EVALUATI ON OF THE BACHELCR OF EDUCATI ON ( B. Ed)
CHRI STI AN RELIA QUS STUD ES PROGRAMME CF
AHVADU BELLO UN VERSI TY, ZARI A

By

SYLVANUS NNAEMEKA ONWUEGBUNA

A THESIS SUBM TTED TO THE PCST- GRADUATE SCHOOL, AHVADU
BELLO UNI VERSI TY, ZAR A-NGER A I N PARTI AL FULFI LMENT
CF THE REQU REMENTS FCR THE DEGREE COF
DOCTOR OF PH LOSCPHY

DEPARTMENT OF EDUCATI ON
AHVADU BELLO UN VERSI TY
ZAR A-N GERI A

1994



 DECLARATION

I hereby declare that thils dissertation - Evaluatioﬁ
of the Bachelor of Education (B.Ed), Christian Religicus Studies
Programme, Ahmadu Bello University, Zaria has been written by
me. It i3 a vivid record of my research work. It has not been
presented in any previous application for a higher degree.
All quotatlons are Iindicated by quotation marks or indentation,
The sources of information are specifically acknowledged by

appropriate means of reference,

Sylvanus Nna~Emeka Onwuegbuna.




CERTIFICATION

This thesis: "Evaluation of the Bachelor of
Education (BEd), Christian Religious Studies Programme,
Ahmadu Bello University, Zaria", meets the regulations
governing the award of the degree of Doctor of Philosophy
of Ahmadu Bello University, Zaria and is approved for its

contributions to knowledge and literary presentation.

@ 2 —5- (f,
D - A. Ilori Date
Chairman, Supervisory Committee

—etimguet Sk D« 1L
Dr. A. 0. Atoykbi Date
Member, Supervisory Committee

‘ -
{% Q%P/PY
Dr. I. Aliyu Date
Member, Supervisory Committee ;

Dr. I. U. Jahun Date
Head of Education

o 20 v3lon
f’w _.‘:_.‘l:'{) ©A1c Date
Dean, Podt Graduate $chool.

ii.




DEDICATION

This work is dedicated to the members of

Onwuegbuna family who are resting in the Lord.

iii,



ACKNOWLEDGEMENT

The researcher is very grateful to all who contributed
to the successful completion of this dissertation, especially the
authors and publishers whose works and publications raised the

academic quality of this project.

He expresses sincere appreciation to Rev. Dr. J.A. Ilori,
his major supervisor, who patiently piloted the study to a very
successfunl completion, His supervisory accumen, spirit of
christian dedication, devotion and commitment to healthy objectives

ispired the study greatly.

The researcher acknowledges in a special way the
inspiration of Prof. Emefie Ikenga Metuh, Rev. D. P. Uchendu,
Dr. Joe Ifem, Dr. I. Aliyu, Dr. O.A. Atoyebi, Dr. A. Ayanniyi,
Dr. T. Surma, Rev. Dr. D. Ike, Rev. Dr. E. Uzoukwu CSSP. and
Rev. Dr. C. Efizu. He is grateful for their moral and academic

support.

He recalls here the financial assistance and
encouragement of some of his students. Engr. S. Jijingi,
Arch. Y. Adejo, Hon. Agba Injo, Hon. Galu, Hon. Sam Ortom, A.Achado

and a lot of others.

The researcher remembers faithfully the families of
Chief L.N.E. Nsoedo (Ide Nnewi), Chief S.P.C. Ugona, Late Justice
L.C. Anoliefo (KSM), Sir. Tony Ezekwesili(KSM), and Sir A.Adiekwue
(KSM), V.A. Anigbogu, A. Onyemaizu, N. Nnli, S.Nwosu. P.Anosike

E. Ibe, J. Ileka and O. Age for their interest and concern

iv.




throughout his academic pursuits.

He would like to pay due regard to the families of
Dan, Sam, Mike and Jonny Onwuegbuna for their continued prayers

and encouragements during the study.

He appreciates immensely the assistance and moral
encouragements of His Lordship, A. Usuh, the Catholic Bishop of
Makurdi Diocese, Benue State, His Excellency, Rev. Fr. Moses
Orchio Adasu, the Governor of Benue State, Rev. Fr. Angus Fraser
(CSSP) and the Secretary Benue State Teaching Services Commission
who inspired this area of academic specialization. He is
exceptionally thankful also to the Benue State Government for
giving him study leave-with-pay which made the completion of the

programme successful.

The researcher thanks Rita Anosike, Florence Umejiego,
Anthonia Umeononeze, and Chiazo Umeononeze for all their assistance
to his family when he was awav for the nrogramme. He remembers
Benedict Sheyin and Sundayv Unwnchola whose secretarial <kills

contribnted to the beauty of the work.

The researcher honours his wife Berne and son, Emmy for
their prayers, love and understanding throughont the peried of
the study. None of the persons acknowledged in this work is
responsible for the mistake or error that may remain. They are
entirely the researcher's. He praises God for His Divine sustenance

and Blessings in life,




ABSTRACT

This is a self evaluative study of the Bachel or

of Education (B.Ed), Christian Religious Studies Programre of
Ahmadu Bello University, Zaria. The programme was introduced
in the Departnment of Education, Faculty of Education, A. B.U.
Zaria in 1983. The intention of the study was to deternmni ne
through an enpirically based study how far the progranme has
net the set objectives. It established the strengths and
weaknesses of the programe in equipping the student-teachers
for their professional role as CRS teachers through Christian

principles and practice.

The respondents involved in the study were four

sub-groups -within the programe: -

1. Current students

2. Teacher - educat ors

3. Graduates (products)

4. Enmpl oyers of the products of the programe.

Three instrunents - questionnaire, oral interview and
observation were used for the study. Four null hypot heses were
proposed to help determ ne how far the set objectives were
achieved. Three of the hypotheses sought the respondents*

perception on the students'

i academ ¢ and professional training needs
ii. programme planning ability needs

iii. teaching practice needs.
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The fourth hypothesis explored the employers and

teacher-educators perception of the undergraduates professional

needs and skills.

The results of the study reflect the acceptance of the

first three hypotheses and the rejection of the fourth.

Oral

interview and observations strengthened the

informative data obtained through questions in the questionnaires.

The findings show that:-

1.

There were only three full-time' teacher-educator engaged

by the section.

There was no teaching practice exposure for the students
Upto 52% of the students of the programme had indicated
their intention to leave teaching field soon after

graduation.

Teacher-Educators, Graduates of the programme share
same view on the academic professional needs and

skills of the student-teachers.

Teacher-Educators and Employers do not share the same
view on the professional training needs and skills of

the students.

Faculty of Education Library lacked sufficient current

teaching and learning resources for the students and

teacher-educators in the section.



Val uabl e concl usi ons were drawn fromthe findi ngs

and the follow ng recommendati ons were al so nade: -
(1) More full-time teacher-educators should be engaged

(2) Wrkshops, semnars, and conferences in CRS shoul d

be organi sed by the section.

(3) Incentives like nerit awards shoul d be encouraged

for both students and staff.

(4) Teaching practice should be introduced for all

categories of students in the section.

(5) CRS Section in the Faculty of Education Library
shoul d be equipped with enough teaching and | earning
resources like journals, text-books, reference,

magazi nes and other related publications in the area.

Viii.
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CHAPTER I

r

INTRODUCTION

1.1 Background of the Study:

Mosdie (1964) surveying the role of Universities
in the provision of high quality and true education
maintains that due to their independence, all universities
shuuld‘be able t; provide education which is largely
liberal, highly intellectual and 1ntgrn;tionally
standardised. Evidently, Unlversiéy education should
enhance the development and total fulfilment of both
the individual and::he society. The philosophy of the
Nigerian Curriculuﬁ Conference of 1969 butressed this
concept in recommending that university undergraduates
should be exposed to general and specialised education to
_enable'students function effectively in the soclety
(Recom 26). Fﬁrthermore the National Policy on Education
(1977) articulates Educational Planniné and Lmplementation
that would engender.accougtability with much implication for

the effective teacher education.

Teachers by and large, are the major '
implementers of any country's educational policies,

consequently teachers should be adequately ﬁfepared for



national trainings (Aghaegbuna, 1964). A gnud input

into the'high éuality teacher education is-the express
development of appropriate instrumenté for observing and
measuring teachers pr;fessional performance and ¢oWnetence
Fafunwa (19?&), decried the escallating probibms be-setting
African States in Education especially Nigeria. Ille
mentioned specifically the persistent problem of Teacher
Education and the development of the competent teaching
staff for the various levels of Nigerian Educational System.
Teaching more than any other profession touches the life

of practically every citizen; hence teacher p;ofeSSioﬂﬂl
performance could be seen here as one of the vehicles in

the educational development of the nation.

The need for continuous evaluation that would
enhance teacher effectiveness in the teaching and learning
procéss is educationally enriching. Molokwu (1986) strongly
advocates in her evaluati#e study ol the Home Economics
programme for their instructional role within the Nigerian
society, She further reflects that one major purpose of
Teacher Educati&n Institutions is to make available
opportunities which provide prospective teachers with
sufficient knowledge, skills and behaviou: to enable them

function effectively in their future teaching experiences.



In view of the above observation the (C.R.S5.)
Christian Religioué Studies, Bachelor of Education (B.Ed)
Programme of Ahmadu Bello University, Zaria, which was
started in 1983 and since the inception,has not been
evaluated should neﬁessarily be assessed through a study

1ike this.

Chrisgian Reiigious Studies has been as old
as the Westerﬁ Education itself in the history of this
country (Fafunwa op éit). The curricular has been
influenced at various stages of its development by
various denominational interpretations of thL Christian
principles and norms. Ekpunobi (1984) praisés the National
ans State Governments continued acknowledgemént of the
contributions of Christian Religious Educatl;n in our
schools' s;stem toward the total fulfilm?nt of this Nation.
Furthermore, the Teacher Education programmes in the
subject remai; a great treasure to the educational system
in" this country; This is evident in that to educate man
without Rellgion is to make him a clever devil, The
curriculum planner and implementers of a programme in
Religious Education §hou1d endeavour to implant purposeful

Education which the Vatican Fathers during the Vatican 11



described as true education. The Fathers maintain
(Vat, II: 1965) that "true education aims at the
formation of the human person with respect t; his
.ultimate goal a;d simultaneously with respect to the
goal of those societies of which as a man, he is

a member and in whose responsibilities as an adult, he
will share" (Champmanl1965: 639). Evidently, Teacher
Education Programme as observed by Molokwu (op clts
should also be reviewed periodically (say every 5 - 10
years) to marcﬁ in-put with out-put, since such
assessments of the programme remain typically essential
element in the delivery of qualitative and functional

. education.

1.2 Statement af the Problem:

According to Chark (1967), man naturally
evaluates and this evaluative power cnublus him to
measure the prog?ess of his performance in relationship
with his fellow human being. Also in education
programming probiems éssume varying dimensions though
their solutions ;emain virtually the same. Curriculum

in education today is quite dynamic and liable to change

consequently there is that need to subject curricula



activities in education’ to assessment from time to
time. This would help avoid being ignorant of current

innovations in the field of Education.

Teachers as the major implementers of the
national education programmes and policies have to be
adequately equipped'for'this professional role.
Achievement of this professional commitment is possibly
effecteq through in-or-pre service training programmes
(National Pélicfoh Education, 1981) in their subject areas
* of specialization. To up-date this adequacy demands

. consistency in evaluation of the specific programme areas.

Evaluation of subject areas at University level

- will eventually portray the merit and demerits as perceived
by the well identified groups within the academic

community expressed in publications, seminars, conferences,

workshops etce (Ileka, 1985).

Since the inception of the Bachelor of FEducation
(B.Ed), Christian Religious Studies in Ahmadu Bello
University, Zaria, in 1983, there has not been any formal
evaluat}on of the prngfamme based purely on emperically

varifiable data to the knowledge of the researcher.



Tyler (1974) advises a systematic evaluation of any such
educational programme within the first five years of the
inception. Such evaluation would invariably assist to direct
proper programme accountability and purposefulness. Steeve
and English (1975) warned that curriculum is in constant flux
absorbing appropriate or other wise changings affecting the

development of educational system of the society.

This study of the Christian Religious Studies
Bachelor of Education Programme of Ahmadu Bello University

Zaria, will therefore seek systematic answers to these searching

questions.
ks What are the academic and professional needs
of the undergraduates of the Christian Religious
Studies Bachelor of Education Programme of Ahmadu
Bello University, Zaria,
2, What are the planning ability needs of the students

of the programme.

3. What part does teaching practice play in the training

needs of the undergraduates of the programme.



4. How effective are the graduates of the Christian
Religious Studies B.Ed Programme of Ahmadu Bello

University, Zaria in the teaching field.

1.3 Purpose of the Study:

The purpose of this study is primarily to
assess the Christian Religious Education Programme of Ahmadu
Bello University, Zaria. The programme had been in operation
in the University since 1983. According to Kissock (1981),
such programme evaluations undertake to assess how far the
programme's set objectives have been achieved. This evaluative
study of the Christian Religious Studies Bachelor of Education
in Ahmadu Bello University, Zaria will be through an emperically

verifiable data.

The National Policy on Education (1977) records

the purpose of Teacher-Education at all levels to include:-

1. Production of highly motivated conscientious
efficient classroom Teachers prepared for
societal commitment to the Education Policies

and Programmes of the Nation.



2. Provision of adequate background for the intellectual
and professional competency requisite for personal

fulfilment through job satisfaction.

i .
No wonder Hawe (1979) and Oguniyi (1984) reightly reflect that
the success of the implementational strategies of any educational
programme in schools and institutions will depend on the teacher's

competencies. This observation remains obvious since

...the ability of the teacher to perform his function
properly and effectively will depend on the relevance
of his ttraining for the task awalting man after
graduation". (NERDC: Task Force 1977:6).

As clearly reflected in ¢he B.Ed Christian Religious Studies

Tour Year Degree Frogramme, the CRS Courses aim at:-

i. providing Christians an opportunity for a Euller
intallectual apprisal of their faith, biblically,
historically and doctrinally, with a view to equipping
them to be able to take serioudly the inevitable
challenge of apalthy. Practical Christian living and
mission in context.

ii, providing teachers of Christian Religious Enowledge

for our schools in line with the new policy on
Education.
iii fo enable Christians to have such a sound and balanced

grasp of their own faith as to be able to respect the
religlous of other persons in a sitvation of religious

pluralism without having to compromise on the essential

tennets of their own.
The objectives of the programme are therefore built onto

the National Policy on Educatlon's specific purpose for teacher

education.




(a) Evolving a curricula for Teacher

Education in the subject area.

(b) Evolving character and moral formation
of the undergraduates based on Christian
principles and Religious literature.

(c) - Provision of avenues for édequate manpower
in the subjeéc for various levels of

education in the Federation.

(d) Establishment of self fulfilment and job
]
satisfaction threugh the subjedt at various

levels of academic pursuits in.the country.

The evaluation will therefore explore how far
the programme's set objectives are presently achieved.

The findings will lead to valuable recommendations for

effective operation of the programme in the future.

Programme evaluation certainly is more
elastic in the operative result than mere examination of
the achievements of the objective, though it is a wmajor

dimension in programme evaluation itself. This study will

. 9



therefore expiore as well,. the programme operational
strategies to determine if such had sustained effeciively

the academic aspirations of the lecturérs and stpdents of

the programme. Furthermore, it will de;ermine the -
perception of the employers on the products ?f the programme,
These employers should include the Federal, state and

Local Governments, individual eanterpreneurs in the field

of education and even corporate bodies. .

Finally it will determine how the students
view the adequacy of the programme, both in'itg contents
aﬁd methodology, in preparing them for their role as
professional teachers through imparting of the Christian
Religious Education principles and practice. The success
of any academic prograﬁme depends largely on the
transmitting medium(for example teachers). The’succbss
therefore in the implementation of the Bachelor of Education,

Christian Religious Studies of this University will depend

extensively on the lecturers and programme administrators,

1.4 Significance of the Study:

Existence in the world of today demands dynamic
education. Since curriculum deveiopment is also dynamic,

thére is then that urgent need to evaluate every teacher

70



education programme, based on emperically verifiable
data. For certain, evaluation explores the level

a programme objeétives are realised. 1t acts as the
favourable source of information that will direct the
future planning and implementation of educational
programming in those subject areas involved in the

evaluation exercise.

Invariably the evaluation of the Christian
Religious Studies Bachelor of Education Programme  of
Ahmadu Bello University, Zaria, after (8) eight years of

its inception will attract the following significance.

i. The feedbacks attained through{the data
analysed,and recommendations méde will
attempt to bridge the gap between the past
and present, expected and ;the obtained
knowledge in the programme. This will
expose more, the relevance of Religious

§ l*:ltlucntian in the Department of Carrlealoum

and Instruction.

s The study'will engender opportunity for high
qualit} teacher education by significant
value judgement toward the identification of

the needs and problems within the programmg. -

: ‘--ﬁ-h

7



3.

It will provide first-hand information
from teacher educators, present students
of the programme, gréduates as well as the

employers of the graduates of the programme.

It will emphasize accountability as demanded
of the new 6-3-3-4 system of cduc&tiun
indicating the. level achieved by the set
objectives within the present operational
structure in the Department of Education,

Ahmadu Bello University, Zaria.

The study will also contribute to subsequent
decision-making and éhé improve of future
programmes in the subject area = determine
whethér the programme should be continued,

cut-back or changed.

It will encourage more opportunities for
similﬁr evaluative research, not only in
Christian Religious Studies but other sectors

in the Teacher Education Programmes of the

‘University.
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7. It will be beneficial to employers of the

products of the programme in their quest for

higher productivity.

8. Other Uﬁiversicies who Intend to evaluate
their existing B.Ed Christian Religious
Studies programme or to start C;R.S. section
in their Department of Curriculum and
Instruction would derive some expectant

asbirations from the study.

1.5 Hypotheses:

The following NULL HYPOTHESES were. tested:-

Hypothesis: 1

There is no significant differencé between the
" students, graduates and tcucl;er—u;htc:ltnrﬂ in

their perception of the acndgmlc professional

training needs of the students of the

programme.

Hypothesis: .2

There is no significant difference between
the students, graduates and teacher-educators
in their perception of the programme planning

, ability needs/skills of the students of the

programme.
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Hypothesis: .3

There is no significant difference between
the current students, teacher-educators,
graduates and employeés in Fheir perception
of the teaching practice needs oflthe

undergfaduates of the programme.

Hypothesis: ..4

There is no significant difference between the
Employers and Teacher-Educators perception of

the students needs and skills of the programme.

1.6 Scope:

The scope of this study include:

1) The study was strictly on the Bachelor of
Education degree programme in Christian
Religious Studies of Ahmadu nnlﬁn University,
Zaria, which has operated in tha Department
of Education, Faculty of Education based at

the Samaru Campus of the University, Zaria,

since 1983;
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(2) The study covered all the undergraduate
students of Christian Religious Studies

Programme of Ahmadu Bello University, Zaria.

(3) Since the graduates of the programme as

well as their employe;s are scarttered

all over the federation and considering the
difficulEy it would entall to reach them

for the study, the researcher decided us;Lns‘,
'Accidgntal Sampling Technique at this point.
In this I:herefor.;e, only those graduates and
employers - of the graduates of the programme

who could be promptly reached were therefore

involved in the study.

(4) All the Teacher-Educators in the department who are
with the CRS Section and all the final year students

of the programmes were used for the study,

1.7 Assumptions:

The assumptions of the study were Sy




All the respondents are familiar with the
objectives of Christian Religious Studies
programme of Ahmadu Bello University, Zaria

L]

. and will reflect their personal concepts of

the evaluation without any bias,

All involved respondents (i.e. various
sub-groups) in the research will serve as
adeq;ate source of informaiion pertinent to
the study as otherwise expresseh in the

instruments.

The teacher education prugfamme in Christian
_Religious studies of the Department of Education,
Faculty of Education, Ahmadu Bello University,
Zarié provides necessary awareness requisite

for the acquisition of the professional competency
to teach Christian Religlious Studics jo any part

of the, Federation.
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1.8 Limitations:

(1) There was no systematic record on the follow-up
of the graduates of the preogramme. They are now
scartered all over the Federation in the teaching
field. It took upto 4 months for the researcher
to be able to contact upto 65 graduates and 60
employers and this could only be possible through
accidental sawmpling method. This influenced the

scope of the researchers generalisation.

(2) This is a self-evaluative study and every effort
was made to remove any bias and so it remains
throughout the study though such is difficult in
a study of this nature since the researcher is

a student of the programme.
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CHAPTER 2

LITERATURE REVIEW

2.1 Introduction:

This chapter reviewed related li;gratures to the
present study. First it unfolded the concept - "Evaluation"
and related the purpose of Evaluation in generalr It further

.surveied'the.elements, purpose of evaluative studies in

Education and highlighted curriculum evaluation models.

Lastly it overviewed trends in Religious Education
?as reflected in the Nigerian Educational System while setting
‘a comprehensive inception survey of Christian Religious

-~

'
Education in Nigeria.

2.2 Concepf of Evaluation:

Man naturallf evaluates. This ancient art in him
provides that coméetency for measuring levels of interaction
with the world around; This inherent power also enables man
to p?oject the effectiveness or otherwise of his relationships
with his fellow men. ﬁvaluation is traditionally conceived as
Ia process of 1naiv§dual or group assessment of achievements
after certain.levela of exposition to sﬁcific programme of

action (Clark, 1967).
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Every human programme attracts a mode of monitoring
the level of response to the procedure by evaluators as well as

serve as a medium of determining how far the set objectives

within the proéramme are attainable. Invariably, it provides

the mode of check on the programme and determines the attitude
reflecting its possible retention or rejectiﬁn. Mervia (1969)
maintains that the concept of evaluation -has continued to change
over the years in relation to who evaluates, tht is evaluated and
the art used for a specific evaluative prncesg. The impressive
result of eyaluatién. therefore, can today be attributed to the

social changes prevalent in society, though, they are subject

to adaptation and standardization.

Evaluation nowadays can be described also as a quest
for vélue of the "Entity", consequently the process implies
certain obvious levels of judgement, It involves eventual
compilation of observed ievels of measurement based on certain
criteria. For a procéas of evaluation, the learner is belicved
to have been exposed to a determined procedure for the
-l:r:mﬁmiss:[on of what Peters (1966) describes as '"WORTHWHILES',
In effects, evaluation remains a procedure for weighing the
:relagive merits of a given exposition to a programme; hence
?barying conceptions can be made to evaluation as an aspect in

human existence.
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Anatasi (1976) overviews evaluation' as a root of
testing human aétion especially its serving as a muasgremcu:
reflecting that ancieni art of man in his society. Anatasi so
perceives evaluation as a CONSTRUCTIVE ART that circumvents
assessment of human actions. Also Blankeuship et al (1979)
unfold the approach that depicts "evaluation aé the source for
prompt evidence on how the programme operates"; They perceive
every evaluative prbcess as purposive in character as it is
always intended to raise the need to set vﬁlues on an

operational system, thereby establishing attained level of

achievements on an aspiration.

Charles Stanton (1978) commenting on evaluative
process describes it as "a changinglphenomcnun directing
response to Social change™. This draws a conception that
evaluative action authénticates judgement over human uctians,
their appropriateness, goodness, desirability or otherwise.

The ge&erai ccnceptlof evaluation can therefore be perceived as
Frequcnt decisions and judgeménts by individuals and groups,
authorities, institutions, Covernments etc. in what alfects

?hem or others. Such decisions and judgements are usually based
én'thu informations, evidences and even experiences in various
55pects of human life. Stanton further states that evaluation

differs from RESEARCH since Research.provides data. It aims

at discovering new knowledge in form of basic laws and principles
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.which govern human behaviour. Evaluation tends to judge

fas well as projecting strengths and weeknesses in achieving

.specific outcomes: through a more convincing manner.

This suggeéts that a high degree of precision in
judgement evolves eventually as the result of improved
scientific methods and utilization of modern technologica’®
approach in the process of evaluation. Ndubisi observes that
Evaluation process; ~ess involves the identification and
provision of 1nforﬁation, the selection of criteria, data
collection, data aﬂalysis and drawing logical conclusions for
,specific purposes using the above process, (Ndubisi 15 Uga

Onunké, 1981: 120).

Lewy shérea the view that science and technolqu
enhance evaluation p¥ocess which is an appreciative level of
development in the realm of education. He accepts that
evaluation is essentially a provision of information for the
sake of facilitating decision making at variéus stages of

curriculum development... (furthermore) Evaiuation implies
the select}on oflcriteria, the collection of  data and data
analysis,

Bloom et al (lg?li view Evaluation from the
explorative and goal aspect In directing level of desired

behaviourial change observable in a specific learner.
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Bloom (1971: 51) states that evaluation envolves "... the
systematic collection'of evidence to determine whether in
fact changes are t?king place in the learners as well as to
determine the amount or degree of change in the individual

studeqts".

At this point therefore the merit acquired through
the process of transmission on attained behavioural change

in the learner is critically assessed. An educational

"~ analysist, Gronlund (1976) presents evaluation from a teacher -

professional role perspective. He maintains that from
instructional stand-point, evaluation may be defined as
'a systematic process of determining the extent to which

instructional objectives are achieved by the learners.’

Stake (196?) picks a mid-point apprach as he
treats the evaluative actions of MAN., He articulates the
conception from the 'role' and 'goal' perspective and explains
that a full evaluation results in a story supported perhaps
by statistics and profiles. 1t tells what happens. It reveals
perceptions and judgements that different groups and individuals
hold. Stak; expartiates'more that 'it tells merits and short-
comings: As a bonus, it may offer generalization for the guidance

of subsequent educational programme,
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To Scriven (196?) evaluation remains a methodological
activity which'consists of gathering and combining performance
data, to yield ratings for justifying the data célleetion
‘procedure. tﬁe weighing of data and goals themselves.

1Scriyen dearly emphasizes that in evaluative procedure, stated

‘goals emphasize efficiency, adequacy and accountability.

Evaluation plays a very significant role in
a course or a programme development. It-raises among other
things the possibility for détermi&ing the degree of mecting
the'designed instructicnal objectives in education. Furthermore,
it provides for performance criteria specifying actions from
which realization of objectives can be inferred. This conception
is supported by the educational assessment of Joseph Mayer
whe administered various sets of tests on (30,000) thirty
thousand school pupils. At such level the process weighs
'relat}ve performance depicting how far learning programmes
have affirmgd set ;bjectives and serves as a process ol

determining teaching and learning interaction.

Iketuonye (1963) affirms that among the European
countries, formal evaluation has yielded far more impressive
results. Evaluative system was typically applied tﬁ the
University and higher institutions through rﬁc award of

degrees and certificates to determine levels of performance,

"
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Evidently,'a dynamic world requires dynamic
education, This dynamism will run short of expectation
unless there is an evaluation of an inbuilt process of
asseséing given courses and programmes from time to time,
Thié idea justifies this SELF EVALUATORY programme of the
Christian Religious Studies at its Bachelor of Education level
of Ahmadu Bello Un{versity. Zaria. Evidently evuiﬁatiuu
spreads out through a programme., It 5ttracts according to
Nolan Kearney, certain effects from thg edﬁcatur, the students
and the programme format "per se'. It further attracts
a certain flexibility in planning and exercﬁting evaluative
functions over 4 programmed project. Howev;r, the amount of
the resulftant effects must be taken into sincere concern in
an evaluative process because evaluation builds enormously

on programmed directives.

From these‘evaluacive literature one is tempted to
infer that evaluation also provides for an organizational
pattern and method that engender desired inductive as well
as the apparent logic of the development, These could be
facts, skill and even concepts or attitudes thpt hn§e inter—
married with the out-come. Schirol (1978) observes that the

evaluative acts of man usually take place within certain

existential socio-administrative structure of an establishmwent,
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in this case, like the Christian Religious Sgudies section

in the Department of Education, Ahmadu Bello Uuivérs?ty, Zarin.
Indeed, the planners of the programme must have treated the
University environment as an ideal institutioﬁ whose objectives
include the encultration of the students of tﬁe prograrme,

enrolling them into a world of professional knowledge laiden

in Christian Religious principles.

.

2.3 Elements of Evaluation:

Curriculum has for centuries been the cornerstone
of formal education. This has continued to serve as the source
of adequate frame-work f?r the achievement of a progressive
educational programmé. History reveals that the firs; modern
use of the term 'curriculum' was in Scotland by early l7th
'century,.though by, 1820 the term was quite popularly used for
,educational programmes in thé United States of America.
:Udeihya (1985) states that in the United States of America

. the term 'curriculum' designated 'a course of study' or

- 'training' or 'a product'.
1

Later the improved concept was equated with the
"contents of books'; 'course out-line'; 'teachers guide';
or other finished artifacts of study . The oldest conception

of curriculum as it represented the layman's understanding
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remained in general usage, until about 1930.-when curriculum
was designated by experts in education a; "a completed or in
other words staéic body of knowledge with restricted
conception of the great expansion in Educntiﬁu". At this
stagé; the conception of curriculum appears to have attained

expansion filling the growing gap between the planned

course of study and the actual experience.

'Curricﬁlum' as a term is derived from the latin
word = 'curriculus' - which means - 'a run—wny;.n course
through whiéh one runs to reach a specific goal.' Today the
) term rather devotes reference to a course of study or
1 programme which Onwuka (op cit) typically describes as that

* which "... the students pursue and complete for a target

defined.in terms of high grades, passes, certificates or
other forms of academic awards". (Onwuka 1981: 3).
Although, the term has been in use for centuries and very
intimately associated with formal education world over, it
has varying definiéions. Educatienists are not homogeneous
in their varying oéin;nna as to the 'modus operandi' of
different spectrums of the educational enterprise. These
.differences according to Gang (1984) are typically
perceptible in educational theories and practice which give
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rise to interpretatién of life and emergence of schools
of thought. 8o education not founded on good definition

of terms might be offering wrong conceptions. Onwuka
further sta;es that a set of curriculum attracts both
students and their educators for a particular mapped out
programme that reflect performance. Even Owen (1973)
refers to curriculum as "a collection of syllnhus'or
collection of subjects'. This suggests thaf the curriculum
can be looked upon as the life and progrnmm; of an
institution refiected more as an enterprise in guided
living. Ruga Havold (1947) describes itn function as

a stream of ﬂynamic activities that constitute the life of
a particular community. Indeed curriculum'covérs the

existential fabric of a social group.

Curriculum study remains therefore as a result

of growth in educational development with the explicit

concern being:

'"What to be planned and taught in School',
History futrther reflects that due to Nigeria's educational
connection with Britain other terms like syllabus and schemes

of work had dominated the educational system with more

reference to curriculum at institutions of higher learning.
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This continued till recently. The term"curgiculum.is

wider in scope and meaning since according té Tyler
'curriculum embraces the three domains involved in the

growth as well as development of the leaFner; The scope

of the syllabus addresses its steps to tﬂe task of delimiting
for the interest of the teacher and the taught (Bloom,
Hastings and Madans .1971). So syllabus grades the teacher
wi;hin planning instructional activities and directing
students for assessment success. The schemes of work rather

base their operations and scope on the provided syllabus

which systematically’ guides the teacher’s instructional topics.

: MoFeover development in educational thiuking
portrays the curriculum morQViVidzyas the sum total of the
* experiences the school exposes to the learner. It rellects
. a structured series of intended learning experiences provided
. by institutions to realize some specific hopes lor a particular
séciety. This céncept includes all the purposeful experiences
provided but stringently guided by'BQucAtional institutions
for determinant goals and objectivés. Because of such varying
conceptions of the fdesirables“ and the "human needs" before
man, the standards.set for what is valuable form the bases of
choice within coﬁpéting alternatives so that clucators are

right to affirm varying elements in evaluative process in

education.



Shores (1957) sees curriculum as "a seque;ce of
potential e;petiehces set up in the school for the pu:pose
of disciplining children and youths in the group'wuys of
thinking and acting"., Consequently for Shores curriculum
:-;emains purposive in character for rousing disciplinary

growth and impact in the learner to order the thinking and

social sequenciés in a specific community.

Saylor and Alexander (1974: 125) also reflect
curriculum as "a plan for providing sets of learning
opportunities to‘a;hieve broad goals and related speciflic
objectives for an identifiable population served by single
- school centre". The idea presupposes curriculum as a packape
of plans or even blue=prints for educational activities and

" experiences intended for a social group.

Tanner and Tanner (1975) elaborate in their
approach to assert that "Curriculum as the planned and guided
experiences and intended outcomes formulated through
systematic reconstruction of knowledge nnd‘gxpericncc, under
the auspices of the school for the learner's contiﬁuuus and
wilful growth in personal social compecence;; For the Tanners
it reflects growth for both the individual Lenrner and the
society. ﬁhough.it systematically restructures specific

knowledge and experiences, it directs education based on
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societal welfare. Moreover the curriculum sc ks

concurrently the authentic and upto date needs of the

individual and the community.

‘Onwuka (op cit) suggests that curriculum is
a séries of intended learning experiences provided and
directed b; educational institutions for the "predetermined
outcomes". Onwuka simply presents curriculum as thc venue
planned by institution to provide for expeetant results

through the learner's appropriate cxpositiﬁns.

Phoevix [1962) even insists that the éurriculum
should consist entirely of knowledge which comes from the
disciplines. This view posists education eventually as
guided recapitulation qf the process of:inquiry which gives
rise to the fruitful bodies of organized knowledge. Such
education comprises the existent programmes wiéhln the
iﬁstitutional organisation. Tyler (1957) envisages curriculum
as all the learning experiences of students, planned and
directed by the school to attain educational goals . For
Tyler it is the sum’tofal of the learning exposures provided
the learner by the institution for his development and the

welfate of‘his environment.
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~ Obviously a good curriculum envelopes all the
planned experiences for the education of the society
through established Anstitutions and such experiences
could include the vagious domains - the cognitive, the
affirmative aﬁd the psychomotive, The literature unveils
curriculum finally as an aggregation of experieﬁces for

a specific group of learners by a particular institution,

[

Though various groups of thinkers in education
f regard curriculum as structured learning experiences by
_the school for the welfare of the learner and society, yet

they provide exposition of the learner as the priority in

educational process.

(1) The traditionalists see curriculum as
activifies concomitant with human life so that
the institutional curricula resort to all living
experiences the learner attains through specific
medium. the appreoach tends to emphasize

preparation of students for societal life 'per se'.

(ii) The progressivits rather enjoin curriculum as not

a preparation for life, not even a means to any

ultimate end but it is life.

37



'

The precise issue here affirms that the meaning
of curriculum has certainly changed from age to age and
wriécr to writer {Soguﬁ Adesina, 1982). This coatinued to
influence the variqﬁs ideals and values of edv - ators and
the society. Invariably one can describe curriculum as
learning experiences planned and religiously guarded for
‘certain specific outcomes and directed by institution for

the better existence of a social group.

" The involvement of this environment presupposes
manifested learning situations that emﬁrnce certain
characters., Response to social forces and expectations
controls the planning, development and implgmentntiuu of
8 specific curriculum, These elements influence cprrtculum
towards 'satisfaction of the total person of the learner’.
Through analysis and design ,curriculum sets #pecific goals,
plans responsive experiences,8elects dcsirabie out-comes and

finallyasaeasesthe results of te programme which the same

curriculum reflects.

The implications of applying scientific process
to curriculum plahning, development as well as implementation
are as: Bobbit et al describe it, enormous. In considering

the term 'elements' in this context, we refer primarily to
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those pertinent in-gredients that make a good educational
curriculum without which, (Sine qua non), the programme
loses, the educational meaning and 'guidity'. Fafunwa (1969)

stipulates that a good curriculum should process certain

qualities.

(i) Ohjeccivigy-and Related Dynamism:—

This characteristic bases primarily on the.
+gocietal value of the curriculum and its

expectant needs to the learner both as

a citizen and skilled individual.

. K13) Flexibility and Disposition for Crowth:-

. This presupposes the disposition for adaptation, an
attribute very essential for both stated and implied
cbjectives. Knowledge is for growth consequently
curriculum should embibe avenues that favour

intellectual growth.

(iidi) An Inbuilt Process of Evaluation:-

Since input determines out-put, this attracts
provision for adequate assessment of the intended

' educational aims and objectives.
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Tyler (1949) stipulates also four unavé@dnble

questions in formulating specific curriculum as the intended

]
»

experiences for a group of learmers.

(a)

“(b)

(e)

(d)

What educational process would the school

'seek to obtain ? This reflects need to establish

at the on-set, objectives governing specific

learning operations.

What edﬁcational experiences can be provided that
are likely to attain these purposes ? The question
demands the stipulation of competent contents
re;evant to the status of the learner weighing

his 'individualiting principles’.

How can these educational experiences be rellected
effectively ? This demands competency depicting
appropriate material delivery strategy in consonant
for the translation of the intended objectives

effecéively.

How can we dtermine whether these purposes are
being attained ? This insists on providing the

right evaluative system in line with the teaching

and learning processes the students must have been

exposed to.
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Wheeler (1967) highlights five specific elements

governing specific curriculum teo reflect as:-

(i)' 1Selection of specific goals, aims or objectives

(£1) Selection of learning experiences thaf would

assist in determining the set objectives.

(iid) Selection of contents through which certain types

of experiences may be cffectcd%

(iv) Organization of effectiveness of all aspects of

phases 1i, iii, and iv in attaining the intended

goals as detailed within the set objectives.

Wheeler rathe; insists on distinguishing between learning
experiences and .the contents that would j;intly and severally
aséure the achievement of the set objectives, This presupposes
that curriculum must be envisaged as subject to continuous
screening and constan% revision, Since curriculum is

a structured serie; of intended learning experieucgﬁ provided
spgcificaily for a definite level of learning competency and

for a ;pecific hope, it engulves purposeful experiences to be
provided and consciously guided. Uga Onwuka(1981:216) feels that
céntemplating those elements,inherent in a specific curriculum
"...it must embrace objectives, selected toocls in the form of

" subject-matter or learning experience, the method adopted to

L] .
realize the objectives or goals and means of evaluating th»

procedure."
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Futhermore, Onwuka (op cit) continues to expantiate that
precisely it is ...Thg offering of socially valued knowledge,
skills and attitude made available to students through

a variety of arrangements during the time they afu at school,

college or university.

" Taba (1966) also states that curriculum evaluation
finvolves certain innevitable elements which he listed to
include:-

(i) Classification of Objectives:

This is intended to a speéif;c point. It unfolds
the description of the expectant learning behavioo:

that would represent attainments envisaged. withi:

a specific avenue of education.

(ii) Developing How to Explore Learning Dangers:

The students are subjected to learning objectives
through appropriate expositions to certain learning
behaviours. The specific areas evolved thereon are

employed to attain to thelir responses.

(1ii) Appropriate Ways of Summarising and Interpreting
the Evidence:

Taba suggests an existent mode for ob?ainiug data
from the students response tﬁ specific expositions
and devicing profitable approach ?o summing the
result.
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(iv)

Finaily, the Use of Data Obtained:

Taba prefers the provision éf existent mode
forObtaining data from the students' responses as
;he specific objectives for further analytic
pr;ceés. Favouring improvement of teaching and
learning processes in-education, Taba secks all
evaluative attempt to provide answers to the
adequacy of the set objectives through response
aﬁd out-put. He seeks to maintain psychological
flexibility. This approach would i&cntify the
social relevance and explore the expected
philosophical soundness of the curriculum. Tyler
(1950) picks"a means to ends process". le expounds
that evaluation should be left till tail-end of the

curriculum serving therecon as the {inal item in the

teaching and learning process.

Onyike (1981) points out that in an educational

nresupposast

the out-put.

programme as in aMther independent activity, proper planning

the success of the programme. The input determines

The educator establishes the proximate and remote

intentions of the programme, decides how such hopes are to be

implemented and finally considers the stapes (L.e. the

‘constituting elements) for such curriculum programme development.
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In final anqusis Onyike (1989:75) sums it up:

(i) The selection of aims and objectives
(ii) The éelection of appropriate learning experiences

and contents for the achievement of aims and

objectives.
(1ii) Organization of the learning experiences.

(iv) Evaluation of the extent to which the objectives

identified in step 1, have been achieveds

Giles, Mc Gutéhen and Zechiel represent the elements in

curriculum with specific model approach by rather advocating
reflection of inEerdependent functions excelling through the
elements. The eleﬁents follow sequential steps as advocated

by others and as developed by Gile, Mc Gutchen and Zechiel.

Giles et al inter-relationship appraoch engenders
more an explorative approach in character to retrospect and
validate the set educational objectives. When the set objectives
have been established in pursuance of a definite educational
programme the other Elements co~here toward the exploration
of the, expectant out-come. These, are the contents interwoven

w;th learning experience delivered through appropriate methodology

to be assessed for congruency.
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2.3.1 Purpose of Evaluation Studies:

Every educational programme must have been
conceived for a ce;kain profitable purpose (i.e. a set
objective) within the operational community. The general
aim of a given education programme may remain the same but
-the societal system to favour the realization could howcver
be subéected to the state of flux, so thnt; the goals be they
'remotg or proximate,must need redefinition to in-corporate any

new circumstances. Evaluation provides the expected answer,

In education therufo;e the major purpose of
evaluation remains t§ determine through such a medium, the
requisite improvement of the instructional performance
(Onwuka, 1981). This measure would provide expectant assessment
of varying respects of a particular programmé of study. Teaching
according to Filbert Highet (1950) has to hc:undcrstuud as
'ART'. But whenever there is art to vagire; there is also
a technique to improve. Evaluatory unulisis would provide
a favourable situation since the National Policy on Education
clearly demonstrates that: . the quality of Instruction at
ali levels has to be orientated towards inculcating following
values... moral and spiritual valhes in the interpersonal and
human relations.“ (National Policy on Educntiuﬁ 1977:8)
The policy provides for'greater input on the part of both

the teacher and taught at both spiritual and corporeal levels.
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Frymier et al (1970) advocated that evaluat fon
invariably strengthens the professibnal skill of the stafll
He éurther maintains tﬁét curriculum. evaluation provides
feedbacks and profitable highlights in the arecas of
deficiencies and maximises concentration. Such consentratiooe
expose basic professional requirements for the intended
congruency within the programme. Frymier (1970:82) rightly
sums it up by observiﬁg that "appropriate evaluation provides
'right.informatibn to the right persons in the right way for
making right decisions about educational programmes. In this
regard, it reveals tﬁat cufriculum evaluation has an inbuilt
advantage of helping-even the obstinate or in-experienced
educator te explore his or her inner most réclinuq and
convictions about prevalent educative data. Projecting this
view also, Molokwu (1986) concedes that attniﬁed ecvaluative
data play immense role in improving educntinn#l programmes.,
They inducaleduca;ors to shift according to her 'from themselves
to other aspects within educational situAtIunn’. and the result
also is a teacher eventual improvement of teaching and

learning situations from the available convincing tacts.

" Other educationists like Jordan, Steeves, Stakes,
English and CGronlund and lots of Nigerians like Uga Onwuka,
Mkpa, Udeinya etc., have extolled the impressive purpose of

evaluation in education. Jordan (1981) projects curriculum
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" evaluation as a process of grafting or measuring out

-of experience and converting such experience into meaningful
; behaviour, to better learning as a vita} process for
progressive education. Human experience is conslstently
reviewed for profitable ends. Evaluation of curriculum
becomes a retrospective act leading to a better tomorrow in

educational programmes.

Steeves and English (1978) highlight the
essence of evaluation as they point out that any revisions
of contenta-withoué understanding the nature of the learner is
- a wast; of time in education because the evaluation of
curriculum presupposes the right step in the right direction

in an attempt to assess students.

Gronlund (19?5) exploring curriculum evaluation
from the instructional view point rather describes it as
a systematic process of determining the extent to which
instructional objectives are derived by the icnrnur.
Stake (1975) convincingly highlights the purﬁose of evaluation
'in genere' to include the provisiongfor sources of
documentation of events, aiding in deciéiun making, seeking
understanding and recording of student change in the learning
process. Farrant (1980) sees the purpose as an attempt to

judge in relationship to set objectives in education.
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Mkpa (1987:202) as the most recent c;ntributur believes

that the purpose of =~ efficacious curriculum evaluation
is '"for adjudication about all the facets of the instruciional
programme’, To Mkpa ?he exercise therefore can include the
subject matter, adEQuacy of the educational purpose, learning
experiences and appropriate criteria to seek and assert the
ndequ;cy of the, set objectives, involved in the educati:- al
programme. So curriculum evaluation establishes how
philosophicnlly sound, psychologically feasible as well as
socially relevant an educational programme relates to the
learner. Summing his view, Mkpa sorts out the purpose ol

evaluation distinctively thus:-

(i) Giving direction to instructional actions.

(i1)  Providing emperical basis for curricula

activities.

(iii) Determining the merits and limitations of tLhe
instructional programme through data on learning

adjustment.

(iv) Supplying data for a comprehensive judgement on the

individual learner. (Mkpa 1987:202).

Evaluation in Education determines the mode of
teaching and learning; hence the teacher emphasizes on certain

complexity level through the instructional programme.
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This justifies the curricular and the adequacy of an
instructional programming. The organisational as well as
the implementational strategies of bhoth curricular contents

together with relevant activities are thus controlled.

Finally Lewey (1997) sees the purpnge as o omedium
of infogmatio; for decision on various aspectes or stages ol
curriculum development and for favouréng the implementation
while Tyler (196%) h£nts that the purpose is for determining
the degree of achievements on the set educational objectives,
Wheeler (1973) éefers to the purpose as a programme-judgement

for determining the degree Of effectiveness and projection

for modification . in teaching and learning.

Obviously e&ucatiun provides intellectual growth
o§ the individual learner and the society for elfective
exiséence. In formal education the purpose of evaluation could
be summed up as a total éffor: for the improvement of
instructional performance toward the attainment of set
educational objectives, One may ask: what authentic evidence
do we advance’ for the effort to acquire higher mental
comﬁetencies in Christian Religious Studies; at its (B.Ed)
Bachelor of Education level in hhﬁadu Bello University, Zaria.
in short, any adequately conducted curriculum evaluation exercise

justifies the need in the field of our study, because :-
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(1) Evaluation determines effectiveness of an

1
*

instructional judgement.

R . & & Evaluation facilitates comprehensive judgement

on learners behaviour.

Certainly, the expectant curriculum content and the i icvan!
activities circumventing it_shuuld be planued, organised and
factors related to the realisatiorn of intended objectives
within the specific programme rightly channelled. At 17 her
education, as this; the curriculum planner can once capita!?
on the response of students' performance and inversely [av

planning further programme implementations.

Further, evaluation facilitates comprehensive
judgements on the leafner's behaviours and enhances
standardisatién of students performance. Ndubisi (1931)
envisages tha:nt evaluative process in education can [urnish
range of evidence for refieccing precise knowledge -of achievement
on the programme. in Christian Religious Studies at this level
in Ahmadu Bello University, Zaria, it woul&,rnther be deemed
futile building on a vague stand witﬁin thelsectiou
in the Department without effective evnluntion of the programme
after eight (8) years of its inception. R. King Hall (1965:74)
hints that "a great relipgious revolution is -s:w:.-upin;’, acrous the

Western Coast of Africa, Consequently Christian Relipgious education
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fequlres'certain level of new climate of thoughts and
feelings. Indeed for operational a;hiévement of any
educational programme, Molokwu (1986) has recomnended that
the "process of data. obtained through valid information
encourages development'". This creates options for the same
programme improvemeﬁt.'projecting the significant roles of

bpth managerial and operational arrangements,

Even Wiles and Bond (1979) affirm that such
a planned self evaluatory programme in education will unfold
the relevant areas of need fpr the determination of prevalent
exigencies. Furthermore high quality production within the
appropriate evaluaticnal activity especially in a self-ecvaluatory
endeavour as this, would provide the right way fn; the
articulation of right decisions in education (Frymiur, 1970).
Feedback's extracted from such a study enhancezaccountabiltty
in students response to programme execution. Applying
therefore the nature of Christian Religious S[;dluﬂ ‘in penere’
the student teacher is exposed through su;h a study to generate
and nurture indepéndent selfl direction. He generates and
matures in professional skills and tactics of'nnalysing personal
attitddes,behaviourials, strengths and needs involved in
Christian Religious Studies., Adetoro (1966) supports that

such appraisal promotes immense strategies in professional

and personal needs as a Nigerian.
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A curriculum that defuses effectively these
diverse elements iéto concrete and harmonious: whole would
evidently demand s&stematic training adapted for seeking
their balance in proper proportion. The outcome would
enable the individual student teacher succeed in the art
-of living within a specific society for a specific
profe;sional assignment of teaching Christian Religious

principles créditably.

According to Eﬁward Leen (1944) one of the

greatest concerns of the ceacher-educator aé,this stage
would be to unvell to his students that ‘every human.life is
made up of thoughts, actions and words so :ha& training for
existence must excel through periodic cvnluntﬁunﬁ. Okafor
(op cit) pleads fér constant review and modifications in
Christian Religious Education curriculn.lto meet and reflect
the changing qircumstancés of today. So, like other human

values such a curriculum it University level'can be put to

the test of experience for its validation,

2.9.2 Evaluation Studies in Education:

The kind. of knowledge required for the survival
and active intervention in human history by the learner

_is that which is drawn from the dynamic interplay between
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critical inquiry and human actions. Evidently education

is a dynamic instrument for the teacher in péeparing both

the individual aqd the society for expectantb[ulfilments

in life. 1In all, Okafor, an educutionigt— ph[luﬁuphur,

believes that the level.todayh educatiun:will assist in

solving todays problems and thereby assist in acquisition

of both knowledge{ skill, attitudes and valdes for the

re;pbnsible and effective citizenry in the world of tomorrow,

will depend on the educator's and roiety's approach to

curriculum. "True educative value" of any specific curriculum

will depend primarily 05 its philosophical perceptions of

the nature of men and his society. This is puuslhlc'wlth

thosé issues related to human values and human destiny.
Okafor further maintains that there must be 'justification of

the'teaching on any given subject area or programme', Such

" justification is consistently assuréd through evaluative

process in education.

NB new programme can evolve properly and prograssively
without enduring to assess its stréngths and weaknesses so
thaf the educational pfogrammings shall emphasize the training
of the human mind Fﬁr the understanding of the world and
enhance the expeétgd mental and physical growth. For such
a development, €hristian Religious Studies becomes a vital

‘weapon in the hands of the University Teacher-Educators for
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determination of higher attitudes and values in human

relations essential for building such a viable nation,

Educational evaluation has ﬁp'taku place within
existing socio-administrative structure of a particular
establishment (Schiro, 1978). This is evident despite
some problems of ﬁaking education related to the socictal
needs of the students and the environment. We have earlier
‘ established that ;valuation 'in genere', judges and projects
the strengths and weaknesses encountered in achieving sct
. progr#mme objectives. It further investigates prevalent
impa;ts of variables on outcome with ap educational programme.
Since eval;ation is purposive in character, it tends also to
raise the needs in assisting evaluators sct spcclfir values
on an operational system. The Hinnifiﬁnut‘purpnnv of
evaluation in education is to improve on the instructional
methods and materials for the betterment of the students'
response to a given programme (Onyike op cié). The concept
therefore evolves a medium for monitoring téaching and
learning ﬁrocess and consequently provide for continuous
feedback on the expectant role in education., It implies
however, that the evaluative act of man can be exercised in
various forms z'md- through various stapges in an educational
programme. Despite the various forms of evaluative procedure

in education, these stages eventually play complimentary
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roles to maintain that dynamic nature in the education

of man. f

It is 'p;r se nota' that the curriculum reflects
the-ip:ended end.of educational programme and disposes the
concern for experiences and more intellectual growth
(Freire, 1978). R.S. Peters (op cit) believes that the
student of such educational format acquires the 'potency'

'
to envisage the relationships and inter-connections between

various experiences in the divergent aspects of educational

process, .

There are forms of evaluative strategies in
.education, though they interplay for the same outcome in

seeking the fulfilment of the total person of the learner.

-These forms are treated further:-

(a) Formative Evaluation:

This operates 'as the process development role' The
available feedbacks are replunged into the system to
increase efficiency and effectiveness of the
instructional strategies. Formative evaluation assists
the teacher manitor learning programme to provide [or
expectant feedbacks on either the programme progress.un

or regression, The process operates with more of
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(b)

teacher-made-tests. It assists in raising
modifications of the instruction strategies and
prescriptions in both individual and group remedial

works,

Even:;n the part of the students successful
learning‘qnd identification of learning pitfalls are
monitored and irradicated because the primary objective
of the process is direction of instructional and

learning improvements in education.

Diagnostic Evaluation:

| " When formative evaluation fails, the diagnostic
approach is. applied to assertain such recufrinn and
persistent difficulties not resolved by the standardised
corrective prescriptions. This persisténcc could reflect
in a sequence of instruction f;rdct¢rmining the learners
pre~knowledge sustaining level of interest, personality
work habit etc. At the level of diégnostic cvnlu:utiou,ths
B“;ID remains the determination ?f the students position
in the.instructional sequence o; the mode of instruction
for ﬁrovision of optimum achievement with which to place

the student problem on a satisfactory study.
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(c) Placement Evaluation:,

This evaluative system focusses on the learners
entry behaviour in the sequence of instruction to
determine the pre-knowledge and sustaining icvpl of
interest through the programme. S;uden;s eventual
disposition for the successful completi;u of the
programme is involved and his cnmpctenc§ to respond
to the mode and level of 1nstructiqn remain '"placement's'

priority concern for maximum performance.

(d) Summative 'Evaluation:

The term is derived from the latin 'summum'
meaning the highest; "the ali"; "the greatestc",
It designates the evaluative process "made for all
findingsy So summative evaluation seeks to find and
appraise the overall effectiveness of the curri;ulum
prégramme. In this case, the data obtained are not
intended to serve as a‘hase for the modification of the
procedure  Rather they are basis for collecting the most
appropriate curriculum for the programme. Cronback
(1976) states that summative evaluation is used to
abpraisu a product already placed on the market, while
Mkpa (1988:117) sees summaci;e.evu]untinn as "an

operation that often takes place when a programme has
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been fully developea with the intention to determine

how worthwhile the final programme is', Iﬁ‘other words,
summative evaluation provides advantage for‘planniﬁg
improvement. It could lead to the revision Q[ the existent

and operational aspects of a programme. Gr;ulund believes

that summative e;aluaticnk major purpose is to appraise the
over-all effectiveness of a curriculum ér educational programme,
It arises at the tail-end of a stipulated programme for
determining whether the level and the 1nstructignai objectives
aée'attained together with the mastery of the intended outcome.
It is therefore, the verification stage of the programme,
assessing the level of ‘the achieved programme activity. The
analysis can however bé statictically demonstrated. Ev:' ion

studies therefore provide accountability,

In C.R.S. teacher education programme in study

at A.B.U.,such curriculum evaluation will provide basis for
loAg-range plannings and unveil the problem areas, monitor
and suggest avenues for change or improvement. Through the
SQquisition of relevant competency to analyse and synthesize
theoloéical contents in selected gupics}e[fectivcness in
teaching and learning at universit} level of the subject is
cnﬂanced for the Eutufé welfare of the nation's educational

system.
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Authorities are provided guides for ptograﬁmg
assessment, dictating sources, limitations and possible
measures towards full implementation of the brngrammc
objectives within the present administrativeistructurcs and

provisional framework,

Student's, learning difficulties are identified

and adequate teaching and learning strategies suggested.
Evaluative proc;ss will enhance for ability and competency
rewards through promotions dictating favourable characteristics
and dispositions of students and staff in the subject area.
Finally, the putpose'of'e&ucational evaluations vary
nevertheless:’ According to Tawny (!975) there exists

a concensus that 'all evaluations are concerned with

providing information for decision makers'.

PISK Ve Curriculum Evaluation Models:

Each education Evaluation leans to a particular
model or design. English and English (1958) distinguished
between models a; a description ofia'set of data in terms of
a system of symbols, and the manipulation of these symbols
according to the rules of the system. They also hold that
the resultant tran%formations are translated back into the

language of the data and the relationship discussed by the
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manipulation are compared with the emperical facts.

Molokwu (1986) furfher simplified the concept.

vo.A model is likened to a road map, It
is a theoretical plan of action that
reduces each phase of action to a step by

.step procedure and at the same time

maintaining and showing the links between
the major parts where each component is
designed to'achieve specific objective.
(Molokwu, 1986:33).

Some of such models’ include:-

ll

The Tyler Model - In this model Tyler advocates

a 'product oriented' type of evaluation which could

operate in two phases. The major condern of this model

is to determine the result or product:achieved.

It explores the level reflected by the procedure and

the pattern of appraoch includes:-

(a)
(b)
(c)

(d)

(e) |

(£)

Establishment of the broad programmes objectives,
Classification of such objectives.’
Expression of such objectives in behavioural

terms.

Stipulation of definite situations for students'
manipulation of the acquired skills in the

programme.

Application of specilic measuring tools,

Collection of students' levels of performance,
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In this, Tyler advises that the format be

repeated continucusly till the required results could be

obtained, -

2. Provus Discripancy Model - Provus Di .cripanecy vl

entails in programme evaluation.

. (a) Definition of programme standnrd;
(b) Establishing whether discripancy to change T s
. between some aspects of the programme performanc:
and those standards governing that aspect of the

programme .

(e) Using discripancy to change performance or

change programme standards.

(d) Establishment of production levels

(e) Evolving programme comparison and cost

(i.e. benefits analysis).

The programme planner is compelled in case of
discripancies to restructure or cven abandon the whole
feature. If no discripancy could be determined, the plauner
continugs into'the subsequent stage till the whole progriamme

is acceptéd or discarded as undesirable.
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The Advocacy Model - As the name implies it has legal
approach. It operates through a team of professional

specialists.' These experts in their field, »= n team,

~determine on the problems facing the programme. This

is done through certain procedure,

(a) Identification of the programme's prevalent

problems.

(b) Study the causes and their procedurals,

{c) Advance the findings.

(d) Produce verdict.

Scrivens Model (1967) ~ This model is typically

referred to a Gdul [ree or summative evaluation model,
Founded by Michael Scriven in 1967.maintnins_accurding

to Guba and Lincoln (1981) that edupntlénnl evaluation
should be Goal Free. He believes that goals tend to
manipulate the programme. They sometlme;‘fESOFt to dropping
of the study 'so that the effects become the organizers
rather'than the geals or decisions. ZThe approach

states that evaluation can take place in the absence

of informations, Positive evaluation takes place

when an effect is produced as responsive to neecd.



5.

This Michaal Scriven's model is prevalent in medical
circles when the medical doctors and persontels
diagnise a patient to get the disease and not
pre—determining a particular disease. This model
advocatea the study of a programme for indefinite

information.

The C.I1I.P.P. Model - This is the model of Phi Delta
Kappa National Committee on evaluation, chaired by
Stufflebeam (1971), It covers all the varying aspects

of the programme,
The abbreviation refer :-

C - Context - to cover the aspects of the aobjective.

The population and scope of the intended programme.

I - Instructional Evaluation —~ This covers the instructional
methods applied, the teachers teaching levels and

students response to all,

P = Process Evaluation - This reflects the aspects of

the available resources.

P ~ Product Evaluation - This rests on the impact level of
the programme. It entalls the examinations of the

effective result of the programme. This establishes
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‘the success of the programme, dictates for
revision, termination or continuation of the

affected.

Stakes Transaction Model - This model applies to the
existent educational process like school programme etc.
It applies perception and knowledge aé its transactional
processes.l Events and active participations for
determining such informal methodszo{ investigation like
questionnaires anh observations, are used for the data.
Also it serves as a method of handling descriptive data

which is gdod for curriculum evaluations.
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. The Congruence-Contingency Model (Transaction Mode L)

Descriptive Data

Intended
Antecedent

Observed
Antecedent

T

ks

Logical Contingencies

1

Emperical Continpgency

: intended o Observed
Transactidn Transaction
I A
' -~
' ' .
Logical Contingency - ' v Emperical Contengenr

[} E ]
Intended Observad
Outcome . ' Outcome

Fig 1. R.E.

Stake's Congruency Contingency Table,

i

Terms:

‘Explanétion of the

. Congruency -'

2. Contingency=-

3. Antecedents—

An identical match betweeun what is intended

and what is obscerved.
Relationship among variables

Any condition exdisting prior to teaching
arnd learning which may roelate to ondcone.
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4. Transaction - The countless encounters of students with
teachers; students and fellow studu

an author and the readers ecte.

S OQutcomes . = Abilities, achievements, attitudes and
aspirations of students resulbing from

an education experience.

EvideAtly_active participation is essential to
knowing (Okafor op cit). Through de%cription a worthwhile
judgement could be auticiputed in an evaluative study like
this. Further operational endeavours evolve in three ohvious
stages:-

(a) Antecedents

(b) Transactionals

(c) Outcomes.
The antécedent stage remains the prcvylliﬁg condition belore
instructional behaviour was cffuctud.: The tramsactional stape
remains the succession of the engagements or the instructions,
‘which R.S. Peters' described as "worthwhiles'". The outcome

remains the effect of the instructional programme,

Deacriﬁtive operation could be effected only
when the intended and observed are in right judgement

according to the set standard. Indeed Educational Evaluator

raises high level of judgement after the description which are
L]
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built on interpretative result of the learning process.

Finally the researcher in this study is obliged
to explore whether the programme fulfils the professional
and acddemie needs of the students. So in this self
evaluative study the Stakes, 1967 .I‘Il(‘l-{ll![ will be deomed
appropriate by the Researcher because it fncuscq on the
desceription and ltxéurj!rl'l:ltll)tl of Lhe learning proces:

enveloped by the programme,

2.4 Trends in Religious Education:

Education as an entity does not work.in isolation,

" rather it interacts with other entities that model behavioural
patterns of individuals and communities. Such variables
therefore form a net-work of interdependence and when clnsely
mapped out reveal an overly calculated dominance by educational
philosophy. This dominance invariably influences also the
projections of various bodies in the edpcationnl programmes.
Conceived also as a service- industry for the growth and
development of both individuals and soclety,geducutlnn is

expected from whatever formal approach "to double up" and

enable the intended society cope with tﬁe demands of the time.

Evidently, the envisaged role of such as education

will facilitate the process of change from the traditional
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approach and séyle of teaching and learning to the

modern trend. This portrays education as an ART, an idea

which Oparah (1985) predicts "has man as the fundamoiial torget™,
The very life of an ART is the energy with which it leads

towards its end without stopping at any intermediary step.
Marftan (19855 picks the chief Egsk of educati~n as the

shaping of man towards his total fulfilment.

...He contemplates that the job of educutin.n is not to shape

the platonist-man himself but to shape a particular learner
belonging to gi;en nation, a given social environment,

a given historical age. (Maritan, 1985:61).

So in whatever formal approach, Christian Religious Stu.
curricular has to adapt to the end of min (i.e. the student)
through the meaningful establishment and exploration of the
rclntionship between means and end. It remaing o peneral
opinion that Christian Religious Studies seeks the intepral
characteristics in the education of man, I_prnvitlim: man's
perfection and dignity in his transcendental ret&tinnﬂhip

with the Absolute (Vat. II 1963-65).

Drawing confidently from this source, the scope e |
and objéctives of Christian Religious, Studies, Oparah (1985)
articulates a religions orientated (\(];l(‘ﬂtinn whose approach

and concept builds on the ideal curricular that has the total
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perfection of man in view. If Religion 'per se' seeks
therefore the perfection of man as its primary objective,

it stands to reason that we explore 'the person of MAN'.

A belief i; the historical value of the
Biblical narrative wiaves whatever dlevel of doubts and
organised skepticism that might ci;cumvént the person of
MAN; as a special creation among the continent world deseribed
in the opening chafters of the Book of Genesis. To attain
confidently an ovefview of Christian Religious Studies'
concept of man especially at this level, we have to
distinguish between the pure scientific man and the
_philosophical man, This will promptly provide a creditah!-
concept of the‘Re;igious idea of MAN because Maritan (19473)
is known to have maintained that ...lf‘the aim  of edueation
is the helping and guidin;; of man towards his own luman
achievements, education cannot escape the p_rnblumh' and
entanglements of philosophy. (Maritain, 1943:4). The
concept philosophical here postulates MAN in his nature and
essence. Also in this study, we think 'Hcl.i.?;;lou:;' a5 we
refer to the existential status of man's huﬁnn nature in
relationship to his creator (i.e. His Cod), whom Man

intuitively owes expressed worship and homape, wunt il death,
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This is so because the Holy writ confidently alerts man:

Dust thou art and unto dust

thou shall return.

This,study of God-man relationship cannot properly be
envisaged without philnnnbhicnlirélininus iden of man

which calls to mind the Greek, Jewish and Chaistiau concept
of man. ...Man is conceived as “that aunim:1" endowed with
intellect and wiil. He is a free individual intuitively in
personal relatidnship with his God, his supreme righteousness
consisting in voluntarily obeying the innate laws, Man by

creation is called to Divine life,

In this, to undertake evaluative survey of the Christian
Religious_Studie; at its Bachelor of Education level demands
application'of an articulated reasoning. Evidently the human
intellect in its aéplication is spiritual and co-habits in
the human body for the perfection of its knnwluduu. Man
generates whatever evaluative knowledge through the five
senses. Russell (1976) upholds that such h;mnn acquired
knowledge is through the intellect and thiszhuman intellect
is the 'SUN' around which Christian Religious concepts like
truth, Being, Wisdon, Heaven, death etcL revolve for the

]

building of an.integrated man toward his salvation,
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Furthermorg, Christian Religious Studies at this
level presupposes the application ;f'th%s intellect and
intuitive operation which go beyond the emperical level at
which sciences stop. It projects according tu Opara (op ~it)
beyond the emperlcél level of existence through the activities
of the human mind.. Therefore, vivid application of reason
suffices for Christian Religious Studies. The human
intellect itself is therefore an aspect of this dual nature
‘(1.e. éhe compasite of physical and spiritual substances in
man).’ The objecti%e of such an educational curricular will
not be oblivious of the immortal aspect of man, which reflects
man as a transcendental Being in the pure natural order of
things. Ilogu (1982:4) supporting thislview insists on the
furtility of any educational programmlng.voldlof this awareness
Addressing the National Association of Bible Knowledge
Teachers of Nigeria contended: ...Any educatiou that ipnores
this dualistic nature in man by failing to rellect same in
its curricdlar but only portrays man as @n ordinary biological
entity or mere economic animal without due recourse to his

spiritual dimension shall be classed deficiegt (Tlogu,1982:4).

If this superiority of man is maintained, it projects man as
the most superior of all the other contingent beings. Bishop

Shanahan of Southern Nigeria, treating, grounds [or extolling
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Reiigious existence iﬁ man, retorted that right application
of this competencf enriches man's cognitive role. Evidcotly
since 1842, the.qoncepts and trends in Christan Religious
existence in Nigeria.aud other West African States unfold
education as presented by the evangellical Fathers of the
Christian Faith who aimed at moral and academic life of

the people-believers and unbelievers alike. The quality

b

and adequacy of such education for both individuals and

societal needs require consistent evaluation to the test of

experience for their validation (Holokwu op cit).

As the objective of Christian Religious Studies
is also drawn from the Biblical contents and materials, it
should reflect the expectations of the suciéty at all times
(i.e. the fulfi%ment of the individual and national identity).
This explores avenue favouring studentslshufing in Religious
patterns and beliefs. In the case of ﬁiudent—TenchcrH,
the task is noi only sharing the exlstence of Religious
principles with fellow students but also a'dtspusitinn to
intellectual as well as professional insights into the New
and Old Testaments latents. These will be provided as
a competency to unfold the Incarnate in the New showing the
relevance to the cohteﬁpornry problems, beliefs and life in

the Nigerian society.
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At this stage, one cannot evade the quéstion:

{s what is taught in christian religious

atudles adequate in terms of educational

form and content?

Taking a survey of what underlies thereon the teaching of
Christian Religious theories toda& one may anticipate
considerable shift from the confessional approach as
mentioned earlier. The.prevailing literature does not
presuppose any consistent agreement on the educatinnsl

underpinning of Religious Studies.

Articulating this concept, then, John Sealey
(1955) unfortunately doubts whether this trend in Religious
Studies forms justifiable primary concern of education in
form of human exberience. This presents a guest as to what
sort oé theory lies behind Religious Studies and how does it
make sense. How can such affirm khn;lvdgu as opposed ta heliefl
in keligious Studies in general. Unfortunately a majority of
religious literatu?e in this area is by those who are adherents
of particular Religious beliefs. The influence and outcome
remain implied. The believer writes to fellow believers.
" Each writer approaches Religious Studies from a formal aspect

influenced psychologically by the particular religious

background. Perhaps the author might have been born into
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and has lived in that religious environment. The effect
is obvious and it comes from the subconscious mind.
This provides, offering a critical survey of the frequently

debated questions on Religious Studies.

.Despite the anticipation of a considerable shift
from-the confessional approach in the prevalent Christian
Religious literature, it does not even confirm any likely
agreement on the educational understanding of Christian
Religious Studies. Invariably a Religious theorist,

John Wilson (1971),reflecting on Religipus étudieS'frum

its ethical approach contended that...S5ince ?eligion has

its origin in the emotion and emotions are ciusely connected
to moral knowledge, Religion is to be taught:as part of

moral education. (Wilson,Il971:5).

Obviously changes today'in subject material with Religious
Studies include the study of other religious sects other
than Christianity, which no longer limits studies of

singular tradition. This predicts much improvement in this

area of education of the society.

Moreover according to Sealey (1985) Religious
Studies remain the only aspect of institutional curriculum

that has usurped the ability to control human life and its
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meaning. Education is a systematic development of

a rational mind,cvnsequently rhe contents aéd objectives

of its curricular in the Religious domain neced to he
identified and its expectant role in thg educational

process distinctively e;presued. The pfcvniling trends in
the society may influence and control religious commitment,
yet religious understanding as lHolley (!9?8) has observed is
légically prior to the establishment of any deep scholarly
understanding of Religion "per se", Instantly it becomes
the task of a Religious Studies Teacher-Educator to provide

religious understanding and sensitivity to enrich the

students' insight into the subject. Holley contends:

The Religiously educated person is the one

who is aware of the spiritual dimensions of
personhood ...who realizes that personal
fulfilment is not simply a matter of material
possession, meritorous academic advancement,
social status but is a matter of spiritual

growth and development which is to be achieved
by changing to ontic values. (Holley, 1978:125).

Finally, Religious study is not just one aspect of education
rather it is the binding force in Edﬁcu;ion. It remains
eviﬂently central to the educational process. Holley again

is known to have aéserted that following the right trend

in educational gfowth, Religious (Studies) understanding
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thinking and remains the vehicle of communication hotween

the believers, There isg through Religiuus Education,always.

2.4.1 Overview of Religious Studies:

The concept 'Religious Studies' is to pe viewed
in the context of Rel;gion with that element of ultimate
concern in relationship with the SUPREME BEING, appre~iating
the supernatural without disregarding human nature. Cod
after creation reflecéed on the possible perfection of the
coﬂtingent world throu;h education as 'je! hnﬁdcd the whole

Creation to Man, The Holy Writ affirms God's reaction:

God blessed them and God sald to them;

Be fruitful and multiply and fi11 the

Earth’and Subdue it (Gen. 1: 18),
Since then man has continued to respond to this Divine Order
through consistent education, Evidence suggests that if men

are educated without religion, they are made 1nadyertant1y

clever devilg, Furthermore, Henry Clerk (1964) shggcsts

spirituality. Consequently. Religious Studies should

eéncourage man's search for inyestment ip his humanity.
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The fruit of th%s radiates out in the society through
human'power. Akintola (1983) also addregaing the National
Association of Bible Knowledge Teachers of Nigeria has
described Religion as' the major nourishment for the human
soul as well as the body framework, So'keligion invariably

acts as a guide in both personal and interpersonal enterprises

in the society.

This evaluative study of the Bachelor oé Education
Christian Religious Studies programme holds tﬁe basic awareness
that no Religioua group possesses all the  cecrets of heaven

and Earth ¢ every Religion possesses that basic knowledye

of God and this existence.

It is not thg intention of this study to conduct
a detailed evaluation of the various Religious Studies running
such parallel programme rather it suffices to state that
a good view-point of Religion and its education remains:-
_(i) True Religion does not hold position-
‘ contrary to the natural laws. (e.g.
advocate or encou?age suicide or murder as
was in the case of THE PEOPLE'S TEMPLE
(Jim Cult). This Religious group in November

1978 got its members tc ~~=mit mass sulcide

Jonestown, Guyana. In this dery act,pot its

followers to die of Gyanide poisoning.
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v (44) True Religion does not advocate hatred of
fellow man or of the Government even though

it might encourage sharp disagreement with

' certain principles or ways of behaviour.

Since education remains a sy'stema'tic development

of the rational mind (i.e. man), the kind of knowledpe
therefore Religio& involves should evidently be clarified at
University level and its expectant contribution in the
educational process &1stinctively expressed within the
~intended curricular. Hirst (1984) discussing the
significance of the knowledge components in educatlonlrnthur
maintains that.teaphers of Religicus education would not want
to be cnntinuglly justifying their subiect as the respectable
part of the educational cu;rtculur. Religions Studies then,
is concerned with tﬁe totally of the person so that the
(student) Teacher-education programme in Religioﬁs Studies

as this, should be exposed to the students according to
aptitude, moral, mental and physical developﬁent of the
intended communitj’r. Because Religious Studiels is concerned
with the totality of the individual, it puts ;pon the
educator the responsibility which according to Jeffrey (1981)
the'student—Teac-‘her—Educator cannot abrogate. Eyidcutly it is
V.. a concern for Fhe ultimate values and a Juty to impart it

to the students".
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Supporting the view, Ilori (1981) also contemplates
thdat seeking the understanding and adequate application
of these Religious'values and their impacting Strategies,

offer comprehensive teacher-student reciprocative education,

University eduéation today constitutes the apex

" of that pyramid of ' formal education. In this effecy,
philosophy has entered into every Important decision that

has ever been hadg about curriculum and teaching,

Okafor (op ciF) recalls that there is éarely any moment

in the school day, though;ut that search for knowledge,

when a teacher/lect;rer is not confronted with an occasion where
application of reasoning is a vital part of actibn._ Some
educationists especially theologians, may hold viarying view

as to what should pe included in our Uuiverﬂity formatives
through student-teacher curriculum in Religious Studies -

"Per quiditas".  Ekpunobi (1983) suggests that Christian
Religious Studies explicitly should not éhy away from that
innate responsibility of orientating and Projecting those
societally acclaimed professional values 1n-teacher education
thfough Religious.principles. As for Christian Religious
Studies at (B.Ed) Bachelor of Educétion level that is the

organizational structure, the curriculum should acquaint
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the students with the "worthwhiles" range of the
contemporary knowledge in the subject. Such, 5cquisition

of knowledée would afford the provision of iﬁlvgrnted and
challenging expositions in the teaching profession.

Research reports unfold contributions in areas like Biblical
E_ studies, Dognatic and Moral theology, African Traditional
keligion, Churcﬁ History etc. yet with very scanty
obscrv;tions in'Christian ReligiousISt;dies in this country.
This according to Ellen Mee ([9?0{ can be attributed to the
pe;culiar difficul;ieélfound in Religious-Biblical-Education.

Such difficulties .include, according to him:-

(i) The place of Religious Education in our

formal education,
(11} The nature of the subject 'per se'

(111) The present climate of societal opinions

. on Religion.

(iv) The failure to relate Religious Education
to recent principles and practice in school

formations.

So religious studies should always not§ that the

curriculum provided treats an individual of pltimate worth

to God, whose nature enjoys both spiritual apd enduring quality.
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. His involvement extends to terrestial existence now or

* in later life.

The above value judgement in this aspect of
man's f;rmal education shares views and Eupports of both
theology-philosophy-educationist npbrnnch. It reflects
coméetency in applicatibn of perceptive role of man in
curriculum developﬁent. Russell (1976) belicves that such
explorations throﬁgh perception would transforn the world
through implied educuﬁiun in character training and
‘development of human intelligence to contemplate Religious
facts., Russell advocaéea that curricular portray. direct
practical utility and mental possessions in Religious
education. .He advocates that this apprbuch would lead to

"existence" (i.e. living in closer and more perfecting

relationship with Goﬁ).

Religious Studies nourishes a base on sound
search into the meaning and end of man in that attempt
'to subdue the world'. It offers maximum aésistﬂnce to
the individual in the fulfilment of the totai person.
Socrates, Thomas Aquinas, Augustine of Afric; together
with other Renaissance educators like Da;te, Erasimus,

Rousseau, Destarte and a host of others, all spoke approvingly,
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of thoserealities  {he categorical imperatives of Immanuel

Kant which constitute of:-
(1) The existence of God
{11 The immortality of the human soul

(iii) The Freedom of Man's will.

Those asserted imperatives fuel man's quest to fulfil
and retain relationshiﬁ with God and Religious education

+

directs man's maintenance of this role. Mguratix (1975)
affirms that the bond with God is essential to the person

in showing the growing awareness in the educative role of
Religion before man. As earlier mentioned, Religious Studies
or this knowledge acquired through religion is the only
subject thag can educate man in his totality Ilogu (1983:20)
sharing this view contends that ...man is botﬁ body and soul,
both reason and feeling, both spiritual and social. He
contends also that these pairs of his own nature should

be covered by subjects included in the school curricula:

~of any grade.

The value implicit with Religious Studies would act as
a kind of moral, cultural and sdeial binding force which
evidently will manifest implicit foundation in communical

co-existence {(Coldman, 1965).
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. Theologic-educationist Elias (1975), also has
;articulated the more that Christian Religioﬁs Education

:iq a special privision that nurtures beliefs, events, rites
;and codes of moral existence. Invariablg it's teacher
education programﬁe should raise formal educative and cult.- 1l

out=line which projects that teacher efficiency in matchins

the societal experiences with the universal truth.

g

Finally Mee (1970:78) contends that Christian
Religious Education curriculum should be ...more open-ended
to provoke and retain facets of opinions together with expe~|
Such chFracteristics should be bearing on Religious experi- ices

in general other than those of Christians alone.

At University level then, the curriculum should explore
opportunities to communicate experience through other channels

of arts, literature and even music, so existential as to ensure

stabilization of beliefs on the part of the student.

2,4.2 Religious Education in Nigerié:

Jung delivering his 1938 Terry Lectures at Yale
University, passionately concluded that a religious need exists

in every man, irrespective of the nationality. He further
]

observed that'if such }ntrins;c urge is ignored due to improper
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E education the consequence might be the individual
_'céncerned, existing in danger of losing his psychic
health.‘ Moureux , (1948:174) also typically observed that
"a solely philosophical analysis of ﬁnn_falls to touch
the‘human person in his concrete condition, in point of
fact,.. the bond with the supernatural is essential to
the person”. Despite that these observations came decades
ago, their theological, philosophical, religious as
‘well as educational implications remain relevant in
building 'a psychic individual for a psychic society',
'This.conception therefore unfolds the persistent need

for adequate religious education to help sustain human

"

existence.,

To envisage a.psychic society through this

'innate' response, Okafor (Op cit) rucommends education
based on Religious principles that permit human QXiStunCe
and provide dispositions for ethical and morél standards.
Religious aspect of education projects a belief that is
openly acknowledged and not subject to scientific proofs
Hails Kung (1990) SUpports that through:[aith. revelation,
philosophical ihterpretations and experiences of expressed

forcessbelievers to any religious faith eventually perceive
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the world as contingent subject therefore to greater

Being (Hans Kung, 1990: SEDOS dei Verblli, Roma),

Ethics and beliefs of Religion have much to
teach and admire within the society. Consaqueﬂtly, the
mﬁjor world reliéicns and faiths help in forming the out-
look of peoples of the world, their culture and history.
In this 1ight Christianity does in the Western countries
what Islam does in Araﬁién States. Jane Bradshew (1979)
contemplates that no education that performs,ignores
Religion because exploring religious principles and codes
of practice proj;ct human relations at both personal and
national levels, Even Dean (op cit) researching on

'State attitude to Religious Education' retorts:

If any one is to judge by the result of various
research projects in the field of Religion most
'of the results show compulsory Religious Education
to have been something of o failure, although it
is difficult and unwise to juﬂne in the result
of Education by what is immediately measureable,
(Dean, 1971:22).

Taking a Bu}vey, we may say that even in the Western
countries like Britain, Religfous Education encourages free
and personal involvement in "search for, and practice of
individual faith". Consequently inclusion of Religious
Education in the Schoels' curricula provides foundations
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for societal needs mainly 'Unity and solidality

~ within the nation. In America Religious Education iq
Schools' curricular intends to consolidate initiation
into,"faith coﬁmigment" in the Citizenry right from their
infancy. Ha{laham recalls the purposeful backing of
Religious Education in sta;ing that, "the overall ﬁurpuse
and aim of religioué education is the Initiation into
faith commitment and deepening of that cnmmitmenf"._
(Hallaham, cC. Religion and Moral Education in U,S.A.
experience from other countries related at tﬁe Institute
of AdministrationlConference, A.B.U., Zaria, held

25th - 30th, March,1972). In other places like India,
China and Syrilanka, religious education Bnth in the home
and at schcol,.séeks the fulfilment and promotion of the
individual, and cigizenship through "nationalvunity"
(Haﬁs Kung and Julia Clung, 1990). Further, Udeinya

(op cit) refleects that in African S?utes like Egypt and
Ghana, Religious Education portrays a philosophy that
evolves and influences huﬁan conducts towards psychological
relationship with God while further enhancing ethicnl.nnd

moral exis'tence of the community.

Finally, Religious Education in Nigeria grows

on philosophical reaim of feelings, values, Judgements and
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opinions relating to the supernatural Being Qs maintained
by Cox {(op cit). So among the three existiné major
religions in the ‘country (i.e. Islamic, Traditional and
Christian ;eligion) principles of belief is on formal
founding faith which the adherents could proudly own,
cherish and l’fwe to worship within their communities.

Each of these major Religioms has its specific education,

History unfolds that in Nigéria the Arabs
introduced Islamic religious Education through the North
while the Portugese bto;ght Christian Religious Education
through the South, Despite their administrative and
econ;mié explorations, they regarded education as an
indispensable, integral and.progrcss oriented aspect of

the'ir evangelical missions (Kalu, 1980:104).

African Traditional Religion pre-existed these
Islamic and Christian Religious "enterprises". African
traditional Religion had its educational methods which
included socio=-cultural educational ‘sys.tem. The Religious
existence of the pecplb permeated every aspect of the
individual and thé‘community. It was as lmosagle {1981)
describes it lifexin religlon.and religion in life. It

existed among the, local people from credle to the prave,
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Imosagie hails the system as a typical educaticn for
life din that it "...was part of the community life of
the (people) tribes in which the young was prepared for

its role in the society through organised pagtern and
systematic inst;uctions". (Imosagie 1981:24). Oral
curriculum format was the integral part of the societal
order among those adherting tribes. The adheroents
confided in their goq, his priests and agents. These

priests had evéry spiritual powers beneficial to the

communities. They corrected and punished disbelievers and

disloyalties to these deities (Parinda, 1969). The children

and young are taught to conform to the dictates of the gods.

. Metuh (1970) describes these as part of traditions of the
: communities, handed down to succeeding generations and

:'wcru strictly obeyed.

It is obvious that Nigerinns'ﬂtffer from one
ethnic group to another equally as to the details of the
contents and methods of their religious traditional beliefs

and worships. These initiate the young and the family

into their expressed faith. The demands of these faiths

are interwoven with morals, obedience, manners and authorities,

L}

respect of customs and conventions. Furthermore respect of

religious sanctions on non=-conformity to family oracles and

82



directory, inquirles as well as ceremonies and sacrifices
were strictly maintained by the priests and elders.
African traditional Religion covers wider area of societal

existence with its un-written ethics and education.

Metuh (op citj contends that this educational
involvement is 1nte;woven with morals, obedience manners,
respects and accepta;ce-of group beliefs. He envisages
Traditiénal Religious Education must have covered a wider
area 1hcluding sanctity of sacred places, and persons.
Since this e&udational system is not set with written
curricular much of it. seemed to have beeq lost with éimc.
Makulu suggests that there was no dynamié convention
between esarliest forms of Religion in Nig‘oria. because of:

(1)  The development which was Interrupted

by slave trade.

(i1)  Expansion of colonial empire which swept

the remaining strengths of these civilizations

and planted scientific and technological

eivilisacion.

Evidently not until man was able to write that

L

it was possible to learn anything through written records

4

about his beliefs. Un-written curricular sufficed for such
L
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* early religions like Hinduism » Judaism and African

E traditional Religion; hence Ilori et al (1981) believe
.‘that Religion 1s.better explained than defined., It is
rather ;an's (African traditional) .response to the
realization that life, they (as Africans) experienced and

acknowledged, is more than what can be explained by

material objects around man.

Indeed, Kellaway (1958) extolling the involvement
of Religien in educ;tion of man, once contended that
?eligien must inspiée all education. He further insisted
that education that ignores the purpose and meaning of life,
which ":eligion unfolds, cannot be effected to promote the
development 5f'the whole personality of the individual and

the society., Each religion therefore nurtures its education,

Islam as one of the major religions in Nigeria,

operates with more of an in-built educational system. The

curriculum of the Koranic School is uniform th%uughout the
Federation of Nigeria as in other parts of the world. The

standard text, the procedure as well as attitude are taken

from the Koran, "per se". The value of the curricula. is

emmulated from the immediate and general Muslim practices

and traditions., Udeinya (1988) describes Islamic curricular
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as 'successful' religious education in Nigeria.

He contemplate; its success in its commitment to the

total life and fulfil&ent of its students. Islamic
education produces the greatest number of lifgrate and
'educated' people in this country. Raji .(1989) trncing

the background to Islamic culture describes thb educational

1 .
system as mass education and mass literacy progrumme)

Koranit educational system designates two
major stagess each operating specific curriéular. First is
the goranic Schoblg. This is planned specially for the
prior adolesent age which serves as formal vehicle for
induction into Muslim faith. It demands existential life.
This is manifested in certain virtuous existence, industry
and perseverance (Naairu,:w.o.n.: The concept of Islamic
Education, New Nigerian, Friday November 14, 1980). The
philosophy was a means for the provision of the necessary toolc

for effectlve'worsh;p of Allah and there-on to render useful

qervice to mankind.

.

The second is the Makarantuu Ilmi curriculum.
Here the curricular remain embrassive and also planned for

further formal religious education after graduation from
: . .
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Koranie School, hence favours specialization incoj

(a) Tafsir (i.e; Koranic Interpreﬁgtion). (b) Fauhid

(i.e., Islamic dogma). .  This embraces liferal. grammatic
works in Koranic education, astrology and eveﬁ magical
medicine, 1t pro{ides professional opportunities for
students of Koranic education within the believing society,
(c) Hadith; this ;urriculnr covers records of deeds and
sayings of proph;t Muhammed with branch specializations

- in aréas like marriage, inheritance and personal behaviours.
(d) figh: This attracts specialization in Islamic law.
Koranic ed;cétion is compylsory for every Muslim child to
prepare him for prayer life, and to perform other religious
duties in life, The relationship between the teacher and
his student is usually very cordial and pefsonui. . Since
1934 sets of changes had been channelléd into Islamic
Religious Education curricula . It tunk.uc;nrding to
Nasiru (1980) comprehensive plan whereby Lh% traditionn]
system of’imparting Arabic and Islamic -education was also

channelled towards the Westernised system, It initiated

a general uﬁiformity at the pre-university level.

Islamic Reiigious Education is therefore highly

religious-based and the curriculum poses for more strain
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and hardship than isrobtained in schools of Western
Education in this country. This is evident from the

role method of instruction plays in the system. This form
of education eventually prepares the indlvidﬁnl for 'adult
life as a muslim consequently demands from tﬁe educators
full implementatihn of the curricula . Fafunwa (op cit)
asserts that due to the nature of Knrunié cducation the
Federal Government of Niéeria gives full support to the

educational approach whereby the individual is systematically

(boy or girl) expdsed to self actualization, intellectually

and morally.

Hilliard (1957: 157) observes that "to be

a muslim is naqt only'to.believe and worship but also has
a demand to think, behave and even dress as a mus]imﬁ.
. The érodhcts of this religious educational system live

prayer life in Arabic but apply religious codes and ethies
in Islam. Undoubtedly teachers are the vehicle of any
" successful curricula . It is perculiar that in the Tslamic
~ Educational System, Mallams operate non-commercial service
but manifest virtuous existence, industry and perseverance
an teachers.  Taiwo (1980) n;alv!i ihn-'nlw»wiruz wd M imprensive

efforts" in some Nigerian colleges and universities to provide
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adequate teacher formation programme in Islamic education with
comparative study of practice and experience obtainable in

other countries - selfless services in Koranic education.

There should therefore be sustained effort for the training

of sufficient manpower in the subject. This will ensure
realistic and meaningful Religious education - an education for
living as recommended by the 1969 National Curriculum Conference
Report. The report articulates that "education for living
requires strong and positive identification with the successful

values and ways of life within a dynamic society (Recom. 47).

History records that the Diago Cao 1848
expedition dispatched by King John II of Portugal brought
Christian Missionaries and consequently Western education
into Nigeria. The primary intention of these early Missionaries
was total conversion of the indigenous pagan population to
Christianity. Unfortunately, that Portugese Missionary
venture was disrupted by infection of mosquitoes and tse-tse
flies coupled with the influence of the slave trade, to be
reactivated later by the British missionaries in the mid
19th century. The Christian aspect of religious education in
Nigeria will be treated extensively in the next sub-heading in

this study.
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Government approval for Religious Educétinn
in the country is manifest in her constitutiénal
reflections, conferences, blue prints as well as the
encouragements from National leaders like Alhaji Shehu
Shagari (1980);, Okilo (i981); Babangida (1990). Even the
military leaders used religious education to appeal for
stability in the éountry through various Religious
Organizations. Muritala Mohammed.appealing, noted that
"Religion can help us to achieve both our personal and
National objectivesﬂ. (The Nigerian Standard, Jos, December
1, 1975). Alhaji Shehu Shagari, the former Civilian. Head
of Statg¢, during the second Republic, made a ve}y objective
stand on Rgligiuds Education for the nation. He addressed

the Christian Council of Nigeria at Ibadan in November

1979 on the role of religious education. He predicted:

A society that is berefit of Religious
teaching is like a house without a roof,
which at any-time will render itself
incapable of sheltering its inhabitants
indeed, it is like a house without
foundation which is liable to crumble
without notice.,. I endorse in its
entirely the need to teach Religion in
our educational institutions.

(National Christian; Role of Religion in Education.
Ibadan, Day Star Printers, January 1981, Vol. 15,

No, ! P, 8). Public awareness of the relatedness of
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Religious educatic:z i: the formation of theNigerian

children has contiizie: to grow hence the consistent

demand for 'qualit:itire and functional' education. Such
education in its trozzlity should be life-céntfcd.-'

Further, 'Ado Baye:r>, the Emir of Kano, X-raying the

future of Nigerian Zi.cation, advocated related moral
instruction as he susrected that "Nigerian children may

grow up without su:’7fi:ient religious backing if adequate

. arrangements are nict nade for the inclusion of religious

and mpral instruct lon in the Universal Free Primary Education
which began injl9fhfk (Ado Bayeto; Wanted Moral Instruction

in Schools. The N:igsrian Observer, Monday, August 5, 1974,

P9}

Finally, Céx (1:86) believes that Relipious
education helongé to the realm of feelings, values, judgements
as well as opinion as related to all other religions.
Religion therefo;e attempts to accommodate such valued
judgéments also in her process of education,so,reflects
thr;ugh formal education man's personal attempt to relate
meanings ;nd purpo:se to human existence. This enjoins that
Religion could be lived through tesponge of men 1; various

stages of their dewvelcpment and nation building.
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2:5 Inception of Religious Education in Nigeria

1}

"Moral training is more subtle and dellcate to
possess than mﬁre intellectual formatioﬁ"(aussell, 1976:192).
Being aware of this concept, the Christian Missionary
Fathers of the Mid-19th century in Nigeria.'felc that the
success of their religious educac}on programmes would
depend more ;n relating effectively to individualing
principles and the pre%ailing transient conditions. Ulogu
(1983) took also a }air perception of man and his education,
He raised an approach that considered the duallties in man,
in any profitable attempt for a realistic educative
programme, Ulogu recalls man in his body and soul,
re;son and feeling as well as spirit and sociulity and
these pairs should be covered in any realistic curviculuu
of education for a man, IThese pairs justify human person

!
in every perspective.

[

The Christian Evangelical prcdltluu to Nigeria
started from the 5tla£ticd, through the south toward the
north, with "ths:primary objective of converting the heathen
to the Christian;faith" (Kalu, 1980). Their approach was

to "convert the hearts beforq instructing the minds of rhe

]
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" {lliterate heathens to Christianity", (Veun Henry appeali: -
* to William, March in 1984); in Ajayi F. op cit P. 134).
;'Fur thcrmissiona;ies, Christian Religious Education was

the primary compdnent of their formal education programmes
and remained inseparable. It was a procéss emhedded with
existential principles ;0 that its rightful interaction
prepates the indiyfdual convert to relevance and value
orientation of lifﬁ. .This must have encouraged various
Governments in Nigeria to recommend religious education in
schools and institutions of higher learning. (1925
ﬁemorandum on Education in British Colonial Tcrrituriés

Para 3). This ;ncouraged anticipation toward quality
instruction in schools that would promote character formation
through Religious Education, The National Policy on
Education expects impressive products of religious oriented
education that would enhance moral and spiritunl'vuLucs in
interpersonal and human relations. Such rusu}ts wou ld
influence individual and national efficiency kor effective
citizenry. Furthermore, through genuine Chrfstinn religious
educational programmings, social cultural, eennomic, political,
scientific as well as technological advancements could be
anticipated (National Policy on Education, 1977). All these

seek specific attitude and character formation because
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through this act the converted heathen has been
formed into a new person and endowed with new
characteristics that were embibed through FAITH. That

would be a faith one could be proud to own, to cherish

and live to worship within his society,

The Missionary Fathers to achieve this.
objective (convergion through charncter formation), opened
schools and churcﬁes, formulated Relipgious education
progrémmes and set up specific curricula for the
immédiate purpose of creating 1iteratg christian communities
(Ayandela.I1966). They set also a working philosophy
"a sound christian ‘formation is bound up with sound mental
development'", Even R.H. Stone reflected in his convictions
- as he intimated Gulpepper, his co-missioner in the Lord's
Vineyard on his personal, resolute evaﬁuelipnl stratepy.
He writes:

I am far.coming to the conviction that

schools for rising generation must be

the basis of all Missions. The (ospel
should be preached regularly and:

seriously, faithfully and prayerfully,

but through the children we get at the

root of idolatory and leaven the whole
lump . (R.H. Stone to Culpepper, 9th.

| July 18%8,. in Ajayi F. Christion Mission
i in Nigeria 1841 - 1891; Longmans 1965 P.30).
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The envangelical and other humanitarian programme of
these Missioneries set-evidence of education progress
. and the latér christian influence and domination in the

social structure of the country.

The first known mission school according to
EEafunwa (1974) was established at Badagry inl042 by YMrs ve Graft
;0; the ne:hodist Mission followed by Samuel Ajayi Crowthor
at Abeokuta in 18z6. and later for kirls at Onitsha in
Deceyber 1858. Earlier_;han these estabiishments Christian
Religious Education permeated harmlets and villages through
catechists, evangelists, pastors, teachers etc, who devoted
themselves to missio;ary activities. Later schools became
the vestible of the Ehurch. As R.H. Stone suggested earlier
these schools laeter an gave Christian Religious Education
its right position as "the basis of all Missions'. Happily,
Lekwart' (1983) observes that the teaching.of Christian
Religious Education as academic subject has existed iq
Nigeria for over one hundred years. Okere (1978) further
confirmed the view. Lekwart conteads that for the first
generations of Western Education in this cquntry, the
Christian Missionaries dominated the educational&scene S0

that christian religious education served as the, instant subject

for instilling obedience, discipline and good hebhaviour in the
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Nigerian children. This Etrategy remains an affirmed
fruit of 'Christiaﬁ conversion (character formation)

mentioned earlier.

Surveying therefore the success 6f the Missionary
education programmings in Nigeria, Okere (lé?ﬂ:?) notes that
Christian Religious Education "did not begtﬁ with tabula raza,
rather it'had to appeal to the religious feelings, instincts
and susceptibilities that already existﬁd in its audience",
These religibu; feelings were also embodied in Nigerian
Traditional fotms, language-symbols and institutions. These
and.more, go by the name of Nigerian cultural values. So it
remains evident that the Christian Missionaries effectively
used these inherents :ﬁac pre-existed in Nigerian pagans
to the success of tﬁeir religious educational programme.

T.S. Eliot (1976) proposed that no great people hné been
develop;d without a religion. Also supporting this view,
Christopher Dawson (1979) m#intains that every living culture
(pébple) must possess some 5pirituql dynamics which provide
the energy necessary for the social effort which is invariably

civilization.

These Christian Missionaries understood the

dualities in the Nigerian and summed the conversion format, thus
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Conversion of the
Nigeria Heathen

Soul . ’ Body
\_/ \ / o \4
Biblical Catechetical Intellectual Skills and
Instructions Doctrinal Formation Professional
Moral Peri on
} Instructions
i/ L
Prayers ' Religious The 3. Rs 8
Singing song Education and other Teaching
Christian Curriculum Schools Interpreting
Hymns *‘in the in Schools Clerical
Churches ) Servires

Fig. 2 Conversion Format by The Christian Missionaries
through Education.

Projectiné a strong philosophy of their Mission,

these Missionary Fathers extolled the reality that Man

(African Nigerianlﬁeachen) is made of "Body" and"Soul".

Each complements to the fulfilment of the other. In their

conversion strategy, the soul could be reached effectively

through Biblical Instructions and catechetics. They further

explored Biblical instruction in its measure through prayers,
; singiﬁg and Christian Hymns which excelled during worship

in Christian communities and daily livings. Catechetics
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flourished through Dogtrinal and Morai instructions

based on various denominational interpretations and
emphasis. This‘approach to education was.firmly projected
through Christian Religious Studies Curriculez in their

respective schools.

The Body of’Man was not relegated to the
background ln this process of Missionary education. Since
man i? made up of intellect and will (Tlagu Jp cit), the
Missionar.y Education programming set to develop man through
intellectual formation in which the 3.Rs - Reading,
Arithmetic and Writing and other school subjects gained
the adequate concentration. The extramental concern of the
Body for the ﬁissionary was education through skills and

professional perfection expressed in various professions

e.g. sewing for girls, interpreting, farming and teaching

together with clgrical services for men (Fafunwa op cit).

Christian Education programmes were for the
totél conversioﬁ of the individual, his person and his
society to live'a christian lifevatterned to appreciate an!
express the Divihity of Cod. This portrays education as
one’qf thosg things Cox (op cit) believes no society can

plhn and force upon another. So Christian Relipion
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influenced education that had to opt for the accepted

fulfilment of the adherents.

World-over the objective and content of this
aspect of education revolve on those prevailing trairs
of specific cémmunity, hence religious orientation
inadvertently influenced the Nigerian soclety (Arinze,1990).
The successlof anf Religious or moral education programme
ﬁdepepds on right manipulation of those individuating
{principlea in human life which the informations seek to
- influence. Their evaluation could ascertain how far the
finfused‘knowledgelfulfils the citizenry in all that is
needful to make life successful bef@re God and the existing
society. That would assess the level of‘religious contribution
of the Christian Fathers since Religious study | is the ouly
school subject thaﬁiseeks to perfect man through Biblical

teachings, sound moral and dogmatic interpretations based

essentially on christian principles and ethics (Ekpunobi,1982).

Resourceful teachers were trained to utilize the

contents and ideals nurtured in such catecheticals to

enlighten the individual learner and depeen personal
understanding of christian faith and existence. Such.

programmes for new existential dispositions prepare the
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adherents for Biblical principles in schools and
christian existentials at home and in the society.

This manifests the level of character formation.

Through Christian Religious Education schools
organised local curricula which exposed the people to
value orientation, a brinciple Hirst Clerk (op cit)

believes could project those qualities most educative

and desireable for the total actualization of the
illiterate sbciety. This procedure therefore disposes
the teacher-educatd}s and the students to strive to
initiate others to thoughts and existentiai_patterus
based on improved christian curricula . At the iuéeptinn
stage therefore of the christian religious éducntiun in
‘Nigeria, the school curricula: demanded tot&l religious

commitment from the teachers as related by Anna Hinderers

in her personal diary:

The early school curriculum consisted
of Bible reading in local languages,
catechism, the story of Jesus, Hymns,’
singing and. prayer, sewing for girls
and farming for boys. There was no
common curriculum among the Missions
«socurriculum in all the schoels
consisted primarily of the 4.R.S-
Reading, Writing, Arithmetic and
Religion (Ajayi, 1968: 139). e

. I
"
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Since there was no central curriculum for the
schools among the Missions, no common syllabus or even
schemes of work could be formulated. Co-ordination remained
private to yvaricus Missionary groups. Evidence suggests
that the first school Time Table in the country was from
(Gold Coast) GChana, sent in by T.R. Freeman (Schools Supervisor)

to the Methodist schools in 1848.

9:00 a.m, Singing rehearsals of scripture passages,

Reading one chapter of the scripture, prayers.

9:15-12noon Grammar, Tables (except on Wednesdays when

there was Catechism in place of Grammar) .

2 - 4 p.m. Ciphering (i.e. Arithmetic); reading;

spelling; meanings of words.
4:00 p.m. Closing prayers. (Fafunwa op cit).

The time table reflects that Christian Religious
Instruction remained daily as a school subject routine for
the week except Fridays, set aside for revisions and weekly
tests. A survey unfolds an intended curricular in character
training to emphasize the existence of Christian Religion

and societal pattern interwoven to influence and enrich the
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culture and existence of the people. It will, on
development, evolve an instrument through which the

future generations could share according, to Ekpunobi(1982)
in the hopes of new thoughts and aspirations éf both the
church and the Government. Ekpunobi also per#eivcs
Christian Rgligio;s Education (found in Nigeria) as an
avenue that shares immensely on the nwnréness which promotes

#

the moral and spiritual strategies for man's total fulfilment.

Promotion 'of. such aspect in human deveiopment
damaﬁds character training through Religious Education.
This hope on Religious Education was emphasized and described
as "of the greatest impértance“ in the 1925 Memorandum in
Education for'Tropicél Africa. (Educational Policy in
British Tropical Africa; Cambridge 2374, HMSO, Narch 1925
para. 3): The memorandum articulated such contributions
toward character formation af the children in schools as
the'major priority for the promotion of Religious Education
? and its principles in British Tropical Africa. The evidence
is in the conviction that Religious beliefs ~ften provide
for st;ang motivation considerate behaviour in human life.

This conception according to Ilori'ﬁelpp to put our Christian

values and attitudes to test in the society.

r
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(Ilori 1990; A Ph.D. memo on Christian Religious Education
methodology, A.B.U. Zaria). Supporting the view, Macgarr
(1983:13) maintains that adequate Christian Religious Education
would strengthen students right attitude toward God and man...
give leading clarity to other subjects within the school
curriculum. It would further reflect a true perspective of
knowledge. In good harmony with other subjects in the curriculum,
Christian Religious Education would provide for an environment
that reflects the philosophy that religion is better caught
taught (Elobike, 1982). It would enhance the hope that the
testimony of the believers life will eventually silence

many future critics (Ekpunobi, 1982).

102



CHAPTER 3

RESEARCH DESIGN AND PROCEDURE

3.1. Introduction:

In thfs chapter both the design and procedure
for the study were. discussed. Areas considered wére the
design of the study, population, sampies, instruments,
validity and reliability of the 1nstrument§. administration

of questionnaires as well as the analysis of the data

3.2 The Design:

This study has reflected the basic concentration
on the obsebvakiOns and perceptions of those actually involved
in the execution of the programme. They éere the students,
the teacher -educators, graduates of the programme as well
as their employers. These peOplé were subsequently referred
to as 'sub-groups'. Stakes transaction model using responsive
and instructional éelf.assessment approach was applied.
The Stakes model lays emphasis on both perseption a;d
knoéledge in eduFational transactions. Fortunately
perception and sensation remain the most functional terms

of' conscious life on extremental objects (Okafor, 1984).
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Such mental images drawn from the perceptive role and
sequential knowledge were considered both adequate in
designing a self-evaluatory study as this. However, this
had only represent those features in Education necessary
in the determination of the objects essentially possessing

certain level of conformity with objects of other species.

Perception was applied as a transactional
approach to present individual experiences. Therefore the
application of sense experience could be considered
essential in this evaluatory study on this because Emervwa
(1981) points out that such perceptive acts are embodied in

every human knowledge.

The researcher also used the following instruments

for data collection questionnaire, oral interview and observation.

Most of the data collected from various
sub-groups within the programme set to explore the levels
of performance by such groups in congruence with the
programme objectives as set by the university. These data
were collected and assessed without any bias to the level

so far achieved by the programme since the inception.
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3.3 The Population:

The envisaged population of this study had been

all involved in the implementation of the prbgramme. This

comprised of the four sub-groups.

(1) -

(i)

(iii)

The Students:

This covers all offering Christian Religious

Studies B.Ed Programme of this University.

The Teacher-Educators:

This extends to all the lecturers of the
programme courses,

L]

The Graduates:

This sub-grouj includes all the graduate products
of Christian Religious Studies Programme of

A.B.U. since its inception in 1983. These were
involved because they possessed the special
features relating to the phenomenon as proposed

by Nwan: (1981). They both are the pgraduates

of the same programme, B.Ed C.R.S. and

presently are being eﬁg;ged in teaching the

subject in Nigerian schools,
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{iv) The Employers of the Programme's Graduates:

These employers serve as the abSnrbing_sources
of the products of the proérammq. They were
either the employers themselveszdirectly or
their representatives. They seéved as part of
the population because they.rigﬁtly perceived
on-the-job performance of these graduates
consequently, could assess them without biased
information data. They had pr;vided independent
feedback on their work performance. These
employers included,therefore’the various
Governmenté (Federal, State or Local) as well
as indépendent organizations or proprietors of

schools,

- AT

‘M IRPAHIM LIBRARY |
3.4 Samgling: ' )

"

In educational investigations, educational phenomena
usually consist’of a large number of units. Dalen(1973)
observes that for an accurate inference about the total

)
population in a particular study, in eéucntiou. the investigator
may not be able to interview, test or even observe each unit

involved in the study. He may resort to sampling technique

to select representations of the various units of the population|
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The researcher in this study sampled the whole
population to obtain an effective and satisfactory

manipulation in this order:-

(a) Students:- There were 165 students of the

programme at the time of the study.

Level:- 100 200 300 400 Total
No, of 40 36 40 49 165
Students

Fig. 1991/92 Session C.R.S5. (BEd) Students population.

The researcher sampled the respondents in this

form:-

(a) All the forty-nine (49) students in their final
year of the C.R.S. B.Ed programme were sampled
from the students population only for the study.
This is because they had almost completed the
courses offered in the programme. They should
have had every aspect of the programme formation
fresh in their memory. As the consumers of the
contents of programme, the researcher considered

them as "teachers in training", who must have
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(b)

(c)

been exposed to the curriculum contents and
other provisions. They were rather in that
position to offer unbiased assessment of the
programme.

Teacher-Educators:

All the six (6) lecturers, (three full time and
three part-time) involved in the programme were

used for the study.

Graduates of the Programme:

The C.R.S5. Section of the Departmerit of Education
has graduated one hundred and thil‘t‘;y—twn (132)
students-teachers since 1986. These graduates
;ere expected to have bheen ump?nynd in the
teaching of the subject (CRS8) in variocus parts of
the'Federaticn. They had required, existential
experience based on the appropriateness of the
programme courses they received whiie in training.
They could therefore comment profitably on their
professionql expositions or otherwise arising

from the task of teaching the subject in the

country. They had become the more, familiar
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' with the typical problems and needs related
to the teaching and learning of Christian
: Religious Studies as a school subject in

Nigeria.

3:5 Instrumentation:

Three instruments were used for the stuly -

Questionnnite; Oral interview and Observations.

(a) Questionnaires:

The four (4) sets of questionnaire developed
for this evaluative study served as the major sources
of information and materials. The sets of questionnai
varied as reflected in the literature as well for
the s;b-groups showing students, teacher-educators
and graduates as well as empléyers editions respective
Despite the fact .that some of the questionnaires sent
out to the respondents could be lost in transit, the
instrument (questionnaire), was pfnfurrud because of
its characteristics:-
(i) Use of questionnaires enhancéd enonymity to

the respondents,

(ii) It consumed less time for both the rescarcher

~and the respondents,
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(iii) Influence o™ the respondent's personality

was minimised.

(iv) The process had provided enough time for
" the respondents to concentrate and enjoy

L]
freedom in response.

Eventually the content's of these sets of
questionnaire were clearly stated so as to assist in the
expected reflection of the respondents opinions and lacts,

as they related to each sub-group's investigations,

Since to the knogledge of the researcher, this
is the premier evaluatory study of the B,Ed C;R.S. programme
of the Department.; The employers questionnaire had remained
a very relevant research instrument in exploring how
adequately the manpower production strategies provided the
desired level for the subject. The questionnaire had
explored those relevant suggestions favouring the intended

total realization of the programme's educational objectives.

All the sets of questionnaire were therefore
designed to elicit desired information or feedback on how
the respondents perceived opinions as must have been reflected

to the programme through self-evaluatory report.
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"

The questionnaires consequently were measured using

a-5-point likert scale and scored in this form:

Strongly Agreed ~ (SA) 5 scores

Agreed ~ (A) 4 scores
Undecided ~ (U) 3 scores
Disagreed = (D) 2 scores

Strongly disagreed (SD) 1 score.

Oral InLerview:

The oral interview scﬁedule for the
Teacher-Educators was administered on all the Teacher-
Educators involved in the programme. This was because
they had taught ‘the programme courses for a period of time
and could comment on their contents adequacy or otherwise.
The interview was in their respec;iée offices within the
campus. The confidentiality of the interview was

faithfully assured.by the researcher.

Also ten (10) out of the forty-nine (49)
final year students of the programme had to be interviewed
using the(0SI1S) schedule. These students were selected
. using ‘accidental sampling method. Since these studeﬁt—

teachers had taught this subject in their respective schonls,
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before entering for the programme they could explore the
relatedness of the course content's and spot out other programme
needs confidently, They were 2lso intervicwed in the campus
during their session. The confidentiality of their infeormarion

was highly assured and appreciated.

Observation

The student teachers' observation schedule (STOS) was
administered on the 300-leve students of the programme to ascertai
how far they were exposed to the existential teacher-class-room
behaviour. They were observed during the mini-teaching exercise.
The 40 students in the class were divided into 10 groups of 4
students in each group, The schedule explored students' exposure
in class planning, class performance, class environmental control,

students' participation, class management and professionalism.

3.6 Validity and Reliability of the Instruments

Questionnaire, oral interview and observation schedules
were used for this study. For the reliability and validity of
these instruments, the researcher submitted the drafts of the
various schedules to the statisticians in the Department of
Education for further reassurance and confirmation. These
statisticians checked ard re-checked the questions in the

questionnaire schedules to derermine their clarity, precisicn

and gracmmar. They further expleored whether the questicns-attract
deuhle answers. This action was te establish rhar the question
demandad and obtained the dasired information, measuring what

they were intanded fo measure in rhe cstudy.
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Finally all the drafts were again subjected to the
supervisor's determinations before their administration

by the researcher on the various intended sub-groups.

37 Pilot Study

To validate the instrumenﬁ'used in this study
a pilot study was conducted. The pilot sample for the
study was obtained from students and teacher-~educators,
CRS Department of Advanced Teachers College, Zaria, some
member of staff and teachers who are graduates of the

programme in two Secondary Schools within Zaria and environ.

The questionnaire was administered on pilot
study sample to comment on the nature of the questions in
the questionnaire. The respondents were simply expected to
either agree or disagree with the questions in the questionnaire,

if these questions satisfactorily measure subjects' perception.

807%Z of the students

100% of the staff

92% of the graduates of the programme agreed to the
questionnaire measuring what it was meant to measure.
However, their suggestions led to some amendments in the

first questionnaire and inclusion of question 7 - 9.
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3.8 Administration of the Instrument

(a) The Questionnaire:

The questionnaire schedule for the students was
distributed and later collected by the researcher
personally with the help of his research
assistanta., Since the research was during the
session and the students availableo™ cthe
university, the completed questionnaires were also
collected on the spot from the students.

The researcher personally idministered these of
the Teacher-Educators involved in the programme
in their offices as marks of respect. The
collection was a week later to allow them

enough time spared for the completion. The
graduates of the programme sampled for the
research were contacted in their respective
places of work, where possible, for their
questionnaire. Those far away, were contacted
through postal services. The researcher had
earlier collected through students and tre crffice
of Secretary to the Department of Education the
current postal addresses of a number of these
graduates. Through this medium the employers

of these graduates were also contacted.
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(b)

(c)

The researcher included in his dispatch also
a self-stamped-addressed envelope for each
respondent (graduates and their employers)

to facilitate prompt return of the questionnaires.

Oral Interview:

The researcher also used accidental sampling
technique here. The first 10 of these current
and final year students of the programme were
administered with the oral interview schedule.
The confidentiality was strictly and faithfully

assured to the respondents.

Observation:

The researcher observed the 300-level students

of the programme during their mini-teaching
exercise. This was held in one of the Department's
lecture rooms in the university. It was "team
teaching" exercise. The forty (40) students in

the set were grouped into ten (10) of four (4)
students each. Each team's representative taught
the class in presence of the lecturer. The
observation schedule was applied in assessing

each team's performance. Unfortunately,
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the observation could not be extended to the
main Teaching Practice since C.R.S. Section

had none during the period of this study.

/ 3.9 Method of Statistical Analysis

In order to analyse the data gathered in this study,
2 number of statistfcal techniques namely condescriptive, t-test
and analysis of variance were used. The use of condescriptive
statistics was found necessary in order to explain personal

information of the respondents.

T~test statistics was also used to test the
difference between the Employers and the Teacher-Educators
in their perception of the undergraduates needs and skills.
One way analysis of variance was also used to determine the
differences in response by the subject showing the variables
of interests. All the hypotheses were tested, accepted or

rejected at 0,05 level of tolerance.
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CHAPTER ;

DATA PRESENTATION AND ANALYSIS

The purpose of this chapter is to present and
analyse the data generated from the questionnaire
administered on the respondents, The presentation and
analysis in the chapter have been divided into two parts.
The first part deals with descriptive analysis relating to
the personal information of the respondents. The second
part relates to the hypotheses testing. The hypotheses had

been rejected or accepted at 0.05 level of significance.

The feed-backs were obtained from the sub-groups
current students, graduates, teacher~educators and employers
of the products of CRS B,Ed. programme of A.B.U. Zaria.
Stake's 1967 transactional evaluative technique to the
existent educational process was applied in the study.

The questionnaire, oral interview and observation were used
to deduce a higher level of judgement on the descriptive

and interpretation results of the learning process involved
in the study. Finally the views as well as the perception

of these sub-groups were overviewed from both their

diiferances and similarities.
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A total of 49 student edition of the questionnaire
distributed to the current students of the programme were
all completed and returned which was a hundred percent
return. Also all the 6 teacher-educator edition of the
questionnaire served on the 6 teacher-educators involved
in the programme were completed and returned. It represented
a hundred percent return. Out of the 82 graduate edition
of the questionnaire distributed to the graduates of the
programme who are in the teaching field through the
accidental sampling technique 71(89.027) were completed
and returned. Unfortunately 13(15.66%Z) of this number
were rejected for the study due to their improper completion.
Out of the 79 employer edition of the questionnaire also
distributed to the accessible cmpioyets obtained also through
accidental sampling technique, only 62(78.48%) were

completed and returned, 2(2.53%Z) were rejected for improper

completion,
Table 4: 1. Frequency Distribution and Return
of the Questionnaire to Various
Sub-groups.
No.of No.of No.
Sub-group Qs Qs z Rejected %
Sent out Returned
Students 49 49 100 - -
Graduates 82 71 89.02 11 15.49
Teacher-Educators 6 6 100 - -
Employers 19 62 78.48 2 2.5

ll.llll.l.llIllIIIIIIIIIlllIIII“EIIII--------




Table 431 shows that students and teacher-
educators had 100X return respesctively., The employers
and graduates of the programmon had over 753 returned,
This favours the suggestion of Hillaway and Kerluiger of
653 and 40 ~ 50 return respeetively. No total returan of
all the questionnaires dispat hed to the respondents for
such a study could be envisay 4. This study has upto 783
range in the return of the questionnaires by the various
sub-groups consequently attrasted a fair concensus of

views and ideas,

Table 4:2:2, Frequency Distribution of the students,
Graduates, Tescher-Educators and
Eaployers = sex, age and educational
qualifications.

The demographic information on the respondents

remain:

Table 4:2:1., Frequency oistribution of the curreat
students, graduates and teachsr-sducator

by sex,
Students Graduates Teacher~Educator
Sex No. 4 Ro. ;_ No. _! ,
Male 23 46,94 42 64.62 a 66.67
Female 24 45,98 19 29.23 1 16,67
Not returned 2 4.08 “+ 6.15 1 16.66
TOTAL 49 100 63 100 6 §00
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Table 4.2.1 on sex of the respondents reveals

that out of the 49 students involved in this study 23(46.94%)

were male and 24(46.987) were female. Also, 42(64.62%7) of

the graduate were male while 19(29.23%) were female.

it is note-worthy that there were 69 males and 44 female

representing 57.5% and 36.66% respectively involved in

the study.

Table 4:2:2 Frequency Distribution of both

students, graduates, teacher-educators

and employers by age.

Below 25 26 - 30 31 - 35 36 = 40  Above 40
Sub-Croup No 2 No. Z No. Z No. Z  No. 4
Students - - 7 164,29 12 24,49 17 34.69 11 22.45
Graduates - - 8 12;31 10 15.38 29 41.54 20 30.77
T/Educators - - - - 116.69 2 33.33 3 50
Employers - - - - 13 21.67 8 13.33 39 65

Table 4:2:2 reveals that 7(14.29Z) students and

8(12.31%7) graduates used in the study were between the ages

of 26 - 30. Also 12(24.49%Z) students; 10(15,.387) graduates;

only one(16.67%) Teacher-educator and 13(21.67%Z) employers

were all within the range of 31 - 35 in age respectively.

17(34.69%) students, 27(41.547%) graduates, 2(33.33%) teacher-

educators and 8(13.33%) employers were 41 years and above,
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This reflects that the respondents are all ﬁPOV'

25 years of age, consequently would be considered fully

. matured. Their responses to the various questions designed

for them in this study would point to very mature and

appropriate answers.

Table 4:2:3  Frequency Distribution of all the
Sub-groups by highest educational
qualifications.

Highest Students  Graduates  T/Educators Employers
Qualification yo, 7 No. % No. % No. %
W.A.S.C. - - - - - - = -
H/Elementary - - - - - - - -
N.C.E. 47 95.92 - - - - 13 21.67
Bachelors - ~ 61 93.85 - - 42 70
Masters - - 4 6,15 4 66.67 4  6.67
Doctorate - - - - 2 33.33 1 1.67
No Answer 2 4,08 - = - - - -
Total 49 100 65 100 6 100 60 100

Table 4:2:3 indicates that about 96% of the students
involved in this study had N,C.E. as the highest qualification
at the point of enrolling for this programme. Also 61(93.85%)

graduates of the programme now in the teaching field have
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Bachelors degree as their highest educational qualification
while 4(6,15%Z) have obtained their masters degree.
4(66.67%) of the teacher-educators had masters degree while
2(33.33%) had doctorate degree. 13(21.67%) of the employers
indicated that they possessed N,C.E., 42(70%) Bachelors,
4(6.677%) Masters and only 1(1.67Z) had doctorate degree

respectively.

The information from Table 4.4 unfolds that the
basic qualification for admission into the programme conforms
with the programme directories (ref. Appendix II). This
standard at admission for the programme further reflects

the expectant level of the products of the programme.

The graduates of the progfaﬁme now in the
teaching field have made considerable effort to improve on
their professional qualification with four of them making
additional masters degree in C.R.S., since graduation.
All the teacher-educators are qualified to lecture at
undergraduate level while 78.33% of the employers are even
graduates. Their experience as administrators would be
high so that their responses and observations would reflect

unbiased views on the needs and skills of the undergraduates

of the programme.

122



Table 4:2:4  Frequency Distribution of the Students
Graduates, and Teacher-Educators on
their working experience.

~——r—

Sub-group 0 -5 6 - 10 11 - 15 16 = 20  Above 20

NO. Z No. % No. % No. % No. y 4

Students 18 36.73 20 40.08 6 12,24 5 10.22 - -

Graduates 21 35.00 10 16.67 7 11.69 8 4.99 10 31.67

T/Educators - - 2 33.33 3 50 - = 1 16.7

Table 4:2:4 shows that before embacking on
B.Ed. CRS Programme in A.B.U., Zaria 18(36.73Z) of the students
used in the study had less than 5 years working experience
as CRS teachers, 20(40.81%Z) of them had 6 - 10 years,
6(12.24%) had 11 = 15 years while 5(10.22%) had 16 - 20 years
respectively. Furthermore, 21(35%Z) of the graduates of the
programme had taught CRS for less than 5 years 10 (16.67) for
6 - 10 years; 7(11.672) for 11 = 15 years; 3(4.992)_f0r
16 - 20 years while 10(31.67%Z) for over 20 years respectively.
Among the teacher-educators, 2(33.33%Z) had taught the subject
for 6 - 10 years; 3(50%) for 11 - 15 years while only

1(16,.7%Z) had taught for over 20 years.

This information from table 4:2:4 implies that

neither the students, currently in training, teacher-educators,
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ner even the graduates are in experienced in the teaching
of CRS as a school subject in Nigeria. The students and
the graduates have had earlier exposition in the teaching
of CRS before they enrolled for the programme.

Table 4:2:5  Frequency Distribution of what the

Students intend to do after their
Bachelor of Education CRS graduation.

Type of Job No. Z Type of Job No. 4
Teaching 31 47.69 Private Enterprises |I 16,92
Civil Service 8 12.3 Not yet decided 15 23.09

The researcher required the probable areas of
job attraction of the current students of the programme.
Response tabulated in table 4:2:5 reflects their attractions.
Upto thirty one (47.69%Z) of them opted still for the
teaching profession; eight (12.3%Z) for civil service;
eleven (16,922) for private enterpreneur enterpreneourship while fifteen

{23.09%) remained then undecided.

It is surprising that about one quarter (257)
of the present CRS students teachers-in-training used for
this study intend soon after securing B.Ed degree to leave

completely the teaching profession. This would affect

724



the level of adequate manpower supply in the subject

as envisaged by the university in her "supply of manpower
programme", for the nation. This concept of quitting the
profession could be as the result of poor condition

of service for teachers in the country which Arinze(1982)
had deplored the pending effects to Nigerian Educational

Programmings.

4

.

3 Response to Programme Expectations

Some exploring questions on the students'
expectation of the CRS B.Ed programme in A.B.U., Zaria
attracted revealing responses. Such questions were

itemized thus:

Item 1: What were your intents for embarking

on CRS B.Ed programme in A.B.U.,Zaria.

Item II: What were your expectations about the
programme before you even requested for

enrollment.

Ictem III: To what extent were those expectation met

by the programme's operational strategies.

Item 1V: Identify competencies you need to teach

CRS effectively in Nigerian schools.
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Item V: What areas of the programme were you
most adequately exposed during the

training period.

Item VI: In which aspects of the CRS B.Ed

programme do you need more exposition.

Item VII: Identify those CRS B.Ed programme courses
that need be scrapped from the present

schedule of the programme.

Item I: what were your intents for embarking on

CRS B.Ed Programme in A.B.U., Zaria.
Table:4:3.1 Frequency Distribution of both students,
teacher-educators and graduates of the
programme on their intents for embarking
on the Bachelor of Education CRS in A.B.U.
Zaria.
In this schedule, the teacher-educators are

expected to reflect what they must have observed from the

student lives or attitudes of the C.R.S. students.
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Table 4:3:1

Students Teacher-Educators Graduates

L ) M.I. N.I. S.I1. M.I. NiTs 8.1 M.I. sl
Improvement on academic 31 18 0 1 5 0 43 20 2
knowledge 63.27 36.73 0 16.69 83.33 0 66.15 30.77 3.08
Enhancing teaching 12 27 3 0 6 0 13 45 7
ability 34,7 59.18 6.12 0 100 0 20 69.23 10.77
Qualification for 42 6 1 2 3 1 17 37 11
promotion at work 85.71 12.24 2.05 33.33 50 16.69 26.15 56.93 16.92
Acquisition of profession 40 4 5 2 4 0 9 51 5
skills and knowledge 81.63 8.16 10.21 33.33  66.67 0 13.85 78.46 4.62
Obtaining a degree 4 45 0 0 6 0 14 40 3

8.16 91.84 0 0 100 0 21.54 73.83 4.63
Satisfying the prevailing
condition of service 21 18 10 2 3 1 38 16 11
at work. 42.86 36.73 20.41 33.33 50 16.67 58.46 24.62 16.92
Attainment of higher 12 34 3 2 1 3 4 60 1
social status among 24,48 69.4 6.12 33.33 16.67 50 6.15 92.31 1.54

the people.

KEY: SI = Strong

Intention.

MI = Mere Intention.

-

NI = Not Intention.
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Table 4:3:1 indicates that personal urge to
improve on individual academic knowledge attracted upto
31(63.27%) students; 43(66.15%) graduates as the strong
intention respectively while 5(83.33%Z) of the teacher-
educators felt it was mere intention. Enhancing teaching
ability was perceived by 29(59.18%) students of the programme.
All the 6(100%Z) teacher—educators and 45(69.23%) graduates
as a mere intention urging the sub-groups for the
programme respectively. Quest for professional qualification
(B.Ed) leading to official disposition of individual CRS
teacher for promotion at the place of work was for 3(50%)
teacher-educators a strong intention 37(56.93%) graduates

and 42(85.217%) students felt it was a mere intention.

Acquisition of professional skill and
knowledge was perceived by 40(81.637) students as a strong
intention but 4(66.67Z) teacher-educators and 51(78.46%7)
graduates rather referred to it as a mere intent. Move to
obtain university degree was viewed as a mere intention by
45(91.847) students, 6(1002) teacher-educators and
48(23.84%) graduates of the programme. Also the need
to satisfy the prevailing conditions of service demanded

by the employers was perceived as a strong intention by
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21(42.86%) students and 38(58.41%) graduates yhile
upto 3(50%) teacher-educateors rather hailed the idea as
a mere intention that led to students enrolling for the

programme.

Furthermore attainment of higher societal

status was perceived by 34(69.47Z) students and 60(92.37)
graduates as a mere driving intention for the programme
while 3(50%Z) teacher-educators observed it as a non
intentional at all. The responses reveal that the students
and the graduates have more relating intentions as very
strong urge for enrolling for the programme. This might

be as a result of their personal or individual experiences

of the programme execution strategies.

Item 11: What were your expectations of the
programme before you requested/

applied to be enrolled for the course.

Four suggested expectations were presented to
the three sub-groups -~ the students, teacher-educators
and the graduates of the programme. Their perceptions as

reflected in their responses were stated in Table 4:3:4.
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Table 4:3:2

Frequency Distribution of the

students, graduates and teacher-
educators responses to the
expectations of students of the

programme before even registering

for the course.

Expectations

Students

T/Educators

Graduates

No.

Z

Ne.

2

No.

b4

Improvement of
personal knowledge
and teaching skills
in CRS beyond the
NCE level.

Specialization in
CRS as one of the
teaching subjects
in Nigerian Schools,

Attainment of
higher competency
in practical
curriculum planning
and instruction.

Provisicns for
higher societal
status.

32

28

39

25

65.3

57.14

79.59

51.02

5

66.67

83.33

66.67

88.33

38

43

52

39

58.41

66.15

80

60

Table 4:3:2 shows that over 50%7 of each of the

sub-groups perceived improvement of personality of the

individual CRS student teacher for professional competency
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and skills through successful completion of the programme.
For specialization and attainment of more practical
knowledge in planning both CRS courses and the evaluation
over 837 of the teacher-educators and 60%Z of the graduates
plus over 50Z of the students of the programme favour the
intention respectively. Over 66% of each of the sub-groups
sought to be better favoured in the placement of jab
assignments after graduation at bachelor of education

level in CRS.

Finally, the general concensus favour hopes
from each of the sub-groups responses. This would imply,
not only teacher-education programme but students better
performance both in their later private and societal

living as Nigerian citizens.

Item III: To what extent were these expectations
met by the programme implementation

processes.

The same schedule of suggested expectations in
Table 4:3:2 was again presented to both students and
graduates of the programme to agcertain their eventual
perception of the programme operations. Their responses

were reflected in Table 4:3.3
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Table 4:3:3 Frequency Distribution of the Students
and graduates responses on how far
their expectations were met by the
programme executions.

Expectations Students Graduates

No. 4 No. z

Improvement of

personal knowledge

and teaching skills

in CRS beyond the

NCE level. 15 30.6 47 77.30

Specialization in

CRS as one of the

teaching subjects

in Nigerian

schools. 29 59.18 19 38.78

Attainment of
higher competency ' KAS”'P?IE?AxJF

M T ——
in practical K‘“BRARY )
curriculum —
planning and
evaluation. 42 85.7 53 81.34

Provision for
higher societal
status. 36 713.47 16 24,62

In this table determining how far the expectations
for improvement of personal knowledge and teaching skills
were eventually fulfilled shows a decline in the hopes and

expectations of students to about 31Z.
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The graduates however expressed upto 72Z satisfaction

for improving practical aspect of their profession in

the schools. Specialization in CRS as a teaching subject
and the Development of Curriculum and Instruction
strategies had for the students about 59% and 86%

fulfilments respectively, while the graduates had about

___--__—-—-______ﬁ-
KASH!M 182AH1M |1aRARY

e —

397 and 82% respectively.

Lastly, provisicns for higher societal status
w2s about 737 for the students, and only 25Z for the
graduates of the programme. The response reflects

generally high fulfilment of expectation of the students.

Item IV: The students, teacher-educators and
the graduates of the programme were
further requested to identify certain
professional competencies they deem
needed to perform creditably well as
CRS graduate teachers in the teaching
field. Four suggestions were presented
for their considerations. Their responses

were reflected below.

Table 4:3:4 Frequency Distribution of the students,
teacher-educators and graduates on
identificaticn of those competencies
necessary to perform creditably as
a CRS graduate teacher in School,
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Students T/Educators Graduates
Suggested
Competencies v.I. I N.I. ¥.1s 1 N:Is Nl I N.I.
Skill for effective
communication in the 38 6 5 3 0 41 17 7
use of instructional 77.55 12.25 10.2 50 0 60.07 20.15 10.75
materials.
Knowledge and skill in
the class room
management. 46 3 0 2 0 52 13 0
93.78 6.32 0 66.67 33.33 0 80.2 20.1 0
Skill in planning CRS
curriculum and
instruction strategy 18 4 27 3 : 60 5 0
36.73 8:17 55.10 33.33 50 16.67 92.3 77 0
Skill in generating self
confidence and good 14 29 6 1 0 42 15 8
human relations 28.57 59.18 12.25 83.34 16.67 0 63.64 23.07 13.31
KEY: VI = Very Important; I = Important; NI - Not Important



Table 4:3:4 reflects the responses suggesting
competencies required to perform creditably as a trained
CRS graduate (B.Ed) in the teaching field. Here 37(77.55%)
students perceive skill for effective communication in
the right use of instructional materials as very important,
3(50%Z) teacher-educators and 41(63.07Z) graduates share
the same view. Considering skill in classroom management
46(93.78%) students, 4(66.67%Z) teacher-educators and
52(80%) graduates of the programme unanimously percieve it
as very important competency in the teaching of CRS in our
Nigerian schools. Varying views were expressed by the
respondents as to the skill in planning and evaluative skills
as not important, 60(93.3%) graduates rate these competencies
as very important for a CRS graduate teacher. Again
42(63,64%) graduates and 5(83.347) teachers spotted
generating self confidence skill in interpersonal human
relations as very important competence though 29(59.18%7)
students of the programme rather perceive this competency

as merely important to make an effective CRS graduate teacher.

Despite disparity in rating the prevailing

competencies, the on the job experiences of the graduate

teacher and the formative position of students jointly favour
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the prevailing needs of these highlighted competencies

as very important for an expectant and prospective CRS
teacher in Nigeria of today. This according to

Okafor (op cit), could be attributed to the dynamic nature

of education in a third world country, like Nigeria,

Table 4:3:5 Frequency Distribution of current
students, teacher-educators and
graduates on the adequacy of their
expositions during the training

period.
Students Graduates
Area of Expositions
No. 4 No. 4
CRS Education Courses 21 42.86 34 5243
Curriculum planning
and instruction 8 16.33 9 13.85
General courses from
SGRS Section 9 18.36 12 18.4
Classroom Ethiecs and
strategies 11 22.45 16 15.39
Total 49 100 65 100

Table 4:3:5 reveals that CRS Education courses
and classroom ethics and strategies exposed students very

adequately while education courses and SGRS courses as well
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had adequately exposed the graduates in their days

of formation. The position of general courses here has
been rated as "worthwile'" by the graduates of the
programme probably, such courses like English and
Communication (Skills SCGRS 103), English for academic
purpose (SGRS 104), Moral Philosophy (SGRS 201) etc must
have supplied intellectual growth requisite in living
upto the dynamic expectations of todays education.

The graduates felt they had gained immensely from such

expositions.

Item V: In which aspects of the programme

do you need more exposition.

The respondents were requested to predict the
specific aspect of the programme they personally might
require or prefer more cxpositions. Their responses were reflected
below:
Table 4:3:6 Frequency Distribution of current
students, teacher-educators and

graduates on aspect of the
programme that need more exposition.
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Aspect of the Students T/Educators Graduates

Programme
No. Z NO. z No. Z
Educational Courses 5 10.20 1 16.67 12 18.4
Religious Courses 27 55.10 2 33.33 17 26.15
Planning and
Instruction Courses 13 26.53 3 50.00 34 52.31
General Courses 4 8.17 0 0 2 3.08
Total 49 100 6 100 60 100

Table 4:3:6 indicates that respondents reflection
on areas of more exposition shows that Religious Courses
attract 27(55.10Z) students while planning and instruction
had only 13(26.53%) students. Planning and Instruction and
Religious Education courses had 3(66.66Z) and 2(33.33%)
teacher—-educators proposing for their extra need for
exposition of the students of the programme. FPlanning and
Instruction together with Religious courses further had
34(52.38%) and 17(26.15%) graduates population in their

favour respectively.
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Item VII: Identify those CRS B.Ed Programme Course

that need be scrapped from the present

schedule.

To determine the reaction of both students and

graduates of the programme to the courses offered duriog

the B.Ed CRS programme, A.B.U.,Zaria, the researcher further

requested them to identify out of their individual experiences

those coursesthey would like to be scrapped,

courses with their credits were outlined for their

identification., These covered 4 areas - Education,

Religion, Curriculum and General courses,

were reflected in table 4:13,

Twenty (20)

Their responses

Table 4:13 Frequency Distribution on the courses
offered at B.Ed, C.R.S. Programme which
the students and graduates would like

to be scrapped from the schedule.

Courses Code Credit Students Graduates
Studies in
Foundations of
Education . EDUC 208 2 4 8.16 23 35.38
Sociology of
Education EDUC 201 2 9 18.37 10 15.38
Educational .
Psychology EDUC 203 2 - - 17 26.15

739



Courses Code Credits Students Graduates
Curriculum and
Instruction EDUC 302 2 13 26.53 4 6.15
Philosophy of
Religion EDCS 304 2 - - 6 9.23
Biblical Ethics EDCS 208 2 - ~ - -
0.T. Theology EDCS 303 3 13 26.53 = -
N.T. Theology EDCS 412 < 9 18.37 - -
Phenomenology of
Religion. EDCS 408 2 15 30.61 11 16.92
0.T. History
and Religion EDCS 204 3 4 8.16 - -
Instructional
Technology. EDCS 209 2 21 42.86 7 10.77
The Synoptics EDCS 305 2 2 4.08 2 3.08
Guidance and
Counselling. EDUC 309 2 - - - -
Subject Method EDCS 205 2 14 28.57 11 16.92
Measurement and
Evaluation. EDUC 402 2 25 51.02 12 18.46
Nationalism SGRS 101 1 42 85.71 37 56.92
Introduction to
Educational
Statistics. EDUC 301 2 37 75.51 25 38.46
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Courses Code Credits Students Graduates

History of
Scientific ideas SGRS 102 1 36 73.47 41 63.08

Africa in World
Pre-History. HIST 101 3 41 83.57 28 43.08

English for
Academic Purpose SGRS 104 3 27 51«1 13 20

Key:- EDUC = Education Courses
EDCS = Education Christian Studies Courses
SGRS = School of CGeneral and Remedial Studies
HIST = History Courses g,

Considering identifications reflecting upto 5037,
Table 4:13 shows that the students opted for the scrapping
of Nationalism - SGRS.101 - (85.71%Z); Africa in World
Pre-Hiséory - HIST:IOI - (83.57%); Statistics (Introduction)
-EDUC.301 - (75.517); History of Scientific Ideas - SGRS.102
(73.47%); English for Academic Purposes - SGRS.104 -(51.1%)
and Measurement and Evaluation - EDUC.402 - (51.02%Z). The
graduates of this programme also sought for the scrapping
of : History of Scientific Ideas - SGRS.102 - (63.08Z) and
Nationalism here - SGRS.101 - (56.92%Z). So the informative

data suggests that the students have sought for the scrapping

of more courses (6 courses) with 53.257 of the students in
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favour while the graduates opted for only two courses.
It is worth noting that the 2 courses recommended by
the graduates were also found among those demanded by the

students - SGRS.101 and SGRS.102.

In this Section the various hypotheses proposed
for this study were tested, rejected or accepted at 0.05

level of significance,

414 Perception of the Academic and Professional Needs
of the Undergraduates of the Programme

Hypothesis 1: There is no significant difference
between the current students, graduates
and teacher:educators in their
perception of the academic and
professional needs of the undergraduates

of CRS B.Ed Programme of A.B.U. Zaria.

To test this hypothesis one way analysis of variance

was done. The result of which are presented in Table 4:14.

Table 4:14 Difference in the score of academic and
professional needs for the undergraduates
of the programme.



programme.

and experience
concern of the
this position,
of the teacher

greatly on his

Groups
Students
Teacher-Educators
Graduates

Total:~

Source: DF
Between 2
Within L7
Total:=- _ffa'

Hean
70.29
73.43
71.48

71.07

5SS

67.28
1.208

- ————

1.215

MS

33.64
103.3

Sample size

49
6
65

120

F.Value P.Value

0.33 0.7271

An examination of Table 4:14 reveals that with F.Value

of 0.33 and P.Value of 0.7271 there is no significant
diiference between the current students, the graduates and
the teacher-educators in their pérception of the academic
and professional needs of the undergraduates of the

This hypothesis is thereon accepted.

The non-significance may be understood from the
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trainer (Okafor, 1984).

fact that in every training programme, the subject matter

in knowledge always remain the strict

To further support

Ekpunobi (1983) emphasizes that the standard
and level of professional proficiency depend
on her professional training. These

according to Ekpunobi generate competency and level of



devotion to achieving the set objectives. It is
possible that for the same reason Adeniyi (1982)
postulates the needs for both professional and acadenmic
training since both in Education, determine levels of

students progress and the stability of the curriculum.

Reflecting further, Herman (1982) maintains
that training of the teacher can be better achieved
through establishing closer relationship between the
teacher and the taught through constant evaluations of
the curricula ., It is against this background therefore
that the non significant difference between the students,
the teacher-educatorsand graduates of CRS programme of

A.B.U., Zaria can be prouperly understood.

4

5 Perception of the Programme Planning Ability Needs
and Skills of the Undergraduates of the Programme

Hypothesis II: There is no significant difference
between the current students, teacher-
educators and the graduates of CRS
B.Ed Programme of A.B.U.,Zaria in
their perception of the programmme
planning ability needs and skills of

the undergraduates of the programme.
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To test this hypothesis a one way analysis of
variance was also carried out. The results are presented

in Table 4:15.

Table 4:15 Difference in Score of Programme
planning ability needs and skills
for the current students, teacher-
educators and graduates.

Students 60.96 49
Teacher-Educator 58,50 6
Graduates 60.85 _65
Total:- 60.77 120
Source: DF SS MS F.Value P.Value
Between 2 33.05 16.52 0.13 0.8751
Within 117 1.497.  127.9
119 1.500

|

A close examination of the table 4:15 shows that
with F.Value of 0.13 and P.Value of 0.8751 there is no
significant difference between the current students of CRS
B.Ed Programme in their perception of the programme planning
ability needs and skills of the undergraduates of the

programme, The hypothesis is accepted.
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This concept of non significant difference may
be explained from the fact that teachers are the key
factors in the operation and success of any curriculum
in Education. This further explains why they have
expected less with notions about the orientation of
both competency and skills of the leaner (Akinyemi,1969;
Onwuka, 1981). To support this view also Oparah (1985)
has intended that "odus Operandi'"of various spectrums
in any educational enterprise has to be systematically
un‘olded to the teacher-in-training, since such skills
eventually would determine his performance in the teaching
field. It is against this background that the non-
significant difference between the perception of these

sub=-groups can be explained.

4:6 Respondents' perception of the Teaching
Practice need of the undegg;aduaces.

Hypothesis II1I: There is no significant difference
between the current students,graduates
as well as the teacher-educators in
their perception of the teaching
practice needs of the undergraduates

of B.Ed CRS programme of A.B.U. Zaria.
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To test this hypothesis a one way analysis

of variance was done and the results presented in

Table: 4:16.

Table 4:16 Difference in Score of rteaching

Grougs
Students
T/Educators

Graduates

Total:-

Source:
Between

Within

Total:-

SS
185.0
4.044

4.229_

practice needs for the three sub-groups
involved in the programme - the
teacher-educators, students and
graduates.

Sample size

-
~ ld‘ &
o |\ o [¥e)

MS

92.48

34.56

F.Value P.Value

2,68 0.0713

An examination of the Table 4:16 reveals that

with F.Value of 2.68 and the

P.Value of 0.0713 there is

no significant difference between the students, teacher-

educators and graduates of the B.Ed. CRS Programme in their

perception of teaching practice needs of the undergraduates

of the programme.
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Ordinarily one would have expected significant
difference in the perception of the sub-groups but for
the fact that classroom behaviour according to Molokwu(1986)
remains the most important and meaningful aspect of the
student-teacher preparation focus. To further strengthen
this concept, Molokwu indicates that teaching practice
is a pre-service programme that involves planning,
implementation as well as evaluation of the learning
enterprise. This presupposes need for adeguate and
indispensable exposition of the students by the teachers
of the programme. To still burtress this position,
Onyike (1981) stresses the need of teaching practice in
the student-teacher—-education programmings since it is
what the student-teachers (undergraduates) learn during
the pre-service practice (experience) that, they bring

into the actual teaching profession.

In further reflection to support the acceptance
of the hypothesis, Martin (1963) rather postulates the
difference between knowledge of subject matter, knowledge
of learning processes and the teacher professional behaviour
in the class-room. It is also possible that these same
reasons led Onwuka (198l) to articulate teaching practice

needs as the place of co-ordination of subject matter,
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instructional material and the methodology in formal
education. Against this background also the non-
significant difference between the students, teacher=-
educators and graduates of the programme can be properly
understood,

4:7 Respondents' perception of the
' undeggraduates:needa and skills :

Hypothesis IV: There is no significant difference
between teacher-educators and
employers in their perception of
undergraduates needs and skills in

CRS B.Ed progranme of A.B.U.,Zaria.

To test this hypothesis a t-test statistical analysis
was conducted and the results of which are reflected in
Table 4:17.

Table 4:17 Difference in Score of the Programme needs

and skills for both the teacher-educators
and employers of the products of the

programme.
Groups N Mean SD Mean DF ¥ 3 P

Employers 60 82.6 10.5 1.4 26.0 10.74 0.00
T/Educators 6 63.67 2.73 L.d

With df = 26.0; t = 10.74 and f = 0.00 in table 4:17, there is
significant difference in the perceptions of the Teacher-Educators

and the Employers. 5o the hypothesis is rejected.
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The teacher-educator bases his lecture on
approved curricula intended to prepare the students~
teachers for professional and societal services. The
employers of these graduates rather engaged them in
response to the existential needs (educational) of the
same society. To achieve this objective, the curricula
'per se' should be directed according to Onyemezie (1981)
by the society values and value sources to enhance
effective transmission of the expectant knowledge and the

set objectives.

Invariably, the rejection of this hypothesis
on the teacher-educators and employers perception of the
current students' needs could stem from the assumption
that the curricula was defective for lack of in-built
evaluatory procedure, Such could be due to finance,
materials, personnels, teaching resources or evaluation
reports, Since the inception of this semester system in
1988, which is under evaluation, the programme has not
been at any level assessed. Udenya (1982) recommends
earlier evaluation of an educational programme especially
at university level to help determine the relatedness of
the programme's curricula. to the academic demands of the

intended society.Such an evaluative measure would have

explored the weaknesses of the programme.
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Furthermore, as the researcher applied accidental
sampling technique in selecting the samples for this study
(the employers and graduates of those involved in the study),
it is possible that the selection procedure could have
influenced the responses of the subject in relation to the
performance of the products between 1983 and 1987 rather
than the period 1988 - 1992. Obviously, the significance
as observed in this finding of the present study should
therefore be understood against the background of the

method of selection,

4:8 Oral interview for Teacher-Educators -
and current students of the programme

4:8:1 Introduction:

The major purpose of this instrument is to obtain
more confirming informative data from the respondents. It
unfolded more on the operations of the programme in its
present structure. The respondents were the current
students and the teacher-educators of the programme.

These respondents were interviewed with the interview
schedule for teacher-educators and the students (IST/ES).

The schedule reflected information on contents, composition,
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resources, needs as well as the administration of the
programme. It further sought to confirm how far the
students were adequately equipped for teaching C.R.S.

as a school and living subject in Nigeria schools.

4:8:2 Responses From Teacher-Educators of C.R.S
8.Zd Programme of A.B.U. Zaria

All the six (100Z) teacher-educators involved in
the programme were interviewed in their ofrices as mark of
respcct. The researcher observed that l00Z of them decried
the iack of adequate man-power in the section together with
poor teaching facilities. This included the current texts,
pericdicals and standard journals in both CRS curriculum
and instruction, Eighty (80Z) pexcent of them opted for
specialization in the subject, advocating for distinction
from the ninisterial aspect which should be set specially
for the ordained ministers of various christian denominations.
All the reacher-educators also advocated for more exposure
of the CXS student-teachers in both curriculum and

instruction strategies.,

Further, Five (83.3%) favoured the concept of
teaching practice, as the most practical aspect of the

formation, for the acquisition of the professional skill
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being compulsory for all the studeuts of the programme.
All the respondents recommended teaching practice being
preceeded by the present mini-teaching exposures for the
students. The teaching practice should be held sometime
before the end of the 300-level contact session of the

programme.

The oral interview reflected the proposal
that teacher-educators should be more exposed to self-
development programmings to equip them for up-dating their
professional competency (Dillion, 1980). This could be
thrgugh sectional seminars and workshops as well as

attending external conferences in C.R.S.

4.8.3 Response from Current Student of the
Programme:

Ten current students of the programme selected
by accidental sampling method were interviewed also with
the same IST/ES oral interview schedule. The respondents
all advocated the results of their programme exposition
favoured them as expressed in various aspects of their
professional formation curricular. One (100%Z) hundred
percent of them acknowledged that the strengths of their

programme out-weighed in various aspects of the wicknesses.
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One hundred (100%Z) percent of the students also
recommended scrapping of certain general courses from the
SGRS section like Nationalism, History of Scientific Ideas
etc, Such courses, they inferred only wasted the time
that could have been more profitably spent en Christian
Religious courses or curriculum exposures. Indeed upto
sixty (60%) percent expressed dissatisfaction over the
level of exposure of the young teachers-in~training on
the determination of the relationship skills needed in

teaching C.R.5. in rural and urban schools.

These respondents favoured teaching practice
for all the CRS students of the programme. In the
mean-time, teaching practice is restricted to non-NCE
candidates of the programme. They further suggested that
the supervisors pay at least two visits to students during
the teaching practice, conduct pre-and-post-teaching
conferences with the teams assigned to every school.
It was recommended that a forum (eg. Teaching Practice
Seminar) be created for all the students of the programme
after the exercise to share and learn from the experiences
of each years teaching practice. Students could through

this, be prepared for and exposed to the programme's
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obvious, existential difficulties and teaching problems

perculiar to both village and urban schools (Obilom, 1983).

Finally the interview revealed that upto
geventy-five (75%) percent of the (students) vespondents
expres.ed general satisfaction over cheir professional
exposure through the present Religious couvses contents
and administration of the programme yet asked for up-dating

the resources.

LS|

. 4h.9 Observation of the Student Teacher
dind Teaching:

The student—-teacher observation schedule (8T0S)

v o

was adwinistered on the 300-level students of the programme
to determine how fuar they were exécsed to those practical
skills relevant in delivering CRS subject matter at Secondary
school level., This is necessary because there is difference
according to Adaralegbe (1982) between knowledge of the
subject matter, knowledge of the learning prozess and the

teacher~clasgsgroom behaviour.

In preparation therefore for the wmain teaching
practice, mini-teaching was conducted by the 300-level

CRS students of the programme in the university.
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Frequency Distribution of the Students
Mini-Teaching Observation.

0 1 2 3
(A) Lesson Plan
) I Lesson plan concentrated 0 £ 4 4
primarily on one main idea 0 (20%Z) (40Z) (40%)
2. Objectives stated in 3 7
behavioural terms (30%Z) (70%)
35 Objectives based on students 0 2 2 6
needs 0 (20%Z) (20%Z) (60Z)
4. Learning opportunities suited 0 1 6 3
to students needs 0 (10Z) (60Z) (30%)
5. Lesson provided opportunities
suited for students' active 0 4 4 2
participation in several ways 0 (40Z) (40Z) (20%)
(B) Class Performance
6. Indicated clearly the objectives 1 2 4 3
of the lesson (10Z)(20Z) (40%) (30%)
7. Presented the lesson in 0 3 4 3
a logical/sequential manner 0  (30%) (40Z) (307%)
8. Used appropriate teaching 0 3 4 3
technique 0 (30Z) (40Z) (30%)
9. Used examples for conveying 0 3 3 4
the expected ideas 0 (30Z) (30%) (40%)
10. Presented thoughts with plans
yet remained flexible for 2 K 2 2
adjustments when and where (20Z) (402 (202) (207)
necessary.
11. Adequately used instructional 3 4 3
materials (307) (40%Z) (30%)
124 Encouraged open-ended inquiry 4 2 3 1
(402) (20Z) (30Z) (10%)




0 1 2 3
(C) Environmental
13. Arranged physical environment
to suit the teaching 0 4 3 3
technique being used. 0 (40%) (30Z) (30%)
14. Created success—-oriented 0 3 4 3
learning environment 0 (307Z) (40Z) (30%)
(D) Students' Participation
15. Helped the students recognise
the present and previous 2 4 4 0
learning experiences (20% (40%Z) (40%) 0
16. Helped the students synthesize
summarise and draw appropriate 2 O 4 4
conclusions. (20%) 0 (40Z) (407)
(E) Relationship Skills
b7 Maintained open rapport with 0 7 2 1
the students. 0 (70Z) (20%Z) (10%)
18. Treated the students with respect 2 5 0 3
(20Z) (50%) 0 (307)
19. Communicated effectively at the 1 S 3 1
students’ level. (10Z) (50Z) (30Z) (10%Z)
20. Recognised individual students' 4 4 2
needs. (40Z) (40%) (20%)
(F) Management and Professionalism
21. Was well prepared for the lesson 0 1 4 5
0 (10Z) (40%) (50%)
22, Initiated responsibilities for
physical environment conduceive 1 3 4 2
to teaching and learning (10Z) (30Z) (40Z) (20%)
technique being used.
23.  Searched for ideas, techniques,
and procedures in developin 4 z 3 1
4 | ping (40Z) (20%) (30Z) (10%)

Key: D - Not Exhibited at all.

teaching style,

2 -~ Well exhibited
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This was observed by the researcher. Forty (40) of

these students were set in teams of four (4) students

each and the STOS observation schedule was used to

determine

those students' exposition.

The schedule reflected six sections exploring

related teaching skills as:~

(a)
(b)
(c)

(d)

(e)
(£)

related lesson plan
class performance
class environmental disposition conduceive

for teaching and learning.

Students' attraction for active participation

throughout the lesson duration.

consistent relationship skill during the lesson
good class management and concurrency in the

defussion of specific professional accumen,

Each specific team was observed as detailed in the

observation schedule and scored in relation to performance.

Related Lesson Plan:

Each of the teams presented the specific lesson
note, Seven (70Z) teams stated the lesson

objectives properly, while ten(100%Z) based

these objectives on related students' needs.
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II.

ITI.

Class Performance:

In this, it was observed that students were

not properly equipped, though the earlier
demographic data on students teaching

experience (ref. appendix I) revealed that all
the students of the programme had upto 5 years
CRS teaching experience before embarking on the
programme. Four (40%7) teams could not encourage
successfully open-ended inquiry approach
throughout the lesson. Further five (502Z) teams
failed in coherring thoughts while concurrently
remaining flexible to adjustments where and when
necessary during the lesson. All the teams
(100%Z) indicated clearly their set objectives

fer the lessons they taught.

Class Environmental Disposition Conduceive for

Teaching and Learning:

Seven (70%) teams arranged their physical
environment to suit the specific teaching

techniques they applied for the lesson.

759



Iv.

vlt

Retention . of Students Attraction for
Active Participation throughout the Lesson:

Eight (80%Z) teams retained the attention of the
students and led them to co-relate both the
present and previcus learning experiences.

This percentage ulso could draw and related the

coittents with less difficulties,

Consistent Relationship $kill During the Lesson:

Nine (90%) teams generated expectant relatiouship
between the students and the teachers conduceive
for favourable trausmission of knowledge. Only
two (20%) teams could anot generate and sustain
open rappert with the students while five (50%

teams treated the students with due respect,

Good Class Management and Defussion of Specific

Professional Accumen:

Five (50%) teams manifested good class management
and professionalism initiating search for ideas,
techniques and procedures in developing

appropriate teaching style for their lessons.
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The researcher held a post-observation conference
with the teams in which he highlighted their weaknesses, need
for corrections and envisaged professional achievements from
the team teaching they had completed. The students were
satisfied and hoped to implement the recommendations and

observations during the actual teaching practice.

Finally, the mini-teaching conducted raised
prospects of the pre-service experiences for the students
attracting meaningful aspocts of their professional

preparation.
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CHAPTER V.- "

- SUMMARY, FINDING, CONCLUSION AND RECOMMENDATIONS

Tﬁis chaptar presents ¢ ¢ summary with the major
findings of the evaluative si.dy of the Bachelor of Education
{(B,Ed) Christian Religious Studies Programme of Ahmadu Bello
University, Zaria. Further i: out-lines some of the conclusiony
and recommendations.

;gaﬁ,. 3.1 Summary:

The major purpose of the 5tud§ was to determine
through emperically based ras:arch how far the C.R.S. B,Ed
programme has met with the set objectives of the programme.

The study establishes the strangths and weaknesses of the

programme.

The perception of the v ciocus sub-groups invelved in
the programme were sought by .sing questionnaire to determine
the effectiveness of the gradiates of the programme as professio
teachers now in the teaching field. Oral interview and
nbrervations were used to srrengthen the informative data
obtained through such questiors found in the gquestionnaire
schedules. Forty-nine (49) cutrent students, sixty-five (65}
graduates, six (6) teacher-edicators and sixty (60) employers

of the graduates of the progr:mme were invelved in the study.
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Four (4) F“il hypotheses were tested using the
one-way analysis of variance. Each presented analysis was
accompanied by the result of the specific hypothesis. The
interpretation of the data was subsequently stated after each

hypothesis as reflected in tabies 4:1; 4:2; 4:13 and 4:14.

The feed-back from the employers on the effectiveness
of the graduates of the prograume were related either by the
employers themselves or their -epresentatives. The ~-~ma_oral,
interview schedule was conduct d for twelve (12) students and
six (6) teacher-educators respectively., Their responses

reflected much in support of their readings in their questionnaii

. Findings

The following findings were made from the study:-

(1) There are only three (3) full-time and three (3)
part-time teacher-educators in the C.R.S. Section
of the Department of Education. All these teacher-

educators are qua: [ied.

(2) Teaching pracctice .s restricted to the students
without teaching qualification and experience
though pinj-teaching remains part of the programme

for all categories of students,

752



(3)

(4)

(5)

(6)

(7)

(8)

Three of the sub-proups involved in the
programme - teacher-educators, graduates aud
employers of the products of the programme,
advocated for syst2matic evaluation of the

programme courses,

There is no female member of the teaching staff in
the programme though upte 46.947 of the students of

programme are female, 4

The students embark on the programme primarily to
qualify as graduar:s and thereby qualify for teaching

job and enhance or :er job copportunities later.

Upto 527 of the students of the programme have
indicated their intention to leave the teaching

field as soon as ttey complete their B.Ed programme.

Students, teacher-zducators and graduates of the
programme share the same view of the need for teaching
practice exposure for all the categories of students

of the programme.

Students, teacher- ducators and graduate, of the
programme share th¢ same view of the academic and

professional needs and skills of the undergraduates

of the programme.
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(9)

(10)

(11)

There is difference between the teacher-educators
and the employers in their perception of the
professional needs of the undergraduates of the

programme.

There is no formal relationship like seminars,
conferences etc. between the CRS Section of the
Department of Educetion, A.B.U., Zaria and the
(graduates) produc:s of the prvgrénmﬂ now in the

teaching field,

The Faculty of Education Library does not contain
sufficient current learning resources for the student
in the CRS Section like publications, journals

magazines and periodicals.

5.3 Conclusions

From the findings enuncizted above, the following~

conclusions are drawn by the re-earcher.

(1)

Since three (3) pa: :~time teacher-educators are
engaged by the CRS Section of the Department of
Education; it presupposes that strength of the
present full-time teacher-educators in the section

is not all adequate for the programme.




(2)

(3)

(4)

(5)

Considering the pvicentage of the female student

of the programme cmployment of female teacher-
educators in the Section would provide more
opportunities for the female students' academic and
other counselling needs as professional teachers in

training.

Systematic evaluation of the programme courses would
explore areas of needs within the programme. It

would further up-date information data for providing
adequate professioial competency for the CRS teachers

both in training 4 d in the teaching field.

Mini-teaching here serve as a team teaching-and-
learning practical explicitly for the students-
teachere in their _ecture halls. It might not
provide for enough of the e¢xpected professional
exposture for the iadividual C,.K.S. students in

training before graduation.

The expressed views of the students and the teacher-
educators and graduates of the nrogramme on the
undergraduates prot:ssional needs and skills presupposes
that the C.R,S. B, ! Curriculum in A.B.U,, Zaria

provides for the adequate back~yround for the prospective
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C.R.S. teachers ir training. It provides for the
intellectual and profe-sional competency requisite
for perscnal fulffilment of the C.R.S. teachers

through job satisfaction.

(6) Further, the noted difference between the teacher-
educators and the ‘:mployers in their perception of
the professional 2eds of the undergraduates of the
programme can howiver he due to different orientations,
especially expectations, which the suciety usually
places on the school svstem. These expectations

in most cases cannot be fully realised immediately

because of constraints.,

5.4 Recommendations:

The following recommendaticns are made based on the

findings:-

(1) There is need tc ncrense the number of full-time

teacher-~educator: in the section.

(2) C.R.S. Section should organise ‘workshops, seminars
or even conferenc2s in the subjects. This,
nevertheless, has been the practice before in the

section but the present economic constraints have
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affected it. 1It's re-activation would improve
greatly the academic and professional exposition

of both the students, graduates as well as the
teacher~educators of the programme. It would
influence and thereby expose them to innovations in
Religious Education especially Christizn Religicus

Education.

{3) The Sertion chould adept a system for the follow-up
of the performance of the graduates of the programme
now in the teaching field teaching the subject. This
would provide the C.R.S. Section with existential
informative data from the teaching field. Such data
would contribute immensely toward the production of
highly qualified, conscientious as well as efficient

class-room teachers in the subject for the nation.

(4) The C.R.S. Section of the Faculty of Education
Library need be better equipped with more current
learning resources like journals, periodicals, text

books, magazines and reference books in the subject.
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(1)

(2)

5ﬂ5 _ Recommendation for Further Research

Further study should be encouraged to determine
factors influencing the observed probable mass
exodus of the C.R.S. student-teachers from teaching

profession after their graduation.

The study of this programme should be replicated
after five (5) years with few modifications to
determine the level of consistency of the present

findings.
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APPENDIX I.

DEPARTMENT OF CURRICULUM AND INSTRUCTION
FACULTY OF EDUCATION
AHMADU BELLQ UNIVERSITY, ZARTA

Dear Respondent,
AN EVALUATION OF THE BACHELOR OF EDUCATION
(B.Ed)}, CHRISTIAN RELIGIOUS STUDIES
PROGRAMME OF AHMADU BELLO UNIVERSITY,ZARIA

STUDENTS EDITION

These sets of questionnalre seek.your candid opinion
regarding the academic and profession of preparation you are
experiencing in this University duriug your B.Ed C.R.S.
Programme.

The schedule contained in this package 1s for
a regearch purpose only. The findings will be used to determine
those areas of need for modifications and review in the C.R.S,
B.Ed. Programﬁe. As a student of the programme your views and
obgervations will be regarded essential for the succéss of this

self-evaluatory exercise.

"Your response will be treated as confidential and will

i

not be held against you in any way. Thanks for your contribution
toward the progress and development of C.R.S. Teacher Education
Programme of this Unlversity.

5. N. Onwuegbuna

Dept. of Education (CRS Section)

Ahmady Bello Universicy,
Zaria.




SECTTON ONE

PERSONAL DATA OF THE RESPONDENT

iy

The information sought here will help the researcher
determine the respondents' character and position. Do not
disclose your name. Fill the answers to the questions as they

appiy best to you. S A

1. Sex: Male { ) Female ( .)

2. Age: (a) Less than 25 years { } (b)Y 26 ~ 30 years { }

(c) 31 ~ 35 years () (d) 36 - 40 years ( )
{(e) 41 - and above | ( )

P

3, Indicate your highest gqualification:

{(a}) West African School Certificate { )

(b) General School Certificate ( )
{c) Higher Elementary o ( )
4, State your working experience before you came for the

B.Ed. C.R.S. Progromme in Ahmadu Bello University. Zaria.

Tupe of Work - Position Held ' No, of Years
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intende

These are i

SECTION TWO

PERCEPTION NEEDS

temized questions with suggested answers

d to enable the researcher determine your perception

of needs of the programme. Answer them frankly.

I-

11.

Ttem:

What was your intention for entering this B.Ed

C-R.S.

programme of Ahmadu Bello University,Zaria £

Improvement of academic knowledge

Enhancing teaching ability

Qualification for promotion at the place of work
Acquisition of professional skills and knowledge
satisfying the prevailing conditions of service

at the place of work.

Obtaining a Bachelors Degree
Attainment of higher social status among the

people.

What were your expectation of the programme before

you entered for the course ?

l.

Improvement of individual knowledge and
professional teaching skills in C.R.S.

beyond the N.C.E. level.
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. Specialization in C.R.S. as one of the

teaching subjects in Nigerian schools.

3. Attainment of higher competency in practical

curriculum planning and instruction.

4, Provision for higher socfietal status among

the people.

Ttem:III. To what extent were these expectations met ?

() Improvement of individual knowledge and
teaching professional skills beyond the

N.C.E. level.

2. Specialization in C.R.S5. as one of the

schools teaching subjects in Nigeria.

3. Attainment of higher competency in practical

curriculum planning and instruction.

b, Provision for higher societal status among

the people.

Item: IV. Mention those competencies you still need after
completing the programme to perform more effectively

as C.R.S. teacher in the school.
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Item:

v'

VI.

Item:

Skill for effective communication in the

use of instructional materials.

Knowledge and skill in classroom management.
Skill in planning C.R.S. curriculum and

instruction strategy.

Skill in generating self confidence and

good human relations.

What areas of C.R.S. were you most adequately

exposed to during the training period ?

ls

2.

In

C.R.S5. Course
Curriculum planning and instruction course

General courses selected from the SGRS section.

Class-room ethics and strategies.

what aspects of the programme do you need more

exposition ?

1.

Education courses
Religions courses

Curriculum and imnstruction courses

General courses for SGRS
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Item; VII. Identify those C.R.S. courses you feel should be

scraped from the programme.

1. Educational courses

2. Religious courses

3. Curriculum and instruction courses
4. General courses from SGRS

Item:VIII. What type of job do you intend to do after the

B.Ed C.R.S. programme from A.B.U., Zaria 7

Vs Continue teaching
2. Join private enterprise
3. Join the Civil Service

4. Not yet decided.



Write (1) in the margin provided if the concept
is least needed 2,3,4 till 5 according to order and level of
need. (1) least needed (2) less needed (3) needed

(4) moderately needed (5) most needed.

1. mowledge of Christian
Religious Studies philosoPhy
as an essential subject

24 knowledge of C.R.S. objectives
and background in teaching
in our Nigerian gchools.

3. Planning and integrating
students' learning experiences
e.g. class workshops etcC.

4. 1dent1£ication of communal
needs in C.R.S.

5. Exploring support for C.R.S5.
programme in the system.

6. Selling articulated C.R.S.
programmes LO Ministries of
Education and allied
agencies.

7. Writing on and using evaluative
techniques in C.R.5. | i
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10.

11,

12,

13.

4.

15.

Enhancing the provision

of Guidance and Counselling
services to sell career
awareness in various
education areas in Christian
Religious Studies

Identifying appropriate
instructional techniques for
various type of students,

Identifying the prevailing
needs of C.R.S5. students.

Obtaining and using teaching
aids in C.R.S.

Incorporating after
identification areas typical
for Education Research in
Christian Religious Studies.

Integration of such research
findings in the teaching
programme.

Exploring appropriate
characteristics of a good
test.

Constructing appropriate
tests for evaluating
students' performance in
C.R.5.
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16, Locating materials and
in-service support for
more effective teaching
of this subject.

17. Organizing C,.R.S.
Associations for both
students and graduates
of the programme.

18. Attending professional
conferences, seminars
and workshops etc. in
C.R.S.

SECTION THREE

PROGRAMME PLANNING COMPETENCY

In this section your response will help to explore and
assess your abilities in performing series of tasks in
Curriculum Planning. Carefully digest the statements below
and rate your ability to perform each identified task wusing

the 5-point scale.

Please use the blank space provided by the left

hand side of the schedule. (1) least able (2) less able

(3) moderately able (4) able (5) most able,
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Using local information
to plan C.R.S. programme.

Relate Christian
Religious Studies
Curriculum to jdentify
students specific needs.

Perceive the relationship
between local community
data in planning of such
C.R.S. programme.

Locate resources to
answer questions arising
from planning such
C.R.S, programme.

l1dentify students
characterisitics
associated with religious
and moral formation at
different levels.

Use available facilities
for effective programme
planning in C.R.5.

Keep up-to-date information
in C.R.S. programmes.

Plan a chronological
c.R.S5. Programme.
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9.

10.

11.

12.

13.

1".

15.

16,

Envisage a wider role
of C.R.S. than is
available today in our
secondary schools or
Teachers' training
system.

Give prioriteis to certain
issues in planning

a programme for

a specific groups of
students.

Plan content relevant
for a particular groups
of students in good
relation to their
environmental needs.

As question basis to
keeping programme
effective in C.R.S.

Determine major concepts
of C.R.S. that can be
integrated through

a particular course in
Education.

Relate C.R.S. courses
to other courses at the
same grade level.

Make educationally sound
curriculum decision.

Explore useful curriculum
ideas for assessing

already existing curriculum
contents and courses for

a particular situation.




SECTION FOUR (4)A
TEACHING PRACTICE NEED

Evidently certain experience and practice, are associated
with teaching, please read each of these statements below and rate
your opnion on them using the 5-point scale to express how important

such experience are to the teachers of C.R.S5. in training.

SECTION FOUR (4)B
TEACHING PRACTICE NEED (CONT'D)

Indicate the extent you, as a teacher-educator, would
welcome any of the following persons for the analysis of the student
teaching practice. Use these indicators as they appeal to you:
Strongly Agree (SA); Agree (A); Moderately Agree (MA); Disagree (D);

Strongly Disagree (SD).

SA A MA D sD

(a) C.R.S. students themselves

(b) Fellow C.R.S. students

(c) University Teacher-Educatorsg

(d) (B) and (C) together
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SA A | MA D [ sD

(e) The students they are
teaching.

(f) The co-opted in the
schools C.R.S. students
are placed for teaching
practice,

(g) The Principal of the
School in which they
are practicing.

SECTION (5)
RESOURCES

These are open-ended questions. Kindly answer them

as well.

(1) Do you think that the C.R.S5. section of the Department

has adequate number of teaching staff ?

(2) Is the Faculty of Education library sufficiently equiped
with relevant as well as current texts and publications

in C.R.S. (Curriculum and Instructions)?

(3) Comment on the quality of such available CRS tests and

publications:




(4)

(5)

(6)

(N

Comment on the staffing (teacher-educators) of C.R.S.

Section of the Department of Education.

How readily were the C.R.S. lecturers avallable for

gsolving gstudents' zcademic problems ?

Are thete adequate office accommodation for the teaching

staff to facilitate students academic counselling and

prompt response to students’ peeds ?

How do you assess the C.R.S. lecturers (both permanent

and part-time) on:-

(a)
(b

(e)

Teaching competency

Hueman relations especlally when consulted for

solution of academic problems.

Devotion to duty.

Thank you for your co-operation in the effort to develop

teacher education programme of this University.

. N. Onwuegbuna

Dept. of EDucation(CRS Sectio
Ahmadu Bello University,
Zaria, '
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APPENDIX II

FACULTY OF EDUCATION
AHMADU BELLO UNIVERSITY
ZARIA

AN EVALUATION OF THE BACHELOR OF EDUCATION (B.Ed)
PROGRAMME OF CHRISTIAN RELIGIOUS STUDIES

OF

AHMADU BELLO UNIVERSITY,ZARIA

(GRADUATE EDITION)

This questionnaire is designed to seek your candid
opinion regarding the academic and professional preparation
you experienced during your B,.Ed. Christian Religious Studies

degree programme at Ahmadu Bello University, Zaria.

This is strictly for a Research purpose to
enable the Department determine rthose areas of the programme
that may need some review and modification. Your response and
view will remain confidential and will not in any way be held

against you.

Thank you for this your co-operation.

S. N. Onwuegbuna

vept, of Education (CRS Section),
Ahmadu Bello University,

Zaria.

(Same as Appendix I)
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APPENDIX IIT.
FACULTY OF ERUCATION

AHMADU BELLO UNIVERSITY
ZARIA

AN EVALUATION OF THE BACHELOR OF EDUCATION
{B.Ed) PROGRAMME OF CHRISTIAN RELIGIOUS STUDIES

QF
AHMADU BELLO UNIVERSITY, ZARIA

{TEACHERS-EDUCATORS EDITION)

Dear Respondent,

This instrument is intended to help the Researcher
elicit information for determining areas of uneed in the
pProgramme.

Kindly provide your honest opinionm on the académic
and professional preparation offered to the students in the
C.R.S5. B.Ed Programme, The data obtained will be used for the
.review and identification of needs in the programwme that may be

modified and improved.

Your response will be treated as confidential and

only general conclusions representing group data will be

reported.

Thanks for contributing toward this endearvour

to improve and develep the programme.

8. N. Onwuegbuna

Dept., of Education(CRS Secticn)
Ahmadu Bello UNiversity,

Zaria, '
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SECTION A

PERSONAL DATA OF THE RESPONDENT

The information from this section will assist the

researcher to determine the characteristics as well as the

respondents position.

Kindly fill in the answers as they apply best to

Sex: Male ( ) Female ( )

Age: (a) Less than 25 years ( )

(b) 26 - 30 years ¢ )
(¢) 31 - 35 years )
(d) 36 - 40 years ()
(e) 41 - and above ()

Please check your highest educational qualification
(a) Doctorate Degree ( ) (b) Masters Degree ( )

(c) Bachelors Degree ¢ ) (d) Any other (specify)

Work Experience in B.Ed., C.R.S. Section at A.B.U, Zaria.

(a) Less than 1 year £ o) (b) 2 - 5 years ( )

(¢) 6 and above )

Work Experience in the field of Education as a teacher
(a) Less than 5 years ( ) (b) 6 - 10 years « )
(c) 11 = 15 years t 3 (d) 16 = 20 years « )

(e) Over 20 years

798



6. Kindly list all the courses you teach in B.Ed. C.R.S.

programme .

L. I
I11. IV
v.
7o Do you perform other duties in addition to teaching the

above listed courses. If any, list and explain the nature
of such duties below.

)
11.
I1I1.

1V,

SECTION TWO B

PERCEPTION NEEDS (CONT'D)

Please your opinion is still sought on certain aspects
of academic as well as professional training needs of students
of B,Ed. C.R.S. programme. Using the 5-point scale as shown

below indicate the level of need for each concept.

Write (1) in the margin provided if the concept is
least needed 2,3,4 till 5 according to order and level of need.
(1) least needed (2) less needed (3) needed (4) very needed

(5) most needed.
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3.

5.

Knowledge of Christrian
Religious Studies philosophy
as an essential subject

Knowledge of C.R.S.

objectives and back-
ground in teaching in
our Nigerian schools.

Planning and integrating
students' learning
experiences e.g. class
workshops etc.

Identification of
communal needs in C.R.S.

Exploring support for
C.R.S5. programmes in
the system.

Selling articulated CRS
programmes to Ministries
of Education and allied
agencies.

Writing on and using
evaluative techniques
in C.R.S.

Enhancing the provision
of Guidance and
Counselling services

to sell career awareness
in various education
areas in C.R.S.
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9. ldentifying appropriate
instructional techniques
for various type of
students.

N AN—
10. ldentifying the prevailing
needs of C.R.S. students.
k1. Obtaining and using
teaching aids in C.R.S.
e — == ==

12. Incorporating after
identification areas
typical for Educational
Research in C.R.S.

13. Integration of such
research findings in
the teaching programme.

14. Exploring appropriate
characteristics of
a pood test,

1) Constructing appropriate
tests for evaluating
students performance in

C.R.S.

16, Locating materials and
in-service support for
more effective teaching
of this subject.

17. Organizing C.R.S.
Associations for both
students and graduates
of the programme.

Attending professional
conferences, seminars and
workshops ete in C.R.S.
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SECTION THREE

PROGRAMME PLANNING ABILITIES

In this section your response will help to explore and

assess students' abilities in performing series of tasks in

Curriculum Planning.

Carefully digest the statements below and

rate their ability to perform each identified task using the

S5-point scale.

hand

(3) moderately able (4) very able (5) most able.

(p*]
.

Please use the blank space provided by the righe

Using local information to
plan C.R.S. programme.

Relate C.R.S. Curriculum to
identify students specific
needs.

Perceive the relationship
between local community data
in planning of such C.R.S.
programme.

Locate resources to answer
questions arising from planning
such C.,R.S. programmes.

Identify students
characteristics associated
with religious and moral
formation at different
levels.

side of the schedule. Please write (1) least ahle

(2) able

4
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6.

lo.

ll.

12.

lJl

14.

15,

16.

Use available facilities
for effective programme
planning in C.R,S.

Keep up-to-date informations
in C.R.S. programmes.

Plan a chronological C.R.S.
programmes

Envisage a wider role for
C.R.S. than is available today
in our secondary schools or
Teachers' training system.

Give priorities to certain
issues in planning
a programme for a specific
groups of students.

Plan content relevant for

a particular groups of students
in goeod relation to their
environmental needs.

Ask questien basic to keeping
programme effective in C.R.S.

Determine major concepts of
C.R.S. that can be integrated
through a particular course
in Education.

Relate C.R.S. courses to other
courses at the same grade level.

Make educationally sound
curriculum decision.

Explore useful curriculum ideas
for assessing already existing
curriculum contents and courses
for a particular situation.

e —




SECTION FOUR (4)A

TEACHING PRACTICE NEED

Evidently certain experience and practice, are
associated with teaching, please read each of these statements
below and rate your opinion on them using the 5-point scale
to express how important such experiences are to the teachers

of C.R.S. in training.

Kindly use the blank spaces provided on the right
hand side of the schedule. (1) least important (2) less

important (3) important (4) very important (5) most important.

1. Developing skills for
analysing a student teachers'
(practice ) performance.

2. Developing skills for
analysing self-teaching
performance as a C.R.S.
teacher.

3. Observing model teachers
demonstrate teaching methods
in classroom.

4, Analysing teaching performance
using one or more classroom
observation systems,

5. Developing skills in different
supervisory approaches (e.g.
clinical supervision).

6. Discussing a students'teaching
performance with a colleague/
colleagues who observed him/her.
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7.

8,

Discussing a student's
teaching performance with the
same student after observation,

Making a tape-~recording of
a student's teaching
performance.

SECTION FOUR(4)B

4

TEACHING PRACTICE NEED (CONT'D)

Indicate the extent you, as a teacher~educator, would

welcome any of the following persons for the analysis of the

student teaching practice.
to you:

Disagree (D);

(a)
(b)
(e)
(d)
(e)

(£)

(8)

C.R.5. students themselves
Fellow C.R.S. stiudents
University Teacher-Educators
(B) and (C) together

The students they are teaching

The co-opted in the schools
C.R.S5. students are placed for
teaching practice.

The Principal of the School
in which they are practicing.

Strongly Disagreed (SD).

Use these indicators as they appeal

Strongly Agree (SA); Agree (A); Moderately Agree (MA);

SA

sD




SECTION FIVE A

OPPORTUNITIES FOR CONTINUING EDUCATION (OPEN-ENDED)

j What are your views about in-service programme for C.R.S.
teachers:
v 18 Have you been sent on in-service programme since you
joined the services of this University ?
3. In the schedule below , kindly state all the opportunities
you have had for continuing education.
Opportunity Location (Where) | Date and Objective| Sponsor: ABU,
for course; was it held duration of the State Govt.,
seminar; programme | Private Org.,
workshop Self

SECTION FIVE B

OPPORTUNITIES FOR CONTINUING EDUCATION (OPEN-ENDED)

Certain in-service offerings could be proposed for the

development of C.R.S teachers in field, state your view by scoring

the list below in 5-point scale.

(1) Strongly Disagree (SD);

(2) Disagree(D); (3) Moderately Agree(MA); (4) Agree(A);
(5) Strongly Agree (SA).



i.

11.

iii.

iv.

vi.

vii.

Initiating teacher behaviour
improvement workshop (eg. to
update needed skills and
material development.

.‘!; :»
Working with €.R.S. teachers
in the teaching field for
in-service programme in their
schools.

&
On the site training programme
for developing specific teacher
needs (eg. for guiding class-
room teachers to acquaint them
with new curriculum designs
and teaching methods)

Helping the teachers in the
selection, examination and
evaluation of curriculum
materials.

Exposing the teachers to local
resources for curriculum
development.

Organizing leng vacation
short courses in various
subjects for the C.R.S.
teachers.

Involving teachers—in
Research and experimentation
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PERCEPTION OF NEEDS AND RESOURCES

The items in this seciton are open-ended. Write on
the back of this sheet if the space provided here are not enough

for your answers.

1. What skills do you anticipate a C.R.S5. student-teacher
needs in order to perform creditably in teaching the

subject after graduation:

2, Which areas of studies do you think a C.R.S. teacher in

training needs to be adequately exposed to the B.Ed.

CiR.5.%

3 Comment on the staffing (teacher-educator) of the CRS

Section:

b Is the Faculty of Education Library adequately equiped
with very relevant texts, magazines, publications etc.

in CRS Curriculum and Instruction:

5. Are the CRS teacher-educators adequately provided with

office accommodation ?
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APPENDIX IV.

DEPARTMENT OF CURRICULUM AND INSTRUCTION
FACULTY OF EDUCATION

AHMADU BELLQ UNIVERSITY, ZARIA

" Dear Respondent,

AN EVALUATION OF THE B.Ed, C.R.S, PROGRAMME OF
AHMADU BELLO UNIVERSITY, ZARIA

EMPLOYER EDITION

The purpose of this instrument is to obtain infermaticn
which will enable the Researcher determine how competent the
graduates of the above programme perform in the teaching field.
The data obtained will solely be used te review and identify
any/those areas of need in the programme for either modification

or improvement,

Your response will be treated as confidential and

only general conclusions representing group data will be reported.

Thanks for comtributing to the development of this

programme.

S« N, Onwueghuna

Dept., of Education(CRS Section)
Faculty of Education

Ahmadu Bello University,

Zaria.
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SECTION ONE

INFORMATION ON THE EMPLOYER OR IMMEDIATE BOSS

Name of the Institution:-..".-.-l.-l..."....l.-.l...'.ll
REDKPo8ition Of Ehe BOSE: s se vt esiesaeeite e e eibs i
Age Range (a) 30 - 35 years ( ) (b) 36-40 years (

(c¢) 41 and above { )

Higliest Education Qualificationi.seissevessicssnnnionesiios
Working Experiencet..ceceseascaceassncsscssssnssnsssasssssassns
Relationship to the employee (i.e. the A.B.U, graduate,
(B.Ed) C.R.S.) in your establishment (a) Employer ( )

(b) TImmediate Boss ( ).

SECTION TWO
INFORMATION ON THE EMPLOYEE/THE GRADUATE

Name of the Employee.isscevccssssensssccssnssosssisnssannse
CLABR LTI 0000 CHlIEHEE o vre s ominointo: wisssomin nin a:min s o abs s e nmmmsne.
Rank or position of the Employeet..ccosscssssssinesnissiei
How long has the Employee has worked under you?...........
Has he worked as the graduate of this programme elsewhere

before joining your ServiCe®,isecaessssessncansnsssnneesin
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The following items are designed to determine our
graduates level of teaching (professional) performance since

graduation, Kindly rate them thoughtfully.

Direction: Kindly rate his performance on a scale of 1-5 with
the following value with a circle. (1) - Deficient
(2) - Below average (3) - Satisfactory (4) - Above average

(5) = Outstanding.

ls Plan adequate and appropriate
lesson

2. Involvement in professional
organization

3 Effective use in understanding
of formal written and spoken
English.

4, Use of effective techniques

for motivating and
stimulating in classroom

Da Use effective class
management practice

6. Use individual methods as case
arises

7 Use group method as case arises

8. Loyal and dedicated to his

teaching profession, the
school and the community

9. Creativity and originality

:?f?



10.

11.

12.

13,

14.

15.

16.

17.

18.

19.

20,

Promptness and
independability

Calm,responsible approach
to problem solving situation

Receptive to constructive
criticism

Willingness with school
activities; and upright comments

Honesty and integrity

Flexible approach to teaching
and working with the
administrative guideline

Relate easlly to parents,
guardians and the communal
environments

Good working relationship
Faculty/School staff members

Warm constructive attitude
towards his students

(a) Comparision of
effectiveness to other
teachers in the school/dept.

(b) Contribute positively to
harmony and order within
the school

Use effective classroom
management practices

Thank you for your co-operation.
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“‘-viﬁqgét's V .
. W A

3.

6.

9.

ORAL INTERVIEW SCHEDULE FOR TEACHER EBUCATORS
AND CURRENT STUDENTS

What are the major strength of the B,Ed. C.R.S5. programme

of A,B.U, Zaria:

What are the major weaknesses of the same programme

Identify the areas that need improvement

Comment freely on the available facilities for the B.Ed

C.R.S. programme:

Do you think it is necessary to emphasize occupational

concepts in CRS. Give reasons:

What are your views about specialization at B.Ed level in

this subject:

bDoes this programme prepare students for their future job

What is your opinion about the duration of the programme

Do you support including in the programme schedule:
(a) Mini teaching (b) Teaching practice. Give two reaso

to burtress your position.
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10. Comment freely on the administrative structure of

B.Ed. C.R.S. programme:-—-———---——---——--——-—-—-———-—--

—.—_—.—.——-—-———-.p-—.-.-—_——.—.n.-————.-—-—.p——__
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§. N. Onwuerbuna

pept. of Curriculum & Instruction
Faculty of Education,

A.B.U., ZAr
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APPENDIX VI.

OBSERVATION SCHEDULE

(FOR MINI-TEACHING AND TEACHING PRACTICE)

]-l NA}E OF THE STUDENT.-TEACHEgg..-.........'..I.ll...l..-.....l.

2. scHooL:‘.l.l....ll.l.lI..I..I..I..l..chAss:...llll'.'.l..l..

Observation Purpose:

This instrument is intended to help assess the degree of
teaching skills and competencies exhibited by student-teacher.
It will help determine how adequately the student is being prepared

for the teaching job. The level will be scored on a 4-point scale.

0 = Not exhibited at all 1 = Fairly exhibited

2 m Well exhibited 3 = Very well exhibited

Section A: - Lesson Plan

1. Lesson plan concentrated primarily on one main idea.
25 Objectives stated in behavioural terms

3. Objectives based on students needs

4, Learning opportunities suited to student's needs

5 Lesson provided opportunity for students active

participation in several ways.

Section B: = Class Performance
6. Indicated clearly the objectives of the lesson
T Presented the lesson in a logical/sequential manner.
8. Used appropriate teaching techniques.
. Used examples for conveying the expected ideas
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10. Presented thoughts with plans, yet remained

flexible for adjustment when and where necessary.

1l, Adequately used instructional materials

12, Encouraged open-ended inquiry.

Section C: - Environmental

13. Arranged physical environment to suit the teaching

technique being used,.

14, Created success-oriented learning environment

Section D: - Students Participation

15 Helped the student to recognise the present and

previous learning experiences.

16. Helped the students synthesize, summarise and draw
right conclusions.

Section E: - Relationship Skills

17. Maintains open rapport with the students

18. Treats the students with respect

19. Communicates effectively at the students level
20. Recognise individual students needs

Section F: ~ Management and Professionalism

21. 1Is well prepared for the lesson

22, Initiates responsibilities for physical
environment conducive to teaching technique being
applied.

23,  Searches for ideas, techniques and procedures in

developing teaching style.

276 S. N. Onwuegbun=# °
CRS Section,ABU,Zaria.



APPENDIX VII.

THE FIRST SCHOOL TIME TABLE IN NIGERIA

(1848)

9.00 a.m. Singing, Rehearsals of Scripture
passages, Reading one chapter of the

scripture, prayers.

9:15 = 12 noon Grammar, Tables (except on Wednesdays
when there was Catechism in place of

Grammar .

2 - 4 p.m, Ciphering (ie, Arithmetic); Reading,

Spelling; Meaning of words.

4,00 p.m. Closing Prayers

(Introduced into Nigeria by T.R. Freeman, the
Methodist Schools' Supervisor in (Gold Coast)

Ghana in 1848).

Source: History of Education in Nigeria.
George Allen & Unwin Ltd.,London.
by A. Bab. Fafunwa 1974 P.88.



APPENDIX VIII,

DEPARTMENT OF EDUCATION
AHMADU BELLO UNIVERSITY, ZARIA

B.ED. CHRISTIAN RELIGIOUS STUDIES (CRS)

FOUR YEAR DEGREE PROGRAMME

Aim of Course:

In addition to the stated aims of the four-year
B.Ed degree programme set down by the Faculty of Education, the
CRS course aim at providing Christians an opportunity for

a fuller intellectual appraisal of their faith, biblically,
historically and doctorinally, with a view to equipping them
to be able to take seriously the inevitable challenge of

apalthy practical Christian living and mission in context.

Second, A.B.Ed. course of this nature aims at
providing teachers of Christian religious Knowledge for our
schools in line with the new National Policy on Education and
ethics. As statedin the departmental release on this subject,
the Department of Education, by this new programme, intends

to turn out:

Two types of teachers (i.e. those that need
more subject content and thos that require
a balance between content and method for
teacher training).

Full cognisance is taken of these objectives in preparing the
CRS programme. Consequently, the course content is blended in
such a way as to also make provision, within the programme,

for the training of potential theologians and scholars in the

field of Christian Religious Studies, for the Ministry of Church
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in Nigeria and world-wide.

Third, an attempt is made, through this CRS
course, to enable Christians to have such a sound and balanced
grasph of their own faith as to be able to respect che
religious of other persons in a situation of religious
pluralism without having to compromise on the essential tennets
of their own. Therefore, provision is made within the programme
for nature and scholarly interaction with persons of other
faiths with a view to the development of the attitude of healthy
tolerance, and mutual understanding. 7This is the reason for

the joint courses in Sociology and Phenomenology of Religion.

Admission Requirements:

As prescribed in the Faculty statement on admission
into the four-year degree programmes. Although the nature of
the C.R.S. programme and popular demand would imply that what
the Faculty of Education designates "any other equivalent
qualifications” would include certain categories of
theclogical diplomas awarded by recognized universities,
seminaries and Bible Schools provided that departmental

stipulations on admissions are satisfled thereby.

B.ED (CHRISTIAN RELIGIOUS STUDIES)
4-YEAR DEGREE PROGRAMME

1ST YEAR
lst Semester Credits
EDUC 101 Educational Foundations 2
HS 101 Africa in World History 3
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lst Semester (Cont'd)

S0
EDCS
SGS

SGS
SGS

101
101
100
102

103

» Individual, Group and Society

lntrohuction to the Study of Religion
The Nigerian Nation

History of Scientific Ideas

English and Communication Skills
Elective

2nd Semester

EDUC
HS

SO

EDCS
SGS
~ SGS
SGS

lst Semester

102
103
104
101
101
102
104

Educational Psychology

Africa in World History

Individual, Group and Society
Introduction to the Study of Religion
Environmental Health

History of Scientific Ideas

English and Communication Skills
Elective

SECOND YEAR

EDUC
EDUC
SGS

EDUC
EDCS
EDCS
EDCS

EDCS

201
203
200
205
201
202
210

208

Sociology of Education
Curriculum and Instruction
Moral Philosophy

Methods Courses

OT Introduction

NT Introduction

Earl} Church History to 461
Biblical Ethics

22n

Credits

=
17

Credits

2
3
3
2
1

3
17

Credits

—



2nd Semester

EbuC 202 Educational Psychology
EDUC 204 Educational Psychology
EDCS 204 OT History and Religion
EDCS 202 NT Background

EDCS 206. The Church from the reformation to
Modern times

Elective .

THIRD YEAR

lst Semester

EDUC 302 Curriculum and Instruction

EDUC 300 1Introduction to Statistics

EDUC 309 Introduction to Guidance and
Counselling '

EDCS 303 Research Methods

EDCS 302 OT Theology

EDCS 303 NT Theology

EDCS 307+ Moral Studies

Unrestricted Elective

2nd Semester

EDUC 303 Curriculum and Instruction
EDUC 306 TEst and Measurements
EpuUC 301 Educational Research Methods

EDUC 310 Introduction to Guidance and
Counselling

EDUC 304 Philosophy of Religion
EDCS 306 Phenomenology of Religion
EDCS 308 Sociology Religion

Unrestricted Elective
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3
e

16

—
—
—

Credits
2
2
2

2
2
2
3
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FOURTH YEAR

1st Semester ) . Credits
EDUC 400  Research Project : 3
EDUC 401 TEaching Practice 9

' [EN
2nd Semester ' Credits

EDCS 414  The Prophets of Isreal and Apocalyptics 3

EDCS 412 New Testament Theology 3
EDCS 404 West African and Nigerian Church
History 3
EDCS 406 Hermaneutics 2
EDCS 405  Phenomenology of Religion 2
' Unrestricted Elective 2
) 16
CURRICULUM GUIDELINES
' 18 The credit load requirement for the B.Ed. (Christian

Religious Studies) Programme of the Department of
Education is a total of 13! credits for the four year

programme .

2. N.C.E. holders with a minimum grade of "C" in any of the
undermentioned courses will be exempted f[rom repenting

the courses again.

Credil
EpUC 101  Educational Foundations 2
EDUC 102 Educational Psychology 2
EDUC -204  Educational Psychology 2
EDUC 303 Curriculum and Instruction 2
EDIT 209 Instructional Technology 2
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EDUC
EDCS
EDCS
EDCS
EDCS
EDCS
EDCS
EDCS
EDCS

EDCS
EDCS

Credit

401  Teaching Practice 9
201 OT Introduction 3
202 NT Introduction ; 3
210  Early Church History 3
208 Biblical Ethics 3
204  OT History and Religion 3
307 Degma 2
307 Moral Studies 2
404 West African and Nigerian Church

History 3
103  The Pentateouch 3
104  The Synoptics

47

Every N.C.E. holder will therefore complete

a minimum of 84 credits for graduation.

3.

Before registering for courses at a higher course
level a student must first clear the minimum number at

the lower level,

In the final year each students must submit a research
project of not less than 7,000 words and not more than
10,000 words in partial fulfilment of the conditions for

the B.Ed. in all programmes of the Department.
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1-

2.

3.

4.

1-.

"

EXAMINATION GULDELINES

In order to be admitted into any University

examination a candidate must:

(a) Be duly registered for the couése
(b) Follow the approved course of étudy for the
prescribed period.
(c) Satisfy the attendance reﬁuirements of the Faculty
. of Education.
(d) Comply with additional requlrémcnts prescribed

by the Faculty of Education.

Continuous Assessment shall contribute 40Z of the total
marks of each course.

Normaily, course examination shall be schedule at the
,end of the semester in which the teachiﬁg of the course
is ;ompleted.

The grades earned for course examinations for each year

shall be aggregated and except where Senate shall decide

otherwise.

COURSE DESCRIPTION T ——

EDCS 101: Introduction to the Study of Religion

This course is general introduction to the study
of religion. 1t described and evaluate the

different approaches to such study, e.g.
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intellectual, emotionalist, sociological.
It discusses various definitions ofireligion

and also the relationship between religion and

the different sciences,

24 EDCS 103: ' World Religions: - 3 Credits

This course makes a historical and a phenomenological
investigations of the major world religions other

than Christianity and Islam {e.g. Hinduism, Budbism,

Shintoism etc.).-

3 EDCS 104: The Pentateuch - 3 Credits

+ This course surveys in detail the documentary
hypothe;es and their feature as components of the
. Pentateuch: the importance of the Torah for the
Jew and the Christian is discussed. One of the

books will be studied in detail with a special

, reference to the science of Hormeneutics.

4, EDCS 305: The Synoptic Gospels - 3 Credits

This course deals with the pre-literacy phases of
the Gospel materials: the Kerygma and other oral
traditions; the synoptic problems and the four

sources; a study of one of the synoptic Gospels.
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5.

6.

EDCS 201: 0ld Testament Introduction - 3 Credits

Literature of the 0ld Testament Scripture in
English. An examiuaéion of the literature, the
sources and contents of selected stands of 0.T.
literature. Attention will be given to the main
literary theories put forward by differ;nt schorls

of scholarship and the critical examination of

these theories.

This study will bring out the significance of the
main divisions of the 0ld Testament as well as
giée a survey of the origin and formation of the
0.T. Cannon. The nature of the authority of 0ld
Testament as an anthentic source of Biblical

History and theology will also be examined.

EDCS 202: New Testament Introduction = 3 Credits

Literature of the New Testament Scripture in
English will be examined as in EDCS 202. A pencral
introduction to the books of the New Testament

with the discussion of the various literary problems

involved. Special attention will be given to the

.Gospel narratives and the Pauline Epistles.

Questions of authoriship, date, details of contents,

literary style, are to be examined critically.



Thé purpose is to give students sufficient grasp

of the problems and the value of the New Testament

theology in the third and fourth.years. A brief

history of the New Testament cannon as well as

modern critical theories such as dationalism,

reaction and form criticism, wlll}be inecluded.

7% EDCS 210: Early Church History To 461 A.D. - 3 Credits

i‘

ii.

iii.

Examination of the main events, teachings
and personalities of particular interest

in the working of St. Augustine.

The Reformation in Europe: A general survey
of the main theological, political and
sociolﬁgical issues and personalities involved.
Special reference will be made to the Jesuit
Movement and the Council of Ternt. The aim

is to learn enduring lessons for the life,
ministry and growth of the Church today as

well as prepare the grounds for study of

_ West African and Nigerian Church History in

the final year.

A general survey of modern attempts at
Ecumenism including: World Council of

Churches: recent developments with the
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Catholic Charistmatic Movement. Practical
' implications of these for Ecumenism and

the corporate ministry of the Christian

Church.

8. EDCS 204: 01& Testament History and Religion - 3 Credits

History and religion of Israel from Abraham
(C1800BC) ; through the exilic period and the
restoration under Ezra and Nehemiah to the
rededication of the temple (Cl64 BC) undcr‘Judas

Macoobeans.

Emphasis is on the idea of covenant-identifying
various types of covenant in the 0ld Testament
dispensation and their significance for the influence

on Israel’s social, political and religious life.

Attention will be given to Ancient Near Eastern

ideas of the Kingship and cnvennné and their influence
on Israel. The study of the llistory and religion of
'Israel in the exilic and postrexilic periods will

take special note of the persistence of covenant,
De;teronomic and Levitical ideas. Adcount will be
takeh of recent Archeological studies and discoveries
and the light these shed on old Testament History

and religion,

228



9. EDCS 202: New Testament Background - 3 Credits

A study of the world of the New Testament in its
Jewish, Greek and Roman setting. Special attention
will be given to historical, religious and socio-
political setting of the man Jesus of Nazareth.
Particular study will be madé of Jewish mossianic
ideas in the inter-testamental period and how these
impinge upon their understanding (including their
misunderstanding) of the mission and meesage of the
man Jesus of Nazareth, This will lead to a study of
the development of the concept ofj"Jesus the
Messiah" and Universal Saviour. Other religious
'schools and communities that gxisﬁed at the time,
e.g. Essone, the Qumra Commuuity etc., will be noted.
Particular attention will be given to their teachings
and the relevance of these teachiﬁgs to our

understanding of the New Testament,

10. EDCS 206: The Church from the Reformation to Modern Times -
3 Credits.

The course examines the protestant movements since
the Reformation shows how the 16th Century paved the
ways for the many developments which eventually took

place in the 20th Century.
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13 EDCS 208: Biblical Ethics - 2 Credits

A study.of the Biblical teaching on ethnics and
detailed discussion of the modern ethical theories
studied in the first year vis—a-vis biblical
stLpulaéions. Modern ethical problems are to be
examined generally and in a world setting with

a view 'to a more contextual study in the third year.

Tﬁe decalogue with the teachings of theleight

cantury ﬁrophets will form the basis for the study

of biblical ethics in the 0ld Testament. New
Testament ethics will be based on our Lord's teaching
in the Gospels, with special refe}ence to the Sermon

on the mount, and the Pauline Epiétles.

- A study will be made of the biblical teaching on
the FAMILY as a base for the:transmissiun of
moraiity and ethical values. Marriage; divorce;
family planning; abortion; cuthanasia, etc. will he
examined. Biblical teaching on work, wealth and

money will be examloed,

32 EDCS 303: O0l1d Testament Theology - 3 Credits

The critical study of relected themes in the
. theological development of 0ld Testaﬁenc religious
‘thougﬁ including:
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(a) The nature and meaning of Salvation

(b) The concept of Law and Grace as found in
Deuteronomy and how this concept relates

to the ideas of Call and Covenant examined,
in Course EDCS 102, in the first year.

(¢) The Levitical concept of sin and sacrifice,
: and the place of the priesthood. A special
study will be made of Leviticus Chapter 16

- and the meaning of Atonement.

13. EDCS 312: New Testament Theology - 3 Credits

The aim is to give a general understanding of the
basic tenets of New Testament Theology, bringing

- out hoth the variety and unity of N.T. doctrine,
Thus a critical study of selected themes in the
theology of the New Testament and their development
from the Gospels through the book of Arts and the
Epistles, to the Apocalypse of John. Special
Attention will be given to Pauline Epistles,
especially Romans, Epﬁesians, Galations and

I Corinthinns; and 1 Peter and James.

NOTE: ** For those who desire more subject matter content
and thus take this course as an elective under
EDCS 300, a special study of the Theology of
Psalms will be made, using the work of GUNKEIL
as a model.

_ | KASH:Q‘,.§hf““' ————
14.  EDCS 307: Dogma - 2 Credits | ___ " """AUIM L1pgapy

e 18
The aim of this course is to give a general survey

of the development of the main Themes of Christian

" Dogma, and to consider modern (as well as modernistic)
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interpretations of these themes. Attention will
also be given to modern trends in Theological
reflection.l This will include a selection of
types ofpmodern theology in Europe, Asia, North
America and Latin America, in preparation for t’
‘modern African Theology Course in the final year.
Themes to be conslidered in the general course in
Dogma include, the Trinity, the Church, Saeraments,
Christology-with special reference to Chalcedonian
Christology, Soterioloty; and the major creeds of
the Church. A special'attention will be given to
the thought s of Thomas Aquinas, Anselm's Sote: ology,

and Augustine's thoughts on Church and State.

Black Theology in North-America, Liberation
theology in Latin-America, Theology of Humanization
in Asia, are to be considered historically and
critically in their contexts. Modern European
Theologies to be considered include thUSulof

Karl Barth and Homs Kung.

15. EDCS 303: Methodology - 2 Credits

The aim of this course is to prepare the students
for actual classroom work. The course is designed

to examine the following:
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(a) The teacher of CRS and his public as well
as self image in a status conscious society.

(b) Pupil-Centred approach: Objectivity and
Scholarship in understanding one's own as
well as other persons religions (Ref: EDCS

220 and 215). The Cultivation of hearthy
tolerance,

(c) The need for objectively in the understanding
of variants of Christianity other than one's
own,

(d) The Jesus approach and methods in teaching
and presenting Truth.

(e) Agencics responsible lor the promoting
Christian Religious Studies both Catholic
and Protestant. Sources of information and
‘avenues for the study of the Christian
Religion, E.G. Seminaries, Churches,
Christians, Libraries and Archieves.

(f) . Development of CRS Curriculum: Project
: required.

(g) + Mini-Teaching.

16. EDCS 304: Philosophy of Religion - 3 Credits.

The aim of this course is to deal with some ol the
major problems that arise our of a philosophical
approach to the study of religion both in their
classical and contemporary setcings. Special
attention will be given to the works of Thomas

. Aquines, John Hick, C.S. Lewis and Francis Shaeflfer,
A broad consideration will be given to such themes

as: God and Man, Creation and the World, the
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?roblem of EVil, Miracles, Revelation and
Providence., Problems relating to the question

of religious language and religious experience

are to be considered.

17. EDCS 306: Phenomenology of Religion - 3 Credits

An enquiry into the meaning and n&turc of religion
as a ﬁhenomenun of the human life, Religion in
its essence and manifestatioﬁ will be studied
through a critical examination of the theories put
forward by such scholars as Rudlf Dtio. M. Eliade,
Christénsen, R.U. Codrington, etc. Special
attention will be given to the more recent and
modern insight into the nature of religion through
a study of the works of W. Cantwell Smith. The
siénificance of Prayers as a central phenomenon of
) religi;n and its value for our undur%tnndinu of the
goal of a people's religiousness as demonstrated

C.C. Okorocha (1982 Ch. 2), will be axamined.

518. EDCS 307: Moral Studies - 3 Credits

Using the background formed in the study of
philosophical and biblical approaches to ethics as

bases, contemporary ethical and moral issues in
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Africa = and Nigeria in particular n%e to be
considered critically. The aim is Eﬂi to give
simplistic and pre-made answers to questions, but
to train the stuQents on the sciehce of eritical
and indeﬁendent enquiry with a view to the
development of biblical, logical, and baianced

views on issues and situations. Issues to be

considered include:

- Apartheid -

- Feudalism |

- Religion and Legal Systems
-, Polygyny (Polygamy)

- Divorce and Remarriage

¥ = The place of women in the societry
- Tribalism and recialism
- Citizenship, c¢ivic right and responsibilities,

including taxation, customs and exercise, voting

and election, etc.

- Church and State

These issues are to be considered critically and

biblically.

19. EDCS 308: Sociology of REligion - 3 Credits

(a) The study of religion as Socliological

phenomenon. The contributions and contexts
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of classically sociologists of religion will

be examined critically, e.g. Durkheim, Elieade,
Karl Marx, Max Weber. Communism and Capitalism
are Fd be considered as phenomena of religious

socioiogy.

(b) The study of transition in modern African
society and how this affects the people's religious
outlook and behaviour. A special study will be made
of the modern Urban African and his religious habits.
A comparison will be made between Urban and village
settlements, and the religious habits of their

inhabitants.

20. EDCS 414: The Prophets of Israel and Jewish Apocahyptic ~

2 Credits.

The aim of this course is to consider the message and
method of 0ld Testament prophetic Ministry of Special
interest is the question of continuity with regard
to Deuteronomic and Covenent ideas in the message

and method of the prophets of Israel,

(a) A special study will be made of the 8th
Century prophets including Amos, Hosea, Micah
and Isaiah. Jeremiah and Ezekiel are to be

considered in their pre-exilic and post exilic

contexts.
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(b)

21.. EDCS 412:

(a)

(b)

The rise of Jewish Apocalyptic dincluding
its message and method. The idea of the

"Son of Man" with special reference to the

* book of Daniel and its relevance to N.T.

Christology and Eschatology.

N.T. Theology - 3 Credits

The development of New Testament Ecclasiology
will be considered from the gospels through
Acts to the Epistles, Early Ildeas concerning
the Church, such as are found in the gospels
(ﬁatthew 16, John 17, Matthew 10 and Acts 1-2)
will compared with the lates developments,
such as are found in Pauline Epistles,

e.g. Eph, 1-3; Col. 1-2; etc. Acts 10;

I & II Peter, Rev. 1-3, ete.

The development of New Testament Eschatology
will be considered in its Jewish setting, and
as found in the gospels and. Pauline writings.

The idea of millenium and the age to come are

tec be studied in Pauline, Petrine and Jonnine

writings. GSpecial studies will be made of the
Epistlés to the Thessalonians, I Corinthian 15;

11 Peter and the Book of Revelation.
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Those who take this course as an elective

(EDCS, 400) will, in addition, study I1I Peter

" and 1I Thessalonians in the Greek text.

EDCS 404: West African and Nigerian Church History -

3 Credits,

(a) The study of Christianity into West Africa as
from the 18th Century A.D. Thc;rnlc of free
Slaves, Local Evangelists and Prophets in
the spread of the Church throughout West
Africa will be given speciai attention.

(b) The marks of Harris of Ivory Coast, Opong of

the Gold Coast, Kimbangui of the Congo, and
Babalola and Braide both of Nigeria, are to

be taken special not of.

The policiés methods and achievements of the
various Missionary Organizations who worked
in Nigeria are to be noted. The Holy Fathers
and £he Church Missionary Society deserve
special study. The impact and achievements
of Christianity in the Nigerian Society
including educational policies and modernity

brought about by Christian Missionaries, and
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the role of these in the Shaping and making
of modern Nigerian Society will he studies

critically.

(Q) A theological evaluation of the encounter
between Christian and primal‘religioﬁs
vaLues’ih West Africa as a rosult of
Christian Missionary activities,
Special attention will be given to the
dynamicslof Conversion and reconversion and
their implications for Mission as _
demonstrated by C.C. Okorocha (1382 ch. 7).

. Projects will include Critiéal, and
1 Theolegical evaluaticn of local Church
Histories,-moderﬂ,Envangelical Movements and
Para-Church Qrganizations as well as vnriﬁus

types of Church unity Movements.

EDCS 406: Hermancutiecs - 2 Credits

The Science of Biblical Interpretation:

A survey of the origin, development aund importance
of hermaneutics. Authority, authenticity, literracy
and infallibility of Scripture, will be considered.

Orthodoxy in biblical interpretation will be
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considered eritically., The place of Authority,
Scripture, Tradition and reason in biblical

intérpretation will be considered critically.

24. EDCS 405: Phenomenology of Religion - 2 Credits

(a) The study of significant themes in the major
reiigions of West Africa with a view to
cultivating the attitude of objective,
healthy and scholarlf understanding and
tolerancé in an atmosphere of religions

plurélism.

(b)  Special study is to be made of the prayers of
selected West African Religions with a view
to understanding the goal of the peopluts
religiousness thereby. Attempts will be made
at understanding, through these prayers, the
‘nature and meaning of Salvation in these
religions and how these conceptions regarding
salvation affect the people's response to

other religions and modernity.



