therefore the null hypothesis is rejected.




Table 4.8b Pearson product moment correlation on school environment

vs. academic achievement of students living off campus.

Source N Mean |SD r Sig. Decision
School 122 [41.0 |6.8 .000 |.328 | Significant
Off environment
Campus | Academic 122 1169.1 | 37.8
achievement

(R .000 Sig .328) correlation is significant)

The computed correlation co-efficient shown in table 4.8b above
revealed that there is a significant relationship of school environment on
the academic achievement of students living off campus. This is as
confirmed from the calculated Pearson correlation is significant at .328
level indicating a significant effect of school environment on the academic
achievement of students living off campus. Therefore the null hypothesis

is rejected.

Hypothesis IV

School environment has no significant effect on the academic

achievement of Art and Science Students.
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Table 4.9a Pearson Product Moment correlation on school environment

vs. academic achievement of art students

Source N Mean |SD r Sig Decision
School 87 41.8 6.6 .024 |.242 | Significant
Art environment

Academic 87 143.0 | 24.0
achievement

(R .024 sig .242) correlation is significant)

The computed correlation coefficient shown in table 4.9a above revealed
that there is a significant relationship of school environment on the
academic achievement of art students. This was confirmed from the
calculated Pearson correlation .024 is significant at .242 level indicating a
significant effect of school | environment on the academic achievement of

art students, therefore the null hypothesis is rejected.

Table 4.9b: Pearson product moment correlation on school environment

vs. academic achievement of science students.

Source N Mean |SD r Sig Decision

School 112 1413 |6.9 .001 |.309 | Significant
Science | environment
Academic 112 1171.2 | 38.0
achievement

(R.001 sig. 309) correlation is significant at 0.01
The computed correlation coefficient shown in table 4.9b above revealed

that there is a significant relationship of school environment on the
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academic achievement of science students. This was confirmed from the

- calculated Pearson correlation .001 is significant at .309 level indicating a

signiﬁeant effect of jé,c'hocul environrﬁent on the ac.ad.emic a.chievem.ent of: |
science students. Therefere the null hypothesis is rejected.
4.3 Summary of Findings o
~The finding in this.'study after the analysis 'gave -the fel_lbwing. N
.results.: H | |
1.. The finding of hypothesis one revealed that, there is a significant
effect of school environment on the academic aehievement of .NCE |
end Und.ergrac.luat'es students. Therefore the. null hypthesis is
rejected. |
2. Hypothesis two revealed that there is no significant effect of school
environment bn the academic achievement of male and female
students in :F.C.E. Zaria. Therefore the null hypothesis was
retained.
3. Hypothesis three revealed that there is a significant effect of school
environment on the academic achievement of students living on
campus and off campus in F.C.E. Zaria. Therefore the null

hypothesis is rejected.
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4, Hypothesis fdur revealed that: there is a significant effect of
- school environment on the academic achievement of Art and
Science students. Therefore the null hypothesis is rejected.
4.4 Discussions |
~_The main objective of this study was to examine the effect of .
schbol-environment on the students’ academic achievement in Federal
College of Education, Zaria. Variables investigat.ed in the school
environment were school surrounding, learning facilities, teacher-
. students relationshib, students-students relationship, 'stho.o'l o.rga'nization”
and for the academi.c achievement include, indicating scores in EDU 314;
322, 313, for NCE and EDU 401, 402, 309 for undergraduates. The
effective ashet_:ts_ of the students investigation were the level of students
(NCE .and undergraduates), gender (male and female), the résidenﬁal
location (campus and off-campus) and the academic discipline of
students (Art and Science). These were tested respectively in hypotheses
one'to four in this chapter. . B o
Level
The first hypothesis states that, schoo! environment has no
s Signiﬁ'c_aht_ effect on the academic achievement of NCE and

Undergraduate students. Among the items used in assessing the effect
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of school environment on the students academic achievement, the first
tWo itefns where the ones the students agreed that the school
surrounding encourage them to learn easily and that the school is where
social support is givén to learners, were the only items with scores above _.
3.4. In the aggregéte score for the school surrbunding, as indicéted in
table 4.5, where the mean score for both groups were tested, the mean
score was 45.6 for NCE students and 74.6 for Undergraduate students.
| This means that the students agree that the ‘school surrounding__could I
significantly affect their academic achievement in the college. The result
of the test reveals a significant effect in the level of students (NCE and
Uride_rg_raduate). |

" This study is in accordance with Udoh and Ajala (1991) in which
they observed that students who attend institutions that provide a
healthy, mental and emotional environment are more likely to do well in
their studies than those who attend institutions that generate. unhealthy
emdtional and mental development. This study also agree with Stockard
and Maybery (2003) in which they said orderly academic environment
provide high morale, that is the level of confidence of the learner. | Itis

also in ‘accordance to Good and Brophy (1986) in which it was stated that
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'academ-ic 'ach'ievemént is highly expected, when conducivé -sufrdund'ihg
for learning is being operated in the school,
By implication the students agree that lack of learning facilities in
the college affect their academic achievement. Going by the l;neah' score, |
.this rnéans that students can be judged by the condition of thé léarning- |
facilities in the college. Whatever progress made by the students in their
academic achievemlent could therefore be attributed to the learning
- facilitieé ‘provided .'iri:{th'e college. This finding is line with Sexton (1961) in
which he believes that the quality of money being spent in the school and
with enough learning facilities provided for the learners enhance
~ academic achievement. _- |
I'..I.ntérpér'sbnal relationship within the college was howevér obServed
to impact positively on the students’ expression. The students agreed
that their teachers have concern for their academic development and that
. théir' teachers tended to motivate them by the manner |n which the
teachers relate with the students.l The students were of the view that
their teachers were interested in their development and encourage them
- to par__ti_cipa_lte_ activgly in gll the respective Iearning activities. - The
| st.uc.lénts were of the opinion that their teachers act as role fnodels to'

them and their communication is always cordial. This factor (teachér-



~ student relationship) agreed that, it has effect on their academic

achievement in the college. This finding is consistent with McDonald and

Elias (1976) where it was reported that teachers and student interaction

- contribute to their academic growth and success. It is aiso in line with

Schmuck and Schmuck (1971) in which they said most teachers influence
normal communication patterns, interpersonal attraction and influence
relatlonship in the classroom ThIS also is in accordance Wlth Anderson"
(1982) Wthh found h:gher students academic achievement with high
teacher commitment in the school environment. It is also in line with

Schinka (2003) in .which he states that the quality of interpersonal

relationship between' the students and teachers affect their academic

achievement. It is also in accordance with Aston and Webb (1986) in
which they stated that, teachers have a “strong” sense of efficiency in the
school enwronment by establishsng a good relatlonship

Another aspeot of mterpersonal relatlonship that was observed to
have some positive impact on the students’ academic achievement was
the student-student relationship. This means that the students valued |
this aspect of the student-student relatlonship more than aII others as |t
affects their academic achievement in the college. This finding is

consistent with Johnson and Johnson (1989) where it was reported that
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studént—student interaction affect their academic achievement in the
school. This finding is also in line with Murray and Newman (2001)
- where _i_t_ was reported that students feel more comfortable interacting .
Qiih their mates which also contributé to their academic achievemént; It
is also in line with the finding of Soar (1983) in which he indicates that
when students Ijaye poor study skills, interaction | with peers can
signiﬁcahtly increase .tr.le.ir achievement. Thi;s ﬁndmg i.h.d'ic.a'tes that
student-student relationship are the basis of social development and
socialization in the school environment, this is also in line with Robinson
(2_002)_\ in which he said s'oc.ial interaction among peers are the pr_ima_ry
relationship in -which de\}elopmént ana socialiiatioh takes. pla.ce.

The last comﬁonent which is school organization was assessed and
did not reflect students’ positive option as it relate to their academi_c
achievement. The mean score (45.437) for : stUdenf and sc.hooil
OrQanization was below 3.6 which means that the student did not agree
that school organization has effect on their academic achievement, in the
- college. _Th_is'._aspect, the school organization is the is the area that
invofves students in the administration of the school from the mean scoré
the students did not feel that this has significant relationship on their

academic achievement in the school. This study is in contrast with Likert
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(1961) in which he said that communication link at each level of school
organization hierarchy will encourage useful organizational hierarchy and
managihg of cOnﬂiét?_'fétés, that i-s'betweén teachérs, students and scﬁool
organization. It is also.contraw to Dreenben (1956) in which he states
that, organizational life of a school can communicate powerful' and
- different messages to the participants (students), the scholars a_nd _.the '
policy makers.. | |
Gender

This hypothesis states that, school environment has no significant
effect on the academic achievement of male and female students in
F.C.E. Zaria. The gender implication of the relationship of school
environment on students’ academic achievement was tested here. The
| result did not reflect a gender bias on the relationship of students ln their
academic achievement. The effect though has no significant effect on
their academic achievement by their gender. This accounted for the non-
significance observation of their hypothesis in which the null hypothesis is
accepted. S | | o

Hartup (1989) ihdicates that gender-typing occurs ﬁrét in
interaction between the child and his parents. This finding is contrary to

. . Birch (1996) in which he states that there are lots of social rewards
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within the school environment, between peers according to the gender
appropriateness of the learners behaviour.
Residential Location

The third hypothesis states: School environment has no significant

effect on the academic achievement of students living on campus and off

cam'pus. in. F.C.E. IZaria. 'I.'.he. idea was to deterrhine if the school.
environment have any significant effect based on their residential
locations. The result of this hypothesis further reveal that, residential
locations has a sigﬁiﬁca:nt effect in their academic achievement, which is
in line with Piaget (1965) findings in which he states that through
interaction within the school environment learners develop the ability to
view_situations and problems from perspectives other than thei_r_ own.
.Discipliﬂne : | o | | | |
The hypothesis stafes that: School environment has no signiﬁcant

effect on the academic achievement of Art and Science students in F.C.E.

" Zaria. - Specifically the students were classified in to Arts and Science for

the purpose of carrying out this research. The result shows that, there is
a significance effect of school environment, on the academic achievement
_ of students discipline (Art and Science) in F.C.E. Zaria. This result is in

accordance with UNESCO (2008) in its states that availability of learning
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facilities improVes_ aeademic achievement. This finding is also in line _w_i_th_ B
Kle'iber (1.97-3)I in Wthh it was discovered thaf meny. students hed bettef
achievement in a school that had adequate facilities for learning. It is
| aIsb in line with Dunn (1985) in which he states that, comfortable and
conducive learning facilitieS-wiIl' improve learners aCademic'aChieVement e
and will reduce the occurrence of harassment and anti-social behaviour,
The result of this finding is also in accordance with Stockard and Maybery
(2003), Good end Brophy -(19_86) in which they state that ordel_‘ly school

environment provide high morale, and improves academic achievement.

68



CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Introduction

This chapter focused on the research findings, agreement and
disagreement with some previous studies on the same problem. This
chapter also includes the summary of the research work describing the
subjects involved in the study, sampling procedure, instrumentation,
statistical methods and findings. This chapter concluded with
recommendations on how to improve the nature of school environment,
thereby making it conducive for learning and providing effective
atmosphere or environment for academic achievement.
5.2 Summary

As the study investigated the effect of school environment on
student academic achievement a general introduction was made in
chapter one which consist the background of the study, statement of the
study, objective of the study, research question, hypotheses significance
of the study and lastly scope and delimitation of the study.

Chapter two include the review of related literatures on the aspect

of school environment, theories of environment for learning, school
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organization, the impact of studeht-student relationship on academic
achievement, student-teacher relationship and the impact of motivation
_' on student academic ach:evement was h|gh||ghted : | o

Chapter three focused on the methodology aspects of the study'. |
including the research methodology, population for the study, samples
and sampling technique, instrumental, student questiohnaire, pilot study,_
similarly reliability a.nd validity of the instrument and procedu're_for data -
'analysis.

Chapter four deals with the data collection that was subjected to
analysis through the use of descnptlve statistics along wnth the research_
.questlons and related hypothe5|s raised in the study The scores for each
of the section are analyzed in means and standard deviations, and
Pedarson Product Moment correlation was used in testing the null-
hypotheses and also findings and discussion of the study was cited. |
5.3 Reconimend_ations |

Based on the findings of this study, the researcher would like to
give the following recommendations with the hope that it will improve the
Qeneral school ehvironmeht in order to enhance the academic.

achievement of any student.
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The school environment should be a place that encourages
Iearning and also should be a place where social support is given to _I
Garnérs. - I .

| Thé college should provide comfortable classroom accommodation
for learning.

Teachers shoul_d try and ﬁn_d out the causes of difﬁqu_lties in some
éreas of learning, and also the teachers should have conééfn for”
students academic 'achievement.

There should be a very good cordial relationship between teachers
and students in order to elicit _Iearning; |

The college should have a well equippe'd laboratories, audio visual
centres, and sporting facilities.

Teachers should try and improvise materials for learning and also
Qse adequate reinforcement for learning. |

The school administrators should involve students representatives
in the decision that affect them.

" The school administration should initiate good polit:ies for the

benefit of the students, that is by engaging the students in project

work, field trips in order to improve academic achievement.
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- The teachers should also try and give feedback to learners, that is
- (testand assignment) to improve academic achievement. -

-+ The féderal government should provide adequate provision of
infrastructure and resources to the institution for learning and stop
providing educational materials on paper but never practically
'-im'plemehtétl.?' L e R

5,4 Conclusion
This study investigated the effect of school environment on

~ students’ academic: achieVement for which null hypotheses '_1-3_ were

acéepfed while hypothesis 2 was rejected. There is thé need to.creat_e
conducive atmosphere and positive school environment that will
encourage active inter-relationship and interaction in the entire school
environment. :'If théfe is cbnducive environment 'and cofdial rel'atiohship
between the students, teachers and most especially school organization
or administration, the learners will achieve higher in their academic

- aCt_ivitiés, and this will bring mutual trust, and will allows for collaborative -

eﬁ’ofts, effective communication and teachers will be motivated to

improve in teaching activities. Lastly, there is also the need for the

government to provide adequate materials for learning to be effective.
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5.5 Recommendations for Further Studies

| Furfher studies in a number. of areas related to. the géneral iséue c.>f.
conducive school environment will provide a rewarding research
exberience. For example, there is the .need to further 3 replicate of this
study in other schools, since schools differ from one another in terms of
their uniqueness and interpersonal relationship, academic achievement

and this will help in validating the finding of the present research.
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Below are the series of questions. You are expected to tick (V)

where applicable.
SECTION A:

™ 1 ~ M~

: Gender: Male [ ] Female
2. On Campus [ 1] Off Campus
3 NCE [ ] Undergraduate
4. Art [ ] Science
SECTION B
In this section, respond to the statement using the following
format.
5 - SA = Strongly Agree
4 - A = Agree
3 - NS = Not Sure
2 - DA = Disagree
1 . SDA = Strongly Disagree

PART A: THE SCHOOL SURROUNDING

S/N | Statement

SDA

The school surrounding:

encourages me to learn easily

is where social support is given to learners

is favourable for learning activities

is always noisy for effective learning

U BN |

is where the welfare of the learner is the
teacher’s priority

is always quiet for academic achievement

N Oy

is not favourable for learning activities

0.0]

is where comfortable accommodation is
being provided for the learners

9 is where the classroom accommodation for
the students is adequate and comfortable

10 | is where the security and safety of the
learners is not the concern of the college




is always safe and there is adequate

11
security for the learners _

12 |is always neat for academic activities

13 | is where the comfort of the learners
receives priority

14 | has good footpath to our classrooms and

hostels

PART B: LEARNING FACILITIES

S/N | Statement SA NS | DA [SDA

1 [ The college prowde enough teach:ng | |
materials for effective learning

2 My teachers use varieties of teaching
aid in the classroom

3 The college provide enough electricity

| for effective learning

4 | The furniture in the college is not

' always enough for learning activities

5 The college prowde enough teaching
materials

6 The learners have adequate Iearning
materials for academic achievement

7 The college does not have well

| equipped audjo visual resource centre

8 The college has a well equipped audio
visual resource centre for effective
learning '

9 The college laboratories are not well
equipped for teaching activities

10 | My teachers do not improvise teaching

' aids in the classroom at all -

11 | The college laboratories are well
equipped for academic development

12 | The college provide enough furniture
in the classroom for effective learning

13 | My college provides enough needed

| materials for I;he teachers to lmprove

their teaching aids ' -

14 | The college provide microphones in

the lecture theatres




_PART C: TEACHER-STUDENT RELATIONSHIP _

e

SDA|

Statement SA | A | NS|DA
1 2 | 3 4 5
1 My teachers have concern for our
academic development
2 QOur teachers neglect the causes of our
difficulties in the classroom
3 | The manner in which our teachers
- | relate with us'is a - motivating factor for
learning
4 Our teachers are highly interested in
our all-round development
5 - | My teachers encourage us to
participate actively in our learning
| activities -
6 | Our teachers do not assist us to
improve our study habit
7 Our teachers do not accept criticisms
from students
8 My teacher recognise and reward the
good efforts by the learners
9 My teachers are not trustworthy
10 [ My teacher is a role model to me
11 | Our lecturers have concern for our
welfare
12 | Communication is cordial between
teachers and students
13 | Qur teachers accept constructive
| criticisms from the students
14 | My teachers encourage us to face our
studies seriously
PART D: STUDENT-STUDENT RELATIONSHIP
S/N | Statement SA | A | NS | DA |SDA
1 2 | 3 4 5
.| Student-Student relationship:
1 facilitate my academic achievement
2 stimulate my interest in classroom

performance




o S/N.

Statement

SDA

SA | A
1 2 13| 4 5
3 The relationship with my friends
- | interfere with my academic
achievement '
4 Student relationship-affects the level
-of my academic achievement -
5 I find it difficult to study with my
| friends
6 encourages good cooperation with my
fellow students
7 makes me happy and academically
hopeful . _
8 | student relationship do not stimulate
my interest in my studies
9 Makes me to study very well
10 | the manner we study with my friends
makes me more determined in my
studies
11 [ help me to shape my character
12 | facilitates my understanding
13 | affects my performance positively
14 | encourages me to avoid isolation in
the classroom
PART E: STUDENT AND SCHOOL ORGANISATION
S/N | Statement SA | A INS| DA |SDA
1 The school administration involves - | |

student representatives in decision
making :

The school administration is not

2
accessible and open to the students

3 My school practice democratic
leadership style o

4 The school administration and the
students have very good relationship

5 My school administration initiate good

policies for the benefit of students
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S/N

Statement

SDA

The school administration decision is
always final

My school administration does not

. | take the student side in-case of any

problem or crises

My school administration is accessible
and open to the students

The school administration is always
concerned about the student welfare

10

My school administration practice

| flexible leadership style

11

The school administration accept
constructive criticisms from the
students

12

My school administration initiate
academic projects to improve
academic achievement

13

The provost sometimes personally
supervises the college to ensure
effective teaching and learning
activities

14

The school administration do not
accept constructive criticisms from the
students

. SECTION F: MEASUREMENT OF PERFORMANCE
In this section, indicate your scores in 2006 examination results for

three courses

Registration Number:
Combination------- '

NCE 111

SCORES

EDU 314

EDU 322

EDU 313
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B.ED - SCORES

EDU 401

EDU 402

EDU 403
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