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Abst r act

The study has been undertaken to find out the nature and
degree of difficulties with English vowels which are likely to
be encountered by Efik - |bibio speakers who learn to speak
English. These difficulties have been hypothetically rel ated
to the limted vowel systemin the NL to which | earners have
been exposed in the process of their learning to read and wite
their own vernacular. It has al so been suggested (and to sone
extent denonstrated) that a thorough investigation of the NL
vowel systemwill reveal elenments simlar to TL vowel s, and that
such el enents can constitute points of departure towards
conquering the differences. The discovery of new el enents has
cone about by extending the investigation to the two other
age-1ong negl ected sister dialects of Efik-Ibibio.

I nsi ghts have been gained fromexisting literature on
theoretical and applied |inguistics involving both TL and NL.
The study has opted for the eeclectic approach in sel ecting both

descriptive and contrastive nodel s,



Existing literature has constituted, the secondary source
for both TL and NL data. First hand NL data have cone from
Interviews with native speaker subjects; while first hand TL
data have come from speech tests admnistered to subjects
selected fromanong the |l earners the study has in m nd.

The contrastive Analysis itself has reveal ed the types of
problens likely to be encountered by learners - articulatory,
distributional, - and the difficulty related to the phonemc or
phonetic status of elenments in the TL and NL systens. These
difficulties have been ranked nainly on the basis of articul ator
and distributional features of elenents involved.

Fromthe CA results have been listed the vowel d that shall
be taught to the | earners, and the sequence in which they shall
be taught. Methods based on both behaviourist and cognitive
psychol i ngui stics have been suggested, together with suitable
teaching aids. Linguistic insights have been suggested as a

prerequisite for the teacher who aspires to carry out the task



of helping Efik - Ibibio speakers out of their difficulties
with English vowel s.
QG her areas of I nvestigati on have been suggested - to

enrich the |anguage and provi de data for |anguage curricul um

nmaterial s.
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Ciiwpter One

1) IRODUCTION

T .

Tele ctionales Dy the tiae the &fik - Ibibio gpeaker

=3
———

comes to learn to speak anzlish, he has been made literate

in his own native lansuage. (The only exception to this
assertion is those children who receive their primary education
outside their native language community). For those at home,
in the courge of their leaming to read and write their native
language, they have been introduced to o vowel system made

up of just six monophtlonal sc, .ents (Verd, 19333

elmers, 1977), and a few combinations to preduce a linited
number of diphthonzs. Ida Ward jdentifies six mononhthongs
rithout offerirg any defence., "Welmers starts off by
acknowledging "A perculiarly resiricted lack of gymetry cee

in 2fik® - But he knocks tuis concession over by arguing that
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"If only a few morphemes in the language are ignored,

sounds like (€] and-\:fr.] are clearly allc,hones of cne

phoneme /e/ :Ekijoccura only in word - initial

position, .;ndz‘éj occurs only in post - consonuntal

position®, (1977:21)
Typical foriw used b Welners to illustrete t'ie use of il.ose
a2llopnones include bej (tree), E‘xgpj (buy) ,T p-5 L'(J‘_‘:;_‘u;her).

- -

If on the basis of such orns, EGJ :mdLiJ are analysed as
allophones of a phoneme /e/, Welmers concludes:

".ee then Bfik hag a symetrical system of

unrounded /i, e, a/ and rounded /u, o < /M (1977:21)
It is this symetrical vowel system of six that Ida Ward (1933)

has presented as follows:



Fig 1.1 : The Pure Vowvels of .ifik ~ Ibibio
(Ida Tard, 1933 : 13)
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And elmers gives the sysien the symetry of 1 u

e 0

a D

While Welmers does not say anything about diphthongs,

Ida Ward has been able to identify thirtecen. Oune explination
for these limitationsg may be thet all kmown stulie; have been
based on the Ifik dialect which does not have ac elabor.te a
system as do the other dialects, especially Ibibio., ZEfik
speakers are more clexr - cut in U ieir use ol vowels thon

Ibivio spekers are. For oxarmple, wiile the 3fik dialect
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has onlyEi_,J a:‘Jd [1 7).3.& central vorrels, tae Ibibio dialect
has more than these, as will Le siiovm lator.

he implicatio: for t.ene lisdt.tions is that v en the
speuker of Ifik - Ibibio coues to le.rn to uspeall dnlish,
especially where little oral work has preceded reacing and
writing, and where tlie tea lier does not offer any acceptable
nodel, the poor learncr draws on his stock of six
nonophthongal vowels to produce the vowel gounds of Inglish.

The present study aing to identifa those Enslish vowel
sounds, both monophthongs and diphthongs, which present Bfik
Ibibio speakers with difficulties., It also ainsg to identify
the nature of those difficulties, to classgify and gra'e them
through a constrastive analysis of 4fik ~ Ibibio ~nd Sn~lish
svetems, It ig also thc ain of t.dc stuwdy to identify more
vowrel sourds, even at tiwe ploneiie level, in 3Ifik - Ibihio;
and sort out thoge that are siuwiler to adnglish vowel sownds,
It is hoped that the digcoverv ¢f similarities beticen ivhe

two systens will provide gt .rting points towards conquering



the differences (Banatiy, 1969).

For ithe learner, ~ phonetic conpetence is envisgaged,
not phonemic, It is hoped that the learner that this siudy
has in mind will come to speak the snglish languz e, .pronouncing
the vowel sounds, both monophthongs and diphthongs, as near
a8 possible to howr the native speiker does. This objec:ive -
can be seen as related to Banathy et al's 4th and 5th
qualifiers for inclusion in an inventory of tar<et clements
intended for the learner's acquisition. For this stndy the
production control shall be gtreased under tlic fourth qualifie.
while phonolosical accurac and automaticity 2i2ll corntitute
the fifth qualifier (1965 : 44).

Finally, <ha: studr envisases, as a by = »ro.duct, and
inde:d 4 remote zoal, 2o ¢ contributions towaris U:ie review of
the phonology of Ifik .. Ibibio, and towards the writing of the
Ibibio. dialect, the degire ilor which has been expressed in

many quarters over the years. This will help to remove one
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fallacy in the teaching of the vernacular in most of our
schools. As has been mentioned before, the =in purnosc of
teachingz the vernacular is to enadl: tlie learncr to read and
write his languare; but for thoge who gpeak the Ibiblo and
inang dialects, 22 well ~ ior upeukers of t.e &fil dialect,
the written dialect (sonetimee crrornecously refzrred to as
fthe standare dialeet') is 3fik. In most cases the teacher
viio teaches this vernacul r in those areas .Jhere Ibibio or
inpmg dialect is spolen is himself a native speaker of either
dialect. He uses his native dialect as the medium of
instruction. This sitvation is not very different from that
in which a target lanmqva~e, say 2nglish, is tavnht uveins the
learner's native language, say Haugsa, as the mediua of
instruction. The situation may be eviun worse, in the sense
that for the Bnglish - Hausa exam~le the TI and the I'L are
mutually unintelligible, so that tie le.rner's pronunciation

of target sounds will 2ot e much distorted. DBut wiere the
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dialect of instruetion wrd e tarmel are mutually intelligible,
the learner can 'speal! Lis own dialect in an attermt to
*read! the written dialect. Ior example, a pupil in Primary
Three has been heard reaciag
'eyen oro ibalie cmol

as l:'a yin gdo iba s k! ng
It ies therefore hoped that the expansion of the vowel system
of Efik - Ibibio, and the writing of the Ibibio dialect, will
make native speakers literate in their own dialect and,
moreover, will remove most of the nroblems encountered in
the production of Inglish vowel sonds, This rcnoval will
come about when the leirner ic node awarc of 12 vorzl sounds
he produces ~—aile spe king 1in om native dialect, and when
he is also made aware of tle siwilarities between i1'e vowel

aystems of hic native lonqma ¢ aid ungdish.



1.2, 3tutement of the Problem:

(a) '“hat is the n.ture of difficulties encountered by
&fik - Ibibio eneakers who learn to pronounce
gome English vowel sounds?

(b) Can thoge difficulties be clasgified and rralded?

(e) Will the identification of ALL the Phonetic
realigations in the vowel system of Lfik - Ibibio
reveal simdlarities between the NL and the TL
systems, and thus provide points of dep rture
towards conquering the dilirerences?

(d) 1In -hat ways can findinss fron a Contrastive
Analysis of 4filk-Ibibio and dnzlish vowel systems
be used to 'ielp Jtik -~ Ibibio spe-kers out of
M Pficulties with 2nglish vorel sounds?

1«3. Hypotheses:
(a) Speikers of 4fil: - Ibibio who come to learn to

speak English tend to uge their liuited stock



 91 ;"
éf voﬁél gegments wiien if.comes Lo pronounéing Eﬁglish.
-ﬂvowélssbunds. | |

(b) 4 thorough analysls of the vowel systen of
.uflk - Iblblo will revnal a full range of t.
phonetic realizations of those segments, most
oilwhich will be found to be similar to dnglish sounda.

“(cj .ﬁfik.— ibibiohépeakefslwho 1eafn fo sﬁgﬁEhEngiish
and wno are made avare of the gimilorities betveen
the vowel gygtoms of their L ard the TL ill
find i% eééy'to'd§ércoﬁe those Jifficulties
aspPpiqted wi?@ig.l;m;tod vowel syctem_in'the KL,

(dj IA coﬁ%rastive.Analfsié'th&t tékeﬂ acooﬁnt of
;articulatory and distributional features, toncther
thh markednebs; Lypology and hlerOrchy o£ d1¢ficulty,
w1ll lea& to the 1dont1flcabion of real learnlng
tagks (in terms of Bnglish vowel sounds) for the

Bfik - Iblblo speaker who wants %0 lemna to speak

Engllsho
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1.4, Agsumptions: Three assumptions are basic to this study:

(a)

(v)

(e)

That very little descriptive study, if oay, has
been carried out in the field of the lialect to
be contrasted writh Sn~lieh,

That the dialect under stuly canbe subjeotod to
linguisgtic anal sis leadin~ to the growtl: of
liter~ture in it.

That the 38L lecarner that this gtudy has in

mind is capable cof discriminating and procducing
Bnglish vowel sounds with phonetic coupetence,

if he has no Hhysical defects, and if he is given

the propsr training.

145+ Definition of Terms:

(1)

Allophones are the practical realization of a
phoneme in a particuler environment., A popular
English example is the aspir-ted and waospir-ted
L = T et
realizations of /p/ in ‘ Pyt and Lb[,,_) L

regpectively, An exam>le from Efik ~ Ibibio is
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variahto: of /i/ in [dj:] .-.ndES :t‘ p] » Vhore rtt"\

- —

iz shorter than L.l“ J '

(ii) A Diphthong is a combination of two vowcls with

“‘ —
a zlide from one to i:e other, e.z. LL[U ag in
- - L e ' — ’ "
{_haug/ (house [n) )3 (_d\] as in I ASJH-I
— o —
(a sharp rough climbing plant)
(iii) ZSL = Jdnglish as a sccond language.

(iv) Pirst Languare (L1) The first languaze acquired

by an individuals 1In most cases it is the lanmuage
of the parents' linguistic community. For example,
the L1 for 2 native of Zaria who has becn brought

up in his native town will be Hausa. The resarcher!'s
L1 is #fik -~ Ibivwio.

(v) Foreimm Lanpuaie (FL):

A lanpgua~ze spoken outside a learner's 1li: uistie
commnity, but leamed for purvoses of reading,
listening to raio broalcasts in the language, and

possibly travselling., The languase is not used



(vi)

(vii)

(viii)

12
for administratio . or education in the learncr's
country. Jdxeaple is French in Nigeria.
Interlangua e (IL) 4is a system resulting from a
learner's attenpted production of the Target
Language (TL) Norm (Selinker, 1971s 36 - 37).
It can be seen as a continuum connecting the
Native language wita the Target languasge, and the
learmer progressively moves towards the TL.
Intralingu = operating within oae lan-mace.
For example, in contrasting two somds
intralingually, ore can uge minimal pairs within
tl:e same system - /hit/ vs /hist/.
Lax vowel : A vowel, the production of iic: does
not involve any rowiding of the lips or strain on
the lips' muscles. (see Tense Vowel below)

Lxamples from inslish are E '—j, 5 U] .
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(ix) ilinimal Pzirs are pairs of words wiich are 2ifferent

in respect of only ‘ne vowel segment: e.g./hit, hist/;
/DA S R /K3 U/K /-
)x)_Monophthonss are pure vowels that do not involve any
glide -~ e.8. /& /, /e/, /Clg /e
(xi) Phonemes are wnite of significant sounds in a language
They are si'mificant in tre sense thal if a phoneme is
replaced by a similar unit; the word will change its
meaning : /hit/ /hist/ /’J 2t/ /});):t/
hit heat pot port
s Lok /bd v
(buteer (V) ZFear (V )
107 @ fisly, 13/ 58035000 ma fg:
are said to be in parallel distribution,

(¢f. Allophones which are in complenecniary distribution).

(xii) The Strong Hypothesis is an asswiption held by

those who believe that a Foreign Ianguage Learner's

errors .rc due to interference irom his NL, and that
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thesc errors can be predicted by a conirastive analysis
(CA) of his NL with the TIL, such CA yilelding the data
for FL material developmente
(xiii) The Target Language (TL) is the system as spoken

by native speakers, which the learner strives to

speak as the native sveakors 'o. Ia the present
study, the TL for sneakers of &fik -~ Ibibio is Anglish,
This /L is ufik - Ibitio.

(xiv) A tensc vowel is one whose production involves rip

roundin~ or strain on the lips!' muscles or both.
L]
3xamples are [/, I b o B / and /3 3/

(xvi) The Jdeal: jiypothesis iu the assumption heldd by those

- -

who believe in the arnalysis of learners! errors as

the proper source of data for FL material development.
This school of thought is gceptical about the
predictive power credited to CGontrasiive Analyais})

rather assigning to CA the role of explaining errors.
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1.6 Scope of the Study: The study will deal 7'th only the
Yowel Systems, both monovhthongs and diputhon;s of Ineligh
and &fik - Ibibio, No det-iled treatnent will be civen to
intonation, except that brief and pesssins references will be
made where they ire felt neccessary to clarify meaning.

hough the consonunt system also poses a »rovlem, it will
not be discussed in the present study,.

The study has been carried out with current speakers of
the Ibibio dialcet in mind. BEven this dialect has its own
variation fron place to place. 8o the variant chosen has been
that purrently spolken by natives of Ibiono South; a few
kilometres to ithie north of Uyo, but politically belonging to
Ituh Local Government Area,

Foyr prrposesof comparison, lhe researcher paid a visit
to Calibar and Ikot Tkpene to obtain a few sauples of the other
two major dialects: dfik and ALnang. Sauples of the Ibibio
dialects gpolken in other local rovermment arcns were also taken

e.g. Uyo, Eket, Opobo, stinan and Tkono.
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The R. P. va¥ant of the BEn;lish Language has been used

as the TL., Symbols are those found in Daniel Jones:

dnglish Pronouncing Dicticnary (3ee Bibliographv).



Ciwoter Tvo

RaVIS7 OF bl LILS 0 A
In interasst.ng vide to this review is the ty e of
guestion one finds in an li.sd. (TsESL) paper on Contrasiive

‘nalysis (CA):

"Giving specific nanes, articles, texts, a.d d:tes, examine
critically the literiturs on OContrastive .nal’sis. What
is the state of Contrastive inalysis today?®

(EDTE 406 : Contrastive Linguistie Analysia,
Yeptenber, 1978).

The present study is essentially an exercise in Contrastive
inalysis, and it is expedient, vhile bearing tho above nsuegtion
in mind, to keep to Damathy'sm (1959) six »Moinis as closely as
pogsible, Tho six vointu are cet out ag follorsi-—

1. The rotionele or »urnos: Jor waile:r Uiz conuvecative

linguistic anal sig is vnd 'riaken;
2, The scope and depth of coverages;
3. ‘The languase theory upon wiich the comperi.son is based;

o« The hypothetical framework within which thie comparison

is made;

17
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5 The procedures uvazcd in making the couparison; w@ad
6., The format and siyle of the formulation of the
contragtive gtotenents,

To those six pointe should be ndded t..¢ nced to relnte discoverios
to specific teaching situctions ( deywaju, 1971; Rivers, 19683
Sanders, 1976). Points (1) and (2) Lave been tre el briefly
in relevent scctions of this witvidy, Point (5) il »=2
wnfolded in the process oi ti:e Contrastive .ralrgis erercise
itoclf. Points (6) and (7) will come under the chapter
entitled "Conclusions .nd sw xoestions™. Tais review will
therefore congider soints (3) ond (4). Point (3) will be titled
“The Descriptive Model®, while point (4) will be expanded to
incorpor:te the notions of both a hypothetical Lreaicwork as
gpelt out by Adeyanju (1978) and a contrastive model as

susrested by the sane person (1977).
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Robert Iado cer be looked vnon 8 t.e foundi:~ fath-r of
modern Coatrastive nal-sis. Ilorever, in lig enoc » nuking
manual, ILinpuisties Across Culiures (1957), Lado gquotza irom
Qrarles dries the place of Ci in the prepar..tion of larrcuage

teaching miterials:

"ihe most effective n~terials are thoge that are
vased unon a scicutific description of tae langsuvacge
to be lea.med, carefully comparec with < parallel
deseription of the ..ative Language (NL) of the
learner®. (f2rice, 1945, Ps 9)e

The only model of secientific description available to Lado by
1957 se ns to have been the behaviourist = based gtmeturalist
gramnare. No doubt hig CA was tamonomice and depended egsentially
on distinctive feature analysig, using the word .s pri..c when

he cime to contrast speech soundes across lanmuazes. 3y 1968

Lado had come %o appreciate the ghrocoteordinss oi e stmeiuralint
school. This coan be gee- in g aeticle “Contragiive Linmigtice
in a lentalisic View of Luisucje Loewaming® in -ruic. e " o5 usged

a lot of insirhts from the Tr-nsformational = Generative (IG) moo
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The game 'mciontifié' wod:l eui: be seen ae mdarlirs
the worxs of those writer: wio e.wme irmediatel =ftcyr ILodo (1957
but had not vet assimilnted the conc:pts of the TG school.
Ia the wake of the Chomgliocn revolution it was easy to recognize
that

"The audio =~ liasual iwovenent had succeeded adivirably
in bringing an ennhasis on the spolken lanzua, ¢ into the
classroom, and ir maling teacherg aware of the
complexity of the language learning task; yet
precisely becous: of these achievements, new problensg
had arisen which nceded a broader and stironger
theoretical franework jiian audio = lingualism couvld
nrovide®, (Pinaleur and uinn, 1971, p vii).

“hen it comes to the descrintion of the sound sysiem of a
language, linmigts scem to move consciously or intuicively

in the dircction of gererative phorology, applyins the priveipien
of a universal pgrom .r within the context of -riigl U eov asaim
gymbols to the sounds of porticular loansueses o be drgeribed.
The »ro - Chomskinn liazuiste do not gpecify tie wodel They

are usging, ‘or examvnle, in deseriiins the poundsn of zome Trice.
1 mzuages, Testermenn oad sard (193%) make vse of Jonocg'g

feardinal vowels' a3 points of roferencc. They descrive chespe
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at length in terms of ton.-ue el it in relation to v..¢ floor
of the movth 1d zlgo in terms of the portion of Lthe tonpue
that is raised - front, nidi.le, or back, Tais guie nrinciple
of wniversal gramnar wncerlies nogt works on genercl piionetics
likc those by dJenes alrezdy mentioned, Pike (1947), ond
ALbercronbic (1976), to i eation a few. Lbercronbic proposes
a three = dimengional model for the descrivtion of vowel sounds,
but seems to shy away from preducing a diagram to depict the
model, giving instead a two - dinentional matrix. This study
therefore proposes, for opncrational »urposes, the Tollowing

three - dimensional model:-



G | .Y 8 4 TIREZ=- DIIENTIONAL-MODIL FOR Tl DL3CRIPTION

¥ VOUBL 30UNDS

N —

- — ————— . S————— - — —— e o

Fionl JCentve L Bogk /1 /

\. !

}
!
|
{
:




23

-
- - . 8 - e

In his 'llodel for Lanjuage' Moulton (1968) ie esscntially
claborating on the rotiong propounded by Baeh (1964) : that
the deep structures of a langnage arec related throush strings
of rules to the world of experience; that thoge deey ghrmuciures
are agein related through tr.asforaotional rvlec to e surtace
structures: .nd that treese lazt structures arc in o related
tihirough phonological rules to c¢he level of sowid, I describing
the sound component, Jach sirenses, Liere is a necd %o drew
on the prinecinle of & wiversal ~sramnr, and selzct from =
wmiversel stock the relev nt gymbolg necded to deucitibe a
particular language. This principle of universal gramoar has
been strongly recomaended by wckman (1977) vho argues thaet

1, eee if the Contrastive Analysis Hypothesis is reviged
to incorporate cerdain principles of universgal grameor,
it is possible to »redict what can be termed the
directionality of difficulty". (. 315).

rowever, the present study has a particwler learner in minds

the Afik-Ibibio gpe~ker who lewrms to gpeak Inglish., So the
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question_oﬁ‘dirgctionglity.shall not be dwelﬁhupon. Hather,
Eckman';.fﬁé?T) ﬁérkédneés ﬁifferential Hypofhesis (.11) shell
be used to work out the desgree of difficulties prouicted by
the Ch. Eckmanlhas”clear;y demonstrated the superiorily of a
CL béséd ori ‘genemuve plwonolo,gy' over bne baged on ‘'taxonomiy
phionenics'. Ilaving critically reviewed the works of sevaral
contrastive analysts before hiw, Iriere (1968) as.erts as followw:
i df;s}:c.:.x-:ip‘tiox-l'.g nd pLedIC‘I(m"' of difficulty based

solely on theoreticel ~nalyoig at the phonsaic level

will be inzde-uate.

iiu.... IFI‘OqLI‘..e;’Il.ti}:" it ig .tl'.l;_':,{: a.r'ilzl'_l{c-u],a."-,'borjﬁ: fe‘-;u'{:ufé ig: ored
ag redumdant or claﬁs;ﬁioution that moy we prowinent
in determining the degraé of difficulty when both
ﬁ,}; encoder and decoder are confroated with tne puonetic

reality of a 2L sound. (chie II, ppe 20 = 21)

L

hoge two points constitute 2 suamary of Briere's 'ruiuionale!

for the choiee of his desceriptive medel underlying tie real
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CA czorcise carried out in Chapter VI (pp. 38 - 46) of ais
book, | Psyeholinguigiic giudy of Phonological Interfcrence,

8 has been mentioned earlier on, most descriotions of
afik-=Ibibio have »roduced only distinetive featurcpo.
Cook (1969) mentions a distinction between /i3/ and /i/ in
the Ibibio dialect and concedes the exiatence of "... oOne or
nore phonenically distinet central vowel" in the dialect,
However, he regards 3fik, Ibibio ~nd Anang as three geper.te
languares, while at the same tine indicating that e three
arc mutually intelligible., o contradicition could Le rreater.
This study uses the term 'langua jes' for spezc: svaoitons tlot
crre mutually wnintelligible, ox example Ibibio and Oron,

Ibibio and Iburo; Lfik o»ad gkel, "Mile the Tive 1lmruvareo

nay shace conmon elenentg, tie gpe kers of one c.n10t comwnmicat

with tae spedkers of L(he others cxeept by code = gwitching.
The Oron und Ekoi spe-kers usually switch to ufilz, wiile the
Ibuno speakers switch to Ibibio, But where the gpeckers of

Efik, Ibibio and Anang can communicute effectively, each group

3
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keeping ite own system without any code - switchiiyz, the three
eystems are known as dialects of one language (Crysial, 19713
Halliday et al, 1964; Ledefoged, 1968; Lyong, 1963), Perhaps
it is this misconception of Efik as a distinct languagpe that
has led to the age - long concentration on this systen, and
the neglect of the other two sigter dialects.

Efik = Ibibio belongs to that group cof . frican lmunguages
whoge vowels are pure and simple, and nasalization roro
(Tard, 1937; Homburger, 1949). The limited vowel system of the
Ofik dialect has already been discussed in connection with the
necd to discover the full ranse of vowel goundsz in the Ibibio
dialect. “Jelmers (1973) has been uble to distineuish between
#643 and {};j:u;phOnetic reclisctions of /e/. “ut no acoustic
taalysis (though this analysis was carriced out -rithout any
gophisticated instrument lile the spectograph) could giow this
distinetion in Ibibio., The notions of threc phases in the use
of speech gounds for commmuiccotion, and of using these phases

for analytical purposes, cre associated with Gimson (1970) and



Crystal (1971),among others,

An interestins feature of Ward's {(1933) deseription is
her identification of thirteen diphthongs, identifici.tion which
has been hasic to the compilation of the diphthonga of the
othcr two sister dialects. Hor work also containg ciapters
on Vowel Harmony, Zligion, Length and Stress. Jdy 'horwony!
she means tle concord bvetweer. it-c vowel prefized Ge a verb
to give personal conjuy catioas and the vowel in “ac verb ntem

a¥Xxamnles arede-

VERB 314M 32000 PURSON SINGULAR  THIRD PuisON SINGUTAR
" - . -~ -’?
1 Lnﬁmj i _bnf 2] L anan_}
(do) (fou've done) (lie/She has done)
- -\ . - . -
24 Ld:}kj I_;)mj)d,)kj T_.;a e 1£J
(elimb) (Toutve eclimbed) (He/3h2 hes eclinbsc |
. - ~ _‘._r‘ #/ 2l
B i .-.rotj omawot [ cwou
(ki1l) (You've killed) (Tle/gre 's killed)

However, in the Ibibio dialect the second percon gisgular would
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be cxprcsncd iv ﬂithcr of two -raysi-

L "rncne-" [
[ a med ...115; ' E had 3k
[z; m:::w:)‘t E

The third person singular would be:-

-y
L o \Imh
& nan_f

-y | R—
Lf} d..'.’kJ

[T

Slision: "Vhen a word cnds in a vowel and the next be:d

a vovel, the first of the twe is generally celided”. (Ibi

s oY T - Y
In this way, [ke utit becones Ll-:uti".:
(at the end)
-y % - 'r'
LI{C: ini becoues L
(at thc time)
A ” “ fa™
[ mf < ye i"*'-J baconaes [

(linrey a~d Foodness)

The vowel that stays usvally has i6s pitch chnnnand 1o

g =
R

e

o ; !

the elided one. sor oxaunle, L]-:c u*i:‘-_t] ' Lku-tl
]
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.

hovrever, ihe vowel of (e second vord ~ives wiy to it of
tiie firet as in these euwonplegi-—

[6'.?'-:; g’wg beconeg E&rémg; [{.t '5 c,)rv;] becones i:l:t ;rg

(this person) (ouch type)

Yard subnits that in Jfik no examples have been found
in which distinctions in vo el leagth affect neaning (p. 27).
This is a2 challenge that has led to the discovery of sone
digtinctions that can bring about change in meanir~ in the
Ibibio dialect, and such distinctions have been macc to produce
two phonenca:

/bak/ = DButler (v); /bask/ = Fer (v).
In ifik, it is true, tiie two 2r2 rorouncad wvirte 2lv ile
game, vith a short /a/. surtioriore, in Ibibio ile vowels
tond to bz lonzer in closed svllablc: Tor verbs -rione objects
are nlural, as illiesratied by ke folioriny zimanlogi-~

' vén fbﬁ:ime.ns '‘c.rry & vot', rvhercas ‘bJ:nang‘me‘nS
'carry somne pous'

L N . L « , P | /
et usu{) meens ‘open the door', whereas ta:t usulf) means
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Sometimes vowel lenstih iz accomanied by a chanme in pitch, as i::--

tk‘:':.:] (zo); {nE:J (lie dowm): [-b‘::J (rass).

In &4fil;, Ibibio and Anans dialects, vowel piteh 7. rully
exerts o stronger inflvoence or meuning than vowel length does,
out the present situdy .ver rot include pitch wand intonation
in its ocope,

Whatever the merits or weaknesses of descriptive nodels,

these models have provided insizhts useful to the present studye.



T4 OC Taa3ulvi €l

Lader thie heading two i jor iscucs shall be co gidercd:
(2) the hypcthetical fravavork (2e distinet from he
degerintive model lisecigsed wvove) upon which the Ci shcll
be bosed: (b) The conirastive nodel itself,

The hypothetical fronework enbouies the two nain versions
2 Conitrastive Analyeiss CA apriori and CA arosicriord
(Sehachter, 1974). These tro versions corresond to Lhe

strons hyrothesis and thie weak hyrothesis resnceiively
ng ny? [

a
L1
I

(Wardaugh, 1970). The strong "ypothesis maini.in
(i) that the moin couse ol Hrodlen iv I2 le wmiins Jo
interferance froir iz source LA . ., (J.c.bovibs,
1968).
(ii) that CA is +ble to predict most, if oh <ll, of the
le sror's intericrence Hrovlems (frics, 1945:

Iado, 1957; Stocktwell & Bowen, 16653 sSawih., Trager

tnd "Taddle, 1966; Lanathy, 19693 Vi rietro, 15763



(iii)

Schachtoer, 1974).

that teaching naicrinlg ean be sclecved pore or less
entirely on the basiz of such CA, graced lor
hierarchy of difficulty, and taught along; tae
andiolingual way, naking use of minimal pairs at
the phonological level = (ILado, 1957; Valdnan, 19663

Rivers, 1968; Finocchiaro, 1969).

The ealt Hypothesis, which denends heavily on Jrror

Malysziz (BA) naintaing:-

(1) that the selection uf y:meiins roterinls szhould be

(i1)

bagae! on sctinwl Der orilance errnrs ot ton on
predicted interfersnce (Pit Corder, 19587, 1973,
1974, 19753 3-iirler, 1971, 1975),

that I2 learning is lilke I aequisitior, -hure
crrorg arc ovidene: of lewrning - interlansuege
errors - (Politzer, 1974; Krzescowski, 1277;

Siobin, 197%).
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(1ii) that CA apriori suould be used to ex»lain errors.
(iv) that perfornsnce errors should, thercfore, ue the
data for 2A ravher thon the two lanzunges in their
full abstract state.
The present stvrdy has no place for a protracted debate
to deteraine which vergior is superior to the other., This
is wvhere Moulton's stand is relevont: not to worsiydis &4 the
altar of any lincuvistice religion (Moulton, 1962, P 27).
In terms of r :search and literature, the ptrong hy ciesis
seens to have received o wider treatment thon e weck veprion
has done, but ther: in a nead %o incorporate in e gitronl
hypothesis model insishts Trom the weak hynotiwesis, so that
dincoveries nade from Jrror Analysis can delinit o.d shorpen
tlioc focug of the CA, This is what can be see: ..& tae ceolectic
and eccnpronise gtance token by Johanson, (1975), ihaiaji (1975),

Snders (1976), 2nd deknan (1977).
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The model for phonolcjical CA can be taxonomic or operationcl.
Generally spealing, the congbrastive model is related to the
descriptive moddl; the tonxonorxic underlain by 'scileantific!
linguistics, while the operational model is based on the
Trangformational - Generative (TG) descriptive model.

Generalized models can be either taxononmic or oncrationnl in
their format, but auvtonomouvs nmod2ls eun be tororomic only

(rdeyan ju, 1978).

Table t.

0DLLs €2 CA

Model Taxononic Operiticial

L-. T e e s s e e e s sl + e e e e———

Auvtononous £ .

Generalizoed £ OR £
-_— . - ---“—H-“_—L—--*" - e W W e S eee—

(Adeyanju, 1978).
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The early years of CA witnessed the ligting ¢ itens in
both Source and Tarzet languages for purposes of contrast,
Iado (1957) contrasted distinctive feaiures only, as did
Banathy, Trager and "faddle in 1966, and even by Thatia as
late as 1975. Driere (1968) cane to revise thin odel by
giving it sharper tools to incornorate aricul :tory fe..lures,
vhonomic statrs of sownds in contrast and privilese of
occor mce of such sounds within the languages in contro.ct.

e also demonstrated tihat a CA that uscd th. syllable ao
rine was nore accurate in its prediciive results tiin vas
one that used the word as )rire,

The next improvement introduced the notions of
quantification and hierarchy of difficulty (8tockwell 2 Bowen
1965). With regard to the hierarchy of diifficulty, the
general belief was that identiccl elements betwecn the source
and target languages meant absence of difficu'ty Tfor tae laarpcrr*

ginilarity of elements meant eagy learning tesks; while
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differerces between elenents meant difficult tasks, 'hile
Banathy eacknowled~es sinilarities across i'L and TL w8 points
of departure towardis conquering the 2if “orences, ¢ har
cenonstrated that the 'mamue « gsinilar - different' ooxntinuum
is not parallel to the continuun of 'no »roblem = casy =

difficult!, This is where his cowparison matrir is of interest,

PFig. 2.2 Comparison Matrix
Different A
Task 0. 1 (A ~ a)
Similar
3
Saine

— v we S aw w e e e & = . ————— W . ow v = w = - = -

No Problen Sasy Difficult
The matrizx illustrates that though the native and foreign iters
may be very different (tcsk Mo, 1) the task moy be easy to
overcone, On the other liind, the items may He quite sirdlar

(task No. 2) but the masterv of the task nwy prove to be =
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very difficuvlt hurdle for the learnmer (Banathy, 1969, P. 10).
Stockwell and Bowsn (1965) use the criterion of chrice
of elements to -rork out the tvpology ard hierarcahy of
difficulty for the leirner.

Toble 2 Choice of =lements

—— -

“Mype | UL Choice "7 7L Choice
I S — — . A A ——— -
1s 1 op(ticnal) Op (tional)
2. Ob (ligatory) Op
3, | a1l Op
4o Op i Ob (ligatory)
:
5. 1 ov | o
6. | Ob
s Op }
8. Ob # Mall
T e e R D

From this table of choice iz derived the next table -

of hierarchy:-
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Table 3 Hierarchy of Difficulty
T~ " Difficulfy Comparison T Type
Mamnitude | Orier NI T k
l r ; [
l 1 i null ! ob i 6
!
) | ! 2 ! null op | 3
' b
! S R ob I 4 !
' L . 3 ! i
o s o .i TSRS
| 4 }+ ob | op I 2 |
' i
{ |
11 5 ob  fnull ; 8
) )
6 op  imull : 7
- B . 1-- -*----—!-.-4 e
7 on ' op ! 1
! ;
TII 8 ob | ob : 5
- . h - l b
There i gome relationship between this model and Lckmon's

Markedness Differential ‘lypothesig:

74 phenomenon A in soue language is more narkcd than B,
if the presence of A in a language implies the
presence of B, bui the presence of B does not inply
the presence of A", (Jckman, 1977, P. 320).
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A brief illustration of this definition is given as follows:-

Table 4 Degree of Markedness of Englisgh Vowelg in ifik-Ibibig

NESS SOUND EFIK-IBIBIO ENGLISH 5
Initial [Medial |Final |Initial f{Medial [Fin 1|
Mgst Marked /A /] mald null null { X aull |
Moderately Marked | /ei/ null null X X '

le3/ X null null X X -

Last Marked /a/ X X null mll { oo’

Je/ X X X X

According to Eckman, "the area of difficulty can be predicted on

the basis of a systematic comparison of the grammars of the NL, the TL

and the markedness relation stated in universal grammar such that:-

(2)

marked in the NL will be difficult.

(b)

The relative degree of difficulty of the creas of the TL

which are more marked than the NL will correspond to the

relative degree of markedness,

Those areas of the TL which differ from the NL -nd are nmorc
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(c) Those areas of the TL which are different from the
NL, but are not more maf%ed than the NL will not be
aiffiourt’, (Bolman T \: 321).

Bckman's is an example of a generalized and operational
model, A generalized model can be difined as one in which the
NL and TL are seen in the context of a universal grammar and
both similarities and differences are brought out, The model
becomes operational where rules are introduced in the NL to
make it operate within the TL system (Sanders, 1977; vangner &
Nickel, 1968; Mouton, 1969; Eckman, 1977). It may require, for
example, that the learmer modify the distributional rules for
/&'/ in his NI so that it can occur both medially and finally
in the asyllable, as well ag initially. Krzeszowski (1977), who
seems to lean more towards the weak hypothesis schceol. than
towards the strong, has come to give a new dimension to CA, He
rejects the traditional horizontally organized model and propone -

in its place a vertically organized model which can handle
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"... a larger body of errors, both universal and
language - specific, than it has ever been possible

to demonstrate by horizontally organized Contrastive

Analysis',



Chapter 3

COLLECTICON OF DATA

Data connected with English vowel sounds were obtained fron
primary and secondary sources. Jeveral bocks on General Phonetics
and on the Phonology of dnglish were consulted, and these
constituted the second.ry source, They included works by
Pike (1947); dJones (1956, 1967); Giuson (1962)3; Bach (1964);
Dunstan (1969); Abercrombie (1971); among others (see 'Review of
Literature' and 'Bibliography'). Symbols were drawn from Daniel
Jone's gngligh Pronouncing Dictionary (1967) which are also
used in The Advanced Learners' Dictionary of Current Lnglish by

Hornby et al, (1962). Only one difference hag been observed
between these two gystems : the symbol to represent the dipthong
in boat. Jones uses / au / whereas Hornby et al use/ou/in the

1962 editione See also Appendix A, P. 173 in Dunstan (ed) 3

Twelve Nigerian languages (1969) for five ways in which R.P,

vowels have been transcribed. Speech tests (sec later) yielded

the primary data for dnglish vowel sounds to be used in the

42



43
contragtive Analysis exercige.

Data on Efik - Ibibio vowels were also obtained from both
primary and secondary sourccs, Bxisgting liberature on the
Phonology of &afik - Ibibio consgtituted the secondary source,

The study drew on works by Tard (1933, 1937); Vesterman and Ward
(1933); Homburger (1949); Ladefoged (1968); "elmers (1971), ete.
for purnoses of vowel representation in the course of sound
analysis.

The primary source wag the subjects who were involved in
conversations and who werc¢ used as informants t¢ produce sounds
of interest to the Contrastive Analysis exercise,

5e1e Compiling Sfik - Ibibio Vowel Soundss:

The researcher met and talked to people at the market, on

the farm and in their homes, Questiong werc agked to make
respondents use words that contained the particular soundsg of
interest to the study. For example, at the mnarket, in the coursc

of buying some kerogine, the researcher would ingist on the seller
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to add more
- -~

N = ® . b
Researcher :ngbdk stn ustn nn J j
(Plecase add more)
' —

-~ ’ . - - . - - a >
Respondent : Tbok vwctn ibaha ab\a; Qdo gkem ndd n
(Yo more, please : that's enoush).
Sounds of interent : ty 17 ' A e -

8 intere L v v, CL,) ~3, e, ? .

On the farm 2o lady was asked to teach the researcher's
three-year old daughter the names of the different types of yams
the lady was harvesting. And thece were the types she gavo:

T. O. -n!-—-ﬁ'-. A.
-2 BN
enen I < N e mj
- —
ebre ,:;; br e I

e D Cokp37T
efial) [e ,'&9‘]

alcpana [: dk P

She was further asked to name the different types of stakes her

husband had used when thie -ams were ~rowing,



45
She mentioned mkpai nronouncpd[h )/( Pd { j uke¢he pronounced
Ukehej
The diphthong /d_ J/ wvas thug alded to tlie stock of vowels so
far recorded.

At home a2 ciief vas ~iven a kes of pelm wine and asked to
call unon one of iz subjects to pour it out in gourds to those
preaent.

Researcher : Dté, Yobii el G.lcbrﬁl?_*:]
(Bte, who's going to share out this wine?)
.\
Respondent 3 'Cum :} a‘J &a_ Cjt ‘ h]
(Umo is going to share it out).

All verbal interactions between researcher and respondents
were taped, latcer played back at slow speed and relevant sounds
written down. Sometimes conversations amonyg tie people,
particularly at the market, wvere cuinzht without the knowledge

of the interlocutors, ack home, the rese.rcher could identify

the following sounds:-
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Honophthous Diphiionss

\ . ' e

'3 . A C. U
L]

e s e ei :)| oi

CL ie iZ[ i:) io
» :?‘ ve  \AQ.

& Wy w

u: u (¥4

The next step was to take those vowel sounds and test them
out._.with selected informai!khs» One illiterate native was picked
an an informent from each of the twenty villages used for the
study. Care was 2lso taken to make sure that those informants
had not travelled widely outside their district. Production by
such people would be nurer than production by those whoge speech
had been influenced through contoct with gre lkers from other
distriects, especially the educited ones. There is a native
specker from the Abak Locnl Govern ent Arca where the dialect

is Anang. But this person, now a Lecturer at ithe Institute
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of Administration, Ahmadu Bello University, Zaria, speaks a
mixture of all three major dialects : Bfik, Anang, Ibibio -
that constitute the IBfik -~ Ibibio languagze. Ile was born in
Abak where he received his »rimary c¢'ucation. He went through
his teacher educrtion in Uyo and then t:u~sut there for some
time, vhere the Ibibio dialect is spoken. Finally, before his
departure for the United 3tates, he was teaching at Calabar
and Creek Town, vhere the «fik dialect is spoken. No doubt
my friend now speiks neither Anang nor Ibibio nor &filk, but a
mixture of all three,

Five educated and fairly widely travelled natives were
randomly picked from five out of the twenty villages in the dist-
ricte Two were holders of the First School Ieaving Certificate,
the 0;471‘ one a Carpenter whose work of roof building had taken
him to various parts of Cross River Si2te; the other a trader
who had also seen differcnt parts of the 3tate. Another
informant was the researcher's elder brother who had also

travelled widely within and outside the 3tate, and had now
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settled down as the Principal of one of the Secondary 8shoola
in the State., The fourth person had the old Cambridge School
Certificate plus the Teachers' Grade Two, a former legislator
in the defunct Bastern Reszion, now o re-istered contractor in
the State. The last was a lawyer by proiession, who had ~ot
his degree from the University of Lagos and was now practising
in various parts of the Cross River 3tate,

"Tithout going into detaila of production by individuals,
all five had one thing in comion : modification of dialect
through education and contact, For example, while an illiterate
native would say-‘i‘bi’ 3 n] spelt ition (five), thec educated
cnes would say Eit;SrJ ortit:l'.gnj e donc of them were asked
to regeat the first sound in Eé ) élaenem = a kind of yam),
andl-_atwrﬂ (oton = a tree that produces yellowigh latex

when cut)e Only the illiterate informants got the sounds

—

L9

by their knowledge of the spelling for the words, and so

-
CE J accurately. The others had their production influenced

-

o - -:. -
paid EonemJ and LotonJ "
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hrough this type of exercise the following vowel sounds

—— ¢ ¢ . . . .
ware regqrc}gd :L“' L; tl e.', Q, /1‘, d, D*, \:), \E), 05"}

! L '
ur, U, ]fl ei, io, I'D1 ei:]

A trip to Chlabar and Ikot Ekpene broujht the researcher

to two speakers of Lfik and two spewkefs of-Anang respecfively,
wﬁo%EOOpéémtéd by prbducingkﬁﬁwel gounds to be found on the |
conpogite chart that will fqllow. Two informants wgre.also
selected from each of Uyo, Etinan; dket,’bpdfo;.dna.lﬁéﬁén'
Local Govéfﬁﬁént Areas, where the Ibibio dialect is gpoken,
Ituh Local Governpment Area was representgd by informants from
the district under study; N |
.The.;éééaéchér Gid not attempt the gonhisbticated level of
uging sound spegtographs or oscillographs. Roether, the sounds
were ideﬁtified throu@h close observation of the informant's
mouth and careful listening to his production both while he was

gpeaking and while the taped apecch wazd replayed wt slow speed.
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Table Se Recorded Snecch Sounds

sxamples from:

(Sound)  IBIBIO | "‘E'L}éiii" "7 ENGLISE
\1?; = Yes \ (:n it (eat)
(I fisk = (op)PY(Zﬁf, \ gist (seat)
) 8i: (see)
. img. = love (n) ima img t it (1it)
| di. = conme di di sit (sit)
ni (me)
e ——— - . — s
t stn = put - stn -
es be:n = Carry - - [
Plus PI. Obj.
P . s .~
bee = Pass (v) bee bee
L - —— B T . e et o - - -odio---_- T W —
N, - : }
e ebe = hushand ehe ebe i ez (egg)
men = Swallow () men men l rea  (men)
sé a6
o |
ce = look (v) ‘!
AR Sieenens e
ba:k = fear (V) ba:k : !
\
Kal = @O0 lﬁé A |
......... n o o

‘For put the Anang say Eﬂizg 10T [stn]
~
For fear (v), the ifik say b a_kwhich also means butcher (v).
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BEAMPLSS FROM

21

more tiny piecc®
1 than before

SOUND ! IBIBIO Y AKAHG ' LPTK " ENGLIu.
: - Fa Y J
a ‘ata', = gixXty aga a:lza.
nam = do . nam nam
o . R F s
da = stand (v) da da,
' . S 1l (a1l)
d:)'.k = climb da:: ke o PJ :‘t(port)
3 (door)
PRSI -
fmj: noon 3#1;)9 3 '3y 26 (n)
:’ = tie (v) G ¥ e b 3\ P;t(po"«;}
b Q = receive b:) b ;) )
J es?k = beak h .
N 0bdt = hill bot
- 03 . bdt = create bt = create
do = there ' do
. 034. iten = refuse
dunp \
e« out iz uiz {ooze)
_]45. su:k = cut igto st lpach

zu: {2oo)

3 For there the Anang B&J aé,

.4. Tnstead of Le’l the Aﬂang 'md Efik use LJ

5. Instead of su.lil the #ndng say Lsuolg,l as do the Efik.



Table 5 Contd.

EX/MPLES FROM

he

SOUND IBIBIO AUNG T LFIK i ENGLIS™
u utin = sun utin l utin —
oo pul (pull)
du = 1live (v) du du du (do)
V | btsk = bdury b Yk b Uk L
ifiy = laziness if 3 19 2f
ey, = a kind 2 'nein =
=] of yam i o n n'tein b
ti:ts (6-
ais (ice)
ai bait (bite'
utai = a reptile utai ubadi tai (tie)
eit (eir
ot beit (bai~
deiy = lick dei dei (day,
eyeli = Dbush rat eyei
13 (oil’
A N boil {(beil,
Dl QkJi = novice Jkoi ISxD1 51 (o)
\ -
l 291 = drop (n)J nt) i nt i

6. For ane

-

the Bfik call it 'Bdidia- iwa'

7« For deli the Anang say
Ibibio to altermate with dei.

f.l‘ s Spelt enem the Anang say Lgenez;_‘_’ while

Uwem,’ a term also used by the
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BXAMPLES FROM "
g0UND ! IBIBILO ANAIC oI IMGLT
_ N aut (out.
L an- | C haus (hov. .
hau = guestion " hau hau haua (ho
exclamation
hovw;
giek = be tough kiet = one kiet ——
ie tie = sit tie . tie
giak = split (v} gialk giak P
i a dia = eat dia dia "
C., ifdidk= L TidiDk 1010k
(N bad {(ness) ' . "
P iy = yellow 201D Dni o
io ition = five ition =
: ' Tive s
gio = take out sio 8.0
ui . — kil = shut -
o ue,  duep = brush off duep duep
due = ol fend due A1
ua, suan- = geatter suan suan
L. m
8ua, = hate sua sua
uld duyk = throw away duwk dudx -
C aud = fall (¥) aud dud



: 54
- =
Table 5 contd, BXAMPLES FROM

SOUND TBIBIO ANANG LFIX ENGLIST
" uog ' o duop = ten dupp _
mu—hly B
iduo = container iduo iduo
e koi = fetch (v)‘ koi kcoi v

8. Moat parte of Ibibio say Ldu:pJ Tor ten. Ior twelve
nhe afik altermate between ’ duobeba and{}%uebeba!.
e v -t

e
The Ibibio invariably say Lc_lu:bibaj while the

naong say [E.dorib;T .

Since Bfik was ‘the only lucky dialeet to have had some wfitten
literature; it »rovided the bulk of.symbols uséd to reprééentldﬁ Fhe
'éhéittfhé éﬁunds discovered in all ithree dislocigs FuoLowic charus
and symbols by Jard (1933) and Welmers (1973) were used as a guioe
0 phonetic representation. Piﬂally, drawing on the v1rtue of
uniféQQﬁl gL oummar, the alphabet of the International Phonetic
Association JI.P. A.), reproducod by Gimson (1970) provided the

symbols used acrosg both Eflk - Iblblo Jﬂd English languaﬂes.
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Three symbols not found in any of the descriptions

Fige 3.1 The I,P.A. Vowel Chart (Gimson (1970} modified)

Feom (entre Bacl v

3 e e
v\Y U.
&
_ . 0
:.'
A .
. -~
i ui
/
A\ 2
) ,
a & ai |
o
W e e : so far studied have been added 3 j- &j
ag in itam (refuse dump) is pronounced in the same way as in

French [’faa Ji‘} (spelt feuillet). /a:/ can be regarded as a

phoneme in its own right, since the use of tho two variants La s /
and FJ of /a/ can produce a difference in meaning in the Ibibio
dialect. For example:

/bak/ means butcher (v), 'be early’,
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/ba:k/ means fear (v).

/jak/ (yak) means let

/jatk/ (yak) means leave (v).

/dak/ neans 'be early' (as/bak/).

/dask/ neans ‘place o container under®

It will be noted that though the tone of a vowel
deternines neaning (Ward, 1933; Ladefoyed, 1968, elmers,

- . ~
1973) = as in (a%n) = put, (stn) = refuse (v) = in the above
exanples the tones are identical and the difference in meaning
is due to a difference in vowel lensth, Just as can be found
in BEnglish /bit/vs/bist/ (bit vs be=t).

In other cascs vowel length may not ciange bagic
meaning, but may affeet groux tied memning., For examle
Eat “B{J;B ne.nsg 'open tue door'; whereas E‘.a:t us U’B
meang '‘opan the doors, Egen . eba U-] nexnsg ‘carry a pot';
[;bpan abac{] mcans ‘'carry 'some pots'e. .In yet another
case the conceptas may romain gimilar as in  gak = laughj

sa:k = gmilo.
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Thirdly there is the still shorter, more backward and
s8lightly higher form of /3J/ represented by [ :f] It lies
nidway betwcen [:b:] and [Lﬂ. Bxanples are found in
Eea:;' k] (beach), Ak Iy (noney)s This sound is
most common between Ibic.ono South and Itu~Itam districts

of the Ituh Local Governnent Area,
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Speech Tests
Speech tests were administered in order to record
how subjects pronounced English vowel souids. The idea
waa to obtain data that wounld support vredictions made
by a contrastive Analysis (CA) of 3nglish and Efik-Ibibio
vowel sounds, The Tests were administered to each subject
in three stages, and were labelled Test A, Test L‘; and
Test C,

Test A : Reacing of Sentiences:

ie The dog bit the policenan on the be.t.,
(contrast between /i/ and /[i:/).

2e He met and courted the lady for a short while, but

she has become a faithful mate ever since

(contrast between /&) Slldeﬁt( %

3« The dog is barking from the back of the Iitchen,
(contrast between /g@:/ and /CE/

Ae  Ikw) has bought a nice pot at the port

(contrast between /Q/ and /Ui/ e



Ta

Se

9.

10.

1.
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Don't pull my ball into that_pool please,
(contrast between fu/ and fus/)e
The girl's hair maintains its splendid gurlg.
(contrast between /=)/&/23:/ )
He has cut some wood to nake a cot for his baby.
(/AN va [/ )
Don't push the cart into the tennis gourt, please.
( /Q:/ ve [S:/ e
He jumped out of bed and shot at the bird without
nissing (/e/ vs [@:/ )
He had agreed to the bet, but would not honour his
pledge in the end
(eontrost betveen fe/ and A/ ).

I shall go back to class after tnis teast.

(USG ol / ?) u / )n



60

Test B : Reading of Single Yordg:

The wnderlined items from Test A were written out for
the subjects to read. More items representing marginal

positions in the syllable were added:.

1« 1%, bit me eat, bheat, Dbee
is pit ease, sced, sco
in sit cel, pcel, peca

2e cgr beg ate, mate, noy

bet eight, bait, bay
west aim, naie, ray.

3 ark, bark, tar, ant, pant
art, pork par, ack nact.

gstarlt ster

4. on pot all, port door
cot court floor
cougnt
Se pull do ooze pool  zoo

full fool



Ce

Te

Ba

9.

10,

11.

around

above

up

under

art

ark

ers

but
nut
s tunp
oat
oath
30

Imow

naintain

perforn

teacher

prosper

exrth

earm

eurl

bet

net

sten

eurth

earm

on

odd

ought
all
cirl
le~rm

bird

61
third vransfer
learmn
girl
cot
pot
hot
court
fousht

tronsfer
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- e —

can hear the Vowel

Test C s Production of Vowel Sounds
E LI, _lionophthonzs

eat, seat, see

it, sit, me

egg, sct

ant, eat

art, nark, tar o l

In —_— Te

C‘(ll; port, door - ]
pull do

Coze, pool, zo0

about, maintoin, teacher
egarth, third, transfer

up, cup

p - -

M =

cC ol ®

\SIR AV

- -

>
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02 : Diphthongs

eisht, bade, day Ie |
icc,l bite, sky ifl,'
out? house, how iL u
 }
In oil, wsoil, toy ‘Jle can hear the Vowel 3 3
oat, gzoat, go -
| o
ears, hears, Leer ; 3
heirs, becrs, bear 4 ?
poor
U

Subjects who took part in the testg:

One hundred and fifty pupils from Prinaries Four,
Pive and 3ix tool part. Five schools -rerc rendomly
gselected to represent tl.e ten schools i the distriet unider
study. Pupils in Priusartés one to Tiurec were left out
because it was felt though the Cross River State Government
hnd male inglish both & subject cnd medium of instruction
in all classes of the Priuary School, thosec pupilg) control

of English wag not adequaie for them to cope with the



64
‘long! senvences found in the test., In ecch of the classes
irvolved, pupils' namee were written oul, nwabers egsigned wnd
sﬁmples drawm uaging Tables of Random Numberé. Tﬂis sampling
exercise was done immediately before each batch from a class
was taken out for the tests The same method of sampling
was.repeated in the Post Primary institutions. Iach bateh
had to be finished with in a school day, so ag to avoid
cases of selected pupils being absont vhen they had to be
scen the next day, | | |
qums One tu Five pupils in the two Secondary schoolg
and one Teacherﬁ; Collere in the iistrict vere algo involved.
But here subjects wer:zs selected at random “rom cinss to
class, ten stuLienta from ecch clasg., 1The clasdes varied
iﬁ Eizélfrom Colleze to Collegme, and even within each
College itoelf; so the repregentative percentaze was not
uniform throuvghout the Colleges used in the study.
:'Some.teachers of variaﬁs grades and helonging to

various digpciplines were also requesied to take part in
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the test. They included:

() FRFifteen Grade ™o texchers in the Primary
3chools selected,

{(b) Five Grade One Teachers in both Frimary and
Post Primary Schools.

(¢) 8Sixteen H.C.3. Teachers of Geography,
liathenaties, Physics, Chenistry, Physical and
llealth Education, Biology, Hdistory, Pible
Knoulodgc; nglish Lanpuage and ILiterature
in Inglish in the Post Primary Schoels selected for
use,

(d) Fourtecen gr.duntes in the disciplines listed
inder (e) above.

Ldninistration of the Tects

The tects were conduected in = room previously arronzed
in every institution to be used. The subjects were called
in one at a time. Jach subject was then asked to read the
sentences throvgh once, ‘hen it cune to the words, each

set was reac firast downwards, th@l‘across. For exanple,
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in the first set the reading was done as follows:

First Reading Sccond Reading

it, sit, ne e::.t; seat, see

ill, pit eal, poat; pea
b bit beat, bee W

Third Reading

-
it eat
git zect
me sec
pit peat
bit beat
be bee
i1l cal,

Pinally, the vowel sounds were to be identified in

the context of reading frcies as in the fellowing examples:

o J1t, 8it axad e T ¥
L
In eat, scct and see We cczii hear the vowel !

|
: £
{ eizht, bait and day &

-
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And the subjects were to read:

(a) In it, and me we can hear the vowel /i/.
(b) In eat, seat and see we can hear the vowel /;:/.
(¢) In eight, bait =and day we can hear the vowel /ei/,
The pupils in the Primary and Junior Post Primary classes
were sometimes assisted by the researcher, who read the first
line or first set of items to the subjects as an example for
them to follow, Each subject's reading was tape-recorded for
subsequent analysis,

Analysis of Test Results:

The Tests had been desirned to find out how the subjects
could pronounce Inglish vowel sounds - monophthongs and
diphthongs -~ appe:ring initially, medially and finally in the
syllable., The tables that follow indicate the percentage of
subjects in each category who got the sounds in different

positions write, and those who got them wrong.



Table £

Speech Tests (Mon

Categories of Subjects & Their Perform:

Ce

” Primary | Sec.och.] T. C. |Gds 1, I1 [0.C.B. + Deg.[N.C.&,
ested 150 100 50 20 Not Eng. 15 |Deg.Bng -
% % % %t ot Bl % % % 1 % %
i R| w{ Rl wl{rl|w| R W R W R
{ o f100 { 20 | 8o |25 |75 | 40 | 60 45 55 | 60 |40
i:)‘ M 0 J100 | 30 | 70 |40 |60 | 65 35 60 40 90 |10
i F 2198|601 40 |80 |20 | 90 10 70 30 98
" In 76 | 24 | 80 | 20 |86 |14 | 90 10 aC 10 98 ;
i i M 78 | 22 | 85 | 15 |83 |17 | 85 15 92 8 |100 | ©
\ P g82 | 18| 83| 17 |90 |10 | 92 8 98 2 _J1oo | o
In 83 17 90 10 |89 |11 N 9 94 6 96 4
e M |86 | 14 ] 96 4 l100] o | 98 2 100 o lioo | ¢
=sf{In | oo} 49 |16/ea |35 |65 | 37 | 63 | 70|70
G54 M 5 | 95 7193 ] 10]90 | 30 70 %5 65 85 |1¢
In 2 198 |16 | 84 | 14|86 | 20 80 25 75 68 |32
C}:;S M 6 | 94 | 12 | 88 | 30|70 | 40 60 48 52 78 |22
| 7 4 | 96 | 18 | B2 | 36l64 | 25 | 75 35 65 | 60 110
In 8192 )20 e | 18le2]2s |75 40 606 | 72 :
::g M 6 | 94} 24| 76 | 40|60 | 32 68 45 55 67 |33
F 17183513 | 701 45]55 | 50 50 60 40 85 |i5
¢ In 65 | 35 78 | 22 | 82|18 | 87 13 91 9 9% 1 5
DAm |s7)as |72 28] 76lea &8 [12 | 93 7 |92l
A iIn 0 {100 2198 ] 11l89 | 13 87 15 85 45 |55
" Am | o100l 6} 94l 6}9a [ 20 | 0 21 79 | 65 }720
In = Initial Position.
R Corradt Production,

i

Trong Productione.



Speech Tests (Monophthongs)
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Anglysis of Results

Categories of Subjects & Their Performance

Primary [Sec. Sch,[ T, C. s I, II [N.C.5. 1 Deg.|N.C.E.

Tested 150 100 50 20 Hot ®ng, 15  |Deg.15:
——— %) %) %} %} % % | % % 5o % | %
R wi R wl| Rlw] R W R i R | W
{In| 11 | 89| 21 [ 79 | 18} 82| 26 | 74 | 30 0 |73 |27
u:% M 5109545 )55 | 60] 40| 50 | 50 } 70 30 | 80 |20
v Fl 10 | 90 | 40 | 60 | 69| 31| 55 | 45 75 25 | 82 |18
f M| 54 | 46 | 77 | 23 | 16 24| T4 26 | 83 17 [ 91 |9
u ; P| 60 | 40 | 8 | 13 | 90| 10| 92 8 | 9% 7 |98 1|2
Inj 4|96 |16 | 84 | 30] 701 35 | 65 | 30 70 | T |29
¢ Ml o100 f 10§ 90 ) 6] 94 15 85 | 26 74 | 52 148
- F| 10 | 90 | 40 | 60 | 55] 45| 65 35 50 54 80 |20
_ {In{ 12|88 |41 |59 |43/ 57| 65| 35 | 50 50 | T4 |26
() M| 81 92 | 40 | 6C | 60| 40| 172 28 81 19 70 130
’ Fl| 6| 94 | 46 | 54 | 38| 62| 15 25 | 170 30 )91 1¢

In = Initial Position

M = Medipl @ositicn,- .
Pigures next to Category names indicate the number of
subjects in those categories.
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Table J

TEST ANATYSIS :
Categories of Subijects & Their Performance

DIPHTHONGS

" q Primary |Sec.dch. 2. C, Gds I, II [NCE + Deg. NCE )e s
eate 150 t00 50 20 Non Eng 15 | BEng. 1~
Sound |R% W% [R% W% IRPBWH] R%H } WHR IR % W% IR % 14
‘In| 6] 94 28] 72 {40 [60 | 45 | 55 5% a7 | 13 |27
ed f Mt 892 25} 75 |42 (58 | 51 49 56 44 | 75 125
Fl 9tor | 32| 68152 {48 | 50 | 50 52 48 | 87 |17
In | 60 | 40 | 85] 15 {91 | 9 | 89 | 11 92 8 100 | C
ai.R M| 78| 22 90} 10 194 | 6 | 96 4 67 13 95 | 5
F|las |12 921 8 {92 | 8 | 9 9 96 4 19713
In | 52 | 48 | 711 29 (68 (32 | 76 | 24 83 17 [92 [©
Sty M 59 | 4 711 29 {76 {24 | 18 | 22 a5 15 1 95 | &
Fle213{ &7 135 {90 {10 | 88 | 12 87 13 |91 {9
In | 70 { 30 | 80| 20 [78 {22 | 84 16 a6 14 91 | 9
au ) M| 73 | 27 791 21 |86 |14 | 90 10 88 12 93 | 7
F'177 1 23 891 11 {92 | 8 | 96 4 87 13 1100 | O |
fIn | 0 [100 12| 88 |28 |72 | 35 | 65 43 57 1§ 51 (49
AWH | o [100 71 93 |30 |70 | 37 | 63 5% 47 | 67 |32
(P 21 98 19| 81 {42 |58 | 58 | 42 68 32 | 83 (1
- In 3 1 97 111 89 | 7 193 | 14 86 42 58 70 !
‘a) M| 31{97| 17| 8% |20 |80 | 16 | 84 48 52 | 61 |7
[# | 71935 | 2179 |ao f60 {37 |63 | 49 | 51 | 72 |7
- o |100 61 94 | 5 197 | 10 | %0 30 7 | 41 °
Eaﬁ? 2| 98| 16{84 |4 96|12 |8 | 26 | T4 |51 |ac
F| 9| 9 10} 90 |15 |55 | 32 68 35 65 | 46 5"
| M 0 100 10! 90 |16 |84 | 13 87 3 69 50 IS¢
WO\ % | 298| 17| es|iafas|as {76 | 30 | 70 |65 I
== - = = s cheranamedare ot

Correct Production.
Wrong Production,
Initial Position.

Medial Position.

PFinal FPosition,




At the frimary level therelﬁﬁs'generally gome progrosdion in
performance from Primary Four to Primary Six, though there ware
variations from scheool to school, However, aince the cogcern of
thé.étﬁdﬁ wﬁs.ﬁot to improve the level of Inglish in particular
gchools in the district, ?esults from all the primary schools used
were brought together and the analysis of peffofmﬁﬁce.oh'éadﬂJ

vowel carried out ps follows:

Sound Percentage of subjects Percentages of
Tested who got it correct Subjects who got
it wrong
Initial Q . 100
i: Med igl 1 0 ’ o 100
Final 2 98

A full analysis of those results.caﬁ 59 seen in Tables.:z_ﬁ_
and._ji__ above, where there i3 some progression from the -
Primary SQhool performance to performance by graduates in English.

-Iﬁ Tests.i and B, apart from the difficulties observed in

the production of some sounds in different sylliabic positions,
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there was also confusion between some sounds., At the Primary
level, and even beyond, no distinction was made between the
following pairs of sounds:

Jio, 0 fide i 1000010,/

/ e g AN /. The sounds /#l:/ and /(E / were
replaced by / C:L Fe / 2\ / was replaced by / a / or /e /,
depending on the enviromment, So maintain was generally
pronounced /menten/; . teacher as /ti:tja ifa
/# / would be either /e/ or /J/. Some subjects in the primary
schools pronounced but as /bet/, while others said /bJt/. Cut
and hut were pronounced /kQt/ =mnd /hdt/ respectively, In
their initial ond final positions, the sounds /i, e, o u/ caused
relatively little trouble possibly because they also occured
gyllable-finally in the subjects' NL as in riij— come;[sj:

look (v): Lda_j = marry; Ed:l = live (v); and word -

N & e ~ -’ -_: 7
initially as in EtaJ = threc;LebeT = hhasband; L..J ké’:

Y —

-~y
fence (n); a.ndLl_j 'L -t_n_] = sun, The most difficult vowels at

this level were//\' 'c‘)"' Cl.'. | (E , which are completely
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absent from subjects' NI, and for ‘which they made substitutionn
as stated above.
The diphthong::{"'a ,f'a M 7, 7 U/ presented a lot
of problems. For example, in their initial positions /E)Ltffz_ V4
could not be got right, in spite of assistance by the researcher,

The way thosc diphthongs wore proaounced can b swmarised as

followgi~
Table § : __Performance Errorsg
Given Pronounced
WORD SOUND - WORD SOUND
7, O. I.P.A. | /Phonene/ *. O, y 5 -y /Phonene/
eight eit el } in eight et ‘ In
bade beid IM bade bed e ) M
day dedi ¥ day de {p
oat 2ut { In oat ot In
goat g 2ut au% M goat got 0 M
&0 gau F g0 £0 F
heirs ,‘;‘D 2 l In heirs (hles e i/In
hears be. L i")’ M bears bies ie + M
bear D’L?ﬁ t F bear bie \ F
ears iz% In ears iep « In
hears hicz ie 1\ M hears hies ie Jl M
beer bi 3 F beer bie F
gourd gu3d | u a_g M gourd gald (ud 1 M
poor m e 8 poor D " F
m&l‘ o
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L]
There was relatively little difficulty with /d_} »  au,
1
:)} / , e€specially wherc they occured syllable - or word -

finally. This could be due to the presence of those sounds

VR B S
word - finally in the subjects' NL, as in utaiJ = peptile;
” RS
[r{t Y | = a dot or drop; ha.u] = a surprise exclamation,

with a questioning tune., Even the percentage success in
pro@ucing those sounds was pretty high, ranging between 58%
and 78% at the Primary school level,

Other cases of erroneous substitution, by as few as 15
pupils, were those of /a/ for /au/ as in /rand/ for / Y(lu nff/
(round); and / 0 :/ for /Q i/ as in / Qi L / for /Qil/ (0il).

In Test C where gome extraconscious effort wos required,
the following deviationz could he observed:-

(a)} Confusion between /i/ and /a‘ </
fal ext IO+ #
/e/ and /ei/ __ particularly where

they occurred syllable - initially and - medially.
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(b) Substitution of / J/ or /fe/ for //\/[; [af for /’aij /
and /a:/; [af or fe [/ for /& /i /0 for /QU/;
/i e/ tor /i®/; /[e/ tor [§ &/ and fa/ for fap/ -
in all their syllable positions.
At the Post Primary level The Teachers! College Students
performed generally better than their Secondary School

Counterparts (see Tables 7 3 g ). T. C. Students

were able to distinguish between those vowels that were long
and tense on the one hand and others that were short and lax
on the other hand, especially /l.: / and /} /i /Q:/ and /O
Byt both at the T,C, and at the Secondary Schools there was
difficulty with both the long and the short versions of the
Sehwa - /€i!/ and / ¢}/, especially where they occurred
syllable - medially,

The following problems observed at the Primary Level
were repeated at the Post Primary:
(a) Confusion between /e/ and /eil/.

(b) Virtually all deviant substitutions found in (b) for

Primary School pupils,
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Post - Primary Students (and some teachers) were asked

to repeat some sets of expressions that contained sounds

common to Efik . Ibibio and English:-

Table 9. : Sounds Common to NL & T,L, Systems
Efik - Ibibio English
Phonetic Orthographic Phonetic Orthographic
Representation| Representation |[Representation |Representation
- c' -~ ’\ ;
11-%\‘. ¥ ed“,ﬁ sin edinm si:n seen
(cause rain to
fall) gcene
™ "l
Lsi:n Uk_}’b‘j sin ukik
{share out wine]
5 - ;s - -
E.L\‘)tl“ ub_ﬂi] sin ubJk Jin 3in

(lend a hand)

Most subjects tended to
replace the lax (L ) by the
still shorterLglj found in
their dialect.

e

L?e%'\

3'

dei
(lick)

dei

day




Tablc 9 contd,

i}

Efik - Ibibio Pnglish
Phonetic Orthegraphic Phonetic Orthographic
Representation |Representalion |Representation |Representation
AR OSERY adk
(climb, mount
- A - \
| @ SR/ a . d: door
Marry! (said
sarcastically) o N -
[d:) J dYk
(dig) dak dock
th Yk d5: k Kpok dDk
op and moun
(h d t)
6. [S'L; s k afunr Suk afar)
' (cut afﬂJ into pu : 1 pool
smaller pieces
than before) |
~ |
e [d u du i
(Live (v) du do
8 ‘ enem
- i 1=
3”9!?1 I (2 kind of yam) ) ' neim a name
| l N teim an aim
i




8 ;J1? :.
The ides waé to make fhe.subjeéfs QWare of The
gimilgrities between the sounds in their NL and those
.in the TL Syﬁtems. Some sounds that they had found
difficult to produce could,aiﬁ fhe ébﬁrse.ﬁf such |
repetition, be produced easily. For example, four
'.Forﬁ:é pupiis wére.able to féad Scene, a name, gn aing i;i _
dooxr and day phonctically well, | | o
At thls p01nt it is lntereatlng to mention a drama
that occurred at the St-ndard Bank, Uyo, on Thursday,
December 21, 1978, A customer had come to withdraw
¥80,00 from his Sav1ngs Account While conpleting the
| withdrawal form on the customer's ‘behalf, the Cashier
.u.heard' Ee’ : tq instead of E‘i‘tg_ J , and filled in
ﬁ30 00 for the poor man. After all due proceesing the_:“
ashier presented the ¥30,00 to tae ;ustomer, who felt
shocked and disappointed, There was a row, and the
Manager's attention was attracted to the COunter._ A‘T

compromise wos reached.by.the Manager, who insbtructed the
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Cashier to process a withdrawal form for another H50.00,
This illustrates the confusion among most of these people
between /e/ and /ei/, between /j?: / ard /e/, and
between /t/ snd /Ea/.

The performance of four Grade One and eleven Grade
Two Teachers was generally of the same quality as that of
T. C. students., The sounds that presented most difficulty
were/A, a, a.'! C?, O » /in their medial
as well as marginal positions, [/ ;/ was difficult to
pronounce medially,

Holders of the N. C, E, with English as one of the
major subjects, together with holders of degrees in BEnglish
or in Education with English as a teaching subject, these
tended to have some advantage over their counterparts in
the other disciplines. There was also generally better
quality production among graduates in the Arts than among
those in the Sciences. Even among graduates in Inglish,

it was observed that those who performed best were those



who taﬁght Langaagé ih.fhéiflfespéééiﬁé schools. For example,

two of them could, unassisted, speak w:.’ch a clear distinction
between //\/ and /a/, between /&) : / amd /e/ and be‘cweén the
tense and the lax var:l.ants of the front / [ /, the central /&/ and
the back /u/ - a distinetion that cculd not be made by most

K.

gra.dua'tes who taught L:Lterature, not %o mentlon ‘bhose gi‘aduates
in ‘l:he other dlsciplines.
Moreover, with very few exceptions, /ou/ was stJ.ll used in

"che place of /=3U/; for example, [gouJ was hea.rd more

frequently than I g au:( .



nggter Four

ANALYSIS OF DATA:
NTRASTIV SIS
Since this contrastive study is meant to predict errors
likely to be made by Bfik - Ibibio speakers learning to use

English vowels, it will be necessary to use the English vowel
gystem as the starting point, and to find out the degree of
differences that exist between the NL and the TL systems.

The analysis will be carriel out in three major phases: the
taxonomic phase, the typological phase, and the hierarchical
phase.

4.1, The Taxonomic CA. In th*s phase the aim is to list

out the twelve English monop: ‘'ongal vowels and the eight
diphthongs, together with thei» possible allophones, and then
compare them with corresponding elements in Efik -~ Ibibilo.
Composite charts comprising the monophthongal and

diphthongal systems of both TL and NL will be very helpful

81
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here, together with Vepm diagrams that illustrate areas of

intersection between the two gystems,

Taking the pure vowels (monophthongs) first, let us

compare them across -'H"\P_

-

Fig, 4.1. NL & TL MONOPHTHONGAL VOWELS
High | Front Cnetre Back a
* \ '\:‘ | it ’LS U: U
- @/ u
Mid-high 2 Q) o 8

Mid-Low 3% i’

Low 4 &'

Fi{,’.lx. 2.,;[NT__E§_SECTIOI§ OF NL & TT, MONOPHTHONGAL VOWEL

o
SYS

TEMS

- g
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two systems in terms of articulatory features, phonemic
versus phonetic status, and privilege of occurence
(Briere, 1969).

L]
/Lt /.

In both English and Efik - Ibibio, /( : / is the
highest front vowel, It is unrounded but tense, though more
tense in English than in Efik - Ibibio. For example, the

' e h' ‘ \’-'—'"
/& / inLP LA VN | (peak) is more tense than the one in

-

[f . I l_:j fik _—.((Op) press) F
In English it is a phoneme distinet from / ¢/, for

— 1 . |
example, which occurs in LPHL.&J (pick), lost writers on
the phonology of Efik - Ibibio tend to ignore the existence
of / (_ / in the language's vowel system, Possibly led by
ppelling conventions, they have, as will be seen later,

i .
come to regard [‘jand [-(;J as allophones of r(, -[ . But

if we forget about spelling conventions for the mean time,

]
it can be shown that /(: / and [/ [ / are different phonemes

in Efik - Ibibio, as well as in English. The same combination
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of letters (fik) will produce two distinct expressions
\ /
depending on the vowel used, So /f : k/ means (op) press,
.
whereas /fik/ means fomenﬁ1 This same phenomenon of same
gpelling but different pronunciations and meanings is also
»
found in such English words as bow, pronounced / bﬁg/
(a weapon) and /b(j_u / ( to bend the body); minute
1
pronounced /'minit/ *%5 hour or =gg degree , and}/ﬁaiﬁju:t/
(very tiny).

/f:!/ occurs initially, medially and finally in English,
as m/;:gt, ul/ (eat, ease); /si:t, si:d/ (se t, seed);
and./si:/' (see, sea)., In final positions or when followed
by voiced consonants, /[ : / tends to be longer than when
it is followed by voiceless consonants (Abercrombie, 1964;
Gimson, 1964), The sound occurs initially (in very restricted
use) and medially in Efik - Ibibio, but not finally.

L. P et
Examples are , Cé_in (yes); Tnsi:p J (nsip = pith from
-

palm frond),



85
/ L/

This is also front-high, though not as high as /(. /.
It is lax and short. In English it is a phoneme, with
variants that reflect its position in the syllable, In
Efik - Ibibio it is also a phoneme, and has allophones | [ )
and [i) .

In English /(:/ occurs syllable - initially, medially
and finally as in/it, 1z] (it, 1s); lfit, fil/(fit, £i1l) -
/mi/ (me). In ifik - Ibibio /t:/ oceurs word-initially and

- —-—

syllable finally as :Ln[_l: MQ;Pove (n) and rm{_] = here .

In closed syllables the sound shortens to zij as in
[6 L\% put Ei kj ~ foment .
/e/.
For /e/ the front of the tongue is raised between the
mid-high and mid-low pogitions, with the lips loosely
gpread and slightly wider than for /i/. The tongue may

have more tension than in the case of /g /, especially in
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English, the rims making a light contact with the upper molars,
It has the status of a phoneme in both TL and NL systems.
Welmers (1973) has identified a variant [i_j in the Efik dialect.

In English /e/ occurs syllable - initially and medially,
as in [eg’(egg /set, sed/ (set, said). In the final position
/e/ is always replaced by the Echwa/a/ . In Efik-Ibibio /e/
occurs medially and finally in the syllable, as in [m én:[
(= swallow(v) ) and[SéJ (= look (v) ). It also occurs
word-initially as in-[é. bé] (= husband).

The Ibibio dialect has a lengbthened varc’on /e:/ which is
grammatically significant, Transitive verbs with medial /e/

take singular objects, whereas they take plural objects when

- < ! P
this medial vowel lengthens to /e:/ - eg.[é)e n d-blg;meana
— ’ - ’, =
'carry a pot':Lbezn ;Lb;‘{_f)J means 'carry some pots’',

In some expressions, the leng* .~ ~~, which ozcurs in open

’
syllables, is accompanied by a change of pitch, as in{b e EJ

(= pass v L‘Fe eJ (= fly v ).




/anl o

For this sound the mouth is slightly more open than for
/e/; the front of the tongue is raised just below the mid-high
position, with the side rims making a very slight contact with
the back yupper molars. The lips are neutrally open, There is
considerable constriction in the pharynx, the tongue rather more
tense than for /Je/, thus producing a quality nearer to the third
cardinal vowel[ £ Jthan to the fourtn - [ | .

It is a phoneme, with slight variations in length according
to position in the syllable.

/Ciz.' occurs syllable - initially and medially
(but not finally), as in /(42 kt’ &n‘t ) (act, ant); and
in/b& k) bng/(back, bag). In each pair, the first

ljé{ij] is shorter than the second, the former followed by a
fortis, the latter by a lenis consonant,

The closest Efik-Ibibio vowel to the English /@ is /a/.
For the production of /a/, the front of the tongue assumes
its lowest position in the mouth, with the tension for /’éif;/

relaxed. The constriction in the pharynx is also removed, 80
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there is a fully wide and open quality, just like the fourth
cardinal vowel /a/., There are two versions : /d:, a /,
which have been shown to represent two different phonemes.
/&/ occurs syllable - medially and finally as in[n(inﬂ (do)
and O’ij (stand {v) ). It also occurs word-initially

as in [a‘:j aj(aya = sleeping mat). /C‘l ¢/ ocecurs

medially with both semantic and syntactic significance., For

~ ‘ — 5 ::' . ku—
example, Eb& {J means butcher (v), whereas| 2 Jmea:ns

fear (v);[t(}_{' (-\CQ(\ I"J Jmeans 'open the door', and
Cta_"t (_\SL’JO‘T means 'open the doors', There is also a

change of pitch which accompanies the long variant in final
. o T A —

positions as in El(&_a:,\(: go) and Ll‘f a,a(J (= 1lie down).

The Efik « Ibibio speaker is likely to substitute/&lfm
/a?/, , especially ininifial positdons, &° has been borne out
by the speech tests whose results have been analysed in the
previous chapter, TFor example, even very highly educated
subjects said [c?L!{ Jand [a_ n‘{_j for act and ant

regpectively. The sound in medial positions is not likely to



prove any easier either, 8’?

/ €): /
“ This normally long vowel is articulated

with a considerable seperation of the jaws and the lips
neutrally open. A part of the tongue between the centre and the
back is in the fully low position, no contact being made between
the rims of the tongue and the upper molars. The guality is
somewhat nearer to the cardinal /a:/ than to I a} . The
shortening effect of closing fortis consonants is less marked
in /C’ "/ than in other vowels.

It is a phoneme distinct from /% / , for example, as in

[PFot] «  [ga:t]

(pat (part) and
Dﬂ& dj o Eh a:d j
(had) (hard).

/Q : / occupies all three positions in the syllable,
G /u "/(} MC]& 5 ‘E’ G"/(ark, mark, tar).
This sound is also abgent in Efik-Ipibio, and the tendency

is to substitute for it the nearest vowel in the NL, which is
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also /C]., sy a8 was actually done during the speech tests, in

which hard and had were both pronounced //" ;,L d/,
/ 2/

A relatively long vowel, /3:/ is articulated with
medium lip~rounding and some degree of tenseness. The back of
the tongue is raised between the mid-high and mid-low positions,
no contact being felt between the tongue and the upper molars.
Ite quality therefore lies between cardinals [ O fana  /o/.

It is a phoneme distinct from};;/, for example. In
English it contrasts with ,3’ as in port and pot. In
Efik-Ibibio the contrast is both semantic and syntactic, so

| =3
that we have [J QL{J ('j :)k)which means swell, uvsually
with reference to a particular apot; whereas .j,' L{] (‘I)‘()
means two things: (a) gwell, in more than one place;
(b) ‘'cut into tiny pieces’.
In English / 3 ,/ occurs in all syllable positions as

in [3:;] (a11); [p.‘);f, PD:U \porhy I’a“lh[d.)-'j

(door) -~ with the usual slight shortening before fortis consonants.
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1
In English /_')./13 not followed by /D / ag it is in
~
Efik-Tbibio =~ [bg._fﬂ ( b)?_’, = shout (v ) .

In Efik - Ipibio the most usual position for/Q "Iis in
closed syllables., The final position seems to be restricted
to situations in which the speaker is sarcastically telling
the other person to carry out what the latter has perversely
decided to do.

'\ ]
[:ki :) ;:J means 'marry!' (as you have so decided);
-~

[.&- D :J means 'plant!' (as you have so decided), In both
cases the tone carries a note of warning to the ligtener
regarding possible unpleasant consegquences,

7 X/

This usually short vowel is articulated with wide open
jaws and slight, open lip-rounding without tenseness. The
back of the tongue is in the fully low (open) position, no
contact made between the tongue and the upper molars., Its
quality is that of the cardinal/O, .

It is a phoneme distinet from / 3;,, for example, in both

English and Efik - Ibibio.
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In English it occurs syllable - initially and medially -
e.8. [3 n) k O:‘](on, cot); but not finally. In Efik - Ibibio
it occurs gyllable - medially and finally, and word-initially
we - s ' b -~
as inL:)l(pJ) bOP) 9 | meaning bone, tie (v), and

receive respectively. The Ibibio dislect has a still shorter

variant L ‘:'j J in some closed asyllables like Cak‘-‘ kJ

-

(okuk = money) and this[ ,JJ lies midway between [{,Jand[wj .
T

This usually long sound is a back high vowel, but the

tongue raising is relaxed from the highest position and 1is
somewhat advanced from the true back, Its relationahip with
.‘ [ 4

/u/ (see later) is similar to that between /C;/-md /i f g
the articulation of / u:/ being more tense than that of /U/
though no firm contact is felt between the tongue and the upper
molars, The 1lips are closely rounded,

It is a phoneme distinct from /u/a:s can be seen in

/pu:l/ and/ pu.lf (Pool and pull). Writers on the phonology
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of Efik - Ibibio regard CU ’as an allophone of. /u/, the other
allophones being [U U—[ But it has a gramnatical
significance in the sense that En ¥ | l‘(Jme:ma push, with a
plural object, whereas /muk/ takes a singulaer object.
In English /U '!/ occupies all syllable positions as in
/ u:z; , pu:l, zu: / (coze, pool, zoo), In Efik-Ipibio
it oco;urs only word-medially as in su’kj

(Suk = cut into smaller pieces than before).

/ 4/

This is a usually short vowel pronounced with a part of
the tongue nearer to centre than to back raised just above the
mid-high position. It has therefore, a symetrical back
relationship with the front vowel /i/- The tongue is lax
compared with the tense pogition for /u: / , and there is no
firm contact between the tongue and the upper molars. The

lips are closely but loosely rounded.
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It has the status of a phoneme in English, and in
Efik-Ipbibio there are two variants : Eu} UJ
In English /u/ occurs medially and finally in the syllable,
but neither initially nor before /JJ) . The shortening effect
of fortis consonants following vowels is particularly felt here;
so we have IPHUt,' ‘D\U{J for put and pull, the former
shorter than the latter.
In Efik - Ibibio it occurs word- initially, in olosec}_
syllables and syllable - finall [ t ‘ > j
y, as inj &\ lt'] )Unforgy,g
put (with plural objects as well asLl_)u hJ) and |IVe(v)

regpectively, The still shortened variantLUJia most frequently

heard medially and occasionally finally as in fbul‘(_)(buk-. burry

-['- {‘ UJ (ifu = laziness).
/ &/

This is a central vowel with neutral lip-position, having

in non-final positions a tongue raising between mid-low and

- G,
mid-high, as inLa ‘awl {at'j]alone, fatigue). In the
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vicinity of the velar consonants /k, g, /, the tongue may

] ! -
b lightl aised and retracted -~ e, .[z dj
e slightly more raised and re rac‘e’ €. Q:’] agau
(long ago). In final positions -l m/"aa’ mo:S‘t 3; d)LfU

(mother, master, docter) - the vowel is articulated either in
the mid-low central position or in the lowest region of the
central area.

This vowel is a phoneme distinct from/e, O, /\/ for
example, a distinction which most speakers of BEfik-Ibibio cannot
appreciate either in their receptive or in their productive
ugse of English.

In English /QEV occurs inall three posiﬁions in'the
syllable, as in /an , E)Y/an, of);/m afjfﬁ_’fn, ma,unf 7/ A
(maintain, mountain); and /'m C’ : S{ 3/(master).

In Efik-Ibibio, especially in the Ibibio dialect, the
géchwa tends to replace most vowels word-initially, the only

o\ >

position in which it was recorded - e.g.Zén en?J(enem = a
. N F ™ -
kind of yam):[@ka_ U k QJ (C-l kCZ «“ .‘e?-: where are

you going?).
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It was careful listening that led to the discovery of
this scund in the Ipibio dialect, even if its use was more
restricted than that of the other vowelsa. As was reported in
the previous chapter,/subj ects were made to say ’:@ ne,ﬁ;’?j_n
imitation of Z:é l) e mj , the only difference lying in the
tones and in the vowels of the second syllables of the two
expresasions, It can be said that the apparent absence of t his
gound from the NL has led to the age -~ long problem with the
Schwa, leading to awkward substitutions in an attempt to use
the sound, For example, magintain is pron*mncedmer\te n_i
teacher is pronounced r{, {g (‘-L] and condition becomes
C'/ \)“d rl Jfﬁ The sound substituted for /2/ will

depend on the environment.

=)
/ &/
Like /2 /, this sound is articulated with the centre of

the tongue raised between mid-high and mid-low, no firm contact

being made between the tongue and the upper molars; the 1ips
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are neutrally spread, The quality is removed from all
peripheral cardinal vowel values, It has the same quality as
/a/, except that even in its reduced form it is still longer
than /a/, so that the second vowel in[‘FJ W dj(foreword)
is longer than the corresponding second vowel in r {3 w/ ad,/
(forward). It can be reduced to /@) / where it is not associated
with any stress accent, e.g. in were we can have / Wa '/
accented, and /W &/ unaccented.

/ae7 occurs in all three syllable positions in English,

. V\r =

w [2:0.0 4. 4 rns Jga;'__lror carth, thind,
transfer (v) respectively., It does not occur before /9 / .

This sound is completely absent from the Efik-Ibibio vowel
system, and Efik - Ibibio speakers tend to substitute for it

the vowels /e, a, [):/, so that third, and ggrth will be

pronouncedl-ged}.n Le Gj transfer and further will be
pronounced as[t‘(d_nS.(&l and ]-“ o ¥ &jespectively.

Reference is made here to the bank episode reported in the

previous chapter, an awkward drama that resulted from faulty
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PO
perception with regard to /a:/ and /5 /,/ b
VAN

This sound is articulated with the jaws apart; lips
neutrally open; centre of the tongue raised just above the
lowest position; no contact made between the tongue and the
upper molars. Its acoustic quality is that of a centralized
and slightly raised cardinal/d(/.

It has the status of a phoneme distinct from / O/, for
example.

It ocecurs gyllable-initially and medially, as :i.n[A P’ {(/\P-j
(up, cup); but not finally.

This is another vowel that is absent from the Efik-Ibibio
system, The nearest sound that will likely take its place is
/0/, as Efik-Ipibio speakers tend to say[:) ) /{Jgfor up
and cup. There is in most cases confusion between the words

hot and hut; cot and cut; dog and dug -~ to mention a fTew

— e— —

examples. The pronunciation has been observed as follows ;'
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L"]:jt " kai, d)gJ— one rendering for the corresponding

pair of items,

The diagram at the beginning of this chapter (Fig. 4.1)
has been drawn to bring together the monopthongal vowels in
the NL and TL systems in terms of articulation. The following

chart (Table 10 ) is meant to summarize those sounds in terms

of privilege of occurence in the syllable or word.

Table 10 Positional Occurence of Vowel Sounds
EFIK - IBIBIO ENGLISH
Vowel Initial Medial Final |Initialf{ledial | Final
L 3 t: N nsi:p t:% si:t gi:
(yes) (pith) (eat) | (seat) |sea, sea)
' ima di it sit mi
L 4
(Love v ) (come) (it) (sit) (me) |
N
't stn ‘ :
(put)
e ‘ebe men 8é eg set !
(husband) |(swallow) |(look) | (egg) { (set)
1 v v ! :




Table 10 contd.

100

EFIX - IBIBIO ENGLISH
Vowel Initial Med ial Pinal tInitial{Medial Final
e: bg :n . ”
J (carry + bee
pl. object) (Pass)
-
, ant [kt
‘ Ei:; (ant) | (cat) |
dia  |nam | da
, 81/ {(aya = mat) (do) (stand)
' v
2 ba:x 1k
‘C ' (fear v )| (go)
(:) . a't - na‘k’ ta:
' (art) |(mark) | (tar)
5. di:k |do: | o:L|pa:t|da:
; (elimb) (marryd](all) (port) | (door)
e - I -
9 2k b:‘:l:m Lo | 3m | kat
(fence) (tie v )|(rece~ (on) cot
: ive)
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EFIK - IBIBIO BuGLISH
VOWEL { Initial Med ial Pinal {InitialfMedial {Final
N\ -
0 Okon St;p do
(Okon) (disappear) |there)
7 P - 7 -. ’
WLeen | Atce
@ (refuse) pit-latrine
(dump)
rd
U: Su oy u:z pu:l Zu:
cut ‘Ooze) (Pool) {{Zoo)
Smallexr
U frt4n bun au Pul au |
(Sun) (put + (1ive ) (pull) (o)
(P1. Ob.) v)
& l ¥ v
i f bok |2by
'
(bury) (Cray-
fish)
2 2 m n {mJn't-| ma:sty
kind of an(a ein {,
a ( ;am) ( ( ) (naint-| (master
ain)
. -~ tr 42 n-
N 2 i 9 Ba'd 1 El‘ z
2 ’ ' ‘1(third) | (transfer)
(Ga.rth) v
A AP !’mﬂ
(up) | cup ‘
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As could be seen from the Venn diagram for monophthongs,
the area of intersection represented the majority of elements -
66.7% Bnglish, 53,3% Efik - Ibibio -~ from the two systems,
But the diphthongs ghow a greater diversity : 50% of English
diphthongs and 30.8% of LEfik .~ Ibibio diphthongs found in the
overlapping zone. For the construction of the Venn diagramms,
the radii for the two circles are calculated as follows:-

Efik - Ibibio :

No. of Elements = 13
Required Area = 13 em?
ry = \JIEE;*' TN 2 cm,
A
English:
No. of Elements = 8
Required Area = 8 cm®
I‘2:|‘r Lrwe— 1.8 om.
i
r

|r1 2 = 1.8 ecm also,
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Plg, 4,% NL & TL DIPHTHONGS IN VENN DIAGRAMS

FPor the most part, the two systems have two different
dichotomic patterns: the TL system divides into closing and

d l‘\..! ' (’e.s )% to Cfnft‘nj
centring types; whereas the NL systen dividémbtimbthosing and

opening types. A single chart, as was used for the monophthongs,
will be too crowded to depict the two systems; so a chart will
be drawn to represent each of the closing, centring and opening

types.
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Pig 4.4 CLOSING DIPHTHONGS (ENGLISH & EFIK -~ IBIBIO)
High Front Centre Back

Mid-high

T, TL + NL NL

ou g o

The description of each diphthong will take account of the
starting point and the end of the glide., The points themselves
will not be described at length, since most of them have already
been described as monophthongs. Each diphthong will be given the
gtatus of a phoneme, and variants indicated where applicable.

Then their positions in the syllable or word will be given.
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/ei /

This is a glide from /e/ to /{,:/. It has reduced variants
in syllables closed by fortis consonants, So we have the
following distributional features and variants in English:

E eit, eid; beit, beid; deij for (eight, aid; bait, bade; day).
The variants in | eit, beit] are shorter than those in Eid, beig i
In Efik - Ibibio it occurs only syllable - finally as in

s 0 LY
Cde,’ ﬂseljfor dei (: lick)a.nd ;_1_9_&_1_1_(: a yellowish
gubstance for sacrifice.) Efik ~ Ibibio speakers do not seem to
be aware of the similarity between their word dei for lick and
the English word day. This lack of awareness makes most of them

substitute for the /ei/ sound the monophthong /ie:/ pronouncing

day as [dg\i] instead of [de:lj .
% AN,

For this diphthong the glide is from the /d/ pogition

closing towards /i/. It also receives the shortening effect of

closing voiceless consonants.
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' '
It occupies all three positione in Epglish —[&LS ) d, 2

“—

bait, baid; skaﬂ for ice and eyes; bite and bide; and gky
regpectively.

In Bfik-Ipibic the diphthong occurs only syllable finally

e § N A e
also, a8 in for uyai which means beauty.
wyal 2eauty

Efik - Ibibio speakers are not likely to encounter much difficulty
with this diphthong, except, perhaps, in its initial and medial
positions. A few isolated cases were recorded of confusion
between /d.f. / and /cz /. For example, a child in Primary Five
failed to distinguish between ice and ass [;‘)_,_5 BS
possibly because the words represented concepts he had nover

perceived in his 1life.

/ WI\/
For this diphthong the tongue glide begins at a point

between back mid-low and low positions and moves in the direction

of front high /{ /. The variants are the short and long forms
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as dictated hy position in the syllable: whether open or closed;
if closed, whether by a fortis or by a lemis consonant.

In English it occurs gyllable - initially, medially and

finally, as in[D; l . Sait, bD‘Ljforgg._}_, go0il and
boy . The[fnyin &IOHS-J (choice) is slightly shorter
than those in [Ql Lj and [S Qi {]

In Efik - Ibibio / O+t / occurs only syllable - finally as
o - L )
in r{:}’il‘ (t")l = drop (V); E” fr 0( ] ( n't‘l‘); - dr@Pm)):
- '
r—r/} < 6 l:, j (ns:); = carved or sharpened object).
_E.:-fik - Ibibio speakers are likely to have problems with

t
English / )}/ in initial and medial positions,

1A, U/

This is another diphthong that involves crossing the centre,
The tongue glide begins in the front low position for /a / and
moves in the direction of the back high for /u/,
It occupies all three positions in English : Eu‘b,
aul; , haus, hauz; hag for out and owl, house (n) and

house (v), and how , the first member of each pair being shorter




108
than the second due to the contrast between the voiceless and
the voiced consonants that close the syllables,
This diphthong has a very restrictud use in Efik-Ibibio,
occurring only in exclamations like C‘L U7 showing

— /
questioning and surprise; Ln Sa U j , showing speaker's

disgust at the other person's perversit It also occurs as a
liaison between two words as in La a, U ke] (where are
you going?)

This sound is also likely to present difficulties in its

initial and medial positions in English.

1Y

The glide for this diphthong begins at a central position,
between mid-high and mid-low, and moves in the direction of / u /,
with a slight closing movement of the lower jaw.

Two variants are still operating: / EU/ and /ou/, though
the latter seems to be phasing out, Length is also affected by

environment, like other diphthongs.
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In English the diphthong occurs initially, medially and
finally - e-s-[—:’)U't: aUIC# ;gaut, gSU\A : QBU_J
for (oat, old; goat, gold; go). This diphthong is completely
absent from Efik-Ibibio., It is therefore likely to cause
Efik-Ipibio speakers a lot of problem, and the tendency will
be for those speakers to substitute for /S / the monophthong
/o/. Most subjects who took part in the speech tests performed
poorly with regard to this diphthong (see Table 8 Y. Over 80%
of the subjects pronounced pat, goat and go as [:ot, got, gq]{_

The length and stress of closing diphthongs tend to fall on
the first elements, giving the diphthongs a falling suality

(Abercrombie, 1964).
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Fig 4.5 CENTRING DIPHTHONGS (ENGLISH)

Centre Back

Fig, 4.6 OPENINIG DIPHTHONGS (BFIK-IBIBIO)
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The glide here is from the front high position for / {, /
towards the more open variety of / a/ when / ‘r &)/ is word-final;
in non-final positions the glide may not be so extensive, the
quality of tha(@]element being of a mid-type, Daniel Jones (1954)
has poinbed out the 'rising' quality of the sequence r\j + ra f
(as well as the 'falling' quality) as in[? A '(J c)dj(period)
andLG’ ) ‘..’ as_j (serious).

[ ﬂappears in all syllable positions, as in
Daz b,ad b,a] for ears, beard and beer,

Since it is absent from Efik-Ipibio, the speakers are
likely to substitute for it the glide from / t' / to Je/ s.6. /le/ -
(see chapter 3, page 73 ), where egrs, hears and beer are

reported to have been pronounced ﬁes, hies, bie]respectively.

/& D/

The glide begins in the front mid-low position and in the
direction of the more open variety of /a/, especially where

this diphthong is final; bat where it occurs in a closed syllable,



. 112
the second element tends to be a mid /a/ type.

In English /EE)/ occupies all three positions in the
ayllable: as in[& aS,SkEaS, h &a, for heirs, scares
and hare.

The tendency for the Efik - Ipibio speaker, whose NL does
not have thls diphthong, is to substitute for it the lengthened

/e:/, and to say Le : 8, ske:s, he:J for the wordsgiven above.

Scmetimes/d i_} 1s used as when their is pronounced [E? a/ ‘-—}

instead of Laz 37 ., But when it comes to there, Efik-Ibibio

speakers go back to /e:/ and say [& e :-J .
/I J o/

The glide for i E/ begins from the back high /u/ nosition
and moves towards the central mid-low position fori’ 2/.

In English it occurs medially as in [‘-j u a(.];/éourd, and
finally as :Ln{lju a ,Pjua, du.aj for poor, pure
and dour., It also occurs word-mfdially as i "(’j Uar(as,

'SPJN 2 Y ;Bg for curious and gpurious respectively.
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This is another diphthong that is lacking in Efik - Ipibio.
There is likely to be am interference problem for the Efik-Ibibio
gpeaker, who will tend to substitute for /ug)/ either /u )/ or
/i J/ from his NL system. There are no centring diphthongs,
rather there are opening ones, $So instead of [:puzi], the
Efik - Ibibio speaker is likely to say i:pu:)’i For [pju Bj
he is likely to say [pi:)].

He would be hard put to it to pronounce gpurious and
curious with phonetic accuracy. Eyen the researcher often
requires some degree of conscious effort to get those and
similarly difficult words right,

The Typological Phase

The aim of this part of the CA is to bring together the
results from the taxonomic exercise and group them into types
or categories. Briere (1969) identifies six groups, while
Stockwell and Bowen (1965) have as many as eight types. Stockwell

and Bowen's basis -~ ahoice of elements in the two systems in
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contrast - is more applicable to grammar than to phonology, 8o
that basis shall not be used here, In Briere's analysis, all
the elements have been brought together and the contrast
incorporates both typology and hierarchy at one stroke,

The present study rather chooses a simpler typological

pattern, recognizes three broad types based on articulatory
features, distributional features, and features associated with
the question of phonemic versus phonetic status of elements,
A model that uses these three criteria for typology is very
gimilar to one that incorporates Eckman's (1977) notion of
markedness, a notion that will be found very useful when it
comes to determining the hierarchy of difficulties.

} Articulatory Problems:

Efik-Ibibio speakers are likely to have problems with
those English vowels -~ monophthongs and diphthongs - which

are not found in the NL, but which are somehow similar to some so»
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in the NL, This is where the notion of negative transfer
(Carroll, 1968) or interference (Lado, 1957); Wagner and
Nichel, 1963) comes in. This problem omn be manifested both
at the receptive and at the productive levels of communication.
The story has already been told of the Cashier who 'heard!
- - -
Ltety instead of Eit:lj 5
The articulatory features of each sound have been given
in the taxonomic phase of t his CA, so there is no need for
repeating them here, What is essential here is to group those
English vowels that are likely to cause trouble, and the nearest
sounds in the NL that are likely to be substituted for them,
The following monophthongal vowels in the NL and TL

systems are paired for these substitution predictions :
fa + ¥ /i fa : QA:/s /O A /iend Je 1D :/.
It has been shown that /(’f i O"/\ . a,:/ are

completely absent from Efik -~ Ipibio. Some sounds, which used

to be thought of as strange to Efik - Ipibio, have been
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discovered, especially in the Ibibio dialect : /i:,éﬁ i
D :, u:/, The problem here is that the learmer is not
aware that these sounds do exist in his NL; all he knows are
/a, e, 1, 0, ), u/ from vhich he makes his selection when he
learns to use English vowels,

Another type of articulatory problem is that of substituting
the very short variant [.,::J of /i/ ’for ti] in medial
positions, especially where the syllable is closed by a nasal
consonant so one hears i' s:bz: } for Csig; Ex:t: lﬂfor Ei 97.

- - -
There is also the problem of confusing /«): / with / J/ and
Ju:/ with fu/.

The NL and TL diphthongal systems have been shown to possess
two different dichotomic patterns : Efik - Ipibio has closing
and opening diphthongs, whereas English has closing and centring
diphthongs. So the learner is likely to 'hear' and 'produce'
utterances in which opening diphthongs are substituted for English

centring ones; and as has been illustrated, the following
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gubstitution pairings can be predicted: /ie/ for /i €/;
/ud / for /u Q/. Since neither the starting nor the gliding
direction for / !; Eb / is available in the NL system (except
for the isolated case of [{1 as a variant of /e/ mentioned by
Welmers, 1973), the leamer is likely to perceive and produce
for this / E a / monophthongs or diphthongs that will vary
according to environment. Air is likely to be pronocunced e: ;
tear (n) and tear (v) have been most frequently heard as (tie);
hair, hare, heir /h'i_a, £ .a/ are all heard and produced
as /he:/.
2, Distributional Problema

Some sounds are common to both the NL and the TL systems,
but the problem that is likely to confront the learner is one
connected with the privilege of occurrence of those sounds in
the syllable or word, It is well to map out the TL sounds
found in the NL systeﬁ and show how they are used in the

syllable or word within the two systems.
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Dable 14 : Distribution of Monophthongs
Sound In. M, . .2
/i:/ L v 4 v
NI J *; g
/i/ TL v, / o
NL V4 ¢ v
/e/ TL Vv v ¢
NL S V4 v .
1/ bu? ~/ ¥ Vi
NL ¢ v <
/3 I K o« ¢
NL V4 w v
Yy, L v v A
NL ? o ¢
Ju/ TL @ v J
NL < ? v
/737 TL v vy v
] o V4 ¢ ¢
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From this chart the following predictions can be made: the
learner is likely to have problems with English words in which
/i/ occurs finally. The medial position has just been discovered,
and experience has shown that Efik . Ipibio speakers do not
differentiate between the /i:/ and /i/ in heat and hit;
beat and pit; seat and git; where the sounds appear medially in
English syllables.

Another problem will be with /i/ in its medial position in
English, for which the learner is likely to substitute Et) ;

/U:/ occurs neither initially nor finally in the NL. The
learner is likely to have problems with such expressions as goze,
200, irue, for example, in which /u:/ occurs marginally in the
syllable. BEven where /u:/ occurs medially, the learner has been
known to find it difficult to differentiate between /u:/ and /fu/
in pool and pull;fool and full, for example.

The same shortening found for /i/ is likely to apply to /u/
in closed syllables., The learner is likely to substitute for

/u/ the still shorter fomf‘lfj , a8 some have been heard
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aaying[kug for gook and Eou k:] for book.

Finally, /2/ will be difficult to perceive and to
produce medially and finally by Efik-Ibibio speakers who learn
to say maintain, teacher, succeed, doctor, for example. They
are likely to hear and repeat (mente:n), ('tit:.: a. )s
(s Jk'si:d) and ('aJkt ) ) respectively. Bven where / P/
occurs initially in the TL, as in ground, obtagin, gdmit, for
example, the learner is likely to hear and say (a'raund),
(jbte:n), (ad'mit), respectively.

The distribution of diphthongs common to both the TL and

the NL systems is shown in the next chart.
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Tab;e 12: Distribution of Diphthongs

Sound (Diphthong) In. M F
Jei/ TL J v v {
NL ¢ ¢ v -
i
/ai/ bai v o v
NL ¢ ¢ V4
/31/ L v v V|
NL ¢ ¢ V4
/au/ L v v o7
NL # g _/

From this chart it can be seen that all those sounds
common to both TL and NL systems occur in all three syllable
positions in the TL, but only finally in the NL system. It
would therefore appear that the learner was going to find it
difficult to perceive and repeat words or syllables containing

those sounds initially or medially. But this is not exactly
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the case, It has been shown from the speech test results that

those four diphthongs had generally high scores among the various
levels of participating subjects. The only diphthong that gave
considerable trouble, even in final positions, was /ei/, for
which most subjects substituted /& / marginally and medially., So
they would say E:tj for eight; Ei:;:{] for date and Eeqfor
day. The error with day is due to the fact that the learners are
not aware of their use of /ei/ in dei, nsei and gyei (meaning lick;
yellow substance for sacrifice; unfolded palm frond, respectively.
/ai, D1, au/ were produced correctly by most subjects in all
syllable positions during the speech test.

The last type of problem has to do with the question of
the phonemic or phonetic status of elements in the NL and TL
systems, In English /i:/ and /i/ are different phonemes, with
slight variations in the length of each according to its position
in the syllable or the type of consonant that follows Aif it

occurs initially or medially. In Efik - Ibibio, before the
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discovery in this study of the semantic and grammatical
significance of differences in vowel length, previous writers
recognized /i/ as the phoneme, with {1{} and (L%'i as allophones,
This is why to the learner there is no distinction between
/i:/ and /i/ in beat and bit. In the NI, (s J:k] and (s k)
are used by some speech compmnities to mean rub, with both singular
and plural objects. No doubt they fail to discriminate between
port and pot, between gaught and got, for example. Also in
English /e/ and /ei/ are two significant vowels, but Efik-Ibibio
speakers fail to appreciate this significance, though in their
NL, /de / means a different thing from /dei/. It should be noted
that the tones of both expressions are identically high. but the
difference lies in the use of a monophthong in de (= sleep Vv ),
and a diphthong in dei (= lick).

T erarchical Phase

From the taxonomic and typological analysis carried out

so far, and taking account of Hckman's (1977) Markedness Different: :
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Hypotheais (MDH), it is easy to work out a hierarchy of
difficulties likely to be encountered by Efik-Ibibio spezakers
who learn to use English vowel sounds. In this regard, the
lay-out of items will show the most difficult elements at the
top, the others following in a descending order down to the
least difficult. There will be four points along the markedness-
and-difficulty continuum: most marked and most difficult;
moderately marked and moderately difficult; and not marked and
not difficult. Banathy (1969) has jllustrated that the
same-similar-different continuum is not necessarily parallel to
the no problem-easy-difficult continuum. The error made by
those who regard the two continuums as parallel can bc 'clated
to the error of contrasting the NL with the TL systems in terms
of only one of articulatory features, phonemic or phonetic status
of elements, distributional features of those elements in the

syllable or word.
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Markednegs & Hiergrchy of Difficulty (Monophthongs)

Markedness TL NL
Difficulty |Sound B . M F In M F
(1) (D | v v ¢ ) ¢
MOST | () s ¥4 o A ¢
(/{I W4 v ¢ ¢ g )
2) 1D v & ¥ 4 VN ¢
Moderate u: o | w4 ", @ ol ¢
(3) 1: v S v/ w4 v ¢
Least i \./ o Y4 o @ V4
: |V | VL] e |V
u ? ViV Y e | WS
L, (SN, B
(4)
Not Marked:{ = v V4 ¢ v v
Not diffie
cult{ o o " 4 ¢ L1 S | ¢
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With regard to pure vowels (monophthongs), this lay-out

has shown that /:, {}:,)) , /\ / arc nost marked in the
learnera' NL and therefore most difficult. They are completely
absent from the NL system and are likely to lead to errors of
confusion and substitution on the learners' part.

/a , u:/ are moderately marked as they are present in the
NL system with virtually the same articulatory featurecs. But
/a/ occurs only initially and fu:/ occurs only medially in
the NL system, whereas they occur in all positions in the TL.
There are likely to be difficulties when the learner comes to
listen to or pronounce words in which /2/ occures medially or
finally or in which fu:/ occurs initially or finally.

The least marked and therefore least difficult are /i:, i,
J:, u/, the first three of which occur in all positions, while
/u/ occures medially and finally in the TL aystem. In the NL

system each phoneme occurs in at least two syllable ~ positions:
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/i:/ initially and medially; /i/ word-initially and syliable -
finally; /J):/ syllable-medially and finally; and /u/ word
initially and syllsble finally.

It has been mentioned that the leamers are not yet aware
of /i:, i/; /u:, u/; and /D%, 3/ a8 distinct phonemes even in
their own NL, This lack of awareness makes them treat the sounds
in each pair as allophones of a phoneme, and so feel that they
can replacc each element by the other without affecting meaning.

unmarked

The weMkaked (and not difficult) sounds are /Jy, e/,
which occur in all positions in the NL system., In terms of
distributional features, /e/ can be secen as more marked in the
TL than in the NL, because it does not occur syllable-or word -
finally in English, This shows the directionality of difficulty:
that the English speaker who leams to speak BEfik-Ibibio will
have difficulty with words 1like ete (= father, 8ir, and Ukpe

(= deep pit), for example, in which /e/ occurs finally,
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However, as was mentioned at the beginning of this study,
this CA has in mind not the English speaker who wants to learn
Efik-Ibibio, but the Efik-Ibibio speaker who wants to learn
English, That is why those sounds in Efik-Ibibio discovered
in the course of investigation have not been brought in during
the Constrastive Analysis, except those ones which are likely
to be substituded for those English sounds which are absent

from the NL system.
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Table 1& : MARKEDNESS & HIERARCHY OF DIFFICULTIES (DIPHTHONGS)
MARKEDNESS | goyimen TL NL
& \
DIFFICULTY M. In ' P
J
| l
|1. MO ST a u ") )

v
v

SIS SIS (e

v

|

Y

2. Moderate | uy | ¢ v | 4 E
IRV Y g ¢ |

3a ei | WV | V/ # v

5. Least |
n | at [V |V |V g v
yl/ |V |V | o J/

m S S| v
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/au/ and /E_ 3/ are most marked because they are not
only absent from the NL system but also likely to lead the
learners to perceive and produce sounds that are far from the
ones given. Observation has shown that ﬁatyfiﬂ replaced by
/o/ as in [3‘9 instead of (gag, and /eg/ is substituded for
/éa/ as in ﬁleg for (Efaj The production of (got) for
{gatg is not necessarily related to spelling, because boat,
£oat and those are pronounced [bog, (got‘;j and EHo;j respectively.
Ag the diphthongs are completely absent from the NL system, there
are bound to be distortions whether the sounds in question occur
in closed or in open syllables,

/u 2}, iﬁ/ are said to be moderately marked in tlic sense
that the learner has some sounds in his NL that are slightly
near those TL ones. For example, he has /fu :)/ and can say
(pu'_)j for poor; he has fue/ and can say gcme.;;! for gruel.

For hear and beer he is likely to say gw.ieﬁ and fvicf. The

argument here is that the learner has got starting points
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identical with those for the TL diphthongs, and getting him to
glide towards the centre instead of in an opening direction will
pose a problem not as great as that to be encountered where the
starting points, and possibly the glide ends, in the TL system
are quite strange to the learner's NL system.

The least marked items are further divided into two
gub-categories : (a) and (b). The (a) portion has only one
item /ei/, which is present in both the TL and the NL systems,
But the difficulty lies in distribution. In the TL it occurs
in 211 three syllable positions, but in the NL it occurs only
syllable ~ finally. We have already seen the learners' problem
with eight, bade and weight, in which for /ei/ they are likely
to substitute a monophthong /e:/ and pronounce the words as
E—):t, be:d, we:t} Bven in its final position in the TL, the

gsound has been known to constitute some set-backs to most learmers.

who pronounce day as (;e:‘Y.
v -
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Under category (b) we have /ai/, T3i, au/ which occur both
marginally and medially in the TL system, but only finally in
the NL system. These sounds are not likely to cause as much
trouble as /ei/ does. In fact, as has already been mentioned,
most subjects who participated in the speech tests got these
sounds right in all their syllable positions,

One interesting point about these least marked sounds
/ei, ai, :)i, an/ is that they occur only syllable - finally in
the NL system, just like /oi/ which belongs to this NL system
only. A rule can be formulated to the effect that all closing
diphthongs in Efik-Ipibio occur only syllable - finally in the
language. Others, which glide from close to open positions,
oceur only syllable-medially and -~ finally, but not initially,

as follows:
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Tgble 16 : DISTRIBUTION OF NL OPENING DIPHTHONGS
gﬁgﬁ; Med 121 Final
ie Siek (be tough) tie (sit down)
ia Siak  (Split v ) dia (eat)
i 1di Dk (bad ness) ! i (yellow)
io i tion (five) gio (take away)
ue duep (brush away) due (offend)
ua tuak (hit &) ) sua (hate)
u 9 | du Jk (lose) dud (fall (v ).
o duop (ten) iduo (container).

The use of such data as these in helping the learner out of

predicted problems will be discussed in the next chapter,



Chapter 5

SUIMARY, COICLUSIO0.8, TSAC ING IMPLICATIOUS,

54 SULIARY

The study has involved a contrastive analysis of Inglish
vowels with those of a Nigerian language that has not yet
received adequate treatnent in the literature. The purpose has
been to find out the nature, types and degree of difficulties
likely to be encountered by Efik - Ibibio gpeckers who learn
to speak English, particularly those who cone to do this after
they have learned to read and write their won vernacular; and
then to suggest teaching strategies to help these learners out
of their problens with English vowels, It is hoped that the
learncrs this study has in mind will coie to speak English with
phonetic, not phoneniec, competence (Rivers, 1975, 17)s The
study is eusentinlly that of contrasiive paonology, but the scope
has been linited to o CA of only the vowel systous of the NL and

the TL, leaving out such aspects as the consonantal systen,
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streass and rhyth®- and intonation., The TL has been the R.P,
variant of the inglish language, while the NL has been Efik-Ibibio
as currently spoken by natives of Ibiono South in the Ituh Local
Governnent Area of Crous River State.

In the review of rclated literature attention has been
focused on the descriptive nodel upon which is to be based the
CA exercise; on the hypothetical framework within which the CA
exercise is to be carried out; and on the contrastive nodel to
be used in the CA exercise itself, This review has pointed out
the inadequacies in the linguistic description of the NL in
existing literature, and has sugrested a nore conprzhensive study
that will take account of all threu m@jor cial@cls — ii.vio,
Anang and Ifik - of the L, Two najor descriptive models
have been identified : the 'scientific' nodel and the TG nodel,
The TG model has been optec for on account of its built-=in univers:
gramnar which provides & conpoun. basis for the description of

both the NL and the TL, and which allows the learner t0 adjust



136
his NL rules and nake then function at the TL level, The atrong
hypothesis and the weak hypothesis have been identified and
exanined at length; and this study has opted for the ctrong
and predictive version, with modifications that incorporate some
elements from the weak version so that discoveries nade fron
BError Analysis can delinit and sharpen the focus of the CAe All
variants of the autoncnous and the generalized nodels have also
been discussed, and for the present study an ecclectic model has
been worked out; which makes use of ingishts from both taxonomic
and operational approaches, The operational aspect. of the
model has been stressed, so that after the nature, types and
hierarchy of difficulties have boen identified, the learners' NL

rules ean be modified to operate within the TL systei,

Both NL data dnd TL deta for the CA have been obtoined fron
prinary and sccondary sources, For the NL data selected speakers
of the NL who were uscd as infornasts and fron whon sounds of
interest were elicited constituted the primary source, The
following vowels were discovered /; ty €3y iy V1, J 3

ZJ) + € + ei/, which had not been found in the literature
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reviewed in the study, and sone of which were also fougd to be
comnon to both the NL and the TL systens., 8econdary data were
obtained from existing worke by Westermann and Waré (1933);

Ward (1933, 1934); Cook (1969); Welmers (1973) and others, who
have done some work on the description of 3fik - Ibibio, though
with an emphasis on the 2fik dialect, to the negleet of the othor
two., Works by Pike (1946, 1947), Joncs (1956, 1967, Gimson (196%),
Abercrombie (1976), and a host of others, werc consulted, and
these constituted the secondary source of TL data for the CA,
particularly with regard to symbols used to reprusent vowel sounds.
Speech testec were uscd to discover the learners' crrors, which
were then analysed to obtain data for the CA exercise, This was

a deviation from Briere's recipe : that predictions from CA should
be tested out with learners that the study had in nind, and
performance data subjeeted to Brror Analyeis to strengthen the
clains of CA (1968 : 39). However, the test was in keeping with

the opinions of Corder (1967, 1973, 1975), Politzer (1974), and
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Krzeszowski (1976) : that performance errors should constitute

the data for CA. Tables were congtructed to depict the percentage
of subjects in different categories who got individual TL vowels
right; and the percentage who got them wrong. The followdg vowcls
were found to be most aifficult : 4P ,(d s @ » 1 O,
‘a U au /. It was also discovered that tie vowels
/4, . ty@ , ei/ appeared to be difficult becausc the
subjects had not been aware of the e¢xistence of thooe vowels in
their NIIL, A}l vowel.sounds were tested in their initiol,
nedial and final positions in the TL gyllables, and it was
discovercd that a familiar sound could be difficult if it occurrcd
in one position in the TL syllable, but was absent fron that

position in the NL,

The CA itself has been carried out in three phases 1 the
taxonomic phase, the typological phase, and the hierarchical phasc,
In the taxonomic phasc the TL vowels, both nonophthongs and
diphthongs, have been listed out and contrasted onc by one with

corresponding clements in the NI in terns of articulatomy, featurcs
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phonenic or phonetic status, and privilege of occurence in the
syllable or word. Charts have been drawn that contain the TL and
NL vowels, with Venn diagrams that represent arens of intersection
between the TL and the NL systéms, Some vowels in the TL systen
have been found to be more toense than similar UL eolements, e.g.
/(P wvs £l /- It hee also boen found that there are no
centring diphthongs in the NL systen; that instead of centring
diphthongs, the systenm lLas open;n(_; diphthongs, nost of which arc
likely to be substituted by learners for TL diphthongs both
receptively and productively. Sonme elenents cormon to the TL
and the NL systens have been found to be nore restricted in
occurence in the NI than in the TI, c.g. /ut/, which orcurs
initially, medially and Tinally in the TL but only medially in
the NL, It has therefore been predicted that learncrs will have
problens with TL syllables which contain /u:/ initially or finall
However, this ind of prediction has bzen scen not to hold true

. \
for all vewels., Test results have shown that the sounds /&'; ‘;;'t'/

dlu /, though occurring in all three positions in the TL
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systen and only finally in the NL, pose very ncgligible problenms

to learmcrs.

In the typological phase 2ll the contrastive results listcd
in the preceding phase have been broug@t together and grouped
into types or categories, using Briere's (1968) nethod but
sinmplified, Threc main types of problems have been identified :
articulatory problens, especially those reclated to TL segents
that arc absent from the NL system; distributionzl problems; and
problens rclated to situations in which a scegnent ig a2 phoneme

in the TL but an allophone in the WL, and vice versa,

Bcknan's MDH has been found very useful for worlking out the
hicrarchy of difficulties lilkely to be encounterzd by learners.
Markedness has been largcly related to the privilege of occurrenc:
of elements across the TL and I'L systems. Four pointa have been.
identified on the 'markedness- and=difficulty'! continuum: nost
narked, moderately uarksq;;least narked, and not marked - which

imply also most difficult, moderately difficult, least difficult
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and not difficult,points. TFor the monophthongs the hierarchy
has been arrived at as follows:

Most marked /g :,EE » (O #, A\ /3 nodergtely marked /g),
u:/; least marked [/ ; % ', y Wiy w/ and not marked /) ;
e/. ?or diphthongs we have them in this order : /au, tf-a/;
/g 4 B/ / eifs emd /a1, 8, AN/
The last two sets of diphthongs have been grouped as least
narked (a) and (b) respectively. No diphthong has been found to

be not marked.
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5.2 CONCLUSIONS

One type of difficulty predicted by this contrastive study
is that related to articulation, especially the articulation of
TL elenents which are absent from the NL gysten., It has been
predicted (and this prediction has been supported by test results)
that learncrs are likely to subgtitute for TL vowels abgent fron
their NL system those NL vowels which they have been taught in
the course of their legrming to read and write their own
vernacular, 3o Aél/ will be used in place of /é&’;{] /s / D/
will be used for //\ /; cnd Je:/ will replace /é’:/. NL openin
diphthongs will be substituded for TL centring diphthongs, e.g.

/1€/ tor /131 /WD tor UD/

Another type of difficulty precdicted ig that of privilege
of occurence of TL vowels, Some TL vowels, though identical with
NL ones, will still present sone difficulties because they are
nore restiictedly distributed in the NL than in the TL, For
example; it has been shown that the learmers will tend to substitv*-

for TL /¢ , u/ in their medial positions the still shorter
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variants /t U/, which are found medially in the NL.

In most course books in u-fik, like Akpa Bdikot I JWEd_._

the vowels /¥ , e . f v O 2D » u/ appear at the beginning
of every lesson and learners have to memorise and chant them fron
time to time., I% can be scen that gounds like / ; Py it

:; a /. are missing from the 1list, so that learners are likely
to confuse /;:/ with / ; £ /:) s/ with [}/, /[fui/
with /u/; while /a/ is likely to be replaced by /(2 [y [ i/
or /e/. 4dven the diphthong /fei/ is likely to be replaced by
/e/ or /e:/; not only in initial and medial positions which this
gound occupies in the TL and not in the NL) but also finally
(where the gound is found in both the TL and the NL‘sthem).

All these observations lead to conclusions that can support
the first hypothesis : that Zfik = Ibibio speakers who learn to
speak Bnglish tend to uge their limited stock of vowel sounds

when it comes to pronouncing English words that contain vowel

gounds similar to the ones in the r NL,.
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Efik = Ibibio sounds representing the three nmajor dialects
have been recorded and analyscd. Sounds which were assigned the
status of allophones and those that were not identified in the
literature have been discovercd; 2nd it has been denonstrated
that these sounds are phonemes as they have both gsennntiec and
gramnatical significance when they contrast paradigmatically with
sounds that were regarded as co=variants of same phoncnes. For
example /J s/ contrasts with /) / in /J,-';): k / and
/j‘)HJ (both apelt.J:}k'), which carry different senantic and
gramnatical interpretqtions. Furthermore, ,/Ea/'has been found
in initial positions in the NL syllable, In sum, the following
TL vowels have been descovered in the NL system, though not in
identical syllable positiongi-

/ ; 33 4) ¢y u:;Eﬂ s ¢©if = which have hitherto been regarded
as alien to BEfik - Ibibio. It can be seen that apart fron
/;a ; ei/, the other sounds have sone symmetrical length relation -

-

L]
with /, , 7, u/ respectively., Other vowels, which are not
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found in the TL systdm, have also been discovered !

Aéi .,fz.,‘cxﬂf -~ which are nowhere nentioned in existing
literature, These discoveries have come to support the second
hypothesis : that a thorough analysis of the L vowel aystem
will reveal a full range of the phonetic realizations of the
traditional six aegmenta; most of Which will be found to be
sinilar to, if not identical with, some TL vowel sounds,

It has been reported that in the course of the speech test
which formed part of the data collection exercise, some subjects
were made to repeat certain gets of expressions that contained
vowels common to both the TL and the NL systems. The subjects
were able to pronounce with phonetio accuracy both NL and TL
words which contained / l 8 @ Yi u:,éa , ei/. Care was taken,
however, to select NL and TL words in which those vowels occupicd
identical syllable positions, What happened here was that new
NI vowels were discovered; subjects'! attention was drawm to the

ginilarity between those sounds and what they were given from
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the TL system in terns of articulatory features, distributional
reatures, and phonemic versus phonctic status., At first subjects
had difficulty perceiving or producing those sounds in the TL
context, But when they werec madce aware of the presence of those
gounds in their NL systen as well as in the TL systen, they were
able to overcome their difficulty,.
In the course of the CA itself it has been predicted that
those TL sounds which are least nmarked or not marked at all in
the NL will be least difficult or not at all difficult for learneri.
The least marked and not marked sounds arce thosc already
found in the literature on the NL together with those discovered
during this study. This reluction or removal of difficulty has
cone to support the third hyrothesis : that Zfik -~ Ibibio speukers
who learn to speak £nglish and who are made aware of the similariti
betwcen the vowel gsystens of their NI and the TL will find it
easy to overcome those_difficultien 2880ciated with a linited

vowel system in the HL,
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The fourth and last hypothesis states that a CA which takes
account of articulatory cnd distributional features, together
with markedness, typology and hierarchy of difficulties, will
lead to the identification of real learning tasks (in tecrms of
English vowel gounds) for the Efik-Ibibio specker who wants to
learn English. The CA exercise has been carried ouat in three
phases, TFirstly the TL and the NL vowels have been listed and
conpared, taking account of artiewlatory features, privilege of
occurrence, and the question of phonenic or phonetic status of
each vowel in these TL and NI gystems. Next the prcbleng
discovered in the preceding tazonomic exercise have been grouped
into threc types : articulatory problens, digtributional problens,
and problems associated with the phoremic or phonetic status of
elements accross the TL and NL systema, Finally on tlic basis of
the degree of markedness, thesc problems have been ranlked as mos™
difficult, moderately difficult, least difficult, and rot difficul ..
Thesc facts are in partial suprort of the fourth hypothesis.

The scction that follows will be devoted to the question of
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tcaching inmplications of the CA results, Such implications will
go to show to what extent the CA results have supported the

renaining part of that hypothesis,
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5¢3 3 TEAGIING IMPLICATIONS

In discussing teaching implications, efforts will be made
to deduce from the CA results the real learning tasks, in terms
of English vowels, for the Efik - Ibibio speaker who wanta to

learn BEnglish, On thc basis of the hierarchy of difficulties,

(1)

and possibly on the basig of function loads "of eleanents in the
learning tasks, a sequence will be worked out in wiich materials
so far identified will be tauslit to the learncrs.

According to Banathy, Trager and “arddle

"Iearning 2 forcign language ... Deans changing
one's native longuage behaviour to that of gpeakers
of the target lansuage. Acquiring this diffcerent
communication behaviour means first, changing one's
listening habits to the point at which the

incoming auditory data of the TL will be
automatically decoded in terms of its linguistic

——— - m w— -

(1) Quoted by Rivers (1978 ¢ 18) from 8tockwell, Bowen and
Martins (1965 s 292),
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structure and referential system., Second, it
means learning the production of the sound sequences
of the TL so that its native gpeckers can comprelicnd
%hggfimm%%%ately and identify them as acceptable®,

1 o .

This change that has to take place in the learner's
communication behaviour will be equated with the diffcrences,
established by a CA, between the TL and the learner's NI,
and will constitute the actual learming task for the learner -
i.e. learning Tasgk = Z (TL - NL),

Banathy (1969) ocnrries this learning task argument a step
further by incorporating the notions of guantification for the
differences and of degree for predicted problems. From the
notion of quantification some TL elements can be identified
as game with UL elcments, others as gimilar to "L elcients, and
the rest as different from WL elements, Problews will be ranked
as nil, easy, and difficult, ‘e has, however, come to demonstrate
that the 'some - gimilor - different' continuum is not necegsarily

parallel to the onc represented by the 'nil-casy-difficult!
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_continuun,

It has been stated under 'Rationale' that thic study
envisages for the learner phonetic competenee at both the
receptive and the productive levels of communieation in the TL,

For the curriculum writer, Rivero warns against the 'etic!
approach, and rather recommends the 'eumic' opproach in the teaching
of TL phonology, She argucs that

“Peachers often concentrate on gounds with distinctive
features that contrast most obviously with those of otherwisc
comparable sounds in the NL ( i.e. the so-called 'difficult’
sounds), while allowing students to produce with native-like
articulation sounds with fewer contrasting features,

The result is a disruption of the phonological system of

the FL: sounds produced with incorrect articula tory
positions deform neighbouring sounds and a 'forecign

accent' develops". (1968 : 154 = 155, 1975 : 17).

The other, danger in the etic approach, she goocw on, Lo Lo
enncentrate on the TL sounds that learners find difficult to

articulate, and to train them

", ee t0 produce these in such a distinetive and restricted
way that the speaker sounds ridiculosuly pednntic or
pretentious to the native speaker, who has leammed to
produce those sounds with variations ...dependent on ,
phonoclogidal environment and level of discource™. (ob. cit,

-
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In recommending the 'emic' approach she argues that

"e o o o the student ill eequire the phonological
aystem 28 a funectioning whole, learning to discriminate
mnd produce sounds which signal distinctions of
meaning within the new langsuasze, without bheing
congtontly remin’ed of ways in which it is similar to
or different from the phonological nystem of the
native langunge®.

(obr. cit.)

Implicit in this choin of argument are the followiny

teaching poinis:

(1) T.e need for the teacher to beor in mind (and to
explain to mature students) the phonological
phenomena of segmental assimilation and
environmental variation.

(2) ihe need to use native - spe-ker models, either
through phys#.ul presence or through the use of
faped speeches, to demonstrate (1) above.

(3) The need for frequent contrastive drills - both
interlinguelly and; mogt especially, intralingually -
to fix in the stulents' minds those phonetic

distinctions thnt are ticd up vith meaning in the



153
TL system.

he notion of differcnce between the actual learming task
and the learmers!' input has to be so tailored o8 to take into
account Banathy's recipe: to use common elements between TL and
NL systems as potential points of departure towards congquering
the differences, (1968: 5). A good approach, therefore, is to
teach all twelve TL monophthongs and all cight TL diphthongs,
together with variations that reflect environment and meaning.
The assumption shalllbo made that all twdnfy elemente carry an _
equal function lod; so the sequencrné %hnll be bhagsed mainly on
the hierarchy of difficulties uiaéovcred in the CA, beginning
from the easiest cnid working up to the most difficult 2a follora:
(1) monophthon:s:
(a) /e, Q/
) /vy, Q5 1 13/
(c) fusy ¥ /

@ /ALK, D D



154
(2) Diphthongs:

(a) /ai, anm, ":’i/

(b) /Jei/
(e) /i () ’ ug)/

"Hearing, ldentification, discrimination and M,&re
the key words to be remembercd in teaching correct pronuncistion
and intonation"., (Finocchiaro, 1969:101),

The problem of motiyyation is ~mother factor that has to be
borne in mind. Iearners have to defy being laughed ot as
speaking the 'Zuropean' way; they must be made awars that

"e « o the cloger a person approximates to RP and
recognized stress and intonztion, the more clearly will
he be intelligible to those outside his tribal and
linguistic group".

(Tiffen and Williams, 1969 : 26),
In actual teaching, there is a need to present the sounds
in the context of real communication, using sentences. The
question of regular drilling has been justly stressed by Bride

and McGregor, who believe that
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"PMive minute drills on consecutive days are more effective
than fiftecen minutes at a stretch".

(1970 : 182).
Minimal pair drilling can be done, to train in both reception
and production, as sugzcsted by Tiffen and Williams (1959:27-29);
and by Bride and McGreger (1970 : 181 - 184), following laid
down steps. A modified model bused on these spggested steps was
ugsed during the specch teat reported in Chapter Three of this
astudy.

Drama, which involves dialogue, is also a very important
medium for teaching speech, and the place of dialogue has been
ably defended by Rivers (1968 : 183 - 188). Games can also be
used to help the learners in proper discrimination and accurate
production of TL sounds,

All the steps so far discussed can be seen as underlain by
the behaviourist view of language and language acquisition. A
most effective approach is an ecclectic one that incorporates
insishts from both behaviourist and cognitive code~learning

schools., S3tudents’ drilling will be most effective when they



are made aware of existing rules, which they can use to generats
more and wmorec patterns of their own, It merns, besides the
explanation of articulatory positions and distributional
features, students will be taught some eclements of transcription,
most lilely at an advanced stage of their language work, so

that they can build up their own words and use good dictionaries
effectivcly to look up words, not only for meaning but also

for pronunciation.

All the methods suggested shall be accompanied by such
devices 28 tape recorders, while drilling im sounds cum be
carried out in lansuage laborataérics, wherc aveilatle,
Alternatively, the model for stulents'! initatior can be obtained
from native spenkers' recordcd speeches.

There is a neced for the teacher of »ronunciation to dbe
himgelf n good spcaker of thz TL. The researcher has always
believed that the language teacher cannot ruvn away from

linguistica, call it thecoretical or applied.,
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"Bvery teacher of English showyld have knowledge of
the way the vowel and congonant sounds of English
are formed",

Tiffen and Williams (1969 : 30).
And of course no excell€nt mcthods or sophisticated aids can
produce any good results unless the teacher has pot some
insights from at least descriptive and contrastive linguistica;
so that he can, for example, explain how an English vowel is
different from the students' NL vowel, especially in terms of
articulation, OSuch insights will malke the teacher understand
his studonts' problems:

"Peachers with an understanding of their students!
problems can be expected to guide their students more
effectively. They will recognize the cause of an error
and be better able to prepare corrective drills. 4nd
they will be able to grade the learning burden according
to the degree of difficulty instecad of arranging series
of lessons in a purely logical sequence".

Adeyanju (1971 : 287 ~ 268),
That quotation applies to teachers of phonology as well as to
teachers of grammar to which it was originally addressed,
It is well at this point to relate the above discussions

on teaching materials and procedurcs to the last part of the
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fourth hyphthesis : the use of CA results to work out teaching
strategicse.

Finally, it can be seen that the scope of this gtudy has
been very limited, Other areas remain to be studied, It is
gratifying to hear that Efik - Ibibio ls now to be studied as
a major subject at the College of dducation, Uyo, and to be
pursued to the degree level subsequently, LA programme of this
nature requires a thorough review of the language in queation;

a review that will toke into account the features - phonologiecnl,
lexical, and syntactic, for example ~ of all three major dislecis
Bfik, Ibibio and Anang. It will not only make the language
richer; but will also facilitate an easier and more effective
pedagogical contrastive study of the language and English or an;
other foreign language. A most e¢ffective approach to this
review will be to take on a little aspect at a time. Ain
elaborate study can be carried out on the consonantal system;

another one can be on comparative stress systems; and yet another

on intonation; not to mention the lexical and syntactic dimensin:- .
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together with morphology. Each of the last three areas can be
sub=divided for purpose of thorough and comprehensive investign-
tions. ILanguage study, be it descriptive or contrastive, should
be viewed and organized in a multi~-dimensional framework,
incorporating not only linguistic but a2lso cultural features.
And when these features are investigated individuwally, the
piccing together of results and findings will provide excellent
data for the production of texts and other materials for teachins

the language and for foreign language teaching.
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