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ABSTRACT

The purpose of the research was to investigate the types of
communication system used, the decision-making process also used
and the relationship between communication systems used and their
influence on effective decision-making process in the three military
secondary schools in Oyo State. To this end, seven hypotheses were
formulated and tested using an eighteen item structured
questionnaire as an instrument for data gathering. The instrument
was administered on 589 respondents randomly sampled from three
groups (soldiers, civilian staff and senior students) in the three
military schools. A Chi-square (X2) and correlation coefficient (r)
statistical analysis of the responses show, among other things, that
significant differences existed in the opinions of the three categories
of respondents with regard to: the communication systems used; the
hierarchy of information flow; decision-making process in terms of
appointments and recruitments, admission of students and daily
administration of the schools. There was significant relationship
between communication systems used, and effective decision-making
process. It was recommended, among other things, that modern
system of communication as well as information storage and retrieval

should be provided in the military secondary schools in Oyo State.
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CHAPTER ONE

INTRODUCTION

1.1  Background to the Study

Modern societies recquire formal organisations to survivc: Such formal
organisations are often departmentalized to allow for efficiency in job
performance. When an organisation is split there is bound to be competition
as individuals and departments compete for scarce resources. One way ol
avoiding unhealthy rivalry is to establish an effective system of
communication in the organisation.

Communication has many meanings dgpending on the areas or

background of the perceiver. In the school system communication is viewed

as formal lines of communication. Whichever ways we look at it,

communication is simply to impact or pass on informatlion or knowledge, or to
make known, or transmit, or to give, or interchange thoughts, feelings
information by writing, speaking and by using sign language.

Communication may well be the key to the success of organisations;
without communication there could be no organisation. As soon as work is
split among several people, it is imperative that there are some kind of
communication between them and between the workers and the managers.
In many ways communication act as oil or blood that keeps an organization
running smoothly just like blood circulation in the human body (Paul-Maili,
1985).

He further states that communication, if it is well utilized, leads to
organizational goal achievement or attainment. On the other hand poor

1



utilization of communication system in any organization like in the school
system could lead or result to crises, chaos, misunderstanding among staff
and authority, and cause breakdown of law and order. Some of the problems
mentioned above may be due to poor relationship between the authority and
teaching staff and students; lack of interest on the part of the teachers in
carrying out their primary assignment which is teaching, ineffective use of
communication channels. This can also lead to the authority not involving
much of the teachers in the decision making process, which finally could lead
to students poor performance.

According to Bending (1980) the word communication originated from
the Latin word “Communis” which means “to make common, to transmit and
to impart in formation to others. He defines communication as a “process by
which one mind influences another mind.”" He also points out that
communication occurs not only between humans, but from machines
(particularly computers) to humans and from humans to machines but the
machines are activated only by human thought.

In any organization effective communication system must be directed
through the following channels vertical, downward and upward, horizontal
and diagonal communication if the organizational goals are to be attained or
achieved. In the school system people are brought together to work for the
achievement of the school goals, and it is imperative that they have to
commuuicate with themselves and the community at large. So
communication in the schools system is very vital ard a continuous force for
the smooth running of all the school activities. In all activities that take place
in the school system to teach, instruct, inform, persuade and to entertain the
students and staff in general (Kahn and Katz, 1985).

2



According to Charlan (1985), communication means to impart, share
and make common information available. The ability to communicate and to
participate in communication focuses on the giving and receiving of
information. Fortunately, for most individuals communication skills develop
normally. He further explains that as events are experienced and attitudes
are formed they can be shared with others through communication. Through
this means, learning takes place. By this we refine our perceptions,
viewpoints and also seek new knowledge or clarification of current
knowledge by engaging in inquiries.

Those who have grown through interaction or experience or learning or
all of the above to use communication system effectively can attest to the fact
that communication itself is a veritable art that is capable of taking one to
greater height in any administrative or organizational setup. The setup could
be in business enterprise, running the affairs of local, state or federal
governments, or in a teaching-learning setting such as school (Woolcott and
Unum, 1977). In business enterprise setting, communication can be visual or
non-visual. It can also take the form of combining the two. In a visual
communication as a two-way traffic demand that the two parties meet face-
to-face. In this case information exchange hand in a give-and-take fashion.
One other major feature of visual communication is that there is an immediate
and direct feedback. They further pointed that this feature of direct and
immediate feecback also applied to non-visual communication in which the
two parties do not meet each other. Communication in this case is carried out
through the use of print and electronic media.

The use of both print and electronic madia as tools for effective

communication can be very distinctive if wrongly or misapplied in a political



setting such as during electioneering campaign. Available records show that
many political zealots have lost their lives and property to political thuggery
as a result of lack of diplomacy in communication.

Communication system from the above definitions and description is
an important tool in achieving success in any organization if well utilized by
the right people and with the help of good print and electronic media. But in a
military setup, especially in the military secondary schools in Oyo State, the
meaning attached to communication goes beyond the conventional dictionary
meaning.

The military secondary schools are established as welfare school to
take care of the children/wards of officers and other ranks including civilians.
They use the same system of education with the conventional secondary
schools. The only major difference is the military training added to their
curriculum. In a school, such as this therefore, the importance of effective
communication system cannot be overemphasized. Some military secondary
schools in Oyo State are apparently faced with problems of effective
communication system and decision-making management which, if not well
handled may lead to communication breakdown. It may also lead to lack of
interest in staff and student in their primary assignment. Considering the
above-perceived problem, coupled with the apparent partial involvement of
the civilian staff in decision-making process, the researcher became
interested in undertaking the study. Furthermore, the research went into the
study based on personal interest, concern and experience as a staff in one of

the military secondary schools, coupled with the perceived problems.



1.2  Statement of the Problem

In a school setting evidences abound on cases of students unrest,
teachers embarking on an industrial strike action traceable to miscommuni-
cation. Ubeku (1979) states that: “If one were to delve into the cause of some
of the constant conflicts which arise between departments or between
individual, one would find that most of them arosc because we were not
informed.

In the case of the military secondary schools, a civilian working in a
military setup can be said to be uninformed in terms of being able to
understand and use military language effectively in communication and in
decision-making. Failure to do this may engender a breakdown in
communication and in decision-making process. Similarly, a military
secondary school may find it difficult to accommodate such civilians who are
not used to military orders, slogan such as “obey the last order” and military
protocol in channels of communication in taking decision.

Apart from this, it is said that environment and heredity determine
behaviours. The environments has to follow in every detail the channels ol
communication and steps in decision-making, the “language" ol
communication, the time for communication, what to communicate with who.
The observance, or lack of it, of such principles in communication cannot be
over-emphasized especially in a military-civilian mix-up. Such is the case in
the military secondary schools in Oyo State.

Communication contributes to the success of any organisation if well

utilized. Communication is also often faced with problems depending on the



type and nature of the organisation. The military secondary schools are no

exception to such problems as stated earlier.

The following problems were looked into as they affected
commurucation and decision-making in these military schools. In specific
terms, the problems highlighted in the study were as follows:

(a) The communication system and decision making as used in military
setup is not negotiable, that is, not considering the views of civilians
and is fraught with avoidable blocking or hindrance.

(b)  The relationship among the following staff: The military personnel and
civilian staff of these schools, Ministry of Defence Officials, the
Commandant, the Administrative Officer, Vice Principals (Academic
and Administration), teaching staff, students, and the community at
large is not very cordial.

(c) Dissemination of information on policy matters seems to take a longer
process than necessary in such military secondary schools.

With all those highlighted seeming problems as above, coupled with
divergent socio-cultural background in those schools, the researcher was
motivated into wanting to find out the type of communication system being

used in those Military Secondary Schools in Oyo State.

1.3 The Purpose of the Study

The main purpose of this study was to investigate the communication
system used in the administration of those Military Secondary Schools in Oyo
State. In addition, the researcher investigated the decision-making process in

the schools.
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Furthermore, the rescarcher sought possible causes of, and solutions

to the problems associated with the communication system in those military

secondary schools. It is hoped that these efforts would to a long way in

improving effective communication and enhance wide range decision-making

process in those secondary schools, with a view to achieving or attaining the

goals for which the schools were established.

14

(1)

(2)

)

(4)

(5)

Basic Assumption

In this study, the researcher assumed that:

The military secondary schools run the same academic calendar as the
conventional secondary schools.

The military secondary schools have a common coded guidelines for
their organisation and administration. |

There is no preferential treatment to the civilian-military staff of the
military secondary schools in terms of the rights and privileges of such
staff.

The SS III students having spent about six (6) years in the military
secondary schools are knowledgeable enough to respond appropriately
to the questionnaire.

The use of inferential statistical test or would produce the desired
result in analyzing the relationship between communication system on
one hand and decision-making process on the other, despite the fact

that the data being analyzed were not on an interval or ratio scale.



1.5

(1)

(2)

(3)

(4)

(5)

(6)

(7)

Research Questions
This research would find answer to the following research questions:

Is there any difference in the opinions of the various categories of
respondents with regard to the communication system used in the
military secondary schools?

Is there any difference in the opinions held by the various categories of
respondents as regards their involvement in decision-making process
in the schools?

Is there any difference in the opinions held by the various categories of
respondents regarding the effectiveness of communication system
used in the administration of the military secondary schools?

Is there any differences in the opinions of the various categories of
respondents with regarding the effectiveness of the decision-making
process used in the military secondary schools?

Is there any difference in the opinions of the principal officers with
regard to the (a) rank, (b) academic qualification, (c) profession on
effectiveness of communication in the military secondary schools?

Is there any differences in the opinions of the principal officers with
regard to the influence of (a) rank, (b) academic qualification, (c)
profession on the effectiveness of decision-making process in the
military secondary schools.

Is there any difference (relationship) in the opinions of the various
categories of respondents with regard to the communication system

used and decision-making process in the military secondary schools?



1.6

(1)

@)

)

(4)

(5)

(6)

(7

Null Hypotheses

There is no significant difference in the opinions of the three categories
of respondents on the communication system used in the military
secondary school.

There is no significant difference in the opinions of the three categories
of respondents on the decision-making process (DMP) in the military
secondary school.

There is no significant difference in the opinions of the three
categories of respondents regarding the effectiveness of
communication system used in the military secondary school.

There is no significant difference in the opinions of the three categories
of respondents regarding the effectiveness of the decision-making
process used in the military secondary schools.

There is significant difference in the opinions of the principal officers
with regard to influence of (a) rank, (b) academic qualification, (c)
profession on effectiveness of communication system used in the
military secondary school.

There is no significant difference in the opinion of the principal officers
with regard to influence of (a) rank, (b) academic qualification, (c)
profession on effectiveness of communication system used in the
military secondary school.

There is no significant difference (relationship) in the opinion of the
three categories of respondents with regard to the relationship

between communication system used and decision-making process in

the military secondary school.



1.7  Significance of the Study
Effective communication is very vital to any establishment to make it

stand and achieve the organizational goal. Nearly everybody talks, many can
read and write, some listen, while others use sign language. All these are
concerned with words. They make up the components of wverbal
communication which contribute about 70% of all human exchange, while
non-verbal communication which includes facial expression, body gesture
and movement (using of sign language) contributes about 30% of all human
exchange. It becomes obvious and necessary for all organisations especially
the military secondary schools to ensure that the most effective
communication media or processes are adopted.

(a) It is hoped that this study would go along way to help eliminate some
of the problems associated with communication such as poor
communication method, lack of involvement of civilians in the decision-
making process, poor relationship among the staff generally, etc.

(b) It is hoped that this would also help to make some of the existing
systems flexible and reduce imposition of policies or information on the
staff.

(c) It i1s hoped that this would be very useful to the administrative officers
and the commandant of all military secondary schools in policy
formulation and assist other policy makers.

(d) It is hoped that this would also help to harmonize the military
administration in these military schools and to other administrators in
other organisations. It would reduce the regular conflicts caused as a

result of poor communication.
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(e) It is hoped that this would help to encourage meaningful
communication among the staff of the target schools that is the
military secondary schools in Oyo States.

(f) The study would form a basis for further similar researches.

1.8  Delimitation of the Study

'I‘hxs study was delimited to all the military secondary schools in Oyo
State and it intends to cover the following areas:
A. Schools

1. Air Force Comprehensive Secondary School, Ibadan

2. Command Secondary School, Ibadan

3. Command Day Secondary School, Ibadan.

B. Subjects

1. The principal officers of the schools

2. Other administrative staff in the schools

3. The teaching staff of the schools

4, The senior secondary III students

C. Materials and Statistical Data

A, the use of structured guestionnaire and interview as major
instruments for data gathering.

2. the use of typed and handwritten series of letters to the Ministry
of Defence and Military School Zaria and Jaji for the release of
information and other vital documents considered very useful for
this study. This was based on their similarities with the target

samples.



3. The use of both descriptive and inferential statistics for data
analysis (a) mean and percentage; (b) Chi-square and
correlation coefficient.

4. The use of probability level of 0.05 at one tailed test for the

testing, rejecting or otherwise of the null hypothesis.

1.9 Limitations of the Study
The researcher ackﬁowledges the fact that there is no perfect work

done under the sun. Consequently the following constituted major limitations

in this study.

y I} some pieces of information sought were shrouded in absolute secrecy
for security reasons as perceived by the military. Consequently, such
pieces of information were not made available to the researcher.

2. Some top/high military commands whom the researcher sought their
views on certain issues could not be reached due to their tight official

engagements and schedule of duties.

.10 Operational Definition of Terms
The terms defined operationally by the ressarcher were those she
attached special meanings to other than their conventional meanings in every
day usage. Such terms included:
1 Communication system: This refers to the modes of communication
used in the military secondary schools. They included pure intra-
personal (direct), interpersonal (indirect) and combined methods of

communication.
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Channels of communication: This refer to vertical, downward,
upward, horizontal and diagonal channels of communication as well as
formal informal and departmental communication channels.
Decision-making process. They refer to the administrative steps
(leadership styles) taken to take a decision on important issues, that is,
the insolvent processes followed regarding humans.

Principal officers. They are eleven (11) in number and refer to the
management staff of the military secondary schools. Such principal
officers include: the Commandant, Administrative Officer, two vice
principals (Administration and Academics), Pay Master and Chief
Clerk; others are Personal Assistant to the Commandant, Medical
Officer or Director, Chief Nursing Officer. Teachers Representative and
Chief Security Officer.

Influence of rank. Using one's exalted position (rank) to jump or bye-
pass clearly defined channels of communication and decision-making
processes.

Influence of qualification: This refers to the use of academic
qualification(s) to facilitate and project personal views, interests and
aspirations in matters relating to communication with, and decision-
making process by military high command.

Influence of profession: It refers to the use of one's calling (what one
does to interest effectively or to make strong connections) in order to
get undue advantages on matters relating to communication and

decision-making process.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

231 Introduction

In this chapter the researcher examined related 1iteramre’ rl:.!vicw under
the following sub-headings: Establislunent of Military Secondary Schools in
Oyo State, organizational structure and functions of principal offices, means
of communication system in the military. Others are concept of
communication, types of comununication, channels or directions of
communication. The rest are communication network, element of
communication, process of communication, barriers and problems of
communication, decision-making process, decision-making tree, model on
communication and finally summary.

Communication occupies a central place in an c;rganisat.ion- Thus for
successful communication, we are trying to meet on a common ground, at
least momentarily, with the receivers of our messages, we are tying to
establish a commonness or a sharing of information, attitudes, ideas and
understanding. Communication is the ingredient which makes an
organisation function, it is the way through which the basic administrative
functions are carried out, administrators direct through communication, they
co-crdinate through communication, they employ staff, plan organizational
activities and control through communication. There is no action that is taken
in any organisation without comumunication leading to it. Communication is in
short the instrument for organizational goal attainment or achievement.

L
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2.2 Concept of Communicaticn

Communication has many definitions and acceptable meanings. It is
derived from a Latin word communs meaning “to make common, to share, to
impact, to transmit”. Basically, communication is defined as the transfer of
informiation, feelings or message from a source to a receiver. Communication
does not take place unless the receiver correctly interprets the information,
that is being transmitted. Before and after final decision is taken in a school it
must be communicated to all its sub-system affected by it. Communication
pervades organization because most organizational processes require
communication to solve problem and accomplish goals. In order to persuade,
instruct, direct, request, pre-sent, inform, stimulate or develop an
understanding, the school administrator must communicate (Gorton, 1980).

Human beings, being what they are have a way of communicating to
one another either by using body gesture or like the disabled people, their
language is called "sign language” and some people can use an intermediary
called communicating aids, mutual understanding, in that, when one hears
what the other person is trying to say to you. One will surely feel fine and
there won't be no element of doubt, but if they don't understand themselves
it may lead to misunderstanding, conflicts, frustration among them.

Communication is an every day experience which most people often
claim to know something about but which in fact, i3 quite a complex activity.
Without communication all human experience would cease to exist, foritis a
vital component of all sphere of life. School management could not take place
without communication, and school organisation could not exist without

consideration of those for who the communication is intended or their views.
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Negotiations in communication is often vital if the message is to be fully
received and accepted by the parties concerned and acted upon.

Communication is the process by which people attempt to share
meaning via the transmission of symbolic messages from ‘a sender to the
receiver in order Lo initiate action or solve a problem. Commmuni¢ation 1s an
indispensable administrative tool, Witlioul relationship counmunication weald
not be needed. Because human relationships are of major importance in the
life of an organisation. The communication processes is a matter of primary
concern in effective school administration.

Peretomode (1991) describes communication as the exchange and
sharing of information, attitudes, ideas, and emotions. Peretomode's
definition emphasizes that communication is not confined to written or oral
exchange: of simple message only, but embraces the collective activity of
sharing an experience at a variety of verbal or non-verbal levels, that is
communication is any means that an individual uses to transfer messages,
ideas, feelings, emotions or attitude to others. They include for instance,
speechless messages that are transmitted by facial expressions, by the use of
the eyes, body movement, gesticulation and with the hands, shaking or
nodding the head in approval or disapproval, smiling or frowning, etc. These
are sometimes accurate ways of expressing oneself than the conventional
oral or written manner.

Further still, a straight forward conventional definition of
communication has been that it is the ability to express oneself through
writing, spoken language and body expressions in order to pass on a

message and ensure it is well understood; the transfer of thought and
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feelings from one person to another. Communication therefore, is more than
merely imparting messages; it must also be understood. An idea, no matter
how great, is useless until it is transmitted and understood by others.
Effective communication occurs only when a thought or idea has been
transmitted, such that mental picture perceived by the receiver is exactly the
same as that envisaged by the sender.

Chambers 20th Century Dictionary (1983) further defines
communication as a means of giving information to people and it is a
connecting passage or channel of passing information to one another; and
activity which takes place when message is transformed satisfactorily from
one party to another, so that it can be understood and acted upon, if
necessary.

Communication takes place in the organisation, especially in the
schools for a variety of reasons and through a variety of methods. Reasons for
communication for instance might be to inform, explain, persuade, reprirnand,
encourage, thank, appraise, consult, apologise or praise, etc. And they might
be written in the form of letters, memos, reports, minutes, telex, tele-
messages, signals or oral through conversation, [ace-to-face causal
encounters, interviews, meetings, conference telephone, or visual in the form
of diagram, graphs, illustrations, slides, video, television, body language, etc.
(Smithson and Whitehead, 1990: 18).

Communication is particularly important among the management and
staff in every organisation. It is absolutely essential that there must be well-
established channels of communication and participation. According to

Campbell et al. (1977) “it is only through adequate communication that
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members of an organiéation can constantly remain aware of the
organizational goals, keep clearly in mind how their own work contributes to
the goals and make suggestions for the improvement of operation procedures
in the organisation”. But when the channels are not clearly defined and

effectively made use of, there could be danger of communication gap. When
this happens the diflerent units of the organisation Lend Lo aperale in
isolation and perhaps in conflict with the other components to the meaning
the overall objective of the organisation. Communication refers to free flow of
information and exchange of ideas on the activities of the sub-units that make
up the whole.
Comimunication gap in an organisation like the school, such as military
secondary schools may be due to different interpretation of messages. These
iay be caused by such gaps as differing perceptions of reality, and the
influence of attitudes, opinions, and emotions. For instance, the words used
in conmi;mlication may carry different emotional undertones to different
people. The administrator as the communicator may also be responsible for
the gap as well as the members of the organisations; this happens
particularly where the values of the communication are dilferent [rom those ol
the communicator. In school administration communication gap may be
caused by the hierarchical structure of the school, the large amount of
information to be transmitted, the lack of inter-departmental interaction and
the cultural/background influences on the interpretation of the message
directives or instruction transmitted.

It can be simply defined as the act and art of transmitting information,

ideas and attitude from one person to another. Katz and Kahn (1985), in their
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book “Social Psychology of Organisation”, defines communication as the very
essence of the social system to an organisation, it is the sharing of messages
and ideas resulting in a degree of understanding between a sender and a
receiver.

The researcher is of the view that effective communicdtion is more
than sharing of messages and ideas. I'ecling, emotions and desires, cLe. have
to be shared too. In the essence of this study communication is business
setup or organizational setup is the means by which a business receives and
conveys information, transmits instructions from managers and suggests,
practical motivation and persuasion, it is the life blood or life wire of the

organisation and the means by which management gets things done.

2.3 Types of communication

There are basically three types of communication that surrounds the
individual:
(1) Inter-personal communication - is that type which happens between
two/more persons in a face-to-face situation.
(2) Intra-personal communication = is Lthat type whicli happens within the
individual or ourselves.
(3) Mass communication - this usually involves a large number of people
and other factors as well as broadcasting and telecommunication.

Our senses, our nervous systems and our brain are the main
physiological components of the communication process, e.g. if we are
watching an instructional television progranmune about Basic Mathemalics,

our eyes and ears respond to what is on the screen. These senses of sight
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and sound send electrochemical impulses through out nervous systems to our
brain. After receiving the impulses, our brain feeds back other impulses to our
motor nerves, the nerves that influences movement and enabled us to pick up
a pencil and paper to work the mathematics problem. Different components
of the communication process have come into play! The sendér (cyes and
ears), message (electrochemical impulses), medium (nervous systemn),
receiver (brain and central nervous system), and feed-back (electrochemical
impulses). Another component, noise, can interfere with the communication
process. Your head may ache to the point where you can't think. A sickness
or an injury may damage your nervous system either interrupting the passage
of electrochemical impulses of interfering with your ability to respond Lo
communication given to your nervous system by your brain. All these are
examples of one type of noise (physical noise).

It should be noted that where each of the component of intra-personal
communication fits into our communication model: sender, message, medium
(sometimes called channel) receiver, feedback and noise, for human
conununication of any kind to occur, intra-personal communication is used in
a numnber of ways cvery day.

(a) Stress is a form of intra-personal comimunication, it is a stimulus and
any stimulus causes one or more reactions, we may have a headache under
stress, each of these is a biological reactions. Our body is signaling to us that
we are over loading our sensory systeni.

(b) Memory is another form of intra-personal communication, it involves
retrieving and encoding information stored in our brain. The researcher likes

to visualize an image in order to remember a name. She easily remember
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everyone she meets named Bola, because she always think of Bola as sitting
on the seat of a covered wagon. Although these associations may seem
humorous and have no relation to the people we meet, they are simply ways
to aid or help memory and stimulate the process of intra-personal

cominunication.

2.3.1 Intra-personal communication

This is the foundation for adapting inter-personal communication to
others. We process all kinds of stimuli when we communicate with other
people, using that intra-personal processing to communicate inter-personally
is one of the most important functions of our intermnal processing system.
Many psychologists feel that we can manage worry, stress and anxiety by
communicating with others about our problems, by so doing you discharge

fears and tensions through interpersonal relations.

2.3.2 Inter-personal communication

As mentioned before, is communication in a face-to-face situation
between at least two persons and often many more, such as group discussion
or a speech to a crowd. Inler-personal communication — the names of the
components of communication are the same as in intra-personal
communication, but the components themselves are different. To continue
with the previous example, imagine that instead of watching an instructors
class in person now the instructor becomes the sender of communication, the
messages become the words spoken by the instructor, the medium is the
human voice; and you are the receiver of communication. If you do not

understand what the instructor is saying, you can immediately raise your
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hand to ask a question. Your hand being raised is a form of feedback to the

instructor.

Mass communication
This involves a large number of people and other factors as well. Mass
communication is a form of communication which deals with our everyday life
in form of information, education and entertainment via the electronic and
print media or form to a large percentage of viewing and listening audience.
Peretomode (1991), identified three methods that are available to the
administrator in a school for sending messages in the social system — they are

verbal, written and combination methods.

Verbal communication: This is the use of the spoken word either in a face-to-
face setting or through telephone calls. It is by far the most prevalent form of

communication in schools, and is also referred to as oral communication.

Written communication. In an organisation such as school this takes many
forms, including letters, memoranda, telegrams, annual reports, procedure

manuals, notes, newsletters and other publications.

Combination commuanication: This involves the use of written and verbal
communication together.

The research is of the opinion that there is no one method that could be
saild to be the best. It all depends on individuals, environment and

circumstances.
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2.4 Process of Communication

According to Commins and Wofford (1977), communication process
involves a sender, a message, and a receiver that is in its most basic form.
However, Stoner (1977), in his book, went further to exp;a.in that the basic
elements of communication are more than just the sender, message and
receiver as shown in Fig. 1. To communicale what is meant, Lthe message
must be clearly stated. To do this requires kno_wledge of basic

communication skills.

Sender ——p| Message |——  p| Receiver

Fig. 1. One-way linear communication.

Source: Stoner, T. and James, A.F. (1978). Management. New Jersey: Englewood Cliffs,
Prentice-Hall.

These basic elements are the sender, encoding, the message, the
medium, the receiver, feedback and noise. He went further to describe the
process as follows: there is an individual or group (sender) who has an idea to
transmit to another individual or group. In order to do so, the sender
transforms the idea/message(s) into a meaningful form (encoding) and sends
it by either written or verbal means (the medium). The message is received
by the receiver and decoded (translated int‘o a form meaningful to them or the
group). The receiver acknowledges receipt of the message and react (or does
nothing about it) or responds (feedback). The intended message can be
distorted (noise) at any stage in the process (see Fig. 2).

The idea is the thought in the mind of the communicator. The sender is

the source of the information/communication, in an organisation, the sender
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is that person with ideas, intentions, desires, needs, information and reasons

for communication.

Encoding involves the translating of the senders ideas into a
meaningful/systematic way so that he (receiver) can understand what is

being communicated to him/her (receiver).

Sender Receiver

Decode [—»|Reaction

v«

Idea |[—p|Encode Medium|—

v
=
(']
@
&
!

Feedback

Fig. 2. Critical elements in the communication process.

Source: Stoner, T. and James, A.F. (1978). Management. New Jersey: Englewood Cliffs,
Prentice-Hall.

The message is the resull of encoding process, it is the way or form the
sender encodes/expresses the ideas, it may be speech, body gestures or
written words. The medium is simply the channel which the message pass
through, that is the carrier of the message or can be referred to as “vehicle”
for carryijlg an intended message.

The receiver is the person that gets or receives the transmitted

message, it may be one recipient or more depending on the given

24



information. Decoding is thé\thought process of the receiver in translating or
interpreting what was passed or heard to the receiver. The receiver interprets
the information (decode) in light of their past experience and various personal
frames of references.

Feedback is simply .the responses or the process by which the
communication roles are ré:rerscd, that is, the sender in Lumn receives a
message about the impact of the original message even though it may not be
expected directly or immediately. Thus, the communication process tends to
be cycle .fmd not linear.

Roger (1994) in his own view on communication states that information
is encoded for transmission via a message that is received and decoded by
another party. Encoding involves the choice of an appropriate form of words
for the message. Decoding requires the interpretation of the message that
has the elfect of producing extra and distracting information, e.g. technical
jargon or over long and unclear sentences. He further explains that messages
that flow up and down are called vertical communication. The formal
channels for these are usually illustrated in a firm's organizational chart.
Vertical communication systems are important for ensuring thal policy
decisions are implemented. Horizontal communications occur among
employees of equivalent rank, and matters discussed are not referred to
higher authority. The horizontal communication system does not involve the

flow of authority. Rather it concerns the exchange of news and opinions

among equals.
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The ingredients of communication

The concept with communication has produced many attempts lo
develop model of the process such as description and listing of ingredients.
Of course, these models c-iiﬁer. None can be said to be “right” or “true”. Some
may be more uscful than others, some may correspond more’ than others Lo
Lthe current state ol knowledge aboul connnunication.

Aristotle had looked at communication as having three ingredients, the
speaker, speech and audience. He meant that each of these elements is

necessary Lo communication and that we can organize ow study ul the

process under the three headings of

a. the person who speaks
b. the speech that he produces
C.s the person who listens.

Most of our current communication modes are similar to Aristotle's position.

David (1980), states that the ingredients in communication includes (1)
a source, (2) a transmitter, (3) a signal, (4) a receiver and (5) a destination. Il
we translate the source into the speaker, the signal into speech and the
deslination into the listener, we have the Aristotelian model, plug two added
ingredients, a transmitter which sends out the source messages and receiver
catches the message for the destination.

E[fecﬁve communication, no doubt need those ingredients. It should
also be pointed out that there is the need for both the sender and receiver to
be normal human beings. A conductive environment (physical and otherwise)

is also very necessary in effective communication.
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2.5 Elements of communication Process

To understand what the process of communication fully entails, we
need to take a brief look at how an understanding of communication has
evolved. For a very long time almost up to the present theoreticians have
described communication as a onec-way linear process. According to this
view point, communication takes place when a sender puls ideas ko Soie
kind of coded message and delivers it via some channels such as speech or
writing to one or more receivers, who in turn decode it for exafnple, watching

television or reading this (thesis) book, see Fig. 3.

Sender Encci es |————p| Message |—— p

Fig. 3: Linear Comumunication.

Source: Alder, R.B. (1983). Communication at work. Principles and practices for busmess and
the profession. New York: Random House.

This linear view characterizes communication as something an active
sender does to pass information to the receiver. It implics that the
responsibility for getting a message across rests with the sender alone. While
some types of messages such as letters and radio broadcasts, do flow in a
one way manner, a linear model does not completely or accurately describe
most types of communication. The one-way linear model ignores the [act that
receiver .’react to messages. An interactive view of communication is an

improvement over its linear predecessor, but it still isn't satisfactory. We can

picture communication as a two-way interactive event in which a sender
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formulates and transmits a message to a receiver who in turn, formulates and
sends a response (See Fig. 4).

There is the need for both the sender and receiver to choose or pick
words carefully when conmmnica.ting so as to convey the actual message
meant. Failure to do this, the message may be lost due to double meanings or

interpretation that can be given Lo the message being conveyed.

Sender Encslodes —-pl Message | —— p D({cmles

Channel(s) Channel(s)

Receiver | Decodes |g——p Message |« > E‘icodes Senddyr

Channel(s) Chaixal(sl \_

Fig. 4. Interactive communication

Sources: Alder, R.B. (1983), Communication at works: Principles and Practices [or
Business and the Prolessions. New York: Random House.

In simultaneous conununication the parties are usually transmilling
and receiving messages at the same time, like the telephone, [ace-to-lace
interaction, etc. for example, a sales representatives presents a product to a
potential customer while the representative is doing most of the talking — at
least initially the customer is also sending messages, non-verbal ones in this
case, smiles and nods of agreement suggest that the presentation is going on
well, while yawns, folded arms and a slouch signals failure. Thus, the primary
sender (the salesman) is also a receiver and the customer, while principally a

receiver, is also a message sender. This simultaneous sending and receiving
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explains why these two roles are represented as super-imposed in the next
diagram (Fig. 5) (Alder, 1983). There is a dire need for both the sender and

receiver to be knowledgeable in the language of communication.

Sender/ Engodes > > & . Sendes
Z e a— Messapes ncoages
Receiver Defodes l 5 - > Ducodos Receiver

Channel(s) Channel(s)

Fig. 5: Simultaneous Communication.

Source: Alder, R.B. (1983). Communication at work. Principles and Practices for Business and
Professions. New York: Random House.

2.6 Communication Network

All organisations are information processors including schools. These
organisations absorb information, process it, and turn out some sort of
finished product as a result. But their goals differ from one organisation to the
other, even though the principle seems the same. In order to get a job done,
the organisation just have to process the information.

In the light of this, Peretomode (1991) defines communication network
as the patterns ol conumunication channels in a social organisation. These are
several types of networks. The most common types are circle, all
channels/envelope, Y shape, rake and house type of network. He pointed out
that in principle, as the number of people in a group increases arithmetically,
the number of possible interrelationships increases geometrically. This is to
say t.hat‘.'the number of possible communication channels between individual
members increases more rapidly than a group size does. These types of

communication network are as shown in Fig.6.
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School administrators can design their work units in a way to improve
effective communication between component units in the school system.
Networks serve different purposes in an organisation like (a) using it to
regulate the behaviours of staff; (b) to promote innovation; (c) integrate
activities; (d) to inform and instruct the group members.

School administrators can design Ltheir work units in a way Lo unprove
effective communication between component units in the school system.
Networks serve different purposes in an organisation like (a) using it to
regulate the behaviours of staff; (b) to promote innovation; (c) integrate
activities; (d) to inform and instruct the group members.

Communication networks differ in terms of centralization and
decentralization and also in the areas of effectiveness, efficiency and member
satisfaction. Among the listed most common network is the all-channel and
circle nthorks are highly decentralized, whereas the Y shape and wheel are
more highly centralized. The wheel or star is the most centralized network
because all communications flow from and to any one (individual), while the
all-channel network is the least centralized.

He further pointed out thal individuals in central positions in the
network tend to be more satisfied. Since individuals in the all-channel and
circle networks are equally central, these two networks tend to produce

higher levels of total member satisfaction.
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Circle Network: The communication moves from the commandant or
principal to the vice-principals back to the principal and from the vice-
principal to the heads of department down to the teachers, than to the
students, and from students to the teachers to the heads of
department; this is a well decentralized type and the best for school
.'iy:-il.(.!ll’l.

All-channel or Envelope Type: the communication or information flow
from the commandant or principal (A) to vice-principals (B) and to the
head of non-teaching staff (C). 'B' can communicate with 'E' without
passing through ‘C' while 'C' can communicate with ‘D' without
passing through ‘B'. 'E' stands for teaching staff while 'D' stands for
non-teaching staff.

“Y shape”. The commandant 'C’ receives directives from ‘A’ Ministry of
Defence and 'B' Directorate of Ecluca'r.ion and passes the
information/instruction down to the Administrative Officer (A.O) or
vice principals, down to teachers, then to students. This is highly
centralized.

Rake Network: The information is passed to the vice-principals or
administrative officer (B) from the commandant (A) and the A.O. report
back to him. The A.O. then pass the information down to the heads of
Department (C), medical officer ‘D' and catering officer 'E".

“House" Network Communication: in this type of network the
commandant/principals (A) pass information to vice-principal
academics (B) and vice-principal administration (C) and Lhe
information/response goes back to the principal. ‘B’ communicates
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with ‘C' to and fro. Vice-principal academics communicates with

teachers and students, while vice-principal administration

communicates with teachers on matters concerning administration of

teaching staff.

The identified communication networks appear to be more pronounced
in developed countries than in developing ones. So also is their application in

day-to-day life of both an individual and organisation.

2.7 Channels of Communication Flow in Schools

Kahn and Katz (1985) identified five channel flows of communication.
He stated that to avoid communication gap in a school situation, it is very
important to ensure that information or directives flow along these five
communication channels. These channel flow of directives are vertical,
downward, upward, horizontal (lateral) and diagonal flow of communication.
This simply means that communication from the superior to the staff or
teachers and vice versa, and among all levels and various departments or
units of the organisation.
a. Vertical communication

This includes both downward and upward flow of information through
the chain of command, that is, between superiors and subordinates in an
organisation such as the school, this is a two way communication process.
b. Downward Communication

In this type, communication flow from individuals at higher levels of
the hierarchy to those at lower levels in an organisation. It may either be
written or verbal. It is usually conceived of as paralleling the school's

hierarchy of authority. The most common forms of downward
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communications are official memaos, publications, policy statement, maluals,
procedures and many others. The main purpose of downward communication
is to direct, command and instruct. However, Khan and Kartz (1978)

suggested five basic purpose served by downward communication.

b To provide specific task, directives or job instructions. -

2% To provide information about rationale of a job.

3 To provide information about organizational policies, procedures and
practices.

4, To provide subordinates with performance feedback.

o To provide information of an ideological nature to assist in the

inculcation of goals.

Downward communication can also be used to inform employees
about organizational goals and about changes faced by it. Part of the
objectives of this study is to find out the extent to which these identified
purposes are being achieved in the military secondary schools in Oyo State.

3 Upward Communication

This type flow from subordinate to superior, this is necessary to
provide feedback on downward communication, it does not occur where
subordinates do not trust superiors and fear of reprisal. This type of
communication includes progress reports, suggestions, explanation and
request for aid or decision. Szilagy and Andrew (1981) however, has
identified four major types of information involved in upward communication.
They are as follows:

90 thé level of performance and achievement of employees.

34



Ao Identification of any unresolved problems and issues faced by

employees.
3. Ideas and suggestions [or improvement in an organisation and
4. How employees generally feel about their jobs. fellow employees and

the organisation.
d. Horizontal (Lateral) Communication

This includes all transmission of information that flow laterally within
an organisation. It takes place between employees on the same level,
between peers with the same work group and between groups of equivalent
status across departmental boundaries. It also occurs through meetings,
written memos and informal inter-personal communication. Horizontal
communication facilitates organizational co-ordination among units and -
problem-solving and enables organisatioﬁ members to form relationships
with their peers.

Lateral (horizontal) communication often reduces the communication
burden of superiors and also reduces communication in accuracy by putting
the relevant people in direct contact with each other (Stoner, 1978).

@; Diagonal communication

This refers to all transmissions that cut across an organisation's chain
of command. It most often takes the form of interactions between line and
staff. Although diagonal communication probably is the least used channel of
communication in organisation, it is important in situations where members
cannot communicate effectively through other channels (Gibson et al., 1984).

All these flow of communication described above are the formal type of

communication flows. The informal type or grapevine is a very rapid channel,
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that usually touches nearly all parts of the organisation and it is a means of
passing rumour than fact, each may well have originally contained a grain of
truth which has been distorted until it is almost unrecognizable. It makes
vital information readily and quickly available to those who are concerned.
Management seeks to make use of this type of communication because
sometimes it helps in the assessment of staff reaction to a proposed policy
change before this is officially mooted. This should be utilized properly to
carry the information swiftly to the right destination without being changed.
As the formal types are improved upon, the need of informal types should be
reduced.

In support of this, Downs and Sophn (1976), in their paper presentation
to the Academy of Management School, break and discuss communication in

three channels.

Formal Channels of Communication
Are the media through which messages are transmitted from the
sender to all the receivers. These channels are recognized and accepted as

being authentic, officially, viz: circulars, notice boards and recorded minutes

of meetings.

Informal Channels of Communication
Are the channels which entertain through unofficial linkage viz:

rumour, gossips or other grapevine information system. Although the informal

channels are unofficial, they carry some elements of trust in some cases.
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Departmental communication Channels
This carry messages within the network of the interdependent

relationships in the organisation.

2.8 Establishment of Military Secondary Schools in Oyo State

Military secondary school in Nigeria were initially established as
welfare schools to take care of the children/wards of officers and other ranks
whether stationed in that area where the school is or on transfer. But in
recent time it is for both the military and civilian children or wards. Once a
child/ward passes the required examination and interview, except otherwise,
the child/ward is qualified to be admitted into that particular school of choice.
These schools are monitored by the Directorate of Education of that particular
force and partially funded by Ministry of Defence, Parents' Teachers
Association also play a vital role in the funding of these schools. These
schools comprises of both civilian and military personnel (Ajimati, 1993). With
the introduction of quota system in this country, it should be pointed out that
the admission policy has greatly changed. All the children/wards who pass
the prescribed examination may not be offered admission depending on

her/his state of origin.

2.8.1 Command Secondary School Ibadan

The Command Secondary School Ibadan was established on the 29%
September 1977 by the Armed Force Schools Board at Boide-Igbo village,
kilometer 12, on Ibadan/Abeockuta road. That same year three other command

secondary schools were established (at the same time as the first military
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secondary schools then) they are Command Secondary Schools in Lagos, Jos
and Kaduna.

The first military commandant (principal) was Brigadier General H.B.
Momoh (then a major) who served as the head of the school from May, 1984 to
July, 1989 and the current commandant (as of the time of the writing of this
thesis) and head of the school is .Lt. Col. M.O. Ogunsemi. Since the inception
of the school, the school has been blessed with qualified, hardworking and
experienced principal commandants and vice-principals that built the solid

foundation of the school for discipline, knowledge and academic excellence.

The Current Principal Officers of the School

(1) Commandant (Military)

(2)  Vice-Principal (Academic and Administration) Civilian
(3)  Administrative Officer (Military)

(4) Finance Officer (Military)

(5) Nursing Officer (Military)

2.8.2 Command Day Secondary School Odogbo Ibadan

The school was established on the 10th August, 1992 under the
leadership of General Officer commanding (GOC) 2nd Mechanised Division of
the Nigerian Army Brigadier General J.N. Inienger. The current Commandant
is Lt. Col. A. O. Olayiwola, who is the forth commandant as of that time.
Unlike its sister school at Boide-Igbo, Ibadan which is all boarding, this is an
“all-day” school to satisfy the interest of parents.

This school is commanded by an army officer with an appellation of a

commandant. He is assisted by two vice-principals (Academics and



Administration). Apart from the above mentioned offices, there are other
military personnel as well as civilians who combine to form the

administrative and academic staff.

Current Principal Officers of the School

i A Commandant (military)

) Administrative Officer (military)

3. Regimental Officer (military)

4. Teachers (military and civilian)

5. Vice-principal (Academic & Administration) civilian

6. Bursary Officer (military)

b Personal Assistants to the Commandant (civilian and military)
8. Chief clerk (military)

9. Non-teaching staff (civilian)

Their motto is Discipline and Excellence.

2.8.3 Air Force Comprehensive Secondary School Iyana-Ofa Ibadan

This school came into existence on 28th December 1991, when the then
Military Administrator of Oyo State, Colonel AXK. Adisa, handed over a
vacated Teachers College to the Nigerian Air Force. The Nigerian Air Force
then conceived the idea of establishing a co-educational boarding school to
alleviate the worries of parents. Consequently, the pioneer students were
admitted and real academic work commenced on 10th January, 1992 with 114
students, 44 teachers and 100 non-teaching staff. Since the inception of the
school, the school has been blessed with qualified commandants and

administrative officers. The current commandant is Sqr. Ldr. A.T. Imam.
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The Principal Offices of the School

The Principal Offices of the schools are:
7 Commandant (military)
2, Administrative Officer (military)
& Vice-Principals (civilians)
4. Pay Master (military)
5. Chief Clerk (military)
6. Personal Assistant to the Commandant (civilian)
7 Medical Officer
8. Nl,}'rses (military and civilian)
9. Teachers and non-teachers (military and civilian)
10. Security men (military and civilian)

The motto is Discipline and Perseverance.
The Purpose of these Military Secondary Schools

The main purpose as mentioned above is Lo alleviate worries ol
parents especially the military personnel, who, whenever transferred
complained of difficulty in securing schools for their wards or children. This
would make il easier {or their children Lo be placed into these schools. 'These
schools help instill military growth and development in the students
academically, socially, and spiritually, but not as in pure military schools like
Nigerian military schools (NMS) Zaria and Jos that instills 100% military
training.

Both military and civilian staff of these schools are employees of the
Federal Ministry of Defence working towards the same goal, thal is,

academic, physical and social growth of the children. They also aim al
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providing qualitative and comprehensive post-primary education based on
the federal government approved 6-3-3 system of education.

The curriculum of these schools are designed to pay attention to the
cognitive, effective and psychomotor domains of education. Computer literacy
is also included to keep abreast with current development in the world. The
organizational structure of these schools would explain more about the
function of the principal offices in these schools (see Appendices I and II).

With the combination of people (civilian aﬁd military) in these
secondary schools the feelings of all should be considered, since it has been
observed that military style of administration appears to be regimental in
nature. In other words their decision tends to be final. If this happens, it may
affect the effectiveness of communication system in an organization.
Decision-making as the life blood of an organization should be ﬁexible. Again,
lack of continuity of commandants has been observe_d to be one of the major
obstacles to effective communication and administration in these secondary
schools. The commandants are replaced or changed every two or three years
(Ajimati, 1993). As we have individual differences, every commandant will
come with his own style of administration. But despite these minor
differences in style, the main purpose of establishing these military
secondary schools have not been defeated.

2.8.4 Organizational Structure and Functions of some Principal Officers
in these Schools

The school has both civilian and military personnel working together
under the control of the commandant (Principal) who is directly under the
Directorate of Education. The principal officers and their functions as stated

below:
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The Commandant

[

He is a military officer and his duties are as follow:

He is to see to the smooth running of the school and make sure the
school is moving along the direction of the school stated
aims/objectives in order to achieve the goals.

He controls the finances of the school.

He conducts morning assembly on Mondays and make necessary
announcements, if any.

Liaises with the Director of Education and Federal Ministry of Defence
and Education on matters affecting the welfare of the staff.

Awarding of prizes and giving letters of commendation to staff and
students.

Allocation of specific duties to staff.

To carry out other duties as assigned by the Director of Education.

He must make sure the students are well fed, taught and happy,
likewise the teachers and other staff, he must make sure they are all

happy and comfortable.

The Administrative Officer

He is the next person to the commandant, he is a military officer (vice-

principal - Administration).

1.

He is in-charge of all students and staff welfare and he is to make sure
things are moving on well.
He“is to act as the commandant when the commandant is not in the

school.
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10.

11.

12.

13.

He is to pass information from the commandant down to the student
and staff.

He is to conduct morning assembly on other days apart from Mondays
with the help of the teacher on duty and including students on duty.

He prepares the annual leave roster for the military and ‘non-academic

stalf for the commandant's approval.

He is the chairman of students disciplinary committee, food purchasing
committee and chainman junior staff disciplinary committee.

He is the overall supervisor of the dmnmg hall (Gallery) and kitchen.

He signs APER FORMS for non-teaching staff.

He is to see to the proper feeding of the students and that their foods
are properly prepared in a clean environment.

He gives permission to students who are seriously ill to go home and
adequate arrangemeni is made by him and the medical hands to take
the student home with the school bus and a rating/other rank to follow
the student home.

He is among the inspection team to inspect the students' hostels at
least once in a week.

Tc; carry out other duties as assigned by the commandant.

Supervisor of school interview and common entrance.

Vice Principal (Academics)

He/she is a civilian and his/her responsibility is mainly academic of the

students performances in the school and how to achieve the school primary

goals.
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They are elected by the commandant and approved by the Director of

Education.

1. He/she is to monitor teachers and see to it that they do their work
(teaching) at the right time.

2. Bl;arks the teachers' notes of lesson every week.

s, Act as the administrative officer (A.O) when he is not around. On puss,
he/she can give gate pass to teachers or non-teaching staff during the
period when the A.O. is not back in the office. This gate pass is given
to teachers/non-teaching staff (in some schools) who want to go out of

the school compound before closing time with cogent reason(s).

4, He/she is the chairman continuous assessment and examination
comimittee.
5. Arrangement and overall supervision of the school common entrance

(in some schools).

Vice-Principal (Administration)
He/she is a civilian and work under the administrative officer.

1. He/she is to see to the welfare of teachers.

Z He/she is to mark/sign the APER FORM for the teachers.

3. He/she is to liaise with the Ministry on matters affecting the teachers
welfare.

4, He/she is fully involved in the administration of teaching staff.

Pay Master/Bursary Officer/Finance Officer -
He is a military personnel that is cﬁrectly under the Commandant who

gives him money from the school purse for purchasing of food items and other

items needed.
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He is in-charge of all salaries and pays workers when instructed by the
Commandant.

His office is to collect school fees and other fees from either students/parents.

Chief Clerk/Regimental Sergeant Major )
le 1s a military officer in-charge of the following stalf: artisans, clerks, store
men, security, cooks, typist, cleaners and dish-washers.

He is also in-charge of letters going out and coming inside the school, any

letter going to the Commandant must pass through him and stamped, then

sent to the next officer for action and vice-versa.

Teachers (Military and Civilian)

They are to teach their subjects well as their primary assignment.

From time to time teachers may be called upon to take additional
responsibility, which the school authority would wént them to perform with

zeal, enthusiasm and total dedication.

Guidance Counsellor Officer
He/she is a civilian,

1 He/she is to organise orientation programmes for the new students.

2. He/she liaises with subject teachers to identify students academic
problems and find solutions to them.

3. Gives advice to students on subject selection, in this case he is to
invite resource persons in different professions to come and give
students talks on their career both opportunities and the subject

requirement of those professions.
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Come down to students level in order to know them and their problems

and they will be able to give good advice on how the student(s) can

solve the problem(s).

B He/she is an adviser to students, teachers, authority and parents.

Medical Officer
He/she is a military officer whose responsibilities are:

1 He/she is the head of the of the sick-bay.

2. Give professional advice to parent or guardians through the
commandant on the health problems of their children/wards,
particularly if need be for continued treatment during the holidays.

3. To inform the authority about health problems of students that needs
attention and give advice.

4. Must be conscious of the general school sanit_;ation.

5. To treat students, teachers and their children including other staff.

6. See that students are well attended to when they come to sick bay.

7 He/she is a member of the school health committee (if any).

8. She/he is to bill the students on their report sheets and make

necessary comment.

Personal Assistant to the Commandant (Civilian and Military)

- &

He/she is to assist the commandant in typing all documents that need
to be typed.
He/she is to collect all information coming to the commandant's office

first, then pass to the commandant.
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3. Act on commandant's instructions, especially the set of people he will

like to see at a particular time.

4, Sell the common entrance form of the school.
5. To receive commandant's telephone calls.
6. See to the welfare of the commandant, that is making sure the office is

clean and tidy including the toilet. .

i To carry out other duties as assigned by the cort.lmandant.

2.9 Means of Communication System in the Military (Army , Air Force
and Navy)

Communication have been in existing since the creation of man. At
first human messengers were used to deliver messages in the military from
one point to the other. They remembered the messages as bést as they could.

About one hundred and seventy (170) years agé came telegraph, which
used pulses of electricity along a wire. For the ﬁrsi: time messages could
travel faster than messengers. At present, we have more sophisticated types

that have made communication easier and faster in the military.

Modes of Communication

Radio - combat radio is the primary means of commupication in the Nigerian
Army and Navy. It has an all informed capability. This means that when one
station transmits, the message is received by all other stations on the net,
whether the message is of interest to them or not. An advantage is that
general information is available to all users of the net. It uses a single
frequency way of operation as simplest (only one transmission can be made

at a time).

|..
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Tactical Communication

This type of communication is the use of flashing light, flag hoist,
semaphor® which can only be determined by the tactical situations and
during operations. The mode would however be either ship to ship, ship to
shore, ship to aircraft, as well as éircrajt to motor vehicle on the land as the
tactical situation may permit during exercise and operations.

The means of communication in the military are not too different from
the other services, except where aircraft, and ship operations are involved.
The main and commonly used is the radio which messages are sent in form of .
signals. The units are effectively linked up with Headquarters of all the main

three forces.

2.10 Barriers and Breakdown in communication
Human Relations school has been particularly concerned with barriers

of non-communication especially' non-rational barriers to getting messages

both heard and accepted. These barriers, according to Roger (1994) include:

! & The semantic problem of words meaning different things to differeht
peaple depending on experience, values and beliels or attitudes;

2. the inability of people to accept messages conflicting with their deeply
held convictions;

3. The presence in many communications of ‘both manifest and latent
contents, with the former often composed of trivial or even inaccurate

rationalization to clothe the strong but unexpressed, perhaps even

acknowledged feedings which are the chief substance of the latter;
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It is probably no surprise that managers frequently cite communication
breakdowns as one of their most disturbing problems. However,
a:ommmﬁéation problems are often symptoms of more deeply-rooted
problems. For example poor planning may be the cause of uncertainty about
the direction of the firm. Similarly, a poorly designed organizatioral structure
mnay nol clearly commnunicale, organizational relationships may leave
managers uncertain about what is expected of them. Thus, the perceptive
manager will look for the causes of comnmunication problems instead of just
dealing with the symptoms. Communication barriers can exists in the sender;
n the transmission of the message; in the receiver; or in the feedback. Roger
[1994) listed the following communication sub-barriers:
a. Lack of planning - Good communication seldom happens by chance.
Too often people start talking and writing without first thinking, planning,
and stating the purpose of the message. Yet giving the reasons for a
directive, selecting the most appropriate channel, and choosing proper timing
can greatly improve understanding and reduce resistance to change.
b. Unclarified assumptions — Often overlooked but yet very important,
are Lthe uncommunicaled assumplion that underline messages. A custolner
may send a note stating that she will visit a vendor's plant. Then she may
assume that the vendor will meet fler at the airport, reserve a hotel room,
arrange for transportation, and set up a full-scale review of the program at
the plant. But the vendor may assume that the customer is coming to town
mainly to attend a wedding and will make a routine call at the plant. These
unclarified assumptions in both instances may result in confusion and the
loss of goodwvill.
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c. Semantic distortion — Another barrier to effective communication is
semantic distortion, which can be deliberate or accidental. An advertisement
that states “we sell for less" is deliberately ambiguous; it raises this
question: less than what? Words may evoke different responses. To some
people, the word “government” may mean interference or deficit spending; Lo
others the same word may mean help, equalization and juslice.

d. Poorly expressed messages — No matter how clear the idea in the
mind of the sender of communication, the message may still be marked by
poorly chosen words, omissions, lack of coherence, poor organisation,
awkward sentence structure, platitudes, unnecessary jargon, and a failure tq
clarify its implications. This lack of clarity and precision, which can be costly,
can be avoided through greater care in encoding the message.

c. Loss of transmission and poor retention — In a series of transmissions
from one person to the next, the message becomes less and less accurate.
Poor retention of information is another serious problem. Thus the necessity
of repeating the message and using several channels is rather obvious.
Consequently, companies often use more than one channel Lo communicate
the same message.

£ Poor listening and premature evaluation — There are many talkers but
few listeners. Everyone probably has observed people entering a discussion,
with comments that have no bearing to the topic. One reason may be that
these persons are pondering over their own problems — such as preserving
their own ego, or making a good impression on other group members -
instead of listening to the conversation. Listening demands full attention and
self-discipline. It also requires that the listener avoid premature evaluation of
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what another person has to say. A common tendency is to judge, to approve
or disapprove what is being said, rather than trying to understand the
speakers frame of reference. Yet listening without making hasty judgements
can make the whole communication more effective and more efficient.

qg. Distrust, threat and fear — These, undermine commuhication. In an
environment where these lorces are oblained, any message could bo viewed
with skepticism. Distrust can be due to past experiences in which the
subordinate was punished for honestly reporting unfavourable, but true,
information to the boss. Similarly, in the face of threat — whether real or
imagined — people tend to tighten up or become defensive and tend to distort
information. What is needed is a climate of trust, which facilitates open and
honest communication.

h. Insufficient period for adjustment to changes - The purpose of
communication is to effect changes that may seriously affect employees:
shifts in the time, place, type and order of work, or shifts in group
arrangements or skills to be used. Some communications point to the need for
further training, carrier adjustments. Changes affect people in different ways
and it may take time to think through the [ull meaning of a message.
Consequently, for maximum efficiency, it is important not to force a change
before people can adjust to its implications.

-

I Other conununication barriers — Besides the mentioned barriers to
eﬁect.ive:' conununication, there are many others. In selective perception
people tend to perceive what they expect to perceive. In communication this
means that they hear what they want to hear and ignore other relevant

information not perceived as such. Closely related to perception is the
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influence of attitude, which is the predisposition to act or not to act in a
certain way. It is a mental position regarding a fact or state. Clearly, if people
have made up their minds, they may not objectively listen to what is said.
Further barriers to communication are differences in status, and power
between the sender and the receiver of information. Also, when information
has to pass through several levels in the organisation hierarchy, it tends to be

distorted (Bennett, 1994).

2.11 Decision Making Process

Koontz (1994), defines decision-making as the selection of a course of
action from among altermatives; it is the core of planning. A plan can not be
said to exist unless a decision - a commitment or resources, direction, or
reputations — has been made. He further pointed out that managers
sometimes see decision-making as their central job. This is because they
must constantly choose what is to be done, who is to do it, when, where and
occasionally even how it will be done.

Therefore, in doing these, alternatives have to be developed and the
first step of decision making is the development for altematives. It is rare for
alternatives to be lacking for any course of action. Indeed, perhaps a sound
adage for the manager is that if there seems to be only one way of doing a
thing, that way is probably wrong. That means the manager has not forced
himself to consider other ways, to open his eyes and develop alternatives.
Unless he does so, he cannot know if his decisions is the best possible.

Decision-making is also part of every one's daily living. Planning

occurs in managing or in personal life whenever choices are made in order to
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gain a goal in the face of such limitations as time, money and the desires of

other people (Koontz, 1994).

Summary

Decision-making is, however, only a step in planning, even when it is
done quickly and with little thought, or when it influences action for only a
few minutes. A course of action can seldom be judged alone because virtually

every decision must be geared to link with plans.

Rationality in decision-making

It is frequently said that effective decision-making must be rational.
But what is rationality? When is a person thinking or deciding rationally?
People acting or deciding rationally are attempting to reach some goals that
cannot be attained without action. They must have a clear understanding of
alternative courses by which a goal can be reached under existing
circumstances and limitations. They also must have the information and the
ability to analyse and evaluate altermatives in light of the goal sought. Finally,
they must have a desire to come to the best solution by selecting the
alternative that most elfectively satisfies goals achicvement (Koontz, 1994).

People seldom achieve complete rationality, particularly in managing
decisions affecting the past, decisions must operate for the future, and the
future almost invariably involves uncertainties. In the second place, it is
difficult to recognize all the alternatives that might involve the opportunities
to do something that has not been done before. Moreover, in most instances,
not all altermatives can be analysed, even with the newest available

analytical techniques and computers.
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According .to Benneth (1994), often, business decisions can be taken
quickly without need for careful thought: the best choice might be obvious, of
the consequences of a bad decision may be so trivial that only cursory
attention to detail is required. For major decisions, howéver, a logical and
systematic procedure is necessary; options must be listed and the
probabilities :Jf their success evaluated. Decision may be sirategic, thal is to
analyse the nature of the problem and collect information necessary to take a
logical decision, tactical or operational decisions concerning routine
administrative matters such as deciding the lengths of production runs, when
to record stocks, allocation of daily expenditures and so on. To the maximum
possible extent, operational decision should be. taken automatically,
according to predetermined criteria, such programmed decisions do not
require the exercise of managerial judgement, initia_tive and discretion. He
further explains the quality and acceptability of decisions that sometimes,
conflicts occur between the objective quality of a manager's decision and its
acceptability to the subordinates who must carry it .out. A certain decision
may be correct, yet create unfortunate consequences‘ for subordinates.

Efficiency and acceptability do not always go hand in hand.

Rational decision-making steps

The steps involved in making rational decisioﬁ as stated by Benneth
(1994) a:re as follows:
a. Analyse the nature of the problem and épllect the information

necessary to take a logical decision.

b. Specify the objective of the decision that needs to be taken.
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C. Break the problem dowﬁ into constituent elements.

d. Eéia}-nine the resource requirements and long-term implications. of
various decisions.

B _ Select and implement a particular option, stating who will be

f e responsible for undertaking necessary activities and 1ay111g down “a
time table for completing the work. -

Rational decision-making is difficult where the objectives of the
exercise are uncertain :aﬁdfor wher:e little hélrd information e}nstsln th:ese
circumstances, the “bounded rationality” approach is frequently applied, that
is, a convenient and low-risk decision is taken in preference to a theoretically
superior but less certain solution. This recognizes that managers often do not
have the time, information and resources to investigate issues 1.n depths.

Koontz (1994) in his contribution Iisted some steps inhecision—maldng
process. They are as follows: |
: (0 The search for alternatives — Assuming.that we know what our goals
are and agree on clear planning premises the first step of decision-making is
. to develop alternatives. There are always alternatives to any course of action:
indeed, if there seems to be only one way of doing a t:h.mg, that way is
probably wrong. If we can thmk of only one course of action, clearly we have
not thought hard enough.

The ability to develop alternatives is often as important as being able
to select correctly from among them on the other hand, ingenuity, research
and common sense will often unearth so many choices that all of them cannot

be adequately eval{lated. The manager needs help in this situation and this

4.
1

58



help, as well as assistance in choosing the best alternative, is found in the
concept of the limiting or strategic fagtor.

2 Evaluation of alternatives — Once appropriate alternatives has been
found, the next step in planning is to evaluate them and select the one that
will best contribute to the goal. This is the point of ultimate cfecision-making
although decisions must also be made in the other steps of planning in
selecting goals, in choosing critical premises and even in selecting
alternatives.

3. Selecting an alternative — When selecting among alternatives

managers can use three basic approaches:

a. Experience

b. Experimentation, and

¢ Research and analysis.
Experience

Reliance on past experiences probably plays a larger part than it
deserves in decision-making. Experienced managers usually believe, often
without realizing it, that the things they have successfully accomplished and
the mistakes they have made furnish almost infallible guide to the future.
This attitude is likely to be more pronounced, the more experienced a
manager has had and the higher in an organisation he/she has risen.

Relying on past experience as a guide for future action can be
dangerous. In the first place most people do not recognize the underlying
reasons for their mistakes or failures. In the second place, the lessons of
experience may be entirely inapplicable to new problems. Good decisions

must be evaluated against future events, while experience belong to the past.
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On the other hand, if a person carefully analyses experience, rather
than Dblindly following it, and if he/she distills from experience the
fundamental reasons for success or failure, then experience can be useful as a

basis for decision analysis.

Experimentation

An obvious way to decide among alternatives is to try one of them and
see what happens. Experimentation is often used in scientific inquiry. People
often argue that it should be employed more often in managing and that the
only way a manager can make sure some plans are right especially in view of
the intangible factors is to try the various alternatives and see which is best.
Itis thg_'a most expensive of all techniques, so this techniques therefore, should
be used only after considering other alternatives. Experimentation is used in
other ways. A firm may test a new product in a certain market before
expanding its sales nationwide. Organisational techniques are often tried in a
branch office or plant before being applied over an entire company. A
candidate for a management job may be tested in the job during the

incumbent's vacation.

Research and Analysis

One of the most effective techniques for selecting from alternatives
when major decisions are involved is research and analysis. This approach
means solving a problem by first comprehending it. It thus involves a search
for relationship among the more critical of the variables, constraints, and
premises that bear upon the goal sought. It is the pencil-and-paper (or better,
the computer-and-printout) approach to decision-making.
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Solving a planning problem requires breaking it into its component
parts and studying the various quantitative and cualitative factors. Study and

analysis are likely to be far cheaper than experimentation.

Developing a Functional Structure for Decision-Making Process

Developing a [unctional structure means delegating aulhorily,
resolving organizational conlflicts, 111akii1g meaningful decisions, and forming
sound p_g?licies (Bucher, 1988):
a. Delegating  authority: The wise  administrator delegates
responsibilities. Most administrators are overwhelmed with their assigned
duties. In many cases it is humanly impossible for one person to discharge all
of these duties. Therefore, it is important to delegate some to qualified
persons who can perform them efficiently. There should be a clear
understanding between the administrator and the person to whom the dutigs
are being delegated. The latter must be willing to assume such
responsibilities and must know exactly what he/she is responsible for. The
administrator should recognize that in delegating responsibilities, however,
he or she is still responsible for the overall functioning of that unit, such as a
school division, department or prograim.
b. Resolving organisational conflicts: Within programs and department
conflicts do occur. Wherever human beings are involved, conflicts develop
around such human needs as security, status, esteem, or self-actualization.
When certain needs are not satisfied, conflict may arise. Persons have basic
needs that can represent physical needs such as the need for proper bodily

comfort, psychological needs, such as a feeling of belonging and recognition,
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or social needs such as the desire to work with a certain group of people.
Organisational conflicts, as far as possiple, should be solved effectively by the
administrator. This means creating an environment in which employees want
to work and where there is a place to achieve self-esteem and self-
actualization. It means providing opportunities for personal growth. It means
keeping channels of communication open at all times both to stifle rumour
and to learn about employee complaints. It means making work as
interesting as possible to guard against mongering. It means involving
employees in decision that affect their well-being.

Organisational conflicts are kept to a minimum if the administration is

aware of human needs and tries to satisfy these needs as far as possible.

Making and Implementing Meaningful Decision and Assessing the Results
Decision-making in the administrative process requires that certain
steps be followed. The traditional problem-solving approach includes the
recognition of the problem, identifying the alternative, gathering and
organizing facts, weighting alternatives and [inally arriving at a decision.
Administration should not stop at the point of arriving at a decision. It is
essential to go on to the stages that involve implementation and assessmernt.
The sequential stages of this process are well stated by Burr and his
associates:
3 8 Deliberating — The problem is discussed, facts on the problem that are

gathered, and the problem is carefully analysed.



Decision-making — As a result of the deliberatioa a decision is made.
Alternatives are carefully weighted, and a choice is made based on the
facts.

Programming — After the decision is made, the program is developed
s0 that it is ready for implementation. Questions are asked and actions
taken in regard to Lthe resources that are available, the planning that
needs to be done are the Dbudget, equipment, and material
requirements that exist, and the needs in regard to staff and so on. In
other words, information is researched that will provide a successful
program and the right direction, in light of the decision that was made.
Stimulating — After the programming has been developing, it is set into
operation. This requires the involvement of people, arousing interest,
obtaining actions motivation needs to be encouraged and attitude
developed in this process.

Co-ordinating - to effectively implement a program requires the
coordination of stalf elforts, material resources, proper commurnication
and other essentials that will assure that the program will be
successfully launched.

Appraising — The last stage in the continuum is evaluating and
appraising all stages of the process and the results obtained. It
attempts to analyse where the process was successful or where it

failed and the reasons for the success or failure.

The information gathered will be used in future endeavours.
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Forming sound policies — Policies are essential to the efficient administration
of any department, school, business, or other organisation. Without them,
there is little to guide the activities and conduct of the establishment in the
pursuit of its goals. With well reasoned policies, the organisation can function

efficiently and effectively, and its members will better understand what is

expected of them,

Policies are guides to action. Policies reflect procedures that, when they are
adhered to, fulfill the best interests of the organisation and the purpose for
which it exists. If properly selected and developed, policies enable each
member of an organisation to know what duties are to be performed, the type
of behaviour that will result in the greatest productivity for the establishment;
how best the department goals can be accomplished; and the procedure by
which account ability can be established and evaluated.

Policy is developed in many ways in physical education departments.
In some organisations it is done autocratically with an administrator or two
establishing policy unilaterally. The process is devoid of deliberations and
suggestions from the members of the organisation. The trend now, however,
15 toward greater involvement of staff members in developing policy.

As a general rule, the cliché “two good heads are better than one." Its
true in policy development, policies must be carefully researched and though
thoroughly before being written. Therefore, it is usually better to involve
many people who look at education problems affecting policies from many
different angles. Although staff members may participate in policy
development it should be recognized that the formulation and development of

policy is different from the execution of the policy. Execution of policy is
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usually an administrative responsibility and should be recognized as such

(Bucher, 1988).

2.12 Decision Tree

One of the best ways to analyse a decision is to use a so-called
decision . tree. Decision trees depict, in the form of a “tree”, the decision
points chance events and probabilities involved in various courses that might
be undertaken (Fig. 7). A common problem occurs in business when a new
product is introduced. Managers must decide whether to install expensive
permanent equipment to ensure production at the lowest possible cost or to
undertake cheaper, temporary tooling that will involve a higher
manufacturing cost but lower capital investment and will result in smaller
losses if the product does not sell as well as estimated.

The decision tree approach makes it possible to see at least the major
alternatives and the fact that subsecuent decision may depend on events in
the future. By incorporating the probabilities of various events in the tree,
managers can also comprehend the true probability of a decision leading to
the desired results. The "best estimate” may really turn oul Lo be quite risky.
One thing is certain, decision trees and similar decision techniques replace
broad judgment with a focus on the important elements in a decision, bring

out into the open premises that are often hidden, and disclose the reasoning

process by which decisions are made under uncertainty.
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The multi-dimensional communication model for the military secondary
schoolg represents an intra- and inter-communication model. Information
flows from both directions (lorward and backward) as the arrows indicate.
The three categories of people (military, civilians and students) communicate
directly or indirectly with one another. When it is direct link with the receiver
of the information (message). When it is indirect, it means that the gsendoer hag
to pass through an intermediary, in the case of military-student, the student
representative has to be used. Among the military too, a junior officer has to

pass through a superior officer in order to communicate with the high military

command.

2. Venn diagram — Model of communication system
This represents a direct interactive communication model as indicated

by the following keys and arrows (Fig. 9).

A This represents a communication between civilian and military
personnel in which the student body is excluded.

i It represents a common form of communication among the three
groups. A typical example is the assembly ground where informaltion is
passed on, and gquestions asked.

E: It represents communication between the military and the student
body excluding the civilian staff. It can be applied when the military
want to get information about the civilian staff through the students or
their representative (prefects).

D: This involves only the civilian staff, e.g. when they hold an exclusive

meeting to discuss issues affecting their welfare.
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E: It represents a common forum involving civilian staff and students
such as in the dinning hall.

F: It represents only the student body with their representatives
(prefects).

G: This depicts forum involving only the military and military high

command. For example during military parades.
2.14 Sl;mmary

In all kinds of organisation, communication is a very vital and
important process. It takes more part in the organisation than any other
activities. It is communication that determine the difference between success
and failure for the organisation and its members too, because communication
is the way through which administrative functions are carried out. For
example, it is used to direct, coordinate, employ staff, plan activities, control
and at the same time used to evaluate activities and individual members.

Communication as used in this study is a process in which people
express themselves through oral, sign and written to one another. In an
organisation, information nced to be processed well, but you f{ind that some
do it well, others do it poorly, and these may lead to success or failure.

This chapter also looks into relevant literature that dealt with
communication in an organisation, like types of communication where we
discussed inter-personal and mass conununication. It also highlights the
directions or channels of comumunication flow in schools, to avoid

conununication gap. Information just have to flow along the channels
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accordingly, that is, vertical, downward and upward, horizopml (lateral) and
diagonal flow of information.

In:'t.his chapter communication network was treated. We have informal
and formal communication networks, both are useful for effective
conununication, if properly used and the types. Arrangement of spaces and
objects within a given area also have a strong effect gn connnunication.
Affecting who talks with whom, the amount of interaction, and the equality of
that interaction.

The researcher also looked at some barriers of communication, if
information needed to be processed in an organisation are not processed
well, there is bound to be problems in that communication. Some specific
barriers or problems highlighted are: lack of planning, unclarified
assumptions, semantic distortion, poorly expressed messages loss by
transmission and poor retention, poor listening and premature evaluation
distrust, threat, fear and insufficient period for adjustment to changes.

Finally, in this chapter decision-making was treated. Quality and
acceptability of decisions, rational decision-making steps, and also rationality
in taking a decision where the objectives of the exercise are uncertain and/or
where little hard information exists. In these case “"bounded rationality”
approach is frequently applied, that is a conventional and low-risk decision is

taken in preference to a theoretically superior, but less certain solution.
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CHAPTER THREE

RESEARCH DESIGN METHODS AND PROCEDURES

3.1 Introduction

As earlier stated, the purpose of this research was to investigate the
communication system and decision-making process used in the administration of
the military secondary schools in Oyo state. Consequently, this chapter focused
attention on the methodology and the procedure for the investigation. In specific
terms the chapter was discussed under the following sub-heading;

(a) Research design;

(b)  Population for the study;

(c)  Sample and sampling technique;

(d)  Instruments for data collection;

(e) Validation of the instruments;

() Pilot study;

(g) Administration of instruments;

(h)  Method of data analysis.

3.2 Research Design

This refers to the architectural framework of the study. The research design
used in this study is the One-Shot design of the survey type of research method.
It is a one-shot design experiment because data was collected on the subjects
being studied only once according to Campbell and Stanley (1966). The data
collected was on communication system and decision making process in military
secondary school in Oyo State, which constituted the dependent variables, based
on the students, the civilian and military populace (that formed the independent
variables) in the study. In this light this design was considered adequate as it
addressed the major objectives of the study.
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3.3  Population for the study
The existing military secondary schools in Oyo State constituted the
population for the study. In quantitative terms three were three of such

schools as at the time of the study. The three schools and their locations were

as follows:

. Command secondary school, Bode-Igbo Village Kilometer 12,
Ibadan (school A)
3 Command Day Secoﬁdary School, Odogbo, Ibadan (school B)

. Air Force Comprehensive School Ibadan (School C)

The population for study in human terms covered:
(a) All the 220 military personnel involved in the running of these
schools.
(b) Al the 420 civilian staff of the three schools
(c) All the 700 students currently in SSIII in these three schools.
In a nutshell the population (1,340) comprises three groups of person:

the military staff the civilian staff, and the SSIII students.
3.4 Sample and Sampling Techniques

Krejcies and Morgan (1970) sampling table was used in the three
military secondary schools. A total of 140 military personnel were sampled
using simple random sampling technicue in the first instance. This was
followed’ by stratified sampling technique along gender. The sample
comprised 64 from C.S.S. Bode-Igbo; 44 from C.D.S.S. Odogbo and 32 from

AFCS Ibadan (See Table 3.1).
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Table 3.1. Sample design distribution.

Population Population Population
Schools of students Sample ofcivilans Sample of military Sample
Comunand Secondary 250 89 130 82 100 64
School, Bode-Igbo,
Ibadan (School A)
Command Secondary 320 113 200 96 70 a4
School, Odogho,
Ibadan (School B)
Air Force ‘- 130 46 90 43 50 32
comprehensive
School, Iyana Ofa,
Ibadan (School C)
Total 700 248 420 201 220 140

Among the civilian staff a total of 201 were randomly sampled, using
stratified random sampling technique. It compnses 62 lrom CSS Bode-lgbu,
96 from C.D.S.S Odogbo; and 43 AFCS Ibadan.

With regard to the students, a total of 248 of them were sampled using
stratified random sampling technique with replacement. It consists of 89 from
C.S.S. Bode-Igbo; 113 from C.D.S.S Odogbo; and 46 AFCS from Ibadan.

Simple random sampling technique was considered the most
appropriate because it reduces bias and gave every member of the target
population an equal opportunity of being selected or lelt out.

Stratified random sampling was also to be used because it ensures fair
representation of gender (male and female) that made up the respondents.
Final year students (SS III) were chosen based on their years of experience in
the schools. In all a total of 589 respondents were sampled and used for the

study. The sample distribution was presented in Table 3.1.
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3.5 Instrument for Data Collection

The research used two main instruments for data collection. They
were:

(a) Structured (checklist or closed-ended) questionnaire, and

(b)  Structured interview.

Data were collected by the use of questionnaire and interview, which

were administered by the researcher.

3.5.1 Questionnaire

The questionnaire was eighteen (18) item instrument made up of eight
(8) sections. Section A centered on biodata of the respondents, while Section
B sought to elicit response on channels of communicatibn in the schools.
Section C focused attention on decision-making process in those military
secondary schools. Section D was on the effectiveness of communication
system in the administration of the schools. Section E centred on effectiveness
of decision-making process in the military secondary schools. Section F
concentrated on the influence of rank, academic qualification and profession on
effective communication system. Section G focused attention on the influence of
the three biodata on effective decision-making; while Section H was on the
relationship between communication systems and decision-making.

A three-point-rating of a slightly modified Likert Scale was used in

rating the responses from the respondents. The scale was as follows:

A = Agree (3)
8] - Undecided (2)
D - Disagree (1)
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As for rating the effectiveness, or otherwise, of the communication

system, the following terms and scale was used:

E - Effective (1)

U - Undecided (2)

NE - Not effective (3)
Others are:

NI - Not involved (1)

U - Undecided (2)

I - Involved (3)

3.5.2 Structured interview

The structured interview was meant for top ranking military and
civilian officers involved in running the schools. This instrument was
preferred to questionnaire because of the tight duty scheduie of such officers
who also might not have time to fill the questionnaire, coupled with the dire
need for immediate feedback. The responses serve in supporting the findings
of the study. The result of the oral interview was used to validate the
qguestions in the questionnaire; it was also used to gather some information or
data from some principal officers who have no time to complete the
questionnaire. Lastly it was used to beef up or to enrich the discussion of the

data analysis.

3.6 Validation of the Instrument
Initially, questionnaire was presented to the supervisor, and other
experts in measurement and evaluation for face and content validation. The

instrument was further validated during the pilot study. The reliability of the
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instrument was established using the split-half method. A reliability

coefficient of 0.84 was obtained based on the split-half method.

3.7  Pilot Study

There was a trial run of the instrument at the Air Force Secondary
School Kaduna. A total of thirty (30) respondents were used. This number
represented ten (10) military staff (5 male and 5 female); ten (10) civilian (5
male and 5 female); and ten (10) final year students (5 male and 5 female).

The reliability coefficient of 0.84 was obtained from the questionnaire.
The reliability coefficient of 0.84 was obtained based on the split-half method,
according to Wimmer and Doninick (1937: 230) in Awesu (1996) this method
involves the summing up of the scores on the odd and even items on the
questionnaire separately. Based on the results of the pilot study some
modifications were made on the structure of the questionnaire, the reliability
coefficient figure (0.84) suggests that the instrument was reliable and valid.

The pilot study served two main purposes:
a. To further validate the data-gathering instrument — the questionnaire,

by removing any ambiguity.
b. to standardize the coding and recording of the responses.
Thirty (30) copies of the questionnaire were administered to the respondents
directly by the researcher. The exercise lasted for only one day.

The choice of Air Force Secondary School Kaduna for the pilot study
was based on its similarities, both in organisation and administration, to the
military secondary schools being used for the study. The target schools were

left cut at this stage to avoid hallow effects.
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3.8 Administration of Instrument

A total of 610 copies of the questionnaire were produced and
administered. This was to make allowances for losses and copies that might
not be properly filled. The copies were administered personally by the
researcher and her three (3) research assistants, one from each school.

Permission in writing was sought and obtained from the commandant
of each school. No problem was envisaged in this regard since the researcher
is a staff in one of the target schools. The exercise lasted for two weeks. This
is to say that the researcher spent four (4) days in each school for the
administration and collection of the copies.

3.9 Methods of Data Analysis

The 589 copies were tallied and built up into simple frequency tables. Both
descriptive and inferential statistical tools were used in data analysis. The mean
of the three-point-rating scale was calculated and used for decision-taking. A
mean of 3, 2 or 1 was interpreted as agree, undecided, disagree, respectively.

Inferential statistics of Chi-square (X*) at one tail, was used to test for
significance, and consequently for the rejection or otherwise of the hypothesis.
The testing ior significance was set at a confidence interval of 0.05 that is a
probability level of P<0.05 (less than 0.05).

The choice of Chi-square was considered most appropriate because the
study involves realities in communication system as opposed to expectations in a
natural setting. Tabular presentation was also considered the most appropriate
because it makes for easy-at-a-glance grasp of data. Also used was Pearson
product moment correlation coefficient (r) to determine relationship between
decision-making and communication system. The details of the data presentation
and analysis are as shown in chapter four.
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CHAPTER FOUR

PRESENTATION OF RESULTS, DATA ANALYSIS AND
DISCUSSION

4.1 Introduction

In this chapter, the data collected through the use of structured
questionnaire were presented using simple frequency tabular format. The
three point modified Likert scale, the mean response (X ), and Chi-square (X%)
value were all built into the tables. The tabular presentation was followed by
an analysis of each table. The analysis focused on the major highlights of the
tables.

The presentation of result is in line with the seven (7) null hypotheses
stated. Each of the seven null hypotheses was recapitulated and was
followed by a corresponding table. Discussion based on the tables formed the

last part of this chapter. The details are as shown below, starting with

presentation of results or data.

4.2 Communication Systems Used
Null Hypotheses 1 (H,1)

There is no significant difference in the opinions of the three categories of
respondents on the communication systems used in the military secondary

schools (MSS).

Table 4.1 shows the major highlights. Of the seven variable statement
exaniined, the soldiers remained undecided on fcur of them with regard to
the communication systems used in the Military secondary schools. However,

the soldiers disagreed on three of the variable statements. These represent

57% and 43%, respectively.
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Table 4.1. Expressed opinions of the military on the communication systems used in

the MSS
(n = 140)
Responses
Communication system variables 3 2 1 X X2
A U D
a. Inthe MSS, information flows from the top 70 23 47 22 60
to the bottom 50% 17% 33%
b. Inthe MSS, information flows from the 51 19 70 1.8 6.20
bottom to the top 37% 13% 50%
¢. Communication (i.e. passing on information) 94 9 37 24 16.80
is always in writing through memos 66% 7% 27%
d. communication is done verbally in most cases 28 28 84 16 9.60
20% 20% 60%
e. A combination of written and verbal means of 98 9 33 2.5 1940
communication 70% 7% 23%
f.  Official protocol is strictly followed even on 94 33- 23 26 158
Urgent matters 66% 23% 11%
g. Official protocol is flexible especially on urgent 19 28 93 1.7 152
Matters 13% 20% 67%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 2321
Overall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

The table further shows that in all the seven variable statements, the
obtained Chi-square values of 6.00, 6.20, 16.80, 9.60, 19.40, 15.80 and 15.20
are greater than the critical value of 5.991 at 2 degrees of freedom (df) and
alpha level of 0.05. Similarly, the obtained overall Chi-square value of 23.21 is
greater than the overall critical value of 21.026 at 12 df.

Consequently, the null hypotheses that there is no significant
difference in the opinions of the three categories of respondents on the
communication systems used in the school is rejected. The alternative is

accepted. This means that there is a significant difference in the opinions of
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the soldiers with regard to the communication systems used in the Military

secondary schools in Oyo State.

Table 4.2. Expressed opinions of civilian staff on communication systems

used in MSS.
(n = 201)
Rosponsos TAN
Comununication systemn variables 3 LTS X i
A U D ]
a. In the MSS, information flows from the top 101 33 67 2.2 .22
to the bottom 50% 17% 33%
b. In the MSS, information flows from the 74 26 101 1.8 6.30
bottom to the top 37% 13% 50%
c. Communication (i.e. passing on 13 13 54 24 15.80
information) is always in writing through 66% 7% 27%
memos
d. communication is done verbally in most 40 40 121 1.6 8 60
cases 20% 20% 60%
e. A combination of written and verbal 141 13 47 25 1951
means of 70% 7% 23%
communication is used.
f. Official protocol is strictly followed even 134 47 @ 20 26 15.88
on urgent matters 67% 23% 10%
g. Olfficial protocol is flexible especially on 29 40 134 1.7 165.20
urgent matters 13% 20% 67% TN
Critical X? value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 24.31
Overall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

Table 4.2 shows that of the seven variable statements, the civilian staff
were undecided in four of them, and disagreed, with regard to the
communication systems used in the Military secondary schools.

These represent 57% and 43% respectively. The table shows that all the
obtained X? values of 6.22, 6.30, 15.80, 8.60, 19.51, 15.88 and 16.20 as well as

the obtained overall X* value of 24.31 are greater than the critical values of
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5.991 (df) and 21.026 (df) respectively. Therefore, the null hypotheses is

rejected severally and collectively. The alternative is accepted.

This shows that there is a significant difference in the opinions ol the

civilian staff with regard to the communication systems used in the Military

secondary schools in Oyo Siate.

Table 4.3. Expressed opinions of students on communication systems used in

the MSS.
(n = 248)
Responses
Communication system variables 3 2 1 X x*
A U D

a. In the MSS, information flows from the 124 41 83 Z2 6.03
top to the bottom 50% 17% 33%

b. In the MSS, information flows from the 91 38 124 1.8 6.21
bottom to the top 37% 13% 50%

c. Communication (i.e. passing on 166 16 66 25 16.88
information) is always in writing 66% - 7% 27%
through memos

d. communication is done verbally in most 49 49 150 1.7 8.01
cases 20% 20% 60%

e. A combination of written and verbal 174 16 58 26 1840
means of communication is used 0% 7% 23%

{. Official protocol is strictly followed 166 &8 24 2 14,82
even on urgent matlers 67% 23% 10%

g. Official protocol is flexible 33 49 166 1.8 14.30
especially on urgent matters 13% 20% 67% wil i

Critical X? value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 22.21

Overall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

The major highlight of Table 4.3 is that the obtained X* values of 6.03,

6.21, 16.88, 8.61, 18.40, 14.82 and 14.30 as well as the obtained overall X*

value of 22.21 are greater than the critical values of 5.991 at 2 df, and 21.026

12 df respectively. For this reason, the null hypothesis is rejected.
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The alternative is accepted. This means that there is a significant
difference in the opinions of the students as regard the communication

systems used in their schools.

Table 4.4. Expressed opinions of the three groups of respondents on
communication systems used in the MSS. '

(1 = 589)
Responses Tl
Communication system variables 3 2 1 X X
A U D

a. In the MSS, information flows from thetopto 295 98 196 Z23  T01
the bottom _ 50% 18% 32%

b. In the MSS, information flows from the 216 78 29% 1.8 711
bottom to the top 37% 13% 50%

c. Comumunication (i.e. passing on information) 393 39 157 25 1480
is always in writing through memos 67% 7% 26%

d. communication is done verbally in most 118 118 353 1.7 9.76
cases 20% 20% 60%

e. A combination of written and verbal 412 * 39 138 25 19.00
means of communication is used. 0% 7% 23%

f. Official protocol is strictly followed even on 393 138 58 26 1558
urgent matters 67% 23% 10%

¢. Official protocol is flexible especially on 78 118 393 ok 1522
urgent matters 13% 20% 67%

Critical X* value = L.991; dl = 2 P=0.US (one-tailud Lest).

Overall obtained X* value = 24.21

Overall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

Table 4.4 shows that the expressed opinions of the three categories of
respondents were treated as one entity, the obtained X* value of 24.21 is
greater than the overall critical value of 21.026 at 12 df.

Therefore, the null hypothesis, in which it is stated that there is no

significant difference in the opinions of the three categories of the
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respondents with regard to the communication system used, is rejected. The

alternative is accepted. This means that there is a significant difference in

their perception of the communication systems used in the Military secondary

schools in Oyo State.

Table 4.5. Hierarchy of information flow in the MSS .

(n = 589)
Information Flow Variables Responses
There is a hierarchy of information flow: 3 2 1 X x
A U D
a. From staff to staff among the military 431 118 40 2.7 2240
personnel 73% 20% 7%
b. From military staff to civilian staff 274 118 197 21 13.20
47% 20% 33%
c. From staff to students or vice versa 197 157 235 1.9 1568
33% 27% 40%
d. From student to student (senior to junior or 392 157 40 26 16.80
vice versa) 66% 27% 7%
Critical X* value = 5.991; df = 2; P=0 05 (one-tailed test).
Overall obtained X* value = 18.23 | 3 ? 7 ?
Overall critical X*value = 12.59; df = 6; P=0.05 (one-tailed test). 4 13372

In the Table 4.5, the respondents remain undecided in three quarters

(3/4), ie. 75% of four variable statements with regard to hierarchy of

information flow in the military secondary schools. The table further shows

that the obtained X* values of 22.40, 13.20, 15.68 and 16.80 are greater than

the critical value of 5.991 at 2 df of alpha level of 0.05. Equally, the obtained X?

value of 18.23 is greater than the critical value of 12.59 at 6 df of alpha level of

0.05. Therefore, a null hypothesis of non-significant -difference in opinions

among the respondents with regard to hierarchy of information flow is

rejected severally and collectively.
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The alternative is accepted. This means that there is a significant
difference in opinions of the respondents with regard to hierarchy of

information flow in the military secondary schools.

4.3 Decision-making Processes (DMP) in the Military secondary schools
Null Hypothesis 2 (H, 2)

There is no significant difference in the opinions of the three categories of
respondents on the decision-making process (DMP) in the Military secondary
schools.

Table 4.6. Expressed opinions of the soldiers on rules as part of decision-making process

(n = 140)
Ofﬁc&l’s involved in rule making Rasponses
How would you rate the involvement of the 3 2 1 X x
following in decision-making on rules? I U NI
a. The Commandants 94 37 9 2.5 16.80
66% 27% 7%
b. All the Administrative Officers 94 37 9 26 16.80
66% 27% 7%
c. All the top military officers (The Directors) 84 32 24 2.4 9.80
60% 23% 17%
d. Every Commissioned Officer in the Schools 70 47 23 2.3 8.80
50% 33% 17%
e. All ranks and files of the military in the 9 37 94 1.4 16.80
schools 7% 27% 66%
f. All the civilian committee members in the 9 37 94 14 16.80
schools Th 27% 66%
g. All members of a Board comprising the 56 23 61 1.8 6.00
military and civilians 40% 17% 43%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 28.81
Overall critical X value = 21.03; df = 12; P=0.05 (one-tailed test).

Table 4.6 shows that in four (57%) of the seven variable statements, the
soldiers were undecided with regard to the involvement of the commandant,
all the administrative officers, all top military officers and every

commissioned officers in making rules as part of the decision-making
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commissioned officers in making rules as part of the decision-making process.

They expressed non-involvement of the other ranks in rules making.

In all the variable statements, the obtained X* values of 16.80,16.80

9.80, 8.80, 16.80, 16.80 and 6.0 are greater than the critical value of 5.991 at 2

df. The obtained overall value of 28.81 is also greater than the overall critical

value of 21.03 aL 12 df. Therefore, the null hypothesis is rejecled. This means

that there is a significant difference in the opinion of soldiers with regard to

their involvement in rule making as part of the decision-making processes.

Table 4.7. Expressed opinions of the civilian stalf on rules as part of decision-making

" process
(n = 201)
Officers involved in rule making Responses
How would you rate the involvement of the 3 2 1 X X?
following in decision-making on rules? I U NI
a. The Comunmandants 13¢ 54 13 2.6 18.80
67% 27% 6%
b. All the Administrative Officers 134 54 13 26 18.80
67%. 27% 6%
c. All the top military officers (The Directors) 121 47 33 24 10280
61% 23% 16%
d. Every Commissioned Officer in the Schools 101 67 33 23 9.80
50% 33% 17%
e. All ranks and files of the military in the 13 54 134 14 18.80
schools 6% 27% 67%
f. All the civilian committee members in the 13 64 134 14 18.&0
schools 6% 27% G7%
g. All members of a Board comprising the 80 34 87 1.8 8.00
military and civilians 40% 17% 43%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 28.31

Overall critical X? value 21.03; df = 12; P=0.05 (one-tailed test).

The results in Table 4.7 are similar to those in Table 4.6. The obtained

X? values of 18.80, 18.80, 10.80, 9.80, 18.80, 18.80 and 8.00 are greater than the

critical value of 5.991 at 2 df. Similarly, the obtained overall value of 28.31 is
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greater than the overall critical value of 21.03 12 df. Therefore the null
hypothesis is rejected. The alternative is accepted. This means that there is a
significant difference in the opinion of the civilian staff with regard to the
involvement of the listed members (in a to g) as regards their involvement in
rule making in the schools. They were not sure of (or did not want to say) who
actually involved in making the rules governing the Military secondary

schools in Oyo State.

Table 4.8. Expressed opinions of students on rules as part of decision-making process

(n = 248)

Ollicers involved in rule making Respouses

How would you rate the involvement of the 3 2 1 X X*

following in decision-making on rules? 1 U NI

a. The Commandants 166 66 16 26 18.81
66% 27% 7%

b. All the Administrative Olfficers 166 66 16 26 1881
66% 27% 7%

¢. All the top military officers (The Directors) 149 58 41 24 11.80
60% 23% 17%

d. Every Commissioned Olficer in the Schools 124. 83 41 2.3 9.81

i 50% 33% 17%

e. All ranks and [iles of the military in the schools 16 66 166 14 1780
7% 27% G6%

f.  All the civilian committee members in the schools 16 66 166 14 17.80
7% 27% 66%

g. Al members of a Bomd comprising the military 99 11 108 1.8 8.00

and civihans 40% 17% _ A3% L SN

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 29.88

Overall critical X* value = 21.03; df = 12; P=0.05 (one-tailed test).

Table 4.8 shows the expressed opinions of the students with regard to
who was involved in rule making in the schools. It shows that 66% of the
students was of the opinion that the commandants, and all the administrative
officers were involved in making rules as part of the decision-making

processes.
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The table further shows that all the obtained X* values of 18.81, 18.81,
11.80, 9.81, 17.80, 17.80 and 8.0 are greater than the critical value of 5.991 at 2
df. Similarly, the overall obtained value 29.88 is greater than the critical value
of 21.03 at 12 df. Consequently, the null hypothesis is rejected severally and
collectively respectively. The alternative is accepted. This means that there is
a significant difference in the opinion of the students with regard Lo who are

actually involved in making of rules as part of the decision-making processes.

Table 4.9. Expressed opinions of the three groups of respondents on rules as part of

decision-making process.
(n = 589)
Officers involved in rule making Responses
How would you rate the involvement of the 3 2 1 X x
following in decision-making on rules? I U NI
a. The gommandants 393 157 39 24 15.81
67% 26% 7%
b. All the Administrative Officers 393 157 39 24 15.81
67% 26% T%
c. All the top military officers (The Directors) 353 138 98 2.2 8.80
61% 22% 17%
d. Every Commissioned Officer in the Schools 294 19 99 23 780
50% 33% 17%
e. All ranks and files of the military in the 39 157 393 1.3  15.81
schools 7% 27% 66%
{. All the civilian committee members in the 39 157 393 1.3 1h.e]
schiools T% 27% 66%
g. All members of a Board comprising the 236 S8, 255 1.6 6.12
military and civilians 40% 17% 43%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 29.82
Overall critical X* value = 21.03; df = 12; P=0.05 (one-tailed test).

Table 4.9 shows the collective responses of the three categories of
respondents. The major highlight is that majority of the respondents 67%, 67%
and 61% agreed that the commandants, all the administrative officers, and all

the directors were involved in making rules as part of decision-making
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process. Furthermore, the table shows that all the obtained X* values of
15.81,15.81, 8.80, 7.80, 15.81, 15.81 and 6.12 are greater than the critical value
of 5991 at 2 df. It also shows that the overall obtained value of 29.82 is
greater than the critical value of 21.03 at 12 df. Therefore, the null hypothesis
is rejected. The alternative is accepted. This means that there is a significant
difference in the opinions of the three groups of rospondents as rogards
making of rules as part of decision-making process in the Military secondary

schools of Oyo State.

Table 4.10. Expressed opinions of the soldiers on day-lo-day administration as part of the
decision-making process

(n = 140)
People involved in day-to-day administration Responses
How would you rate the involvement of the 3 2 1 X X
following in taking decision on crucial matters? | U NI
a. The Commandants 122 9 9 28 1481
86% 7% 7%
b. All the Administrative Officers 84. 47 9 27 1281
60% 33% 7%
c. Only selected individuals among the military 9 47 84 24 988
7% 33% 60%
d. Both the military and civilians based on merit 122 9 9 2.8 14.81
86% 7% %
e. A committee comprising only the military 9 37 94 1.5 10.88
appointed by the commandanls T% 27% GG%
f. A committee comprising appointed military, 122 9 9 1.5 1481
civilian staff and students 86% 7% 7%
g. A committee of elected members who 113 18 g 1.8 14N
represent various segments of the school 80% 13% 7%
Critical X? value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 22.23
Overall critical X* value = 21.03; df = 12; P=0.05 (one-tailed test).

Table 4.10 shows that in addition to the commandants, both the
military and civilian staff were selected on merit. The soldiers were
undecided with regard to their involvement in daily administration of the
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schools. It also shows that the obtained X* values of 14.81, 12.81, 9.88 and
10.88 are greater than the critical value of 5.991 at 2 df. Similarly, the overall
obtained value of 22.23 is greater than the critical value of 21.03 at 12 df.
Therefore, the null hypothesis is rejected in both cases. This implies
the acceptance of the alternative. In other words, there is a signilicant
dilference in the opinions ol e soldiers with regards Lo who were actually

involved in the day-to-day administration of the military secondary schools.

Table 4.11. Expressed opinions of civilian staff on day-to-day administration as part of
decision-making process

(n = 201)

Peﬂplﬂ involved in daY'tO'dﬂy administration: Responses

How would you rate the involvement of the 3 2 1 X x

Following in taking decision on crucial matters? i U NI

a. The Commandants e | B 13 2.8 17.80

86% 7% 7%
b. All the Administrative Officers 21 67 13 28 14.80
61% 32% 7%

c. Only selected individuals among i3 BT 121 25 10.80
the military 7% 32% 61%

d. Both the military and civilians based 175 13 13 28 17.80
on nierit B6% 7% 7%

e. A committee comprising only the military 13 54 134 14 1060
appointed by the commandants 7% 27% 66%

[. A conunitlee comprising appointed military, 13 13 176 1.2 17.80
civilian staff and students T Th BG%

g. A committee of elected members who 13 27 161 1.3 1566
represent various segments of the school 7% 13% 80%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed Lest).

Overall obtained X*value = 28.40

Overall critical X? value = 21.03; df = 12; P=0.05 (one-tailed test).

Table 4.11 shows that in all the variable statements (a to g), the
obtained X* values of 17.80, 14.80, 10.80, 10.60, 17.80, 17.80 and 15.66 are

greater than the critical value of 5.991 at 2 df. It also shows that overall
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obtained X* value of 28.40 is greater than the critical value of 21.03 at 12 df.
Therefore, the null hypothesis is rejected. This means that there is a
significant difference in the opinions of the civilian staff regard to the people

actually involved in taking decisions on crucial matters in the schools.

Table 4.12. Expressed opinions of students on day-to-day administration as part of decision-
making procoss

(n = 248)

People involved in day-to-day administration: Responses

How would you rate the involvement of the 3 2 1 X X

following in taking decision on crucial matters? I u NI

a. The Commandants 216 16 16 2.8 18.00

86% 7% 7%
b. All the Administrative Officers 149 83 16 2.9 18.80
60% 33% 7%

c. Only selected individuals among 16 83 149 2.6 10.60
the military 7% 33% 60%

d. Both the military and civilians based 216 16 16 2.8 18.00
on merit 86% 7% %

e. A committee compﬂsmg only the military 16 66 166 1.6 1049
appointed by the commandants 7% " 27% 66%

{. A committee appointed military, 16 16 216 1.2 18.80
civilian staff and students 7% 7% 86%

g. A committee of elected members who 16 33 199 1.3 7.00
represent various segments of the school 7% 13% 80%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 24.32

Overall critical X* value = 21.03;df = 12; P=0.05 (one-tailed test).

Table 4.12 highlights the following major points. In all the variable
statements, the obtained X* value of 18.00, 18.80, 10.60, 18.00, 10.49 and 18.80
7.00 are greater than the critical value of 5.991 at 2 df. Sinilarly, the overall X7
value of 24.32 is greater than the critical value of 21.03 at 12 df.

Therefore the null hypothesis is severally and collectively rejected. In

other words the alternative is accepted. This means that there is a significant
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difference in the opinion of the students with regard to the daily
administration as part of decision-making processes in the military secondary

schools.

Table 4.13. Expressed opinions of the respondents on day-to-day admuust.rauon as part of
decision-making process

(n = 589)

People involved in day-to-day administration: Responses []

How would you rate the involvement of the 3 2 1 X x®

following in taking decision on crucial matters? I U NI

a. The Commandants 511 39 39 30 18.12

86% 7% 7%
b. All the Administrative Officers 354 196 39 3.0 18.12
60% 33% 7%

c. Only selected individuals among 39 196 354 28 11.80
the military 7% 33% 60%

d. Both the military and civilians based 511 39 39 3.0 1812
on merit 86% 7% 7%

e. A conmunittee comprising only the military 38 58 492 12 1812
appointed by the commandants 7% 10% 83%

f. A committee comprising appointed military, 32 39 511 1.3 - B.12
civilian staff and students 7% 7% 86%

g. A committee of elected members who 38 78 472 3 621
represent various segmentsof theschool @~ 7% 13% 80%

Critical X? value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 25.80

Overall critical X* value = 21.03; df = 12; P=0.05 (one-tailed test).

Table 4.13 shows that while the commandant, military and
distinguished civilian administrators and a committee of diverse
compositions were fully involved in the daily administrations of the schools,
selected military individuals were not involved. The table also reflects a
democratic setup. Furthermore, the table shows that in all the variable
statements (a to g), the obtained X values of 18.12, 18.12,11.80, 18.12, 18.12
and 6.21 are greater than the critical value of 5.991 at 2 df. It also shows that
the overall obtained X* value of 25.80 is greater than the critical value of 21.03

at 12 df.
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Consequently, the null hypothesis is severally and collectively rejected.
The alternative is accepted. That is, there is a significant difference in the
opinions of the three categories of respondents on the decision-making
processes in military secondary school schools in terms of who was involved

in day-to-day administration.

Table 4.14. Expressed opinions of soldiers on appointments and recruitments as part of

decision-making process
(n = 140)
Military Arms/People involved in A and R: Responses
How would you rate the degree of involvement 3 2 1 X X®
of the following in appointment and
recruitments I U NI
a. The directorate only 47 56 37 21 080
33% 40% 27%
b. Federal Ministry of Defence 126 9 5 3.0 434
90% 7% 3%
c. The commandants 121 14 5 30 3.86
87% 10% 3%
d. Hand-picked military officers 47. 79 14 2.2 4.98
33% 57% 10%
e. Hand-picked military and civilian officers 47 B4 9 2.3 1.28
33% 60% 7%
f. A committee comprising only the military 28 47 65 3.7 ' 8120
20% 33% 47%
g. A committee comprising both the military 126 9 5 3.0 4.34
and civilians H o R T 3%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 20.24
Overall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

Table 4.14 highlights are as follows: In all the seven variable
statements, the obtained X?* values of 0.80, 4.34, 3.86, 4.98, 1.28, 3.20 and 4.34
are less than the critical X* value of 5.991 at 2 df.

Similarly, the overall obtained X* value of 20.24 is less than the critical

value of 21.026 at 2 df. Therefore, the null hypothesis is upheld. This means
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that there is no significant difference in the opinion of the soldiers with
regard to those involved in appointments and recruitment as part of decision-

making processes in the military secondary schools.

Table 4.15: Expressed opinions of civilian staff on appointments and recruitments as part of

decision-making process
(n = 201)

How would you rate the degree of involvement 3 5 1 X x?

of the following in appointment and

recruitinents I U NI

a. The directorate only 67 89 o4 24 1.08
33% 40% 27%

b. Federal Ministry of Defence 181 13 7 30 444
90% 7% 3%

c. The commandants 174 20 7 3.0 3.68
87% 10% 3%

d. Hand-picked military officers 67 114 20 2.3 1.89
33% 57% 10%

e. Hand-picked military and civilian officers eFf b 21 13 24 182
3% 60% 7%

f. A committee comprising only the military 40 67 94 1.8 2.30
20% 33% 47%

g. A committee comprising both the military 181 13 7 3.0 4.44

and civilians 0% 7% 3%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 20.21

Overall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

Table 4.15 shows that Federal Ministry of Defence, the commandants,
and a committee comprising both the military and the civilians were involved
in appointments and recruitments as part of the decision making processes in
the military secondary schools. This represents approximately 43%.

The table further shows that the obtained X* values of 1.08, 4.44, 3.68,
1.89, 1.82, 2.30 and 4.44 are less than the critical value of 5.991 at 2 df.

Similarly, the overall obtained X* value of 21.026 at 12 df.
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Therefore, the null hypothesis is severally and collectively upheld. This
means that there is no significant difference in the opinion of the civilian staff
with regards to who was involved in appointments and recruitments as part

of decision-making processes in the military secondary schools.

Table 4.16. Expressed opinions of students on appointments and recruitinonts as part of
decision-making process

(1 = 248)

Military Arms/People involved in A and R: Responses

How would you rate the degree of involvement 3 2 1 X x*

of the involvement of the following in

appointment and recruitments I U NI

a. The directorate only 83 a9 66 2.0 1.88
33% 40% 27%

b. Federal Ministry of Defence 224 16 8 30 344
90% 7% 3%

c¢. The commandants 215 25 8 3.0 5.38
87% 10% 3%

d. Hand-picked military officers 83 141 24 2.1 2.98
33% 57% 10%

e. Hand-picked military and civilian officers 83 149 16 2.2 2.78
33% 60% 7%

f. A committee comprising only the military 50 82 116 1.8 233
20% 33% 47%

g. A committee comprising both the military 224 16 8 3.0 444

and civilians 90% 7% 3%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X*value = 2042

QOverall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

Table 4.16 shows that all the obtained X* values of 1.88, 3.44, 5.38, 2.98,
2.78, 2.33 and 4.44 are less than the critical X* value of 5.991 at 2 df. Similarly,
the overall obtained value of X? of 20.42 is less than the critical value of 21.026
at 12 df. Therefore, the null hypothesis, is of no significant difference in the
opinion of the students on appointments and recruitments is accepted. This

means that there is no significant difference in their opinibn in this regard.



The table further shows that those mostly involved in the appointment
and recruitment exercises were the Federal Ministry of Defence, a committee
comprising both the military and civilian staff. The expressed views on this

are represented by 90% and 90% respectively.

Table 4.17. Expressed opinions of the respondents on appointments and recruiliments as
paul ol decision-making procoss

(u = 589)

Military Arms/People involved in A and R: Responses ¥

How would you rate the degree of involvement 3 2 1 - x3

of the following in appeointment and X

mm’uftménts L U NI

a. The directorate only 196 236 157 21 380
33% 40% 27%

b. Federal Ministry of Defence 529 38 21 3.0 440
0% 7% 3%

c. The commandants 510 59 20 30 386
86% 10% 3%

d. Hand-picked military officers 196 333 60 24 1.98
33% 57% 10%

e. Hand-picked military and civilian officers 196 -353 40 23 2.28
33% 60% 7%

f. A committee comprising only the military 118 196 275 1.8 2.30
20% 33% 47%

g. A committee comprising both the military 529 40 20 3.0 340

and civilians 9% 7% 3%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 20.24

Overall critical X* value = 21.026; df = 12; P=0.05 (one-tailed test).

Table 4.17 shows that the overall obtained X* value of 20.24 is less than
the critical value of 21.026 at 12 df. Similarly, the variable statements X’ value
of 3.80, 4.40, 3.86, 1.98, 2.28, 2.30 and 3.40 are less than the critical value of
5.991 at 2 df.

Consequently, the null hypothesis is collectively and severally

accepted. This means that there is no significant difference in the opinions of
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the three categories of respondents with regard to who were involved in the

appointments and recruitments in the military secondary schools.

Table 4.18. Expressed opinions of soldiers on promotions and discipline as part of decision-

making process
(n = 140)
Those involved in Promotions and Discipline Responses
To what extent are the following involved in 3 2 1 X X
promotion and discipline? | I. U N
a. A board comprising only the top military 75 47 18 24 270
officers 53% 33% 14%
b. A board made up of both the top militaryand 126 9 5 30 434
civilian officers 0% 7% 3%
c. A committee made up of top military officers 5 5 130 10 482
3% 3% 94%
d. A committee made up of both top military 9 5 126 12 434
and civilian officers 7% 3% 90%
e. The military secondary schools themselves 14 b 121 1.2 3.86
10% 3% 87%
f. The Federal Ministry of Defence only 182 4 4 30 4386
94% 3% 3%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 16.24
Overall critical X* value = 18.307; df = 10; P=0.05 (one-tailed test).

Table 4.18 reveals that majority (94%) of the soldiers respondents was
of the opinion that the Federal Ministry of Defence was the sole organ
involved in the promotion and discipline of the staff and students in the
military secondary schools. Another 90% of the respondents opined that
promotion and discipline as part of the decision-making process were carried
out by a board comprising both military and civilian officers.

The table further shows that the obtained X* values 2.70, 4.34, 4.82,
3.86 and 4.86 are less than the critical value of £.991 at 2 df. Similarly, the

obtained overall value of 16.24 is less than the critical value of 18.307 at 10 df.
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Consequently, the null hypothesis is upheld in both cases. This means

that there is no significant difference in the opinion of the soldiers with

regard to who were actually involved in promotion and discipline as part of

the decision-making processes in the military secondary schools.

Table 4.19. Expressed opinions ol civilian stall on promotions and discipline as part ol

decision-making process

(n = 201)
Those involved in Promotions and Discipline Responses
To what extent are the following involved in 3 2 1 X x?
promotion and discipline? I u NI
a. A board comprising only the top military 107 67 26 2.5 2.80
officers 63% 33% 14%
b. A board made up of both the top military and 181 13 7 30 348
civilian officers 90% 7% 3%
c. A committee made up of top military officers @ 7 187 1.2 340
3% 3% 94%
d. A committee made up of both top military 13 7 181 1.2 3.50
and civilian officers 7% 3% 90%
e. The military secondary schools themselves 20 v 174 1.3 4.86
10% 3% 87%
f. The Federal Ministry of Defence only 187 7 i 3.0 340
94% 3% 3%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall oblained X* value = 17.32
Overall critical X? value = 18.307; df = 10; P=0.05 (one-tailed test).

Table 4.19 shows that in all the six variable statements, the obtained

X2 values of 2.80, 3.48, 3.40 3.50, 4.86 and 3.40 are less than the critical value

of 5.991 at 2 df. The obtained overall value of 17.32 is also less than the

critical value of 18.307 at 10 df. Therefore, the null hypothesis is severally and

collectively upheld.
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This means that there is no significant difference in the opinion of the
civilian staff with regard to those actually involved in promotion and

discipline is the military secondary schools.

Table 4.20. Expressed opinions of students on promotions and discipline as part of decision-

making process
(n = 248)
Those involved in Promotions and Discipline: Responsos ™,
To what extent are the following involved in 3 2 1 X X*
promotion and discipline? 1 U NI
a. A board comprising only the top military 132 83 33 26 3.80
officers 53% 33% 14%
b. A board made up of both the top military and 224 16 8 30 440
civilian officers 90% 7% 3%
c. A committee made up of top military officers 8 8| 252 11 384
3% 3% 94%
d. A committee made up of both top military 16 8 224 1z 3.94
and civilian officers 7% 3% 90%
e. The military secondary schools themselves 24 8 216 14 411
10% 3% 87%
f. The Federal Ministry of Defence only 232 8 8 38 2341
94% 3% 3%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X*value = 16.13
Overall critical X* value = 18.307; df = 10; P=0.05 (one-tailed test).

Table 4.20 shows Lthat in all the six variable sLtatements, the obtained
X? values 3.80, 4.40, 3.84, 3.94, 4.11 and 3.41 are less than the critical value of
5.991 at 2 df. Similarly, the obtained overall X* value of 16.13 is less than the
critical value of 18.307 at 10 df.

Consequently, the null hypothesis is severally and collectively
accepted. This means that there is no significant difference in the opinion of
the students with regard to who were involved in promotion and discipline as

part of the decision-making process.
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Table 4.21. Expressed opinions of respondents on promotions and discipline as part of
decision-making process

(n = 589)
Those involved in Promotions and Discipline: Responses
To what extent are the following involved in 3 2 1 X X
promotion and discipline? 1 U NI
a. A board comprising only the top military 314 196 79 28 3.70
officers 53% 33% 14% '’
b. A board made up of both the top military and 529 39 21 3.0 1.61
civilian officers W% Th 3%
c. A committee made up of top military officers 21 21 547 1.4 3.14
3% 3% 94%
d. A committee made up of both top military 29 21 527 16 3.15
and civilian officers 7% 3% 90%
e. The military secondary schools themselves 59 21 509 15 4.20
10% 3% 87%
f. The Federal Ministry of Defence only 547 21 21 30 460
94% 3% 3%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 17.23
Overall critical X? value =

18.307; df = 10; P=0.05 (one-tailed test).

Table 4.21 shows that only in two out of the six variable statements
were involved in promotion and discipline as perceived by the three
categories of respondents. This represents 33.3%. It was a board made up of
the top rmhtary and civilian officers as well as representatives of Federal
Ministry of Defence that were involved.

The table further shows that in all the six variable statements, the
obtained X* values of 3.70, 4.61, 3.14, 3.15, 4.20 and 4.60 are less than the
critical value of 5.991 at 2 df. Similarly, the overall obtained value of 17.23 is
less than the critical value of 5.991 at 2 df.

Therefore, the null hypothesis is severally and collectively upheld. This
means that there is no significant difference in the opinions of the three
categories of respondents with regard to who were involved in the promotion

and discipline exercises in the military secondary schools.
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Table 4.22. Expressed opinions of respondents on admissions of students as part of decision-

making process
(n = 589)

Those involved in admissions of students: Responses

To what extent are the following involved in 3 2 1 X x

admission of students? 1 U NI

a. The directorate of education 217 333 39 29 1140
37% 56% 7%

b. The commandants 550 39 0 30 848
93% 7% 0%

c. The commandants and other hand-picked 550 O 39 30 848

officers 93% 0% 7%

d. A special board meant for admission purposes 550 0 39 30 848
93% 0% 7%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X*value = 16.11

Overall critical X* value = 12.692; df = 6; P=0.05 (one-tailed test).

Table 4.22 shows that three out of the four variable statements were
involved in the admissions of students as part of the decision-making
processes. This represents 75%.

The table also shows that in all the four variable statements, the
obtained X* values of 11.40 and 8.48 are greater than the critical value of 5.991
at 2 df. |

Therefore, the null hypothesis is both severally and collectively
rejected. The alternative is accepted. This means that there is a significant
difference in the opinions of the three categories of respondents with regard
to those involved in the admissions of the students in the military secondary
schools.

The commandants, other hand-picked officers as well as members of a

special board meant for that purpose were involved in the admissions.
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4.4  Effectiveness of Communication Systems in the Schools

Null Hypothesis 3 (H, 3)

There is no significant difference in the opinions of the three categories of
respondents regarding the effectiveness of communication systems used in the

military secondary schools.

Table 4.23. Expressed opinions of soldiers on the elfectiveness of communicalion among

stall and students in the schools.

(n = 140)
Responses

How would you rate the effectiveness in 3 2 1 X e

communication between the following? E U NE

a. Military and military (senior cadre) 47 79 14 23 9.80

o 33% 57% 10%

b. Military and military (senior vs. junior) 51 84 5 2.3 14.60
37% 60% 3%

c. Military and military (junior vs. junior) 135 5 0 30 16.26
97% 3% 0%

d. Military and civilian (senior vs. senior) 9 5 126 1.2 12.34
7% 3% 90%

e. Military and civilian (senior vs. junior) 9 0 131 1.3 18.80
7% 0% 93%

f. Military and civilian (soldiers vs. students) 5 9 126 1.1 18.84
3% 7% 90%

g. Civilian and civilian (senior vs. junior) 135 5 0 30 16.26
97% 3% 0%

h. Civilian and civilian (staff vs. students) 131 9 0 3.0 16G.26
93% % 0%

i. Civilian and civilian (student vs. student) 47 79 14 2.3 9,80
33% 57% 10%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 24.13

Overall critical X value = 26.296; df = 16; P=0.05 (one-tailed test).

Note: E = Effective; U = Undecided; NE = Not effective

Table 4.23 shows that in all the nine variable statements, the obtained

X? values are greater than the critical value of 5.991 at 2 df. The hypothesis is

severally rejected in this case.
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However, the overall obtained value of 24.13 is less than the overall

critical value of 26.296 at 16 df. Therefore, there is no significant difference in

the opinion of the soldiers with regard to the effectiveness of communication

systems used in the military secondary schools.

Table 4.24. Expressed opinions of civilian staff on the effectiveness of communication among

staff and students in the schools.
' (n = 201)
Responses
How would you rate the effectiveness in 3 2 1 X x
communication between the following? E U NE
a. Military and military (senior cadre) 67 114 20 24 892
33% 57% 10%
b. Military and military (senior vs. junior) % 1200 7 22 1214
_ 37% -60% 3%
c. Military and military (junior vs. junior) 194 7 0 30 16.62
97% 3% 0%
d. Military and civilian (senior vs. senior) 13 7 181 12 1143
7% 3% 90%
e. Military and civilian (senior vs. junior) 13 0 188 1.3 12.34
7% 0% 93%
f. Military and civilian (soldiers vs. students) 7 13 181 12 1144
3% 7% 90%
g. Civilian and civilian (senior vs. junior) 194 7 0 3.0 16.62
97% 3% 0%
h. Civilian and civilian (staff vs. students) 188 13 0 30 16.62
93% 7% 0%
i. Civilian and civilian (student vs. student) 67 114 20 24 892
33% 57% 10%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X*value = 22.12
Overall critical X* value = 26.296; df = 16; P=0.05 (one-tailed test).

In Table 4.24, majority (97% and 93%) of the civilian sta_ﬂ were of the

opinion that free communication in the military secondary schools was

effective among the junior military staff, senior versus junior staff as well as

civilian staff versus students. Free communication was not effective among

the senior-senior military and civilian staff (90%); soldiers - students (90%)

and senior military-Junior civilian officers (93%).
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The table further shows that obtained X* values of 8.92, 12.14, 16.62,
11.43, 12.34, 11.44 and 8.92 are greater than the critical value of 5.991 at 2 df.
Therefore the null hypothesis is severally rejected. However, the overall
obtained X* value of 22.12 is less than the critical value of 26.296 at 16 df.
Consequently, the null hypothesis is collectively upheld. This means that
there is no significant difference in the opinions of the civilian staff on the

effectiveness of free communication in the schools.

Table 4.25. Expressed opinions of students on the effectiveness of communication among

staff and students in the schools.
(n = 248)
Responses
How would you rate the effectiveness in 3 2 1 X x
communication between the following? E U NE
a. Military and military (senior cadre) 83 141 24 24 980
33% 57% 10%
b. Military and military (senior vs. junior) 91 149 8 25 984
- 37% 60% 3%
c. Military and military (junior vs. junior) 240 8 0. 3.0 16.62
97% 3% 0%
d. Military and civilian (senior vs. senior) 16 8 224 1.1 1243
7% 3% 90%
e. Military and civilian (senior vs. junior) 16 g 232 14 10.14
7% 0% 93%
f. Military and civilian (soldiers vs. students) 8 16 224 1.2 10.10
3% 7% 90%
g. Civilian and civilian (senior vs. junior) 240 8 0 3.0 16.62
93% 3% 0%
h. Civilian and civilian (staff vs. students) 232 16 0 3.0 16.60
93% 7% 0%
1. Civilian ard civilian (student vs. student) 83 141 24 24 980
33% 57% 10%
Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 2343 '
Overall critical X* value = 26.296; df = 16; P=0.05 (one-tailed test).
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Table 4.25 shows that free communication was effective among junior
mili' ary staff (97%); senior-junior civilian staff (97%) and staff-students (93%).
The table also shows that the obtained X? values of 9.80, 9.84, 16.62, 12.43,
10.14, 10.10 and 16.60 are greater than the critical value of 5.991 at 2 df. For
this reason, the null hypothesis is severally rejected.

On the other hand, the overall obtained X* value of 23.43 is less than
the overall critical value of 26.296. Therefore, the null hypothesis is
coll :ictively upheld. This means that there is no significant difference in the
opii ions of students with regard to the effectiveness of free communication in
the military secondary schools.

Tab e 4.26. Expressed opinions of respondents on the effectiveness of communication among
staff and students in the schools.

(n = 589)
Responses
Honv would you rate the effectiveness in 3 2 1 X %
con imunication between the following? E U NE
a. Military and military (senior cadre) 186 333 60 25 428
33% 57% 10%
b. Military and military (senior vs. junior) 216 353 20 26 382
37% 60% 3%
c. Military and military (junior vs. junior) 569 20 0 30 521
97% 3% 0%
d. Military and civilian (senior vs. senior) 3 20 530 12 356
7% 3% 90%
e. Military and civilian (senior vs. junior) 40 0 549 14 438
8% 0% 92%
f. Military and civilian (soldiers vs. students) 20 40 529 13 3.65
3% 8% 89%
g. Civilian and civilian (senior vs. junior) 569 20 0 30 521
97% 3% 0%
h. Civilian and civilian (staff vs. students) . 549 40 0 30 5.20
92% 8% 0%

i. Civilian and civilian (student vs. student) 196 333 60 25 428
. 33% 57% 10%

Cr tical X? value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 23.15.
On erall critical X value = 26.296; df = 16; P=0.05 (one-tailed test).
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Table 4.26 is the summary of the expressed opinion of the three
categories of respondents on effectiveness of free communication in the
schools. Majority of the respondents (97%) and (92%) were of the opinion that
free communication was effective among the senior-junior sta.ff. as well as the
civilian staff students respectively.

The table further shows that all the obtained X* values of 4.28, 3.82,
3.82, 5.21, 3.56, 4.38, 3.65, 5.20 as well as 23.15 are less than the critical
values of 5.991 (2 df) and 26.296 (16 df). Therefore, the null hypothesis is
severally and collectively upheld. This means that there is no significant
difference in the opinions of the three categories of respondents on the
effectiveness of free communication in the military secondary schools. It is

not effective among the top military and civilian cadres.

Table 4.27. Expressed opinions of the respondents on the effectiveness of mode of

communication in the schools
(n = 589)
Responses

How would you rate the effectiveness of mode of 3 2 1 X o

communication used in the MSS? ) E U NE

a. Electronic means (e.g. phone, etc.) 569 20 0 30 542
97% 3% 0%

b. Typed messages (hand-delivered) 549 40 0 30 488
93% 7% 0% '

c. Hand-written messages (hand-delivered) 236 196 157 21 1.80
40% 33% 27%

d. Verbal messages 118 216 255 1.7 260 .
20% 37% 43%

e. Non-verbal messages (sign language) 99 235 255 16 3.80
17% 40% 43%

f. Mail delivery 20 40 529 1.1 434
3% 7% 90%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).

Overall obtained X* value = 17.06

Overall critical X* value = 18.307; df = 10; P=0.05 (one-tailed test).
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Table 4.27 shows that of the five (5) modes of communication, the
most =ffective was electronic means of communication. This was followed by
hand: delivery typed messages. They represent 97% and 93% respectively. The
least sffective was mail delivery means (3%). i

The table also shows that all the obtained X* values of 5.42, 4.88, 1.80,
2.60, 3.80, 4.34 and 17.06 are less than the critical values of 5.991 (2 df) and
18.307 (10 df). Therefore, the null hypothesis is upheld. This means that
signi icant differences exist in the opinions of the three categories of
respc ndents with regard to the effectiveness of the modes of communication

used in the military secondary schools.

4.5  Effectiveness of Decision-Making Process in the MSS

Null Hypothesis 4 (H, 4)

Ther: is no significant difference in the opinion of the three categories of
respcndents regarding the effectiveness of decision-making processes in the
milit iry secondary schools.

Table 4.28. Expressed opinions of three categories of respondents on the effactiveness of
decision-making process in the schools (n=589)

How would you rate the effectiveness of Responses .
decis 'on-making proces: in the MSS (The 3 2 1 X x
three categories of respondents) E U NE
a. Tnae soldiers (n = 140) 100 12 28 3.0 945
71% 9% 20%
b. The civilian staff (n = 201) 150 20 31 3.0 1550
75% 10% 15%
c. The students (n = 248) 2001 14 33 30 2540
81% 6% 13%
Total 451 46 92 30 15.75

Criti :al X* value 5.991; df = 2; P=0.05 (one-tailed test).
Ove all obtained X? value 15.75
Ove: all critical X* value = 9.488; df = 4; P=0.05 (one-tailed test).

Table 4.28 shows that majority of the soldiers (71%), civilian staff (75%)

and students (81%) were of the opinion that the decision-making processes in
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the military secondary school was effective, althougﬁ ‘their mean responses
shows that they were undecided on the issue.

The table also shows that all the obtained X* values of 9.45, 15.50,
25.40 as well as the overall value of 15.75 are greater than the critical values
of 5.991 at 2 df, and 9.488 at 4 df respectively.

Consequently, the rejection by the respondents of the null hypothesis
that there is no significant difference in opinion regarding the effectiveness of
the decision-making process. The alternative is accepted. This means that
there is a significant difference in opinion regarding the effectiveness of
decision-making process.

46 Principal Officers’ Opinions on the Influence of Rank, Academic
Qualifications and Profession on Effective Communication

Null Hypothesis 5 (H, 5)
There is no significant difference in the opinions of the principal officers with

regard to the influence of rank, academic qualifications, and profession on
effectiveness of communication in the military secondary schools.

Table 4.29. Expressed opinions of principal officers on the inﬂuénca of three biodata on
effective communication (n=10).

How would you rate the influence of biodata Responses
on effectiveness of communication in the 3 2 1 X =
military secondary schools? Hl U N1
a. Rank 6 a2 24 322
60% 20% 20%
b. Academic qualifications 7 1 2 25 626
70% 10% 20%
c. Profession (military or civilian) 5 2 3 2.2 142
50% 20% 30% )
18 5 7
Total 60% 17% 23% 24 329
Critical X° value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 3.29
Overall critical X* value = 9.488; df = 4; P=0.05 (cne-tailed test).

Note: H1 = Has influence; U = undecided; N1 = No influence.
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With regard to the influence of rank, academic qualifications and
profession on effectiveness of communication, Table 4.29 shows that majority
(60%, 70% and 50%) of the principal officers were of the opinion that those
three biodata variable had influence on the effective communication in the
schools. When their responses were subjected to mean computation, the
results show that they were undecided. Apart from academic qualifications,
the obtained X? values of 3.22, 1.42 and 3.29 were less than the critical values
of 5.991 and 9.488 (for individual and overall critical values respectively).

The null hypothesis is upheld. This means that there is no significant
difference in the opinions of the principal officers regarding to the influence of
the three biodata on effective communication.

4.7 Principal Officers Opinions on the Influence of Rank, Academic
Qualifications and Profession on Effective Decision-Making Process

Null Hypothesis 6 (H, 6)

There is no significant difference in the opinions of the principal officers with
regard to influence of rank, academic qualifications and profession on
effectiveness of decision-making process in the military secondary schools.

Table 4.30. Expressed opinions of principal officers on the influence of the three biodata on
effective decision-making process in the military secondary schools (n = 10).

How would you rate the influence of biodata Responses

on effectiveness of communication in the 3 2 1 }T{ X2

military secondary schools? H1 u N1

a. Rank T it p' 2.5 6.26
70% 10% 20%

b. Academic qualifications 7 2 1 26 6.26
70% 20% 10%

¢. Profession (military or civilian) 6 2 2 24 3.23
60% 20% 20%

Tenal - w5 B 25 506

66% 17% 17%

Critical X* value = 5.991; df = 2; P=0.05 (one-tailed test).
Overall obtained X* value = 5.06
Overall critical X* value = 9.488; df = 4; P=0.05 (one-tailed test).
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The Table 4.30 shows that majority (70%, 70% and 60%) of the principal
officers were of the opinion that the three biodata, that is, rank, academic
qualifications, and profession had influence on effective decision-making
process in the military secondary schools.

The table further shown that, with the exception of profession, the
obtained X* values 6.26 and 6.26 are greater than the critical values of 5.991 (2
df) and 9.488 (4 df). Therefore, the null hypothesis is rejected. This means that
although the principal officers were of the opinion that those three variables
had influence on decision-making process, such influence was not significant.
4.8 Relationship between Communication System Used and Decision-

aning?rocminthsllil.iuwSacondarySchoq!s
Null Hypothesis 7 (H, 7)

There is no significant difference (relationship) in the opinions of the three

categories of respondents with regard to the communication system used and
decision-making process in the military secondary schools.

Table 4.31. Expressed opinions of soldiers on the relationship between communication
systems used and decision-maling process (n = 140).

To what extent are the communication Responses

systems used related to the decision-making 3 2 1 i r

process in the schools? A U D

a. Thare is a strong relationship between 136 b 0 3.0 0.24
communication systems used and decision- 96% 4% 0%
making

b. There is a weak relationship between 5 8 126 11 0.21
communication systems and decision-making 4% 8% 88%

¢. There is no relationship between communication 0 5 135 1.0 0.23

systems used and decision-making 0% 4% 96%
Critical value of r = 0.16; df = 138; P=0.05 (one-tailed test).
Critical value of r at two tailed = 0.19
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Using the split-half method of establishing the correlation coefficient,
Table 4.31 shows that in (a to c) the obtained r values are greater than the
critical values of 0.16 and 0.19 at one and two tailed respectively.
Consequently, the null hypothesis is rejected. This means that there is a
significant relationship among the soldiers with regard to the relationship
between communication systems used and decision-making process in the

The table further shows that among the soldiers, 135 of them, which
represent 96% agreed that there was a strong relationship between
communication system used, and decision-making process in the military

secondary schools. This view represents a mean of 3.0.

Table 4.32. Expressed opinions of civilian staff on the relationship between communication
systems used and effective decision-making process (n = 201 ).

To what extent are the communication Responses

systems used related to the decision-making 3 2 1 X r

process in the schools? " & u D

a. There is a strong relationship between 194 7 0 3.0 0.26
communication systems used and decision- 97% 3% 0%
making

b. There is a weak relationship between 7 13 181 14 0.20
communication systems and decision-making 3% 6% 91%

c. There is no relationship between communication 0 v 4 194 1.0 0.21

systems used and decision-making 0% 3% 97%
Critical value of r at one tail = 0.13;df = 138; P=0.05
Critical value of r at two tail = 018

In Table 4.32, the civilian staff agreed that there was a strong
relationship between the communication systems used and decision-making
processes in the military secondary schools. This expressed view represents

97%.
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The table further shows that the obtained values of r- in (a to c) are
greater than the critical values of 0.13 and 0.18, one and two tail respectively,
at 199 degrees of freedom, and level of 0.05. Therefore, the null hypothesis is
rejected. This means that there is a significant relationship in the opinions of
the civilian staff with regard to the relationship between the communication
systems used and decision-making processes in the military secondary

schools.

Table 4.33. Expressed opinions of students on the relationship between communication
systems used and effective decision-making process (n = 248).

To what extent are the communication Responses

systems used related to the decision-making 3 2 1 i I

Processes? A U D

a. There is a strong relationship between 240 8- 0 3.0 0.43
communication systems used and decision- 97% 3% 0%
Making

b. There is a weak relationship between 8 16 224 11 025
communication systems and decision-making 3% 7%  90%

c¢. There is no relationship between communication 0 8 240 1.0 0.27
systems used and decision-making 2% 3% 97%

Critical value of r at one tail = 0.12; df = 246; P=0.05.

Critical value of r at two tail = 0.17

Table 4.33 shows that in terms of expressed opinions, majority of the
students agree that there is a strong relationship between the
communication systems used and decision-making processes. However, the
obtained r values of 0.43, 0.25 and 0.27 show a poor correlation between the
two variables.

The table further shows that those obtained r values are greater than
the critical values of 0.12, 0.17 at 246 df at both one and two tailed tests.

Therefore, the null hypothesis is rejected.
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The alternative is accepted. This means that as far as the students are
concerned there is a significant relationship between the communication

systems used and decision-making process in the military secondary schools.

Table 4.34. Expressed opinions of the respondents on the relationship between
communication systenis used and effective decision-making process (n = 589).

To what extent are the communication Responses

systems used related to the decision-making 3 2 1 X r

procasses? A U D

a. There is a strong relationship between 569 20 . O 3.0 0.51
communication systems used and decision- 96% 4% 0%
Maling

b. There is a weak relationship between 20 40 529 1.1 023
‘communication systems and decision-making 4% 8% 88%

¢. There is no relationship between communication 0 20 569 1.0 0.21
systems used and decision-making 0% 4% 98%

It

Critical value of r at one tail 0.11; df = 587; P=0.05.

Critical value of rat twotail = 0.16

Table 4.34 shows that majority (96%) of the respondents agree that
there is a strong relationship between communication systems used and
deci‘sion-ﬁlalﬂng process in the schools. The obtained corresponding r value
of 0.51 shows a fair correlation between the two variables. Furthermore, the
table shows that all the obtained r values of 0.51, 0.23 and 0.21 are greater
than the critical values of 0.11 (one tail) and 0.16 (two tail) at 587 degrees of
freedom (df). Hence, the rejections of the null hypothesis that there is no
significant relationship between the communication systems used and
daci.i:_ion—making processes in the military secondary schools. The alternative
is therefore accepted. This means that there is a significant relationship

between the two variables.
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4.9  Discussions
In discussing the findings in this study, the researcher adopted the
hypothesis by hypothesis approach for the purpose of clarity and sequence.

Relevant literature was cited to support the findings. Possible reasons were

also adduced for each major finding. The details are as follows: '

Hypothesis 1

This hypothesis centered on the communication systems used in the
schools. That a significant difference existed in the three categories of
respondents is not surprising. The difference could be attributed to the fact
that the people came from different socio-economic backgrounds, and had
different prientations in life.

It was possible that those respondents who came from enlightened
homes, or who were exposed or had access to modern communication
systems had to compare what is obtained in the schools with what they had
been used to at home or at different stages of their training.

The finding agrees with that of Campbell et al. (1977) that individuals
or a group of individuals are bound to perceive communication systeins
differently based on their background and exposure.

The obvious implications of the findings are that there will continue to
be a clash of interest in the provision and use of modern and complex
communication systems in the military secondary schools. On the other hand,
the provisions and use of the required communication systems are more likely
to enhance the degree of interaction among the members of the school

community. Consequently, some of the problems associated with ineffective
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communication in the schools are likely to be minimized if not completely

solved.

Hypothesis 2

The focus of this hypothesis is decision-making process in the schools.
It was observed that significant differences existed in the opinions of the
three categories of respondents with regard to decision-making process in
the schools. This could be attributed to differences in their orientation,
pe_rceptic;l of issues, their understanding and interpretation of the meaning of
democracy. As for the soldiers, in most cases remained neutral regarding
who were actually involved in decision-making. This again could be
attributed to the nature of their training or profession, which forbade them
from baring their minds openly on sensitive issues.

The respondents differed significantly in t.hei_r views on those involved
in making of rules; daily administration of the schools; appointments and
recruitments. They also differed significantly in their opinions with regards to
those who were involved in promotions and discipline, student’'s admission
exercise.

The posture maintained by the respondlents on such sensitive issues is
expected of them as responsible and loyal staff and students. The finding
agrees with the report by Ajimati (1993) that staff and students in the military

secondary schools are not favourably disposed to respond anyhow or airing

their views openly.
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Hypothesis 3

The focus of this hypothesis is on whether or not significant differences
exist in the opinions of the three categories of respondents with regards to
the effectiveness of the communication systems used in the schools. The
results show that significant differences existed among the military staff; the
civilian stalf; the military and civilian stalf and the students aliko.

These differences could be attributed to the degree of access each of
the three categories had to the existing communication systems in the
schools. It was also found out that effective communication existed among
junior military staff; senior and junior civilian staff; as well as civilian staff and
students. This could be attributed to the apparently relaxed atmosphere
pervading the country since the inception of the current transition
programme.

The findings agree with the report by Ajimati (1993) and Madaki (1991)
that where differences exist in grades (i.e. rank, profession and socio-
economic background), differences are likely to exist in terms of perception of

how effective or otherwise communication systems are used.

Hypothesis 4

This hypothesis centers on effectiveness of decision-making processes.
The study shows that there is a significant difference in the opinions of the
three categories of respondents regarding the effectiveness of decision-
making process in the schools.

Although a significant difference exists in their opinions, they agreed
that the decision-making process was effective. This effectiveness could be
due to the open-door policy and democratic principles applied In

administering the schools.



Hypothesis 5

The focus of this hypothesis is on the influence of biodata (rank,
qualification and profession) on effective communication. It was found that
both rank and profession had no inﬂue;xce on communication as perceived by
the principal officer in the schools. This could be due to the fact that most of
the respondents had grown on the job (soldiering and teaching) and might
have gained some experiences on the use of the communicati?n systems.

On the other hand, academic qualifications had influence on effective
communication. Advancemem in science and technology, as well as
educational awareness occasioned by the fight, at state and national levels,
against illiteracy could be responsible for these findings.

There is no- doubt that the principal officers had different socio-
economic backgrounds. These could influence their views positively or
negatively. The highly learned ones among them could account for the 60%

who agreed that the three biodata had influence on effective communication.

Hypothesis 6

The impact of this hypothesis is the influence of the three biodata on
effective decision-making. It was found out that academic qualification and
rank had significant influence on decision-malm-';g. It is possible that some of
the principal officers majored in ad;pinistrative discipline, i.e. at higher
degrees. This may account for this signiﬁcant differences in opinions
expressed.

It was also found out that 66% of the officers agreed that the three
biodata variables had influence on effective decision-making. It is a known

fact that those who have a command of words can say exactly what they
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want to say. This implies that they communicate effectively. While rank,
especially in the military, may be an indicator on how well one can take a
rational decision. Academic qualification and perhaps profecsion might not
be forces to reckon with in effective decision-making.

Consultation appears to be a better tool to rely on in taking decisions
that have far-reaching consequences and impﬁcaﬁom. This view was

expressed by Bucher (1979) and David (1980).

Hypothesis 7

This centered on the relationship between communication systems
used and decision-making. It was found out that there is a strong relationship
between the two variables. The communication ‘systems used correlated
B e, denisineanaline process. This comlsiion was found o be
significant when it was subjected to inferential statistics analysis. It agrees

with the finding by Adler (1983).






In chapter two, extensive related literature was reviewed under the
following major sub-headings: the military secondary schools in Oyo State,
their organizational structure and functions of the principal officers. Others
were concept and types of communication, channels of communications,
communication network, elements of communication, decision-making
processes, and so on.

Ciflapter three centered on methodology and procedure in which the
following major sub-headings were discussed: research design, population,
sample and sampling technique instruments for data collection and their
validation, as well as procedure for data analysis.

Finally, Chapter four concentrated on presentation of the resulls using

a tabular format, analysis and discussions.

Summary of Findings
Based on the data analysis in chapter four, the major findings of this
study are as follows:
3 Comumnunication systems. There is a significant different in the
opinions of:

(a) Soldiers, civilian staff and the students treated severally with
regards to the communication systems used in the military
secondary schools. They perceived communication systems
used in the significantly different manner based on their varying

backgrounds.
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(b)  The three categories of respondents taken together as one entity
as regard the communication systems used in the military
secondary schools in Oyo State.

Hierarchy of information flow. There is a significant difference in the

opinions of the respondents with regards to hierarchy ‘of information

flow in the military secondary schools. Seventy-live percent (75%) of
the expressed opinions points to the fact that the respondent.s were
not sure of the hierarchy of information flow.

Decision-making process

(i) Rules: There is a significant difference in the opinions of:

a. The soldiers, civilian staff and students as individual's
entities with regard to their involvement in making rules
as part of decision-making process in the schools. In most
cases, they remained neutral on this issue.

b. The three groups taken together as one entity on the
issue of their involvement in makings rules governing the
schools. They were not certain as regards those actually
involved in making rules for the schools.

(ii) Daily administration:

a. There is a significant difference in the opinion of the
sc;ldiers. the civilians staff and the students with regard
to who were actually involved in the day-to-day
administration of the schools.

b. The respondents were specifically neutral (undecided) in

their responses with regard to the involvement of the
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Commandants, all the administrative officers, only
selected military individuals, as well as selected military
and civilians staff based on merit.

& According to the respondents, a committee comprising:
military officers appointed the Commandants, appointed
military, civilian and students, as well as a committee of
elected members were not involved in daily
administration of the schools.

(iii) Appeointments and recruitpents:

a. There is no significant difference in the opinions of the
three categories of the respondents regarding those
actually involved in appointments and recruitments in the
military secondary schools.

b. Those involved in these exercises as part of the decision-
making process were the Federal Ministry of Defence, the
Commandants, anci a committee comprising both top
military and civilian officers were those involved in the
appointments as well as recruitment.

G The respondents were undecided on the involvement of
military Directorate and hand-picked military and civilian
officers.

(iv) Promotions and Discipline:
a. There is no significant difference in the opinions of the

three categories of respondents regarding those actually
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6.

7.

Effectiveness of decision-making

a.

There is a significant difference in the opinions of the three
categories of respondents regarding the effectiveness of the
decision-making process in the schools.

The three categories were of the opinion that the decision-
making process were elfective. This opinion represents a moarn

of 76%.

Influence of biodata on effective communication

d.

Both rank and profession had no significant influence on
effective communication as perceived by the principal officers in
the schools.

Academic gqualification had a significant influence on the
effectiveness of communication as perceiveci by the principal
officers in the schools.

While 60% of the principal officers agreed that the three biodata
variables had influence on effective communication, 17%

disagreed, 23% of them was influenced.

Influence of biodata on effective decision-making

a.

Academic qualification and rank had significant influence on
effective decision-making process in the schools as expressed
by the principal officers.

Profession had no significant influence on effective decision-
making.

While 66% agreed that the three biodata had influence on

effective decision-making, 34% thought differently.
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5.3 Recommendations

Based on the findings in this study, the following recommendations

were made for practical applications in running the military secondary

schools, and for further researches.

A. For Practical Applications:

1.

Advancement in science and technology calls for improvement
and updating of the existing communication systems used in the
military secondary schools. The schools should acquire modermn
communication systems such as digital telephone system, E-
mail and Internet.

Information flow in the schools should chart a two-way traffic
course: from the top to the bottom, and vice versa.

Democratic principle, whereby every segment of the school
composition should be represented, should be adopted in such a
way that the student body should be allowed to make an input
in making rules or reviewing the existing ones.

Commitiee system of administration appears Lo be in vogue
now. More committees should be set up, while the existing ones
should be enlarged to accommodate more members of the
school community in the daily administration.

Federal character or quota system is a welcomed development
and it has come to stay in the country. Its application should be
embraced more fully in students' admission exercise, taking into

account the educationally disadvantaged areas.
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10.

In terms of appointments and recruitments of staff, the principle
of federal character should be followed, but should be flexibly
applied in sensitive areas. Merit should supersede quota
system.

Promotion is a privilege and not a right. Only those who deserve
it should be promoted. The schools should motivate staff and
students to work hard enough to earn their promotions.
Similarly, those who deserve punishment should be punished/
disciplined commensurately without fear or favour.

The spirit of brotherliness should pervade the schools to
enhance closer ties and effective communication among the
rank and file of the school community.

In-service training and refresher courses, such as seminars and
workshops, should be organized for the staff to enable them
improve their communication skills.

The use of memos and calling for a meeting of the concerned
staff should be applied in taking a decision on sensitive issues

and matters that have far-reaching consequences.

For further Researches:

:

More elaborate and separate researches should be carried out
on each of the key phrases of the present topic that are on:
communication systems and decision-making processes in
similar institutions.

There should be a commissioned research on the relationship
between communication methods and effective teaching and
learning in the classroom.

This research could be replicated or reviewed after five years.
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INSTRUCTIONS: Mark X in the column, which best represents your view on

SECTION B: CHANNELS OF COMMUNICATION USED

each statement. A = Agree; U = Undecided; and D = Disagree.

6. In the military secondary schools:

d.

Information flows [rom the top Lo Lthe bottom
Information flows from bottom to the top
Communication is always in writing through memos
Communication is done verbally in most cases

A combination of written and verbal means of communication is
used

Official protecol or bureaucracy is strictly followed on urgent
matters

Official protacol or bureaucracy is flexible especially on the
urgent matters

7.  There is a hierarchy of information flow:

a.

b.

From staff to staff (military)
From military to civilian staff
From staff students to vice-versa

From students to students (senior to junior)

SECTION C: DECISION-MAKING PROCESS

3
A

e

INSTRUCTION: NI = Not involved, U = Undecided; I = Involved

8. How would you rate the involvement of the following in decision
making on rules?

a.

b.

C.

The commandant

Tlie Administrative officer

The top military officer (Directors)

Every commissioned officer in the school

All ranks and files of the military

All the civilians committee members in the schools

All members of the board comprising the military and civilian
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Day-to-Day Administration

9.

How would you rate the involvement of the following in taking

decision on crucial matters in the school?

da.

b.

©.

The commandant
The Administrative officer

Only tho military (individuals)

Both military and civilian based on merit

A committee comprising only the military appointed by the
management

A committee comprising military and civilian stall and students
appointed by the commandant

A commiltee of elected members who represent various
segments of the schools

Appointments and Recruitment of Staff

10. How would you rate the degree of involvement of the following in

appeintments and recruitment?

The Directorate only

Federal Ministry of Defence

The Commandants

Hand-picked military officers
Hand-picked military and civilian officers
A comimittee comprising only the military

¢. A commiltee comprising both the military and civiliang
Promotion and Discipline

11.

To what extent are the following involved in promotion and
discipline?

a.
b.

m e g oA

A board comprising only the top military officers

A board made up of both the top military and civilians officers
A committee made up of top military officers

A committee made up of top military and civilian officers

The military secondary schools Lhemselves

The Federal Ministry of Defence only

136

3 2 1
NI U I

3 2 1

I (8] NI
3 2 3
NI U I







SECTION E: EFFECTIVENESS OF DECISION-MAKING PROCESS IN
THE MILITARY SECONDARY SCHOOLS

INSTRUCTIONS: NE = Not Effective; U = Undecided; and E = Effective.
Mark X in the column, w_h;ich best represents your views on each statement.

3 2 1

E U | NE

15. How would you rate the effectiveness of decision-making process in
the military secondary schools?

a. The soldiers

b. The civilian staff

c. The students

SECTION F: INFLUENCE OF THE THREE BIODATA ON EFFECTIVE
COMMUNICATION

16. How would you rate the influence of biodata on effective
communication in the military secondary schools?

a. Rank

b. Academic qualifications

c. Prolession (military or civilian)

SECTION G: INFLUENCE OF THE THREE BIODATA ON EFFECTIVE
DECISION-MAKING

(]
(8]
(=T

17. How would you rate ‘the influence of biodata on effecnve
communication in the military secondary schools?

a. Rank

b. Academic qualification

c¢. Prolession (military or civilian)

SECTION H: RELATIONSHIP

instruction: Mark x in the column which best represents your views on each statement: A =
Agree, U = Undecided, D - Disagree.

w
58]
r=y

18. To what extent are the communication systems used related to the
decision-making in the military secondary schools?

a. There is a strong relationship between communication systems -

used and decision-making.

b. There is a weak relationship between communication systems
used and decision-making.

¢. There is no relationship between communication systems used
and decision-making.
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Faculty of Education,
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Zaria.
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Dear Sir/Madam,

I am M.Ed. student of Educational Administration and Planning of the above
address. I am carrying out an investigation on: Communication System and
Decision-Making Process in Military Secondary Schools in Oyo State".

Your school has been selected as a sample for this investigation and you will
be helping the researcher immensely by answering the questions in Lthe
questionnaire precisely, promptly and appropriately.

Please, be as frank as possible when answering the questions.

Information supplied will be treated in strict confidence and will be used
only for the purpose of this study.

T'hanles for your cooperation and assistance,

Yours faithfully,

Dr. (Mrs.) R.B. Ayanniyi Ajimati, T.O. (Mrs.)
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