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ABSTRACT

The topic of this research project is "THE
EFFECTS GF PRE- ENTRY QUALI FI CATI ONS ON STUDENTS PERFCRVANCES:
A CASE STWDY O STUDENTS CF EDUCATI ONAL PLANN NG AND ADM N STR-
ATI OGN I NSTI TUTE GF EDUCATI ON AHVADU BELLO UN VERSITY ZAR A'.

The three pre-entry qualification usually required for the
course were: -

(a) National Certificate in Education;

(b) QGade | Teachers' Certificate;

(c) QGade Il Teachers' Certificate.

The researcher saw no justification in admtting these
three categories of students with varying educational backgrounds,
spendi ng the same length of time for the same course. He thought there
woul d be great disparities in their academ c performances
according to their degree of pre-entry qualifications. That
is, the higher the qualification of each student the greater
woul d be his her academc perfornmances. These were the problens
of the researcher. He found out how each category of the
students with the above pre-entry qualifications perforned
in the prescribed examnations for the award of Diploma Certificate
I n Educational Admnistration and Pl anni ng.

Therefore, the researcher propounded



three Null hypot heses that there woul d be no significant
differences in the academ c performances of the three categories
of students. That is, they would performequally.

After the reviewof sone vital literature, the researcher
chose ni ne academ c sessions, starting fromQctober 1970 to
July 1979, as his sanpling frame. Qut of these nine academc
sessions, he randomy selected three academc sessions, of
1972/ 1973, 1973/1974 and 1976/ 1977 for his detailed study.

The researcher used "THE NON SURVEY TECHN QUES APPROACH' of
research. He used Educational Institutional records of the
randomy sel ected academ c sections nentioned above.

The analysis and the findings of the study reveal ed that
the nean (63.6% of academ c performances of students with National
Certificate in Education was the highest. This was foll owed
by the mean (61.6% of academ c performances of students wth
Gade | Teachers' Certificate as their pre-entry qualification.
But the students with G ade Il Teachers' Certificate as their
pre-entry qualification obtained a nean of 57.8%

The researcher went further to test the results
statistically by wusing the significane of the difference
between neans and the t-test of significance at the |evel

t - 0.05. Al the three hypotheses for the research were



rej ected except hypotheses one. This showed that there was no
significant differences in the perfornances of students wth
NCE and Gade | Teachers Certificate. But hypotheses two
gnd three showed significant differences in their academc

per f or mance.

The researcher, however, found out through the observation
and cl ose examnation of the results for the three academc
sessions that the mean performances of the three categories of
students did not hold for individual academ c sessions and
i ndi vidual students. For instance, in 1972/73 academ c
session, students wth Gade | Teachers' Certificate as their
pre-entry qualification obtained the highest nmean score percent
of 70. But in the next two randonmy sel ected academ c sessi ons
of 1973/74 and 1976/ 77, students with National Certificate in
Education took the lend by scoring the highest nean grades
of 65% and 58%r especti vely.

It is interesting to note in the academc session of
1976/ 77 that students with Gade Il Teachers' certificate as
their pre-entry qualification performed better than students
with Gade | Teachers'® Certificate as their pre-entry qualific-
ation by obtaining nean score of 57% while the other category

of students obtai ned nean score of 56%
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Consi dering individual students, it was also reveal ed that
sone students with Grade |l Teachers' Certificate as their pre-
entry quailfication perforned better than sonme students wth
both National Certificate in Education and Grade | Teachers
Certificate aa their pre-entry qualifications. There were some
students with Grade | Teachers' Certificate who perfornmed better
than some students with National Certificate in Education as
their pre-entry qualification. (See the appedices Il1l-V for
detail results of the students).

In conclusion, the nmean score percent for the three selected
academ c sessions, the significance of the difference between
neans and the t-test of significance proved students wth
Nationcl Certificate in Education as the best. This was
followed by students with Grade | Teachers Certificate as
their pre-entry qualification, while students with G ade I
Teachers' Certificate as their pre-entry qualification cane
| ast. But these results did not hold when the researcher
consi dered the perfornmances of the students session by
sessi on and student by student.

The resenrcher, therefore, reconmended thrt the three

categories of students should be admtted for the course.
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But students with Gade Il Teachers' Certificate as their pre-
entry qualification should have at least five credits or nerits,
while only students with Gade | Teachers Certificate or
NCE at pass level of A B C should be admtted for the

cour se.



VIII
DEPARTMENT OF EQUCATION

AHMADU BELLO UNIVERSITY
ZARIA

COFYRIGHT (If any)

Name af Candidete: Jaseph Oladimejl Adinlewe

Title of Project: The Effects of Pre-entry Quaelifications
on Students' Acedemic Ferformances:
A Case Study of Educeational Plenning
and Administration Students, Institute
of Educstion, Ahmadu Bello University,
Zaria.

Degre for which

report wne submitted: Master Educetion (M.ED)

Year this degree was

granter: September, 77

Fermiseion is hereby given to the Ahmadu Bello University to

reproduce single copies of this report for scholarly or

scientific resecrch purposes only.

The suthor reserves other publicetion rights, and neither this

report or extensive extracts from it may be printed or reproduced

without the nuthor's permission.
l. L]

L;‘.L’i-AhJJ-LhJ:._._'
Signed

Date: Institute of Education,
Ahmadu Bello University
Zaria.




IX
DEDICATION

This resenrch work is dediceted to the Memories
of my fother, late Mr. David Fetunwase Adinlews
tie life treasurer of St Peter's Church, Ipere
ond my mother, late Mrs. Aina Adinlewa, alisas,
Iye Omomeji, for their good parential cares,
upbringing and contributions to my education.

You both laboured restlessly to have me educated,
but denth leid its icy hands on you, before I
w:s ripe enough to rewsrd you. May God Give

You Eterncl Peace and Rest.



ACKNOWLEDGEMENT

I om grectly indepted to my supervisor Dr. D.0.Kolawole,
Head of Primary Division, Institute of Education, Ahmadu Bello
University, Zrria, for his competent and scholarly guidance and
supervision of this research project. His pieces of advice and
ever recdiness to solve my prablems whenever and wherever I
met him, either in his office or in his house is highly
commendnble ond sppreciated by me.

My sincere thanks also goes ta Or. T.A.F.Afolayen and
Dr. Pete Asun of the Institute of Education for the pain and
time they took to reed through the semi-final of this project
through my supervisor's recommendation. Their comments were
very useful to me,

I thank Professor Edem, Head of Educationsl Flanning
and Administrrotion Section, Department of Educetion,
Or. Muhknrjee Lecturer in Educstional Psychology end
Educction:l Evnluation and Meesurement, Dr. S5.E.Okon, Head of
Guidance ond Counselling Depormtre, Dr. Daudu, Head of Department
of Public /dministration Institute of Administration sand other

Lecturers oi Ghe Freculty of Educetion, Ahmedu Bello University,



Table

Table

T-ble

Teble

Table

Table

Table

Table

Table

Table

Table

Table

Table

v

ey}

(o]

\9

13

LIST GF TABLES

Enrolment of Students into Educational
Flanning and Administretion Course,
197[]"1979 8w .-wa -ew aeae N
Students sdmitted in nine scademic years

Rendomly selected three scedemic sessione
aa samples “es “ee ees cene

Anclysis of plonning and administration

students by gueslifications: N.C.E., Grade I,

Grode II between October, 1970 end
Julv’ 19?9 L L L L LR N .o e

The mean percent for 1972/1973 acedemic
session results ... P ewe sens

The mecn percent for 1973/1974 scedemic
session results ... con sas some

The meen percent for 1976,/1977 scedemic
gpession results ... ek i A

Aversge mesn score percent in 1972/1973;

1973/1974; snd 1976, 1977 acedemic sessions’

results e ves cen cee cene
The testing of bypothesis 1 s S
The testing of hypothesis II ... coss
The testing of hypothesis III ... veen

The number of students who passed with
distinction cue o “ee ceee

The number and percentage of students who
pussed with credit.

XI1

Page

43

51

53

54

58
59
60

62

63



Table 44

Table 15

Table 16

The number and percentage of students
who possed with ordinary pass ... csas

The number and percentage of the referred
students .ne sew von cen R
The summery of Findings by classificstion
of students by passes with distinction,

credit, ordinary pass and referred ....

XIII
Pege

65

65



TABLE 0OF CONTENTS

1.0 Introduction ... tes  esa cua “en
1.1 Hackground aof the Study oo “ene cen
1.2 Admission Procedures .rs oo cose
1.3 Condition for Certification eene cus
1.4 Domparison of Diploma Course in Educational

Plonning and Administration end other
Diplomn Courses at Ammadu Bello University

1.5 {Historicol Baockground see toe aus
1.6 The Purpose of Study "}_ ane  wes see
1.7 Siotement of Problem ess  ese  sus
1.8 Hypotheses vou cue - aee sae

1.9 The Scope and Limitetion of the Study ...
1,10 The Bignificence of the Study cme vee

1.11 Bafinition of Terms as umed in this

Reaearch Project T T
CHAPTER 1II -
2.0 Revizw of Relsted Literature .ne cen

2.1 Introduction ses ‘o e enw - ews

2.2 The Effect of pre-entry LQualifications
an Stutdents Academic Performances awe

PAGE

O @& 2 M

11
12
13

14

19

19

19

XIu



2.3

2.4

The effects of other variebles other than pre-enty

qunlificr‘tinn LR -aa L LN

sumﬂry LI ] L LA L LN

CHAFTER III

3.0 Resenrch Design and Methodology ... vos
3.1 Introduction cee “ee cee von
3.2 FPopulstion coe ase wnie ese
3.3 Sompling procedureg coe cos eve
3.4 Instrument for collecting dets ... o
3.5 Methods of data enealysis voo ces
CHAPTER IV
4.0 The rnnlyslis and findings eus voe
4.1 Introduction e cee see soe
4.2 The onolysis of 1972/1973 acedemic session
4.3 The cnlysis of 1973/1974 ncodemic session
L., The annlysis of 1976,/1977 scodemic session
L.,5 Testinn of hypotheses ... ses o
() Hypothesis 1 s oo con cos
(b) Hypothesis 2 .t S “oa

(c) Hypothesis 3 wie wass e

results
results

results

XV

Page

35

37
3
39
u1
L5

L9
L9
50
52
Sk
57
58
59
60



L.6 Analyeis of the dals by using distinction,
Credit, Ordinery Pass and Referred ses
(a) Paased at Distinction Level ... ...
(b) Pussed with Credit R -
(c) Ordinary FE88 eee esos  see  ses
(d) Referred Studcnts sse se¥ e
CHRPTER V
5.0 Summary, Conclusion, Recommendation
ond Suggestion for further Resesrch e
5.1 Summary eme mmw  see  see  ses
5.2 Conclusicn o See cee v .
5.3 Recommendations eee con vese .o
5.4 Suggestions far furthe» Research san

BIBLIOGRAPHY ... case ase ces
APPENDIX I cos se s coe ces
APPENDIX 1II cea “oe aee see
APPENDIX III ... cae e cae
APPENDIX IV ... o ala sese
APPENDIX VU cee i coe cen
APPENDIX VI eos sae “oe cen

APPENDIX VII ... = - s

L ]

XV1

PAGE

61
61
62
63
bl

66
66
72
77
78
80-8L
85-86
87-135
136-138
139-141
1L2-145
146
147



CHAPTER 1
1.0 ° ; INTRODUCTION

1.1 dackground of the Study:

VThis study was about the pre-entry quelifications and the
ncademic performances of the students sdmitted for a course in
Educetionzl Planning and Adrninistration in the Institute of
Educotion, Ahmadu Bello University, Zarim. Educetional
Planning ond Administration wes & course which could lead to
the aword of Diploms Certificate in Educetionsl Planning and
Administrotion of the Institute of Education, Ahmedu Bello
University, Zarie.

The course lasted for a duration of one acedemic year.
The pre-entry guelifications of the students normelly admitted
for the course were Nigeria Certificete in Educetion, Grede I
Teachers' Certificate snd Grede II Teachers' Certificate with
a minimum of five years tesching experience after certification,
The course, sccording to the Dldman's (1961-62) Report "is
intended to produce as quickly es paossihble 2 supply af

officer of potential sbility es educational administrators.



It should provide & sound basis of knowledge and technioue

which can be used by the officer to quelify himself as an

educationnl administrator in the field"1_ The curriculum cont-

ent for the course wes as follows:-

(a)
(b)
()
(d)
(e)
()
(g)

(h)

“English Language;

Frinciples end Practice of Administration;
History of Educstion and Reports in Nigeria;
Education Finance;

Educctional FPlenning;

Educational Statistics;

Orgonisation end Management of Local Education
Pepartment Office;

General Peper

1« Nigerien Constitution

2. Adult Education,

3« Local Govermment Reforms,

4, Primary Educsation and Teachers' Training”2

lE.P.A. Institute of Educetion: “The Administretion of
Primary Educotion (The Oldman Report) page 67.

“Time-toble 3rd Term 268th April - 28th June, 1980,
(See Appendix II for details on syllabus.

“;



1.2 Admigsion Procedure

The following conditions prevailed for admission into the
Diplomn Course in Educational Flenning and Administretion. The
course wis normally orgenised to ceter for the interest qf the
northern stetes and students were primarily drawn from these
arecs. Tie first step in the ednission procedure was the
invitaotion of spplicstions from suitable cuslified cendidates
for sdnission to the course in Educstion Flanning and
Administrntion. As stated earlier, candidetes should posses
the Nigerip Certificete in Educotion or equivelent gualification
or Teschera' Grade I Certificate or Teachers' Grade 11
Certificote with st leasst five years teaching experience. The
second stage of the ndmiseion procedures wss the screeing of
cendidrtes for the course. From & number of epplicetion forms
received ¢ the Institute of Educetion, suitable npualified
candidntes were then invited for the course through various
Ministries of Education, considering the admission policy of
the Ahmadu Oello University. The principle of even distribution
of studonts, cmong the ten northern states and among the Local
Governmento, wes opplied »s much as possible. It wes interesting
o noti Ul the University rsuthority started to edmit students
from the Southern Sictes of Nigeris as from ncademic session of

1974/75. The fellowing Teble I fllustroted this.



1.3 Ceondition for Certification:

Before o student could gain the Diploma Certificate in
Educotional Planning and Administration, he must obtain a
minimum grade of 40% in each of the subjects listed on the
earlier pages. If a student was uneble to write his final
exaominations as it might be convenient for him and
authuritigs in charge of the examinations. If a student was
referred in one subject or more, he would be given only one
opportunity to retake the subject(s) in which he was referred
in the following academic year, He would not be allowed to
sit for the examinations the third time if he should fail °
the second time in his referred subject(s).

The final examination for the students were externally
modernted. The final gesults were subject to the approvel
of the Professional and Academic Board of the Institute of

Educetion, Ahmadu Bello University, Zaria.
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1.4 Comparison of Diplome course in Educational Planning and
Administration with other Diploma Coursesat Ahmadu Bello

University, Zaria

There were many Diploma courses run in different institutes
and faculties at Ahmadu Bello University, e.g. Diploma course
in Accounting, Insurance, Islamic Legsl Studies, Law, and
Physical © Health Educetion to mention a few.

The pre-entry guelificetion for these courses was either
five subjects passed at Ordinary level at General Certificate
of Educotion including English Languege or five credite obtained
at West Africecn 5chool Certificate Examinations or five merits
or credits obtained et Grade II Teachers' Certificate Examinations
in the oppropriste subjects. The duration for these other
courses in other fecultis®s end institutes wes two academic
years. Students could be admitted directly for the courses
immedintely they left secondary schools or teachers' tralning
colleges. But, the edmission criteris for Diplome courses in
Educationnl Flenning and Administration were different. Iﬁe
course was o professional one and only students who were fully
involved in educotion profession such as tesching, school
inspection ond educationsl edministretion were considered For

the coursce. Such students must have got either Nigeris
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Certificate in Educetion (N.C.E.) or Grade I Teschers' Certificate
or Grade 1II Teechers' Certificaete with at least five years
teaching experience as their pre-entry qualifications. In eddition
to this, the students must be thirty yeere old or sbove. The
duration of the coursewss one academic session. The pre-entry
gualifications and admission criteria for this course were
generally higher then those for the other diploma aourses
mentioned earlier.
1.5 Historicel Background

The defunct Northern Regionsl Government, realising the
slow poce of her educational developmemt in the North and its
shortcomings on overell development in the region, simed to
introduce Universsl Free Primary Education in the Northern Reglon
in later yesrs, but she did not want to rush to emberk upon the
pigantic progremme without sdegueste research, genuine homework
and plans. She knew that such e progremme wes started in the
Eastern Region in 1957, but failed. The Western Region which
started Universel Free Frimary Education in 1955, forged shead
with the scheme under greet financial strein end shortage af
manpower.

In order to solve eny unforeseen problems, the government

of Northern Nigeris invited Mr. H.Oldmen to cerry out a study



cancerning the educetional system in the regiaon,

Somewhnt uneasy sbout the development of Free
Universal Primery Education in the South
between 1952 and 1960, the Northern Regional
Government, in February 1961 invited
Mre.HeOldmen, the Chief Educetion Officer

in Yorkshire Scotsaland to look into the
Finanecinl and Administretive problems

thot would arise during Northern

Nigerin's progress towerds Universel

Primery Educetion. Mr. H.Oldmen presented
his report in 1962 and recommended the
separotion of administrotive and inspect-
ornte duties, the establishment of

educntion suthorities and the setting up

of o course to trein educational administ-
rotors to men the new education suthorities.
An educntion law pessed in 1962, establish-
ing o portnership between the govermnment and
the Voluntary Agencies in an attempt to
tevelop a public system of primary

cducaotion in which the government would be
the leoding partner with the Minister

of Educption having the oversall
responsibility for the promotion of

primary education. “

1.6 The Purpose of Study:

The reseorcher intended:
1. To comnere acedemic arhievement of students. The students

were those with Nigerias Certificete in Educetion, those with

“n. Babs Fefunwa: History of Nigeria Education,
page 19.
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Grede I Tenchers' Certificste and those who hed only Grade II
Teachers' Certificate es their pre-entry gualifications. It
was the resesrcher's intention to discover any disparity which
might show up in their escademic achievemnts as e result of
differences in pre-entry guelifications.
2. To uwse the findings from the resesrch to suggest whether
the present policy of edmitting students with different academic
background for the same course, spending the seme length of
time should be continued or & new device be found. :
3. To suggest ways of improving the guanlity of the course
through the resesrch finding, if possible.

1.7 The Sictement of Problems

The problem confronting the researcher wes the Oldman's
report which did not recommend the specific guslificetions of
the students to be admitted fo- Diplomas Course in Educetional
Planning ond Admipistretion. The report merely recommended that:
"It is desirsble, therefore, thet students for this course should
be drewn from the existing teechers or administrators and

inspectors in educstion, Those responsible for the course will
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have to consider, in the light of availeble candidates, what
minimum cunlificetions they cean demand from students“s. The
Institute of Educetion Ahmadu Bello University, Zarie, through
the recommendction of the government of the then Northern Reglon
(now ten stntes) had been admitting students with Grade II
Teachers' Certificate, Grade I Teachersl Certificate and
Nigeria Certificate in Educetion (N.C.E.) as pre-entry
qualificaotions for the course in Educetionel Flanning and
Administrotion. In the light of different educational background
of these students and considering that each category of students
spend the some lenght of time for the course, the researcher
had to corry out some investigations into the academic
performances of the three categories of students under study i.e.
(a) Will there be any significant difference between the
performances in examination results of students with Nigeria
certificsie in Education es pre-entry cualificetion and
students with Grade I Teschers' Certificete as pre-entry

ounlification?

-

5Up.Cit: Institute of Educetion, A.B.U., page 68
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(b) Will there be any significant difference in examination
results of students with Nigeria Certificete in Educetion as
their pre-entry fquelification and students with Grade II
Teschers' Certificote as their pre-entry gualificetion?
(c) Will there be ony significant difference between the perf-
ormances in excminotion results of students with Grede I
Teachers' Certificate as their pre-entry couslificetion and
students with Grade II Teachers' Certificate as their pre-entry
gualificrtion?

1.8 Hypothescs
The rescorcher besed his findings on the following three

hypothescs: -

Hypothesis 1

There will be no significant difference between the
performences in exsminetion results of students with Nigerie
Certificcte in Education ss pre-entry qualification and
students with Grade I Teachers' Certificete ss pre-entry
puelification.

Hypothesis 2

There will be no significent difference between the

performences in examinetion rsults of students with Nigeria
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Certificete in Education as pre-entry guslification end students
with Grode II Teachers' Certificate #8 pre-entry gualification.
Hypothesis 3
. There will be no significant different betueen the
performences in exemination results of students with Grede I
Teachers' Certificate as pre-entry cuelificetion and students
with Grade II Teachers' Certificete as pre-entry qualificetion.

1,9 The Scope ond Limitation of the Study

The present study covered nine academic sessions (Dctober
1970, to July 1979) out of which three academic sessians of 1972/
1973; 1273 1974 and 1976/1977 were randomly selected. The
totel number of students who attended the course between
October 1970 ond June 1979 had been given as 496 (see table 1).
The number of the students in the randomly selected years were
127 which ie 25.5% of the total populetion of 496 students.

The students who wore the subjects of my study were drawn
from nll Lppal Education Authorities, Locel School Boerds and
Ministries of Educotion in the ten Northern Gtates and very
few students from the Southern States of Nigeria (see table 1).
According to the anclysis in teble 1 of this study, 472

(95.2%) students sttended the course from Northern States,
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while only 24 (4.8%) students from Southern States of Nigerie
attended the course.

OF the 127 atudy semple drawn from 1972/1973; 1973/1974
and 1976, 1977, classes 124 (87.6%) came from the Northern State
of Nigeric, while only 3 (2.4%) student ceme from the Southern
States af Nigerico.

Although the course sctuslly started in October 1962 at
the Inatitute aof Administretian, the researcher only limited
himself to the period between October 1970 and June 1979 when
the course was under the control of the Institute of Education.
Out of the nine academic years, the reseercher limited
himself to the three randomly selected years above.

1,10 The Significence of the Study .

1« The study was very significant, because no one had
ever studied the Effects of the three levels of Pre-entry
Quealificotiors (Nigerie Certificete in Education, Grede I
Teachers' Certificcte and Grade II Teachers' Certificste) on
the performonces in the finel exemination results of Educational
Flanning «ned Administration students at Ahmedu Bello
University, Zeriso. Thus, it wes e form of contribution to

knowledgoe.
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2. It was hoped thet the results of this study would
enlighten education authorities sbout the academic performances
of students in educntionel plenning and administration course
in the neor future.

1.11 Definition of Terme as used in this Resesrch Project

Acndemic Session or Academic Yesrs

This is © period that a student spend in the University annually.
It is usunlly streches from October to June every year.

Congtitution

System of govermment; Laws and Principles sccording to which
a state is governed:

Piploma course in Educationel Flenning and Administration

This course woe esteblished by act of Northern Nigerian
Parlicment in 1962, to train educationsl administrators and
planners in prepaorstion for the Universal Free Primary Education in
later years in Northern Region (now ten states).

Enstern Region .

Wos one of the three regions created by Richerdson
Constitution of 1946. It is now composed of Anambre, Imc

Rivers ond Cross River Stetes.
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Grode 1T Teachers' Certificate:

This is o tersching qualifichtinn obteinable after spending
five yemrs successful yeers in teecher's treining college after
primaory cducotion or one or two yeersafter secondnry educetion.

Grode I Tecchers' Certificate:

This is o more sdvenced tesching nunlificotion obteineble
after Grode IT Tucchers' Certificete in Nigeris. A teocher
with Grore 11 Certificste will hove to spend one successful
year of rigorous studies in @ Rursl Educetion Centre before
obteining Grode I Teeochers' Certificete or through pessing
two G.C.E. Advonced Level papers and Precticel Teaching in
the appropricte teoching subjects.

Hypoithesis s

Is © logleal end reasanable statement formuleted by the
resenrciher to find out facts.

Insiitute of Education

Like the Inetitute of Administretion, the Institute of
Educotion runa Diploms Courses in Educationsl Flanning and
Administrction, Infant Method, Heuss Languange, Arcbic Languasge
and Post Groduste viplome in Educetion. In eddition, the

Institute of Edurction is & service unit of the University for
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the ten Northern Stotes in that it deals with moderation of
N.C.E. end Grude II Teachers' Certificete Examinations, holds

warkshops and crrries out research works in education.

e

Institute of Administrationt

This is one of the Institutes in Ahmodu Bello University
which coter for rl1 administrotive studies (except educational
administration) such as Public and Business Administration and
other reloted courses such as Accounting, Insurance, Banking etc.

Locil Education Authority s

This is on educotion authority estoblished at Locael
Government Level to caster for Primary Education. This body was
esteblished in the Northern Region in 1962 as the result of
Mr. H.Oldmzn's recommendetion.

Nigeric Certificote in Educetion:

This is professionel teaching puslification obtainable at
an Advoneed Tecchers' College after obteining Grede II Teachers'
Certificote or its eguivelent as bagic entry guelifications.
The durction for the course is three acedemic yeers.

Northern Rngiun

Wns the lnrgest emong the three regions created by

Richurdson's Constitution and it is now made up of ten states
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out of the nineteen states in Nigerisz as follows: Benue, Bauchi,
Borno, Gongnlsn, Kwars, Kedune, Kano, Niger, Platesu and Sokoto
states.

Premler s

The pnlitiecnl Head of the Government of & Region in
Nigeric before the Militory men overthrewn civilian government
in 1960,

Fre-Cotry uslifications

Thesc are necessary end accepteble nuslifications that
will quclify o eondidate or cendidates to gein admission to
undergo ¢ training for the award of Diplome Certificate in
Educetionrl Plenning end Administretion of the Institute of
Educntion, ..hmcdu Bello University, Zeria.

Richordson's Constitutions

Is the constitution drawn by Richardson for Nigeria
between 1945 nnd 1947, when he was the Governor General of
Nigerin.

Universsl Free Primery Education

This is on educetional policy in Nigerie in which =211
children of school sage should be sent to school free of school
fees. This policy began in Western Region in 1955; in Eastern

Region in 1957. It became a netionel issue in September, 1976.
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Western Regions
Was onc of the threec regions created in Nigeria during
Richerdeon's constitution. The former Western Region is now

made of Boendel, Ogun, Ondo and Oyo Stetes.



CHAPTER 2
2.0 REVIEW OF RELATED LITERATURE

2.1 INTROGDUCTION

In Chopter one the researcher treated the historicel
background, the purpose, problems snd the significence of this
study. In this chopter he reviewed the works of other researchers
who corried out some studies on the effects of pre-entry guali-
ficntions on students' ecademic performances in finel examination
resulis. ile nlso reviewed some literature on the effects of
other voricbles (such ms personsl sttitudes, self-concept,
interest, oulture and sociel velues, motivation, ego involvement,
opportunities, home background, family size, home environment,
social cless, the nuelities ond guelificeations of tescher,
and the school foeilities) on students' scademic performances.

2.2 The Effects of Pre-entry Luelificetion on Students

Acndemic Ferformances

Consideroble smount of investigetions had been done on the
effects of pre-entry cuelificetion on mocedemic performences or
achievements in educotional institutions in Nigeria ond other

countries. The summary of the mejor findings showed that there

19
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was no significont effect of pre-entry ouelificetions on acad-
emic performonces or cchievements in educetionel institutions
in Nigeric ond other countries.

At the Ahmndu Bello University, Institute of Educetion
the following studies werc of interest. UOsha (1973) corried out
an investigrntion ot Wadune Polytechnicto find out the "effects
of durl entry curlificetions and the introductory course on the
students' subsecouent college peroformances in the Engineering
Technicinn courses 5_ The durl entry ouslificetions he used
were West /ifricon School Certificete and London City end Guild
Certtificrte. He found that there wss no significent difference
in the performaonces of the two groups #t the finasl year grade
examinotion. fwesu (1974) resesrched into the effects of the
dual entry ruclificetions on atteinment st Nigeria Certificete
in Educotinn oi Advenced Tezchers' College, Zsria. He found
that ex-grode II with their previous knowledge of educestion
had no bisle odvantege on the ex-West African School Certificate
at Nigeri- Certificete in Educeotion final exemination results,

though the ex-Grede I1 scored more 'A' then ex-West African

6;..0.7 Ush~, “The Effect of the Dusl Entry Qualifications
and Introduction Course on the student' subseguent college
perfaormaonces in the Engineering Technicien Courses at the
Kadunn Polytechnics, 1974°. Unpublished P.G.D.E. Thesis,
A.B.U. Zarin.



21
School Certificcte. He similarly examined other subjects and
made o general conclusion that the gop wes not wide. "So the
three years course has done o lot to bridge the gap in the
level of knowletdge of the two groups. So, the assumption
that the ex-West Africon School Certificate is an equivalent
of ex-Grede II may be true"7.

Similarly Okpeke (1976) conducted o research work on the
"effects of the Different Entry Qualifications on students
performances in communicaticn skills in the Department of
Administrotion end Government Procedures, Staff Development
Centre, Hudunn"&. Students of various educational backgrounds
such os Higher School Certificete, two Advanced Level General
Certificate of Education passes, Ex-Secondary, Mid-Secondary,
ex=Frimory School Certificaste Holders end other student with
other professionecl Certificotes were moade to do English

together during the introductory course, although these

-

’0.K.Auesu, “The Effect of the Dual Entry Quelificatiofs
on Attainment ot Nigerie Certificate in Education at A.T.C.,,
Unpublished F.G.D.E., Thesis, A.B.U., Zoria, 1974,

E!l.':..[l.IJk.rn?lt:e, “The Effects of the Different Entry
qualificntion on Students' performances in Communication
S5kills in the Deportment of Adm. & Govt. Procedures Staff
Dev, Centre, Waduna, 1976, Unpublished F.G.D.E. Thesis,
R.B.U. ’ ZUI‘il’Z.
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students were ndmitted for different courses. 5She found that
students who went tﬂbugh verbel courses performed better than
students who took non-verbal courses. She said theat thelr
educr tion=l bockground did not show any significant difference
in the perfnrmences of the students in communication skills.
Ancther resecrch work wes conducted eround the same time by
Uguwuonyl (1970) anbout the “effects of enty guelifications on
students ncodemic schievement in executive grade fingl
examinations ot Knduna Pnlytachhic“g. In his findings, he
strongly felt thot entry gualification did not exert much
influence on the students' acedemic achievement, especially in
the sbsolute number of passes snd failures.

Another research dealing with pre-entry guelifications was
conducted by Conmett (1962) of Texass Technical College, United
States of fmeric~-. He researched into the "Effectiveness of
three selective ndmission criteris in predicting performence of

Firt Yecr Teochers. He used Secondary and Elementary school

- —

l':‘]Palpl*u:mssus O, Ukwuenyi: "Effects of Entry (welificetions
on Studenis' Acndemic Achievement in the Executive Grade Finel
Examinctions ot Wodune Polytechnics (1976). Unpublished P.G.D.E.
Thesis, A.B.U. Zarie.
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tenchers ns his subjects. Those teschers with grede 2.0 average
pt the time nf applicetion; = "C" or better in the introductory
course in Educetlion and » "C" or better in the second Semester
freshmen English were teken as sdmission criterie to admit
students for professionsl treining in teaching. The findings
from this resecrch showed thet the previous guelificetions of
the students - teachers had no effect on their teaching
performences.,

In summory, the works of the five reseerchers, that were
reviewed, showed thot entry guelificetions did not heve much
effect on the students' scademic performaonces. It was only in
communicotion skills that student who went through verbal courses
did better then students who went through non-verbal courses.

2.3 The Effects of other veriebles other than pre-entry

qualificetion

Mcny resecrchers apart from those mentioned mbove had carried
out mony resesrch works on other varisbles other than pre-entry
nuelificetiona, Cieboter (1969) worked on the 'effects of

geogrrphic nrecs of origin and rece on students scedemic

10

performances” ™, He used 218 foreign graduste students in the

10Frank J. Cieboter: "Factors Relsted to the Performances
of Foreign Greoducte Students", State University College, New
Paltz, New York. Journal of Educationel Research Vpl 62 No.8
1969.
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State University College, New Peltz, New York. He found that
foreign students performed less by one standard deviation on
the G.R.E. than the North American Students. He also found that
transferred foreign students did not hove significent adventege
over thosc who come directly from their homes. His findings
also showed thot geographic nres of origin did sppear to have
on effect on G.R.E. scores. Studente from far Erst who were
far remaved from English speesking areae and from Western culture
etteined lower scores on the G.R.E.V. in comparison with groups
which were close to Western Cultures. Crouch (1962) conducted
“An Inpuiry into the Relationship of Achievement Scores end
certnin vorinbles in an Adult High School. The results of his
research showed that length of previous educetion showed very
little correlotion with achievement. But the negro population
showed o decided inadecuacy when compared with a white
populntion in Scholasstic aptitude and scholsstic achievement.
"But by an interpretation of contributing factors, it mey be

stated thot the negro populstion in this study has done more,
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achievement wise, with less aptitude“11.

The reseorcher of Cieboter sbout race cannot be epplied
to the Educritionsl Planning end Administretion students, becsuse
they were =11 Nigerians, Geographic srees of origin might be,
applied to them if the stetes of origin or the locesl governments
of the students were considered in relztionship to their
academlic performonces in their final exeminmations. But this
would not cover » very wide geographic sres 2s inteded by him.
On this point the present researcher's work did not cover the
race or cthnic groups end the geographic areas of origin of the
studentsa.

Cicirelli (1969) researched into "University Supervisors!
snd their cppreisnl of atddent Teschers Classroom Performences.
His findings indicnted that creative University supervisors
tend to nosess student teschers' performence diiferently with
respect to generrl content categories then do their less
crestive 0011059098“12. Lewis (1970) researched into prediction

S ——— -

Vigroueh H.H. (1969) An Incuiry into Relstionship of
Achievement Scores cnd Ceetein Verisbles in an Adult High Schools®
Journel of Educctionel Reserrch. Vol.5 1962 page 323.

12Ipid V.G.Cicirelli 1969.
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of acrdemic performonce from Adolescent Attitude press. He based
his study “on o phenomenologicnl theory of cognitive consistency,
stipuloting o genercl hypothesis thet the higher e student's
positive score on the sceles of attitude press item, the mare
likely it would be that he is or would be doing well in that
subject 7,  His findings supported the theory of cognitive
consistency, becnuse it wes possible to predict academic
performeonces from mensure of certein sttitude - press orgeniza-
tion. Concerning the effects of personal attitude of students
on their scodemic performences Bleir et =1 (1968:204) emphasized
that “the kinds of sttitude which a child has affects school
work nnd lecrning. If he has positive sttitudes mbout
teachers, ond school work, it is almost 1navit;ble that he
will expericnce some success snd through reinforcement, will

woTk more pffectively snd echieve olmost nesrly to his

capacity...cenversely, negative sttitude towerds school and

— —

Victnr G. Cicirelli: University's Supervisors' Crestive
Ability ond thelr Appreisel of Student Teechers' Classroom Per
Performince: An explorstory Study :  Journal of Educetional
Research Vol., G 1979.
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teacher usunlly signify thot his intersts and energies are aimed
glesewhere #nd that he will fight attempts to make bim lear%1“.
Although the present researcher did not conduct any researsh
to find out whether the personnl sttitude of the students affect
their acudemic performence, it was assumed that if the students
should develop the nmttitude of laziness, obsenting themselves
from lectures,smoking weeids and drinking slcoheolic drinks, these
attitude could have adverse affect on their academic performeznce.
Thoss students who were hord working, highly devoted to their
studies ond nvoided smoking weetls and drinking alcoholie drinks
stood at better chonce 3f achieving their zcademic goals.

Furthermore, about personal attitude of sstudents Ikiejiofor,
(1979:12) gove lsck of - deguate preparntion snd dependence on
chepting by buying of exemination cuestion popers ns some of
the crnuses of peaor performances in the West Africen Exsmingtions
Council Exeminnticns. He skid, "the ceuse of poor performence
lies mostly wiih the students. In most cases, they do not stert

in time ¢o work hord. Consequently, ot the lest stages, they

1hﬂlnir, Jones and Simpson: Educational Psychology,
1968 poge 204. :
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da »1lot of vrush-rush work. hThia leads to incomplete
digesition nf “stuff¥, confusion shd desperation...Some students
have cven came to believe that it is useless reading for
gxrminctions, becruse the actusl papers expected cen be
abtnined diys, weeks or even months before the zxamination
trilkesn plnce“15 » He contended thet the rbove attitudes would
not Nelp the students to pochicve thelr scrdemic gonls. He
sugoented thit the students shauld cultivate the attitude of
hnrduntk from the time they entered the secoridary echool.
Thaey should do their nssignments promptly end submit them
to tholr merters for mgking. He sald that the attitude of
weshing study periods by snezking out to unsuthorised parties,
or itiier sccinl getherings should not be cultiveted ond i
cultivoted shiould be “killed® at once. Finslly he geld that
the thliude nf sleepless nights, restlessness in the
sfterngon rnd the sttitude of toking pillg should he cvoided,

Blnir ct 1l 1968:178) commented on how ~ child's

sglf-concepi could contribute to his ecndemic performences,

151161t Ikiejiofor: W.A.E.C. News Moy/RAugust, 4979;
Journ-l of the lest African Exeminztions Council Vol. 2 Ro.1
pAagus 1%, 1979,
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He soid that:

how = child sees himself in relption to his
gools ond ©n others, the kind of person he
believes himself Gto be ond the kind of fears
vid capircotions he hos will be major fectors
in delinerting the things for which he
strives 10

Bl ir et ~1 (196£:180) commenting further ebout interest snd
motiv: tion snid thet:

child needs npprovel, o feeling of
importonce, security ond independence
“ut! he is likely to develop on interest
in cny retivity which brings him o
stisfroction of such needs.

They Turther commented sbout motivetion thet:

risciplining of workers, ployers, students
pr other who meke for ineffective group
cetion is usumlly unplessant, but it is
usurlly uncvoideble...thus force may be
used in motivoting people, but to be
effective in the long run, it must be

used sprringly ~nd discretly 17,

Sartin et al (1958:75) sald that:

the best way to motivete » student to ochieve
iio gorls or the goele of the group is by

2 king him identify with the gorsls of the
group18

WIpid Bleir et el page 175
1hie Dirir et ol
1“Snrt1n, Noth, Strenge and Chepmen: "Psychology:

Understond liuman Behslor pege 75, 1958: Published by
McGrrw Hill Dook Compeny, New York.
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M joribonks (1974:99-100) emphrsized in his research
th:t:

prootices of the home, including reletionships

between the home snd the school, the use made

of books and librery f-cilities end the

arrongemnents ond prectices rssocirted with

scheel work -t home were found to hove »n

effoct on ~chievementi.
Drve (1962) identified six environmentol process varinbles
betwecn the home enviromment ond ~codemic schievement and
faund th % the environment occounted for mnderate‘tqﬂlgggsk
perocenicge of the vorlence in the rchievement scores,
(1264) used Dhve's study to pnelyze the ‘relotion between
hame environment ~nd intelligence test scores end the
mensura of envlironment cccounted spproximetely 50% of the
verianee in the intelligence test scores. The studies of
Mz joribenks cnd Welbergy (1974) indiceated thet:

rosegsmentes of the learning subenvironments

of Lhe home ere more powerful predictors

of cogniiive =-nd effective beheviors then

ore globcl sociel stetus vorinbles snd
femily structure cherscteristics’2.

[ A S —

\914h4d: e joribenks pege 100
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It ume the opinion of Majoribanks and Walbergy that the
~amount  of parentel attention which each child receive

would denremse as the number of ghildren increased
Banks (1968:61) also found that: -

the family exert a2 profound influence on
the response of the child to the school2l,

Hyman (1954} has drawn attentiorn to the:

extent to which bliefesand values of the lower
clussen octually reduce the very voluntary actions
which would emellorate the low position. They
tended to place less value on formal education;
they were less enxious for their children to

gtoy on ot school, or to go on to some form

of higher educsation 21,

Douglos (1968:52) found that:

the middle class parents take more interest
in their children progress at schoal then
the munuzl working class parents do

20011ve Bank: The Sociology of Educntion, page 61:1968
Published by B.T-Batsford, London.

2
'1Hymmn H.H.: The valug aystem of different classes.
Huoted tiy Ulive Bank 1954 page 70.

Eanuglms We.H. ant Associastes: Sociel Status and
Educntlionil ond Beocupationsal Aspiration 1958. Americen
Socinlngicsl Review Vol. XXII pmge 52.
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The degrec to which home background, family size,
socicl clnhss, home influence and the like affected the
Pl-nning ond Administration students af the Institute-of
Educction, Ahmodu Bello University, Zarie was not known %o
the present rescorcher because his research dld not cover
nll Lthese orees. Resesrchers who had worked on the effects
of these voriobles seid that they hed effects on the acedemic
periormonces of students. As most of the Educationsl Plenning
and Administration studente were morried (same of them had
two to Four wives and many children) the effects of these
vori: bles on the students will he ¢ood topics for further
reserreh wark,

Douglrs (1968:52) furbter emphasized the impartence of
matericl environment on the scholestic performances of
students, He sesid that:

molnutriction =nd poor living conditiorA

rre bond to heve an influence on the

et of the ehild aond so directly on

hhis ¢hility to lecrn...poverty can slso

hova on influence indirectly by limiting

i Tomlly's rbility to forgo sdolescent

cornings. Under such circumstences

oclinluranips and free pleces will be

vefused unless there is 2 generous

provision for maintenznce. Foor
nouoing ond overcrowding connot only
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seriously impede the child's bomework,
hut wvvein his opportunity for reasding
pr gensiructive play 23
Concerning schopl environment, Conent, (1961:7-32) after
his research into the conditions of some schools in the slum
aresn in the United OStates,
painted »n disturbing picture of the schools
in the slum and its effects on the moral of
both the teachers and their students. IF
o toocher was sick, be could not tench
well rnd if hls students were sick, they
oould not denrn ponperly.
Although thers was no research yet conducted on the
enviromeentsl of foct of the location of the Institute of
Educntion, on the students presently under study, the

 researcher belisved beyond any shadow of doubt that the

- Instltuie of Education of Ahmadu Bello University, Zaris was

- laocnted in 1 very healthy site and this might not have bad
_ effuct on the nesdemic performances of the students as

schaels in the slum in the United Ststes dide.

231h1d Douglos W.H. 1968 poge 52
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Regarding & tercher's qualities end academic
qualificotiong, Farrant (1564:207) emphesized that:

o teacher cennot enlighten his pupils

if hc himself is ignorant. He cennot

1ift them no higher than himseclf...

A lesson is not teught until it has

been learined and it cennnot be learned

until it is understood. Therefore,

it is the responsibility aof the teach-

er to feed his puplils with mental food

which they can digest. To do this

requires 8 deep knowledge of what he
teoches 2“.

The resesrcher had not conducted any resesrch on the
ncrdemic rualifications and necessery guolities that the
lecturers of Educational Planning end Administration course
should hnve ond the effects of such qualifications and
gualities on the students' academic performences. Hawever,
it must be noted that the Ahmadu Bellu University, Zoria
like ony other Universities in Migeris and outside Nigeris,
hed o loid down principles ond regulations to employ lecturers.

According to the researcher's personesl experience as

e

211'J.E‘:.:'-'f:lrrrr'r'i:: Principles and Practice of Education
1964 poge 204. Fublisher Western Frinting Service Ltd.,
Bristol.
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a lecturer in the Institute of Education, he knew that the
University outhority employed highly oqualified and
experienced lecturers to tesch the students in the sppropriate
subjects. Many of these lecturcers were holders of Master and
Doctoral degrees in their various field of specislizetion.
Therefore, the researcher was of the opinion thoat lack of
auslified teachers with good gualities might not affect the
accdemic performences of the students. This personal
cpinion of the researcher subject to his personal experience
is still ¢ topic for further research work.
Zalia  SUMMARY

The resesrch works of Osha, (1973), Awesu (1974),
Okpeke (1275), Ugwuenyi (1976) and Connett (1962) that I
revicuwerd showed that pre-entry gualifications had no
slgnificant effecte on students' academic performences in
exanination results.

The reseercher also reviewed litersture on other var-
iables such os personel sttitudes, self-concept, motivation,

interest, ego involvement, home background, family size,
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teachers' guslities and gualifications which could have
effect on the students' acedemic performances. Though the
work of the present researcher did not cover these sress, it
wee  worthwhile to indicete how these varieble could affect
students' ocndemic performances. Researchers such as
Cicboter (1969), Cicirclli, (1969) Lewis, (1970), Bleir
et al (1969), Sartin et al (1958), Ikiejiofor, (2979),
Majoribanks (1964), Banks (1968), Farrant (1964) end o host
of others proved that the above varisbles other then pre-
entry nunlificotions had significant effect on students'
academic performances. But the present researcher could not
sny emphotically whether these veriables affected the
cccdemic performences of the students under considerstion or
not. Further studies could be carried out to find the effects
of these voriahles on the students of Educetiaonal Planning
and Administretion of Institute of Educetion, Ahmadu Bello
University, Zoriz. Now let us turn to how the present
resenreh wes designed and consider the method of

gathering dete for the studies in the next chapter.
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Chapter 3

3.0 RESEARCH DESIGN AND METHODOLOGY

3.1 1Introduction

This research project wss descriptive snd analyticel in
neture. The method of collecting date wes the Non-survey
Resenrch Technigue gpproach. In this method information
were gnthered through documentary sources. The documentary

sources were of two kinds, namely:

(a) Continuous Rccords of the community which consieted of

birth, morringe denth, city and town directories, yater
pressurc and electricity consumption end so forth.

(h) Discontinous Records which consisted of Institutional

records ono personal documents. In this research project,

the resenrcher delt specifically with Institutional Records

nbout pre-entry qunlifications of students admitted for

Oiplome course in Educstional Administretion and Planning

gnd thelr snendemic performances during their course in the

Institute of Education of Ahmadu Bello University, Zesria.
Barton and Chany (1970:123-124) commented on

Institutionol records and personsl documents es follows:
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both kinds are potentiasl substitutes for

tdirect observations and surveys. They

ore often more difficult (and more

costly) to mcquire than continuous public

recards, but they usurlly provide = goin

in specificity of content 25,

In this reseorch design, the resesrcher uaed\htudents
pre~entry cunlifications as the independent variasbles.

The atudents were grouped into three categories
according to theilr three pre-entry quelifications. That is
students with Nigeris Certificate of Educetion (N.C.E.),
Grode I Teochers' Certificate and those with Grede II
Teechers' Certificate quelificetions. The independent
varichles (pre-entry guolifications) were controlled, while
the dependent varisbles which were not controlled were the
performonces of each categary of students in the final
sgsslonal expminetions, which were pdded to the continuous
ragecaments in all the subjects offered for the course.

The fin-l exaomination in eech subject wes 60%, while the
continous nsscssment was 40%. Then the average performance

percent per student in 211 the subjects in which the student

wns exocmined wos found.

227.L.Burton & G.E.Chemy: Social Resgarch Tech. for
Planners: 1970 peges 123-124. Published by George Allen
& Unwin.



3.2 Fapulation

Aeccording tou the desire of the researcher the population
of students studied should heve covered all the students
who had undergone the training since October, 1962 when the
course wos under the control of the Institute of Administre-
tion, but unfortunately, the records of the number of students
admitted bhetween Octceber, 1962, and October 1969, were not
avalloble %o the researcher. The researcher, therefore,
confinegd his sompling frame to the population of students
admitied ond who Finally tock all the examinations for the
eward of Diplome Certificeote in Educetional Administration
and Plonning between October 1970 and July 1979.

The recaords of admission far the course were thoroughly
kept by the Institute of Education when she took over the
running of the course in October, 1970. According to these
records the total number of students who were admitted end
who clso tock the final examinations in the prescribed
subjects was 426. This number wes broken down according

to the §scssional edmission as follow:
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Table 2: Showing Students Admitted in Nine Academic Years

SEPI/L ND. _} ACADEMIC SEESIDNiNU. OF STUDENTS ADMITED
A} o1970/1971 34 Students
£ 2 1 _1971/1972 30 Students
3 | 197 1973 30 Students
. S 1973/ 1974 34 Students
5 19764/1975 39 Students
e B ) 1975/1976 60 Students
7 _1..1976/1277 63 Students
8] 1977/1978 126 Students
9 _1..1978/1979 80 Students
Total = 496 Students

Among 496 Students who attended the course between the period
in ruestion, there were only 20 (ebaut 4%) women. The age

of the mojority of the students wes between 30 and 45 years.
Theae students were mainly prectising teachers, Inspectors
and educctionrl administrators from the northern states of

Nigerio ns nriginnﬂgrecammended by Oldman'e Reports of 1962.
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3.3 Sampling Procedures:

The researcher made use of two sampling priciples thus:
(2) Simple rondom sampling (b) Stretified sampling.
The reseurcher selected three scademic sessions among the
nine ncodemic seséions listed in Table 1. Simple random
sampling method was used to select 1972/1973; 1973/1974,
and 197G, 1977 academic sessions numbered on small pieces of
peper os shown in the Table 2 of this chapter. There were
nine pleces of paper which were folded and mixed together
in ¢ smcll basin. Then the resesrcher, in a lottery feshion
drew the folded pieces of paper besring the corresponding
number of the selected acasdemic sessions (sempling units).
The piecec of paper besring number 3, 4 and 7 were used to
select 1972,1973 (3), 1973/1974 (4) and 1976/1977 (7)

respeculvely. The three academic seasion represents 1

T
-

or 32 o of the nine BChdemic sessions avallable between

2 \
October 1970 and July 1979. The researcher regerded egach

of the threc academic sessions: rendomly selected es a cluster
contnining students with heterogeneous pre-entry qualificetions
of Nigeric Certificate in Education (N.C.E.), Grade I

Teochers' Certificote snd Grade I1 Teechers' Certificete. To
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The simple rendom sampling method elready explained in

the faregaing persgraph was used.

For instance, in the

neademic session of 1976/1977 already rendomly selected,

gixiy three students were admitted for the course.

The

firat strotum consisted of six students with pre-entry

muelilicntion of Nigerin Certificate 4n Educetion.

The

second stiretum consisted of thirtecn students with Grade 1

Tenchers' Certificete and forty-four students with Grade I1

Teochers' Certificate pre-entry qualification in the third

stratum o8 shown in Table 3 below:-

Teble 3 Randomly Selccted three Acodemic Session es Semples
-—--l-:- P—— i

Acndemic|Total No. |No. of N.C.E.[No. of No. of Grade 11
Seagion lof Stud- |Student Grade I Students

gnts , Admitted Admitted |Admitted

Admitted

Stretum I Stratum 2 Stretum 3

1972/1973° 30 9 =1 ] 15
1973/1974 | 34 5 5 24
1976/ 1877 63 6 13 L4
Totnl | 127 20 24 83

The nnnlyels aof the threc cetegories of students for the

whole nine ccedemic sessions 1s shown in Toble & in order



to depict the true picture of the

Ly

composition of the students

Teble & fAnolysis of Eucationsgl Planning and Administration
Studgnts by Quolifications: N.C.E., Grade I, end
Grode T1 between October, 1970 and July, 1979.
Reademic Totsl No. jNo. of NCE Iﬁn. of Grpde 1| No. of Grade 11
Session 07 stud=- Stduents Fomitted Students
ents Admitted Admitted
Acmitted
.
1870/19%1 34 10 14 10
1971/1972 | 30 8 11 14
1972/1973 | 9 6 15
1973/1974 3k 5 5 2h
1974/1975 | 39 1 14 2L
1975/ 197G 60__ 6 5 49
1976/1977 _63 6 13 L
1977/197¢ 126 5 13 108
‘I'B'J’By’’1‘3'}'_?__| 80 7 9 64
Total LO6 57 90 349

* Both Reguler ond Sindwich Students combined.

The onalyais in Table 4 dhowed that 496 students were

admitted for Diplome in Educetional Administrotion end

Plonning between October, 1970 end July, 1979,

It nlso revealerd
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thet 57 students with N.C.E. pre-entry qualificetion, 50 stud-
ents with Grade I pre-entry gualification and 349 students with
Grade II pre-entry qualificetion ecttended the course. In
Table 2 nlready shown, it was revesled that 127 students
(about 267 of the total populstion) were sampled out for detsil
study. These 127 students were made up of 20 N.C.E.; (35% of
total number of N.C.E. students) 24 Grede I (sbout 26.6% of
the total number of Grade I ) and 83 students with Grade II
(about 23.78% of thc totel number of Greade II Students).

3.4 Instrument for collecting Data:

As alrendy indiceted under the introduction to this
cheapter, Non-survey Resenrch Technique approach had been used.
Records of performences in exeminations, including records
of continous aossessment, had been used. The final exemination
results of 1972/1973, 1973/1974 and 1976/1977 sessiaons were
used oo somples. The number of students and their categories
of pre-entry cuolificstions were shown in Table 2 of this
chopter. The information sbout students showing their scores
in the exeminations they took for the sweard of Diploms
Certificote were ovallable in the Primary Division of the

Institute of Educstion in the following files:-



(a)

(b)

(c)

(d)

3.5
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Number IE/EPA/GEN/19/1, which deels with the studentg
ndmiseion.

Number IE/EPA/GEN/1 "Moderation of Examination
luestions papers and results”.

Number IE/EPA/GEN/II "Moderstion of Examination
Luestions popers and results".

Number IE/EPA/GEN/19 "Graduetion Ceremony’.

Methods of Dotn Analysis:

The students were examined and merks awarded in the

follwowing subjects:

1. Loecol Educ stion Authority or Local School Bosrd
Admiristration.

2. Educntion Lows and Regulations.

J« English Languege.

L, History of Educetion Development and Reports.

5. Educctionel Statistics and Planning.

6. Educction Finance.

7+ Principles of Administration/Practicel Attochment.

8. Originel Essay.

9, Generel Studies:
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(1) Government of Nigeris

(b) Local Government System in Nigerie
(c) Adult Education in Nigeris

() Teonchers'! Education in Nigeris

(e) Foundantion of Educotion.

Students were axamined in each of the subjects listed
above. #tnrks were cwerded for cach subject. The average
score per students percent was found.

Then ¢ result sheet was prepared, containing all the
names snd the scores of the various categories of students.
The nome ond guclificztion of the students were derived from
the ndmisslon 1list for esch scademic seassion viz:

Students with Nigeris Certificate in Educstion (N.C.E.) as

pre~entry nunlification; students with Grade I Teachers' Certificote
as their pre-entry qualificmtion and students with Grede II
Teachers' Certificete as pre-entry guelificetion. As it wes

alrendy shown in Table 2, there were three tables per session
for the three categories of students. The means for erch

category of students were found. Then the investigetor
compored the results aof the students' performances during the
three ncodemic sessions randomly selected session by session,

using thoir menns expressed in percenteges. The performances
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af the three cotegories of students in their overall

assessmens were evaluated and comparison mede. The comparison

took the following form:-

1. The performences in examinations of students with Nigerie
Certificate in Educotion (N.C.E.) 2s their pre-entry
cunlitTicotion end student with Grade I Teachers' Certificate
vs thelr pre-entry guelification were compared.

2. The performances in examinations of student with Nigerias
Cortificate in Educetion as their pre-entry gualification
and students with Grade II Teachers' Certificate as their
pre-entry gualificetion were bg compared.

g The performences in exeminetions of students with
Grode I Tecchers' Certificate as their pre-entry

and gtulent wiih Grode I Teechers' Certificate were compared.



Chapter &

L.O THE ANALYSIS AND FINDINGS

hke.1. Introduction:

In this chapter, the date collected were analysed and
then the results of the date were exsmined to see whether they
Justified or ngninst the three Null Hypotheses propounded by
the resenrcher. Firstly the mean of the performances of the
three categories nf stidents weve exemined and anslysed
academic eession by academic session. Then, the mean of the
three years combined wes found for each category of students
and compnrison wos mode. Then, the three Null Hypotheses were
tested stotistically by using the significence of the
difference between mean and the t-test of significence at level
of t = 0.05.

The following formulese were used in working the

statistics:~
1. Memsn ggi - (EFX)
T
2. Vrrignee (v) = (f xz)
N

3. S5tandard devintion =

2 .

x

N

L9
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4. SBignificent of the difference between means

—

A
N ™

I'\Ilq.'l'\)

+

Na
t=test of significance
= Hq == M2
é; 2
N d;
Ve TR

4.2 The Anglysis of 1972/1973 Acgdemic Session Results

During this academic session, thirty students were admitted
for Diploms Course in Ecducetionzl Planning and Administration
in the Institute of Educetion of Ahmadu Bello University, Zaria.
The brenk down in the Teable 5 below indicated thet nine students
with Nigeric Certificete in Educetion (N.C.E.) as pre-entry
qualificntion were admitted for the course. There were also
six students with Grade 1 Temchers' Certificate and fifteen
students with Grode II Teachers' Certificete es their pre-entry
qualificotions. In the finsl assessments, the students had

the follwing mean percent in 211 the subjects offered for the
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course. Students with Nigeris Certificete in Educetion as pre-
entry ~uclifl o Tion hed 68%; .students with Gredz I Teach: »s’
Certifin o™ s pre-entry curlificstinn heo 20%, end etudente .ith
Groade II Toachers' Diriificerte had G5%. With these

results, it could be estahlished that students with Grade I
Teachers! Certificote as thelr pre-entry quelificetion with o
meen of 707 performed better than students with Nigeria Certif-
icnte in Education and students with Grade II Teachers' Cert-
ificote oo thelr pre-entry qualifications. The students with
Nigeris Certificete in Educetion as pre-entry qualification
with o meon score of 68% elso did better than students with
Grrode II Tecchers' Certificate ss their pre-entry quelificetion

whe had & menn score of 56%.

Table 5 The Meen for 1972/1973 Acedemic Session
Categaories of Pre- No. of Students Mean Percent
Entry cuslificntion %

L El 68

Grode I Tecchers' Cert. 6 70

Grade II Teschers' Cert. 15 65

Accardine to these results, the three, categories of
students did not perform egueally. In the light of this

finding, the hypotheses were not up-hold. Students with



52
Nigerin Certificate in Educetion as pre-entry gualificetian
who were regerded es better qualified students performed by
2% less thon students with Grade I Teachers' Certificete as
pre-entry quolificotion who were regarded as less quelified
students. It could elso be seen that the students with Grade II
Tenchers'! Certificote es pre-entry gunlificetion who were
regardet] ns the leost guerlified students, still meintained the
last position by scoring 5% less thon students with Grede I
Tenchers' Certificnte ss their pre-entry quelificetion. It
was necessnry Tor the reseercher to anclyse the iresults of
the ncndemic session of 1973719764 and then found out what
heppened.

L.3 The Annlysis of 1973/1974 Acedemic Session Results:

The annlysis of the dste collected about the prescribed
examinotlons for the acodemic session of 1973, 1974 revesled
thot thirty-four students were admitted for the session.
Twenty=four of the students hed Grode II Teschers' Certificate
as thelr pre-entry cuamlification, while five students had
Grede I Terchers' Certificete as their pre-entry gqualificetion
and five students hcd Nigerie Certificete in Educntion as

their pre-entpy ruelificetion. This analysis was shown in
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the Teoble 6 below:

Teble 6 The Mean for 1973/197h4 Acedemic Session Results
Category of FPre-Entry No. of Studants | Mesn Percent
Sundarioosian %

N.C.E. 5 ; 65
Grade I Teochers' Cert. 5 59

Grode II Teochers' Cert. 24 55

It wes shown in T ble 6 that students with Nigerims Certificate
in Educetion ns their pre-entry ouslificeation nbtgﬁ?ed the
highest grade by scoring 65%. This wes followed by students
with Grade I Tenchers' Certificete as their pre-entry
gualification who had the mean score of 59%. Students with
Grade II Tepchers' Certificate es their pre-entry quelification
scoret! the lerst with 55% as their mean. That wes to say, in
the pendemic sessions of 1972/1973 and 1973/1974, students with
Grode IT Teonchers' Certificote as their pre-entry

qualificotion scored the lesst grede . Genersally specking, the
overall performences of the students of 1972/1973 academic
seasion werce better then those of the students of 1973/1974

academic sescion, because the lowcst meen score (65%) of the
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students wns the highest mean score for the students of
1972/197Lks Further analysis of the date for 1976/1977 academic
sessic, rondomly selected, threw greater light on the performences
of the students' in the Institute of Educetion in that year.

betr The Anolysis of 1976/1977 Academic Session Results

The lust of the three scademic sessionsrandomly selected
for this stucy wos 1976/1977. During this sessian, sixty
three students were admitted for ODiploma Course in Educational
Planning ond Administration. The sanalysis of these students
into thelr three cetegories of pre-entry gualificetion of
Nigerie Certificcte in Education (N.C.E.), Grade I Teschers'
Certificote, ond Grade II Teachers' was shown in the Table 7
below:

Table 7 The Mean for 1976/1977 Academic Session Results

Category of Pre-Entry No. of Students| Meen Percent
Yuslification %
N.C.E. . 6 58
Grade I Teschers' Cert. 13 56
Grgde II Teonchera' Cert. L 57

The nnelysis of the dets For this acedemic session

indicnted thot there were six students with Nigeris Certificate
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in Educction os pre-entry gunlificetions, thirteen students
with Grode I Teochers' Certificete as pre-entry qualificetion
and forty~four students with Grade II Teschers' Certificate
a8 pre-entry nquolificetion.

The students with Nigeris Certificete in Education as
their pre-entry oualificetion had 58 mean score percent, while
students with Grade I and Grade II pre-entry guelifications
had 56 und 57 mean gcares percent respectively. The analysis
of these dote purely revesled thet the conception and general
impression from both teachers and students alike that the
higher the pre-entry guelificeations of students for » course
of study, the better their ncedemic performsnces was not hold
in this case. Like the 1972/1973 academic session, when stud-
ents with Grede I Teschers' Certificete es pre-entry
qualificntion performed better then studenie with Nigeria
Certificnie in Education, students with Grade II Teachers'
Certificate o8 pre-entry qualification mslso did better than
students with Grode I Teachers' Certificate as their pre-entry
gualificotion in 1976/77. In general, the performences of
the students in 1976/77 were not =s good as those of 1972/

1973 onid 1972/1974 with the exception of students with Grade II
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Tezchers' Bertificets who had the mean score percent of S57%
in 1976/1977 ocademic sessian instead af 55% in 197371974
scodemic session.

To be sble to moke a belter comperison Dy using porcentage,
it wes necessory to find the mean percentages of the three
cotegorics of students under sturdy during the three academlc
sessions clreedy discussed end depicted in the previous
parzgrophs ontd  tables respectively. These percenteqos were
ehouwn in the Toble 9 below:

Table 9 /weroge Meen Score Percent In 1972/1973, 1973/1574
and 1976/1977 Acodemic Sessiong

Category of Quelification No. of Students | Mean (x ) (%)

N.C.E. 2Q 63.6
Grade I Teachers' Lert. 2L 61.8
Grade II Tecchers' Cert. o 83 57.7

This toble proved generally that students with Nigeris
Certificote in Educntion (N.C.E.) purformed hest academically
by ohinining » mean score percent of 63.6, while the performences
af studenis with Grade I Teachers' Certificate as pre-entry

qualificction who hed 2 meen score peorcent of 61.8 wes better
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then those students with Grade II Teachers' Certificete as
pre-entry cunlification who only had » mean score percent of
57 7%

h.5 Testing of Hypotheses:

In the previous paragraphs in this chepter, the scademic
performences of the three cetegorics of .students normally
adnitted for Diploms Course in Educetionel Administration end
Planning in the Institute of Education had been anslyzed and
somg comments had been made. The meen score percent of the
three cotegories of the students had been found. It was math-
ematicelly colculnted that students with pre-entry gualificstion
of Nigerin Certificcte of Educztion obtained the highest grade
of 63.0 mean percent, while students with Grade I Teschers'
Certificate as pre-entry gueolificeotion ceme second by scoring
61.8 percent. The student with Grade II Teschers' Certificate
as pre-ontry ouolificetion obteined the least grade of 57.8.
Although the performonce of the three cotegories of students
revealed certoin degree of difference, the three hypotheses
gearlier propounded by the resecrcher were tested statistically.
In testing the hypotheses, the meen for the three acedemic

sessions rondomly selected were used. The significence of the
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difference between meens and t-test of siginificent were used
to test whether the differences were significant or not
significant. The stetisticel formulec used hed been given
under introduction in this chapter.

Hynpthesis 1

There will be no significent difference between the
performonces in exeminetions o students with Nigeria
Certificote in Educotion as pre-entry gualificetion and students

with Grode I Teochers' Certificete as their pre-entry guelifi-

cations.

Table 10 The Testing of Hypothesis 1

Category of No. | df | Mean (x)|Mean | Sd. (o) t Level
Pre-Entry diff. of

Qualification Sign.
N. C. E. 20 | 19| 63.6 2 | 6.1 | 0.959] D0.05

Grade I 2L 231 61.6 6.0 1.684

Iy | 42

The level of significance was set at 0.05 and the
t-test ioble with df. 42 ggve 1.684. But the t-test for the
hypothesis is 1.058. This wns less then the level of

significonce by (1.084-0.959) 0.725. The hypothesis wes
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accepted. It showed that there was na significancé difference
between the performeznces in exswminstions of students wlth
Nigerio Certificote in Education as pre-entry gualification
and stutdents with Grade I Teachers' Certificate ss pre-entry
guelificotion. The hypothesls was nccepted with oo very
narrow orglin, hecouse the difference hetween the significant
level nd the t-test score for the hypothesls wes only 0.725.

Hypothesis 2:

There will be no significant difference between the
performsnces In exeminations of students with Nigerin
Certificote in Education as their pre-entry qualification snd

gtudents with Grade II Teachers' Certificate as their pre-entry

gquallficotion.

Table 171 The Testing of Hypothesls 2

Category of No | dP | Mesn ()1 Mean | 5s5d. (] t level

Pre-Entry giff, af

QusliTicotion Sign.

N. C. E. 201 19]€3.6 L.a €.€ 3.8871 0.05

Grode 1T B3] B21657.8 L.7 {(1.658)
103 {401
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The table of t-test at't = 0.0.05 level of
icance gove 1.658. But the t-test for this hypothesis was
3.887. This showed thot t-test for the hypothesis was
grenter by (3.887 - 1.658) 2.229. Thet is, there was @
significont difference between the performonces of students
with Nigerio Certificete in Educetion end the students with
Grade II Tenchers' Certificote es their pre-entry quelificaticn.
Thercfore, the hypothesis wes rejected.

Hypotiesis  3:

There will be no significant difference between the
performonces in exeminations of students with Gredsz T Teechers'
Certificate ns their pre-entry qualification end students
with Grode IT Teochers' Certificate os their pre-entry

qualificotion,

Teble 12 The Testing of Hypothesis 3
Category of No. | df.{Mean (x)|{Mean| Sd. ( ) t{ Level
Pre-Entry of
Qunlificrtion Sign.
GI'FJC}E I e 219 23 E‘I.G 2.6 ' EOU 2-956 U-DS
| =i

Grede II __t 83 82_'_59.0 v &7 (1.658)

107 ! 105 1 ) L
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The hypothesis was rejected because the t-test for it
was at .05 level of significence end this was 1.658 accoriding
to the t~test table. B8ut t-test for the hypathesis was 2.5956.
That is, t-test for the hypothesis was greater than the level
of significance by (2.956-1.658) 1.298. Therefore, the
students with Grode I Teechers' Certificate os thelir pre-entry
quzlification performed better then students with Grade II
Teachers'! Certificate as their pre-entry gualification.

4.6 Anclysis of the Data by Using Distinction, Eredit,

Urdinory Pass and Referrec

Before meking any concluding statements and recommendations
ebout the research findings so for, the researcher put into
light further findings about the performances of the three
categories of students under investigation.

His findings were bmsed upor the number of students
who possed with distinction, credit, passe, referred in each
of the three cetegories of students.

(n) ['nssed ct Distinction Level:

It wns observed in the overall results for the three
acodemic sessions that only one student with Grade I Teachers'

Certificnte os pre-entry qualificetion obtained distinction
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and thig was 4.1% of ell the students with Brede I as pre-entry
qualificotion admitted during the period. It was also found
that, this student performed better then sll the remnining
students. That is, none of the students with zither Nigerie
Certificote in Education or Grade II Teschers' Certificete os

their pre-entry quoalificetion passed with distiotion.

Teble 13 Number of Students passed with Distinction
Cetegory of fualification Number _Distinction Percgntagp
N.C.E. 20 0 0
Grade I Tuochers Cert. 2L 1 b
Graode IT Teochers Cert. 83 0 0

(b) Possed with Credit:
It wos further observed that 25% (5 students) of the
students with Nigeris Certificate in Educetion as their
pre-entry cu~lification end (5 students) 20.8% of the students
with Breode I Toochers' Certificeote passed st Credit level.
Both the pureentrges of Grade I Teochers who passed with
distinction ond Credit wes 24.9% (4.1% +« 20.8%) end this was
still lesc thon thet of students with Nigerie Certificate in

Educcotion by C.1%. But the results illustreted further
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that only 2.4% of the students with Grade II Teachers'
Certificnte ns their pre-entry guslification passed with credit
and this wos very low in comparison with the other cetegories
of students. These results were shown in the table below:

Table 14 The Number and Percentege of Students who passed
with Credit

Category of funlification Number| No. Passed Percentoge
with Credit

N.C.E. 20 5 25

Grede I Teachers' Cert. 2h 5 20.8

Grode II Terchers' Cert. 83 2 2.h

(c) DOrdinory Pass:

The observotion of the date collected slso showed that

65% (13 students withe Nigeris Certificatec in Education; 70.8%
(17 students) of students with Brﬁde I Teachers' Certificate;
and 92.77% (77. students) of the students with Grade II
Teachers' Certificote es their pre-entry guelificetions
abtained ordinecry pass. This reveeled thet the greater percet-
age of the threc crntegories of students obtained ordinary pess.
Students with Grode IT Teochers' Certificete as their pre-entry

gualificotion hed the highest score in these groups. This wes
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followed by students with Grade I Teechers' Certificate as
pre-entry nualificetion. Students with Nigeris Certificate in
Educotion os pre~entry gualification bed the leest. The
following taoble gave clesrer information.

Table 15 The Mumber end Percentoge of Students
who Ubteined Ordinery Pass

Category of Uuolificetion | Number |Ordinery Pass | Percentage
%

N. C. Eo 20 13 65

Grade I Tenchers' Cert. 2k 17 70.8

Groade II Teachers' Cert. 83 77 92.77

(d) Referred Students:

The results of the three categories of students showed
that seven (7 students) students in all were referred in
various sabjects during the three acndemic sessions. Out of
these seven students, 10% (2 students) of the students with
Nigerio Certificnte in Education s pre-entry quelificotion
4.1% (1 student) of the students with Grade I Tcachers'
Certificnte ns pre-entry guelificeotions, ond 4.8% (4 students)
of the students with Grede II Teschers' Certificote as pre-

entry cuclificotion were referred.
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65:

The Number and Percentsge of the Referred Students

Cetegory of wunlificetion | Number | No.|Referred | Percentage
N.C.Ee 20 2 10
Grade I Tecchers' Cert. 254 1 .1
Grode II Teochers' Cert, 83 b 4.8

Table 17

Showing the Summary of Findings by Classificetion

of Ppsses with Distinction, Credit, Ordinery Pass

and Referred

Category of |llumber |Distinection| Credit |Ordinery | Referred
of Pre-Entry Pass
GQunlificction

N. C. E. 20€100%) 0_(o%) 5(25%) | 13(65%) 2(10%)
Grade I@)

Teachers! 3 17
Certificnte |24(100%) 104, 1%) |(24.8%) | (70.8%) 1CL, 1%)
Grade II

Teachers' 2 77

Certificrte 63(100%) 0(D%) (2.4%) (92.7%) L(4L,.8%)

m— - el i 5



Chepter 5

5.0 SUMMARY CONCLUSION, RECOMMENDATIONS, AND SUGGESTIONS
FOR FURTHER RESEARCH
5.1 Summery:

The mnjor problems of this research emencted from the
recommendation of Oldmen's (1961-1962). Report which
recommended this course to troin Educetion Plonners end
Administiroturs without recommending the pre-entry quelificetion
or cunlificotion of the students to undergo the treining.

The Institute of Education, Ahmadu 8ello University,

Zepric through the recommendotion of the Ministry of Education
of the defunct Northern Region, admitted students wicn
Nigeric: Certificote in Educetion; Grade I Teachers' Certificote
and Greode IT Terchers' Certificete as their pre-entry
nualificrtions. Judging from the grest disparity in the
educ:tionol boekground of the students, the resenarcher
thought 1t wes unfelr the sdmit the three cntegories of
students for the seme couree spending the same lenght of
time. This disparity in the educctionzl beckground of the
students led the researcher to highlight three major

problemo ond then propounded three hypotheses to find

solution to the problems. Hence, the reseprcher =sked

66
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the following guestions:=-
(n) Will students with Nigerin Certificrte in Educction es
their pre-entry gurlificrntion perform epurlly in the
prescribed exominction for the Diploms Course in Educntional
Flrnning ~nd Administrotion a8 students with Gr=de I Terchers'
Certificote os their pre-entry qurlificeotion?
(b) Will stucdents with Nigeris Certificnte in Educrtion os
pre~entry ouclificotion perform ecuslly well in the prescribed
exeminotions for the course ns students with Grade II Teochers'
Certificrte s pre-entry quelificetion?
(c) Will students with Grade I Teechers' Certificote ns
their pre-entry cuclificrtion perform ecunlly well in the
prescribed exominotions for the course os students with Grode II
Tenchers' Certificrte es their pre-entry quelificetions?

These three questions were then hypothesized by the
researcher thot there would be ne significent difference
between the performonces in exeminetions for the course
of students with Nigerin Certificete in Educetion ond
students with Greode I Terchers' Certificrte; between students

with Nigeric Certificete in Educntion and student with



68

Grode II Terchers' Certificete end between students with
Grode I Terchiers' Certificrte and student with Grade II Tecchers!
Certificrte ns their pre-entry nunlifications. In order to
teat the hypotheses, the resenrcher mrde October 1970 to
July 1979 his seampling frame. Out of the nine rcodemic
session between October 1970 and July 1979, he randomly
selected three academic sessions of 1972/1973; 1973/1974;
and 1976, 1977. The Non-Survey Resesarch Technigues were
used.

The Non-Survey Resesrch Technigues consisted of
Physicol Evidence; Mechnicel end Elertronic Devices;
Documentnry snurces and Observation. The researcher used
documentory sources smong the four techniques. The
documentory sources were further divided into two parts
viz (1) Continuous Records of the Community or Section of
the Community ond (2) Discontinous Records of Educetional
Institutionn. The discontinuous records were made up of
Instituticnol records and personal documents. In this
resenrch, the resesrcher used the Institute of Educetion

of Ahmodu Bello University past examinetion results for
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the ownrd of Diploma Certificate in Educsaticnal Planning and
Administration es his deta.

By ualng the principles of stretified s=mplying, the
students were classified into three strata of (8) students
with Nigerirc Certificate in Educetion ss pre-entry gualif-
tcetiony (b) students with Grade I Teschers' Certificste
ng pre-entry quslificetion end (c) students with Grade II
Teschers' Certificate =5 their pre-entry gualification.
The megan score percent of the three categaries of students
vere found compared. " o

The statistical methods uefe.used £0 test the eigniflcence
17 the threz bypotheses. The significence ol the
difference betueen means ond the t-teat of eignificance ét
level 0,05 (critical reqion) were used. The results af the
t-test of significance were as fnllnws:ﬁ

Hypothesis 1: w 

The t-test was D0.959 for the hypothesis. But according
to the t-test table, with 42 df, t was significant at level
0.05 mnd this was 1.684. Therefore, the hypothesis w-s -coghted.

Hypctheglis 2:

-

The t-test wes 3.837 whereans the significant level of t

et ©:L.05 woy 1.658. Therefore the hypothesis wes rejected.
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Hypothesie 3t

The resesrcher found that the t-test for this hypothesis
wne 2.074h with 105 df. and the significent level at t - 0.05
which woe 1.658. There was significent different between
the perfurmonces of students with Grede 1 Teochers' Certificate
o8 thelr pre-entry guslificetions end students with Grede Il
Teschers' Certificate as the pre-entry quelificeation The
hypothesis wes rejected.

The mean score percent through which the t-test of
significonce wns obtained proved thet therc were differences
in the performances of the three cetegories of studenis. The
students with Nigeris Certificete in Education es their pre-entry
qualificotion scored 63.6 mean percent; while the students with
Grade I Tucchers' Certificete and Grade 11 Teachers' Certificete
g8 thelr pre-entry guslificetions respectively socred 61.6 ond
57.8 meen percent. But the t-test of significonce did not
agree nbsolutely with the results rs expressed in percentrsges.
The t-test of significence proved thet there wes no significent
difference between the performences of students with Nigeris
Certificute in Educntion ss pre-entry cualificetion and
students with Grode I Teechers' Certificete =s their pre-entry

auclificotion.
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But there were significant difference between the performance
of studenis with Nigerisz Certificate in Educetion and students
with Grade I Teachers' Certificate in the prescribed exsmina-
ticns for the course. The research furhter showed that
there wos significant difference between the performances
of students with Grade I Tenchers' Certificete as their
pre-gntry cuaslificetion and students with Grade II Teachers’
Certificute gs their pre-entry qualification.

In order to get more evidences to support the findings
stoted sbove, the resesrcher anclyzed the number of students
who possed with distinction, credit, ordinory psss and referred
in one or more subjects, The results revealed that only one

student obtoined distinction among the students with Grade I

as pre-entiry qualificetion and none among the remaining two
categories of students. But 25% of students with Nigeria
Certificote in Educetion es pre-entry quolificstion passed
with credit,20.A3% of students with Grede I Teachers'
Certificete and 2.4% of the students with Grade II Teachers'
Certificnte os their pre-entry qualifications passed nrt

credit level.
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It wns further observed that 92.7% of students with
Greede IT Teochers' Certifiicate as their pre-entery qualific-
ation obicined ordinary pess. This was followed by students
with Grade I Teachers' Certificate as their pre-entry
guclificotion who had 70.8% of the students with ordinary pess.
The studente with Nigeria Certificate in Education as their
pre-~eniry gualificetion had 65% ordinery pass in its cetegory
(see tiw summory table 17 above).

In controry to the above findings, 10% of the students
with Nigerio Certificote in Educaetion as pre-entry gualification
were refereed, whereas 4.1% of students with Grade I Teachers'
Certificate, ond 4.8% of students with Grade II Teachers'
Certificete, ne pre-entry gualificotion were respectively
referved (see Teble 14 in Chapter 4).

5.2 Conclusion:

The reseorcher believed that the continous assessment
test which were teacher-made-tests and the final examinetions
which were subject to external moderstors were genuine and
valid exomin~tions to messure the scholastic achievements
of the 727 atudents thet the researcher had studied in

detcil out of 496 studepts during the period under investigation.
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Adrrolegbe, Iman end FAfolayen (1974) who were moderators
of the exnminotions for the students of FPlenning and
Administirntion of the Institute of Education commented:

We hove reviewed and moderoted guestions for
the final examinations in the following subjects:
e £1) English Language

(i1) Generol Paper I

(ii1) Generel Peper II

(iv)  Educ ation Authority

(v) Educntion Development and Reports

(vi) Education Lews ond Reguletions

(vii) Education Finance

(viii) Education Plonning and Statistics

2. The 1974 Examination questions are based
ctrictly ond solely on the existing syllebus
in the vorious subject sreas. ---In genersl
the ruestions we reviewed, subject to a few
minor omendments we mede, ere of e high
guclity that reflects favoureble the
stondnrd of the Diploms examination itself2?

This comments of the external moderators surely revealed
the cunlities of examinations for the students of plenning
and administration of the Institute of Education. 1In
connection with the exsmination's results J.M.Thyne (1974)
emphasized that:

gvery exominations results are cosssessments

of condintes who sit it, but every exemin-
ation is set for o purpose: to find out how

— e — b

270 rofeseor Aderalegbe: Mr. (Now Dr.) T.A.F.Afolayan
and Mr. Iman (1974) File No. IE/EPA/9/11: Moderstion of
Exemination (uwestions and Results.
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much the candidates know sbout certsin topic,
to test their epplicetion of knowledge to

some proctical tesk, to select them for higher
gducation, to evsluete their fitness to be
gronted o degree and so for the marking is

the mensuring, end the mrrks are the measures
of these performances; the adding of marks is
the combing of these messures; end the results
ore composite messures of performsnce
simplifies the deduction of conditions to
which exominations procedures must conform if
the results they produce are to be of maximum
velidity 28,

The exeminetions set to ewend the students with Diploma
Certificote in Educationel Planning and Administration
really served the purpose for which they were set to
mensure whether the students ectuelly ncquired necessary
knowledge nnd skills for Educetional Administretion and
Planning in their various Locnl Educction Authorities.

The analysis of datn and the findings from the dete
showed thot students with Nigeria Certificate in Educetion
as pre-entry ounlification performed best by obteining the

highest grode of 63.6% as mean; 25% of the students obtsined

203.M.Thyne: Principle mf Examining poge 1. fublished by
University of London Press Ltd, 1974
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credit ~nd the lowest percentage (65%) ordinary pass, although*
they obtained the highest percentege (10%) of the referred
students, Tie students with Grade I Teechers' Certificate
come secand by scoring 61.8Y as meen; on students (4.1%) of
the studenisobtoined distinction; 20.8% nbteined credit, 70.00
obtoined ordinory pess and 4. 1% of the students were referred.

The students with Grnde II Tenchers' Certificete as
pre-entry nunlificntion ceme lest by obteining 59.0% os
mesen; only 2.45% of the students obtsined credit, the largest
number of (92.7%) of the students obtained ordinary pass
and L.C00 of the students were referred.

But, the t~test of significence accepted the first
hypothesis with very narrow margin of 0.953. That is, there
was no significont difference between the performances of
students with N.C.E. as pre-entry quelificotion ond students
with Gronde T Teachers' Certificete es pre-entry gualificetion.

This result supported the view of Awesu (1974), Osha (1973)
Okpeke (1976); Ugwuanyi (1976) Connett (1969) thet previous
educctions did not hove much effect on students performances
in 2 course of study. But the t-test of significence

rejected the second end third hypothesis. That is, there wns
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g significont difference betweeﬁ thé performances of students
with N.L.E. ns pre-entry guelification and students with Grade
II Tenchers' Lertificate as pre-entry gualification. The
t=test of mignificance alecs revealed that there was significent
difference hetween the performances of students with Grode 1

Teachegrs! GertifTicocte as pre-entry gqurlification and the

students with Grade Il Tecschers' Certificetee =8

pre-gntry qualificetion. These results supports the

essumption of the researcher and the view ;F the general

public that the higher the qualificotion, the hette=n

would be the performences of the students in the course. Although
the three sobegories of students were guelified to undergo the
course n8 thelr meen scores percent of 6£3.6, 61.8 end 57.8

were chove L0T which wes the paselng mork of the Institute of
Educrntion. The following recommendnations might improve the
guality uf the students' acrdemic performences according to

the gplnion of the researcher.
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5.2 HRecommendaticns:

1. Tie Institute of Educatinn, Anmedu Bello Unlversity
should continue to admit the three cotegories of students
for the course which lead to the award of Diploma Certificate
in Educationnl Administration and Plenning. B .

2, The students with Grade II Tenchers' Certificate
as their pre-entry qualificetion should have ot least five
credits or merits in five subjects including English Longunge
before they are admitted for the course. This will help
to bridge the present gap between the performences of
studants with Grade II Teachers' Certificate os their pre-
entTy mualificetion and the nther two ceotegories of students.,
It will nlso bring in line the pre-entry gualificetion with
anther section of the Univereity e.g. Dipleme in Accounting
. and Diplomn in Louw.

3. The puthority of the University and the Institute
of Educaiion porticulerly should not admlit students with
ordinory “poss® in Nigeria Certificeote in Education and
Grade I Tenchers' Certificete Examinntions. That is,

- students who obtained A, B C, grades in their Certificate
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should be ndmitted, while students with Grede of D end E
pres shrould be rejected. This will improve the scedemic
performences of these two cetegories of students end at the same
time encble them to complete fovourably with students with
Grade II Certificote who satisfied the conditions laid down
ir number two nbove.

L., If the incrersing demond for educetion sdministrators
and plonners will necessitrte the edmission of students of
lower runlificrtion than those recommended sbove, the students
should spend longer period of training by going through
introductory courses

5.4 Suggestions for further Research Work:

The resenrcher suggests the following topics for
furti cr resecrch about the students doing Diploms Course in
Educ tloncl PFlenning ond Administration of the Ingtitute aof
Educction, fhmndu Bello University, Zario.

e The offects of fovoureble conditions, (such
nccommodstlan, cssessbility of students tn hostel »nd
Dirming ti1ls, ote.) on the necademic performences of Diploma
Stutients in Educrtionel Plenning nnd Administration of the

Instituie of Educction, Ahmedu Bello University, Zoric.
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COrY
APPERDIX I AN EXAMPLE OF ADVERTISEMENT FOR ADMISSION

INSTITUTE OF EDUCATION
AHMADU BELLO UNIVERSITY

ZARIA
Our Ref: IE/PRO,22/Vol. II11/627 10th December, 1979

COURSE_IN EDUCATIONAL PLANNING AND ADMINISTRATION
80/81 SESSION

Applications nre invited from suiteably quolified cendidates
for pdmnission to the Oiploms Course in Educationel Plenning
and Administrotion. The course will cover one academic year
and is designed to prepere educational planners and administ-
rators of Primary Education for dutlies in Ministries of
Educntion, Loenl Educotion Authorities, Locml School Boards
and Voluntory Agency Orgenizotions.

GUALIFICATI0NS:

Condidotes should possess the Nigerian Certificate in Education
or nn ecuivelent guealification, plus either Teachers' Grade
I1 Certificnte or relevant experience in Primsry Educntion;
or Tenchers' Grode I Certificate with nt least five years

tenphing experience. In specinl cases, candidates with lower

gunlifications moy be considered.

-
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METHOD OF APPLICATION

Applicotion Forms are obtainsble from Ministries of Education
at Ilorin, Jos, Wedune, Keno, Meiduguri, Sokoto, Minne, Yola,
Bouchli ond Mokurdi; ond from the Secretery, Institute of
Education, Ahmodu Bello University, Z7rie. Completed forms
should be returned through the respective Ministries of
Education to the Secretery, Institute of Education, Ahmadu
Bello Univerelty, Zaries, not later than April 30, 1980.
Reruests for cpplication forms through the Institute of
Educotion should have their envelopes merked on the top

left corner: "EDUCATIONAL FLANNING AND ADMINISTRATIONY

The Institute will not scecept any completed application

seni directly or after the expiry of the stated dete.

(5gd.>

Wali M.Kano,
For: Secretery.



APPENDIX II

INGTITUTE OF EDUCKTION
AHMADU  BELLO UNIVERSITY
ZARIA

EDUCATIONAL PLANNING AND ~DMINISTRATIUN SYLLABUS

Education Law and Regulation:

Te

2e

Course Dbjectives:

(a) To give the studunts a thorough knowledge of the develop-
ment and provisions of the Nigerian Education Laws and Regula-
tions from 1900 to-date (1975).

(b) To provide the prospective educational planners and
administrators with a thorough knowledge of the legal implice-
tions of the planning and administration (line of authority)
of the Universal Primary Education.

(c) To equip the students with necessary legal knowledge to
gnable them comprehend educational articles with legal implications.
(d) To acquaint the students with some lcgal terminogies
applied to education.

(e) To scquaint the students with the legal rights and
responsibilities of Local Education Authoritics/School Spards
and the Educational Flanners and Administrators in the
Management of the schools.

(f) To acquaint the students with the legal rights and
responsibilities of Head Teachers, pupils, parents and

the general public in the management of schoolse

Course Dutline:

(a) The Pattern of Education in Nigeria (i) Federal level

(ii) State level,

a7
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a8
(b) The Pattern of Education before the establishment of

Loeal Education Auvthorities/Schopl Boards.

I(c) The difficulties and inefficlencies caused by the pattern

of education before the formation of Locel Education Authories/

 Bchool Boards in (i) Planning (ii) Administretion (iii) Inspec-

tion and curriculum, .
(d) Syctem of Education afEer the creation of LEA/LSB
(1) Establishment end functicns of Board of Educatinn;
(i) Fowirs of £ha commissioner of cducation
(ii1) Establishment and functions of LEA/LSH .
(iv) Repistration of Teachers and Teachers' Tribunal.
(é) £ducstion Regulations
(1) Education Authorities/LSH
(11) Building Loans -+ |
-~ (i1i) Educeticn Grants-in-aiﬁ
(iv) Gereral Regulations '
(f) An indepth etudy of one aspect of the Educetion Laws and
Regulations highlighting the provision of the law or regulation
and how it is applied in a particulsr ares.
Evaluation: | S
{a) Two guizes and & Final test dﬁring the first term of the
course. The end of Lterm final grade will be the arithmetic
mean of the result of the quizes and the finel test at the
end of the terw,
(d) A comprehensive teet on the Education Laws ant! Regulastions

at the end of the course will be conducteds.
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(c) A students course grade in Education Laws and Regulations
will be the arithmetic mean of his first term grade and the
reault of the comprehensive test at the end of the course plus,
(i) a subjective evaluation of the student participation
and sharing of ideas and knowledge with others during
class and group discussions, and
(1i) Overall class attendance and submission of all assign-

mentae.

Text Books:

(a) WNorthern Nigeriae. Education Law of Northern Nigeria 1964

Kaduna: Baraka Press Limited.

(b) Ogunscla, Albert F., Legigletion and Education in the Six

Northern States of Nigeria, Zaria - Ibadan: Oxford University

F‘r&.’BB, 197"'-

References:

(a) The Education Laws and regulations of the various
Ministries of Education in the Federal Republic of Nigeria.

(b) The 1956 (1959) Education Lauw.

(c) Northern Region of Nigerian the Nigeria (Constitution)

order In council, 1960 and the Nigeria (Retirement

Benefits) order in Council, 1960, Kaduna: The Government

Printer, 1960.
(d) Federal Republic of Nigerian Gazettes
(e) State Government Gozettese

(f) The Nigeria Dailies



(g)

(h)

(i)

B

(k)

Federal Republic of Nigeria,

The Philogophy of Nigerian Education 1965

Federal Hepublic of Nigeria, The Roport of the Seminar

in Education held et Kano, 1973,

Federal Miniastry of Education Guidelines for UPE.
Primary Schools Programme,

Northern Nigeria, The Netlve Authority Laws, 1954 No.b4

af 1954 Kadura: The Government Printer, 1561,

Northern Nlgeria, The Administration of Primary Education,

Kaduna: The Government Printer, 1961.
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EDUCATIONAL PLANNING AND ADMINISTRATION SYLLABUS

Education Planning and Statistics:

e

P

Course Dhjectives: - o

(a) To give the students an insight into gducetional statis-
tics so that they can read and comprehend educationel articles
with statistical background.
(b) To =mesit the students in using cducational statistic for
planning educationel facilties, staff Revenue and expenditure,
Course Dutliine;
(a) The need for educaticnel statistics - the why for the
ptudents to study educational statistics.
(b) &tatistica snd Rescarch
(i) Descriptive
(ii) Sampling
(11i) Coeficient of correlation . o .
(iv) Normal curve.
(c) Counting and Measurement
(i) Data in categories
| Freguencies
Percentages
Proportions and ratios
Graphic presentations.
(ii} Mcasurement |

Rank Order
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(iii) Rulees regarding numbers

Approximate and exact
Rounding
Significant numbers
(d) Freguency distribution
(e) Measures of central Tendency: (i) Mean (ii) Median
(f) Non-Parametic Statistics
(a) dedian
(b) Senic-intergquartile range
(c) Non-Parsmetic tests
(g) Statistics and Educational Planning
(i) Costing educetional plans
(ii) Demography and Planning
(iii) Cost-benefit analysis
(iv) Education as perscnal investment
(v) Education as spcial investsnt
(vi) Manpower approach to educational planning
(vii) Developpment plans, crdinary and crash
(g) Applicetion to student's individual field studies
and report preparatiocn.
Evaluation:
(a) A final test at the end of the course plus & subjective
assesament of the student's statistical files compiled from
both December assignments and the statistics from his LEA/LSHE

of attachmente
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Reference Hooks:

(a) Methods and Statistical Needs for Educational Planning and
organization for Economic Co-operation and Development Paris, 1967.

(b) Turney, Billy L. and George Pe. Robb, Statistical Methods

for Behavioral Science, London: Intext Education Publishers,

1973

(c) WKoosie, Donald J., Statistics, London: John Wiley and Sons,
Inc., 1972,

(d) Best, John W. Research In Educetion, Second Edition,

New Jersey: Prentice-Hall, Inc., Englewood Cliffs, 1970.
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EDUCATIUNAL PLANNING AND ADMINISTRATION SYLLABUS

Nigerian Government and Polit.cs:

Te

11.

III
IV,

Ve
VI,

Vii,

Introducyion:

(a) Geography Location of Nigeria, its people and language,

Raw Materials and other Sources of revenue, Climatic cunditionse

(b) The purpose of a United Nigeria,

- Integration and its meaning

- The Nigerian Civil war &s a factor for National
integration,

- The purpose of the War,.

The Advemt of British Rule.

(a) British Connection

(b) Folitical Institutions under the British Rule.

Genesis of British Administration 1861-1914,

Development of & central government.

The legislative and the Executive 1922-1964

The Nature of the Constitution

Fundamental Rightse

The Federal Legislative and Executive

VIII. The Regional Legislative.

IX.
Xe
XIe
XII,

The Judiclary
The Allocaticn of Revenue and Public Finance.
The Relations between the Federaiion and the Regionss

Nigeris under Military Rule.
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EQUCATIONAL FPLANNING AND AOMINISTRATIOGN BYLLABUS

Local Government Authority Objectivesd

To create in student's minds an awareness and undcrstanding
of the sociael and physical aspect of Local Government Administration
in the former six Northern States thus:

(1) To teach stucents about the Artificial nature of the

Local Authority to the time of British Administration,

(2) To make the students take part in the aéudien on pPro-

vincisl Administrators based on indirect rule - up to

April, 1968s

(3) The Local Authority Reforms after, 1968 in the six

Narthern Statcs.

(&) To enable the students learn about the function of

the Local Authority - i.e. Internal Organisation joint

services and services provided by the Local Authorities

as in the following sub-headings:-

(1) Local Government elections legielation

(i1) The councils - subordinate council and Town councils or
Township authority
(1ii) The commpittees - powers and functions
(iv) Oepartments - services cffered by the LA departments
5. Filnances of the L.A,
(a) Revenue = sources

(i) General Revenue
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(ii) Revenue relating to specific services
(iii) Capital rev.nuge.
6. Expenditure:
(i) Persunal Emolument
(i1) Miscellenious
(iii) Capital etce
Ge Tu provide the stuvents with the knowledge of L.A. eatimates.
This will be related to LEA estimates.
7 To enable students study about the L.A. staff
This will include training, condition of scrvice, appointment,
promotion and relationship with other Authorities i.e.
Government and LEAs
Evaluation:
Student will carry out series of assignment especially on item
3, 5, and 6
NeBs = As this subject interrelates with Education Finances it
it necessary herc that we demacate the areas for the two
sub jects.
Books:
1« Locsel Government in the 5ix Northern Stetes.
24 Local Government Yevar Book 1968 -~ 1970
3« Secretarial Practice of Local Authorities
ke LeAs Financial Instruction
5 L.Ae Staff Regulation
be LA, Law 1954.
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EDUCATICNAL PLANNING AND ADMINISTRATIGN SYSLLABUS

Adult Education:

Alm:

For the participants “tc attein a broad understanding of
the reletion of Adult Education to the rest of the education system,
and of its significence for sociasl and economic development,
particularly in the era of UPE; and also tu gain some insight

into its organisation and methodology."

Butline and Content:

1e Adult Education end Development
- Definitions and Cancepts
(Lecture, with interspersed questions)
Wh=t is Adult Educetion? Who are its clients (i.e.
What is an adult?)
Handout
2, Adult Education and Development -~ Types aof Adult
Educetion (Introductory talk follmwed by discussions)
Remedial/fundamental and literacy Education for vocetional
technical and professional competence
Education for health, welfar. - femily living
Education for civic, politicel and community competance
Education for self-fulfilment Planning for these types

and obstacles in tha way,
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Praoyramme and Administration of Adult Educatian
{Lecture and Discussion)

Brief description of agencics of Adult Education in
Handout Nigeria, with their roles and functiunas.
Problems of Adult Leatning (1)

(Introductory telk followed hy praciical exerciaes

in two groups) | -

Students test thelr own short-term memnfy; with inter-
ference and with reinforcement, and also do an exercise
it simple behavioural change, B

Problems of Adult Luarning (2)

(Discugsion, followed by short Lecture)

Conclusion, from results of exercises, about sharte
term memory, behavioural change and the nlder learner,
Conclusions, from lrngitudinal studics, about learning
capacity in individuals at different ages; effects

of education.

parsonality, physioclogical changea.

Mathodolugy of Adult Teaching Facu-ta-Face

{Group discussion and inventorisotion of rosults).
Differencee Letween teaching childrern and teaching
adults; means of treating adult students ag adults;

means of #ssisting adult students to measure thelr



Be

7

89
Dwn progress; ways of keeping the attention of
adult students cver a long time span; ways af

achieving relevance; ways of ensuring active particl-

pation by studentse

Mass Media in Adult Educotion (1)

(Lecture, guestions and discussion)

Inaduquancies and inefficicncies in the nation's formal
gchuol system an the cne hand and the need for alterna-
tive educational philosophy, content ond provision on
the othar, |

Special attention will be paid to Distance Teaching

to show that iF carefully planned, produced and tested
gducation provided over & distance might break

down the ivory tower and not only reach the unreached
but alsc swaken and cguip vast numbers of people to lead
moye active and more productice lives in the Fast
changing socicty. :

Mags medie iIn Aoult Egducation (2)

{Practical session)=

Agpects of cducation by radic, telesion and printoed
matter; conclusions on the merite and demerits of
multi-media distance teaching. Radio/TV production
technigues, Including preperation and recording of

short radio programmes.
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9« A epeicsl problem - illiteracy - and the ways of
remedying it {(Introductory lecture fullowed by
discussion). The importance of literacy;

Literacy and development; illiterscy in World today

Position in Nigeria; the concept of functional

literacy; some practical problems and solutions
Handout  for eradication of illiteracy.

10. Final Session = Brains Trust

The three lecturce act as panel, to answer questions

on problems of Adult Education.

Note: It is haoped to reinforoe the sessions on the Mass Media

by an afternaon visit to the studies of RTK.
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EDUCATIUNAL FLANNING AND ADMINISTRATIUN SYLLABUS

becondary tducation:

1e
24

Je

by

Se

G

7
8e

boals of Education and Objectives of Secondary Education
The curriculum of Secondary Educetion:

-« Curriculum for able, average and handicapped pupils
- The Comprehensive Syatem Idea.

- The Extracurriculum activities

Guidance and Counselling in schools

- Need for guidance and counselling

- Carecr guidance.

- Problems of guidance and counselling

System of selection and admission into post-primary
institutionsa

- The system of common Entrance Examination

= Interview procedures

- Roles of principles, LtAs and Ministiriese
Corrective Mensurea, Punishments and Disciplines in
Secondary Schoolse

Principles of Secondary School Administration:

- The Secondary School in the Administrative

get up of the Ministry

I

Reaspongibility of the Principal
The Regpongibilities of Teaching and Non-tecaching staffe.

Secondary School budget and finances

Scecondary School and Communitye
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Foundations af Education:

te Course Cbijectives:

The Ohjeectives of this course are:
(a) to help the students dovelop a crifinal understanding
of educativnal theoriwve and the way they influence the
purpnse a&nd direction in the socicty -
(L) belp the student to undersiand the relationship
between education and the scciety, and the extunt
to which this relationship determines the function
of education as one of the social institutions in the
spcictya "
(c)to help the gandidates to develop an ability to
evaluate the various sociel, economic, politicel and
psychalogical forces which influence education
policies and development. AND
(d) to Pelp the candidates develop a ebility to for-
mulaete their own concepts of educetion as a founda=-
tlon for effective study and understanding of problems
of cducatlon and educational adminlistration.

2. Scope of the Gourse:

Courses in Foundations of Education normally cover a wide
range of considerations, this is inevitable in view of the fact

that appreclats educational problems, one has to understand the
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place of education in society; the nature of the society itself,

and the nature of both the teachers and the learners. This course

therefore, covers Phileosophical, Sociologicel, Esychnlngical,

Historical, Economic, Politicsl, and Curricudium considerstions.
The course will be covered through Lectures and Seminarse

3 Course Content:

YEAR ONE :
Unit i. Perspectives of the Foundations of Education
ii. The Concept of Education.
iii. Educstion and Society, with epecial reference
to Nigeriae.
ive The Nigerian Educational Policy and Philosophye
Ve Western Education and the Nigerian Cultural Backe
ground,
vis, Education for Netional Development and Modernization.
vii, BSociel Factors influencing Education Performance.
viii. The social, Econumic, and Political Implications
of the U.P.E.
ixe The Educationsl Administrator, the school, and
the Community.
Xe The process of Educational Reform in Nigeriaj the
Administrator as an Innovatore
YEAR TuwO:
Unit i, The challange of Nigerien Education: Implications

for the Administrator.
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L ii. The Nature of the School Curriculum: I+s develop-
_:. n2nt and orgonisetion
1i1. Backwardnees end Retardation in Education.
ive Education for citizenship in Nigeria _
ve Equality in the Nigerisn Education Syatems
vi, Bocial Relationship in the school and the classroom
vii. The teaching profession in Nigeria: is it e profession?
viiis The place of aex education in the Nigerian
Educatioral System,
READING LIST: s

Gribble, James, - Introduction to the Philaosophy of Education:
Boston, 1969 |

Fed. Min. aof )
Information, Lagos -~ The Natignal Policy on Education, Lapos, 1975

Whitehead, A.N., - The Aims of Education; NeY., 1971

Hirst, P., & Pecters, R.5., -~ The Logic of Education., London,1970

Banks, B., - Scciology of Education, London, 1970

Bantock, fi.l., ~ Culture, Industrélizetion, and Educatiaon:

Dttoway, A.K.U., = Education snd Socictye., London., 1962

Lwels, L+Jd., - Schopls, Society and Progress in Nigerie, Lendon,
1971,

Fafunua, B.A,, ~ A History of Nigerian Educétimn., Londan, 1974

Halsey, #A.H., (Ed) - Education, Economy, and Society, N.Y., 1961

Anderson, C.A., - The Social Conmtex of Education Planning.
UNEBCD, 1967,

Richmond, WeA., - The School Curricplum. London, 19?1 L
Bull, Norman, - Moral Educatiocn., Lendon, 1969

In addition to the above, students should endeavour to read
educational journals.
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EDUCATICNAL PLANNING AND ADMINISTRATION SYLLASUS EDUCATION FINANCE

Course Objectives

Be It is designed to give the students some knowledge of what
we refer to as public moneye To know why public money should
be well sccounted for; that the public money belongs to the
general publice

be since the students are training as officers controlling
the vote in their different Local Education Authorities they
should be led to be familiar with the responsibilities of the
accounting officers;

Ce To enable the students know the different safe methods of
keeping the public money safe.

de To lead the students to know how estimates are prepared
for the proper functioning of their work.

Be To provide the education planners with the knowledge of
the good control of the public revenue and expenditure by
supervising the accountants under their supervision.

feo To acquaint the students with the requisite knowledge about
store keeping so that they can supervise the stores where huge
amounts have been invested.

Course Outline

a, The Public money
bDe The Sources of revenue

Ce The principles governing accounting records - e.ge vouchers,



receipts, cash books ledgers daily abstract, Departmental vote
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Account Book etc.

Principles such as paging account books, making enteries in

indelible ink, using only officially approved accounting forms

and making entries permanent.

de

Ce

Fe

Ue
he
i.

The responsibilities of the accounting officers

i.

ii.

who is an accounting officer

Duities of an accounting officer

Expanditure

i.
ii.
iii.

The statutory expenditure
The appropriated expenditure

The appropriated lewm -

warrant and a legal authorization

The issues of the six principal warrants to spend public

money by the Commissioner.of Finance

1.
ii.
5§ 8
iv.
Ve

vi.

the general warrant

statutory Expenditure warrant
Provieional General warrant
Release Warrant

Virement wWarrant

Special uwarrant

Authority to incur Expenditure (AIE)

Viriement and supplementary Appropriaticon

The preparation of Estimates

i,

ii.

Instructions regarding the preparation of Estimate

Advance proposalse
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The control of Expenditure
i. cash Qooks cx Journal
il, vote Book or Ledger
iii, Abstracts or returna
iv. Payment vouchers - rules governing them
The Improsts
1. standing imprests
ii. special imprest
Advances and Loans
i. short-term advances
ii. long~term lpans
Stores -
The values of stores
i. allocated of stores .
ils unallocated stores
the boards of survey
the hoards of Enqulry
the Official Purchases

the types of safe to keep the publlc money

Text Books

Financial wemoranda for use in Natlve Treasuries -
Government Printer .

Finoncing Education in Nigerin - S.A. Alukp
Finpncing Education in Nigeria - A. Collauway
Federal, Regional and LEA Estimates of Recurrent and

capital Expenditure and income - Government Printer.
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VII.

. VIIIX.
IX,

X

XIa
XIl.

XI1l.
X1V,

XVa

AVI.
XV1l.
XVIIX.

XIiXa

(a)
(b}
(c)
(d)
(e)
()
The
The
The
The
The
The
The
(a)
(b)
The
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the constitution _
the existing Lousl Guuéfnment.ﬂuthurity
encugh finance
population
trained and gunlified personnels
the size of the Local Authority etc.
Education Law and the establishment of the LEA
VAs and the LEA
LGA and the LEA
LEA and the Ministry
Education Office and Office Fraceduré
Dutivs and Responsibilitivs of the E0/Secretery
Bfflce Correspondencw
Minutes and Minuting
External and Internal Minuting

conduet of the Education Committee Meetings

Filgs and Filing

Formation of Aganda for Committee Meeting

(a)
{(b)
(e
The
The
The

The
(a)
(h)

sending memo to the office

campiling meme end sorting out

procedure of meeting

Inspectorate end Administration

parentel role in the educatlon of thelr children.
rules relating to pregnant cmployees

organisation of the FPost-Primary Institutions.
the inutitutions and the LGA

The institutlone .end the Proprietor
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TEXT-BO0KS:

The Administration of Primary Education (Uldman
Report Government Printer :

Investment in Education - (Ashby Report) (Cook &
Dunhill) |

Short Guide to Educutional Adminietration

The Inspector Handbook - Inst. of Educ., Zaria,

The Federal Puolicy of kducation - Inst. of Educeilone,
Zaria. " H |

Planning of Primuary Education in N/Niguria -~ J.F, Thomley



110

EDUCATIONAL PLANNING & RDMINISTRATILN SYLLABUS

LEA Administrative Technigues and Management:

Te

Ze

Course Objectives

e

be

Ce

te

Ce

I.

To help the students acquire enough administrative
techniques to enable them administer the primary
education in the Lucal Government Area.

To enable the students (Education Gfficers in training
identify administrative problems and find positive
solutions to them,

To instil in the students, the spirit of belongingness
so that they become very involved in the primary school
administration so-opersting with the Local Authority
Officials to work towards the same goales

To enable the students understand and translate the
Federal Policy of Education to the Local people.

Ta help students understand the importance of working

co-operatively with the Minietry of Educatione.

Gourse Outlino:

The ills of the primary system of education before the
establishment of LEA. This includes the establishment
of so many "mushroom" schools, the management by the
numerous proprietors the poor standard of education

compared with other southern states.
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1V,

Ve

23.
2L,
25,

26.
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I. (2) the Uldmen's Commission

(b) the Oldmen's Recommencdations

(c) the Establishment of # course to trein

Educntion Officers (E.F.A.)

II. The Experimental L.E.A.

(:

1) the large LEA (Borno)

(h) &he medium LEA (Abujm)

(c) the small LEA (Katsine)®

The success of the Experimental LEA

The Principles of estnblishing the LEA

The nrticles and instruments of government regording

The Post Frimary Institutions

The
The
The
The

The

functions of the LEA

copposition of the LEA committees
necessary date for prepering estimste
nppointment of LEA Staff

women's employment.
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EDUCATICNAL PLANNING AND ADMINISTHRATION SYLLABUS

The History of Education Development in Nigeria:

1e (a) The students should know the meaning and sources
of Nigerian History. The purposes that History serves in our
National life.

(b) They should be able to define the word 'educetion!
and know the aims of Nigerian education. They should know the
importance of education as the basic tool for our national
development in nll spheres of life.
2e Traditional education in Nigeria before the introduction
of Western and Islamic education. The goals of traditional
education should be treated as the bosis for formal school
education in Nigeriae
3e (a) The contributions that Islamic scholars made in the
field of education in Nigeria, Africa and in the world in
gereral in the past apges e.q Medicine, mathematios, science
astronomy etc. This aspect soould be hriefly treated.

(b) Muslim education in Nigeria in the present century; c.ge

(i)l The (Quoranic school system teachers and their pupils

(ii1) Present Day Muslim Schools and colleges in Nigeria

(111) The diversified attitudes of Nigerian to Western Education.

4e (a) The establishment of schools by the Portuguese Mis-
sionarics at Benin City and environment during the 15th centurye.
The effects of slave trade on the nissionary activities to

propagate the religious education in thot part of Nigeria,
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(b) The second missionery activities in Nigeria beginning from
about the second half of the 19th Century until the present time.

(1) The roles of the Missionary es ecducators

(ii) The social roles of the missionaries in the
establishment of missionory stations, hospitals,
maternities and the other welfare institutions. The
establishment of nursing schools and other auxilliary
medical and welfare training centrese

(e) The vectivities of various missicnary bodies, such
as CMS RCM Buptish Missiun, Methodist tission ctc. In establishing
gchools end colleges in voarious parts of Gouthern Nigeria.  Why
should the same christien activitics in the field of education
not immediately extended to Northern Nigeria?
(d) Christian Missionery activitics in the Northern
Nigeria e.ge Dr. W. Miller at Wueasa Zaria.
(e) The Government's intervention in the fiecld of
Westurn Education in Northe n Nigeria.
(i) Invitetion of Han Vischer to establish Government
Schonl in Nassarawa Kan and other towns in Northern
Nigeria.

(ii) The gstablishment of Government Education Depart-
ment and the policy of giving grand-in-aid to well
establishment Missionary and private schools as from
the third decades of the 20th Centurye.

5. Attempts mude to centralize education in Nigeria between

1930 and 1950.
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Reglanalization of E£ducation in Nigeria during Merpherson's
Constitution in 1951. The effects of thc constitutions

on regional diversified policies on seducation e.gas

(a) Introduction of UPE in the defunct Western Region in 1955,

(b) The Introduction of UPE in the defunct Eastern Region
and Lagos in 1957,

(c) Tho defunct Northern Region modified her own syatem
of education to give to cxpansion of schoolss The
invition of Mr., Oldman to study the educotional system
and development in the defunct Northern Nigerie ss a
prelude to preparation for UPE. |

The students should know the history and the cnntfihution

that the follouwing Commissicons and Reports have made the

duevelopment of education in Nigeria:

(a) The Phelps - Stoke Commission gn Education in Africa
1922-1923,

(b) The emergency of the British Colonial Education Policy
in her territorles including ANigeria,

(c) The Eliot and Asquith Commissions on Education - Ibadan
University College to he cstablishued,e |

(d) The Philipson Report on Education, 1940

{e) The Regport on Technical College organisation for
Mgeria 1949,

(f) The Tolwu Education Committee in the defunct Western
Reglone

{g) The Dipe Education Repurt in the defunct Eastern Regiun;
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(2) University of Lagos
(3) Ahmadu Bello University, Zariao
(4) University of Ife, Ile-Ife
(5) University of Ibadon, Ibadan
(6) The establishment of other Universities e.ge
Universities of Sokoto, Ilorin, Maiduguri,
Kano, Jos, Calabar, and University of Benin.
10. National Policy on Educotion and its impact on the
unification school structure or system through the instroduction
of UPE throughout the countrye.
11« The Central Management of Education in Nigeria - Roles
of Federal, States and Local Governments in the Management of
Education.
12. The contributions that some national and international
organisations have mede to educational development in Nigeria
2e0e UNICEF, UNESCG, NUT, AAA ANDA.T.E.A. Programmes in

Education ctge
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English Language Component: OCourse Outline (1st Term 1978/79)

PART ONE:

1¢ Introductory lecturc - English in Nigeria (1 Lecture)
2 Varieties of English (4 Lectures)

3. Technigues of note-toking (1 Lecture)

he Note-taking from lectures (3 Lectures)

5. Note-taking from books (3 Lectures)

6e Summary Writing (5 Lecturecs)

PART TwO:

1« Mechnical Skills:
=  Punctuation (2 Lectures)
- fAbhrevietion (1 Lecture)
= Paragrophing (2 Lectures)
2« UWriting official letters (5 lectures)

3. Writing Minutes (6 lectures)

Lectures: (1) TUNDE LAKOJU (Room 325)
(2) MRS. T. IMASUEN
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ENGLISH SYLLABUS:

FART A= Introduction

1e Aim of the Course:

The 9 = month course is designed to trains educational
planners, and Administrators.e At the end of their course,
trainees work in ministries of Education and Local Education
Authorities. Their specific jobs include taking charge of
supplics to schools, inspecting physical aspects of primary
schools and writing reports, taking part &n the planning and
execution of primery school establishment logistics, being
members or scvcretaries of various educotional committeea and many
others of a similar nature. Alsc as educational administrators
they are confronted with all sorts of reading materials - letters,
petitions, reports, minutes, etce = which they should read and in
most coses take uction one This means they also need to write
different types of materials - letters, reports, minutes, replies
to petitions, proposals for initiating projects and reforms etc.
Most of the moterials they will read and take action on and
almost @ll the writings they will be called upon to do are in
English, the official language of government and administration
in Nigeriae

Pe Educational Background of Trainees:

Although ideally NCE is the minimum entry qualification,
the majority of those selected for the course are grade I1
teachers. At present composition of an educotional planners'

course is roughly.
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Grade II certificete holders - 75%
Grade I certificate holders- -
(or equivalent) - 15%

NCE certificote holders
(or equivalent) - 10%

The age range is roughly 30-50 years. There is thus an uneven
exposure to English and groatly uneven experiences in the use
of the various languoge gkills recuired for thelr post-course
profussion.

3. Aims of the English Lenguage Programme:

The aims of the English Programme for the diploma course
are thus both immcdiete end terminal.

3.1 Immediate: To equip the troinces for the 9 months
course by giving them some of the language skills they require
to be able to follow and maximize their responses to, and parti-
cipation in, instruction in nll aspects of the course. The
language skills they require for this purpose include oral-aural
comprehension, recding comprebension and note taking. They most
of the time listen to lectures on different subjects (education
statistics, ospects of adult education, foundations of education,
educational finance, locel educetion system, etc). delivered by
speclalists with different accents, at varying speeds and using
a wide variety of longuage codes. Treiness in the first few
weeks are given practice in listening comprehension and in note takinge
Trainees also have to read up points mentioned in lectures and are
generally given sources and reference books to consulte The English

programme tokes account of this ond trains various reading com=-
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and thus with praectice in communicetion. The pro-
gramme i8 not concerned with languege description (in the
technical sense), not wich language theories, and not
with English language teachinge
52 Each topic in the programme consist of:
(a) Lectures and discussions
(b) Students' activities within the class period
(c) Reading assignmentse

(d) Practicol activitiecs and projectse

On the whole, (b), (c) and (d) take up over 75% of the
periods alloted, They also take up @ large proportions of

students' own privote time.

6. nggessment and Evaluation: GStudents are ossessed through

(a) ourse work (b) and (¢) in 5.2. above), and
(b) formal examination twice during the course (end of

first term ond the final examination in June).
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EPA ENGLISH IN TABLES

Act ».c ities

Language Skills to be No. of
Course Area. trained Tutor's Students! hours.
1« Introduction | (imparting knowledge) Lecture and discussion Question and Answer exchange 1

of the role
of English
in Nigeria,

Varieties of
English

(i) Recognition, and
(ii) Production of vari-
eties.

Selection of language
data exemplifying varie-
ties = teaching and dis-

cussionse.

exerciscs and practice in
recognising varieties in con~
text and in producing speci-

fiad varieties,

L

(1st Term).

2. Note taking
from

Lecturers

From
Book.

(i) Listening compre-

hension.

(i1) Reading compre-
hension.

Construction and use of
greded materials to
train each skill listcd
and ultimately to trein
the skill of note-taking
marking and discussing
students assignmentse.

1. Students practice using a
graded course designed for
the training of the skill
of note - taking.

6
(1st Term).
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d) Study reading (inclu=
ding the use of the
dictionary)

i. Use of written
sources and the
library taught.

ii. Project set in the
application of 1

gbovee.

Projects involving the search
for specified information in
written sources in the libe-
TETV.

eg) Reading for leizure
out - of - class

reading.

Two standard prose
works prescribed for
students each term.
Tutor discusses each
book as well as stu-
dents essays on theme

S5tudents reed the works on
their own write essays
on aspects specified by tutor

6
(2 each term

L. The writing

of minutes

i. Listening compre-
hension.

ii. Note - .ﬂm—nu-—.—ﬂi

iii. Summarisinge

i. Teach technigques
of note taking and
note developinge

ii. Apply these in

training these
skills.

i. Practice in rewriting
verbatum reports as
minutes.

ii, Practice in taking down
minutes of a contrived
meeting (in real time)
and developing the
minutese

5
2nd term.
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(iii) Summsrising;
(a) in real time
(b) what is read

(iv) Note:=- taking

Ze Later, they practice teking

down notes from Lecturers
in other subject arees and
submitting the notes for

marking and discussion.

technigues.
3s Furthcr practice in taking
and developing notes from
books read.

Ze Reading (2) Intensive reading i. Reading strateagy Students Practice Using 1st Term
comprehen= (b) Ex discussed; 2. Graded materiasls on hand=- 17
sion, and (b) Extensive reading outs.

(Summary ) (c) Reading and Summary | ii. Applicatiocn of this 2nd Term
writinge compreh nsion prace- (b) Prescribed books o
tice.
iii. Technigues of summa-}(c) bocks prescribed for others|3rd Term
arising shown and subjucts of the course 6

applied.
iv. (Graded) texts for
Practice:

and submitting assignments

for discussion with tutor.
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d) Study reading (inclu=
ding the use of the
dictionary)

i, Use of written
sources and the
library taught.

ii. Project set in the
application of 1

above.

Projects involving the search
for specified informetion in
written sources in the libe-
TETV.

e) Reading for leizure
out - of - class

reading,

Two standard prose
works prescribed for
students each terme
Tutor discusses each
book as well as stu-

dents essays on theme

Students read the works on
their own write essays

on aspects specified by tutor

6
(2 each term

L. The writing
of minutes

i. Listening compre-

hensicne

ii. Note - takinge

iii. Summarising.

i. Teach technigues
of note teking and
note developinge.

ii. Apply these in

treining these
skills,

i. Practice in rewriting
verbatum repcrts es
minutes.

ii. Practice in taking down
minutes of @ contrived
meeting (in real time)
and developing the
minutese

2nd term.
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5.

The writ-
ing of

Reporise.

ive Organisation - of
ideas = of format,.

V. Expressicn.
i. Note-taking

ii. Information gather-
ing and processinge
iii. Study readinge.

ive Reading comprehen-

sion.

V. Summarising.

vi. Organisation
- of ideas
- of format

vii. Expression.

iii.

iii,

ii.

iii.

Prepare Practice
materials and exe=-
cute their use.

Teech the use of
the skills listed
to the left of this

column:

Apply your teaching
points in treining

students in report

writino.

Urganise Practical
classes and pro=-
Jjects for this

purposee.

iii, Eveluating each others
efforts in i1 above.

i. Students evaluate repo=-
rt samples distributed
toc them for criticism

ii. In groups of 5 students
are given problems
(real or imagined) to

probe and to reports on

iii. Group reports are read
and discussede.

2]
2nd Term

2
3rd Term
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6. The Writing
of Officizl
Letter

7. General
and
Mechanical

i. Expression

ii. Organisation of
idens

(a) Punctuating

(b) Abbrevisting

ii, Correct usc of
certain commonly
misused lexical and
systematic struc-
tures.

Teach and illustrate
and give practice on
various lengucge sign-
als, stylistic devices
codes, etc. that
distinguish,

i. Speech from writing
ii. Formal from infor
English.
iii. Formel letters
from informal onese.
iv. Official from
private letters.
i. Guided inductive
teachinge.
ii, Practice materials
roductione

Practice in

I. Recognition and verifice=-
tion of the stylistic/
Language signals earlier

mentioned,

ii. Production of their own
letters highlighting the
varicus levels of forma-
lity that can be identified.

1« Practice in the recogni-
ticn and use af the items

introduced.,
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Books and other materials for students:

NOTE:= (most of the books listed are available in Institute
library).

Te (Topic) 1: students' Practice Moteriaols on typed,

duplicated shecetse
T.2
1e Students' Practicc Maoterials on typed, duplicated sheets.
2e Pickford and Smith; A student Handbook on note-taking
(1969).
T3

1. Practice Materials on typed, duplicated sheetse.

2s Munby: Read and Think

3. Aluko: Chief the Honourable Minister

Le Achebe: A man of the People

5. Ekwensi: Burning Grass

6e Amadi: The Concubine

7. Laye: African Child

8 Ngupgi: Weep Not Child

9« Hornby: Advancud Learners' Dictionary of current
English usage.

Toh and 5

1« Practice materials on typed, duplicated sheets

2+ Uindmarch: Practicing speed skills, stage one,

Book 3 in the CECASS Services.



COURSE IN EDUCATION PLANNING AND ADMINISTRATION SYLLABUS

Introduction to Public Administration:

1 Course Objuctives:

The purpose of this subject is to glve the student an
insight into current administrative practices with special
emphasis to educotion administretion. Thelr attention will
be focussed on the effectivencss and efficiency of the Fublic
Service. The students will be given the upﬁurtunity techni-
ques and methods during their practical attachment exercises.
By so doing, they will be able to see how the theories of
public administration apply to practical situationse.

Ze Course Uutlipe:

() Public Administration Defined.

(b) Administrotive contribution to the operstion of an

gnterprise,

(c) The Neture and Dimension of educational sdministration.

(d) The ndministrator as a change agente

(e) The nature of organisations.

(f) Individuels and organisations.

(g) Orgenisational climate

(h) The nature of man and the organisation
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(i) Motivaetion and the employee,
(j) Ethics and ethos of public servants today
(k) Administretive duties.
(i) General - communicetion, co-ordination,
consultation, Problem Solving and Innovation,.
(i1) Secretariats - Memu writing, policy implemen-
tation organisation and methods, regulation
and procedure Gencral orders, budgeting and
finoncial controls, Schedule of duties and
schedule of departments responsibilities,
maintenance of low and order and co-ordination
of the activities of the officials of
his departments.
(1) Public Relations.
(i) The communication process.
(ii) Commupicetion and the school.
(m) Teacher Selection Devices commonly used:
(1) application form
(ii) credentials,
(1i1) professional refcrences
(iv) tests and/ur examinations
(v) personal interview and

(vi) classroom observation of the candidates
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(h)

(e)

(d)

(e)
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EDUCATIUNAL PLANNING AND ADMINISTRATION SYLLABUS

Education E}pnning_pnd Administrotion Requlations for Award

of Diploma:

‘e fQualification for Entry:

Condidates must posess the NOE plus either the Teacher's
Grade 1I certificate or relevant experience in Primary
education; or Teachers' Grade I certificate with at
least 5 years teaching experience. Candidates should
preferably be between 30-40 years of age.

2e Examinstions:

The date of examinotion together with relevont detanils
of subjects,. dates, duration of papers and commencing
time shall be approved by the Examination Board of the

Institute before the examination commencess

3. Administrotion and Invigilation:
All arrangements for safe custody of question papers,
marked seripts, the provision of examination halls,
supervisiocn and invigilotion of examinztions shall be
the responsibility of the Institute. The Institute is also
responsible for the printing of examinotion questionse

L, uestion Papers:

All question papers after being drafted by the respective
course tutors will be moderstud by moderator(s) approved by

the Professionel ond Academic Committee of the Institute.
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Marking and Moderation:

The marking of the examinotion scripts shall be done

by the course tutors submitted for moderction to the
Institute, who shell appoint moderator(s)e. Individual
course work and thesis shall be taken into consideoration
in the aossessment of candidntis.

Condition for award of Diploma:

To gualify for the awerd of o diplomo ench condidate
must satisfy the exoaminers in the subjectszlisted in
group (a) and poss all subjects in groups (b) and (e)
(n) (i) Procticaol Work including o report on their
attachment,
(ii) An original essay.
(b) (1) Edueastion Law and Regulution
(i1) Development of Educaotion in Nigeria
(iii) Education huchorities
(iv) Education Flanning and Statistics
(v) Educaticon Finoncee.
(s) (i) English
(ii) Generel Fﬁper I ond II

Morks will be groded as follows:e

A Distinction -75 and ahove
d Credit 70=7L
C Merit 60-69
D Pass LO=59
E Fail 39 and below
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Failure and referral:

Candidatees who fail to .atisfy the examiners in (&) above
will be considered to have failed the course and will

not be allowed to resit the examination for the second
time except with the approvel af the Examination Board.
Candidates who fail in the major subjects will be allowed
to resit thet peper and on pessing will be awarded the
diplomas

The award of the Diploma:

The diplomo shall be awarded by the Institute and shall
be endorsed with distinction or credit as the coge moy
be and according to the performance of each cendidate,
Level of attainment in different subjects shali not

be endorsed on the certificate,

Candidates may resit the examination once only before
the beginning of the next academic year.

Egblicatiun of results:

The pass list shell be published by the Institu%a.,

In these regulations:-

'"University' - means Ahmadu Bello Universitye.

'Institute' -~ means the Institute of Education
established consequent to the
Ahmadu Bello University amendment

law 1965,
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means Course in Educotionel Planning

and Administration for the training

of Education Plannees and Administrators
lesding to the award cf the

Institute Diploma Certificate in Education

Flanning and Administration,
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APPENDIX III: The Anzlysis of Final Examination Recult of 1972/1973
Seseion, Showing the three Categories of Students by
Pre-Entry Qualificatiocas

Institute of Education
Ahmadu Bello University, Zaris
Educational Planning and Administration
Final Examinetions, 1972/73: Raw Scores

Prect. | Educ |Engl | Educ |Educa Educ Educ Gene [Orig |Tot~1 IR k
Number ical otlon |ish | atio |tion (astion |ation |ral inal wmmmﬂ =mar
_..,L.,....n...”.u Lzw & jLang | nal Fine V.b:n_._ Report |FPaper [Ess ge o
hment | Regu~ |uege | Plann.|nce ?uwnc Devel I & ay
letion & Sta opment |II
tis
tics
1 2 3 L 5 & 7 C 9 10 11 12
Student
with 400 4100 100 100 100 100 100 100 100 | 100 =
z.n.m.
As
Pre-Entry
Qualific- -
ation.
4
1 7k 74 74 ] 80 7t | 69 74 69 80 {@t.0  [Credit
2 74 .Lﬁf 69 80 80 59 69 69 ¥ 80 .wumwtgmwmuwﬂ
3 74 74 76} 59 6S_| 69 69 69 80 |71.0  |Credit __
- 65 69 80 74 63 59 69 69 69 {¥0.0 . [Credit
- :
5 74 69 69 | 80 &9 59 69 59 62 |ES.0 [Credit
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100

100

Remarks
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58
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74
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6%
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59

-

Fass
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69

59

69

-1

oSS

59

38

69

74
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eo

63

69

eo

69

63

(=8

b

&9

€3
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_Pess

oA
(AR R

Dist~-
inct-
ian.

P

 Credit

redit

Credit

59

59

69

Credit

58

39

65

| Priss
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Quelificatior

Number 100 10C__ _{ 100 100 100 100 100 100 100 100%5 Remarks
1 7L 69 74 80 69 &S 69 69 69 74 .1 Credit
2 7k ..l#.qr 74 59 69 74 69 58 80 ﬁmhr.-!rhwmu»ﬁ
3 rrmmﬂl--A-mm 69 59 69 69 €9 59 Th 68 redit
4 69 __ | €3 59 8o 59 69 65 58 69 67 | Credit
5 60 | 69 69 74 59 59 6S 59 58 |65 | Credit
6 69 ___] 869 69 69 59 59 59 59 65 55 | Credit
7 63 €9 69 69 59 59 59 59 69 mmﬁu.q-umﬁmw
8 L B 69 69 39 59 59 55 58 ﬂm..J.m”umm
9 69 ___) 63 39 69 59 59 69 LS 65 61 Pcss
10 74 63 74 65 39 59 59 39 SS9 60 Foss
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Appendix IV: The Anzlysis of Fingl Examinetion Results of 1973/1974.Session
Showing the Three Categories of Students By Their remlm:uuc
Guelifications

Institute of Education
Ahmadu Belle University, Zaris
Educationzl Flanning and Administration
Finel Examinations, 1973/74 Results Raw Scores

Students with N.C.E. ss Pre-Entry Qualification

——— ——— ..f!lfi\llq.(l’
Stud- Orig|rrac ,mwnn Educ | Educ |Educa | Educ Engl |Geng| Totel | Avercge(Rounc Tmamarm
iy inel{tioel |~tion|atiod ation|tion etion [ish |ral Figure
No Ess |[Attoc [Stoti|2 Req Fina |Auth | =1 Pap %

- ay hmen® |stics|ulat | nce |ority | Devel er
Report fend  |ion opment
TH onn & Rep
ing orts
A e - ﬁ.'i' s e it i el ——
100 _qmm:.rpmuﬂ. 100 | 100 |100 100 50 }100 | 1000 {100 .
1 75 |13 |ez |60 | 78 | 75 65 36 (68| 737 73.7 |7t _ |Credit
2 75 1196 137 65 76 70 72 37 )| 63 | 726 |72.4 :Lzmm Credit
2 . G5

3 qm.JMﬁm -AH 61 61 70 64 28 | 64 | 651 [65.1 _ 1 G5 _ {Credit
b4 66 |04 |51 63 55 58 58 36 ] 62 | 595 |55.5 GO Fass
5 61 12 81 72 54 56 55 20 |47 | 558 {55.86 |56 Fass

Students with Grade I Teachers' Certificate as Pre-EntryyQuelificotion
1 72 _n11___ 14 74 70 60 72 £/ 3157 1 657 168,7 8 Credit
2 62 g7 180 Th 53 67 66 27 153 | 599 |59.9 60 Fass
3 79 _hok 88_ 171 | 52 |55 63 28 _Jub5 § 585 {s8.5 IWM N __ummm
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— ——

Studenis with Grade I Tegchers' Certificete ss Pre-Entry Quelificetion

i o Aemes

Std. |00 \_m..o 207 | 100 {100 (100 | 100 50 hoo | 1000] 100 |Round -Jmmamuxm
No. —d Jfigure {
& 71 195 | 83 | 58 | 54 | & 60 32 |49 {560 | 56.0] __5¢ | Pess
5 61 |65 | 82 | s4 | 55 | 58 6L 29 {59 {547 | 54,70 55 | Fass
Students_with Grode II Tescherg' Certificete s Pre-Entry Cuslificciion
1 83 {119 1 107 | 65 | 76 | 59 57 35 |57 | 658 | 65.8] 56 | Credit
2 61 _]103 fu_!p 67 | 65 | 56 5k 29 |56 | 637 | 63.7] (L | Pess
3 2 o8 towe L5 53 62 65 20 |s0 | 615 | 61.5] 62 | Poss
& 59 |95 | q0. | 68 | 61 |68 65 25 |56 | 601 | 60.1| GO | Pess
5 52 107 | <13 | 82 | 58 | &6 57 25 |53 | 593 | 59.3] 59 | Fass
6 549 | 3 | 125 | 56 | 59 | 53 LS 28 |66 | 580 | 58.0| _ 50 | Pess
7 64 | 86 | 418 | S8 | 54 | 65 52 35 Jus | 576 | 57.6] 58 | Pess
a €5 ‘__mx_t.m_t 8c | 5B | 46 | B 67 | 33 |49 | 571 | 57.1 57 | Poss
g €5 Jumt,w--.-m. 6b 47 65 63 23 45 | 571 | 57.14 37 ] Poss
10 60 198 : 114 ! 54 | 49 156 ; 64 | 28 (511571 |57.4 57 {Pess
11 , 67 ,._8.:@! 93 | 62 | 54 | st s 31 |57 | 569 | 56.5). . 57 , Fase
12 58 | 93 g2 | 78 | 50 | 68 54 2b |58 | 565 | 56.5| 57 | Pass
13 55 | 99 | 411 | 41 | 57 | 41 56 22 |80 | 562 | 56.2 56| Pass
14 56 | st 93 | 63 | 58 | 6t 56 26 150 | 560 | 56.0] 5G| Pass
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Appendix IV Cont.

Student with Grode II Teachers' Certificete ss Pre-Entry Quolificetion

—— e - - —

Std. | 100 [150 |200 | 100 | 100 | 100 | 400 50 {100 | 1000| 100 |Rount
No. % |Figure | Remerks
15 58 uw L g2 64 56 62 61 74 51 558 Is5.8 mMﬁ Pose
16 51 1113 __ ﬁT,_.wm... b2 | w8 | 52 52 20 | 49 | 557 |s5.7 | 55 | Pass
17 66 |106 | 81 | 64 | 54| 50 54 21 | 51 {547 Is4.7 | 55 | Pess
18 62 | 105 g1 | 70 | w7l s2 55 20 | 53 | 545 |54.5 1 55 | Fass
13 47 | 286§ 81| 67 | u6 | 50 60 20 | 60 | 509 |50.5 | 51 | Fess
20 8 | 99 | 57 ] 53| e | u6 57 24 | ue | 502 mm.mjf.!@m:;mmmm
_21 61183 | 80 | 52 | u8| 54 61 25 | LD | 4B1 |uB.1 48 | Fass
22 51 | 77 lrw...o b1 | W5 | 61 57 20 | 47 | 459 Ju5.9 | 4i | Pass
23 | 63|55 | 26| L0 | 33| 25 25 26 | 41§37 pe7| 35 | Referrec




Appendix V:

The Anelysis of Final Exemination Results 1976

%2

/1377 Session Showing

the Three Cotegories of Students Pre-Entry Quelification

Institute of Education
Ahmadu Bello University, Zeria

Session Fingl

Educationsl Plcnning ond Administretion Course Student List 1976/772
Exomination Results

Raw Scares

- —

Stud|Educ |Eng |Admin|Eguc |Educ [Educ|Educ Gene|Gene | Proct| Ess|Total|Averzge| Perc|Remarks
ent |stion|lishlistrz|-tion|=tionlatio|atio rel |ral |icel |z enta
No. |[Laws tion |Deve [Finma [n2l |[nal Fap {Pap |Attac ge

& Techn|lopm |Pce Plan|Stet er Iler II|hment

Regu icue |ent ning|istics *

1ot 2 Rep

ion ~ orts

100 50 100 100 100 100 | 100 50 50 150 100 {100C | 10C

— - Jlnljl.lflllll-..l‘ln) e

1 72130 | 56 | 7€ 60 66 | 65 28 132 105 65] 672 |57.2 67 |Credit
z 83 |24 G5 65 56 50 | 50 30 30 108 67| 633 |63.3 €3 |Pess
3 49 1286 | & ] 59 51 61 | 60 20 121 g4 65| 551 |55.1 __155 |Pess
L 49 121 1§ 63 5& 59 L6 | 45 20 125 95 63| 540 1540 54 {Fass
5 |57 {23 453 158 155 JWS )6k |23 .26 93 | s58; 53: |53.L 153 iPess

T 1] i L]

4 ‘
6 169 (25 et 1|73 L7 L7 ) L8 27 127 65 43| 535 .mMuME. mmr Pess _

i

Students with Gracde 1 Teachers' Certificote - Raw Score A

1 82 135 | &7 S8 71 L7 | L& 21 |34 125 66| 700 |70.0 70 {Credit
2 68 131 G7 72 57 50 | 4S5 28 130 101 65| 618 {61.C 62 {Pess
3 83 120 53 68 60 55 | 55 20 |27 96 65| 603 {5043 6C_ {Pass
- 71120 | 5° 53 56 54 | 53 30 |25 93 45| 563 |5G.3 56 |Pess
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Appendix V Cont.
Students with Grode I Teachers' Certificate - Row Score

Std.}100 } 57 } 700 100 -| M00-| 100 (300 | 50 50 150 | 100 | 1000] 402 3 H Remorks
Nao. N o o
5 65 | 20 | 55 |61 | 64 | 42 |42 |21 26__) 101 | 51560 | 5€.0 |37 | Pass
£ 56 | 20 | 65 |66 | 63 | 51 |50 |22 25 89 | 521|556 |55.6 |56 | Fass
7 56120 | 61 |51 | w | 5B 158 |2 21} 101 | 52543 |54.5 |55 | Poss
g 70 |20 | 60 )} &5 | 55| 51 |51 |23 26 79 | 47546 | 5.5 )55 | Pase
g 469 1 25 | 55 | 50 | 55| 46 |46 |25 23 98 | 73| 543 |2k.5 |56 | Pess
0 {7 126 | 61 151 [ 521 45 }uo 129 22 8 | 53536 |53.5 |53 | Pass
11 | 612 | 55 |52 | s8] 5050 |23 20 ou | us mmj.q,.ﬁ.qm._...»q.iwu Pass
12 |50 21 | 64 {61 | 53] o |33 )23 20 | 11 | 481519 |51.9 |52 | Ref.
13 L1 | Z¢ 56 65 40 L2 | 41 {27 23 80 52 § 4392 1 49,3 1 49 | Pess

| Students with Grade 1] Teachers' Certificete - Row Score <
1|89 | 28 { 75 {82 ! 72| 53 153 §31 {20 | o1 | e8}e71167.1 /67 | Crecit
2 85 | 28 m &3 : 52 52 : 63 M.mu 30 L5 100 : mqm €30 165.0 155 | Credit
3 57 | 35 | €6 165 | 7111 7 {91 126 26 iz mmumi Glee 1 {64 | Poss
A 77 126 | 65 |75 | 61 | 64 |64 |25 27 98 | 56641 fck.slst | Pass
S 84 ] 31 ]| Sk 59 76 52 |51 | 2& 25 108 59 1 621 162.1 162 | Pass
6 68 | 37 68 65 56 42 | 42 |29 25 109 75 ] 616 | 51.6 | G2 | Pass




Appendix V Cont.
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Students with Grade II Teschers' Certificate - Rew Scores

-— -

mﬁn‘

Ng, 1100 | 50 | 100 § 100 | 100 ] 100|100 | S0 | 50 1150 100 [ 1000 {100 | % Remarks
7 65 |23 | 75 61 81 4D |41 |20 | 28 | 116 | 61 611 G1.1] 61 | Pess

8 62 129 | 57 | 65 | &5 55 |55 129 | 23 98 | 65 608 | 60.2 |61 | Pess

9 68 |20 &b 52 65 65 165 |20 | 20 S5 | 64 606 E0.6 | €1 | Peas

10 76 {21 | _65 78 57 54 | 54 120 | 25 97 163 805 60.5] 61 | Pass

11 78 |37 59 I 68 64 64 | 64 |30 | 26 1106 | 75 605 E0.5| 61 3 Pass

. 52 -..u-
12 | 62 |25 | 72 | 71 | 55 | 40 40 |29 | 25 |03 |67 | e0L | Eq. ﬁma Pass
13 V62 123 | 72| 61 ] 55 | 50 |50 [31] 28 |1 {68 | 601 | 60.4)50 | Pass
1 |60 {335 | 631 50 | 51 | 77 |77 js|es | 8O |57 | 599 | 59.9]|60 | Paes
15 | 70 122 | 58 | 65 | 67 | 63 162 |26 | 23 | 87 (65 | 598 | 53.2{ 60 | Fess
16 | 65 t2s | 704 70 | &5 | wo lup 354 32 | o4 |69 | 595 | 59.5| 50 | Pass

17 {71 {26 | G5 62 | 67 | 49 “ 48 {26 {29 | 96 |53 | 594 | 59.4|59 | Pess
! ' .
8 | 67 (25 | 60 ] 88 w. 57 | 45 |46 |37 | 26 |103 | 54 586 “.mW.mW 59 m Pass
19 | 70 mlmm;m 66 wu.mm {69 m| 57 {57 {24 * 20 { 92 lus | =84 “u“mwmwme \ Pass
20 | 69 mm;;immw-u 65 | 46 | 53 53 {211 28 |02 ! 6o | s80 | mmhm.me “ Fess
21 | 69 |22 | 7t | 54 | 70 | s0 |50 |25) 22 | S0 |51 | 576 | 57.6]58 | Pass
22 | 76 120 | 63| e2 | 62 | w2 |61 |26 | 25 (108 |47 | 572 | 57.2| 57 | Fess
23 | 70 |25 | so | 53 | e0 | 52 151 |26 ]| 27 | 84 |58 | 571 | 57.1] 57 | Pass
26 | 72 |20 | 52 | 78 | 68 | us |45 |2u | 28 | 85 154 | 563 | 55.9]| 57 | Poss
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Appencix SULL Students with Grode II Teschers' Certdificate - Row Scorec 145
t...l..l-lf?!l._l.. e e e — e - LE e e s e e —————
Std. oo |57 {400 400 oo joo j100 |50 | 5C {150 Tg 1000 | 0 % Remarks
zul T S (R I.Tn< Ill.r —
25 56 | 33 | &¢ 57 | &7 1 s0! w9 | 23| 26 | 102 | 64 569 56.2 1 57 | Pass
26 {50 | 2 . 5k ) 73 | 43 559 { 58 { 301 26 | 90 |59 | 567 " 5647 157 | Pass
27 |60 |20 i 56 { 57 50 58 | 58 | 251 25 | 92 |53 ! 554 | 55.. 155 | Pass
28 56 | 23 | A4S so0 |55 |60} 55 |21 22 {100 |60 551 ] 55.1 155 | Pess
29 48 ) 27 | 52 47 {52 |69 | 65 {20 20 {100 |48 | 550 | 55.0 {55 | Pess
5 |59 | 20 {56 | 70 {42 1sa|s8!23f{28 | &8s |5 540 4 5.5 |55 | Pess
|
31_461120 | & 52 1 54 57 1 56 (22 | 20 | 86 | SO 543 | 54,2 |54 | Fass
31 _ 461 120 S5y, " te s | 1
2 1533t | 6o | 52 ju1 | 55]56 127 20 | 98 (50 _{ 542 | s4.z {5 | Pass
“ ,
33 180 |ie. ; c1.} 57 52 48 | 48 | 31| 3t {100 |63 , 540 =4,0 |54 | Fass
34 68 | 2C | 55 | 53 | 56 45 | 50 {20 | 23 | 91 |57 | 538 | 53.2 |54 | Pess
35 47 {25 | 52 | 53 | 51 60 | 59 | 20 | 25 L sy ;m._ 532 | 53.2 |53 | Pess
' \ + 1
{ 53 | (55 (4762 o006 o83 {50 | sge | osn.rlsc | Pess
' i H M ] . { ' { R .
m p b5 146} 46 123124 | 99 142 | 506 , 50.C 151 4 Pees
i ¥ ¥ ;| 1 T # T =3 S ¢
38_:53 120 § 52 ..m_!w,n 150 w 47 1 47 <21 20 | 89 i519 | 494 ..;_m....”:_rmm., Fass
' ! { _ : b H ‘ { m .
39 B | °C ! 50 | 55 _ .pm_ﬁ.mu.mm v 91 147 | 436 4r.C 169 | Fess
S 4 R
L0 50 { - 52 {43 { 45 :+ 24| 20 § 83 {54 485 | 4C.5 {45 | Pess
!
41 59 56 | 42 128 | 23] 20 | B9 {59 ! w5 | 43.5 |49 | Pass
42 49 {60 Jus jus |22 20 | 86 {48 | 476 | 47.5 |47 | Pass
43 |47 30 40 ! 43 |20 ' 22 | 83 s rmml_.. 16,5 |47 | Pass
Lo 1ss tzo 0 own ) so Veg Vao {25 26 | 20 | B Ju6 | 638 § 43.0 |66 | Ref.
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APPENDIX VI

Department of Education,
Ahmadu Bello University,
Zaria.

28th September, 1980.

From: HM.J.Shunibu To: Or. D.0.Kolawole,
Institute of Education.

Ref: M/DE/1.20

I am writing on behalf of the Post-Groduate Studies
Committee of the Department of Education to ask if you will
kindly supervise Mr. Adinlewa's Project.

The M.ED Project is a partisl requirement for the
fufilment of the M.Ed degreee by examination.

Its noture, scope and depth is lergely determined by
gtudents and supervisors working cooperately.

The title of Mr. Adinlewn's Project is "Evalustion of
Pre~entry Quelificetion on Students' Performoances in Diploma
Course in Educationnl Planning and Administration.

If you accept our request, we shall advise Mr. Adinlewa
to conteoct you personelly, so ss to scqgueint you with his
problem.

We anticipote your kind co-operation.

Yours sincerely,

(Sgd).,
MaJoShUﬂibU,
Exec. Secretary,
Post-Gradunte Studies
Committee.
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IE/GEN/10 APPENDIX VIT

15th October, 1980.
Dr. M.Jd«Shunibu,
The Executive Secretory,
Post~OGradunte Studies Committee,
Faculty of Lducetion,
Atmadu Bello University,
Zarin.

Dear Sir,

MODIFICATION OF MR. JOSEFH 0. ADINLEWA'S
M.ED RESEARCHH TOPIC : REF: M/DE/4.20

The original topic of Mr. Joseph O.Adinlewa which
was “"Evaluation of Pre-entry Qualifications on Students
Performances in Diplome Course in Educational Planning
and Administration” has been modified to read "The Effects
of Pre-entry Luslificetions on Students Performances.
A case Study of Educetional Planning snd Administration
Students, Institute :0f Educeotion, Ahmedu Bello University
Zario.

Yours sincerely,

(8gd).
Dr. D.O.Kolowole



