AN ASSESMENT OF QUR'ANIC SCHOOL

CURRICULUM INTEGRATION INITIATIVES

IN KADUNA STATE.

BY

SHEHU UTHMAN EL-YAKUB
Ph,D/EDU/13831/1997/1998
Ph.D/EDU/08022/2006/2007

A Dissertation submitted to the Department of Education, Ahmadu
Bello University, Zaria in Partial Fulfillment of the Requirements for

the Award of Degree of Doctor of Philosophy (Ph.D) in Curriculum and
I nstruction.

May, 2009



P

- Declaration . .

. dé_c_lare that this dissertation is result of my personal research work. .
"It has never been presented anywhere for the purpose of the award of higher

degree. All quotations and sources of information are dully acknowlédged.\"_-:'._\'_'ff .

by means of references.

'j - Shehu Ythman El-Yakub




Dedication

lale
This work is dedicated to my parents Mal Yakub Dan Mal Aliyu and
A

Hajia Aminatu Shehu who encouraged me to learn.



My sincere gratltude ﬁrst goes to Allah the Lord of the worlds for___;-

. é,lvmg me the opportumty to undertake thls research
': : I W]Sh to express my aporeolatllon to mj.r soi)eeVIsor Dr AA.Nkom for
hlsscholarly guidance and attention. To my .secon_d | Superv1sorDr

Mohammed Ben Yunusa who 'gui_ldled and gave :_‘a]l necessarya551stance,
" ProfBB O.c.lj.rinde for his patienoe andoontnbuhons to th1sresearchwork
T am equally grateful to my external sipervisor Prof. Uba Abdallah for his

‘scholary contribution to the work at finishing stage.

R 1 am appreciative of the mvaluable ass;stanee renderecl by Drs-.l'
Mamman Musa , Sadlq Moha.mmed All Obe, BA Sawa 1 am also'___;;
apprec;atwe of the £NOrmous contnbutlons of Dr Bas}‘nr A Mama who'-'-_?_-'

' despite his tlght schedules attended and gu1ded me throughout this research.

T am highl}’ indebted to Dr. G.Y. Sadiq who edited this research work -

Drs, Haruna Mohammed, Bello 1ambuwal A F Mohammed as well as Mr

) ____Ben_}amm Wazhl Mr Moses Jegede Mal Sulalman Balarrabe Mal Ibrahlm}?..f
| Allyu Mal Mohammed Sambo HaJ Fatlma Balarabe Hussaml, , MaI
Harmsu Isah, Sanusi Yusuf Audl Alh Musa Shehu, Abdullahi Barau (A.A):.
.'I-"Alh. Aliyu Jumare and Abdullahi Saminu for their 1nd1v1dual invaluable:-ﬂ';

. contributions to this research work. . . o i




SR e
R R AN AR

I am very grateful to the Provostland-;Management Committee,'

'Federal College of Educatlon Zarla for grantmg me the perlmssmn to carry

out thls study
Finally, 1 want to aéknowlédge the 'eﬁlédﬁi'ageﬁiéﬁt éwem o me by

Ath.Abubakar Jibril. I also acknowledge the assistance and tolerance-j-..;-_-i-

K rendered to me by my wwes Hajlya Hallmatu, I—lajlya Alshatu and Hajla_

. of this study. May Allah reward abundantly those who conmbuted m one

| Rahmam Eq“a”y= I app"e"‘ate the COOPeratlon glven to me by my Chlldren_._--:
| .Mu azatu Abdulgaf‘f'ar Abdussalam Salamai?u Abd'urrahman Abdulqadlr !
Abdullahi, Rumaisa’u Abdurrashid and Abdul’ Azim throughout the pel‘iod"-.---'-'"?;-r_

;4."'

_way or the othel to the success of thls work whose names wereamentloned




Abstract

This study assessed the Qur'anic School curriculum integration
initiatives in Kaduna State of Nigeria. The study became necessary in view
of the fact that the recipients of the Qur'anic system of education are left
without provision of basic education and training that will make their lives
meaningful. Almajirai are left to the mercy of the society where they face a
lot of social and economic problems. The future of these children is being
ruined. In some cases, they are used for political crises detrimental to the
societal development. The children in Qur'anic system of education are
without good shelter, food, healthcare, clothing and other welfare packages
to enable them learn effectively. Based on the foregoing, this study was set
to achieve certain objectives among which are: to ascertain the ingratiation
and management of Qur'anic system of education in Kaduna state, to
determine the possibility of reforming the Qur'anic system of education
curriculum. Questionnaire was used to gather data related to the issues raised
from the response of the Qur'anic school tutors, officials of ministry of
education and LGEASs, Ulama/ preachers and politicians. Frequency tables
and simple percentages were used to give general description of the data. To
test the eight hypotheses postulated, analysis of variance was used. The

study revealed among, other things, that: Qur'anic system of education when

Vil



reformed could enable the learners to acquire vocational and technical skills.
Similarly, the study revealed the need for introduction of subjects such as
Social Studies, English, Mathematics and Science in the Curriculum of the
Qur'anic System of Education. It was revealed that Qur'anic system of
education is a form of child abuse. It was also revealed that formation of
centre for Qur'anic education could be a good strategy in reforming the
system. Lastly, it was also revealed that the Qur'anic system of education
does not provide good learning facilities such as toilets, water and
electricity. The study concluded that Qur'anic system of education needs
good facilities to function effectively. Similarly, it was concluded that the
curriculum of the system could be attained through conferences seminars,

workshops, and the support of traditional rulers and other stake-holders.

Conclusion was made that formation of centre for Qur'anic system of
education could be a good strategy to reform the system. Recommendations
were proffered for a change of the Qur'anic Education system to make the

lives of the recipients better off economically, socially and intellectually.
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below: .

Assessment:

Curriculum . -

" Contents: “

offering

- Organization:

Qur’anic system:

- Of education

Alternative: . .i; . | )

IStaké_holdefs: -

- The follpWi11g terms have been used to carry meaning as explained

Definition of Operational Terms RS

This refers to examination of how a system

operates with the view to having alternative system =

or approach.

knowledge. s
This is_a process and _proce_dui*g of ho_w a sys_temj'

operates,

This is an Islamic education prowdedto qp'ujj'il

Qur'an

o
[P

especially in states of the northern pa.rts of Nigeria.. .

Ae e

This refers to changing and adopi_ing_:m_ore rél'év.af?_t.

effective curriculum, "

This refers to those who have to benefit negafively’

or positively and those who are directly involved.




" Relevance:
. Integration

Development:

~ Social problems:

Reform;

- Features: - -

in Almajri schools incl_udin'g behavior

This refers to suitability and appropriateness of the

curriculum

This refers to fitting parts together to form a whole

e.g subjects, L
Thi efrs 0 proessofimproving and enefing
both recipients and states. - - ."_55;{;'-." S
This 'refers to'the attitud_és Whlch é;‘_g nm _.soc.i.al.ly

L

acceptable to the society which constitute

nuisances and risks...
This is a process of structural changes and
adaptation to suit the present needs. - - R

This refers to the physical characteristics obta._in.éd

modification.
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CHAPTERONE =
INTRODUCTION

ll BACKGROUND OF THE STUDY
o The National Policylon Education (2008:7) had recognized the
integration of thé suitable Qﬁf’anié and Islarln'iyya schppls within the
- forma! education system.. This idéé céme up sp.ecifilcally. to correct
| .the “imbalance between aiff.e..rent pa.rts. of the éqﬁnﬁry m;aré _'
particularly giving reference to ﬂie availa..bil.it.y of e:.d.ucaﬁ.on facilitie_s
and number of children attending schools at a pe.lrti:cull.alr til;qﬁe.aﬁ_d.
region or part of Nigeria. | o

 The integration of Qur’anic school into the Convéntidnal s'c:hool
s.yste‘m can be used in many ways including appealfhg fo 'thé
a_ppropl;iate agencies, both governmental and non - governmental; as
well és parentsj tb encoufage sending children to schools. It is also a
t.ool.. that serves against the inc_idence of dropping out at the prifnary
llevel which constitutes a lot of socio €Conomic problems to the
.soc.iety.l The ihtegration programme can encourage the continuous
learning of the Qur’anit s.chocﬂ '. prddﬁcts fo _acquire_. sl;ill_s_ for

meaningful living in the society.



The National Policy on Education, NPE (2008:'7.)I states
categorically that: o
Government welcomes the contributio-ns of voluﬁtéfrjz 'ag.élnéies,
communities and private individuals in the establishment and .
management of primary schools alongside those provided by -
the state and local governments as long as they meet minimum -
standards laid down by.’_c.he Federal Government...p7
Qur’aniﬁ school is an informal primary school system_thatl'l'
" tra'iﬁé a cll‘.lill.d in I.an. Islaﬁn‘c v}_ay of jife,. espe‘c‘iallly in the area gf
readiﬁg; writing and recitatim{ or rﬁémerizaﬁon bf thg—i Qur’arij. .The
Qur’anic school has certain distinctive .fea.turés differeﬁf ffomlli.:he )
western (r:onv.entional) school s'ys'fe'r'r\i.'. Qur’énic .sch:oolé aiéé. take
place at a specific place(s), it has teachers of varying quéiifications, it
is morally and religiously based, giving little o.r. .ﬂ;) &tentidh £0
-+ training in the acquisition of vocational skills.. - |
Schools in the Qur'anic system of education are managed. in
~accordance with the discretion of the proprietors. The curriculum .
| cyl:;erated iﬁ 'the schools differs from one school to another,
qﬁalifiéations. also differ from one ‘Mallam’ (teacher) to another or

even from place to place. The teachers are usually categorized into



tv;fo, ;he highly learned ones, who are well versed in Islamic sc.itle.nces‘
hév;elvé_ryl large followers and erijoy high level of reéfiéct m the
soéiety. The second category is those that can.only read and Wr.ite't};e;?:.--'_' |
Qu.r’an and Arabic.alphébet. but do not enjoy privileges as the first._:ﬂ.:_'_"'
: .C;a-t.égolry. |
| Th:e ijéctives and goals of the‘QL;r’anic school sysltem will be
di.scu.sséd,. conventionally (formeﬂ) educétifm system is equally | i
beneficial for the children attending Qur'anié sc._ho.ols.. Conveni_:i_o_n_ql_ -
'primary education as .'c.onte.lihed. iﬁ NPE(20086) .r.élfe"rs t_.o_. _th_e'.
education given to children .ag.reld 6 to ..11I'_" plus, and ’;his ”Ievel.o.f .
| - education (primary}) is considered as the key to the succe.ss. of fa;il.ure

'.of the whole system. The duration shall be six j'reai'.a\“;.. The NPE “
o (2008:6) also states the following as the goals of primary .ed’uca.tiloﬁ.:
- a. Inculcate permanent literacy and numeracy;,' and abﬂit&r to

| communicate effectively; |
b.  lay a sound basis for scientific and reﬂecti.ve thinking;
c. give. citizenship educ;atior_l as a basis for effective

participation and contribution to the life of the society; ==



._d._ - Irr.lould the character and deve'lop sound attitude and mdralé
in. the child;

| .. e deveiop in the child the ability to adapt. to his changing
"éﬁ\'riromfﬁén.t; - |
| _f.. : gi?e the Child opportunitiés for deveioping manipulative
skills thaf will el‘zﬂallnlé h.imlto funct:lon elffecti.vely in the
societfy within the limits of.his c:lﬂpacityl';
- _.g. ' Provide the child with basic tool:s. for f.urtﬁerl educationai__ L
advancement including pfép%féﬁon fqr' t.r.adile;ahd clrafltsl (.Jf.

the locality. - |
Tﬁe pupils of the Qur'anic schools when introduced .tol the
~_integrated curriculum programme will Benefit greatly diffeféﬂt B
| s.u‘bjects. related to their lives and environments, because f:héfé are
Iil.iks between the languages in human communication., knowled'ge;
ac.’;ivitiesl.and relationships. The integrated curriculum programme
| tﬁkeg into cognizance the ;Qur’lanic. and p_:tlhe( religious aspects of
'Ieaming in the Qur'anic 5(:110015 J:;lS .Wei,l ‘as other conventional
subjects like English, Matheﬁnatic#, Soé.ial. Studies, .Sci_en_ce and
Vocational Education. The integratibn Brings .a_bo.ut meani'ngfull-'-:_‘--:'



learning experiences that are capable of £ieveibf>ii1g skilllsl and
| _kﬁowledge leading to a better understanding. Kathy (2004])<:1tes
Markus, Media specialist, quoted in Shoemaker, Se‘;)térﬁber, 1991, ._
page 797\..that: o |
| ..'-...The. .iﬁtegl.'ated cufriculum vis a great gift to e;ip.e-:zfie!h}:e'd!
“teachers. It's like getting a new pair of lenses that makes
- teaching a lot more exciting and helps us look forward into the
~ next century. It is helping students take control of their own

- learning...pl - S
.Karthy (2004:1) lso cites a s.;t:ud“.en.t, qﬁote_d_in Oster, (1993:28)
- who comments that “I am. learning fnore in this course, émd I am
| doing better than I used fo dﬁ when social studileé ar{d.Engli_sh_were
taught separately.” The Qur'anic s;ch.o.ol pui:ljilsl ca‘lll'xnéven_le._aam B.ett_er__
with the integrated curriculum thaﬁ leammg the .:Qﬁr’an. éépara_flcély._.
_Bgt the fundamental questions remain hovf\;amu(lth ._effc.;.r_f is needed |
.fr_om gover11me11tal and non - governmental agenclie:s to sustéi'n. ti'lé
i.ntitlegrated curriculum and whether thé proprietoré.reél'lj} .Eoébélrat;e
w1th fﬁe pfograﬁ*nme to succeed. Kathy (2004:2) cites shoergafl.{.ér.‘”

(1989:5) who views curriculum integration as:

' Education that is organized in such a way that it cuts across =

subject matter lines, bringing together various aspects of

curriculum into meaningful association to focus on broad areas



of study. It views learning and teaching in a hollstlc .way end
reflects the real world which is mteractwe p2 B
Northern states generally and Kaduna :state in particular would
derierfe a lot of benefit from curriculum integraﬁon" programme 1n -
relation with the Qur’anic education where pupils of the Qur’anic
| schools .de their teachers wonld be ‘assisted and catered for. The
school I(.:urrﬁlculurn woult:l .be rede31gned new schools would be
| established, .and generally the schools would be glven new structure
and management -

Islamic education conference helld .m Sauch Arabra.m 1977 came '.
out with a lot of findings regardmg Islamrc edUCdtl:Ol’l 1.ts meanmg.,l | |
- problems and solutions. Islamic Educ.atlon .llke the rehgton 1tse1f
- encompasses the totality of life activities of a be.he.ver mcludmg Ihow. .
_to worship Allah and total submission of rnans life to Hlm A
M nshm is expected to know his Creator before he rvorstupe Hllm and
.the knowledge of how to worship Him is regarded as oblréetory
Obeymg the laws of Allah enshrined in the Qur'an and Hadith js part'}.. -
of the obhgatlons recogmzed by Islarruc education. A believer must

. learn how to utilize the earth and cultwate 1t for his own benefit and



he must learn to be a good citizen who brings beﬁefif to ..ﬁéoplé _anc;lh
" his gctivitigs must not be counter productive. | ” :
o The first teacher of the Qur'an was the prophet (SAW)I and tﬁé N
. | firs't. schbbi for teaching the Qur'an was his mosque. Thel..t.eac}hi.r.lg of
| fhe. .Qlllr"an céﬁtinued after the prophet at any available venue by his
(I?ém};al"li()l.ls aﬁd other leaméd Muslims throughout the world. The
lprbphet sat and the compahlionls also sat I.i_n asemi - cifc:le (Halga) to _'
- learn the Qur’aﬁ.. The cdt.npe.mions.a.ft.ér. .t.he death of the prophet "
made individual efforts to v\:rr:ite. ddWﬁ the Qﬁr’an on various writing
materials and later transferrédﬁ these i.ntlo. ;:\..book. f_orn;during the
'- reign of Abubakar and authenticéteéi d_ﬁring fhe ré..ig.n bf _L.Tth_marhl..
Muslim community traveled far and wfdé and taught .the.
_Q.ur’an wherever they went, the appointmentl of tga;ché'fé to teécﬁ .th.e.
Qur’gn,_to African converts started during thé reign of the Ise'(:c.iﬁd
caliph, Umar. The schools in Africa were mosﬂj) .meél.nt td 'give'l
ins&uctions in ;che readiﬁg, writing and recitation of the Qur’é.p..' .éﬁld'
.othér. .di.scipliheal‘. like the Hadith | (prophetic traditions), .Fiqh “

(jurisprudence) and so on. Umar Bin Abdul’aziz also appointed



Ismail bn Abdullah as Governor of North Africa who also went with
him some Qur’anic teachers.

- Islam was introduced to Hausaland at the second .half of the

fourteenth century by the wangarawa merchants, and an anonymous

source, the Kano chronicle, based mostly on oral tradition claims thaf,
o Isl'a“tﬁ was introduced into Kano during the reign of Ali Yaji (1349-
1385). Ffom that period it spread to other places in fhé northefﬁ
Nigeria. | However, Islam wés introduced to Kanem Bornu Empire
long before it was introdﬁced to Hauéa.land.: |

Qur’anic edueation anl.d Htéracy beg.an. m Borﬁu .Empire and its
‘rulers since 1086AD. The .NCWD .(206(:):42) Ireveals that Mai
. Hummejulmihe promoted Qui"anic- eduéatibn to éuch a level that
teachers of the Qur'an were givenl gifts and were f\ighly respeéted.
As Islam reached Borno Empire in the early 11t ce.n_tury, if also cg&ﬁe
to Hausa land thereafter where Kano and Katsina bééa;ne celn.te.lr.s of
| learriing and Sokoto became a caliphate thrgugh a jihad un&er thé -
banner of the Qur’an, highly respected. Both Borno Empife and

Sokoto caliphate ran similar Quiranic education.



. The Qur’anic school teachers are usually itiheraﬁts ahd :(.)thérs.
| livé I_?err.na_nently ét a particular location. Many of them are s;,vit'hc.-.ﬁt L
sllle]:ter or any .reliable means of income this could be due to the fact |
thé;t tht.zy educate their pupils free of charge. However, itis observed
that. | the Qur’anic school Il:ea.chel"_s. were adequately catered for
together with their pupil§ beforé the éqloniél period, begging was not
their practice and roaming ébout as Cufrently pracﬁced_ was alien to
‘the system. Qur’anic educati.or.i.feachec.i itsl.lpéak in SSk&cq caliphate
and Borno Empire before the éofniné :of coloniali.sm.. T.hel incursion of
the British into the regibn brought a .s.et. baék tolr £hé Qur’anic
education system. Clarke (1982:199) obseﬁés tha;c th_.é British cl_am.e:.
_v;/ith__latest weapons and g.uns suéh as maxnm and gattmg gunsto
take control of the entire northern region. | o .
- - Through its military might, the British assassinated or sén:f to
exileﬂ a number of Muslim leaders in the northern region of Niger.ia,
colonial edlication was introduced to be conducted side by side with
.Q.ur'an.icl education. Lugard in his attempt to get manpower for the |
colonial édminis&aﬁon sought t.o. up grade_the' Qur’anic schools and
iricofporate the téaching .o.f L‘onventionai sﬁt;jec-t.s such as Arithmetics - g
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_ aﬂd Geégraphy to assist in training efficient cllerica.l. St;:l'f.:f.. The BrltlSh | :-.
met Arabic as official language, used m 'cou'"rt's; and pélaces_. .
.Lalnguages .i.n Northern region were written in Arabic .s.c.r:ilp.té but t.h'el '.
.imposéd colonial education brought changes in the traditional Ways

of life U.f the northern region. English language replaced Arabic.
léﬁgﬁage as official ianguage and Roman alphabet also replaced the
widely used “Ajami” I—Iausa..written mArablc scripts.

_ ._The colorﬁal administre.l.ti.on iﬁtérferedi“n.?it_h .Q.ur’ar.tic schools in
Northern region through establishing échools of western education as
~well by encouraging Christian missionaries .to est..ablish.scl'llqol?s and
churches especially with .the. .procla:mation o.f | .tléel norlthern
protectorate. The subjects taught in the school ..Ixr\lf.eré th.e.e. scnpture |
.(Bible), geography, singing, reading and Writiﬁé m .\;e.r.nadilax;... .The ,-
school at Bida also recommended textbooks like ”Labariﬁ _A.].lah” (T he
s’%ofy of God) with the sole aim of converting thé teachers... |

| As Muslims all over the world evatuated their po’slit.i"oﬁ m ﬂﬁe _
world éommunity in relation with modern education,l.mé.ﬁy Mus.lim' .
cbuh&ieé began to shape their education along the changing realities
not by abandonine or dropping Islamjg gducation, rather, Iear_niné

11



Islamic scieﬁces side-by-side with other non-religious subjects
leadiiﬁg tol érofessional careers. Governments..of Muslim countries
like Egypt, Pakistan, Indonesia and many others began to bring
education both Islamic and western under official control.. N

In Nigeria, western region begari to reform Qur’aﬁic; educatioh
through the establishment qf sghools rpanaged by co@@unal effolnrtls
and other religious organiéatibﬁS. _Kam;alu - Din fou;mded_ a soc.i"ety.
~ called Ansérﬁl—iélam societ.y.of. N{gerié m 'Ilo‘r-in.. Tfle.:.séciety...ﬁad
branches all over western region. és well as é school which léféf
| affiiiated with Azlﬁar ~ u.nli\.f.ers.it)lzlih Cairlol. Alﬂo;cher s?:h&ﬂ w.asl eﬂso
established in 1917 in Agege called” Arabic and Islamic Training
C.elnt.re.h All these schools énhanced effecti\fe learning of Islam better
.t.l..rlan”thé .h.*aditiona.l way and. coﬁventional subjects weré taught.

--.'In'n.ol.‘t.herh Nigeria m'any Islamiyya schools were established in
various places. Law schools were also established to train court
judgeé énd teachers. Abdullahi Bayero coliege was also established
~ which marked the birth of the present Bayero University, Kano.

School for Arabic Studies was later established based on Sardauna’s

1



recommendation and a similar college w.é'sl opened in 1965 at Sokoto
with a similar programmes from SAS introduced.
. A number of attempts were made to reform the Qur’anic
scﬁools by varioqs_states in Northern Nigéria. Non-governmental
Qrganizations élso played a vlital role in'reforming the Qur'anic - -
| scﬁoﬁis and rehabilitating the pupils by providing vocational training
and. other fééilitiéé needed for effective learning. UPE scheme also
pléyed \;'itél role in encouraging Muslims parents to._.s.end the_ir_.
children td scho'ol.even though it was éefceli;red witﬁ_ sﬁspicion from
the beginning,. | - | .
 Northern state gox}emmeﬁts.bro.ugl'ﬁi-ualt thfleilr different Iéveis !
. initiatives towards integrating the Qur’a.nic. lSchoo.lg w1tha v1ew to -
minimizing the problems faced by the sySterﬁ in Igem:eral- and the
pupils in particular. The objectives of the in_tegratio_ﬁ prog.ra'm'rhleh
included preparing an individual pupil for every aépect life, attentioﬁ |
| for both spiritual and material needs, inculc&‘ltil(\m of right value and
| faith in Allah preparing good and better minds and so on._. . |
The management of the Qur'anic schools was now to be

handled by the governments and under relevant government



. agencies and other community based organizations. The integrated -
curri_cu_lum programme would take cognizance of teacher
preparation, recruitment and retention of the teachers to ensure
adequate l.earning.

o Kaduﬁa stéte, at its own. level, is m_a_king quite a number of
i_nitiativés tb iﬁtegrate the Qur’anic.:.s‘.ch.oé.ls by registering and taking
Ista.tistics of the Ischoc;ls Ian.td pupils involved in the 23 ..1ocall
govefﬁniént aréaé, form.u.lation of }-_)(.)liq;r fférﬁewéi‘k s_&_ategies tD. be
adopted, both short medium and long term plans; provilsion support._. |
- to schools in various aspeéts of its leéfriing heed-é, hf;w to .mc.miltc.Jr |
- and assess the prbgramme etc. | | |
In an attempt to serve the cbfnmunity; the Human Resoﬁfées
- Development Unit of the Ahmad.u Bello University, Zariz;, Suﬁmitted
a .pr0pDSi:11 to Kaduna State Government on the Qur'anic school
pupils based on the plight of the “Almajiri” pupils’, their future and
what .tﬁey can contribute to the development of the state. The
_. _ﬁﬁssibn of the Human Resdurces D“evelopr_nent Unit (HRDU), among
other. things, was to determine how to [}a_:ngss_thg ” Almajiri” pupils

for a productive life, to make people ﬁnd_erstand what future
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opportunities lie for the ‘Almajiri’ pupils, design how to incorp(;i‘;fé, o
.i:ntegrate and accommodate the pupils of the Qur’anic schools into
| fofma.l education system and fashion out how the three tiers of
| government can work together to assist the ‘Almajiri’ pupils in -
| ﬁarﬁculaf and Qur’ani(:..s.ysteﬁ of edﬁcation in general in Kaduna :
" ._ .Slta.t.e. of Nigeria. | |
12 STATEMENT OF THE PROBLEM o
| Curriculum integrétioﬁ 1s éi.great. g1ft to_experieﬁced t_eachers. :
- which helps them to become moré iﬁfereéltec.i“and commltted to.thei.r B
- teaching profession and teach better than théy usedl’lco. Puplls, cm the
other hand, through curriculum integration take éonﬁ‘ol of theif own
- learning because their teachers have the idea of linkiﬁg Subject areas |
to provide meaningful learming experieﬁce;s ‘that are .c'ap.ak.ﬂlr—: Of

developing skills and knowledge in the learners.

Islamic ‘edqlcation intends to train an individual who is
éonsgiqus of his Creator and strongly. believes in Him, understands
natﬁ re and how to utilize.it_ to improv_e himself and his society. An

individual also is expected to fulfill his responsibilities towards

TS



humanity and improve his social relationships w1th other fellow
h umén beings.
If a curxiculum integration is adopted for the Qut’anic school

| | si{st‘elln, fhe roles of the ‘Mallamai’ (teachers) would be more relevant
t.o the neéds of the presént society, in such a way that it will not stop
at oﬁly teachﬁ‘tg the pupils.h(.)w to fead, write and memorize the
Qﬁr’én, .it Wiil include arﬁ_ong Qtlﬁér t_h.ings, knowledgeuof Arabic
" lahgﬁage to undersfand the hlessage éf tl.lel Qﬁr’an a_nd  be abie_ to
.speak Arabic, tﬁe languagé of th.e. Q.L.lr'_an.’_ Irllltegralttl—:'ducurlricﬁlum i
~ would as well encéurage an.dn conlt.inue .tol mstﬂl in thé l.ee.lirnelrsl Irlnc.)r.al

* conciousness to remain humble aﬁdll God.—féaririg.
| Northern Nigeria, where Qur’anic slcfllool.sl afe ml.ost.l.y f(.)uln..&,
- can derive a lot of benefit in curriculum integrét_iﬁn to control and
. improve Quranic educatioﬁ by bringing together Ot}.lEI;.I’lb'l.’ﬂl relig“‘i.oi;s'
subjects into a meaningful association in order to foéﬁs uponbroad
areell._. of study. Such conventional subjects l.ike_Arithmetics, English,
| So'cie\lll Studies, Science and VocationaI_Education can be of rele\}aﬁc'é

to the Qur’anic school system.
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Teachers of the Qur'anic schools face a lot of problems am&;hg |
which are shelter, reliable means of income, hostgel to 'accommodatel =
I' B t‘lII?iI'; tearning pupils, feedihg, health care, and other socio - economic -

| pfob_lems. The schools are free of charge, hence, parents pay in cash | |
df in kind acc.or.ding. to. théir._e'conom_ic stf_ltus. As a result, the
. .‘M;H‘ama.i’ (teachérs), du.r.ing the ramy peri;od,.send the Childrén o
Iwolrk on their or individual Eafmé, to bel paid to suéh én ekteﬁt the
children forget fheir. old iéssoi1s. o
L Iﬁfégration _Iprogramme“ V\.;I’OLI‘..ld.. succeed 1f the noft_hern | State '- |
governments control the méveﬁénts of thé Quramc ;éhdol teach.(;z.ll*sv
_.Iby registering them and recognizing their .sch(.:)ols‘ They can be
~ considered for the provision of learning materiéls, clothing an.d.'foo.d.
- 'Mallamai’ (teachers) should also be employed and paid salaries
“according to their qualifications. Training and retraining of thé:
: téachelrs can enhance their productivity and children would learn
| eflfe.ct.iveiy.. | Thé | nie_tho_ds_ of teaching embarked upon by the
.‘Mallla[.nai’ (teachlers). woqld aiso be improve.d; B
The colonial admlini.s'_cration in ﬁorfhérn Nigeria dld not |
énéouragé .tl.le Qﬁf’anic educatioh th-roug.h- gra_nts:. and aidgf .LéIIS.

17
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~extended to missionary schools, hence Quranic schools bé'caiﬁe
wiﬂmqt control of the government.. The privafé .proplafieltérsﬁi'.l.:»
nature of these schools made them forgotten and withc.')ut“'
.government control or supervision. Qur'anic schools in some-
' Mt1élim co'11'.ntrie.s. were and to the present time under the control of |
the .governments and used govefnrﬁents."approved curriculum,
i teaéﬁefs are paid a.nd. learnéré are .takén_cérlgl of in t&fns of text books
énc.l. bfher teacﬂing - leafning matérila]s;
. The northern state gévefnménts in geheral and Kaduna state in
| particular need to take | éx’améies of .cqu.ntr'iés_ hl‘i.ke. .Pal-.:istan, |
. Indonesia, and Egypt where Qur’ anic of Iéléfﬁfc ec.‘l"l.lca.tiéﬁ:_. 1s
integrated into the conventional system for a maximum beﬁefit. |

- Organizing workshops, seminars émd confefeﬁces Would
| _eﬁlighten stakeholders of Qur’anic Education about the nééd t'o.
integrate the system into modern education systém. Many
workshop_s and co_nferen_ces'on integration were held in the past, yet
minimal s@ccess was recorded. There is a need to survey the schools
so that idea of vocational educ.ati_on- and other conventional subjects
can be discussed aﬁd sin;:e the ’Mallémai’ (.’.c.eé.cljers) usually reply on
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the labour of their pupils, they can be assisted materiaﬁ?. Thlstask
can be shouldered by the northern state gb:verﬁm'ent.s,' lbéal
N gdvernments and other community based organi_zations.. Al-ll the
pfoppsed model Qur’anic schools and management struc.:tulr.e of ;chéSé' 5
sdﬂools cén be done by them’. | |
.' :IThe Human'Resou;ces Development Umt (HRDU) of Ahmadu
B.ello Univer.sity,IZaria méd-e.a. fvf:oﬁbsal on.harnessing‘ the "Almajiri’
_'..for pfoductive llife in K.aduné.Sta.te,_ thé Ciéér objectjves, modgt of
(I)ﬁei:é't.i'oh,. act.ion' plan. and. éfra{égieé | proﬁosedl to iptegrét_é the -
Qur’anic education into Conveﬁtioﬁél ;ystem wr;)uld Iprm;idé suiﬁport
 to the Qur’anic schools in terms of infrastructure., teachi.ng materia.a..ls,'
~ teacher training and sensitize the stakeholders .aha“.gelnet"lal p.ubl_i.c th |
become aware of the plight of Qur’anic .s.chd;ols, their”}-jupi..l.s and |
_teachers in order to make life better for them and thé Co.htim.,lit:y or

- the Qur’anic educational system.
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1.3

OBJECTIVES OF THE STUDY
:-The study is set to achieve the following olbjectives.:l o
: ~To find out the stakeholders’ opinions on ihféQfaiting Mthe -

. Qur’anic school curriculum into the conventional education -

curriculum.,

To determine the integration initiatives of Qur'anic schools in

Kaduna state.

"To ascertain the relevance of curriculum integration of the

Qur’anic schools in Kaduﬁa .s’.ca'té.
To find out the history and .orgar\i.zati.c;n.al. struclture of Qu;’anip )
schools in northern Nigeria. | o |

To find out the objectives of Qur’anic édutatfon and éurricglum

integration in Kaduna state. -

To determine the possibility of reforming the Qﬁr’énié

education curriculum in Kaduna state. -

- - To ascertain the mode of training and retraining of teachers and

their remuneration in Qur’anic education system in Kaduna

State of Nigeria.
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To address problems of Qur'nic Education System' and the need
for the support of government and ridnlgOVernméﬁ'tal

orginisations in Kaduna state.

~ RESEARCH QUESTIONS

The following questions were raised and shall be answered in

the course éf fhe study:
| | What .is_t.he relatio.nship betWeen the cﬁrricular of Qur’anic )

~education and.conven.tionall educ.ét.iorll.system 1n Kaduna State?
To what extent .int_egration iﬁitiatives by Kadunr:.l. stafce-_'
. influenced Qur’anic Education? |

" What relevance has curriculum integration to the Qur’anic

education in Kaduna State?

- What is the administrative and organizational structure of the

Qur’am’c. schools in Kaduna state?

How adequate are the objectives of Qur’anic education and
curriculum integration? |

What..is thg possibiiit};f of i;eférfniﬁg _thé curriculum of Qur’anic

education?



What is the mode of training and retraining of teachers in the Qur’anic
" education system in Kaduna state?
How can the government and community based organizations be

- drawn to the problems of Qur’anic education in Kaduna State?
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1.5

HYPOTHESES

The following hypotheses were stated to guide the study and

shall be tested in the course of investigation: -

Ho;

There is no significant difference in the opinions of respondents ]

- on the relationship between the curriculum of Qur'anic

~ education and conventional education systems in Kaduna State,

Hos:

There is no significant difference in the opinions of respondents

"on the influence of curriculum integration initiatives of the

Qur’anic schools in Kaduna State; .. -

There is no significant difference in the opinions of respondents

on the relevance of curriculum integration to Qur’anic

 education in Kaduna State.

| HO:;:

; H05:

There is no significant difference in the perceptions of

“respondents on the history and organizational structure of the

Qur’anic schools in Kaduna State.
There is no significant difference in the opinions of respondents
on the objectives of Qur'anic Education and the issue of

curriculum integration in Kaduna State.
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Hog: There is no significant différeﬁce in the péfceptions .of
respondents on the pc.)ssibilit.yr of reforming the ..Icul"ricull.u.rn of
. the Qur’anic Education in Kaduna State.
H07: There is no significant difference in the 6pini(ms of responcieﬁfs
~on the mode of training and retraiﬁing of teachers in the
| Qur’ahic' Educatioﬁ system in Kaduna State;
- H03: There is 1'1.0 sig11ificant_ difference in the percéptions of
" respondents on the. relév_ance of govemllne_l}thal_id community
rl_baseld_ drganizétibné Ion. th.e ‘.p.lrobll.ems of Qur’an.ic. _EducatiQn- .
.sy'stem iﬁ Kaduna Staté. | |
16 BASIC ASSUMPTIONS - _ SO
= In this research, it is assumed théle ._ |
1. The Qur’anic education system ié not adequate;ly' cétér;eldl for By
government in Kaduna State, | | |
2. Poor welfare packages for Qur’anic schools by gévérﬁmeﬁ{ aﬁd
the eﬁtire practising communities affect ieaming and leam.ér.s.
in the Qur’anic education system. |
3. The British colonial government contributed to the present

 problems suffered by the system..
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Unconducive learning environments of the Qur’anic schools are

not known by the governments.

Integration initiatives were taken by some northern State

- governments, Kaduna State inclusive yet significant success -

was not recorded.

Other muslim countries reformed Qur’anic education in their

countries and Nigeria can do that as well..

Curriculum integration can be used to assist and rehabilitate |

the Qur’anic school system in general and also bring about

. knowledge in other relevant areas in the life of an individual

| -_'.--"'pupil,‘

1.7

Poor management, method, lack of defined teachers’

| qualifications atfect the Qur’anic school system.l "

SIGNIFICANCE OF THE STUDY

This study will be significant in the following ways:

Y

It will pave way towards reforming the ;:urriculur11 of the

Qur’anic education system through curriculum integration.

Significant changes in the contents, method and evaluation in

Qur’anic schools will be evolved.
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The socio - economic problems the-i;upils of the Quramc
school system are exposed to will be reduéed ofl'eradif:atecll
through curriculum integration. . |
The 'Mal]amai’ (teachers) will be trained and retrained, - ..
cel_‘_tificated. and employed as vyorkers u.nder_ the state and local
.__.governrnenlts. | N

I.(no.wled.ge. of conventio.ﬁél subjécts will give room for ga.iﬁiné
S more ekferiencé of othler. éubject Iaréa:é. for exafnplle,l vocational
o | ‘skills to the pupils of Qur;é.ﬁi.c séﬁoél sjrs.tém. o |
Mistrust in western educatioﬁ. by [:;Elireﬁts. an'd.hlo't}-lér .Sfake '

- holders of Qur'anic education will. be réduced .th.roﬁgh'

i | curricglum integration and other forﬁls olf iﬁitiéfiﬁes té.keﬁ
- | towards curriculum reforms of Qur’aﬁic, schools..
Itinerant ‘Mallamai’ (teachers) movements from one élac.é"lﬁo
another will be reduced since their schools will be registered,
rec.ognized and assisted as well. |
Governments and community based organizations attention

will be drawn to the problems of Qur'anic school system for
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possible funding and other forms of assistance in the needed

areas.

o .'1_.8 ~ DELIMITATION OF THE STUDY
The study covered Kaduna State. Itis also Iiﬁited tothe
. .Qur’an'ic school_ tﬁtors (proprietors), ljlelﬁa/ Preachers,ﬁ poli.ticiaps,: __

| officials of the state Ministry of Educatioﬁ (MOE) ap;i LGAEs. ;l"he. N
o study centered on the réla.tiloln.ship Bef@eén_ t‘]_‘je .:C.urri.cﬁlér. of Qﬁ_r’_énic

| E.ducationl and Conventional.educaﬁon;ysténis, integ.ra.i_ti(')n. .init.i;atijveé N
of Qur’anic schools adopted by Kaduna State in particuléir', relevance
- of curriculum integration of the Qur’anic schools, ménagemeﬁt and
o@anizational structure of Qur’anic schools, objecti\;'és 'of Q\ir’ amc
education and curriculum integration programme, possibility of
reforming the Qur’anic education, training and retraining of teachers
of Qur’anic schools and how to draw the attenti(;nn of government
and community based organizations to the plight of the Qur’anic

- education system in general.



CHAPTER TWO
2.0 THE REVIEW OF RELATED LITERATURE
21 INTRODUCTION

This chapter reviews related literature to the issues raised in
chapter one. This entails going through educational journals,
previous research reports, books, newspapers, internet and
government documents, to get relevant information for the study.
This is to enable the researcher to establish the theoretical base for the
study.

The chapter, therefore, is structured to cover the following
aspects: The theoretical framework (CIPP), the empirical studies,
meaning of curriculum integration, towards an integrated
curriculum; Islamic education; origin of Qur’anic school; Qur'anic
education in Africa; Islam in Hausaland; Islam in Kanem Borno;
Qur’anic education in northern Nigeria; Qur'anic education in Borno
empire; an outline on “Tsangaya” Qur'anic educationy Qur’anic
education in Hausaland; Qur’anic schools in northern Nigeria; the
Qur’anic school teachers; methodology in Qur'anic schools; school

routine in Qur’anic school system; Boys” Qur’anic education; Girls’
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Qur amc éducation; Qur’anic education and colbnial rule in horth_el_‘_n
| N1ger1a, cjolonial administration and its interference with 'Qur’épiq
.éducation in northern Nigeria; reform of Islamic edu;ation in some
muslim countries; retorm of Islamic education m Egifpt; :reforr.r.l--ollf -
Islamic education in Indonesia; reform'l...ofl 'ét.l..;'.anic.._sch(.)(.)llfs m
Indonesia; reform of Qur’anic schocﬂs i.n Pa.kli.st‘aln;ureftlrrﬁ of Islémié
education in northern Nigefia; fefdrm of Qur"amc schools ilri.n'o.rlthérﬁ' |
N igeria; sociallclas;s differences. | am.bng.al;lc.hol.éfs in Islaﬁic educat"ibﬁ;l |
__séme fegent iniﬁatives at. reforming Qﬁr’éﬁic schools in Northern
Nigeria. Is.‘la.miyya séhocﬂ and 1ts ﬁethods of teaching; the Universal
| .Primlar}./ Ed uéafitm scheme I(UPE). in Nigeria; UPE scheme in Eastern,
Weétérﬁ and .nort.herﬁ r.é'giu-o.ﬁs of Nigeria; integration initiatives of
.'_.__*_'_-.Qtir’anic schools in Northern Nigeria; objéctives of integrating the B

._Qﬁr’énic schools; teachers preparation, recruitment and retentiqn 1n
_'_”tlhe ‘integrated Qur’anic/Islamiyya education; addre_.sslin.g the
_. ,-All”nlq'ajiri' phenomenon in northern Nigeria; propose_d prc’jec:t for
| Qur'anic education; structure Ibf'_ model schoolsf .:cooperaﬁvé.
“Tsangaya” project; proposed ;ur.riéulum -. of ‘;_Tsalljgal).f:a.” school
- system; Qur’anic _:Ischooll integra.i.ti.og .ini.tia.t.ives !in .K;*.nd.uné S.teité;' )



- funding the scheme; policy on the Qur’anic school integraﬁﬁh' in <

Kaduna State and framework for the integration of the Qur’anic

-+ education into.the UBE programme in Kaduna State of Nigeria. R
| 22 - THEORETICAL FRAMEWORK (CIPP)

o IThi.s. investigation hinges on .t_he. theory of context, input,

proCéss é.hd product of evaluat_i_on' (.CIPP) of stufflebeam,_ Guba and

- thmr dssouates (1971) I.cited by Awotunde and Ugodulunwa

(26Q4:153) .who define’ ev.;:l.lualt.ion as the prééesé_ .L:ieli.né..’:lting,

. ".‘o!l:;’;ai.nir;g e.md. .pro.vidingl: usefﬁ] in.f-.:)r..mé.ti.t.).n ‘f.m.'. ]udgmg .(.ii..eci.sion

e.ll.f.enrnati.vés. Th.ey' also .pc‘uint out fcslilr‘fype.s of edluééfi(;ﬁél d.ec.:ilsi(.)n.s | |

'- lf_i.'-féﬁ]uired.in the CIPP model. These éfe: | |

1  planning decisions to design objectiveé;.’ .I

© 1. Structuring decision to design instruct.'iOna.I pfocedufés.

- iii.  Implementation decisions to use monﬁor and improve theséﬁm |

procedures.

'i\:‘l. Recycling decisions to judge and react to the outcomes

produced by these procedures... p153. |

. .The CIPP model includes the following:

a0



‘Context Evaluation: The aim of this evaluation is to provide a

.".:rationale for determining curriculum objectives. St}lfflgbe@,

(1971) in Awotunde and Ugodulunwa (2004:153) says thal;- th1s
is the most basic kind of evaluation v_\}_hich defines the f_eleva;n.t
environment, describes_ the desired :ancllw_ a.lctu.al. Coh.dit.i('ms
pertaining to that environment, defines unm:ef needsand

unused opportunities and diagnoses the problems that prevent

" needs from being met and opportunities from being used. - S

This diagnosis of problems rﬁay enable the evaluator to

. develop objectives whose attainment may lead to the

_impfo?ement of a sYst.e.rrli' or 'progrgl;mié.:. This method of
evaluat.i(m (context) 1’5 primarily déscfiptive ahd comparative.

; Itlalso réquifés thé evaluator to describe the status of an
..:-.e.dﬁ:catic.mal s'étting and then compare present, probablej_@d_m
._1.p6551ble system outputs. The COI’IC]II.ISII:OI‘IS reached by the
~__evaluator are supposed to contain the set of specitic objectivés .'
which instructional programme of a system can be desiéneci.
Context evaluation and what it intends tﬁ a'chiej_ve coﬁ.ld:m be
B relevant to the Qur'anic sys_tgm. .of edL.llc_ationI; sincé 1t ta.ke; mto



cognizance the philosophy, objectives and  historical
antecedents of the curriculum and its operations. This research’ N

hinges on making the Qur’anic system of education relevant to

the needs of the learners in particular and states of the northern

part of Nigeria generally. It also deals with problems and

solutions of the Qur’anic education and how it can be improved

' 'by integratirig into the conventi(jna_l ed_ucation system to make '

learning more meaningful so that the recipients can depehd on

themselves and contribute to the development of their :

N -.I' ":...'. T

communities.

~ Input Evaluation: The aim of this type of evaluation is to

supply information to determine how to utilize aVa_ilable

resources in order to achieve the desired objectives. It also .
involves ensuring:
The nature of available capacities of the programme.

Potential strategies for achieving programme objectives -

- identified through context evaluation. *

ii) Designs for implementing a selected stfategy N |

I . .-.g .._c. . 15 B o
BEEL. %,
. : [
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s _' IAc.cordiﬁg to Popham (1975) in Awémnde and Ugoduluﬁwa
(2004:154) inpﬁt evaluators help decision makers select and design
.'prdced.ures deemed suitable for promoting objectives revolves
around the mastery of certain objectives in subject, the input
~evaluators are required to .identify, obtain and provide i11ftf)l_rr_rlé‘.ci_qn.h
needed for decisiqn_ making regarding .Wh?Ch res_éurces to beused
_an_(.li in what ﬁanner they sho'u[d be IEI.I.I.l.ple.ec.i.\ to Elllchi_e\.r;: ﬁie
obj_ecﬁves of the program.me. S | | |
1nput evaluation ...Iis .aimed at Ipr.m}idi.n.g Iihflf;yrr\n‘a.tit.)lﬁ": | to
Ide.'térmilne_ how to uf_ilizé reS(;urcés to achliei:fe thé' d.es-irecl ob]ectlves
.The Qu-l"..a11ic Eciﬁcation éléo n.e'edélth.is kmd éf &aluation to .work
effentwely, ..the pfépolsed.. élfernéti?é recommendsqulte anumberof |
| resourcés to be involved like trai_hed and qualified teachers, relevant
fextbooks, and new subjects, teaching learning materials, classrooms,
| 'héstels, health facilities and so on. The integratioh initiatives also
'.suggest new curriculum procedure, enrolment process, welfare fgr B
staff and students as well as relevant instructional materia_ls _rgqll_i..l_'e_d._
" to be put to use in northern N igerian schools iﬁm_limiuhé

State in particular.
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3. Process Evaluation: This type of e.va‘lu.%ltion is used for the
purpose of providing periodic féedback to the managers of
programmes that have been designed, approved and are being
run.

Acco?ding to Awotuqdé .and. Ugodﬁ:lﬁnwa.(20q_4_:1.54) .plrocjels;_ |
_évaiﬁatiéﬁ has been three-fold p.u_rpos.es: B -
s to detect or predi.ctl.c.iefe(.ztsl in the proéédﬁreli d.eb;ign or its
impieméntéﬁon during .im:l:al.é.méntati‘(.)ﬁ pi'c.).g.ramﬂr_fle. deci;‘.ioh
'Sta'ge& o e |
| 11 : | .tb prov.iclie information for prégrarﬁnie decisions.

ii'.i'.. to rﬁaintain record of the pr'c.)ce..cilﬁrél aé 1t occl:ltﬂirs.. .. p.154.

Proceés éfraluation mﬁnitors the actﬁal procedufé in eduéatioh )

- in order to assist in educational decision making and to help inl” |

overcoming procedure difficulties and other related issues. .The_i.'l |

periodic feedback provided can also help in running a programme in |

* accordance with the approved regulations.

. .P'rc.)c_e_s,s evaluation in CIPP model is used for the I‘Jurposl.e of
provildin-g. periodic feedbacl'; fo; a programme WthhIS 'apProveFl .fandll |

..1"1.1_11.. T_his: is also re.leva.xllt' tc_).the I.Q.ur’_aniéll system éf édugation in..



which this investigation provides a number of alternatives, for |
| example, school records, time-table for both subjects and school
activities, placement examinations, promotion examinations and
school routine.
The curriculum integration programme puts 1earﬁi.1{g-?__in.t;).
stages for proper teaching - _lea.rning process to takeplace The
learners are arranged in accorqance with their ages”a.nd abilli.ti.es SO
that !earﬁing éan_be.coordi.n.at.ec.ll w1th0ut many problems
: In thl.ese stages, léérnér_é WIH learn Qur’an aﬁa oth'éf. religio'ﬁs |
related areas. They will also learm conventional ‘subjects like
M;tﬁén;atics,ll‘inglliléh, Soc“:ial Sfudiés,I Gel{efai Slci.er‘i;:e éhd Vocational
ém(j Té;:hnical Education. Teachers for different Stagés are recruited.
.4.. - .Pfoduct Evaluation: .This type of evaluation is aimed at
rhéa.é'urilng and interi;:reting the attainment of an educational
" "..pi'ogi'ehlmme when it is being run. The method of product
evaluation involves: |
a devising operational definifions of objectives; |

b, measuring criteria associated with the objectives;



C céfnparing the -meaéuremelnt' with absolute or relative
| S‘Itan'dards;

d. making rational interpretations of coﬁtext, inpﬁt and process
evaluation. e
Product evaluaﬁon wh1ch aims to ”I'neasure and intelrllpr.ét.

attainment of educational obj_eétive_and _.ie.ducatlioha.t.l i}rogfémmé

__being run.can' be _rele@ﬁt to thé ..Q..ﬁlrfanié éystérﬁ (;_f educatlon as |

cu;ri_culqm ilntlr;gration .progjramm.e | euggests Whereﬁ | fhe éubjé&s, |

ijectives, 1.earning proéess' émd schqoi .rolu.t'ine afe 'éﬁggestéd and

.- éxl_:).l'cjll:i.ned._ ., | | | B |

I.11”spe..ction and supeﬁision Ipro.{:e.dure- for the'.brégramme is

fa]scj sug.geste.dl .tQ cov.er subjects,. objecﬁ\;'es, learning process,

in...sr;f;lictic.)ﬁal r-lhateri.a]s, staff ré:a;]:l,tirement and welfare facilities for
I.B(')Ith staff and students. Evaluation procédures are also suggested to
cover both for the Qur’anic school model as obtained in the
 _ conventional schools. It is On these theories of evalﬁat_iop that fh_is |

~research is based.
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23 EMPIRICAL STUDIES ': -' b
Reichmuth (1989) works on trends in lslén_ii_c e.duca_.ti_(-)_z?l m
Nigeria. The title of his work was New Trlends. m Is;larrlic Edﬁéétién |
in Nigeria: A preliminary Account. o | |
e He studied_ various a;:.ti.v.i.ti.e.s Qf Mushms gst;eciélly fhe yOIl,.l.t];l.S-,
és _v_v;éll. as :—tl'1e __effq_fts of n-lu.slilm commumtles m ngerxato returnto
thg‘fea.l téaching of Islam aﬁd I_.élarlrllic..\;vay.: of li'lfé. He traced'th.é
_, detv.el.clﬁp.mént .'c.md éstabli;hmenf zof.. Univef‘ls.i:t'iels.i.n .rilorflr.ler:n .Nige'ria N
and Ith”t._eir coﬁtriblu.tio.ns io the éc&ﬁcéﬁofn of muslim )}Buths,_where the
..s$n1.p1e of ”students at A.hm.adu Bello University was taken in 1973
| that showed thé.t 36.80% of the Muslim student’s fathers were
" fafr;iérs, 34.4% of them with an annual income less than N400.00. s
| The study was carried out in 1973 since that period many
. Changes have taken place since education and economic Sta‘.t.]_;lls. are
- .dynamic, subjéct to changes. Due to modernizatjon, urb._aniz'ati_on. __
~ and even population dynamism, people, notuon_ly the sons of thelpoéll_‘._ R
. and farmers attend school. The ch_il_d.rlen. of cl_i.ifferlenf. .sblc.ib-econpnﬁlcl
status now attend scho_oi .tﬁ_) whate‘\{ér _Ieve.l.‘ The currentstudyhas a
been undertaken to narréw the gap and také: éare of t.helse. changes |
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S e study of Reinchmuth (1939) also Ptlz,'t.it..tﬁ.a:t (e séaééﬁai -
.migration connected to the Qur’anic school_s has be.en' ?réétice;i smce
.pfé—colonial days as part of a very cor.n.pliex relatlonshlp Eeﬁ&eén |
- urban and rural areas. Howeve.-‘:.r,'NC._WD (ZOO]j iﬁ 1ts study p;c‘)i%ed J'
that the seasonal migra.tli.on was c.lue. tél.fth.e;.lzinteffefeg(:\'e of colonial
administration into the Qur’aﬁic s:cl'llcsol.sfstém.. ”
L . Thework of énbthéf scholar ..Clyld.el I:Aﬁméd Winteré, (1987)
'_ pqinted that in Northern Ni:g;er.i:'a, and in 1921, Qur’anic schools were
.' estlmated at a'boﬁt 30, .381',- and aé. the influence of colonialism
iﬁéféaéeé, "Mailamai' (teachers) were not patronized and at the'l turn
| zof t.hé' céntufy, the ‘Mallamai’ (teachérs) were only paid o'ccasli.qpf.:lll
| gi.fts“of. :m.oney,”sl'.lee.p and goats. They did not receive sur)porf from .
It'he Eolonial government, they, rather considereql (._Qlur’:a.nic c_c.:rltlxr_se_; as
bemg ﬁﬁofﬁcial form of education. The grafiﬁateg of .tk:1e‘s.e schools
did not enjoy prospects of government emp_.loym.en:t.i‘n..the .colc.)ﬁiéli l
I:.a'd_ministration.. | SR |
Looking at these‘span_ of ._time,' a lot of chéhgéé féok place
regarding the positions qf Qur:’anilc ;E.d.uc.at'i;)n, ‘Md.llf.u‘nai' (teachers)

and government employment in northern Nigerié and else where. . -
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The current study is optimistic in narrowing these gaps found ér_:.
created in Clyde Ahmed Winters” work. = = o
| A reséarcher, Helen Nolan in her s_tudy cérried onﬁ in tﬂe yeéf  2
2000, in her _work. titled qu’agic s.d}lt?_ols'_ i_n M;ofoc_;c.c.).: :A(.(Igent.s of
| _:. P{e_s_ervation and Changé 1:159d 1nterv1ews .émc-l ..obse.:fyél.tli;);ns‘ m .}.i.er
research work and 'discovere.d thét,lﬁo'Wadays, children (m Md'ro.ccé) "
Iﬁemqrize a feffv chaptérs .of thé Qur’a.:.l"ﬂwhile in the “Kuttab” 3-_:-
(_Quf’anic schbols), this is bé;:éuse they stay m the Qur’énic school for
' _a;pprolxiniélbély. tv;ro yéaré aftér which they go'on to the public school.
In .a:dditi(')r:i to Qur’anic fﬁeinbrizaffdn, the pfimary curricularr focus,
: éhildfen Iéafh some letters and numbers,. do a small amount of
| ..w‘/.\'rfi.tirig on the blackboard or on a slate, learn a number of chants_alpd |
| inﬁocaﬁons and some national songs as well. It has bgeﬁ on t_he __baéi:s.
of this modernization in the curriculum of Qur’ all}i_;_:_lséhqols in other
parts of the muslim countri-es that_£he Curre#t étﬁdy ;has. béén under- | '_
' '_'.taken to narrow the gap and take car.e. of _lsolrlr.te inné\}atioﬁ&.} practiced
_in other places to improve ﬁpon w_hat is practicedl m .tl;.fe northern

states on the Qur’anic system of education,
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The work of Clyde Ahmed W.inters. can.'i.ed_ .tlmt. m 1987 lS
réléﬁ;mt to this current work. The title of his work v;raé -(;)ur.'.e;r.lic
Educatio:n_ and Militant Islam in Nigeria. His work was ba‘aséld..on“_
I's;l.a_ﬁ‘lt.ic_&éd_itiona_lism and_ modern muslim scholars. In othefiﬁvérd;,.
- the socio ecoﬁorﬁic diffefences of scholars that were educated cjr" '
.'I'a.cq'uired their 'educ.atioﬁ. in western orielnted style and those that
écquired theiré on tr.'ladition. bouﬁd aﬁd based on Islam. The
westernized teachers or scholars régérd ‘begging both by the
| physically disabled and by pr...acti.c..ing | .'.’.Almajiri” as the major
problem of northern Nigeria. Thé ﬁil .boo‘m}o.f the, 1970s ..a.lso caused
the decline in the income of the .t“raditiuc.nlia_l .s.cﬁolars whéré inﬁat@y |
- had begun to eat away the extra _i.nco.rrié.df the avél;agé Mushm wﬁo
sqpported the unpaid traditionat clerics, influence ﬁ)fl thewestermzed :I:_
ﬁléma (scholars) increased as a result of govéfnﬁeﬁt sﬁpi::oft. ”I._\Iew- .
rﬁUSlim ofganizations also emerged which led to the establi;llmén.tl. of
1%15115/ Islamiyya schools where their members receive Islamic
education.' The current work is optimistic in narrowing thesé. gaps :,

- c.reéted in Clyde’s work. ,



IAn.other work that is relevant to this current study is that of the
k Bure.au_ for Policy and Programme Cobrdination. April 2004. It was
| .o:n .sfrengthening Education in Muslim world: country profiles and
~ analysis, on the topic titled: Strengths and Weaknesses for Preparing
 Students for Civic Participation and Employmeﬁt_. .
The Bureau’s findings were that, studlent.s vfho .r.e;:eive strictly
religious education are prepared for r_eligibﬁs bﬁt not s“eclul.ér-]l‘(.).l.os.
Thus, by offering mathematics, sciénce and otﬁer sﬁ'bjects, Islamiyya
- schools provided better prep.aration fof thé secular wor_kfoﬁ:e thah
koranic schools. The great yériation.in-thé quality.. of schoc;ls n.“l.ak.es it
"._impossible to generalize whether public or Islémijrya schools rﬁaké |
students moré_ employa_blé. In .C'ivic pafticipétion,' as found in
| cénvéntional schod .system,”Islarln.iyya .scholols emphasized student-
.C'e.ntered learhing. The learning s.t).rle's embedded in koranic )
'-.claSSlroloms a.s individual pacing, self rﬁastery, peer téaching, and
1éaming circles. As a result, Islamiyya schools according to this

~finding are exposed to “democratic” group activities,

It has been on the basis of this modernization and the idea of o

- government participation and that of the community based |

. _."_.41 o



organization that the Currelnt.. study seeks’ to bring the idea of
curriculum integration as a modern teachiﬁg - learning style. The
~ current study has been undertaken to narrow the gap taking ééfe of
these changes to improve the curriculum, feeding, accbmmodétion, .
health, civic participation and employment of the teachers and pupils
- of thf:' Qur’anic schools in p'articula,f and Islamic education in general -
! considering the time Bureau for_Policy and Programme Conditiqn:-'
did ité fi_ncl.ings.. N -
| Amr Abdallah and assqciates haa uﬁdeftaken a w;ork.reléfv.ant
to this current study in 2006. The title ;)f th.e work v\}és_ I.rh.p'rbvin'g the .
Qualitly (ﬁf Islamic Educatiori in .]jevelop.ing Com;.mtrie;s:. I_nﬁo%rat_i.vé
éplﬁréaches. | = -
 ' The fmdmgs of A@" Abdalléh and a-ssqc;l.a.tes (2606:30), .a.lmong
o;cher things included the sﬁtéﬁénf éf Shelkh Sal.ahuciih.(.:)’laﬁm.r‘éla, I.
_.‘“t'hle Head of the Lea.gue of Arabic and Islamié schools fouﬁders in

Nigeria, who said that:

.42



-~ We now have two kinds of muslim graduates. The first badly
- lack basic understanding of their religion and are ignorant -
- about the language of the Qur‘an. The other, on the contrary,
~ have thorough knowledge about Islamic subjects and have

* astered the noble Qur‘an, but lack ‘the faintest idea about

" modern curricularr...p.30

Théir findings also reveéled further that there are an estimated 16
__ fniiiilon children studying at 73,486 Islamiyya and Qur’anic schools in.
. 'Nige'ri.a, the Qur’anic Schqo.lé as cler\lters o_f lgaming of Islam, teachers,
| pérénts and other members .of tlh.e cbr_nmqnity collaborate in
) incﬁicating .kn_owledg.e _tol pupﬂs. | qu_évef, the world bank, -
'_'Criti'cized the. Nigéria's "lopéidea” a.llOC;":.lfi(I)l.'l..Of elducatilon fund_in_g_

| where 78 peféent of Nigerié’s educaﬁoﬁ budgetlin. 2004 weﬁt_to
. tertiﬁry institutions, leaviﬁg the primary. aﬁd seccn'Lda.r)I,,r i.nst.itu;tiqns. |

“virtually in the Lurch” with prifnary .i.ns’.c'ifuti.ons recewmg jusf 1
l percent, the UBE 1 pefcént; £hl:3 .Nat.ione.ll IIBo.alrdl fo.r. .Techhi:ca]._ :
‘Education 12 percent and National Commission for (.Zlolleg.és” Qf
Education 11 percent, while the National Librar.y'. gﬁt.O pefcélﬁt.
| Considering the time frame of Amr Abdallah and Associates’ \;vork,.

and others before their work, nothing was allocated to Qur’anic
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schools, The current work is optimistic in narrowing tk;ié glap cre:lalted
in Amr Abdallah’s work. | - |
The work of another scholar that is relevant tiﬁ this cufrént
study is that of Harun Al-Rashid (1973). The title of his work: t.flvells. |
.the North and Nigerian Unity, some Reflections on the Political,
Socjal and Educational Problems of northern Nigeria. His work was
based on how northern Nigeria was lagging behind in pur@ance of
. western educ;.a.tion, the atﬁfude of _northerners towards western
education, and social prdb]ems m the _muslim communities of
| nbfthem Nigeria. |

Thé findings of I—Iérun Al-Rashid .ar.nc.)ng other things showed

that, he was of the view thét cultﬁraily the.I\II or;fh \.’\.f.as m.ore résista_nt |
to western edﬁcatibn thaﬁ the So.ut'l{ for the fonl'lowing' reasons:
western education was equated with ”Nasaranci” or Christianity
since it was the “Nasara” or Chr.istians. who fdppléd the éxi.slting
regime, to establish their c;wn.' Secohd]y, ';ch:e existéﬁce of én
organized traditional educational system, the Qur’anié schbdl, madé
it difficult for western education to penetrate to the northern 'society.

Thirdly, owing to the Sokoto proclamation, the British had oniy
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24 CURRICULUM INTEGRATION
. Several definitions .are offered in an attempt to give curriculﬁm _.
. integration the correct meaning. Kathy (2004:2) cites Humphray who - |
sees curriculum integration as an integrated study in which children a
broad_ly explore knowledge in various subjects related to certain =
aspects of their énvironment._i“here is also a l_ink _or. a relationship
among humanifieé, C(.)mmunicatio.n_, .a:‘tsl,l. natur.ai. sciencesﬁ,..;:
.métﬁematics,l social studies ahd 36 oﬁ. In the Iintegli‘.atéd éurricﬁiuﬁi_,
o s.k.:illsl aﬁd know]edge aré deveioped.and ap..p.lied in i.nores tt-l;cm_.:cme. : .
areé .ofl Study. | | o
. ~In the light of this idea,'oﬁe wbuld see é greét advantagé in }’.c'he:
. integration of the Islamic .syst.erh_of educaﬁon. or par.t'i.c.t.llérl.yl fhéll
- Qur’anic education into the UBE programﬁle fo'f an intégratéd study .
~ where the Qur’anic system of education is nc;t abandoned but rathehr
modernized and encouraged as x&ell as formalized. In addition, more
skills and knoWlecige of other areas of learning would be acquired by
the recipients.
) | |  Kathy also cites Shoemaker (1989),. who further defines
. curri_g:ulum integration .asI: | |



Education that is organized in such a way that it cuts across -~
subject matter lines, bringing together various aspects of the - .
curriculum into meaningful association to focus upon broad areas
of study. It views learning and teaching in a holistic way and -
reflects the real world, which is interactive...p2

Kathy further cites Palmer .who describes 'th.e folllowi.ﬁg”pl-r.laétiééé.in_

curriculum integration, | | |

L Developing cross curriculum sub;objectives within a gi\?leh

- curriculum.

.' - " Developing model lessons that -include cross curricularr
activiti‘es and assessment

- . 'Developing enrichment_ ﬁ}xf _chancerﬁent activities with across

éurficulum focus including suggestiqns for .cros_s-curric_ularr

'_contécts following each objective _devélopiﬁg assessment

aﬁtivities that érell ._crols.s—.curricularr. i.n”_ ;1atur¢ inclu_;iing .

samplé p]anningl wﬁeeis m Curricull_uhmig.l.lides... .

McBrien and Brandlt, (1997:55) .v;iew .C'ﬁrricul.um.intégrati.on as

| “a philosophy of teachiﬁg in which content is draWn Ifl"(.).m' se.x}é.ral

~subject areas to focus on a particular topic or theme”. They also see
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the following as effective interdisciplihary"‘ studies ’c:b'.iriaud;.t.ﬁe |
following as good elements of integration:

g - A tqpic that lends itself to Study from several points of view; B

| - ' Two to five valuable themes (or questiéns) the teacher wants

' .’.the stﬁdents to explore; _,
i - An a p.proach.“. and aclti.vities to further students’
| ..understanding rﬁore than is possib_llrle in a t.fadi’ltilonal, single "
discipline unit... P55, | |

o Clirricﬁ]uﬁ infegration as a m(;uderri Way of .u‘.ez.a.cll.lin'g and briﬁging |

'.' ébdtﬁ éfl.feét\ive Ieérning aﬁd unc.i.er'sltanding“oﬂf subjects mé),:f not wprk )

 as effectively és expected in all the sﬁbjé'ct' ai‘_é:as.‘ T:he. p'rolgra rﬁme can.

work where trained teacheré andl reéc'):urﬂces.;re. .ava;ilablle. I.].ai.m'és_Béaﬁ. |
- {2001) also Views that:

. Curriculum integration is not a package that will work perfelét'ly
for every school. Rather it is a philosophy ‘and ideal of true
democracy that we should strive toward in our classrooms and
schools. It is far from easy, and teachers have many legitimate

questions about how to make such a programme work.. = -

48



- Curriculum integrati.éh. giveé oppbrtﬁﬁity for both te.achefs and _.
~ students to utilize and identify.tﬁe t.'élatior..l..‘lt)eha\f;—:-en léﬁbject.s.. Board
of Studies (1996) also sees the rationale for curt_'icﬁlum'i.n.tegrati(.)lﬁ as
~ a programme where teachers plan for the development of keyskllls .:
and understanding that transcends individual ~strands and
syllabuses. In practice, curricularr integra.tion enables students to
acquire a united view of the curriculum broadening the context of
- their leélrning beyond single key leaning areas.
| 2,5 PRINCIPLES FOR CURRICULUM INTEGRATION
< Since éurriéulum integréﬁén enablle:.s”’.c-(feachérs; éﬁd Stluden.t.sl to :.:.I
identify and utilize the connectioné between §§Il.abuls.es,' also to méicé
learning easier and meahingful, the Board of Studies (1996).'
| déveloped the lfollowing:
. The stratégies and activities .mus_t sﬁp?ort .Ichildren m

working towards outcomes in each key learning area;
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o 0 ‘The integration of identified ke'}f -iéami'ng':.ai'éas must be

preserved in the organization of content, regardless of the .-

 dominance of a particular key learning area;

» .' : Outcomes should be assessed the context in which they are

“described and defined in each of the nominated learning

areas;

. Opportunities to make ‘connec't”io.nls across tije_Curfir;ulum
should be utilized ._w.here Ipracticable in (..)rderl.t('). .a_s.lsis.t

| .students. to conscﬂidate kn(;wl'edge and und.er.st;.m.ding, skills .
values and attitudes by aﬁplying theée 1n tﬁe réngé of :

| ?:011text. | e B [

. | Professi;ma] jud.g.mént of .teac.hers. Iwill‘.déte.rmine.w.hélnr 1t15 -

opport_uhed to in.tegrate. the curriculum, |

- The organ'ization. of learnmg env1ror1mentsets thecondltlon

for curriculum integration. |

Looking at these principles, for effective integration of the

Qur’anic schools into the UBE programme, a lot of considerations

- had to be given in terms of the curriculum, school organization, =

qualifications of teachers, their salaries, and to total social and * o



-+ economic of the teachers and the pupils éslw.eli as We]fafe packages
- on the ground for effective integration, The learﬁiﬁg énvi.rosninzen't |
- ﬂls_hoq_ld be_conducive for both teachers and pupils of the Qur’énic
| sciwols. Curriculum of the Qur’anic schools should be able to Ch.al'n:'g'el.
| .Froni being érbitrary and bookish in form and nature. Harun al-
.I Rasﬁid (1;973:54) cites Ma.l.lam Aminu Kano who wrote' in 1946 about

- the curriculum of the Qur’anic schools as: -

Arbitrary in form, bookish in style, hopeless for
promoting social ideals and usefulness, it has done
nothing but made the work in the school lifeless and
killing. The Qur’anic schools have utterly failed to appeal
to the child, but succeeded in promoting drudgery,
loading the child’s mind with fantastic facts, which she or
he may never understand.. P54 |

The integration programrﬁe would clear and make effectwe
Qur’anic education where such views about it would be a his.thér.).z.
Professional assessment of the schools, contents of learﬁihg |
exlperiences, teachers, pupils and their learning would be judged

accordingl y.



26 TOWARD AN INTEGRATED CURRICULUMI |
o '. .In an attempt to integrate curriculum, there is a néed to put into
consideration the target of integration - th‘e..child or learner, his
needs, interests and aspirations as well as the appropgiater_less or

- relevance of the curriculum package to meet the needs qf Jthé chlld
Forgarty and Stoehr (199].:1) state wh.'at l_ee.ar.ner relevanpy.standéfdé
for the Curriéulum plan.ner.as fﬁllows:_ | | | | |

e Combining general and specific contents; ﬂ
3 . _' | Focusing on learner values, culture, 'ai_scovery, thinking

processes, and workplace experiences; .

e Creating learning situation that transfers learning and L
knowledge;
| "o_ .~ Reflecting the complexities of khowledge and its

application in diverse contexts, problems and situations.
- Forgarty and Stoehr (1991) also try to focus on curriculum i'ntegrat.ion
by making effort from curriculum designer to ensure that the

integrated curriculum reinforces general and vocational education
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concepts and able to connect learning to the real life épplication,
'::_.ff L Forgarty and Stoehr (1991:1) emphasize that:
Educators designing curriculum must ask the basic
question of the teaching - learning paradigm: what does "
- the student need to know and be able to do? Integrated "~
school-to-work curriculum influences what skills and
information students learn, how well they learn, and'-_".::.'
how transferable these skills and knowledge were real -
world applications.P1 ) f
Based on the paradigm of the téaching and learning above, Forgarty
" and Stoehr present some ten (10) views fér integrating curriculum,
the ten views considered the items together with their descriptions
. and  relevant examples.  The views include the fragmer'itéd,
._ ~connected, nested, sequenced, shared, webbed, treated, integ\ra't'e:c"i,

R immersed and networked. Elaborate explanation contained in the =

:___'_.""_tablebelcw: o
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Table 1: Ten Views for Integrating Curriculum

FRAGMENTED
Description: The traditional
model of separate and distinct

- discipline, which fragments
the subject area.

Example: Teachers applies
this view in Math, Science, and
Social Studies, Language Arts

' or Science, Humanities, Fine
and Practical Arts.

' concept-to-concept, one year’s

CONNECTED
Connected

Description: Within each
subject area, course content is
connected topic-to-topic,

work to the next, and relates
ideas explicitly.

Example: Teacher relates the
concept as fractions to
decimals, which in turn relates
to money, grades etc.

Sequenced

Nested o

' Description: Within each

\ subject, the teacher targets
multiple skills: a social skill, a
thinking skill, and a content -
specific skill. Photosynthesis to

target consensus seeking,

| sequencing, and plant life

cycle.

Example: Teacher designs the

unit on photosynthesis to

target consensus seeking,

' sequencing and plant life

cycle.

Description: Topics or units of
study are rearranged and
sequenced to coincide with
one another. Similar ideas are
taught in concert while
remaining separate subjects.

Example: English teacher
presents a historical novel
depicting a particular period
while the history teacher
teaches that same period

Shared
' Description: Shared planning
and teaching take place in two
disciplines in which
overlapping concepts or ideas

| contents and discipline;

Webbed

Description: A fertile theme is
webbed to curriculum




‘emerge as organizing elements | subjects use the theme to sift

I out appropriate concepts,

| Example: Science and Maths | topics, and ideas.
teachers use data collection, |

| charting and graphing as esents a

' shared concepts that can be ' simple topic theme, such as

team taught.  the circus, and webs it to other

S ﬁl_s_ubject areas. ]
Threaded Integrated
|

Description: The Description: This
metacurricularr approach interdisciplinary approach
threads thinking skills, social | matches subjects for overlaps
skills, multiple intelligences, in topics and concepts with
technology, and study skills some team teaching in an
through the various  authentic integrated model.
disciplines. |
Example: teaching staff target ‘ Example: In Maths, science,
prediction in reading, maths | social studies, fine arts, etc,
and science while social j teachers look for patterning

|' studies teacher targets ' models and approach content
lnrv( asting current events. through these patterns.

| ' Immersed JrNel' worked
D l IRA!

| escription: The disciplines Description: Learner filters all
become part of the learner’s | learning through the expert’s
filters all content through this | connections that lead to

| learns and becomes immersed d | external networks of experts
| in his or her own experience. | in related fields.
l
l Example: Student or doctoral | Example: architect, while
candidate has an area of expert | adapting the CAD/CAM
interest and sees all learning | technology for design,
- through that lens. | networks with programmers
| and expands her knowledge
_ |base J

l
]
l
lens of expertise. The fearner l eye and makes internal -+
l
I
i
I

From Fogarty, R and Stoehr, | (1991) Integrating Curricular
with Multiple Intelligences: Teams, Themes and Threads. 55
Palastine, 1L: Skylight Publishing, Inc.



“In the integrative curri.culum,_ the planne:;s’ Iearnring experience
- not only provide the learners with a unified view of commonly .f.l_el_d_ |

- knowledge i.e. (by learning the mode_ls,.syste;hs, and.strlllc.ture.s Of. Ithe'._ :_
_culture) but also motivate and (.i'élve_lop Ie&ﬁérs’; pcﬁver' to percéivé

néw relatioqsﬁips .and .tinus .to Icr'ea..t_e .new mod..elé, S).f.s.tellr.ns. | and:'
structﬁres. | | - K
. _Thi;ou gh the integration of the Qui;’éni;: 'sys'.tém ('.):fli:edu.catién,'éﬁl B
jhfér%ﬂiéci?li_ﬁary .curriculzun.n i.s de\.f“eloi:éd. .;1;1dil'0fficiaﬂy Itzeesgnized
ﬁheré the: ;cu.rficulum.will cut .'s.llcr.osjsﬂ S:.usl;JjeC..t'..matter lines i'ln ofd:elr.:t(:) -
fcl).cﬁs u;l)(.m. corﬁprehens.ilve life probiems of othéf seCtiéris of people I'
1n :I:I\]igeria thrdugh the UBE integréted and interdisciplinary
: ) '.pr.ogram'mé which brings together various areas of study into one
'segme11t for meaningful development of the nation’s education -
 sector.
Curriculum integration is an edu;:fliti.(_mal approach that
prepares children for life long learning. .I.I.T.l;.,Ni-geri-a_“. if the Qur’anlc
system of education is integrated .intp the UBE programme the_
benefit that will be derived Cam.wt_.be 6§er emphasiz.e.d.. E?en .al’l.’lgl.lg -



: those .Who support curriculum integration, as Kathy (op cit) observes, -
that schools must look at education as a process of developing

 abilities required by life in the twenty first century rather than
~ discrete, departmentalized -subject matter .__and.the_‘t the whole 1dea

about curriculum integration should include:

R - acombination of subj.e.c.ts‘
- - an eﬁjpllasis on projects
._ - sourceé that 80.5eylond textb.oblks
'relationsh:i.l;\;s am.ong- C.C_mc_-ep_té-_ P
_ - N th.erhétic units ag o%gaﬁizing priﬁciplés L
s ""f.le'kiblé ;éhedulés |

Flexible students’ group'ingsl.' .'

In the case of Nigerian's UBE, if the Qur'anic system of -
“education is integrated, it means that subjects normally known as - '-
formal are now made to go side by side with the non formal whichis

-~ Islamic in nature and a lot of projects on Qur'anic system .of__"l'l_

-~ education will now be considered as formal. . In other words, the

integration of curriculum is also referred to as synergistic teaching, =
 where the curriculum takes new dimensions in meaning, contentand -



© relevance as Kathy (op cit) cites bonds, Cox and Gantt-Bonds (’1993)

c “who observe that:

Synergistic teaching goes beyond the blurring of subject area
lines to “a process of teaching whereby all school subjects are
related and taught in such a manner that they are almost
inseparable. What is learnt and applied in one area of the
curriculum is related and used to reinforce, provide repetition,
and expand the knowledge and skills learned in other
curriculum areas...p T i o
This process of synergistic teaching .allows the student to
o ~ quickly perceiv.e the rélationships between learning in all curriculum

. areas and its -application throughout each of the school sys{éms. |
o Synergistic teaching does more than integrate; it present of content

" 'and skills in such a manner that nearly all learning takes on new .

dimensions, meaning, and relevance because the connection is - -

discerned between skills and content and transcends curriculum

 lines. In a synergistic classroom, simultaneous teaching of concepts =~

- and skills without regard to curriculum areas would have a greater .

effect than the sum of learning skills and concepts in individual
subject areas,
... This idea of synergistic teaching is relevant to Nigerian’s UBE'

* especially where Quranic system of education is integrated. In this



- process the recipients of the Qur’anic system of education will be able
o qliickly perceive the relationship between the two different subject
~areas of Islamic studies and western education aﬁd how their
applications are relevant to the life o.f a musl_im_.”T__he_beneflit to Ilg.ai.nl_ N
- in synergistic teaching of UBE m Irelatiorll te ttle _Qur’enieeduea_t:ienﬁ
. - system is more than integration; it transcends cﬁrriculum lines anci_
e_tudelits of such ctxtriculuttl .of. synetgistic.-;teach.i-hg would acquife
- more experience.: | o | |
| The si.mu‘ltaneous _tleachiﬁ.g .o.f' .Isllemic:.'edtlcetion. eﬁd westem
i '. educetioﬁ tlﬁder the UBE Pi'oléretnme Would have a greater effect on
iﬁt]ivi&ua] lea'rners, mote skills would be acquired and a w1der
knewledge a.n.d understaﬁding of some coﬁeepts in difterent subject

areas would be known. It is usually lack of relevance, connections

. and relationships among disciplines that are seen as reasons to move

towards curriculum integration. As Kathy observed that almost i
every teacher has experienced the feeling that “there just isn't enough
 time to get it all “or” the school day just isn’t long enough f01_' a.ll_ that
I am supposed to do; and it seems that every year therearemore
s things added to the curri_culu_m.. To K_atﬁ_y, this feel.i.ng.olf_ fru.stt.et.iotl | '.



isl .one' of the motivations behind development of an il.ltegi‘ated
curriculum,
Globally, schools are moving away fronll_l the _‘teaéhi_lng. of -
" isolated facts towards a more _const:ructi?e _a}JJII:)rﬁ)Iéc}; E.ll;d. ‘_Vilefr.\;.'.:oialf
learning, where in-depth knowledge about I(I).ther I\ral.ueé..a.ll_;é studled
Kathy (2004:23) .c.ites Bénjaﬁiﬁ (198‘9) .‘.Nhol | séeé the v1ew of th15 ..
. 'I..ai)proach to lgal*ning find.s its basis m ﬂ]é .vx;orl;s ofsome renowned
- educ_étionist lil;e Pi;aget,. D{._e.u.fey, Bruner.én;:ll o.tl.‘n-'é'rsf}vho .hol.c'i. th'e.l.ll
same \.ri.e.w. Proponénts df.thé .pfdgrelé'héi\;e educatlonmovements of
 the 19305 also advocate integration of curriculum, ‘Sometimes
| i;:.ientilfied as the “core cﬁrriculum” Vars (1987). The idea behind the
movement towards integréfed éurficulum is a move away from
: 'Iﬂﬁemorizationland recitation of isolated facts and figures to more
g mearﬁngful concepts and connections between concepts. The present
¢éntﬁry is requiring for a more flexible use of knowledge to go
- beyond a superficial understanding of multiple isn_)lat_t_edl,evgr.l.’.cf‘sl t0
insight developed by learning that is connc—;ct_éd o;f_iﬁtegréted.
?_' National achievement ley_e_ls ._can be échi_eve;i. through
.I sy.nergistic curriculum wherebf high _dropout rateé w1ll drastlcally be



| _relduced and éan lead to increased students’ success. In Nigeria,
| .C'tliil‘riﬁ:ulum integration may be an effective element in making
| | education through the UBE Programme both manageable and
. relevant. A section in Nigeria, where Islamic education is pursued
will derive the benefits and advantages of c_.ufriculum integra.tiolr.l..l I.n
- fact, through spch a process the brain of the .réci Pient maj' evén wérk .
" more effectively than i.n the isolai:ed procesé .belcéusé the bre}i'nw
- organizes new .knom.rledge oﬁ the basis of };revious eiperiences and
the meaﬁing that has de.v..eloped frofn tﬁose eXperiences’. The b.ra.ir{ as. |
- Kathy obsérvés, procesées rﬁe;my ;chi.ngs,nrec.éllils éﬁickly an.ci eaéil'y; |
Ih the current globa.l niOvement. .t'dward's curriculum ilﬁtegfatfi(.).n"

~ or synergistic curriculum, it has its basis in learning theorists who

"~ advocate constructivist view of Iearm'n'g. As Kathy (op cit) also

B o’t;s.erved that: “There is a body of brain research that supports the -
| 'ln..ofion. that learning is best accomplished when information is
presented in meaningful connected patterns. This includes inter
disciplinary studies that link multiple CurriCuLuﬁl areas”. =

~ Synergistic curriculum or curriculum integration is a way or

- approach, which can be used tc meet the needs of students and the



~ state or community. The integration of the Qur'anic system of

" education can adequately be used by the teachers to help students

and train them for better skills that can lead to meaningful
acquisiation of skills and training. Teachers who are coping with

| increasing body of knowledge, large classes may tend to be more

:_sei.1sitive and aware of changés and challenges ‘fac.ing their stu.dents,u
. job (_teachi.ng).. an& the séciet}’ in geﬁerél an;d_l.can .dlell.i{.refl.lthé sclaclielt:y-.
. .f s.e._ifely as educatioﬁal deﬁlaﬁds cc;ﬁtinﬁe té iI‘lCI‘éE.lS.E..I.Tl'.le .g.lxobal rlle.ed
for Ic.hangesl m t.é.chndlbgy.. infolrlnll.ation Iand s.oci.al..':.c.}:lang.e.s ".a're
ﬁuéhing eaucétion towérci ihtegratitl)n', recﬁ::u.iénts. of such integlrated.
- cur_rilcu.]um like the UBE will he]pliﬁ éolviﬁg a lot of pro.blems looking

ét different érea, peré}ﬁéctives and ideas abc.)u't. s.c.vme areas for
successful learning. As Lipson et al (1993) and cited by Kathy said
N '_ t.hat.: .' “an enduring argument for integration is that it represents a

| wéy to avoid the fragmented and irrelevant acquisition of isolated
facts, transforming knowledge into personally used toolé for learning
. new information”. |
B " ~In a research conducted by Marelh.f:ér _.(1990) fin_d_s that m
. integrated curriculqm Prog.ramme. ..s.tude.nts_‘develo.pedj_”téar.n: Spi#it
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and improved their attitudes and Work habits. ‘This could be due to
the fact that teachers of such curriculum developed the habit of
teamwork and became aware of students’ problems in the integrated
s eurri_culum.and could easily solve such a problem, and students put
_more interest in what they learned. When students are involved i_n:_ |
.alctw.l.ty 1f1 Ithe | m.te.grated olr synerlglstlcl clurrlcellulin ..the-lr .leerm.ng
.motwatmn is 11.1creased and could reduce the.l pfebleﬁl Iof beld B
behaJ\lue:ur- The mtelgratlon of the IQur emc eys.tem of edueatleﬁ 1In.to.'
. the UBE w1ll help in reducmg behaw.ou.r éroblems of the students
(ﬁepils) the etudents alse will have a better dlre.ctllon and ‘eetter.
att.lltuc.iee toward school. S
.II‘.I the integrated curricular as observed further by Maclver that 'I
| feachefs appreciate the social supporf of 'werking 'togethef and feel
" that they are able to teach more effectively when they integrate aeross.
subject and courses. They discover new. interest and teaching
techniques that revitalize theif teaching. Qur’anic system of
education when integrated not on[y students will derive benefit but

also the teachers, through sharing or cross fertilization of ideas. It will
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- improve their teaching methods or techniques as well as their interest

- in teaching- learning activities.

S

Based on extensive review of literature .and discussion with

teachers, Kathy (2004) cites shoemaker who listed the following as

“essential components of an integrated curriculum. S

1.

Core skills and procéss. These include bélsic skills, s_uch as |

" reédiﬁg and mathematics, as ﬁ\}ell as socliall skills arlu:i.

problerh solving. ..

Curriculum.st-rand's ”aﬁc.l themes These are :’;he.érg.é;rﬁzing“
principles around which c.u.rri-cﬁlut'n is built. They are br't.);':i.d
e.g. Human soéietiés and i.ntegré.t'e. content from multiple

areas..

- Major themes. Each curriculum strand is further divided

into major themes e.g. environment or diversity questions.
Questions are used to further define major themes and focus
activities.

Unit development. From the major theme and the questions, | -

knowledge and skills related to cohcepts,_ teachers plan __ :

activities that will lead to the development of knowledge
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and skills, which will answer'thlle. rci'ﬁe-s.t'iolﬁs.: Teachers a'l..s“(;).' |
collect resources and develbp actual lesson plan’s". and
assessment strategies.
5. Evaluation. Through assessment of students’ progress the
‘unit is eyaluat_ed..
- | Illn aﬁ att.emlpt to integra_te the Qu:’an_ic_ sysfem of édpcation into
thengerla UBE,I shoéma"k.er’s Iesl.sentiz;l components c_é_m | be (.>f..
éfére_ﬁce .inl 'o.rdélr. to arrive..é.t a 'ble’;tef. decisioni .towards._”t:h:el
infégrat_ion of.the two allfee;s,”and any integfation ’Irhat.wi.ll e?eﬁfﬁally B
sﬁc_ceed w1ll find ihé shoem‘a]{e.r’s ;eslsénti.al .I.ci;omp.folnel.w.;sl r_él.e.vant. .I In
arrivin g ét sﬁcceésful cuﬁitulum ihtég.ra.ti.tin tez'ichlei“. Iénc.l currlculum
.sﬁpélfvis'ors should work together .’.c'o ic:i"ént'ify.. common goals,
"Iobjectives, skills and themes, Palmer in Kathy (2004) PR
The positive effects of curriculum integration as'.L.ilpso':n m Kéthy |
(2004) identified the following as positive effects; - o
- Integrated curriculum helps students apply skills
| - "~ An integrated kndwledge base leads to faster retrieval of
information. Multiple perspectives lead to more integrated
knqwle_d.g.e base..lh

” R



| - Integrated curriculum encouragéé"depth and - breath m

learning,
.'j:’f ~ Integrated curriculum promotes positive attitudéls. m
'~ students. |
__  'Infegrated _curriculum_ ptovides for more quality time for

L

| curriculum explora’tion. '.
.' .I'Evert 1f the iﬁtegratioh ot c..u.rr.i.cﬁlunltgf .Q_ulxl'_’aﬁic”_s_ystem into
UBE .is tt> be done,_ there is a neéd fozr dés._i.re;d. res@lts due to effectiye |
deSIgn of tmi ts of léarnirlé tﬁrcl)tl gh .téseat_'t:tt én_d Iéat.rtlir.tg, cun‘ic’uluiﬁ
."t;xr'terts. an.d quali.f.i.ed tea.ch.ers néed to be. enllpl.t);ed. -:f.c.)r effectwe
| Iitnp]énl‘léll‘ttatioh .o.t' curticu_tﬁm mtegratlon Whére I.Istudertts may
| acquire knowledge of diffcreﬁt ét-eas of.. léalrltin.é, t(; .a].é(.). .injﬁ:.o'v;!_
- from traditional wayé of learning to have .c').ln.é- where both trad1t10nal f
and new ways of learning will fulty be eﬁgloted mthe mtegrated
curriculum. Having made some detailed explaﬁattoﬁ 'dn the
concepts of curriculum integration it is realized that there is a needto o
o make an integrated approach to the Qur'anic system of education.it‘t .

Nigeria, UBE as a national education Programme can be made a

o broad base curriculum and linked or integrated with Islamic system
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~ of education especially as it affects the Almajirai(Pupils) wh;:) are
" Nigerians citizens and have the right by law to be taken care ofand
- their education considered in order to comp]'y with the cOhéept'a.r;gI |
prOIVISlOl'lS of Umversal Ba51c Educatlon |
jz 7 ISLAMIC EDUCATION
| Islamlc education eﬁcompas;ses not oﬁly tﬁe religious studlés
but also the whole éf the edl.lcatloﬁall pfocess gweh accordlng to the_
prl.naples of Islam, ]Ibrll Al;unu (1993) Ilt. is an educatlonal systerﬁ m.
Islam ancl approved by. it It is also an édﬁcatlon that”ensﬁre; 01;
.regulates the teaching of an'lndiVJduai to know his Cr.e.a.t.or.aﬁd what
' the creator requires him to do in order 'té éﬁain‘hapllo.iness" here aﬁd |
hereafter. | | S
In Islam, education or learning has a Véry 1mp01;ta1-1.tl poé1t16ﬁ 1t
is made obligatory upon every musllm. man or woman, | There arel.
many references in both the Qur'an and Hadith where Iéarning and
ed.l.;c;ation are encouraged and the learner is placed in a higher -
pb.sit.ion. and ho.nl_our. Seeking knowledge in Islam is regarded as an

act of worship that muslims are expected to perform. The first verses @

e -



* that were revealed to the prophet Muhammad (SAW) are good

" reference to that where Allah says in chapter 96 verses 1 - 5:

N Recite, in the name of your word the Creator
.Who. created m@ from clots of blood?" :3 . I .‘

'_ Remte, your Lqrd is the most Bou_n_teoﬁs One, o

5.:. Who tau‘ghlt by tﬁe pen? N B

Taught mankind “things they did not know - \}erses 'l— 5..‘ | | k o

.Y.usuf Ali (1 978:] 7.6:]). m his commentary oﬁ..Aral‘b.ic.mea.nihr.lg o.f.

Iqra’é (the title Of the abdvé chapterj m.ayiz. mean, ‘I."lz'.ead.” or l”r'ec.i.te. orl

:”;-elméars'e”f or prdclaim éloud”. Th&;t is, tlme hascome for hlmfor
spiritual knowledge and declaration Iand decl.;lraltio:n. of mission to the

; wh;)lé mankind. Islamic education flec.lliilrés man .to have ."cimeﬂla.bility tlc.). .

.Iré.ad, write, téach and make research. It encourages Tsc’iencé', éilé']‘f -

knowledge and dissemination of knowledge and true understanding

of it. These verses also show that knowledge andllearﬁing according

. to Islam should be directed towards activities, which are compatible

with sharia or the rules and laws regulating the life of muslims

~ wherever they are.
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.'.I'helfirst conference on Islemic education was held mMecca
from 315 March to 8th April, 1977 at King Abdulaziz _Uni_ver‘sit}.«'i.l .I_T_hi.slll_.
" .C.onference came out with a number of findings on Islam_l“c educatlon..

" as well as some basic ideas, goals and concepts on which II.slerlr;ie
" . education rests. Galadanci (19I93 98) utes the..l.'es.c‘)luﬁon. of tﬁe
o conference as it defmed. t.hel aims, éoals end eeﬁceiat ef Islamlc
educanon as foilo?vs: L e H | |
| -‘..Tlhle. alhs ef Islemlc educaﬁon 1Is to forrﬁ persoﬁe who w111 be o
2 good, and worship God as He deserves to be worshipped, who ~ * .

- will'use the knowledge to enjoin people {Ya’'mur) on earth and

- utilize it in accordance with God’s law in the service of belief and -
accordance to its scheme... P.98. = o

.' Ielamic education encompdssee the Q/h(l)lue ii%e actwmesofa mushm '_
_because it meane bel1ef and -\.Nolrlship and tl'.1e. systerﬁ mustreahzethe '
_f .lfollowmg as Galadanc1 (1993 98) Dbeerves : -
a ‘a muslim must acqulre rehglous knewledge $O es te know

- his Creator obey His Iaws as revealed to the prophet (SAW)
B _- worsh1p Hlm and fulfill all the religious obligations as |

" stipulated;




b, he must also learn how to cultivate the earth and benefit

from what God has created;

N .:' ¢’ he must learn to be a responsible and useful citizen capable
of performing his duties in the best interest of the
community he livesin. -

- Islamic education aims at making man (Muslim) able, not only

: ":‘;- to worship God, but also to utilize his knowledge and senses to get -

" the benefit of what the Creator has provided on the earth for his own

- advantage and those of others. It includes understanding the laws,
“which governs creation, knowledge of properties of matter and
means of utilizing the matter in the service of the Creator and spr-e'ad' |
 of the truth of Islam.
S ~ Referring to science, Galadanci {(op cit) cites the conference -
where it made the following conclusion:
T There is no limit, no restriction on science in the concept of Islam, e
~ - either in theory, experimentation, or application. The only
‘restriction comes from the aim and intention on the one hand, and -
* the actual, on the other. Science in Islam is a worship bringing "
" man close to God. Itis an instrument for improving the earth and, =
therefore, should not be used in correcting faith and morals. It = .

must not be employed as an instrument for bringing harm,
corruption, hatred, or enmity. Therefore whatever injuries the




[slamic faith or does not serve its aims and requirements is to be
rejected from the Islamic programme... P99.

The flexibility of Islamic education, looking at the above
philosophy cannot be overemphasized, muslim can make use of his
good intelligence to bring benefit to himself and the humanity, make
discoveries on any area, teach and be taught, in a scientific way for
whatever advantages as long as they are within the Islamic approved
way. The aim of education in Islam is to bring in people into
worthwhile activities and programmes, which are not contrary to its
teachings. It also aims at producing responsible and responsive
individuals who are aware of their rights and how to claim them in
such a way that rights of other people are not at disadvantage:
citizens who are conscious of their duties to their Creator, humanity
and themselves.

According to Alao, (1993:109) who is of the view that there are
three additional general purposes of Islamic education. For the
individual, Islamic education is a means of liberation, a path to
independence and self-reliance. The educational system achieves this

by teaching the individual firmly to anchor himself to Allah and
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throu gh self-cetharsis to purge himself of self - Centf’ici_tf through the -
lal.:)pljecia_t_ion of the significance of the self. Herein lays'éil monumental
exémple upon which succeseful living depends. Man i.s noble before
s Allah yet man'’s greatness loans only through the annulling of the
.self only. throuugjh the surrendermg and anchormg of the self to the

o lofd Onlf,r those who are m.de.pendentl oeoend unwavermgly upon.:\ '_

" \'A]Iah On]y those who are eqmpped to grow splrltually subm1t

L abso]utely to A]]ah

e “The second genera] pﬁrpt)se of Islamic educ_atiori is to create a -

- civilized universal community' that is fréel of hatred, free of

. - discrimination, but is compassionate and benevolent towards one -

. ..another with each Contributihg.l':o the wel'fai'e'o_f.éll, accofding to the

- weight of his talents and the size of his fesources.

Thirdly, Islamic education must, of necesSiitfyl,r istill the

| discipline of hard work and the use of hands to turn the gifts of the

- nature to more useful needs. Islamic education aims at bringing to

B the proper understanding of the fact that Allah has not created man

-.“'for a jest, and he will be brooght before him to account for his deeds.



| In the Qur’an chapter 51:56-58 Allah sajzs: I have only created ]lrm’ s
. and_ ;ﬁen that they may serve me. For Allah is He, who gives (all)
5.uS.t_ré.ne_lrl_céjr -Lérd of power, s_teadfast (For ever). -
Tlier:e are certéin eﬁt§ﬁ§logical _and epistemological i}rinci.ples,l' -
Whl(.h .S.e;rlve. as thé.bedr(.)(.:k Of Islamlc é&ii.u.catilo.nj. NThey address the
questlons of .v;rhat. can be known .ar.ld how .\.xvhé!;.éxists ;I\F}:lat éré the_:l_
etérnal truths an.d SO O1. Mlaﬁ .s él:;lhty té tﬁmk 1s ;né éf hIS més;t
- pre.clloﬁs and most §alﬁable glftS from Allah Ala;) (199% 110) Iates E
Tbn Khaldun (1960 333—‘534) who analyzed man’s ablhty to thmk asﬁ |
follows: - | | B

= The ability to think has several degrees. The first degr.ee is man's -

 intellectual understanding of things that exist in the outside world
- in a natural or arbitrary order so that he may try to arrange tham .
with the help of his own power, this kind of thmkmg mostly "

o - consists of perception... P110.
. ISIéfﬂiC education, according to Alao (1993:11'1) is that: : SRR

Apart from serving the central purpose of assisting in the

o perfection of man, insists on thriving of the hands, the minds and
" the intuitive faculty. The latter is enriched through nearness to. - -

a ~ Allah; it sustains and is sustained by Taqwa. It is asserted that the

prophet commended the pursuit (of knowledge) even unto China. e

' Islam despises ignorance, Islam abhors ignorance and the Qur'an
- holds that it will be difficult for man to produce before Allah an .. .



acceptable excuse for ignorance as related in the scenario of the |
wrath that would befall the ignorant in the hereafter. =~

. Therefore, the business of Islamic. education IS .-Ias fol]ows |
L it ' the creation of knowledge; - . |
11 ‘the dispensation of knowledge through the stimnlatidn of
| nnderstanding; - o
S the formatlon of character and personahty according td -
o . | the pattern of the cosmlc man Muhammad (SAW)
: w the settlng of the 1nd1wdual (m 1ts w1de5t sense) to the.
o Igoal of falah (success) Alao (1993 111) |
'.Ia]a.mlc educatlon intends to produce an md1v1ddal tvho beheves_""::_.
| strongly in Allah the Creator who n11deretands nature and horv.to.._-:-f:-'.{
utilize it and who improves hlmself and hls sdc:ety throdgh hIS.I
wealth of experiences and knowledge | | S e
Afendn and Baloch (1980:6) c1a551fy the aims of Islam.lc..:.
education into two, individual and soc1a1 educatlon Inle_I(:iI.,lalt'.':"‘-.
education aims at familiarizing the individual with; . .. |
a. his relation with other creatures;
| b his individual responsibilities in life; |

vonttineas e RAHM L In ARY SR



.' ¢ his responsibilities towards human .co'mmu'.n.ity;; e
d.  his social relations; |
e his relationship to the universe and universal phenofnena
.an.d exploration “of natures laws in order to utilize and
I_ é};ploit them;
- ) f. | _- | hls Makef’s ﬁre'ative wis.doml apparentin h15creat10np6
Islamlc (:adulcatioﬁ pﬁts a-iiof_.(l).f félée?aﬁ_t dnd ;pplr:c;él:_i.até alrns tj(.). cater
:.::f';).r_iﬁdiv:iduél.’s.Iifé, his Creator an;:il s-oci.ét.y_. .. Ii- - |
There are | ‘r;umercl)lis,:. I’l.is.t.(.);“.i(.:a.l | and désﬁfif)-five 'st'udi.e.s
'.undertaken by muslim of I]C_;.ﬁ-I'I‘IIU.ISIIiII‘I.'l..S.C}‘Il.IOII'.'c.iII‘S aswellas commumty
based organizations. or councils on -Qur‘;ani(f s.cl‘fl_(.)o."ll 'ela;b;bfaf.in.g_lc.:‘m. 1ts
chara.cteristilcs, Uﬁiqﬁenégﬁ' and how it 1s managed m dlfferent |
Muslim countries. Available studies of this kind iﬁclude Omar (1993)';."
Helen Nolan (200) Clyde Ahmed Winters (1987), Fafu;l;;ré‘ (1974).';;.::{ﬁ...;__;.:
Arewa House .also wrote on the sﬁbje’ct (Qur’anic schools) over the | |
years.
n :_Among these studies ;were those making refereﬁce to muslim
countriés in general and others Nige_ria in particﬁlar. They traced the
I1~(j§t .of Qur’an__ic éduc.ati_on. (.scl.llools). f;t'OI.I.'l”. the tlme of the prophet



“Mo.hemmad' SAW) i.c. early 7 century AD through the Goldenage
.ofl Ie_.lam_ic_ civilization 12th - 13th centuries Aﬁ. The Na't.-iehal Councﬂ K
.f().l; -tlhe Welfare of the Destitute has written extensively on Alma]ln’ N
.a:ﬁd Qur’al.j.ic: education in Nigeria giving reference or focusing on its |
de;rel:opm_ent, its review iln_yarie_ue stetes or zones in the Northernl_"“."'
| .s.tatels including pfe-coloniel. ere, _cc?lqlr.llial_ and post - colonial periods
_and how £I1e Qur"anic schoe_ls can be reformed B P o |
These aﬁtﬁdrs prowde | relevant mformatlon on Qur’amc '-
'schools and how they came mto bemg .Inte:fest'ing 1ssues werealso __

 raised on how to reform, integrate and improve the _systeni and why

it failed to be integrated despite effori: ar.id“ :fund.s“corhmitted for the
purpose generally in the northern states.of.l\lligeﬁa.and parti.cularl_y »

in Kaduna State.

. 2.8 ~ ORIGIN OF QUR’ANIC SCHOOLS
: It is relevant at this juncture to briefly bring the'l‘.lié.t'or"y df the "
.rle.V.éi’c’.t.tiOﬂ and compilelation of the Qur'an which forms the baéi'é of
- the Qgr’anic schoole. NCWD (2001:11) defines refelat’ion as: "An
'j event 01’ expérieme that is considered to be a message from God”
: The 'r:nesset;ge does not take plaeefor no reason or without someone.



| through tvhich it is revealed or conveyed. Allah in His will reveeleclll |
themessage in a number of instances through the Angel Gabriel to b
R Hls c.ho.sen prophet, Muhammad (SAW) to mankind. In other words,
:-3 _I.Irevelatlon of the Qur an came to us from Allah through prophet
:'-v-_l.:Mul"ndmmad (SAW) | -
The revelatloh of the Qur en passed through some courses
.:-before reechmg the prophet NCWD (2001 11) reveals ’The entirlel ._
Qur’an was kept in Lauhu] mahfuz (tablet preserved) b}.f. Allah” In )
.: chapter §0:21-22, the Qur an says verlly, th1s ts Ia glorlous Qhr an :
inscribed in a table preserved Se“condly,mthe Qur ah was moved
- from Lauhul mahfuz to Baitul - Iezah (supreme rootrti Ia.nd 1twas
from this height that angel Gabriel Uibril). co'r'lv.e.veclil the message
therein to prophet Muhammad (SAW) in bits, until the .who.leu book
was conveyed. NCWD also sheds more light'.on' the followihé
) authentic narration that; Al-hakim has reporte'd on the authoftt; of
..]ablr, from lbn Abbas who saye “The Qur an was from God... P12,
| .Whenever a revelanon came, the prophet read it to his compamonsli_.

for a period of 23 years.



Allah revealed the Qur'an in bits in order to fac111tate easy
study and memorization. All revelations were orgamzed into

chapters and verses before the demise of the prophet. Theref.c')re',l

o 'compllahon of the Qur an began durmg the life time of the prophetﬂ

(SAW) but the phrase compllatlon of the Qur'an” as stated by\ N
NCWD (2001; 17) |

i Is often used to denote two thmgs elther the commitment of the

Qur’an to memory by some of the companions of the prophet or ...

its commitment to writing by yet the companions. The former

entails individual effort of the companions in memorization of

-+ revelations. Some of them were successful at committing all the .
. revelations into their memory. While the latter donates the time "~

 the Qur'an was written during the life time of the prophet, in the ~ '+

| . time of the first caliph Abubakar and durmg the time of Othman__:_'
~ Ibn Affan... pl7-18 . R R

o ~ The earliest Qur’anic school was the mosque of the prophet (SAW);
He would sit in the mosque while his 'compam'ons came closer_to
- receive instruction (revelation of the Qur an) in a haqu (Clrde)'.._.:?'

~ around the prophet Helen Nolan (2000: 18 19) c1ted Ben Omar 1993)_

as saying:
The assembly of learners was referred to as'majllis“ {council) or

more frequently the halagah (which means circle). This was the
principal form of instruction during the time of the prophet and
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after his death, during the time of his compamons Hal'aqahs
continued to function throughout the expansion of Islam well
into the 9“‘ century P18. RIS

..C.o.;rlnpa.nions of the prophet (SAW) became teachers of the Qur’an

after hlm, .théir..followers- _Woul_c_l gssociate themselves w1tha
ﬁarribular. rr.losquo..and ..peolole from far and near came around to
Ilearrrm.é partrc.ular halaqah IA.t I:hlS s’rage, a11ri further, curriculum

. included othe‘r sub;ects hke phrlosophy,_ gra_mmar, physics,

~ arithmetic, algebra and geometry

L A second form of Qur’ .aruc edllrc“arionl -duriné the Htim_e_ofu_ the

- - prophet was the Suffah School. Suffah refers tolja room attached to
the mosque in which travelersorthehomeless re31ded In terms of |
Iform, since they were quasi - residential, s'uffal‘llo v;rrere p\rocur;ors.of;_ |
| '-'-_'.':-I'_thel later madrasahs (boarding schools) W}rore Is.trldents. hved. and |
StlldIE!d at higher levels. (Helen 2000:19) in Bin Omar 1993 Lo
o _Forl overlthree centuries, Baghdad possessed 3,000 m_o_sqriés;: by |
- the forrrtoenth-cenrury, an ostimated 14,000 were also to be found m |
Alexandrla Als. tirrré werltonlr a system of elementary school Was |

| .sihrulfaneouély established to supplement the educational



oppartumtleb available in the mosques Dahuru (1998) In addltlon
Dahuru (1993 90) states that:
'By the end of the Umayyad period (926 AD) a system of
~elementary education had been established in muslim lands, old
and new alike, and it flourished for centuries; Koranic schools
“known as mektabs or Kuttabs (in Hausa, makarantun Allo)

provided remarkable similar training both in terms of subject
matter and educational practices... P90 '

; Howe.v.er, some scholars like Helen (2000:19) are of thev1ew

I. thatsome :.dlispate. exists _Ias to when eleméntai;y eduk:afibﬁ (Kuttab)
de\.raloped“ in Islam (Maallm countrles) whether durmg the time of 1
| .the prophet or after h1s death It is on record that in pre-Islamic
educatlon where classes Ware niainl:& in the mosque or buildin.g.ca s
attached to them hke shops or teachers f;omes such subjects like
Arabic, Arithmetic, Poetry and Hlstory were taught With the
! development and expanémn of Islam, the fmssmn of the institution
changed to include a focas. on memoriza_ti_aa of thel Qu?"an (Helen

- £ 2000:19). S
o For a sfudent to continue With..lais. sfudies, fle had .:-t;o_.ba
| atténdihg regular lectures in a particular “halka” ar "Hai@éh" under

a particular teacher to learn much of the Qur’ah. In time, these
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institutions became more formal; the great mosque came to possess
' several chairs known by the subject matter tgluéht to the circle or by
the name of the incumbent who was appointed by the caliph, usually
. - for life. The third possibility was for a_student to apprentice himself
fo é iearned man and spend a varyi.ng amount of time with him untll
hé léarns aé much as he desir.e.d.. Dahuru,; (1998) S | |
Qt.lr;.anic education (échéql) as Zearlier .statéd origil;nated from

S 'the "pmph'e't whren .he féﬁght the | complalf\ions :Whatéﬂre: v&le.rse. or
chap.te'r reveéled. INCWb (I200I1:'l.‘.9)lrepérte& a Inarfaii'on .frlolrri Anas
bin Malik, who reports ”Whe.n e;rér somethmg is r.eére;ieﬁd, th.e._ch)ly |
PrIOp.het used to call one of flﬁe Writers; and Séy put thls | sﬁra.in.“tl.'llé |
place where so and so is mentioned”. This shows th.af; the pfo.p.l.ie'.fi
directed the appropriate areas to join revelatidns of the Qur'an. ' o
o . The companions after the death of the prophet made personal
effort of writing the verses of the Qur'an. They did that on materials
| li_ke_animal skins, bones and palm product. Although the companions
- _di_d hot arrange these write ups accordingly, this could be due to the

fact that one could be absent when a particular verse or chapter was.



revealed wlmh means portions of the Qur'an were w:th dlfferent
writers,
b Abubakal was LhDSEH as the first caliph after the passmg away |

of the prophet. Abubakar was confronted with a number of ”

- problems at the early perlod of hlS reign among which v was the battle

" of Yamamah, 12 year of Hljrah where many companions of the

Pprophet including over seventy ”Huffaz ‘Were martyred,

'_ peop_le including Umar (RA) who sought the aud1ence of Abubakar

and drew hijg attentlon to the result of the death of those who
memorued the Qur’'an and prc)posed the compdatlon of the Qur'an

into one copy. He drew the attention of the cah ph that the death of

the Huffaz could lead to the loss of the Qur an. Abubakar feared

exceedmg l1m1ts and boundanea of the prophet, so the Idea dld not at |

| ﬁrst mstance convmce him, but he, however, agreed that the Qur an

" be compﬂed into one document._ |

the scrlbes of

“'l:he prOphet (SAW) undertake the task. Zaid went ahead and

comprled all that were written on various materials inclydj ing



- bones, and palm products and from those who clomﬁ.:*lit.ted poftio‘ﬁs .cif R
thg Qur'an. NCWD (2001:21) reports that Zaid “got the .lastr part ‘(5f
.surr.a.tul tauba only from Huzaifatd Yamaniy as no one else had .it”'-
- Zaid was said to have commented that “lifting a mountain above the

, éro:uﬁd is easier for me £har; accomplishing the task of compiling the
holy Qur’aﬁ”.. | | ” | |
L :_ 'Ccilm.]:;i]:ationl of the_ Ql;r’.a.n.was a .rix.momime.ntal task whose -
crédit shouldl goﬂ to thé cémpahiéné_ Qf | __the ..p_r_ophet‘ for their
cooperation, eépecially Un%ai* (RA) for hi$ tlhought,. Abubakar for his
~ endorsement and Zaid for his .irhplémeﬁt.f;lti.(.;lr;. SR
Muslim Ummah exlpanded. and ..ﬁ‘.avéled far ;ﬁd | WIde, -
companions were reported to ha\}e'ﬁ"avéled .t.b far.plja;c.es:; té) teachthe
Qur’an in new territories and proifincés eépt;ci‘ally durmgthermgm éf
_. | Uthmall (644AD). This resulted in every province readihg tﬁé .Q..Lsi;r’an.
| .i.1.1 fhe style taught to them by their different teachers (compamonsof
.the proplﬁet). For example, people of sham (Syria) wefé réadiné f:hé.
I' Qluf’alnla.ccording to the _Ist}fle taught to them ny Ubay bin Ka’ab, in
Kufa (Iraq) they were reading with the style of Abdullahi bin Mas’ud |
'While in othér -parts thejf used the style of Abu Musa al-Ash’ariy.



B These differences were causing serious problems among the muslim
- ummah which NCWD (2000:22) reports:
: " This partisanship in the style of Qur’anic wordingé and recitafion
unfortunately opened a door to discord and disunity in the

T Ummabh. Just like what happened to the companions during the '
~ life time of the prophet, they used to quarrel over the wording and

i '.Rivalry continued and rancour and chaos b.ecamlé tﬁé Drder bf tiie -
| -I_Ida.y.over these differences in recitation or reading of thé .(:;)m:r'ah, .
Wthh included many provinces and cities including Mecc:al and
rﬁedina. People Iopenly insulted oﬁe another, Re‘p(')rfs' 'ré.écrhéd
Caliph Utham.n (RA) who said to them “if you who are.heéfef to me -
are disagreeing ov;er the methéd of reading, what's more of thos_e far: o
“away?”. NCWD 2000.03.
Uthman gathered sqine_ compahlic_)h_sl and  sought their .
suggestions over these dis;;utes and rivalrieé on the reading of the
Quran. They reached a cﬁnseﬁsﬁs | 6f Prodﬁcing staqdard copies,

which would be distributed to each province. Consensus was also >



rggc_ljed that caliph should order burning all materialsi‘dill’fe.rent froﬁw;_
the standard.copy.' : -
. A committee was set up and members were choséﬁ.:to cémbile B
.='._.'t.h? .st.andar.d edition. Members of this high powered céln'.rnit{é.éllv.vere B
" Zaid bin Thabit Abduliahi bin Zubair, Sa'ad bin As and
. Abduri.‘ahinah bin .Harith. bm Hish_a_m._ The mehlbers were
- .lmeti'.r:ulous, they wfote o.r.lly thos.é porti(;ns Qf the Qur’an' which were.
_attested to by other cofnll:)elmidn.sxasn bemg épr;ect and authentic
Caliph Uthman himself supefviéed the .pl1l*.oje'ct. When the project was
over, the original docurﬁent wassent Bad‘(I to the mo_ther of fe;i_thful,
' Hafsat bint Umar and copies of t.}.lisléuthé;ﬁc édition wé;'cé sent tlc.)._l
- different provinces including Kufah, Basrlah,. sham, Masr,Yemen and
| _. ” Bahrain and two copies were retained in Medina..: NCWD (2001)
3 .:Early muslim communities took keen I'in’ceft;s.lt m gomg out to___.'.:_'....
othe.r plrovinc_es or countries to preach and ‘spliread I.slam. mcludmg
| Qur’é;ﬁc education, and the rapid spread and accépéa.‘nce of Is]axﬁ
broﬁght thé I?e.eld_.and demands for schools and teaché'rs Iso'. thét.
Quran could be faught. The same ui‘ge took these learned mento
_: '.Af;*i:cé, Asia, Falr East and. oltk.}elr places. - . |



S0 281 Qur’anic Education in Africa

The first schools establi§11ed by muslims in A fric:a Weremam]y <
~ Qurianic SChO't.)'l.S: and other Islﬂ@ic sciences like figh, Ilt was '-tlfl.ésl'_e
Kind of schools that PTOd.uéed sc_l‘.u:)llalr's such as Al-Farab;, I-bnllF(;d}é
.. and Al~MaghiIi. . .I e

him ten Qur anic scholars td. educate the'natives and teach them
Quran and essentials of the religion of Islam, NCDW (2000:26)
- reports that: I o | L

The mosque as the nexus for Islamic
. Propagation in Africa. 2. - 0
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| .rec1tat10n of the Qur'an and its memonzatl.o.n It was .re}aorlted.that
. | fhrough thls revision exercise, the whole of the Qur an .wasl, rec1ted
- .'e\r.*ery. week Islam and Qur’anic education contmued to ex.paudl. to
'. | Afrlean c1ty States famous among which were Chma Mah Songhall,‘
_:'_;..lzanlzebar Borno Sokoto and 50 on. | | S
2.8.2 Islam in Hausaland o
In Hausa]and Islam is .aa.ld te have ..beeu flrslt lntroduced in the
- second half of the foufteenth century by Wagarawa merchants,
though it seems likely that somethlug ef Islam wauld have been
known before this period through Contac.ts. w1th Bornu Hunw1Ck
(1968).  Hunwick in Ade Adayl (]968 ]24) argue for this ona
.lmgmstlc basis by pointing out that many Hausa words whicu have
au alternatwe ‘Arabic source bear the lmprmt of havmg passed-'_:"*f
-:.‘through Kanurl first. Again Crowther (1978: 32) argue in favour of
.Hunwmk $ opinion that the “Hausa words for readmg and ertll‘lg’”'::-.'.
mtroduced by Mushms, are of Kanuri origin”, Ly
The Kano chromcle an anonymous late 19t century E
@mpila‘uon was based largely on oral traditions. (Hunwick 1968)

claims that Islam was mtroduced mto Kano in the reign of Al Ya]l.. 3
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(1%49 85) 1;1 Ali Yaji's time, the Wangérawé camé, brm.glmgu. Islalﬁ_
and they were about forty in number, When they éame, they adwsed
_. the Sdrkl (En‘ur) to observe ritual prayer, which he chd | They |
| e.xpp.omted an Imam (Leadgr of prayer) and a Muezzim (one who calls
to plruazy:ér)'a.nd a man o slaughte;f beasts according to Islamic law,
~ they also appbinted a qadi.j The safl%i gave orders that.every tow.n. in
* Kano country shLiuld ob..serwlvle thé fitua_l prayers and they did so‘. He
then (Sarki Ali Yaji) built a: rﬁosqué and .._five daily prayers were
observed theré . | o |
B During the reign of Yaqub (1452—6’%) there was the m1grét10h of
._Fulam who came with them books on Islamlc law énd theology as
well as Arabic grammar. His successor, IMﬁharﬁf_n.adu. Rumfa ('1.4.6_3-I
) 9.9) _.];Jegan to make activé Islamic policies mcludmg I'Juil;l.ing\ _.Qf
- mosques and observance of festi\(al Iij.fayefs. Hé all.slol sought the ..
:édv.iccle of learned men on how to rule his state aééérdiné toﬂ..I.sla.I.h:if:
]aw Hunwmk in Ade Ajayi (1968:125) states that: when Almaghlh |
| | visited Kano towards the end of his reign (Rumfa) asked hlII;l to write
| -.:a .tréétis.e.on Islamic govenmmént for him. It was during his reign that:
a lot of clh.anges. in the religliolué life of his people.changed. Scholéir;
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.fro.m Tlmtauktu also started to pay visit to Kano to teech and i)reach
froml.the Iast.querter of the 15t Century and 1t was at thts time that )
Mukhtesar al—khahl a standard work of Islamle ]aw came tu:I‘W.elstl
. 'Africu, (Hunwmk 1968) aud was first introduced to Kane by a v151t1ng ._
I Eg}’ptian scholar._--". . SR
Katsina too, Isllam..penetrated in the mid-fourteenth. Century,
however, Islam dict not.gaiu much ground until the end of the
fifteenth century when'"fitnbukltu S.f:.‘l.lo.tare also begall to visit the city
| The tamous Al-maghili also v151ted and stayed there (HunWICk 1968).

- By the seventeenth century, Katsma became a Ieammg centre and
. | produced such native scholars Iike t)en Mariua (d 1655) and Dan.f._'
| Masam (d. 1667). Hunwick in A)a)u (1968 127) reports that in Zaria,
.Islam appears to have made little 1mpact untﬂ after the early 19“"-_
: century jithad of Dan Fodio. | s -
e '!'.Islllam Iamot_}g the Hausa (Habe) t-e\'r.a's' .pl.‘o']':)ubl.y eoﬁfiued .tc_.). .tl'\lle:
- \ utban ereas; m some areas the migrant Fulante eoulct ..haue eon.vetteu. ”
some of the Hausa people to Islam. A]ayl (1968:126) observes that |
Rk The 51tuet10n at the end of the 18% century reveals that Ieletn

evidently sat high on the heads of Habe rulers who were
prepared to accommodate to a very large extent with pagan
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Hausa practice. On the other hand, some groups of the
. nomadic Fulani held strictly orthodox views and it was -

. basically the clash of these two outlooks that led to the early

19th century jihad...p126 SR

- _ 2.8.3_ Isl_am in Kanem Bornu

Hunwick in Ajayi (1968:126) reports that it was around the end
of eleventh cen‘tury that “we first head of a muslim ruler, Ume-jilmi |
. who is said to have reigned froni 1085:97. He was said to have been

_'I"'converted to Islam by Muhammad 1bn Mam It was alSo during the

:relgn of Dunama Dabaleml who ruled from (1221 1259) that Islam

| - began to make serious lmpact in Kane_m - Bornu | Around 12*3h |
century, there were scholarly c.oln.ta(I:tlls between kénefn .Borno w;th_
Morocco, first official con'tact.took place 1n125’7 w1th Turus (Hunwmk |
. - 1968) and fifteen years earlier than these co.rlllt!éc.tls, a .nulinl.:ter- of kenem
- Bornu students going to Cairo for studies had beéorﬁé sufﬁcnently
N ~ great to warrant the establishment of a special college'é.nd. ha:ast‘él.:forh-ﬁ
therﬁ_ in Cairo city, called Madras at ibn Rashiq. Al Du.héma (1476-
. 1503) used to pay daily visit to the chief imam, Umar Masbarrzﬁlﬁ.,., to

learn more about Islam while the imam on his side struggled to
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ensure that Islamic laws were enforced to make follov:verslrle_me.i:fll.in_'
the religion. | B
| Malllldrls Alooma who ruled from (1570 1602) was the Imost.
celebrated ruler of Bornu for he was a zealous Muslim and it wlesll
| '.:_'I:frOIm his relgn that the real Islamatlzatlen of Bornu dates back. He
| '...set. up qadi coerts and ensure.adheren.ce to Islamic law. He also -
 ordered the bmldmg of mosquee »an.d. ISChO‘?lS ‘where Islamic . -
education made serious progfess; o |
2.84 Qur’anic Education in Bnrn.u. Emj;ire .I
One can hardly state when exactly Qurlaml. ed ucatlloll began in
Bomu Empire. However, from what haslearller. beerl dleeeseed
Bomu rulers started Qur’anic literacy since 1086 AD l»lzhere”a.partl_.
fron:l eusta1n1ng the school, teachers were glven a lot of metenal glfts. ”
aﬁcl awardb Por mstance,. NCWD (2001:42) reveals as it w.'as‘.'
contamed in a letter of grant of Mai Humme Julme to Muhammad',{.-l'
Ibn Mdm that s
ng Bulu. read IW1th Muhammad Ibn Mani from suratul mulk -
to nas (chapter 71 - 114) and gave his teacher fifty camels. King

.. Arki read from Yasin to wannas and gave him seventy camels.
. King Kade Ibn Arju read KHYAS to wannas and gave him seventy

~ camels. King Adul jalil read from Baqara to Wannas, Then he S ff‘.l-;-



read the Risalah twice and gave Mani one hundred camels one
hundred pieces of gold, one hundred slaves, all because of the
reading and instruction derived from him... P42,

. IAfter all these, the king of Bor;m gave .avlv.ard.t(.) It.hl-s .r.:ela.chel.‘ and :
declared that the possessions of the teacher ﬁere tax free aﬁd hlS ..
chlldren to be respected forever, . o . o
. Trimingham and Hlskett as cited by Dahury (1993 249) outhnes
- Sene.gdmbmn Qur anic school curriculum, which included: o
| a.'l Reading, Wthh was d1v1ded into three main parts cohmé‘hng.“
- - of the alphabet pronunmatlon, spelling, and joining wlords; |
.s.oulnds and Ietteré together; . | o
B b. .‘ ertmg which went hand in hand with readm g and
| c Koran, the most dn‘flcult hlghest stage.
| __ If 15 this same plattern the Qur anic educanoﬁ follows in Northem
Nigeria, which is the pattem of AI Azhar and. Al -kayrawan
. institutions in North Africa. The Qur anic hteracy in Bornu was also :
| patterned after that of Al- kayraWan Style wrlth Certaml modlﬁcatlon:-; : |
._sald to be introduced during the EJl- kanenu dynasty In Bornu

.. Emplre Qur’anic education has now been glven a new termmology :

0 .



known as Sangaya or “Tsangaya” (in the Hausa) The students of |
the ’Tsangaya were also called “Al-majar” because they came from-.,'-_._'_,

| deferent parts of Burno to learn the Qur'an. The 'Sangaya were .’

'loc_ated at the outskirts of settlements so as to achieve maximum

" attention of students devoid of any side attraction (NCWD 2001).

| .It_ is wﬁfth noting h.ere tﬁat_ruleﬁ up to this time contihuéd.t;) .'

- ~ support the schoo.ls'and Itea.{:.lr.ler.s. of | fhe Qur’anic schools (Tsangeiya)

L ~in Borno Ias. Ipreviously s,tate.tli. Howeye_lf, this support began to
~ witness some chaﬁgés at the ééilapse of both Shayf_awa. and Dunama
dynasties as NCWD (2001 43) observeé Ledn

Changes in the Tsangaya system of Qur anic hteracy Cropped up
after the declane of both the sayfawa and Dunama dynasties,
political instability and wars with Tuareg, Bagirmi, Mandara and
Fulani had not only led to the shift of Borno’s capital to Kukawa,
but also resulted in the modification of the “Tsangaya” systemto
. meet the challenges of the expanded empire and increased = '
- population... P43”, B L

. _ I’__Muhammad al~-Amin El-Kanemi, the" foundér .Q_f_ the | El-Kanemi

o dynasty, being a former ’Tsangaya teacher 'introduced some

L strategles to improve the system in the followmg ways as observed_

| by NCWD (2001 43) and summarized as follows:
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. a .he_ _brought back. most of. the .ulama that fled the emp1rehke
Ibr.ahim Wadaima, Mallam Tarab, Mallam GSﬁiﬁi aznd" Ha]]
..Sudan-y; R
. b.l. he. alloqated ﬁrﬁilé land;% (fafms) to many “Tsangaya”
téachers; o S
o C ' he inilzrc.)ducéd”.Tsaln.gaya | boarcétiiig ‘school | system and
dex.l.'neétié' alterna{ives f..()r. chﬂdren .in_reside_nt__ | towns. and
- {rillages and £nade it clorhrhurii..ty ..bas_ed .er‘lere_:_ ;the ..
E:'om'mﬁn.ity. was made reépdﬁlsibie f(gmf tﬁe éu.:e(u)ni;#odaﬁfon of | _' ".
both teachers and s‘tﬁden'ts; alnd feedmg ._ L |
) d he introduced: “Laramfar.ém’} (a token g:if.t...il\i ..C.asl.r.l”br. ln kmd ._
by the host communitieé to I"Tgélhgayé’; teachers ....ex.re.ry
Wednesday. .I i
.IEl_-II.(an_emi did very well to support-and "i.‘riaﬁag.é‘the'”Tsé\r;;g:éjjr;c\..”
system Qf education which later on, after El-kanenii, the “Tsangaya"
boérdihg was .restricted to senior students and community basé'tllil._-“- .

"Tsahgél_ya"‘.for the pupils. - -



| 3 '_ TULLUM FINE STAGE
. Here, the whole Qur’an was written and read in parts by the puplls

- without demand for memorization. This was done to improve -

: ‘handwriting and effective recitation of the Qur‘an. R

v, “KAUNEMSAWO” STAGE

This was a étage w_hero pupils were required to memorize the
Qur'an. It is dividéd ioto _'t{m, thé ﬂrst s%age ‘was _When the pupil
copied on a slate (Allo) aﬁd présoﬁtea o I{Ihe.._teal_c_her or expert for
corrections in both writihg and reoito_t:ioo. Thlswas done over and
over again until he masféred it before proceedmg to Itl%o nextpart
The second stage after this ﬁvaé I.ﬁorﬁorizat'ion urml -the. pupll
| memorized the whole Qur’ah; S -

. v - “SAN SAWO” STAGE
'_ This was the final stage where a pupil wfote' the wﬁole Quran
.fror.r.i his memory without making reference 'to the wfittéo té;;ét. | He

“ aioolé:ttendéd lessons (Darasu) and read without Iooking.é\:t his slate
I(..A..k.lllo) in the px"esence of the expert for 'corrections. When he finishéd
w1th t}.'liS:..pl.'OCéSS, he finélly_ wrote on sheets of paper the v.\.fholle "
Qur’: ah Erom his ?ne%nory ano_ this sorvod_ as his project. '_ -
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It 15 important to note that the Mall.lan;t ulsedl td be lfailx.f éﬁd jﬁst_ ;._:_;
| to thlt..‘_ pupils .l',egardless of their social status. The téacfﬁe.rsz lmparted
t}ie” know.ledge as part of their respénsibilities to Ithe-:Creé\.t'o”'r:. and
- v.vhalt the community expected from them, | | |
2.8.6 .Qul:"ani:c. Education in Hﬁusaland

B .Qur’aﬁic ed.ucation in _n(.)r.the.rn.Nigel.'ia can be seen from_ two
 different historical perspecti\}és where Isla'ﬂ_.l and Qur'anic liferacy
| reached Kanem Bornu m the early :1_:1.@ :c.entqry and developed
subsequently into Hausaland .w.h.el;el .Karzl.lo .and KF_..i”.tIS.i:I}a became "
~ centers of learning. In fact, Sokotb caiipﬁéte waslfoﬁnd‘ through
Islamic jihad under the banner of Qur’ an. In a.;pite. of rﬁ;re than:s.evér.l_ |
- hundred years” gap between Bornu and Sokbté -Ical.i.p.ha.té, the twoare | .
running somewhat a similar Quranic learning system I:Ias. Qul-’anlc
| school system. " |
The hist(-)ry. Qf teaching and learning of Islam went éide bs%-"side
| w1thb0th Arabic and how to recite the Qur’an. Elementary schoblé_'.-ﬁ'.'
':'folr. Iearrung at this Ievlt.el were the Qur’anic schools where both
tééching of Islant and eleméntary .P.;rab.i.c. wé_;e taught. In this type of
| school, pupils began to réad. the Arabm ﬁlpﬁﬁb‘?t w_ith_t,hfe sole aim of o



| .léarlﬁhg_.how to read the Qur'an. This is called kut.ta.b (I):r tablet -
k '. .Sc.hool -(Mﬁkarantar Allo) in Hausa. Tﬁe second staée wascalledthe
| law ”school .('11_1 the Hausa, makarantar 1lmi) where the tralrungof o
étudéhts Became__ higher and rigorous. Subjects like Arabic Grammar,
'L.Iiterfa.l.tﬁ;'e .I..'Law '.Matherﬁatics and Medicine Iwere introduced to
| 'puplls and the last stage was called gardanm (Dahuru 1993)

In northem ngerlla partlcularly, teachers of the Qur’anic
schools depended on .Charlty .for.:a l;?ehhood and were given
"Sadaga”. This status ;:)f the .I‘Ma]lélma.i’. &eacl%éré) re&uced their._..__”:.';.
status to mere beggars .claccﬁpy.mg ..socxallf la.w stat;lsl, | Fafunwa |
- (1974:55). The pupils had to be sent from door to door abkmg for
~ tood as charity having left their homeé to Schools at dlstant areas.f’l.':'-l-

The pupils are usually refered té as ”Almapral o.rlA;llma]lrl .(-].;)lu.rél_.:--'
alj;d smgular) respectively. The orlgm of ’che term Almuha]u:
- _temigrant) plural “ Almuhajirun” (emigrants) which means they left
N theu‘ homés in search of knbwledge. Qur’anic educatiﬁﬁ, in térmslu'ole .
- attelnl_danc.e is usuallly dividéd into t%avo: |

| 1 .b(l)arding school:. For the pupils coming from the distant

areas, usqa]]y of urban Ofigin. T
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day schools or domestic for pupils from the host communities who " |

. ._ are restricted and registered in the nearest school and at the end of
- school hours return to their parents homes. o FERE
.+ Islam preceded the formation of Sokoto cahphate in northern R
Ni geria where pedples of the city - states were living urlder'differerrt |
:r.ullers a’r different domainlsj - Respect was usually ac_corded:-"t'g.ti]_»{é-':- o
learrled men in the falaces _of_ rhe rulers and they served a number of
" functlons m the'.r.aalacesl i'.nc]udin.g. record keeping, writing letters of
correspondence to other kmgs, leacimé Irrayers, teachmg the rulers
and their children the Qur an. I.
During the reign of Errur of Kano Muhammadu Rumfa (1463-. .:'

1499) more effective pohcy changes began to lmmerge mcludmg._:_-":'._.i__'

education. He opened Qur anic schools for_ every.-mte_rested child of -

. his domain and this initiative became the practice of the entire Hausa

- city - states. NCWD (2001:49), reports that two reasons wereput
_.",I'If_orward for restricting the schools (Qur’anic) to only pélaeés,' f.i.rs..tly a "
: | ﬁrﬂited‘ numbér of ‘Mallamai” (teachers) to teach the Qur’an and
o “s.ec_fﬁhdly ack of sfa_n_dered technigue to teach the Qul"a;n"_ L
| The visit of Al-maghily to Kano and the trleatise he wrote on

- good governance for muslim leaders he was also said to have given
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birth to a comprehensive -guideline for Qur’-a'ni”c”educ'aﬁon. : The
- NCWD (2001:50) reports that:

~ One other obligation carried out by Al-maghili was the pro dll.lCti(jrll ; o
~ + of a copy of complete Qur’an for use by the people of Kano, a task

o - he accomplished in two years which was the first complete

. - ‘volume of the Holy Qur’an in Hausaland. P51
Oné of tﬂh.e major aéhievéments of the 19t cen.tulry ]Ihad of Shehu
.Ut:h.l.ﬁan Dan .Fodio Was in the field of education and wasone of the ..

| weaéoﬁs o.f__revo_lution.inHausalaﬁd, the l_éadex of the jihéd and h1s
folloﬁedl réaliz.ed. fhe iinportance of spreading learning to every place o
in Hausaland. The ieédé% of “the ]Lhad and his followers realized the
o i.‘r:.ript;.'):r.tam:e .O_f sp.re.ading. Iearnin‘g\ to every place in Hausaland o
including héw to reéd thlé Qur’éﬁ and many gitizens of the land were
equipped with the rudinlient..S df I.I..s.lamic ..édl._lCIEI.t_i(IJIPI.._ Kani (1984:69)
observes that the disciples beShéhu' U.thmai::i Dlar_l“fldd_ilo. who seemed
" to have been carefully selectedl Were tramed m varlous _.disc.iplines
ranging from Qur anic Sciences, ITra.chIitic;rglbé_, I.—I..i.s.t.ox.fy,: ..Alritfunlel_:ic,_ o

- Logic, Prosody, Theology, Rhetoric, Philosbphy .and similar_

B .disciplines. These erudite disciples and scholars were the pr’odﬁcfs of ,_

-"'_the Qur’anic schools, S | B 'P .



- In Hausaland, the activities of Mallam ﬁzere not oi.'l.ly stoppéd .a.tl
the pu pils they taught, rather, they were extended. To his parents, the “
teacher (Mallém) interacted with both pupils and their };)érenfs'i'c;ﬁ.
'.._Iméi.t.ters of ritual and soéial obligations. Kani (1984:71) argues that
s olmle Io.f the.objecti.ves of the .ed.ucational system in Hausaland in the -
.jt;'had 'period was the non—discrimination between the rich and the
- pdor. Pupils wére e‘..]u.al in _the eyes. éf tl'.lel teacher _irtespecﬁve of their
~ économic positions and '.social. Ibackgroﬁnd.s. S

The Mallam advocated the nori—?érmissibiﬁty of the children of

the rich to come to the school W1th .f;)c.)d .;(')r money (Kani 1984)
argues that the rationale for this pfactice wés to. renli(;vse. anjr éociél or
economic barrier between pupils that “Those wﬁb Ih.én%e néthiﬁg
among the children, the poor, may not be hﬁrt aﬁd 01@ .c;f them“: friay
go h.ome dejected; and not satisfied with his'-'.parenfs.,’ ma'intenam.fef.l
- .Kani (1984:71) also points that hawkers V'\.re.re' hof péfmiti:eci t.(;l
staﬁd bj the .M.aktab (School) and to avoid. imbibing anti - .socia.l
bfeh.éviou_r. in _children, .which might result to corrupt attitude, the .
1.0.cati0n of the‘ sch:ool ﬁaé not encouraged to be near the markets é&'l

- busy streets. The role of the Qur’anic teacher, in the Hausaland did
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not stop only in teaching the pupils Qur'an, he went to the extent of R
ensuring that he taught than to be just, humble, righteous and God -
fearing. Kani also observes that the issue of sanitation should not be
- left behind as he suggests:
- There ought to be toilet facilities, public or private for the students
. tocleanse themselves, when there is no such provision or the place
~ is not secure, each one of them may go to his house to cleanse
“himself, also, when one of them goes for such a thing, the other

has to wait until he returns to avoid wasting their time
unnecessarily...p71 | |

The “Birru” system of Qﬁrfanic teaching NCWD (2001:50), baée':d; on |
the principle éf c.ommuna.l contriﬁutions, where Allah.says in Qur'aﬁ. |
4119 And hélp 01;9 anotﬁér iﬁ mutual upright {Birru) and piety and.__
do not join hands in sin é_ﬁd ‘.trans.grgssion”. This system wés "
introduced by Almaghil"i’ ‘wheré péréﬁts sustained the Quranic
teachers by contributing at aﬁ éffdrdable ifate through communal
- . effort. This system went through the rei.gﬁsli;of _.é.mirs.o_f Kano up to .-
. N the reign of Abubakar (1565;] 575) where i”bi?rﬁ’f S).fstei:ri w_és_ boosted
(NCWD 2001:51). Abubakar was said to havebmlta Q.lll,"f:il'li(..lﬂlst.l..-ld:ies | |

centre in Kano. He also taught pupils the Qur'an including his sons.
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One can say that with this guide. .for..Qur'anic éducation and
teaching as seen in Kano through their emirs, other Hausa states-_.,-_.f -
adopted a uniform strategy for ensuring the continuity of Qur’anic
- .literacy. :

2.8.7 Qur'anic School in I\i_ortherﬁ Nigerial. N E

o Thé term. “Quanic .Schoél” aééﬁrding to Abubakarl .A Ba.g_:a.czier.l;-:;.__ij
('-1 95‘4: 47) is é Western misnorﬁer forlé iﬁarticdiaf_tyfe éf schooli_ngl_ir.l
the mLIIS..]im world. Tt is In;)t ﬁnderstdéd vl\;fhy ..tht.e term ls used.
.According to fhém, a possible exﬁ]énat.ic;n could.' be t.l.1e.l.fllact thatm
tﬁ.é Wéstem culture, the .secﬁlari'..z.ation_ oflc.:u[tu.ré creafed "Sunlcgiay:
échools’ and “Bible schools”. This brings Oi.ilt thé poiﬁf fﬁat Islal;.n'ic.
_. perception of the world and the status of man are diﬂffef.enf.. h |
However, the term “Kuttab” comes from the Arabic world

" ‘Kataba’ (to write), so it is a place where books are studied, -

" Makarantar Allo. (In Hausa) the term “Madrasah” from “darasa’ (to

study) is also used to denote school for study of the Qur'an and
Islamic sciences. “Kuttab” or "Makarantan Allo” are usually
attached under a mosque or building attached to it. The schools -

provided sound education of the Qur’an for children. It socialized
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new members of the sbciety and many different peoples émd ethmc
.g.rolups inté Islamic way of life and they provided good foundaﬂéﬁ
for fﬁrthef edﬁcation. - In many places in Northern Nigeria
| Pértiﬁﬁlarly, Iboth. boys and girls attended the schools, usually .from
the te‘nder ége Tr1mmgham (1959 159) says, the girls Eeing
W1thdra.wn after one or two years and not later thcm the age of ten
when they have léarnt thé mechanism c;f ?rayer and .one: or two shq_;_‘t_
sura”. This view wasx édrféct, | con51dermg the ...[.).ér.i(:)d_ ._.(.)f. .his
observation.  Nowadays, females 1;11I many Ii.)lalces. in Musli.m.
- communities in West Africa and N1ger1a in partlculér .females studled |
much higher than that. Parents who WISh thelr children to got to a]
western type school send them to Qur’anic school fqr a year- first..-
Trimingham (1959).
o Children are taught in the open air in front of the “Mallamai’
..(.Teachers)..house or under a tree. As Dahum.observes (1993:363), the
- ‘Kéfz.anic\échoolls aré at first step on the ladder, often seen groilped 'in.
- ’che “Zaure"l (en&ance hall} of .ho'use, under a “Neem” tree o
(A_:Iaaldi‘racha India) ére x}el;y common in Northern Nigeria. The size
qf the ééhool varies dependiﬁg .on ?%hé rlé.put_a_tioln or popularity of the
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| teache; or both. Quranic schools admitted bo’d'l.:mlélléé émd :femé:l.e..s:. :.":.
" _Who_ x.«vere' séparated into groups. The pupils were not afrange.d..in
E clas.‘éeis bec'ause éach is at different stage of learmng Someschools |
Ihavle. f.rorﬁ felwer. than a dozen students' to over 200, Dahil‘li'.l\l
(1993:363). S |

| Times and périods fbr éf_:hool 'seséiqn vary even between towns |
and urban axl'é.as. In. to*&ﬁs ésﬁeciéiif _nqrth;e_m Nigeria, periods are
usually divided into tﬁreé; rﬁorﬁir_ig selssi.g.n be‘_twee.n 7 to 10am,.
~afternoon between 11 to ]I2pn.1..a.r‘ld. IEf\Izenin'g .sessil_ornl_bel"ween 4 o
6pm. The boarding Qurani'é sclﬁo}).]'s (I:(;uld éven have éﬁother night
~ session to bed time, | |
In other muslim countries like Fﬁta ];lfl)ﬁ r{ow; senel - Gamblan
| reéionS, Trimingham (1959:159) obser.v.'éswtha’.t .pll..pzi];‘i- go ti;it_he
teacher’s house very early, find their slates and bégilx:t--to chantthelr
l_éjss',bns wi.th.out disturbing the master (Teachef)ﬁ who sleeps untll | __
sév.e.ﬁ. ..Fror.n eight until mid-day, pupils wﬁrk in the master’s fleldor
..hel.p his women in their house hold tasks.  From 2 to 4.00pfn they
havea sécond, session and they go into the bush to collect wood for

evening fires. The third session is after nightfall from '6.30me .td
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- 8.00pm. Trimingham also observes that childfeh 'zare. ..only left to
themselves to play or engage in chatﬁng together when the master
carries on with other duties, entertains visitors or sleeps. -

| In the Qur’gmic school, holidays are given or allowed on certain
oécaéioﬁ_s, 1ii<e Fridafé and Thursdays, “1d” fe.st-ival._s and so on. Most
of these holidayé are the same in many s;hoqlsf t.c:_nfvr_\s_Jand countries
wheré Q.u.r'ar.lic schools D}l)erate.. | ‘ | | e

N In.the: Moorish cﬁs;tom bf fakihg holiday in Qu:r’énic séhdqls,

| Tlrilm:ingham (i959:159) (.).bse.r\;e.s. ’.dlla.t:. RS | |

A holiday from midday Wednesday until after the Friday prayer
has been universally adopted. Some clergy say, “One must not
teach during this period because jinn are learning the Qur'an”.
Those in western Guinea say the “Thursday holiday is in
commemoration of that given by the prophet to children of
Medina upon his son in law Ali's return from a successful
expedition; whilst the Friday holiday is for the master’s benefit.
- There are also other calendar holidays. In Futa Jalon they keep the
month of shawwal, ten days at Ashura, the two great feasts, and
26 - 27 Rajab “the day the prophet visited the seven heavens and
seven hells”. In addition, when a pupil attains certain stages in
the recitation of the Qur’an, a holiday is given to the whole school. -
In some parts these are four, at the end of each 15 ahazab. In Futa
- Jalon six, after each section of ten (10) ahazab. Generally, there are
two major individual festivals, one midway and another on -
completing the Quran... P159-160.



Qur’anic School is free fqr any interested parents, Qur’an accordmg h
| the teachers is not paid for money, but the teacher may accept gifts."
._Tﬁe child can take the gift to the teacher on the first day he is sént to
sghoql.’ .T.riminglham (1959:160) says thaf” He (the child) is expected
- tolbring Isor.n.cgt.hing, a handful of millet, maize, or kqla nuts, every
Wedneéciayf substantial I_pfesents.udf Is.hee.{; or Céftlé are mfidg at
ind.i\;idual festival stages’™. .. | | =
Pupils take fivé to ;ix yéars m mbst 'clals'és tol learn the Wholé of
fhé Qur’an, and others rﬁay take muchlonger time Icliep.eﬁd.ilng.o'h thel
intelligenc.e,. Seri'o*u.l.sﬁess"'and interés..t cl)f..the. .c:hilldrerln.. The -ha.f.u'll.'é.of
the teacher too is an encburagli.hg If'a.ct.;dr. .A.t Ithe fifs't. s.,:tége,. tﬁé puplls |
are taught shorter verses; memorize them fdf ulse .'i;n' the pefforfriénﬁcé
of prayer. While writing begins when the child has learned the first -
ten chapters, but some pupils start learning how tol write Arabic. N
characters as early as the first stages of the system. (Dahuru 1993:364)
-_ ___observes the process of learning in the Quranic schools in Hausaland 'ﬁ_
as fo_ll_ow,s:
| There are only four vowéls, and there are simply four different

~ notations (or signs) written above or below a consonant to indicate .
~ what vowel and sound should go with it. When a child is able to

o
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master this system, he then employs his n’éwly a.cqui'red skills to
learn the Koran from the slate... the medium of instructionis
either Hausa or Fulfulde. The pen or (qalam) made from

“Gamba” grass (Andropogon guyanus) or guinea corn straws,"
which are carved until they taper into a nib like point. For the == "~

pens, pupils use a special board... P 364. |

' 2.8.8 Qur’anic School Teachers

o Dahuru (1993:364) states that the qlua.]':i'fications of the Qiu.‘.’a'nic'

schoolteachers differ from person to person and fromlpl'ac'e to i)lelx'ée,-";'

. some times they are learned ‘Mallamai’ (teachers), well versed in .

" Islamic studies, but this is very rare, Then there are those whose (5t11y'

“'qualification is to recite the Qur'an and Arabic characters. The

' teachers do not charge school fees to the pupils, as said earlier,
. parents pay according to their economic status in cash or in kind.

- Th'is"'payment is usually a meagre amount, but the most important

‘remuneration is the farm work the teacher gets out of his pupils.

During the rains pﬁpils work on the teacher’s farm or in public

places. Trimingham (1959:160) narrates the experiente__ of a former

pupil of the Qur’anic School in northern Nigéﬁa as foll_ows;

I want to explain our relation with our teacher during the years

of Koran schooling. The teacher’s treatment of us is often so ... -

" "harsh that it causes us to take no intérest in our lessons. -




Besides learning, we are forced to perform hard tasks, which
are so burdensome that they make us stupid with tiredness.
We sometimes do simple domestic work; the teacher making us
spin his wife’s cotton, grind corn, fetch drinking water, bring
bundles of grass from the bush etc. His wife becomes too
proud to do any work besides cooking. In the rainy season
many teachers treat us harshly by working as slaves. Any idea
of learning is put aside and we are led to the bush and made to
cut a farm of a great extent for us to work. As rainy season
approaches, he drives us daily to the bush in order to prepare
the vast farm. Then we start tilling the soil for growing crops.
We continue doing the same thing up to the time of harvest. So
at the middle of this season, the only possible time for learning
is during the night when we want to rest after the labours of the
day. On account of tiredness you find some of us falling asleep
and knowing nothing of the work. We even forget some of our
old lessons during this season... I°.160.

This is the account of what happened some decades back and to the
present time the practice has not changed, Trimingham points out
that corporal punishment is a feature of Hausa Quranic schools,
pupils who run away are severely punished.

He also observes that recalcitrant boys are sometimes tied to a
tree and left for several days with little to eat until cowed and
submissive. In contrast, Trimingham (1959:161) observes that others
are not so harsh as Hausa. Fulbe Karamokos of Futa Jalon and

Masina for Instance, treat their pupils with great kindness.
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However, both Dahuru and Fafunwa are of the view that

~ Koranic school teacher is a custodian of his pupils. He trains them to

be good people, when they are sick he offers prayers for them for
recovery and that the relatlonsmp between teacher and pupils is

| generally mtl.mate and pefsonel Dahuru (1993 366)

Mohammed (2001 33) 1denl1f1es the followmg as teachmg .learmnl.g_._
ma.terlals in Qur arﬁc system of.edueatlen | ._ SRR |

| 1 . Co'pie's of the Qufan ._

C 20 Alqlam(pens) o

'3, Tawada (ink)
S 4 | CaWayi (charcoal) T

| 5.I -~ Alluna (Slates) :

o '-'6_,  Toka {Ashes)

o 8 Buta/gwangwani (Kettle or tins for ablution)

: | 9 g Other Islamic books for the teachers... P.33.

'. - _.Study ‘under the Qur’anic system of education (TSangaya) is

- ai_vided into fiﬂfe (5) main st.ages_ancll every fr.esh pupil must stari:
| ffOIﬁ the beginning. | I



| _-  The stages are as follows:

Bab.baku (consonants) tﬁe pupi.ls 1earﬁs the Arabié (alphabet)
pron;mci_altion ..and identification tﬁat are I‘ wrlttenon a
woodén .s.la_te (Allo) for the pupils to learn; " - >
IPé.rfeIlr.u (Vowels).. This stage is a little more difficult than the |
fc.>.rmér. étage and fequires more attention. It also takes
].Ongér time forthe '_le.ar.ﬁér to pr%l;s ﬂI_IIrOU gh;

Zube: Thls is.lth.é st&igenofIlé.éfningl,__:lfead_ing and writing of

the Qur’an by the Iearnér himself. I—Ie is to write for himself, o

'_ not the Mallam. The Qﬁr’-aﬁ_is 'cop.i.éd oﬁ All.:(_)_(s:_.lla.’c_e)_ parts -
E by parts until he finishes the ':'Wh;jlléﬁli).oolg and ﬁ{asférs theart
" of writing and recitation w1thout 'mlii.s"rakes. m pronunmatlon’
_‘ rhythm, style or penmanship. The ;Jtipil W1H I(;.(;r.ltinule W1th
- this stage up to the ‘sauka’ a (graduation) stage L

‘Haddatu (memorization). This is a higher education started

' after number three (Sauka). This is done with the aim of

~ becoming a professional Mallam, a student here gradually

commits the whole Qur’an to memory. He is then prdﬁié'tea' |

to the next level that is Tilawa/Tishi (revision). This is

.




where the student revises what he has commi'tteld' to

memory at the former Haddatu stage; and

5 | The final stage is called Satu (writing f%orﬁ the memory)At | .ﬁ
th1s stage, é Studelil.tl w_iﬂ_be writing portions of the Quran Ih ..
fram hilsl memox.');on _p;.-.lpel_'. This is serving as a disslelrfa“ti;)ﬁ -

'. ".pr.oject, Iw.’.hich -.will be ass;esséd as a Hafiz - one who'}iés o
o ‘committed the Qholé: Qur’an to fln(_;:mory._ After this stage,.'_"'_-‘_,-.'l'.'_:3

- the student may ltel_"miﬁaté_l;isi Coursean the Qur'an and may

" also wiéh o go further bn ofﬁer 'épecialized areaé of
5 knowledge. - R
The second objectivé of fhe QuramcSystemofeducatxon,
'l.n‘(.;ral develoﬁment of the recipienfé,l 1sachleved .ﬂ.'lI'D:l.,lgiI a number
- ._ qf:appfoaches one of which is preaching onthe 'siénifi.c;nlce of Islamlc | ._
8 cuif_ﬁré Ian.d self discipline. “ | |
B C.u;riculum in this -system is mainly .;irﬁ(')rél and rélig:'iou.s:
..edi..lcati(.)n With more emphasis on r’eading; wntmg and o

memorization of the Qur'an. Professional training in it is also

S

- réligidué, for example, a student_may decide to further his studies in



_.the Qur an, quh or Hadith to become a ]udge (Qadl) an mterpl'eter

_.of fhe Qﬁr an, a Mallam or a preacher, -
e Thé .characteristicsl of “Tsangaya” Qur’anic schools and those ofl N
"Blrru"m _Sokéto_ clalipll_.i_a'te. are h%al.most the saﬁw. Boarding.wag
.I-_k.no\.:v'nltd be Wiﬂn Tsaﬁgéy;t wh1ch :x;vg_s als?.adopted by “birru” and
domestlc for children I.of tﬁé. .-ht.ls.tl_ COmmunltY The boarding
" alternative .is for :t;hose S;lidents who éofné from fér lz;laces on full--',.-i-.:;'{_--‘;
': time basis. They aisé tak.e.many y.eérsit.o gradu;te | ITheSt.e categlorle.s __
of pupils are known to be begglﬁé fof alrﬁs m form of food; or..
clothing or both. They have to adapt to th1.s wéy of beggmg..51ncé_\ | |
both the students and the “Mallamai’ (téachérs) are.no Icmger gweﬁ.:
serious community attention by meéns of aSSIS'EEln.Ce thr;)ugh Zakké.tl.::? .
or any orgamzed means of payment NCWD (2001: 20) observes that-;
_‘_‘the present socio - economic setting in add1t10n _to the upheld
.c.(.)lorllial policies on Islam led to the bastardization of Qur’amc

learning system in northern Nigeria. The aforementioned “Bata’

(begging) is the tsrpical example. .- L



2.8.9 Methodology in Qur’anic Schools .. .

Methodologies of teaching in the Qur’anic schools are many

| depending on the location, teacher and the level of the pupils.
- II-Iowevle.r, the common methodglogies used in almost ail the Qur’anic .
.SCII'IOOIIS iﬁ th.@. S\tates of northell'l.j parts of Nigeria are as __fell ows:

: .-a'.llzl' the teacher Irecites'.to hlS puplls the yexse_ te Ibe ..Learr_.xt_ and -
they repeat it after lwim. He doels thlS Seve.rall tlmes untll he K
is eafisfied | fﬁat they | .have: .'Illnalsteredl .t}ie _.._clorre.ct
.pfenunciation; | .

| b. -. the p'upi]s',. then, are left on thelr ox&ﬁ to cc.)-htin'lue? repeatmg :

fhe vel'rs'e' until they thoroughly menieriz.e.it.; o

'_ . . - “Tawadda” (ink) is used by the teaeher towrlte onaslate for
.the junior pupils; | |

d.  the Qur’an is divided into 60 palrlts (fzu or Esu) each ccmtains.

varying chapters. Pupils at the primary level are expected to

- memorize two of these 60 ‘izus’ (chapters) beginning with

short chapters (sura_hs);
e. from there the Child is_moved to the héxt stage, which ie
Ieél.‘ningh. of the 26 Ilette.rs of the alphabet, all of whi._ck} are
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consonants. Some teachers divide these letters into three
groups in the ratio of 5:5:3 and Iteact-l the pupils to recognize L
the letters by writing them on their slates and repeating
. them several times; |
_ f - ‘Wwhen the teacher is satisfied that thé pupil has mastered th?‘-‘ o
' letters, he introduces h1m fo formatipx_i of sy_.lllébles;_;_wi.th_ 
.vé\gwels. IW.I'.ten the pupil mastersthls Is.tag.e,. 'he prolcéécllé to
master the speﬂing _.pat_teifﬁ | of the léttell‘s,.t.l;e.. mastery of
which eﬁables hi;ﬁ to read th-é Quran cbrreﬁtly; :'. " S
| g Teachihg of writihg skill .stal.'tls. at diflferen“t tlmes m dlfferent o _k
- 'séhools. Sorhe at Ithe.velryﬂbégi.r;r.l;i_ng :.Wlhile'” o.t.her.s' when
- learning the alphabet; and - : |
R "The peﬁs (Qalam) used are 'ﬁslv.ll'e{l.ly ‘made from reeds of
) guinea corn straws, which are 'cur'v‘ed until they taper off
. into a nib - like point. - Co .
| 2.5.108ch001 Rcutine in Qur’anic School System
" The school week starts on Saturday and ends on Wednesday.

Some of the distinctive futures of Qur’anic school in comparison with -~




the fqrthai sc_hoojs_ is that, there is neither bell to call orsummonthe
_.ch.ildr.en to échool., nor is there fixed dress or uniform for the puplls .

I. _The time to ct)mmenCe lessons varies from area to area,from :
schoel to sehool er from t;e.a..che.r. to teacher. There are three sections -
in e.day, merhihg, éfterneoh and evemng Ay
Morn'ihg seetien ﬁs..uall.y begms at Iabout 6.00am to 8. OOam or _-3'-: .-

8.00 - 10.00am. Afternoon session begms“at ebout 2 Oﬂpm to 4. OOpm
Evening session begms at about 7 ”50pm tt) 9. OOpm \ | e B
At the end of prlmary .educatlon. a. cererhony used to be._

or ganized for the granduants as Fafuntxva (1974 58) observes that oh
the scheduled day, the granduant w1th his decorated slate vtsds the
hquses of his teachers, his in—lau@ end his own parehts. aht:t relatlves
W1th an entourage of friends. At each station, he reads thechapter
_"\;}ritten._., P58. U h
. Thts is t_e convince the audience that he has truly'-ee'.rhpleted the
o v.vl.ho].e_of the Quf’an, and at the end of his recitation he is gwensome ;
o presents .Depenti.ihg on__the ‘economic status of the child, a rarh or ”

= L-"c_bwlis slaughtered at the teacher’s resident. The teacher is not left out



o m the _receipt. of gifts, he is elso.given clothes, aniniale: moneyand -
._ many other Vaiuables. | :
’frimiﬁglhem (1959:1_61) cites Marty who gives the description of
the IIITl(iEthD.d.S of &aehing in fhe Qur’anic School in Futé-jalon, which
coenpriee two sections. ”r_ea;din:gl” and ”;writi_eg_',’. Reading is divided
in'te. 'thr:ee | parts. The firls.t is t_he .‘”alpliabelt’i:..‘" ITh_e teacher writes the
flrst word of 'the Quf’an ”Btisr”r;i"'l’, en the'ejefe and teacheshlm to
o (:h'ah:-t. Ii.t; and sel oﬁ throughout the F_etjha; then _stareing W1th the .:lla.s:t
surah works in reifefse io' su.z\'eh. Al-Ahz.s_ib:.. That endsba, all the
letters in their verieus pe'siti.f()ns 'havli'nlg' been coveredThenext, 15 i
that the pupils return to fatiha for pronunc1at1on and over the same
section. Then the third time for ’reading p'repe:l:"‘". When thls1s
| ‘_clomplﬂ_ed; the pupils celebrate the first feeﬁval. | Writ.i.ﬁg..beéiﬁ.s. at
_';:I_Seme stage during reading and the two are taught.coflleur.reri.ti;.
.:'5.':-?_' Fulde of Senegal according to Trimingham, are unique in thatafter
-"i:. the p..u.pil .ha.s learnt to u{rifce, he is given a copy of the Qur’an from
N \;v.hizch he eranscribes a section every day. R
| Qur’amc .sch.oolls in horthern Nigeria'aﬁd"in other West African
:-mlieliin c' Oﬁetries are run .acc_ording. to the disereltion of their



individual proprietors as such methodology of instructiég mayalso
:_diff_er and there are no uniform curricular of qualifications. For \.th'é __
| t.e_ac-helf.s. The schools are usually one-man affair. Dahuru (1993:365)
- | t.l).l;:.»serv.es, ”Thé proprietor is in the position to appoint or dismiss any
- | teéchef withéut genuine reasol}.” This is because the scﬁools are not X
under minist.ries.of eduéat.ioll.\ and Ik.l_as. no” colp.trol over _fhem, as such;
. they ére not checked or Sl.lp‘E!rViSéd...'.: | : |
2.8.11 Boys’ Qur’aﬁic EduC;tiOII;
; - Itis interésting to note .thét. cur.ric:ulu.n{ of Q.ur.’ar.ii'c\ éducatibn _in :
 northern Nigeria is found both in dq'mésticz and bbérding Iscl\;ogl..s_;.
 When a boy reaches the age of schooling, ..ﬁ.areﬁ.ts ta:k; h1m tothe
 teacher of their choice after seeking his consent éﬂd .handéd. hlm to
| t_h_e teacher (Mallam). Mallam has no much conditionality set for h1s
school, after all the school is free of charge and is situated at the
| __’Mai_lam’é (teacher’s) house. The NCWD ..(200'1::78) observes that
.t'l.ler;-':. are two. I_e_.vels in boys Qur’anjé education, the “Naazil’ and the
| ”Saaid.”. o
> .The “Saaid” is meant for thelli.)eginner_s._. wh_q start Fhe study of

the Qur’an in ascending order (from shorter chapters to longer ones)
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senior students are admitted .into "naazil”, and they study '.in.l” |
| d.eseendlhg order, and it is usually located at the outskirts of the
totwns At the ”Sa a1d” leve.l puixls listen to the teacher while reciting o
the cha.ptere of the Qur an frorn ”Fatlhe” then ”Al-nas and so on
,; I:untll he reaches An~waba1” (NCWD) When a chlld learns thlS area
- .'s.llc.cessf.u]ly, he is prometed to the next stage and he is .gwen a
.'”.”vlvooden slate (A]Io) whlch he wrltes Ion”and at the eame”.ttme_l'.-_':
referring the teacher to the slete at h1s Ip;reeehce fer p0e51’blel
corrections. | This method is used until the puPII writes »the whoIe
Qur’an twice or more times. By wrlltmg and readllng .the Qur. ah th1s o
way, the pupll is given the opportunity to learn Quran by heatt
When such is found, the pupil has completed the “Saaid’ _level. L
| .. The second level, “Naazil” is more advanced and is for 'the's:e:
| -:‘ pupils ~who aspire for etivanced knowledge of the Qur’an.ie:ll . :
Ieducation. The NCWD (2001) says “The heads of such schools
| .thel.nselves never lecture or teach they have disciples who teach on
itheu‘ behalf whlle they look mto chfferent aeademlc questions put to
: them by students an.d the‘l.lr junior SCh;’JIaI_‘S”I- _The main aim pf Naazil
IS to ehable etutiehte to_.lcemmit _the Twhele Quran .telltnemory_gnd o
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- they are required to copy the text of the Qur'an a numbér of tlmes
possible to enable them memorize the Qur’aln.‘ Familiarity with the
__'I_.Qur"an at this level helps students to rhemérize it effectively. The .';
r_nerﬁorizationl is __done in parts (Juzi) until they complete the .
mémo:izatioﬁ of ltk.xe Qur.’an by heaﬁ. The_memoriiation is checked
by the teacher for corregtioﬁs. .. At this stégé, st;lldentls:_ Qf this le_vgl
L Wbﬁld be.asl%éd to wfite the wﬁole Qur’én f_rorln rﬁénorf and fmally
L féc'..ité:_it: to'. ."—chelhearihg .o;f ;he ;eaC}..lEl'...Wh(Zb...:V.\/DIl;l.lld ac.knc.w]vled;ge the._
pﬁpll as tjﬁe WHO had cor.nmltte.'d. Qur a1:1 fo Jmemo.ry ”Haﬁzl”"

. NCWD (2001: 80) observes that ”Many studentq partlcularly in )

i .."'Vlllages, drop out before cornpletmg Naazd Ievel for ¢ a number of

“ reasons like farming and other socio ecoﬁoﬁﬁé activities.
" 2.8.12 Girls’ Qur’anic Educati.on

In northern Nigeria, girls equally attend Qur’anic schools as thé” "
o _boy_s counterparts, because their education is equally important.
Pro?het Muhammad (SAW) as cited by Anis Ahmad and Muslim
Sa”ad (’1983:48) who said “Education is compulsory on both male and
If.elmale'..believ.ers’_’. Wo@eﬁ both. ilj tﬁ_e eqﬂy and present period |

excelled m | Islamic educat.iq.nj .and c.o.r1..tr_i.l:;ute.d | ixlllirr_}'en%t_ely to _fhe B
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- promotion of Qur’anic and Islamic education. In norther.n. ngena, |

girls’ education in the Qur‘anic Schools as obsézl'véfsll by NCWD o

(2001;8@' IS such that girls usually spend about five years in the E

. | Qur’ani; é(,j_‘l_lcatio,n' They.lwill then be withdrawn.at about the age of

| fif£6én to prépafe for man:-iage and house k.eepi.ﬁg as well as child up

" brmgmg Qur’anic éducatipn sys.;-t.en.l inl r}or-_thern .Nigeria recognizes
_-"-‘-I'féﬁ.’léles’ heed. fér edﬁcaﬁoﬁ. | .. |

Scholars at various periods in the northern parts of Nigeria

' encourage women to learn in order to worship God correctly. -
- "Mallamai’ (teachers) were also encouraged to teach women and are

called against leaving them uneducated. Ibrahim Suleiman (1978:2)
cites Shehu Uthman Dan Fodio as saying in his book “Nuoul-albab”
- that: o T s
" Most of our educated men leave their Wiveé;, their daughters and
their captives morally abandoned, like beasts, without teaching
them what God prescribes should be taught them, and without
instructing them on articles of the law which concern them. Thus,
they leave them ignorant of the rules regarding ablution, prayer,
fasting, business dealings, and other duties, which they have to
fulfill, and which God commands that they should be taught. Men
treat these beings like household implements which become
broken after long use and which are then thrown out on dung -
heap. This is an abominable crime! Alas! How can they shut up
~ their wives, their daughters, and their captives, in the darkness of
~ ignorance, while they daily impart knowledge to their
- students?...P2. :



In line with the above comments. of Shehu Uthman Dan Fodio
- sclho.lars seriously engage women in learning activities. Girls mostly .
- S_té.rt their .edu-cati_on early at the age of four and spend about five to
eiglh.t years in ti‘le school. They_ are taught as NCWD (2001:82)
| §bservé$ tine last ]um of tﬁe hols,f :_Qur'.an, which is frdm chapters 87
_ﬁ :{-. to 11I4”.. Tiiaf céri atllea;tl be endugh tdl_coﬁ&qct daily prayers. | Th_ey
.'.'.allso corﬁnﬁt thn_em'to memo;‘y; .t.he' periﬁci iﬁ.._Which these ._chapter.sl of

| . _,h‘:.th.e Qur'an are memorizéd doesnot l.ISLIE.l.H.}; ;Ixééed. three years | ._Tl;'l_e |
.' class is .ofga.niZQd by Mallz..am.. orgaﬁiié_s the .class’; for _g:ifls'..of tﬁeli s;me.
'a'ge group, NCWD (2001:82). | S R
| After this stage, the teacher ihtroduces girls to the Art of Arabic
'létters and the ability to read and w.i'i.’.ce. tll'l.e Qur’ ‘zml on Ia..w;albde:ﬁ slate |
After learning the Arabic alphabet. They ;u*e- then mtroduced to ..
- writing which takes two years, plus the pre'vious. tv'\.rlo. ).fea.rs spentm
memorizing the last “Juzi” of the Qur’an, making four years in all.
NCWD says “This duration may be extended if a girl cannot finish it
| m thelstipulated time, but must not exceed eight years. Females can
c‘ontinue fheir education after marriage in a different sﬁhool, possibly

under a different teacher.
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2.8.13 Qur’anic Education and Colonial Rule. in Northern °
' Nigeria

Q.ur'a;.m._ic e.ducation adequately gainéd gfound and developed
. .fu.lly m wes térn and eastern Sllol;:o‘to. calip'ha.t.gé_ and Bornu _Bmpire until_
the .comlin'g of the British ;N.hen“ certa.liln. nezg..ative: cﬁang.e_s”begghr}_ to
influéﬁcé the sy;sfém. Musiim leédérs Ianc.l scholars_..reéistéredll”.a:sJ
. mtllch' as théy could fhe incursion of f:hé .Blll"_itishl i_nto_'th.eii.‘ .regiolns..;
The first clash between Br1t1qh and 'MLllﬂinr.r; occurredelda, the
: '.s'ou.tll'llem' region of the Sokoto caliphate, ¥hén ‘-the capmre of Ilorm
- Clarke (1982:199) observes that British with h‘eaxlfy'zl;tli‘til'léry anci some
~ of the latest guns such as the Maﬁcim and Gétirig guns took control of
Kontagora in 1.900, Yola in 1901 and Bauchi and Zaria in 1902. .._..':f-‘
The Sultan of Sokoto, Abdurrahman (1819-1902) as pointed out
by Clarke, had no intention of submitting to Lugard and wrote to
~him _illf()rming him that “between the Sokoto caliphate and the
Brifish there could only be Iwar.”. _Thg concern of the Sultan was'only .
_tq .protect and._defend Iélam against the.non—mus_lim_ Britis_h._ __The |
1_‘.el.'acltion of Lugafd .agalinst the Sul_fe;n’s st;elﬁce wés attackmg and

conquering Kano emirate in 1903. Sultan Attahiru, the SUCCessor of
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: | Abdulfahman, heard about the conquest of Kano::and' .el.sewhefe'.afuhrai :_f.
B also about the military might of the Bfitish, Clarke (1982:99) reports |
tilat.:_,. | | T

| Sofne people in Sokoto counseled the emir (Sultan) to submit to

. Lugard; others suggested that they should withdraw, perform
+ . hijra, (withdrawal) from the territory about to be invaded by non-

L ~ muslims. Attahiru, like Aliyu, emir of Kano, favoured hijra but

 the British prefaration to attack Sokoto were well under way and
o left little time for a planned mlgranon, P199 -

_Attahiru, after the action of the British of attacking Sokoto on 15
March, 1903, resorted to withdrawal. H_e took his Way from Sokoto to
the east and intended to reach Mecca carryiﬁg along with him a
- nﬁrriber of followers. On his way, many people joined 'him especially
those in the zural areas. On thlS re11g10us fhght Clarke 1982 c1tes a
._ Bl‘ltISh remdent in Kano, who descr1bed what happened in the south
- west of Kano that:

The ex-sultan (Attahiru) arrived in Belli in extreme south ~ west
of Kano territory on the 20t March, 1903... during these two
days he must have quadrupled his following. Each time he
passed through the people were told to follow him to Mecca
otherwise they would become Kaffiri (Pagan) and as a result,

half the population of every town tied up their bundles and
joined his train... P.199, L o
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: * British followed Attahiru to Bauchi where he and the followers
~ fought gallantly and Sultan Attahi.ru'was killed while fighting the
- battle at Bugirmi in 1903. The defeat of Sultan Attahiru led to the
o Qccupa_tion by the British of_ both the southern and eastern regions of
.tljle_SQkoto caliphate and brought the beginning of the probl.enlj_; of
_the Qur’anic edu.cation._.in t.h.ef whole ca!i?11éfe __.infc'll.ll_(‘:ling Bornu
efnp_i_fe .'where thé Bri:tish' Ilio.r:n._in.ee___:tov theofﬁce of Shel'.ulll_l .v_\l'a__l_s :
- The effécts. of :this cdnquest olf. the Wﬂéle S.o.k.o.to cla.l_ipl.ia.té and
o Bornﬁ érﬁpire réslpécti.\.fel'}wf héd numorous problemsofmultl- |
- cllirlnéﬁsional“ﬁa.ture, the N'ClWD (200155)summarlzes ti1ééé effectsas
- .' the polit_ical dimension was that the custodlans of'Qur’ani.c educatlon o
were Ired.utéd fo .traditib'nal- .1l'lule'r'fs, as opposed to lfﬁé rehglous flt.vl.és |
" “they used to play. Most of the emirs_Wére eithéf killed or de;ljbseld B
'.and replaced by “Stooges” of the British. Resident officers had iaken
over all matters and administered the province on secular principle
“which does not approve or consider anything. Islamic. As such
‘Mallamai’ (teachers) and their students \&ere no longer having any

‘support from the authority they used to have and the empire had
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.. | soon become mere agents of resident officers in merfers of enrolment
. into British schools and.keeping away from Qur"ani'ci .s_?:ho'ols.'t: As
- Such ’_Mollamai' became on their own as individual proprietors of the | .
'- | | | schools in different localities, with mahy of them, even tholigh ioy-al,

" were suspicious in the eyes of the British administration in northern .

ngeria Qur anic education and related Islamrc scholarshlp became -

:-.-more difficult and unaffordable to many of them, as NCWD (2001:56)
" ..:-._ClteS Clarke who said". The onalty of the Muslirns not even of those |
.5'.".I:'they i:ried to buy off W1th prwrleges and. tI‘lpS. to .Me‘cca. rt was 1‘iot |
L :_‘-the emirs whom the British feared most but the ofte.n fragile. and -
~ harmless looking Ulama. i L
Colonial education v.\_r'as' ihh'odlroed to be conducted side by
' side with Qur’ahic education. The coloniai admmlstrationneeded
.cler.ks and other manpower for effective | adiﬁli‘n.ietration: of the
Northern Protectorate. Lugard, iln his attempt tosecure manpower E
:“for hlS admlmstratlon as observes by NCWD (2001:8) sought to’ up—
grade the Qur’ anic schools and incorporate the teaching of subjects.

like Arithmetics and Geography to serve as means of training clerical

~ staff. This could not record much desired results because ‘Mallamai” :



o (teachers) too were not in support of it. The British at this period met

~ Arabic as an official language used in courts of the emirs, offices and

courts of law and found that languages like'Hausa, Fulfulde, Nupe

and Kanuri were written in Arabic form (alphabet) and the majority - -

of.the people were literate. With the intrqduction of the .col_olni.a_ll l'ype
~of education some two drastic__: chaﬁges Qéré introduceld asGaladanc1
: (19%93:16_2) observes: SRR | -
S Arabic language sé_i.é,ed to be the official language English o
o .fel.ala.ced it as the offici'.al :la.nguéglt:e. of Admlmstratlon S
11 New .alpl;a.Betl— Roman alphabet wass1m11arly mtroduced to s
" ;. :i.'elslace. the Arabic.. one bei.:nlg WIdEIY used bﬁ’ mushms Efforts

'w.éi*e soon.rr.nade té '.write'rﬁénY.INi;g.,eri'én l.an.gﬁagés usmgnew o
the alphabet...P102, |

L Northern muslim ‘Mallamai’ (teachers) rejected the attempts of

. Lugard and that idea of integration of western subjects into Qur’anic

" education was abandoned and another attempt was brought up. This

o - time the desire to open British schools was contained in a .

" memorandum written by the superintendent of education for



northern Nigeria 1926 who made his address as NCWD (200105)
quotes: - |

- Attempt therefore must be made to harmonize our new learning

- with the indigenous culture with the aim of providing a society - -
. psychologically sound and stable in western culture were without
- prejudice accepted. By this attempt of harmonization, lip services
. be paid to some aspects of Islam (Qur’anic schools inclusive) and

- with such deliberate neglect, it would be possible to eliminate

i | Islamic value by the result of this ha;monization...PSZ __
Witihl chle.se ser’ious plans exhibite.d. by the British, ‘-Mallér:lr..\ai" -
".(te;a.che.fs) ._?;md other.people in the north vehemently opposed westem
| édﬁéaﬁon sihce it is brought.to undermine Qur’anic education in
partlcular 'é-md. iélém in général. ._I.slam and Arabic education
B mcludmg the Qu“r'.an sufferedlséri_éu;s_négilec_htjduring the colonial rule
in Niger'ia.. It‘couldl be dule tﬁ this‘reasor:l and ;ﬁény otheré that Clarke
(1982:209) repc;rté é popﬁiér Tijianis;ygh ;)1;der, Ibrahi.m: _l\‘Ilia_ss in Kano
that ”We must confine (.)m:sel:ves to knovx.flét.i.ge q@miaaring Islam, for
all civilization can be fouhél m theknowledge .c;)f Isl.am'... weste:lfp
- education is doing more harm thanlgo.od. and mlght destroy our -

spiritual beliefs in the very near future”.
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o Th_e. British administration through ifs schdéié: anclsystem of |
educ_ation was how referred to as ‘western type of educatlon wl’ule 3
that .'_:’f _I_Slarﬁ:_ religious. Western education cOnceI;tt:;'atéd onall
m(;dem. Bfanches of knowledge, while Islamic education on Qur’a.lﬁ.ic':: o
| and éiher Is_larﬁic sciences. As Galadanci (1993:103) puts it “One was
i - régardéd e;s progressive ancil the.otht‘elr retrogressive; the western type -'
_."T.z.\;eis'assﬁc'.iated.. Witl; all.écieﬁ’lc'i.fic. and i;é-;h;iqlégir_:a_l_achiévements of R
,:' the :..Ir\.:ibcl.e.fn -tim.e.s whi.lé. the .(:)thér '.v.\.fasl Iha.lnrnes_s.e_.d together ‘with
 retardation, backwardness énd .L:lnderdévélop:megt:l: »
The colonial administra;tibn, iﬁ ah.atlten.n:pt tb c.(.)r.wi.nc\':.e mushms e
| in the northern Nigeria, established schoolsstyledm a;n Islémié_ way
._ (NCWD) with the intention of brmgmganaltematwe edu(;a’;io_r.l._t(_:‘j.
- the traditional Qur’anic schoo]é_, ’Maﬂe.\.ﬁ{;ir’: (teachers) Ilréful.s.ed. to
| _tgqch.in such s.chools, which they saw as an extensmn of the chrlshan
S.C.h.olols_; learning the schools without qualified teachers to teach
..Q.ur’an aﬁd other Islamic sciences. NCWD (2001:58) qlso views thls
plan of tl.ie. colonial adrﬁ_inistrati_on as a strategy to .undefn:{inél'
o Zakkat and ”Niahren" (étipends given to Mallam) which were seen |
a.isl Sburces. of iﬁcbfne éf the ‘Mallamai’. Respﬁnsibilities of education



- in the north was now transferred to the colonial officers and not the
Emirs as previously known.,
e With the negative consideration given to “Zakkat” and
‘Mahren”, The British introduced tax to be paid annually. People
| -were also charged in accordance with their social or economic status.
This plan really affected the Mallam’s position who were rated as
next to the emirs in terms of importance but now relegated_ to the
o background and frustrated. NCWD (2001 58) observes that
. 'Thls taxation formular really worked successfully for the o
- _colonialist, this is because, the ‘mallamai’ (teachers), fully aware of
- their inability to meet the demand for excessive tax, started
‘moving from one place to another running away from taxation.

- Thus they became itinerant ‘mallamai’ (teachers) and th1s affected'
Qur’anic literacy ser1ously . P58 ce

NO .w_o.nde.r, this_ tax systeni m;ade:_a. seriooe .chartge to t_iﬁe Quramc
g eaocetion m rt(trthet11 Nligerl;le.. ’.Mal.lar.ne.il’l_ .(t'eachers) moved from
“one pleiee .to.e.l.nothe'r wit.hout“shellter. .tollltvef”ir_l, or: farrhrtlel_nd. towork
on They were without atty -reliable. sources of iﬁ.coﬁl‘e .to. ta.lke _.C.al_'e”of
their families. The pupils broughtlto thent for leal_'}lihg a.r.e w1thout

accommodation enough to keep them for comfortable learning.
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Prcper_ .tinj\e 1v\.ras not usually given for effectix%e teachmg -II— l.e.elz‘r;ing:
actillvi.ties.. | PR
- . Tl;‘.e replacement of “ Ajami” (Hausa Tv.'\frifc’cel.l in Arabic alphabet)
b}’ .t_.he Bcitish colqnial admi11isuation with English also affected tl;e
posmon of .thle ’malllan‘lleli.’ | (teache;‘s), and oth.er people who were __
"'-'I".-'I’l.eefned .iﬁ ”Ajam.i;". form of véritiné, as said eatlier, are ways 6f |
wrltmg -ﬁsed in .I{eepi.ﬁg. _ reccrds and _cr;her_ official activities,
B Howecer, its replacement .le.d. tc lthe re:leg.&.lti.on cf this form of writing

" to the background and Qur anic Mallam s were rendered officially

illiterate. The colonialists, NCWD (2001 59) says accorded chns’ﬂan o

mlssmnary schools in the north grant alded status whﬂe the Qur amc ._

. __.schools were denied, based on the .ar'gur.r;ent. .fhat they }fvece classe:e “qf

| religiocs instructions not eligible fdr g.OV(.?I.'.I“.ln.ﬁer:lt sup[;)crf. Hence

g | Qur’emic education faced .seriou:s. problems both i:"\ managerlal,
:. -I ecadeljiic and government lack of financial assistaﬁce esj gwento lts

| cou..nterpart which consequently became a burden to the proprletors

- The Mallamdl (teachers) had to instruct thelr puplls to gcu on"i}:‘ :

| begjg)mg to earn hvmg



29 COLONIAL ADMINISTRATION AND INTERFERENCE
. WITH QUR ANIC SCHOOLS IN NORTHERN NIGERIA

As earlier discussed, in 1903, Lugard launched his armecl ;
| sub].u.getxoo of the Sokoto cahphate including Bornu empire. he also
declared pohcy on northern educatlon m 1902 Fafunwa (1974:103).
The pohcy was that chrlst;an | m’SQIQF?aF%'?Sf, ‘sh__o,ulld‘___ extend their
. attenﬁon to the norl - moelim ei“eae of ._nor:thelr.r.t _Nigerie_,. Whlle doing
-.'f_.:.this', hed.zas. Careful nof :tl.'.le mushmsof tiie nolrdfls u;ﬁderstar}d_lbiis:
.. mission as a missionary end govefhmen’t ofddal - |
At Lokoja, Fafunwa (1974 103) observes that in 1865 Dr Balkxe
of christian Missionary Society (CMS) founded a settlement and
schools and churches were also opened bu;c 'could not oehetra.te.lo’.ﬁoﬂ |
the interior north. Lugard also perm'ltted the -SUdHEIIII’IIJiI.‘lteI.'IOT:M:i_:S%lOI.Il... |
t_.q:.conje to the northern Nigeria, and about 1898, the CM5 estabhshed -
Haosa ‘mission in Zaria and proceeded to Kano but w:ere o'rderef.:i::;u.:tj o
| bylthe emir,
. .- _;'. The Br1txsh adm11115&at10n, through Ldgard appointed a Schooll
I..Master to take care of _. Lokaja School, he ‘was also requested to o

develop some hours in the teaching of and_iostructions to students in




alcc_ordance with the “rules and regulatiohs_ for CMS. eiemeota;:f"-_f_'_‘;f'._‘_
s.ctli_oojls which were already in operation in southern ngerlan
.t‘;chool.sl .admiljiste.red by the missionaries”. In the infants | :a.nd
staooord [ of Pl_-i.tnary Department, children were to read thé

| t;eroaeulof, artd were proxtided. with books both in vernacular and
o En ghsh Fafunwa (1974: 103) also observes that |

~ . With the proclamatlon of northern protectorate the southern

“ - missionaries intensified their activities to penetrate the north. The

| | _ * Roman Catholic Mission of the Holy Ghost made several
. - unsuccessful attempts to open stations at Ibi and Bassa in 1902 and
© = finally had to withdraw from the north in 1905.. | P104 RO
.At Bide, the CMS opened a sch_ool fot ‘mallemai’ (teachers),
‘ ;-_x&hmh was to be secular in pr1nc1ples and operation. Fafunwa
= (1974:104) says that it was hoped that thlS (school) would encourage
.Court officials to write Nupe and Hausa in Roman scrlpt Two West
Indlons operated the school whlch started ot 7 UOatn to 9‘ OOam Thel o
subjects taught in the school wete scrlptore (btbte) geography,
singing reading and writing in veroacular..l The sctnool also used

some recommended textbooks as Fafunwa pointes' out, like "Labarin

- Allah” (The story of God), the CMS Hausa St Mark;. and Bible stories i



. translated into Hausa and Nupe, English i&a's also added in the
syllabus.  Lugard insisted that the school should be secular
:_ : However, while carrying instruction, ‘Mallamai’ (teacheré) should be
- converted. Fafunwa (1974:105) cites one of the CMS Secretaries as
.\;Jriting: _' |
© We shall use the gospel as our textbook and carefully chosen texts | e
. as writing copies, I feel it will be very definitely-a missionary -
- opportunity. Also, if people see these ‘mallamai” (teachers)

B coming to us for teaching we shall possibly later on be able to : .
~ open a school on more definite missionary lines... PJ05. - v

o It is worth noting tﬁat msplte of the fact that the syllabus of this
school was ..secu.lar and_ téctfl;llly : C_Ilqsell to represent and teach
.:_ .Iléh.ris.t.i.an;lty, .bc.)thl ébloniéi adm.i.nisf.rat(.:)rsi aﬁ_d missionary félt it was
-_-_"'no't :ent.)lu'gh'. Thesf ;zvéitéd to. go t.c.> th§ -;'00? by making ‘Mallamai’
(teachers) become pupils, convert .th.em aﬁd .a.s II.IF.afqnwa:l _(_19_94;_05) |
puts | it they warlted p;‘ﬂm:r.'e. tll‘-lat. ”Chrlstlan educatlon was more
powerful than Muslim educ_étion_. | Th.is: Ismlzih(.);;l,.thé.t is{ the _‘_I.ﬁailamai:’.__ -
(teachers) school” did nof record mulch success, a.’lrt'£;11”czi.;s;nce.'stﬂat.r.féd tb B
draw back and reduce, 'éoine of thé. féelzllsons: f(;r ’EhIS :wl‘lflelre ’chat the ._

syllabus included religious instructions indiréctly. and the
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I.”-M?‘Hamai’ (teachers) questioned the hidde.rzi-‘ mothES 01—3. the
mjssionaries’ ¥
l Dr M1ller, a m1551011ary, Workmg with the CMS, trlea to.{":
| lr.r.ip:r.ove upon the unsuccessful school at Bida. Pro posed another oﬁe :'
at Zarla. with an addltlon .Instead of to school for Mallama1
% .(.tle‘aéhér.s) aé seen at Bldé, nox.& to mcludé the sons of the emirs,
.'.,:'.Mlller a good friend to. Lugard .was.. .-cﬁnportur;ed .to promote
_. ':_.chrlstlamt.y 1.n the muslim north .MIHEII‘ Vehen.len.tlyﬂ Iopl.)osed the..
g éxIStence of the Qur’anic échobls ar‘1d. .sﬁgge.é.tea that educatmﬁ lﬁ the R

'_ schools should never. be sépafated from the te.achmg | of .chl;lstla.ﬁ.
';_'.-.falth Howevel Miller and Lugard agreed on“a.ll ﬁumbéf of 1ssues
" relating to the education of the mushm nbfthel;il but disagfeéd on o :'
i‘ellglous aspect. Fafunwa (1974:106) cites Lugard i in 1906 proposmg |
~ afour - point plan on education in the north as follows o B
| i:.'. Mallam s should be taught the Roman chafacters for w1.'.1t1ng' -

: _Hausa colloqulal English, Arlthmetlcs and Geography

11 ) A school or c_ollege for the sons of chiefs should be established,

~ where the pupils would be boarders and would receive

primary education, and be so trained in the virtues of - -



: Patriotism, honesty, loyalty. _Iﬁ addition th.é.y" wou.l'.d become
e ‘enlightened rulers., They were nét to imbibe suchwesternldeas ._55'{
S as would cause them to lose the respect of their subjecfg,. nor
. B Siloﬁld_ they necessarily forego their religio_n.“_ ':_.:Z g '-,;' . - B
u1 _. Séélular geﬁera] | primary schools §Hould be established -

throughout the proteptope.llte;. T
1v . .Canton.ment sc_11..dolsl fo.r .t_h'e _édgca_ﬁon__ of _tij_e Chlldren of
c]erks and othef government '-offic..ia.lls shouldbe set upand
 that .cc')ast.al. clerks ﬁééd .to ..no Ioi{éer send thelr Chlldren
| .at:vay'fror.h homé .f(I_).r. educahonPlOé
-ltﬁThoug'h Lﬁgard, inferfered W1th Q.u;’.e.mich E..’;‘l:ll.Ceati()-l'.l:..;lIl almOSt
_ all his proposals, he differed from Milll..é.r who wantedtotal chrlstlan
~education for ‘mallamat’ (teachefs) and olthelf Mushms mnorthem |
Nigeria and Muslims should forego their religion. for chnstlamty
Miller had two important agenda for Zaria school; to estabhsh
. a the Mallam school or classes
b. aboys” boarding school for the sons of chiefs. o

I11I1. these schools, miller thought he could convert both “mallamai’

(teachers) and sons of chiefs to Christianity,- and that follbwing their



e e s g o i
- footsteps, other muslim population of the north Wmtld also be
converted. Fafunwa (1974:107) peints out t}tat Mi]ler',l'eu.ég'estect that ':
3 each emir should send his sons or sons of the influential famlhesm L
| his prevince, who would live with Miller at the age ot 12 ~ 16 years, o
and the emirs shoulcl be mformed by Lugard that M1ller was a white
Mallam whom Lugard had conflclence Mlller ‘wanted also Lugard -
:II to declare to the emirs that rehglon of theIr chlldren would not be
) _'-._Juﬁerfered w1th and the .Ich11dren s sefety .vé(.)uld be gueranteed and
tlhat. euch hshould not be rﬁade pubhc for‘ the fear of poselble olf:_ f
.atousmg the doubts of the sub)ects &
o _j Lugard knowing the .religlous stanee of mllet deleyed thle.: |
: estabhshment of the schools for tnote than a yee_r. Igalfun;v.a_ (197.;:&07)' )
obéetvee that the boys’ school was a failute: alrleost.fl'\e.xl.i.tlte startas
"__-bno emir outside Zaria seht_ his 's_eﬁsi.orlrlselluc—:itives.f A fewwere sent |
- from Zaria Township, but generally children were even 1nd1fferent
and preferred to go to their local Quranic schools. | |
- : The curriculum of Mill_er school was reading of books in Hausa,
whkh_ was a Miller’s translation of Gospel of St. John and St. Mark

" ‘where Miller _care_fully selected some relevant translation and made

: 13.7_



them available to the school. The school d1d Inlolt élso sunceed and
| de turned into a regular school for. all those .mterested; Féfun;rf:a
. (1974:108) | R
. The sanne ﬁ'end nf .interference continued by tné éolon;él
admlnlstration and m15510nar1e5 up to 1909 when Hans Vischer Waé '
appomted to organize a system of educatlon in the northern
- | ..I:IfrotéLtoralte Vischer hlrnself was 5 fornler mlssnonary énd converted
| .--'fto colnmal adnun1s&ator | Beforé I\nscne;r.l went 1nto.h15 assignment, he_
wné ;gwen thel opﬁﬁrtumty tt.o. v1§1t“sorn.e nountrles.of Iérge populatmn |
| of Muslims like Egypt and Sudan He also v131ted Ghana all w1th the _
-..:'_-.':'goal of studying their educa’aonal systemsl He saw a lot from hlS |
.v151ts from which he then, clearly drew objéctwes of étinnanon wiucn
were called the seven Cardinal Pr1nc1ples of Educatlon fnr the Nnrth |
_' Fafunwa (1974:109) states the followmg as the Cardlnnl pnnaples of
education of vischer as follows: | | |
" 1 - to develop the national and racial chafa’cterfglﬁc'é‘ of the natlves
3 on such lines as will enable them to use their own moral and

L physical forces to the best advantage;



iii.

iv.

Vi.

to widen their mental horizon without destroying their respect
for race and parentage.

to supply men for employment for government;

to produce men who would be able to carry the native
administration in the spirit of the government;

to impact sufficient knowledge of western ideas to enable the
native to meet the influx of traders, from the coast with the
advent of the railway, on equal terms;

to avoid encouraging the ideas, readily formed by Africans,
that it is more honourable to sit in an office than to earn a living
by manual labour, introducing at the earliest opportunity

technical instruction side by side with purely clerical teachings.

These were the objectives of education according to vischer. His first

four points could be acceptable, while sixth and seventh points, as

Fafunwa (1974:110) observes “leave room for endless debates, that no

country in the world except perhaps one with socialists government,

has solved them”. It is for the fact that the ideas are not practicable in

the non- socialist countries.
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o _By 1909 and before Openi.ng. a government school anano,
o viéhcer had élready started training of lt:)'c'a.ll teachers mKano
Fafunwa (1974:110) observes that twelve ‘mallamai’ (teachers)were
) ré(;ruited from Sokoto, Kano and Katsina. Vischer started h1sclasses
at _Nase.lra.w_a,. o.ultsid.e Kano city. Fafunwa .als_o points out that the
..:..é}fll.abL.ISi itricluded.Hausa l;e_adil_l.g_ and writing in Roman scripts,
Arlthmeuc .am..i Geog.ra..ph.y. of r'nollf.thém.‘ N_igeria, Africa and the
Brmsh Emplre .élasses.we.r_e :cf.oﬁd.uéted: frém.S.QOzll\m to 12.00.1'1_0011
;éhd from 2..00p.m to 4.00i3m an..d. Ilthes;é.mlé.ll_a.‘r_n’s_.c._las_ses“ contmued o
| rééord progress A boérdirilg s..(:hoc).l..wéé. éiso opened WIth many )
pupils and former studeﬁt‘é of ..'Na{.sar.a;wa.lsl'cho.élc were recrmtedas -
teachers by vischer, eveﬁ though tﬁé syllabus .Qf. the schoolwas a .
‘modified type, not like that Of .Mi.llle.jl.‘.“;ii\_lort}.ﬁéfnef:s,“: were st1ll
suspicious of the school and rriany .'o.lf.' themmcludmg the e.i‘(‘li.r:.s;'.vve.l;é
not comfortable and reluctant to send their ‘sioné'. Theschooltramed |
ti‘ue students further, in Agriculture, Carpentrs.f,. leélthé.r.WOfﬂl; and
sar;it_iqn. Iquernments of the native authorities financed the school

" as well as central government in Lagos.
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The school runned every day with e;;cept.i:on olf. Friday.s and
- Sundays. In addition, no Sunday school or daily Christian mornmg
prayer was held and pupils lived together in a lr.l-oste:l' édeqﬁétély
taken care of. Fafunwa, (1974:111) says that by 1913 their pupils wéfé'
d.rawn-fro:m the provinces of Kano, Muri, Niger, Bornu, Kontagora, B
| Nas'ééra#vé,.\’ola, ..Zan'a, llorin and Sokoto and"the school included a
| | prlmary, seconclary and technlcal schools as well as a school farm. -

By 1914, the Northern N Igerla Depa-\lrtment of.Educatlon had al
dlréctor (Hans Vlscher) and staff of Nassarawa schools as well as
) 'pr(.)vin'cial schools in Sokoto énd Katsiﬁé. .Fafunwla. ('1974;111). S{:_lys
“Establishment of these Sélflools ._and: I;éep_ing éside...'th.e Q.u.r'alnit_.j.
- schools without.any form. of assis’;aﬁcewfét.helf .tllﬂan fol.]m.e.vliﬁg all "f._'
means to discourage it, hindered prolrt.notﬂl.(.)n aﬁd pfogress of n;,hlsr 3
| “system of education to the present time”. Fafunwa (1974 119) reports -
| Lﬁgard as sayihg:
1 regard it as an essential feature of the right po]icy”'lliﬁ.".."'-
education, that it should enlist in hearty cooperation all
education agencies in the country, which are conducted (as
mission schools are) with the sole objective of benefiting the
people. Schools, which conform to the conditions, laid downin

the regulations will be “assisted” and to the extents provided
therein by a grant from revenue. “Unassisted” schools are
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.~ independent of government control, but I hope that they will be
included to conform to the principle and policy laid down by
government and supported and approved by the principal .
education agencies.. P119 -

" This in theory, Lugard was referring to the Qur’anic schools
.axjd their teachers who refused to conform to ideas of secular -
.e.duc_ation and bringing their schools under the control of colonial . |
go_vérnr_heht. Qur’anicl I_ scho.ols.l .1I‘elm_ai.n_ed - under -. __individual.
| plropriletorship,. rﬁanaged énd ra.n the.ir curf.i(.:uhi.m. aiffereﬁt .fro.m | one.
another smcé theré was no suﬁerwébm and gc')vérnrﬁent éontrol |
| 210 REFORM OF ISLAMIC EDUCATION IN SOME MUSLIM.

COUNTRIES

The word “reform” has been defmed by Longmla;l (1992 1103)

~ as to “improve by changmg behawour or by removmg undeswable.'l.'

. qualities to a system or orgénlzation with the inténtioﬁ to imprcivé it
and remove unfairness”. Dahuru (1998:14) cites Popkéwiti whosald, N
“Reform is a social phenomenon that exists and assumes meaning -
- with ongoing dynamics of schooling”. | |
- Dahuru also cites Fullan, who said that “We need poWerful

- reform strategies to obtain powerful change”. Through the trial and
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error of constantly experiencing attempts at school reform, we have
learned that the process of planned educational change or reform is
; ‘much more complex than had been anticipated On theory of reforr'h:
~ Dahuru (1998:17) cites Sarason to have defined the goal of reform as: B
To develop the cognitive skills, and moral and ethical character
‘that would, according to the leading thought of the time, ensure
citizens capable of participating in a complex, even more

industrialized society as productive, law abldlng, and soc1ally
responSIble members 17 o

Islamic education generally and Qur'anic schools in particular have
s"uffs;:fred set back and decline since muslim countries came into
‘contact with european colonialism and western education as it was
po.il-ilted'(.)ut in thé gase._qlei.geria.' The ide_a of reform in Islamic
. édﬁcatibn cém.e asua resul.’.c ‘modern;’ .edulc_ah'_.(__)n employeld by modern
sdéiéties to make learning moie re.levant. to fhe needs of tl_xe_sl,o_c_ieltly..:-'.
In hjost of muslhﬁ Coﬁﬁfl;iés; ].:)'t?f.oré. .cor_.xj.linlg or il;;lfrqdulc-tion of
. wésfefn edu.ca.tion, institutifﬁns of lelearﬁli.ng é-xnlthisivel.y taug.ht Islan‘uc
education, théy taught _thenli basic' Islamic 'edu.catic).n.._fcp).lloy\;.';ea. by
'féading énd writing of the Qui“;én as well .él's' rn.en;ao;iza;tio;llégthé.'

" whole Qur'an.



In some muslim countries, apaft,ffom'the insfitutioﬁs...tha;t.';)ffélf
| exclusively Islamic education, some combined mformélll.educatibhht'b |

teach children Arabic and Arithmetics. ~Another school taught'.":'
_. lsl?_r_picfedu_cation combined with general education the third type
v\.r.hich .Mluslims adopted was that 6f_ stronger general education
curriculum and f(_)llowe.d._ .gblve.'rnn.lent._.s.tipt__llat_:ed_._r_eg_ulations. Amr
Abdullah & CD (2006:’15) brings élquhér new emerging mo_(.iel,l Wthh B
c:01.1.1bines high qﬁélity éen.eral Ieducét.iq.n _W:'i'th stt'ong__.en;phas:_.ié\{().q. __
Isiéuﬁl.i.ic. éducatibn. in thié fc.)f.m of refor@, :tt;esle.sch(-)ols: a.re.. uélualls.z
| pi‘ivate. chérging .expensi'\.re ‘Isc.h.oolfé.é.s mamly for I(I_:Ih:ilcilull'en ofthe
upper ciasé, fof éxahple, Ulul Albab School m Katsma and Hassan
Gwarzo in Kano. Most of the. in_étifutioﬁé p';:resent'ly.,. tha.t'...i.ﬁ mar.ly...lo’.f
the Muslim wbrld offer i..general educaﬁoﬁ currlculumWIth a felﬁr'_'l
instructions in Islamic sciences. Howévéf, few i.nstit'utio;w._s..ar.é'f(-)il'r.u{:l |

with purely Arabic background studying Islamic educéti'bﬁ properly,
| ‘with some conventional subjects like Mathemaﬁcs, English and Socia.'l

" Studies in case of Nigeria being studied. o



2.10.1Reform of Islamic Education in Egypt
The mosque was the earliest school in Islamic education as
earlier | discussed. The mosque was.concentrating on the study of the .
Qur’aq on}y, when it began to study _othe: Islamic sciences, Egypt is_.
- :ene .of fheae countries where. Islainic edu.cationl developed and a
. heme.”of the. oldest and .mc.)st mﬂuennal .umvers1ty in the rnushm |
world Al Azhar Secalaf .educaltlen.came.up ]ater to be s;clll.d‘leld |
s side by s1de wnth Islamle educatlon Amr Abdullah and Co (2006 18) B
p(;l.nt out the fqut modemand secular eldu;catlon S)Izsten.]. 1.n Egypt wa.su..
| :estabhshed by Muhammad Ah te tralh civil adm111lshators and the.
mlllfary in .accordance with French style. He gave.the ofde.r) tol
establish what was known asu ’common “council for school
organization”. This was the first legislation to organize edueatieh.'.ith
Egypt.
. Based on the criticism of secular education that came rhainly
from Muslim scholars, Muhammad Abdu, one of such .scholars,
suggested the incorporation of Islamic education subjects, at the same -
| tlme Amr Abdullah and Co (2006:18) maintainﬁ that Muhammad

Abdu, s.uggested reformmg Islamlc educatlon at Al Azhar to mclude



“some modern Islamic claéses, then Al-Azhar ﬁndértc")c;)k'" several
administrative and organizational reforms between 1872 and 1880,'”'
_ ilnc.lt.lding the requirements for a final examination to completé a
d_égfee, and salary reforms. L
Educationell syste@ in Egjzpt is. regulated monjtc.vred- and
.eveﬂ.ﬁateci bjf tﬁe ministry of éducation._ Amr _Alb_d_a_llah sees Egyptian. |
: éldu.cétillol..l ..systém as multi-'faceted,'..Iinl.c::ludi.ﬁg sec#_llalr_gducatiqn-land _
géﬁéfa] public education,: Islémib ed.l.lca.t.ior;,‘_ and prlvate educatlon,
w1th a strong :presenlcelof fore1gn 1mpact8ecular ﬁifefuniversit}%.',-.-,
= educatlon iﬁ ..Egg}l.:)t inc.li.l.de.d Kiﬁd;efgarteﬁé, | pfifr;éry, pfepératory
| .a.nd. Sécondafy schools. .'T.he pfimarsr éﬁd the prep_afrato'ry'.ecrluc;tia;} |
: stagés 'We're combined to .c_bnstit.lite ”dné R;{Iel Of mandatory ba31c
education. | |
: ‘Secondary education cC.n'ns.istéd. of .ge-‘ner.e‘il | aha . techmcal

education whose objectives were to prepare students for university -

- education and practical life. The general education included Applied -

- Sciences, Computer Sciences, Agriculture, Commerce, Industry and

Home Economics.



Higher education in Egypt éoﬁsisted of university and non-'
ﬁniversity education, both general, public a-nd" Al-Azhar. Non-'-.:'."-'-
" ﬁniversity higher education consists of 'spec'ialized facﬁlties and
institutes designed to quanlify students for p_t;blic jobs.. EETE,

Amr Abdallah and Co (2006:19) observes that: _”.I__n' Egypt"“'“.
prdviding relligious. education is viewed as one (..’f. ,the _-mf?il}.
res;pqnsibiliti_e_s of the state”.. The reIiglll.'lb.us; pre—qnivers_il:j_educaﬁoﬁ

~ consists of Al-Aéhaf sjs;télln: Whlchcon515ts Of two i.r_isti’.rut.ic;nsll;

_ géneral institution | and: .s.p_ecial. il{sﬁtu.ﬁ:ohn, : Ge.l.jéra.l. msntutlon
encoﬁpésses .thé primafy, pre.palr.atorj.(. anci sééoﬁd.ary: levels and
_.PIIpral.'és i.fs.stlllde.nts fof umver31ty .edlu_.(::altic.:;ﬁ. AmrAbdallah .énd. |
- Co (2006?20) éfgue th.at:..: | |
.:U'ntil thé iﬁid-] 990’5,. AII-A”zhar sfﬁdents 1';ri\;ere énﬁtiéd‘ t‘o.app.l.}; t6 -
public universities... they were (students) permitted to apply to

Al-Azhar university and few other academics providing higher
education in specialized religious fields. =~ Al-Azhar special

institutions. On the other hand, encompass the Islamic missions, --

institutes for reading and instructors institutes. These institutions
specialize in teaching Arabic language and Islamic sciences to

foreigners, teaching the study and memorization of the Qur'an, =
and preparing students to teach Arabic and religious sciences in. -

- Al-Azhar primary, preparatory and secondary institutes...P20. . .
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Amr further observes that Al-Azhar p.r'e-un.iversfty' has | expanded
significantly since the early sixties especially in 1991/92 'and.1998/ 99.
The curriculum has strong focus on religion and Islamic moralé ahd
 values are put together. |
o Amr Abdallah (2006:20) réports t.hzllt.: , ;ubjécts..includés the .; '_
.. deﬁ_d_opment of faifh in God, _intr.odgci_ng.- the life of the prophet,
me_f}ibrizaﬂon _oflvarious f.veirse.s fromthe Q@r’aﬁ_and the_llc.nqwl_ed_gg .
.a.mc-l i):r.aEtice of ritﬁals such as; préyer. éﬁd abhlltion.. The students v;ere_.. |
réq.uir.éd to memorize 20”$ecltion_.s of thé Qur’ an in pnmary sphpol an.d.
the :enfiré .te.Xt in the preparatoryn sch;él\éndl tl'hlelh"'é:is.'ﬁol.diver.gencé
" l;élt{wléer'i Isiémic ééhéols I.tlhat o.p\t.—:'rate.ﬁndei“-.AI—Ajz.lllar system and the |
régular publié séhools, and that students can transfer f_rorr; .Iomla It;)
“another.. | S I. .
The Al-Azhar religious schoois also existed with othef nﬁh;ber -
of privlate religious schools and general education schools, but Amr
Abdullah (2006: 20) says thét they_functioned under tﬁe ﬁ’iinisﬁ‘y. bf
. education and followed the government, pr-éscribed cUrriculunL.
’Ithese schools provide high quality education with a strong religious

focus for the learners.



R 2.1@.2Reforms in Quranic Schools in Egypt"?'
Dahuru (1998:100) cites Heyworth - Duﬁne who says that “the
‘"I;'.:_I(uttabs were Ito receive government grants in aid for permitting
| ._.g"(.).\.z_c—:-r;nhﬁ.ent inspect.ion._. .an.d__ for providing some instructions in
. -read‘lmg, ‘writing, and aritlﬁneti; in Arablc’ Thjswas the idea of
. g(;vemmént to provide mass edu.catil_(_l‘).n_._to p_éépie in Egypt ;15 iﬁgny Qf |
the ﬁew Iteache.rs efnployed. We;*e _forn.'llér studentsof Al-Azhar,who
Could read and fnemoriie the Qur’an Dahuru (199899) pomts out
'. the éli.m of gfamlﬁer educétion .plrog.raﬁi.me m Egypt éspeéia]lizl.f'.t;‘i‘. the
'QUr’an'ic schools (Kuttabs) to incl.:u;i;. I.I.).I;OViSiOI'Il. (:>fl elementary |
.ed.ucaf'ion in Arabic, improvi.ng. west'ér:nizé.dl schoolsmEgyptto
| éi.lc.ilunre: provision of civﬂ lsérvantls to ei'.np.h;éiie' techmcaleducatlon
and learn a useful trade. | |
- The intention of the British in Egypt 'ﬁ%s.to é.ns.ure that Kuttabs“:
adhered to the minimum form of cleanliness and also to 'bring.: B
uniformity in the system.
Dahuru (1998:101) points out that during this time:
- The number of schools under government ref;ulaﬁon rose from
301 with 7536 students to 4,432 with 156,542 students between

1898 and 1906. However, little progress was made due to the lack
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~ of well - trained teachers and riumber of Kuttab teachers turned
out by the government training schools was.quite limited. Ismail -
also attempted to bring the Kuttabs under the control and
inspection of government, but there was also strong resistance
from the religions Sheiks (Professors)... P101 ..

lljali.llir.u,.further obser\}éé' 'Eht.:_.‘.' ﬁuiﬁber of Qur'arﬁé schools in Egypt '.
 especially from 1952-1975 that there were, thien, about 4,000 Quranic
* schools maintained by funds from the ministry of Al-Azhar affairs
- and were gradually mainstreaming into formal primary institutions.
Pupils learned Qur’an, Arabic and other subjécts like mathematics,
~and students could study History, Geography., Citizenship
Edugation; Philosophy, Psychology, English, Frenc.h,_ Vocatlonal
: Stl_ldies and Science. SR
| Du_e. to_.lresults of refo_fm_éffér_’tg by Igovefr}m(.enl.‘lzté and thér :

~agencies, Qur’anic schools were taken care of through government

- policy in Egypt as stated by Amr Abdullah & Co (2006:21) that: .~

Currently, the state controls many educational institutions in
Egypt... in terms of religious education; the government provides
a curriculum that schools must use. The state also emphasizes in
‘these textbooks Islam’s commitment to human rights, freedom of
belief and opinion and a cordial attitude towards non-
Muslims...p21 .
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2.10.3Reform of Qur’anic Education in Indonesia S
""" Indonesia is the fourth most populous c’ountry in the world,
~with hundreds of languages and _tribes _._like Nige:ia{. spr_ea_c.li;;g.
N across a number of islands; The government ef Indone51a frorn 1ts

__independehce. [1'0m_ coloﬁial rule ed.o.p.tec.i ;a nla.ltio.tjilel. | system | .c:)f. -

. ed..uc.ation.that _woﬁld pﬁt inte consid.eratieriﬁt.he eatio.n’.sfphi.loso.l.ohﬁy.? e

..R.elig.ious groups hav'e' beencontrollmg educatlon 1n Indone51a

- Where education systeﬁie have tradltlonally been p011t1C1zedas

sources of ?oliﬁeal af;d. ISIOCi.él _I:rel.lefofr;ation.. .Gadjah Madah

-..Unilversity' .wasl, foﬁ.nded in 1950 and then 'r'nofsf.i:'ns;:imtion.s in
Ihld.o:ﬁesian eities focused on religioué studies. The school curricﬁlum o

elhphaSized on teaching of the Qur'an, Arabic and Hadith as well as

teaching students how to live good lives as Muslims.

2.10.4Structure of Indonesia’s General Education - _' |
© Amrs Abdullah and Co (2006:23-24) observe the following as

. Indonesia’s system of general education:



oL

"« Primary schools provide mandatory and free six - years’
| training for boys and girls between the ages of 6 through

12 or 7 to 13. And choice can be made between states - - -
Run, non-sectarian public schools under the supervision : -
of the Department of Education and culture or private or. - )

semiprivate religious schools, which are under the
responsibility and financial sponsorship of the
Department of Religious Affairs. |

e Secondary schools: These encompass both junior and'.-’_-""
~ senior high schools. Three years in each, the latter of

which are focused on vocational, technical skills. In .

senior high school... students can specialize in academic
or . vocational, technical tracks including three-year -

agricultural, veterinary and forestry schools...
S e Technical education institutions and academics: which
~ offer one three- year programmes in Technology,

Agriculture, Accounting, Pubhshmg, Tourlsm, Educatxon,
and Forelgn Languages - S P

e University Both public and private with considerably
| more autonomy in curricularr than elther prlmary or
secondary schools P24 | - -

2 10.5 Reform of Qur’anic Schools in Indonesm |
Accordmg to Amr Abdallah (2006: 24) there are two basm
~ education systems currently in Indonesia:
.‘ 1.  The National system superviséd' by the départmeﬁt'.'of'

education and culture and <

T ep



20 - The madrasah system, which is administered by the mmlstry
of religious affairs. o
Both the two systems follow government curricular. | ‘The
madrasahs are informally structured and their organization is similar

to what is obtained in other Muslim countries. The growth and

| presence of madrasah in Indonesia has been chet:ked, limited to 15
: per cent of total student population. It also attracts more female than
L male students and is mostly attended by cl:uldren from lower
: ".economlc strata Amr Abdallah (2006 25) observes that |
o The cumcular of the prwately run madras are not supervised by
- the state and vary according to the clerics in charge. As a result, -
- some have been accused of marginalizing the role of science and
. technology education out of fear that: Science will reduce the

-, students’ belief in Allah and the religious norms governing their

. lives”. Amr further observes that such schools in Indonesia |
- sufferes from lack of qualified teachers and such teachers are semi
- literate in subjects like Physics, Biology, Chemistry and

Mathematics. So they do not really understand the role of these
- subjects in promoting Islamic knowledge and scholarship...p.25

There are two types of madras as 1n Indone51a current[y, general |
madrasa and Madrasah dlnlyah (elementary school) Amr Abdallah |

o and Co. (2006 26) says;
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A general madrasah is basically the same as apublic school; it -
. adopts the same curriculum applied by other public schools, while
~ retaining the attributes of an Islamic school. Madrasah “diniyah”

- reflects a synthesis of the madrasah system with peasantry style

- learning, and they are initially created to supplement what was
 taught in pubic schools with extra curricularr, after school classes
Looon religious studies...p.26

. The aims or Igoals of these schools, 'ecc.orl'ding te.At'ﬁr, wereto
-combine western and traditional Islamic subjects and ways of
K lear_ning in order to train nﬂodem_ people in traditioﬁal values that
. would move the country forward in accordance with modern way
N and at the same time majntain_ their identities and be consistent with
| _\ thelr Islamic heritage. R_efor.n.l. of Qur'éﬁic schools- was done
| s_u:ccessfu.lly throuéh: | |
| 1. '. _Ferﬁielizeﬁen
2. iﬁﬁ‘odﬁcing other | non—'feiigieﬁs subject :weullel. hellp._ the e
Qﬁr anic school sys.tem. Im riluxlnlbe.r of ways | e
2 10 6 Reform of Qur'anic Schools 1;1 Paklstaﬁ
| .Amr Abdallah & Co (2006:34) observed that |
In Pakistan, State Madarasah relation has been comphcated
since British colonial times. Western education was introduced

by the colonial power and was threatening the traditional
system in response to this threat, Darul - Uloom Deobandi,

N

: _. 15.«.4




estabhshed in 1867; began placmg an emphaSIS on spmtual

.- studies and purification of the belief system and the rejection of
¢ imperialism and its values. It was during the British times that
"7 the Deobandi Ulema was institutionalized and given an .
< i administrative and academic structure to the Madrasah system. %
. 7% [--Since then, madras became sites of dissidence and resistance to "
L. the state, authority and modernity, but at the same time they
- .. have included modern subjects in their curriculum...p34.

'From the above statement it is unders.tood that Pakistan, Iike

'N i gerla had Very drfflcult tlmes wrth the Br1t1sh regardlng educatlon
;.and rehglon, Paklstan also was not ready to abandon rehglon and\__

e’ducatlon of Tslam. Qur anic schools and madrasas were centers of .

o : N _.1_' : .
S » .

--:'_-":I-:learnmg which together gave the plcture of rea] mtellectual posrtlon_ :

SO

of Pakistan. The madrasas and Kuttabs together taugjht a number of

If:-_'f_-'..'_;-...'_'-sub]ects like Qur'an, Arabic, Per51an Ianguages, Loglc, PhllOSOphy, |

L

Law, Hadith and Figh. Most teachers tended to grav1tate to the Cltles

"~ madrasas grew in large numbers in a few certters =

Dahuru (1998:117) observes that durmg the rexgn of .Mughal a
_(1858) rulers patronage of Iearmng provided an avenue where
| ~conducive learning atmosphere was created and some other branches”

'of__kn_otxvledge were introduced and taught in muslim schools. Apart

from 't_eaching of the Qur'an, Hadith, Jurisprudence and Arabic '




: Laﬁguage, History, Phllosoll?hyx. Astro.nomy,. LC!tgl-C,; Méd;t.?ll‘lefﬂ..I:.‘.-"-.'.',j'.;
 Architecture, Painting and Music were mtroduced in prlvateﬁand:
government controlled madrasas in Pakistan. Many Muslitn Ieeders
in Pakistan were of the opinion that Islamic education should be
teught togethe1 Wlth other modern subjects including English
lalnguage To thun, learnlng Enghsh and other subjects would further i
Open w1de the hotutont ef uﬁderstalidlng ot “the ﬁlodem world andl
.:Ichah;s;;mg time Ian.d Mushms would net be“ I.eft. behmd in a.lrre;ntl__,-
géctal I?ohhcal clnti .ecom;tn.lc .de.velepltl;lentmDa.hettt .(I199.8 .1 19)c1tes
Syed Ahﬁad Khetn who msmted hthat tmle;s Mushn;as ga.l.netl some

e understandmg of - western leammg and scxences they would be left e

. behmd in beth pohtleal and ecortttrmc c\.ilevele.l:.)meﬁt:
In Pakistan Qur anic schools w.ere. free for anIy lﬁtetestlﬁg father :

to enroll his son. They had edeqtlate aﬁaﬁgeﬁtent en.c.i. students were
© given financial assistance. Teachets' were res’i)eéted_ .and glven
allowances as was the case of northern Nigetia before the comlngof
British colonialism. Dahutu (1998:119) also cites Majumdar who

- reports situation of Qur'anic schools in Pakistan before the




_intervention of the British on the one hand, and govermheﬁf of

. Pakistan on the other that:

~ . The institutions were free to frame their own curriculum, teach =
- " their own courses of study, and conduct their own examinations. ' = .

. As such, they were the administrators, teachers, guardians, and
- examiners. Furthermore; the environment of Koranic schools was -
- that of free participation in intellectual communion that bound .

. them in a lasting relationship...P119 ot

Even with the intervention of govemment,the curru:ulumof
 Madrasah did not change. Tt still based its carriculum in the
" traditional way and méthod. Amr Abdallah and Co (2006:33)
: observe, “After September 11, 2001, the Pakistan govemment -
attempted to reform the Madrasah. system. This 'propésal was

accepted by the Ulama running this institution”. Introduction of
| non-religious subjects was also accepted to the Madrasahs system;
,- néw -'Icu.rricﬁ.lum was evoi\{ed ancli_rlnodle_l M‘a-td;'as.ah’g _introdu_c_e‘d as

) V\;'elll as mo_dérn textbooks and syi}abi. oo
:"1._:"1 Amr A.b.dullah (2006:34) comm.ents. ﬂﬁat IAl_i Bhuto (197277)
”I:I'rilmle .Ir.ni.nister of Pakistan reforméd .the. éﬁrriculér of Madré;,e_.lﬁs
g '(slc.jhoc.)ls) by increasing its féligibus co.n’.cené;nd 1nc1ud1ng tﬁe study - ':I-_

" of Arabic language as a compu“lso'.ry sﬁbjecf. He also encb.u.ra.ged and

157



Islamic educatlon schools were WIthotlt su.ch opportur‘rltles for a
better future. Based on this, Fafunwa (1974:60) States that ”some
Mushm intellectuals therefore began to propose reforms 11'1. .the!
- existing system of Islamic education”. These reform moverrrertte m

. Islamic education occurred in various Muslim communities, northern

andsouthern Nigeria.
o The Mushm intetieetualo i.n 'the. weetern. region realized ~the
_;_...".lméortém_e.of weetern Itype.of edu.oatlorr”eopeoally rn the a.ge.of §
Advancement of SC1ence and Technology They had the .feelmg that-.
5 thejr heeded to parnlapate m“goveﬂrn.ment .Mushms alsohneeded all.._..;

.......

'lkmds of profess1onals from among them, wrthout corwertmg to

another rellgmn or denouncmg thelr rehglon and culture
They felt also a need to combme both kmds of educatlon

Islamic and western. According to Fafuriwa (]974:65) who says: 'I

o

“This caused renewed enthusiasm in Muslii'r'rr crrcles . A number '.
~of organizations sprang up at the turn of the century’fo deVe]oP ..
W_e_stern derived eduction within the Mushim ff"fJntex L ThISWasthe
r:eééon for muslim community in the western ,Part of Nigeri'aﬁt'; i

develop interest in western education.




- In the Yorubaland (West) Re1chmuth (1989 54) says that many

Arabic and lslamrc schools were founded due to the mltlatlve ofl.'ll_;ij._.

Muslim scholars and preachers and further stimulated by . the

veneration of Arabic language by Yoruba Muslims”. The major.

I B preacher and teacher from Ilorm Relchmuth (1989 54) says

| saint (Waliy); he was thought to have direct inspiration. He
.. traveled widely and was one of the first to use illustrated

was founded Ansar-ud deen socrety and says that :

*_ influence leading to this development came from a famous itenerantt - .

a Muhammad Al-lablb (1 922) who called h1mself ”Tag A]-adab" the
.. crown of culture and civility. His followers regarded himasa

o textbooks from Egypt for his Arabic teaching...p54.

| And a soc1ety was founcled Fafunwa (1974 65) says, An orgaruzatwn

'_ Prior to the mauguratwn of the soc1ety only two or three Musllm
- schools were run. The Christian missionaries, on the other hand, *.

] dominated the educational life of the country and pressure was .
-+ . exerted on some of the Muslim pupils attending the Christian © : - -

_. ..schools to convert to Christianity In the early 1930s, the colohiall

- .- government also created several schools in response to appeal by |
-, non:Christians...p65 . ...
In the year 1937 the Ansar - ud Deen socrety was mtroduced to__ -jj

| Ibadan and it also bu1lt a SLhOOl there Fafunwa (1974 65) also

_' observes that srmllar socretles llke Nawar -ud Deen Ahmadlyya |

B



'."_'."_.I:_:,movement, Jama’atul Islamiyya, Zamratul Islamiyya and other -
- . Muslim organizations also established pnmary and secondary B
- schools in the Yorubaland. These schools concentrated on ilrfi_pé'l"til"lg. -

"__-'."__-Arabic_ and Islamic education and their environments reflected

I__'Musl;im type where muslim children could be educated both in

| _Islamic and western patter_ns. P_arents became comfortable that their

thldren were no longer threatened to Convert to Chnstlamty

A student of Muhammad AI Lab]b Al Hagg Kamalucl-Dm,__ __
| Tborn in 1907 founded a soc1ety Called Ansarul Islam 50c1ety in Ilorm,

with branches all over western reglon as well as Isl_aml_c scho_ols.;.j__;_

[ T R R
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| "EKéIIltalud;DinfLiasehed with al-Azhar Universify_ Cairo. Reichmuth

(1989:55) points that:

" In 1963, his Islamic school in llorin was transforimed into an Azhar
institute (Mahad azhari) which its teaching staff and Curriculum i
emanating from Cairo. In 1977, it expanded its course of - ERT,
instruction to include, secondary level. At present, this school is i
.. the only Azhar institution of that standard in West Africa. Its
L - certificate is recognized by other Islamic umversntnes in Arab
. countries... P.55. - -

Another school was also estabhshed in 1917 called Al'abIC and Islamlc :

Trammg Centre, in Agage, by Adam Abdulamz The school founder




stressed the importance of Arabic Ianguéée td u.nderstandmg. of
Islam. The learning of Arabic languégé to the fo.t.llnder. éf 'fhe.* Centlll'é.
' was very essential as a tool for fosltermgl umtyand equahtyamong
muslims in Nigeria as well as the mushm'world .as a vfholé The
: educational activities of Adam intended to create a group of 'edulcatedﬁ.;{“
m__ﬁslims,_ as Reichmuth points out, “class of highly qualified_religi;:.iills:;."'_.;_:-':
| schéiéfs, teaéilers and Imams knowledgeable and resolute enough to
opfﬁse the mlampulatlon of Islam by traditional leaders and modern
pohtlmans. In the understandmg of Adam. as, ‘Reichmuth (1989:56)
says, Scholarq are the he1rs of the prophets and have become
respbilslbie fof pfeservmg an“d .s..l.ar.ea.cilng thelr messlage
Thlé institute at Agege has its own Arab1\.c pr111nng prés.s for.
_'_'.pubhcatmn.of Aréblc textbooks ﬁsed wAdely in Arablc schools. all _'
0§er Yorubaland. | | | T
" Adam al-Tiori and Kamal d-din arethe most noteable figures
~among the reforrﬁers of Islamic educllz:ilti:('m m 'thé Yorubaland Islarmc
‘schools are much cheapér than othei' prlvatemsututlons Sihcé' the

_introduction of school fees in 1984/85’, - rﬁaﬁy:s{'at’és s
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 Dahuru (1998:165) maintains that by 1983, the Ansar-uddm eoci‘eéy
o ha_d six higher Arabic schools in Ilorin alone as well as other s'ei'iiet'ies'?

_WhICh operated other Islamiyya schools including the Daru] - Ulum,h?i-l_jﬁ'rf.-'

founded in 1963
| Dahuru (1998 165) furt11er observea that the Currlcular of these
modern Islarruc ..schools .wefe the cembmatlon of old Ilmi school
I' aabjeets w.1th. m.odermzed. Arablc teachlﬁg | Othef sabjects studled
m these schools mcluded Geography, Chetmstry, Arlthmetlcs,
._ .Physmal and Health Educauon ancl Enghsh Dahuru (1998 165) Saysl
- ':'I-.that some Schools have managed to get thelf curnculua'l recogalzed

| :."..-by Saudi Embassy to quahfy for Saud1 Arablan ” grants ” and

scholarships. Others have recelved support from Iraq, Egypt Iran.

| and Libya. .
These Muslim organi_zations hav:el contrlbutednot only 1n the

. area of transformation of Islamic al‘l_d western edu.ca}i_oa in Ilorm area -
| -“amlj other Yorubaland. Dahuru (1998:66) observes that. “Itprepared
the way for the spreading other of schools and education in Tlorin. It.'”' o
. E;iao .'Provi;;le'd'.links. for I..Ilorin peaple to other‘aréas in Nigeria and

overseas.




. The fnodernization of Islamic education in Ilorin has raised th;'
religious stafus of young men and women. LiBrary works in Arabic
~ have improved and reading ma.terials were available, parents sent
thgir children to these schools, primary and secondary to acquire
both kinds of education which ._gav.e them the quoytqnit}il;ltg___

participate in almost all spheres of Nigerian life like pql_itjczls,__,-";

 education, economy and soon.
o 2108131am1c ﬁdﬁcaﬁon Reforms m Northern ngena |
i In 1934. on retum”mg.frofn. pllgfxr;le;g:e tﬁ Mecca, the elm.u.'. ’c,)f.ll
'::;-:.:i.:[(.éﬁoJ.Al.x.{uuahl Béyerolwas. sald to. ha{re :jbl..'oulght.;mllr;tl; hlm, new o
_:"-::'_.::ldeés.s. on educat:on of the‘ Mlddlé East and Arabla On thatlbasns he
- .Slet”up a school at K;elno. Which was narﬁed the Ndr’;ﬁerﬁ Prm;ﬁicé{
Law School. One of the Dblechves of thesch’i’c”1 WaS tO | tram the

_ Muslim court judges Al-kalis (Al-Qadis).

- Fafunwa (1974:60) says that, “The law.school WEIIS ct.langed. into
| - the school for Arabic studies which came under government control.
- The school was meant to train teachers both in Arabic and Islamic
'-'-'."studies as well English and Arithmatic. In 1954, the gdvern.men_t N

. introduced a scheme where untrained junior primary school teachers




attended a course at the school, ner school for Arablc Studles
Fafunwa (1974:60) further observes that between 1954 and 1961,- mOre
than two thirds of all primary school teachers“had received this
tre_}i_hing thus enabling them to improve their,pesition and raise their

'__'__"_-'standard of education. In 1960, the school .conducted_ a course in

Arablc and Islamlc Studles leadmg to another new status to become_.

'._Abdullahl Bayero College - _- 1
.I Fafunwa fut'ther notes...thlat.ef.for.t .w.els mllalf-:le t:o. dlreet some_ '
'. pl'educts. of “Ilmi schools’;_ te.@.atds.hhieetslw e'dheatioln_l andpost
" secondary education. The Norther Regon Government Ministry of
o _Educetmn together with Abdullaht Bayerol Ieollegllelrhalcle concerted |
.:l-;'.':efforts towards transforrmng the tradltlohal Islatme Iend Arablc
.educatlon to a western pattern. Other S’Chools also folloy\;ed_' and those
products of ilmi school were now introduced to English and othe.‘r'l‘ -
| :_modern subjects. Abdullehi Bayero College became a branch of
- Ahmadu Bello University and offered preliminary and degreel..
_:_courses in Arablc, Islamlc Studles, Enghsh History and French.

'Fafunwa (l974 66) says that | “Abd““?hi Bayero College also -




- W,

- prepared teachers in these subjects at both certificate anddegree

] .

levels”
e '_'.';.:-_'-a:":--Currently, Universities in Nigeria like Ahmadu Bello
Ij_niversity, Zaria, Bayero University Kano, University of Sokoto,
| | Uﬁn}er.mty of Malduguri, Unxver51ty of Ibadan and many others offer__
:colu.rses in Arabic, Islarmc stud1.es, Islarrﬁc la;v, Iélan*uc phxlosdphy,
| Islarmc flistory aﬁd manjr othel.‘-.ul)urées rela?ilzéd to Iélamlc edﬁcéhon
| 2 10. 9Reform5 of Qur anic Schuols in Northrn N 1ger1a a5

- "Amr Abdullah (2006:8) says that

. The educational system naturally reﬂects soc1al and Cultural |
- . patterns in any given society. In Muslim societies, the advent of ‘
" . western colonialism added new significant value system to their
" society: The modern value system. Muslim societies for the - i
longest time were influenced by a mixture of the religious and
~traditional value system. -

The Commg .l;_)f westemvaluesaffected all spheresof hfe ofthe
I'..cdléh_iZed Muslifn sociétties in&lﬁciiﬁg | educahon whlchdeveIOPed
.,:'_,_".before the encroachment of the colonial mastel's As a result, Mushms
| and their education system was seen as backw'ai'a; therefore,aneed .“."
for improvement and modernity is occupying the intelle(;.jlt;é..lu

_discussion of modern Muslim communities. .Whether to adopt Dnly.""

[ L. - I 1 67




technology and secular way of life of the West'ég a solutlonorto
“embrace only Islamic value system and wholwas'l'resﬁoﬁsible: for the':
- ba‘ckwardness.‘ Amr Abdullah also argues that the Musli'ﬁ; responses

to modernity differed significantly and that: r

. Some contended that Islam and religious scholars (Ulama) were
S responsible for this backwardness and therefore argued that
.. Muslim communities should modernize and. secularize at the "
.~ expense of Islam. Others argued that it was not Islam but :

. conservative Ulama and the stagnant education system that were -

. toblame... still others argued that reason for this backwardness of
© .7 Muslim world was the deviation of the mushms from the true S
SR 5tra1ght path of Islam P7. IR AR LA

'._:';_:_The solut1on that could be proposed to the problem of Muslim *
backwardness could be that Mushms should go back to the ”Salaf”l____
‘early formatwe years of Islam and form a responswe Musllm

| o commumty w:th the type of I1fe style mcludmg educatlon that would )

suit the present time. Amr Abdullah notes "The moderruzatlon of_ )
" the education system in the Muslim world .reflects these different
responses to modernity and revolves around the question of how to

modernize Islamic comumunities”.

This need for modernization has also influeneec_i the Q’ur"' amc

schools in Nigeria where children received education both at urban




and rural levels, and these schools were large in number with Very "

© . large students’ or pupils’ population. Dahuru (1998:381) cites a study

of ministry of education in 1961 that “there were at least 27,200

k Koranic and Ilmi schools with about 422,934 .pupils. i

. Before independence, colonial government was financing
.+ . missionary schools in various ways without extending any to the -
. Qur’anic schools. Sardauna Ahmadu Bello, the then premier of %

L ‘Northern region was concerned about that, and he tried to fmd a-Way | |
. '.'Out for such Qur’anic schools. Dahuru .(1998:3.79l)l observes that the

R

. aim of Sardauna was to organize Qur’anic. Schools in such a way as .

" to play an important role in mbdefn Nigeria and to give assistance to -

" “the Qur’anic schools as other missionary schools received. - "= "o

o o o Among his agenda, the premier, wanted to organize and assist

- Qur’anic schools and their teachers. In his campaign, sardauna told

people that he would assist Qur'anic schools. Dahuru (1998:379)

- observes that, “The issue of Qur'anic schools was more difficult than .

the sard_aun_a had thought”. He tll‘l_Onghtl he CDLlld . WOI’k .Ol_.th; fOl‘ .:
reasonable solutions of Quranic education with the Ip;opri_eto:'s, of

B these schools.




o Based on Safdauna’s direétiveS, a 'committee was set.uP, which J' .:'
Ccame up with a number of 1ec0mmendatlon5 Wthh Dahuru
(1998:379-80) summarizes as follows
" Aschool for Arabic Studies (SAS) sho'ﬁld"p'ro‘xr'ide facilities for
- students with no or very little western education; the general © : +
- course at SAS should be extended from two to four years, with
o . teachers brought from the Sudan; northern students should be
. identified as potential teachers and a selected number should be ..

o sent to Bakht-er Ruda Training college in the Sudan for a course of e
B e1ghteen months...]?.380. .

- A college was formally 'opehéd at Soko'té m]une, 1%5. Tﬁe .c.(:..'lle;g.e:
- was for Arabic Teacher’s Tréining with simi_léf programmes obtamed -
: in other colleges like SAS in Kano. B e
However, perhaps deliberately, 'the. ‘issue of the Qur’amc -
schools was not thoroughly looked into w'it.h.'a‘- v1ewt0reformmg It N
| arid_ giving it a modern organization and administration. This.'.
.i.n.a.bililty to favorably look at the Qur’anic schools by ﬂﬁs committee
can be svleen.as the main prg)blem facing the Qgr”anic schools to the
. present time. Dahulru (1_998:_380) .. -observlesi thlS problem with great
feehﬁg when he says | | « T e
Unfortunéte] y, the cmlnmlt.tee recommenciéd that the Qur anic

schools should continue to be run as private institutions with only o
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" formality and sensitivity to local customs.. (To them) western -

L PR

./ 'Western trained teachers (who dominated the universities) leading =
" Muslim organizations and the courts represent the “progressive” . . .

B .- system of Muslim education, which stresses a western oriented o
- curriculum, English language instruction and a smattering of -
. Islamic studies from an Oriental’s perspective...P.173. . .

.,'_The first 'category (Sufi group) had forlongbeen w1th localpopuhst, o
: who ..I.'espected them and accepted their ruling in Islamiclway of life.
:' . At the same Itime, this group wés' opposed to ‘modern Islamic
. education. These ‘Mallamai’ (teachers) also vehemently rejected |

. western education for a number of reasons some of which Dahuru

(1998:385) observes:

© - Western education... will threaten their means of livelihood and ="
- """ their prestige in the society. Because they are powerful and highly
S - respected... their opinions carry much weight... Qur’anic school is

.. better suited to the mode of life of the local people, givenits "7 ..

_ .' _ - school system follows rigid rules and regulations and is too
-~ impersonal in its approach to local situations... p385.

. The “Sufi” group as opposers of western education felt the reforming

L LA S L RN SR T

. Islamic. education could keep them aside and people w'ith 'new |
o ~orientation might not demand for their religiou’s views and services

as before and whether or nOt'th.ey will still be of relevance to the

7 society.



-~ ethical literature made available to them... we can assume that =~ '
% this policy was a retarding point of Islamic education (Qur'anic 4 °
; - schools) in 1954 and was the effect of this policy that northern
"/ states are struggling with. That the policy caused most of the
s problems of Islamic education in contemporary Nigeria... P380.

: IE-I::..This negative omission of reform of Quf’aﬁie Schools by 1954
committee on “reform of Islamic education’."cc;ulcli havie comeunder
a pressure, possibly from the oppositional groups to modemizat'i;jﬁ{"
.__:....o.rmreforﬁw. of .Islamic edu_cation who have -a number of reasons to

oppose any attempt to aIter the tradltlonal way of Iearnmg

11 SOCIAL CLASS DIFFERENCES AMONG SCHOLARS OF_ __
ISLAMIC EDUCATION IN NORTHERN NIGERIA ' o

IWmter S C A (1987 173) observes that ﬁ;,-‘“', o - -

On the surface 1t would appear that the federal govemment s
(Nigeria) support of Islamic studies would encourage Nigerians
to abandon the Koranic schools. But in reality, due to the
differences in the goals and methods of traditional Islamic
education system and its teachers (Ulama), as opposed to the
western system of Islamic studies and those teachers that
support it, social tensions have been unleashed in northern
Nigeria...P173. SR

. .7 These social tensions could be as a result of socio economic
' changes, materialism and development of some two distinct groups

. of learned men representing different thoughts on Islamic education.




Those who went through western form of education looked at

o lsl_s_r_n_i_c education and the way it should be conducted different from

.. those who have not undergone western education and remained on .

__ ﬁﬁditional forr'n of Qur’anjc education. _

o The mam opposmon group to reform of Islamic education are

. the Mallama1 (teachers) who are d1v1ded mto two categones Dahara

o (1998 384) says those who have acqulred westem educatlon mvolved

'in government activities and are materiahstic in nature are Called
""'.'.'I”Mallania'ri Duniya” (the materialiStic ’Mallamai’ (teachers)”) and_
those who have re;ected the enhre above are called ”Masu guclun

duniya”. On the other hand they can be seen as squ group and

. western oriental group. -

: The “Sufi” group represents the conservatlveform of Qur’amc

.“:'EdL_II:(:ation, which to them, leads to the reellization of complete
I.su.bmissi.oo .of a Muslim to Allahl. Winters cites Doi 1972, who says, g
If'.;'-l::”t:h.is-“grlou.p slso seeks t_o glve their students the self confidence to
Ialchleve .pel‘sonal | fulﬂlhllent in the real world” Winters C. A

| (1987 17’%) dF.'SCI'leS the western orlented group as: RN




- Western trained teachers (who dominated the umver51tles) Ise'a..din'g-"':_I--’f—:-'l
"~ Muslim organizations and the courts represent the “progressive” ;. :
.- system of Muslim education, which stresses a western oriented
.- curriculum, English language instruction and a smattering of -
“ Islamic studies from an Oriental’s perspective...P.173.
) - The first category (Sufi group) had for long-'_B'een with local pdpulis"c, |
who respected them and accepted their ru]ihg' in Tslarnic 'v\}a};'o-f life.
- At the same time, this group was opposed to modern Islamic

;_'I";:.education. These ‘Mallamai” (teachers) also vehemently rejected

- western education for a number of reasons. some of which Dahuru

(1998:385) observes: |
Western education... will threaten their means of livelihood and
their prestige in the society. Because they are powerful and highly
respected... their opinions carry much weight... Quranic schoolis -
‘better suited to the mode of life of the local people, givenits = ;7 "
formality and sensitivity to local customs.. (To them) western '
school system follows rigid rules and regulations and is too
impersonal in its approach to local situations... p385. ' ..

The “Sufi” group as opposers of western education felt the reforming
' Islamic éducatio_n could keep them aside and people with new
 orientation might not demand for their religious views and services -

" as before and whether or not t.h.ey'lwi.ll still be o'f. relevance to the "

" society.



T i -

:._.seht them for learning would drasticallf reduce or notcome ét”all
_- Dalﬁrro‘ sajrs that they had not completely surrendered what they
: had regarded as their responsrbrhtles for the good order of the
o _. soelzet)l, eo they .\le.hernerr’c.ly oploooed the refor:rrl or modermza‘non of

_"__"_"Islamlc educatlon The ‘Mallam i (teachers)/ proprletors of Qur anic

.IJ N" .

'schools who were predomman Iy products of the Qur anic schools
;_;'__:I'.{.-.:could speak little or no Enghsh nd lacked western trauung would be_
of mSIgmflcant relevance to gcnvenunent sponsored schools ThlS_'

. could also be a cause of fear and ultlmate re]ectlon of reform in the

. " Qur’anic schools.

o : ..The (Qur'anic school streSS?d dISCIPllneand ast-udentmust see |
hl& I;ceacher as his father, ond his word as authorlty .T.hjs' status,
N Wthh ’Mallanrai’ (teachers) are enioying; was toocostlytoloseThe
(é_or’eoic_echools have almost common ways or methods of teachmg
| and learmng is based 011__.:___1earr_1ing by rote and .memorizatiol_'i.':.__:'_":”_

' en._coureged, .Iwhi'cl.l ..westle_m; s{ylé .O,f._l__,efc\.io‘get_ion. could not recognize'_"Z:.'_;'".:'_f
| such it _fathef “discourage it.. .'l_"_o.t_he'M_allgrl}ei’ (teachers), such new

" ideas are hardly reconciled. S




Wmteré C.A. (1987 ]78) observes that there are three tYPes of
'..tred1t10nal ‘Mallamar (teachers) in Nrgerla 1 Mallam who teaches‘;
the Qur’an .and sharia [Mallamin koyar da Qur'an da sherie') '2I
'.__::Mallam who teaches the Qur an (Mallam in al- Qur an) and 3

.'Mellarn \‘Mhe. drv1nes and eures (mallamm tsubbu ko duba) All these
C;eteéc.)rle.s .clarmeri te be teachrng. the Quran end many .Were Oppose d

'_to the modermzatron of Islarruc educahon in northern N1ger1a

212 SOME RECENT INITIATIVES AT REFORMING QURANIC =
.. SCHOOLS IN NORTHERN NIGERIA = = ™ -

The Qur anic school pupils and the systern rwrl] blenefllt“tnroughl
__reorganlzmg the schools in various wayé, if .government end NGOS;:
teke necessary steps. The pupi]s will receive their Iins-rrncti'ons .Iun'lder.”
a conducwe atmosphere | especially when certain facilities ke
_.eles.srooms, _toilets, water, electricity, instructional materials and

-other welfare packages are 'provided to the schools by governments,-'__:_.-'i-.'.;-jﬁ_,'f.-

partrcularly by govemments of the northern states where Qur anic
'"school system of educanon is prevalent ThIS becomes necessary for
the fact that a blue pl‘ll‘lt on model Qur anic prlmary schools (2004 7), '. :

enumerated some problems facmg Qur anic schools m Sokoto, Kano £




- and Bornu, to among others, include féeding,' portable water,
unconducive  learning  environment, = financial = neglect,
- accommodation, narrow curriculum, poor management as well as

:- "--'f:uncel‘taintyl about the qualifications and commitment of some

. .?rl(;pﬂ.eltors of the Qur’anic schoqls. | -
| ,'I._:Thelfe is also a glaring lack _ofll provisipn for vocational skills
. Whlch sv..iglgr:ests.,. tﬁat .t.he system needs to beglven a sécond look by
o thegovemment, at Iéast..lloy_ glvmg .it 0ff1c1al féc@gﬁition and support
'necégsary to zlﬁak’e\' it mofé elf..fec‘tivlé_: and b.er;éficial.. Reactwatmg and
‘reorganizing the curriculush can mtroducemto theQuramc school
| 'sl*;lygtem of education ba.s.ié.litéréilcy andnumerlcskllls Thosepupﬂs

1

who cbmplete a specific stage of learning can preceede to formal

school system if they wish.
\ ;_The new curriculum content Will teacii;'thi_e puplls new subjects
like Mathematics, English language and "'{/Ocaﬁohal_ SkIHS Thls
| approach_will enhance the social mobility of the pupllsand make
: tfhen‘_g .gsef.ul and accepted members to their communities. The UBE_.-’-{'
iiifegrafed curr.itlzu.l_um alsIO_Will strengthen the ability of the learners

 to effectively read, write and memorize the Quran in Arabic script




.. These can serve as ways of understanding problems associated with
. Qur'anic system of education, and it can help in co'nvi'nc'ing the ~ -

" proprietors of these schools to realize the importance and good

" mtentlonof resheping theLurrlculum B
| '._Tea.chers of the Qer’er\:ie Isef;oolls_ wﬂlbe officially recognized
wnth .the l.;eorganﬂlzahon.ofnthle currlculum Their schools will be

| .catered for by the goveem.nents or NGOs MPupﬂsll w1lllbe prov1ded_
. wlth | a eonducwe accommodatlon. and Jclassroom fa.cﬂltles for )

.effective learning. ‘Mallamai’ (teachers) willn be. gieen saierie:s based

" on their qua]ificaﬁons. Tramlﬁg end re&e;olng opportumtles Q}m )
equally be extended to them ’eo Imake therr;t rlelevané Teechefs W1ll be | |
employed to teach the pupils at their \.fari.'rous.‘ seleeilzed” schoolsand
more subjects will be inl:roduced_ ihcluding‘.._t;focaﬁonall and techmcal

o __ _s_ubje_cts to_be_ taught side by side with Qur’an. : "_, o

.. 111 her workshop paper on Almajiri Tsangaya pupils, Zainab

i (2004 3) enumera_tes certain 1deas as de51red objectives towards the

”'.:_.baSIC educatlon of the All‘l‘la]lrl as follows
" To empower them by providing them with necessary P

~ motivational support and encouragement, equip them w1th




- reliance; -

to provide them with functional education to enable them to

|  attain fruitful life and prepare them for responsibilities in the

'c._ to protect them 'against threats and environmental hazards,

eliminate in them tendencies and manifestations of

~ undesirable behe_iviours and
d. to reawaken the society on the spirit of collective

contribution to the survival and success of the youths

R

* (Almajiri) in the society.
It is a fact that the situation of the Almajirai éxﬁasés'thém: toa
number of risks which of éourse, include loss of mission and {otal

defeat of the purposes for which they were sent to school, as they

_ncg.m;-?,_ti_tﬁte social and secﬁ_:ity problems to the socnety
. , Al@jifai (pupi_i; of Qur'anic schools) are to be ke into
:cc.)ﬁ'.s'i..tiel.;'ati.dn, thg pgpil.sj ?‘%‘r_‘?"lme“.t. wnll mcrease :Ii:.mménsely and thls )
W1“br1ng to a‘ very lov;_ leVel thenumberof thldren Who arenot :

atteﬁdihg school_ in Nigéria, espe‘Ciéally iI_‘l..l'the_. northern part. As

1




Asma u (2004 7) rightly observes that in all states of northern Nrgena |
3 .where Almaprar schools are well estabhshed these school out:q
number the conventional primary schools by a wide margin.' Asméu':

further opines ’The Almajlrl is a ngerian child whose rrghts,."f:_t

gmwth and deve]opment need o be protected like other chlldren

':-35""'..":"ConSIdermg the fact that the Almapral are ngerlan cmzens having
i .Ef_-'?"equal rlghts and opportunities, large in _terms o_f _..Im_r_mbe_r__ ‘and
| ‘population, they should be cOﬁsid.ered aﬁd givﬁe'n"lbasic education to

LT LA ...‘h'," .

" enable them to acqmre the requlred knowledge, competencres skrlls |

"L

and attitudes to enable them to funcnon as ngerlans

Maryam (2004:4) enumerates some of her strategles or

A lme i TR
] :-:..':‘ LR,

o objectives towards improving the educational and 'social conditions

S of the Almajirai as follows: T R

1. to build classrooms containing 40 to 50 pupils per class, and

gradually introduce subjects from the western education

" (school) curriculum; R

taijs or boreholes;




2 4 " to provide electricity for each school for their night Clalss.‘._es.;:’

. 5. - to provide instructional materials such a slate (Allo)'; in "

(Tawada), pen (A]kelami) and mats (Taba_rmj):endl mk L |
6. To provide a grinding machine with its generating set for
| e.ach school. o |

.. Th.e abo\te objectiyes_ m the case of Yoh_:e:_state can be applicable
toother north.ern..etates whereQuramc s;tetem of education.is n
- ;operehon This w.lll also ..retince the oevere e.clonomlc dlfflcultles both_
B Ithe tutors and the1r pupﬂs. .are faemg ; Beggtng w1ll 'reduce,

| Consequently, the situation that exposes the puplls to danger wﬂl also o
disappear. Vocational skills W1ll be taught and the tec1p1ents Qlll be
self reliant in future, as in the case of the Mlllennlum Hope- m |

~ Kaduna State where the pupils in .som.e ;sele'cted sehools eremtaug\ht
- side by side with their Qur’anic lessons. Vocationei Isk'illls: mcludmg |

- sewing, video coverage, photography, carpentry, ‘motor ineehanj-c}'-i

“hair cut potry and many others.
R Almajiri (Tsangaya) schools are very many all over the
northern states of Nigeria with very large students/pupils under

‘them. Thus, the intervention of the governments (federal and states) ._




prolects that have bearing on their life hke lmproved agnculture,.

| development eff()rt

o "'__...'Kano and Sokoto states:

‘__local mdustrles, pipe borne watet, health clmlcs, power Supply and‘

“"'\.7"':."__.__'.I_'.good roads they are not likely to feel the 1mpact of the national

. The Blue Prmt on Model Qur anic anary Schools (2004.7)

| _'."f'.f_'_:'_-'ﬁ"_'observes the followmg as prob[ems facmg Qur’anic education system

followmg a recently completed study on Qur amc schools in Bornu,"

A

~a Lackof any feeding facilities for the_"fc.l]majir_ai; -I '

Lack of any porfghle water, }gower s'i_lpply, end__other welfare

facilities;

environment in general; .00 ¢

oo dy o Lack of any meaningful financial incentive for "Mallamai

L (teachers):

' "';.?f-_l'i 'Lack of any adequate accommodation for the almaj'iraf;

The naxrowly focused curriculum of the Qur’anic schools

S does not prowde for aIl the needs of ngerlan children m

S I- these schools E g as 5Pec1f1ed in the NPE and in the gOaIs

i



Of EFA to which Nigeria was a 51gnatory MIHIOHS of

L . _Cl‘uldren in our Qur’anic schools are systematlcally excludedj N

.from these go_als, and mainstream Nigerian' haﬁ'onal"

development efforts.

‘There is also a growing 'uncertain_ty__about___‘,ﬂlé qualifications
and commitment of many ‘Mallamai’ (teachers) in the

" system; -

There is a .glaririgl'a.c.l{ of provision' fo_r. Ivoca_tionlal skills i{l_l )

" most Qur’anic sch0015p7 |

Several workshops and council meetmgs were held in ali'atte_mpt to ) ._

officially reform the Almajiri systemofeducanon One .('jf. such |

_meetmgs was held at Enugu, Anambra state by the Natlonal Couan

1- hl] _,

on Educatlon (NCE) in the year 2000. This gathermg approved the

| mtegrated currlculum for Qur anic schools across the natlon
The s:ttmg, accordmg to the blue print on model Qur’ amc_.j}.-f?;

" prlmary schools (2004 8) has certam objectlves, which include:

T

_to provide bas;c literacy and numeric skills for the pupils of the

" Qur’anic schools;




.' to prowde post literacy educatlon for puplls of Qur anic -

- schools;

the Qur'anic school pupils who havesuccessfully gone

~ . through the content of the curriculum can easily go into the

B m’ain stream of the formal School system and; -
iv. To prowde the puplls of the Qur amc schools w1th training

'm Ilfe sk1lls that w1ll assmt them in then" day-to-day actwmes | |

and in addltlDl‘l equlp them w1th generatwe sk1lls .

The northern state govemments have adequately reahzed the loss of__

manpower through the poorly orgamzed way in WhICh the Qur annc .

school system of educatlon is bemg carrled out In order to take a

positive step towards purposeful educatlon of the youth and adults
in Nigeria. Almajirai have since become-’the'focus of v1rtually all |

northern state governments with a view to 1mprovmgthe Qur’ anic

system of EdUCdtIDH curriculum. Such states mclude Adamawa,r__:""f_ :

Borno, Bauchl, Jigawa, Kano, Kaduna, Katsina, Kebb1 Gombe, nger- o
Yobe Zamfara and other  states. _T_he'_ non governmental:'f"':_-\tliﬁi;'-"

organizations within the states are also making effort toward

in.tegratir.lg the Qu:"anic 'scho__ols, for ex.emplle{ ’qhe Mjllemﬁum Hope,




led by the then wife of Kaduna State Governor Asmau Makarfl the___-

I'

YES pro;ect led by the then wife of the Governor of nger sate

zamab Kure, the Tsangaya Support Foundation, Ied by the then w1fe-. :

.‘
e bk Sy

"".'of the Yobe State Governor Maryam Bukar Aba and many other
-':-"NGOS mterested in and sympathet:lc towards the plight of Almapral

- in ngerla

| In an attempt to put the Qur anic system of educatlon in its

e l"-'._- ol
- L

- rightful posmon as well as ensure that the puplls Ibecome more

L\-:- ]
[

acceptable and contnbutmg members of the1r commumtles, Kano |

. State Government in 1987, as mdlcated in the Blue prmt on model

o \&\ . s

.. Qur'anic primary schools (2004: 11) set up a commlttee on Ahna]uar_;_

N ._)7;,.'!._ i-. e Pat A Q— -.'

and then' system of educatton with the followmg terms of reference,

1 to determine the best ways the ” Al'majiranci” syStem can be 8

~ integrated with the western educational systemfor mutual

benefits P

to draw up modaht:les for the recogmtlon of ”Almapma

T systern in the hght of the new realities and new dlscoverles”_'?f

L | on the merits and de_ments of the _SYS;.tem; e
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~to suggest ways to improve 'rhe"eUrricuIer of the

1 - to study the existing laws on the movement of ”Aliﬁajira'i'”
and to make appropriate' recommerrdations for enforcé:rhei:lf;'

. "tO assess the problems of beggmg by Alma]lral and |

recommend how best o eradlcate them,

n o to assess the degree of. exposure to wh1ch the "Almaprancr B

SN S}’stem as it stands; SubJECtS PuPﬂS (almajlral) to attendant._

social ills; and

to make any other recommendations the committee may

consider relevant to its Iass'ignment.

It is on record that Kano State anary Educatlon Board has

5pearheaded the productlon of an mtegrated curncu]um forf'

Islam1yya schools and also integrated a number of Qur anic schools".'-

"'by mtroducmg the four (4) core subjects (Enghsh Mathematlcsl,-.-:,

Sc1ence and Socral Studles) into their curncular Besides the prov1e1or1' o
..?or' relevant Ii.:eachelr.s; textbooke,lcles:eroorns,_.jfeeding of the pupils a

. number of other services are provided to setle and integrate the '

' Qur'anic selected schools in the state.




- | Katsma State also established a Center .for Islarr\reEdaeahon‘ ;n_
.::-‘?-i:, _‘. ._ I1989 and later upgraded it to the Islamic Educahon Bhreaol Itsmaln
alm .rvas. to improve the standard_ of Islamic _edocatron ‘a\nd rrtorall'
B dlsclphne of the :members of the state_including the puplls andthelr
" tutors :Thel.ls‘tate .is ens_uri_‘_ngl_ adequate provision an_d' supplyof
ass1stancem Itermhs Iof ftl.n'ds tol the registered Islamic institution's' g
Wlthln its terrltory Peorple .wrere. mforme_dl adequately on the ills of
.j :”.'the ”AIma}rrana through Workshops, serrtlhars and puhhc lectures

These schools in Katsma State combme both Qur amc and

e HIEN '3k N,
R T e

“ western education where Enghsh Mathematxcs, Sc:ence, Soc:al |
. . - - . 5 ‘ i o 't: ‘

Studies, Hausa, Home Econormcs and Health Educauon are taught_
along31de the Qur’an, Hadith, quh and Arablc | The Islamlc
| educanon bureau also runs a programme for women where they are

taught voeatlonal skills in sewing, knitting, home economics and_

management t1e and dye etc, even though the problem of fmance-_"'”_:;__

does not allow these programmes 6 cover all the schools. : '-
Statlstlcs reported by the blue print on model prlmary school.f'
(2004 1’%) showes that Zamfara State alone currently has 63 Qur anic

schools engaged m the UBE mtegrated programme with some 5.463




| I_.puplls Out of this number, 2,631 are beys,. tavhlle the rememmg 2832_ |
:Iare glrls There are also 177 teachers, 144 maIes and 33 females The":f.:.j

jlzone. “C of the UNICEF is assxstmg Zamfara .Sta.te fro;t' 1ts
f:he‘edqeerters 1In Kaduna The body helps in the area of capaelty?z'ﬁ
_' bulldmg, SEI‘IVILEIII dehvery, advocacy, social moblhzatmn,. andll |

o empowerment It is also on record that UNICEF similarly supports""

15'\

; :_-..':"some 17 glrl chlld centers at Anka and Bakura o

The blue prmt also shows the statlst:lcs m Yobe State Where:.__:l

there are 1,229 Qur’anic schools, and 351 Islamlyya schools It 1s .

L AR
..\-\. R
s

envisaged that some of these SChOOIb W1II be mtegrated mto the__l_l :

" western education, and the curriCulum ‘Wil,1 run alongside ‘f‘._"..ith t_he |

- UBE formal programme. L

R In Gombe State, there are 1,836 Qur’atﬁe echeofs and there arer-"

P *- .b-:,‘-__

g only 44 Islamlyya schools selected by the SPEB as model schools

The schools are prowded with 1nstruct10nal matenals, teachers are
e ree'ruited and posted to these schools to teach core subjects and the
" schools are monitored and supervised by Arabic and Islamic

. teachers.




' = The fact is that, had the research extended o the rest of the_

"_.northern sates of ngerra the number of Qtu‘ amc schools and thel ..
‘_'._.;'j"_*_:l_-':puplls recorded and reported would have been equaHy as large, lf ..

,:"'.:_f'not larger \

':2 13 Islamlyya Schools in ngerla |
Fafunwa (1974 69) observes that Mushm orgamzatlons and
Jama'at such as Ansar Ud Deen Socrety, Ahmadlyyah Movement,

Zamratul Islam1yya and ]amaat Islam1yya have been Very active in an

attempt to bridge the gap between Mushm and Chrlstlan educatlon’.-_-.’.;':":filﬁ.z-.

. Schools were estabhshed w1th modern Curriculum and western.z__,}_.._.;_._".

[PER

T L T IR C SR PR

© tradition in various Muslim communities in Nigeria. The modern
o Islamiyya school is a school in which Muslim childre_n receive an

E _educatlon based on both Kkoranic and western tradltlon Islamzyya.

RV sf
S,

school conduct 1ts educatlon in is western model w1th Islamrc subject |

o mtegrated Dahuru (1993 389) observes that

Islamlyya school teachers koranic readmg and writing, theology N
- and Islamic law, at the same time, the students learn such western .
... subjects as English, history, Arithmetic and science. Furthermore,

-, the Islamiyya school utilizes the conventional buildings, .
classrooms, and umforms found in government primary schools..
p389 . : - '
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Dahuru (1998 380) cites Chamberlm paden ﬂnd Dudley Who I'EPOT t
- .that the modem Islanuyya schools in Kano c1ty were estabhshed 1n

| 'the 19505 by Mallam Ammu Kano Aminu Kano was sald to have”._: :

v "I_'sta'rted the school in his h_ouse wj,_th a few children, and within'a "Year

.. similar schools were opened in many cities in northern Nigeria.

" These Islamiyya schoois were designed to bring awareness in

students and thelr parents of pohtlcal reforms relevant fo Islarruc_'_'_"_-'

: -".'

- ideal. Dahuru (1998:389) opines that the schools, G

Concenh‘ated on the Koran, but differently from the traditional -
“Makarantar Allo” (Koranic schools). Their concern was alsoto
promote understanding of the Koran, not just the ability to chant lt i
i correctly and memorize it. Thus, explanation of the koranic text
" (tafsir) was added to recitation. Students were to learn to read the
' Koran with comprehension. But, because the Koran was too &
- difficult to use in teaching Arabic, begmmng readers were used
e mstead P 389 - SR o

- A.mr. Aﬁdaliah and Co (2006 31) c1te5 Afrlce‘ INew.'s | V\'(thh eStlﬁlated
chlldren and Islamiyya and Qur anic Sehools asl e1"1I(:01irr:xg;u.'lgl_.\:_-.:-_;f
_. cer;l\l..)ar.ed to the estimation before 2003. Thajt‘ there are an estimated : 
- -_'.:-:_1.6 ”rlhllheﬁ.chlldren studying at 73 486 Islarﬁ.lef'end Q‘-ﬂ' Ié‘:r;lcﬁsc.};éo-l; m

‘ i ngerla




2_.1'3.1 Cuarriculum Organization of Islamiyya Schbbi's'

The schools are based_ on the formal sys'térh?'df education,

havmg 'alll. the chlaractel;ilst‘i.(;s of formal schools like classrooms on
diff;er.e;{ti :;le{,re;ls, currlculum, él:;jecltiyes;,__ school fees, termsand
- sessmnsas V.Nell asevaluatlonsystem 'Lea';;ning is more c_0mfi::u:ta_bllé.i''E
- | .'___'izlancl condliéive m Islaﬁiiyya; schools compared to .. the traditional

Mk ghs. . o
R S A

<" Almajiri” or Qur’anic schools. In Islamiyya schools, students sit ina -

~ classroom with all the teachmg .Iear.'ri]ihg facilities likg books (texts)

" as against the Qur’anic schools i}vhere the children sit on a bar_é floot ",

-or some old mats and animal skins. The only ”fij"eqlllléntly used

learning aid was the slate (Allo).

.Ir.l Islamiyya, schODl_S stért on Saturdé};'féﬁci end onWednESdaY

in a week as obtained in the Qur‘anic schools. It opéi;at‘és'ei"c'l‘ief: in -

[t .

the .rﬁciinﬁhgf‘aftérnoﬁn ‘?? evening as the case may be. Differende n
operatlon ;C.\(:.)I.I.l.ld. be. asi; f_e.".su\l‘t_qf the pupils atteriding westem
" educatlon Séhools elther in the mornmg or :I:;l‘ftemoon._ Mustaph; -
(1977:30) ol:.'s:e‘rvés' thatschoolfees are ald in cash or in kind,

' Thoo.

'. '_'-':_"‘__Admission forms are sold and admissi(_)_h_'letters offered unlike




Qur’anic schools. Islamiyya schools are in most cases, operate as
primary schools, certificates are awarded at the end of the usual six
years training,

Islamiyya schools admit both males and females, in most cases
from the ages of six to eleven years. The schools have different
teachers for different subjects, with a headmaster to oversee the
activities of other teachers. Individuals, communities, or religious
organizations could operate Islamiyya schools.

The coordination body (ies) shouldered the responsibility of
employment of staff, staff salaries, procurement of teaching -
learning materials, furniture and construction of classrooms. It also
carries out or delegates the responsibility of running the school in
some cases with the help of Teachers’- parents” Association (PTA).

In Islamiyya schools, rules and regulations are drawn to guide
the activities of the pupils; punishments are not as gruesome as in the
Qur’anic schools. Each child is registered and could have his or her
file in school. Good manners in terms of dress, speech, respect for

elders and neatness are encouraged. Late coming to school is
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