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ABSTRACT

This study was designed to find out the causes, effects
and management of stress and anxiety among the undergraduate
students of A.B.U., Zaria. Sources of stress and anxiety are
issues that are intricately related to university life because
of its peculiar nature and these may have serious conseguences
on the lives of undergraduate students.

Three faculties have been used as samples in the study.
From these faculties 347 and 210 students and academic staff
have been used respectively as subjects.

Two sets of validated questionnaire were used to gather
the data analysed for the study. Four pairs of hypotheses
were formulated on the causes, degree of seriousness (the rating
of causes, the effects and the coping strategies. The focus

of the hypotheses was to identify gender differentials among

students and academic staff.

The main statistical tool applied for testing the hypotheses
was the t-test. It was found out that the students and the
academic staff did not differ significantly except on the hypotheses
which states that "There will be no significant difference between
the male and female students as to the preferred coping strategies
when they are under stress and anxiety”, It was found that the
t-value of -3.00 is greater than the critical value of £ 1.96 at

p 0.05 hence the hypothesis was rejected.
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The results of the, study can be summarised as follows.
(i) The students and academic staff of Ahmadu Bello
University, Zaria could identify the causes of

stress and anxiety among the undergraduate students,

(i1) They rated the degree of seriousness of the
identified causes as either extremely serious or
serious,

(iit) They agreed that students experience various
effects of stress and anxiety,
(iv) The preferred coping strategies in the events of
stress and anxiety were also identified by the
students and academic staff.
Based on the findings therefore, the researcher made
the following recommendations.

jt is recommended that the university should have
functional counselling units, at least one in each faculty
which should be well Staffed with professional counsellors. Such
counselling units should develop appropriate seminar/Workshop
materials on the causes, effects and management of stress and
anxiety. Such counselling units should also hold regular workshops
for and with university officials who usually have the first contact
with the students on arrival on the campus. The university
counselling units can also develop some counselling written materials
on "negative" coping strategies such as Indect coping strategies
like smoking, drinking, prostituting and use of drugs to highlight
the ineffectiveness of such strategies and such materials should
be made available for students' reading during orientation and

counselling sessions.
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DEFINITION _OF _TER'S

Te Stress and Anxiety, Are referred to as twin terns
arxd they are used to describe a siluation perceived
as dangerous or threatening (tkeotummye mnd
reshmir (1989) Spielterger (1979) also stated that
stress and anxiety are interwoven with one leading
to the other ard that both of them refer to situations
and experiences that directly affect peoplers lives,
They therefore deal with abnormalities of the persorility
usually not based on disease, tut on the individual's
unfavourable adjustment to life.

2.  Stressor, The term stressor refers 1o the frcior thait
causes stress or the cause of a stress provoking sitvation.
e.f. the sight of a snake.

3. General Adaptation Syndrome (nas)s This is wans Selye's
(1976) theory on stress. Tn this thecry, it is exploined
that every stressful situation causes the body to mebilize
its organs to produce extra energy and strong emotions
to ward off stress each time it experiences one,

1 Shift in equilibrium§ change in balance.

5. psychosonatic disorders also referred to as psychosomitic

| illnesses are diseases having emotional origin. Examnples
of such diseases are asthma, ulcers, hyperthension,
headaches, strokes, heartattack and so on (Wilkening,
1973, Coon, 1982 in (Twuji, 1990). |



7

xviii

Anti social behavicur refers to
comportment that is opposed to the

psychological feeling; Feeling of

a mde of self

Food of the society,

fraustration,



, Chapter T

1.0 . THE PRCPLEM
11 . ntroduction

——

The daily 1life of a humen being is filled with a wide
range of activities broadly made up of thinking and doing .
These activities take place between people as individuals or
as groups. Consequently, behavioural patterns often emerre Lo
denl with each i‘ormi of interaction. Tn many cases, the emerpent
behaviours to given situations are normal while in some instances
they appear abnormnml.

uilgard (1971) in writing on "pehaviour Disorders®
states that all people are occasianal’l_.y placed under cornditions
‘of stress and conflict that cause them to experience strong
feelings of enxiety. According to him, some of us by virtue
of ocur biological make-up, the techniques we have developed to
handle conflict and the amount of support provided by our environ-
ment are better able to withstand stress than others., we, however,
confirmmed that there is no such thing as an ideally ogiusted person.
while a few get along in the world exceptionally well, and rost
are fairly successful in their environment, a few have problems
that meke them seriously unhappy.

youth, of course, are often thought of as being carefree and
boyant tut the teacher who has worked with a troubled child - one
wracked by fears and doubts - knows all too well that even children
are not always happy. tnfact, Tkeotuonye and pashmir (1989 remirked
that stress and anxdety are tied to everyday living ind that there
is no question of being free from them whether one is a child, an sdult

or an aged person.
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Str'e;ss and anxiely are intricatelir interwoven as hum'lun - | -
e);periences Jhenever there is a sustained period of amdety, stress
usually follows in its wake. This is 50 because anxiety puts |
onets mind under straln and psychological pr'es;‘"uure andd until the
source of aﬁxiety is removed, the stress persists. Thus, streds
and anxiety are twins-terms, | |
' $tress and anviety as sta‘JCed earlier are part of hummn
life. The university environment comprises people_ﬁlo are living
and eltre expected to be experiencing stress and anxiety. Sorpe of
the mdergreduate students are adolescents and as steted by
]_'keotluonye {1983y, the adolesence is generslly accepted by
Jpsycholqgis*tﬁs as cne of storm and stress. A typical university
commmity nmy fit into one or a nuber of te following deticriptions,
1) 7t is a place of high intellectual activity.
iiy The commnity is relatively free arnd domocratic.
ii1) Tndividuals enjoy soue measure of independence.
ivy Tt is a place of faster academic work.

V). Tt is 3 meeting point for students of all the sceio-
economic, .socio~-cultural, political and religious
backgrounds.

vi) Tt is a highly heterogeneaus cammnity in terme of idens,
psycholopical dispositions, philcsophical view point
and social life style. '
vii)  There can be a wide range of interperconal relationships;
from iﬁtim;ﬂue to distint.
viiiy 1t is probably _I‘the first location where some youths

.are left completely on their own for the first time.
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1n the light of some of the characteristics listed
above, a student coming into the university for the first tine
is not likely to be completely used to it. Some of the fentures
of the wniversity life will be conducive to his personality,
some others will constitute saurces of problems like stress
and anxiety. .

moreover, life in the university and other tertiory
institutions is seen as an internediate stage between,

1y School life and work life,

1i) youthful life and adult life.
iiiy  Dreamer's 1ife and renlistis life.

Tt is then necessary that students be helped by identifying
the c‘auses' of their anxiety and stress, the effects they have on
them and the menagement strategiecs. waving identified the strategics
for the management of stress and anxiety, such cauld be broupht
to their aﬂmti@ and possibly they can be trained in them,

1.2 Statement of the problem

The sources of stréss and anxiety as highlirhted by

' 'Tkeotuonye and mashmir (1989) are issues that are intricately
related to university life; thus, a student can hardly go through
the uﬁiver‘sity without giving some thought or attention to sone

if nolt all of them. yn some cases, students are not capeble of
knowing what their problems are. 7Tt is part of the focus of this
study to identify the causes arxl effects of stress and anxiely

among selected university undergreduates, The study will also suprec

management strategies.
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T the administration of various programmes in the
university, some key senior officers are often involved,
These include the academic staff (i.e. Jecturers), Student Affairs
persomnel, pall wWardens, persomel in Acedemic pffice =nd so on.
Tﬁese officers are often involved in the identification and
‘resolution of studentst problems. The students and these staflr
do not exist in isolation of each other., There are various deprees
of interaction between them. 1n the light of this relationship,
certain questions are raised in relation to stress and anxiety.

1.3 Research ruestions

13 what are the studentss and academic staffis
' perception of the causes of stress and anxiety

among; Ahmadu nello rmiversity urdergreduatese

2 what level of seriocusness will the students
ard staff attach to the perceived coauses of stress
and anxietyn

3 Are ‘ti:ere some perceived effects of stress and
anxiety on Ahnadu rello rmiversity undergreduitess

ha) Which coping strategies are most preferred by

students under stress and anxiety»

le) vhich coping strategies ‘will the academic staff
recomend for Ahmadu mello ymiversity wdergraduates
who are uder stress and anxietyn

1n order to facilitate reSponses to the above stated cuestions,
appropriate instruments were designed and students md staff members
were expected to react to the questions that relate to the causes,
effects and preferred methods of handling stress and anxiety by :

the university wdergraduates.,
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Pelimitation of the Study

B e e = SIS - EE e ————-

TL 18 already arpucd that studentsy encounter with the

various componen s of universily life is bound to bring aboul

sone disturbing effects In the ewotional, socizl and poycholopical

make up of the students. The shift in equilibrium will bring

abaut effects such as stress and anxiety. 1n studying the

causes, effects and management of stress and anxiety among under-

greduates, the investigation has the following delimitations,

a)

BY

The sample is limited to a sample of the population

of secord, third and final year underrraduate students
of phmadu pello imiversity, zaria, on the main cempus,
The first year students (i.e. 100 level) are excluded
from the sample because they will be new in the
environment, The post-priduate students are 2lso
excluded because they had passed throueh the university
system opce and many of them must have developed sone
positive or negative coping strategies of their own.
Students in the 200 = 600 level are being considered for
coverage because, being in the adolescent stage of
development, their developmental needs sccording to
Durojaiye (1976) as reported by ckon (198;) include
learning to attain adult status by vocational plans,

by family relations, by social relations ard by pood
citizenship - a study of this nature will help them to
mae the necessary adjustments. Also, some of the
undergraduates are unable to use their Lime effectivelv,

This coupled with the other pressures rnd problems °
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relating 1o thelr personal lives, socinl relations
and academic progress which are capable of generating
stress and anxiety and the need to focus attention on
the causes, effects and coping methads hrve spurred

the researcher to concertrate on shdents at these level:.

The pbjectives of the study

This study is set out to achive the following ohjectives,

1

ii)

L iid)

ivy

v)

1.6

Tdentification of the causes and effects of stress

and anxiety among phmadu mello imiversity underpgraduates.
1dentification of university academic staffs perception
of stress and anxiety among the undergraduate students.
To obtain studentsr and staff's ratines of the level

of seriousness of identified causes of stress am anxiety.
To identify any perceived effects of stress and anxicty
among the undergraduate students,

To identify most preferred coping strategies for

students under stress and anxiety.

Assumptions

Stress and anxiety are linked together. 7ndividuals

possibly vary with respect to causes and effects of stress amd

amdety.
T

2e

7t is assumed that older people are probably exposed
to more experiences and should be able to cope hetter
than younger students,

"1t is also assumed that women, being more resilient ’

should cope better than men.
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1(a)

)

'Z(a)

()

3(a)

(b)

lay

(b)

wyyotheses

There is no sipnificant difference belweaon the male

ard female students as to their perception of the

couses of stress and anxiely.
There-1s no sipgificnt difference botweon the
male and female academic staff as to their perception

of the causes of stress and anxiety among pAhmadu rello

. miversity undergraduates.

There is no significant difference between the male ard

female students in their ratings of the level of Seriousness
of stress and anxiety on Ahmadu Rello (miversity udergraduates,
There is no significant difference between the male and

female academic staff in their ratings of the level of
seriousness of stress and anxiety on ahmadu pello tmigersity
urdergraduates.,

There is no sipgnificant difference between the male and foemile
students with respect to their perception of the effects of
stress and anxiety on Almadu pello ymiversity undergraduntes,
There is no sipnificant different between the male and

female academic staff in their perception of the effects of
str'esé and anxiety on Ahmadu nello ymiversily urﬁer‘m':duntm;.
There will be no significant difference between the male and
female students as to the preferred coping strategies when
they are under stress ard anxiety.

There will be no sipnificant difference botween the nitle

and female academic staff in their perception of reconmernyied
coping strategies for Ahmidu mello rmiversity urv!vr'rr:'rgurttm

under stress am anxiety,



1.8 Significance of the study

The university is an impor’tént rpransit Campe in
the lives of youths. 7Tt i5 not only a seat of academic pursuit
but it is also ra school of lifer where youths are eyposed to
certain realities of life and experiences possibly for the
first time.

in the cl,cur'se of university education, an underproduate
will go. through some "™ups and downs® which inevitably will lesd
to stress and anxiety. wuji (1990) asserts that stress
is part of life amd necessary for survival and self actualization,
Factual as this may be, meny researchers have stressed the adverse
effect of stress and anxiety on human personality in general and
on leaming in particular. St:;ess axd anxiety must therefore be

controlled so that the concerned subj cts do not brenk under them.

The knowledge about a particular problem helps in finding ::o'lut.inn:1
to it hence the parents, lecturers, university andministra tors
particularly the student affairs office ard caunselling centre, the
counsellors and the students need to acquire the knowledge about
the causes and effects of stress and anxiety on students so that
they may be able to develop appropriate managemerit skills in resolving
Stress ard anxiety related problems,

1n the lipht of this consideration, this i.nvesti;::ation is
focused on the .causes, effects and mamagenent of stress and anxiely

among Anmadu pello tmiversity urndergraduates.



1t is expected that this study will be different
from other studies done on stress and anxiety for the

following reasons,

a) Responses will be taken from both the
students and the staff on the causes, effects

and coping, strategies of stress ard anxiety.

'b)  moth parties will be expected to identify
the causes, rate and the effects mnd state
the preferred coping strategies of strecs
and anxiety.
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Chapter 2
2.0 REVIIY OF RE] ATED [LTTTRATURE
2¢% Tntroduction

many renowned educationlists have given various opinions
about, stress and anxiety, how they are related, their
causes, effects and how they can be mmaged. n this chapter

an attempt shall be made to examine some of such writings.

Tkeotuonye and rashmir (1909) affirmed that strecs and
anxiety are twin terms and have used the two terms to
describe a situation perceived as dangerous or threntening,
'I;hey gave the example of a situation of imperding examination
end the accompenying emotional state of fear, worry,
nervousness and tension as stress and anxiety, That is,

a stressful state generates arxiety,

wilgard '(1971), a famous psychologist stated that most
of us have experienced feelings of anxiety and tencion in the
face of threatening or stressful situations. These feelines he
contended are norméal reactions to stress and are considered to
be neurotic only when they become habitual ways of respordine to
situations that most people can handle with little difficulty,
we described anxiety neurotic as a person who has strong feelings
of inadequacy and inferiority yet at the same time maintains
unrealistically high standards of achievement and feels puilty when
‘he fails to live up to them. 7Tt is reported that ro matter how
_suc-::eséfhl such a person may be he cannot relax. e still feels
apprenencive about his ability to meet the denrnds of the future md-
any sudden Eappmmg \oi Bl FiTe @1 bantia #6Y DREOTITIREe Sreas

and anyd e‘r.y atlack.
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Spielberger (1979) infact differed from Selye.

He'felt that stress refers both to circumstances that place
physical or psychological denénds on an individual and to
the emptional reactions experienced in these situations,

Tn his own definition of stress, gaplen (1963) in wvkoli
et al (1987) affirmed that the term stress, strain and tension
have been borrowed from the physical sciences to describe the
psychological pressure that affect people, The difficulliecn
encauntered in life to him are referred to as stress, the resultant
feelings, emotions and actions of the individual and the strains mnd
tensions are considered to be a state of body mobilization in
response to stress, He sStated further that physiological stress
is a force that can be understoad readily since it has n evident
effect on the function of the bady.,

Teuji (1990) has however described stress as the invisible
and silent killer. She explained this by saying that ihe danger
of unresolved stress is that in a Siﬁl?ltim vhere it lerds 1o mn
. 111ness, such illness would be only a symptom of the real mdiseasen
which is stress. She therefore said that the treatment of an
illness resulting from stress may mean treatment of symptome and -
unless the source is removed the sywptom may persist or recccur,
1t is quite evident from these definitions that different situations
generate different stressfull states and that stress poses threat Lo
hunan exis_tence.

- Andety on the other hand as defined by the dictionary is

described as fear, especially as caused by
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uncertainty about something. The state of being anriouss
(a state of chronic apprehension as a system of mental
disordery.

1eignteon (196) defined anxiety as a vague worry,
the source of which is not clearly understood, which has
a terdency to be "free floating® ard seems exgessive to an
outside observer. mecouse anxiely seems excecoive,
he opined that it may be necessary to have a belief that
retionalizes it, that is often far from the real cruse,
ye has identified three types of anxiety. They are. norml
acute and chronic high anxieties, The normal anxiety which
occurs to most people sometimes 15 called worry while scute
anxiety is panic and chronic high anxiety according to him is
characteristic of neurosis.

. Sorenson (196)) and parlot (1972) seemrd to have
expressed a Similarl‘ definition for anxiety. While the former
Idefined it as a generalised feeling of apprehengion of discontent
amd of distress, the later too referred to it as a feeling of
apprehensiveness, painful worry or uneasiness, To yerine (1966)
however, it is a reaction to the expectation of danger which in-
volves the possibility of being hurt either physically or
psychologically. Anxiety therefore is simply seen as a response

to threat or feelings of threat.

Another opinion of anxiety is that given by prysnt
et al (196}). They described anxiety as a cordition of
mental uneasiness arising from fear, solitude orri

apprehension. Any situation which threatens the well baing of an
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organism is referred to as "anxiety producing staten,
‘I'hjis is why anxiety is perceived as a realistic response
to perceived danger in an environment.

™ the opinion of freud (198) however, anxiety is
tsomething feltyr = a specific unpleasant emotional state
or cordition of the hunan orgmnism. Tn putting it broodly
tﬁat anxiety states are all that is covered by the word
rmervousnesst which include experimental, physiolopical and
behavioural components, Freud affirmed that amdety state can
be distinguished from other unpleasant emotions such as anger,
sorrow, fear ard grief by their unique conbiration of experimental,
physiological and behavioural manifestations,

The physical manifestation of responses to psychological
pressures is anxiety since it is only natural that when one
is under psychological /femotional /physical pressure (i.e. stress).
the physical person must exhibit some manifest behaviour (anxiety)
- it .follows that stress and anxiety go together.

From the various definitions of stress and anxicty
therefore, it is clear that both deal with alnormalities of
the personality usually not based on disease as such it on the
individuals unfavourable adjustment to life. They becore
seriously distressed because of problems in their environment
for which they could not find ademate solution. For a person
who has fourd life to be So disappointing, experierices of stress

and anxiety may become exaggarated to the extent of the imlividual
attempting bodily harm to himself,
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This is where the services of a guidam:e comsellor
' becomes :inevi“cable because such individual may respond
favourably to the Kindness and sympathy of some people whom I
he feels he can trust. Tt is such a person who may be able |
to bring about iﬁpmvement as he tactfully persuades the affected
to a;:c:ept reasonable interpretation of his circumstances.

| Successful treatment of stress and anxiety therefore
consists of sympathetic relationships in most cases. gther
treatments of stress amd andety mwﬂing to medical Opinilons
incl‘ude or consist of removing the cause of the problem if such
remolval is poss.’%ble_.' _ ' | |

2.3 Sources of Stress

1

1f we go by the views expressed by the variocus
educationists on the relationship of stress and anxiety, it
will become clearer that so many situations occur in our lives
"that lead to Str"eSS and anxiety. o
) Tt SHould however be stated that some of the causes
o be highlighted may not constitute stress and anxiety to
others as it has been noted by Tkeotuonye and pashmir (1969)
and others that the degree of stress (and anxdety) experienced
as a result' of an event differs from person to person deperding
on ones perception and interpretation of the event.
o Girdano et al (1979) has grouped the causes of stress
' uncier.tklr'ee trozd categories. They are;

i) psychological
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iiy bioecological and
iii) personality causes of stress.

2631 psychosocial Causes

They asserted that each of them is capable of inducing
the stress response in many human beings. They also labelled
them as stressors. Accoring to them, the psychosocial streésors
originate.as a result of a complex interaction that exists
be‘bﬂemla%ouia]i?.atim and perception. The list of psychosocial
'Cal..‘I.SeB connected to stress glven by Girdano et al includes

adaptation, frustration, overload and deprivation.

2.3,2 nioecological Causes

The bioecological Stressor has been referred to as
stimuli arising out of our relationship with our environment
that produce a stressor response in most individuals throurh
an innate biological mechanism. The stimili which are
bioclogically r-elevant.and which may play a role in distress
as given by the source are; the biclogical rhythms, the
nutritional habits and noise polution.

2:3.3 personality Causes

The third category stressor according to Girdano et al
(1979) is personaiity. They said personality may be thought
of as the sumation of the characteristics, attitudes, values
and behavioural patterns that individuals manifest in
interacting with their enviromment. To them, no discussion of
stress would be cﬁnplete without some mention of the elusive
and complex Icmsu'uct of personality - that is, what we think of

ocurselves and the way we behave ard react to issues and

situations.
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Twadl (1990Y seemed to be in support of nindano ot nl
by affirming in hor article, "Siress and wodern ivingm
that nevery organism or living thing (both plant exd animmi)
has numerous sources of stress in its envirommentt. she
went.on to say that men has unlimited sources of stress in
both his internal and external envirorments which even include
each of his five senses which are stress provoking,pants 5'{:re\rssors
accdrdinglg to her could be physical such as a feeling of frustration.
It coulld also be internal like an attack of a virus or external
like a loud neoise or a strong offensive odour, |

Selmon (‘19210 in writing on the topic “The Stress 'md
Stralin of pifer tried to answer the question, "What is the cause
of stresspv Simply put, he sald stress occurs vhen the nervous
systaﬁ has been overworked because of a score of Iewryday wor'r'ies.
He explamed that problems that are real or imaginary, past, pmuent
or future have sapped the vitality of the nerve until they are

unable to behave normally. .'

o Hilgard {19’?‘1) has expressed the view that when
corriluons place the organism under great strain, th?
hOIﬂEOStath mechanisms no longer operate smoothly and that if
the stresses continue the organism may suffer injury os
.a consecuence of 115 own efforts to meet the stress. 1n his
opinion, the agents srd events that can place the org;anism
wder stress include inféctions, nervous strain, physical injury,

excessive heat or cold amd muscular fatigue.



18

Twuji (1990) in her own article has descrited stress
as being part of life and that living is a continucus
battle with stress, She affirmed that in order to ensure
mants suwival and exploration of his environment, nature
built into him some stress factors to spur him into action,
- According to her, it was the stress or discomfort of hmper that
led man to cultivate food and that sexual stress lexis to
procreation ard contirmuation of life. Research stixrlies as
stated by her have shown that almost every critical event. of
our life such as marriage, death of a spouse, change in financinl
position or ceremonial occasion such as Christms carries with
it certain amant of stress. Tt is further explained that since
there is a 1limit to every personis store of nervous and physical
energy, the supply could be used up prematurely by urduly
anticipating future difficulties and fretting umnecessarily over
past failures. Tt is reported that when the reserve is exhsucted

the affected person is left tired our long before the dayis

WOI‘RI is dome.

Iwajirs view tallies with gilgardis (1971) w0 -150
stated that cd:ﬂitiom of modern 1life place some people urder
stress for lorg periods of time ard that the physiological
changes that cccur when the body tries to adapt to stress may
lead to mdisesses of adaptation". we further pointed ocut that
psychosomatic disorders in which psychological stress monifests in
form of worry or anxiety may produce tension states resulting in

such corditions as ulcers or high blood pressure,
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Selyers theory in pwuji (1990) indicated that every
stressiul .:;ituntim call':mp a pattern of resctions lown (0
"General Adaptation Syndrome" (GaAS). According to the
findings, when the body is stressed, its first reaction is that
of an alarm during which it mobilizes all its organs (namely the
brain, the liver, the lungs, the heart and so on) to prepare it
to respond to its stressor. The alerted organs then work at
increased rates to produce extra energy for the body to firht
the stressor or flee from it. The report also irdicates that
"me activities of the organs of the bedy at the alarm stoge usually
work up strong emotions such as anger, fear, amdety or lust
deperding on the nature of the stress,

Leighton (1946) Seemed to have earlier extended the scope
of stress by saying that during times of Istr‘e::!;, a whole conmunity
. becomes ma prey to vicious and vivid fears". To him, stress also
causes misinterpretation of ordinary events., ro wonder why twuji
(1990) stated that‘living Seems synonymous with stress and that mm necds
a reasonable arﬁamt of stress to survive and actualize himself in
his environment. For instance, it is reported that optimum
stress levels can improve concentration, prolong endurance, baild
strength and reduce errors. ynfact, papoli, wilbride mnd Telbo
(1982) as reported in ywujits article argued that man at birth is m
unfinished creature and has the bturden of completing himself durine
his life time through response and adjustment to strains



and stress of living.

2.4 Sources of Anxiety

Shryock et al (1980) stated that illness is not the
only circunstance that drains a personts store of vitality
and narrows nhis capacity fbr abhundant living. 1n other words,
they affirmmed that illness can cause anxiety and that any fuctor
which draws heavily on oners vital energies has the same effect.
The list of such factors they conterded includes indiscretions,
ard dissipations such as over-eating, being deprived of sufficient
sleep, the use of intoxicants, recourse to stimulants, sexial
excesseS or the practice of other devitalizing habits. pmotional

excesses according to them do the same, persons haunted by fear or
worry for example are said to waste valuable energy which they should

conserve and a troubled conscience according to the source, drains the
sufferer+s reservoir of vital force making him less able to. resist
diseases.: Stress and anxiety being identical in nature are emotional
excesses that affect the victim physically, psychologically and
cemotionally.

Giving his own view of anxiety, Mills (1951} opined -
that enxiety does not just come from life tut is manufactured by
systems. A Sinﬁlar school of thought also stated that amxiety and
fear come either from life or from the social system. Oocial system
for instance permits job insecurity which according to ywuji (1990)
is a source of anxiety. The modern worker for instince is said to

be in a state of constant fear and anxiety for his future.
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Contributing to the. identification of sources of
anxiety, wlapp (1972) affirmed that the world suffered excessive
fear and anxiety from many sources - some obvious, some not
so obvious. we explained that developing countries suffered
the break up of traditional cultures and authority systems as
well as outripght threats such as starvation. wmodern ga.mtrles
he continued suffered insecurities that were focused more on demands
and expectations than the mere business of keeping alive. Tn
concluding he said that international tension and threat of agpression
which hang over all are sources of enxiety.r to the citizens of such
comtries,

Tobias (1979) wrote on text-anxiety and defined it as
anxiety aroused in evaluation situations especially by the variety
'of tests edministered in most educational institutions. e went
on to identify the three possible points where anxiety can exert a
lot of effect on instruction as.

1y the point of processing

11y during processing

1ii) after processing and just before output,
mrmglpmceﬁinp: according to him, anxdety affects learning
by iﬁter'ferring in the degree to which external stimulation has
been intermally f‘epreﬁmted or registereds n continuaticn,
Tobias said that less anxious students generally perform tetter than
arsd ous nes who devote more of their attention to task demards

and less concern to task that are relevant. e also established

that the gifficulty of the task, reliance on memory and orpanization
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of the task can arouse anxiely which will affect the
cogpitive operations of the processing stage and thereby |
hinder leéi'ning. |

Spielverger ( 1966y infact stated that anxiety may mean
the expectation of harm rather than obwious extermal threats
while Tkeotuonye and pashmir ( 1989) .stated that when a stroessor
is in operation the inevitable resalt is anxiety, that is, an
emotional §t;ate of fear, ner*vowmeés worry and tension. According
to them one has led to the other. They also identified the following—. _

as causes of stress ard anxiety in the university. fThey are,
i

-4 physical and health
i) Financial ‘ e
1i1) Social
\ ivy, Sexual
v) | psychological | _
vi) Religion : .
vii) Family
viii) Academic |
ix)  Vocational and Future ‘
VX Ervironment |
Viewing earlier in the same line with TKeomonﬂre‘ ad
 pashmirts (1909) assertion, uilgard (1971) said that any sudden
stress in life situation may precipitate an acute anxiety attack.
gther factors that may lead to an acute anxiety attaick according
to 'Hilgard (1971y include the following, the threatening loss of
professional or social goals, the loss of parents or other persons
upon whan one feels deperdent and the ﬂmeatening break through of d

unacceptable and dangerous impulses.
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2.5 Types of anxdety
Two types of anxiely have been identified by may

(1967) who called them neurotic and normal constricting.

Neurotic anxiety he argued prevents people from realizing their
full potentizls, from enjoying life to the fullest and from
recogaizing personal worth., Tt causes the sufferer to become less
humnan and to be apathetic. The normal anxiety which he said
results fpom recognizing ard accepting the complexities of iife,
enablles people to accomplish what they want. This type of anxiety
| according to the author helps meet threatening situations. wnsteod
of being constricting, it is sald to . Ye expanding and instead

of desensitizing a person it enables one to see the real world,

to make decisions and to commit oneself to a way of life.

wilgardrs (1971) grouping of anxiety differs from the

above mentioned, pe grouped sdety into "free-floatingm

and the "bound anxieties". while the "free-floating" anxiety is
not associated with.a particular stimulus or object tut occurs

in a wide variety of situations, the "bound® anxiety i evoked

by specific situations like speaking before a group or gping ocut
on a blind date. n his opinion, bourd anxiety is less
incapacitating than free floating anxiety btut it sometimes can be
trogblesome enough to be classed as nem‘ot:.c we however concluded
'that most anxiety reactions lie between the very diffuse free-
floating anxiety and highly specific fears.
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vevill (1977) was of the opinion that anxiety is a
necessary and important condition in 1life which should not
be avoided. mwroverman (1970), seemed to have agreed with
Nevill by saying, "Anxiety is the dissiness of freedomn,
According to him, to dare, to challenge, to live is anxiety-
;ardvt;king ut that not 1o venture 15 to loce onews enoentin
humnanness, o lose the capacity to act, to relate, to become
enraptured, to lose the chance to become complete irdividuals
by emtracing all of life with all its complexities,

Anxieties are also comnected with the alienation and
loneliness of life in a ness society. This assertion was nade
by peighton (1916) who identified status amxiety as a prominent
characteristic of a modern society.

2.6  Effects of Stress and Anxiety

- ———

So far, various opinions expressed on the meaning
and causes of stress and anxiety have been examined., There is
no doubt .that stress and anxiety will constiti:te Serious problens
that detract the students from naximum academic outpubt end effective
social life. Therefore, it is relevant to examine some of the opinions
‘expressed on the effects that stress and anxdety can have on people

particularly on students at the tertiary level of education.
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Hans Selye according to twuji (1950y has observed
that even though the mmber @nd types of stressors to
human body are numercus and varied, the body tends to

react in a unitary way to each stressful situation.

Selmon (192)4), a medical practitioner has traced the
symptom for stressful feeling gradually from the time the
sufferers concentrate on some small aches until they can
think of nothing else. we contended that the more they dwell
on the aches, the more serious the condition becomes until
‘tl;ley begin to complain of a headache that is throbbing from the
back of the head through to the front. The problem according
‘t(.;‘; him sometimes radiates into the back of the neck, the stomech,
digestion becomes upset and causes loss of appetite. The bowels
are said to be constipated amd the nerves become raw and taut.
psually on thorough examination the doctor is reported to find
everything organically normal. When it happens like that, the
nervoug systen is sald to have been over worked becme of o Score
of everyday worries that eventually sap the ritality of the nerves
until they are unable to behave normally. 7n order to cope with
weariness braught about by the stressful reaction, Selmon (1921
explained that some resort to taking coffee and a few, cigarettes
~ thereby going more wearily on their way. The result of this
restless overloading of the nervous systems is that such people
are never happy with themselves nor life generally. They are
reported to be easily issitated wi;th those arcaund thom, with close

friend nmgetting on their nervesw,
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nolses he further explained bother tﬁan and they bapin to
dislike their work and cannot stand the pressure.
Tnfect, Twuji (1990) who noted that there is an association
between the amount of stress a body cunulates at a given
period of time and a probability of mentsl or physical br'E'ak-
down ard alsc stated that the prolonged unresolved stress. is
associoted with psychosomatic ii]ness. These accordlng to her are
illnesses that are precipitsted by emotional arousal. which
irclude asthma, ulcers, hypertension, headaches, strokes, fxe;art: .........
atteck, etc. She also reported (Wilkening 1973; Coon 1902)
Napoii et al 1982} as arguing that prolonged unresolved stress
could result in a mental illness. |
Shrycck et al (1980) who referred to amdety resction
as emotional illness said that there are attscks of an unsettled

state of mind characterised tw apprehension, nrrvous tension,

physice;l and mental fatigue arxd panic., Anxiety has also been linked
with such resctions as the rhobic reaction and phobias has been
e}qale;ined as representing a carry-over of some unresclved

conflict and the individual concerned manifests an unreasonable,
o unjusfii‘ied anxiety reparding some particu]ar situations,

Sorenson (1964) stated that ermticn—laﬂen behaviour often
occurs as a response to anxiety which is aroused by fears ard con;f'lict.a
and thelr atterdart worries that grow out of actual or {oreseen
Trustrations of efforts 0 satisfy our needs, exercme our drives

]

or fulfil our rrotivee.
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pve stated further that if the situation does not improve
anxiety emerges in form ci'_f/::itate of mird characterized by
tension and fesr and worry sometimes over specific or genernlized
objects. Sorenson has given the underlisted itens selected
fram the ‘};? questions on the children's form of the wTaylor
manifest podety Scalen as being accurate though incomplete
list of some symptoms of childhood anxiety.

Tt is hard for me to keep my mind on anything.

T get nervous when someone watr.;hes me work,

T feel T have to be best in .everything.

others seem to do everything easler than 1 can.

T have trouble neking up my mind.

. T get argry easily.

T have to go to the toilet more than most pecple.

vy feelings get hurt easily.

T worry about doing the right things.

T an afraid of the dark.

irt is hard for me to keep my mind on gy school work,

The effects of anxiety and stress as given by uilp,mﬁ (1971
are Jsimilar- to those already cited. According to him, in anxiety
reactions, the typical anxiety neurotic lives each day with a level
of tefr»ion much greater than that of a normal individual. The
chronic state of apprehension he explained is often punctuated by
acut.:e anxiety attacks that may occur as often as Several times a

day or as infrequently as once a month., During the scute attacks, the

-
L4
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imlividuél is said to have an wm%elﬂng feeling that
scmething dreadful is about to happen, the feeling

_ according to the source is usu;ﬁ_ly accompanied by such physio-
logical symptoms as heart palpitation, repid breathing,
perspiration, mascular tension, fnir?tness and miusea,

Stones (1966) has discussed the effect of anxiety

in relation to the incubents output. pe identified excessive
anxiety as one of the potent factors in backwardrness. e
maintained that homes which engender anxiety and insecurity
will almost certainly be hames which provide the children with
the mirdmum of stimulation. Anxiety caused by fear of the
teacher or even by being in umisual circumstances such as in a
strange room for an examination according to him, will tend to
act as an inhibitor for a childs activity., ne therefore wamed
that the teacher should ensure that any specific anxiety

" generated in connection with the solving of problems in childrents

learning should be overcome by letting the problem solving take
place within a generally positively chanpged emotional simlatim.

' Other opinions expressed on anxiety and its effect on
instruction include those of Alaiyemola (1988) and others. She
has ohserved that several independent studies conducted in a
variety of school subject areas revealed negative correlations
betyween anxiety and student achievement. Still talking in the same
vein, jegede and (Okebukola (1987) said that it is importont
that anxiety be reduced to the bearest minimum if not entirely
eliminated if teaching amd learming are to be effective since

according them, anxiety as a major psychological variable in



‘eduC.a‘tion has been shown to be a sericus impediment to
slulentss classroom functionlopg and achlevenont of lmporlant
cognitive anl effective cutcomes. |
1,-'3:‘;1:1 ¥, Thootuonye qerd nechmir s (198‘)1 1150 of e
symptoms w‘nich.muh] nlse b enMNed effeals of sleonn
émdety are ag reproduced below,
| (1) Tension (21 wnesdache (3) Shifting aches and pning
about your body (4} Feels hot axl uneasy all .over the body
(5) Fear (6)I vervousness (7} peing upset | (8) ross of volce |
(9) 1 e;ctreme cases bitterness in the mouth {10y wWorry
(11) Trembling (12} Change in heartbeat (13) Fast Ireathing
(14) Shortness of breath (15) Dizziness (16) Restlessness
(17y mascles tics or twitches (18) Fatigue or general body
tiredness (19) woredom or mental tirzadhrem. {208 Incrénse in
hload pre@ure {(21)pilation of pupils (22) Sleeplessness
b or restless sleep (23) wight mares (24) neing cmt"uSed A —
< 25) pisturbing thoughts (267 onld sweat, particulurly in
the palms (Z7) perspiration (28 Dr‘ynesa in the thront -nd
mauth (29)  Aggressive behaviour tBO) " ntolermnce
{31} poor performance on problem-solving tasks. :
From the review so far, it is evident that the effect
of constant physical stress or anxlety oén produce a range of
distressing symptoms such as headache, muscles cCramps or upset
stomach. Constant physical stress or anxiety can also imair
concentration and .r‘edI.ICe reaction time with nccidents bocoming
mch more probable, Therefore, Lmresolfed stress and anxi oty

can te dangerous to humAan health and iniical to hunn comfort.
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2.7 management of Stress and Anxiety

"As meny educationalists amd psycholopists as posaible
who expressed views ‘qn stress anﬁ anxiety have also suggested
m:?nap;ement stratepics.

n her opinion, Twuji (1990) felt that the first
thing to’'do in coping with stress factors is to be conscicus
of the fact that there are a lot of stress factors in our
environment and to view them positiveiy. She explained thal the
.am0unt of damage to our body by a particular stress depends to
a great extent on our attitude towards it and how we perceive
it. She cited the example of one who is retired unexpectedly and
asked whether he Sees it as a disgrace, a provocative iﬁcident
or as a relief, |

She continued by saﬁng that if he sees it as a

disgrace or provocative incident the body reacts accordingly.
She affirmed that if he gets worked up about the incident he

would be doing some démage te his bodily organs and that the
| best attitude would be to look for ‘Sometl'lilng good nbout it.
?‘or example, she felt he should see it as a good push to enable
him put into practice all the plans he had been dma_:ﬁing about T
but had no courage to resign from the service to pursue.

' Tn addition to the aforesaid, Iwuji (1990) has

| identified two types of coping with stress, They are
(ay direct coping and ' '

(b) indirect coping.
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2.7.1 . pirect Coping

according to pwuil (1790) is acting in order to
alter the enviromment that is causing the stress. Tn the
exanple of the retired person, she explained that the retired
person tries to find another job or énf;nga‘} hinmself in a pninful
employment.

2742 Trdirect Coping

She explained as acting on oneself in order to
minimize the significance of the stress. For instsnce,
the retired person mey take to excessive drinking, smoking
eating or use of drugs. Any of _thesé' according to her offers
" a temporary relief tut does not solve the problem and if taken
in excess or over a long period it causes additional stress
for the body. yrdirect coping with stress according to psychologists
involves the use of “defence mechanism", most of which ywuji felt
amount to running away from reality or self deceit. They are also
referred td as unconstructive type of coping.

Selmon (1924) has reported someone as saying that the
only safety is in ripht thinking. Thinking too much of oneself
according to the source is a common mistake nede by people.
Selmon further presented the following analysis about a stressful
patient. we reported that the first violation of the laws of health
was in becoming  introspective, that is, trooding over his own
aches ard pains, his weaknesses and failures and magnifying them.
ﬁe worried over every little pain and allowed one disturbance
to lead to the other all contributing to general deterioration of
health. pe allowed his thought to centre on himself and related
every experience of 1life to his own profit or loss.
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pe placed upon each minor problem what the author called a
morbid interpretation until his outlook became clouded.

The cuestion asked by éelmon then is, "what preventive
megsures can people take to avoid succumhing to lifers |
stress and straim" wis suggestions included the following,
That we must project our lives cut to others since centering
oners attention on self or living for self is dangerocus. e
explained further by saying that the most important single
pointer to wholesome living is to live for others, to project
cnevs thouphts zmlinter‘est:i autwirds, to the needs and interest:s
‘of those around us. 7Tn his opinion, this crowlds out danperous
and destructive self-centredness and elevates us above the petty
armoyances of life and substitutes a challenging aim for an
otherwise hurdrum existence = that 1o live for otrers is the
greatest rriviledge and highest joy that can come to anycne. we
pointed out that the great therapeutic value there is that when
people are tusy helping others they donti notice their own minor
aches and pains,

Girdano et al (1979) in their own view felt that
a major .i‘mtoz‘ in the maintainance of health is the 2bility to
live in harmony within Society while keeping to a minimm
. the detrimental effects of one pervasive by product cf modern
society - excess stress and tension. According to them, we all

possess the ability to reduce the stress around the prevent streco-
related illnesses. |
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porney (19)5) as quoted by Alaiyemola (19883y
sugpested three 'str‘ategies that can be used to reduce

anxdety. They are.

‘(1) move against (control others, be aggrossive
or |
. (i) move away (aloof, detached) from
(iidy acomp]ian(:e (conformity, nppm sement) .

- ge went further to say that in dally behaviour,
anxious persons will use cormbinations of these r'espoﬁ:;es and
may exhiibit different methods in different situntions.

+  However, Good |(19J_L3) ear'l‘ier' stated that anxiety is
typically conceived of as a self-protection mechanism that
surfaces in threatening situations and that young children sre
more likely to hendle their anxiety by complimnce or withrirswal
while older students are likely to exhibit agrressive behaviour
in the classroom, According to him, dbserv:ation of hirh-rmdous
lcmldren S classroom bichaviour provides some emparical support for
Hromeyls {(19h5Y) view, |

Good (1943) also - reported that Sarason and his colleapues
(other psychologisisy have been especially concerned abcﬁt the
effects of i;est anxiety and tried to develep an én}dety nensure
that identifies low ami high-anxiws individuals.,

| The report stated that Sarason:s position which derived
from psychoanalytic theory sugmested that high test-snxious
students feel that théy mist obtain hiph test scores to continue

recelving the provisional approval of the teacher.
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Tobias (1979Y in supgesting management stratepy
impllored teachers 1o be aware of test amdety reducing
programmes and adopt instructional strategics that will reduce
anxiety interference ard degnphasise competition, '

F‘l."aser‘ et al (1983) who said that anxiety is a persive
emotion experienced by students also stated that lower
l anxiety levels have been fourd among students whose teachers |

used more positi've, reinforcements apd more direvtiveness ahd
e>d'1j:bited communicative supportive behagiours. He therefore
implored teschers to use positive reinforcement and exhibit
! conmmicative supportive behaviours for e:ﬂfec’tivéa teaching
and lgaming.
| while still discussing the problem of stress arxl strain
of iife, Selmon (192h) suggested other coping siratepies for
anxiety. we wa;s of the 6pir;i0n that when we have a problem we
shauld face it with constructive thinking, starting by writing
down the problem and then the possible solutions to the bm‘nlem.
This ;-:cmrding to him can be followed by counting the cont of
. each solution arid selecting thel most promising one. Finnlly,
he contended 't;h:=;.£ we should make up our mind and notify those
concerned what we propose to follow and shape all sctivities
acoordingly. n his own opinion, if by later on it is discovered
that a hetter course might have bheen éhosen, it is stil] fap
better to have made a decision and carried It out then to huve

weltered indefinitely in the bogof indecision. we felt that
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you my change or nodify your present thinking in the light
of later experience but that you should have confidence in
your decisions and do not go over tham again, considering
and reconsidering., Finally he said that after you have mede

- up your mind you should reckon the matter as being settled.

Selmon also recognised that there are problems that

vilr'tually concern every living person over vhich he has no
control whatever. Such problems in his opinion present |
thémelvm repeatedly and often result in frustr:ition and despair.
He repoyxized that at times no solution is at sight and there is
no one to tum to for help. According to him, under such
cix.*c:tmst;mces he must find support from sore source a:t;:-s_i.do
oneself that is superior to oneself. wne fell that unless the
concerned does so, he may go to a state of nervous exhaustion
inspite of all his earnest efforts to be lrave, Selmon
af_firmcd that it is in times of such extremity that many by
tuming to such source have found a miraculous solulion not
only to the irmediate problem but to all lifers perplexitics.
‘1n the source he contirﬁzed, they have discovered the underlying;
purpose of life, .the answer to the ruestion, ™ot are we
here foron The source, according to Selmon is God = “ho, he snid
impacts to everyone who Seeks .comfc'r't and enlightenment. we
said God supplies power and strength which enable the troubled
soul to fulfil lifess true purpose.
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Tn conclusion, Selmon said it is wim (i.e. God‘;l
te Invites the reader to turm to for complete victory ovoi"
difficulties for which human reswﬁces are so inedequate.
Shryock et al (1980) in sugg;-:sting management
Strategies felt that love is the ri*.ag;ic factof which gives

| depth to oners life. - 1ove of God demonstrated by living with

T ——

a Clear conscierce and love to man manifested in remdering
i .

service to humanity he affirmed, coampletes the electric circuit
as it were, vitalizing all lifeis activities. .___.
| Still relying on spiritusl solution for the munapmement
of stress and arvdety, xlapp (1972) said that the prime
institution for reassurance in most socleties is the Church,
. To him, the Clurch functions against primary anxiety induced
by death, disease and other causes by prayer and propitintion.
The Clurch accordling to nim also functions to relieve sccorviary
anxiety thrt he said results from breach of rites and treditions.
n his own view, Hilgard (1971 felt that in denling
with an anxiety neurotic, tranquilizers reduce anxicty vl noke
otherwise disturbed persons more severe". pe then Sﬁgg_:ested
that a rﬁ)rchotheraPist who tukes an eclectic approsgh ni pht
first use tranquillisers and relaxation training to help reduce
the patientrs level of anxiety. A cienmt centred therapist
on the other nand may according to pllgard use educationol
t&hﬁ@@. For instance, he supgested that the therapist way
provide i;ufomation about sex. ard reproduction to help relieve the
anxicties of an adclescent who has been badly misinformed ard

feels guilty regarding his sexual impulses.
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Finally, tkeotuonye and mashmir (1989) have susrested

Lhes Tollowlngs wonagoment sbteqLepdos for abraas and onxlely,
They ares
Te Recognition of the symptoms which may include

those listed at the end of 2.6.
2. Avoidance of the source of stress.
3., Reappraisal of sources of stress (if you cannot
avoid the éalr‘ce‘i.
I 11se of coping behaviours. These are further
grouped as follows,
(2y Dangerous coping behaviours. These are further
grouped as follows
(iy drinking (ii) smoking (iiiy over-eating
(iv) use of drugs (vy hyperectivity,
(b) Antisocial coping tehaviours. They include,
(1) withdrawal (1iy nuietness, (iii) Appressive
behaviour, for example, Shouting.
(c) Strange coping behaviours. They are,
| (1) Gum chewing (1i) Singing (iii) prinking
(iv) pipping one's harmd into water (vy wyriting
down the problem on paper ard tearing it.
(d) vormal coping behaviours,
(1y Deep breathing.
(119 Thinking of pleasant simc;tiar.s.
(1ii) Crying.
(iv) Relaxation,

(vy Chattine with a trained helper.
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2.8 C O Sunmary

Stress and anxiety are described as twin terws which
relate to a dangerous or threatening situation. Stress
cemuses anxiety and vice versa and both of them refer to situn-
tions and eSqaer‘iemeﬁ that directly affect human life. Tn this
review, it is emphasised that stress and anxiety form part of
modern living and cause psychological, emctional ard physical
distress which affect living generally and learning in particular.

ffhere are various sources of stress and anxiety. Some
of the common sc;tames include physical and health, financial,
social, sexual, pswhological, religious (moral), family, academic,
vecational and future and envircrment, Each of these sources
may produce Stress ard anxiety on its own or in conjunction with
other factors,

imiversity undergraduates as huren beings are not
precluded from experiencing stress and anxiety. Among this
group, the sources are probably similar to those alréady listed,
It has however been stated that the symptoms of stress and amdety
form' a long list which includes tension, headaches, fear,
nervousness, being upset, general body tiredness, being confused,
aggressive behaviour and so on. These symtoms are observed to
be prevalent among students.

Various methods of stress and anxiety management have
' been reviewed. Some of such management strategies are described

as dangercus, antisocial and strange while some are normal  and
helpful.
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1f all known methods' or strategies of mnaging andety

£2i1, it is recommended that one should turn to God - vho
imparts to everyone who seeks, comfort and enliphtenment and
also supplies power ard strength te fulfil lifers true purpose.

The review has enliphtened the. researcher with respect
to causes, effects and possible management methods of stress and
anxiety, hence, the available literature will be of value in

resolving some of the questions raised in this study,
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Chapter 3

3.0 NESTNT AMM PROCTTI IR

31 mtroduction

This chapter discusses the methods and procedures
employed in carrying out this study. The areas considered
include students: and staffss populations in the relevant
faculties on the rfain cammus of phmadu nello ymiversity, Zaria.
Also dismmsed' are the samples frem these pojulstions, 1he
instrurents used and how they were administered, and the amidysis
of data nre trented, The remilt of the pilot shirly corhe Led Lo

ascertain the reliability of the set of questionnaire is also

discussed.,

3.2 The population

This study terpgetted the undergraduate studants of
the main campus of phmadu wmello miversity, Zariz, cConsemently,
the population considered relates to the studenls reristered in
~ the faculties on the main campus in the 1990/91 ncrdemic venr.
The eight frculties situated on the main campus of Ahwedu rello
imiversity, Zaria are;

% Faculty of rrlucation.

2. Faculty of Agriculture.

3¢ Faculty of Arts and Social Sciences.

L. Faculty of Engineering.

Se Faculty of medicine.

6. Faculty of pharmaceutical Sciences.

e Faculty of Science,

8. . Faculty of Veterinary Sciences. ¢
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The population of the undergraduate s‘b.ﬂmts in
the ‘eipht i‘nc:ultie;x is 6.392. (Summary of underprivunte
students pomls’atim on the main campus of Ahmadu nello
yniversity 1989/90 session (malsamari, 1990). Appendix T7T.
The population of all the students in the School
of General and Remedial Studies (S.G.R.S.), diplomz courses,
and ‘post graduate students is not considered becruse the
study is limited to the undergraduate students of 200-600 level
courses. |
The study also required responses from the staff
menbers on the main campus of phmadu mello imiversity, Zaria,
whio relate to the students on rc;g\.:larl bosis, All such academic

staff members form part of the population sampled for this study.
The sumary of the papulation of academic staff on the

main campus of Ahmadu rello ymiversity, Zaria for 1990/91 session
is 880 as shown in appendix Tv. :

only the academic staff was considered in this study
for cmvm%ence of obtaining meaningful responses to the

questionnaire,
3.3. Sampling procedure
343.1 Students

Students sample was taken from three of the eight
faculties listed in Appendix TITe | The table below vhich was
extracted from paisamari (1990 shows the three faculties and
the students population.
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TAALE 1 Distribution of male and Female Students in

the Soampl ed Poend L ien

e m s e W e e w e ———

- imderprodunte student  ropulation 1989/90

200 1, O 1, KOO 3, 500 1, fotal nrand Totnl
S/No. Faculty M' F M F ow P M F M F
1. Hucation 486 194 243 13 ULB7 242 - - 1216 570 1786
2. Sciemce 222 L7207 3P 232 59 8 - 66915 8
3. Mgineer-
ing 113 30124 19 170 44 - - LO7 93 500
Total 821 271 5M 192 8% Y5 8 - 2292808 3100

rRatio of _Male Student population.

2292 , BB or 3males ; 1 female.

The table above shows that there are 3100 students in the

three faculties made up of 2292 male and 808 female students,

shows that mefe are approximately 3 male students to 1 famle
student in the population under study.

. The three faculties fram where the students: and staffis

Female Student population is

This

populations were drawn have been chosen from the eight faculties

on the.main campus using the strati fied sampling procedure. 71n

.'the opinion of the investigator, the three faculties also fomm

a good representative for the following reasonsg

(1)

(i1y

The faculty of mplucation admits students of wide renge

abilities with wide age differences.

Also, mny

disciplines are accommodated within the faculty.

The Faculty of Science has a population of

students in the pure science. This faculty hns Py

a large population of students representing the
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various aspects of science. The familty_ also
renders Services to students in the applied
Sciences,

(11iiy The Paculfl;y of rnelineering has stdents who

. represent the views of applied sclentists and
g technologists. . '

Thz; muber of students sampled for this study is 3J+;1
:E'r'om‘a population of 3100, This sample size is a8 recommerxied
in a "Table for determining smfple size from a pgiven populnum"
by krejcie avl Morran (1970Y. o

: T all, 272 male students and 68 female students
were sampled to reflect the ratio of the genders in the
population (i.e. 3 males ; 1 female). |
The nurber of student respondents from esch faculty

was determined using pmp:)rjtionate procedure as follows.

TAPLE 2  ~umber of Student Respordents

From Each Faculty

S/No. Faculty Student | proportion
number Sampled
1. ‘ ‘E:Iucationl 1786 | _ 1%
2, ' Science ‘ g1 | o 0
.3. , mgineering | 500 g5
. Totd 30 — I
3 3.2 Staff

The population of the academic staff as shown in
Table 3 is !;33. The sample of staff is 205, - This is m

: acceptable pro;;or_tion going by the statistical puldonce

t
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of Ixréjcie and morgan (1570} which recomends a-samle

of 205 for s population of 1J)i0. The scademic tolf nr;mlm:.ﬁ who
were drapn from the same three faculties like the sludents
were also sampled using the stratified sampling procedure.
The number of respondents from esch faculty is as shown in

Table 3 below,

. TABLE 3:  wumber of Acadenic Staff and

i

Sample Size in the Paculties:

S/MNo . Faculty of . pumber of . proportion
scademic Sampled
stalf .
1, Fucation . 136 6l
2, ¢ Sciences , 205 97
3. Engineering - 92 : Iy
Total 433 205

The‘ scademic staff marbers 1lists were cobtained from

the nean's office in each of the faculties on the nmoin campus

L

of ahmadu pello ymiversity, zaria.

3. administration of the Tool.

i

The rardom Senpling procedure was adopted to select
the resperdents from the selected feculties. ’I'r"l‘.i.s involved
distritution of the cquestiomnaire to the students in théir‘
lecture rooms randomly by giving a questiomnaire to every )ith
student in each oW of seats; mowever, the distribution was
proportionate to accommodate the rafio of 3 mules to 1 fomale
student. o _— |
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gome of the studentst questiomnaire were

'

administered on them personally by the researcher in the

lecture rooms before the comencememt of lectures. The

others were administered on the students by the lectiurers who
- agreed to perform the task., n each occasion, the copies were .
collected inmediately from the students.

, Ir the case of the lecturers, copies were distrituted

to them either in their offices or in the lecture rooms, The

researcher went round to collect some of the completed copics

'while some lecturers sent in theirs.

]

3.5 Tnstrunentation

The instruments uwsed for data collection in this
study were two sets of qmstic.mnaiz;e. Each one of the two
sets which was Iihr'ther' grouped into four parts - A, », 0 ad
D was for gathering information from the university Lﬁzder{{raduate
students and the Lmivel'"sity acsdemic staff members wfno often
~ have regular contact with the students. The students and staff
questiomaire therefore contain 30, 30, 26 and 20 items as
shown m ‘Apperdices T and TTe _

T each questiomaire, the student and staff recpondents
were required to identify the possible causes of stress and anxiety
and the degree of seriousness of esch item considered as a
cause of stress and amxiety. Also *i:.o te identified by the respondents
were the possible effects of stress and anxiety on students nnd
the coping strategies mostly preferred in dealiﬁg with each stress

and anxiety generating event.
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{Q pilot study was conmducted in order to detc-rmim-.

tho. reliobilily of the questionnaire enpaped in this study,
The questionnaire were administered to selected students

I and staff on the main campus for appropriate responses.
The results is as follows:

The reliability of the questiormaire on c-uces of
stress and onxdiely was determined using the Rudar - Richodson

rFormula 20 reliability tests:

r R 20 =K (1-pa )
K =1
: =

The result was 0,89 as per students responses and
0.9 as per staffs responses. The reliability coefficient
obtained for btoth staff and students' questiomaire on the
degree of seriousness of possible causes of stress and anxiety
is rtt = 0.79., This was deter_mined'-using the split half or
" 0dd - Rven method.

For determining the reliability of the muestiommeaire
on the poscible effects of stress and anxiety, Kuder Richardson
Formular 20 was also used. The outcome was r IR 20 is 0.8,

a cmfirrrxf;pim ﬁat the questiomnaire was reliable,

In deternining the reliability of the instrument on
possible coping strategies, the Test - Retest approach at two
weeks interval was adopted and the correlation value between
the 1testt and the 'retestt was 0,89, This irdicated close
relationship between the responses in the Test and the Retest
(see Appen:lix V for the detailed result of the relishility test).
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The sets of cquestionnaire were f)ﬂasented to n tean of
five experts in psycholepgy and Guidince and coumselling Tor
modification, 5ugge5tims,. correction ard additicn xfere
they were finally used. The expert opinions of the writers
and lecturers in Psyxholefy and Guidance and Counselling

confer validitly on the lists and the instrument.

3.6 Dpata Analysis

The relevant statistics selected for the treatiint
cf the dats were the non-parrmetric statistics. This o
because the data were inherently ranks. Specifically,
frequency counts,: percentages and T=Test anilysis were «oplied
to the sets of dat‘a for the resolution of the four groups
of hypolheses set for the study.

- 37 Summary

In this chapter, the research design and procedure of
data gathering and analysis had been diccussed.

™e suﬂy focussed on population of Ahmalu nello Uni-
versity undergraduates on the main campus. The samles
were however drawn from three faculties. TheSe are fucullies
of Elucstion, Science and mngineering.

It is the opinion of the researcher that these
facmltief; are representative of the main campus under r:ducte
population with respect to
(1) Wide Spectrum of academic pursuit (ii) Ape
(1iiy Gender (iv) world view (vy Socin) disposilion ard

(viy Religicus inclination.
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'T'hfe instrument desirned for doth collection war'n
[N

two seta/the questionnaire thit required responses ns to
'

(1) the causes and degree of sericumness of siress

and anxiety, '

(i1) ©  +the effects of stress and armiety on the
students ard '
(1i1) the preferred coping strategles.
, The questlonnaire were \;alid.ated. Reliabili‘l?y tests showed
‘thqt the guestiomaire had high reliability co-efficiunt. |
The statistics employed in the stdy included frequency
counts, percentages and the t=test. Some of these statistics

were utilized in testing the hypotheses, '
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Chapter 4 | L
1O RESILIS AN DISAISSION ’
i1 Tntroduction T

I This chapter deals with the results genernted in
fhe émr-se of this study as well a3 the discussions on
them, There are four broad areas in which relew: mt data
are andlysed and results prgSented. These include:
(i}l possible causes of stress ang anxdety,
(-i.i) - Extent of serioushess of the identified
cruses of stress and anxiety,
415y poséible effects of stress amd anxiety mnd
f(.‘LV'\ Possible coping strategies in the e\{c-'nt of

stress and anxiely.

]

be2 Results

o L.2.1 Ppossible Causes of stress and Anxiety

The data related to "Possible causes of stress and
grorietyn wore genera‘ll:ed from the responses to pppenlices 1A
and II.A by both thle undergraduate students and ﬂ‘e, acadanic staff
respectively.

Tables 1 and 2 present the frequency tabulations of
responses of the undergraduate students and the academic staff
‘respectively. | |

12,71 Students ' Responses

n table 1 below the following issues attracted 70
and above "West responses. They are:
1. Death of a close relation.

2e Acodemic problem. . ‘
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3 State of physical health,

e Anxcloty over lmpending exanlont Lon,

Se Chanpge in financial position.

6. Lack of sufficient sleep.

T .Frustration.

8 . Being distressed becruse of problers for

which you camot find adequate solution.
10, Condition of modern 1ife i.e. struprle
for survival.
This researcher is inclined to view any item thot
attracted 70 and above 'Yes' as a strong couse of stress nnd
 anxiety.
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Table lis1 Fremquency Distribution of |
Ahmndu pello University imdermraduntes!
Responses to "Mossible Cousen of ftress
and Anxietyn

. N = 37
S/Ne. Statements on "Possible Causes - Responses
of Stress and Arvdety - yes No
1. Love relationship 233 a5 ——
(68.6Y (770
24 Neath of a close relation o s "o
l (82143 (1)
- 3.,  Academnic problems I ' M Ho
' (2.0 (11.7)
I} State of physical health 269 70
. ' (77.5)  (20.2)
S. predety over impending, 1 iyl &
examination ' (724 3% (571)
6. rroblem of adapting to rmiversity 257 e
life . (72.3) < (521
Te ¢ woise pollufion in your enviromment 210 133
‘ (60.59 (38, %
g. Jmpending challensing events *»108 "7
L © @.g. sporting competition ' (3.1 (65.1)
Q. Fxcessive cold wenther o #1562 72
. (L&.7) (119.6)
10. Mascular fatipue : *160 175
. s SR =N B (W
11, Change in financial position 4 37
: ‘ (88.5 (10.7Y
124 poneliness ' - 211 17
| - (60.8) - (37.8)
13, rack of sufficient sleep . Pn7 87
: (7he 1) (P5.1)
1 use of intoxicants - | 17 _ 16)
‘ (50.1y - (h7-N
15. Sexusl relationship BT 1

(155 (50.2)
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16,

17

18.

19.

20,

21.

22,

23

52

Statements on "Possible causes
of Stress and Anxiety

neing haunted by fear

F\ere poals

Reing haunted by troublel cnn.science
Religious leanage

Speaking before é group
psychological demards on you
I-‘rulstr'atior.

Being deprived of sufficient sleep
Threatening loss ‘of social goals

Trdividuals unfavouratle
ajaustrﬁnt 1o 1i.f B,

Peing distressed because of problems
for which you camnot find ademate soluticn

Feeling of inademuacy because of |
nutritional habits

Condition of modern life i.e.
strugple for survival

The way an individual reacts
to situations

imaduly anticipating future

difficulties

Note: ' Percentages (f%) are in parentheses.

sesponses that atiracted less than S0

nyes,

Responses
vos MO
278 12
(G'?.'?) (3.
03 7%
(75.8) (22.8)
29 1P
(68.9) (P9.1)
¥1,9 163
179 157
(51.6) (115.2)
28 106
(65.7) (30. 3
1 A3
(75« (23.9)
225 119
(€).8) (V1.
193 19
5 177
(62,09 (€61
< 280 62
(807 (17.9)
176 161
(5“07) ”I?. N
257 an
202 117
(6l.0Y (23.7)
201, 170
(56.8) (10,1



13.
e
15,
16.
17,

18,

19-

‘31,
22,

23.

Sl

Statement on "possible Causes of
Stress and Anxiety "

thange in financial position
Loneliness

Lack of sufficiernt sleep

vse of intoxicants

Sexual relationship

reing haunted by fear

Fizture goals

reing haunted by troubled conscience
Religioué leanage

Speakiné; before a graup

psychological deararrds on you

" Frustration

neing deprived of sufficient sleep
Threatening loss of sccial goals

Tndividuals unfavourable adjustment
to life '

reing distressed because of problems
for which you cannot find sdequate
solution

Feeling of inademiacy becsuse of
nutritionzl habits

e T S ———

105
(50,0)

121
(57.61

168
(80,0

187
(0.0

152

(721h)

157

1,9
(71.0)

170
(61.0%

11
(68.1)

66
(20.1)
37
(17.6y

A1
{,‘r,.(’\

104,
(17,7

&7
(J:‘.."‘.

), o
il
(0.0

e

(10,0

7
(7.1Y

51

o8
(27.6)

30
(10,6

66
(31.1)
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S/No  Statement on "pPossible Causes of Responses
‘ Stress d Anxiety ves MO
28. Condition of modem 1ife i.e. struggle 172 %
for survival ' (81.9) (17.1y
29. The way an individual reascts to situa- 19 59
b (71.0) (28.1)
30, 1mduly enticipating future Ly 6o
difficulties (71.9) (27,57
note:;  Percentage (°4) are in parenthesis.

¥Responses that attracted less than SO tyest,

Responses with 70/ tyes!

1.
2
3.
b
5.

T
B .
S.
10,
11.

12.

13.
1.
15,

16,

Love relationship.

Death of a close relation,

Academic problems,

State of physical health,

Anxiety over impendirg examinations. .
Problems of adapting to university life.
Lack of sufficient sleep.,

Being haunted by fear,

Future goals.

Reing haunted by troubled conscience.
psychological derends.,

Frustrotion.

Reing deprived of sufficient'sleep.
Threstening 1oss of social é)als.

Being, dli;;tressed tecause of problems for which
find adeuate solution.

tndividuals unfavourable adjustment to life,

veay camiol



i 48 Conditions of modern life,

18, The way an individual reascts to situations.
19, imduly anticipating future difficulties.

' The preater number of ciuses of stress wid rnxiety
indicated by the academic staff is complementary to the studentse
1list rather than negate it. This is so because the ac danic
staff have the advantage of observing the students in their work
and social 1life. . Their perceptions will be of great value in
making recommendations in this study,
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Degr‘ee 'of Seriocusness of Identifled ,

Be2.2.1
. Causes of Stress and Anxiety

- — s

. The data related to the degree of sericusness

of idmtified. ard listed causes of stress and anxiety wér?c«'
collected through the responses to Appendices 17 . |
and 7T by both Ahnedu Bello University undergreduste students
end selected acadenic staff. - o

'I"he frequency tabulations of the studentss and
staffs responses are as laid cut in tables 3 and |} below.

- Table 1.2 Frequency Distribution of ahmadu

- ——

nello Iniversity mxiergr"sduates' .

o ' Responses to "Degree of Seriousness

c—— —

of Causes of Stress ad Anxietyn

= N7

A e o AR p ok -

Revpon‘ins

. ——————

Statements Requiring Responses on

"Nepree of Sericusness of possible

.

; 'F‘,S(tt‘eufp’l)f“‘}‘)'erim" R N4 I

SfNo. Causes of S‘tress and anxietyM. Serious Serious
1. 1ove relaticnship 175 1511 ' %
! (6.0 (h3.5) (16,0
" 2 Death of a close relation Y 10 197
' (160 (/10,1 (Y05
'3, Acalemic Problems 77 e 40
e State of physical health % 19 106
S | . (2747 (38.6) (30
problems of adapting to university *22) 87 : ~6
: life (61_;. 6y, (251 {(7.5Y
6. Arnxiety over impending examination 121 161 o7
o | {319y {6J0 (1610
7. Néise pollution in your envirgnment *»180 176 gL
| F ' (51.9) (6.3 (10
- 8, 1mpending challenising events ¥2h6 76 10
' e.g. sporting competition (70.9) (21.9% (3.5



Statements Requiring Mesponces on
Megree of Sericusness of Possible r}th'om?‘ly

REQPOHS(’! e

Serious ™

[3()

TN

Sﬁk’t. rses of Strens ind MEATMBAR Dol Dorfone
Q. Excessive cold weather |*272 a5 o6
- o (61.1) (78.2y  (6.6Y
10, puscular fatipue '_ *12 98 ”
_ B (61.1) . (28.2y (7.5
1. Change in financial positiqn - 59 195 17%)
. (17o0) ; (6“-.7) (T?-S)
12. Loneliness 162 138 W '
- (’L|.6.7) ' (39.8) (‘11.8\
13,  Lack of sufficient sleep 129 162 53
- _ ; (37.2) (b6, 7y  (15. 7%
1.  yse of intoxicants *165 98 - 73
. ' (47.6) (28.2y  (21.0)
15.  Sexusl relationship *201 80 IS
‘ (57.9) (25.6Y (13.0Y
16,  Being haunted by fear 131 135 i
| : (37.8) (389 (?1.3)
17. Future goals 8 71
(6.2) ?!;3 5y (6.7
18. Being haunted by troubled consciencel?7? = gfté 66
‘ (3.6) (h2.7y (19.0y
19. 'Religious lesnage *206 9RO B
‘ (59.4) (2597 (9.8
20. Speaking before a group »97 110 ST Y :
| . . (56.8) (30.5)  (8.9)
21,  psychological demands M3 C 3 50 o
B3y o @2y 1,)\
22,  Frustration | d, 129 121
. . ' (27.1Y (37.2) (3.2
Befng deprived of sufficient sleep #1559 1% Y
, (L58y  — (39.2) (M.
2lfe Threatening loss of social goals #1176 125 I
| (50.7) (H.0

(11.8y
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Statenents requiring Responses on nesponses

mepree of Seriocusness of tossible ™ TAFANTY ™" ut‘r“mff"“‘wm' o
SMNo. Causes of Stress and Axdetyn Serious Serious
25. tndividual s unfhvourable ’. #163 125 k!

ad Justment to life ' - (47.0y (Losoy (1.
2.  Being distressed because of a8 168 87
problems for which you camot find (25.11) (8.0 (25.1%
solutions
27. Feeling of inadequacy because - #178 110 Y '
of mutritional habits _ (51.3) (31.79 (a7
28. Conditions of modern life i.e. 103 - iy ah
struggle for survival T ({29.7)Y (L1.5) (77.1)
2. The way an individual r'eacts to B 1Y B H
solutions (hbeb) (Li2. 1 (10413
30, imduly anticipating future , *169 | 120 2%
difficulties . (48.7) (3164 5.0)
nNote: PercentageS are in parenthesis

" possible causes of stress and anxiety are serious. -

%Greater proportion of the respordents indicate that all the

h.2.2.2 Students Responses

As ¢can be observed from table 3, there is no cauqe of stress and

ama.e‘ty that attracted 504 response under the column "Not Sericusn,

It can therefore be inferred that AIL the causes are consideped sericus

in 'students ' judgement.

However, sone caases are aljudged "Wery Seriocust, This resesrcher

identified those causes with 504 and above responses in the column

Wery Seriouse to be worthy of note. Such causes include:

"1,  problems of adapting to wmiversity life

2, Non.se pollution in your envn-onmgnt

3. Impending challenging events e. g, Sporting compntitlml.
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10,
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Excessive cold weather
puscular fatipie.
Sexual relationship.
Religious leanage

Spenking before n proup

Threatening loss of soclal poal mxd

Feeling of inalemuacy because of rutritional habits,

Academic Staffis pesponses

The responces of the academic staff members to the degree

of seriousness are as'shown in the frequency tatulotion in table

)} below

Tablg bz

Frequency pistritution of Almadu Bello

imiversity Acaiemic Staffts Responses on

Megree of seriousness of Possible Cruses

of stress and Anxdetyn

N =210

Statements Remuiring Responses

Responses

- —

on Depree of Seriousness of ey T oorolds T Yot
S/No. Possible causes of Stress and anxiety — Serious Seria
1. 10ve relationship 0 112 he
(23.8) (53.3y ("))
2e Death of close relation 26 o5 an
| (12.13) (15.2y  (11.9)
3. Academic problems ‘ué_ 83 112
(0.7 (3957 (52.8)
ly. State of physical health 20 6 10
(9.5) (11109 (19,0
Be Anxiety over imperding examination 30 110 m
(‘”L-B) (l‘:?.h\ (:J"}'o k)|
6. problens of adapting to imiversity life 57 97 . %
(?7.1) (6.2 (6.7
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Slatemonts Rerpiring Responses

. e —— .

Respon s en

on Degree of Sericness of RT3 T
S/MNo. pPonsible Canee of Stress -nd anxiety Soriores Teatlon
Te moise pollution in your enviromment 105 - 80 22
¥ (50.0) (B (10.7
8. Tmpending challenging events 118 66 M
e.g. sporting competition (56.2y (3114 (1110
S. Excessive cold weather 120 73 17
' (57.1) (1) (7N
10, uscular fatigue 126 67 1),
: (59.5) (31.9) (6.7
1. Change in financial position 91 73 I
(h3.3) (1.2 ("1
12, 1.0oneliness 9, 86 0
(11.8) (W1.0) (3
13.  pLack of sufficient sleep 73 107 1
(3.8 (h9.0y  (15.2)
e 1se of intoxicants €0 82 h7
_ (38.1) (39.0y (225
15. Sexual relationship 80 . 91 g
16. Being haunted by fear 79 78 &1
(37.6) (37.1)  (PheN
17. Future goals 69 116 13
(28.1) (55.2  (15.7)
18. ﬁeing hmmnted by troubled v a7 T
conscience (35.2) (1. 3) (18.6)
19. Religious leanage 110 72 26
N - (521 (31.3) (12.1)
20, . Speaking before a group 103 .« 87 17
(119.0Y (W (BTN
2. Psychological demands 65 110 33
: - (31.0) (52.h) (15.7)
22. Prustration 5 103 68

(16.7) (19.0y (37.hY
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Statanents Rentiring nesponses nennons e e
on Degree of Seriocusness of mme‘r‘im—'rm“—
_ Possible Causes of gtress and Serious Serious
oMo, Anxiety ‘ '
23. . Being deprived of sufficient sleep 77 105 &8
. (6.7y . (9.0 (3200
2y,  Threatening loss of social goals 72 1009 27
(31 ) (51.9)  (12.%
- 25,  rdividualrs unfavourable . 72 87 W5
adjustment to life ‘ e W2y (214
26,  meing distressed be(:ausé of W7 157 2
. problems for which vou cannct (22.4) (51.07 - (25.7)
have adequate solutions
27, Feeling of inadequacy because of 75 .95 37
nutritional habits {35.7% (LSe2y  (17.6%
28, rorditions of modern life i.e. 5 106 51
atruggle for survival | (2. By (50.5) (PN
29, The way an irdividual reacts to 76 1@ N '
- situations {37 {570y (11
30:. , Unduly anticipating future ' 82 - 96 n
difficulties . ' (36.0) W57y (a3

——— e W E Ry —————

note:  Percentages (%) are in pnreﬁtheses.
All the ceuses were crnsidered sericus because the. academic
staff did not give up to 50 response to any statement wxder the columz,m
. mNot 'Sericus", Some of the stotomonts however attracted 507 nnd above

under the 'ixtremely Sericust column, The staterents include the folowwingg

| Te voise pollution in your environnent. v _
| 2. 1mpending chnllensing events e.q. sporting rr,or'rmti.tinn.
3.‘ : Pressive cold weather.
. | - puscular fatigue. :
l Se Religious leanape.

The studentst and staff's responses were subj-cted to t~test
 statistical analysis for the resolution of hypotheses A2a) and 2{h).

Tis will be discussed later,
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He?e Ve ponsible prfects of Slrocs aavd Anzloly

il i S——

-———— - me—

In order to assess the possible effecls of strecs -ad
anxiety on the students, a list of 26 items/st-Lomals wis
pr'a*st;nted to both the sampled urderpraduate students o
acade;mic staff. They gave "VYes" or "Mo" responses to the piven
statements. gTheir responses were subjected to fremiercy conts
which led to the da‘té in tables 5 ard 6.

Table 5 Frecquency Distritution of ahnedu Bello

imiversity Undergraduates! Responses on

. - - & - —— ———

wpossible Effects of Stress and Anicty™

N o= N7

statements en Possible Re s ]-: onses

S/MNo. Effects of Stress and Anxiety  Yes , No
_ Freqi=—""perces YA FrCim-
oncy tare ey Lope
s Anger ®287 82,7 58 16,7
2. Fear *27 79.0 73 21.0
3. ‘Inability to realise full
Potentials 225 6l1.8 117 3.7
. pust 129 - 37,2 203 58.5
5 Inability to enjoy life fully *26  70.2 7 RO
" Becoming aparthetic 19, 55.9 138 9.8
T Tension over specific objects *20 73.5 687 257
8. Failure to recognize personal '
worth 199 573 M3 Lile2
9. Misinterpretation of events 211 60,8 13 8.0
1 0..I Headache *#252 72.6 A 71
41, Upset digestion/constipation 06 | WP 17 5.0
12. Impairment of concentration 210 €9.2 o8 3.2
13. 1ack of concentration *205 Tod cg ~8.»
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Table 1.6 Fren.ency nistribution of ahmadu Rello |mwor'~1ty

G - — - ——

Academlc Staffs Responses on "possible Rffects
) of stress and Anxietyn

= 210
Statements on "possible RetS ponses
SMNo Effects on Stress and Anxiety - ¥e3 Mo
' Frequ-  porcedl- e pereen-
ency tage eney LopFe
1, Anger | 169 50.0 18 8. 6
2. Fear - ' 174 82.9 B 16,7
3. | [uSt - eagerness to possess 100 7.6 98 h6.7
L Inability to realise full ' .
' potentials 178 . 8.8 28 13.3
5,  Inability {o enjoy life fully 181 86,8 28 13.3
6. Becoming aparthetic 160 76.2 ho6 219
7. . Tension over specific objects 175 8.3 = 15.2
8. Failure to recognize per‘%onal T T
worth 155 7.8 53 5.9 :
9, ' Misinterpretation of events 168 .78.6 ho. 10,0
10. Headache 7 70,0 60 19,0
11, Upset disgestionfconstipstion 108 "5ty & 97 16.2
12, Impairment of concentration 178 8.8 kY, 1.8
13.  1@ck of concentration 179 85.2 B 13
10, Being easlly irritated 182 86,7 7 12,9
15. nisliking one's work 139 '66.2 66 31
16.  Tnability to stand the pressure ' '
© of work 182 b7 % 12,0
17. I1lness — 138 6.7 66 - .
18. Nervous tension 170 81.0 0 18,6
19,  Mental fatipue 17 .89 %7 17.6
20, Carry over of wunresolved ' -
conflict 171 S 1% TR 1 16,7
21, Feeling that something dreadful '
is about to happen W7 - 70,0 59 C 2B
22, Feeling uneasy all over the
body 150 71s 6 6.7
23. Disturbing thoughts 196 9.3 9 o
2. Paine all over the body 114 52.9 4. .8
5. * Aggressive behaviour . 172 81,9 37 17.6
26, Poor performance in preblem |

solving tusks 18 86.2 % 120
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J£.2.3.2 Students' Responses o Possible &fTects
, of Stress and anxiety '

, The table above represents the patlern of the
students' respanses with respect to the effects stress
and anxiety have on them. fThey have sald "No» to the followi.ng
with responses greater than 504 urder 'No'; |
v M pust
2, Upset digestion/constipation
3. Disliki;1g one's work and
L Pains all over the body.
The researcher once again opts to choose 704
resmse to indicate high probability of inclination towards
the effectsl stress and anxiety have on the students. Such
effects are as astericked in table 5. They are 10 in all.

o hh2.3.3 scedemic Stalfts Responses on
Possible Effects of Stress and amciety

The pattern of responses of the Sampled acadenic staff
of Anmadu }raello Imiversity, 7aria on the effects of stress and
anxiety on the students 1s as presented in table 6 bLelow.

The response pattern above does not héve any response
close to or above 50¢ response under the "No" celum. - This
is indicative of the fact that all the listed items or statements
carry the potentiality of having effects on the students in varying
degrees., Aé indicated in table 6, twenty-one of the statewents.

attracted 704 and above responses from the academic staff.

This value again, (as in the possible causes of stress and anxiety
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+1s dauble the studentst responses. ‘This repested ianttem
of responses confirm the researcher 's view that the acndemic
stafl are in vantage position to mirror the stdents
and their possible ;;dvisers as to what thelir (students) problems
are. In a rrutshé].l; the academic staff possibly see the students
better tha they see ﬂ'lenﬁe'l‘);eS. _ '

u.?.,l;_.‘l Coping Strategies pdopted by Students

B e S P T N

When Under Stress gnd Anxiety

™m ‘t‘.hJ.S stuldy, the ceuses and extent of seriousness
of stress and anxiety have been examined., Also, the
poésible effects stress apd anxiety could have on undergraduate
s*tudénts were investigated. In order to complete the search,
the students and academic staff were recquested to pick ﬁ%‘;e coping
strategies most j;referred viien students are faced with stressful
and anxiety gencrating eveﬁtS.

Statemmts of events that may lead to stress and anxiety
were followed by four statements of ¢oping stratepies in the
fashion of multiple choice items. The respordents identified
and ticked the most preferred. F‘r‘emency f:cvmts oyl w»mmﬁm
caloulations Iwer'e made for ench item., ‘This led to the data

presented in table 7, 8 and S. : o e

3
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o242 Students' Response

‘Table 1.7  Fremency Distribution of Ahmadu Rello

University Undergraduate Responses on

"Coping Strategies in Stressful ami

mxiety

Giving Bventsn

——

-, . —

S/No. .

Statanem; on EVeﬂ"tS
That MAy Lend to Stress
and anxlety

Preferred Coping
Stratepies

7e

9.

10.

M.

12.

Love relationships

Death of a close
relation

Change in financial
position

Academic Problems

State of physical health

anxdiety over impending
examination

Problem of adapting to

‘university life

voise poliution in my
environmeyt

Impending challenging
events e.g. srorts,
mrcessive cold

Muscular fatipue

Lénelineb‘s

Seek sympathetic
relationship with
a counsellor

T feel like dying
too

T do constructive
ary) positive thin-
king

Seek sympathetic
relationship

Seek medical atten-
tion

Relax and settle .
dowvm to serious
work

comly with the
rmiles and repula-
tions

Avoid the source

o extensive
practice

Try to adjust to
the situation

Seek medical atten-
tion

Seeck synpathetic
relationship with
a counsellor

N = N7
nesponsos
oo o O i )=
CHcy Lopy (*°)
X, 76.1
23 66,9
piee) f1.1
278 £0.1
261 62,2
P?:) 6“.0
208 9.9
2h2 69-7
216 62,2
219 71.8

1 7.5

-



- S/MNo.

&9

Statemerits on mvonts

referred Coping - RAGONG RS
That May Lead to Stress Strateries Promie— POrCon-
ard Arxiety oncy toee ()
13, Lack of sufficient sleep Seek medical 1% h5.0
, attention
1. Use of intoxicants Seek medical
attention 163 h7.n
18, Sexual relationship Seek sympathetic
Y relationship with
a counsellor 167 )R, 1
16.  Being haunted by fear Pray to tod /Allah
: . for strength 159 L
17,  Beinpg hinted by troubled Turn to God for
conscience ' _ strength ,Try to
. - relax 133 36.7
18. puture goals Think of the pre-
. sent first 177 51.0
19. Relig;ioﬁs leanage Think constructively
. about it 198 57.1
20, Sneaking before a Relnx and take thinm
" group : sy 09 Bo
Table 1.8 Least Preferred roping Strategies by ~tudents
N = 37
pe 1.enst Preferred Coping _ _n_é__s__p_:n_n 8_e 4
S/MNe Stratepies as Indicated " T T T T T T T
: Range of Rngre of
by Students 't Responses Frequencies Perc ontapcs
1. Use of alcohol 2 - 13 0,6~3,7
2. wWithdrawal 0 0
3. Become aggressive - 0 0
L Pray o '0-0,3 N
5. Smoke cigarette 0-18 05,2 '
6. Self medication O-11 O3, 2
7. ' Use of drugs On5 e B T
8. Let others decide for me 2 0.6
J he2,h.3. Academic Staff's fesponses .

The responses of the acadomic staff to an instrument similar to

the students' generated the data presented in table 9.
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Fremquency Nistrihution of pesvonses of
Anmadu Bello University Aondemlc Stoff
on Coping Strategies Adopted by Students
Yn Stress nnd anxiety Giving T-‘,v:r;t",
N=210

Table 1.9

- ——— = = - - —

Statements on Fvents rreferred Coping

Rnh:mmes
S/No ' That May lLead to Stress Strategies Fredue-  Percen-
and Anxiety ency tare (*)
T 10ve relationship Seek sympathetic rela-
| tionship with a
counsellor 129 61.))
2. Death of a close relation Tum to God for com-
fort arvl stréeneth 1,8 70.%
k% Chanee in financial Mo constructive avl
position positive thinking 1M1 67.1
. Academic problem Seck sympathetic rela-
: tionship 129 61.1
. State of physical health Seek medical attention 199 75.7
6: Anxiety over impending Relax and settle down
~ examination to serious work 160 762
T Problem of adapting to comply with the rules
university life and regulations 109 51.9
8. Noise pollution in my Avoid the soirce 120 57.1
environment
9. Impending challenging o extensive
‘events e.g. sports, exa-  practice 110 YA
minations -
1K Excessive cold Adjust to the situa-
; tion ' M 67.1
1.  Muscular fatigue Seek medical attention 183 87.1
12. Loneliness Seek sympathetic rela-
tionship with a
counsellor 75 352
13 Lack of sufficient sleep Seck medical attention 113 53.8
1. Use of intoxicants Seek medical attention 106 50,5
15. Sexual relationship seek sympathetic rela-
tionship with a
caunsellor 117 557




Statemerts on mvents Preforred Copinge: Recpons e

S/No, That May Lend to Stress Strateglies 1Y et o Pore -
' ard Anxdety ency tare ()
16. Peing hanmted by fear rrav to God for
strength 106 5N, 5
17, Reing hmunted by troubled Tam to God for
coumscience | strength 6 1.0
18. Ruture poals See A eareer coum-
' sellor 117 6308
19. Religious leanage Think constructive-
ly about it 18 65.7
20, Speaking before a proup Relay and take
things easy 197 9.0

- - - - ... e e ——— S —

The identified coping strategies represent the staffis

observations of how Ahmedu pello Iniversity undererahrite students

grapple with stress and anxiety in relation to the stated situntions,
Their patterns of respons-s are similar to the students! opticns,

The staff however differ in idertifying two areas immored or not rre-

ferred by students. These are:

(1) ~ Turn to God for comfcrt and strength (e.s. in
| case of death of n close relation) nd
(11) ‘ See a career caunsellor (e.ge in relction to Mitare
goals),

Tt is understandable that staff members should rate thece b
coping strategies hig;h - they are older and more experierced nlcut
life in gereral.

| The scademic staff also ipnored some strategles by rating thom

low. = .Such least recommended strategies are listed in t-ble 10 telow,
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Table )1,10 1.2a5t Preferred Coping Stratepicre oo

..................................

Identificd Ry Academic Staff

— —— e m—— o - -

‘Least PFreferred Coping ResSponses
. SMo  Stratepies (as Tndicated ~ Renpe of nenen of
© by Academic Staff) Fr‘equemies Porce:! nen
4a use of alecohol (=3 ™ IV
2 ' l’!“i.l:l'll":wfl'l B 0
3. Become agpressive 0 0
e Pray =13 (0G0
Se Smoke ciparetice 0 0
6. | Self medication 0 0
Te Use of drups O-1 | 0=0,R
8, Let others decide for you 0-3 =1,);
9 Feel like dying too 0=2 0,0
10, | Cry myself w? _ 9] (
1. | Believe in what the majority telieve O-5 02 )
y: - Wear dark -;r,lns:ses ’ _ (=1 (=, ]

A Dem sem e s w—ma

he2elyely Firdings

The findings of this study are ﬁunrmr‘ir:ni in this imite.
The students used in this study do not consider vproblem of
adapting to university 1life, Impending challenging events e,ro,
sporting competition and sexual relationship" as causes of stress
and anxiety from among the 1ist provided in Table h.1. A1l the other
twenty-seven items are adjudged to be causes of stress and amdety.
However, in the opinion of the scadamic staff, 211 the iteco listed
on the table have been rated to be causes of stress and anxicty to
atudents. It chould*be noted that wproblem of el ambine Lo vniiversits
life" attracted 80.9! responses from the acaderic staff, This

could be so becruse of the comlnints received from the boolead e
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The students and staff used in this study have apreed
that the following causes of stress and anxiety are Extrenely
Serious, They are: "Noise pollution in their esvironmet,
Impending cﬁal'lenging events, muscular fatipue and Relirious
leanngen. 1In addition, the students have further identified
these causes of stress ard inxieby #5 nlso belng Btremcly Serious,
They are: "Problem of adapting to university 1ife, Sex 1 relation-
chip, Speaking before a proup, Threntening ”loﬁ.'; of socinl ponl ad
Feeling of inadecuacy"

The effects of stress and anxdety are fourrd 1o te bipghly
pronounced on the students as rated by the students thenselves,

Sbme aof the stated effects are Anger, Fear, Inability to enjoy 1ifo

- fully, Tension over specific objects, Headache, Lack of concentration,
Nervous tension, Feelings unensy a1l over the body, nistwbing
thmgj:rts and Poor Performrince in preblem solving too'n, A1l thece
have been shown with their relev'nt frequencies of resvonces in

table L.5.

The academic staff consider that all the listed ites in f9lie
l;.6 with the exception of three have serious effects on the rtulents,
The three which are lowly rated are Dust (17.67), Upset oot ion/
constipation (51.¢) and pains all over the body (52.97).

There are similarities in the responses of sbrients oned
staff.on the coping strategies to be adopted in the event of streecs
and anxiety. In all, the students indicated eight least rreferred
coping strategies. These are: Mise of aleohol, Withdrownl, Necomine
A{]’jlr'i;\’:‘.SiVO, Praying, Snmoking cigretle, Self mediction, (M of droer,

Let others decide for you",



T
The academic staff on their own identified the
following least preferred strategies in addition to those
mentioned by the students. These are, "Feel like dyins, cry
myself out, Relieve in vhat the m:_-;jor'ity believe in ~ A Ylear
dark glaSSeéﬂ
| In general, the firdings in the four main arens of tiis
~study show that the students and the academic staff apree to an
apprecinble extent on; |
(iy The causes of stress and anxiety soone the under-
graduate stidents of Ahmdu Bello Univercily, zarin,
(1) The fact that the causes of stress and arcdety
are very serious, |
(1id)y The fact that stress and anxiety have adverse
effects on the stuldents ard |
LoV The fact that coping strategies have heen
identified.

I3 Hypotheses Testing

— T — - — ® e e .

o3l uypothesis 17

. There \'is no, sipgnificant difference between the mide

and fenale students in their perceptions of the cruses of ctress
and anxiety*., In order .to test this hypothesis, the data ceneratid
were subjected 1o a t~test statistical analysis at level of
sipnificance of P 0.05. Table 11 telow rresents the relevant

data.
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Table .11 T~Test AﬂﬁlYolS of Amadu Pello Unlvnr"‘ity

A, . e s w  —— S R A

Undergradustes! (Male and pemnle) ReSponses

v e i =

to the Possible Causes of & Stress and m,-:iety

Groups | N f . Mean Std std F Df T

' Dev, frror vValue ____Yalue
males 278 50.20 1,98 0.80° 1.77 A5 -1.08
Females 69 52,55  19.92 2.39

At P £ 0.05, the t value of -1.08 does not show sy
significant dii‘at"er‘ence between the groups. .
The stidents therefore do not differ significantly in. their
opinions a5 to the causes of stress and anxiety, hence hypothesis 4(a)
is retained.

y }.3.2  pypothesis 1(g)

This hypothesis states that: |

"fhere is no significant differernce between the

male and femnle academic staff as to their mmept.ions e m——
. of the causes of stress anxl anxiety among Aliadu Rello

University undergraduates." |
 The data which were generated from the Staff's™
) i'{‘eSponses to the questiomnzire on the possible cases of stress

and anxiety were subjected to t-test statistics.

- Table L;.12- T-Test analysis of A.R.U. Jﬂ,cariomlc Staffis

. (Mg‘le and penwle) Responses to the "]_"o“ibln
' Causes of gtress and Anxiety" Among A.B.U.
Urdergraduate Students

Groups N Mean Std.  Std. F  Df T
Dev. rreor Value ' Vnlue
males 139 50.57 . 12,70 1,07 2,48 208 012

Ferales 71 9.88  8.05  0.95
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' The calalated t—teG‘E of 012 irdicates that there is

no sipnificant difference between the groups, thus hypothesis
1(by is also retained. |

b

L.3.3  mypothesis 2(A)

"There is 1o significant difference between the male
and female students in their ratings of the levels of Seriousness
of stress and anxiety on A.B.U. undergraduates.”
| + In testing this hypothesis, the data from the sbudents!
responses were analysed with t-test statistics and the result is

as presented in table 13;

Table, 'LL.13-. T=Test Analysis of AR, U. Undergraduates

Responses to "The Extent of Seriousness .

arm ey

| : of the Causes of Stress ard Anxiebyn

- \ Among Shudents _
" Groups N  Mean std, atd. F~ DF T

| _ Dev. Frror Eahe Yalue
males 278 56.93 7.0y 1.0 1.93 A5 =1k

Females 69 60,59  AL07  2.89
1l (P4 0.08), t not sipgnificant. |

- T-yalue of * "’..hh suggests that the respordents do not differ
in-'therir' responses to the extent of serlousness of the causes of stress
and anxielty among A.RB.U. undergraduates, It should however e noted
that alll the respondents rated all t‘ne' listed causes of stress arxl

anxiety as . either serious or very serious.
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. he3dy Hyrothesis 2(m)

This hypothesis states that

"rhere 1s no simificail differace tolween Ve wle
and the female academic staff in their ratings of the level
of seriousness of stlress andl anxdety on ARJaT. urlerrsduntens

The responses from the sampled academic staff members
were subjected to a ‘ll;—test anlysis and the data in tolle W
etnerged.,

Table !l 1: T-Test Analysis of A.n,U. pcodenic

S —— . A ——— A ——— . =

Staff's Resmnqes tn the [:x‘tmt of

- S——— &

——

SEI"JLC!JSDPSS of the r"aw%e.a o{‘ ..:ﬁ”rﬂq o 1

- ——

nnx.iety Among Students

—— . —

Groups N Mean Std. Std, ¥ DF T
Nev. Drmr Value Value
Nale 199 57 61 13.69 1.16 1.3 200 =031

Femsale 7 58,22 11.96 112

t=% 011, (p £ 0.05t not simificent,

The obtained t value of X J.31 falls below the criticnl
vilue of 1,9 at p <& 0,05 consermently the resporrients do mt
differ simificantly in their perception of the derree of
seriousness of the counes of “Lreos and anxicely,  rypolthpein 2fn)
is therefore retained.

le3.5 wmypothesis 3 (A)

"There is no sienificant difference betveen the mnle
and ferrﬂle stidents in their perceptions of the efficts of
atr'ess and anxiety on A. R. 1. undergr: riu itesS .M

. The responses mede by the students to Ue st tonents
in apperdix 1C generated the data for the testing of hyothesis

3(a)'. The results are presented in table 17,
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Table )1.15  T=Test :\n:ﬂv‘si“ of stirlentst Rﬂ‘rnn <3

- — e e T A P . — —— =

to the "M”Lble F;ff‘uc,t:‘ r)f‘ "Lr‘(\ 5 ond

- E——
i

. Anxiety"
Groups N  Mean - 5td, Std. P Df ;g
o _Dev, rror \f ;lm, Value
males 276 11.1.5'9 8.7 0 119 1,77 HY =0,
Females 71 1.9y 6.25 0.7

- 10.33 (P £ 0.05) t not.significant,

The computed t value of =0,33 shows thot the stulenls do
not differ simificantly in their responses as to the effccts of
stress and anxiety on them. Therefore, hypothesis 3(A) is
retained. The fremuency tabulation table however shovs Lot all
the items have efi‘e::ts of varying degrees on the student:,

e 3.6 wyrothesis 3 (B)

"There is no sipnificont difference botween the mle
and femle academic staff in their perceptions of the effocts
of stress and anxiety on A.R.Al. underpraduntes o

The academic staff's opinions gnve rise to the dath Shoen
in table 16 .aftur being subjected to t~test otalintics,

Table h.16: T=Test Anlysis of apcodemic - St: f‘f"

Responses to the poss 1*:1(\ F[‘!‘OCL tf‘

- e — o —— ———

"‘tr'(\ s oyl Anxiety on A.I‘.IT. urr'*l-

. ———- e s ®ow

g:r:ﬁuates
Groups N Mean atd, sStd, P Do ik
Dev. Frror value ; vl
males ' 138 L5. .73 151 2.77 28 -sTO

Females 72 116.76 11.75 1.8

X 76 (r 4\ 0.5} t is not simpific-ut,
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At P £ 0,05 the t value of =0.76 shows no simiificant
diffoerance. 'Thus e pembers of the ceadomie S0 do nol |
differ" in their perceptions of the effects of stress and mnxiety
on ABU, underpraduntes.  Therefore, hypothesis 3{R) 10 not
z'*e.']ected.

It should be noted that the academic Staff indicated

i

that;
(1 all the listed effects can be mnifestod Ly
' students and
‘ (iiy twenty-one of the itens on possible effects

attracted 'Yes!' responses of 707 and above,

L3 wpottiesis L)

The hypothesis heré states that; "Thore will be ne
significant difference between the male and female students
as to the preferred coping strategies when under stress and anxiety".

The data employed in the t_'esolultim of this hypothenis
were generated from the fremuencies of responses to the items in
Appendix 1D. Table 17 presents the data relating Lo the L-vilue,

Tab_le L7 T—:;'_gs_’_c Aalysis of A.BUs Urr!em.r;_-ar!_u intpnt

Preferrad Coping Strateries whan Unvler

Stress and anxiety

e e e g — e e

Groups N pean + Std. Std. P nf T
- - Nev. Frror Vnl ue | v nlue
Femal e 71 65.38 30 01,0

t = =3.00 (p £ 0.05) % is sigificnt.
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The L=yl

abindned (= ,00Y {2 nope

e The e el

value of 1.% at p ¢ 0.05 hence the respondents differ
significantly in their opinion as to the coping strateyieos

to be preferred or employed in the event of stress - rnxiety,

That is,
that the student respondents do not apree as to the str:

Hypothesis 1y (A) is therefore rejected.

Fererfees

they . will adopt to counter or ward off stress Ayl
R ' 1)
The hypothesis states that;

anxiety,
ypotheais
"There will be no
simificant difference between the male and femle academic
stalf in their perception of the recommended coping strateries
for AJR.Us uﬂierm‘sﬂu-ates when urvler stress and axiety.”

' The analysis of the responses from the acaderic

staff gave the data for t-test anilysis as shown below in
table 18.

B ——— . -

‘!"cr‘Ce'ptlm of Pr'efor‘rrd uoninp
wtratep'icﬂ Avng AJRBWU. '{Mer‘(’r‘rﬂn atn

.)'td .

Tahle };.18; T-Test Annlysis of Acedemic Staff's

Groups N Mean

Std » nf
- _ __"'\f\v. mrror ‘! e
pales 138 650 342 0,29 490 0
Females 72 64,95 3,12 0.%

t=1.02 (p £ 0.05)

Tne obtained t value of 1.02 is below the critical value

of 1.9 at p £ 0.05 hence there is no significant difference
in the perception of the academic staff with repard to the
preferred coping strategies.
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Therefore hypothesis lj(R) is retained.

iy Discussion

e ———

In an earlier part of the study the resolution of
the hypotheses set for this investipation has been briefly
_ discussed. In each case, the t=test values were stated and the
| decisions also highlighted. In this section, effort will Le
made to discuss the findings. |

Lolia pypothesas 1 (A o m)
; (1) yypothesis 1 (a) states that;

*There is no sipgnificant difference betweenlthe mle
and femele students aS to thelr perception of the causes of
stress and anxiety".,

(ii) pypothesis 1(by states that:

"There is no significant difference between the male
and femele academic staff as to their perception of the cruses
of stress and anxiety among AJR.U. urdergraduates,

. Hypotheses 1 (A & R) are retained because as shown in
table 1 the frequency tahulation indicates that only five of the
thirty iteéms attracted less than 50 wyes® ocut of the totnl
responses to the “pPossible causes of stress and anxdety" anong
the Sb.xien‘cs.' These items are: |

(1) Tmpending challenging events (31,1%),
(11) Excessive cold weather (1;6.1%).
(1i1) muscular fatipue  (16.%0).
(ivy Sexual relationship (1;%4),

(v). Relipiocus leanapge (h2.97).
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A1l the other 2 items attracted responses grealer thon

50 nyesn,

' Alro D Tabile 2y e Precpueawey s be ol o of e st e
responscs ndicates that only one item attrets Teas thin
SO;’f:. response for 'yes', The item is, "xcessive cold wonthoern -
(1h0.%2y.

The students' and staff's responses as shown on
the frequency distribution tables 1 and 2 therefore indicate that
the respa'ﬁenfs are overvhelmingly in agreement'as to the "Fossible
causes of stress and anxdety" among the sturlent population,
They did not differ much in their responses.

In addition to the pattern of responses in the distrituticon
tables, the t-test analysis gave values of =1.08 and 0.),2
respectively for the students and academic staff as shown in tables
I1‘1 and 12. Since these values are far below the critical value
at P 0,05, hyrotheses 1A and g are retained.

It is hardly surprising that most of the itens
attracted .hi[_’;h percentages of ¥ ard above in the affirmative
(i.e. Yes). Afterall, these items which were perceived by both
the students and staff as causes of stress and anxiety are life
experiences. They are situations that mafr occur in our lives that
can lead to stress and anxiety. Moreover, they are forces
O pressures céused by difficulties in life.
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Girdano et &l (1979) have grouped them into psycho-
social, bicecelopical and personality causes of stress and
(anxiety). In the opihion of Twuii (1990y too, every organism
or living thing (both plant and anim1y has numeraus sources of
stress in its environment.

1t is worth nothing that "Religious Jeanape" is not
considered as a serious cause of snxiety by both the students rd
the staff. Although the stidents do not also perceive "Problem
of adapting to university lifet as a cause of stress and apdety, the
academic staff perceived it as a cause. The researcher is inclined
to agree with the perception of the staff since in relation to
"adaptirig to university life for instance, stuients are known
" to have some problems. Such problems like problem of adaptetion,
fmstr'a‘tim; overload, and deprivation according to Girdano et 01
(1979) are psychosocial causes of stress and anxiety which oripinated
as a result of a complex interaction that exists between socisli.nation
and perception. | |

iIn the light of the observations therefore, the univernity
camselling unit need$ to recognize that students need more enlichten-
ment on the various causes 1isted in Apperdix 1A of this study,

Hypotheses 2 (A & B)

I‘I‘l"lese hypotheses state that

(n) "here will be ro significant difference hetween the role

and female students in their ratings of the derree of

seriousness of stress and anxiety on AU undergraduates,



&y

(R) "There will be no significant difference between

the male and female academic staff in their ratings of

the level of sericusness of stress and anxiety

on A.RUs urdergraduates®,

The analysis of the data penerated for hypothedis 2
gave t=values of =1.l; and 0,31 for students ad staf € respectively,
The -1 Wt value confirmed that there is no significant difference
.betwac:n the students. Also the staff do not differ simiflicntly
with the 0.31 value. _

The frequency tabulations of the responses show a clearer
picture. @Greater proportions of studets amd staff irdicated that
all the possible causes of stress snd anxiety are serious thourh
at different deprees as shown in tzbles 3 and lj.  In the chudentse
responses, the following issues are considered extremely serious,
having attracted 'yes! responses from more than S0 of the
Irespor:dmts: They are

(N Problem of adapting to university life.
A2y Noise pollution in the environment,
 *(3) Impending challenging events,

*(h) Epmeséive cold weather.
*(5) Muscular fatigue,

(6) Sexual relationship,
*(7) Religious leanage.

(8) ° Speaking before a grmé).

(9) Threatening loss of social gpal.
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The academic staff identified (2v, (3y, (), (5 and
(7)(as astericked above) as extremely serious causes of stress
and anxd ety.
Although the students earlier failed to identify wadapting
to university life, mpending challenging events, Excessive cold
weather, muscular fatipue, Sexunl relationschip mnd Religious Temnmgg
as cases of stress and arxiety, they however, possibly from exmerien-e
now recognise them as extremely serious issucs anl thepefore rated tho
as being serious,
' Hypotheses 3 (a 2 m)
| Hypotheses 3 state that.

(1) "There is no significant difference between the
nale and female students with respect to 1)‘161:‘
perception of the effects of stress and oriety
on A.B.U, urdergraduatesn,

(ii) "There is no significant difference between the
mﬁle andd female academic staff with ms;}mtltn
their perception of the effects of stress qod
anxiety on A,R.U. undergraduates»,

The t~test values of the students' and staff's

- responses here gave values of -0,33 for students and ~0,76 for the

sta.ff.b There wes no significant difference between;

| (1) te student respondents and
(iiy {he academic staff respondents,
Also, the frequency tabulstion of the students!

responses show that stress and anxiety have profound effocts
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on them as shown in Table 5 where 10 of the items attracted
73, and above responses for 'yes!, These 10 effects include
'Anger, Fear, Inability to enjoy life, Tension, Headsche,
Lack of concentration, Nervous tension, Uneasiness. Disturbing
thoughts ad poor performance in problem solving tasks.
Only. four itens attracted less than ¥ resyponses for
‘Wes'. TieS€ are, Iust, Upset digestion/constipation, nisliking
one's work ard Bodily pains.” In essence, the student regyordents
identified 22 out of 26 items a5 the effects experienced w en under
stress and anxiety. This represents 29/, The academic staff's
responses are simi]ar to the students as shown in table 6.
"Anger, Pear amd Tension for example are serious effects
that can bring other effects into manifestation.
The students' and staff's responses as shown in 7o' les
' 6 and 6 showed that stress and anxdety have effects on the shrierts.
| Some of such effects are listed stove, Hence, the student <o not
differ within themselves as to the fact that stress and anxisty h-wve
effects on‘ them. Also, the academic staff agree that sbudents
experience the effect of stress ard anxiety,
| n the light of the data in Tables & and 6 and Lhe t-feot
values of =0,33 for students and =0.76 for staff, hypotheGes (A & 1)
carmo‘:'. be rejected. _
Mills (1951) is of the opinion that anxdety does
'mot just come from life but is mamufactured by systens. The

university enviromment itself is full of stress and anxiety
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provoking factors while the mode of operating the university
system too contritutes in large measures to stressfin am rnxd ety
generating situntions. This view is hereby confirmed by the
pattern of the staff and students respondents.
' Hypotheses Ji{a & B)
. TheSe hypotheses state thats

(a\ *There will be no significant difference between the
| nale and female students as to the preferred coping

Strategies when urder stress and anxiety,n
(b "There will be no significant difference between the

" male and female academic staff in their perception of
recomended coping strategies for AB.U. umeryr-duntes
urder stress and anxiety".

The obtained t-value of =3,00 for the stidents indicated
that there was a sipnificant difference in their responses while
the t-value of 1.02 for the staff did not show any significont
difference 1;1 the responses of the staff of A.B.U. This implies
that the students differed among themselves as to the choice of
coping strategies. The academic staff on the other hand agreed on
the strategies students should adopt when under stress ond cnxiety,

Hypotheses )j(a) was therefore rejected while Jj(b) wns
retained. |

| Since the degree of stress and arxiety e)’.}“.er'ié’lcc(} a8 2
result of an event differs from p-rson to person, (Tkeotuonye and
Bashmir, 1989) and the rumber and types of stressors to huwen
" body are numercus and varied, (Hams Selye in Iwaji, 1970), it therefore
stands to reason that some persors according to Girdano et o1 (1979

will uyse a'combination of coping methods and oven exhibit di(forent
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methpds in different situations as in the case of the students.,

1

The frequency distribution of the students' responses
shlows that S04 and above of the respondents opted for 13 of
the items as "Preferred coping strategies?. (n the other
handy sevé': of the items attracted responses fmm 7.3 1o 1B
of the reSpoﬁdcents. This pattern of responses shows that all the
student respondents did not agree on the selection of coping
strategles to deal with prevailing stress and anxdety.

This split in responses among the students axd ‘thf.
t-value of =3,00 show that the students differ Sip:nific:mtly
in their choice c;f coping strategies., The differences in opinion
however leaz.: more heavily towards those 13 itens which attrocted
50% and above responses. The differences inl choice of coping
strategies among the student respondents can be attributed to
different biological, soctal, economic, ethnic and religious Logke
grouands, ' |

It is worth nothing that the students in mpmﬂ” with

SpeCJ.flc stress and anxiety events will prefer to: o .

J i) Seek sympathetic relotionship with a counsellor
C (i Do constructive thinking.
o (114 Seek medical attmti;m. ‘ T
(iv) Relax and settle down to serious work.
(W) IComply with rules and repulalions.
(viy | Avoid the source of StreS.;S and anxioty,
. (viiy Adjust to the situation.
- (viily pray to Cod for strength.

I(i)«:\ Relex and take things easy.



62]

All these in the view of Iwull (1790) are dincl
coping strategies. They are beneficial and assist in sol v"in;-j
pr‘o:Dlems'.

'II'he academic staff's responses were similar to the
students except in two perticular circumstances,

. In coping ;-Ji'th 'meath of a close relationn, the Sh_lrilm‘tﬁ
preferred "I feel like dying too" while staff preferred "Murn
to God for comfort and strength.n |

The second area of difference is in rputure ppalsw, Here,
the students preferred "Think of the present firste, while the
Sta?.'f preferred, "See a career counsellor",

Undcubted_ly, the staff's preferences are more hencficinl
on the long run, .

It is also worth nothing that there are Some coping
strategies that are totally athored by the students,

These includes

(1Y Use of alcchol.

(11} withdrawal.
(iiiy Use of drugs.
(iv) Becoming ageressive,
(V) Praving (in some circunstances) i
(viy Smoking cigarette.

(vii) Self medication.

(viii) 1.et other decide for you.
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All these are sccording to Twuji 1990y, irdirect
coping strategies which amount to self deceit in that t ev.
are temporary mea&.lx‘d!- that never really solve iy problas
but rather increase problems.

In addition to the above, the acadeamic staff nlro do

not like the following:

Fee e dylng.

(1Y 1 like dyi

L (id) cry myself out.

(iiiy Believe in what the majority elieve in.
(iv) Wear dark glasses.

The findings here are very useful in puiding stirients
on how to solve same of their problems. They have alrendy
indicated t.'l-e direction they will like to go and have also
" shown what choices they will not like to take,

Since the university setting poses serious challenges Lo
young people takine on new challenges, they need a well plamed
approach for their integration into higher level of operating. The
issues ida'lltii'ie:d so far call for the need for the university
authority to pay attention to other areas in the students' lives
as well os their intellectunl upbringing. Sach nreas inchede Lhe
emotional /ysychological needs, of students. Appropriste midance
from a functional Guidance and Counselling clinic on how to cope with
issues will possibly make intellecmnl pursuit more revarding and
less rigorm.;s for the students.

WS gumery

1n this chapter, the results of the analysed dota to :mswer
and test the research hypotheses were pr'ésm'ur}. The choosen
level of significanca is p 4 0.05 :z£ thralapprom'iato derrees
of freedom. The main statistical test applicd for the reewlulion

of the hypotheses is the t-testeTable 19 shows the oblained values
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for ench 'hypothesis from the stidentst and ataflf's rocionos,
1L aloo lvlleales e sumicny of declslons of Uee hypot s e
" either rejected or sccepted.

Table }.19; Sunmary of pecisions of  the Iypotheses

——- e ———

3
-—————— w8 . - ———

cbtained T=rest V-lucs

Students ! pcenic gtaffis
Hypotheses Responses (A) Responses ()
Hypothesis 1 - 1.08 )2
}ﬁrmlﬂ]gsis 5 =10 -e31
Hypothesis 3 1 =76
Hypothesis U -3.00 . 1.02

All thc valies except that in J(A) show that the respondents
"do not differ silgnificently in their responses since the t-vilues
fall below the critical value of 1.9 at p' £ 0.05. In L(A)
the responddents differ in their responses as imdicated by the t-value
of -3,00,



Chapter 5
SUMMARY, OCNCLUSION AN ROCOMMENDATICNS

1" Preasis

In this chapter, focus will be on the summary,:
conclugion and recommerdations based on the stidy, "The
ICalJSpS, Effects ard managenent of atress and Aixietyr awong
A,hm@u Bello University undergraduatesn..

Bel Summary '

‘ In, accomplishing this study, the target was the 200 -
600 level undergraduate students on the main campus of Ahmodu
. Bello University, Zaria. The students and staff samples were
drawn from three of the eight faculties on the main camus,
These are the faculties of Wiucation, Sciences and mngineering.

The data for the study were gathered throush the uce of

two sets of questionnaire administered on the stidabs qn! sevlemic

staff of the named faculties.
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It has been established throuph Yterstare roview
that various weitings on humn experiences hrwe indicntad
that stress and anxdety are not only part of hunwin life bt
thatl they are necessary for survival and self actunlizotion,
Hilgard (1971 for instance affirmed thtﬁ all people are
occasionally placed under conditions of stress ard cnxiety
vhile le:in (19904 is of the view that stress is part of 1ife
and that it could be a means to ocur notuwrity in life or o test
" of it.

A university life with its various inter-personal
rel:;tiom‘-hips is likely to constitute some sources of streas and
anxiety. The need to identify the causes, effr:n;:ts md renagement
strategies of stress and anxiety actually adopted by students
motivlated this research.

53 conclusion
From the result of this study, it can beconcluial ot

students and sfa;t‘f of Al’ifhdt_l Bello University had identificd the
causes of stress and anxiety. They had rated their degree of
serimsﬁess. They also agreed that students experience various
effects of stress and anxiety. Pr-efgr‘r'ed coping strategies were
. also identified and these copiﬁp; strategies have been clascified
into direct and indirect coping methods (Twuji, 1990y,

In all, four hypotheses were generated and tested.

With refererce to hypotheses 1 (a & b) the T-values
were =1,08, for. the students and 0.2 for the staff. The students
as well as the staff therefore do not differ sipgnificantly in
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their perceptions of the causes of stress and anxiety.
Infact 70% of the 37 studenis respondents answered in the
affirmative 'Wes!' that the listed itens are causes of stress
and mﬁew. Also, ten aut of the thirty items sttracted 70
| and above 'Yyes! responses. In the case of the academic staff,
all the thirty items attruacted 'Yest responscs with niﬁcl:een
out of. the thirty items having 707 and above 'ves!' rosponsos,
Hypotheses 2 (a & bY too when tested pave the T vslues
of ~1 Jili and <031 for the students and staff reSpectively therely
causing the hypotheses to be retsined. The students =8 well as ﬂ
the academic staff therefore recognised the sericusness of stress
. ard amdety as evidenced by their responses in tables 3 sl /).
The result indicated that no listed cause of Stress and anxiety ntirictos
S04 response under the "Not Seriousw column. It cin therefore
be :*Lnferr'ed that the causes are conSider"ed sericus by the studente.
Inl the case of the acadenic staff too, all the ltens were conmiderdd
a8 being either "Serious or Ixtrenely serioush.
"I'ne third hypotheses, 3 (a 2 b) gave the values of

T 28 70.33 ax -.76 for the stxients and staff respectively 'thi?I’(‘f.’.‘_'y"l
confirming thaot the effects of stress and arvdety on AR, under-
graduates were Iidentified by the students nrrd the staff. "1‘110
fr'e;quency countg for the students which were uss:_d for the 7 test
indicated that twenty-cne cut of the twenty-six itens sltracted
'Yes;' responses while in the case of the acadmﬁc staff all the
responses attracted 'Yes' responses 'wi_th a5 mmny a8 twenty-one of

the twenty-six items having 70 and sbove 'yes! response.




“that the academic otoff f'j’.'r‘ﬂ(-‘(!-t:[: some extent on th con in ateed veri

Hypothesis li(a) was rejected with the T value of
-3.00 which is nore than the critical value of 1,96, This

is because the responses given by the students as te the

preferred coping strateplies imlicated that the studen's diffor

considerably in their yrefarred coping strategies in the event f
stress nnd anxiety. Iyrothecis I (B) wan however retoined with

the resit of the P value belngr 1,072, his 05 -0 dndicaol iog

— . —— e ——— . — - — —

that students can adort in the cases of streecs o mviaty,

Although eerlicr writines had listed some contes of strees
and anxiety e.g. Ikcotuonye myl Bashmir (1979y o detaile] ctdy
he.d not been done to supeast te 2.R.U. students Lo identify isoaen
that could cause them stress o« anxiety = also to role e
séria;sness of such issues. PMore than before, we now st ina
period in time when it becones necessary to idantify rrallom®
before they even manifest, ‘his is necessary Lrernce mool of o
uru.ier'g;r'._'rluntes are coming from 'problem rones! e, nxz::r-l. tlrd bomen,
poor acadeuic tuckgrourds, lack of financiol suprort, ool of Toge
and affection, etc. Hence, if we are awnre of the poosille caure:
of stress =rd anxiety for these students we crm work out tle solulions
m xlvance. It seens economical to do so.

Tt had been stated once in this stidy thit mony of the

causes of stress and anviety on the university comrus sire crused

‘by the system. It will therefore be helpful if the ~dministrative :nd

academic staff can reduce the causes by looring into the following:

{1y Registration rrocedure,

(ii) Procedure for _t‘s'yn;z;nt of feon 17 durs in the
senate Wildirg,
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(111y  Procedure of hostel secommodnt fon,
(iv) Shrdentst nocinl 1ife,
(v) Provision of good toilet facilities
(vi) provision of lecture recoms ard
(viiy psteblistment of a canpus-located ikt to

encourage savines, and discourage reckless sperding,

5.0} Recomerylntions

In the light of the findings in this stuldy, the following

recommerdations are .made:

(1 It is recommerried that the university should
have fimctional coxmfse:i.linp: units which shauld
be well staffed with professional ard netured
caunsellors. Such counselling units should
develop appropriate seminar/workshop materinls
on causes, effects and managements of strecs and
arxiety amonpg university st:urimts; Also, the

caunselling units should hold repular workshops

"4

for and with university officinls who have e
responsibility of first receiving tie students into
the campus. This is necessary becanse first
impression counts, |

(2y = ‘The administrative mochanism vhich deals Aircetly with
students should be completely overhrailed to reduce
the rigour and apony usually experimnced by ctuldents
during registrstion. This cm be removed 1y introducing

a workable anyl soothing system.  Por fwitoar o, the

»
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registration procedure can be modified so

that students do not que and que {9 hours.

The system of hall allocation too can be improved
upon while the idea of issuing one registration
form and asking .smlents to po ard photocory more

copies can be eradicated,

| (3) - The university counsel ling unit(sy) con develop
some¢ counselling writtun mterials on "negaliven
coping stratepdes (l.e. Indirect, coping strategles)
like smoking, drinking, prostituting, use of drugs,
etc. to hipghlight the ineffectivencss of such
strategies. Such materials can be made avnilable
for stidents! reading during orientation rnd coumse-
1ling sessions,
flﬂt Finnlly, 1t is reconmernded that other raGesache o
should work on some other groups in the society
(e.g. the working motrers) to identify what
-constitutes to them, causes of stress and mxiecty
and how thev cope.
It is clear from this study that both the stidents
and 't?u: acaedendic staff know the effects that stress arl snvviety
may have on students. Having known these, it is now necossary
'l;h.-rtl steps are taen to reduce the various effects. 1f ©ore of
the sugpestions made in this study, particul:rly unier rrf:t*.r:runl.'!‘-, jonn

are carefully exagined, solutions to many.of the problems -re nesr.



o8
The researchior admfts that ihis sthody 10 very wiae

in scope hence detailed investigation was not possible with

r*n:*.rwc‘t to ench of the four swrenn Blenld Clod Gor U Stigly,
Tt is suggested that further studies be carried out in eoch of
the areas and with respect to other human erdeavours, It '.-r,flﬂ
be heipfu'll for instance to carry out studies ong
(1) What constitutes the causes of stress and amdety

for:

(™ !@:“ewivem
| () Qbas, Obis and =mirs
(c) Business Executives
td) vice-Chancellors
(e) Lecturers
| (1) pedical doctors etc and

(2) what coping strategies do they adopt? The outcone
of such studies will be. helpful,
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please complete the following. vour name is not required.
ick () the spprrpriate box,
(MY 1rge

1. H-20 ™ (2. 21-26
(31l % -~ 31 — (Ll.\s 31 - .{‘ T

(5)e % - Y1~ (6Y.  Above 41
(2) Sex
(1. MALe e (2Y. Female —

(3Y. marit=l Status

(1) Single (never married)

———

{2)» merried (or married before) e

(L). Religion
(1)s  Christimity = (2\e T15lam

(3)s wone of the above ==

(5Y. Which level are youm

1e 200 level - 300 level

s 100 level Lo 500 level
Be 600 level
(6). Faculty/Départment

{7\ Course

LR RS 2 R R R N Y T N R P TR R ] ‘TR
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INSTRICTION

Relod are Sope pessible causes of Stress avdl amdety.

APPTNDT X 1-"A‘ & 1
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PLE

vlease

g throeugh the items carefully and indicate which of them are sources of

+4
o LTy

Akak

58 and anxiety for you as university undergraduates, vou

are 118

rel to indicate the degree of Seriocusness of each item which is a

urce ~f stress and anxdety.

s PCSOIRLR CMISES OF STRESS IF V&S STATE THY DENRAS OF SIRTC 29SS
A\t ANXTIRTY
v il e —— —— ————
CAIISES xtremely [|Serious |eof
ves { MO Serious Sericie
+
1 1 ove relationship
. neath of a close relation
3. "calemic problars
L. State »f physicel hcalth
+——- S
'mrdety over impending exam-
if;"nti’?ﬂ
B

problens of adapting to 'mi-
versity life

Noise pollution 1n your
environment

Imoending challenging events

€.i7. Sporting competition B
. mxeessive cold weather _
1C, ruscular fatipue i
Te Chnge in financial
pesition o
12, L "llflilluii_

H—--—_

3. | pack of sufficient sleep.

[ -—.a - ’

144 pyse of intoxicants i

e ’-.._'.-‘

15, Sexual relationship t
e g e —

- : " . !

10, neine hamted by fear i
i | F ’ | — H--.-—'---il-‘—

1T v Ruture goals : i y :

oy - —— Py

' : . j ’ £ t

Yo 1 neing hamted by troubled 1 | .

_ § by troubled conscience j I i
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AS/M0!  PESSIBLE CAUSES OF STRESS L1E YIS STATE THE DIGRER (F SERICSSS
AND ANXTRTY. | Al 2
' %AUSEB Extrenely | Seri -:ﬁs pot
i Ll yespo tSerious | | Serious
9, Religious leanage
20s_ ). Spequng befove & group
21. | peychological demands
.‘ gy Al — o —
28 | Frustration * 1
23 E reing deorived of 'I
r sufficient sleep |
— ——' - S — -— - .. - ——
2. E Threatening loss .of ) 4 i
Sccial grals . .
25, | ndividuals unfavourable
' + adjustment to life
- 1
. neing distressed because
of probeme for which you
| camot find adequate solution P S |
27 Peeling of inadequacy because |
_____+ of nutritional habits
2t, Condition of mcdern
life i1.,e. struggle for
survival PUNSESERSS. S
] |
29, | The way you react , to situations | i t
L. - 2 } - i
P. ¢ imduly anticipating future | 3 [- f
- difticulties 3 ; :




IMSTRUCTICN

b

c) T seek sympathetic relationship

ds T do constructive and positive
thinking,

C Frur copime mothods ave givenr for each of the events lioading:
o stress ayl anxiety. please real theam carefully and indicate with
\ a tick () what you usuallyy do to cope with cach of the stressful
ad anxdety giving events mubered 1 - 20,
State other coping methods you will prefer but which are not
irdicated in any group of four sugrested by the investigator,
USe the space after each group.
f
SMNO | TWIITS TVAT MAY LPAD TO POSSTRLE OOPING STRATHGIES TICK T
STRESS NN ANXTETY APFLIZ" M.
xample (1) a) T borrow mney from friends a)
1.2¢ck »f mney b) T pray towards it b)
(c¢) T labour for it (c)
{d) I beg for money (d)
. §
Ts 1.ove relationship (a) T seek sympathetic relationship (a)
with a cansellor
(b) 1 become withdrawn and aggre- (b)
ssive
’ (c) 1 do constructite and (c)
positive thinking
(d) 1 drink alchohol ()
2. neath of a close rela= az T rely on friends to console me a)
tin, T tum to God/Allah for comfort b)
and strencth
(_cg T view the situation pesitively (c)
| () 1 feel like dying too I ()
|
3. Change in financial a) T drink alchohol S'_ﬂ
nesition by T become withdrawn and aggressive b$
c) T write down the problem ad the (c)
prssible solutions
~ (3) T do constructive and positive ()
thinking.
L. Aclemic problens (a) T cry axt myself
» T smke cigarctte

P —
Oon
St e P
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— R PTCY SR AM WP
d Va3 & I

Y LEAD TO STRESS | POSSTRLE COPTNYG STRATHGIFS
5

A T].ICOLE

f physical health

5.": T do self medication
b} T pray over it

c) T Seek medical sttevtion
d) 1 avoid the sources of the

(a)

N ITIncss !
6.¢ rod sty over impending &) 1 rely on the church/mosque ()
exominstion for strength
(b) T relax amd settle down to (b)
serious work
(c) 1 drink alchchol to forget (C)
p about it
(d) T seek help from friends or (1)
lecturers.
2, prohlan of adapting to (a) 1 become withdram axd (2)
university life aggressive
(b) T become conscious of the (b)
presence of a 1ot of stress anr
anxiety fact rs around and view
tham positively
(c) 1 comply with the rules and (©)
v regulations
(d) 1 pray to God/A11lab (1)
8. . o 1lution in my (8) T aveid this source of stress =\
U onwvironment anl anxiety.
L (b) 1 alter the enviroment that (9)
causes stress and snxicty
(c) 1 become withdrawn ond aggres~ (c)
sive.
(1) T seek sympathetic relationship ()
"~ " with a camsellor. '
9, ™ tiver challenging events {a) 7 ramve the source of snurce {2\
«"« Srorting competition, "7 stpess and anxdoety
. sy (B) T 40 extensive practive D)
(¢} T drink alchhol Ec)
(d) T relax (%)
10. weassive cold (a) T seck medical attention a)
“ (b; T remove this source of stress i"w}
am anxiety
c) T try tc adjust to the situation Sc}
‘ gﬁ) T become withirawn (1)
11 (ruscular fatigue a) T Arink alchohol 5'-‘.\
bl T seek medical attentin b
¢) T remove the source c§
d) T go to the church/mosaque E':‘



S0 M5 THAT MAY LPAD TO STRESS | POSSTRIE COPIMY: STRATHNITS TICK
. ANT, /NYTTY, APYR 37

» 124 | 1onel (a) T seek sympathetic relation- | (2)
| ' ship with a counsellor, ' ’
| ' !} (b) T project my life i other i (b)

) A i.e. T live for nthers. i
{ { (c) T take to drugs : (c)
‘ i:i% T write down the problem ( ‘}

P anyl the possible solutions
Ayl Select the most promising

—

154

— . -

16.

of sufficient slecep

pray cver it
Seek medical
relax

resort to smeking

attention

L

B I = 3
S N

nse of intoxicants

a) T pray over it
hz T become aggressive

T project my thoughts ad
" interests cutwards to the
needs and interests of cothers
T seek medical attention

SN

(%)

fo -

aoxiinl rel

ationship

T Seek sympathetic relati
with a camsellor

T pray to God/Allsh over it
1 alter the environment that
causes it
(1) 1 take t

druzs.

ship

—

—~— —
. .
N

neing hamted by fear

T pray to god/Allsh for
strength

1 resort to drinking alchohel
T aveid the smurces of Stress

~ I, Ca )
~ 5
P

anyl anxiety
(1) T respordise the scurces f 1
i stress and amxiety if the source
i camct be avoided.
'
4‘\-‘1
17. | unted by troubled a) Ttum t f';«ﬂ;’.‘\_]"'_.j\}: for strength| (2)
! crmecione b) T devnstrate my love to God and
« mankind by rerxiering services t D)
humanity.
: c) 7 resort to smoking (c)
1y T try to relsx (c)
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j T avoid doing so

SAO L TITT THAT MAY JRAD TG ] POSSIRLE COPING STRATRIIRS L TR U
STHESS AN AMXIRTY ATTLICAL
148, future grals (a) T seek sympathetic relationship (2)
© with a career counsellor
(b) T discuss with friends (b
{(c) T pray over it )
(di T try to think of the present gﬂ.}
firgt,
19, Religious leanage ?a 1 let others decide for me {(a)
_bg T think constructively about (n)
it myself '
(c) I believe in what the majority (<)
believe in '
(@} T relax and pray cver it (M
2, Sresking before a group ()} T We drugs {2)
. sb T pat ¢n a pair of dark shade (%)
Cc) 1 relax and take things eassy {c)
(d
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STAFF | S APPIMULK IT

Depertimerit of mbrcatkion
Facultly of Fqicstinn

Atmadu Rello Imiversity
Zaria. :

Sir/padam,

IMSTRECTION

This researcher is currently wdertsking a study on stress
and anxiety among A.B.U. undergraduates.

The research is beigg undertaken To find out o what extent
students experience feelings of stress aznd anxiety; what are the causes
of stress and anxiety on students, the effects of stress and anxiety on
students and the coping strategles you will recommend for students under
going stress and anxiety.

1T is believed that your honest responses will be of help in
.plaming studentst welfare and in assisting them to overcome stress and
anxiety related problems, .

vou are therefore requested to go through the questiomnaire carefUlly
and hased on yur contact with the shudents respond to the items as
honacstly as possible.

vour cooperation will be highly appreciate{i sir/ma.

Thanks.
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rlease compiate the following, wour reme s not required

air/ra,

Tick () ihe sppropriste box,

Ts Age L
(Y. 6-21 . -6
(e 26~ 1~ Ly 31 - % ——
(B Bl (6. fbove i
e Sex
(1. mle (2). Female

3. rarital Status

(1. Sinele (never married)
(2)» married (cr merried beforey —
e Religion
1. Christianity o
e 1Slam
3 mone of the above

5. Faculty/Nepartmenrt

.l..l.l'...ll.‘..-..l..lb....l..|l...t..-..l....'....l....l.l.!t’

831
N

Tesignation

1a Acedemic staff

2 Acadlamic level
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Pelow ave SOMe poseible caused of stress md anxtety. riease

eo through the items carefully and

indicate which of them are sources

W
of atress and anxiety for A RU, undergraduates. vyou are implored sir/ma
. to inicate the degree of seriousness of each item you identify as a Source
of stress and anxiety to the students.
IF Y55 STATE THE  DRGRET, OF SRRTOUNE 753
h b
TORSTRL W CAUSES OF STRESS Caprs | Bxtranely Serious niort
AT NNCITTTTY Yed wo | Serious Serious
Te Stw.ats ove relationship
Za Teoath oF a student s close relation
3. Chanre in a student's financial
_position
Aie 4 student ts state of physical health
5. Acedemic pratlem of a student
o34 fredsty over impending examination
7 *udents problem of adapting to
vniversity life, _ -
8. cwise wilubtion in students»
o vt (Seg. hostely
S, oending challenging events
i"ofle SpOrting cometition, e
10.! Troegsive ¢nld weather l
118 wuscular fatipue
124  1oneliness
e 1 - -
24 ook of sufficient sleep
1. s o intoxicants
150 Stwdents sexusl relationship | |
i e |
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~1

. S’-"Q

=

T T
. AJ

3]

MBS OF SRS |

IF VTS STATE ™F DEIRTE OF STRI0SITSS

-
T

]

1

e

I.

N AYIFTY CAUSES xtremely Serious mot
ves| vo | Serious Serd o

168

aeing hamted by fear

1%

Mrhure gqonls of students

18,

hamted by traubled

ciimce

ntstr religions leanage

before a group

akin

Logical deands o

neing deprived of sufficient

= ™
=L J.J

Threatoning 1oss of sécial goals

l‘_J
L o

unfavairable

dividuals

metmor

X

t to life

neing distressed because of

vblans for which students
carnt find adequate solution
" s L

27. | waecling of inadequacy because 0]

nutritional habits
.28, ! ‘orriition of medem life i.c

: trigrle for survival

-89, T ny A individual reacts t

0.

rAuly

1<

anti ipating futuré

¢ $°7 g n 1 e
il 2 '._.II‘t 1S

'S
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"Min you cbserve that students experience stress and anxiety,

imicate if they have any of these effects on them,

e s T L5 r'r‘"‘rr:'m C‘F S“{S‘S ."'_i‘-TT'] EWTW

e

L V@l
A

1- ar
—
Za r
3. T1t
. zhility to reslize full potentials
5, rrability to enjoy full life

necing apathetic

ary! vorry over specific or generalised objects

Failae to nxﬁ(‘,;_mis‘,(j I)L'Tﬁi‘l".v’?!l werth

9, ! rdainterpretation of events
10, tresnche
1.0 | "1set digestion/constipation
124 mmpairment of concentration
13 1 ack of concentration
. neing easily irritated
15, nisliking oners work
16. | nability to stand the pressure of work
17, T1lnesses
18. rorvous tension
19, ontal fatigue
20. r~v over of unresclved conflicts
21, | ling that somethine dreadful is about to happen
22. 3 T €linz uneasy all over the body
23. N’ sharbing thoughts

pains all over the body

rrerosSsive behaviour

. e
26, n~or nerformance in problem solving tasks,
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Four coping methods are piven for each of the events leadine to
Stress end amxlety., please reet them carefully and indicate with a tick ( )
which cne you will recommend as a coping method for a student who expericrocs
feelings of stress and anxiety as a result of any of the ®vents mumbired 1 - 2(
State other coping methods you will prefer but whigh are not indicatod in
-y group of four suggested Ly the investigator. yse the Space after each

[tz sl Bl g

VTS THAT MAY LWAD TO STRESS PCSSIRLE COPING TICK ™%
™) ANYTETY STRATTGITES APPL TCATLE
rample (1) pack of money (a) vou can borrow money (1)
from friends '
(b) vou can pray towards it (b)
(€) you can labour for it (c)
(d) you can beg friends (0
for money K
[ ove: relationship (2) The student can seck (2)
sympathetic relationship '
with a camsellor
{b) The student can became with- | (b)
drawn o7 aggressive
(c) He should think positively o
and constructively 3
(d) He can resort to drinking
alchohol (N
Death of 2 close relation (2) The sbudent should rely o ()
frierds to console him/her
(P) ge should tum to God/All=h M
for confort amd strength
(c) He shauld view the situa~ A
tion positively (<)
(d) we should thirk of dying 'GA
too.
3 Change in financial position (2) The student should resort (a)
to drinking alchchol
(b) He can become withdrawn h)
and aggressive
(c) The student should writc fc)
down the problem and the
possible solutions
(d) He should think positively ()
and comstructively.
Acaiemic problems (a) ye shauld cry himself aut (2)
(b) we should smoke cigerette (b |
(c) He should seek sympathetic (c) |
relationship with a camn- *
sellor I
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(1)

- + t

S M : VAES THAT MAY LRAND TO STRESS !T SSIPLE COPING STRATRGIES TICK T™HN

_______} Anm AMYTETY, { AFPLICAR

1 )

. ' . N P

De State of physical health ,rsa o shaudd do self medicatimms ! ()
(b) ve should pray over it (b)

- (c) e should seek medical atten-— (c)

tiﬂn.
e shruld aveid the sources of
the illness

——
-

tnydety over impernding exam

(2)
(b)

He should rely on the Church/
moscue for strength

Relax ae! settle down to serirus
Wi 'r‘;{n

nrink alchohol to forget ahout it

we Should seek help from friends
or lecturer

()

f sdapting to univer-

(ch

@

The student should become with-

Arawn and aggressive,

The stident should be comsciaus
of presence of a lot of stress
and anxiety factors armimnd and?
view them positively.

The student should comply with
the rules and regulations

ge should pray to God/Allsh

b

moise pollution in a student's
cwirenment

(2)
(D)

wve should avnid this source
of stress gyl anxiety.

we should alter the environ-
ment that causes stress and
amxdely.

e should become withdrawn and
aggressive,

ve should seek sympathetic
relationship with a camsellor.

reperding challenging crents
£« Snorting competition

should remove this source
stress and anxiety.

He
of

evam, 'bz e shauld do extensive practice
o) We can drink alchohol,
(D) He should relax.
cwoeceive cold weather Fa) e should seek medical atten-
" %ion.
tb) He shauld move a w2y from this
source of stress and onxiety.
[¢) pe should try to adjust &
i the situation,
[d) we should become withdr-n

- - g ————

vascular fatigue

&
L".\

b
kr‘\

He should resort to drinking
alchchol.

we shauld seek medical attention
we should remove the Source
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1 :z-.,q.-.‘-linr_- SS t () we should seek sympathetic r (a)
i b retaticnghviy with a4 coumsellor )
. ' (b) He should project his life to | (b)
" others i,e. live for others
(¢) we should write down the pro- (©)
blems axl the possible solutions '
- camt the cost of each solution
and select the most promising.
(d) we should take to drugs, (D
12« J12ck of sofficient sleep a\ pe shculd pray over it a)
;b\ He should seek medical attmtion 19
¢y we should relax ot
(d) e shruld resort to smolking ()
1. hse of intoxicants a) ye shauld pray over it a
gbi e shoauld become agrressive ibs
¢} ne should progect his thoughts o
and interests outward to the '
needs and interest of others
' (2) wve should seek medical attention (d)
k.
15« Peonal relationship (@} ge should seek syrpathetic rela- (a)
tionship with a caunsellor
{ Eb; He should pray to God/Allah over it (b)
c) He should alter the environment
that causes it. Sc)
s (d) He should take to drugs (a)
16, beirr hamted by fear (2) He should pray to God/Allan for (a)
strength
(b) ye should resort to drinking (1)
alchohol )
(¢) #e shauld avoid the sources of (c)
stress axd anxiety.
(d) e should reappriase the scurce ‘ ()
of stress and anxdety if the I
soarce camot be avoided. !
7. ‘! i~z hamted by troubled con- (2) ve should tum to Gd/Allsh for (=)
scignce strength
(b) He should demnstrate his love to (0)
« God and mankind by rendering
services to humanity.
c) we should resort to smoking Ec\
gd) e should try to relax ’15
=6, hunre goals (a) He should seek sympathetic rs.'-lntiu]-n-- (2)
‘ ship with a career camsellor
\ b)Y ue sheuald discuss with friends gb}
§ c) ye should pray over it C)
! gd) ye shauld try to think of the &)
i present first.
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clicious leanage

{#) we should allew others to
decide for him,

()

LY

He shald think constructively
about it himself

ye should believe in what the
majority believe in

(c)
{2)

He Should prelax and pray over it

f o
L=

(¢)

20, » before a group (a) ne should use drugs (a
(b) He can put on a pair of dark shidg (D) |
(c) we shauld relax and take things (c)
casy
r () re should avoid doing = (1)




APPENDIY  TIT

SUMMARY OF IRTERCATHATE, STUMIFTS PORULATION (N THE
MADT CAMPLES OF A,B.U. FOR 1989/1990 SESSION
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Fac. 200y, 300y, hooy, 500y, 600, | 1oL
I I 1Tl IV Vv

Lerioultare B 16 93 13 69 M 8 6 - - 393
‘rts nd Social Hat 126 23 98 130 183 - - - - 11, 662
SCisncegs [
Aueation W6 19y 23 1) W37 a2l - - - =11, 78
Enerincering 13 0l @ 19 o o - - - -1 @
Modic ine 128 17 51 _:' 16 71 171 70 &8 6 8 &1 i
phaTmacy g8 16 & 17 8 251 &y 18 - - LR
Scicnee 222 7y 20v 3w 22 sel & - | - - 8w
Vetenary 68 8 50 13 8 11{ 78 5 51 5 173
Medicine

1639 Wb [ 1278 WS} 1627 S62 ) ML 37 | 17 13| 6,302




SUMMARY OF ACADIMIC STAFF TN

THE FACULTITS (N THE MATN CAMRUS OF

AHMATU BRLLO INTVERSTTY ZARTA FOR
1990/1991 ACADEMIC SESSTQN,

Faculty of Arts and Social Sciences,

Pepartment of Econamics 21
Department of Mglish 29
Department of French 10
Department of Geography 16
Department of prigerian and African

Languages 1
Department of wispory 25
Department of political Science 20
Department of Sociology 23
Total 155

Faculty of pAgriculture

Department of Agric, Feons/Rural Sociology
Department of mgineering

Department of Science

Nepartment of Crop protection

Department of Soil Science

Agronomy Department

Department of Animal Science

Total




Faculty of mrucation

Derartment. of Blucation r
Department of Iibrary Science 19
Department of physical and wealth Plucation 16
Department of vocational and Technical My

cation 2

e ———
136
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Faaulty of Ingineering

Department of agricultural ngineering 15
Department of Chemical ngineering g/
Department of civil Dgineering U
Department of Flectrical Meineering 11
Department of Mechanical Mgineering 1
Department of metallurgical rreineering 9
Department of Surveying Mgineering 13

Department of watep Rescurces g Bnvironmental
Engineering

>
Total 92

N
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10.

1.

13.
4.
15,
16,
17
18,

Faculty of medicine

Department of mumen Anertonty
Department of Comunity wmedicine
Department of puman physiclogy
Department of medicine

Department of raediatrics

Nepartient of Surgery

Department of gbstetrics & Gynaecology

Wl @ v oo g

Department of Traumatic g, Orthopaedic Surgeryly,

Department of Cpthalmology
Department of Dental SUrgery
Pepartment of pathology

Department of Haematology

Department of Radiology

Department of Microbiology
Department of Ansesthesis

Department of chemical pathology
Department of rioChemistry
Department of rharmcology and clinic

Phamacy
Total,

3
5
2
2
2
1
’

2
7
I

| ——

89

v cp——
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Faculty of Pharmaceutical Sciences

2. Department of Phanracngnosy & Drug Development 9
3. Department of vharmecautics & Phameceutical 13
Microbioclogy
e Department of rharmacology g Clinical pharmacy _‘!_l&__
Total _li._6_-

Faculty of Sciences

s Department of Bicchomistry 1,
2 Departinont of Biological sckences 3
3. Departnent of Chemistry 27
)i Departient of Geography 16
B Department of Geology 16
6. Department of pathematics 17
7e Department of Microbiology 12
8. Department of physics 22
%% Departrent of Textile Science & Technology 1"
10, Department of Centre for mnergy Research 39

ad Training Total 205
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.

Faculty of Veterinary medicine

Department of Veterinary Anatomy

Department of Veterinary rarasitology &
Entomlogy

Department of Veterinary Pathology g micro-
biology\

Departnmt of V-terinary physiology & pPharm,

T)epar'bmrt of Veterinary public Health g
Preventice medicine

Department of Veterinary Surgery s medicine
Department of Veterinary Teaching wospital
Total

Faculty of Arts ard Social Sciences

Faculty of Agriculture

Faculty of Riucation

Faculty of Mmgineering

Faculty of medicine

Faculty of Phamaceutical Sciences

Faculty of Sciences

Faculty of Veterinary medicine
Total

IB’U‘!'\] LC I n Vi O

205

-
an
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ATTTN I W
NI TARTT TTV O M AETTOMNATRE

In oler to deternine the reliabilily of the cuestiomaire
enmaced in this study, they were administered to selected students
- staff on the main campus for appropriate resronses, The
section of the questioraire relating to coping stratepy (Appendix
1“) woe readministered two weeks after the first respense. This
was to collect data for the "Pest - Retest" reliability.

RET TARTLTTY OF GURSTTOMMATRE ON
CAUSFS OF STRESS AMD AMNYITLTY

The cuestiommaire 'on causes of stz;ess end anxdety was made
up of tuo parts or sections, (Appendix LY IIR) section one
of each solicited resronses (i.e. Yes/No) to the-list of causes.
Respondents asreed vwith some coauses by ticking in colum *Yest or
disarreed by ticking in the colum ™o'. - The total I'E\‘s‘ponSeG for
ost oyl Mot wore ﬁetr'tjuinod for bé}th students anyd 'staff samples.
The data genersted were subjected to Wder-Rich-rdson Formula

"0 relisbility Test. I . ¥

(1 -npa),
K - 1 i’ 1

a2

Nopkins nd Stenley (19M) arpued that xudar-Richardson
('R Feruula 20) secures the mean intercorrelation of the items
in o tect or mestiomaire, ‘

They also hold the view that the volue obtained is 't"ie
rolisbility co-efficient of the typical item in the questimnnire'.
The essance of the test was to measure the internal censistency

of the instruent. '

Cn aplying Nuder-ficharson Formular 20

g )
Mmoo K (1-p9
kK = 1 .

-
]



where 20 =

KR

=
n

1t

P

L q -
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Intercorrelation wxhe

mumber of items in the cuestlomaire

Standard Deviation

rrovortion of respondents who ticked: tves?

1
}

pr‘opoftion of respondents who ticked ot

The data in table 3 were generated from staff and studenis! responses,

TAPLE 3. INTERCORRFLATION VAIUES OF RELIABILITY

LR

t

. 1
STAFF ' smupmers
i N = 50 N = 100 !
o - ’
Vi 00 206)
MO 268 .
q.D. 300?7 i 68‘21
r !
¥R J 0,96 0.66
4 I
20 ;

The table shows r 20, to be 0.% mnd 0,89 respoectively for
staff and students responses to causes of stress =nd andety among
students, This researcher is inclined to rely on these values from
the staff mnd students. |
: The reliability of the cuestionnaire on causes clrf.‘ ;tress and

anxiety was therefore 0,09, a3 per. students respomses and 0.%6 as per

the otaff.
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IIAPTLITY CW ARATICN AN (N OTRts OF
STRICNSMESS OF POGTTALE CASES COF STRESS
AT SNYTETY. .

The stoff and students! pave responses to the items in
the questiomsire {(Appendix 1“\ as to the degree of se;'iwsness
along the fellowing mals riy wxtremely serious, (ii) Moderately
serious, (iii) Just serious and (iv) Not st all serious. The
scale hns the value of lj. 3. 2. 1 respectively.

The reliability of the questiomaire was determined by split
half or Cdd-Fven methed. .

The mean of the total value of responses per item on the
questiomaire was determined. These values were used in calculating
the corrclntion between the odd and even mumbered items on the
muestionnaire. ‘

The correlation (r) is 0,79 for both staff and shadents!

Inues: tiomaire ..

The old=even approach was preferred in determining the reliability
of the rnuestiomaire so that all content areas could .bt-* covered
(Fox, 1967, Tn order 10 estimate th.e relisbility of the full
instrument, Fox (1969) suppested the applivation c;f Spearman~Rrown

prorhecy formula which is stated as;:- | b

T“ttz ?l"
' ‘1 L r'.
it -
vhere r”" = Fstimated Spearmen

Brown Reliability of total Instrument, and r' = Actual
correlation between halves (i.e. odd and even rumbered items) of the

instrunent.
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The relisbility co efficient obtained for both st-ff and
it

Stulentst cquesticmmaire was = 0,79. This hich value of

rclichility co efficient showed that the cuestiomaire is reli'ab‘le
for the purrose 1t was constructed,

RET TARTLITY OF ™I MWSTIOWATRE (N PCSSTHLE
TFIRCTS OF STRASS AN AYTRTY

| The items on the cuestiomaire on possible effects of
stress and anviety on the students were made up of a list to which
resronients were to agree or disagree by putting a tick under
the colums "Yro" anvd "?‘(‘" |
The relisbility of this questionnaire (Appendix 1c) was determined

by the amplication of Muder-Richardson Formila 20 as was done in

% B 4e) . 20 was calculated to be 0,86, This value indicated
that the rpestiommaire was reliable.,

I IARTLITY OF T AUSSTIONNATRE ON
TOSSIAE COPTYS STRATWIES

The questiomaire on pessible coping strategies adopted by the
stadent vhen they are under stress snd anxiety was nade up-of twenty
items. Bach item was made up of (i) a statement of event that may
1o to stress and arxiety, and (1) surpestion of four mc:sib‘ie
coring strategies labelled () (b) (c) and (d), The respordents
ticked preferred one (Appendix 17).

The researcher had earlier assigned volues, I, 3, 2, 1, to
the suppested coping s:tmﬂ-rion. Iy was for most ';ccmt-«mo strategy

while 1 wan for the least acceptable,
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_In onder to determirie the reliability of the'instrnment,

Tt = Retest aporooch was adooted with an intervel of

tvo wocks o fter the first Administration of the rp.lestim;mire.

The sme s~mple of students was used for the test - retest.

The correlation vilue between the test and the retest
was 0,M, This indicated close relationship between the
responses in the TEST (1st administration of the questionnaire)

and the RETT (Pnd adrinistration of the q.lesticzmairé).



