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holders of Nigeriam Certificate in Education (NCE);
#,3 percent have attempted but failed to obtain the
t'igher School Certificate (HSC), while 25 percent hold
sither the General Certificate of Education (GCE) "O"
Level or the West African School Certificate (WASC)
Table 5.2.1.
TABLE 5,2.1
QUALIFICATION OF THE TEACHERS

Tumber of Percent-

Quelifications Teachers age

Graduates 9 37.5
N, C, E. Holders 7 29.2
H.S. C. Attempted 2 8.3

G,C.E, "O" level
and WAEC 6 25,0

Table 5.,2.1 reveals that 66.7 percent of the
teachers are well qualified, according to their paper
qualifications, However, 33,3 percent (last two
categories) of the teachers appear to be ill-prepared
for their job. Basically, they lack sound knowledge
of geography and would as a result be likened to work-

men without the necessary tools, They are likely to
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be characterized by poor productivity, And here lies
a very crucial problem, that is, the teaching of geo-

graphy by teachers ill-prepared for the job.

5.2.2 Professional Training and Experience.

Closely associated with the academic quslification
is the professional training acquired, As it hes been
pointed out earlier, mere mastery of the subject-
matter does not prepare prospective teachers adequately
for their profession. Therefore even if some candidates
for teaching are more intellectually endowed than others,
all must learn how to teach, An examination of the
teachers involved in this study shows that only 32
percent have had professional training in teaching
while the remaining 68 percent had none, This
constitutes another dimension to the problems of
geography teachers in the schools, The teacher who
is @ sound and effective prectitioner possesses a
wealth of well organized professional knowledge that
he employs wisely in planning and teaching, A poorly-
trained teacher cannot transmit insight that he does

not possess,
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Closely linked with the teachers' qualifications
is their experience in the teaching of geography.

Table 5.2,2 shows this,

TABLE 5,2,2

THE TEACHERS' EXPERIENCE IN TEACHING
GEQGRAPHY

“Years of Percentage of
Experience Teachers

b’ 1 29.2
2 12.5
3 4,2
4 8.4
5 12.5

More than 5 years 33.2

Total 100,0

Table 5.2.2 indicates that 66.8 percent of the
teachershave had five or less years of experience in
the teaching of geography., This is a strikingly huge
percentage and one does not feel that the teachers
have taught geography long enough to develop well
seasoned approaches in their teaching, particularly

the unqualified ones. Apart from the total years of
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-
experience the questionnaire also sought to find out
how long the teachers have been teaching geography in
their present schools (item 3(b)on page 161). It was
discovered that 87.2 percent of the teachers had not
taught geography in their present schools for more
then one year, The teachers' responses to item 3(c)
page 161 also show that 92,2 percent of the teachers
had taught in 2 number of schools (ranging from 2 to 6
schools) since they started teaching. An inference from
the above information is that there is a phenomenon of
constant change of schools by the geeography teachers,
Whether this practice is part of the government policy
or at the request of the teachers, it does not seem to
be best in the interests of the learners, Such constant
change of teachers from one school to another is likely
to cause discontinuity and instability in the 1learning
process - because it takes time for each new teacher
and the students to understand each other sufficiently
to carry on from where other teachers have left off,
This situation is most likely to constitute a serf.ous

problem in the teaching ~ lr. rring of geography in
the state,
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5.3 Problems Confronting Geography Teachers

This study now directs its attention to the
preblems facing the teaching of geography in the
schools as perceived by the geography teachers,

One of the problems is connected with teaching
load, If a teacher is 'over-loaded' his work is usually
adversely affected particularly in regard to detail and
quality. The teachers responses indicating how they
perceive the amount of teaching load they carry are
shown in table 5.3.,1, The teaching assignments in the
schools surveyed (item3(j)pege 162 ) indicated that the
lessons taught per week range from 6 to 33. Sixteen
percent of the teechers teach 20 or less numher of
lessons per week; Sixty-seven percent of the teachers
teach between 21 and 30 periods per week; Seventeen
percent of the teachers teach between 31 and 33 periods
per week., Apart from classroom teaching, teachers have
other responsibilities in the schools, serving as games-
master, house-master, career master, vice-principal and

principal (item 5 page 162 ).
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TABLE 5.3.1
THE TEACHERS' TEACHING LOAD

Teaching Percentage of
_Load Teachers

Too much 17

Heavy 25

Reasonable 54

Too small 4

Total 100

Forty two percent of the teacher-respondents
think that their work-load is either heavy or too much.
However, 54 percent of them think that their teaching
load is quite reasonable, while four percent feel that
something more should be added to their load Table
5.3.1. Thus the problem of over-loading which really
means inadequate staffing appears to be an importent
problem. In response to item 9 page 162 it is
clear that not all geography teachers are really
interested in teaching the subject. Some teach it
because there are no other staff members or qualified
to teach the subject. The percentage of these un-~

willing geography teachers is 33.3. Here again the
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percentage is noteworthy and suggesis further that there
is a phenomenon of inadequate staffing not only in terms
of sheer number but also in respect of interest in

‘their job,

5.3.2 Methods and Technigues in Use

Another problem area jv the teaching of geography
in the study areéis methodology. The teachers use
quite a variety of methods snd techniques as shown in.
the following table (adapted from Media Methods by Barth 1975)

TABLE 4,%.2
METHODS AND TECIINIQUES IN USE

Methods and Percentage of Nespondenis

Techniques Qften U;;:i lﬁever Total -
Lssignments 83 13 4 100
NDiscussion ) 7 17 4 100
Note Glving 79 17 s 100
Lecture . . 67 33 o] 100
Problem-Solving 63 28 8’ 100
Demonstration ; 63 33 4 100
Grouping 54 29 17 100
Individualized Instruction25 63 12° 100
Project Method 17 42 41 100
Field Work 17 54 29 100
Dictation 13 25 62 100
Team Tesching - 8 50 42 100

Programmed Instruction 4 38 58 100
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A close look at Table 5.3.2 leads to 2 number of
deductions, It is interesting to note that such techniques
as assignments, discussion, problem-solving and demon=-
stration are reported as being used by 2 majority of the
teachers, But there is need to substantiate this, It
is also clear from the data that, such necessary,
practical and stimulating strategy as field work are
rarely or never used by a high proportion of the teacher-
respondents. An explanation for this is most likely
connected not only with practical problems facing the
use of these strategies, for example, lack of funds and
time, but also with inexperience in their use. This
underscores the need for the provision of professionally
well qualified and experienced teachers for the teaching
of geography in the schools,

As has been discussed in chapter two, no one method
succeeds with all kinds of students because of individual
diiferences among them, Differences in learning, then
is one of the bases for claiming that activities in the
classroom should be varied, It is praiseworthy tc find
that so many teachers claim to be using assignments and
discussion. Given the opportu.ity students are usuelly

anxious to contribute
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to 2 class discussion, This provides training in
decision making and reflective thinking. Geography
notes are given on the chalkhoard by 79 percent of the
teachers., One reason given by several teachers for
giving notes is that, "it is a sure way of giving the
correct facts," Over 66 percent of the teachers
indicate that they use the traditional lecture method.
The great proportion of teachers using lecture method
and giving notes on the chalkboard suggests the kind
of geograpry which Majasan (1973) described as "a load
on the memory." This is also supported by Okunrotifa
(1970)who observed that “Today, our schools are plagued
with geograohy teachers who overemphasize the incul=-

cation of fects for passing examinatiocns " ,

5.3.3 Geographic Facilities
Ancther identified problem is in connection with

geographic materials and equipment in the learning and
teaching of geography., This study tries to find out
about the provision of geographicel facilities in the
schools, Attention has been focused on the film

projector, library, geography room, textbooks and so on,
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TABLE 5.3,3
GEOGRAPHIC FACILITIES AND EQUIPMENT

Facilities and Positive
Equipment Available Responses from Percent-
24 Teachers age
Geography Room 1 4
Projector's Screen 1 4
Film Strips 1 4
Film Projector 2 8
Charts 2 8
Film Slides 3 13
Models 3 13
Specimen 3 13
Geography Methods Rooks 4 17
Nigerian Geographical Journal 7 29
Geographical Magazines 7 29
Textbooks 8 33
Duplicating Facilities 10 42
Dictionary of Geography 10 L2
Pictures 10 42
Nigerian and International
Newspapers 11 46
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Facilities and Positive
Fquipment Available Responses from Percent-
24 _Teachers age

Storage Space 12 50
Drawing Cards 13 54
Atlases 14 58
Terrestrial Globe 14 58
Wall-maps 16 67
School Library 17 71

The teachers responses as shown in Table 5.3.3
reveal that only one out of twenty-four teachers in
each case indicated the presence of a geography room,
projector!s screen and film strips; two teachers
indicated the presence of film projector and charts,
while three teachers indiceoted the presence of film
slides, models and specimen, On the whole there is
one type of inadequacy or the other about several
facilities and equipment in use. According to the
teachers some of the textbooks and maps 7re outdated,
vwhile others do not reflect the needs of the students,

The inadequecy of textbooks as well as their being
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out of date is a serious problem because tectbooks
help students to individuslize instruction. With them
it is possible for each student to proceed at a2 rate
determined by his particular abilities and inclination,
Textbooks sre tlso regarded as helpful means of
improving teacher-skills, Teachers responses to item

1 on page 165 are presented in Table 5.3.4.
TABLE 5.3.4

PROBLEMS ASSUCTATED WITH TEXTUAL MATERIALS

Percentoge of

Nature of Problem Respondents
Qut-of date textbooks 63
Lack of textbooks in

general 54
Non-Nigerian textbounks 46

Lack of money to purcrase
required textbooks 29

Texts not geared to the
syllabus 13

Constant change of texts 4
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5,3.5 Conditious of Service

The tezachers' Questionnaire also investigates
what the teachers think 2bout their conditions of
service, This is because one's performance on the
Job is most likely affected by whether he feels
satisfied with the renumerations and prospects which
go with his job. The responses are shown in Table

943.5.

TABLE 5,3.5

THE TEACHERS'PERCEPTION OF THE CONDITIONS
OF SERVICE AND QUALIFICATIONS

Percentage of Respondents

Condition Agree Undecided Disagree Total
Satisfied with condition
of service 29 13 58 100
Satisfied with present
qualification 17 8 75 100

Will leave teaching if
I get & better-paid job 33 25 L2 100

Table 5.3.5 shows clearly that over 58 percent of the
geography teachers are dissatisfied with their conditions

of service while 75 of them are dissatisfied with their
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present qualifications. This constitutes a serious
problem censidering the fact that one of the purposes

of Teacher Education should te, "to produce highly
motivated, conscientious and effecient classroom
teachers for all levels of our education system; to
enhance teachers' commitment to the teaching profession”
(Nigeria 1977:25). It is difficult to achieve the
desired high level of motivation and efficiency in the
classroom where teachers are dissatisfied with their
conditions of service or qualification,

The implication is that these teachers who are
dissatisfied with their job are probably not putting
in the best in their work since they feel that their
efforts are nut well compensated. The teachers feel
that their performance is likely to improve if enough
recognition is given to them,

5.3.6 In-Service Training

The usefulness ¢f in-service training and refresher
courses to the teacher:z in updating their knowledge of
the subject-matter as well as the techniques of their

respective disciplines is widely recognized by
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professional educators, The Nigeria Policy on Education
(1977) emphasized the need to provide teachers with the
intellectual and professional background adequate for
their assignment and to make them adapteble to any
changing situation not only in the life of their
country, but in the wider world. This study therefore
vroves into this area. The findings(item 6. page 162 )
show that only 21 percent of geography teachers sampled
in this study have had the opportunity to benefit from
any in-service training programmes - while the remsining
79 percent have not.

It is important to stress that in-service education
is a conscious attempt to help school personnel
improve their experiences, with the expectation that
they in turn will help improve children's experiences,
iUnless the professional and personal lives of teachers
2re made richer with fruitful experiences children's
lives will not change in the desirable direction. A
teacher who lacks opportunities for some type of
in-service education in his field soon becomes

antiquated.
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Yet, in these schools studied, in-service
programrmes have not been given the importance that

they a2 deserved.
5.3.7 Zime Allotment

A good proportion of the teachers, 58 percent,
complair. that the time allotment for geography is not
e2nough <o cover the syllabus effectively, Over
twenty-nine percent, however, feel that the time
vrovided is adequate., The number of teachers who
cannot cecide whether the time allotment is enough or
not, constitutes 12.5 percent., There is clearly a
strong feeling that there is inadequate time provision

for the teaching of geography, (Table 5.3.7)

TABLE 5.3.7
TIME ALLOTMENT FOR GEOGRAPHY

Percentage of Respondents

_Time Allotment Agree Undecided Disagree Total
Examination requirement
exerts sc much pressure 58 12 30 100

that I find 1t difficult
to deviate from tre
WAEC Syllabus

Time allotment for

l,ecnp'xf'aphy is not enougn

cover the syllabus 58 12 30 100
affectively
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9.3+.8 Curriculum Guide

The availability of locally - developed curriculum
gulde is one of the concerns of the Teachers'
Questionnaire, This is to find out whether there is
a state-wide identification of geographic selected
content (syllabus) sugrested methods of teaching,
evaluation procedures and audio visual materiels,
These are particularly useful to the untrained and
beginning teachers, Considering the fact that over
68 percent of the teachers involved in this study lack
professional training, the absence of such guides will
precbably have an adverse effect on their performance
as teachers, This observation is confirmed by 75
percent of the respondents who think that one of the
problems facing them as geography teachers is the
absence of such a guide., Only 8 percent of them feel
that the absence of 2ny such guide does not affect

their work,
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AVAILABILITY OF LJCALLY DEVELOPED

CURRICULUM GUIDE

98

Percentage of Teacher -

Curriculum Guide Respondents

Agree Undecided Disagree Total

There is a locally-

developed geography
curriculum-guide

containing suggested, 8 4
objectives content,

methods, audio-visual

materials and evaluat=-

ion preocedures

One of the problems in

teaching of geography 75 17
is the absence of e
locally-developed

curriculum guide

The objectives of

geography teaching are 25 3
stated in the curriculum

guide of the school.

88 100
8 100
72 100

5.3.9 Geography Cbjectives

In regard to geography objectives, it is rather

disturbing to note that 72 percent of the teachers

indicate that there are no stated objectives of geo-

graphy teaching in their schools, Only 25 percent of

the respondents said “yes" when asked sbout the

existence of geography objectives in their school,
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The responses of the teachers tc the guestionnaire

item on objectives leave one to doubt whether many
teachers understand the mesning or purposes of
objectives, With this situation it would be difficult
if not impossible to have a clear sense of direction

in planning and feaching, Objectives affect the type

of content, methods, materials and evalustion employed
in any subject. Without & clear statement of objectives
in the subject arez, it is difficult to see how these
various aspects can be meaningfully related to the needs

and interests of the learners and those of the society.

5.3.10 Ability of Students
Another problem identified in respect of the

teaching of geography, concerns the ability range of
students. This problem is, however, not peculiar to
the teaching of geography, An overwhelming majority
of the teachers, (79 vercent), feel that there is a
wide gap of ability among the geography students,

Fifty percent of the teachers attribute this difference
in ability to natural endowment while 33 percent of

them feel that the difference in ability is related to
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opportunities :zffered at home,

As it has been mentioned during discussion on
pre-requisites for effective teaching in chapter 2
of this study - when an instructor is aware of the
nature of diffsrences among his students, his teaching
is more effective, It is therefore disturbing to see
such & large proportion (20 perccnt, and 50 percent)
of the respondents unable to determine the nature of
their students' differences 2nd another 33 percent of
the teachers who find it difficult to cater for the
students' differences,

In this case, the use of the class method of
teaching, where the teacher treats all the students as
Yequals" becomes an unrealistic approach. Individualized
instruction should therefore be employed mere often,
Group method too should be helpful in the prevailing
situstion, yet 46 percent of the teachers indicate
that this epproach is rarely or never used at sll
(Table 5,3.2), These approaches require special skills,

training and experience on the part of the teachers.
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It is also gratifying to note that 67 percent of
the teachers feel thst students are encouraged to work
to the limit of their cepacities, But only 46 percent
of the teachers feel that students enter into the
learning situation with a high degree of interest and
purpose, The proportion of teachers holding this view
is much less than that of students (see Table 4.,7)

74 percent of whom indicated that they have much
interest in geography and that they slways find their

geography lessons interesting,
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TABLE 5.3.10

STUDENTS ABILITY AND OPPORTUNITY AVATLABLE
AS PERCEIVFD DY THE TEACHERS

Percontage of Kecpondents
Teachers' Percevtion Agree Undecided Disagree Total

Pupils are encouraged
to work to limit of
their capacities 67 12 13 100

Pupils enter learning
vith high degree of
interest and purpose L6 25 29 100

There is a wide gap

of ability among geo-

graphy strden*a in

my class 79 8 13 100

The difference in ability
is due to natural endow-
nent 50 20 30 100

The difference in ability
is due to opportunities
offered st home 33 50 17 100

I find it difficult to

cope and cater for

these pupils with wide

gap in ability 33 16 50 100
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5.4 DisSemination of WASC Annual Report (Tzble 5.4)

It seems highly necessary to find out whether the
various schools receive the annual report from WAEC
since this body is responsible for conducting final
examinations for all secondary schools in Nigeria.

It is also worthwhile to find out what each school
does with such reports.

An analysis of responses to items 27, 28 and 29
page 168 shows that several schools usually receive
such a report according to 63 percent of the teacher-
respondents, Forty two percent of them indicate that
such reports are usually discussed among the school
staff while only 25 percent of the teachers agree that
such reports are also discussed with existing students.
This situation is far from being satisfactory because
the students are eventually going to sit for similar
examinations, It is therefore highly necessary and
appropriate that such reports should be discussed with
the students with the a2im of getting them to be better
prepared, especially in those aspects that relate to

the various subject arees, In this process students
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can learn from the strengths and weaknesses of their

predecessors which should serve as a basis for a

challenge toward improvement,

TABLE 5,4

DISSEMINATION OF WASC ANNUAL REPORT

Tevel of “Fercentage of Respondents
_Dissemination Agree Undecided Disagree Total

Our school usually gets
the WASC annual report
on examinations 63

The school staff usually
meet to discuss these
WASC reports, 42

Bach WASC repurt is

usually discussed with
existing students in

the school, 25

29

16

21

42

54

5.5 Evalustion of Students' Work in

Geography (Table 5.5)

Many teachers believe that the

evaluation is student learning.

Did

heart of school

students learn

what the objectives specified or not? Without answers

to this question the students' problems cannot be

diagnosed and remedied, nor can the teacher decide

whether or not to be concerned about tenching quality,.
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Tests and other evslustion procedures therefore have
several uses in the class, These afe usually organized
in the form of formetive and summative evaluation.
The difference between formstive and
summative evaluation is thot formative evaluation refers
to evaluating something ir its beginning stages or as
it is developing, Summative evaluation refers to
2valuating ot the end, at the summing-up point of
instruction,

When the teachers were asked about the evaluation
procedures they used, (item 17 page 168 ), 79 percent
of them indicated that they evaluate their students'
progress at stated intervals, The teachers' response
to another question (Table 5.5) shows that they slso
evaluate students progress continuously, The question
is: How often do you give and mark assignments for

your geography students?
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TABLE 5.5

EVALUATION OF STUDENTS' FROGRESS IN
GEOGRAPHY BY TE/CHERS

Frequency assignments  Percentage of

are given and marked Respondents
Every lesson 6
Every other lesson 4
Once a week 50
Once 2 fortnight 23
Once a month 12
No response 5
Total 100

Because of the importance of this aspect in the
teaching ~ learning process the author went further
to cross check the information given through interview
with the teachers as well as inspection of students'
work., Information so gathered indicates that teachers
depend mostly on summative evaluation, which was given
by way of tests at the end of given topics or end-of-
term examinations, Similarly inspection of students

exercise books showed no record of continuous assessment
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as claimed by the teachers in Table 5.5. Another
problem is therefore identified, that is, over-depend-
ence on summative evaluafion « This problem is lack of eerlior
information on how studente are doing. Through such
early evaluation the teacher might be able to modify
the unit being taught so as to head off problems that
show up. Early evaluating might bé done in the form
of a quiz at the end of the week, through informel
observation, or by assessing the quality of some home~
work done during the units early stages. Formative
evaluation is accomplished early enocugh to allow
teachers to intervene and change instruction for the
benefit of students before it is completed. Students
receive feedback on.what they do and do not learn so
that they can reméﬁrweaknesses. The teacher needs to
have the same inforamtion, and he must make evaluations
about his objectives, instruction and materials, based

on how well students do.
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5.6 Teachers Attitude to the Te;ching Career

It seems a fitting conclusion to this section of
date analysis to recall that 33,3 percent of all the
geography teachers indicated that they will want to
leave teaching as soon as they get a better-paid job,
29,2 percent of them a2re not decided whether they want
to stay in teaching or not, This suggests lack of
satisfaction in their job., The laék of satisfaction
and the indecision expressed by these teachers will
most likely reflect on their performance on the job as
well as the attitudes of their students toward geography
and the teaching profession, It is worthwhile to
recall what has been earlier stated in chapter two of
this study, that quality of education, to &n extent,
can be attributed to the quality of teachers, both in
terms of their dedication and motivation. Another
importent teacher characteristic to effective teaching
and learning of geography as related to an observation
made by Alcorn (1970) snd referred to earlier thet an
effective teacher is one who takes pride in his pro-
fession., Such a teacher does not consider teaching as

a stepping stone to sone other occupation.
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biudy Question 1(b)

The question is: Are there problems'in the teach-
ing - learning of geography in Kaduna State? This
question will now be answered based on responses of
the teachers,

With particular reference to this question, items
A and 9 on page 164 , were included in the teachers'
questionnaire to provide answer(s) to the study question
1(b). 1In response to item 8 refsrred above, 88 percent
of the teachers identified various problems which they
consider as the "most - pressing problems" in the teach-
ing ~ learning of geography,

This implies that 88 percent of the teachers are
in agreement that there are several pressing problems
in the teaching - learning of geography. A summary
of these "most pressing problems" as identified by
geography teachcre include problems in dealing with
large number of students, absence of required textbooks
and equipment, lack of audio-visusl materials, under-
staffing, in-sufficient time to cover the subject
content effectively, presence of lazy and inattentive

students, and inability of some students to understand
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what is taught in geography lessons, Apart from the
responses based on item 8 page 164 , where 88 percent
of the teachers agree that there are problems in the
teaching of geography in Kaduna State several other
problems as identified and discussed earlier in this
chapter indicate that an overvhelming mojority of the
teachers agree that therc are problems in the teaching -
leerning of geography in the state.

In relation to the identified problems item 9,
page 164 , required the teachers to offer suggestions
for possible solutions to such identified problems.
Teachers suggestions for improvement of the sitution
include recruitment of more qualified geography teachers,
modification of geography syllabus with greater emphasis
on local and African geography, reduction on volume of
content in geography znd iluproved methods with more

audio-visual materials,

Study Question 3
The third study question can now be answered,

The question is: What problems are experienced by the
geography teachers in Kaduna State?




image10.jpeg
5.3.9 Objectives of Geography PO

5,3.10 Ability of Stugents wia &
5.4 Dissemination of WASC Report ...
5.5 Evaluation of Students Work in

Geography cae s e “ee
5.6 Teachers Attitudes to the

Teaching Career cee eee
Study Question 1(b) .... -
Study Question 3 ase ‘e

CHAPTER 6 PRINCIPALS' PERSPECTIVE ON

6.1
6.2
6.3
6.4
6.5
6.6
6.7
6.8
6.9

THE PROBLEMS OF GEOGR. PHY
TEACHING AND LEARNING IN
SECOND'RY SCHOOLS IN KADUNA

STATE ... wen PN
Introduction ... cee vae
Objectives of Geography “ee
Inspection of Geography cen

Staffing of Geography Teachers
In-service Training ... cee
Geographic Space in Equipment
Time Allotment e cee
Provision of Funds for Field Work

Principals' Perception of Geography

Status ese e e

xi

Page
98
99

103

104

108
109
110

113
113
113
114
15
116
117
18
118

119




image127.jpeg
11

The following problems have been identified:

1.

3.

Thirty-three percent of the geography
teachers are acedemically not qualified for

their job, while 68 percent of the geography

teachers lack the necescary professional treining

Eighty-seven percent of the teachers have
taught in their present schools for only

one year or less, whereas 92,2 percent of

them have taucht in various schools (ranging
from 2 to 6 schools), Furthermore only 29,2
percent of the teachers have had under one
year of teaching experience. Over 37 percent
of them have had between 2 to 5 years teaching
experience, while 33%.2 percent of the teachers
have had over 5 years of tesching experience.
This suggests a phenomenon of constant trans-
fers of teachers rfrom one sSchool to another.
Forty-two percent of the teachers regard

their teaching load as heavy or too much,
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Sixty-three percent of the teachers have
identified the problem of out-of-date text-
books while severed schools lack sufficient
geographic materials, textbooks and equipment.
Fifty-eight percent of the teachers report
that they are dissatisfied with their present
conditions of service, while 33 percent of
them hepe to leave teaching if they get a
better-paid job.

The overwhelming msjority, 79 percent, of the
tea’hers report that they have net benefitted
from anmy in-service treining programmes.
Fifty-eight percent of the teachers complain
thattime allotment for geography is not
suffieient to cover the syllabus content
effectively. They explained further that
they find it difficult to deviate from the
set syllabus because of pressure due to WASC
examination requirement,

Eighty-eight percent of the teachers report
absence of locally-developed curriculum guide,

while 75 percent of them feel that the absence
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of such a guide constitutes a problem in
geography teaching in the state.

Seventy-two percent of the teachers do not
have any clearly-stated and written objectives
for geography “eaching-learning in the schools,
Seventy-nine percent of the teachers think
that there is 2 wide gep of ability among
geography students. One does not, however,
think that this is peculiar to the teaching-
learning of geegraphy.

Seventy-nine percent of the teachers report
thet they evaluate their geography students
progress at stated intervals; an inspection

of students' written exercises as well as
interview with the teachers strongly suggest
excessive use and reliance on summative
evaluation a2t the expense of continuous

assessment,
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PRINCIPALS' PERSPECTIVES ON THE PROBLEMS
OF GEOGRAPHY TEACHING AND LEARNING
IN SECCNDARY S5CHOOLS IN
KADUNA STATE

6.1 Introduction

This chapter analys2s the responses to the
Principal's Questionnaire with the view to identifying
sny problems facing the learning and teaching of geo-
graphy in the schools from the point of view of the
school principals,

6.2 Objectives of Geography

One of the identified problems facing geography
in the schools is related to the objectives of geugraphy
in terms of what they are, their clearmess, mode of
formulation and continued revision, The position is
that 60 percent of the principals think that the
formulation, statement and revision of geographic
objectives need improvement, On the other hand, 40
percent of the principals feel that the existing
situation in regard to the formulation, statement, and

revision of geographic objectives is quite satisfactory,




image131.jpeg
115

It is clear that there is need for improvement in
the formulation, statement and revision of geographic

objectives in the schools,

6.3 Inspection of Geography

An analysis of th- responses of the principals
to the gquestionnaire reveals another problem which is
that there is lack of regular inspection of geography.
This inspection is supposed to come from the Ministry
of Education. School inspection is an essential aspect
of curriculum improvement so that where wesknesses are
identified they can be remedied before they get out of
hand, In case of strengthsor successes achieved, the
same could be communicated to other teachers so that
they can improve upon their performence. In essence
school inspection helps to determine the purposes of
education and also helps to see that these are carried
out in daily practice,

The position is that 80 percent of the principals
state categorically that inspection of geography
teaching and learning is virtuaslly misesing from <%the
schools, Only 20 percent of them stated that
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inspection is carried out,

One sees this lack of inspection of the teaching
and learning of geography as a serious problem, As
much as the teachers should be responsible men and
women devoted to their duties, it is not uncommon to
see ill-disciplined ones among them. Again as we have
seen already, about 33 percent of the teachers are
academically and professionally not qualified for their
Job and this category of teachers more than other
qualified ones need guidance and professional help from

inspectors of education,

6.4 Staffing
Yet another serious problem confronting geography

in the schools is inadequate number of geography teachers,
Eighty percent of the school principal - respondents

feel that the staffing in geography is inadequate,

Only 20 percent of them think that geography teaching

in their schools does not require more staff. From

this and from the teachers' own assessment of staffing
situation, it is clear that inadequate staffing is one

of the most serious problems plaguing the teaching of
geography in the schools,
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This is particularly serious because over 80
percent of the teachers have other duties in the
school apart from their teeching assignment which is
primary. Loading the few staff with additional school
work will obviously have zn adverse effect on the
quality of work performed as well as the quality of

students produced in these institutions,
6.5 In-service Training

The importanceof in-service training and refresher
courses in up-dating the teachers knowledge of both
the subject matter and the methodology of any parti=-
cular subject is widely recognized, The school
principals were asked to rate the existence and ade~-
quacy of such facilities. Only 40 percent of the re-
spondents rate the existing facilities for in-service
training and refresher courses as adequate, Sixty
percent of them think that more facilities should be
provided, It may be inferred that the principals
consider the absence cr limitatien of these facilities
8s a serious hampering factor in the teaching of

geography in the schools.
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6.6 Geogrephic Space and Equipment

This study has also tried to assess the existing
provision of geographic space and equipment in the
schools, The Principal's Questionnaire, therefore,
requires the school principals to rate their existence.
Their assessment shows that insufficient space and
equipment is one of the major problems facing the
teaching 2nd learning of geography in the schools,
Eighty percent of the principals rate existing space and
moterinls a8 1limited, A relatively small percentage
(20%), however, think that available space and materials
are sufficient,

This confirms the responses given by the teachers
and students on the same issue as well as observations
made by the euthor during this study. The schools
need more space and equipment for geography teaching.
The value of up-to-date maps, textbooks, hard-ware
models, and other equipment for teaching and learning
of geography cannot be over-emphasised, Any money,
time ond energy spent on such materials is worthwhile

investment, because they form the basis of effective
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and dynamic instruction, Appropriste provision and
use of instructionel materials will promote the

achievement of desired objectives,
6.7 Time Allotment

Another problem identified by the Principals is
insufficient time 2llotment for geography tesching and
learning. Seventy percent of them think that more
time should be given to the subject, However, thirty
percent of them feel that the time allotment for
geography is considerable,

Considering the wide scope of the subject,
physical geography, map work, human geography and
regional geography, inadequacy of time allotment will
encourgge the teaching only of selected ;spects of the
subject for the sole purpose of passing examinations,
The implication is that the development of values,
attitudes and skills identified as part of the objectives
for teaching of geography may be neglected.

6.8 Provision of Funds for Field Work

Most nf the principals (70%) indicated that it is
difficult te provide funds for these practical forms

of learning dand teaching geography. This is a serious
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problem seeing that the local environment constitutes
an effective geographical field laboratory which should
be used constantly so as to achieve the best results in
the training of future geographers in MNigeria, The aim
of field work, therefore, is to use the example there
from to illustrate, prove, disprove or modify existing
ldeas and theories, The inadequacy in funds for field-
work, field-trips, and a2llied activities is a maJjor
hampering factor in respect of the teaching and learning
of geography in the schools.
6.9 Principals' Perception of Geoggagh! Teachers and
udents, an e Status o ography Teaching -

Learning.

The principal being the overall head of each
school has a vital role to play in ensuring that the
professional atmosphere in his schoel is such that
maximum academic, moral and physical development among
his staff and students prevail.

According to Gage (1971) quoted earlier (page 24),
it is very likely that the effectives of any method
depends upon the competence ahd enthusiagm of the teaoher.

The principals were required (item 8 page 160)
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to rate the level of intercst and zeal of their geo=-
graphy teachers in their school work. Sixty (60)
percent of them observe that there is little or no
interest and zeal shown by geography teachers, while
40 percent feel that their teachers displayed consider-
able interest and zeal in their work, The situation
clearly leaves much to be desired.

Likewise (in item 12 page 160 ) the principals
were asked to rate the degree of enthusiasm, interest
and purpose with which students enter their learning
experiences, Sixty percent of them feel that students
show little enthusiesm, interest and purpose in their
learning experience, while 40 percent of them rate the
existing situation as satisfactory, It is very likely
that the teachers' attitude to the sublect or profession
is reflected upon the students in this study., As it
has been mentioned earlier in this study (page 28),
school learning cannot be more efficient than the
environment provided by the school for promotion of

learning.
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The principals were also requested (item ) page
160 ) to rate their perception of the present status
of geography teaching - learning in their schools.
Seventy percent of them indicate that the status of
geography in their schools is not satisfcatory, Only
30 percent of them are satisfied with the status of
geography in their schools,

Study Question 1(c)

This part of the question aims at finding out
whether there are problems in the teaching - learning
of geography as perceived by the school principals.

On the basis of responses provided in this section, it
is evident that the principals perceive several problems
affecting the teaching of geography. To be more
precise in response to (item 15 page 160 ), 70 percent
of the principals identified what they regard as areas
in which the geography programme is in greatest need

of improvement. The identified needs include:

supply of more qunlified geography teachers;

supply of more teaching aids and a geography

room, less frequent transfer of teachers;
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more funds for fieldwork and reorganization

of the geography programme to include a

greater element of local geography.
Study Question &4

The fourth study question can now be 8nswered =-
what are the problems confronting school administrators
with regards to the teaching and learning of geography
in Kaduna State secondary schools?

The school principals identified the following
problems:

1. Sixty percent of the principals think that

the formulation, statement and revision of

geography objectives need improvement.

2, Eighty percent of the principals state
categorically that there is virtually no
inspection of geography teaching - learning

in their schools,

3. Eighty percent of the principals identified
the problem of shortage of qualified geography

teachers,

4,  Sixty percent of the principals think that

more facilities for in-service training
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programmes are required,

Eighty percent of the principals perceive
the existing geographic space and equipment-

as insufficient,

Seventy percent of the principals consider

the time allotment for geography in the schools

as not enough.

Seventy percent of the principals consider
the provision of funds fer field work in

geography as too smell,

Sixty percent of the principals observe that
geography teachers and students show little
or no enthusiasm, interest and purpose in the

teaching and learning of the subject.
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CHAPTER 7

THE RELATIONSHIP BETWEEN THE IDENTIFIED
PROBLEMS AND THE WEST AFRICAN
SCHOOL CERTIFICATE
EXAMINATION RESULTS

IN GEOGRAPHY

To arswer the fifth and final question, a

brief comperative analysis is now made between the
identified problems and the performance of the same
sets of students in the WASC examinations for the years
1976 and 1977. The ten schools where student-respondents
were randomly selected are used, The identified problems
as summarised under Study Questions 2, 3 and 4 (in
chapters 4, 5 and 6) of this study have been used to
work out the percentage of identified problems for
each school,

Th: schools are grouped into categories (A, B, C
and D) according to levels of identified problems for
the purpose of this anelysis, The groups are as follows:

Schools with more than 90 percent of
identified problems are in group A

Schonals with 30 to 90 percent of
identified problems are in group B

Schools with 70 to 80 percent of
identified problems are in group C and

125
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Schools with 60 to 70 percent of
identified problems are in group D.

Four schools with the "best" WASC examination
results in geography for each year (1976 and 1977) have
been indicated as (1st, 2nd, 3rd and 4th in Tables 7.1
and 7.2) in order of merit, The purpose is to
identify a definite pattern of relationship, if auny,
between the two variables under discussion (ie, identi-

fied problems and WASC performance in geography).




image143.jpeg
TABLE 7.1

COMPARATIVE ANALYSIS OF IDENTIFIED
PROBLEMS AND WASC EXAMINATION
PERFORMANCE IN GEOGRAPHY -

127

1976
Nunber of Total No. Students Students
N Problems Students who with credit/
No. School identified for WASC passed distinction OR
out of - Exam. in the GCE "O" Level
15 Geography Geogra
Exam
Wo. % To. % No.~ %
1, Seba G,6.5,S 14 = 93 A 12 4=19 0= 0
2nd
2. Zonkws G,G,5.5 14 = 93 16 7=b4 0= 0
3, Queen Amina
College 12 = 80) 79 10=13 1= 1.3
rd
4, Rimi College 12 = 80)B 55 16=29 11 = 205
5. Sardiuna d 2nd
Memeial Coll, 12_= 80 91 382420 19 = 217"
6. Bapwa College 11 = 73 190 97=51"%% 41 o 225t
7. Kebis G.5.5, 11 =73 95  36=38"%" a4 . q5th
8. wol G.G.S.5. 11 =73)C 50  12e24 5= 10
9, Zaria G.S.S, 11 =73 252 62=25 23 = 9
10, Nalumfashi
G.5.5, 10 = 67)D 64 17=27 1= 1,6
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TABLE 7.2

COMPARATIVE ANALYSIS OF IDENTIFIED
PROBLEMS AND WASC EXAMINATION
PERFORMANCE IN GEOGRAPHY -

1977

Mumber of Total
Problems

Students Students

Student Who with

identified for Passed Credit/
No. School out of - WASC the Geo- distinc-
15 Exam in graphy tion OR
Geogra- Exam GCE "o"
phy Level
No % No % No %
1. Soba G,G,S.S. 14 = 93 37 8 =22 0= 0
A
2, Zonkwa G.G,.5.8, 14 =93 1 2 =18 0= 0
3. Queen Amina College 12 = 80 23 = 30 7= 9

5.

6.
7.
8.
9.
10.

Rimi College

Sardauna Memorial
College

Barewa College
Kachia G,S,.S,
Kwoi G,G.S,S.
Zaria G,S,S,
Malumfashi G,S,S,

59 = 5177 27 = 23°™

86 26 = 30 10 = 12

91 51256 16 = 17

Lth Lith
§ 25 11 =38 TATA
¢ noT
GIVEN NOT GIVEN NOT GIVEN
69 b = 6415% 20 = 2975t

24 = 28 9 = 10

67;D 89

Source: School Certificate Examination Results -
Submitted by West African Exasmination Council (1976,1977).
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To give validity to any observation about relatiouships,
Pearson's coefficient of correlation is used to
determine the statistical correlation between the two
variables (identified problems and students performance
in the WASC examinations)., The correlation coefficient
between the percentage of identified problems and the
average percentage of students who obtained at least a
"Pass" or higher grede in the WASC geopraphy examivnations
for the two years (1976, 1977) is -0.36. The correlat-
ion coefficient between the percentage of identified
problems and the average percentage of students who
obtaired at least 2 "Credit" grade in the same
examinations is -0.55,

There is no definite pattern shown in the distri-
bution of the four best schools in the two years to
establish a relisble relatiouship.

An interpretation - .. of the two correlation
coefficients (-,36 and -.55) is that there is no
significant correlation between the number of problems
reported and the WASC performance of the schcools. The

value of r in this case is significant at the 0,05
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ten schools were within the same range., No school
had more than 29 percent of the WASC examination can-
didates obtaining at least a credit grade during the
two years. Infact, 7 out of the 10 schools had less
than 20 percent of their candidates who attained
"Credit" grade of pass, 7 i R e

At this point it is quite interesting to nc;tethat
this observation agrees with Okunrotifa's (1973) study
in the same state, He e;tablished that only 20 percent
of the candidates offering geography at the Higher
School Certificate (HSC) level sctually obtained a
"Credit" in their WASC examination in the same subject.
But most of those candidates had been admitted into
the HSC programme on the basis of their Mock WASC
examination results, This situation could be appro-
priately described as deplorable. E .

Another observation from the data is that the
two schools (No.1 and 2 in the tables) with the highest
number of identified problems (93%) had no single
candidate passing geography at credit level in the two

years, The inference here is that ncone of the geography
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It must be pointed out that the school with the
lowest number of identified problems is not the one
with the "best" examination results., Infact it ranks
the fourth in terms of poor examination performance
for two year - period. This seems to suggest that the
problems identified are not of equal weight end that
each problem varies in its severity from school to
school,

A few further comments from the two schools with
the "poorest" results in the WASC examinations are
relevant. In one of these two s8chools the only geo-
graphy teacher was a2 Higher School Certificate (H,S.C)
failure. Both the teacher and the student-respondents
confirmed that students most often copy ‘notes from the
chalkboard, Also, both the teacher and the student-
respondents expressed the view that their first
priority in teaching and in learning geography is to
pass WASC examination in the subject. Students in this
school complained that there was little home-work or
assignment given in geography and even when these
assignments were given some of them were never read

or graded by the teacher, The geography teacher
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indicated that he would leave teaching if he gets a
better-paid job. He explained that one of his most
pressing problems in the teaching of geography is
"lack of attention by students" - and also that he had
great difficulty in catering for students with a wide
gap of ability in the geography class, Some of the
skudents confessed that they did not have a clear idea or
reason why they were studying geography.

The second school also had only one geography
teacher who, like his counterpsrt above, emphasized
that his first priority is to get the students to pass
their WASC examinations, It is sad to see that although
these two teachers expressed this ambition for their
students the performance of their schools were the
“poorest" in the WASC geography examinations. The
principal in this second school lamented in the follow=-
ing words, "Until we get qualified geography teachers,
geogrerhy in the school will remain at a deplorable
level," This same gloomy picture obtains to a greater

or lesser extent in many of the schools studied.
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CHAPTER 8
SUMMARY, CONCLUSICN AND RECOMMENDATIONS

8.1 Summery of Findings

This study set out to survey and identify probléms
confronting the teaching and learning of geography in
Kaduna State Second§ry Schools, From enalysis of data
as shown in chapters4, 5 and 6, there is broad agree-
ment between students, teachers and principals that there
are serious problems in the teaching and learning of
geography in Secondary Schools in Kaduna State, These
people are also in broad agreement as to what these
problems are, The generally poor WASC performance of
the students as shown by their results for 1976 and
1977 serves to confirm that these problems exist.

The major problems include:
B8.1.1 Absence of clearly defined set of objectives
8.1.2 Wide gap in ability among students.
However this is probrably not perculiar
to geography teaching - learning.,

8,1.3 Lack of interest and sense of purpose
among the students,

135
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8.1.,4 Inadequate facilities in terms of both
quantity and guality in the schools and
absence of practical techniques such as
field=-work.

8,1,5 Inadequate, poorly qualified and poorly
motivated teachers.

8.1.6 Lack of appopturnities for in-service
training for teachers.

8.1.7 Absence of locally-developed curriculum
guide,

8.1.8 Virtual absence of school inspection.

8.1.9 Emphasis on extensive content coverage
with resultant lack of time for effective
teaching - learning.

8.1.10 Inability of some students to receive

feedback pnomptly or none at all from
assignments done,

It is eppropriate to make a few cumments on these
findings based on what has been discussed in review of
related literature,

Improvement in the teaching - learuing of geography
will yield no fruits unless efforts are directed to the
formuletion of specific objectives. Without objectives
there cen be no valid basis for outlining the syllabus,
instructional procedures and evaluation of the pro=-

graume,
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Lack of interest in geography among students is
regarded as a major setback, because no amount of
effort and learning devices employed will be of much
use unless the students themselves are disposed to
penefit from the learning process, Alcorn (1970) has
rightly observed that school learning can be no more
efficient than the environment (physical, social and
academic) provided by the school for the promotion of
learning., Finally the changing nature of geography as
observed by Okunrotifa (1973) implies that teachers
need to constantly keep abreast with latest developments
in their area of specialization, It is thus a serious
matter where an overwhelming majority of the practicing
teachers have had no opportunity for in-service train-
ing. This situation is further worsened by absence of

school=inspection.
8,2 Conclusions

The present study has surveyed some problems
affecting the teaching learning of geography in
secondary schools in Kaduna State, The problems

identified are related to the professional quality of
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teachers, teaching methods, resources available, the
characteristics of students in the schools and the
nature of geography content as provided in the WASC
syllabus.

On the whole most of the geography teachers in
the schools have the requisite academic qualification
for teaching the subject in secondary schools. However,
most of them have no professional qualification for
their job. Most of them are dissatisfied with their
conditions of service and some are prepared to leave
teaching as soon as they get 2 better-paid job.

There is 2 marked absence of practical techniques
such as fieldwork, field-trips and group projects.

It is gratifying to note that several teachers indicate
their use of discussions, problem-solving and demon-
stration techniques but there is little evidence to
support that they are being used in the classrooms,
Many of the teachers emphasise the use of lectures

and giving geography notes to students - "to supply
them with the correct facts with the aim of passing

examinations," Seversl teachers rely on end-of-term
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examinations as a means of avaluating students progress.

Resource materials of various kinds for geography
are lacking in the schools both in terms of quantity
and quality. Several of thc textbooks availeble are
out-of-date, OStudents exhibit much differences in
their ability to learn geography, most respondents
agree that more and better geography teachers would
help. In this situation some of the students and
teachers feel that their work-load is too much,
Consequently Ssome teachers and students show little
or no interest, enthusiasm and purpose in their work.

Absence of geography objectives and a locally~-
developed curriculum guide in the schools tends to
complicate this lack of direction, Thus a number of
students confess that they are studying geography
without knowing what they are in for,

School inspections which could support effective
geography instruction 1s lacking. While the principals
appears to be fully aware of most of these problems,
their efforts to solve some of them are limited by

financial constraints,
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All the schools studies indentified one type
of problem or the other in the tesching - learning of
geography. Students performance in the WASC geography
examinations for the two years shows that less than
20 percent of the candidates obtained at least "Credit"
grade in 7 out of 10 schools for the two years.

There is no significant correlation between
identified problems and students performance possibly
due to several variables which were not controlled.
However the negative coefficients of correlation
illustrate that schools indicating high percentage of
identified problems are likely to make low score in
the WASC geography examinations, and schools making
low scores in identified problems are likely to make
high scores in WASC examinations, Given the existing
teaching - learning resources it appears that the
present geography syllabus contains an excessive
amount of material to be covered, thus it becomes too

demanding.,
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8,3 Recommendations Arising From Findings

A considergtion of the major findings of this

study has led to the follewing recommendations:

8,3.1 Mapwork and physical geography should be
taught using practical processes such as field-
work, field-trips and excursions, These processes,
it is hoped, will help to generate interest in and
2id understanding of these two branches of
geography. Again, more audio-visual aids should
be used to make lessons on them as practical and
as stimuleting as pogsible, The students should
have opportunities to mould, model, construct

and dismantle equipment in regard to the learning
of these branches of geography. The lecture method
by itself is 2 sure way to continue to deaden
interest in these areas, They require a practical

approach,

8.3.2 The Ministry of Education and other bodies
in charge of schools should take definite steps
and provide more space and equipment for the

teaching and learning of geography. It is equally
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important that geography teachers and students
should try their hands at making some of the needed
materials., In fact, there is an observable need
for a great deal of improvisation on the part of
the teachers. Teachers and students should make
it a point of duty to take good care of whatever

geographic equipment they have,

- 8.3.3 As much as possible, instructions in
geography should be individallzed in order to
make room for hoth the average, the bright, and
the below - average students, Group methods of
instruction should be extensively used.

Providing for individual differences is
necessary so that each student reaches his goal
and learns effectively in the process, Two
practices that facilitate individualization
which are becoming common in the schools include:
grouping students to secure greater homogeneity
in relation to learning tasks, and improving
materials and physical arrangements for independent
study. Also individual booths are provided wherein

cach student has available a variety of instructional
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8.3.5 Students should not only given assignments,
but these assignments should be promptly corrected
and feedback given to the students, This is a
perticularly important aspect of continuous
assessment. If properly handled, assignments help
the teacher to diagnose problems and change the
method of instruction for the benefit of the students
before a given unit is completed,
8.3,6 Well qualified staff should be employed to
teacher geography. Where unqualified teachers
are employed they should be given facilities for

in~service training in order to upgrade them,

8.3.7 An adequate number of staff should be
employed to avoid overloading of teachers, Over=-
loading of staff leads to haphazard procedures in
the execution of their duties. Where adequate
staffing is impossible a good number of clerical
staff can help to relieve the teachers of some
chores. Thus more time can be devoted to their

teaching assignments,
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8.3.8 As a matter of necessity, there should be
facilities for in-service training and refresher
courses for the teachers, Teachers should expect
to grow in their profession not only in terms of
sheer material rewards but in terms of self-
fulfilment, Participation in in-service training
and refresher course should provide criteria for

upgrading the teachers.

8.3.9 It is common place now for both teachers
and students to complain about inadequate time to
cover the wide syllabus in geography. The author
feels that efforts should be made to modify or
restructure the existing syllabus to avoid
irrelevances, to reflect the needs and interests of
the learners as well as those of the society which
they are meant to serve. Em§Qasis should thus bhe
more on quality rather than the quantity of the

subject matter.

8.3.10 In addition to the West African Examinations
Council (WAEC) syllabus in geography, the State
Ministry of Education should set up a Geography
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Board of Studies to compile a local guide on the

WAEC syllabus. Such a guide should contain
information about new methods which show priorities
for relevance of selection and inquiry process of

learning, using local examples,

8,3.11 The schools' educational objectives as

well as their objectives on the teaching of any
subject, geography included, Qhould be clearly
formulated and written down. Every teacher should
have access to this skatcmcnt of objectives and thls
should enable him to work effectively for the
achievement of such objectives. To leave teachers
and students in the dark as to what the school

and subject objectives are is very detrimental

to success. As teachers become clearzr about
their objectives, they are likely te become more
serious about them and to attempt to implement

such objectives in their teaching.

8,3,12 It is very important that the teaching and
learning of geography should be inspected re-
gularly, One acknowledges that teachers should
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be responsible men and women, but one alsc knows
that there can be some bad eggs emong the teachers.
This latter category of teachers need to be made
to do their job. Agesin, it is clear that teachers,
particularly the unqualified ones, need the
guidance and professional help of school in=-
spectors in order to carry on because no education

system can rise above the quality of its teachers,

8.3.13 Constant transfers of teachers from one
school to the other is neither in the interest

of the teachers nor that of the learners. Such
transfers, if encouraged, could lead to less of
valuable time which should be used in teaching
and learning, This is in view of the fact that
it usually takes time for a new teacher in a given
school and the students to get acquinted to each
other for more effective communication end inter-
action. The policy of staff continuity should
therefore be adopted to enable the teachers and
students do more fruitful work, In the teaching-

learning situation, understanding the students
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capabilities and weaknesses is essential on the
part of the teacher for effective teaching. This
can only be achieved if the teacher stays long

with his students,

8.3.14 Evaluation in any educational programme

is a continuous process, therefore to plan the
evaluation of students intelligently, three
important aspects must be clearly understood and
ihﬁlbmeﬁtéd; These aspects are, diagnosis, formative
evaluation and summaetive evaluation, Diagnosis
means the collection and use of information to
solve teaching problems. Most commonly, it
involves student data that, when interpreted,

point to underlying problems in the learning
processes of students, Diagnosis does not, how=
ever, alweys involve studénts only, If the teacher
finds that all the students in a class are not
comprehending an assignment, he will have to look
at his own work, Diagnosis therefore, involves
finding out what is wrong with the student or the
teacher himself, and it should take place during

all phases of teaching,
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A1l these aspects are essential for effec-~
tive and dynamic instruction which leads to
achievement of desired objectives. Teachers
should recognise the difference in function of
tests and grades and should enalyze their own
reasons for testing and grading., Concentration
on two or three summative tests in a session
tends to give little informetion too late to be
rem~died, teachers should provide students with a
constant stream of short tests to aid instruction
and learning. The rapid feedback provided in this
way helps students pinpoint their own problems

and seek solutions to them,

8,3.15 The teachers conditions of service should
be such that the teachers are rewarded fairly
adequately for their services, This will help to
retain good staff and improve on their performance.
Poor conditions of service contribute tremendously
to making the tesching profession a spring-board

to better-paid professions,
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It seems an appropriate conclusion to
restate very briefly some of these fzctors affect-
ing the teaching - lesrning process for the purpose

of emphasis, Whatever curriculum is érrived at
it has to operate in the classroom, Taerefore a

number of factors which influence wha; takes place
in the classroom need particuler attention, These
factors include: the teacher; the stident; the
parents; the school plant; scheool facilities and
equipment among many other variables,
The teacher is important because so far it has
not been possible to create a classroom situation in
which the teacher is no longer needed. He has to
operate the curriculum that is planned no ma=ter by
whom, His training and personal characterist.cs are
crucial, Without these no matter how beautifully
planned a curriculum is, it will be useless in that
the learning situation is not just a2 place for cognitive
growth, It is a place for humen interaction and what-
ever behaviour changes occur and whatever cogritive
information are gathered are so gathered as a result

of this interaction. It is in the field of interaction
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that the teacher becomes crucial for he sets the tone
of the interaction, His satisfaction on the job is
therefore very important.

The students are the immediate reason for de-
signing a curriculum or building schools at all.
Everything in the school is for the purpose of changing
the hehaviour attitudes and intellectual ability of the
students for the better, Their backgrounds, interests,
and maturity determine what curriculum programme is
feasible. The students should therefore not be ignored
in the process of curriculum planming and implementation,

The parents attitudes have a lot to do with what
happens in the school. It is they who provide all the
home backgrounds. Their interests reflect on the
performence of the school. A good school-parent re-
lationship ensures the success of the curriculum. For
example, if parents do not like the programme the school
is offering, they may withdraw their children,

The school plant often sets the environment that
determines whether it is pleasant to learn in that

environment or not. A well built school instils
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confidence and confidence breeds success, A comfort-
able school building does not only give security end
protection againsts weather problems but also eases the
mind which enables the learner to put in more than he
may have done otherwise, If these things do not exist
curriculum planning, no matter how painstaking done,
will not lead to the behaviour change that is needed.

School facilities and equipment are what make
learning activities in the school possible. Work may
progress or become retarded depending on what facilities
are available. A curriculum is worth almost nothing
if equipment and facilities for learning them do not
exist. They are the means through which learning
experiences can operate.

Allotment and distribution of time to any
subject indicates the emphasis placed upon the subject,
There are no experimental basis at the moment to
support this time distribution. The planners will
have to depend on the practice of the best schools
weighing their results, psychological findings and

theories,
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Evaluating student performance can help in
reinforcing desirable learning, Informing students
of their progress and aiding them to overcome errors
facilitates learning because it provides encouragement
to continue and eliminates inadequate or incorrect
responses, Lack of progress and simultaneous failure
in reaching goals are brincipal contributors to a
student's losing zest for learning and his interest in

subject matter and schooling.

8.4 Recommendations for Further Study
The main purpose of this study has been to high-

light the major problems facing geography in the schools.
Further studies are required in specific areas

where there are problems, for example, teaching methods,
with @ view to identifying possible courses for
improvement,

A project or set of projects can set out to
discover experimentally determined solutions to the
identified problems,

Finally it is desirable that future study on such
problems should include the use of formal observation

technique for data collection,
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APPENDIX A
RESEARCH QUESTIONNAIRE FOR PRINCIPALS
The purpose of this study (survey) is to gain

objectives insight intc the problems of teaching geo=-

graphy in secondary grammar schools through the in-

formation you provide here, Your earnest co-operation

is desired and any information provided would be treated

with utmost confidence,

2.
3.

5.

You need NOT to write your name,
Thank you very much for the cooperation,

Qualifications:

Name of the School:

Is geography offered as an elective subject in
the school?

(a) Yes (b) No
How many geography teachers are there in the school?

Please indicate the number of geography teachers
with the following qualifications:

Grade II Teachers Certificate
Pivotal Teachers Certificate
Higher School Certificate (H.S,C,)

Grade I Teachers' Certificate
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Nigerian Certificate of Education (N.C,E,)
Graduate with Certificate in Education

Bachelor's Degree in Education (B.Ed B,A
Education, B,Sc.Ed)

Bachelor of arts Degree (B.A)
Bachelor of Science Degree (B.Sc.)
Those with Higher Degrees

Others

Rating Scale
The following definitions of scale points emphasize

presence or absence of the condition,

M - means that the condition, facility, or
practice is missing.

1.~ means that the condition, facility, or
practice exists to 2 limited extent.

2,~ means that the condition, facility or
practice exists to a8 considerable extent.

3.~ means that the condition, facility, or
practice exists to a great extent; or it is
of excellent quality.

Please tick (#) the appropriate columm, M 1.2 3

Ay The ovjectives of geography v« . in
school are stated in writing. .

2, The geography objectives are subject
to continuous study and revision.

3. We get scme form of inspection on geo-
grephy from the Ministry of Education
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9.

10.

1.

12.

13.

%,

15.
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M123

There is adequate number of geography
teachers in the school.

In-service education program are
provided to help tezchers keep abreast
of new developments in the teaching of

geography. o .o .o

The Ministry of Education assists the
school in getting most of the needed

instructional materials, .
Geography teachers in the school show
keen interest and zeal in their work

There is adequate space and equipment
for the study of geography in the school.

The present status of geography teaching
in the school is satisfactory. .o

Time allotment for geography on the
school time~table is quite adequate ta
cover the syllabus effectively. ..

Funds for purchase of geography teaching
materials and field trips are readily
available, . .o .

Students enter into a1l their learning
experiences with 8 high degree of
enthusiasm, interest and purpose.

People, places and things in the community
are utilized in the geography instruction=-
al program, . . .

In what respects is the geography program
most commendable?

In which respects is the geography program in
greates need of improvement?
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APPENDIX B

RESEARCH QUESTIONNAIRE FOR GEOGRAPHY

TEACHERS

The purpose of this survey is to gain objective

insight into the problems of teaching geography in

secondary grammar schools through the informetion

you provide here.

Please supply the following information frankly

and honestly, all information would be treated as

highly confidential, DO NOT WRITE YOUR NAME ON ANY

PART OF THIS PAPER.

Thank you very much for your cooperation.

1. Name of the school:

2. Qualifications of the teacher:

3. Teaching Experience

3.

b.

For how long have you been teaching?

For how long have you been teaching
geography in this school?

In how many schools have you taught
geography before?

Is geography your major teaching
subject?

Did you graduate in geography?

What aspects of geography did you
study?
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g. What year did you graduate?

h. Have you ever had any course in the methods
of teaching geography?

4% If you are not trained to teach geography
please state why you are teaching it how,

Je How many periods do you teach per week?

Ke How many geography periods do you teach
per week?

4, Do you consider your teaching load
Sa; too much  (b) heavy (c) reasonable
d) too little,

Se What other duties do you perform apart
from teaching,

6. When last didyou attend any in-service
training course or anything similar on
geography?

7. What briefly was the course about?

8. Do you attend meeting of geography teachers
outside your school fe.g. Nigerian Geographical
Association)?

9. Would you prefer teaching other subjects
than geography? Please give reason for
your answer,

10, In what respects is the geography programme
in greatest need of improvement?

11 Methods

T1e Please read the following carefully and tick
(~) the methods youuse in the appropriate column,
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Je
I
1.
o,
n.

O,

Lecture

Individual teaching
Discussion

Problem~-Solving

Field trip

Demonstration

Grouping

Assignment

Team teaching/guest lecturer
Programmed Instruction

Note taking from the chalkboard
Dictation

Project method

Television and Radio Programme

NERRERE RN

ARRERRERERREREE

Copying chalkboard summary

Others

Which of these methods do you prefer?

163

g
o

Please state very briefly why you like this

particular method, __

Never

EERRERRRERRRERE

How often do you give assignments to your

geography students?

Once a week d

Once in a month,

c
e

gai Every lesson éb; Every other lesson

Once in a2 fort-night
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How often do you mark the students work in
geography?

a) Every other day ibg Every day
c¢) Once a week d) Once in a fortnight
e) Once in a month,

What types of error are most common?

How do you treat students errors?

What has been your most pressing problem in
teaching geography.

In what respects is the geogrephy programme in
greatest need of improvement?

What aspect of g=ography do your students find
most difficult?

(2) map work

(b) elemeuts of Physical geography

(c) elements of world Human Geography

(d) Regional Geography.

Facilities And Eguipment

1e
2.
3.
6.

Tick () those that are available in your school.
Film Projector 4, Film Strips
Projector's Screen 5. Cards for drawing.

Film Slides

The Library

(a) Encyclcpeedia
(b) Dictiorary of Geography

(c) Books cn Geography of Nigeria Published 1966-76
(d) Books on Geography of African published 1966-76
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(e) Good seating space and chairs

(f) Geographical magezines

(g) Geographical Journals

(h) Nigerian Geographical Journal

(i) Geography method books

(3) National and International Newspapers

Geography Room

(a) Chslkboard (b) Atlases

(¢) Wall-maps (d) Terrestrial globe
(e) Pictures (£) Charts

(g) Models (h) Specimens

(i) Bulletin Board (j) Movable chairs and tables
(k) Duplicating Facility
(1) Cupboard or Storage space.

Textual Materials

8.

1.

Text books used in geegraphy including Atlases,

Tick the problems which exist in your school in
respect of teaching materials.

(a) Lack of text books in general

(b) Lack of money to purchase the required books
(¢) Non-Nigerian materials

(d) Out-of-date texts

(e) Constant text changes

(f) Texts not geared to the syllabus,

Do the text books reflect the specific geographic
and cultural needs of your students?

(a) Yes (b) No (¢) I do not kmow,
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On what do you base your selection of the text books?

Read the statements below and put a tick () in
the column that most appropriately describes your

feeling.
The eanswers are given as follows:

SA - Strongly Agree
A -~ Agree
Undecided
D - Disagree SD - Strong Disagree.
SA A U D 8D
I am satisfied with my present

condition of service as a
geography teacher J

{=4
1

I consider teaching geography
interesting I

I have other subjects which
I enjoy teaching better than
geography. o

I am satisfied with my
present qualification SV ——

There is coordination between
geography teachers on the state
level (Kaduna) i R
The school authority provides
enough facilities for the
teaching of geography J
We get some form of inspectionin

geography from the Ministry of
Education
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10.

M.

12.

13

14,

15.

16,

My first priority in teaching
geography is to help all my
students pass their WASC exam-
inations very well,

The examination reguirements
exert so much pressure that

I find it difficult to deviate
from the syllabus provided

L, ‘the WAEC.
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SA A Uy D SD

The time allotment for geography
is not enough to c¢over the syll=-

abus effectively,

There is a locally~developed

geography curriculum guide with

suggested ¢bjects, content,

methods, audio-visual materials

and eyaluation procedures

One of the problems in the
teaching of geo%raphy is the
absence of locally~developed
curriculum guide

The objectives of the school
are stated in writing.

The objectives of geography
teaching are stated in the
curricugu

m guide of the school,

Teaclers have an opportunity to

work on phases of the program
in which they are most
interested.

Teacher-pupil planning in class-

room is encouraged,
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Pupils progress is evaluated at
stated intervals, —
Pupils progress is evaluated
continuously

Pupils are encouraged to work
up to the limit of their
capacities —
Adequate space and equipment are
available for the study of geo-
graphy —
People, places and things in
the community are utilized in
the instructional program.

Students are encouraged to use
self-evaluation devices in check-
ing their own progress, .
There is a wide gap of ability
among my geography students in
each class,

This difference in ebility is
due to opportunities offered at
home

This difference in ability is
due to natural endowment,

I find much difficulty in
catering for these pupils with
a2 wide gap of ability.

Our school is often sent the

WAEC report on the WASC results, _

The staff usually meet to dis-
cuss these reports,
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29, The WAEC reporte and results
of staff dicussion are made
available to the students

!
|
1
|
|

30, I will leave teaching if I get
a better paid job.

|
|
|
|
l

31. It is necessary to stete a
specific sbjectives for
every lesson,

32. 1 do not usually find time to
state specific objectives
for every leseBon I teach.

Oral Interview with Geography Teachers

1, For how long have you been teaching geography
in this school?

2, What types of aids do you use in your lesson?

3. Do you have a geography room?

4, Do you base your lessons entirely on the textbooks?

5. What aspects of geography do you supplement with
other sources of information?

6.How often do you buy new books for the geography
section of the school library?

7. Do you have class libraries?

8. How do you measure achievements?

9. What is the relationship between the geography
section and other subject areas in the school?___

17 Are you happy with the standard of your students
in geography?
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APPENDIX C

RESEARCH QUESTIONNAIRE FOR GEOGRAPHY
STUDENTS

Please read the following statement and
questions and be honest in giving all your enswers
as much as you know,

DC NOT WRITE YOUR NAME ON ANY PART OF THIS PAPER,
1. Neme of the School:

2. In what class are you?

3. Which of the following people teach you
geography at home?

Father [~ 7 Mother [~ 7

Brother or Sister /7 Others /[ 7
4, What is your fathers' work?

S. What is your mother's work?

6., VWhat aspects of geography do you find diffioult?
(a) Map work
(v) Elements of Physical Geogrephy
(c) Elements of World Human Geography
(d) Regional Geogfaphy.

7. 1Is there a geographical society in your school
(a) Yes (b) No (c) 1 do not know

8, Are you a member of the geographical saociety in
the school?
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9. What activities do you often carry out in the
geographical soclety?

10, What have been your most serious problems in
learning geography?

*Instructions:

Tick ¢+) the most appropriate answer (column)
for each statement.

SA « Strongly agree A= Agree U = Undecided
D = Disagree SD= Strongly Disagree.

Example:

I cannot berrow any book from the school libra
except through the teachers' appreval

Te Thewre is lack of textbooks,
atlasses and reading materials for
geography in this school.

2, The school library has many books
on geogrephy. —_

3, We have suffieiewmt geogrephy
teachers in the schoel.

— g — —

— — g —

b4y I find it difficult to buy gen-
graphy textbooks and reading
materials.

5, I have all the books and materMls
required for my geography lessong __

6. I find my geography lessons too
difficult,

7. The geography teacher gimes toe
much work,

— — — —

— —— — —
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14,

15.
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18,

20,

21,

The geography teacher gives
little or no home work.

We always copy geography notsa
from the blackboard,

Sometimes we make our own notes
from the textbooks during the
geozraphy lesson.

The geosraphy textbook we are
vsing is too difficult,

I usually get good marks (above
50%)in geography

OQur geography teacher is friendly
with all the students in my class

The geography teacher is always
ready to help me when I am in

difficulty with my gecgraphy work __

I do not have much interest in
geography.

Our geography teacher Rnow$ his
subject very well,

I always find the geography
lessons interesting

The geography teacher is too
strio¥ and teugh with students,

There are organized visits to
places outside the school for
geography students,

We have never been told the
objectives for learning geography
by our teacher.

— e — — —

— e — — —

The teacher has given clesr objectives

for geography in writing.
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22, My geography teacher is only
interested in my passing
examination

23, Our geography teacher has certain
students to whom he always directs
his questions in the geography class

2Uh. I am studying geography Just to
pass my examinations,

25, Every assignment or homework
which we are given by the geo-
graphy teacher is usually merked
within a few days.

26, Some of my assignments in geo=
graphy have never been marked.

27. We do ndt usually get sufficient
seats in the school library to
stay and read,

28. I hope to continue the study of
geography after secondary school

29, I am studying feograohy because
I have heen told to do so by
somebody (1.e. my teacher/my
parentsymy friend)

30, I am not quite sure why we have
to study geography.

Oral Interview With Students

1e What textbooks are you using in geography lessons?
2. Did you study geography in your primary school?
3. If you studied geography at the primary school

level what were those things you enjoyed in the
subject?
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APPENDIX D
THE WEST AFRICAN EXAMINATIONS COUNCIL
SCHCOL CERTIFICATE AND GENERAL
CERTIFICATE OF EDUCATION

Geography (Ordinary Level) Syllabus

There are two papers, hoth of which must be taken.
The syllabus is based on the assumption that
not less than three teaching periods or two hours/
week, over a2 course of two years, is allocated to
the subject.
Paper 1
General Geography, consiets _ 2 {yo poote, & and B:
Part A; is 1% bours multiple-choice objective
test - with questions drawn from any part of the
Gensral Geography Syllabus, Candidates are required
to attempt all the questions.
Part B: is 1% hours written paper also on
General Geography syllebus, Candidates ere required
to attempt three questions including a compulsory
question on contcur map., The paper is arranged in

three sections,
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Section 1. Map work

- map reading and inter-
pretation based on contour survey meps of
West Africa,

Section 2, The Elements of Physical Geography.

The earth as 2 planet in relation to the
sun: latitudes, longitudes and time. Major
land forms and agencies modifying them.
Configuration and surface features of the
land masses,

Sufface movements of water in oceans
and seas, omitting theories of the tides.
Simple weather study based on local observ-
ations, Climate and the chief factors
determining it. The major types of climete,
their cheracteristics and distribution, The
distribution of natural vegetation.

Section 3, The Elements of World Human Geogrephy.
Human occupations and activities in relation

to the above physical conditions and to the

distribution of mejor resources in cultivated
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vegetation, animals, power and minerals,
The distribution of population and
the growth of great cities.
The chief communications by seas,
land and air, (A world-map question is
set in this section,)

Note

The phrase 'human occupations and activities',
includes industries and commerce as well as agrie
culture. Candidates are thercfore expected to
illustrate answers by exemples drawn from the
great industriesl areas of the world,

Paper 2:
Regional Geography, is a 2-hour written paper,
Candidates are required to answer four questions,

Two questions must be chosen from section A, and two
from Section B or Section C or Section D or Section E,
Section B. North-Western Eurane (defined as

British Isles, Norway, Sweden, Deumark,

The Netherlands, Beligium, Luxemburg, France,

West Germany, 2nd Switzerland) (5 questions),
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Section C. North America with special referenoe
to U, S, A, (5 questions).

Section D. U. S. S. R. (5 questions)

Section E, South-east Asia with special
reference to India, Pakistan, Singapore,
Melaysia, snd Indonesda (5 questions).

Source: The West African Examinations Council,
School Certificate and General Certificate
of Education:

Regulations and Syllabuses for the
Examinations, 1976.

No special edition of set textbooks are prescribed
except those which are mentioned specifically, and
the Council canmot undertake to recommend textbooys;
Stendards are assessed on the sggregete of
marks gained for the different papers in the subject.
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APPENDIX E

SUMMARY OF FIFTEEN (15) IDENTIFIED PROBLEMS
Two major aspects of geography, mapwork and physical
geography constitute the most difficult branches of
the subject as reported by the students.
Majority of respondents report lack of textbooks,
reading materials and essential equipment.
Seventy-five percent of the teachers report existence
of a wide gap in ability among their geography students,
Majority of respondents report a marked absence of
the use of such practical techniques as field-work,
excursions and field trips.
Some students report inability in receiving feed-
back from assignments promptly.
Thirty-three percent of the geography teachers are
academically not qualified for their job, while
68 percent of the geography teachers lack the
necessary professional training.
Forty-two percent of the teachers regard their
teaching load as heavy or too much,
The overwhelming majority, 79 percent, of the teachers
report that they have not benefitted from any in-

service training programmes.
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An overall majority of respondents report that time
allotment for geography is not sufficient to cover

what they regard as "extensive" content area effectively.
Eighty-eight percent of the teachers report absence

of locally-developed curriculum guide, while 75

percent of them feel that the absence of such a guide
constitutes a problem for them in geography teaching.
Most respondents report absence of clearly stated
objectives for the teaching of geography in the

schools studied,

Eighty percent of the principals state categorically
that there is virtually no inspection of geography
teaching - learning in their schools.

There is evidence of constant transfer of teachers

from one school to the other,

Seventy-nine percent of the teachers report that

they evaluate progress of their geography students

at stated intervals, An inspection of students

written work-books indicate excessive reliance on
summative evaluation.

Fifty-eight percent of the teachers report that they
are dissatisfied with their present condition of service,
while 33 percent of them hope to leave teaching if they
get better-paid job,
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CHAPTER 1

THE “ROBLEM

1.1 Introduction

Nigeria has the educrtion of her citizens as a
priority in her national cevelopment effort, hence the
huge investments in education. This observation is
supported by Alf2 (1979) ard Ozigi (LY(Y) wiu pointed
out that most state governments, inclnding Kaduna,
allocate between 30 to 50 percent of their annual budget
to education, In spite of the financial constraints in
the country, the federal and state governments remain
resolute in their commitment to provide education for as
many citizens as possible, The nation's efforts will
yield the desired fruits if the teaching - learning
situation in general i: monitored and rid of hindering
factors,

Geography is one of the subjects offered in most
Secondary Grammar Schocls in Nigeria. In Kaduna State,

it is offered as a compulsory subject in most of the
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Secondary Grammar Schools and optional in others. Being
such a widely-taught subject, there is a need for all
concerned with the organization and teadhing of geography
in Nigerian Schools to pilot the teaching - learning
processes in such a way that students benefit optimally
from the subject.

The expected contributions of geography to the
achievement of Nigeria's educational objectives in secon-
dary schools are not in question, Quoting Fairgrieve,
Okunrotifa (1971) identified one of such contributions:

The real value of geography lies in the fact
that it helps man to live; it helps man to place
himself in the world, to learn his true position,
and what are his duties,

Thus by a study of geography we are enabled to understand
facts without a knowledge of which it is impossible to do
our duty as citizens of this very confusing and contra-
dictory world. What is not clear is whether geography is
actually making the expected contributions in Nigeria.
Windapo (197)4) states that students often grumble about
how difficult it is to comprehend gecgraphy and the very

wide scope it endeavours to cover. Thurber and Collette
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(1968) explained that students do not often object to
hard work providing they know they have good chances of
success, It is when their chances of success are slim or
nonexistent that they react negatively to difficult
courses.

Many educators in Nigeria such as Willmer (1966),
Abioye (1973) and Majasan (1973) hold the view that
there is declining interest in geography in Nigerian
secondary schools. They think that this phenomenon is
most likely to persist until eventually, geography will
become a subject only for students who cannot find other
alternative subjects 2s recuired for certification
purposes.

One of the implications of the above views is that
the teaching and lrarning of geography are probably
confronted with problems or difficulties. Majasan (1971)
reveals that the learning of geography has become a load
on the memory instead of being a light in the mind. That
is, instead of geography giving the students clearer and

better understanding of the world around them, they are
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overburdened with memorization of facts and information
which they cannot apply to the real world. Tkeotuonye
(1974) enumerates a number of problems related to
geography teaching and learning in Nigeria secondary
schools and these include:

"faulty foundation in the primary school; the

scheme of work which is a mosaic of geographical

topics with no definite core to emphasize; the

teachers usually ill-prepared for their task; the
uninspiring methodology in vogue; lack of geographic
equipment and adequate text-~books; the nature of
examination on geography; and the inability of both
the pupils and their parents to see the practical
utility of the subject."
While one may not accept the above list without reserva-
ions, it becomes intriguing to investigate the prevailing
difficulties in the geographic teaching - learning
situation.

The author's involvement with problems of geography
teaching and learning goes back to the time when he was
the Head of the Geography Section at the Federal Training
Centre, Kaduna, from June, 1966 to September, 1969, Later
the writer studied geography at the undergraduate level.
The totality of the experience gained at these different

levels seems to suggest that a number of problems plague
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the teaching - learning of geography.

1.2 Statement of the Problem

There is need for the teaching and learning situation
in geography to contribute its quota to the achievement of
nation's secondary school cbjectives, that is, "preparing
the students for life and for higher education" Adaralegbe
(1972). It cannot do this effectively if it is fraught
with problems.

This study therefore, seeks to identify the problems,
if any, which plague the teaching - learning situation in
geography in secondary schools in Kaduna State, Nigeria.
Specifically, it attempts to answer the following study
questions:

1. Are there problems in the teaching - learniné
of geography in Kaduna State Secondary Schools?

2., What zre the problems being encountered by
students in learning geography in Kaduna State?

3. What are the problems experienced by the geography
teachers in the State?

L. What are the problems confronting school adminis-
trators with regaras to the teaching and learning
of geography in Kaduna State secondary schools?
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5. What are the relationships between the identified
problems and students' performance in the WASC
examinations?

1.3 Scope and Delimitation of the Problem

This study tries to identify the various problems
facing geography teachers, geography students and school
administtators with regards to the teaching and learning
of the subject.

In order to effectively sort out the problems, the
research will explore various factors involved in the -
teaching - learning situation, such as the qualification
of the geography teachers, school objectives, teacher-
pupil relationships, geography equipment, methodology of
teaching, and so on.

An attempt is likewise made to diagnose the nature
of the identified problems and possible solutions.

A study sample of 10 principals, 2l teachers and
100 students selected from 10 secondary schools in Kaduna
State is used for this research, The selection of the

sample is explained in Chapter 3.
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1.4 Basic Assumptions

The study has the following assumptions:

1, The difficulties confronting the effective
teaching and learning of school subjects can
be researched and identified.

2. The teaching and learning of geography can be
improved by means of research and evaluation
processes.

3. If teachers, students and administrators know
their teaching - learning problems, viable
solutions could be advanced,

4. The changing nature of geography is in itself
alone capable of generating problems which
affect the learning and teaching of the subject.

S. Questionnaires can be developed to obtain from
the respondents the information that is needed
for this study.
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1.5 Significance of the Study

Geography is a constantly changing discipline, in
its subject matter or content, technigues, tools and
approaches., Okunrotifa (1977) discussing recent trends
in geographic education, points out that the widening
horizons in geography and in curriculum development have
started to produce far - reaching effects upon the work
of the schools. He draws attention to a new generation
of graduate teachers of geography who introduce into the
schools an outlook and skills which may be strange to
their older colleagues, He advises that if the quality
of geographic education is to be sustained and enhanced,
some re-interpretation is needed of what is to be taught
and how it is to be presented. Ikeotuonye (1974) talks
of the changing nature of geography and points out that
it is necessary that geographers should 'change' along
with the subject. It becomes necessary therefore to
pause and take a look at the existing conditions in the
teaching - learning of geography with the aim of iden-
tifying any existing problems at the place where they
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can be most disturbing - the classroom,

Majasan (1973) points out that all trained teachers
of geography are acquainted with the problems connected
with imparting geographic knowledge in schocls. According
to him, it is observable to those who work closely with
the schools that these problems seem to be increasing
despite the fact that more trained teachers are coming
into the schools,

It is also relevant to note that a school survey
conducted by Okunrotifa (1873) in Kaduna State indicated
that only 20 percent of the students taking geography at
the Higher School Certificate level in the State, passed
the General Certificate of Education(GCE) examinations,
Ordinary Level, in geography., What could have been the
factors underlying the poor - result phenomenon? Answers
to this question will indicate the problems which exist
in the geographic teaching - learning situation.

It is necessary at this Jjuncture to point out that
Okunrotifa restricted his stuly to the teaching and
learning of geography in the Sixth Form (see further

discussion in Chapter 2). The present study is concerned
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with geography below this level. It will therefore, help
to produce a cross-sectional picture of the teaching -
learning situation and process in geography in secondary
schools in the State.

People who are interested in the development of any
field of education ought to pause and take a closer look
at its progress particularly vis-a-vis other schcol
subjects. At the present stage of the development of
education generally in this country, there is need for
regular research with a view to identifying hampering
factors and possible areas of improvement. It is also
desirable that teachers who have achieved success with
new methods of teaching should be encouraged to tell
others of their success, so éhat the less experienced
teachers should be motivated to experiment and find
success themselves,

To add more substance to this study a brief com-
parison between the problems identified and the actual
performance of students in the West African School Certi-

ficate examinations was made for possible relationships.
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For this purpose the ten (10) schools where respondents
were selected are used.

This research has its emphasis on ‘he real problems
here and now, in the local setting. Its findings should
be evaluated in terms of local applicability and not in
terms of universal validity. The description of basic
problems and needs which are identified in this study
and the recommendations about possible solutions could
be of interest and some utility to the State Ministry of
Education and the geography teachers in improving geo-
graphic teaching and leakning,

1.6 Definition of Terms

Problems - are any significant, perplexing and
challenging situations, real or artificial,
the solutions of which require reflective
thinking,

Secondary Grammar School - is the school division

following the primary school, that emphasizes
non-vocational subjects especially those

constituting preparation for the West African
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School Certificate Examinations.

Geography Curriculum - includes content or syllabus

of geography, the teaching method, the materials:

books, audio visual aids, the way the school is

organized and all other components within the

school programme that may influence the teaching

and legrking of Gecgraphy.

Geography Content - includes geographical facts, ideas,

or meanings presented in speech or writing.

Field-work - there are three main types as identified

by Ajaegbu and Faniran in (Majasan, 1971).

(1)
(ii)

(iii)

The first is field observation often in the
form of excursion of field trips.

The second is usually referred to as field
teaching, which involves a close examina-
tion and analysis in the field of an
accessible piece of country shcwing one or
more aspects of area differentiation,

Field research is the third form, This is
usually done for testing purposes in
geographical studies, description being
built in within the phases of experimen-
tation, interpretation and reporting of the
results,

Professional Training in Education - is a sequence of

courses basic to specialized training for
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a teaching carerr - e,g. Nigerian Certificate
in Education (NCE), Graduate Certificate in
Education and Bachelnr of Education.

Geographical Techniques - are skills or ability of

presenting facts and thecries pertaining to
geography.

Normative Survey - a research procedure aimed at
collecting detailed description of existing

status or phenomena.
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CHAPTER 2

REVIEW OF RELATED LITERATURE

As shown in Chapter 1, several research workers
have been concerned with and have written about the
problem of geograshy teaching - learning in general
and in Nigeria in particular, They have expressed views
on the need for set of objectives for geography teaching
in Nigeria, what the objectives of geography in Nigeria
are or ougﬁt to be and how they might be achieved. In
this chapter the author reviews literature relating to
these themes. First, the objectives of geography teach-
ing in Nigeria are discussed, This is followed by a
discussion of the prerequisite for effective teaching -
learning of geography in Nigerian Secondary Schools,
Finally, the problems facing geography teaching and
learning in Nigeria as highlighted by the existing
literature are examined. This review of literature
provides essential conceptual background for the rest

of the study.

14
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2.1 Objectives of Geography Teachisg in
igerian Secondary Schools

Secondary schools in Nigeria usizlly base their

teaching and learning on the School Certificate syllabus
provided by the West African Examinatisns Council (WAEC).
The teaching of geography is nc excepilon, The West
African Examination Council syllabus Jjust outlines the
areas the students are expected to cover in preparation
for the final examinations. There are four aspects of
geography offered at this level as ocutlined in the WAEC
syllabus. These include: map work; physical geography;
regional geography; and human geography.

According to Long and Robertsen (1966), Fairgrieve
(1967), the study of each of these aspects of geography
has a special contribution to offer toward better under--
standing of man and his environment. Some of these
contributions are discussed briefly below.

Maps and map work are tools of the gecgrapher,
because ability to use maps of different types and scales
is essential to the study of geography. Therefore if
properly taught to students the intelligent use of maps
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widens the range and scope of their knowledge and improves
the range of their vision.

Physical geography is about the earth's surface, It
focuses on the functional environment, the portion most
pertinent to man and his activities, It is inherently an
"exploratory" geography and is related to the need for
uncovering the natural resources for human use. This
aspect integrates the interdependence of man and his
physical environment.

Regional Geography is mainly concerned with charac-
terization of unit areas, This has always been a very
important exercise in geography with designations as
local and regional., Success in teaching regional geography
depends largely on the choice of a viable "key". The most
viable key is the one that brings together the largest
possible propoertion of the system of interaction between
places and elements representing the given area of study.

The first unifying concept in human geography is the
increasing emphasis on man - and his activities, Man's
existence on earth is mede up of a series of interrelat-

ionships between him and his environment. It is an under-
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standing of the working of this man-environment system
that helps us in explaining much of the problems we study
today under human geography. Notwithstanding all these
varied and essential aspects of knowledge inherent in the
branches of geography just described, the WAEC syllabus
does not embody any teaching objectives (see Appendix D).
Thus the practice in the secondary schocls is to organise
and pursue an examination-oriented teaching and learning
process with no specific goals in view other than being
able to remember the facts of the contents of the syllabus.
Another pathetic aspect of the learning of geography
in our secondary schools is that the Federal Ministry of
Education has not provided secondary schools withany set objecti
for guiding the teaching and learning of the subject, This
As a serious omission. Okunrotifa (1970) emphasises that
the formulation of clear objectives forms one of the
fundamental tasks of curriculum development and reform,
Okunrotifa thinks that if efforts for continued improve-
ment in the teaching geography are to be fruitful, they
should be directed also to the formulation of epecific




image34.jpeg
18

objectives for the teaching and learning of gecgraphy,
‘Such objectives should form the criteria for outlining
the content of the syllabus, instructionel procedures,
evaluation processes, and so forth,

It is gretifying, however, that some Nigerian
geographers such as Mabogunje (1970), Adejuyigbe (1970)
and Okunrotifa (1977) have made their views known on
what secondary school geography is expected to achieve.
They have identified the following objectives for the
teaching and learning of geography in our secondary
schools, namely:

2.1.1 To make students understand snd appreciate
spatial relationships as well as the diiferential
character of tne earth's surface,

2.1.2 Tc meke students understand the concept of
man-land relations which will lezi them to correlate the
life of man with his physical environment and explain the
interaction of human =2nd natural agencies.

2.1.3 To enable students to orgsnize and formulate
concepts according to geogrevhic principles and te apply

these principles to interpret and understand current
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world issues and ideas.

2.1.4 To enable each student to develop a sense
of responsibility towards his own society and an
intelligent interest in the formulation of national goals
and policies, especially as they influence the different
resources and state of the country.

2.1.5 To develop sympathetic understanding of the
people of other linds based upon the knowledge that they
may have problems different Irém those of the society
where the students live,

2.1,6 To de¥elop respect, desire and ability for
accurate, orderly and objective methods of investigation
through formulating geographic hypotheses and testing
them in the light of data and evidence they are able to
obtain,

2.1,7 To gain a working knowledge of how to
obtain geographic information through interpreting maps,
pictures, graphic materials and research,

2.1,8 To erable students to prepare accurate maps
from their own field observations and from other sources

and to examine these maps for significant relationships,
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and to describe euch areas using standard conventional
symbols, and vocabulary of geographers.

A close study of the above objectives shows that
they appear to be genergl and open-ended objectives
directed at meeting the varied needs of secondary school
students. To make the objectives really useful, workable
and easily interpretable at the classroom level,
Okunrotifa (1977) explains that they need to be further
broken into more specific objectives indicating observable,
preferably measurable changes from one course unit to the
other. This will give both the teacher and his students

a sense of direction in the teaching - learning process.

2.2 Pre-requisites for kffective Teaching - Learning
of Geography in Nigerian Secondary 5chools..
This section contains a brief discussion on some
theories and ideas which are related to effective

teaching and learning of geography. It is important,

however, to stress that these theories and ideas are




image1.jpeg
DEPARTMENT OF EDUCATION
AHMADU BELLO UNIVERSITY, ZARIA

The undersigned certifythat they have read, and
recommended t¢ the Faculty Board of Education for
acceptance, a thesis entitled 'The Problems of
Secondary School Geography Teaching And Learning In
Kaduna State" submitted by Peter Ango in partial
fulfilment of the requirements for the degree of

Master of Education (M,Ed)

éltﬁkﬁ/géé\/

Supervisor

upervisor

-

Jigd Lot

rna aminer

ii





image37.jpeg
21

neither exhaustive nor restricted tc the teaching and
learning of geography only.

2.2.1 Motivated Learner. It is believed that one
of the major elements usually invelved in discussing the
effectiveness of teaching and learning is the learner
himself. The learner's personal disposition, particularly
his motivational state, has a very important part to play.
Alcorn (1970) reesons that teachers may work themselves
to near exhaustion in an effort to deliver learning to
students, yet they will fail unless students themselves
put up much effort toc learn. It is evident that a teacher
cannot do a student's learning for him, but the teacher
can manipulate circumstances so that the student is
motivated to learn.

Experienced teachers have felt for many years that
no one method succeeds with all kinds of students, When
a teacher is aware of the nature and range of differences
among his students, his teaching becomes more effective,
according to Gage (1971). In support of this view,
Sturgis (1958) reports an experiment in which teachers

of physics were given increased knowledge of their
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students' personal background for cne of their two classes.
The students made significantly gre:zter gains in achieve-
ment and rated their instructors as being more effective
in the experimental class, Gage (1971) further illustrates
the importance of learner motivatioral state by stating
that sometimes students react to a rew method with enthus-
iasm and at other times with outragec hostility depending
upon their motivational level.

The learner's readiness to learn can also be enhanced
by use of well defined specific goels and proper use of
reinforcement. A review of several research projects by
Alcorn (1970) demonstrates that students will work harder,
longer, and more successfully when they know the goal and
believe that it can be reached. Again, effectiveness is
enhanced when students are promptly informed of the degree
of success resulting from their efforts.

Thus, it is an important note to geography teachers
that teaching - learning effectiveness in geography can be
helped by getting the students well-motivated and set to
learn., No amount of effort znd learning devices employed

will be of much use if the students are not disposed to
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benefit from the learning precess.

2.2.2 Inspiring Teacher. It is believed that
equally important to effective teaching and learning of
geography are teacher characteristics. Alcorn (1970)
identifies teachers in four categeries, namely: the
mediocre teacher who tells; the zood teacher who explains;
the superior teacher who demonstrates; and the great
teacher who inspires. He however, acknowledges that even
if some candidates for teaching are more richly endowed
than others, all must learn how to teach, Mere mastery of
the subject-matter does not prepare prospective teachers
adequately for their profession. He sees an effective
teacher as nne who tekes pride in his profession and
never feels obliged to apologize for his choice of the
teaching profession, Such a teacher does not consider
teaching as a stepping stone to some other occupation.

Gage (1971), Canin and Sund (1971), attribute the
quality of education, to an extent, to the quelity of
teachers, both in terms of their knowledge and skills
and in terms of their dedication and motivation., They

believe that a motivated teacher can respond to feedback
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from his students sc as to achieve better and better
approximations of optimal solutions to the problems of
teaching. Gage (1971) further states that it is very
likely that the effectiveness of a method depends upon
the competence and enthusiasm of the teacher.

From a review of some 50 studies of teacher behaviour
and pupil achievement, Rosenshine (1971) listed the fol-
lowing teacher characteristics as significant; that is,
pupils gain in achievement when teachers are:

(i) Business-like in their attitude and demeanour
in the clgssroom; concerned that pupils should
learn; and generally encouraging towards their
pupils to be independent in their work and
thinking;

(ii) flexible in their minds in presenting, illus-
trating, explaining and evaluating the subject
matter under discussion;

(iii) able to organize the activities of classroom in
a systematic, purposeful way so as to achieve

the particular aims of the lesson;
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(iv) able to structure material, that is to say,
able to introduce or terminate a lesson, able
to give appropriate 'shape' to the subject
matter or discussion before and after asking
questions about it;

(v) able to present materials clearly and to give
unambiguous direction to class members;

(vi) able to introduce a richness and variety into
classroom materials and their use,

2.2,3 Facilitating Perception of Learner. Closely

related to teacher characteristics is the teacher's per-
ception of his pupils, His perception and expectations of
his pupils can have tremendous impact on teaching -
learning effectiveness., Cohen and Manion (1967), and
Alcorn (1970) accept that teachers' perception of children
and their expectations for their achievement may have
positive or negative effects on the children's development
of healthy self-image, Where expectations are based upon
factors that have genuine predictive value for the attain-
ment of individual children, they assist the teacher in
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his planning and providing the children's needs.
Conversely, where expectations are based upon hearsay
or unproven assumptions and prejudices, they can all
too readily lead to a chain of teacher-pupil inter-
actions that make for unwarranted failure on the part
of the pupils. Alcorn (1970) and others therefore
suggest that teachers' perceptions and expectations of
students should be based upon accurate knowledge of
each child's capacity, past achievement, home environ-
ment and personal motivation.

It is on the basis of essential and accurate
information about his pupils that an effective teacher
will realistically adapt assignments, make allowances
for limited capacities and give consideration to home
problems that may affect his students' receptivity for
learning.

As a last analysis, teacher effectiveness, according
to Gage (1971), must ultimately be defined in terms of
effects on pupils; more specifically, in terms of changes

in pupil behaviour. He goes on to explain that teaching
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success is not in itself an operational criterion; it
is rather a standard performance in a specific work
situation that some individuals are said to manifest.

The basis for such Jjudgements according to Gage
(1971), may or may not seem appropriate when viewed
from other standards but they constitute the only
administratively sanctional, empirical target available
to the assessor,

2.2.4 Facilitating Environment. Another important

factor which is said to deserve consideration in discuss-
ing teaching - learning effectiveness is the environment.
The word environment embraces quite a lot. However, for
the purpose of this review, the term is used to refer to
the physical, psychological, social and academic factors
which affect teaching and learning.

Several authors, Gage (1971), Dewey (1962), and
Alcorn (1970), stress that environmental conditions
greatly affect a student's state of educational readiness,
and forming of patterns that can encourage or discourage
effective learning. This implies that attainment in

school is not simply a matter of student's ability.
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External circumstances such as the pupils' home background,
the degree of parental interest, and internal provisions
such as the school organizational processes exert direct as
well as indirect influences upon students achievement,
according to Cohen and Manion (1567).

According to Sawrey and Telford (196l) the ultimate
educational attainments and achievements of the children to
a large extent represent the family aspirations, He stated
that, "The prevailing climates of opinion and levels of
expectancy displayed in the home can do much to nurture and
sustain high educational achievement”, Children are to a
large extent, the carriers of the attitudes and aspirations
of their parents.

Alcorn (1970) emphasizes the importance of environ-
mental factors to learning effectiveness. According to him
school: learning can be no more efficient than the environ-
ment provided by the school for the promotion of learning.
Students need a feeling of security in an atmosphere where
learning is the dominant concern, The efficient teacher

must know how to provide this feeling. Efforts aimed at
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providing an ideal learning situation should be practical
and usable, There is also need for economy.

Geography at the lower level, should be based heavily
on and make some extensive use cof resources of, the local
environment, Thus an effective foundation should have been
laid for movement to distant and less familiar environments,
Familiarization with the local environment can be achieved
among other ways, by means of fieldwork, Bakare (1966) and
Okunrotifa (1973) indicate that some amount of fieldwork
is indispensable to ensure geographic understanding, The
more students can see actual landscapes and processes in
action, the more they can form mental pictures of those
they cannot see. They suggest that apart from fieldwork,
another important device which helps to avoid boredom in
geography lessons is the use of clear pictures, filmstrips,
filmslides, diagrams, globes, maps, and so forth, all as
bases on which students' imagination and imagery can be
developed.

The minimum equipment required for effective teaching
of geography are listed by UNESCO (1965) as follows: the

chalkboard, upils' notebooks of lessons and practical
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exercises, textbooks, atlases, terrestrial globes, wall
maps, instruments for measuring temperature, atmospheric
pressure and precipitation; models, rock specimen, mineral
specimen, sketches and pictures. The need for a special
geography room is also suggested, in which geographic

equipment can be properly stored and effectively used.

2,3 Problems of Geography Teaching And Lezrning in
Nigeria

The teaching and learning of geography, like the

teaching and learning of other school subjects in Nigeria
are beset with a number of problems. Okunrotifa (1973)
conducted a survey of Sixth Form geography teaching
practices in the former North-Central State of Nigeria
(now Kaduna State). That study provides the most closely
relevant literature for the present study. It is there-
fore appropriate that it should be given a more detailed
review here,

Okunrotifa (1973) used three main techniques
(observation, personal interview and questionnaire) for
his tudy. Four schools which were offering geography at
the Sixth Form level were visited, A fifth school which
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Several schools need more and better
geography teachers, while most teachers
present in the schools lack professional
training for their job.

Most teachers have not benefitted from
in-service training programmes and refresher

course.

Most schools lack sufficient space,
equipment, facilities, appropriate textual
materials and time for effective teaching-

learning of gec4raphy.

There is a marked absence of practicel
techniques in the teaching of geography in
the schools, while map-work and physical
geography are regarded as the most difficult

aspects by many students.

There are no written geography objectives
in most of the schools, Also there is a
marked absence of a locally developed

curriculum guide and very little inspection

iv
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had stopped offering the subject at this level also
completed his guestionnaire. All techniques used were
designed to collect data about Sixth Form geography
teachers - their qualifications, experience, and
teaching methods and resources available for teaching
geography, £ schedule concerning each of the variables
had been prepared beforehand to guide interviews and
observation ef lessons, Ten lessons were observed.

Okunrotifa's study is related to this study in the
sense that it was about the teaching - learning of
geography in the same state, specifically designed to
collect data about geography teachers. All three
techniques~cbservation, guestionnaire and personal
interview employed by Okunrctifa have been found suit-
able and are used in the present study.

This study, however, goes beyond that conducted
by Okunrotifa in the sense that the above techniques
are used to collect information about the status of
geography teaching and learning from geography teachers
as well as from geography students and the school

principals in ten (10) selected secondary schools.
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Whereas only eight (8) teachers were involved in
Okunrotifa's study, twenty-four (24) teachers are
involved in the present study. Thus this study covers
a wider geographical area as well as a larger number
and a more varied spectrum of rcspondents.

For a better understanding of the status of geography
at the Sixth Form level it seems essential that the status
of geography teaching - learniﬂg at the WASC/GCE "O" level
should also be studied - since the later precedes the
former. The present study therefore is concerned with the
geography tegching and learning a2t a lower level, that
is, the WASC/GEC "O" level, Nonetheless this author believes
that Okunrotifa's (1973) findings are very pertinent to the
present study. He identified a number of problems confront-
ing geography teaching and learning as follows:

2.3.1 Lack of Professionally Qualified Teachers.

One of such problems was the unavailability of qualified
geography teachers. Okunrotifa pointed out that although
almost all the geography teachers had requisite academic
qualifications for Sixth Form teaching, only thirty-five
percent of them had professional qualifications for their
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Jjob and about fifty percent had less then four years of
experience as geograrhy teachers.,

2.3.2 [Teaching Methods. Another problem identified
by Okunrotifa's study was in the area of teaching methods.
The lecture technique was dominantly in vogue. Okunrotifa
thought that students were apparently being fed on an
unstructured diet of descriptive informetion accompanied
by elementary and wften deterministic explanations.
Students would be busy copying down as fast as they could
facts coming from the 'lecturers'. There was usually no
room for students' participation or questions. The use of
teaching materials was virtually out of the question. The
teachers tried to explain this sorry state of affairs by
claiming that the syllabus was rather too wide for the
time available. Okunrotifa found ocut also that evaluation
of work was only by means of terminal and finzl examinations.
An examination of the students' notes revealed several
spelling mistakes, Again, the teachers remarked on the
inability of the students to form their own notes. All the
teachers interviewed appreciated the value of field work

in the teaching of geography but only one school had
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actuelly orgenized a field work project prior to the
study. The other schodls were unable to embark on field
studies because, according tc them, a number of practicél
difficulties were unresclved.

2.3.3 Poor Quality Students. Another problem

identified by Okunrotifas was connected with the intake of
students for the Sixth Form geogréiphy course. Students
were recruited mostly from the secondary schools on the
basis of their performance in the mock school certificate
examinations, Sixty percent of the candidates Just managed
to get the pass grades in the West African School
Certificate (WASC) examinations and 20 percent of them
fajled geography in the same examinations., Thus, it
becomes clear that a very faulty foundation might have
been laid in the lower sections of their school career,
2.3.4 Lack of Facilities. There were also some
problems in the area of geographic equipment and facilities.
Out of four schools, only one could be considered to have
adequate sitting accommodation, working arrangement and
storage space, All the séhonls had projectors, filmstrips

and slides but these were rather infreguently used.
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Okunrotifa found out that the textbooks in use were
mainly old editions. The schools libraries were far from
satisfactory. There were inadequate reference books both
for the teachers and the students. The ages of the
available books ranged from four to nine years, Again,
problems of seating accommodation was acute in all the
schools.

2.3.5 Changing nature of Geography. Finally,
Okunrotifa spotted a problem connected with the changing
nature of geography. He is of the opinion that consider-
able changes have occurred in recent years in the content
of geography right to the Jjunior forms, Textbooks are
quickly outdated; and one can keep abreast of knowledge
only through contact with universities, learned societies,
conferences and professional journals. The geography
teacher has a hard road to follew, for both his facts
and theories are subject to constant change.

Ikeotuonye (197L4) also identified the problem of
negative attitude toward geography. He thinks geography

for a good number of Nigeriars stands in the same position
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as a very progressive man who wins the admiration but not
the affection of his less-progressive neighbours. The
geography master, particularly the senior one, is at once
highly respected by the pupils and at the same time
regarded as a nuisance, on the one hand because he is
regarded as a tough academician, and on the other because
the students have no sympathy for his vast subject.
Perhaps one of the factors contributing to this
negative attitude toward geography is the various dreary
stages experienced by geography teaching in this country,
According to Majasan (1971) geography has passed through
three distinct stages in its evolution in our society.
It began with cape-and-bay geography, a stage of meaning-
less definitions and the memorization of unverified facts,
Geography at this stage was thus neither useful nor
related to reality. The second stage was when geography
teaching was concentrated on the study of Western Europe
and her overseas settlements, Eecause of the terrible
unfamiliarity and irrelevance of the facts being imparted
the result was memorization galore and regular stampede

for model answers. Majasan (1971) thought that it was




image53.jpeg
37

little wonder that geography ranked eighth out of
thirteen school subjects in terms of popularity among
the pupils, Even in its third stage (present stage)
which happily emphasized local geography, the requisite
materials were not easily available either in textbooks
or in appropriate journals. Thus, the tendency was for
3 negative attitude to build up against geography,

The report of the social studies group resulting
from the National Secondary Education Curriculum Work-
shop (1973) amplified some of the problems of geography
teaching and learning. It poirted out that the geography
syllabus and the scheme of work could be greatly improved
by taking away unnecessary materials which have no
connection with the day to day life of our children. The
scheme of work should be prepared in such a way that the
average Nigerian school child could hope to cover it with
real understending. It should also reflect the environment
and the background of the children.

The report went on to emphasize that qualified
teachers were needed to correct the inadequecies in the

teaching and learning of geography. It recommended well-
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trained and motivated teaching staff with the necessary
facilities or equipment and organization including that
type of relationship crucial for optimum teacher efficiency.

Another problem identified in the report was the
vagueness of the geography syllabus. The content was
not usually spelt out in clear terms, This made it
incomprehensible to teachers and eventually led to wrong
interpretation of content., The report like various other
studies by individuals pointed out that the geography
syllabus was too wide for effective teaching and learning.

The contents of this chapter may be summarised as
follows:

1. Neither the WAEC nor the Federal Ministry of
Education has objectives provided for guiding teaching
and learning in geography.

Some Nigerian geographers, however, have made their
views known on what secondary school geography is
expected to achieve. These include helping students

to: understand and appreciate spatial relationships;
organize and formulate concepts according to

geographic principles; develop a sense of responsibility

towards ones own society; develop sympathetic understanding of
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of people of other lands; respect, desire and ability for
accurate, orderly and objective methods of investigation;
prepare accurate maps from their own field observations
and from other sources.

2. The prerequisite for effective teaching - learning
of geography in Nigeria include the need for motivated
learners, correct perception of learners, inspiring teacher
and facilitating environment.

3. Okunrotifa's (1973) study of the problems of
geography teachirg in Kaduna State suggests that the
following are major problems: lack of professionally
qualified teachers; dominance of lecture teehnique; poor
quality students; lack of teaching - learning facilities;

end changing nature of geography.
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METHODOLOGY
3.1 Method of Research

This study made use of the normative survey. This
method of research was used to gather informetion about
the condition 2nd trend of geography teaching-learning
in some selected secondary schools., The study was
heavily weighted from three major positions for date
collection and analysis, The first position was through
personal involvement by means of interviews

in the field of study., The second position
relied heavily on information provided by people who
are directly or indirectly linked with the teaching -
learning of geography in the schools., These were the
school principals, geography teachers and geography
students. Finally the West African School Certificate
Examination results for a period of two years (1976,
1977) provided an impartial assessment of the students
performence in the given situation. Percentages were

utilized in interpreting and clarifying deta.

40
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3.2 Research Instruments Used

The study collected data by means of questionnaires,
rating scales, check lists, examination of students'
textbooks and exercise books, interviews and, classroom
and library insepctions, All instruments used for date
collection are included in the sppendix as follows:

those for principals -~ Appendix A

those for teachers - Appendix B

those for students - Appendix C

3.2.1 Questionnaires. Three categories of
structured questionnaires were used, The principals’
questionnaire elicited information on the geography
programme, the schools' geography personnel and
facilities as well as the general working of the school,

The teachers' questionnaire (called for information
about the teachers' personal data, such as quelification,
teaching experience, professional traits, and attitudes;
teaching methods; geographical facilities and equipment;

textual material; anc the students they teach,)
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The data collected from the students' guestionnaire
were used to collect some background information about
the students, their feelings about geography teachers
and tne subject itself, geography facilities and the
opportunities they have for learning geography.

The three sets of questionnaires were pretested
in a pilct study usine 30 students, five teachers, and
two secondary school principels. The essence of deing
this was to find out whether the questionnaires actually
elicited the information being sought. An enalysis
of the pilot study showed that the questionnaires
brought in the information needed.

3.2.2 Rating Scale. A rating scale was used to
collect data from the principals with regards to
various aspects of the geography programme such as
objectives, teaching staff, students, facilities and
equipment, The sScale points emphasized presence or
absence of each condition.

3.2.3 Check List, A check list wes used to
collect data from the teachers concerning the
geographical facilities and equipment available in

each school,
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3,2.4 Likert (Summated) Ratings. This instrument

was used for deta collection from both teachers and the
students with the specific purpcse of obtaining their
views on the existing status of geography programme in
each school.
The responses were originally provided on a five -

point scale, however

Sh - Strongly Agree;

A - Agree;

U - Undecided;

D - Disagree;

5D - Strongly Disagree;
the actual responses have been regrouped into three
scales for ease of presentation and discussion, The
combinations were as follows: Strongly Agree and
Agree (SA + A) were reported and analysed as Agree;
Disagree and Strongly Disagree (D + ID) as Disagree;
while responses indicating Undecided (U) remain un-

changed,
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3.2.5 Students' Textbooks and Exercise Ronks. A

number of students' textbooks and exercise hocks were
examined in order to determine how appropriate their
contents were in relation to the objectives of geography
teaching and learning in Migerian secondary schools

(see beginning of chapteQ'Z).

3,2.6 Interviews, A sample of each of the three
categories of respondents, principals, teschers and
students were interviewed; and the aim is to further
clarify the major problems facing the teaching and
learning of geography in the schools, About 40 percent

of the respondents were interviewed on the whole.

3.2.7 (Classroom and Library Inspection. The
classrooms and libraries of the schools under study
were visited to see the available geography resources -
uioks and journals, space and sitting facilities for
studects, and working equipment, The visits and ocular
inspections of the classrooms and libraries were made
in order to confirm or clarify some of the responses

made on the questionnaires, The students who . re
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supposed to use these geographic resources were

observed in their classrooms during lesson periods.

3.3 Study Sample

The sample used for this study is made up of
geography students in Form 4 and Form 5, geography
teachers, and principels in selected Secondary Grammar
Schools in Keduna State of Nigeria,

These schools were selected through rendom sampling
from the first 20 secondary schools established in the

State (see Table 3.1 of this text),

TABLE 3.1

SECONDARY GRAMMAR SCHOOLS USED IN THIS
STUDY

No Name of Schools P

Government Secondary School, Katsina

L
.

*Government Secondary School, Malumfashi

n
.

Government Girls Secondary School, Kankia

3
4, Government Secondary School, Funtua
5

« | *Queen Amina College, Kaduna
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Table 3,1 contd..
r

b

No Name of Schools

6.) *Barewa College, Zaria

7.| *Government Secondary School, Zaria City
8.| *Government Secondary School, Kachisa

9.| Kufena College, Zaria

10.| *Government Girls Secondary Schools, Soba
11.| Government College, Kaduna

12.| *Rimi College, Kaduna

13, | #Sardauna Memorial College, Kaduna

14.| Government Secondary School, Fadan Kaje
15, | *Government Girls Secondary School, Zonkwa
16.| Government Secondary School, Kagoro

17.| Balewa Memorial College, Zonkwa

18, Government Secondary School, Kafanchan
19. | *Government Girls Secondary School, Kwoi
20, Government Girls Secondary School,Kawo

Kaduna,

*Ten (10) Schools selected by means of simple
random sampling for the study.
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3.4 Analysis of the Study Data

The study data were organized and presented in
tables; each briefly introduced and followed by inter-
pretation and discussion,

Extensive use was made of percentages for the
purpose of comparison and clarification of observed

phenomena,

3.5 Comparison between Identified Problems and the
Sfugenfs Performence ir The WASC Examinations.

In carrying out this comparison the author is

fully aware that there can be no conclusive evidence
about eny relationship identified because of several
variables at work in the teaching - learning process,
This view has been underscored by Mabogunje (1962),
Okunrotife (1973) who believe, for example, that it
would be difficult to show any relationship between

the academic and professional qualification of teachers
and the performance at the WASC examinations largely
because there are many variables to take into account.
The inference one can make from this statement is

that while it mey not be appropriate to attribute
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Te Given the existing teaching resources it
appears that the present geography syllabus
is too demanding.

On the basis of the above findings some

recommendations are mede for possible solutions and

areas for further research are highlighted.
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students' performance in the WASC examinations to
individual factors, a comparison of sets of factors,
with such examiration results would be worthwhile.
This is in recognition of the fact that whatever
curriculum is arrived at it has to operate in the
classroom where 2 number of factors (the teachers, the
students, the parents, tae school plant, school
facilities and eguipment) influence what takes place.

Since the bulk of the data used in this study was
collected in 1976 when the student - respondents were
in either Form 4 or Form 5 it wes decided to make
comparisons between the problems identified 2nd the
WASC examination results for 1976 and 1977 which refer
to the same sets of students,

The overall number of problems identified by
respondents from each school are presented in descending
order of magnitude, that is, the school with the
largest number of identified problems comes first while
others follow in thot order., The summary of the findings
as presented in chapter 8 are used for this comparison

with the WASC examination results, Pearson coefficients
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of correlation were calculated in order to assess the
statistical relationship between the identified problems
and Students performance in the WASC geography examinations
(Tables 7.1 and 7.2).

3.6 Limitation of the Study

It was realized that the study was basically a
normetive survey and its utility may not go beyond
problem identification and discussion of possible
causes and solutious,

Secondly, while the study has drawn pointers to
problems confronting the teaching and learning of
geography, in Kaduna State, which could apply in other
varts of Nigeria, its results cannot be used for
generalization outside the sampled schools in the
State, However, one of the major merits of the
study is that it can be easily replicated elsewhere
and the results obtained from such studies compared

with the results of the present study.
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STUDENTS' PERSPECTIVES ON THE PROBLEMS
OF GEOGRAPHY TEACHING AND LEARNING
IN SECONDARY SCHOOLS IN KADUNA
STATE

4.1 Introduction

This chapter presentS8the results of the
questionnaire, survey, interview, and other research
instruments used in this study in relation to the
central theme of the thesis, namely, the problems of
Secondary School geography teaching and learning in
Kaduna State, In this chapter we are concerned with
students' perception of the problem 2s revealed by
their responses to questions related to the nature of
the problems facing the teaching and learning of

geography in the schoals.

4.2 Learning Geography Assistance from Home,

One important consideration about the students
is connected with the amount of help they get from
their parents, brothers and sisters in regsrd to the

learning of geography, (item 35 on page 170 )

51
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TABLE 4,2
GEOGRAPHICAL ASSISTANCE FROM HOME

Source of Iumber of

Lssistance Students _
Mother 2
Father b
Brothers and

Sisters o4
Cthers o]

Nil 30

Total 100

Table 4,2 shows that apparently 70 percent of the
students got belp in one form or the other, from home
in their learning of geography., Unly 30 percent of the
students got no help at all. The brothers and sisters
were giving more help tnan mothers and fathers combined.
The reason is that, most of the student - respondents
came from homes where the mothers are illiterate and
only few of the fathers have gone to school, More
then 80 percent of these students (in response to
items 4 and 5 page 170 ) indicated that their mothers

were only "house wife" or ™raders", and 70 percent had
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fathers who were "farmers" or ®traders", In the
Vigerian context, none of these occupations requires
much schooling, On the whole, the phenomenon of some
help from home is commendable because it implies that
the effort of the school is being supplemented at home,
However, the guality of this assistance coming from the

home was not determined.

4,3 Aspects of Geograrhy and their Level of Difficulty

The students' questionnaire tried to find out the
various aspects of geography considered difficult by
the students (item 10 on page 171 ). These aspects
include: map work; physical gcography; regional

geography, and human geography,
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ASPECTS OF GEOGRAPHY AND THEIR DIFFICULTY
LEVELS AS PERCEIVED BY THE STUDENTS

Agpects of Humber of Students

Geography Perceiving it as
difficult

Map Work 45

Physical Geography 23

Regional Geography 12

Human Geography 1"

Norne 4

Total 100

Table 4.3 shows th-t most of the students had
difficulty in one aspect of geography or the other,
Forty-five percent of them experienced difficulty inm
mapwork, Problem with mep work will most likely
affect students' ability in understanding their
environment., The ability tc make msps and to read
those which have already been made by other people
is quite fundamental in the study of geography.
According to Fairgrieve (1967), 90 percent of geo-

graphical information can be put on map and that the
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presence of 2 map usually helps one to visualise the
situation more clearly, From the teaching stand point,
maps and globes are used i< promoting interest, This
problem associated with mais has been identified by
Ckunrotifa (1971). He vointed out that "the supply of
suitable maps to schools in West Africa is inadequate
and even in thosSe schocls where maps ere avsilsble,
there is no specific treirning in the use of these maps."
Since meny tenchers, both at the primary and secondary
school levels, have not learned to read =nd use maps,
they are not well equipped to teach others how to use
them,

Next to mep work, physical geography was identified
by 28 percent of the students #s being difficult. This
problem is likely to affect students' understanding of
the functional environment, that is, the interdepend-
ence of man and his physical environment,

It is important to note that only four percent
of the students did not indicate any difficulty at all

with any aspect of geography,
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The findings of the study confirm the views
expressed by the students during informel conversations
with them. Most of them had rantioned that usually
their maJjor problems were in deing map work and
physical geography. In fact, meny students dropped
geogrephy primarily beczuse of these two aspects of
the subject. The study has not probed the reasons for
this but they are not unconnected with the capabilities
of the teachers, textbooks =y “he am~unt of field work
and practical experience usually provided in geography

in Nigerian secondary schools,
b.h  Geographical Society in the Schools

It is common knowledge that geographical societies,
when well organized and effectively utilised, help to
enrich the geographic experiences in the schools, The
students' questionnaire, therefore, sought to find out
whether the schools have geographical societies and
the percentage of students who benefited from any such
societies, (items 7, 8, 9 page 170 ) In response to
item 7 page 170 , 66 percent of the students reported

the existence of geographical society in their schools
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while 30 percent said there was non: and four percent
did not know whether or not this society existed, In
response to item 8 page 170 only 4 percent of the
students indicated that they were menbers of the sociéty.
The students were further asked to ind:cate the types
of activities they do in their geograph:cal society (
item 9 page 171 ). Twenty-four (24) per~ent of them
indicated that they go out for verious azpects of
fieldwork and collection of specimen while 12 percent
said they usually discuss various geographical issues
and current affairs, An overall picture of the situaticu
is shown (Table 4.4).

TABLE L )

PROPORTION OF STUDENTS WHO BENEFIT
FROM GEOGRAPHICAL SOCTIETIES

Number of
Benefit Students
Fieldwork 24
Discussions 12
Do not Benefit 60
No Response 4

Total 100
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Table 4.4 shows that the greater percentage (64)
of students did not benefit from the enriching experience
of geographical societies, This amounts to 2 situation
that needs rectification, Much of the practical
experience useful in the learning of geography can be
vrovided by geographical societies., This could be
achieved when students actively take part in the
learning process by seeking and finding answers to
geographic problems through excursions, field observa-

tions, exchange of ideas and discussious.

4,5 Problems Confronting Geogrephy in the Schools as
Perceived by the Students.

One of the problem areass identified by the study,
which confronted the students in the learning of geo-
craphy in the schools is connected with geographic
materials and equipment, The specific materials and
equipment include tectbooks and other reading materials;
library facilities, seats and working space. Table 4,5
outlines the general picture of the way the students
perceive the availability and adequacy of geographic

materials and equipment in their schools,
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TABLE 4,5
STUDENTS PERCEPTION OF EXISTING

GEOGRAPHIC FACILITIES AND
MATERIALS

Percentage of Respondents
_Meterials and Facilities_ Agreec Unﬁeciaga ﬁgsagree Total

Lack of textbooks, atlases
and reading materials 56 7 37 100

School library has many
geography books 49 6 53 100

I find it difficult to
buy geography textbooks
and other reading materials 38 18 L 100

I have access to all books
and materials required for
my geography course 34 4 62 100

Geography textbooks in use
are too difficult to under-
stand 2 18 53 100

It ran be seen in Table 4,5 that on the whole 62
of the students think that they do not have access to
21l required geographic books, materials =nd
equipment in the schools, while 34 percent of them are
of contrary opinion. This could me;n that some students

do not understand how much they should expect from the
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school to supply them with teaching 2ids and equipment.
Trom the standpoint of the researcher who is a geo-
szraphy teacher, inadequate geographic metcrials and
equipmentare some of the problems plaguing the
teaching of geography in the schopols., At this point
it is worthwhile to recall an earlier statement by
Alcorn {1970) that school learning can be no more
efficient than the environment provided by the school
for the promotion of learning, Visual imagery is
strong in the majority of children, they will supply
their own visual background in the absence of 2 more
authentic one provided for them, and misconceptions
are bound to arise, Even the simplest descriptions
are liable to be misconstrued when pronuciations are
ambiguous or the phrases are unfamiliar,

The high number of respondents expressing in-
adequancy of textbooks, other reading meterials and
library facilities indicate a major problem, because
printed texts and reference meterials provide a
significant base for teaching and learning. The
materials for learning expericnces sre essential for

effective dynemic instruction. The prasence of = good
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library and other reébufces makémteacher‘érplaﬁning
of effective learning activities considerably easier
and less time consuming, The library being a
specialized "learning environment" will aid studeunts
in independent study especially wheun it is well equipped
with a variety of instructional materials, equipment
and services, In spite of such a significant role which
libraries can play, several of the so-called libraries
visited by the researcher confirmed what the students
have said, Most of them contained ,Jjust a meagre book
collection of geography, most of which were out~of-date,
On the whole, all evidence taken together draws a
prominent pointer to the need for more and better
geographic mgterials and equipment, o

Another identified problem confronting the
students in the learning of geography is in the area
of geographic methodelogy in use in the schools, One o
of the major methodological areas covered by this study
is the difficulty level at which the teachers present
their lessons (Table 4,6), It is intrresting to note

that the students' responses (to item 6 page 171 ) show
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As it has been mentioned earlier effective
teachers should be flexible in presenting, illustrating,
explaining and eveluating the subject matter under
discussion so that if possible all the learners
benefit maximally in the process, When one considers
the students' self-assessment and their perception of
the difficult 1level of geography lessons, it is
difficult to understand why these seme students were
unable to perform nearly so well in their actual WASC
geography examinations in 1976 and 1977 (see peges 126

127 ). Therc scems to be other possible explanations;
either that the students are not sincere in their
responses or that the content of geography lessons and
subsequent evaluation are below the standard required
by the WASC,

To achieve the desired goals of any educational
programme it is very essential that both the teacher's
perception of the student as well as the student's
perception of himself should be cobjective and realistic,

otherwise their efforts may be fruitless,
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Closely connected wi h the difficulty level of
the geography lessons is the amount of interest

generated in the lessons items - 15, 17 page 172 ),

TAB E 4.7

STUDENTS' INTERES!' AND ATTITUDE TOWARD
GEOCRAPHY

Vercentage of Respondents

Statement fgree Undecided Disagree Total
I always find geography
lessons interesting 74 9 17 100

1 do not have much
interest in geography 22 4 7h 100

I em studying geography
just to pass examination 34 L] €1 100

I am studying geography

because I was told to do

So by another person

(parent, tezcher, friend) 26 3 71 100

I hope to continue the
study of geography after
secondary schools, 69 4 27 100

Table 4,7 suggests that most of the students,
find geography lessons interesting, Only 26% of
students are not of this view. Thus, one is inclined

to believe that the geography teachers usually generate
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adequate interest in their lessons. Learning
opportunities based on needs and interests are more
relevant to the learners because they involve high
degree of motivation. Writing about interest of the
learner Saylor and Alexander (1973) said that "certainly
there is much evidence from research and observation
that diagnosis of individual student's needs and interest
and provision for them are essential in good teaching,"

The students' attitude toward geography itself
should also be taken into consideration, On the whole,
the students' report toward the subject is healthy.
Seventy-four percent of them have indicated a positive
attitude toward the subject, 19 percent haeve indicated
a negative attitude, while 4 percent are undecided., In
fact 69 percent of the students hope to continue with
geography after their secondary education (Table 4,7).
The positive attitudes of the students toward geography
are essential to enable them to learn more from their
study of geography. They must enjoy their work., The
positive attitude of the students toward geography can
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be attributed to the teachers who, themselves have
apparently displayed good attitudes toward the subject.
This study is also interested in the use of visits,
field work and other practical methods in the teaching
and learning of geography in the schools., The major
aim is to find out whether or not these methodological
devices are in use. The responses to this question

are shown in Table 4.8 below.

TABLE 4.8

USE OF PRACTICAL METHODS IN
GEOGRAPHY LESSONS

Percentage of Reepondents
Methods and Techniques Agree Undecided Disagree Total

We always copy geography
notes from chalkboard 50 4 L6 100

Sometime we make own
notes from textbooks
during geography lessons 51 4 45 100

There are organised

visits and fieldwork by

geography teachers for

students 25 12 63 100
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Table 4,8 shows that there is a marked absence
of the use of such practicel techniques as field visits,
field work, and excursions in the teaching and learning
of geography in the schools, This is a lamentable
situation because the value of these practicel
approaches to geography cannot be over-emphasized
Ajaegbu and Faniran (1971), UNESCO (1965). That they
are not in any appreciable use constitutes a major
handicap to the students, It is a serious set-back
to the understanding and progress of geography in the
schools,

One of the most important principles of learning
is that learning is an active process in which the
learner must be involved, Learning experiences which
can be related to problems and life experiences have
more integrative implications than those which cannot

_be linked up with the lesrner's experiences, In general,
according to Wheeler (1967), direct experience profits
more students in the learning process.

Another area of interest in regard to the
geographic methodology in vogue is the amount of work

given. Such work includes exercises and assignments
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provided during geography lessons. Some of the work
may be completed within the lesson period while others
may require more time outside the school hours to be
completed, Table 4,9 shows the way the students
nerceive the amount of learning activities they receive

in geography,

TABLE 4,9
AMOUNT OF WORK IN GOEGRAPHY

Percentage of Respondents
Amount of work 2 Agree Undecided Disagree Total

Geography teacher gives
too much exercises for

homework 35 11 54 100

Geography teacher gives ‘
little or no homework, 40 10 50 100

Only 54% of the student - respondents, think that
the learning activities given in class are not too much
(Table 4.9). Thirty-five percent feel that the work
required in geogrephy is too much for them, The
researcher would therefcre like to point out that where

exercises and assignments in geogranhv take too much of
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the students' time outside the school hours - the
quality of performance is bound to decline since other
subject areas on the school time-table are equally
important for the general education of the students.

On the other hand where there is little or no exercise
given, students may waste much time in playing,

Another inference from the students' earlier response

on lack of opportunities for proctical work suggests
that most of the exercises given to them are theoretical
or abstract in nature.

Closely linked with the question of whether the
amount of work given in geography is too much, or not
is whether the work given is promptly corrected and
the feedbeck given to the students.

TABLE 4,10
FEEDBACK FROM GEOGRAPHY ASSIGNMENTS

Percentage of Students
Feedback Agree Undecided Disagree Total

Every geography assign-

ment is usvally marked

and returned within a

few days 58 4 38 100

Some of the geography
assignments have never
been marked. 29 6 65 100
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According to Table 4.10 more than half of the
students have their assignments promptly corrected and
feedback given to them, Thirty-eight percent of them
would rather have their assignments more promptly
corrected. Only four percent- cannot meke up their
minds as to whether their assignments are corrected
quickly or not.

One of the most important aspects of the teacher's
role is the evaluation of students progress, Neither
teacher nor students can perform with maximum effect-
iveness unless adequate information is available
concerning the pupils standing at 2 given time and
the extent of his progress toward the achievement of
instructional objectives, The tencher needs such
information so that he can adapt the teaching process
to the needs of students, The student needs such
information so that he can set his own immediate goals
and will be motivated to set new goals as the instruct-
ional sequence proceeds, It is thus a serious situation
where 29 percent of the students have indicated that
some of their assignments in geography have never been

marked by their teachers.
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This study is alsc interested in the questioning
procedures used in the geography lessons, The main
concern here is with even distribution of questions,
Tt is gratifying to note that 76 percent of the
students accept that the teachers distribute their
guestions evenly. Only 21 percent of them feel that
the questions could be more evenly distributed. Three
percent could not make up their minds. The following

Table 4.11 illustrates the above description.

TABLE 4,11
DISTRIBUTION O QUESTIONS

Distribution Pattern Percentage of Resnondents
of Guestious Apree Undecided Uisagree Total

Geography tescher has
certain students to 21
whom he alweys directs

his questions in cless

76 100

N

It is almost impossible to think of eny specific
teaching technique used more frequently by teachers
than questioning, This fact has been substantiated
by research on teachirg behaviour and classroom inter-

action by Aimdon E, J. and Flanders, N. A, (1967),
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h, Bellack (1966), B. O, Smith (1971) end others,
These investigatoers, in analyzing classroom procedures,
found teachers use questioning orally or written te
arouse interest snd to motivate children to participate
actively in the lesson; to evaluate student's pre~
paration and to check nis comprehension of homework or
previous assignments; to diagnose student's strengths
and weaknesses; to encourage discussion and so on,

Several of the teachers observed during this
study often used words that are unfamilisr to some
students hence these students do not participate
actively in the class work,

Another important aspect of the teaching
situation in geogrephy covered by the students'
questionnaire is the student-teacher relationships.

The way the students perceive this important

phenomenon is shown in Table 4,12 below,




image90.jpeg
73
TABLE 4,12
STUDENTS' PERCEPTION OF GEOGRAPHY TEACHERS

~ Percentage of Respondents
Perception Agree Undecided Disagree Total

We have sufficient
number of geography
teachers 27 3 70 100

Our geography teacher
is friendly with all
students in class. 78 5 17 100

Our geography teacher
is always ready to help
with my geography problems 74 3 23 100

Our geography teacher
knows the subject very
well. 67 5 28 100

Our geography teacher is
too strict and tough with
students, 22 13 €5 100

Our geography teacher is
only interested in my
passing examinations, 24 22 54 100

An examination of Table 4,12 reveals that the
students report on student-teacher relationship is
largely favourable (friendly). This may be because
students fear that their response would injure them
indirectly through damage to tzacher or directly through

the teacher.
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as outstanding by students are those who related w2ll
with them, Students, when asked, "who are your grcat
teachers?" Seldom state first that the teacher was
outstanding because he knew his subjuct matter, They
usually say, "He was a great teacher because he was
really interested in me, He gave mz a lot of help.
He was excited when I learnmed." Subject matter
competence is important but it is secondary t» how a
teacher interrelates with his students.

An important aspect of geography learning and
teaching would have been neglected if geographic
objectives are not considered, The study tries to
find out whether or not the students know, or have
any specific objectives for studying geography, The
results are shown in Table 4.13.
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TABLE 4,13

CLARITY ABOUT GEOGRAPHIC ORJECTIVES

Objectives

Percentage of Respondents
Agree Undécided Disagree Total

We have never been told

the objectives for

learning geography by the
teacher, 29

The teacher has given
clear objectives for
geography in writing, 32

I am not quite sure
why we have to study
geography 23

10 61 100
8 60 100
12 65 100

It can be seen from Table 4.13 that a greater
proportion of students claim to know the objectives

for studying geography, although 68 percent of them

cannot accept or tell that geography objectives have

been given to them in writing.

Okunrotifa (1977) observed that it is important

that the major objectives of the school or unit of
instruction be clearly identified in time so that

efforts sre not wasted on less important things.
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Seventy-six (76) percent of the students identified
various problems while 22 percent could not tell whether
or not they face problems in the learning of geography
and only 2 percent stated categorically that there are
%no problems",

Some of the most pressing problems in learning
zeography reported by the students include: difficulty
in understending map-work, climotology 1u perticular
and physical geography in general lack of textbooks
and other reading materials, extensive content coverage,
shortage of qualified staff and “presence of some bad,

lazy teachers who give notes only".

Study Question 2
The second of the study questions with which this

study is concerned can now be answered, The question
is: What problems face students in the learning of
zeography in Kaduna State? The identified problems
include the following:
1 Two major aspects of geography, mep-work
and physical geography constitute the most
difficult branches of the subject as reported

by 45 percent and 28 percent of the students
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respectively.

The useful experience of geographical society
such as fieldwork is not reaching 60 percent
of the students,

Most of the students (56%) report lack of
textbooks, atlases and other reading materials
for geography learning.

Sixty three percent of the students report

a marked absence of the use of such practical
techniques as field-visits, field-work and
excursions, while other complained of "lazy
teachers who give notes only," Fifty percent
of the students report that they always copy
geography notes from the chalkboard,

Some of the students report that they have
difficulty in trying to cope with the
"extensive" geography content.

Sixty percent of the students report that

geography objectives have never been presented

to them in writing, Twenty three percent of them

are not certain why they are studying geography,
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while 12 percent are undicided.

Some of the students report absence or

shortage of qualified geography teachers,

Thirty-eight percent of the students report
their inability to receive feedback from
geography assignment promptly, while 29
percent of them report that some of their
geography assignments have never been returned

marked,
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CHAPTER 5

CHARACTYRISTICS OF THE TRACHERS AND THEIR
PERSPECTIVES ON PROBLEMS OF GEOGRAPHY
TEACHING AND LEARNING IN SECOND/RY

SCHOOLS IN KADUNA STATE

5.1 Introduction

This chapter considers the responses of teachers
uestionnaire which was directed at eliciting from the
teachers the problems confronting the teaching -

learning of geography in the schools,

5,2 Characteristics of Teachers

5.,2.1 Qualifications, The qualification of the
teachers is regarded as very important because, "no
education system can rise above the quality of its
teachers" (Nigeria: 1977).

The Federal Republic of Nigeria National

Policy on Education (1977) states that

one of the purposes of education should

be, to provide teachers with intellectual

and professional background adeguate for

their assignment and to make them adapt-

able to any changing situation not only

in the life of their country, but in the

wider world,

The findings show that 37,5 percent of the
teachers are university graduates; 29,2 percent are

well qualified but non-graduate teachers, that is,

0




