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ABSTRACT

Since Nigeria is a country of diverse peoples
and cultures, tte issue of morale and spiritual values
in inter-personal relationship has been a problem.

In an attempt to solve these problems many actions and
steps have been taken by the Federal Government.

of these steps include the setting up of Federal
Government Colleges whose objectives include the
improvement of unity among the youths of this country
irrespective of birth, creed or social status. Some

of these schools set up include, Kings and Queens
Colleges, lagos, Federal Government Girls College,

Gboko etc. This project then focusses its attention

on the patterns of social interaction among the

students of one of these schools.

This research was conducted at Federal Government
Girls' College, Gboko in Benue State. The school has
a population of 1,120 students from where 480 were
sampled for the research. A modified sociometric
guestionnaire was used to collect the data after a
pilot study was conducted at Federal Government Girls'
College, Zaria to validate the instrument. Then the

literature pertinent to this work was reviewed.

To conduct this research some assumptions were

borne in mind. These were that the students pattern
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of social interaction was based on religious beliefs,
class (form) and the academic attainments of individual

students. With these assumptions in mind, certain
guestions were asked. These are:

1. |Is there any relationship between the students
religious beliefs and their pattern of social inter-
action? After obtaining the data and analysing it by
means of percentages, and it was found that their
friendship selection pattern gives an affirmitive
answer to this question.

2. The second question raised was: |s the students
pattern of interaction related to the class (form) in
which the students are? Tfae too it was found to be so.
That is that, the respondents choose their friends
from thair class with just little alteration.

3. The third research question that was raised
was, does the students academic performance have any
relationship with their pattern of interaction? The
responses received from the respondents were compared
with those of their friends and it was discovered that
they chose friends who have the same or nearly the same

academic attainment as they.

From the result of the data and the findings
thereof, it has been suggested that:

1) The Federal Governroent of Nigeria should
review its admission policy of admitting large propor-
tion of students from whose locality these schools are
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situvated. PFor in doine so, there is bound to be

mreginalisation of the minority by the majority.

2) There should be an increase in the number of
guidance counsellors employed so as to increase their numé
in this school and in other schools - in order to
support the classroom teachers who presently combine
classroom work with those of guidance and counselling

in these achools.

3) Guidance Counszllore or Career mesters should
encourage eroup 2nd team work among the stulentas so as
to encourace the spirit of togetherness. In this way,
the stulents would work a2nd Yearn together and also

visit each othar frequentlyv.

4) School authoeities should encourage inter-
school debatea, visits as well as student participation
in extra-cwrricular activities. And above all, religious

sentiment should be discouraged in all school activities.

5) Further research in sociometrics is highly
advocated in Nigeria to bring to lisht the problems of
social interaction among the post-primary students. For
as at now, not much is known about the youths pattern
of social relationships.



Chapter 1

1.1 INTROMUCTICN

All over the world, formal education ia seen
ag a major tocl for advancerment into the modern
tecmolegical world, as an instrument of chreonge oand
furthermore, as a tool for effecting nationzal
integration. WNigeria is one cf such countries to

recoenise this important tool. Therefore, in zll

Nigerian developrent »lane, hieh priority is given
to education and vast financial rescurces are
allocated +o¢ it. Ard vavine afopte? eduvcation zs an
instrument for accomplishing national development
and change {National Folicy on Tducation, 1977), the
Federal Governrent bhas evolved a national policy on
eduecation hased on these five main national objectives:

1. Pree and democratic society;

2., Just and egalitarian scciety;

2+« United, strong and self-reliant nation;

4, Great and dynamic econcny;

5. A land c¢f brisht and full oprortunities for

all citizens.

To achieve these objectives, the quality of instruc-
tien at all levels of eAucaticn in the country has to

be oriented towards inculeatine the following vazlues



among others:
A) reapect for the worth an? dimity of the
individual;
B) mora? and apiritual valiea in intarperaonal
and ruran reolatiocns.
In order tc justify the confidence the scvernment
reposes in education, the government has therefore made
provisien for the establishment of several federal
government institutions all over the country in order

to achieve the abeve aims and chbjectives.

Yet, Nigeria, being a country cf diverse peoples and
cultwes, the issuve of unity awcng its pecples has been
a thorn in the flesh of many governments as well as well-
meaning individuals. But all many opinions have been
that, the lack cf unity among t¥Ye pecrles of Nigeria
"could be" ag a result cf many variables =uch as: "the
institutionaliesation of the inferior status by the
colcnial legacy" Turaki (1985); relisious Aifferance
Ahmed (1980); personal valuves; tribal differences as
well aa the Aifference= in social status among the "100
milJlion" Wicerians. Por these rea=ors; many subsequent
governments have heen tryine, in one way or the cther,
to see if the Nigerian citizens could te united irrespec-
tive of these Adifferences. The first attempt at this
effort could be seen in the amlpgamation or the southern
and northern protectorate of Nigeria in 1914. Pafunwa

(1974). The tempo of these attempts was increased even
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after Nigeria became independent in 1S60.

Prum.then on, various eroups and well-meaning
individuals bave heen putting forth suggesticns on how
tc improve the unity of this country. Some people
gugprest inter-cultural marriages, Tseayo (1973); while
others auggest "the education of many Adifferent Nigerians
under one roof". That is, wmnder cne school. MThese
sugrestions and many others edve rise to the establish-
ment of Pederal Governnent Colleges (sometimes called
"Unity Schoola"). Accordins to Cwinmi (1980) the
chjectives ¢f settins up theae mchools inclwde the
followineg:

1. to improve wity amonz youths irrespective of

birth, creed and status;

2. to lay a good foundaticn to bringing them up as

good citizens and future leaders;

5« to erable youtns develop their potentialities

in varicus fields;

4. to serve as centres of excellence for others to

emulate.
To her, these were the objectives for setting up tlese
"Iity Schools"., MTherefore to sive credence to its
promise of unitine owr Aiverse peorle, the Federal
fovernment, his 1 at now, established about forty-fowr

(44) of thesme "Unity “chools” all over the country.

Thette schools are:



b)

o)

a}

e)

t)

23

h)

Akwa Ibom State

1. Pederal Government

-~

2. Tederal foverncent

Anambra State

T, Pedaral fovernment

4. PTederal fovernment

Bavchi Ytate

5. Xederal flovernment

6., Federal fovernment

Bendel Rtate

7. Tederal Government

£. Federal Government

Benue State

9, PFederal Covernment

10. Pederal Government

Bornu 3tate

i1e Pederal Governnoent

12. Federal gGovernment

Croas-Rivers State

1%. Pederal Government

14. Taderal fovernment

nonecola “tate

15. Pederal “overnment

16, Federal rrovernment

College, Ikot Rkpene.

nirla' Collegs, Tkot Abasi.

Colleee, Wnusu.

(tirls College, Cnitsha.

Collerse, Bauchi.

Girls' College, Azare.

College, Warri.

Girls' College, Benin City.

College, Ugwolawo.

#irls' College, Gboko.

.Gollepye » Maiduguri.

Girls' College, Potiskum.

follegs, Ozoja.

irls' Collese, Calabar.

S0lleee, Wukari.

firla' Collepe, Yola.



i)

k)

l_l
L

m)

n)

o)

p)

Imo State
17. PFederal

18, PFedaral

Eafruna Ftate

19, PFederal

20. PFederal

Eano “tate

21. Pederal

22. PFeAeral

Iat=inz “tate

23. TFaderal

24. Federal

Xwara State

25. Federal
26. Federal

lagos State

27. PFederal

28. "veen's

Governoent College, Ckipgwe.

Government Girls' College, Cwerri.

fovernment Colleee, Kaduna.

fovernment Girls' College, Zaria.

ftovernment Colleege, Kano.

Aovarnmrent Airla' Ceollaese, Kazaure.

novernment Collesa, Maura.

Sovernment Girls' Collese, Bakori.

Government Colleee, Ilorin.

fovernment Girls' College, Kabba.

Government College, lagos.

College, lLacos.

29. Xing's College, lLaros.

Niber State

0. PFederal

1. Pederal

Qrun “tate

32. Pedaral

33. Federal

fovernment Colleee, Minna.

Government Girls' College, Bida.

Nfovernment Colleee, Odorbolu.

fovernment Girls' Collese, Tharamu.



q) Ondo State

34, Federal Government College, Idani.

r) Oyo State

75 . ®adoral fovarnmnt College, Ogbomosho.

35. Federal fovernment Girls' College, Oyo.

&) Plateau Ttate

7. Tadaral fovernmant Colleem, Jos.

38. Pederal fSovernment firla’ Colleee, langtang.

t) Rivers Ttate

79, Tadaral dovernment Colleege, Port-Warcourt.

40, PFederal fovernment ~7irls' Collese, Abulom,

u) Sokoto "tate

41. Tederal Government Zollese, Sokoto.

42. PFederal Government Girls' Collese, Gusau.

v) Federal Capital Territory (Abuja)

45. Federal Government Ccllege, Abuja.

44, Federal Government Girls' Collega, New Bussa.

1.2 THS PROBIEMS

Around 1964, the Federal ffovernment of Niseria saw
a need to establish Unity Schools all over the country.
Owinmi (1980). This it 4id by eatablishing few by tren.
The few were:

1. YXing's and Quween's Collepes all in lacos.

2. Pederal Government Collere in Xaduna.
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3, Federal Govarnment Colleee in Inusu
in the former 4Je<tern, Northern and 3aatarn Resions in
that order. In these schoola, students from one reecion
wWere sent to the other resional schools so that they
mix and learn together with the stulents of that
region. Iater the number oI “hes2 schools were increased.
At present, there are about forty-four as earlier on

atated (Author of Newsletter Vol. VI, No. 6, 1985).

Vowaver, it is not known whether the good aims and
objectives specified by the Federal Govérnment of
Nieseria aas beinege motivators for establishing these
schools are being achieved., Por this reason, parents,
stwlents, the community and all those concerned with
the 2ducational and «ocial Aevelopment of owr youths
are now left in the Aark a~ to whether there is any
justification for the eatahlishment of thase schools.
It is imvortant therefore, that, a stuly be mie to
€ind out the extent to which one of the aims for
eatablishing these schools i.e. to improve wmity among
the youths irrespective of birth, creed or status - is
being achieved. Therefore, the problem of this stuly
ia to determine the pattern of stulents' relationships
in Pederal Government Girls' Colleece, Gboko in Benue
State - one of the Unity Schools established by the

Federal fGovernment of Nigeria in 1976,
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1.7 OBJRCTIVES OF THE STUNY

The objectives of this stuldy are:

| I to identify the students' pattern of interaction
in this school;

i to find out whether one of the objectives for
eatablishing this school 1.2. to improve unity
among the youths of this cowtry (as the motto of
tha school reads: Pro Unitate) irrespective of
birth, creed and status is beine achieved throush
their free interaction with each other;

% to make possible asuggestions on how 4o improve the
atuienta' pattern of relationehip in this school

in particular and the rest unity schools in general.

1.4 SCOF2 CF T™HE STUNY

This stuly was mainly conducted at Pederal
Jovernment Girls' Colleg=, Gboko in Benue State of
Nigeria. The reason for conducting the research in this
school was that after many years of establishing these
"unity schools" (precisely 15 years ago) not much
informat ion about these students' pattern of relation-
ships has been known. This is an unfortunate situwation.
For how 40 we know whether the stulents are really
uniting in thesé achools in order to achieve one of the

aimg for establishinzg theas schools?

The achool under-atly i.e. Federal Government

Girla' Collepse, Gboko wasg eatablished along with others
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in 1976. The others inclule: Paderal fovernment firls
follame, Onitaba; Paderal Jovernm-nt 7irla Collere,
\7qra: Fadaral ffovernment 7irla' Collepe, Ikot Aba=i;
Federal Government Girls College, Owerri as well as
Federal Government firls Collese, Bida, Aminu (1985).
Thig aschool is situvated in Gboko town of Gboko Local
Government area of Benue State. It is a boarding school
mainly for girls of different ethnic, religious,
cultural and socio-economic backerounds. The school
is mainly populated by teenagers of between the ages
of 10 = 19 years. The school has two sections - the
Junior %econdary School (J99) and +the Senior Secondary
School (998) sections - of a Auration of three yaars
each., The =2ho0l has a2 *o*tal of gix (6) classes divided
up into five (5) streams of A, B, C for J.S.%. I and
also of a straam of A, B. €, N, and 7 for J.5.9. II and
ITTI as well as for 999 I to ITII giving a total of

twenty-eisht (28) clasaes.

1.5 BATIC ASSUMPTIONS

This research work is conducted baseil on the
following assumptions:
1. The stulents pattern of relationship in this
school is based only on religious beliefs, class
or form to which the stulents belong as well as

the stuwdents academic achievemntse.
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confucted. Tre parameier on which the study hinges 1is
to atwy the patterns of stulents' relationship ir one
Gf trere "unity schocla” - Federal fiovernment Girle

Collere, Gboko.

Also, in view of the denrth of receurch ir the
rattern of stulents relaticnship ir this cecuntry, thkis
study arpears relevent in the sense that when the
pattern of students interaction has been krown, those
patterns tlrat facilitate rositive interpersoral reletion-
ehip among the students will be reccmmended for adoption
in owr various secondary schcols and those patterns that
impair positive irterpersonal relaticnship would be
identified for possitle irrrcovement. Furthernmore, if
the students' patterne of relationship is made lnown
to the rublic, it may be of use to schcol auvthorities,
educational adrinistrators and throse irterested ir the
healthy deve loprent of omr yout¥s to guide and direct
our youtts ir ithe rost-yrimary schocls cn how to live
an? interact freely amonget themselves. For aliso,
this knowledge may help improve the group structure of
s€hools. For as fCronlund (1976) puts it: "It will
help clarify the cliques, cleavases and nmutual relations
Fresent in the achoel". For a disintegrated school
structure characterised ty cover-abundance of cliques,

cleavages and isclated pgroups comronly results in low
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group morale and a4 poor climate for learning.

Again, this study is sipgnificant because it may
help school administrators to evaluate the effect of
particular schocl practices on students' social
relationships and answer such question as: is the
school method of ability grouping creating a social
cleavage between the gifted and the moderate students?

1.8 SUMMARY

In this chapter, we looked at a brief history of
sore of the factors which led to the establishment of
Federal Government Colleges - otherwise called "unity
achecols”". Also, we enurerated sore of the Pederal
Collepes that have heen established so far and their
locations within the state. Furthérmore, the problem
of this stuly was stated as: to determine the patterns
of stuwent relaticnsehip in one of these "unity schoola”

which is located in Benue State of Nigeria.

later on, we looked at the scope of the study
which we said was confined only to Federal Government
Girls' College, Gboko. We went furtler to enumerate
the objectives of the stwdy as to identify the patterns
of students interaction in this school etc. Again, the
assumptions of the stuly was looked at, which was that,
the students in this school relate only to those who

either share the same religious beliefs or are in the
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same classg with them.

The research queations were tren asked and why

tris work is important was alsc stated.
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CHAPTER 2

REVIEW CF RTLATN TITHSHATURET

2.1 INTROBUCTION

The key id&€a in social interaction ic that sccial
acts and personality cannot be understood independently
of the social ccntext, be that of the interclange
between a persor and his swroundings. This view is
supported by Baldwin (196C). Te said that we are
menmbhers of one another. The developrent of an indivi~
duals personzlity could not ~o0 on at all without the
constant modification of his sengse of himself by
sugregtion from others. So, te himgelf at every starce,
is really in rart sormeone else given in his own
thoueht ¢f himmelf. And to understand the nrocess of
social interaction, mny social scientists have studied

and develcped various ways of stuwying interpersonal

interactions. One of such woys is kmown 2g sociometrics.

The science of sociometrics is the brain-child of
Moreno. Moreno discovered this instrurent when he was
trying to solve the probtlems of deligquents who were
agssignel to cottages set up for juvenile correctional

institute.

2.2 MEANING CF SCCICMETRICY

The concept of sociometrics has been defined

variowly by variocus pecple.Moreno says:
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It is a prccena ¢of classification, which is
caloeulated t¢ brine individuals togsether
who are capable of harmonious interperconal
relaticnship and thus crente a social sroup
whicrh 2an function A% a muximum ~F%iciency
an? witr a minimum of Adaruptive tendencies
and process.

Shertzer and Stone {197%) qwiing Barclay defines
sociometrics as: "a method of discovering and analysing
patterns of friendship within a group settings". All
thege definitions have one thirg in common and that is
that sociowmeiric is concerned with, as Shertzer and
Stene (1576) put it "the measurement of interpersonal
preferences among members of a group In reference to

2 stated criterion".

2+3 ZPURPCSE CF SCCICMITRICS

The rurpese of sociometrics 1s to measure an
individuals socizl stimulus value or hkis social worth
or his personal value as viewed by hils associates.
What i meacsured in sociometrics is rrimarily overt
grour 2- justment or zcceptability. It is asserted by
Bvans (1962) that: "sociometry is concerned with the
masuwrement of =ocial behaviour". In Shertzer and
Stone (1976), otrer people such a3 Bouney and Fampleman
have obasearved that the rationale upon which sociometry
is based ig that: |

Within any formal orpznisation, there is an
informal organisation baned on interperscnal
attractions and repulsiony. These informal
relationships greatly affect the official
functioning of the group and have important
peraonality consequencies for each person in
the proup. Interpersonal bonds between the
members of pgroup are necesaary for gocd morale

and to the normal personality growth of each
individual,
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Other people such as Ninkmeryer and Caldwell (1970)
anes the rationale of sociometrics as offering a
ayrtenatis and effactive way of ddentifying, wwrlirting
and implewsnting the interaction patterns that naderlie
social relnticnships in schoel settinas. They feel that
the school takes on the characteristics of a dynamic,
changing and grewineg society. The achool in 2 fluid
entltr, These capacities to chanee creates an unusual
opportunity to guide activities in wholesome and

construwtive directions.

2.4 GROUP FORIMATION

In racent years, awarsness has been grcwing ntou
the influence exerted on the behaviour and development
of human beings by the groups to which they belong.Very
few people live in complete isclation from thelr fellovws
and the norml individual in owr society is a member
of a variety of groups most of which are smll, TFor
very young children, life is bounded by the family but
as they grow older and go out into the world, they
become aware of their membership of a wider society
composed of fellow villagers as cowmtrymen and the
whole human race. At school, a child is a member of
his class before he realises himself as a member of the
school. And his school life is lived mainly in his
classroom with only a brief excursions intc the assenmbly
of the whole school. As an adult, he may become an

employee of an organisation but he lives his whole

Pete
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working life in a workshop or office group. In his
leisure time, he may be a member of a4 team or social
group. In 0ld age, he may return to the shelter of
his family group or he may seek refuge in a home for
the 0ld people. Therafore, from the cradle to the grave

we are all members of a amall group.

A group therefore, can be seen as an argregate of
people, This ageregate of people come together as
members of say a footkall club. In this sroup, there
is a common purpcse. T™hat purpose is to play football
and the members have detinite roles and status
relationships towards one anotker. Trey have rules of
membership which are accepted by the individual members
and by which they are bound in their activities in the
team. Sherif and Sherif (1956) have defined a group as:

a social unit which congist of 2 number of
individuals who stand in (more or less)
definite status and roles relationships to
cne another and which possesses a set of
values or norms of its own resulating the
behavicwrs o ¢the individual members, at

least, in matters of consequence to the
Frcupe

Within a claas of children it is usually possible to
observe a number of, more or leee, well develored sub-
groups. MThese sub-groups are friendship groups. These
friendship eroups develop among older children into
larme proups which chanse both in member~hip and in
its internal structure. The structure of adolescent

group is more complex than that of groups of younger
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chiliren 2and is likely to show an awaresness of sexual
Aifferanceas and attractions which is nct uswmlly to be

observed =t earlier atagen.

2.4.1 Factors_Influancing Group Formation

Tarious researches have ahown that various factors
account for chilidren's sroup formation. Such factors
as: propinquiiy or nearness of abode; interests,

cocial clazxw; etmic identity; relioious beliefs etc.

are among some of the factora.

2¢1.2 Propinguity or Nearnea= of Abode

Partridece (1943) s sugesezted that nearness of
abode or propin-uity is ba=ia in eroup formation.
Accordine to him, children who live in the same
ne izhbowrhecod and go to the same schwol tend to play
tomather and often, a3 in the case reportad by
Kerstotter (1940), ait and work together in school.
Also studise carried out by Tvans and Wilson (1949)
revealed that among univeraity women, friends were
chosen from those whose rooms were in proximity in a
hall of residence. Giddens (1960) also made a similar

obgervation amonz mle univeraity stulents.

2¢4.3 So0cial Zlans

Social nearness or nocial statua is an influencial

factor in friendship formt*ion. Potashin (1946) has
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obgerved that children s2em to make friends with
others of the same social clasas. This i3 because
nearly 211 family friend~hipa are wsually within a
social class. Thus Shean a%iliran tand %o me~t mere
chiliren of their own =social class than they 1o of those
from other classes. VPallwork (1952) found out that
amonz chilren in a erammar achool, th spontaneous
proups formd were aazocizated with value-eystem., And
it is true that, value-ayvstem vary from one social
clasa to another., Children my ther=fore tend to
chooae friende from their own =ocial claas because

they have similar value aystems.

Furthermore, it s been e=tablished that members
of one social class maintain well defined attitudes
about other social classes. Brigham (1971), Taylor
and Aboud (1973) have described how class differences
evokes specific expectations among its members. Their
research is predicted on the assumption that a person's
behaviour towards another will be a simple function of
his expectation about the group represented by the
other peraon. Also Kay (1975) observed that, social
Aifferances o0f the parants play an important role in
the student’s relationship habit. Kav asserts that the
ramification of socio-economic clasa axtends wall
beyond the ranee of economic conasiderations and may

includ> home life, moral convictions and value systems.
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clear sense of identification with the heritase and the
culture of their group in order to find a secure basais
for a sense of well-beines and that insufficient in
group security results in self hatrad and in-proup
denial. Ilewin continues, such factors as ethnic self-
atfirmtion form - for member=s nf a particular ethnic

ZroUup. ! nense of ethnic relv-identityv.

Many other researchers who have undertaken
research on this issue of ethnic identity are mostly
concerned with cultural identity factors. Therefore
Geismar (1954) and Segalman (1967) have affirmed thata

ethnic affirmtion refers not only to behaviour
indicators of identity such as language use,
attendance in parochial schools and choice of
in=group friends but also to a desire to dbe
affiliated with one's ethnic group.
In another research carried out by Smith (1946) over a
period of several years, Smith stuiied the attitudes of
stulents of sociclogy in sociclogy classes to such
subject as: the Negro question and birth control. Smith
found out that, a statistical chanse took place and
there was also a homogenilety in their attituwles.
Cartwrieht and Zander (1968) contend that when 2 group
of people are exposed to the same environmant, the
group will tend %o Aisplay a homoeeniety in beliefs,
attitules, values and behaviocurs. That the group assumes
only one "correct”" Aiscription of the situation.
Individuals who perceived the environment differently

from other members experience conflict between them-

selves and the group. They further believe that, highly
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cohesive ~roup similarities occur as a result of group
prasaure for uniformity or because of selective process
of recruiting sroup memberas who are similar in their

beliefa, attitudes and values.

Again on this subject, Aseh (1956) stulied the
relationahips between the perception of an individual
Aand thoge of the eroup. e found out that, in an
axperimental settineg native subjecta would change their
opinions when confronted with a perceptual conflict in
oriar to conform with a eeneral coneenzus. Fuwrthermore,
if we look at Cartwrisht's (1968) princinles which he
belisves are important in ethnic identity, we would
find out that, if a group is to be used etfectively as
a medium of change and those members exertinz influence
to chAnge must have a strong sense of identity to the
group. Also, Cartwright believes that in an attempt
to change attitudes values andi behaviowrs of the members,
the more relevant thkey are to the purpose of tre sroup,

the more influencial the group can be upon tha members.

2artrermore, ethnic affiliation plays an important
part in the socialisation of young people. According
to Yelsor (194%), four great important factors which
cortrol bumn behaviour are: valuee, norre mebilisation
in orgnnised roles and situation facilities. Selsor
said that values are fundamental answers 2nd is the
deepest convictions of the community which forms the

norms, laws ard the ethics on which the community hinges
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{taelf, o Llene factors bave a2 decisive infirence on
the action and conduct of the members of the comrunity.
Por +he eraracter and verconality of the communlty's
young ones are ceonstructed throush the educaticnal
proceas by way of enculturisatien cr transferrine of

culture = .o."l.enee to ita young one« especially in

the intimate an? emotional =ocial relations.

4,5 Relipious Beljefs

Bvidences of relisicus attitudes and loyalties
exist in every sector ¢f human life; ir Tuman
experience ir general; in culture; in the complex
interviewing of attitudes, concensus and views 2nd in
histcery, as well as ir the r=cord of =social and
reracnal tehavicurs. A person’'s concept and experience
cf relation with other people is crne cf the most
fundamental aspacts of any society. For the total
degree of Aapendence vporn ot¥er pecrle ig the sare in
all aocieties hut it is only the pattern of derendence
that differs in density and intensity. Also the
cultural values or the view of life brinps forth a
Aistinctiveness in the patterns of social relations.
This is because, many relirichgs bind their adherents 4o
specific vractices and particular moral codes. Thus,
cenversion has often ehown radical changes of behaviour
in the convert as can be seen when an alcoholic becomes
a total abstainer from alcohol. Therefore relirion
which can be seen as an action or conduct indicating

a belief in reverence for or a desire tc please a devine
ruling power influences greatly tite behaviour patterns of
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a people or group. Religion is also seen as a
particular system of feith and worship. This particu-
lar system of faith and worship plays an importunt recle
in tte development of an individual's value system.
Phis in twn develops his de=sire for asscociation with

other reople who have tre samp value aystem.

Purtkrermore, relicicus teliefs of the hore plays
an important role in the social interactions of the
ewildren both at home and at schcol. For as Fays (1980)
says:

the moral convictions of *he Yome ave a

Airact affect on the moral conduct of

children., For it is Aifficult for

c*ilqiran to he reaeonable and loving

when their hore life is chaotic.
S0 if thke n2ome ras wormth and affection, the child
develops to love and care. In this way, he or she Jearns
tc trust others =nd associate freely with them. But
when the rore is unreasonable and difficult, children
learn to mistrust people and so withdraw from asscciat-
ing with pecple especially strangers. Again, levis

(1965 ) states:

some religions do not encourase threir
adherents to mix or interact with people
who d0 not believe in the same faith as
treirs wherean, some religicns do not
forbid such» interactions. For to tle
latter, this interactions may lead to

the convereion of those people being
interacted with.

Therafora, bacause relicions commitment is ac embracing

and tends to infludnce thouskt, feelings and tehaviour,
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it is nct ~urprinine thqt thera are many reasons Wiy
~ali~icn plave an imrortant role in croup formtion.
Tyt yhatevar the fivercities existine in relicicus
faitr, it *u= 1 geinl Aimenaior n® wall, PFor religion

brings people together as children of one family

havineg a common father.

2.9 GRCUP STRUC™URE

It is almost impossible to describe what happens
n a group without understanding the "place" members
hold in relat*tionrn to one nnotkrer.s-ick *erre 28 position,
rank, status 2nd role refer to the fact that members
in a egroup can be identified in rela*ion to each otler
and ttrat each member can be located in the group
accerdine +to =ome criterion of placement. In ful®illing
roles, Cartwright and 7ander (1968) believe that an
occurant of a2 particular poeition is =ubjected to role
expactatiors from otrer memberas and that if an occupant
cf a role is to be =auccenaful, he must ensarce in
action= which are appropriate to the role.§imilarly,
Stuleill in Cartwright and Zander (196€) states that:
"the cccupants of a position enecace in specific
influence attempts in order to conform to the expecta-

tions that others attach to the role".

Infact one important way to assess group structure
and to determine group relationship is to investigate
the sociometric status of esroup members throush sccio-

mitric techniques since sociometry is the process of
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classification calculated to bring individuals together
who are capable of harmonious interpersonal relationships.
Although much research is needed in the area of socio-
metry in Nigerian schools to find out the stulent's
".'.-.'Ociometrie group structure to support the above asser-
tion yet, the work of Van Zelt in Koshin (1968) my

help to throw more light on the gains of group structure.
Van Zelt stulied the sociometric behaviour of some
working groups in America. Van Zelt's work or study

" dealt with two working proup - carpenters and bricklayers.
The result of the satvdy indicates that the productivity
of the group greatly improved following the sociometric

. procedure that permitted the workers to select their
preferred work partner. 7Zelt then contends that
sociometric procedures permits the workers to examine
their interests and needs and this helps them to
determine their social structure within the group. So,
attitules, valwes and interpersonal relationship that
exists in group become realistic and take on meaning.
Furthermore, Koshin et. al. (1968) conducted a stuwly
based on Skerif and Havland's social judgement theory.
The social julgement theory states that individuals in

. & group develop a frame of reference for evaluating the
behaviour and performance of co-workers on tasks of
..central importance to the group. In addition, '.l:.his_ o
frame of reference is utilised when members predict the

expected performance of other membersin the group. In

) turn, an individual's expected performance places him

P . »
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within the eroup hierarchy. Alsc, according to socio-
logical findings concerning natural groups, it is
agsumed that "high and low" status positions are
correlated with "good and bad" performance. Koshin's
(1968) study supports this social juigement theory.
The result of Koshin's stuly demonstrated that a stable
set of expectations for members placed in "high and
low" status position is compared with members who are

placed in a "middle" status position.

2.6 GROUP ATMOS PHERRE

firoup atmosphere as a factor contributes greatly

in the understanding of sociometric relationship.
Cartwright (1968) has this to say about group and
group atmospheres

to chance the behaviour of indiividual it

may be necessary to change the standard of

the group, its style of leadership, its

emotional atmosphere or its stratification

into cligues and hierarchies. For, though

the goal may be to change the behaviour of

the individuals, the target of the change

becomes the group.
Furthermore, influences of ecological control can be
observed in almost any kind of social setting. Investi-
gation concerning the dynamics of group interaction have
determined that any individuals beliefs, attitudes and
values can be fundarentally shaped by the -group to
which he belongs. The fact that the beliefs, attitules,
values and the behaviour of the individuals can be

determined, in part, by the immediate social and



28
physical environment makes it possible to bring about
changes in an individual by changing the individual's
environment rather than by changing the individual
himge 1f .

In another study by Pepitone (1966), he exﬁlored
the effects of group atmosphere to determine the
relationships between an individual's perception of
his position in a group and the degree to0 which he
participates in group activities, €ertain group members
were told that their jobs were more important in the
group than others, but in reality, all members had
identical work. The result of the experiment revealed
that those members who believed that they had important
jobs developed more responsibility and were more willing
to devote time and energy to group work. Iliprit et. al.
cited by Tkeotuonye (1985) found out that group members
are more likely to accept direct attempt to influence
their behaviow when the "attempt to influence" their
behaviow is initiated by an individual who is a high
figure power. % found out that group members also
tend to initiated the behaviour of those to whom they
have attributed power. Lippet et. al.'s stuly was to
investigate group relationship among children and the
result of their study revealed that group \members
received behaviour cues from fellow group members who
communicate to them their relative power positions in

the group. Here, individuals perceive that they are
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either "looked up to" or "looked Aown on" and behave
towards the oroup in relation to their percaption of

el posnitions in the groupe

2,7 COFESICN AND GROUP ATTRACTION

According to Festinser (1968) sroup cohesion is a
rasult of all torces influencing members to remain in
the sroup. These forces according to Featinger are
A2termined by oroperties of the group as well as the
characteristics of the rembers of the eroup. Cartwriht
and Zander (1968) feel that many investigators equate
the term cohesivenes=s with group attraction and so
focus mainly on forces which cause members t0 remain
in the eroup. Yet, much of the literature concerning
groups deal with investications on sroup attraction,
group satisfaction and group member~hip but attraction
to a group is determined by an individual's particular
needs, Menerally, the more and individual expects to
have hig needs satisfied throush group membership and
particimtion, the greater will be his attraction to
the group. Cartwright and Zander further feel that the
needs of an individual that serve as basic motives for
attraction to a aroup also sarve as a basic motive for
interpersonal influence within the pgroup. Julian,
Bishop and Pielder (1962) have hypothesised tmat,
improvéd interpersonal relationships brings about an
increase in group cobesion. This then leads to more

acceptance, truat and confidence among members.
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Consequantly, 2ach member develops a sense of ascurity

and rer~oqal workh,

Narley and Beracheid (1953) belicve that in a xx
situation where the indiviiuval perceives a unit relation-
ship existing between himself and 2 person whom he
dinlikes, the individuwal will, monst likely, deny that
a connection has been formed between them and a
certain imbalancez will result if fwiher contact 1is
necegaary, balance can be restored by the occuranee of
an interesting phencminon. The phenominon is that
rather than acquiring a liking for the person, the
individuzl alters his verception of the digliked person.
Thig alteration in the verception is usually in the
Airsction of parceivineg the disliked person as being
more competaent thin he seemd previously in contributing
t0 the eroup's =2fforts to achicve esroup #oals. Regsearch
in World War TI eupnorta 4£his hynothenia, MThe "orld
War II research showed that white soldiers who were in
the same company with Negroes were likely to perceive
the Negroes as pood soliiera but the white soldiers A4id
not desire to have the Nesroes as companions when on
leave. This phenominon has been interpret=d as an
indication that individuals will make the fewest
cognitive changes necessary to restore balance after a
wnit relationship has been established.So barley and

Berscheid (1968) suggest that in applying this unit
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relationship theory to the problem of breaking down
barriers in a group, the group should be brought
together with a minimum of stgess to avoid the
possibility of groups trying to prevent contact by
registing change.

From the various researches and literature we
have seen or reviewed, one can observe that the various
researches were moatly concentrated on either university
atudents or workers to the neglect of the post-primary
youths. For instance, in stuiying the issue or question
of nearness of abode as a factor of selecting friends,
Bvans and Wilson (1949) stulied only university students
and they Arew their conclusions. Likewise, Yan Zelt
(1968) only stuiied the patterns of social interaction
of working eroups in America thus throwing little light
on the activities of the youths. Yet, all these
researches were carried out in the advanced countries.
The developing nations, such as Nigeria, has witnessed
few of such studies. For example, Ikeotuonye (1978)
dealt more on the students' aptitules, academic and
career aspirations. Turaki (1985) researche was more
on the socio-political role of the minority groups ofj
the northern region of Nigeria while Taseayo (1973) did
a case stuly on the aspects of National integration in
Nigeria. None of these Nigerian researchers attempted
to deal with the youths in toto. The lack of indepth
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study of the patterns of social relations among the
youths in our secondary schools then lends credence 10

thias redearch.

2.8 S§IVMARY _ N - S
In this chapter, we discussed the meaning of

e —-80ciometrics as a process of ¢lasgification calenlated T

 t0 bring individuvals together who are capable of
harmonious interperscnal relatlonship. Purthermore,

e We discusased the puwrpose of sociometrics and how groups
are formd. We saw that, no individual ie an island to
himelf. So from cradle to the grave, we are all
members of a small group which is either for sports or

- for academic or social purpose. Again, we went further

to discuss some of the factors that influence group

formation such as: nearness of places of living, social

class, etimic identity and religious beliefs. We alaso
talked aboubt group structure and the importance of

members of a group to the group. The importance of

group atmoaphere in the understanding of gocial relation-

ship was also discussed. PFinally, we reviewed some work

on group coheslon and group attraction in the understand-
ing of social relationahip.



CHAP™R 3

NIV AN PROCTNURS

3.1 INTRCNUCTION

Thi~ chapter is intended tc¢ present the trce2dure
in which the wcerk would ve carried out. WHerz, the
population of the study as well as its sample would be
Aiscussed and later, the instrument that has been used

- -
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3.2 POPULATICY

The stuwdents of Federal fGovernment Girls' College,
700ko, Renwe “tate of Nigeria is the tareet cf the study.
Mhe atilonts numkered one thougsan?, one hundred and
twenty (1,120). ™he scheol is mAe up of six classes:
Clagaes 1-6. ™Mhat ig, tke <crocl is Aivided into two
fections. A junior seccondary section with claares T -

IJTI an? a2 aenior =secon?arv cection of clamses T - ITT.

Ze3 FAMPI® AIM IAMNELITG ZROTINURD

The eample =ize for this sty conasists of 480
atudenta. The selection w23 Aone by meaina of stratifieqd
random samplins technique using the table of random
numbers. The whole of the classes in the schocl was
involved in the stwly. That is, from Junior Secondary
School clua=~ ona (1) to 3enior Secondary School clacss

III. The researcher use” random samplinege technigue
d o H “i
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tecause, it would avoid or minimise researctrer bilaser,
For ¢lass and Stanley (1970) support the use of this
mathod in research when they said:

if samplees are selected via the random

number tables, researchers biases will

not affect the selection. For randomised
ge lection preventis any - .‘ematic biases.

Out of the 480 students to be selected for the study,
80 stwlents were selected from each class. That is
from clasges 1-6. It should te noted that this school
is made up of six classes - classes 1-6 and each class
comprises of five streams of A - B, except jumior
gsecondary school class | which has three streams A - €,
with a stream population of forty (40) students. Why
the researcher took 80 students from each class was
based on  §2.857% or 42.9% of the total school popula-
tion of 1,120 (one thousand, one h“undred and twenty)
atuwlents : ~ = 42.857%., Tor 42.9% tas been
used for the stuwdy because it is hoped that the findings
based on this figure will be accepted for the purpose
of generalisation. The 42.5% of the students selected
i- even more than the 107 recommenied by Roscce (1960).
Por according to Roscoe: | P B

In most behavioural research, the sample.of

aize 30 or higher usually ensures the

benefits of the central limit theorem. In

general, the use of 10% of the parent

population is recommended, provided, the

populaticon is larger enough - say 500 or more.

The 480 students used as sample size included teenagers

of between the ages of 10-14 years as well as adolescents.
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5.4 INSTRUMINTS FUR CCLIZCTING DATA

In order tc cc¢llect datza from the resexrchers
respondents, the followings instrunents were used:
cocicmetric que~tionraire and cral interview based on

the variables in the questionnaire.

3.4.1 Sociometric NQuestionnaire

The socicmetric queatiornnaire was used tc¢ measure
tYe students interper=onal relationcehip baced or
sartain variaklas., Mhace variables inclwded: students’
relicsictle affiliation, their ethnic backerownd, their
academic performances as well as the class (form) to
which the stulents belcne. The gquectionnzire was

Aivided into three sections A-C.

Secticn A was the general instructiors to the
respendents cn how t0 respond to the questicnnaire.
Sectior B dezals witk the basic information or tle
students personal information section. This sections
seeks to0 elicite the personal information about the
respordents. Finally, section C was to elicite
informaticn from the reespondents about their pattern
of relationahip based on stated variables that were
atated on the guestionraire. The section asked the
reapondenta to write or list any otrer member of “he
researching group (which were membersof the achool)

who they will 1like to aasociate or relate to or have been



36
interacting withr as a friend or friends based on tlhe
at:ated criterii. This focrm of sccicmetric measuremnent
is supported by Gromlund (1959). Gronlund said that
Airections for choice selection on the guestionnaire
ahould te concerned with real group activities and the
choices should be real. For if the data from the
respondents are obtained from a lees real question such
as: "who are yowr friends?", there is a likelihood of
Anawere ~iver 40 make 2 ococd impression. Therefore,
the choices should be in real situations to make the

instrument valid =znd reliable.

3.4.2 Validity of “ocicmetric Nweaticnnaire

The validity of re=eponses t0 the socicmetric
questionnaire is attested by the findines of Bynd (1951)
that, chedices r~iven by pupils as to preferred workmates
or playmates in a group correlated about 8C with
actual chbices when an opportunity to present work or
play activitiee is given. Byrd (1951) in Gronbach
(1S69). Alsc to validate this instrument, a pilot
atudy was conducted at Federal Government Girls' College
Zaria and the responses received from the respondents
atteated to the construct and face validity of this
instrument. (A sample of the questicnnaire is attached
as appeniix A). Repert o€ pilot study is marked

appen ix B,
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3.5 FRCCTIMHURT FCR nA™A COLINC™ICN

The gquentionnaire wns taken to the schocl Ly tie
rasearetar and adpinistered to the re=pondants in the
achocl on the same Aay and time with the help o ‘te

claca taachera of the ~2hool.

F.6 ANATIYRI® QF nATA

"ha information alicited from the =salacted sample
hea bhean computed and tabulated usine a number of

atati~+tinnl rnrocadimre=.

1« The data from the respondisnt~' personal Aata

section on the guestionnaire has heen freated with

ey

ercantares.

2. The ma*rix table has 2180 beer used %40 show

te cheices the respondents have made. Instead of
tabulating the names of the respondenis as it should be,
the researcher assimned numbers o the namea of thre
resnordents lonritudinally 2as well as Jatitwiinally.
Thie then has been used for the reccrding of the respon-
ees in the aporopriate colum. 'hy the researcher
deviated from the normal practice of writing the nanmes
of the respondiants but assisned numbers to the names is
because of the instructions on the que=tionnaire which
readig: "Note that your choices would not ke smeen by any
other pereon". ™herefore, to maintain confidentiality,
*he numbara were therefore as~isned to tveir name=. For

the matrix table, =ee appendix C.
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7.7 SUMMARY

In thia owanker, the nopulition wnd sampla ~ize
0€ the atwly ware examire?. Mhe inabtrumsnta nend for
A9tn 2ollaction were anurmmrated and axamined, The
inatrumnt ae earliapr agatad waas the moiified aociometric
~eationnaire. Tater, the nrocelure in shich t%we dafa was
collected was Aiscussed., Finally, a dircussion on how 4!
ia%a i3 t0 be analvded and the typea of estatistical

Erogadwres usad in treatine ths da%a was presented.
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GHAPTZR 4

e

RESULT ANT NISCUSSION et e e - =

4.1 INTRONUCTION o Y

The purpoge of this chapter is to present and

s

analyee the data that has been collected. The

statistical computations necessary to test the

tenability of the reaearch gquestions of this workﬁ
were done with the help of workers at Tya Abubakar

Computer Centre, Ahmadu Bello University, Zaria,
4.2 TNEMOGRAPWIC DATA

The demographic data of the respondents are:
name , tribe, age, class, religion, state of origin;
the respondents, academic position during their last
gsessional examinations (this refers to their academic
positions as at the time the research was conducted ),

and the cccupations of the respondents' parents.

4.2.1 Ages of the Reapondents

The ages of the respondents vary from one
individual to another and from clase to class. The

summary of their ages i1s s=hown in Table 4.1 below.

P
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Table 4.1: Ages of RBeapcondents
Ases ol tespcndeonts

Classes

10-12 13=15 16=-18 1621 22% Total
9 1 24 52 4 E 80
Jig 2 1 TS5 4 - 20
N3 3 - . 49 30 i I &0
a9 1 - 20 42 18 80
999 2 - 5 48 27 80
99 3 - - 24 45 80
4.2.2 %ex of Reanonients

In the achool selectad for the

atulents are of crnly one sex.

fem:le stulents.

4.2.7 Relirsion

—— e —

That

is,

ra~earch work, the

thay are only

The respondents are made up of two major religione:

Christianity and Islam.

in Table 4.2 below.

They are Aiastributed as shown

Table 4.2: Relizion of Students
Classes J95 1 J3g 2 J33 3
o Mus 1im 2(2.5%) |11(13.8%) | 5(6.2%)
Relizion Topyietian 78(97.5%) | 69(86.2%) | 75 (93.0%)
Clagaes 989 1 9589 2 339 3
Muslim 3(3.87) 4(5%) 10(12.5%)
Reliesion
Christian 77(96.2%) | 76(9%7) 70(87.5%)
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In the nbove tabl:, the number of raspondents
be longins %o 2ach class is ahown. The percantaeses in

Wrankats mpans, tha E500T7 savgankama Far o dhat nlacs and

not the over all percentase in the achool,

1.2.4 Zespond2nts' Tribes

The researcher's respondents come from 2 variety
of tribes in Wimeria. ™rese +ribes have bheen broadly
categoriased into four rroups. These groups are:
(1) Mausa/Fulani sroup (2) Yoruba sroup; (3) Isbo sroup
and (4) minority tribes,

The tribes that fall under +the Tamsa/Fulani sroup
incluta among others: ™ausa, Kalabari, Tbusa, YWaja,

Kuteb and Soki.

The Iabo group incluje: Igho, Ijaw, Oron, Nembe,

3f1ik, Aboh, Ikwere and Ibibio.

The Yoruba group has the following lansrunces,

Yoruba, Itsekiri, Ishan, Ope and Urhoboe.

The minority group comprises of the following
lansuvages: Tiv, Igalla, Ydoma, Igedde, Ikulu, Wupe,
Boga, Kataf, Tbirra and Iwalla. For the full list of

the tribes of the respondents (See appendix M.).
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4.2.5 Respondants Classds

The respondants clasees as earlisr on stated are
mnde up of six (6) classes or forms. These classas are:

J93 1 |9 2; J99 33 8999 1; SSS 2 and 388 3.

4.2.6 9tates ¢

mhe stulents come from varioua states of the
federation just as their tribea. These states have
been erouped into four gerosraphital areas namely;
Northern Resion: the Middle Belt, the Wesatern Region
Bach region is nearly represen-
ted in the school. Table 4.3 showa the region2l groups
and the percentages of the students representing the

groups.

Table 4.3: Regional Grouping of States and Students

Represented by them

. 199_2011(]_;‘;[11;3 sg? EEE R ERTIERE -

. No. of
Regions States st mdents %
Northarn Yokoto, Xatsina, 8 1.7
Kano, Borno, Bauchi *
Middle Belt |Gonezola, Benue,
Plateau, Kaduna, 269 6.0
_ Xwara, Nicer
Western Iaros, Opun, Ondo,
Oyo, Bendel 85 17.7
Bastern Anambra, Imo, Rivers, 110 22.9
Oross Hivers, .
Akwa Thom

For full details of total staten reprecented in the school

See appendix %.
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4.2.7 Academic Positions

The respondente academic positions durin-
their laqt sessional examinations varied fror
individual 4o individual and from one class %o
another, Thie i=s because, each reapondent zave
the best position she attained in the individwmml
subject and not the overall sesaional examination
attainment. These academic attainmnt was checked
by the researcher and confirmed from their conti-

rnous asgssessment clasa registers.

4.2.8 Parents Occupations

The Tesponses received from the respondents in.
terms of their parents occupationa show a variety of :
occupétions. The occupations vary from bussi:nessmen
and women to farmers. Housewives, doctors and nmurses,
bankers, galesmen and women, the Armed forcdes, the
Police force, customs men and women, fashion designpers

to comtractors and transporters. The tz2-le below

shows the occupations ¢f the parents.
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Out of a *ota' o° 480 responass recaived ahout
saprants ozcupations, thae hiecheat number of 242 or ihout
55,3 wara tradera or huaines~m- or yormen. Thig ficure
wan followed by Laichera whe wers 141 or 3%.20. 140 or
31.1% of the parents were civil servanta while 66 or
14,15 weee a0ltlizre., 57 or 2.1, ware either doctors or
nwrset. 21 or 11,25 of the paranta warea bankers or
worked in the banking related fialda, A 50%tnl of
11 respondents 1id not state the occupations of their

parents and so, weres coansequently neglected for analysis.

For tha fo%tal numbler of occupations, see appeniix .

4.3 TR RISIARIT QUBITICNS

LD
&
b
5 4
e
]
=

The firet rssearch question answered %erz a=ls
Wwhathar thers is any relationahin between twe atud nts
relicious belisafa and %iwir su4%:rn of 2o0cial relation-
ahip? 4ind in an attempt to0 anawer this qweation, data
from section C oF 4he gqueationnaire was analysed, The
reault of the analyvi~ i=2 praaantad in Mables 4.5(a)

and (b).
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As can be seen in Tables 4.5 (a) and (b) above, the
st ulents here select their friends based on their
religious beliefs. For example, out of the eighty (80)
responses received from J98 1, aseventy-eight (78) or
97.5% of the respondents were christians while two (2)
or 3%%2.5% were muslimgs. And from these respondents,
61 or 78.2% of the christians selected friends of thelr
” own réligion and 17 or 21.87 combined their friends
from both the christian and JYslamie religions, whereas
the two (2) muslims selected only muslim friends.

Por J98 2, 58 or 84.1% of the christian respondents
choose friends of their religion and 1t or 15.9% of the
remaining christian respondents choose friends of both
the twe religions. PFor the muslim respondents, who
numbered 11, only two (2) or 18.2% of them selected their
friends from the religion different from that of theirs.
The reraining nine (9) or 81.8% combined their friend—
ship selection to embrace christisnity and Ialam.

In 'I:he.case of JS3 3, the picture did not change
either. For, out of the eighty responses received in
that class, only one (1) or 1.3% of the 75 christian
seldcted all her friends from the Ialamic religion. 61
or 81.3% of the others choose christian friends and 13
or 17.3% of the remaining respondents combj:ned their
selection from the two religions. But the =tory was
different from the 5 muslim respondents in that class.,.

T
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For out of this number, 4 or 80% of them gelected all
christian friends and only one (1) of them selected
only a muslim friend. Why is the story here a bit

L]

different? We shall get the answer very soon.

In 988 1, eighty (80) responser .vere received. Oﬁt
of this number, 77 were christians and three {(3) muslims.
From the seventy-seven (77) christians none selected
her friend from the Islamic religion. But fifty-nine
(59) or 76.6% of Chriastians selected friends of their
own religion and eighteen (18) or 2%.4% selected their
friends from both the Christian and Islamic religions.

On the part of the Muslim respondents who were three (3)
none too selected only Christian frienda. One (1) or
73.3% melected only her friends from the Islamic Tre 1igion

and the remaining two (2) or 66.T% combined their friends
. . . ¥ '-‘v
from the two religions.

Out of the seventy-six (76) Christian responses
received in 889 2, again none selected a Muslim friend.
59 or 77.6% of them choose only Christian friends.

L

17 or 22.4% of the remaining ones had friends of both

religiona. PFrom the responses of the four (4) Muslime
receaved, one (1) or 25% choose only Christians as her
frie;1ds, none choose any of their friends from only the
Islamic religion but three (%) or 75% of t‘he otters
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choome both Christiana and Muslims as their friends.
Tara +n0 A auepntion arias«, ‘yhv ashould none of the

four Muxlims choo=e any of theirselves as a friend? The
amawer Wit oot becnuce , 2nch of dhem had just newly
been tranaferred to the school and were more closely
associated to the Chrintian frisnds than among then-

celven.

Then we loocked at the responses received from tle
958 3 students. Fere, seventy (70) of the students
were Christians and ten (10) were Muslims. PFrom the
sevanty Christians, none salected a friend from the
other relirion only. TFifty-meven (57) or 81.4% selected
the ir friends from Christians and 13 or 18.6% of the
ramining respondents ¥ad her*: christiang and muslims as
friends. From the ten (10) muslims in that clags, two
(2) or 20 Wad frisnde from the Christian faith, 2 or
207" choe=e only Muslim friends while +he remainine =ix

(6) or €0 had a cowbination of friends from the two

relisjons.

Now, loockine at the above evidence before us, we
will agree with Iewis (1965 ) assertion that religion is
an important factor in sncouragine its adherents to
either mix (interact) with other people who d0 share

the same faith as they. Ter, in this picture
mjority cf each group stick to friends of their own
religion with only a minority selecting friends from the

two religionsa.



yeation 2

Mha gapond resanrch queetjion ia: ia +he
stuwientg vastarn o ~ocinl interaction in this
acho0ol ralatald +o the form (or alasn ia achnol)
in which thay are? Tor twin question, the reepon-

aaa ragaimmd are ~hayn in Table 4.6 balow.
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From the tuble above, it can be geen that most of
the choices as frienda were those from the same classes
as the respondents. For instance, in J3% 1 where a
total of 80 respondents were asked to select their friends,
sixty-seven (67) or B3.8% of the choices were those in
J39 1. Only thirteen (13) or 16.2% were from the other
classea. Tven those from the other claasses were those
in the senior classes such ag J%% 3 and °5S 1, 2 or 3.
Also, in J9% 2, sixty-five (65) or 81.3% of the eighty
regpondents select their classmates as friends. Only
fifteen (15) or 18.7% of the total class selected from =
other classes. Furthermore, in B2 3 Por instance,
seventy-two (72) or 90% of the respondents in that
clagss chose their classmates as friends =2nd only eight
(8) or 10% gelected some from different classes. Also,
for 335 1, the respondents that chose their classmates
were sirty-fouwr (64) or 80%. Those that chose from
other classes of the school were sixteen (16) or 20%.
This is the highest figute among the claszses that had
friends outeide their ¢lass. In the case of 3838 2,
sixty-seven (67) or 83.8% of the total cnzlass pepulation
chose themselves as frieuds and thirteen (13) or 16.2%
selected schwolmtes as frienis. The story seems to be
the same for S99 3, T-bre“, a total of aevertty-three (73)

or 91.3% of the class had friends among themselves

whereby only seven (7) or 8.7% had frienda from the
school generally. TFor a comprehénqive plecture of the

patterns of friendahip selection in this school gee
append ices 1 - Gé6.



Juastion 3

nue~tion threa that we inten? fo answer 4s ka: Doas
the atudonks academin marformince ‘ave any relationship
with their pattern of interaction? The respon#es
received in reaspsct of thia gue=stion was very interest-
ing. Althourh each reapondent gave her academic pesition
ahe attained best in individual subject, it wa= found
out that the reasons for selecting their friends was
net Aiffarany in the whole achool., ™ere below is a
gample picture Of the atulente frien?e and the position
thay nstainad acacemically in ™able 4.7,

Table 4.7: Sample of Re=svondents Academic Position
28 wall as thosa of thair friends

aMo. of scademic eademic Poaition of Irismis
RegpondentﬁL Eg:%gigg;_ wri;gﬁ _;?riggg ingnd

1. & ° | e '

”. 23 - i} ’

- 27 - - )

4. T 4 » ]

5. 32 ) 1 i

6. 22 = - )

7. 2 1 e 6

5. 21 - 23 *

9. - : - |

10. 6 ' ° '

1. 1 M * '




mable 4.7 {(Cont'd)

56

S /N of Res- &caq§mic Academic Position of Frienda
s a
ponian®e §§:§:;ggn, priiﬁa priﬁia nggnd
12 3 - 24 1
13, - 27 17 -
14. 37 - - -
S B - 38 -
16, 17 31 - -
17. 24 21 - -
18, 20 6 8 22
19. 16 3 - -
20. 7 273 8 -
21. 27 - 26 -
22. 14 - 10 12
23%. 9 2 1 -
24, 2 39 - 5
25. 1 2 12 7
26. 14 1 11 27
28, 10 2 11 -
28. 13 2 - -
29. 11 2 5 1
%0. 11 5 6 14
31. 3 5 - -
32. 9 1 20 . 31
DL L A 18 = a7
54 . 32 8
35 . 7 5 S 47
36, 3 2 - -
37, 18 13 5 23 -



Table 4.7 (Cont'd)

57

T/ of Ren- Aca@egicﬂ Academic Poaition of Friends
pondants §?S§§3%§;_ fat 2nd pd
12nts Friand Friend Friend

38 15 11 6 13
29, 6 8 22 20
4c. 24 23 - -
41, 16 - 1 5
42, 5 7 38 64
4=, 75 20 9 1
44 33 26 15 12
45 . 4 2 15 6
46. 33 19 5 -
47. 21 16 20 1
48. & 2 4 6
49, 6 8 - 21
50. 3 9 - 5
51. 1 6 10 &
52. 24 1 15 2
53. 10 19 - -
S54. 3 2 1 15
55. 10 - - -
hh. 8 4 4 -
57. 146 - - an
SE. 18 15 10 8
59. 29 23 %1 10
50 - 5 16 22 15
61, - 13 17 25
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g/ oF {eq-r Academic tAzadamic Peaition of Friands
Jo LU Nes rpaiEinne .- - -
wrdontag I )
£ g ot :despen- | & I wlid CRE
1ants | Ml | Priend o land
- i
2. G 2 !
i
" I ’ R i v
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& . 8 l 3G 21 20
7 » 15 . 32
7. 21 0 < <
8. , 18 5 G
69. 21 19 2 I
LE ) ~ o~ -
foo el T 1U 24
M. 28 29 16 27
{(Z o l_‘r{ 20 | ? 1‘:;
:._ ) 1 J 3-3 ‘_-OI ‘! X
74. Z Lo 33
-
r an ‘ u
i e : 0 o
o
76. 11 4 15 '

Wwn

15

18

13

8

22

Lo

:_7erial numbares ranrecantine the namea 0f +ha

reareniants '

“n? Cclumr: Rwypreaarte acatamic neeitione of tla rearcn-
Aantsq.

ZpA h s Al & -

{f AP & Ia the acatamic jo0aitiong of 1et, 2nd and

*Fh folumns Trd

frienda of the reapondenta respectively.
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Prom the table above, it can be eeen that aelaction
Af Frinmda hara ?cllow 1 Aefirita patisrr., Mheaa who
mavr he raarind an haing helow averaee ir their actoe?
parforrance s»lect “riende who can be resarded to be
top performera. For exampla, reapordant number five
who waa placad twirty-eecond ir har claes selected rar
friente whe weras fir~t and third in their clansg reapec-
tivaly. Arain reapenient number twenty-three who cane
ninth in har aubject kad frierds who came secon? ~nd
firat reapectively. Also, respondent numbter forty-
three was placed thirty-fifth in her class and she choose
those whe were ninth and firqt in their claas as ker

friende. And if we lock at the friends se lect

N

i by
those whom we may regard as high performers, we will also
observe a ecipilar pattern. Take the case o7 resrondent

number thirty-one for irstance, s*»e was placed third in

<t

B oin

Yer claes and the cnly friend ale selected came fif
the clasrs, A @imilar thing also occured with reepondent
number forty-five. Whila <he was fourth in her class,

Yar friends came second, fifteenth and e=ixth respectively.
A aimilar thing ig al~o with reepondent number forty-
eirht, TWere, ahe came e2ichth in her claass and her
friende came seceon? four+h and? Fifth reaepactively in
their academic attainmnt~. And this is a pattern that

runs tkroush trke whrole achool.
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4.4 DNISCUSTION UF RY3ULTS

From the result obtiiinad throush this work it
has been found out that: this school admits stulents
(® warvine cesa as bas heen Aiscuassed under section
4.2,1. and +ve achocl is unisexual. Trat is, it
admite only €rmale stulent=. Furthermora-, it has hean
provad that, the studsnts so aimitted here are from
tke twc major relirione in Nigeria - Thrietianity and
Islam and there are no stwenta of otker relisionsa.
Tor wye wawve seen that, the Junior “econ”dary “chool
section with a samrle size of two bhundred and forty
(240) re=spordents had =2ichteen (18) muslims and two
hundred and twenty-two (222) christians. Also, the
Senior Secondary Schcol sectior again with a sample
size of two hundred and forty (240) respondents was
mde up of seventeen (17) muslins and two hundr-i -~nd
twenty-three (223) christiane. This means that, out
of 2 total of four hundred and eisnt resvonses receiwved,
a total of thirty-five (35) muslims were go% and the
total of four hundred an? forty-five (445 ) christians.
The thirty-five or 7.7 of the mualime rasponses
represents the ficure for the total eample used. BRut
this fipure is toec amll “or 2 achool of this nature.
Wby is +his sjtuation 50”7 Thia was because it was
found cut that the muslim ~twlanta from 4ve far parts
of tve country are not willine to com or ro to achools

that are far from their homee. When the iqaue was
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precaad further to fird out why apain they don't want
to attend schools further from their home=, the |
members of ataff did net arree to reveal or rive an
anaswer. Mherafore, it was -isumed that, their mieht
be & hidden reason which nobody was willine to reveal.
THiS lack of interest to attend sthools far from home
was the cause of this low muslim population in this
school. Yet the Federal Government's admission policy
to its "unity schools™ emphasises adeguate representa-
tion of each state of the Federatiom. 3o, something has

to be done to alleviate this imbalance.

Furthermore, in zanalysing the data to determine if
gelection of friends in this school has anything to do
with religsion, it wag found that, the pattern of
selection titled to anawer that question. For as sgeen
in Table 4.5{a) and (b), each ralirious group was having
more, if not nearly all, of ite friends within its
religion. There was only a minor variation for the
senior classea in each achool section. That is J99 3%
andl S99 1 to0 3. Thexe set of students selected few of
their frienda who belonged t0 Other religcionas. This
variation could be as a result of individual variables

that might have attracted each to one anotﬁer. This

assumption is confirmed by the response of one of the
respondent number one hundred and ninety-seven who is

in 338 1E and a christian. According to her, the reason
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she chose her third friend - a muslim - was that "she

is a friend indeed, honeast, loyal and trugtworthy".

If not, moat of the selection was religious bian, But
in the case of wmome of the muslim re=spondents who
chose only christian friemds, they too Mad other totives,
And the hizhest number of four (4) or 80% of those who
Belf-—c;:std .f'r;enr}s: from othPr religion from the muslinm
respondents came from J38 3. The next of two (2) or
207 that selected christian friends came from 999 3. |
These variations too was because of ulterior motives and
these motives are; to zain help during examinations or

for their personal help.

Gur findings about the second research guestion
which was that ls the students pattern of social inter-
action in this school related to the form (class in the
achool) in which they are, reveals that most of the
choices were from the same class. This runs through
the whole school. An example is the reasons given by
agome of the respondents, especially respondent on serial
number four (4) who says "she is my best friend in my
c¢lasg". Moreover, it i=s thought that, these friendship
RGJECEtiOn that is based on form or clasa in school to

which the respondente come from may be because of nearneas

1o each other.. This.view supports Partridese's (1943) T

sugeestion which he said is basic to friendiship selection.

¥erstotter (1940) also talked about the fact that «itting
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and working together of a group of people helps in
friepdehip selection. Therefore, the fact that these
etulente have been sittine and working together in the
same claes would have forced them to like each other more
than those outside their own claaa. TFor if we even look
at our table, that is table 4.6, we wil).  observe that
only few percentagea of the re=spondents in each class
selected their friends outside their claases, This then
confirmas the fact that the reapundents here have most
of their friends in their classes. But it was also
found that, there was a little variation here. For in
table 4.6, we will observe that the highest figure of
16 or 20% of friends selected from other classes was
done by respondents in senior secondary I, followed by
respondents in Junior Secondary class 2 with a figure
of 15 or 18.7%. These in these clansses selected their
friends from higher classes. This dAiversification was
as a result of another factor. This factor as was
found out was academic attainment. ™hose who selected
frienda from the higher clasees Aid ao because, their
senior i’rienﬂs rendered academic help to them. Apart
from these reason, moat of the other friends were from

their own classea.

When we turn to the third research question i.e.
does the stuwients' academic performance have any
relationahip with their pattern of relationship?, we

would answer with confidence yes. Thie was because, the



64
data collected confirmed this. For thuse respondents
who were below average selected bright students as
frienda. This is clearly illustrated by Table 4.7.
Phis table is also supported by thre statement of respon-
dent number sixty-two (62) whe selected a class-mate of
hers of whom she said "my rearon for choosing this girl
is because of bher brilliancy..."” -Also-to confirm this ———— -
assumption, respondent number one on Table 4.7, who came
eight (B) in wer clasgs selected her friends who came
aixth, second and fourth respectively. And we don’'t
bave to blame them. Why? Because with the heavy .
reliance on acquisition of certificates to the detriment
of accial interaction in Nigeria, each stwent does not
want to wagte his or her time in schoocl only to fail
his or Yer examinations. Therefore, stulents do all sort
of thinga to see themeelves throuch their examinations.
That is why atulents mke friends with brighter ones
than with any other student. This then is one of the

reason why students select friends in this way.

4,5 IMPLICATIONS FOR GUIDANCE AND COUNSTLLING

A3 guidance and coumselling aims at the development
of the individual's potentialities for maximum integration

in his society, it is hoped that the findings from this

work would help suidance counsellor and career masters

school) for a better intesration in +wir socisty. T¥or

’

from the Aata collected in this school, it has been found
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out that the atudants in thia achoo? 1o not interact
froaly with eash otkor, Rather, thweyv interact only
with +hpss yha Aithkar ahars tha aame ralicioun haliefa
with them, or thosa #who are in the same class or form
#ith them or they internnt with only those stul2nts who
attain higher academic levels or those with whom they
are nearly the same acadamically. For these reasons,
guidance counsellors or carear magters/mistresses should
de-emphasise such a practice. The counsellors can do
this by oreanisineg cultural visits or exchanges between
the zchools around them so as to0 enable them lmow the
wars of life of the Aiverae peoples of thiszs coun‘rye.
By ttese cultural viaits or exchanpes, the students would
appraciate othar reovles ways of life and thnis my help
the stuwlents to learn to live peacefully and happily

where aver they may live.

Also, career master= /miatres=es should sncourace
stulents 4c vi~it other=s in other claases, either dwrine
or after clasae=. 3By 30 30inz, the satulents may
exchange ideas or views betwean them and by this action
learn to cove with divar~sns id2a5 for a harmonious

living.

Counsellors should also advise the school authori-
ties to 4Aiscowrage relisious sentiments within the school
setting. The counsellor should let or adviss the stulents

to understand that, every r=licion encourages and preaches
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wmity among the paople, love of ones neighbowrs and
peaceful coexistence. And tor this reason, thay should

practise these religiotts virtues.

Furthermore, guidance counsellors should advise the

school auvthorities and the stulents on the 'né'é&'ive

effects of t00 much emphanise on paper qual?f__icaftiq_ps_.

e ———

For thie wbuld not encourage a healthy development among
the stulents. Rather it would lead to bad and anti-
gocial behaviowrs. TFor example, in an attempt to pass
their examinations, many stulents now @0 to any length
to pass their examinationa. This tren leads to cheating
and stealing among the youths. Tor this reason,

comse llors ahould adviase our youthg that they could alseo
live a wseful and happy lives without paper qualifica-
tione if their other talents could be effectively
developed. For, even illiterates have succeeded. very

well intheir careers. And if cowmsellors do %his, tre

. present practise whereby the youths of this school mke

friends only to those who may be regarded as high
Performers may be discouraged. And if this is done, it
1s hoped the youths of this school would be more united

- and would integrate freely with each other. For if this

is done, the aims for establikthing these schools would

»

be achieved.
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4.6 SUMMARY

In this chapter, the data mathered has besn |
pregented and analysed. PFor example, such data as the
demographic Aata of the respondents such as their ages,
gexes, religionsytribes, their parental .Qcc:._up.ationa..,_;.___.____
the respondents clagees or fofms in which they are,
their states of oriein and their academic attainments

has been presented and discussed.

later, the research questions wére examined one
after the other and the findines from these questions
were Adiscusaed. Then the implications of these findings

as they affect guidance and counselling were also high-

lighted.
L
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CHAPTYR 5

5.0 SUMMARY, CONCLU3IONS AN7D RECUMMIINATIONS

5.1 INTRCNUCTION

This chapter presents the summary, conclusions and
some recommendations on how further work should be
carrie’d out in this field. ™he recommndations rere are
baserd on the findinegs arrived at dwrine th course of
the research. Tor tvis satudy is on thw patterns of
soninl interaction amons the stulents of Pederal Rovern-
Mment Girls' Colleme, Gboko. And since it is a case stuly
of one zschool among mny, there ig a nsed for further

research in other schools.

5.2  SUMMARY

The main objective of this stuwly 1s %o find out if
the patterns of sccial relationship among the stulents
of Federal fMovarnment Girls' College, Gboko ars based
on religious bhelizfs, the class or forms 4o which the
stulents belong or whether <he stulents' choices of
friends are based on the academic attainmentsof the
individual stulents. Otrer aims include: to determine
whether one of the aimes of the Federal Government of
Nigeria for establishing these "Unity Schools" i.e, to
improve wmity among the youtvs of this country irrespec-

tive of birth, creed and atatua" ig being achieved throush



69
the free interaction of *%e stulents particularly of
this echool. Furthermore, +the project aime at making
posasible sureeations on how to improve the patterns of
relationship amone the youths based on the facts
derived from this work. Por it is asesumed that, the
coming topether of Aiverse people to learn lays a
astrong foundation for a eood =aociety and the admiseion
policy into federal schools of the Federal Government
of Nigeria guarantees the representation of every atate
in all its schools in order to achieve this aim. And
so to find out whether these objectives are being
achieved, three research questions were asked for this
work. These questions are: (i) Is there any significant
relationship between the students religious beliefs
and their pattern of =ocial interaction? (ii) Is the
stulents pattern of eocial interaction related to the
class (form) in which they are? (iii) Moes the
stuienta academic performance or attainment have any
relationehip with their pattern of interaction? This
questions tormed the aienificance of thia rioject.

Iater, aome key concepts used in the work were defined.

Also, a review of ~ome literary works pertinent
to thia work was carried out. The literature reviewed
focunsed on what ia meant by sociometrics or method of

analysing patterns of triendship within a group setting.
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Further on, the purpose of sociometrics was discussed.
A literature review was also carried out on factcors
influencine sroup formation. Such tfactors as propinquity
or nearneae of abode of the individuals, social class,
ethnic identity, relicicus heliefs, group atmosphere,

2nd core=ion and group attraction were reviewed.

And in the procee= of Anta eaiverins, the researcher
used? four hundred and eicwty (4B0) reependents from a
ropulaticn of ore +housan?, cne undre? and twenty
{1,120) atulents. This sample was derived from twenty-

seven (27) classes of three (3) atreams A-C for J99 1

2nd oix (€) steams for JVY 2-2 and 9T {3, Mg
instrument used was a medified acciometric questionnaire,
To validate this modified «cciometrics, a2 pilot stuiy
was carried out with students of Federal Government

Girls College, Zaria (see appeniix B).

In chapter fcur, the researchsr 1iscusced tle
demographic data of the reapcndents =uch as their apges,
form, state of origin, relizion, academic attainments
during the last sessional examirations and the occupa-
tions of the respcndents parents. The result of the

questions raised were then presented and discussed.

Finally, the implications ¢f the findines for
suidance and commselling were highlighted. Steps to be

taken by puidance counsellors %o improve the students
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pattern of relationship in this school were recommenied.

53 FINDINGS

From the result arrived at after the data analysis,
it has been found that: _ . |
1. The stulents of this school select their friends
. based on thedr religious beliefs, For if we look at the
stwlents' pattern of friendship selection as shown in

Table 4.3 (a) and (b), we would observe that most of the

friends selected come from the came religion as that of

the respondent. For the muslim stulents that interact
Wwith the chrlistian stulente might be Aoing so because
they are few and may be the christian studente that

fe Ject frienis among tremselves mieht be doing =0 because
they are in the majority. But the few muslim students
who select christian friends may be doins so because

of the need to rem2in in the group. This then confirms
Featinger (1968) result about cohesion and group attrac-
tion. For as Festinger (1968) showed, group cchesion
is as a result of all forces influencing members to
remain together iri the group. And because of the need
to remain in the group, no record of religious unrest

has so far existed in the school.

Ll

2. M™able 4.6 shows a clear picture of classroom
cliques., The only selections made outaide the class-
- rooms are neecligible. ™he highest figure of sixtesn (16)

or 20% from J59 1 students is nothing to talk about.
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Yyen thia ficure was accountad for by the acalemie
gaine the individual stuwlents get from each other that

substains this friendehip.

3. Alsc, it has been found that eccial interaction
in this =chocl is agsain barsed on the academic achieve-
ment of the individual students particularly those in
the senior classes of each section. That is for
J5S 3 as well as 9S8 2 and 3. Fere, most of them clinge
together 4o met help s0 as to pamss their final rear

examinations.

4. This school admits majority of their =students
Within the area in which t%e school is situated. For
as Mable 4.3 ahows, two hundred and aixty-nine (269) or
567 0f +he regearch sroup come from the Middle RBalt area.

And thie ja the area in which +his acheol is ~ituated.

5.4 CCNCTURTION®

Thia stuly set out to Aiacover the patterns of
qocial interaction among the stulents of Federal
Government Girls' College, Gboko, in order to determine
if the rurpose of establishing these "Unity School" i.e.
"to improve unity among the youths irrespective of birth,
creed and status" is being achieved in this school. The
data was collected after administering 2 modifi-Aq
sociometric questionnaire. After obtaining the data,

they were presented and discussed. PFrom the discuseion,
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it has been foumd that, the assumptions set out
earlie~ in this project - that the students pattern of
relationship in this echool is based on their religious
beliefs, class or form to which they belong as well as

the students academic achievements - ha.s been confirmed.

- ——————— T T — e

5.5 KICOMMENDATIONS

- Tre following recommendations are made based on
.the finding= of this =tudy. .
T 1. 'I'he Federal fiovernment should .amend the presanf‘
system of admiseion wheraby large percentage of indige-
nous students are admitted to schoold situated in their
locality. TFor this neeates the policy of equal represen-
tation of every state in a Federal College. Becawe,
it is natural for the mjority =students fto come together
and isnore the minority. 4nd that is what is happening

in this school. Instead, equal representation of every

state should be pursued vigorously in all federal schools.

) 2. PFor effective integration of students in this
" sohool - and all other schools - the Federal Ministry
of Bducation should promote and encourage extra-curricular
activities for stujents of these schools. Such extra-
curricular activities like inter-school debates,
exchange of works of arts and crafts as well as cultural

visits would 4o a lot to promote unity amene the youths

. in this school.

3. Furthermore, more ecuidance counsellors shculd be

employed by the Federal fovernment and sent to fthese
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aschools. This would ease the present problem whereby
claseroom teachers combine their major assig¢nment with
that of ruidance. For as at now, classroom teachers
pay more attention to classroom work than guidance
activities. Mhis being the case, students are not
opportuned to have the required cuidance attention
they Aegerve in Aisabusing their minds about the
negative effect of socialisation through religion,

cla==s or academic ability.

4. Purther research is also recommended to be
carriad out in other post-primary schools to investigcate
the effect of lancuage of the local community in
which these schools are situated on the patterns of
social relationahip among the students of our schools.
For this knowledge would greatly help in the enlighten-
ment of our educational planners and administrators in
planning for the socialisation of owr secondary school
yout he,

5 Finally, it is highly welcome if other resear-
chera would carry out another research using other
instrumente to confirm or Aisprove the findines profes-
sed by this research work. With these complimentary
researches, the dearth of knowledge about‘ the patterns
of =ocial intsraction amones the secondary school youths
and indeed our yvouth»s in eeneral would be focussed
which would help both the educational planners, school
administrators and cuidance counsellors to plan for

the full development and free interaction of our youths.



5.6 SQSUMMARY

This chapter has gsiven the summary of what s
bean undertaken in this project. M™he chapter
aummar ised the ohjectives of the stwly as it\ perta.ins
t0 Federal Government Girls! Collepge, fboko, which
1s determining the patterns of the students social
interaction. Also, how the literature concerning
this work was reviewed has been summarised. The way

in which the researcher went about gathering his

data has been said and the findings discudsed.

Finally, recommendations were put forward on how

to help solve some of the discovered problems.
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APPRNNIY 4

AURR ™I OMNAIRS

FETRRAL SOVERNMINT GIRL'S COLI®AS BOKO

99CPICN 'A' INSTRUZTIONS

1+ Answer the questions aa clearly am possible.
2. You should know tle student you are selecting very well.
3+ Your choices should be those in your school.

4. Note that yowr choice would not be sesn by any other
Person. .

SECTION 'B' STUDENT'S FIRSONAL DATA

NADB: eveveanessontssconssacsssnsscensas TTibE: seewsveeenennes
Clama: eecesacesssasnsences RELITIONT taevesrcvnaroncnonanes
State of Crigin: cuieececionensanossccnaasnorsovansnoasssoncs
Pogsition in Iast Segsional Bxaminations: ceeescecsccacscecasss
Father's Occupation: eceeecececeorsscccsnssnsoanssccsasonsnonans

MOtP‘BI"H Occupation: L -0 B - N B RN B B TR B R R N NI R R R R R R R

SECTICY 'O

Read the following passage and £ill in the spaces below:
"erring the next holiday; your Principal promises to

allow you orpanise your birthday party in the stwlent's

common room (as you knew each other by name ) list three (3)

of your best liked stuwlents whom you would want them to

attend your birthay party.

To Er name: secececesevecscsecss State of OrigiNeceeeness.
Religitnisesssceesseoscncarcasss BBY FOrM vaoonvonensnns
Ter post In the SChoOlieecetencescocsaaccessnnsannnucnss

Fer position in last sescional examinationS eecesscessess



T
five reasons Why you chooS8 el eseccseosssnccecerccss

' EEEEEETEEFFEE TS YN I B AR I I R NI I B O IR B R L A L

FEY NAMB: aceacccscsscssersnssss State of C(rigin....
RelimioN: ceceesscscscancssaas FBY POI'Mevavossconns
Fer post Iin the SChCOl! seieeessncsensscssonnsseensas
Fer peeition in last sesaional examinations........

Give reasons why you cho0Se MeTr.eececosscrcsconsoas

L R A N LI R B R N R A I A R O R I A A A A B R B I R B I B I N A R N A

%I‘ nam‘l.'.'..ll.l........ State Of Orihc.r)j-n.‘.....
Religion......Ol...."..l-.. mr Form * B Ta A P wsa R

Ter post in the school R R R LR R LTI
Br po.‘-‘.ition in last gessional exaninationSeevesaes

G'i'VE I'easons Why’ you ChOOSQ Wer eevsssssssssasavesn

LI I A R A A R N N N N N N N N R T E R E P R E T
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APPFYMIY B

AUBS T IONNA IRW

FRNRRAT AOVIRNMTN™ AIRIT OOITRAR, 7Z4RTA

Section A: Inatructions

1, Answer the Aueastions as clearly ae poasible.
2. You should know the «tulents you are selecting very

well,
3 Your choices should be those in ycur school.
4. Note that your cheoice would not be seen by any

otler person.

Section Ba Stulent's Fraonal Mata

5e  NameesieiresosornsoceceeeTribluacscsannsallgBannnes . nn.
Clag8esasrirssnr,deligion.scese Form TeaCEBresseses
Ftate of Origine.e i viovassssessiantssucssssonncens
Position in class during last se85i0n2l @XAMSesas..
Fatter's NualificatioN.iesecesssonsssscoacarscnnonnne

MOtl’BI"F] Qu&.jgificilﬁion ------- LI I N B R R I R I RO T T R

Section C
Read tﬁe followine pa=sgzme an? *1i11 in the spaces
be low:

Nurine the next holiday, your Principal
promises %o allow you orpanise your birtwiay party in
the stulent's common room, (as you know each other by
name ) list three (3) stulents whom you would like them
to attend yowr bvirthiay party.
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B TBr NiMsseassssssscssnnsssnsssessedtatCaceccrses
RE11imiON® ssuesscsaesseercsrssssass (Ot known)
Tor ClifAfecesessess fOr post in the sCho0lesssese
For position Adurine 12+t sessional examinations
aseswsmns ¢ vo WNOL Mnowr)

Rﬁflqon fDI‘ q"!leﬂti‘."!f"‘ "‘HI‘....-.‘ [ B B B B T IR B R B

2. TBr NAMR: essisssnenssse StAte Of OPicideceecevons
RGILI4ON: snsswsioens vssusaenssswe L(NOG SpOWH)
Bar Cladn.eii svesne E PO in the school.sevees
Far poaition Aurine laat qe=aional examinations
Ssamv AT eess iadbensesasr BDE Imown)

Reaon for Selectine Merceececesnccosscscsnncse

3. e Nam: ssisennsnisiess State of orighfniseeesis
Religlon sisesicosessannssiees (Not known)
BBr ClasSecseseseses Br post in the 3ch00lecese
Fer position 4quring last ses~ional 2xaminations
sasecursvassssrenneseseens (NOT known)

Reason Tor delecting Ml s vesniasivasaeonss oinsediie
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REPORT OF PILOT 3TUNY CONNUITEN AT FEDIRAL GOVERNMSNT
GIRIS' COLLEGR, ZARIA

The jquestionnaire was administered tc the stulenis
of the school on the 20th February, 1991 at 12.35 p.m.
The researcher took it there in person and the question-
naire was administered to the stwents of J33 II and
J39% III with the help of a member of ataff of the school,
", 3amuel Onwubuariri.

FSCTICYT 'At: INSTRUCTIONS

This section was well underastocod by the re=pondents

and =0 tey had no probleme with it.

SRCTION 'B': STUNTINTI PRRICOMAL DA™Y

The firat seven apacea %0 ba filled by the re=spon-
dents posed no problems to them. But problem arcee for
them as from the 8th and 9th spaces that is, those spaces
for: Father's qualification ani Mother's qualification.

In the space for position during last ses=ional
examinations, the researc¢her found out that, posiiions
were assigned to the students based on their performances
in individual subjects but not as one final sessional
position. So the researcher had to instruct the
respondents to €ill in their poeitions of any subject of
their choice.

Secondly, problem arose at the father and mother's
qualification spaces. Fere it was diascowered that some

gtulente 434 not know the educational qualificationa of



a1
their parant= and @0, twey Waere instructed to fill

'Wot known' in thoae avaces,

Ramarka: Trom *hi~ davnlonmant, +Ww» reasarch»r intends
ramovin~ the socio-economic variable from the resexrch
questions as well a» from twe ra-earch as~umptions.
Tha peaanon ia tmt the reasarchar fasla ke my hava
problem in tryineg to crifically da2termine the socio-
economic status of the respondents' parents because if
a respondeant says his father or mother is a ~ra‘uate, a
nurse, farmer, ambassador or not known as scre of them
did, how A0 th2 researcher catesorises those 72onle on

their socio-economic standing? Therefore, this vrcoblem

has lead the researcher to think twice on this variable.

SECTICN 'B'

Foere the total number of reepond-nits for J38 1I
were 24, Tre states which these gtuisnts come from are:
Bernu 1; gonsola 2, Kaduna 10; Kano 3; Katsina 6,
Plateau 1; ani Sokoto 1. Threse raarondents come from
Tausa 18; Pulani 4; "hira 1, and Tigzi 1. Their average
ace was 13 yeara, Their reliecion wasyChristian= 1 and
Muslims 23,

Treir form Teacher is Mallam Garba Susau. For
their positions dwing the last ses-~ional exzamination,
non of the respond -nt indicated his/her position. This
shows thut their results had not oeen released to them
by the time this pilot study was undertaken.
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Tor +he respondants on J39 III, they were 23 in
number. The recpondents come from the following states:
Akwa Ibom 1, Anambra 1, Bendel 1, Imo 1, Kagduna 11,

Ewara 2, lagos 1, Qeun 1, Ondo 3, and Oyo 1.

Their +ribes are: Yoruba 7, Icbo 2, Urhobo 1, Oron 1,
Ebira 1, Hamwsa 1 and Soutrern Zaria tribea 10. Thelr
average asgel! 14 years. Their religion: Christianity
Form Teacher: Mr. Aclikoko.

Position Awring last seascional examinations. The

stulents wrole the prositions of the subjects they were
beat in.

SECTION 'C!

Fere, the researcher arrangedthe respondents' names
serially from 1 - 24 in tke case of J38 II apnd 1-23 in
the case of JS5 II1 respondents.

For J339 II respondents and J39 III respondents,
see attached sheets 3 and 4 for analysis.
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J33 1 RRESPCNDEHTS

§/N  Name of Respondent ﬁizgogiints Re joo-
chosen by teesg

1e Jawal, R. R
2. Ywaha, P. X. i R
3. Umar, S. R
4. Abubakar, B. 12

6 avena, ®. g
6. Usman, A. R
7. Abdullahi, F. 14

8. Sani, H.L. 24

9. Ahman, A. 1z

10. Aliyu, M. 3, 13

11.  Abdullahi, K.R. R
12. Adamu, Z. 6, 23 _
15. Yahaya, H.H, R
14.  Tbrahim, A. 7 |
15. Maccido, F. R
16. Iliyasu, A. : R
17 Abdull-Rasheed, A. R
18. Iawal, S. 17
19. Samila, M.H. R
20. Abbeti, H. 19

2. JIsmila, AH. R
22 Ibrahim, B. A. R
23, Ramisu, R. 14

24 . Muga, WH. 8

Respondents 8 and 24,

15 respondents mde choices outaide thedr clags.

respondants were chosen but they themse lves chose
others outside their class.

K8T: R = Respondents not chosen by anybody.
Figures = %erial numbers that chose these respondents.

7 and 14 made mutual choices.

4
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J33 III RUSPONTINTS

Re=aponients
that are He jact=ene
clesan Oy

/N Name o Resrondeants

te Cladele, C. 8

2. DBalogun, J. R
2. Arbe TNavias A, R
4. Kolale, C. ' 3, 23

5. Umojuza, A. 9,21,23

6. Babarina, . 3

7.  Uzoigwe, J. , R

e Cnwubwariri, I. 1

Q. Tavid, J. R
10. Ueah, M. R
11, Abubakar, R. 12,14,18,19
12. Tankeo, L. R
17, A amu, L. : R
14. Kura, M, 11,18,19,20
15. Avdu, J. 16
6. Hwaou, 9. 12,15,18
7. Bonet, ¥, R
18. Yahaya, A. 135,15,16
19. Akosu, J. : R
20. nye, N. R
21. Cke , C. R
22. Abdulsalam, A. R

235, Banmide le, F. 4

Respondents 1 and &; 4 and 23; 11 and 14; 15 and
16; 16 and 16 made mutual choices. 2 respondents made
choices out of their class. 7 respondents selscted

absent clasmemates; 6 respondents were rejected.

EK%Y: R = Re=pondents not ehosen by anybody.
Figures = Serial numbers that chose these respondents.
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Salection Aue to relision: A1l the students in the
stuwlied clocans anlact mont of tweir frienta from
thoae 0F tra came rali~ior exceapt fow cneea., 73ut moat
0° the atwlent~ who M3 7 or 4 reonls aslacti: - “rom,

necrm Yy come ‘rom the same roaliesion.

On s=lection by poat in the claea, mjority of
the =selaction cor choices were noct based on post in the

1

clas=s, Cr **e juestior of comine from the aume state,
it wa=o Tound out trat, it *itied towsrias =taias that

practice the sare rellcion as those of trke resrondents.

For example, Christians chose to select frienigsfrom

Yy

3 3 - . PR S - o i - 1 . e e
Christian atates whereas; mualime chose frienis Zrom

mualim states.

VALINITY OF THIS INSTRUMENT

rrom tYe pilot stu'y conducted, the ressarcher
feels this instrument ha=s face validity. This is

btecause it seerns to find cut what it is aet out to find

Secondly, the $eat alao haa coretruct validity
because, the constructs which the researclrer aims to
find out are all embodir? in the juectionnaire and
answers to them 2re a'enquately provided as proved by

this pilot study.
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APPRNDIX

TRIBTS (F RT™ PCYNINTS

Tribes Code No. Tribes Code No.
Hausa o1 Mada 25
Igbo 02 Oron 26
 Yorwva 03 Nembe 27
Piy 04 Bf ik 28
Igella 05 Ebira 29
Jioma 06 Aboh 30
Ioedde 07 Ukwani 31
Itsekiri 08 Jabba 32
Ope 09 Basga-nge 33
Ishan ' 10 Julowm 34
Falabari 11 Yala 25
Tkulu 12 Moro %6
Nupe 13 Kilba 37
Bora 14 | Ttaako 38
ITbuma 15 Oyiadanu 39
Urhobo té6 Tkoi . 4Q
Ijaw - 17 Kuteb 41
Kataf 18 Ibibio 42
Kacom 19 Ka je . 43
Pyem 20 Tangale 44
Wa ja 21 Boki . 45
Ikwere 22 Itsako 46
Kuted 23 Kamantanu 47

Ewalla 24 Ionguda 48



APPRNNIX %

NAM3S CF STATSS CF _A7%S PONMENTS

Te ibuja

2e Akwa Tbom
B Anambra
4. Bauchi

5 e Bendel

6. Benue

7. Bornu

8. Cross Rivers

g. Gonzola
10. Imo
1. Kad una
12. Kano
1% Kataina
14. Kwara
15. laron
16. Niger
17. Ozun
18. Cndo
19. Cyo
20. Plateau
21. Rivers

22, Yokoto
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APF2NIY{

OCCUPATIONS OF R2SPCYNBNTY' PARUNTS

Yales Manager/Saleamen

2. Teachers
3. Journaligts/Newacasters
4, Trading/Businesamen/’ :1inesswomen
5. Pilots
6. Civil Servants
7. Moctors/Nurses
8. Accountants/Bainkers
9. Pousewives
10, Soldiering .
11. Catering
12. Pharmacy
13. Custom Officials
14. T®Bngineering
15. Police Force
16, Sewing/Pachion Meaimine
17. Proprietors
18. Students
‘19, Security Officers/AnC
20. Iawyers/Maciatrates
21. Clersymen
22. Parmers
23. Sport Adminietrators
24, Tranaporters
25. Contractors
26. TMiplomats
27. Architects
28, DNicticians
29. DManufacturers
30. Insurance
31. Radiographers
32. VFospital Attendants
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APPINMIZ (a(1)

FAITNDIHIP SEIRCTICH CLASS BY CIASS

33 |
/N Re pr. Priends S /N itepre friends
Names of e _— n:mra of Sk A B
Reapondents st cnd Or Ao, . Izt 2nd i
1 0 3C SC 41 nc C DG
2. 3¢ SC S¢ 42. BC SC 9C
Fs S¢ 9C S¢ 43, e cC 7C
4. 8¢ 92 10 44. 3¢ S2 ¢
5 . 8¢ 8¢ 9C 45, %2 92 S¢
6. LIS I A 46. 2 92 TG
7. o g 1 S 3% S 9&
8. I H8  as 48, 37 92 9¢
g. 97 90 ¢ | 49, g7 97 a¢
10. I ST 9§0 50. 37 N2 ¢
11. 72 371 W 51. 72 387 §C
12, oo 15 g - 52. b 18- 352 4¢
1% 97 S22 S0 53. e 92 90
14, s8¢ S¢ 54. 7 97 SC
15. I3 97 9¢ 55, 3¢ nC 3¢
16. 7 8¢ 9¢ 56. 9@ 97 ne
17 S¢ <2 9¢ 57. W N Ne
18. I 3¢ ¢ 58, ¢ N2 S¢
19, 1o 7o N T, 59, 3¢ 37 8¢
20. 3¢ SC  9C 50. 3¢ 132 ¢
21, "G ¢ M0 61. 3¢ 3C 9S¢
22. " N 2 62 . 3¢ 92 9¢
23, %z 8¢ 97 63. 3¢ 1327 SC
24. 82 3¢ 132 64 . ¢ 3¢ nC
25. 32 SC  SC 65 . 3¢ D NC
26. ne SC¢C SC 66. ¢ 3SC SC
27 3¢ 982 9C 67. 83 82 1C
b o 32 132 8¢ 3, 8¢ 32 3¢
29, ne c  sc 69. 3¢ C »C
30. 32 S¢ 1C 70. 3¢ 3C SC
5 e 53 3 nec T. D3 C DC
32, 4¢ 8¢ ¢ 2. 3¢ '9C 3¢
33. 82 8¢ SC 73. 3C g 9C
34. ne 3¢ 8¢ 7% s ne c s¢
35. 8¢ 3C SC . SC DC TC
36. 3¢ o ¢ 76. Cle. ¢ s
37 . 8¢ 3¢ ¢ 7. 3¢ 2 9C
38. 32 3¢ 3¢ 78. ¢ SC ¢
2q, 90 {¢ 99 79. 5 2 98¢
40, W N 93¢ 80. C 3¢ S0
Y 9C = Same Claan

NDifferent class
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APPENDIX 3(2)
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APPANNIC 3(3)

3
i
O
.

2 o 50

J3 3
T ST Reor. PRTAWNS S /N Rﬁpg. TRITV
Mames of ; amea of = > Ty
s fat  2nd 3rd ey tet  2und o
) I o 1 a3 na 41. 0 36 nC
2. SE Q@G SE 42, . 3 NG
b 5C 33 3 A3, 33 3C SC
4o SC 3C nec 44 . S3 SC nc
B 3¢ sC 50 45. 50, IS nc
5, i 14 g fs. e 45. 332 3C Cc
i £ 58 no nc 47. 3C 3¢ 3¢
25 33 b £ S2 48 g £ N c
9. 3C 5SS SC 44, i< ¥ ™z
10. 3¢ 30 3C 50. 33 83 3C
) it [ S¢C 3¢ SC 51, 3¢ S0 3C
125 g SC c 52. 3¢ ne 3C
13. 3C ScC 3c 53. 9C SC ne
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30. N £ Q0 3 70. s 13- 8 NG
3. ar SC I0C T . S93 3C N3
32, G 15 an 72. L {- i {4 ac
33 32 e l>. ¢ 73 k: 44 s¢ 3C
34, 3¢ NG 3C 74. SC nc neC
9. e (- L 1o SC ™ S¢ s {o S¢
6. i £ 54 S¢ 164 4. - 164 nc S¢
oy i 32 33 I 7. i fo 3¢ 3¢
38, S o] 1o o] 8. Q0 C 1,
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AYPIMIX 6(4)

598 1
5 /N Rapr. PRI S /N Repr. RRIINN3
Names of 14t 2na 3ra Rowoy . ist 2m
1, 42 7y 90 41 3¢ 9
25 a0 an @€W 42, 9C nc
3 *°C S8C 9C 43, e e
4. 96 I 9C a4, ¢ 9C
5. 9¢ 9¢ 92 45. ¢ 3¢
6. SC 92 3¢ 46. 3¢  SC
T« %7 %3 dH¢ 47. ™ 8¢
8. 192 9 1¢ 48. ¢  4¢
9. nC 33 SC 49. S5 § I
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12. 3¢ 3IC 30 Dl SC 38
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~
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i
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2% 3 2C s {4 63. c 3C
24 . 93 0 3¢ 64, > nC
25. 93 g 191 85 . 2 SC
26. i[9 SC SC 56, SC na
27. ne 3C 30 57. 1# 32
28, 37 13 9% 03 . B 32
29, 332 IC 8¢ hO. 332 nc
30 SC b 1 NG T70. S5 & X4
St b £ SC i 71. 3C IC
32. g 14 SC SC Ta ng ne
e 1 SC 30 30 T3, no 34
34, 30 C s 74 . 1% )
35 3C ne ¢ . 90 nC
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-
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[ NS
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Same class
nNifferent clana
Not indicated.
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APPRIMIX 6(5)

335 2

——

3/Y Repr. FRITYMS - 3 /N Repr. fRIZIMS
Hames of . sames ol . , ;
Xesp. tst  2énd  3rd Respon. st <nd srd
1. c 32 3C 41. SC 33 ne
2, ne 3C 4 42. 32 3C a
Fa 3¢ ne 3C 43, g 33 c
4. v, 5 3¢ 3C 44 . 3C 3C 3C
5 SC 3C 32 45, 2 3C nc
B i g £ 3C 46, z .Y 3
it 4 K 14 S7 ne 47. 332 S SC
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11, SC 33 3C 57 y - 3¢ nC
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15 g n 2C 56, c C nec
16, C 29 no 58, 3C sC =g
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18, 33 SC ne 58. SC 3C nC
19, ~C SC SC 59. 5C SC nc
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. 3S 3G 38 i 62. g 1 =% c
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20 38 SC C 50, s 30 nc
27« 3C SC nC 587, 82 %2 3C
28, 33 33 3C oL o 33 PR 30
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34. SC 3C 3C T4 . SC c 3
9. 3C ne 9C 7. nc SC 9C
36. ne SC nc 76. 3C SC 3C
3l ne 3C 3¢ TT7. nc c sSC
32, o nC ne T8. nec g 14 c
9. 30 S2 n2 79. 4 3c 5C
. C 3C 5C 80. i b 3o 33

KnY: SO = Same cla-a
= Mifferent clann
- = "Tot indicated.
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APPINDIX 6(6)
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AYMANU BRLLO UNIVIRSITY, ZARIA
FACUL™T COF SDUCATION

Tth May, 1991

The Principal,
Federal Government Girls College,
500ko, Benue 3%tate.

Dear Sir,
COLIARC™ION OF RBSTARCY NATA

The bearer Mr. Michael Merwase Anji is conduwcting
research in PA™TRNS OF FO0CIAL RTIATIONSZIP ANCNG TR
STUMEN™ OF P2RRAL GCVRRNMINT™ GIRIS COLI=A% GBOKO,

BEHUR SMA™, fcr *We Aagras of M3, (3TIMNVTTT AMD
COUNSLIING).

The Paculty of JFAucation will be srataful if you
could permit him/her to conduct claseroom experimentation/
collect Aata at your collese/s,

Thank vou for your continued cooparation with us,

Yours gincerely,

r. P.T. Iyortsuun
Post-0Graduate Studies Committee.
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