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ABSTRACT

The problem of this study focuses on the type or
level of academic performance of students in the J.S.S.C.E.
Social Studies Examination.
The main objectives of the study were:-
1) to examine students' performance in the J.S.S.C.
Social Studies Examination;
2) to examine what variables or factors that might
be responsible for their performance and
3) to find ways of solving factors that adversely

affect their performance.

In an attempt to do this, questionnaires were
designed and administered to 450 students who did
J.S.S.C. Social Studies Examination between 1988-
1990 in six selected schools under Zaria Educational
Zone. Questionnaires were also distributed to
twenty three Social Studies Teachers who taught the
subject during the period under study. In addition
the students' results in the examinations were
collected from the Educational Resource Centre (ERC)
Zaria and analysed to determine their performance.
Percentages, t-test and Pearson Product Momet Correlation
Co-efficient were the major statistical tools used for
the data analyses.

The maor findings of the study showed that

students' performance in the J.S.S.C. Social Studies

- Vil -



Examination was satisfactory. It was also found
that sex, proprietorship and family background were
variables that influence their performance, in the
positive direction.

It was also found that some of the teachers
were not professionally qualified to teach social
studies because they had no formal training in
Social Studies methodology. As a result they used
such traditional/old fashioned methods like lecture
method which could be boring to students. They
completely ignored the use of inquiry method which
has been found to be the best method for the learning
of Social Studies. Inadequate use of inquiry method
has been found to have a negative effect on students'
performance in examinations. Lack of adequate text-
books and learning materials were also part of the
problems encountered by the teachers. Concrete
efforts should be made to solve these problems in
order to improve on students' performance in Social
Studies Examination. The findingsof this study confirmed

trend in Zaria Zone as observed in other areas.
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DEFINITIONS OF TERMS

Académic Performance. The word "academic performance

in the context of this stu?y refers to the
ability the students diSpléy in the subject on

which they sre tested, with the belief that
this can be a representation of what he would
normally display at any given time, given the
same test under the same conditions., The
performances are graded for the'sake of
comparison,

Mixed Schools. This refers to secondary schools which

have as their students both boys and girls.

Non -~ Mixed Bingle--Sex) Schools. This refers to those

secondary schools that have either only girls
or only boys as students,

Non - State Owned Schools. These are the schools

which are owned and controlled by private o
organisations, State control over such schools

is very negligible, if at all there is any.

Stawe Owned Schools. This refers to those secondary
school that are run for the state government
by the Ministry of Education. ~ They are owned

and controlled by the State Government.
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Family Background. This refers to the level of

income, position and academic quslification

of parents, !
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ABBREVIATIONS

J.S.8.C.E - Junior Secondary School Certificate

Examination,

ERC -~ Educational Respgurce Centre
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Chapter 1

1.1  Introduction

Social Studies is relatively, a new
discipline in the Nigerian School system, It
was introduced into the educatiocnal system
following the adoption of the New National
Policy on Education in 1969, Under the new
policy social studies is compulsory in the
Primary and Junior Secondary Schools. One of
the arguements in favour of this new arrangement
was that in Nigeria, education for a majority
of students terminates at the Junior Secondary
School level, Therefore, they should be given
a taste of all the social sciences through
social studies rather than being exposed to Jjust
one or two social sciences (Joof, 1988: 83).

The emphasis in Social Studies at this level is
on citizenship education.

The factors that affect students' academic
performence, in genersl, have always been of
great concern to researchers, curriculum experts
and parents alike, The concern arose in order
that the achievement of the obJjectives of

education might not be jeopardised. The need



to evéluate factors affecting students' perfor-
mance both in school as well as public examinations
becomes even more importsant in a dijscipline like
goclal studies because of its emphasis on
citizenship education, Such factors that hinder
the proper realization of the objectives of
education should be nippedtiﬁ the bud early.

o

1.2 The Junior Secondary School System

The Junior Secondary School system came
to being with the introduction of the 6-3-3-4
Educational Policy in Nigeria, According to the
policy, a child will spend six years in the
primary school, three years in the Junior secondary
schools, another three years in the senior secondary
school followed by four years in the university,
For those candidates who can not proceed to the
senior secondary school, provision is made for
them to learn the trade of their choice in Technical
and Vocational Schools., Unlike the old system of
educationlwhich tended to place more emphasis on the
cognifive aspect of man, the new policy, 6-3-3-4

system, is intended to go all out to develop the



entire man., The curriculum caters tor the
development ot the brain, the various nsycho-
motor skills and aesthetic aspects of the man,
In addition the system places emphacsis on the
continuous assessment of students right from
their first day at school to the end of their
course. Thus their overall result is not only
Just based on the tinal! examination but also on
the continuous assessment,

From the torepgoing discussions one can
deduce that the Junior Secondary School is a
very immortant stage in the b=3-3; system of
eduration., It forms the bases for selection
and placement of students in ei1ther senior
secondary school or technical and vocational
school s,

1.3 gStatement of the Problem

The problem ot this study is focussed on the
level of academic performnce of students in the Junior

Secondary School (J.S.S.) Social Studies Examination,

This study attempts to answer the following questions:



1)

11)

1ii)

iv)

vi)

How are the students performing in the
Junior Secondary School Social Studies
Examination? "

To what extent do the Social Studies

results of the mixed schools differ
significantly from those of the single

sexed schools?

Dolthe results of candidates in the State

or Government controlled schools differ,
slgnificantly from those of candidates

from non-state controlled or private schools?
Do the results of female schools differ
significantly from those of the male schools?
What factors account for the academic
performance of students in the Junior
Secondary School Socizl Studies Examination
in the area? -
How can those factors that adversely affect

student performsnce by solved?

1.4 Purpose of the Study

The purpose of this study is to evaluate

the performance of students in the Junior Secondary




School Social Studies Examinations with the aim
of identifying factors that account for the academic

performance of students and seeking ways of solving

problems, where there are. The study also intends

to compare the performance of students in a number

of selected schools in the J,S.S, Social Studies

Examination, Such comparison will be based on the

following variables - sex instructional strategies,

family background and proprietorship of the schools,
Thus the study is an evaluative as well as

comparative research on students' academic performance

in the J,5,8, Social Studies Examination in the Zaria

Educational Zone,

1.5 Significance Of The Study

The significance of this study lies in its

diagnonistic and comparative approaches of social
studies programme in the Junior Secondary Schools,
It will help both curriculum planners as well as
executors of curriculum to know the strength and
limitations of the instructional materials and
methods used at present for the programme, Further-

more it will be important to both planners and teachers,



as it will identify the factors affecting students

performance znd how they can perform better. It
will also be useful for the social studies curriculum
planners in knowing to have an insight how. fér the’
objectives of social studies are being realised in
the Junior Secondary Schools., The study will also
provide parents with adequate information on how

to enrich and to improve academic performance of the

children in various schools,

Finally, the study will serve as an added

source of materials or basis for further and

future researches in this and other related aresas

of study,

1.6 Hypotheses

he major null hypothesis of this research
is that* There is no significant difference in
students performance in the Junior Secondary School
Soci1al Studies Examination in Zaria Educational
Zone, More specifically the researches sets out

to verify the following hypotheses:




1)

i1)

iii)

iv}

v)

There 1s no slgnificant difference in the
mean performance of students in the state

controlled schools as against those in non-
state controlled schocls in the J.S.S.
Soclal Studies Examination.

There is no significant difference in the
mean performance of students in mixed
schools as against those in single-sexed sc
schools in the J,5,S., C, Social Studies
final exsmination.

There is no significant difference in the
mean performance of students in female
schools as gainst those in male schools in
the J.85,.5.C, Social Studies examination,
Instructional strategles used by teachers
has no significant effect on students’
perf&rmance in J.8,58,C. Social Studies
Examisation. |

Femily background has no significant effect
on students' performance in Social Studies

final Exzmination,



1.7 Delimitation Of The Study

This study will be limited to some selected
Junior Secondary Schools in the Zerlas Educ%tional
Zone of Kaduna State, These schools include the
following:
1. Government Girls Secondary School, Soba

(Girls only)

2, Government Girls Day Secondary School,
Kofan Gayan, Zaria (Girls only).

3, Kufena College, Wusasa, Zaria (Boys only)
i, Barewa College, Zaria (Boys only)
5. Demonstration Secondary School, Ahmadu Bello

University, Samaru - 2Zaria (Mixed School).

6. Army Day Secondary School, Chindi+ Barracks,
Zaria (Mixed Schools).

- The above selected schools have been on the
basis 0of the various categories of scho-~ls existing in
the Zaria Educational done, and the variasbles to be
tested. The study covers the periocd between 1988
and 1990, This is because only the students of this
period are still available in the schools. The
earlier ones have passed out of Senior Secondary
School, and this will make data collection extremely

difficult if not impossible,



Chapter 2

REVIFW OF LITERATURE

2.1 Introduction

This chapter deals with the review of works
by various researchers related to the topic of
this thesis, An attempt is made here to present
the reports of different researchers om the
variables of sex, proprietorship, instructional
strategies and family background, It further
presents the findings on how these variables affect
students' performance in the Junior Secondary School
Sociagl Studies Examinatlon or in other public
examinat ions, |

2.2 Sex Differences In Academic Performance

A lot of work has been done on sex differences
as it affect academic performance in school. In
1959, a National Manpower Councll Report in the
United States of America {(Boocock 1972:80) found
that "girls achlieve on the average better grades
in high schocl than boys, but on the basis of the

measures used there is no question that they do,
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Up to college girls out distance boys in the number
of years of schooling achieved., Those who replied

to the Natiocnal Mﬁnpower Council questionnaire also
reported thet girls earn better grades than boys;
that a smaller proportion falls; that they constitute
a majority of the honour roll and sehelarship society
students; and that their grades in relation to their
intellectual ability are higher than in the caese with
boys (Boocock 1972:80).

The series of studies carried out by MacCoby
(1965) on sex differences in intellectual functioning
show that girls recorded higher achievement. This
is supported by Kegan's (1966) report that at the
elementary level, girls tend to out produce boys in
nearly all academic areas, and that boys are s¢x
times as likely to have reading problems. At the high
scho"1l, the reverse was the case. Although girls
made up the majority of those selected to take the
National Merit Scholarship Examination in the United
States, boys accounted for sixty-nine percent of the
scholarships sctually awarded, on the basis of
College Entrance Examination Board tests which measures
gbility to do college work, more boys than girls
qualify for college entrance and for scholarship

aid. W
. =i§::,¢g

-
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Husen in Boocock (1972) observes that, in a break-
down of performance into different substantial areas,
there are some male advantages right from the beginning.
According to him, boys have higher interest and achieve-
ment in Mathematics, from the beginning of school and
the sex difference increases with age. In a study
carried out on an international comparison of
mathematics achievement among adolescents at two age
levels in many countries of the world, Husen observes
that boys are higher achievers in mathematics than girls,
He further observes that each sex tends to outperform
the other at some phase of the school career.

The implication here is that, the structure of the
student role and the educaticnal system are in some
important respect in congruent with sex-role expectations
and performance for boys and girls, For boys, the
féminine atmosphere of the school, and the emphasis
upon obedience and conformity, iInstead of upon more
active learning over-shadows their first years in
school and they do not catch up with the girls in
performance until the clear linkages of academic
achievement with occupation and other kinds of interest,

and potentialities are increasingly repressed as they come

to represent unf€mine competitiveness (Boocock, 1972).
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According to Martin (1976), the sex-role g
behaviours seem to be lesrned primarily by initiation,
often without any conscious plan of either the teacher
or the learner. Maccoby and Jacklin (1974) found that
at younger ages, girls tend to perform better on
verbal tasks., However, this difference tends to
disappear as children get older,

Ikeotuonye (1986) sgys that studies have shown
that sex difference in measured abili®les were an
insignificant magnitude phenomenon., He emphasizes
that, even when significant sex differences were
" found, they never consistently favoured males or
females (Nigeria Educational Forum, Volume 9, No. 1).
In a study to determine whether sex differences
observable in me measured aptitudes are real or
artificial, Ikeotucnye (1986) discovered that no sek
differences were observed except in verbal and abstract
reasoning in favour of the urban girls and in
mechanical reasoning in favour of the rural boys. There
was generally no specific trend that was discovered.

Brown (1965) supposes that, in the United States,
girls are less good at Mathematics than are bo?s.

For example, in a study of boys and girls, the average
scores of high school seniors on the scholaé%ic Aptitude
Test (SAT) of the College Entrance Examination, the

following results were obtained,Brown, R, (1965: 162)
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2.3 Co-Educational Schools And
Academi¢c Performance

Many researchers all over the different parts
of the world have reported the significant effects
that sex differences have upon learning, A large
number of them indicated that teachers should always
take coghlsance of the sex differences in teaching
baoys and girls so as to enable them to provide for
differences in educational development. Some even
.argue that both sexes be taught in separate classes
in order to cater for the differences. However, these
researchers and educationists have not been agble to
make clear to us whether the all-girls schools
perform better than the all-boys' schools or vice-
versa in public examination.

It is worthy to note that most of the Kaduna
State controlled secondary schoels in Zaria
educational Zone are largely single sex schools
while the only private cnes is co-educational. . .-

This can be seen better on Table 1. ; .
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On co-education, Kolesnik (1970) reported that
Lyles (1966) a School Principal, in a Virginia Element-

ary School in the United States indicated that parents
and teachers were "whole heartedly" in favour of
either all-boys or all-girls' school. 1In his own
school which was co-educational, girls were separated
from boys for instructional purposes, He further
reported that there was a significant difference in the
performance in examinations between the boys znd the
girls in favour of the boys. Unfortunately, there was
no published reported on this according to the author.
Similar prozrammes were carried out in other parts
of the United States including the one in Colorado,
California, Maryland., All of these programmes have
been said to be successful by school principals,
teachers, students and parents involved; but here
again, solid evidence was not made available, Fahrner
and Cronia (1963) have described an experimental
programme in which boys and girls were separated for
instruction in junior high schonl English and History.
Although they did not draw any general commendations,
they reported that the single sex classes' behaviour
problems were fewer; students were more relaxed and
discussion was less inhibited than in conventionally

grouped classes,
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An attempt was made by Tuko (1982) to find out
the attitude of parents to grouping boys and girls
togﬁther, for instructional purpcses. He reporied
that a3 little more than half of the respondents
preferred single sex schools, at the postprimary
level. These respondents believed that the children
will grow up to understand one znother better. They
further argued that their religion (Islam) was
opposed to co-education beyond the elementary school
level, At the elementary school level, all the
respondents were in support of the co-education school
system,

Ogunlade (1984) is of the view that co-education

post-primary schonls were a major influence in social-

- isation, He sees these schools as mini-societies as

societies comprise of mele and female, living together
in peace and harmony, Boys and girls are socialised

to meetl societal demands. Although he did not draw

any defirite conclusions on the academic performance

of co-education schools vis-a=-vis single sex schools,
he contended that co-education schools provide more
opportunities for healthy academic pursuit than single-
sex schools. He concluded by suggesting to the Niger
State Government in particular and other state govern-

ments in general, to provide more co-education schools

N

g




17

since according to him, the primary objective of
the schols 1s to expand the roles of families,
This study, however, did not say enything about
male and female performance, either as groups or
as individual.

A similar study was carried out by Tuke(1989),
to find out if sex verlable is a factor in deter~
mining students' performance in the WASCE English
Language, He contended that the sex variable dig
not help to explain if girls had the greater
proposensity to obtain the credit pass requirement
for university admission requirement than boys.
According to him, there was no difference in
performance for much of the period covered by the
study except for two years when boys were seen as
a group to perform better than girls also as a
group.

This study intends to find out if the same-
situation exists in the Zaria Educational Zone
and especially with reference to the Junior

Secondary School 3 Social Studles,
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2.4 Proprietorship And Academic

Performance g

Fducational develonment is not only the concern

of the Federal and State Governments but also of
private organisations out of the twenty-five

Secondary Schools in the Zaria Educational Zone,

only one is owned by a private organisation - This

is the Ahmadu Bello University Demonstration Secondary
School (DSS) which is owned and managed by the Ahmadu
Bello University community. The rest are State owned,
except for the Federal Government Girls College, Zaria
which has just been established. The composition of
student in the Demonstration Secondary School reflects
a Federal pattern with most of the States in the
Dederation having a representation of students. In
fact few of the students are even foreigners, Most

of the students are children whose parents work in

the Federal znd some State establishment as well as
private organisations, On the other hand, the State
owned schools tend to cater more for the indigenes

of the State than any other State, The management

and financing of these State schools is the
responsibility of the State Government through the

Zone Office in Zaria while the management and
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l
financing of Demonstration Secondary School
rests with the Ahmadu Bello University, Zaria,

the owner.

Campbell (1964) wrote on the éontrol of
American Schools. He enumerated the effects of
school control on the performance of students in
examinations, By 'School Control', he meant
influence, and not Just the legal control. He
examined over 30,000 school districts in the
United State Schools, Each district had 1,000
high schools, The study was toc find out who
controlled the schools: the Boards, the administ-
rators, the teachers or the citizens. He looked
at the nature of contrcl from the states for zl11
the states in the United States and concluded
that each Sate has some elewent of control in the
school societies have faith in the school while _
others have strong tradition of localism., According
to him, both localism and faith are imbited by the
American people., For thils reason, therefore, the
Federal Government has limited power over the
schools while other powers are reserved for the
State or-the people,

On economic resources, Campbell maintains that
schools require economlc support snd argued that

money spent on educational progr-mme 1s the best

'
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single index of quality. Uneven distribution of

economic resources may lead to variance in the

level of expenditure among school districts depending
on the resources available to the district, and the
number of pupils to be educated by the district. He
further contends that there is an interdependence
between the level of education and economic resources.
This agrees with what obtains in this country (Nigeria)
and probably explains why various State Governors
always clamour for the review of revenue allocation

to the States,

Orlosky and Smith (1978) explains that States
have primary objectives of expressing public expec-
tations such as accrediting criteria, standardized
test and local school policy. When the school fails
to provide the standards expected by the public in
examinations, objections are raised and presure is
mounted by the various Ministries of Education, the
legislators and the like, This was the case in 1985
when there was a general out-cry by the government
and members of the public over the performance of
students in the May/June WASCE of that year. As a

result, both the Federal and som State Governments
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set up committees over the poor results by candates

that year. The Committees came up with some possible
reasons for the poor results. Tuko (1989) enumerated
some of the causes., One was that teachers' fringe
benefits were either not paid at all or that they were
always paid in arreares and this led to their general
aparthy. The Committees also observed that there was
a mass exodus of teachers from the teaching field
especially the expatriate staff which resulted in the
wrongful assignment of teachers to subjects other

than the ones they were qualified for, Moreover,
there was in general, nonchallant attitude by

parents over their children's education which resulted
in the childrens poor attitude towards work. There
was also the points that concerned the mass opening

of schools by politicians for purely political reasons
without the consideration to staff strength as well

as the lack or inadequate supply of classroom furniture,
Finally there was lack of supervision of schools by
school heads and inspectors of education which resulted
in the lack of adequate teaching by the staff. They
concluded that all these cumulative factors accounted

for the poor performance,



22

With respect to political influence, Orlosky
and Smith highlighted a number of factors that

influence the performance of schools as follows:

J

i}  What the schools 'must' do

ii) What the schools 'are not allowed' 45 go

ii1) What the schools 'know enough' te do

iv} What the school resources 'make it possible!
for the schools teo do.

v) Wnat the schools can not control,

Fxamining what the schools 'must' do, they argued
that the curriculum must express public expectations
for the state on all issues relating to education.
These expectations may vary from one State to the
cther and from the Federal to the State Governments.
The second point explains the constraints of the
school in deciding what should be Included in the
curriculum, 3Such ceonstraints could be the banning
of sex education and other things to State might
consider a taboo. They cited the case where schools
in the United States were not allowed to teach
German during the Hitler regime. The third factor
explains that the performance of students in public
examinations largely depends on both the size of the

existing knowledge base and the ability to provide
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effective instruction, They maintained that the

teaching profession, like other professions, 1is

limited by its ignorance such that even those not

profession.3lly trained for the Jebj are found in it

They emphasised that unless the teacher is both

sound in content and methodology, the tesk of
educating the child can not be possible, Pedagogical
knowledge is necessary to know the proper sequence and
best explanatory language to use with different
pupils with varying learning abilities, to effectively
bring about meaningful learning.

The fourth factor shows that schoois are
imperfect institutions that operate with limited
budgets, crowded classrooms, inadequate materials and
sparse learning faciliities, All these factors
limit the scho ls' teaching potentizl, On the other
hand, the available resources also determine what
content the school will include, The programre of
academic activities in every school, is usually
framec by its resources and the ingenuity with which
those resources are used., This explains why it is
possible in some schools, for students to combine

both sciences and arts while it is not possible to
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combine the two fields, in the otherg. loreover,
evem in schools where boin racilities are available,
the proper use ot the facilities tor maximum
bepefit of the students depeands to a large extent
on the authorities o! such schools, Eftective
supervision and prudent management of resources
will certainly bring about truitiul resuits, On
the 1ifth and tinal point, they pointed out that
schools are often given the difficult tasks of
off-setting the draw-backs of impoverished homes,
social integration and nighway wreckage., They
remarked that the American people have faith in

the schools' ability to overcome these problems,
However, schools can not be mandated to accomplish
the impossible any more than the legislators can
repeal the law of gravity., In essence, the
performance of students is a function of the schools,
the home and the entire society,

Tuko (1989) sought to find out, among other
things, if proprietorship was a factor in determining
stuaents’ performance in the WASCE - English., He
indicated that the performance of the Federal
Government College Students differed significantly

from the State College students' performance, he
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however, did not give the reasons for this signific-

ant difference in the performance. Furthermore, his
investigation was not extended to the private
schools' performance., This study intends to seek
for reasons why State schools do not perform as well

as Federal or Private Organisation Schools,

2.5 Instructional Strategies For Teachin
Ve e n

Kissock (1981) refers to instructional
strategies as the methoas or procedures through
which content is presented and used to achieve

programme objectives, Instructional strategies
are used to help students gather data, develop

comprehension, and present results or conclusions

of their study. One characteristic of good teaching
of social studies is the ability to encourage 1n
student the spirit of self-instruction., The students
should be allowed to develop their own competence

so that they are able to act independently and
seemingly teach themselves, To build up the student's
self esteem and contidence, the teachers should
restrain themselves from giving too mich information
or too much guidance and insist on students,
discovering on their own., This 1s what most social
studies educators reterred to as ingquiry oriented

teaching method or problems solving approach

{ DuBey and Barth 1980: 38).

A
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Social Studies is a subject wnich deals
principally with human beimgs interacting with

one another and with their environments, DuBey
and Barth (1980} classitied learming activities
which teacher can use in achieving objectives of
social studies into rour groups: (a) Oral
activities, (b) Creative activities, (c} Research
activities, (d) Group activities,

John Jarolimek (19$%) suggests the use of

Regearch activities in the teaching of social
studies througnh various stgfategies, G, B, Gilhom

(1977:2) also advocates the use of inquiry method
in the teaching or social studies. He defines
inquiry as: "...... the process by which one

goes about rationalily resolving doubt®,

| Aeccording to him, to inquiry in social studies
implies that ome is contronted and attempts to

deal with significant problems relating to peoples
interaction with other people and with their
environment, Inquiry stems out of contradictioas,
dilemmas, issues and probleas, The desires to seek
'reasoned solution to our dilemmas or contradictions

involve geries of mental operations. According to
Gilnhom, it begims by recognising the problems,
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developing and testing hypothesis to resolve the
problem and making resolutions supported by avail-
able evicence, Unfortunately, researches show that

the majority of the social studies teachers do mot

use inquiry techniques but rely on the traditional
methoas 0I lecture, discussion and questioning,
Yawa {197/9), in a study he conaucted in three
selected teacners' training coileges in Minna,
observed that “seirenty-t‘ive percent of the teachers
dominated the lesson completely"” instead or
involving the stuaents by giving thew a varievy ol
activities to perform. Zaky ef,al (l480) also
discovered that lecture method and questioning
technlques were the main means of strategies
employea Dy the teachers 1n social studies teaching
wnile 1nquiry method, dramatization and simlation
were seldom utilised, Their research tocused on
the major problems ol teachiﬁg social studles i1n
selected post-primary institutions in Zaria.
Adeniyi (1982) reported a similar sltuation ol

teachers observed 11 posi-primary institutions in

llorin,.
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Mangga (1976) in his study on the Teaching
01 social studies 1n selecbed secondary scnools
in the nortn Easterm State, fouund that none of
the teachers had asttended social studies methoaology

courses, Me also tound that intep-discipiinary

approach was not employed in the teaching or social

studles in the area, lolo's (19Y77) findings was
wot any diiferemt, He carried out his research in
Kaduna capital teritory to identify the major
problems 1n the teaching and learning ¢t socral
sTudies, fe came out with the findings that only
forty~eight teachers had once attended a course

in social stucies, and that the probiem soiving
metnod (ingqulry approach) was hardly utilized by

any of the teacners observed during tne study,

Abculkareem {1vw8b) argued that failures ot

tnese teachers tor mot providing imstructionat
prograzme tnat salisly Ttpe social studies
objectives could be attributed to poor traimung
or lack ol conceptions of Soclal Jtudies.

The above reviews inalcate that there has

been a lot ol work doune on instructional strategies
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uged by teacners in the teaching ol social atudies,

However, none o1 tihese researcners have been aple

To look at The variabie im relation ta students
perioraance i1n public examinarion. 1hey ali eménaSIB
more on the teaching ahd leéearmng or social studiesg,
1t is the concern of this study to look at instruce
tional strategies as a variable onrn the performance

ol students in the Junior Secondary School Three

Social Studies Examinationg

2.0 Family Background As It Atffects o
Academic Performgnce

The iasue of the relationship between children's
Tamily background and their academic achievement in
schools has been a familiar theme in educational
research, Une oif such researchers was conducted
by Fraser (1Y09) with the Aberdeen school children.
Using parents' education, inccme and parents’
attitudes as the three variables of the background

tactors, Fraser discovered that tne measures of

home environment are consisténtly relaled more
closely with attainment thah with intelligence,
He tound that the three items ol the home environ-

ment used stood cut as being mainly responsible



for the higher correlation with students'
progress in school,

Dele and Gritfith (19Yb65) identitied some
major factors that directly intluence children
performence at school. These factors, according
to them, 1nclude: parental education, family
size, home facilities and emotional disturbance,

This 1ndicates that the home 1s the determinant
ot children's success in school, OUn this, many

people argue that the amount of attention given
to a child by his/her parents, to some éexteant,
alilects his/her school performance. For instance,
rraser (1Y6Y9) and Metcalte (1950) discovered that
the provision ot good books in the home, served
as a sigmiicant tactor 1or academlc progress
o1 the children, 7They added that attentlon given
to each child reduces when the number ot children
is high in the famly, Frurthermore ine younger
children many disturb the older ones, when the
latter would be reading or doing their home-work,
Nevgarteen and Havighurst (1907) , 1in thelir
study, discovered that lhere are 1iour tundamental
tactors that determines a child's level ol

achievement 1n school. Theseé are in-born
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ability, his Iamily lite or training experience,
the guality ol the schoollng received and hisg own
self, in this Case, tney!were 01 the view that

the home exerts a greatl 1niluence on the response
o1 the child to the school because both the Tamlly
and the school take part 1in the soclialisation

process o1 the child,

ln a study o1t laounde Yrimary Examnation 1nto
secondary Schools, Blakemore {1461} observed tnat
children irom prolessional and nigher administrat-
rative backgrounds out pértorm all others; whiie
those 1rom large commercial and business Dackgrounds
out periorm those irom tlraders Iamilles, rne
children o skliled workers ao petTler than tnose o1
tne semi-skKlllea workers, while children ol the
unskllied workers periormed the least,

At tThe ena oI 1Ts National survey, Plowaen
Committee (l1y66-7) discovered Tnat there are some
aspects 01 nome environment wnich are closely
relateqa to children egucatlonal eltalnment 1n poth

primary and secondary school, J1m his attempt O

a
.

i ’ W
. + . -
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!
analyse the gommittee's findings, Peaker (1967)
discovered that the variation in parental emncoura~
gement and support has wach effect than either the
variation in home circumstances or the vq&iations
in schools. Home circumstances here refers to
parental material circumstances and their level of
education. He found out that social inequalities
or home background was a major factor in shaping
our educational achievement, He councluded by .
suggesting ways by which the home/parental back-
ground factors could be modified in order to have

a good standard set for achievement amongst the
school children,

In a related study on two schools Samaru,
Ogwu et,al, (1986) found out that there is a
relationship between the home and academic performance
“ of student. They discovered that students from
high socio-economic family background performed
vetter than those from the low soclo-economic
background, This agrees with the tindings of
Hyman (1954) who discovered that working class
or low class parents tended to place less value
on formal education and this attitude affecis

their children performance im school.
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Joseph, O. K, et , gl. (1980) in their own

research in three selected schools in Zaria, also
affirm that there is a positive relationship between
educational attainment of parents and the way their
children perform academically at school. They

further discovered that the level of income of the
parents had a relatively positive influence on the
academic performance of the students. However, unlike
some other studies on the same subject, they did not
see any meaningful relationship between the performance

of children in the National Common Entrance Examinations

and their parents' occupational status.

From the above research evidences, it is very
clear that there exists some positive correlation
between home or family background and educational
performance. It appears that nearly all the researches
have agreed that more childremn of high socio-economic
family background perform better at school and have
more interest in education than children of low socio-
economic family background. This present study intends
to find out if the situation above actually exists in
the selected schools in Laria Educational <one, and
with particular reference to the Junior Secondary

School three Social Studies Examinations, The



regearcher also hopes to find out possible solutions

that will minimise or remove unnecessary gap created

among our students as a result of the differences in
|

their family background.

2.7 Summgry

From the reviews above, it is evident that some
work have been done on school achievement and some

of the variables that affect it, However, there are

certain shortcomings in many of these students as
pointed out in the review, This study sets out to
find out if the situation existing in some other
areas enumerated in the review actually exist in
the Zaria Educational Zone. The major task of this
study is to examine the relationship between sex,
proprietorship, instructional strategies, family
background and academic performance of students in
the Junior Secondary School Three Social Studies
Examinations with particular reference to some

selected schools in the Zaria Educational Zone.



3.1 Introduction_
In this chapter, an attempt will be made to

specify the population for the study; the sample

for the study; instruments tor data collection

and analysis; and the procedure for testing the
stated hypotheses in chapter one,

3.2 The Population For
The Study:

T'he area of research is an evaluative as well

as a comparative study of the academic performance
of students in the Junior Secondary School Three
Social Studies Examination. As such, the population
tor the study consists of all candiaates of the six
selected secondary schools that attempted the J,3.S.
C.E in Social Studies between 1S8Y ana 19¢0, The

total mumber of population is 4,217 candicates.

35



Selection of these schools Was based on the
Varisbles of special intereast to this study i, e,
sex and proprietorship as well as on the hypotheses
for the study, Based on the hypotheses, the
population is stratified into mixed and rnon-mixed
li,e, co-educational and single-sex) schools. Lhere
are two mixed schools and four single sex schools,
I'his takes care of the male versus temale dichotomy,

Une of The schools is owned and matiaged by the
Ahmadu Bello University while the others are owned
and managed by the Kaduna State Governments, With
this, a number of moderator variables have been

kept under control.

3.3 Sample

I'he sample for this study consists of four
hundred and fifty (450} candidates, proportionately
selected and randomly drawn from all the selected
schools, ‘I'his number represents ten point séven percent

(10.%) of the total population 4,277 of,

Krejcie and Morgan (19/0) pegged the sample
1or population ot 4,bUU To 35U However this
researcher did not use thls tormular ror accorading

to statlstickans the larger the number of sample, the



better and more accurate the result on whicn

to base one's generalisation. Thus the resesarchner
has usea a larger proportion ot the sample than

the one advocated by Krejcie and Morgan. Yable

1 and ¢ show the size otf sample ana 1ts distribution
according to sChool and year respectively.

I'ne teachers involved in the study were all
soclal stuaies teachers in the selected schools.
They were twenty three (Z3) in number at tne time
ol tnis stugy Was carried out, Table 3 indicates
the number oi social studies teachers in each

school,
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Table 1: 'he Size o1 S le ana 1t i stribution
According to School,
lnstitution Total % in Sample 5
o o1 parent of
Stud- Popul=- Samp le
ents ation
aufenz College
Wusasa Zaria bob 1.8 71 19:f
Sarewa Lollege Zaria u75 20.7 93 20,7
G.G,U, 8,8, Kotangayan &b 13.9 63 13.9
G.G,V,T,C, Soba () 2.0 9 2.1
G.D.S,.,S. Chindit
Barrack 1,474 35.0 15 35
D.S.S, AB,U,, Zaria 531 12.6 57 12,0
Grand Total 4,217 450 100%




F hirtinrn Pe " Year
AL 2 - = L

1958 1989 1990 Total
School No o o No of % No of % DNNo of
Stude- Student Stud- Students
nts ents
Kutena College 21 30% 43 % Z2¢ 39% 1
Barewa Lollege 39 42,3 <b b4 29 31.3 Y3
G.U.D.S.S.
Kotangayan 16 2b.2 23 20,5 24 3/.3 ©3
G. G.v.'loo c. %ba 3 3.{.b u 3606 2 éj’b 9
G. D Se S, Chindit
Barrack 28 18 Y4 3o.4 71 Ub.H 1.57
U.S.S.A.B.U.
Laria. 16 ZY.5> 10 31.5 23 41 of
Total 123 151 170




LTable 3 Number ot Socig! Studieg
legchers Per School:
lnstitutions No ol Teachers

1. Kutena (ollege Wusasa, Zaria 3
2, Barewa Lollege Zaria >
3. Uovernment Uirls Day

secondary School, Kotangayan

Zaria, Lity . 3
b, wovernment Girls Yocatiomnal

Training Lollege Soba, 1
R Government lay Secondary

Schocl Chindit Barrack

Laria, >
b, Vemonstration Secondary

School Ahmadu Bello University

taria. ©

z3




To achieve The obJjectives 0l this study,
The researcher used the descr }_pT.lVO surveay
method ¢l research, Yhe data tor the study
comprise o0l the results ot all the candidates
that attempted the J,5,5,.0, kxamination in
Social Studies 1n the selected schools auring
Tthe years lYBo-1Y4Y0, 7The results agre 1urcther
sub-divided 1nto the distinction, credit level
and the overall pertormance passes, 1hls helps
one To sée the trend ol perlormance over the
years.,

ln additlon to obtaining the results,
questionnalres were aaministered to botn
stucents as well as social studies Teachers
1n tTne scnools, 1The guestionnaires cover
areas such as personal iniormation, parents’
occuration, income, academic qualification,
methods used in teaching social studies and
suggestions for improving performsnce 1in soCial

studies examinations.



To ascertain the reliability of tne instrument,
the questionnaire were pre-administered to forty
students and six teachers of the A,B,U, Demonstra-
tion Secondary School and Government Girls Lay
Secondary School Samaru, The respondents were
requested to indicate their response to each item
by ticking one of the categories of response that
pertain to them. The researcher went round to check
if respondents had any question, The responses
were scored and item analysis computed and were

found to be reliable.

3.5.2 Final Adminjstration of Questionnaire,

The questionnaires were administered with the
cooperation of the Principals and the social studies

teachers in each of the selected schools.

Letters of introduction and permission from the
Faculty of Education, Ahmadu Bello University and
the Kaduna State Ministry of Education, Zaria Zone,

were presented to the Principals of the schools.
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(copies of the letters are attached as appendix).

The students were instructed to read and
respond carefully to the questionnaire without
discussing with their friends, The researcher
was there in the classroom with the students to
explain one or two guestions wuick Were not ciear
enough to the students,

A total of 450 students questionnaires were

given out for the study. 100 percent returus was
achieved due to both the ccoperaticn of the teachers,.
students, as well as the researcher's presence to
collect them in each school,

It was this same number of students whose
results were collected from the Educational

Resource Centre Zaria for analyses,

3.6 Procedure For Data Analvsis

A total ot 450 students' results were

analysed, These were the same students who responded
to the questionnaire., This represents about 10.7
percent of the total number of students in the

salected schools.
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In order to analyse the students data the

researcher made use of the computer.

The data relating to teachers responses were
computed mamially since they were few in number,
The following astatistical methods were

employed to test the stated hypotheses:

1. Simple percentage.

2, The 't' test to determine the level of
significance at point Zero five {(,05) level
for the hypotheses to be rejected or retained,
This was used to test the first three
hypotheses,

3, Pearson Product Moment Correlation Co-efficient
was used to test the correlaticn between
instructicnal strategies and performance and

between family background and performance,



SUMMARY

This chapter considered the procedure used
in the selection of the sample, A total of 450

students representing 10,7 percent of the population
were selected from the selected secondary schools.
For the study. The selection was by simple random
sampling. A total of twenty tnree sociagl stuuies
teachers were also involved in the study.
Questionnaires were pre-administered to forty
secondary scnool students and six social studies
teacners before final administration to students in

the selected schools, A 100 percent returns was

achieved because of the co-operation of principals,

and studies teachers, students and the researcher's
presence to collect the questionnaires.

The researcher used the following statistical -
methods to rejected or retain the hypotheses,
Simple percentage,

t -~ test and

D

Pearson Product Yoment Correlation Co-efficient



Chapter 4

AMALYSISE AND INTERSRETATION OF DATA

4.1 Introguction

The main purpcce of tnics study was to examine
some of the factors thzt affect students performznce
in the J.S,5,C,E ir Soci=1l Studies. In 211, five
nypotheses were tested bzsed on the data collected.
The hypothes«~s scught to corp-=re the varisbles of
sex, proprietorship, instructional strategies and
family background with students' performance in

the said examnin-tion,

In this regard, an attempt has been made in
this chapter to present and describe the results,
analysis znd discussion of the data collected for

this study.

4.2 FHesults and Analyses of Data,

Table 4,13 presents the computed scores of
the performonce of students from state controlled

- ¥t 1a EY e 1y . ; ey R | -~ o e ey M e
schools snd those from non-state controlled scheocol,
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Table 4,1 Performance in J.S.S.C.E. Social Studies
Based on Owner per year,

1988 1989 1990
Ownership Non state State Non state State Non state State

Number of
Students 16 107 18 133 23 153

Number with
grades A and 16 5 16 28 15 14

Overall passed 16 67 18 11 23 140

Overall passed
(%) 100 62,6 100 83.5 100 91,5

The computed scores by grade, by year showed that
students in state controlled as well as non-state controlled
schools in general, performed well. <+t also showed that the
results increased yearly from 1988-1990 except for the private
school that maintained the 100® passes all through the year,
“tudents with distinction and credit grades from the private
school were fourty-seven (47) representing 82,5% of the total
number that passed. Their counter parts from the state
controlled schools had just 14,7% ., 1In 1988, 1988, 1989 and
1990, the private school had 100%, all through for overall
state controlled schools were 62,6%, 83,5% and 91,5 respectively,
This showed a progressive increase in the result of the state

schools,
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Table 4,2 Performance in J.S,S.S.C.E Social Studies
Based on type (Mixed or single sex) of
school per year,

1988 1989 1990
Types of Single Mixed Single Mixed Single Mixed
School

Number of
Students 79 L 76 75 82 94

Number of
with grades

A and C 3 34 46 65 69 94
Overall

Passed L6 34 46 65 69 94
Overall

passed (%) 58, 2 77.% 60.5 86,7 84,1 100

An increase in the total number of students and
percentage which passed, was observed from 1988-1990
in the sample as shown on Table 4,2, The number of
students with distinctions and credit grades were
highest in 1989 than in other years. But more students

passed the examination in both types of school in 1990,

Mixed schools had higher percentage of students whe

passed the examination than the single sex schools,
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The mixed schools recorded 77.3% , 86,7% and 100% as
against single sex schools with 58,2% , 60,5% and

84,1% respectively.

Table 4,3: Performance in J,S.S,C,E Social Studies
based on sex (Male or Female) of School
per year,

1688 1989 1960
Sex of School Male Female Male Female Male Female

Number of

Students 60 19 51 27 53 26
Number with
grade A and

C 2 1 ($) 2 5 0
Overall passed 33 16 36 18 L3 25

Overall passed
(%) 55.0 84,2 70,6 66,7 81,1 96,2

Table 4,3 shows the comparative performance between
male schools and the female schools, The table shows that
more students in both types of school passed in 1990
compared with other years, It also indicated that students
with distinction and credit grades were highest in 1989,

The percentage of studénts who passed in the male schools
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were 52,0% in 1988, 73.5% in 1989 and 74,1% in 1990,
However the table recorded 84,2% . 66,7% and 96,2%

respectively for the femzle schools. This Indicates
a drop in the female percentage for 1989, which they
also make up for in 1990. The result of the male

were consistently on the increase.

4,3 Hypothesis Testing

4.%,17 Hypothesis 1

It was hypothesized that there is no significant
di fference in the mean performance of students in the
state controlled schools as against those in the nonw-
state controlled schools iIn the J.S.S.C. Social Studies
examination, The analysis however, showed that the
opposite is true, The detalls of the findings is
indicated on Table 4,4,
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Table 4.4: Significance of difference between the
mean performance of students in the state an
and non state schools in J,53.3.C.E,
Social Studies., =

Ownership 1988 1989 1990 Mean Total Number
of students

Non state 7C.62 62.50 57.78 57.78 57
State 28,26 39,60 45,51 41,12 293
T - value . _ =11 LB3*

D, F | | 7

* Signifficant at P« 0.05,

Generglly, the performance of students in
private school was significantly higher (P& 0,05)

than their counterpart in the state schools.

The 'T' test calculated at 5% level of significance
indicated, ss can be seen on the same table, thet the
null hypothesis be rejected for the three years covered
by the study. In the light of this observation, this

hypothesis 1s there‘ore rejected,
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4,3, 2 Hypothesis 2

It was asserted by this hypothesis that there
is no significant difference in the mean performance
of students in mixed schools as against those in single-
sex schools in the J.S.5,C. Social Studles Examination.
On testing this hypothegis, a difference was found
between 1he mean performance of mixed schools and that
of single sex schools. The details of the analysis is
shown in tasble 4,5 .
Table 4,5;: Significance of difference between
_ the mean performsnce of students in

the single sex and mixed schools in
JeS.5.C.E, Social Studies, '

Types of . '

School 1988 1989 1990 Mean Total Number
of Students

Single 38,22 37,61 44,69 40,17 236

Mixed 4,52 55.02 53,30 54,28 214

* Significant at P&L 0,05

It was observed from Table 4.5 that students
in the mixed sckools consistently recorded significantly
(P« 0.05) higher mean performance in the subject than
students in the single sex schools, The least (37.61)

and highest (55,02} mean performance were recorded in
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1989 for the single sex and mixed school respectively,
Over the period of study, the trend is similar to that
observed for each year, except in 19¢0, The 'T' test
calculated indicasted that, the students from the mixed
schools performed significantly higher than those from
the single sex schools. Therefore the second hypothesis
is rejected since the 'T' test shows significantly
(P£0.05) higher mean performance in favour of the mixed

schools,

4,3,3 Hypothesis 3%

The third hypothesis stated that there is no
significant difference in the mean performance of
students in female schools as against those in male
schools in the J,S,5.C. Social Studies Examination,
The anglysis showed that there is no significant
difference in the mean performance of students in
the femzle schcols as against those in the male
schools. The details of the findings are indicated in

Table 4,6,
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Table 4,6: Significance of difference between
the mean performance of students in the
male ~nd female schools in J.5.S5.C.E,
Social Studies.

Sex of

School 1988 1989 1990 Mean Total Number
of Students

Male 3,78 41,72 42,94 39,81 164

Female 41,66 33.50 46,44 40,5 72

T-Value 1.75N°

D, F,

NS Not Significant at P-»0,05,

The mean performance of students in both types
of school were highest in 1990. The difference between
the mean performsnce of the male schools, and the female
schools was not significant in 1990, However, male
school did better in 1989 while the female school
recorded higher mean performance in 1988, The 'T!
test calculated that the difference in the mean
performance is not significent., Thus, this hypothesis

is retained,
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he3.4 Hypothesis 4

This hypothesis took the position that
instructionsal strategies used by teachers have no
significant effect on students' performance in
J.5.8.C.E, Social Studies Examination., This
hypothesis was tested by the computer using the
Pearson Product Moment Correlation Co-efficient.

r calculated = 0,701 whereas the

r critical was found to be 0.159 with degree of
freedom = 448, & = 0,05, This indicates that
instructionsl strategies used by teachers in this
study have no significant effect on students'
performance in the J.5,5.C, Social Studies Examination,
This situation can be due to the fact most of the
teachers used for this study used about the same
method in teaching their students. Table 4.4
indicates the instructionagl strategies used by the

teachers in this study.
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Table 4,7 Instructional Strategies used by
Teachers in the Selected Schools,

Method No of teachers who used it
Lecture method 23
Discussion - 20
Inquiry 3
Questioning 22
Field Trip -

The table indicated that most of the feacher
used the lecture, discussion and questioning method
for teaching ths subject, They completely ignored
the use of inquiry and field trip, because most of them
were not trained in Social Studies methodology. lLow
use of inguiry method is a cause for concern by Social
Studies educators as this will make learning of social
studies boring to the students and therefore have a
negative effzct on their performance in Examination,

Since the strategies employed by most of the
teachers are identical, it is not surprising therefore
that the findings show that these instructional
strategies have no significant effect on student
performance in J,S8.5.C. Social Studies Examination,

Therefore the fourth hypotheses is retained,
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4,3,5 Hypothesis 5

This hypothesis stated that family background
has no significant effect on students' performance
in J.S.S5.C. Socizal Studies Examinaztion., Basing the
family background on parents' scademic qualification,
income and occupation, students' responses were
computed against their scores. To test this hypothesis,

the Pearson Product Moment Correlation Coefficient
was used; For Parent's academic qusalification

r calculated = 0,354
whereas the r critical was found to be 0,159
af = 448, & = 0,05,

Thus Parent's academic qualificstion has significant
effect on student's performance., The same was found
to be true with respect to Parent's income and
occupation,

For incone
0.294
0.159

r calculated

r critical
For occupsation

r calculated = 0,297

r eritical = 0,159
af - 4&8
& = 0,05



YOL S e hus we reject hypotihesis

h,L Discussion snd Summary

ct

The findings of this study indicated tha
students in the private school (non-stzte
controlled) performed significantly higher then
those from the state schools, This finding
agrees with Tuko's (1989) findings in Sokotlo where
students of the Federal Govermment College
performed better than their counterparts in the
state schools in WASC English examination. The
reason for the findings of this present study
cannot be far-fetched, The control =2n< n2nagement
of the private school is much better than <he stats
schools, Supervision in the private scho:-l is
closely monitored such that teachers are zzde to
put in extra work and students are =ble tc rerform
better. Further more, the calibre of stucents in the
private school is different from the state schools,

Most of the students there are from -zrents
with very high academic qualification, hizh income
and good occupation. These parents have very high
hopes and asrirations for their children such that

they provide them with textbooks and other things
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they need to make them feel comfortable and do well
in school.

The location of the private school,(Lemonstration
Secondary ~2nool Anmadu Bello University) is also of
advantage tc tThe student., As found out, certain
teaching zics and equipment which may not be avail-
able in the school are made available in the

university Zibrary and the faci.:itjes,

This is quite cifferent fror the cenditions in
the state schools where supervision is not closely
monitored znd the :ludents are not made to feel as
comfortable as their counterparts in the private
school. Off course, students in the private school
pay higher fees than those in the state schools,
hence they hzve to get their money's worth,

It was discovered that the students in mixed
schools performed significantly better than those
in single-zex schools. This is not surorising as,
according toc Ogunlade, co-education schools provide
are opportinities for healthy academic pursuit than

le=aem ciiools
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It was als discovered that althougn

schools performed a little bit better than the male
schools, the difference in performance was notl
significant, In the same way instructional strategies

used by the Teachers did not have any signilicant
difference on the performance of the student., As
explained earlier, this is so because most of the

- teachers used identical methods. The teachers
concentfated more on the use of lecture and discussion
methods than on inquiry method.

The family backgrommd has signi“icant effect on
students' performznce. This finding agrees with
other findinzs like that of DuBey. Students from
high socio-eccnemic family background performed better
in school and in examination than those from the lower
class. Suc. parents have higher hope and aspirations
for their cailcdren and mske provisions for their
acadenic te mz2ke them feel comfortz2le and rerforn
excellently well in school and in public examinations.

It should te noted that the variables tested
in this study are by no means the only factors that
influence students performance in the J.S.S.C.

Social Studies examination. They are only few of
the factors that affect students' performance in

school as well as public examinations,
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UMM ARY

In this chapter, the analysis and interpretation
ot data was done, The five hypotheses propounded to

give direction to this study were tested. Oul of
these, three were found to he signiticant and were
therelore rejected while two were tound to be

insigniticant and therefore can not be rejected,

The analyses showed that students' performance
in J,5.5.C, Social Studies Examination was satistactory.,
It however, showed that there is significant
difference between the performance ot students in
non-state controlled schools as against those in
state schools and between students in mixed schools
as against those in single-sgsexed schools. These
findings agreed with some earlier findings elsewhere,
The same 1s true for the relationship botween family
background and performance. There is & high correla-

tion between the two as shown by the analyses.

1
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RECOMM ENDATIONS

5e Introduction

In this chapter, an attempt has been made to

give a summary of the purpose and major findings
of the studv. Conclusions rade and some recommend-
ations based on the findings of the study esre aiso

put forward,
5.2 Sumzary

This sTudy sets out to =svaluate the performancse
of students in the J.3.S. C, Sccisl Studies
Examinaztions between 1988 anc 1SS0 with the 2im of
identilyins scme of the factors that account for the
academic perZormance of students in six selected
schools in Zaria Educational Zone, Five nypotheses
were advanced to facilitate znd give direction to

the study:
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There is no sisgnificant difierence in

| P @ - |

~ : = - -

mean performance of students in the Stzie

cortrolled schools as agsinst those in non-
state controlled in the J.S5,5.C Socigl Siudies
. ) .

Examination.

b. There is no significant difference in the
mean pcrformance of students in mixed =chools
as against those in single-sex schools in
the J.S5.5,C Social Studies Examination.
C. There is no sizrificant difference in zae
mean performaznce of students in female schools

as against those in male schocls in the J.3.5,C

(0]

ocial Studies examinatior,

d. Instructional Strategies used bty teacrners
have no significant effect on students’
performance in J,S5,5,C, Social Stucies
Examin=tion.

e. Fanily backzround hes no sizniZicant :Zfect
on students' performance in the J.3,5,°.

Social Stucdies Examination.

In order to accomplish the main obtjectives

of the study, the researcher, employed juestionaires

to collect relevant data. There were two sets of



aguestlonli 1Ee Cne sSet wa g lor L gtusents 10

wrote inelr J.5.8.C, social studies exanination
in 19€8, 1989 and 1590. The other set was for

twenty “‘hree cocial studies tegchers in the siXx
selected schools for the study. In addition ine
results of the respondents were obtained from
the Educational Resource Centre Zaria. The
data collected were anzlysed and interpreted.
In the analyses percentages, t-statistic and
Pearson Product Moment Correlation Coefficient
were used, Tne analyses znd jnterpretetions of
the data led to the followirg findingc 2nd
conclusions: =
a. m™ere 18 significant di fference cetween
+nhe mean performance of students in the

ron=state controlled scnool and +rpze in

Stzte schocls.

b. There 1

L

a significant difference detwesnh

w

-

ne perlormence of students in the mixed

scnools and +hose in the single - seX scnools

in *he J.S5,5.C Social Sctudies Exasrcinction.
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There is no significant difference between the
performance of students in female schools and
+heee in the male schools in the J.S.S5.C Social
Studies Examination. Howeve the female
students were seen to have performed better;w
but the difference was not significant,
Instructionsl strategies used by teachers has
no significant effect on students' performance
in the J.8.8.C. Sccial Sturies Examination.
Family background has s significant effect cn
students' performance in J,S5,S8.C. Social Studies
examlination.

BE.3 Corclusion

In view of the findings of this study, the

following conclusions were drawn:

1.

It has been shown in this study that students!
performance in social studies during the period
of the study is satisfactory. Nevertheless the
performance could be made better with hardwork
on the part of both the students and the teacher

the teachers of Social Strdies.

i-"
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5.

contrelled school zre much hisgher than thos
S T T T ST T T

L 1011 Hwe SLaLe sSChoolLs,

otudents from msle schools =znd those from

schools performed equally well. None perforzed
signiicantly higher than the other.

The methods of teaching mostly used by the saciasl
studies teachers were lecture, discussion anc
ques-i:-ning.

Some o the findings of this study confirmel some

of tre Tindings of the work of some other rssearchers
in otrzr parts of the country., For exampls, thut
faril: background has siznificant effect con

children's performance confirmed the works >7

DuEBev znd others like him,

sl Recommendations

on

&)
(¥
i
L")
ki

The Zollowing recommencations are made

the findirzs znd conclusions of this study:

1.

Sirce the students in non state school achieved
better results than those in the state schools,
it is recommended that the Kaduna State Govern-
ment should do all within its limited resources,
to enhznce the performance of her students in
Je5:3,C.E,
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in particular, should retain and measintzin as
many mixed (Co-educztionsl) schools as possitle
since it has been found thal students in mixed
schools perform sisnificantly higher trhan

in single -sex schools.

Social ltudies teachers should employ the use

of resource persons and other relevant materizls
which will make social studies lessons Tore
meaningful end practical to the students they
teach,

It is hoped that the new minimum wage wnich hzs
increased t'"= income of workers will have
positive effect on parents' providing =2deguatesl;”
for the resources and other additional comforz
their children need in school to make <aem
perform well in school znd public examinations,
A repetition of the present study in ize othsar
educat lonal zones in the state and inceed in
other parts of the country should be carried
out since this one is licited to only one

educational zone.



Fesearch should also be carried out on
other factors that affect students'
performznce in J.S5,S.C.E; for instance
instructional materizls and students’

attitude among a host of others,
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&/ o Institutions

1 Barewa College, Zaria

2. Alhuda-huda College, Zaria

3 Kufena College, Zaria

. Government Technical Secondary Schocl, Soba-Zaria
5. Government Commercial College, Zaria,

6. Government Cirls Vocational Training College

Soba, Zaria.

T Government Secondary School, Giwa, Zzria.
O Government Day Secondary School, <aria.
9. Government Girls Day Secondary Scnoci, aofan

Gayan, <aria.

10. Government Day Secondary Scnool, Riga-Chikun,

Zaria.

11. Government Day Secondary Sciool va,-

12. Covernment Girls Secondary 3chool, Zzmaru,
Zaria.

13. Government Uirls Secondary Scheol, Zogen
Bauchi, Zaria.

14, Government Day Secondary School, Bomo, Zaria.
15. Government Day Secondary Scnool, Tudadun Saibu.

16, Government Day Secondary School, Dinya
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Institutions

22,
23.
2l.

Zb.

Government Day Secondary School, Yzkewada
Government Day Secondary School, Fatika

Government Day Secondary School, Turunku
Covernment Day Secondary School, Gamazira

Chindit Day Secondary School, Chindit,
Barack Zaria.

Government Day Secondary School, Karau-Karau
Government Day Secondary School, Zongo-Aya
Government Day Secondary School, Shika

Ahmadu Bello University Demonstration
Secondary School, Samaru, <aria.




SPPENDIX 3

List of Secondary Schools for the Study

S/NO Institution Caterory
1. Government Girls Day Secordary

School Kofan-Gayan, Zaria. Girls only
2, Government Girls Vocational

Training College, Zoba, Zaria Girls only
3. Kufena College, Wusasa, Zaria BHoys only
R Barewa College, Zaria Boys oaly
5. Army Day Secondary School,

Chindit Barrack, Zaria Mixed
6. Demonstration Secondary

School, Ahmadu 3elle

University, Samaru-Zaria. Mixed




This questionnaire is designed to study the
factors that influsnce students' acadeadic periormznce
in social studies in Junior Secondary Scaool Three
Exams., You are requested to please complete the
questions as honestly as possible. Please note that

any information you give will be treated confidentially,

School:
1s a) Sex Male j-__7 Female D
b. Age 25 - 30 years
30 - 3> years
35 -« 40 Years

40 - and above
c. Quglification: NCE

1st Degree

H, N, D

oo n 0o

Others, please specify / /



e)
1)

g)

n)

i)

What method (s) do you use in teaczing

Lconomics /7 Social Stuaies /

Uthers (please specify)

Teacning subject(s/

Class(es) taughu

Are you a permanent or part-time

Teacnerr

when did you join the schnool?

Mumber of periods you teach

social studies?

a)
b)
cl
d)
e)
£f)
g)

Lecture method

Enquiry method

(LMesSTidaNn mMmegicd
Discussion method
Learning thmugh concepts
Fleldd “Trip

Any other (please specity)
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! 1 1’1 , I uac -"f._._
Negative attitude _,»_':__;"
Lukewarm attl_tude L :/’“
e What do you think could be responsible tor

the students' attitude above?

5. What eftect does the attitude have mo their
pertormznce in the Junior sSecondary School

Three tinal Examination in Social Stucdies?

L. Please, identify other factors that ycu
teel are responsiodle tor the good Or poor
performance of stucents in ih€é vunlor
Secondary School Three Final kxamination in
Social Studies,

a) Lack ot textoocks L/
b. Shortage of gualitied statt / f

c) Lack or shortage or instructicnal
materials /__/



g

-—
student:
mD ro \.'1-”_5; h

O ] l.‘-:‘)‘ =

estions l1or ol I'nree
plve SUuggest 1arv Schoo
Please give , nior Secondary
' Ju :
‘orpanc

pertfor

ion,
po - ah Tl?ltlo
1 Studies ixami
Jocla
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b)

c)

d)

e)
1)




31

School Three Social Studies Examination.

mlete this

=

are requested to cooperate and co
questionnaire honestly. Please note that zll

information given will be treated confidentially.

1. Name of school:

2. Sex Male ( 7 Female [ 7

3. Age 10 - 14 L7
15 - 19 Y

20 - 24 L7

Over = 25 ya—

4. Indicate your torm JSS III /~—7 SSI [ __/
SS II L/- SS 11T /[ ./

b5, Father's occupation and nosition ¢
Farmer E
Trader E
Teacher 17

Researcher [/ 7
Artisan L7

Civil Servant / /



Mother's occupation:

a) House wife 1::7
b) Trader 17
c) Teacner j::?
d) Civil Servant L::?

Fatner's academic gualiticztion:

a) WASC,

b) Grade 11 l'eachers
Certificate.

c) Primary School
Certificat,

17

L/
L7
d) O.N.D . L7
e) H.N.D -
1) B.A/B.Sc/B.Ed, I |
£) MA /M, Sc/M. Ed. A
L7

h) Ph.D,

Mother's academic qualiticatiomn:

a) Primary School o
Leaving Certiticate [/ /

b) WASC, Grade 1l
Certiticate —
Teachers A
c) . ] i
) 1) __/_- /



11,

12.

Y =23 bt

6 - L/

8 -9 [

10-12 /

above 1<, [/

lother's income - Urace level

1=h L7

6 =Y [T

6 -9 L7

10-12 [/

above 1< [/

Do you have the recommended social studies
textbooks? Yes or No,.

What method does your teacher use in teaching

you social studies”

a) Lecture methoa / /

b) Enguiry method [/



g 1 4

15.

10.

17
14.

35

a) Very eficctive A
b) Lffective -(—-—.-—-‘/
c) Not eftective Lt

Do your teachers use teaching aid to teach
social studiesy Yes or No.
Mention the teaching aias used by your

teachers in teaching Social Stualies,

a) Map s d) FPictures

b) 1lm Stripes e) Heal opjects
cl Video tapes 1) None

g) Specify any ouwner

o you have a s-vial. studies books 1n

your school library?

Do you have a school library? Yes or .o
How otften do you use the resources
available in your library to study
social studies?

a) Always B) Sometimes

c) I don't use the library.
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19, Conzent on the attitude of your tezcher

. towards the teaching of Social Studies.

a) Positive attitude
b} Hegative attitude
c/ Lukewarm attitude
d) Indifferent attitude

17, Comment on your own attitude toward

Social Studies

al 1l like social studies
b} Il don’t like social studies
c) I am indifterent to Social Studies

19, Wwhat suggestions do you have lor/to improve
students pertormance in the JSS 3 Soclal
Studies dxaminatisn?

a)
b)
¢l
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Appendix F e
-

List of Qlagsified Scores of Students Used forthe
the Research According to School and Year.

Government Giris Vocaticnal Training College

Soba

Year 5/No Sex ' Score
196& 1 \“'IF 20
Resul s '

2 F 47

3 F L7
1949 CTo
Resulis I F N 20

5 F 20

& F 47

7 F 20
1990 | -
Results g F B L7




vay 5sec ry SChool
|y rrac

U

oeX

|y [
"1 L/
4 11/
i |
™ -
L g |
" -~
- /
Al '
O
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be
17
-
-~ 1L}
¥ )
& .
eI
-y
o 17
I Fa
L7
' &1
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S/No Sex Score
1988 26 P L7
Results . o
27 F 20
24 ¥ L7
29 F L7
) 1999 30 M 20
* Results
3 M 20
32 F L7
33 F L7
34 F 20
35 F 20
36 F 20
37 3 b7
.3 F 47
39 F U7
U0 F 20
31 M 62
b2 M 47
43 M 62
hhy F L7
LS M 62
ub F b2
47 M 47
LY F u7
L9 M 47
50 M ¥
51 M L7

Government Day Secondsry School

Chindit Barrack Zaria

90

Year




"Year

s/No Sex Score
1984
Results 52 M L7
53 M L7
54 F 47
55 M 62
56 M b2
57 M L7
56 F L7
59 M 62
60 F L7
01 M b2
b2 M 62
03 M 62
M1 M L7
b5 M L7
bb F 47
67 F u7
o8 F L7
69 M 20
70 M 62
i Ul u7
72 F &2
73 M 20 -
7l M w7
75 M 02
76 M L7
77 F .y
78 F &7
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Year

S/No

core

1988
Results

15

16

17

-5

>
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~E
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Score

Sex

S /No

Yegr

i;?
47

L7
20
47

20

47

20

20

L7

47
I'.;'?
47

47

47

47

47

47

20

20
w7

20

47

62

47

£ B E =2 E£E 2 = = X R =T E E 2 E E E 2 = s =2 = B B B =

L0

1989

41

Results

L2

43

Ly

L5

Lo

47
48

49
50

51

52

53

54
- 55

56
57
58
59
60

61

67

63

64

Ak A

65
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Scora

Sex

S/No

Year

L7
L7

66

1990

67

Results

L7

47
L7

69
70
71

L7

72

47
47
b7
47

47

74

75

76

77

L7
20
L7
L7
47

80

81

82

b7
47

83

84

47

85

86

87

88
89

47
20
u7

9

92
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Government Girls Davy Secondary School
Kofangayan, Zaria

Year S/No Sex Score
1988 1 F 47
Results 2 F 47
3 F 47
& F " 20
5 F L7
6 F 47
7 F 62
8 F b7
9 F L7
10 F “7
1 | 47
12 F : 4 —
" 13 F b
S ) ¥
15 F 4
16 ™ 4
1989 17 Fo ¥
Results 18 F - 4
19 F 4
20 F 4,
21 F 6:
22 F 4"
23 F 7
24 12 ) (



]




Year s /No Sex Score

1990 52 P L7
Risults 53 F Ly
54 F Ly
55 F 47
56 F L7
57 F 47
58 P 47
59 F 47
60 F 47
61 F 47
62 F 47
63 F 20
Kufena College, Zaria
1988 1 M 47
Results 2 . M 47
3 M 20
b4 M 20
5 M 20
6 M L7
7 "M 20
8 M 20
9 M 20
10 M L7
11 M L
12 M 47
13 M 20
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Year S/No Sex Score
1088 14 M 20
Results 15 M 47
16 M 20
17 M 20
18 M L7
19 M 47
20 hd 47
21 M 47
-~ 22 v w7
Results 23 M L7
24 M 47
25 M 20
26 M 47
27 M 62
28 M 62
29 M 62
30 M L7
31 M 62
32 M L7
33 M L7
34 M L7
3% M 20
26 M 20
I M 20
38 M L7
39 M L7
Lo M L7
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‘Year S/No Sex Score
Resuits 41 ’ 20
42 M 62
43 M b7
bk M 47
1990 45 M L7
46 M 47
47 M L7
48 M 47
49 M 62
50 M. L7
51 Mo 62
52 M 47
53 M 47
S4 M _ 62
55 M h7
56 - M R
57 " , 47
58 . M b7
59 Mo 47
60 - B 62
61 B'e 47
62 M 47
63 M 62
64 M L7
65 M " 47
66 M 62
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Yeor S /No Sex Score
189S0 67 M 20
Results &8 M L7

69 M L7

70 M 20

71 M L7

TO'T“I.-—- = 450



