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ABSTRACT

The aimof this study was to identify the |anguage
acquisition of a 25 to 60 nonths old boy as it rel ated
to the devel opnent of statenents, interrogatives, commands
and negatives. The concentration was on the types of
patterns, stages and strategies of |anguage devel opnent
adopted by the child and the factors that influenced
their developnent. It was also the aimof the study to
identify whether or not the child passed through simlar
devel opnental stages, or adopted simlar strategies of
| anguage | earning as ot her |anguage acquirers revi ewed

in this study.

The subject of the study was observed to pass through
the one word, two word, three word, and sentence stages
of |anguage acquisition. The one word stage ran from
25t027 nonths, while the two word stage was from 27 nont hs
and continued up to 30 nonths, when three words appeared.
Sentences began to energe at this stage (i.e 30 nonths)
and continued to the end of the period of the study
(60 nonths). Thus, about four devel opnental stageswere
passed t hrough by the subject in an attenpt to acquire

hi s | anguage.

The patterns of the subject's speech from 25-36 nont hs
ware of the one to two word types acconpani ed by gestures

and body novenent. The patterns of the subject's sentences



from 36 - li-8 nonths were of tel egraphic speech. He
produced three words w thout function elenments such as
co-ordinators or nodifiers. From48 - 60 nonths, function
werds were used. Possessive elenents such as - na

(mne (mM) and - ta (mne(F)) were attached to the words
signifying the things possessed. The referentials - n

(the known referent (M and -r (the known referent (F))

al se devel eped. Towards the end of the study i. e at
60 nont hs, co-ordinators and conductions were freely

used te Join clauses and sentences.

The subject adopted various strategies in his L,
acquisition. The first observable strategy was that
of conprehendi ng speech heard fromadults before starting
te produce it. It took the subject 20 nonths of |istening,
docunenting and observing the adult's speech before he
started te speak at the age of 25 nonths. Wen he, however,
started the actual speech, he continued to progress until

he was able te closely naster the |anguage at 60 nont hs.

The next observed strategy was that of simultaneous
use of imtation and repetition of the adult's speech.
The subject used to imtate words and sentences heard
fromadults and repeated them over and over. The imtation
was tbserved to be systematic, because he imtated only

one or two words of the long adult sentences.



This was the practice during one to two word stages

(25 - 36 nonths).

The conpari son between the subject and ot her
acquirers (reviewed in the Literature) reveal ed that
the subject passed through simlar stages of |anguage
acqui sition, but the ages at which the stages were
passed differed. Al so, the patterns used differed due
to the different patterns of the |anguages. The two
groups of acquirers (Abubakar and others reviewed in this
study) passed through the one word, two word, three word
and sentence stages. The findings showed that the
strategies were also simlar especially as they rel ated
toimtation, repetition and tel egraphic speech. However,
the European children (reviewed in this study) regressed
and becane confused when they reached an advanced stage
of | anguage acqui sition, while Abubakar over generalized
by retaining the previously acquired structure and

extending it to other structures w thout transfornation.
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CHAPTER ONE

1.0 INTRODUCTION

q Mést of the Nigerian language researchers who
have coenducted studies on language acquisition have
f#acused on how children acquired Bnglish as 2 second
language, This situation has, until very recently,
ereated a tetal neglect of hew Nigerian children
acquire thelr first language (L1). |

This study is a psycholinguistic one directed
tewards the gequisition of L1. Specifically, it
focuses en how a Hausza child acquired syntactice
¢compenents of the-Hausa language -~ statements,
interregatives negatives and commands. Since 1, is
acquired within = social context, it is necessary ta
leak at the Hausa language in the context in whicgh the
subject acquired it, .

o

1.1 BACKGROUND TO HAUSA SPEAKING CH;LD

Heusa is spoken as a first language by many
cenmunities in the northern part of Nigeria, It is
alse speken as first, second or thirf language in some
of the remaining states of the Federation. Most
ghildren frem the predeminantly Hausa speaking

areas of Katsina, Kanc, Jigawa, Sokote, Kebbi,

+
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parts of Kaduna, Rauchi and Niger states, grow up
to find themselves speaking Hausa as their first
languagé. This is because the language is the
initial medium of communication in most homas,
spoken by parents, relatives, siblings and peﬁf
groups, - | | S ‘

Mest children in thé.Hauéﬁ.SPeaking community
are introduced te¢ Quranic schools where they legrn
how to read Quranic verses in Arabjc through Hausa
as the medium of in;tructicn. The schools, initi~
ally serve as nurseéry schools and later as primary
Schools for the children. As Ndahi (1982) indic-
cates, nursery schools provide a unique opportunity
fbf.the acquisition of language. The child has
the opportunity to interact with many other children
and adults.

The nursery school: of Ndahi‘s'referencé ;re of
the types organized along the line of the Western
' Education system whieh are in fact not many espee-
ially in the rural areas of Hausa communities,
Therefore, the first formal schools for ﬁost Haus#
children are “tha Quranic schools which they
attend'froﬁ the-age of two up to the time they

are ready for primary school, and for some childten



t p adul t hood.

Children in the urban areas, including the
subject of this study, get en additional opportunity
to acquire Hausa through tel evision programres.
There are sone interesting programes in Hausa
particularly designed for -the children by the
N gerian Tel evision Authorities of nest Northern

States. Programmes such a£ Ku Matso Yara ("Cone

Together Children") by the N gerian Tel evision

Aut hority, Kan#; Yara Manyan (obe ("Children the

Adul ts of Tonorrow') by N gerian Tel evi si on Aut ho-

rity Katsina, and Shirin Yara ("Children's progra-

nme") by the N gerian Tel evision Authority, Stkoto,
do broaden the children's know edge of the Hausa
Language t hrough the songs, folklore, riddles

‘MW stories they hear during the progranmres.

This is the kind of setting in which the child
of this study was acquiring Hausa as L;* He was
living in an urban area of Katsina town and was
attending a Quranic school. Hausa is his first
| anguage, the | anguage spoken at hone and out si de
the hone. The selection of such a. setting for
the study of;?irst | anguage woul d, therefore, help

to obtain conprehensive and reliable infornation



on tt» | anguage acquisition process.

1.2 THE PURPCSE OF THE STUWDY

It is true that the speech of young children
differs radically fromthe speech of adults (Smth,
1933)4 This study does not intend to describe the
child utterances according to how closely they
resenbl e the speech of adults* The enphasis is
mai nly on the process of the child Ilinguistic
devel opnent, especially the devel opnent of state-nents.
I nt errogates, commands and negatives in Hausa
by a Hausa child.

The study is exclusively devoted to the syn-
tactic aspects of the Hausa Language acqui sition
process of a child aged > - 60 nonths with the ai mof

finding out the strategies he adopts in |earning
Hausa, the stages he passes through in nastering

t he | anguage, and the factors that nay enhance %r
del ay his | anguage devel opnent. The study is aXso
intended to conpare the strategies and stages
found by other researchers (reviewed in the liter-
ature) with. those in the present study. The aim
im* to find out whether or not a N gerian child

| earning Hausa as a first language differs in his

Language acquisition from other children. The observati ons,



data resources about the child and the concl usi ons
or findings of this study are presuned to hol d
true for nost Hausa children in the same setting

as the Hausa child in this study.

1.3 STATEMENT" CF THE PRCBLEM

phonsky (1965) formed a generative grammar point
of view and maintained that every child is horn
WtHuniversals of linguistic structures. Sthbin
(1971) proposed that there is a high degree of
uniformty across |anguages in the kind of neaning
that is expected in children's early two-word
utterances. Meers (1976) indicated that there is
a variation in the age at whi ch | anguage skill
devel ops and even greater individual variation in
the age at which words and sentences are acquired,
nd that the ages and stages of the acquisition of
| anguage can be widely different but still normal.

These and other studies are conpeting psycho-
Li ngui stic i1ssues on Language acqui sition process
conducted t>n European children in an environnent
which is entirely different fromthat of African
settings. This, therefore, calls for nore resear-

ches on /.frican children in order to find out the



nature of the | anguage |earning process they adopt.

The present study, therefore, focuses on the |anguage
acqui sition of a Hausa child Learning syntactic structures
in a predom nantly Hausa environnment of Katsina town.

The study is intended to answer the follow ng questions:

1: Wiat stages of | anguage acquisition does a Hausa
child aged 2> to 60 nont hs pass through?

2. At what stages does a Hausa child acquire single-

wor ds, two-words and sentences, if these s' eguen»es

do at all occur in the child s process of |anguage

acqui sition'"

3. What is the order in the child s nmastery of
syntactic el enents such as statenents, interro-

gatives, comrands and negatives in Hausa | anguage?

k> Wat strategies does the child enploy to atquire :

sinpl e and conpl ex sentences in Hausa?
5. Wiat are the pedagogical inplications tf the
| earni ng and acquisition of Hausa sy»tatti« aspects?
1.U THE SIGN FICANCE G- THE STUDY

Most of the psycholinguistic studies, especially

those on first |language acquisition, have keen
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eonducted in Europe (e.g. Braine (1963): Broewn and

Bellugi (196.),Bloom (19795L The researcher is

aware of a few studies that have been undertaken
in the area of language acquisition of Nigerian |
children. The first is that of second language
acquisition in childhood by a child éged three to
five years conducted by Ndahi (1982). Tie sfiege /¢
the study of the phenoclogical development of a ngsa
thild aged three to five conducted by Yusuf (1984).
In yet another study, Akpughunum {19586) treated
the interlanguage hypothesis in second language
acquisition by a Nigerian child from gge three to
five years.

Although Ndahi (1982) and Akpughunum (1986)
have shown a general languagé acquisition of =
Nigerian child, their work have been based on how
c¢hildren acquire Englisﬂ as a second lénguage. and
net on first language per se. And although Yusuf
(198L4) studied how a Hausa child acouires his first
language, his study 1is purely on the phonological
develepment oghfanguage. It reveals very 1little

about syntactic, semantic and morphological deve-

lepments and this necessitates a further study on
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the undiscovered areas, especially the syntactic
process in child language acquisition. This is
what the pfesent study sets out to do.

This study is a contribution to the overaill
théory of developmental psycholinguistics, and in
particular, that of language development of a Nigeriah
child: This 1is because, the research is expected to
focuse on language acguisition process in a Nigerian
environment, identify the mechanisms of first language

acguisition, and the strategies adopted.

Due to the neglect of the first language studies
in Nigeria, some teachers (especially Primary School
teachers) do not know encugh about the best strategies
for first language teaching. Many of them are not aware
of the different stages that children pass through in
gcquiring their’mother tonge., This study is, therefore,
relevant not only te Hausa language teachers, but also
10 all teachers of Nigerian languages at pre~primary and
early primary schocls level,

Most of the articles in Nigerian Jjournals on
the study of Nigerian languages and literatures, are
based on the findings of adult language to the almost

total neglect of the child language acqui-



g

sition processasg. For example, "The Nigerian

Lapguage Teacher! Journal of 1981 has specifically

been concerned with the problems of teaching
Africagm;;;éuéé::; nat‘onal language policy and
other related ma¥ters, No single article touched
the area of chijld language. | |

In the conference of Linguistic Association
of Nigeria of 1939, the contributions made concen-
trated on pragmatism and the search for national
language policy on education, bilingualism in
Nigeria, linguistic elections for Nigeria/African
languages and related topics., None of the articles
specifically diséusaed the language acquisition
prﬁcess of a Nigerian child, It is, therefore,
signifieant fo conduct researeh in this neglected
area with a study like this.
Iﬁ many Universities and Colleges of Education,
students and teachers of languages are mainly
exposed to pure linguistic studies, especially to the
phomological, semantic, syntactic, :ud morpholo-
gleal aspects of adult language. Attention is not

given, by many of these higher institutions to

the study of psycholinguistics on first language
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This study 1s expected to pave the way for
a better understanding of the child, the stra-

']{ tegies of his language acquisition and the

.- factors that improve or delay his language

davelopnent, It is hoped that the study would
~be a guide to teachers on the teaching of first .
Bs=dlanguage in pre-primary and early primary

sehonls.

Focus on ages two to five years in this
gtudy is bascd on the assugption that it is the
period when grarmatical structures develop
rapidly and with increasing variety. During
this perind, child language begins to approxie-
x-mato the adult's grammar in its siople form
(siobin , 1971). This study is ainmed at focu~
sing on this age range in order to find out the
important contributions it offers to child language

acquisition in the Hausa society,.

Child acquisition of statemonts, interrogatives.
commands, and ncgatives, is the major concern
of this study, This is because it is the age
where the forms of negation and interrogative
as well as stateonent and cormmand develop until

they approximate the adult's gramnar (Meers, 1976).
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By conducting a rescarch on these syntgctic
aspects, useful findings may be discovered,
especially as they relate to child acquisition

0f these structures in the Hausa language,

In summary, this study hopes, to anong others:

e ¢ave the way for a better understanding of
the lanpguage acquisitinn process of a
Hausa child cspecially as it relates to
staternents, interrogatives, cormmands and
ncgatives, | '

2. £ind out the important contributions the age
range 25~ 60 nonths offers to child language
acquisition in the Hausa society of Nigeria;

3. expose the carlier finflings on language
acguisition conducted clse=where in order
to affirn or discard the findings; and

h. contribute towards stimulating other
researchers' interest into carrying nut
further studies in the area of child

language developrent
1.5 BASIC ..8SUMPTIONS

The basic assurptions of the study are
stated below:
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N - a
Every ehild is born with/universal lingu-

istie device fer the acquisition of language
{Chomsky, 1965) and (McNeilL(1966). It caﬁ
be assumed thatf the Hausa child is endowed
with this universal device,

Seﬁefal stages are passed thrsugh by a:

¢hild in acquiring the grammar o

his lang-

uage (Crystai, 1971). These ére . one word ,
two-word, three word and sentence stages.
It ean, therefore, be assumed that the

subjeet of the study may pass thiough similar

stages.

Since most studies on the development ot

eomplex sentences indicate that the majer

| types of complex sentences emerge bhetween

the ages -two and four (‘Bowerman, 1970},

"the subject is assumed to start the cpns-

kruetion of sentences between sges two to

five years,

There is variation in the age at which
majer skills develop and even greater

individyal variation in the age at which

werds and language are acquired (Meers,1976).
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This individual difference méy apply to the

subjeet of this study.

5. Negatives, interrogatives, and commands,ane'
syntaetic structures involving certnain
aperations.which childrer do not acquire
easily (Meers, 1976). It is assumed tbat.
the subject may not easily ncgquire the struc-

ture mentioned.

o + At the early age of language acguisition (18-20
months),, & child only retains the "contens
tive" words such as noun, verb and adjective,
and omits the "function" words such as
infleetion, éonjunction and other c¢pnnec-
tive words (Lenneberg, 1967). It 1is possible
that the subjéct ﬁould adopt similar stra-

tegies in his language acquisition process.

1.6.SCOPE OF THE STUDY
The study of language acgquisition by children ig
enrryed -out at, ameng others, the phonological,
marpholegieal, syntagtie and sgemantic aspects. In
ordey‘to thoroughly study the language acquisition

process of a child, these four fundamental aspects
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need to be studied, Tt i a wide area of study to

1L

involve the four aspects because it reguires a
series of longitudinal psyehelinguistic studies.
It seems impossible to adeqyately dyal with the
whe#le process of language a¢duisition by children
if these broad based arecas are covered. It, there-
%ore, becomes necessary to make some kind of
selection.

| The present study has been specifically
restricted to thecacoulsition of syntax with.is
emphasis on how a Hausa child from aged 25 to 60
months develop statementsg, iriterrcgativés, negativeés
and comménds in Hausa. The study also gives some
indications as to what is involved in the process of
Janguage ;. acquisition by children in general,
For this reason, a longitudinal study device Jipwl
bety; adopted to study the child's syntactic process
in Hausa, Other areas, such as phonological, semas
ntie and morphological processes, have not been speci-
fically .- treated in the study btut H~ve bgon
used where necessary for the purpocse of illustra-
ting some points, |

The c¢hild of the study is the researcher's

swn ehild, This has given the researcher ample
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opportunit y3 te freely observe the childts use

of the language . different occasiﬁns during the

research sessions. Ithad made - it possible to

ohserve the subject at night, in the day time, when he
wed in his mothert's rocr, in the toilet and other

restricted places to which outsiders may not have

access.

Such longitudinal study on one's own child
is a normal practicein psycholinguistiecs., For
example, Piaget (1959) studied his own childrento

find out the active guality of meanings in the E
single word stage; Leopold (1939 - 41949) studied
speech development of his own bilingual child;
Bloom {1970) studied the function of the words of
her daughter and their apparent meaning. A study
‘on only one child gives a researcher ample oppor-
tunity to concentrate 211 his effort . on that
particular. child alonc,to systematically observe
his developmental atages and the strategies he
adopts to acquire his language.

Psychoelinguists such as Brown (1973);

-Bruéier (1975); Fourcin (1976}, and Whtaku (1976)

had studied language disorders in the child and
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extensively expanded the 1iterature on the subject,
mostly from the research.discipline centred dn
cognitive psychology and linguistic sciences,
Although language disorder in the child is a
neglected area of studv in Africa, it is nnt the
intention of this study to venture into such a
study. This 1s because to do that, the study has
to touch on the patterns of Language disability
from a clinical view point such.as'hearing loss,
language deficif, childhood deafness and others,
based on a detailed developmental appreoach, which
is outside the scope of the present study.

Sociolinguists like Nelson (1973); Miller
(196L); Danziger (1971), and Speier (1970), had
studied child's language purely I[rom the sociali~
zation and language use view point. Although this
is an impertant area of language acquisition process,
thié ﬁtudy is not @articularly based éﬁ‘pﬁré'sdciQ-
linguistic pattern. To gonduct such exclusive-~g.
study, a researcher has to, among other things,
study so¢ many factors such as sccial class,
stratification, class mobility and other aspects h
which are not directly within the scope of this

study.
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In summary, this study is a psycholinguistic study

of lamguage acquisition of the Hausa child, Sociolingui-
stic, semantic, morphological and cognitive aspects
have been used where necessary for the purpose of illusg-~

trating certain points only.

1.7 DEFINITICN OF TERMS

It is necessary to ddfine the following terms which
are important te the wmderstanding of the study,
Aspect In Hausa is an action rather than time of action,
It indicates the action by changes in the person: agpect
of verbe not by the verb itself, Example:
Ya sha (Ha drank), Yana sha (He is drinking)
(Skinner 1977).

. Bound Merphemes are those which cannot stand alone
and can #nly occur when attached to other morphemes

(Skinmer 1977)+ Examples are wa (a dative pronoun),

-n _(the kwown referent (M)), -r (the known referent
(£}) that funetion as linkers.

Built-in system of recordirmg pregress is an appreach

aimed at ashieving aceelerated laniage development
while fgllawing the normal developucntal stages.
Pengress is recorded stage by stage [ each child
by wheever is carrying out the progrevre so that a
logleal sequence is achieved and pwrgress

ean be ¢ggptinuously assessed (Moove 1373),
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Contfnuative aspect indicates action occurring as

a pro¢ess rather than at a single pQint in time,
This preocess may occur in present, past or future
time as the context may indicste. The aspect

the
employs ;tense marker - na (indicating doiag of

action) of the meaning be in the process ef}"be at,"
preceded by a high tone, short vowel set of person

marker ni- (I _or I am); mu-(we); ka- (you(m); etc,

as in muna (we are), kana fyou are (m) respectively

(Skinner, 1977).

Creative Constructlion is a subconscious process

by which language learners gradually organize the

language they are learning according to rules that

they construet to understand and generate sentences.

Denial indicates negating the truth of a statement
er aetion; the identity, state, or event, expressed
or implied in his or her own utterances or action |

or in ather's utterances (Bleom and Lahey, 197%‘.Ndahi

Declarative Questions involve the use of the rising

intonation only, without inversion of the subject

82)

and the gperdtar,e.z, Yoi came yesterday?' (Ndahi 82)




v

19

First Language 1is language which is chroneolo-

gically first even though it may belong to a
brigf stage of the child’s development and subse-

quently forgotten and never used (Ndahi, 1982) ».

Future Aspeet employs aspect za (will) plus the
subjunctive person-aspect pronoun . Example,
"Za ta" (she will), "za su" (They will)(Skinner,

1972)

rree Morpheme stands alone and does nct need to

be attached to other morphemes (Skinner, 1972) ¢

Examples, naen (here), can (there), da (and) etc.

Fanctors are werds such as inflections, auxi-
liary verbs, articles, preposition and conjunctions.
They are fanetors begause their grammatical func-
tieons ore more obvious than their semantie

content (Lenreberg, 1967).

Holephrase is a single word representing a whole

thought as 'no Zookie" (Trantham, 1976).

Imitation 1is the proeess whereby the child pro-
duees the speech of an adult by preserving the
wordeorder of the model sentence he hears

(Lenneberg, 1967).



Ve
20

Language Accuisition Device (LAD) is a series of

innate concepts and principles which the child
brings to first legguage nequisitioni, LAD accounts
for the striking similarities among human 1angﬁ~
ages even those which as far as is known,are
historically and geographically unrelated. It
alsp accounts for the spee'ch ease and regularity
with which children learn their first language

(fmith. 1973).

Language Environment refers g everything which

a learner sges or hears in the language which he

or she is learning (Smith, 1973)

Method of gxpansion is the process of diseovering +hne

cognitive structure of one-word $peech of the
child by the adult expanding it into adult form.
That is, by interpreting the chijd's speech on
¢ues from that context to arrive at his ®r her
interpretation, This includes the child's
gesture, orientation and intonatiocn as well as
logical relation Yetween the child's word and_thg-

context (Smith, 1973).

Non-extst?ﬂce refers to object, person or action-

event that does not exist ¢r ocgur in the context,
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or the child does not see it/him in the context,
but there 1s some reason te expect it/him te be
there or to look feor it/him (Bloom and Lahey 1978;
.Ndahi 1982).

Pre-syntactic utterance 1s a speech which spans

from the age range of reughly 2 - 19 menths whereby
each sentence is only ene word lang (Corder 1983

Ndahi 1982).

Pre-linguistiec stage is a stage at which children
produce stably significant but idimsyncratic sounds
(Corder 198133 Ndahi 1982),

Pre-Verbal Pronoun is a pronsun that appears in Hausa

tenses to refer to the person of reference, TFor example

Yana karatu (He is reading,) the ya- is a pre-verbal

pronoun {Galadanci 1976),

Performance ability includes not anly verbal, but

alsm non=verbval conerete tasks such as picture

puzzles, copying mcdels anf others (Cooper 1978).

Pruhibjtion refers to a situatien whem the child

opunses an action which someone elsgse is doing or
intends t) do, or when he eppeses an object which

he d!és aot want/like (Bloom and Lahey 1978;

Ndahi 1982),

Phase refers to language development of the subject’
at 12 months intervals, Feor example, phase ene

{25 - 36 menths), phase twe (%% - 48 months),
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phase three (48 - 60 months) of Hausa language

acquisition in the present study.

Reduction 1s the tendeney of the child te omit some
words or morphemes from the adult's longer sentences by

retaining some words and emitting others (Lenneberg,1976).

Referential comprises elements such as - n znd =r as in

Littafi: -n (Littafin: the beok), shanu-n (Shanun:
the cows), and riga-r (rigar: the shirt) (Galadanci 1976)

"The elements (i,e -n and =r refer to things of discussian

previously known by the speakers,

Rejectjon refers to a situation in which a child
apposes an action or refuses an object that is in the
context, immingnt or implied withia the situatioen,
and uses forms of negation (Bloom and Lahey 1978;

Ndahi 1982).

Semantic funetion 1is the precess whereby children

combine words freely with available vocabulary to
produce a variety of utterances. An example is
where the word dada is used net Jjust to name father
but alsg as reference to his father's coat

(Greenfield 1976),

Short Possessive is analysed in terms of a link
element -n er ~-r plus a pronoun depending on masculine
singular, plural or feminine singular to refer to some-

thing, For example: Gidansa (His house), Gidansu
(Their house) and Akuyarka (Your goat) (Galadanci 1976),
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Sentence 1is a meaningful group of words, functioning'
as a unit in the givae-and-take of communication,
It normally contains at least a subject and a verb,

but it may also be an elliptical, (Quirk, 1972)

Speech act is a veriety of acts of speaking.
Examples are, asking questions, making statements,

requests (Greenfield, 1976).

Specifier refers to several forms which are mutually
exclusive within the nominal phase (NP).
There are three sub categories of specifier, namely:

The interrogative specifier - Wane? (which one (M)7),

wace? {which one {FY7) and wadanne” (which ones{P)?).

The long demonstrative specifier which compréses,

Wannan (This one (M)), waccan (That one (F}),
Wadannan (These one's (P) (Galadanci, 1976).

Stage refers to the language development of the
subjeet of this study at monthly intervals. The stages,
(as found in the subject's acquisition of Hausa)

have sub-stages as 25 months, 26 months, 27 =months to
60 months.,

Strategy refers to a deviee or technique ef language
acgquisition., The device is an inborn linguistie

ability of language acquisition known as "Language
Acquisition Devdece', (LAP) (clark, 1975), The techniqﬁe;
on the other hand, is a kind of method which a language
acquirer eons®iocusly or unconsclousgly adopts to learn

language (Kagan, 1967),
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Telegraphic Speech is a speech that consists of nouns,
verbs and adjectives. It is a speech that omits
functors such as my, has, I, here, ts, at, in, etc
(Lenneberg, 1967).

Utterance in the present étudy fefers to the subject’s
speech which is in the form of cne word, two words and
above, |

Verbal Complex is the type of verb that comprises

pre=verbal pronoun (PP), tense marker (TM) and the verb{v).
For example, Tana sha (She is drinking) contains ta-

(as_pre-verbal pronoun {PP)), -na (as _a tense marker(T™))

and gha (as _a verb) (Galadanci, 1976).

|
Word is a unit of spoken language {(Quirk, 1972).

In the present study, the word represents an utterance

of the subjects speech.

1,8 XEY TO ABBREVIATIONS
In this study words have been abbreviated and the
notational conventions of the abbreviated words are deseribed
below, using Galadanci's (1976) model of sentence

analysis.,

ry'



Ad) = Adjeetive

Ad3 + N = | Adjective +« Noun
Adv. = Adverb

Asp. Pro = Aspectual.Progoun
Commd ‘= Command

F _ = Feminine

IMP, Pro + Verbal, Ph = imperéonhl Pronoun +
Verbal Phrase
Kada Commd = Kada Command  (Don't Command)

. = First Language
.- Seeond Language.

Language Acquisition Device

= Masculine
= 'Noun
+ N = Noun + Noun

Z 2 =2 =R Emt"_‘t"'
fl

+ Ad) = Noun + Adjectivél
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Neg = Negator
N +« V = Noun + Verd

NP + n + NP = Nominai Phrase + Referential ~n +

Nominal Phrase

NP + =r + NP = Nominal Phrase + Referential =r

+ Nominal Phrase
N ¢ VC = Noun + Verbal CouplexX

0 (N) + S (N) + VC = Object Noun + Subjeet Noun +
Verbal complex

Prop.N + Verbal Ph

Proper Name + Verbal Phrase
P = Plural
Pre. Pronoun

18t. P. Pre~V, pPro First prerson Pre=Verbal

Pronoun

2nd P, Pre-V¥. Pro = Second Person Pre-Verbal

FPronoun

Ird P, Pre-V. Pro = Third Person Pre-Verbal

Pronoun
1st P. Pro = First Person pronoun
Q@ = CQuestion
Ref = Referential
Short. Poss = Short Possessive

S(N) + VC + O(N) = Subject Noun + Verbal Complex +
Object Noun R

e

Spee = Specifier
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1 [-’
25

Stab Stablizer

Subj

Subject
Tag Q@ = Tag Juestien
Trans. @ = Transformatien Questien

V. =. Verp

A

V +« N = Verb a Noun
VC + Adv = Verbal Complex + Adverdb

VC + N = Verbal Complex 4+ Noun



%

CHAPTER TWQ

REVIEW OF RELATED LITERATURE
2.1 INTRODUCTION

The literature on c¢hild language acquisition
is wide, It covers psycholinguistic theories of
language acquisition such as the behaviouristic,
nativistic and cognitive theories, Other psycho=-
linguistic perspectives are the longitudinal studies
based on the developmental sequences such as pivot
grammar theory by Braine (1963), Brown's (1973)
analysis of stages and Bloom's {(1970) study on early
two word utterances, Other areas of child language

studies are the sociolinguistic, biolegical and

semantic perspective of language acquisition,

This chapter attempts to review the literature
on language acquisition processes in sequential
order, starting with psycholinguistic theoriesg, the
behavioural psychology and its opposing innatist
and cognitivist theories. The review of longitudinal
developmental stages of language acquisition, the
biological, sociological and semantic perspectives

are reviewed in sequential order,

The methodology of first language sequisition
is also reviewed in this study so as to enable the
researcher adopt suitable analytical teols and model -
for the stﬁdy. Finally, syntactiec structures of the

Hausa language and Hausa merphemes are aceordingly reviéwé.‘
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2.2 PSYCHOLINGUYSTIC APPROACHES

There are opposing psycholinguistic
approaches to the study ®f languagze acquisition by
children. 1nme wehavioural approach has the
view which is in sharp contrast to the nativist
and cognitive apprdaches, The behaviourists,
for example, state that lansuege is imitative
and that verbal reSponses are a subclass of
responses in genersl, and have %tc be learned
through the establishment of connaction between
stimuli and respenses (Skinner, 1357). The
general laws Joverning languaze learning are,
therefore, envirormcntcsl factors such as rein-
forcement,.frequency and contiguity of ocourrence:

Skinner's (1957) approach has been criti-
cised by Chemsky (1959), for ignorinz the rule-
behavicur system the speaker of a language is
learning, The appreach ipgnores the creativity
of language, the " nate language gbility which
children naturally posses, and cannot adequately
explain processes e&f the phenomenon ef human
mental life (MCDonough 1981).

Al though Skinner's approach has been
criticised, this study does not disregard the
theory in its totallty,Thc rcs.-reher does not,
however, share the view that a child is 5 tabula-
Vasa with nothing in his head, but believes
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that the verbal behaviour of the c¢hild can

be increased through environmental reinforcément,
encourazement and stimulation as vproposed by
Skinner (1957), The -rese=srcher, therefore, would

encyurage the chilJ of the study to talk through

stimulatien and re_nforcement by rewa.ding him

with something he likes to eat or drink and by
providing him with an assortment of toys to
play with,

As 2 result of the simplistic view of %he
behavicural theory and its inadequangys te
explain language acquisition by children, the
innatist or nativist theory emerged, Aecording
to this position, the child is born with specific
imate knowledge of language known as Language
Acquisition Device (LAD) (MCLean, 1978).

Chomsky's (1957, 13965) was the best known
theory which proposed that all sentences have
a "deep structure® and a "surface structuren.
In the deep structure he hypothesized the mean-
ing desired by the speaker to exdst in the fomm
of the basic syntactic structures consistent
with that meaning, In the surface strucpure
these basic grammatical structures are main;
tained even though the surface structure of a
sentence might be considerably different in
form from 1ts deep structure representation

(MClLean, 1978),
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Chomsky (1957, 1965} maintained that
although the two sentences, "The boy hit the
girlv, and "The g2irl was hit by the boy"
are different in surface structure, their
deep structure 1s . ongsidered to be thc same;
and the passive tr.nsfomation mainteLns the
relationship of the boy as the agent of the
action and the girl as its object even though
thelr grammatical ferms (as subjects of the
sentence) have been reversed (MCLean, 1978),

Faced with the problem of how children
acquire language of the structure form he
described, Chomsky (1965, p37), maintained
that a child has an innate knowledge of gramma-
tlcal structure, Children, according to him, |
are borm with the knowledge of the basic
grammatical relations and categories such as
subjects, verbs, and objects, nouns, and a
auxiliaries.
| Chomsky 's (19u5) theory has been criticised
for lack of direciion about the contexts in
which his structures might be sought, Although
it is accepted that language has structure,
Chomsky 's view of language has not been found
to be particularly appropriate fer either
describing natural language acquisition er

for generating effective clinical or teaching
procedures - (S)”n det 1978)
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Ze rosearcher cronsiders the nativist op Iinnatists
theory as an important approach to the study of language
acquisition, The knowledge that a child has a predestined
ability to learn language not only helps a researcher
to observe the natural strategies that a child adopts to
acquire his language, but alse leads him to the unders-
tanding and interpretetien of the natural stages which
a child innately passes through before he masters his
language. The researcher would chserve the innate
tendencies ef the subject of this study, and how these

would enable him to acquire the Hause 1language,

Due to the weakness of Chemsky's (1957) theory to
adequately expain how children acquire language naturally,
the cognitive theory emerged. This began with the
publication of Bloom's (1970) study. According to this
position, children's utterances, especially, in the early
stages of multi word structures can only be interpreted
by observing carefully the contexts in which they occurred
(Synder, 1978)., Bloom (1970) found that early childhood
language can be described as "here and now", in that it is

directly related to the immediate context of its occurance.

The cognitive theory has been criticised for considering
only lexicnl relations and irmediate contexts, This,according to
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MCLean (1978), forces the language study to
be restricted to early stages of language
acquisition PToCe€s3 only, The theory cannot
adequately explain the language vC4uisition process of
children of between three to five years, where
syntactic structures rapidly develsp,

The three approaches: the behaviouristic,~,$+' 

na%ivistic and cognitivistic, have impertant
contributions to make to the study of the lidnguage
of a child.  The child needs an environment
th;ough which he can imitate and acquire the
language. Reinforcement also plays "% impertant
role in the acquisition process. The child
cannot, however, learn the language if he does
net possess an innate ability to which he has
been predisposed, This ability facilitates
the acquisition of the 1anguage pravided by the
envi ronment, |

It is also true that learnin; comes
through free activity by the child in an
environment, that is, a two~way interaction
between the free will of the child and the
rich environmental stimulations, A2 a result
of these competing approaches to child language
learning, an ecelectic model which takes in i
the strong aspects of cach ¢of the three

appreaches would be used to observe the

language agquisition of the subject.



The researcher would observe, for example,

how imitation plays an important role in language
acquisition, and how reinforcement governs language
acQuisition as proposed by Skinner (1957). The
researcher would observe how Language Acquisition
Device (LAD) operates in the subject which as
proposed by Chomsky (196%) enables children to
acquire language categories. Similarly, the Bloom
(1970) cognitive theory and how language is directly
related to the immediate contexts of its occurrance

would be observed,
2.2.1 LANGCGUAGE AND PSYCHOLOCY

What is referred to as language is a system
of highly patterned behaviour with specific laws
giverning specific form of human behavinur (Crystal,

1971). Psychology, on the ether hand, is a general
principle that underlies human and animal behavigur
(Miller, 196l). Language and psychology are, therefore,
interrelated because they both deal with the study
of human behaviour whether linguistic er cegnitive

behavieur ef a child. The psychology of child develge

pment reveals that cognitive development in children takes

place in successive stages, and each stage has its gwe

manfestations and limitatiens (Piaget, 1959).
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Although the study of language is mainly
directed toward the study of language structures
which include speech sounds and meanings, and
the psychology, ¥n the mental processes of
human being, the wwo are interrelated.

Each contributes to the study of the othere
The researcher {ntends to combine the
psychological and linguistic procedures,

Fhr example, psycholsgical aspects such as
maturation relating to physieal, mental growth
and development, motivation and other psychoe
logical aspects are expscted to aprear in the
child of the study. Egocentric use of language
and how a child cencgptualizes things are

also important areas where psychology and
language are interrelated and worth studying,
These aspects weuld be studied to see how

the subject uses them and hew they influence

his first language ~cquisition.

2,2,2 PIAGET'S THEORY OF LANGUAGE DEVELOPMENT

Piaget (1953) builé his theery of lang-
uage on the relation between maturatien and
development, Accnrding to him, linguistie
development fellnws other aspects ef intelle-
ctual development, He also considered
linguistic develepment as part of the _
development of intelligence (1259, 1973),
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piaget (1959) divided the intellectual
development into stages such as, sensory-motor
stage, about O - 2 years; pre-operational state,
about 2 -« 7 years which has been divided into pre-
conceptual stage (about 2 - l} years) and intuitive
stage (about 4 - 7 years). The ether stages are
concrete operations,from about 12 years ef age.

The subject of this study falls within the pre-
operational stage, and thjis is what would, there-
fore, be reviewed in this study.

During the pre-operational stage, i.e. during
the years from two to seven, the child develops
symbelic function of language and can different-
iate between signifying and signified elements.
During the period {2 - 7 years) language is still
mainly egocentric (Piaget, 1968).

This egocentric act lacks communicative
intent. It can cccur in solitude or in the presence
of others, but in the latter case i* shows no regard
for possible listeners. It is speech bound up
with the activity of the moment, Children of this
stage assume that any listeners are also bound up in
that activity, (i.e. activity of the moment), and

see in it exactly the same way as they do (Piaget,1959).
Children ef the pre-operational stare cannot
step outside .of themselves in order 1o adopt ‘

another's perspective, They are at the centre
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of their own universe, and no eone, particularly
the children themselves, can do anything about
this egocentric behaviour,

The Russian psychologist Wgotsky (1969)
disagreed considerably with Piasget's (1959) view
of the relationship between language and thought
and of the functions of language in childhood,
VWzotsky's (196%) major concern was with the
development and function of what he called imner
speech. He defined inner speech as speech for
oneself as opposed to external 8peech, which is
speech for others. Imner speech, which is for
oneself, tums inward to thought; external speech,
being for others, turns thoughts intc words.

In summary, Plaget (1959)ig « the epinion that
much of the language development of children
depends en their coznitive development, Children's
Intellect develcopsas part of a natural process
in which interaction with the envirenment plays
“and impertant part, Vygotsky (196S), on the ether
hand, regards the egocentric speech as®phenomenon
of social activity., The disagreement is, therefore
based on the natural {(cognitive) and social (énviro-
nmental) factors that influence the egocentric
speech of a child, Tiee esearcher attempts to criti-
caIlf observe these two impertant psychological
aspects (i.e natural and environmental influences
on language and examine how they affec??fanguage
acquisition ef  Hausas language by a Hausa child,
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2.3 LONGITUDINAL STUD{ES ON LANGUAGE ACQUISITION

Longitudinal studies on language acquisition
describe how child latguage develops chronoclogi-~ - ‘
cally. They are the studies that observe the develdp-
mental sStages of lafigusge acqiksition by children(Pfl-om

1974) - These studies have been described Ly Eraine
(1963), Bloom (1470), Brown (1973) and ethers as
" highlighted below o

2.3,1 THE PIVOT GRAI'MAR N

Children's early attempts at syntax have . l
been described in the 1ongitﬁdinal studies en
language developmental llteratures in terms ef 4}
vPivot zrammar®, Regers (1975) indicated that
the ugse of twm-word and three~word sentences gJuring
the second half of the child's 1life of the study (i.e.
about 30 months), has received greater attention. y
by investigators, A number of such gtudies reported
similar phenomena in the samples of early child
speech, There were for example, similar reperts
by different studies such as Lennenberg (1967)

which showed that when children begin to use

two-words In Juxtaposition, a small number of
words occurred frequently in relatively fixed
pesitions in combination with a large number
of sther words, each of which cccurred less
frequently, Example of such phenomeha are

indicated by Lennenberg (1967) as;
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more milk here sock
more nut " here all gone
more \up here bird

More and here, in the example, occurred freg-
uently in relatively iixed position and milk,nut;
up, sSock, A1l gone ami bird, are the exauples of &
large number of words which occurred less frequen- |
tly: Braine {1963), named the first group ef words
(i.e the ones that ar%?relatively . fixed positiens)
as "Pivots"., Childrenis speech has since been descr«
ibed in the literature as 'Pivotal!' and an account
of the syntactic pr&ductivity of early utterance
1s often referred to in terms of "Pivot grammar®,

The studies of Miller and Ervin (1%64) and
Brown and Freser (1963) were essentially Pivotal
in that they looked at a large number of children‘s
utterances and described what they saw in terms
of classes of words bagsed on their occurrences,

What the investigators found was essentially an
brderly arrangement ef at least two classes eof
words, tgat is, those that cccurred freQUently.in
fixed position and those that occurred less frequ~
ently., Words such as 'no', 'ne more', tall gonet,
"thig', 'that', 'here’, reff!', 'on', and so on

occurred frequently and shared contexts with a

large number af words that occurred less frequ-

entlY .
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Pivot grammar has been criticised for only
accounting f@ superficial ¢haracterization ef
the form snd distribution of linguistic elements
in early two~word utterantes (Bloem 1870), It
is, therefore, suggested that a more productive

nodel of early language development for use in
. gvaluation and treatment #f language pathology
| would need to specify the semantic relations
among the words which the children used and coded
by syntax, Fivot grammars referred only to dis-
tributional phenomena rather than meaning and
because of that they referred only to performance,
and not competence (Rloom, 1370, 1973; Schlesinger
1971; Bowerman, 1970, Bale, 1976).

The present study is a longitudiniil tne based on
the language acquisition ¢ 5 ¢hild; pivot theory
would therefore, be carefully observed te ident-
ify whether the position actually applies to the Howsa
language acquisition  process, This iIs because
there are individual differences among whildren,
The strategies adepted by one child in learning
his language may not necessarily be adopted by
another child, Whatever may be the case, Braine's
(1963) theory would be obgerved and the extent .
of its application to Hausa language acquisition

would similarly be examined in this study.
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2.3.2 BROWN'S ANALYSIS OF WARLY LANGUAGE

Brown and Bellugi (1964) studied th@vdeyelopment
of English syntax ef the sentence constructing proc-
ess in three children between eighteen and thirty~six
ménths of age. From the data, they discovered five
stages in early pre-school language acquisition and
each stage was defined by a measure_af mean length
utterance (MLU}, ' o

in stage 1 (MLU pointlT:7% éhﬁ‘MLU#sﬁéntqlgl—
210), the child's utterances are of two morphemes
long, known as ‘'two-werd! stagey, mainly consigts
of nouns, verbs, adjectives and adverbs with notice-

able absence of function words., Example of such

utterances are:

Modél Sentences Childg's Utterances
Daddy's brief case, _ | Daddy brief cases
Fraser will be unhappyi Fraser unhappy. -
He is going out. = | He go out,

Daddy will hit. Daddy hit. :

Stage 2 (MLU'poiﬁt 2,25 and MLU span 20 - 2.50)
is the stage of emergence of grammatical morphemes,
the stringing together of two word, relations, At
stage 3 (MLU point 2.75 and MLU span 3.0 ~ 3,5) the
child develeps sentence medalities, that is, sent.
ence types, such as declarative, negative, interro-
gative and imperative, This has been lahelled by
Brown (1973) asﬁgﬁmple sentence stage, At stage &4
and 5 (MLU 3,50 point, 3.0 - 3,5 span; and 4,00
MLU point and 3,5 - 4,0 MLU respectively), the'h
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child has succeeded in #58tering the complex struct-

K2

ure of his native langyage,

Brown's analysis ¢f early language has been
criticised for generallzlng the mean iength utterance
(MLU) of English syntpx of sentence ccnstruction,
Brown did not consider the iIndividusl differences of
children as well as the environmental pacutiarities
which may affect langybge learning (Pflaum, 974),
Altheugh Brown's anelysis has been criticised, his
finding is ef relevance to this study becaise 3t Shows
the strategies a child adopts in acquiring kis langu-
age. Stage 1, for example, whieh begins from one
year and ends at about two years, shows absence #f
function words suth as auxiliaries and ihflection.
But.by the end of four years a child ef  Brown (196L)
snalysis 4g reporéﬁdﬁ%o'héve'mastered the cemplex ”
structure of his language, which by implication, means
that he has, by the age of four, leazrmnt hnﬁ tn use
the function words., Although there may be individual
differences in acquiring this strategy, Brown's (1964)
findings are relevant to this study and would?gareful—
1y be observed in the subject sf the study ta see
whether or net he adopts this kind of strategy.

2.3.3 BLOOM'S ANALYSIS OF LANGUAGE ACQUISITION

An important chenge In the perspective applied
te the study ef language acquisition among children
emerged when developmental pasycholinguisties began ’

. RS
L R -
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to use semantic consideration in the study of

hy .

language, In her analysis &f the utterances ef é

three children in ‘early stages eof multi-word
- structures, Bloom (71970) revealed the interpre-
tation bf meaning of *“1e ulterances as ascertained
by observing carefull the context in wh'2h it occu-~
rredj That is to say, ea%i;nﬁhildhood 1language can
be degcribed directly in relation tc the immediate .
dontext of 1ts occurrance. |

Bloom (1970) recorded two occasions ef the
ﬁtterance, "Mcmmy sock"from Kathryn, one of her
subjects) and found that the utterance occurred in
two different contexts, In one context, Kathryn was
picking up her mother's stocking, wq;la in the other
context, her mother was putting Katﬁryn's sock on
Kathryn! This, therefore, indicates that tﬁe gramma-
tical relationship manifested in Kathryn's utterance

"™Mémmy skck" in one case was judged to be genitive |
!
{p¥ssessive); and in the uther, & subject-object !

- grammatical relations.ip of agent - ebject ef action
(Bloom, 1970). o

© Bloom's (1970) study, lile tﬁe Studieérpféce-
ding it (Braine, 1963; Brown and Bellugi, (1970))
was based on the superficial distribution ef early
word utterances ofjchild's language, The only ;
?ifference is the emphasis she gave te semantic |
interpretation of words rather than their use in ;_‘

Juxtaposition. The study did not, however, give a E



deteliled syntactic descriptjonn of how children used

Wy

mere than twe words in Sentehces, It f.cuseﬁi on
the céntextusl speech of early wards.
As Crystal (1976) indicated, 1t Is difficult

te Say Wery much about the grammar of single er two
word ukterances, We cannot, for example, say that
Gada expressed by a child, is the subject er object

of a sentence, Meers (1978) has, in the same way,
griticised single word Studics breause thg grammatical
endings and other merphological devices which serve

to clarify syntactic relationships are in rudimentary
forms and, therefore, from a purely formal point -

of view, there 1s little if syntactic structure te
report, This indicates that a mere productive medel
of language acquisition process hass te be losked

into for evaluation and treatment ogﬁihild's syntac-
tic acquisition process.

Al though Bloom's'(1970) study was criticised

for CAﬁcentrating on one to two word utterances,

this study would benefit frem the snalysis especi-nlly
on the gemantic interpretation of the words. |

A researcher - needs to know the contextf"

of the child sweech before he acfually understands
Iwhat he intends to say. The centextual. situatien,
gestural reactions of the child and other semantic .. L
element¥ WR VM WP N Heszar oy U1y understand

the utterances »f the subject. ThUS,ty,s rRiesrcher

would observe Bloom's (1970) semantic inter-
pretation of words for proper evaluation of the '

subjects speech.

- ®



W5 7

2.4.1 TRANTHAN AND PEDERSEN
STUDY ON EIGHT CHILDREW™

Tranthan and Pedersen (1976) conducted a
lengitudinal study en eight children through a
critical language learning period of one %0 three
years. They studied the development of types of
sentences (declarative, imperative, intermgative
and negative). L | |

Their examination of the development of
negation showed that the children demonstrated -
various pafterns of development. The first §bsef4
vations of negation consisted of a head shake in .
combination with a single word or a pﬂfase; At |
17 months, Kristin (one of the subjects) touched
a tape recorder, simultaneously saying hot and
shaking her head. All the children were using
the single word no as @ vocabulary item at the time
of the initial samples at sbout 18 monthsi. -

No or not Qccurredlin phrases: No Eencii,

No spoon (Michael, 24 months); No fix it (Kristhin,
20 months). After 5 months of this negation

phrase development, the children began to use

don't as a single word imperative, and don't and

can't within sentences., They don't fit (Rrook,
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26 months); 1 don't know it won't come off, I can't

can't open (Anne, 2, months).

The inquisitive nature of all children was
reflected in the wide spread use of question
forms beginning at the *wo word level, The
question forms which wcre used meost frequently
involved what? and Where?. The children (Warven,
Matthew and Michael) used more what? than where?
questions and the other children used more where?
questions than what?

The development of Where? questions began

at the two word level with where + object?:

Where purse? (Brook, 19 months). All the children

used two word combination with 2 rising intenation
such as, spoon go? (Matthew, 25 months). These
two word combinations were then expanded to Where 4

chject. + go?: Where Tommy go?(Warren, 25 months,

then to where is +«ebject + go?: Where is it go?

(Michael 30 months), and finally to the correct

form: Where does this come from? (David, 29 months

Where are they going? (Anne, 33 months).

Majority cf sentences used in the sample were
declarative., In their two word combination of
their early samples, the children tended to rely

on a pivotal word in combination with other words
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as described by Braine (1963): Have it, Fix it,

Lock it, (Tavid, 19th Months). A& similar behav-

the
iour continued on y phrase level, (Boy in there,

that in there, Sleep in there) (David, 22 months).

Majority of senternces used by all the children
were simple sentences. Compound sentences.eMErged
in the language of all the children between the
ages 23 and 25 months, and complex sentences
between 2l and 36 mcaths. An interesting pheno-
menon occurred as sentences became more complex.
When a child Was.atteﬁpting a compound or complex
sentence, a breakdown freguently occurred in a
ﬁréviﬁ&ély established grammatical form. For. B
example, Michael had used the first person singu
ular pronoun I correctly in prévious sémpieé, but
at the age of 31 months, he attempted.a compOuﬁd;ﬂ

sentence and regressed in personal pronoun use
W

(He hide eggs and me find them).

Y I

Successiul use of the past tense wag achieved
with i;reguié;.§é;£;mbé£wééh the ages 18 and 29
months. The children, however, followed the
previously doéumented pattern of firsf ﬁsihgl o
irregular verb past tense, learning the regular

verb-ed rule, over - generslizing rule to the
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irregular verbs (seed, sticked, sleeped, broked,

falled, taked). This over-generalization occurred at

23 months after the - ed rule had been learned.

The over ~ generalization process found by
Tranthan and Pedersen (1976), particularly where
their subjects over - generalized the rule of the
regular to irregular verbs, is not a universal
language acquisiticn p}ocess that children generally
follow. It may be attributed to individual diff-
erences of children or to environmental factors. The
researcher , however, attempts tc examine the over =~
generalization strategy of language acquisition process
and asses whether or not the subject adopts a similar
method in his languape acouisition process.

2.4.2 SPEFCH OF A HIND1=-SPEAKING CHILD

The research of a Hindl speaking child is based on the
record of spontaneocus utterances of a Hindi-speaking
child Chofi, between 1, L and 1, 10 conducted by Varma
(1979). One of the interesting aspects of Chofi's
utterances was the rapid development of words relating

to nouns and verbs in the first weeks of the data.
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ﬁ%rma (1977) diséovered that in the first
weekbi Ehofi's Ltterances consisted largely of
simple verbs with imperative meaning (clearly
obgerved from the context and intonacion), and
single uninflected nou.s. Despite a considerable
almgunt of contextual detail in the dafa, 1t was
extremely difficult to pinpoint the functions of
many of these single nouns (Varma, 197%). In most
of the cases where the intention seemed fairly
clear, the nour served to name or identify an
object pointed at. -. Jaith an interrogative
intonation, a noun was used seemingly to ask about
some missihg person or thing, or perhapé to express
a wish for that absent person or thing:

According to Varma (1979), Chofi aften used
a noun to name a person as he came into the room
or to name an object which was being given to her
or which she came across. She (i.e. Chofi) did
the same as she went to fetch s~mething, There
wefe no clear cases where one misht ~ssign the
nouns other definite functions. Eut nere and
there, as indicated by Varma (1979), one could
find single nouns which might reasonably be

assigned the function of agent or direct dbject.
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Two morphemes stage was restricted to two or
three weeks with the imperative consisting of the
root of the verb plus =0 and a2 couple of fixed
rountines, From the fourth week, the researcher
fcund nouns being used 8 subject of the verbg

caca a gava (uncle comc past) and as objec. of the

verb: Dekho admi' (see imp (the)man.)

Toward the end of stage 1, beginning at week
11 (MLU 1.76) Varma (1979) found a number of verbs
used in the future, 211 having reference te the
immediate future, These were the be:innings of
a development that flourished at the start of
stage IT1. 1In stage I, the future was reduced in
an incorrect but consistent form of Chofits own
making. The normal future form consisted of the
root of the verb and a future ending. The future
ending -egi was reduced by Chofi to =i so she

produced Chofi Kari (Chofi do will) instead of

Chofi Karegi.

Varma'${1979) research (juc® like Bloom's(1970)
study) focusged on the ===%1 one to two words,
The concentration was on the contextuzl relations
of the words produced with physical objects or

person present, which made it difficult for the



/
51

researcher to pinpoint the functions of the single

nouns or verbs used by the child of his study.

Considering the age of Varp-'a {(1977)

subject (i.e 1:l4 and 1: 10), single
words might be expected from the child. This age
range, especially, 1;10 (i.e. 22 months), is closer
to the age at which the prosdént study Began (i.e 25
months). The findings of Varma (1977), particu=-
larly, the use of single nouns and verbs with
reference to immediate contexts, the reduction of
words in an incorrect but consistent form, may help the
present. study to observ. liw ‘lilakar deals with

the single nouns or verbs of his language.

2.4.3 CLAHSEN AND MYSKAN
STUDY . ON A GERMAN CHILD

In a recently conducted study, Clahsen and
Myskan (199C), discover 1 that there is consider-
able amount of evidence that stable principles of
Universal Grammar (UG) ar- avaclahle gor fipgt
language learners (Ll) in structu~ing their intui-
tion about the language grammar, There is also
evidence from the acquisition of word order,
agreement and negation that Universal Grammar

Principles guide L., acquisition. The first Zis that

1



" )
G

language learners do have recbupse to such funda-
mental UG notions as ;tructure dependencies from
the very beginning of language Acquisition by the
child.

Clahsen and Myskan (1930) established a
generalized developmental seqyeﬂCes for child
first language acquisition ¢of the German verb, and
found that in the earliest stage of Ly develop~-
ment, the verb is dominantly placed in clause
final position as adults do, whith shows that El
acquirers discover the verb - final structure ¢f
the VP in German guite early as children of other
European languages do. That convinced the resear-
chers to believe that there.is UG principle
guiding L1 learning.

The researchers conducted a longitudinal
Istudy on &=xGerman children on thé acgquisition

of L, but did not clearly indicate the developiontal

L
" stages and ages at which the acquisition of the
verb « second pattern of German wns -chicved, This,
/makes it'aifficult to compare the developmental

stages of the German L, acauisition process with

1

the rest of the European children or with those

of the African. It is, therefore, difficult to
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find out whether or not there is a uniformity in the
principles of Universal Grammar which the researchers

believe to exist in L1 acquisition.

Another area in LI study is the syntactic
negation and particularly the placement of the negator
in relation to the verb. Myskan and Clahsen (1990)
found preverbal and most typically post rerhbal negaficn
in the early stage of syntactic development in German
child language, They alsoc found in the German L1
development that there are developmental correlaticn

between the acquisition of correct NEG placement and the

availability of the verb second constraint.

In stage 1I1 of language acquisition of the
German child, as soon as the agreement system and
verb - second constraint have been acquired, the

negator nicht 1is placed correctly., This can be

illustrated as follows; NEG +« X + V (nich das eis,
*the ice not here") or X + V {das eis nicht haben,' "“Ehe
ice not herem),

The broblem of this study is comnected with lack of
specification of the age. Their study did noet indicate
the exact age at stage III and this makes their finding and

analysis difficult to apply. However, the placement of the
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¢f negator at pre-verbal and post-verbal position
of a sentence applies to Hausa sentence construc-
{ions which are usually found in clauses such as

NEG + V + NEG ("Ba ta tafi ba," "She did not go®)

(Skinner, 1976). Théirescarotes I intends to identify
tﬁ; gtage and age 'at which the subject will wcquire he
ﬁégation procesﬁ, and the straﬁegy he may possibly

uge in his attempt to master the language

2.5 STAGES FOR FIRST LANGUAGE 5CAUTSTITION
. - The growth oflsﬁéech is & complicated-thing,
;nd;continugs to be for all times, the child's
éfeétest éécomplishment (Lewis, 1951). The
process of language acquisition by a child has
been of great interest through the years.
Although there is some disagreement as to the
strategies a child adopts during‘the stages of |
hie language development, there are broad aféas éf
agreement among the researchers on the subject.

The first stage of child language is the
"babbling" stage which begins in the first six
months of the child's life, and which is consid-
ered as a training and preparatory period for
later articulate utterance (Lewis, 1951).

During this stage the baby really begins to
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practise the variations of the Sound system, /s a
natural result of this situation, the baby Legins
to make some sounds such as, gu, ga, ka chs, ru,

ma, pa; ba, ta, and da.

The second stage is that of "_all:ing", which
usually begins dur'ing the second six nonths of
.éhe child;saiife. It is a period of repetition
of "heard sounds", that is, tht sonds the child
heard from adults. HoweQer; the rzpetition of
the sounds heard is mergly for pleasure of oral
activity énd.noélag-afkéﬁlt of environmental
response (Lewis, 1951).

The third stage is that of "Echolalia® whece the
speech learniqﬁ process scon develops inwo cons=- “
tant imitation of sbunds in the environm.a*

(Lewis, 1951). This stage begins from ten to
twelve mponths of life, It is the s*age for sound
'manipulation and pfépération for actugl +alking
where parents begin to héar%the first d= s and
mamas. Lewis {1951) stafedthat as éf yet, children
have no real comprehension®f the significance

of what they are saying,and the most singia
factor in the child'sspeech development at =hig

gstage is imitation.
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The fourth stage is "true speech", where
sounds gradually become asséciated with meanings.
This begins at the age of twelve to eighteen months,
Lewis (1951) indicated that the child of this
stage intentionally uses conventionalized sound
patterns (words), and that his observational beha-
viour.gndicé;es that he aélzgﬁﬁétes énfesponse
agcording'to the situations in which the words
are used.

Children learn thgir first words through a
successive.séfies of e;éﬁts: imitation, compre -~
hension, gesture, VOQS% play and expression noises,
These events occur at/;;e word stage, and the ear-
liest of such words spoken by children are as
follows:

mama (m‘ther) nuh-nuh  {ne)
dada (father) dih (drink)
(Lewis, 1951).

At the age of two years, the child begins
to usé two or three words to carry meaning. The
speech usually omits auxiliaries and other func-
tional aspects. The words used by children at -

this stage are little more than "lingual-larynged"

patterns rooted in a total action pattern, or they



are mere habit formation, That is, one needs to

understand the action, intention and context of
the child speech before_one fully understands the
meaning of the words fﬁewis,'ﬂgfgs.

At age three, the child appears capable of
"adult speech". However, he 3till makes many
pronunciation errors becauge of the errors he
makes in imitating adult language, By the age of
four, children's language gradually approximates
the adult's model as they are reinforced by people
with yhom they come in contect, eSpecially their

parents (Lewis, 1951).

From what has been discussed so far about
child languagey fhree things appéar to be imﬁort—
ant to this study. Firstly the ‘fact that .a.child
makes pronunciation error in his attempts to
imitate adult's languaze. This indicates that the
study of speech development should take errof in
articulation as a natural phenomenon of child
language.

Secondly, the description of the first lang-
uage acquisition outlines a process in which,lﬁﬂyé'

from the onset of 'lalling', children imitate . °
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the speech they hear around them. Imitation is,
therefore, a strategy for first language azguisition
as well as societal reinforcement. Thirdly, the
early words of the child can be quite understood
by observing the contert of their occurrences.
This is an important finding yhiph'would greatly
help the researcher in deseribing his subject's

speech according to how it is related to the context.

[

2.6. STRATEGIES FOR THE CHILD'B FIRST
LANGUAGE ACQUISITION

Chi}dren adopt various strategies in their
attemet tﬁ‘ﬂcquirefheir languaege. Brown and Bg€liugi
(1964) described imitation as a common sStrategy
that children adopt to acquire their' tongue. They
indicated that a2 child learning language in the B
early years employs imitation with reduction aes a
strategy. That is, a child imitates fhe Qofds and
sentences produced by adults by preserving the word-
orde£ of the sentences but reducing auxiliaries

and other inflectional patterns.

Example:

Model Senfénces Imitation
That is an old time train. 0ld time train.

Write on Mr. Cromer's shoe. Write Cromer shoe, R

He is going out. ' He go out.
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This kind of imitstion with reduction is
¢haracteristic of most or all the children®s
intellectual operations between ages two to three
or even four years, A child, in hig esarly stages
of language development, is naturally compelled in
hig process of imitaticn to omit sOme words or morp-
hemes from adult long sentenges. The reduction is
not, however, at random but systematic. For the
most part, the forms retained by the child are nouns,
verbs and adjectives, ahd the ones omitted include
possessive inflection - g, the mod 1 auxiliary will,
the progressive inflection - ing, the preposition
no, the article the and an, and the model auxiliary
can (Brown & Belliugi 196L}.

It has been observed that the words the child
retains belong to 'contentivest'! because they have
semantic content and the ones omitted are 'functors!
because their functions gre more appargnt than
their semantic content. This strategy of child's
speech (i.e. imitation with reduction) has been
described as 'telegraphic! speech which retains the
high-information words and drops the low - informa-
tion words.

Another strategy is that of learning language
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through grammatical errors. In his study Smith (1973)
found that children of the Pre-school age make errors

in their speech. The most common error was the omission
of an essential word or words, leaving a distinctly incom-
plete sentence. For example, for every hundred words
spoken by most of the children of two years they studied
there were 26 omissions, 9 at three years, 4 at four and

3 at five years,

In the verb, the researcher found that the children
made errors in conjugated forms of verbs used in the past
tense. As soon as the child began to use the past tense,
he appeared to conjugate all verbs irregularly using, for

example, ‘'catched' and 'runned' instead of the regular

forms. As for nouns and pronouns the children made errors
in the formation of the plural of nouns which have
irregular plurals, as for example; 'mans', 'mens',
tooths}, 'foots', The most troublesome error are in

the wrong agreement of subject and verb such as 'he don't’,

'she don't or 'it don't" these were used cemmonly.

Smith (1973) is of the opinion that children

are able to generalize in the use of inflected
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wordé cften before they are three years old. This
tendency is due to the extending of rules for the
formation of regular forms toc those that are irre-
gular becéuse they have already masterd first the
regular rules. Thus, over-generalization is a poss-
ible 1anguége écquisition ét;atégy.

The use of simple words to represent numerous
meanings in many different contexts is also a common
child language strategy in a first language situation)
(Frost, 1971). For example, the word 'drink' may
mean 'water' or 'milk'. A 'dog' is often referred
to every walking creature even remotely resembling
a dog. Car means.'car', 'truﬁk', thus' or eveil
'train'., This appears to be a natural strategy of
a c¢hild learning language. Occasionally a éhild cAs]
be fixed to this strategy because he feels that therd
is no need for further language sophistication.

This tendency (i.e. being fixed to particular
strategy) has been criticised for it may be attribu-
ted to the level of environmental influence, The
device to fix or not to fix depends upon environments”
reinforcemeﬁt; gncouragement and stimulation, It
also depends on the individual differenc?s of child-
ren. |

The strategies reviewed above (i.e. imitation
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with reduction, learning through grammatical errors,

and using simple words to represent numerous

meanings) are expected to serve as guide to -he

study of language strategies children usually adopt

in their effort to learn their mother tongue. The Resear-
cher intends to critically observe the subject

and identify the extent towhich he appli:s these |

strotegies i his L, acquisition. e

2.7 BTOLOGICAL PERSFECTIVE OF ACQUISITION

So many studies have been conducted in the
area of biological perspective of language and
acquisition theories. For example, lLenneberg(1967)
proposed that language is deeply rooted in man and
that even the handicapped children learn it. For
this reason, there is difficulty in suppressing
language. He maintained that language is a biolos
gical perspective belonging only to man, This is
because, there is no evidence that any non-~human
has the capacity to learn,acquire and analyse the
syntactic structures of VINgUEE  or to impart the
total semantic domain of any word, be it cencrete
or abstract.

Lenneberg (1967) indicated that every language,

without exception, is based on the same universal
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principles of semantics, syntax and phonology.
All languages pave words for relations, objects,
feelings and qualities, and the semantic differences
between these elements are minimal from a bioclogical
point of view. This finding, seems to correspond
to the grammarian theory of Greenberg (19L0) who
worked quite independently of eagh other, and found
that the syntax of every language shows some basic
formal pattern, which by implication means that all
languages are based on a common prinéiple of synta-
¢ctic construction even though thﬁre are divergences
df 1angua§és; | I

The biological_perspective of language has
been criticised for the absence of clear specific
skills of language acguisition process, how they
operate and how they universally enable children
to learn human language {McLean, 1978). Another
weakness is the isoclation of society in the process
of language acquisition. Thé éociety provides an
environment for the learning ef any language and
.its role eannot, therefore, be discarded@ﬁcLean,
1978).

The.biglogical pefsﬁective ofhlaﬁéuage,

especially the assertions that all languages are
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based on a common principle of syntactic construc-
tion, needs to be critically observed in this study.
This is because there are divergences 7f languages,
as well as individual differences of language
acquirers.Thus,the researchergwould observes %he
principles of the syritattic construction and how they
operate on the subject of the study, and enable him
to learn his language.

2.8 SOCIOLOGIC:L PERSPECTIVE OF ACMUTSITION

The sociolinguistic literature is concerned
with the way in which a child develops his indivi~
dual and group sense of language and his receogni-
tion of variation in the language of others (Meers,
1976). It is the way in which the interaction
between parent and child leads to language develop-
ment and change as the child grows older,

Kagan (1967) cons.dered the social situation

and language as very important relationships. Each

child is born into a family unit, into a socially
defined situation. He has, therefore, much to

learn about the ways the peeple in it behave to each
other., He has to learn the attitudes, habits, values
and norms of living to be able to express them in

language.
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Kagan (1967) considerd social erganization and
settings as determiners of the types of speech and
not the inherent language ability. He considered
the growth.of grammatical - lexical choices as
resulting from the way that class system of society
works, and the types of family, as well as organi-~
zation in which a child lives.

Sociclinguistic literatures stress the import-
ance of the scciety in the learning proéess of a
language, and totally neglectggethe predispossed.
ability that innéfely enahies/bhild to learn langu-
age. The researcher believes that no matter i
ﬁow well-prepared a society may be in helping a.
child to learn his language, if he has not the pre-
reguisite ability of learning the human language,
he will not be in = position to do so. |
The researcher, however, stréngly believes that
the society has an important contribution to make
to the development of language., It provides an
environment for the acquisition of language, it
provides reinforcement and stimulation for the
successful mastery of language, Thus, since a
¢hild learns the language within sccial contexts,

the effect of social settings such as attitude,
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habits, values and norms of living as well as rein-
forcement and stimulation, and hew these affect
language learning, are important mspects worth
considering in a study like this,
LariGua oL
2.9 SEMANTIC PERSPECTIVE (F AEQBUST"ION

It is pertinent to measure tie vocabulary
growth of a child in relation to semantic perspec-
tives. 1t is also important to “now how the words
are used by the child in relatitn to the extralin-
guistic concepts of objects, ideas and experience,
that is, how the child acquires the semantic meanings
of the words he uses and h¢w he develops ideas and
experiences about the objects he uped cveryday.
liow many words, for example, an average child of a
particular age is likely td have, and to what extent
is he able to relate their meanings (Bloom, 1970).

The difficulty envisaged here is that meaning
cannot be measured ip young children since, unlike
adults, they canngt be asked what a word or sentence
means. In additlion, some lexical items are poly-
semic, that is, they have many senses. Common
verbs like nge, come, see may have many uses.

the
If a child uses / verb see, it does not necessarily
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mean that he has learned the verb in all its
semantjy entirety but rather it may be a partirular
sense ¢ the verb (Bloom, 1970).

Bloom (1970) indicated that semantic relation
is a fiuhdamental compo:.ent of a grammar as well.
as syntactic relations. This is because it ls per-
tinent to assign the minimal semantic strug¢ture
necessary to account for the utterance a child makes
in its interpretive context. Word order alone is
not Sufficient to assign a unique base structure
to a string of w-rise An utterance like, 'Mommy
Sock" uttered by?child may mean different things
depending on the context. It may have genitive
(possessive) or a subject - object relationship.
To, therefore, determine this kind of sentence
construction, it is necessary to resort to semantic
information.

Bloom (1970) indicated that the early action
words that children use have considerable genera-
lity., That is, they are actions that are possible
with many different actors, agents, affected objects
and posséssion. For example, "ride my bike", "eat
chocolate cookie" show possession or attribute from
the semantic point of view because children recog-

nize very early that a particular object is more



68 -

often associated with or connected to ene person
than to other persons.
The semantic relations described by Bloom
(1970) are mostly based en early utterances of
child language of betw en one and three years,
This age range (2 - 3 years) is the age wuere
language begins to approximate adult's speech,
(Synder, 1978).The focus of the anguage acquisition
process should,therefore, be directed to the
syntactic constructions of language, how a child
develops structures such as subject, verb, object
and others in their correct grammatical positions
rather than the semantic relations of the words,
Although the semantic perspective of language
concentrates on how a child acquires the meaning
of individual words, the resesrcher believes that the
finding may be useful, especially, if the subject
of this study begins his speech with one or two words,
The "researcher would observe how the subject
acquires the meaning of agents or affected objects

of the words he uses in his language acquisition
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2.10 FUNCTIONS OF LANGUAGE IN COMMUNICATION

In his efforts to analyse the functions of
language in communication, Halliday (1973) iden-
tified seven important models. These.are, inst-
rumental, regulatory, sccial interaction, personal,
heuristic, imaginative and representational models.

According to Halliday (1973), Language is
brought to serve the function of "I want", the
satisfaction of material needs. Success in this
use of language does not depend on the production
of well formed adult sentences. It can be formed
any how in the contextual cor adult's form of speech.
The regulatory model refers to the use of language
to regulate the behaviour of others. Througﬁ?idult's
prohibitions such as "1f you do that again, I will
smack you", the child pradually determines the
specific awareness of language as a means of behav-
ioural contrel(Halliday, 1973).

The child uses language to interact with adults
and children alike. It is through such interactions
that he develops group sense of language,becomes

aware of the self and others. In ®his process ef
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self awareness the child develops his perscnality;
language plays an essential role of personal func-
tion. Thus, for the child, language is very much

a part of himself. The personal model is his -
Intuitive awareness and the way in which his indivi-
duality is identified through language (Halliday,
1973).

The heuristic model refers to language as a
means of investigating reality, a way of learning
about things which he does by seeking not merely
facts but explanations of the facts. The imagi-
native model according to Halliaay (1973) relates
to the child environment but in a rather different
way. Here, the child is using language to create
his own environment, not to learn about how things
are but to make them as he feels inclined.

Finally, Halliday (1973) talks of representa-
tional model of language. According to hin,
language is, in addition to 211 its other guises,

a means eof communicating about something or expressing
propositions. The ehjld becomes aware of the fact
that he can convey a mej¥sage in language, a message

which has specific reference to the processes,
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persons, “2bjects, abstractiﬂns, states and relations

~f the real world around him,

Halliday (1973) did nct take individual and
s?cie£a1 differences into acaount in his analyses of
the funoti-ns of language ir communication, His
heuristic model which is referred t- as a model
through which a ohild develcops seﬂse of investigating
rcality, is entirely dependent on .the tfpe of Sﬂcieﬁyz
whether the scciety is the type‘tﬁat encograges.
investigating actiyities, or m-ulds children to

‘passively écOept the norms and values ~f s~ocicty.

The m-dels as‘pTOposed by Halliday (1973) would
be nbserved in this stud}. Mrre speoifioally the
researoher wili cbserve the way the éubjeot uses
language to regulate the behavi ur ~f ~thers or how
he develops group sense ~f the language.

2,11 METHODOLOGICAL APPROACHES TO CHILD
'LANGUAGE. STUDY

~ Researohers in language acquisition process
have adcopted and used vari~us types of method in
their efforts to obtain comprehensive information
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about child language. Most of such methods were
longitudipnally based studies, whick necessarily
fequired Jong periods of time.

The ol@est research method used im first
language study was observation, which 1s in the form
of regular basis such as weekly, bimonthly or even
daily observations. This observational method is
being used in the foirm of analysis, conversations
or other forms of observed spontanenous speech which
is taped, transcribed and analysed. Some of such
observational studies are, Lecpeld's study (1939,
1947 and 1949) of his bilingual English - French
daughter's development. Stern and Stern's (1907)
study of their son acquiring German, and Bloch
(1921, 1924). Some of the recent observational
studies are Bowermann's (1970) study of a Finnish
child; Mcneill's (1966) study of a Japanese girl,
Bloom's (1973) study of her daughter, and idahi's (1982)
recording and observation on the second language
acquisition of a2 child aged three to five years.

The weakness of observational studies have
been that the data may be incomplete in the semse

that they may not reflect the subject's syntactic



T3

sophistication (Hatch, 1978), It is difficult to
generalize from the finding of one casé study.
The method is also time etontisuming, esperially the
transcription time reguirements.

Another method used in studying child lang-
uage is experimental meéasur¢s, which involves the
testing of a large number of subjects. Such
studies allow for stronger claims regarding gener-
alizability of finding. The weakness of this
method is that, it looks at the learner at only
one point in his development (Hatch, 1978).

Some researchers have used the elicitation
procedure., Raven (1968), for example, studied the
development of English syntactic regularities in
the speech of his 6% year ~ old Norwegian -
speaking son, by attempting to steer conversation
in different directions to elicit different kinds
of sentences referring to past, present 24 future
events., In recent studies, video - tapes, in
addition to audio - tapes have been used in child
language studies. Examples of such studies are,
Bloom (1973),Miton (197Lh) an7) Niahi (1382)eViier-tapes

have the advantage of portrﬂyins the actunl contexts
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of speech as well as the physical gestures and
reactipns of the child. The tapes can, however,

make the child to be shy and refuse? dct noturally.

Bloom and Lahey (1978) pointed ont that there
are twd principal options for obtaining evidence
for the description of children's language. One
option is to observe children's behaviour in
naturally occurring events and describe the con-
tent, form and use of what the children do in
naturalistic interactions with minimum control and
interference. The second option is to experimen=
tally manipulate one or another aspect of the
component of content, form and use, and then observe
what children do as the result of such manipulation.

In categorizing and interpreting evidences
obtained through observitional or experimental
techniques mentioned, Floom and Lahey (19 J) used
a "taxonomy" which represented the evidence accor-
ding to similarities, regularities and consistencY
among the words, structures and other surface
features of children utterances. They gave two

examples of a taxonomy of language form. The
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first is the grouping or listing of children's

utterances according to the number of words °
(single - word) utterances, two words, three words,
and so on). The second is that of grouping or
listing utterances according to consistency of
the word order (i.e. the number of occurrences
of verb - object order, object - verb order, and
S0 on.)

From what has been discussed so far, three
important tynes éf methodological approaches can
be noted. These are, observatiocnal study, experi-
mental measure and eliciting procedures. The
instruments that -&n be used for the data collection
are audio-tape and video tapes., Each of the above
methods has its strong and weak points as earlier
indicated, For this reason,the researcher is '‘8oing
to use a combination of methods to make the infor-
mation to be obtained more eomprehensive and
reliable.

The reszearcner willfusgﬁbservational technique to
observe the utterances of the subject and preserve
them in diary. This will enable the researcher

to document (in the diary) the actual gestures of

the child, and the physical contextual speech.
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This method (i.e. observational) will be supplemented
with the eliciting prccedure. This will enable
the researcher to involve the subject in a dialogue

or conversation which will induce him to talk freely.

Bloom and Lahey's (1978) taxonomic methe: of
analysis which groups children's utterances according
to the nature of the words - single, two words, and
three words, will be used, Sentences will also be

grouped according to their construction and their

order, For example, subject and verb, subject and
verb plus object, subject and verb and complement,

subject and verb and adjective, and so on.

By using several methcds, more comprehensive

information is expected to be obtained, and reli-

ably analysed.

2.12 RECENT STUDTEFS OF CHILT LANGUAGE
IN NIGERIA.

As earlier stated, Ndahi (1982) and Akpughunum

(1986) conducted their studies on the L, acquisition

2

process. The findings are relevant to thds study

because they attempted to find out whether L1 and L2



77 .

acquirers adopted similar strategies and passed
through similar stages as their Nigerian subjects.
Ndahi (1982) conducted a study on a Nigerian
child from ages 3 -~ 5 years to examine how she
acquired English negatives and interrogatives.
The study was particularly interested in finding
out whether or not the subject passed through
similar developmental stages as those found for L,,|

and other L., acquirers, whether the subject adopted

2

the same or similar strategies as those L1 and other

L., acquirers have been found to adopt, and also to

2

know if there were any difference between the .- .
subject and other L2 acquires which might be due to
the environment in which they acquired English.

The researcher found that there are similar-
ities in the developmental stages in the acquisition
of the negative and particularly interrogatives,
and also the strategies between L, and L2 acqui=-
sition processes are similar. She found that her
subject passed through three developmental stages
in the acquisition of negation, The use of pidgin

English forms in which the negators No and Not

were used as free forms in declarative sentences
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as we}ll as contracted form with the cperatot’

unanalysed auxiliaries such as don't, can't, and

a further development towards the use of the
indefinites,

Akpughunum’s s tudy (1986) was strictly based
on the child's corpus of utterance during Ndahi's
(1982) two phases of data collection. The aim was

fina out whether a Nigerian child's language learning
followed any seauence or built - in syllabus of the
language acquisition order regardless of her L1 and
other language previously learnt, and the strategies
the Nigerian child adopted in the acquisition of a
second language.

The study examined the subject's interlang-
uage across the three stages of language develop-
ment viz: The Pidgin English stage, the early
standard English stage, and the late standard
English stage. From the overal analysis, the
researcher found that Mana's sequence of E, acqui=-
sition revealed certain aspects which are universal
to other learner‘'s irrespective of her previously
acquired language.She found, for example, that

Mana acquired the (-ing) morpheme, the plural form
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end the possessive markers just like other L2
acquires., The reascarcher also found that the
subject used the simple future tense, and
substitutions of various types. With regard to
the strategics adopted by the Nigerian child
acquiring English as L2, aver - generalization
and the creative construction were used by the child,
The two studies, Ndohi (1982) and .kpughunum
(1986), were bascd on how a Nigerian child
acquired English as a second language 2nd not a
Nigerian first language per sec. Althhugh the
twn studies have been based on L2 acquisition,
they play an important role to guide the
researcher »n how to conduct this study. The
two studies, espedially Ndahi's (1982) guides
the researcher on how to collect data, how to
transcribe and analyse them, This leads to
finding out useful information of the child's
language acquisition,

Another study on first language acquisition

was conducted by Yusuf (198}4) on a child aged
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three to~ five, to findout whether the subject
rassced through similar phonolrgical processes
and adnpted.similar strategies as other aoquires
of ~ther languages have been £ound tf.adopt.

ﬁﬂr example, he frund that the greatest
proporti~ns of the subject replicas were
syllable maintaining processes, These are
processes that minimize segment contrast while
maintaining scgment numbers (e.,g assimilation,
reduplication and neutralizatisn),

However, tc determine children's early
linguistioc competence, cne has to take inte
ace~unt not_nnl& the phonological aspects
'but_gls“ the psychelogical facters as well,

S me psychological factors which are related .
t» language devélepment such as sex differences
and phys;cal and mental growth as well as
socinlogical factrrs suoh as family size
structure and soclal class are als: important
aspects worth arnsidering. The study ﬁas,
however, an important crnstributi-n to make to
tﬁe present study especially as it is an L1
acquisitin study ~n a Hausa ohild,
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2,13 HAUSA SYNTACTIC STRUCTURES

Galadanci (1976) indicatedthat the Hausa sevrtenges
can be made up of two segments - subject and verd
segments. The subject segment which is referred
to as nominal phrase (NP) is composed of various
types of grammatical items.

In describing the structure of NP in Hausa,
Galadanci has shown that it can be analysed in
terms of head (Hd) and qualifier (Q). Every NP
in Heusa contains a head (which is obligatory) and
it may also contain one or more qualifiers (which
are optional) (Galadanci, 1976). Thus, the structure

~f the Hausa NP may be any of the following:

1. NP where head is preceded by a pre-head

qualifier.
Example; Q Hd
Wani yaro (Certain) boy)
Wannan yaro (this boy)
Daya yaron (the)other boy)

11. NP where the head is followed by a post-head
qualifier (Q),

Example:
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Ha a

Yaro Kakkarfa (Boy strong: A strong boy )
Yarinya baka (Girl black: /i black girl)
Yara namu (Childrep ours:; Our children)

It is important to know that not only noun

words occupy the head position., Other grammatiaal

elements such as pronouns do. Example
o0
Shi fari ne (He is white or light)

-
-
w

baka ce (She is black)

The verb segment which is referred to as
verbal phrase (VF) is composed of aspectual
pronouns (Pre-verbal Pronouns) and the actual
verb, known as verbal complex (VC). Example

in sentences are:

YaFayi (He (pest) dbought)
Ta kama (She (past) ¢aught)
Sun zarce (They (past) proceeded)

The other unit of VP consists of NP similar
to that which appears ip the NP. The representa-.

tives of both NP and WP are as followg-



NP VP
Q HE Q

- yaro - ya zo (Boy (Pasf) oane )

Wani yaro - ya zo (Certain boy (past) come)

Wani yaro fari ya zo (Certain boy light(past)came)
Wani yaro fari ya zo gida (Certain boy light
- (past) came home)

All the above sentences are simple declara-
tive sentences which can be transformed into either-
negative or question forms, by inserting certain
grammatical elements. For example, to change a
declarative sentence to negatiwve, a negator ba
has to be inserted some where in the sentence,
either: at the beginning only, or at the beginning

and 4% the end of a sentence. Example

Declarative Sentence Negative. transformation
Ta zo gida. Ba ta zo gida ba.

(She (past)came home). (She did not come home).
Akwai ruwa. Ba ruwa.

(There is water). (There is no water).

(Hoddler, 1976)
The declarative sentence is transformed inte a

question by changing the intonation and transforming



Ulp

the declarative sentence structure (Skinner,1976),
and also by inserting certain questioning elements

such as ina? (Where?), Yaushe? (When), Me? (What),

mene ne? (What is it?), and so on, Example:

Declarative Question

Yana ciki. Ina yake?

(He is in or inside). (Where is he?).

Taa zo. Yaushe ta zo?

(She (past) came). (When did she come?)
(Skunner,1976)

As for the command the word kada (don’t) is

inserted at the beginning of the sentence.
Example; -

Kada ka fita (don't you (male) go out)

Kada ya sha ruwa (let him not drink water)

(Mamnan, 1988)

The description of the Hausa syntactic
structure is expected to enable the researcher to
analyse the Hausa syntactic development of the
subject, and act as a guide in knowing what the
subject omit® or adds from .ne normal adult

Hausa sentence constructions.
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2.14 HABSA MORPHEMES

A morpheme is the shortest piece of speech
that has meaning (S«jinner, 1977). The sentence,

¥ana budewa (He is Qaening) contains four morphemes

as for example; Ya-,-ha, bude-and - wa?
The best definition xf 4 morpheme is that,
it is the smallest yrammatical unit that cannot be
further sub-divided without destroying its meaning.(uiek 13
1 cthis definition is taken into consideration, the

sentence, Yana budewa (He is opening) contains not

four but five morphemes as Ya-, -na, bud -, -g,
and wa. T¢ remove the final vowel @ of ya, is to
destroy its meaning of the third person masculine
aspectual pronoun. Similarly to remove the a of
- na is to destroy the meaning of the morpheme as
a tense marker of progressive action {(or contin-
uative action).

Skinner (1977) poctulates that it is probably
best, for most Hausa words, to look for a base
morpheme or a base form, from which words can be

derived. He gives examples as follow: -
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Base form Derived forms
dak - /daak - daakii (room)

daakunaa (rooms)
daka (inside room)
gid - gidaa (house)

gidaajee (houses).

The modern terminolgy for a base form is root
which as Skinner (1977) himself indicates is
obtained without a final vowel and a tone pattern.
So dak - and gid - above are roots of the words

daki ¢room) and gida (house)respectively.

Skinner (1977) considers the word wannan

(this or this one) in relation to other words

such as wancan (that or that one (f), wanda (the

one (m), waccan (that one(f) ) and wadda (the one

(f) ). He indicates that all of them (i.e. wannan,

wancan, wanda, waccan and wadda) have wa in common;

two of them (wancen and waccan) have can in common;

two of them (wanda and wadda) have da in common,

and three of them (wannan, wancan and wanda) have

n. in common. He maintains that nan,can and da
are, on many occasions, separate morphemes, and

therefore calls them free morphemes that can stand
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alone and do not need to be attached to other
morphemds.

Similarly, Skinner Pas shown that the n is
a comman morpheme added to the end of words, as in

Yaro - n (the boy) as well as in wannan. He calls

such # morpheme (i.e. n)a. bound morpheme that
can onmly occur when gttached to other morphemes.
The word wannan, therefore, can contain three mor-
phenes, wa-, -n, and -nan.

The develcpment of morphemes 18 most likely
expected to appear in the sperech of the subject
of this study. Skinners(1977) snalysis of Hausa
morphémes would put the researcher in a oed
position to examine the morphemes as produced by
the subject and analyse them with accuracy.

2.15 SUMMARY OF THE REVIEWED LITERATURE
AND CONTRIBUTIONS

The aspects of thefirst language acquisition
ﬁrocess reviewed in this chapter include psycho=-
linguistic approaches; longitudinal studies;
biological; sociological and semantic perspectives
of language, stages and strategies of language acqu-

igition- as well as methodological approaches.
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The Behaviourists believe that envirommental
reinforcement is an important factor in-the-language
acguisition process by a child, while the innatiils
kelieve that it is the predestined innate abilizy
that enhances the language acquisition, not the erir'r:':r.-
mentss Braine (1963) and his associates conducted
their studies on the process of acquiring single
words in terms of pivot grammar neglecting semantie
relations among the words children use, while
Bloom (1970) and her associates took a different
dimension by applying the semantic considerations.

The biological perspective of language has
shown the regular phenomenon of language learning,
how deeply rooted language is to man. The sociolo-
gists, on the other hand, consider social interact-

ionr ~nd individual and group sense of language as
important factors in- lmnguage acquisition. As for
methodoldgical approach, the review has revealed
diary - observation, elicitation procedure and
experimental as well as tape and video recrriing tech-
niquess for obtaining information from a child of

study.
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The contributions of the review to the

present study are specified in this section:

1. regardless of the different.views expressed
on the issue of L1 acquisition process the
review shows stra‘cgies, stages and 4he
factors of language learning which are hoped

to guide the study;

2. + developmental sequence on L1 have also been
highlighted in this review. This will help
the researcher in finding nut the sabject's

ogdeyr nT L1 acguisition, and

3. the methodological aspects of this review will
be modified to suit the analysis of the subject's

utterances in the subscquent chapters.
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CHAPTER . THREEE

THE RESEARCH METHODCLOGY

.The present studylis-designed to observe the
language acquisition of a Hausa bhild from ggés 25
Ito 60 mcnths,'especially the development of staéaments,
inlermgatives, commands and negatives., The analysis of
the data is basi‘cally s.yntactio and it aims at desori-
bing the forms and patierns of the ohild's afeeeh,
The analysis would be supplemented witﬁvthe semantic
_ interpretation of the chilAd’s utterances in their
situational contexts, This would help in avolding the
over—concentration on the syntaetic method of analysis
eSpeciélly where the child's utterances oontain one to

two words speech,

3,1 THE SUBJECT AND THE HOME BACKGRCUND

The subject of the study was born on 16th
January, 1905 in Katsina town, He was 25 months olad
when the study started and 6€ months when it ended.
Specifically, the study began on 10th January,l1988
and ended in December, 1990, The subjeot, pfior to
the béginning of the study, had aéquired some rudiments
* of one word Hausa as his mother tongue. That is, he
was impeffectly using one word utterances in his

speech before the start of the present study.
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¥Ye had not been exposed to English or tqg any other
langrage apart from pausa., The study has been
designed to observe the patterns of c¢hlld language
acquisition from apes 25 to 60 months, the stages
of bis language acquisition as .well as the strategis
and factors that accompany the acguisitinp of
the Ly -

The subject is the eighth®hil?

of his parents.
The father (the researcher) and mother are both
native PFausa speakers from Katsina, a town which
is predominantly Wausa speakinge This social
context provided stimulagting opportunities for the
subject to acquire fluent Fausa.

The mother is a house wife and did not formally

attend yecstern schooly but has learnt bow to read

and write in pursa. The father, who is t}. researcher,

is a lecturer of ysusa Laiguage at ghmadu Bello
University, Zzaria, and has lived there (garia)

as a staff since 19838 . The language spoken
at home is Hausa, and although the older children

of the researcher 111 sttend schools, they Jid net
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speak English at home. They, instead, spoke
rvausa because it was the only common language at hone.

The next immediate elder sister of the subject
is palimg, who developed;zlose relationship with
the subject, This may be because she was only two
years older than him. jalima cgred for the subject
for most part of the day, when the mother was busy
or when the subject was playing, she Jjoined him
and played with him, palima, therefore, played an
active role in the data collection because she was

present with the subject most of the time, ghe

motivated and stimulated the subject to talk.

There is also a younger sister; Ummi who was seven

months old. The subject frequently played with
the child and teased her, There are glso other
children of the subject's age range from the neigh-
bouring houses, who daily came to the subject's
house and played with bhim during the period of

data collection. The role of all these children

(which was sometimes -deliberately desimed and sometimes

coincidenta;) was to stimulate the subject to talk and get
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partners in play end speech. This gave the subject

ample opportunities to talk freely which benefited
this study and provided valuable data.

The child did aot Attend nursery scheol, but
sometimes Jjoined his elder brothers and s.sters to
the Quranic gchool. Although children are made to

recite some verses in Arabic, the language of

instruction in the school is pausa. It is the
language of the teacher and the pupils as well,
These and other experiences provided opportunities
for the subject to freely talk in psusa and, there-

fore, provided enough information for the study.
3,2 DATA COLLECTIOT PROCELURES

The plan of the study was to combine diary
observation, elicitation procedure and formal
recording sessions to obtain a complete record of
the subject's utterances, Diary observation was
used to observe not only the speech forms of the

subject but alse his temporsl reactinons nt different
stares »f his linguistic developnment,

In addition, the subject's infrequent use
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. of language, as well as the situational context of all
utteranoces during recording sessicns were observed and

reocrded in the éiary.

As fer the elicitation precedure, the 5ubjeot was
motivated tc talk by asking him questions auncd engaging
him in oconversation in different direoticns te elicit
from him €ifferent Kinds of sentenses referring to
past, rresent and future tenses as well as to statements,

interregatives, negatives and Sommands .

The diary obe=ervation tape recording and elicitasion

2
- procedures were conducted at three week intervals, dnsigncd
to take sixty minutes per session. The subjéet's utterances
during the infrequent talking and elioitation time were
recordsd in the tape-reocrder, and the observed s=pontaneous
readtions in <different situaticns were at the same time
recorded in the diary. The cdiary observation was not,
hcwever, restrigted by any time faoctor. this is beoause

the subject's spontaneous utterances, his gastural

reaotions were observed and written in the diary.

Each session teek plac. at hcme and inclucded
three peeple - the observer (the researeher), fthe
subjectx and the mother. In addition, Ummi and Halima,
his sisters, and other ehildren frem the neighbouring

houses, were present throughout or parts of the sessions,
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This is ®ecause the researcher intended t~ oht~in a

sample from the natural life ef the subject,

A Proad description of the relevant preceding,
verbal context and situational cues on which the
subject's utterances were bkased were noted, Special
attention was paid to the gestures and tenes of vaice
§f the subject as well as the temgoral relation ef his
utterances to surreunding acticns. During tapﬁrebordings,
materials suoch as toys, pictures and other relevant
equipment were used t+ stimulate dialogue, ecenversation

and free talking as well as the elicitation procedure,

Phase one cf the ohservatioq)elicitation and tape
recordings ran from January 1988 to December 1988,
when the subjeot was three years old, Phase two ran from
January 1989 te December HBBS, when the subject was
four years old, Phase three began in January 1650
and ended in December 1960, when the subject was
five'years old. The utterances reoccrded (in the
diary and tape-recorder) were found to te reliable

for'transcripticn and analysis.

It is impertant understand tlat the centact
sessions calculated in years have frern tascc o
the Hausa oonocept of a year, which cal¢ulat~s even

a first month of a person as a complete year cf life,
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So, although Abubakar was actually twe yeafs as at
Deocembter, 1987, at January, 19688, he was régarded as
having entered his third year.and; therefore, eeunted
as part of his life (i.e as his third year ef life),

3.3 TRANSCRIPTION PROCEDURE

The researcher used a combination of methols

té transoribe the data presenfted in the subsequent
chapter., First, the data was transcribped following
the Blocm and Lahey (1978) formula whercby utteranses
spoken By the sukject appear on the right side of the
paper en whiclhi the trangcription was done and divided
by a slanting line (/), while the utterances of other
speakers (i.,e. the -researcher, moﬂ\‘éip and other children)
appear oﬁ the left side c¢f the paper. This method was
used when dialogues, questions or conversations o:zcurred

atween the subject on the one hand, and the researcher

or cthers, on the other,

Similarly, Bloom and Lahey (1978) taxenpmy which
transcribed data accerding to similarities, regulapities
and oonsistency among words and sentences was used as a
transcription procedure. In this methad, the sthject's
utteranoces were grouped acc¢ording te the number 0f words
single words, two words and three words. In the same way,

gsentences were grouped according to oensisteney of
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word order, That is, the number of eccurances of Noun
+ Ncun, Neun + Adjeétive, Noun + Adverb, Neun + Vert,

Ver® + Noun, and sc¢ on as found in the oerpus.

Tranthan and Pedersiﬁs (1976) procedure which
greups the data accerding to strgctures, age, frequency
and total number of utterances has reen modified in this'
study, to ' refleet the patterns, stages and stYitegies
éf the subject's language acquisitien (as udad nn.Tabies
7 - 18).. This is to enable the researehcr assebs the
patterne of the subject's speech and the age at which

he produced them,

In summary, three transcription metheds have teen
used ih the present study! Firstly, Bloom and Lahey
(1978) fermula was used %o transoribe tre data (whereby
the subject's utterances appear on the right and the
ether speakers on the left). Secondly, Bloom and.

Lahey is (1978)7 taxoncmy which groups the data
accerding to similarity and consistency of the o€cur-
rence ef the subject's patterns of speech and age,

was used te present the data on tarles (e.g Noun + Noun,
Noun + ver®, cto), Thirdly, firantham and Pedersen's
(1976) methed which categorizes the data on tables
according te structure, age and frequency, kut modified
te patterns, stages and strategies was also used in

the presentation e1 the data,






