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ABSTRACT

This study is un investigation of home buckground
factors and its relutionship to school success of Form Five
pupils of six secondary grammar schools in Anglophone Cameroone.
The sample (N=203) of subjects including both boys and girls
was obtained ot rendom. There ere 110 boys (N, = 178.,, cnd
85 girls (N2 = 85), in the sample.

The information about their home buckground factors
was obtained by means of & questionnaire des._ .ed by the
inver "igatore In addition their @ducational achievement scores
were obtained from their respective performance in their
previous year's final examinztion marks in four subjects, viz:-
English, French, Mathemutics and Ulology, from their respective
schools.

Analyses of this data failed to find any significant
relationships between the howe background factors on the one
hand, and the educational achicvement factors on the other -
when the data of the entire sample, (N = 203) were examined.

There were however some significant results viz:-

iv



(a) Positive correlaetion between family background
factors and french rcores, of girls (N2 = 85);
(b) Neretive correletion between ambition of boys

(N, = 118) and girls N, = 85 and mathematics

1 2
and £nglish scores respectively; and
(c) fPositive correl: tion between ‘envirommental factors'
apd French scores fors the pirls (N2 = 85),
The ntydy ends with some ciscussion of the imglications

arising from the findings.
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CHAFTER I

INTROGDUCTILN

There has been considerable amount of research into
home environment and scholastic attainments in the western
worlde The publicity given to these research reports have
led to large outlays of public money and significant policy
changes. Examples ure the Aroject 'Head Start' in the U.S.A.
and the establishment of Educotional Priority Areas (EPAs)
in Brivain. 1In any case, mere common sense and common
observation may lead us to expect that a child's school
achievement will be determined to some extent by his home
background. It was indeed this common sense expectation
that guided the planning of this study. There are some typical
studies that have been cerried on in this research area, viz,
thot by Professor £E. Fraser inAbeldeen, the cross-sectional
survey conducted to provide empirical evidence for the
Plowden committee, and also tHe study conducted by J.W.B.

Douglas and his colleagues. Taken together, the three studies



present a persuasive demonstration of the influence of home
environment on school attainment. Their findings will however
be discussed in the next chapter.

The impoprtance of the home in shaping educational
attitudes end attoinments cannot be overemphasised. There
are many foctors attributed to the home as a whole, and
gach of them has a role to play in the educational achievement
of the childe Hs to which of them contributes mast in
the child's school success, will be seen in the results
obtained from this study. For the ease of discussion home
gnvironment is classified under four heudings or sectione in
this < “udye. First of all there is the section about the
fanilye Inform tion in this cetegory concerns such factors
as the present staotus of the parents, the size of the family
and the educational and occupaetional level of the pazentse
It is believed that in broken and ungbable homes the children
hove no emotionnl secuyrdty and this may hove an adverse effect
on their school worke Rather than the child concentrating on
his work, he spends time worrying about his parents. Usually

the responsibility of the child is taken care of justréne of



the parents instead of their combined efforts. Also when
there are many children in a home, enough attention cannot
be given to all of thewm and this reduces their chances of
performing well in schuols Educeted porents often help
their children to reclige the value of educotion. The children
of such paurents hove the tendency to further their education
and attein the level of their parents' educction or even
a higher one, Right from early ages they see themselves as
Doctors, Lawyers ete. in future just because their parents
may be one of thepe. This sort of attitude helps a lot in
their educational achievement; more so such parents are able
to pay for their children's education and get them the
necesgary materisle thet will help them in learninge.

The second section may be clesgsified as homeg background.
In this category the relevant items cra those concerned with
the interaction between the parents and their childrene.
Also the parents' attitude towards the child's educational
progress, and future employment, and the encouragement the
parents give him in his school work are important here.
Parents' attitude towards the child's eductticial progress

seems to contribute very much in their school attainmente



This has been rcvealed in some studies which shall be
discussed later. OSome parents may not be very well educeted
but they encourage their children a lot towards educotion.
This may be by showing a lot of interest in the child's
work, and by verbal appraisal. Such children also tend to
do well at schcol.

Thirdly Shere is the section on pupil background.
This deals with the reading habits of the children and slso
how they spend their recreation time., There is no doubt
thaet a child will have an edge over others in educational
achievement, if at home this child has a reqular study
period, if he hes been taught how to study and also trained
to meke good use of his spare time. He enjoys reading and
will always like to search for knowledge in books. Such
unbringing definately will make a child perform well at
schoole.

Lastly, there is the section on ambition of the child.
A child who is ambitious, always wants to know and thus he
is prepared to learn. The reverse is also true.

There woul thus oppear to be a common thread linking

all these factors on home environment taken together, a normal



home background, emotional stability, freedom from tension
and from economic insecurity and consistent encouragement {‘
from parents are necessary for a child if his school work
is to reach the potentials of the child.

Most of the studies undegtaken in this field have been
in the western and developed countries as earlier mentioned.
The results obtained from these studies may not hold true
in under developed countries and in poor nations. Thus the
investipator decided to try out the same study in six randomly
gelected secondary grammar schools in the Anglophone Cameroon,
Cameroon being a developing and poor country in Africa is
quite different from the western countries. The level of
unemployment is guite high in Cameroon than say, Britain
for instance. The high level of unemployment in Cameroon,
the low per capita income, the wider gap between the rich
and the poor do not pive rise to equal opportunities in the
countrye There is also the tendency for children in the
western world to discuss freely with their parents, but in
Cameroon and most parts of Africa, this is not the case except
in few families. Childrein in trying to respect their parents

are also afraid of them and they find it difficult to ask



guestions and discuss freely with them. Oecause of these
differences it will be interesting to find out the relation-
ship of home environment and educational achievement of
secondary school children in Cameroon.

The objectives of this study are therefore:

1. To find out the relationships, if any between
home bockground aond educational achievement of
form five secondary school children in Cameroon.

e To find out which of the factors under home
background influences the educational achievement
of these sccondary school children moste

The next chapter discusses the relevant background

literature.



CHAPTER II

REVIEW OF GACKGRUUND LITERATURE

1e Theoreticel Considerations

Many research findings have shown that there exists
some relationship between home background factors and school
success., It is widely believed that a good home background
helps in shaping educctional attitudes and attainments while
a poor home background hinders progress un these lines.
This section will therefore outline the theorstical bases
explaining the role of home background factors and school
successe There is no doubt that a child's level of intelligence
or 1 w plays an important role in his academic achievement
but other fuctors like the home background foctors or the
type of school the child attends and ulso the teacher, must
work hand in hand with the child's intelligence in his school
SUCCEBES

The influence of the home background fuctors are

greatest at two periods, first during the pre-school years,



and second at the end of the normal school period when

many pupils leave secondary schools. The importance of the
home influence in the pre-school years is seen by the fact
that there appears to be an increasing social class gap in
test performance, between the ages of eight and eleven.

This indicates the growing influence of the environment on
the measured ability and attainment of primary school
children, Children from well-to-do homes, with two-child
families, say, and with median birth intervals of 2«4 years,
out of no effort of theirs come to learn many things because
of the facilities they have at home, and from the discussions
by their educated parents, This gives them an 3?99,1?

school succese over those children of the manual working
classes, or in large families where there #®e¢ many brothers
and sistere near to them in age, or who have many signs or
symptoms of disturhed behaviour. We attribute many of the
major differencegin performence to environmmental influences
acting in the pre-school years., That pupils are influenced
during their years at school by their environmental circumstances
is also apparent during their leaving age in their final

examinations. This influence shapes attitudes to school and



learning and also the wish to pursue further in education.
For this reason this study was conducted with final year
students of six secondary grommar schools in the Anglophone
Cameroone

From the sbove discussion therefore the investigator
expects that other things being equal, a good home background
should reveal e significant positive correlation uith school
success and vise~-versa.

Za Researz' Fvidence.

bne of the most popular researches on this area was
thet by c.0. Fraser, (1969) with the Aberduen school children.
Three of the variables of the home background factors used
by Fraser, viz, parents education, Income, ond Parents' attitudes
showed that the measures of home environment are consistently
reloted more closely with attoinment than with intelligence,.
Three items of thc home environment stood out as being mainly
responsible for the high correlation with school progresse.
These were, in order of importance, abnormal home background,
income, and parents’ sttitudes to the education and future
occupation of the childes These three items appeared to be

the most important Features of the home environment, in so far
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as its effect on the childs' school progress is concerned.

The notional survey for the Plowden committee elso
investigated the aspects of home environment which are most
closely related to attainment. The pupils in this survey
hnweuer‘uere primary school children, G.F. Peaker, (1967)
carried out & regression analysis of the national survey.

The inquiry showed thut the variation in parental encouragement
and support has much effect than either the variation in home
circumstances or the variaztions in schools. Home circumstances
in this case implies the parents material circumstances and
their educetion. The conclusions sugpested in this study
were that:
1 The specific contributions made by the variation
in parental attitudes are greater than those made
by the variation in home circumstances, while the
latter in turn are greater than those made by
the variations between schools and teachers taken
into account.

24 Unly about a quarter of tha variation in parental

attitudes is conditioned by the variatiaon in

circumstonces. The remainder may be conditioned
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to a large extent by communication and persuasion,
go that it is reasonable to hope thut an attempt
to impraove the co=-operation of perents and teachers
by persuasion might attain some success.

3¢ Although purentel attitudes ere largely independent
of home circumstonces they eare conditioned to
them to some extent. For this reason, end also
because parental circumstances operate directly,
as well as through parental attitudes, on children's
progress it is recsonable to hope that the latter
will improve @s circumstances improvee.

In testing out the firmness of the link between attitude

and material circumstances a Model was set up. This is shown

in the diagram of figure 2.1 viz: -
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It is assuned that causal lines run from parental
circumstances to parentel attitudes, and then to the ehildrent's
achievement as shown in the above diagrame (The numbers on
the lines shown in the dieyram show the percentage of the
variance of one variable attributeble to the other. B8y
looking at these values it is thus possible to pick out
those variables which are explaining most of the variations
in atteinment. For example, almost 29 per cent of attainment
can be explained in terms of aspiration for the child, which
in turn can be explained to a considerable extent by the two
variables of parental educotion in the left hand column).

JalleHe Douglas and his colleagues (1968) carried out a
longitudinal study on the influence of social variables on
attainment. The conclusions of this study were that, social
inequalities in educational opportunity could have been grestly
reduced by raising the stsndards of many of the existing
schools, by increasing the provision of gremmer, direct-
grant and technical schools and by removing local inequalities
in the provision of the selective places. A general improve-
ment in the staffing and amenities of many of the schools and

the elimination of locel discrepancies are, and will be, no less



necessary in the comprehensive system of secondary education
which 18 now evolving in U.Ke It requires and will require
an equally great investment ond direction of both capital
and staff. In a nut shell, Dougles agrees in sociel
inequalities or home background factors in shaping out
educational achievement but he is suggesting ways by which
this home background factors could be modified.

Rosen and O'Andrade, (1959) felt a child's achievement
motivation is likely to reflect parental attitudes end patterns
of child rearinge. Swift, (1967) has stressed thet 'social
class' is too broad a measure to describe the different home
gnvironments experienced by children, Eysenck, (1957) has
suggested that inherited differences in 'conditionability'
may affect children's reactions to their environment. The
attitudes and behaviour making up 'academic motivation
represents the result of intarcctions between the child's
gnvironment and his basic temperament rather than simply more
specific enviromnmental variables within social classe.

From the sbove research evidence, it is now clear that
there exists some positive corrclation between home background

and educetional attainment. It is now left for the investigator



15

to find out if this is true of this studye.

3 The Camergonian Situation

Family bet Up: In discussing the Cameroonian family
situation, I will like to limit myself to the anglophone
Cameroon where this study was conducted. In this part of
the country, two family types exist, viz: - the monogamous
and polygamous families, the monogamous being conspicucusly
more common than the polygamous ones., PFolygamous families
are found commonly among the chiefs who often marry as many
wives as they wish., In most cases they do not envisage and
often do not suffer from the economic hardship which is
associated with large families because the honours of child
care often falls almost entirely on the mothers. As one
would expect, such children who depend almost entirely on
their mother's limited income are found lacking in educational
achievement. There are a few exceptions however found among
the educated chiefs who normally do not marry as many wives
as the uneducated ones. The recent trend towards the monogamous
way of life may be partly essociated with the rising standards

of living and also with the religious affiliations of the people.
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Even with these monogamous Temilies, most of the
homes are still very large. This is as a result of the
extended family system which is very common in many African
communities and lacking in the western world. by this
system parents are obliged to cater for their own children
as well as those of their less fortunate relatives., They
also have to cater for their aged parents, and may be other close
relatives all of whom may be living in the came house, This
certainly has an influence in the upbringing of a child who
does not only learn from the purents but from the grand parents
sunts and other siblingse.
. Religions Most of the people in this part of the
country are christians. This can be confirmed from the sample
where only & out of the 203 subjects, wei¥ of other religions.
This may partly be the ressan for the general awareness towards
education found among the people. Many purents very much
realise the importance of educction whether they areg rich or
poor and would encourage the children towards it. The difference
in educational achievement of these children, then lies in the
income of their parents. This determines the level of education

they will attoin armd also the facilities uveilable in their
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various homes to enable them learn more.
This being the case, one would expect that children
from well to do homes will perform bitter et schopl and will
also attein a higher level of education than those from
poor homes. This is therefore the bases for this study.
Summary
The following points which are worth noting, can be
summarised from the sbove discussion, viz,-
te A normal and good home background as opposed to
an abnormal and poor one will help in the
educational attainment of a child especially at
the leaving ege in secoondary schoolsp
2. Some of the aspects of home background are more
important than others in influencing educational
achievements. For most studies, parents' attitude
towards the educetion and future accupation of the
child and also the home circumstances are very
important in educational attainments;
3. The above two puinis are also expected to be true
in Cameroon.
In the next chapter, the aims and hypotheses of this study

will be discussede.
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CHAPTER III

AIMG AND HYPUTHESIS

The following are the alms of this investigation, vizie-

1 To discover thc relationships if any, existing
between home background fesctors and educational
achicvements of form five secondary school

children in Cameroon.

2a To ascurtein in the event of such a relatianship
being found which factors of the home background
contributed most towards educational achievements.
From the above aims the following hypotheses were derived
by the investigetor, viz:i-

Hypothesis - 1 (H,)
12

1e There will be a significant positive correlution
between home background factors and educationezl
achievement of form five secondsry school children

in Cameroon,.
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Hypothesis = 2 (H,)

2a Parents' attitude towards the child's success,
and parents' circumstonces will contribute most
towards the educational achievements of their
form five secondary schuyol children in Cameroon.
These hypotheses would be tested against their
corresponding null-hypotheses (Hn)'

The next chapter is on the experimental methodology of

the study.
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CHAPTER IV

EXPERIMENTAL METHOOULOGY

The Sample
The sample of this study was obtained from the final

year students from six randomly selected secondury grammar
schools in Anglophone Cemeroon oput of 24 secondary grammnr
schools of the area. The number 24 does not include newly
opened secondary schools which do not have classes up to
form five which were of no use to the investigator as she was
interested to obtein subjects from form five of these schools.
The schoals in the study were randomly selected ond
they made up 25% of the secondary grammar schools in the arcd.
This percentage together with the rendom system of selection
ensured an adeguute and satisfuctory representation of the
parent population of the secondary grammar schools in this area.
The schools selected were as follows:
Te vacred Heart vollege, Mankone

2e dishop's Rogan College, Buea.
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Je bt. Joseph's College, basse.

4, Lourdes Cgllege, Hankon,

Se Saker Uaptish College, Victoria.

be National Comprehensive College, Victoria.

These consisted of three boys schoole (numbers 1-3 in the
above list), two girls schools (numbers & and 5), and one
mixed school (number 6).

The total population of this sample was 203 students out
of which 85 (i.e. about 42%) were girls. The age range of
the students was between fifteen to eighteen years. The
choice of Form Five students as sample of this study was
partly based on an assumption that academic performance at
this level will perhaps reflect all the effects, if any of
the home background factors as by this age the children had
already underwent some considerable socielisation process,
and the effects of fairly established values and aspirations
of home will be teken upon the respective achievements of
these children, boys and girls alike.

Test and Test administretion

A home background questionnaire was drawn up by the

investigator with the guidance of her supervisor. The guestionnaire
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contained 40 simple and straight forward guestions which
were grouped under five sub-headings. The First was personal
information which required information on sex, age and
religion of the student. The second section of it inquired
about the students' family with regurds to marital status,
family size, education and occupation of parents end standard
of life at home, The Eﬂigg_yﬁg_gunut_the students' home with
an aim to explore the degree of subject-parent relationshipe.
The fourth was almed ot Finding out how seriously the subject
studies at home with a background of the existing atmosphere
at home, that is his reading habits, preparation of home work
and so on. The last section wes about the students' ambition
and it contains five searching guestions. A copy of the
questiaonnaire can be seen in the Appendix I of this study.
For each gquestion the students were ssked to tick the
answer which they thought was applicable to their situation.

In order to gain their confidence, students were reasured

that all information given will be treated with utmost confidence

and that the questionnaire will not affect their school

academic report,
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Method of sScoring
The working hypothesis in this study was that good

home background (characterised by being monogamous, stable,
fairly good income, and with at least one literate parent)
should be directly related toc good academic performance and
vice~-versa. Hence high scores were alloted to answers which
indicated 2 good home background. #Answers which indicated

a 'hom@ background highly lacking in etendarde (i.e. polygamy,
broken homes, low income, illitrecy etc) scored low marks.

The scoring technique is also illustrated in the sample
guestionnaire in Appendix I., The scoring on personal information
was abitrary and did not affect the over all result. Thus
under sex, the male subjects were scored as '1', and the females
as '2'. Under religion, christians were scored as '1' and
moslems '2', and others as '3', There was no scoring for age
because sll the subjects fell within the same age group, i.e.
15-16 years. The scoring key is self-explanatory as shown in
Appendix I except th: last item, The last item was 2 cholce
gquestion. It contained five chuices which had to be graded
in order of preference by the subjects. For the purpose of

scoring, the investigator scored only one of these choices.
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This was “tudying for knowledge® since it is regarded as
being the mast favouratle faor the purpose of this atudy.
Thus any student who ranked it as number one among the list
of choices was given a score of '5', If ranked as number
two, the subject scored '4', if three, he scored '3', if
four he scored '2', and if five, '1' was scored.

The investigator also obtuined from various schaol
records, the marks of the last session's final examination
for all the students in four subjects. These subjects were
English, French, Mathematics and dilogye English, French,
and Mathematics are made compulsory in schools by the ministry
of education. GBiclogy is not 8 compulsory subject but happens
to have been done by all the students in this studye. Consequently
it was chosen as one of the subjects for measuring educational
achievemente The results in these four subjects were obtained
in percentages. For each student an average percentage was
calculated and this was referced to as the "educational achieve=-
ment” score.
Data Matrix

The data matrix contains all the relevant information

needed in this study for all the students in a tabular form,
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These information were represented by thelr scores in the
home background questionnzire and educational achievement.
This makee for easy analysis of the date or informetion
obtained, with the help of & computer.

At the top of the date matrix is a key which gives
the meaning of all the abbreviutions of the variables used.
The first column has the name of all the schools while the
second contcins all the subjects listed down consccutively
from 001 to 203. The third column is for sex whare all the
males are scored as '1' and all females as '2's The fourth
is for religion. The fifth column contains all the scores
for family background for all the subjects. Then comes the
column for home background, pupil background and subjects'
ambition. After these follows the column for educationasl
achievement where the percentuge scores for English, French,
Mathematics and Giology as well as total average scores are
recorded.

The data matrix is shown in Appendix - II of this
project.

The next chapter deals with the analyses of data and

their results.
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CHAPTER V

ANALYSES LF DATA AND ReoULTS

All the analyses of this study werc done by the University
computer using S.Pe.5.5. programies. The investigator punched
cards which were used in running various progremmes in the
computer centrc for the purpose of znalysing the data of this

study.

He Means and Stondard Devintion

First of all the investigator celculated the means and
standard derictions of nine variables for all the subjects
ie2e (N=203). These varicbles are Family Background, Home
Cackground, Pupil Gackground, Ambition, English, French,
Mathemgtics, Biology and Educational Achievement. They are
abbreviateu as Famback, Homebock, Pupback Ambe, Eng., Fren.,
Maths., Biol., and Edach, respecctively in these tables. The
datec was further broken upg into moles, Temales, and oll subjects
tuken together ond the means and stondord dovictions for the cbove

variobles were olso colculuted separately for the two groups.
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In this case, (#=118) stands Tor the beys and (N=85) stands
ur the pirlse Tables 5.1, 562 and 5.3 show the mecons and
gtonderd devictions of the varichbles for (i=203), (N=110),

aond (N=85) respectively.

Table 5.1

Means und otundard Deviotions of varicbles (N=203)

Variuble N '-.-w-;;;;:“ﬂ-‘-wmﬁ-Stcnd;£h Dev.
Famback Selb Ge22
Homeback .70 2el7
Pupback 12 o 54 1.91
Ambd o Jeb6 154
Eng. S0.17 9451
Frene 52«16 13465
Maths 49,15 16.02
Biol. 55437 12 .04
Edach. 51.C6 9.23
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Table 5.2

Mean and Standord Deviotions of Variables (Goys N=118)

Variable . Mean Standard Dev.
Famback 34417 S5eb1
Huome back <042 2.50
Fupback 12 445 1497
i o 865 1.62
Enge. S50.75 &l00
Fren. 52 ¢34 15445
Maths 52 .60 1831
aiol. 57«50 10.61
Edache. B 5333 9.23
Table 5.3

Means and Standard Devictione of Varicble (Girls N=85)

Variable W Fean Standard Dev.
Famback 37,73 S5.40
Homeback 2122 1.82
Puphack 12 469 1«85
HAmb o d.62 1445
Eng. 50,02 9492
Fren. 51.91 10.75
Maths Lh o7 15.70
biol. 5¢ « 32 13.26
Edach. 49,62 0«09
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The mean scores suggest thot the boys end the girls
were comparable with one another, This further suggests that
the effects of sampling werc setisfuctorye.
Je _ Correlations

Further computer progremmes were run in an attempt to
find out if there existed any interrelationship between the
independent veriables and the criterion scores. The independent
variables were Fambuck, Homeback, Pupback, and Ambition, while
the criterion scores were tnglish, French, Maths, diology
and Educational achievementz. The Pearson correletion analysis
was used in obtaining the correletion matrix. Tables - 5.4,
5«5 and 5.6 reproduce them for (N=203), (N=118) and (N=85),
respectively.

Teble 5.k

Correlation Matrix: All subjects (N = 203 /
(Independent variebles=-vs-~Criterion Scores)

Variables | English | French Maths | Biology | Education
Achievement
Famback D.0Z -0.02 0.04 -0.07 0.00
Homeback -0.03 0.03 ~0.03 -0.05 -0.03
Pupback -0.04 -0.07 -0.04 0,05 -0.08
Ambition ~0.12 -0,.06 -0.09 D.05 -0.08
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For the above correlation matrix the following
significant results were obtaoined:
(a) Ambition of boys revealed @ significant negative
correlation with mathematics achievement scores.
(b) Family background for girls showed a significant
positive correlation with French achievement scorese.
(c) Ambition for girls revealed o significant negative
correlotion with english achievement scores.
The levels of cignificance und their associcted degrees
of freedom are shown in the respective tebles,
Thirdly the investigator was interested in seeing if
there was any relationship between the environmental factors
and criterion scores or educational achievement. This programme
was aguin run for all the subjects, boys and then girls. To
get scores on environment as a global factor, the investigator
computed the variables Fambock, Homeback, Pupback and ambition
into one index of ENVIRUNMENT by the use of CGMPUTE CARD in
the appropriate progremme.
Tables - 5.7, 5.8 and 5.9 show these correlation matrix,

viz:-



Tahle 5.7

Correlstion Fatrix:
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All Subjects (N=203)

(Environmental Factors-vs-Criterion scores)

! | Edu
= s cation
English French . faths JEinlqEF Aokt auament
Environmen=-
tal Factor -0.06 |0.04  F=0.07 | =010 -0410
Table 5.8

Correlation Matrix:

coys (N = 118)

(Environmental Fauctors=-vs-Criterion Scores)

English French! Maths | Biology ggﬁfgzéggnt
Enviranmen=
tal Factop | ~0¢7¢ | =0+16 | -0.10| -0,08 ~0.17
Table 5.9

Correlation Matrix:

Girls (N = B85)

(Envirommental Fuctors-vs-=Criterion Scores)

English | French| Maths | 8ioclogy Egﬁf:ﬁzggnt
Environmen- -
TEE TR B bl Reicisadl B -

* Indicutes P£0.05,

test.

for df = 85-2 = 83, for a two tailed
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There was only one significant result observed in this
casee This was with girls where there wes a positive correla-
tion between environmentol factor wund Frenche.

The next step the investigator took was to render
uniformity of the ochievemerfscores. This was deemed necessary
becuuse these schools tokdifferent examinations even though
the syllesbuses were the same. Also the examinations were
marked by differcnt teachers who marked according to the
standards they expected From thelr studentse The investigator,
therefore, felt there wasn’t a uniform basis for comparisone
In order to achieve this, there was the need to standardize
their achievement scores ond re-=run the cnrrglatiun programme «
The criterion scores were all standardised with a mean of 100,
and 2 stondard deviction of 15. This helped to tease out any
skewed nuture of distribution of marks given by different
teachers. Unce the standordised scores were culculoted in
the programme, the programme undertook another Pearson's corre-
lational analyses. This was done using the Pearson's correletion
technique onmce more.

Tables = 5.0, 5.11 and 5.12 of this study show the

euove correlation matricea Tor N=203, N=113 and N=05 respectively.



Correletion Matrix:

Table 5.10
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All Subjects (N=203)

Standardized Achigvement ocores-vs-Home dackground

Factors
| ki ‘I_ — ~y E
Variable | English | French | Maths | Biology Anggtégznt
Famback =(1.01 -0.30 -0.05 -0e10 =-0.06
Homeback | =0.04 0403 | =0.01 | =0.05 -0.03
Pupback =003 |«0.,07 | -0,05| =-0.06 -0.09
Ambition | =0.12 | =0.,06 | =0.10 | =0.05 ~-0.06
Table 5411
Correlation Hatrix: dJdoys ( = 118)

otandardized nchievement Scores-vs-Home Uackground

Factor
Variable |cnglish ! French | Maths | Oiclogy Egﬁfi::ﬁ:nt
Famback =0s11 |=Ua16 |=0,07 | =0.05 0413
Homeback =005 0,02 -0.03 =-0.05 -0.01
Pupback =0e¢12 |=U.14 |=-0.,06 | =0.08 ~0e1b
Anbition | 0,02 [-0.02 |-0.10 | -0.02 | -0.14

* Indicates P {0.05, for df = 118 = 116, for a two tailed test.
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Correlation Matrix:

Grils (N = B5)
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Stendardized Achievement Seeree-vs-Home dockground Factor

—

| | 0 P Education
Variable Engliah}hFrench Maths { 3iology ' Ashi svenant
| e
Famback De12 i D26 | D.17 -0.02 0«17
Homeback | 0,00 | 0.07 {0.04 | 0.07 0.04
Pupb: ok 0.05 | D.09 |D.00 D.00 0.02
ambition | =0.30 |-0.14 |0.02 0413 0,06

-——

* Indicates P<{0.05, for df = U5-Z = 83, for a two-teiled

test.

** Indicates F<D.D1, for df = 85-2 = 83, for a two~tailed

test.

The following significant results were ogtained:

(a)

Ambition for buys revealed & significant negetive

correlotion with the standardised scores of

Mathematics.

(b)

Fanily bockground of girls wes positively correlated

with the standardised scores of Frenche
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(c) w~mbition for girls was negetively correlated
wlth the standerdised scores of English.

Ce Chi-Sguared Analyses

Lastly the investigetor used the crosstabulation
technique to see if the high end low scores of the boys and
girls differ significantly from one another in any of the
variables. This joint frequency distribution wus statistically
analysed by the Chi-squared test. ULnly one significant
result was obtaincd.

Table 5.13 shows the significont difference in the
distribution of ENGLISH by FahOaCii (2x2) matrix of the boys

(N=110) only viz:-
Tﬂble 5-13

i Wnalysis: doys (i = 110)

(Ubscrved Frequsneies in doys)

L

oV . :
Variahles  ENGLISH :
low | High | Total
bL |
| o l 36 41 77
Fambock Yo
H o
{ 1 b,
| g ‘ eu 13 L1
i h
Tatal | 64 ol axt

X% = 4,17, df = 1, r£0.05
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Summary of Results

1e The significent negutive correluotion between ambition
of hoys and their Mathematics achievement (Table 5.5)
suggests that the boys of the sample do not like
Mathematicse This result caulls for some discussion
in the concluding chapter.

2¢ The significant positive correlution between family
background factors and French achievement scores of
the pirls (Table 5.6) coincidingalong with the significant
negative correlation of the girls! ambition and their
Englistyachievement scores simply tells us that the
girls of the sample werec performing better in French
than in English and further thot the family background
factor of these girls were helpful in their French
achievement scores wnd they had no ambition to do well
in english. These results call for some discuesian in
the concluding chopter.

e Table 5.9 reveals significunt positive correlation
between the envirommental foctors taken together and
the French achievement scores of the girls only., These

results corroborates partly the results in (2) above.



La Table 511 reveals significant negative correlotion
between ambition and standerdized Mathematics
scores of the bouys onlye. This result is lending
further support to the result at (1) above.

5 Table 5412 reveals significont positive correlution
between family beckground fectors and standardized
French scores vnd olso significant negative
correlation between ombition of the girls and
their stundurdized cnglish scores. These results
are in agreement with results es in (2) ahave,

Ge Table 5413 reveols significant difference hetween
the boys coming from low femily background who
have obtoined higher English scores than the rest
of the boys coming from high fanily bockground.
This result is an eppurent contradiction of the
investigators hypothesis and investigation and
therefore cells Tor some discussion in the
concluding chaptera

The next chapter deals with the critique, conclusion

and the implications arising from the study.
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CHAPTER VI

CRITIQUE, CLNCLUSIUN AND IHPLICATIUNG

A Critique
So far the investigetor hes been engaged in finding out

the relationship between home buckground Foctors end educational
achievement in Form Five secondary school children in Anglophone
Cameroons The results obtained Trom this study have already
been discussed in the last chapter. It is now necessary to
have & critical look at the studye.

. The sample used in this study was randomly selected as
was mentioned befores The investigator assumes that it provided
for o fair representmtion of the purent population. Further
the sample of 203 subjects is large enough to represent the
Form Five students of the secondary gremmar schools of Anglophone
Cameroon, and therefors the sampling errors if any, were very
minimal.

In order to know about the home background of the various

subjects involved in the study, the subjects had to answer a



home background guestionneire administered o them by the
investigator. This methud of aquiring informction, is
adnittedly not very satisfuctory even though the investigator
did all in her powers to make sure thet the right information
was obtained. The researcher was present when the guestionnaires
were filled and the subjects were reesssurcd that the responses
to the guestionnaire were just for the investigator's personal
research and they had nothing to do with their school wark.
Also, the investigator made sure that all the guestions were
answered by the subjects in her presence. There was however
no guarantee thot the information provided by the subjects
were all reliable. Further, there was an ambiquous item in the
questionnaire which the subjecte did not seem to understand

i.20 = item No. 30s Thi® was rpalised by the investigetor

while going through the completed questionnaires and the item

was deleted for the purpose of this study. A better methoad

would have been by intervicwing i.e. visiting the vorious

homes of the subjects. Nevertheless this method hes the
disadvontage of consuming a lot of time. These children come

from various parts of the country which meant a lot of travelling.

Unlike in the western world where you have all streets named abd
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almost every house has 1its own distinct house number, it
is not the case in Cemercone. Therefore if the investigator
had been prepared to visit all thc homes, she would have
required a whole year to get the information needed. This
may have served the purpose of a protracted research, but
was not feasible in practical terms for the purpose of this
studye.

Scoring the questionneires was done as described in
chapter IV. The objective behind the scoring was that children
from good homes are expected to do well at school as shown in
the questionnaire attached in Appendix I of this study. This
should be expected if the questionnoires were reliably answered
but apparently there seem to exist no such relationship in
the results,

Educational acihievement of the subjects were obtained
from their lest year's performance in four subjects, viz,
English, French, Mathemotics and Ciology in their various
schoolse The fact thut these students did not do the same
examination puts & blas in the scores they obteined in the
above subjects. This the investigator tried to minimize by

standardizing the scores as explained in chapter V. The results
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did not reveal any significant relationships.
He Conclusion
The following conclusions can be drawn from the results
obtained, viz:-
1e Ambitious boys were significantly poor performers
in mathemetics than others (vide Table = 5.5 and
5¢11)
2 The yirle with good family bockground were -
significantly better performers in French then
others (vide Table = 5.6 and 5.12).
3. Ambitious girls were significantly poar performers
in English than others (vide Table 5.6 and 5,12).
Le Boys coming from low famnily backgrounds were
significently better performers in English than
boys coming from high family backgrounds (vide Table
5¢134)
5. Girls coming from & better “environment” (i.e. all
home buckground factors taken together) performed
significantly better in French than others (vide

Table 5.9).
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g Implications

It has been noticed thet there were no significent

correlations between the different home buckground factors
in the vne hand, und the different educetional achievement
scores on the othor -« when the result of the entire sample
is token into consideration. This observotion was also
true for the standardized achievement scores. This apparent
failurc on the part of the investigator to locate signigicunt
reletionships calls Tor some observation. It has been
emphasised by many psychologists thct the guestionnaire
method of cbteining home background informotion is extremely
poor (Fraser 1969). It has been explained before the practical
constraining factors precventing the investigator visiting every
child in his home, Thus the investigetor rightly feels, may
have introduced luck of suppaort for the expectations asserted
in the hypothesis of this studye.

As regards some of the significent relationships located
among the oirls ond the boys, taken separately, it can only
be suid that they revecl their respective merits and demerits,
It is surprising to see how ambitious nirls fall tc do

well in English, and Further how stimulating femily background
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factors can help them to do better in Frenche. Une wonders
if Cameroon is still in greater love for the French people,
their langusge, culture, and systems of educztion and values
thon they are for the recent trends towcrds English and
English Educational values. No emphasis can however be made
from such significant findings but they are worth further
researche As repgerds the poor performence of embitious boys
in Mathematics, the investigator can only say thaot it is
perhaps a reflection of the standards of maothemotics achievement
in thut part of the countrye The fact thit boys From ¥low"
family bockgrounds were superior to those from ®high” family
backgrounds in English may suggest some underlying achievement
motivatian in these boys who want to do well in English far
the sake of their own future security in developing Camercon.
All these above observations call for further research in
future.

before lecvving the investigator will like to recommend
the following, vizi-

(a) Future reseaerch in this field should teke steps

to obtain infourmution about home backgrounds of
the subjects bg methods of individusl interviewing

of the subjects in their respective homes.



(b)

(c)

L5

Exaninution shuuld e undertuken to checgk the
adequecy of the teoching and learning situutions

in the schools of Comercon by 1ts respective

Educr tional Authurities.

It may be interesting to launch a research to

check if there is still some underlying trends

and love relitionships for the French culture ond
the French systems of the previous French influence
in Cocmeroon which manifest their attendant values

in the performance of French at schools.



BIOLILGRAHAY

1e Fraser E. (1969) "Home environment and the School®
bcottish Council for Research in Educeation
Publicotion 43, Loundon: University of London Press.

24 Eysenck, Hede (1957) "The Dynamics of anxicty and
Hysteria" Londen: Routledge and Kegan Paul.
ildeen

ch
3. Plowgden Social survey (1967 in egm and their Frimory .
Schools (Volume2), Londan: "H.M.S.0,.

be Rosen, d.C. and D'Andrade, R. (1959) "The Psychao-
social Urigins of achievement motivation®
bSociometry, 22, 1085-21G.

5¢ Swift, D.fF. (1966) "Social class nnd achievement
motivation® Educational Research, 8, 83-95,

Ge dwift, D.F. (1967) "Family environment ound 11 + success$
dome bosic predictors® UOrit. J. Educational
Fsychology, 37, 10-21.

7e JeWleBs Douglas, J.li. Ross and HeR. Simpscn, (1968).
“All gur Future®.

Be JeDe fligbet and N.Jd. Entwistle (1970), YEducutional
Research in action¥,

e Ce durt (1945), "The Young delinquent® (4th edition)
London.

10e GoF« Peaker (1967), "The regression analyses of the
national survey”.

11, +ecademic motivation and school attsimment fl.J. Entwistle
(1968) .

12, Finger, JeA. and ochlesser, G.t. (1965), “hon intelligence
faldbaenee predicturs of academic success in school
and colluge*,



L7

AFPENDIA I

HUME dACKGRUUND QUESTILHNNAIRE (AM/33)

Variable labels sre on left, onc varieble scores are
on righte
Instruction
NBMBZ sseccssosscsnsassnssssscsctsssesssssesscsasesssocnssased
FrOM: coaseccsoccssssssecccsssstcssoscscsescnsnscsssnnsnsnasse
BChOOl2sesseresccsncssosnessassscsssnscsescacsscsascsssscosss

The following guestiong are simple and straoight forward,
They arg not 8 test of your intelligence, neither will they
affect your school reporé. Following evch guestion arc a number
of possible answers. You are required to tick only one answer
which is epplicuble to youe.

The infometion you oive will be treated with utmast
confidence and will be collectively used by me to research
into home background =nd school activities of students.

Please endeavour to be as truthful as possible,

Personal Informetion: (Put a tick where your answer lies).




(1) ©bex of student: 1. Male = 1
2e Female = 2
(2) Age: 1« 11=14
2e 15=10
3. Lver 108.
(3) Religion: 1. Christian 1
2. Moslem 2
3. Uthers (Flease specify)eedecscccse
1. About Your Family
(4) Wwhat 1s the present status of your parents?
(1) Is your father alive? 325/30
PL (2) Is your mother alive? 363/&0
(3) Are your parents divorced? V;sfga
(4) Are your parents livinu together? Eea/ao
(5) Jhat type of family do you come From?
(1) lonogeinous 2
TF
(2) Polygumous 1
(6) How many children are in your family?
1e delow 2 3
oF e detween 3=5 2

3 Uver 5 1



(7)
SP

(8)
FO
MO (3)
HW
Y%s - NJ

(10)
FE

L9

What is your position among the children? aAre

you
1 The eldest VYes/io 0=
If no, then how many brothers and sisters are | =
elder to you? e =

> 2=

essnssssnsnse (btutu actual numb&fr)u

what is your fathers occupation?

1. Civil servant or teacher 4
e dusiness man or trader 3
e Unemployed 1
L, Lthergs(please state) P

what is your mothers vccupation?

Te Civil servant or teacher 3
2. Jusinegs wpman or trader 3
3. ndbawifre  vRand

bLe uthers (please state) 1

what ig your futhers education?
Te Frimary ochuol 2

2e becondury oachuol 3
(a) High school &
(b) University 5

3 Foat-sccondary school:

bha Hone 1

- N W £



HO

EL

11

(12

(13)

(14)

(15)

what is your mother's education?

Te Primary bchool 2

2e secondary school 3

3. Post=-secondsry school () High school &4
(b)University__ 5

be None 1

Is the house you live in

1«5 owned by your father? 2

2e . rented by your father? 1

3e government or company house® 3
Where is your house situuted?

1. GeRere 3

2e Township 2

3e Villsge 1

Do you have electricity in your house?
T1e Yes 2

26 o 1

Uo yay have carls) at home?

1 None 1

24 une 2

Je Fore than one 3



(16) Do you hove & rudio at home?
Te Yes 2
RD
e No 1
(17) Do you hove servants at home?
e tone 1
5y 2e une 2
3. Marz then one 3
II. Apout Your Home
(13) who do you like Dest?
Te Father 2
Lk 2e Mother i}
3. A sister/brother 1
(19) To whom can you tell vour secrets?
OF Te Fatrmr |
2. Mother 3 ’
3. A sister/brother 1
(20) UWho spends more time with you?
iT

1 Father
2
2 pMother

3. Bﬂth 3

b Nelther 1

51
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(21) Do your parents dicuss your home-work with you?
HD Te Yes 2
2. No 1
(22) Do your parents dicuss your school progress with you?
D 1e Yes 2
2. No 1
(23) Do you have any fixed peoriod at home for studying?
8D 1. Yes (stote when) 2
A No 1

(24) Do your paren s attend the parcnt-teacher association
meeting in yours school?

VTA 1 Yes (statc who docs) 2
24 No 1
(25) Do you spend your holidays with your parents?
HwpP 1. Always 3
% Sometimes 2
3. Never 1

(26) Do your parents takz you to task for school failures or
poor results in school?

PRF 1. Yes 2

24 Na 1
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Do your parcnts nive you presents when you pass

(" Yes 2
2e No 1

What is the ottitude of your parents towards continuing
your education afti.r o condary school?

1e They are indifforent 2
2. They want e to work immediately 1

3 They will be happy if I continue my studies. 3

Do youp regularly study at home?

Do you always prepare your homework?

If you have some homcwork to do when your friends or
brothers or sisters ask you to play, will you go to
play with them?

27
examinctions?
PIRS
(28)
PAE
II1Y. About ynurself
(29)
SDH Yo Yes 2
. No 1
(30)
fHU 5 Yes 2
2o No 1
(31)
AHUI 1. Yes 2

2e No 1
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(32) Do you like to read books even when the books are not
required to be read by you?

SiH 1. Yes 2
2e No 1

(33) Do your parents read at home regularly?
PHH 1. Yes 2
2a No 1

(34) Do you buy books of your own choice, if you have
eny money to spend?

a8 1« Yes 2
2a No 1

(35) How many hours do you read or study on your own per
day at home?

TSR (a) 0«2 hours 1
(h) 2=3 hours

(c) 3-4 hours

R T

(d) L=5 hours

IV, About Your Ambition

(36) I would rather likz to have & lot of money than
anything else in my 1life?

Piri3 1. Yes 1
MONEY
2 No 2



(37
PAT
(EACHING

(38)

PAT
TEACHING

(32)

55

I do not mind i7 I rembiea poor teacher all my life,
1e Yes 2
24 ND 1

I would rather be ennaged in learning and teaching
all my 1life than do anything else.

1a Yes 2
Ze No 1
In the following you arc niven a list of choice.

Please indicate by civing numbers as to which you
want mast, then vhich you, want next, etc.

(a) Honey d Ranked 1 = 5
(b) Expensive cars d Ranked 2 = &
(c) Traveling and holidaying d Ranked 3 = 3
(d) Studying for knowledoo d Ranked &4 = 2

(e) Having an easy 1ife with
plentiful money. d Ranked 5

n
Y
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