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DEDICATION

This thesis is dedicated to the‘youhg child?cn of Nigeria
who se yuarnings arc not met at school, in a systenm of'odﬁbgtion
tha£ i wholly alien to their values and cxpectations and to
only a few of those who help them out of this dilemma.

"I must state that your university (A.B.U) like others

in Nigeria, 1s a cultural transplant whose roots lie in

another tradition.....it is a part of cultural baggage

bequeathed to us through our association with thosec
traditions. Wide men know that change is a part of the
nhecessary process through which all societies must pass
if they are to grow and survive in improved state. Wiser
men know that ehange can have othor faces whose Influence
might well lcad to the impoverféhment of the very society
we wish to nourish.....Always rememboer that knowledge is
at best when it is universally uscful and that the best
scholars are those whom the ordinary man fears neither

to encounter nor to address®" (Waziril Junaidu, 13871).
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ABSTRACT

l“'I‘he.a. aim of this study was to examine the jinterrelationships
of reward pre’erence, and achievement, apd awlstevomewt moti-
vation and home background factors of primary school children
of zaria, The research evidence on this kind of study is
mainly available from western countries and the summary of
such evidence is as follows: viz:-
(a) Children from different saocial classcs scek different
foems of reward; (b) working class children usually prefer
monetary or eonsumable forms of rewards; (c) upper middle
class children go for competitions; (d) bright and successful
ehildren prefer independence; (e) working class and lower
middle-class children are usually kcen for the approval of
their respective peer groups; and (f) children not usually
successful or eonfident about thelr own performance, usually
depend on the approval of their adultsg and superiors;

(Dun Rankin et. al. 1969).



It has been obhserved by the investigator that the reward

preference types of behaviour and achievement motivation are

products of sacialisation which includes lncorporation of

relig

ious social and cultural values and norms into the self-

eoncepts of individuals growing under their influence, The

values of western societles being different from those prevalent

in northern Nigeria, the attentiun of the investigator was

naturally drawn to an examinatisn of the value systems prevalent

in th

from
(1)
(2}
(3)
(4}
{5)
{6)
(7)
(8)
(9}
(10}

viz:-

e typical Nigerian homes of Zaria.

The sample (N = 403) of this study was obtained randomly
class VI children of the following schools, viz:i-
Kofan Kuyamban Primary school, (Mg =33)

Rafin Albasa Primary school, (Np = 33)

Fada Primary school (NC = 33) :

Anguwan Kafu Primary school (Nj = 33)

Kofar Bai Primary school (NE = 66)

Lemu Primary School (NF = 33)

Babban Dodo Primary School (I = 13)

Unguwan Fatika Primary School Ny = 33}

Kaura Primary School (NI = 33)

Kofan Gaya Primary Schocl N, = 73)

J
The investigator then administered the following tests,

i



{a) Reward preference Questionnaire (Dunm~Rankin, Shipuzu
and King, 1969).
(b) Achievement Motivation Questionnaire (by Entwistlesjf?b?J
and
(c¢) Home Background Questionnaire designed by the investigator
The scoring of the test was objectively done and this
has been detailed in chapter IV of this thesis. Analyses of
the data revealed the following results, viz:-
(a) Adult approval, consumable reward, competitive rewa rd,
independence reward, peer approval and academie motivation
seores revealed positive significant intercorrelations.
(b) There were two types of children; the majority was a
group(bj factor analysis) characterised by its high positive
loadings on the reward preference manifestations exceptiég
academic motivation; and the minority group similarly classified
manifested tw> significant loadings, i.e, academic motivation
and adult approval variablej; (c) Children of self® employed
fPather§ were significantly more academically motivated than
others; (d) Children having gelfidmplou d wothers weré signifi
E€antly higher-intheir levels of consumable reward preference than
others (e) Primary school boys were significantly lower in
their levels of consumable reward preference than primary school
girls; (f) children coming from G.R.A.manifested significantly
higherilevels of ildependence reward preference than
others *nd (g) ehildren of rich homes manifested significantly

lowbes



-

‘<

levels of prefarence for g:ﬁ!; approval than those from poor
homes. ©n the basis of the above significant results the
respective hypotheses asserted in this study were supported
and corresponding Null hypotheses were rejected. The above
results r=i{r .d several interesting issues which are discusssd
in this thesis, The thesis ends with some recommendations
whieh ean be meaningfully applied ﬁukmeet the needs and

aspirations of the primary school children of Zaria
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CHAPTER I
.wﬁ.nt. ction

This is a study in the flel? of Educational Psychology,
examining the inter-relationships, if any, among home back-
ground factors, intrinsic and extrinsic reward preferences,
and academic motivation of primary school children of Zaria,

A careful observation of a Nigerian home will reveal, even

to a superficial observer, that it is a fabriec of complex
forces at work, each having its distinct features of influence.
The complexity of a Nigerian home of the North lies in its
difference between a monogamous family - versus a polygamous
family, between Islamic - versus Christian faiths of the

home, between Government Reserved Area (G.R.A.) = versus
townships“;g rural settlements, between educated - versus
uneducated parents, and between personal wealth, cars, and
servants -« veraur lack >f them in the home, etc.

A child is influenced during the process of his sociali-
sation, and gradually comes to hold some values, expectations,
aspirations, and orientations of behaviour, etc, towards
life and education. Some go for external consumable rewards,
some crave for satisfaction generated out of successful
undertakings in various tasks. There are others who value
opinions and expectations of their elders and superiors -

while there will be some who will value the expecations of their

peT groups.
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There may still be a category of children whoe will love competi-
tions and success following them, These ére called ‘reward
preferences' ~ in psychological literature, Some of these
reward preferences as can be seen from the types mentioned above,
are extrinsic i.e. dependent on outside factors, or instrinsic,
i.e. dependent on factors within the individual eonecerned,

The question that arose in the mind of the investigator was

to ask: What underlying factors are related to these different

types of reward seeking behaviour? Are there different types

of children who can be classified on the bhasis of their rewqgg -

preferences? This study is an attempt to find answers to the

above questions,

As regards the 'underlying factors', the investigator
believes that the source lies primarily at home. To explore
such factors, it would then be necessary to measure and
assess the different home background factors responsible for
the socielisation of the primary school childden, This is
one aspect which this study wants to accomplish. In any
attempt to analyse the home background factors of any research,
it is useful to classify them into sociological, economic,
and cultural types. Since it has been briefly cited at
the beginnmjjthat the typical Nigerian home and family in
the North is just as complex as any other home of a heterogeneous
society, it will be a duty of the investigator to look at these

underlying factors from such viewpoints,.
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In so doing, the investigator will attempt to answer an

additional quesgion: What special featureg_gf sociological,

economical and cultural aspects of the Nigerian home and family

influence or shepe the different types of reward - preference

behaviour of the primary school children of Zaria? This

serious question demands a full examination and aﬁﬁ.%fkiﬁ of

the situations concerned which this study is desirous to achieve.
Motivation, including academic motivation, 1is a

behaviour predisposition shaped by the history of sogjalisaticn

proeess a child undergoes. Broadly speaking motivation

relates to aspiration of individuals., Tests of motivation

are so constructed that they tend tu measure individual

achievement motivation as opposed t» group vaffiliation!

motivation of individuals (Vernon 1969). This distinetion

has to be understood at the beginning for a proper grasp of

this study and its findings, whatever they must be.

Individual achievement motivation does not take into conside-

ration his fellow member's expectations or aspiration.

Recently, we hear quite a lot about group motivation or

‘rfiltationmotivation of a number of individuals taken

together, It has been reported that the level of whfilicehion

motivation' of an individual is usually lower than his own

"achievement motivation" (vernon, 1969).

/8,



The feeling ofaffiliatiam" or belﬁngingnoaé 1s seldom .
shared hy individuals brought up in social backgrounds of
western homes where individual competition seems to be the
norm of behaviour. The author feels that the western
saying' ‘Keep up with the JOMES" ' _ may not be relevant in
a different social background of communal sharing of love,
sueeess, failure, achievements and expectations, as may
be found in typical northern Nigerian homes and families.
This is another issue which this study wants to explore as
well,

In summary therefore, the objectives of this study ean
be stated as:s
1 To examine and locate the types of children that manifest
different types of reward preferences.

2. To measure and evaluate their level of academie motiva-
tion, and its relationship with other variables.

3e To 1nok at the relationship, between instrinsic and
extrinsic levels oOf mutivatioﬁ.

4, To examine the influence of home and family background
fabtors affecting the life styles of primary scheodl childgén
in shaping their reward preferences and academic motivation.
5. Lastly, to examine the distribution of children who
may be classified acebrding to factors comprising some or
all of the above - types of variable measures as a contri-
butiﬁn to a typologidal investigation of social science in

Nigerian eontext.

L * L L - L] L - L] - L

The next chapter deals with the relevant background litera-

ture,



CHAPTER ITI

Background Literature.

3.

Of the different studies in tne*¥?§Q4 of psychology of
motivation conducted in Nigeria, there is not sufficient
work done on academic motivation relevant to this study.
Among the studies made in Nigerian situat.on most of them
are subject to errors of sampling, measurement and inferences.
They are works of under-graduates of different universities,
and hence most of the background literature reported in this
ehapter comes from studies made abrocad, Hence, to do justice
in giving a resumd of the background literature, the investi-
gator has to rely on the various theories and research evidence
of role playing, socialisation, levels of aspiration and
achievement motivation from overseas sources which are as
follows, namely:-

1. Goals of Learning:

This is another aspect of motivation measurement, done
by examining the attractiveness of different goals sought
through learning. This can be divided into two aspects: Long-
term and short-term goals., In long-term goals, the learner
may express his interest in different types of school subjects,
leisure activities or in occupational preferences. Short-term

goals are however, immediate

/10.
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in nature and they may be expressed by rewards children hope
to achieve by succeeding in a particular school task such
as school marks, praise from the teacher or peers, promotion
to the next grade and so on.

The assessment of children's short-term learning goals
or reward preferences, though of eonsiderable relevance for
teaching has reeeived VYL little attention of edueatlionists.
This is more so with developing countri@B ineluding Nigeria.
Some of the works that have been carried out in this area
have investigated the individual differences in the rewards
children seek thriugh learning as a basis for an effective
reinforcement strategy. An example of this approach is a
questionnaire designed by Dunn-Rankin, Shimuzu, and King
(1969), ¢to assess children's reward preferences. This
questionnaire was designed around five general categories
of reward, ‘'Adult Approval', ‘'Competitive Approval',
'Peer Approval', 'Independence Rewards', and 'Consumable
Rewards'. From the successive pilot studies with different
sets of reward items derived from an original pool of over
eighty items, four items were finally selected to represent
each reward preference category.

The test items can be read aloud to young children or
presented to older children in a self-completion questionnaire.
Scores of each reward category can be obtained by simply counting

the number of times the particular category is endorsed,
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This gives five scores ranging from O to 16 for any child.
Dunn-Rankin, Shimuzu and King presented evidence of the
test's reliability from results obtained in testing the same
group of children twice with an interval of one week.

Reward preferences seem to be associated with academic
motivation of children Entwistle (1968} designed an
academic motivation ilnventory which attempted to measure the
academic motivation of school children, The tests of
academic motivation and reward preferences are useful
research instruments, as they provide objeetive methods
for investigating individual differences in reward preferenees
and academic motivation, Reward preference profiles can be
correlated within a group and between different groups of
children.

It may at this point be asked: ‘“that are the determinants
of children's educational goals and motives? An answer to
this question may come from an examinetion of the history
of reinforcements of the child's school career. In the
Skinnerian sense, a child is reinforced positively when
he succeeds and is punished when he fails. This type of
manipulating a child's enviroment is also undertaken by the
parents, the neighbourhood and the peer group of the child

concerned during his process of socialisation.

/12,
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The main issue at stake is that if we want to control
factors that impede the progress of the child in learning
we have to start somewhere, Obviously the home 1is bound
to come first. We need to know the characteristics of a
c¢hild's home background that influence his motivation to
succeed at school. Bntwistle (1968) investigated the per=-
formance of children whose schonl attainment appeared to
be deteriorating in relation t5 their ability over one
school year, and of those whose school attainment appeared
to be improving during the same period. He found among
both the primary and the secondary school children that
the "improving'" pupils had higher achievement motivatiocn
scores than the "deteriorating" pupils. But how can we
ascribe this to home background? There is plenty of evidence
that the social class of a child's family as assessed from
the father's coccupation 1s strongly related to th child's
educational attainment (Floud, Halsey and Martin, 1957),
and it might be the case that the superior achievement scores
of the "improving" pupils could be due to nothing more than
a soclial class difference. Entwistle found that although
achievement motivation scores were related to social class,
within each social class there was a clear difference in
achievement motivation between the improving and the deteriorating

pupils.

/13,



These findings suggest that there is an element of achievement
motivation which is independent of pupil's home background,

at least as far as family's sccial class is concerned, though
other elements mmy have social class background bearings.
swift (1964) reviews the evidence on the bearings of social
class on achievement motivation, Among ¢hildren of comparable
ability, it has been found that those from middle class were
consistently higher in school attainment than those from the
working class families which clearly shows that sccial

class as assessed from a classification of parent's
occupations is strongly related to children's school perfor-
mance. Associated with this are the values which distinguish
one class from the other. Wwhereas the value of achievement
for its own sake is imparted by middle class parents to their
children so that immediate gratification of desires are frowned
at, and competitiveness is cherished, the working class,
though hooing that their children will also do well at

school, do not impart a set of supporting values to them
which will enable this to occur. The children are taught

to respond to externally imposed rules and standards, rather
than develop independence of judgement and personal self-
confidence, as it is the case with middle class children.

In fact the danger of aspiring to achieve higher than
parents, sou as to be free from the difficulties of life,
which is more common among working class children, tends to
generate some anxiety for success which is bound to have some

negative effects on their overall performance.



At this point we need to pause a bit and ask ouréalves:

Is the adoption of middle class metihods the only route to
educational achlevement? It has been:érgued by Swift that
it is aﬁ oversimplication to think that social class is a
continunus variable representing the foundations of levels

of achievement. He argues that the %ﬂ&bgtﬂ of different
parentallvalues need to be pxamined separately, so as to

_have a more proper insiaht in the whole situation, With
the existence of sub-cultures in various social cglasses,
any generalisation will hardly be reliable and valid. He
brings to light, the existence of a type of family,

~usually in skilled working class or lower middle class

whose distinguishing feature is strong 'mobility pessimism?®
a belief that society has presented insurmountable obstacles
to the parents' own social advancement. They use 'traditional!
methods of discipline toc force their children to ensure their
success at schoal in order to compensate for their own
frustration. Incentives for such children are high marks and
other external indicators of success whieh represent the hallmarks
of sﬁccess for higher social class, to the parents.

Even though many psychologists may indicate their
reluctance in going all the way with Swift's criticism of the use
of social class as a variable, yet they are 1llkely to conrider
seriously his views on the emphasis on the social context

outside the ac*+ 1 as an influence on the learner,

/ﬂq"
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It is common knowledge that parental positive attitudes
to school help in emcouraging: a child that would otherwise
be affected negatively by the poor and miserable marks he
may earn at school, Events and influences at home will
have to be carefully controlled, 1if at all the child is

to develop self-confidence and positive attitudes towards
learning.

dou bt

One may as well "-".irt  whether the home is the only

influencing factor in the child's learning. 2
The use of rewards does have an influence on learning.

Whether implicitly or explicitly, teachers continue to reward
children in various ways. Praise is bestowed on those who
secure good marks and other tokens of competitive achieve-
ment, awarded at times, But are these equally effective?
The work of Dunn-=Rankin, Shimuzu, and King (1969) looked

at the relative effectiveness of reward preferences and it
suggests that they are not equally effective for the children
of different types of homes and families. Marked differences
were found between children within a school and between
different schools, in the rewards children hoped to receive
for a good perfurmance in a school task. wWhereas children

of high ability were found to show more interest in
independence rewards, in one elementary schoul, less able
children were found to be more in favour of adult approval

and competitive rewards.

/16.



-16-

Swift has indicated that what underlay the possible sources
of differences in the children's reward preference was that
academically successful children were motivated either by
the goal of achievement for its own sake (if they were from
middle class families) or by the extrinsic rewards the
schonl set (if they were from lower middle class families).
An interesting study by Higgins and Archer (1967) lends
further support to Swift's hypothesis and alsc points to

the educational implications. They divided sixth-grade
American children into four groups - two upper social class
and two lower social class or working class. Ore group

in each pair received 'extrinsic rewards!' €or raising the
class average score on various tests. These consisted cof
(a) class party in one hour of school time with soda, ice
cream, potato crisps etc. and five dollars for the class
to spend in any way they chose; and/or (b) a bus ride through
countrysiie on the way to a movie-theatre for a private
showing of 'Circus World' in school time with refreshments
while f{pthe theatre. The other group in each pair Wag
rewarded in the traditional way: They were praised and
given marks for good performance on the tests. ln
the middle class group, it was found that performance in
the test was unaffected by the type »f reward given. Among
the working class children, those offered the extrinsic
rewards showed a superior performance on the school tests to

those who gained the traditional rewards.



The authors of this study scem to refute the 0ld view that
deprived children suffer from cognitive impairment. They
also seem to agree with Swift that deprived children are
talienated' from the school and its values, which in turn
affect their performances,

These #indings raise a number of implications in our
educational system. But perhaps the area which calls for
a more urgent re-evaluation is the traditional concept of
evaluating school performances which tend to brand some
students as intelligent and sume as dull, the arbitrariness
>f the criteria 1wotwithstanding.

The present study is however not concerned with the
various underlying factors that influence the different
reward preferences of children, but is really concerned
to examine whether Nigerian children also differ in their

types of reward preferences.

/18,
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I1. Development of Achievement votivation and values,

(a) Achievement Motivation and Technological Progress

Given the advancement of technological development,
coupled with its attendant loss of most of the moral stan-
dards, many romantics, dream of other times when men were
supposedly far more noble than they are today. Modern
society is supposed tu have spoiled things and values, The
peasant and primitive seem to lead a simple and hence good
"life", whereas thelir more civilised counterparts are
frustrated in the pursuit of ephemeral and '#ftifieiall? goals.
It was in this consideration that a noted writer in social
sciences, advised a gro up of Mexican peasants to desist
from modern techn.logy (cited in McClelland, 1961).

But despite its good intent, there seems to be little
inclination to such advice. Many nations seem to insist
on new and better high ways and new and extra added comforts.
People verywhers scem convinced that they want avtomobiles,
and television sets, and hence rather than turning away
from techn»logical advancement, they seem to ask how they
can achieve it.

For any society to get a head in achievement motivation,
however, it is vital that the dominant members of the society
must be inv.olved, as they play a major role in spurring economic

and technological 'developmaents.

/19.
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Similarly, the society at large must be ready to develop

the appropriate motivations in its members (David McClelland,
1961).

On the other hand, if people are t. engage in those
activities leading t. technological advances, it is natural
for some pesple to suggest that capital must be available.
This is because human motivation is fairly simple to the
economic determinist, whether he is a marxist or a capitalist:
it is money and eccnomic gain that make the world go round,
Such a foundation, however, 1is at its best an oversimpli-
fication. It has been found that some religious beliefs,
though preventing pe.ple from spending money on themselves,
make them to work hard and . 1long (Mapx Weber, 1930).
McClelland (1961) seems t. agree that there 1ls nothing
wrong with such motivations. He and his colleagues (McClelland,
Atkinson, Clark and Lowell, 1953) have 4fudies .what saeemet
to be this type of instigation - the achievement motive,

In simple terms, the &achievement motive is generally regarded
as the impetus to do well relative to some standard of
excellence. A person with strong achievement motivatién

needs t> be successful at some challenging task, not for
status or profit, but merely for the sake of doing well,

(b) Measuring Achievement Motive:

The initial studies of this motive were carried out

in the experimental laboyratory (Atkinson, 1988). ¢ i -

/20
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MeLlelland and his Co-warkers be an their research by first
developing projective measures of aroused need for achieve-
ment. Male college students wrote five-mimyte stories in
response tH scenes portrayed on cards shown to them after
being placed in sne of two fundamentally different conditions.
In some cases subjects constructed stories after becoming
concerned with how well they had worked on some preliminary
tasks, 1i.e. with their achievement. The stories were then
analysed t» see the level of achievement motivation. Those
with more achievement categories were rated as high in
achievement motivation than those with relatively fewer categories.
These cotegories were developed as scouring techniques by
McClelland and his school. Though most of the research
on ach ' evement motivation employs scores derived from stories
told about pictorical scenes (i.c. on Thematic Apperception
“fest ("TAT") or similar cards), other methods have also
been used, For example in one procedure by Elizabeth French
(Atkinson, 1958), sentences were given about behaviour
of some persons, and children were asked to explain why
they think the person behaved in that way. These explanations
were then coded in the same way at TAT stories; other more
elaborate ways have als» been used (Atkinson, 1958; McClelland,
1961). This method of measuring achievement motivation is
however very subjective, and depends on the expertise and
training of the scorers.

/21,
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In thisistudy, thé investigator will prefer to use: an
altern3é€Ve ubjegtive tool of measuring achievement motiva-
tion..
ft? Achievement Moutivation And Behaviour:

N .
b To help us sece some of the characteristics of people

with high achievement motivation, we may as well need to

observe how they behave. Some studies pave indicated that

they tend to show greater preference for difficult tasks

than people with low achievement, subject t> their skill

and ability. High achievérs have alsv been observed to

‘have strong self-cnnfidencé, without depending on fate.

It was als> noted by McClelland that the task must be so

challenging as t. call for sume personal initiative, or even

inventiveness rathcr than complete assurance of winning. An

anticipation of a hundred percent success nay, <n the other

hand, imply t. most high achisvers that the task is not worth

undertaking. It has also been indicated that a high achievement

mativiation.in primitive societies has pfgn_due to the full-

time entrepreneurial occupations (Child, St;rm, and’Veroff;

in McClelland, 1961). This has been established by investi-

gating selected folk tales from forty five primitive cultures

and then coding each story for signs ef achievenéﬁt mativatioa.
McClelland has also noted that achlevsment motivated

person may at times be interested in monetary rewards for

his endeavours, although the money may wnly serve as the

concrete sign that he has done well.



Mischel (1961) has indicated that high TAT scorers on
achievement motivation were more willing to defer their
pleasures in order to obtain a larger peward in future than
low achievers. This finding supports the present ~bservation
of the ipvestigator.

It can therefore be summed up thus: the individual
with a strong need to achieve is highly motivated to succeed
when performance has "achlievement Significance" for him,
and he is willing and able to take risks in order to reach
his gecals. With other factors held constant, a souciety
with people of such characteristics 1s surely likely to have
a fairly rapid rate of economic and teehnoslogical growth,

(e) Developmsnt of Achi:vement Motivation:

There are many factors that influence the development
of achievement motivation such as cultural factors and
religicus influences, It is these factors that the investi-
gator will examine t» assess their bearings on achievement

motivation.

(i) Cultural Factors: Much of the period of economic boom

may not be the s.le index of achievement motivation, it may
mirror at least in part, the'mood or motivational level!

of a nation at a given period, A Nations' motivational

mood is subject to vary with time s0 that countries with

high achievement motivation in, say, 1925, were not necessarily

s> in the 1950's.

/23. e smai
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At one time a nation con rise but later begins to decline
(DeCharms and Moeller, 1962)., A reason might be due to
easy life and its temptation to relax, It can be gecalled
in our earlier discussion on achievenent motivation that
some challenges are necessary to make the people motivated
and thus if members of a given society lack sufficent diffiecult
challenges in their environment their eonern with achievement
motivation might deeline. This has been supported in a
study of 104 societies (Barry, Child, and Bacon, 1959),
They found that thise with little accumulated food with
imminent hardships, tended to train their children to be
assertive to a greater extent than societies having great
stores of accumulated foud and a more or less assured future,
Another explanatiaun is that high achieving societies like
America, under the influence of population growth cuuld in
turn produce concomitant decline in achievement motivation
through increasing the level of affiliation motivation -
a need for pleasant social relationship with other peouple
(Riesman, 1950).

Whatever might be happening at cultural level, another
research (Moss and Kagan, 1961) indicates that the level
of achievement motivation in an individual is fairly stable
between early childhood and adulthood (Kagam;efad,
1959). Achievement strivings exhibited during the first
four years of sch3ol are good indices of later achievement

behaviour at adolescence and adultho )d.
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£349 Religious Influence: %eber (1930) discovered that

Protestantism with its emphasis onp hard work and self-
reliance for salvation has a major pole in aghlewvement
rotivation, than Catholics Churchés concept of iwter~
vention by priestly authorities. Thus protestants may
have stronger needs for achievement than Cétholics
(McClelland 1955; 1961; Mayer and Sharp, 1962).  According
to child,, sStorm, and Veroff (1958), achievement mctivation
seems fairly weak in a society in which its people cannot
reach tt:& Divine Being by means Oof their individual activities.
Roseq:&19;§) tended to corroborate HMcClellandts initial
expectations. Lenski (1961) has suggested that Catholigs
emphasise individual's attempt to actively manipulate his
environment. Though Veroff, Atkinson, Feld and Gurin
(1960, cited in McClelland) failed to obtain similar differences
between religious groups, vyet it still reamains that Catholies
do not favour intellectual independence =s Protestants do.
Lenski (1961) lends support to this view. In a study (Zuk et al,
1961) 1t was found that Catholics are more fatalistic, and
hence ted to be more accepting to their handicaoped child-
ren. Ben if people work hard, strong trodticnalism can be
an impedement to rational economic behaviosur. Achievement
motivation and hard work caniwt uvercome ""the dead hand of
the past". The mind must be prepared to study and continue to

improve one's environment,
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Some research evidence pag indicated that a minority
group with its attendant features of insecurity, tries hard
t> compensate so as th achieve security and assert its worth
(Mayer and Sharp, 1962; Glazer 1957; Katz and Braly, 1933).
It has also been established that insecurity has a role to
play in aspiring to achieve higher though it has a side effect
nf generating mental ncurosis (Myers and Robe%% 1957), as
was found among Jews. In a survey of group differences in
achievement motivation, Veroff, et. al. (1962) noted that
high aechievement motivation occurred most in American Jews.
Judaism, it is t: be noted, prescribes an individualistic
approach to God. Jewish mothers lavish a great deal of love
and attention on their children and their fathers are less
dominant n their children (Strodt-bccK, 1957).

(iii) Social Class. In American society, it has been

found that social class plays a great rule in achievement
motivation. Davis (1944) p.inted out that middle-class
yaungsters are subjected to social pressure to do well at

school. These adoslescents should have strong achievement

needs to the extent that they internalise such pressures,

It has alsn been established by Florence Klukhohn et al. (1961)
that achisvaeamant motivation flourish in the middle class.

In supnort of Kluckhohn's analysis, Mc Arthur (1955) demonstrated
that men from middle-class public schools told more achievement
oriented stories in response to a TAT card than did upner-class

ob-als
private school - educated men (Roseng 1959; Rosgen,1961).
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In a test of achievement motivation, Donvan (1956)
gave mid-western high school seniors, a series Of preliminary
tasks after telling them that either goud performers would
receive a $10 prize (matcrial reward present) or that there
will be no such prize (material reward =bsent). In order to
arouse their motivation, they were t5ld that they had failed
on these preliminary tasks, and a thematic projective test
was administered. It was found that middle-class students
obtained relatively high achievement scores on projective test
both when a material roeward was present and when it was absent.
The threat presumably had generated achievement motivation
that was readily aroused by the possibility of symbolic as
well as concrete reas:n, In contrast the working-class students
tended to have strong achievement motivation (not different from
middle-class level) only when material reward was present,
Consistent with this finding, middle class children were
found to show less variation in I.Q. test from situation
offering reward t» one with no reward incentive, The lower-class
were more likely to show good performance only when a material
reward was present (Hoffman, Mitse$ and Protr, 1958). Some
comparable resuizs Qére obtained on a discrimination learning
task supporting the above findings (Terrell, Durkin, and
Wiesley, 1959).

Notwithstanding these findings 04¢ must always be on the

guard as not to generalise such differences too far.
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In Brazil, Dboys from lower s»cial hierarchy seem t. have
stronger achievement needs than boys fr.om the highest strata
(Rrsen, 1962). Parent's nature f occupation is alsu at
times a stro.nger influencing factor in achievement mtivation
than social class. Miller and Swanson (1958) found that
entrepreneurial midlle-class pe ple wh are self-employed
are more likely t, possess the values f achievement m ti-
vation than bureaucratic middle-class.

Finally, wec should certainly not make the mistake of
thinking that a pers n wh: grew up in any part of the world
would necessarilly have str :ng achievement desires just
because he was an upper- r middle class Pr . testant r Jew.
The family, friends, ass.ciates, and even culture or the re-
logion of an individual will all influence his m>tives and
aspiratins.

(iv) Social M. bility.

Sme rese rch evidence suggested that class cultures,
by Fostering particular values and m.tives (such as achievement
m tivation) may affect the amunt »f sicial mobility shown
by their members - s me pe.ple m.ve up, while sthers m ve
down in the s cial ladder, as dictated by cilrcumstances.
This acc.unts f .r why American business leaders have come
mostly from prosperus families and why the w.rking class
has contributed relatively few business leaders (Lipset and
Bendix, 1959).

¢ /28-'

oo

‘**



w2 B

Education and occupaticnal selecti.n are the major
factors for upward mobility and members >f working class
tended t> place less emphasis on the value f c¢ollege
education But in cho.sing an ccupati n they placed greater
stress on fact rs which probably wiuld impede upward mobility,
such as j:b security (Hyman, 1953). Incinsistent with this
view, students fr.m a backgr und .f high s>cial status were
observed t» have higher educaticnal aspiration than students
from lower-level families, even when intelligence was held
constant (Sewell, Haller, and Straus, 1957). This was also
supp-rted by Hieronymus (1951). It needs t. be understo .d
that high status occupatiosns, frequently require a college
education and a long perid f training or apprenticeship.
The by why wants t> attain this has t~ defer gratification
f short-term nature (Mischel, 1961), and be prepared to
take moderate risks (Atkinson, 196&).

(v) Defcrred” gratification and Social Mobility

The importance .f deferred jratificati n in enctrepreneurial
act’ity and s cial mobility, bhas 1l.ng been established
(Miller and Swans.n, 1958). Further dcumentation has also
been provided by tw, studies. First, Douvan and Adgdelson (1958)
investigated whether the occupatinal h.pes »f teenage American
boys were higher, 1lower, »>r at the same level as their
fathers' jobs - with sJicial status held constant, It was
found that those wh» aspired higher than their parents were
more achievement oriented than those whose level of aspiration

was lower. /25..



WG

More interestingly, the upward mobilc boys were more prepared
t . foreg> immediate gratificati n in the interest of lung=-
range g,als. Straus (1962) constructed a series “f scales
dealing with deferment >f vari-us ad.lescent needs, and found
that high achievers were prepared t» defer their gratification
f needs fr affliati n, aggressi n, and consumption.

From the aboive studies, it thus bec:imes evident that
pe ple who> want t . climb the s>cial ladder must be ready to
foreg» their short term needs in favi:ur >f their 1ing-range
grals,

(v) Vvalues and Sucial M bility:

S.me research studies have suggested that particular
values may als. be important f.r s.cial mobility. Rousen (1959) has
suggested that achievement m.tivation 1s translated int. social
mobility through the medium .f achievement values: - Values
which f ﬁ?s the person's attenti n »n the means tuward impr.o-
vement >f status. Three basic values have been listed by
Rosen in his mdificati n of Florence Kluchh hn's studies:
(1) Preference f r activity and manipulati>n of one's environ-
ment rather than passivity, (2) Preference for individualistic
rather than a c.llectivistic .rientati.n, s> that the pers>un
is free fr,m servitude t . the wishes .f >ther persons, and
(3) Preference f.r planning f .r the future, and deferring pleasures.
Varisus studies (McClelland, 1961; Strodtbeck, 1957; Douvan and
Adelson, 1958; Dynes, Clarke, and Binitz, 1956) have lent

support t: Rrsen's results.
/30,
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TE is iﬁ agreement with Rusen'’s findings that high
achievement m:tivati,n 1s assciated with occupati.nal mobility,
als> supponrted by the findings »f Crockett (1862).

Is it however at all imp:rtant f-r pe ple t) seek tou
mive up the s-cial ladder? Tt has been f£.und (Arnold Green, 1946)
that the desire t c¢limb the scial ladder ..ften generatces
anxieties, 1insecurities and neur.sis, Earl.er findings with
regard t ., the fact that American psychiatrists have established
that American Jows tend t: be the maj.rity in psychiatric
hnspitals. The situatisn is howover rather cenfounded by Ths
findings f Sewell (1961) and H:llingshead (1958) which
sugaest that sch::l y uths from lower status and indeed peple
in lower seci»l strata tend teo have the highest rate of psychosis.
It is however n..t sure whether it 1s the expl.itatien by the
higher classes that generates these frustrations and n .t the
sucial set up per sel

{vii} Parental Influence.,

H:w sh.uld parents treat their child en if they are t.
have a high level :f achievement mtivati.un? The influennce
2f parents can be seen from the fact that the cultural, an
sycial class ¢ nditions ounly tend t, shape the attitudes and
values that parents teach their children. This is n:t t., say .
that parents are the s»le determinants as it has been found
that biys are evidently influenced by their friends (Simpson,

1962).

/31/
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Hyman (1953) w.nders hw a w rking-class b.y usually takes
réoke Lan important elaement f achievement motivation) under
economically precarisus conditions, beyund his family's cupkrul.

Nevertheless, f r achievement m.tiwation t» develop in
a child, his parents must take an active r.le in his *raining
by establishing high standard >f perf .rmance f.r him and
assuring him that he can attain these standards thr ugh his
wn activity. This has been attested t.: by vari us studies
(Winterb tt im; cited in McClelland, 1962; Child St .rm and
Veroff; cited in McClelland, 1961; Krebs, 1958). R.sen and
D'Andrade (1959) als .  f.und that parents f high achievers
set for thelr children higher standards f excellence than
did »ther parents, MeClelland (1961) has courmented that
parental indulgence ir carelessness can apparently produce
weak achievement needs in ».ys,

It must h .wever be borne in mind that excessive parental
demands may constitute too great a restrictiveness, authori-
tarianism, or even parental rejecti.n (McClelland, 1961).
Extrene father-dominance casts a shad .w .ver a buy- which
inhibits the gr wth f his desires I r independent achievement.

From the fregiring, it thus bec mes clear that it is not
en.ugh f r parents t, av.id frustrating their children and
enc urage them t. be independent in their th.oughts. The
parents als» have t . teach their children proper values and

teach them t. aspire f r success in their tasks.

/32/
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The m.ther and father must play an active r le in inculcating

these standards .f excellence. Parents must realise that
just as they pulled themselves up the s.cial ladder, optimal
challenge must be given t their children, rather than satis-
fying every whim f their children s that they never meet
failures and frustrati ns which may at time be relevant for

achievement mHytivati n,

L] L - - . * L
In the f.,reqg ing secti n, much evidence has been cited

n the fact rs helping s me children t be mire achleving than
Jthers, All such fact rs, viz, parental values, s.cial
class differences, aspirati.ns >f famili.s and deferred
rather than immediate gratificati n etc, are als. likely t.

be present in our urban ¢ mmunity f Nigerian children.
Granting that the underlying fact.rs are at wr<, it is
likely that Nigerian children will als: manifast individual
differences in their achievement m tivation and reward preferences,
This present study is concerned, as has been mentioned bef.re,
n.ot s) much with the examinatin »f the underlying fact.rs

but with the examinati :n of th.se pissible individual diffe-
rences in reward preferences f children, and hence the
justificati n >f the foureq ing literature as being relevant

t. this study.
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ITI. Learning, Levels of Aspiration and Achievement
Motivation,

For any educational system to be of some significance,
it must aspire tu meet the motive systems and interests of the
children who take part in it, and must move them forward to-wards
realising &hem to it.. They will be shaped tu a substantial
degree. agcording to the.principles of level of aspiration and
achievement motive. A discussion of these issues seems there-
fore to be relevant here,

(a) Definition f Level of Aspiration: 'Level of aspiration!

refers ¢ how well an individual wishes t- perform in the future,
visa~vis his past perfurmance. Thus it seeks t) explain for
us whether the individual woiuld like to do better than in the
past or has a bleak future due t» his past and present perfor-
mances. Level Of aspiratisn is related to go,al seeking behaviour
(Lewin et al, 1944)., How difficult are then the goals an
individual seeks? If they are found t. be higher than th.se
he has already reached, then he is said t, have a high level
of aspiration. On the other hand if his g.als are lower than
or as low as the goals he obtained, then he is said t. have
a low level of aspiration. Thus level of aspiration has a
persanal “connotation in that it refers t, a person's ambitions
about his own perf rmance.

Level of aspirati.n can howgver have an absolute contents
A great but aging scientist may set his gals such that he will

achieve less, say, in 1980 than in 1979. &3

/34,
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Viewed from his personal framework of reference, his level
of aspiration is low. However, it will be high when absolutely
compared with an average man in the society. A vigcpeous young
day~labourer may aspire t> achieve more in 1980 than in 1979.
Defined in his pers nal context, his level of aspiration is
high, but when viewed in abselute terms, it will be low vis~a-vie
that o>f the scientlist of our example. In research however,
we are more concerned with level of aspirati.n in its personal
and relative ego~ ext than its abs lute one. It is defined by
what the individual aspires t., in comparison to what he has
al ready done,

(b) Measurement f Level of Aspiratisn: Little and Cihen (1951)

on the basis of cbservati ns of asthmatic children referred
for treatment at a3 university hospital, were led to suspect
that m>thers »f asthmatics pushed their children harder than
typical mothers did. They dosigrfda simple but practical level
of aspiration task, i.e., shooting darts at bull's - eye target,
Each child was given twenty-one trials at this task, Shouting
at the bull's-eye earned the highest poussible scure; attaining
the concentric ring next to the bull's-eye gave him the next
highest score; and hitting ncxtIings cuncentrically outward
resulted in pr gressively lower scores,

At his first trial with a dart thrown at' khe:targef,-ikhe
child was asked h.w well he believed he had d.ne, and he was
warned that he wyuld be penalised if his predicti.ns fell too

far away from his rext actual perf.rmance,

/35,



hs‘—u

The difference between his prediction and his actual performance
in a previus trial was called his discrepancy (D) score. If
his shot was for the third ring away from the bull's~eye he
would be assigned a D score f 41, since his aspiratin wes
one circle better than his previ us performance. But had he
predicted the fifth ring from the bull's eye, his D-score for
that trial would have been -1. The study allow d for twenty
such predictions and D-scores were averaged for each child.

In thestudy, thirty asthmatic children and their m.others
were included. They were compared with thirty non-asthmatic
children, either their brothers r sisters wh. were not asthmatic
or children who were hospitalised for ailments other than asthma.
The subjects ranged from 4 to 12 years .f age. Bef,re each
child would make ¢ prediction, his mother (who was watching)
predicted privately how well he would do next time.

The results supported the prediction Little and Cohen had
made in their study: mothers af asthmatic children appeared
ts expect mure of their children than mothers of non-asthmatic
did. The averace D-score for the mothers of asthmatics was
+1.6, whereas that of mithers of non-asthmatics was only +0.1
( a statistically significant difference). In other words,
mothers »f asthmatic children expect their children t. better
their perf rmance by tw. bull's-eye rings, whereas mothers of
non=asthmatic children predicted that their youngsters would

du about the same next time as they had done last time.
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The children's aspiration paetterns followed their mother's,
whieh perhaps indicate that their levels f aspiration were
modelled after what they thugHf their mothers expected of then.
The average D-scores (ambitions) of asthmatic children were
twice as high as those of nun asthmatic children (+1.85 and +.93
respectively). This study gives a pointer relevant in the
present study. It is evidently known and believed that children's
aspirations are shaped by their parents' - especially their
mathers. 1In a study of reward preferences with heter .geneous
populatin of children, it is very likely that some children
will be more aspi ~"ing than others as their tppe »& reward
preferences will «lso be different from those of athers.

The sec.nd i lustrative study indicates that children in
relaxed and perm’: "ive circumstances change thelr level of
aspiration in the “irection of assuring themselves maximal
success (Paulinc Sears and Levin, 1957). The authors used
ninetcen 4 - and > - year .ld children as subjects. Each child
was given a pegh. -1, with different sections pointed differently
t> represent the levels of difficulty of the task, as follows,
viz, - green t: l.dicate the easiest task, yellow fur next easy,
br wn for interrnediate difficulty, blue for rather difficult
task, and rcd fer the . mdst 4iffff“1t tasr of all. The,ghidd jpsertcd
a peg int) the coloured section to indicate the level »f difficulty
of performanc. he planned t. undertake. The tasks were: jumping
for ball at differ~=%t h-inghts over the children's head; copying
designs wilth b.ocks, the designs ranging from very easy to quite
comnlex; pulling w=ights n a pulley, the weights ranging from

light %y heoovy, matching designs ++ a model; and board jumping.
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The children were given six trials for each task; for a first
experimet session, the order of tasks was predetermined by
the experimenters. All children had a se¢)nd session a few
days later, in which they chose the order of their tasks.

After a success, the children were found to be more ambiticus
and went on for a more difficult task. They however, showed
no consistent pattern after a failure, During the sec.nd session
with very permissive experimenters, the childrens' choices were
for lower levels of difficulty than during the first session.
In other words, under circumstances of general relaxation and
friendliness, the children 'aimed' lower than when they are
new t- a situation., It is well known that children work harder
under a serious task master, partly because of fear, and partly
in an effort t» please him who is difficult t), be pleased, than
an ordinary e who is usually kind and relaxed in his attitudes
towards his child-en. In a heter>geneous population of children,
the above types f differences are likely t, tell in the actual
differences in r<aard preferences of theirs, and their levels
>f aspiration will also be determined on the basis of these
differing extrane us fact:rs, A counsidcration of these back-
ground- variables seems therefore, to be relevant in this study.

(c) Quelinesof Level of Aspiration Findings: There are many

factors at work that influence an individual's level of aspiration.
History has taught him to be generally optimistic or pessimistic
about how well he can do at a given type .f endeav.ur. Before we
(say) cross a road, the probability »f Jur success must be high

for us to attempt t do sc, /38,
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At times human beings tend t . vary in their odéds aceording to
their needs. If we are g:ing for an important task, we will
take no chances in crssing the street than if the task is not
highly significant or urgent. The urgency of his guals may push
an insecure child int. behavisur with low probability °f success;
he will take great chances with his physical safety t. impress
his peers. Showing-off and alldare~devil pohaviur are perhaps
attempts t. obtain such goals. Other things being equal however,
the individual will take the »ne he estimates t. have the highest
probability of svccess. Studies by such authors as Brunswilk (1951),
Lewin (1935), R.tter (1954), and Tolman (1932) are relevant in
this regard, Ir some studies (Rotter, 1954; Nunally, Duchnowski,
and Parker 1965 it has been found that expectancies are learned.
They are based on the information the individual has, or thinks
he has about an immediate situation, PFPor instance, a girl of
s mewhat above average ability who goes to a school with low
standards and subsequently bec o mes the brightest child in
her class may develop a set f expectancies predicting success
for herself as @ d.ctor or as & psychologist. Wwhen she moves
to a cullege the falseness of her expectancies may be finally
revealed if the,; are based .n fantasy, rather than reality.
For the first Lime in her life she d)es badly.

Regarding develpment of expectancies, Piaget holds that
the child only begins t master the concept of probabilities

and expectancies at about 11 years. /39.
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vari us studies have however proved this to happen much earlier
(Davies, 1965; Guldberg, 1966; Welr, 1967; Spiker, Gerjuoy and
Shepard, 1956).

Although the literature is not conclusive about rise and
fall of aspiration, it is significant t» note from the findings
that the level of aspiration of an individual will vary according
to the importance of the gral he is seeking. He may be more
cautisus about iImportant goals than those that hold n»y significant
value for him, Depending on the gu:al, he may tend t, be more
daring or the opposite. If he is competing against a group
he considers abo' & equal t, him in ability, his level of aspira-
tion will be higlter than if he thinks he is 'competing' against
the standards of a3 group much superior to him. We als> know
that a coward mav take a chance of being killed when he is
applauded by a host of people., 1In such a case it is only the
dare-~devil attitnle of the person that forces him t, take a
risk at which he a1as no chance >f any success. These are
however excepti.as t which the present study is not concerned
generally.

Notwithstarnding the fact that n. sufficient experimental
evidence are available, vyet a tentative and a more generalised,
and over-simpl.ifl .l goncral revicw of results in the area of
level of aspiration can bcﬁttempted; fullowing success the level
of aspiration is raised (Nun2lly Duchnowski, and Parker, 195%);

it is lowered ofter a failure. /40,
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Follewing either success or failure, maladjusted children and

adults react either more extremely, muor: variably, or both,
than do normals. The evidence of a coward cited zbove may very
likely fif in with the nehaviour of a psychotic person. Following
failure, the level of aspiration of maladjusted subjects may
shoot far up, unrealistically 48 s.me may go up very high, others
down very low. Their reacti ns following success may be more
predictable than those following failure, but remain mure erratic
than those of normal subjccts. Horney (1937) describes the
well adjusted as normal as against the neurotic who is continually
aspiring t» achieve higher and higher, For a normal person,
there is hardly any risk of failure, but failures and success®Ss
are equally possible for high achievers and high aspirers. For
a normal middle class population of children, the level of
aspiration is m.derately positive, but not unrealistically
S50

The principles implied by the level of aspiration research
appear already to be well established by the ages of 4 and 5
Under permissive noun-demanding circumstances, individuals
appear t, relax their level of aspiration t. assure themselves
the greatest chance of success, while they remain optimistic.

(d) Implication for Child=Training: Normal children, apparently

seem both t. expect and to hope that they will do better "next time",
than they did the time bef .re. Both the Little and Cohen, and

the Sears and Levin's studies seem t ., illustrate this trend.
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On the basis :f their research, the general practical predic-
tion seems t: reveal that children actually like t.» fstand un
their toes’', Reaching f .r ¢ ncepts and skills which are perhaps
a little t.o difficult f.r them at a moment, but which can
hepefully be attained, is both natural and challenging for
children. In other words, the f:11:.wing practical recommen-
dations can be made: Keep each child reaching, but sece tou
it that he has s ne h:pe Of grasping what he reaches for.,
Atkins n's (1964) the ry of motivation will be a supporting
evidence in this regard. But Pauline Sears and Levin's findings
seem t, suggest that under relaxati n and friendliness, the
children aimed lower than when they were new bt the situation,
The investigat :r has already explained h.ow children w.ork and
aspire differently under the precsence of a seri . us task master.
It als: seems clear that the level of aspiration seems t . scale
down under relaxed and permissive atmo:sphere. Granted s.,
then parents and sch.lars in Nigeria m.re especlally in the
Northern States will have t» re-evaluate their attitudes
and curriculum. This h wever, calls f.or more research findings
in Nigeria f r it t  be reliable and valid, and this study is just
une attempt in this regard.

Experimental w rk on level of aspirati.n demonstrated that
experiences . f success result in a pcrs.n raising his level of
aspirati.n, while, -n the average, experiences of failurc result

in its lowering.



sv 4w icapunapie T Suggest in this regard that if patterns or e
success or failure persist over long periods »f time, the level of
aspiration may be affected relatively permanently. L:ng term
experiences »f success may result in increasing c nfidence and
sptimism, and in red ubled eff .rt, whercas persistently repeated
failures may result in resignatin, pessimism and possibly re-
duction of eff.rt. J hns n's findings (1950) c.ncerning mentally
retarded y ungskers in regular classrooms fit well with these pre-
dictins. The retarded children fecl academically further and further
behind in their standards f their class in cach advancing year Of
elementary sch ol.

All that this finding seems t. sSuqyest is that the school
curriculum, m re egpecially in Nigeria, must be designed such as to
assure success f r the learncr. The unf .rtunate system »f having
permanent failures d cs nat augur well for the future .f our educa-

ti>nal system and s.ciety in gencral,
o - - * * -

Prom the summary H»f the freg.ing pages in this section, it is
seen how the levels »f aspirati n, risk-taking adventures, and
continual expectati ns of achieving further and higher - are modelled
shaped, influenced, and affected by the vari.us underlying or back-
ground factors, viz- aspiring 'r pushing muthers and parents, normale
versus-maladjusted personalities, and realistic-versus-unrcalistic al
etc. In a heter gene us pupulati.,n wf Nigerian children, it is only
likely that all such fact rs will be working differently behind the
scenes f r the Nigerian children to manifest differences in their
reward preferences and academic achievement m.tivati n with which thi
study is c.ncerned, and hence the relevance f the theories and

research evidence ..f this scction is eminent.




IVe Theouries »f Roles and Soeialisatig.
{a) 1If modern parents are confused on how.they should bring

up their children, part f the blane can be attributed to the
changes in advice given them by "experts" in the t past
thirty years or so (Brim, 1959; Bronfebrenner, 1958; Miller
and Swanson, 1958; Wolfenstcfm, 1953).

In the peri>»d between the tw, wourld wars, parents were
mostly advised t. impuse a reqgular if not rigid discipline on
their children. It was th ught that if children were left
alone, they wwuld easily g »ff on paths ..f wickedness.

Thus even if children were not potentially evil they were at
least s malleable that they cruld easily be “spuiled" to
develop bad habits. Parents should theref.re be firm.

Should parents give in t) the cries and desires f their child-
ren, they wwld grow up t» be uncivil, demanding "munsters",

Due to str.ng influences by psychuanalytic writings the
1940's witnessed a drastic departure fr m this rigid asproach
to child rearing. Instead of warning against $poiling the
child, these authorities n.w cautio ned the parents against
restraining the child. They insisted that harsh frustrations
cohld result in the persistence f infantile wishes, Mildness
and permissiveness became the order f the day.

With the 1950's however, the pendulum has swung back
s mewhat (Bronfenbrenner, 1958; W:.lfenstein, 1953). There

has been a return tu restraints, even if-half<heartcdly

/44,



Many prominent writers in the field f child training now
suggests that the parent impouses s me limits on his child. Much
as love and attention are certainly necessary, they state
that the child sh.uld n.t be gratificd c.ntinually. fPuarther-
more he is t»» yung t . realise the dangers in his envir.nment.
The child must be controlled for his swn protection.
Amidst this dilemma, we may enquire: Where d> we stand
nw? Contemporary descendants of Freud, as well as present
day behavi urists generally agree n the necessity of both
love and training f.r the child. Other the rists such as Kurt
Gorldstein, Erich Fr.mm, ~braha. Masl w, and Carl Rugers,
place greater emnhasis n gratifying the child's needs. We
however need t . spell ut these views in greater detail,
Alth>yugh Freud has adv.catcd extreme permissiveness,
Freud himself thought that s.me frustrati n is necessary for
b:th individual personality devel spment and an effective
scial order. #lthiugh the ege,: the pers:nality's executive
ajency, has its origin in the thwarting »>f the infant's wishes,
it cann,t presumably deal adequately with the frustrati.ns of
adult life unless it has been strengthened by enc.ountering
and overcoming secasional frustrations in the individual's
formative years.
More s., it was p-mudcgfaelief that s)ciety itself rests
ultimately on restraint and f.rce. He cund . ned the repressivenss
of soclety in vari.us ways, assuming that the individual‘'s desires

are often @posed t. s.clal interests.
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war, he t.ld Albert Einstein (Freud, 1932), has its roots in
an inpate aggressive dedve. Man has an instinctive urge to
destryy eifther himself ,r - thers., Given this drive, brute
vislence can unly be c:ntr.olled by the power of the organised
community. Similarly the irrati nal urges and weaknesses of
the masses often justify powerful leaders and stro.ng social
¢ ntrols.  ReEFF.1961) ¢ mmented that Freud definitely did
not 1ook at coerecin as :nly the result f defective s.cial
urganisation.

tven though only few psychianalysts share Feeud's counception
of an 4innate destructive drive (Berkowitz 1962) m.st <ontempow
rary Freudians favour s.me kind .f dir ct parental c:ntrol and
supervisiun f the child. Luve and attention are imperative,
but adequate supercg. and eg . developnent the.retically call :
f :r some parental frustrations and admunitions. According t;
s )me psychonanalysts, the supereg. - the c.nstellation »f moral
and ideal standards within the pers.nality -« arises primarily
through the child's identification with parerti”™ figures,
"“The sutstanding identification”, says Fenichel (1945) “takes
place with that parent wh was regarded as the source f decisive
frustratins”.

‘“‘hereas psychranalytic theory places particular stress
n the child's identification, with the parental figure largely
responsible f.r the thwarting f his OCedipal desires, recent
behavi jural research suggests that yungsters often m.del them-
selves after adults wh, are capable .f frustrating them (i.e. have

l the power t. reward and punish them) in vari, us ways (Bandura, Ross
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Thus young biys evidently identify with their fathers most
readily when the fathers are generally both nurturant and punitive
(Mussen and Distler, 1959). The parent wh> wuld have his chiild
copy him should be able t . contr.l and punish the child as much as
love and nurture him. It must bhe realised that wm.re than just
thwarting the child, narental standards define 'right' and 'wrong!'
for him when he is t,» ywung t)» understand the difference.
Adm,niti ns and demands imposed .n the child are therefore alson
vitally important in the foundatin f the child's aonscience
(Munre, 1954). Similarly, parental standards have an important
part probably in the rigin of ambiti n (Blum , 1953). Psyeho-
analytic the ry definitely r-gards the parents as do>ing much
t: shape the chil/lt's m tives and ideals,

Modern behavisurists have s mewhat similar cunceptiun of
child rearing. Like the psychi,analysts, they believe that the
child has t 1lcarn t. behave in a scocially adaptive manner.,

B.th groups point st that the acquisition .f inner contr.ls

is an impourtant aspect .f the s.cialisation process. B.th
sch.,yls believe that m.st »f the mustives inv.lved in s.ocial
behavis ur are derived frm a smaller number of bivlogical
drives, and that parental figures are .ften instrumental in the
devel spment .f such self-contr lling mechanisms (Bandura and
Walters, 1963)., In summary, it can be seen that the child's
personality is eventually shaped »ut .f his experiences of

childh.»d ¢ ntr.ls at home.
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The riles that children take up are n.thing but shadows or
reflecti ns of what they have been allowed t» g. for. On the
basis »f these differing roles children's reward preferences
and expectations will differ and hence the relevance of the
foreg.oing discussion.

(b) Self-nctualis@tion and Child Devel_pment: The ouppousing

drctrine ..f child rearing with which we shall be c.ncerned,
manifests a much greater faith in the instrinsic g..dness of
human nature. It c.ontends that if the child's basic needs
were not thwarted in the c.urse »f his grwth, an inherent
'‘grwth process', or self-actualisation tendency would lead
man inevitably int. paths f creativity and genuine morality.
Such a c.ncepti'n is sually ass .ciated with the Gestalt -
phen .men-»l gical the:rists, such as Fromm, G,ldstein, and Maslow.
If society's frustrati ns culd be eliminatcd, they argued,
Europeans w.ould be as g d as the '‘nble savaqcf living in the
unspoiled wilds »f the New W.rld.

One of the f . rem,st exponents .f the gr .wth-through-
gratificatin doctrine has been A.W. Masl w (1954). According
t> him, there is a hierarchy »>f needs, with less pitent ones
emerging n gratificati n of the more potent .nes. The process
runs as follows. First, the physi.logical needs (e.g. hunger,
thirst, sex) d-minate the 'rganism, when they are unsatisfied,
When they are satisfied, then the next higher set of needs,
the safety nceds, emerge and dominate the organism. If these
desires are met in turn, the needs f love, affection, and belonging=-

ness would suppsedly arise,
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Finally, with the satisfaction of these needs and after the
pers n has gratified his desires f .r esteem a new suurce of
discontemtment will arise - the need fr self-actualisation.
The individual seeks self-fulfilment: what he can be, he must be.
Masl sw, however, held that it is n.t necessary to completely
satisfy lower wrder needs bef .re higher - order desires can
emerge. Maslo ow is explicit: psych.l.gical health the:retically
increases with increaing need gratification., According t: his
formulation, the healthy organism, being need - gratified and
hereby released f r self-actualisatio.n, devel .ps accorrding to
its intrinsic growth tendencles rather than veing affected
by envir,nmental < ,nditi.ns. Accurding t; Maslow, it is the
neur.tic srganism, lacking satisfacti:ns from the external
envir .nment, which is shaped by the envir .nment wore thaﬁ by
its own inberent nature., According to such analysis, if a
child were t» experience co)nstant gratification of his emerging
needs, he will ke less likely t» beceme psychopathic,.

It may sound strange t, cite here that Freud held a view
similar t, this, Thus if the needs .f the supereg. are purly
devel )ned, say cdue to inadéquate identificati n with parental
figures, the child will fail t. adupt appropriate adult standards
(Munroe, 1959). There is some relevant empirical evidence un
this point., Many hyperajgressive y.ungsters who exhibit frequent
hostility and relatively little self-cntr.l have suffered serius
thwartings in the early years »f their 1life (Baudura and ‘alters,

1959; Berkowitz, 1962).
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It is apparent that all are agreed on the detrimental affects
2fF too little love in ¢hildts early years, but still .ne has
t: wonder whether love and gratification are enough to ensure

saycial development.

According € Fromm (1947), thé seifqactualised pers.on
f1llows a rati:nal policy of self interest. He acts n.t
according t . subjective feelings »f what his interest is, but
more objrctively in purt it »f the developmunt of his potentiali ties.
Self-actialisation is supposedly identical with Virtue. Fromm
believes that the supereg) is basically authnritarian conscience,
as it is derived fr.n external ajents. Its contents stem from
the dictates and tabs,g .f authority, whereas 1lts strength
rests =n fear of and admirati:.n f .r authority. An authoritarian
conscience feels g >d when he believes he will be approved by
the authority and feels guilty when he thinks he will be disapproved.
In contrast, the humanistic cinscience :f a self-realised
persor 1s the ianer visice 5f the persn himself. The quilt
feeling of this latter conscience arises when the self goes
unfulfilled. | . | _

Masl.w {(1954) contends that self-actaalising people know
the difference betwéen right and wrong, but séys that rtheir
notiosns Hf right and wrong are »ften nut the conventianal .nes',
Each man can bo a law untw himself.

whAs far as we arecencerned: these viewslcan at best serve
for the purpose f intellectual speculati.n., It is very difficult
ty explain when the individual is behaving in terms of his "reald

self interest,
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In general, the gr wth - through - gratification view of child
rearing is doubtful philosophically and highly questionable
empirically. It has been observed by Ausubel (1952), that
Fromm's ‘psychological the . ry strays fr.om the conditions of
human moral devel;pmentf Just because some people nay be
struggling against their excessive inner restraints does not
necessarily mean that other peple doy not require at least some
inhibitions to ensure their creativity . s)cial progress,
and hafmwny.

Notwithstanding the fact that the riles children play are
either products f reinforcements during soccialisation according
t> the behaviourists, or self-actualised pers nalities realised
wt of growth-thirugh-gratificatin, or not - there is little
doubt that thesqﬁr:les are different. Depending n these mles,
the expectati.ns of the children als: differ, and s< w.uld
their aspirati ns, achievement motivation, and reward preferences
with which this study is cncerned. 1In a heter:genejus population
>f Nigerian children, it is reas nable t, expect such differences
in roles and their cirresp nding behavi ur, and hence the
relevance >f the discussion 5>f this section,

V. Social Class and Achievement Motivation:

(a) It has been reported in s me research literature, that
there are some relationships between s>cial class and schoul
performance (Douglas, 1964; Floud et al., 1957; Fraser, 1959;
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Swift (1965) found that the children f middle class-parents
had six times as g ,;d a chance of seloctlon at 11+ as working-
class children. Some psychol.gists have attempted to explain
this by cuntending that the children .f middle-class parents
tend t» score higher in intelligence tests, However, a recent
study found that all the factors which are usually thought €.
be bad f .r the intellectual devel .pment Hf the child, were
infact related t» por perf .rmance in the sch.»l (Fraser, 1959).
Fraser found that parental education and reading habits, incume,
secupation and living space all related significantly with 1.4
and school perf rmance. Since these aspects are important social
class elements, a question arises ag tae whether if the population
were separated int groups representing culture patterns, they
would still maintain their significance, r does it derive
froe the fact that the: are simply dimensions of certain
social class sub-culture, This is an aspect which still calls
fr more investigation. The socislogical strecam of thought whieh
has provided the m.st valuable the»ry cuncerning the relati nship
between scio-cultural learning and the develupment f intellectual
and motivati nal skills is the clash »f values' approach which
began with Allis:n Davis's (1948) lecture on soscial class influences
up.n learning (sce, als., Davis, 1949, and 1960). It was
Davis's view that barriers t: the understanding of differences
within sicieties are as seri us as thise existing between

societies., These barriers are all the more seri us because partici-

pating members d., not realise thw
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Similarly, Toby (19°7) analysed the problems inv:lved in the
=waladjustment which .ccurs when the lawer-class child brings

the attitude towards education of his culture ints the schoul.

(b) Child-Rearing Techniques, Motivati n and Schoul Achievement:
There is interdependence between child rearing practices and
parental value-systems. This therefure, raises the danger of any
reserach w:rk concentrating on one, at the negligence of the other,
and runs the risk of discover ng irrelevant relatinships sinee
important fact.rs in the sther perspective are left uncontrolled.
Child r~aring rcscarch has suffered greatly from this weakness
despite attempts t. take a symeptic view f the many non-gomparable
and coantradict . ry findings (3ronfenbrenner, 1958; Clausen and
williams, 1953). As an example f the c.ntradictory conclusi:ns
which these studies have pr.duced, we can cmpare Prews and Teaman
{(1957) with Fraser (1959), Drews fund that wothers of high
achievers were mire auth-oritarian and resteictive than mothers
of low achiever:, In contradictiin, Grsser's roesearch implies
that the friendiness and spontaneity of a lenient ‘'‘democratic?
atmousphers privided the 'best! (in terms of schosl motivation
and achievement) family environuent., Similarly, Elder (1965)
investigated the assuciation between perceived parentst dominating
attitudes and behaviour »f adulescents, and the likelihood
o>f the adulescents reaching secondary school, and found a negative
association between parental dorinance and access t. sec.ndary

educatiosn in all the five cHuntries whore he ¢ . nducted his studies.
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For Bronfenbrenner, middle-class parents in America have changed
from a 'restrictive' t: a 'permissive' approach. However, Kohn
(1963) points ut that the researches summarised by Bronfenbrenner
represent faddish alterati .ns in superficial techniques which
are not symptmatic .f changes in the basic relati nships between
parents and children, 1In a research finding by Veruff (1265) he
suggests theoretical boeckgr.und t. the problem in motivatitmal
research »f distinguishing between situational and pers nality
fact,rs and his maj r hypothesis is:
"that there is a critical stage fr learning the effective
associati ns attendant t . the development of motives and
motivati snal expectancies. If the envir.nment supports learning
these assciati ns during the critlical pericd, their strong
mstivati.nal dispositi.ns will develup; 1If the environment
supports at a time earlicer than the critical time, anxiety
conn:cted wi:h these motivatins will develop; and if the
environment supoorts learning at a date later than the
critical tine very specific mitives and expectancies will
ensure',
Thi3.finding a5 indiceted the delicacy of the endiron-
mental forces and their bearings n m.tivation, Firther,
the study has implied that we should take a gestaltic cuncept of
the envir nment, rather than studying its effect frum one perspective
only. The study has als . esplained why inc..sistenciew ab.und in
variosus research findings that seek t. study 'nly one aspect uf thc
envir nment of the child ur the individual, and its bearings on

echievement motivati.ne.
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The 'situaﬁidn' must be seen as a matrix cf interelating factors
ﬁpich is destr yed when a single crude f.ctor is abstr:cted, since
the factor derives its meaning from its c ntext.

Research findings have als. indic.ted that parental encourage-
ment does have an important bearing upon school motivation and
perf srmance (Mannin»,, 1962; wall, 1962; Douglas, 1964). <Children
tend to do well if their parents are interested in their school
progress and the reverse tends t. ensue if parents are uninterested
in their scho)l progress.

(c) Social Class Values and Achievement Mstivation:

Many studies have shown a positive association between
the level »f educational and occupati.nal aspirations on
the s>ne hand, and Warious measures of s,cial status on the
ther, A part o€ ‘this'associatiom isithought to be due t. an
intervening variable called 'intelligence', Sewell at al.
{(1957) attested t. this view. Howevcr, tests c.nducted in
the state >f Wisc.nsin, confirmed that the relationship between
aspiration and s.cial elass was nout simply due t . the common
relationship .f these variables t) intelligence, when intelligence
was controlled as a variable., Thus the importance of sucial
status showed thr ugh 2ven though it was weakensd by countrolling
intelligence.

4ith Sewell as justification and Davis as inspiration we
can now consider the value-systems of the different social classes
to the learning envir.mnments which participate in the development

of motivation and achlevement levels.
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Davis had urg.d the usc of class analysis in invostigating the
environment for factos in intcll - ctual and personality develop-
ment ., As Kohn (1963) puts it; "It is so uscful bccause it
captures the reality that the Intricate intcerplay of all thesc
variablcs creates different basic conditions of 1lifc at differont
levels of the social order”.

Social class is a vital factor in achicvement motivation,
One of the factors to be considered in this regard is the out-—
look of parents in professinal occupations. This influecnccs
them to assume that their children will not leave school as
carly as 15.

Kahl (1953) documented a similar phenomenon in the
American educational systom. Kahl obscrved that "IQ and family
status were uscful prodictors of the cducaticnal and occupational

ambitions of high school boys".
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In the commohéman'q}as§, Kahl cxplained that discontentcd
parents, saw elﬁéatféh as a way out for their sons,Fhoy:tanded
t coach their children to take schyal serisusly. Only souns
who internalised such values were sufficiently motivatel to
overc.me the obstacles which faced the commun-man boys in
school., In another survey, Elizabeth Cohen (1959) who
stulied fifty matcheld pairs of boys in 'common=nan' group,
noted that & significant Jdifference in motivation is found
@moung chil.iren »>f working class parents wh. have close-='in
the j>b' -~ associatins with people ..f highcr status. Relssman
(1953), found that the tw> important aspects of the individual's
value - system were his reference gruup ani certain life =
orientati ns. Low level of aspiratisn can be based on a
feeling »f achievement in relatisn t. the n.ormal achieyement
of his reference group. Orientati ns other than success
or mobility can he dominant in some inlivi luals as tu leal them
to exact their eéenergies in 'ifferent lirectioun, or prevent
them from aiming for mobility.

In an interesting stuly by Himmelweit (1955) it has been
reported that mi'lle class chil .ren show more concern with
how well they o at schual; as are their parents, yet nuo evi-
dence of g;éater overall anxicty - r tension was located,

Hyman (1953) saw a system of belicfs an.! values peculiar
to the lower class acting as an intervening variable mediating

between low position an! lack of upwar! mobility.
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The components >f the value system were:
(i) Less emphasis on traditional high success goals
(11) increased awareness of lack of spportunity to
achieve success.
Ttii) less emphasis on achicvement of goal which in turn
would be instrumental for success.

These, adled up t.gether, imposeld barriers to mebility.
Thus apart from stguctural barriers they bhave their own
sel f-=impused barriers,

The c)ntuntinnqggﬁﬁ s.me psych l.gists that the ygreater
ach:evenent Hf the wilile class has becen lue t: a process of
social selecti>n - the millle clcss being more intellijent,
healthier an! more attractive; or by the lifferential uppurtu-
nities pen t. the two classes, has been challenyed, as neither
view taxes into account the psychol.yical an! qultural factors
which affect social mubility by influencing the inilivildual's
willingness t. develop anid explouit his talent, intelligence
and oppoartunities (Roseg 1956), Ruscn held that there were
two components in achievement oricntations. Firstly, a
psychological factor - the personality characteristic of achieve-
ment motivation, proviles internal impetus t» the chill,
secondly, there is a culturel factor c.nsisting of certain
value orientations which lefine and implement achlcvement
motivational behaviour. He suggested that values affcect mobi-

lity in three ways:
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1. they provile a lefinitioun of goals

2, they focus the attention of the indivilual on achievement
3 they prepare him t . trarslate a>tive t. action.

He summarisedl the situation as:

"Mildle class chillren are mure likelyY...to

embrace the achievement value system which states

that dven the willingness t: work hard, plan anl make

nroper sacrifices, an inlivilual child should be able

to manipulate his environment so as to ensure eventual

success" (Rosen 1956).

Having discussed the thewretical framework of family
vale-patterns along social class lines, it is now neccessary
to lodk at s e research evidence in this lirectioun,

the achievement want ,f the mi dle class chil.l was found
to be more generalised than that of the working class children
an) was less likely t. vary with changes in reward offered for
achievement (DoMvan 1956), In ansther study, OoMvan and
hﬁ@éun (1958) explained that upwarl aspiring buys tended to
explain their actions in terms f promises t.o their parents,
whereas Jownwarl aspiring boys tenled to egplain their actiuns
in terms of fear >f their parents. Thus upward aspiring boys
tend t internalise thelir personal ¢ ntrols while downward
oriented child shuws tenlency tu internalise external standarids,
The upward-aspirer was foundi to be more iniepenient »f his
parents whereas the 'wnwarl-asplerer was more ‘lepenlent and

rebelli us ageinst his family,
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Downward-aspirer. was agre ambivalent in his actions as against
social confidence Lf the upward-aspirer. These findings seem
to fit with Kohn's (1959) finlings that child-rearing values

of middle-class parents stress internalised stanlards fur gover-
ning relationships with outher peiple, Apart froum showing the
importance of sicial class ( Kshn and Caroll, 1968 the

finiding support Doravan's fin ing:s Katz (1964) found that
miille-class add%%centﬂs meaaing of success was prestige
achievement attainod through persinal effort, while aidolescents
‘rom working class hal 1little ¢ ncern f r social status.,

The millle-class life an! languagc encourage the levelop-
ment of an attitude t» the worll, listinct from the more passive
perception of working class (83asil Bernstein 1962).

Duvall (1946) explained that mi!lle-class tenl ty 4o
work which .lemanled skills in the manipulation of ileas and
pers-ins, while workings—class prcfer things.

Argyle anl Robinson (1962) have guggested that intro-
jection or projoction of parental ambiticns is inpurtant in
parent-child relctisnship. Swift (1964) rclatcd the 11+
performance of lower mi 'lle-class chil iren to the mobility
pessimism Lf their parcnts, it wes foun' that father's disa-
tisfaction with his j b related significantly t.: the likeli-
hood of chill's success at the 11+.

It can thus be scen that the generally pusitive level
of aspiration, the desire to 1. better than 2ne's father, =
seems tu Le associated with complex and positive factors:
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greater aptimism, greater oriantation towards d.ing the job
wally @&viweealber self-lcternination. There is no research
to establish that nure lower glass than upper - or middle =-class

boys are resigned t, their status.

L - 4 *® - - - - -

The main theme of cvidence in the foregoing paragraphs of this
section secns to centre around the differential efficts of social
class affiliations, their respective orientations, and demands,
etc., on their chil 'ren's expectati.ns, achieveuwent motivations,
and reward preferences - an' hence the relevance of this part

>f the background literature t. this prescnt stuly. In a
heterogeneous pomulation of HNHiyerian children, 1t is expected
that those factors will h»ve their respective Jifferent marks

in the reward preferences, and achieveaent (acaldemic) moti-
vations uf their chillren-with which the investigator is
concerene! in this stuly.

Vi. The Role of Reinforcement:

To effect learning, the teacher neels on-the-spot good
instructional contigencies. punishments were”
the first t. be used an' are still in use. The rod or cane
ant! the striprning of privileycs are naturally aversive. They
{OﬂrnJJ
can be used in contingencies of W. 0 which 'wake the

student stuly'. Such contingencies often work an! the result

may be superficially rcinfurcing t> the teachers.
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But serious ky-pralucts must be taken into ﬁi'munt. The
danger here is that the student will pe stuiying mainly to avoid
the eosnsequences f not studying un.er aversive control as they
foree themselves t, gtuly, "Herce we want to generate pehaviour,
but it 1s not encugh t> 'suppress not behvaing! ve do not
teach him t learn quickly when ho learns slowly or to recall
what he has learnt by punisiiing him when he forgets, or to
ghink logieally wher he thincs illogicallydSkinnie 1968),under those
conditions, he mav occasionally discover for himself how to
be industrisus, an' learn t. remember.  But “Fis §is not
effective learning. !Moreover, he often satisfies the c.ntin-
gencies in the most superficial ways he attends only by looking
at the teacher, he is 'inlustri-us' only in the sense of keeping
busy. The cultre starts this, but aversive clucatioun caerries
it on.

From times: 'to time positive altornatives have been sugyeste o
'Avoid compulsiont', said Plato in the Republie, ‘'and let your
children's lesson take the f.rm 2f play'. \Vhile Horace advoe
cated for rewarding a child with cakes, Erasnus indicated
some educati .nist teaching without punishment. Privileges
and favour are often suqgested, anl the teacher himself may
be personally reinforcing, as a friend., Certain explicitly

¢ ntrived reinforcers, Such as marks , grai.cs, ani Jdiplomas,

are characteristics of cducation as an instruction.
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They suggest progress but like every progress, they nust
be reinforcing other things as well., Although they are
free from by-products of aversive control, positive
reinforcers of this sort are not without their problens.
We cannot all get prizes and if some students are to get

high grades, others nust get low ones.

But the nain problen again is the contingency. Grades
are almost :lways given long after the student has stopped
behaving as a student., We must know that such'contingencies
are weak be ause these are powerless to reinforce the
behaviour f:r which these are awarded., Personal reinforcers,
both positi.e and negative, raise special problemns. When
we speak of approval, we mean the behaviour of the teacher
as he looke at the students, as he talks to them and says:
"Right" or Good", Wrong" or"Bad" etc.

It is ne :cessary to mention here that according to
Skinner (I"''gard, 1958, p.8¢) the probability of an operant
behaviour is always increased by (a) the presence of a
positive reinforcer and (b) the absence of a negative
reinforcer.

Prychologists agree that reinforcenents with adequate
safe-guards on their contigoncies shape behaviour of
individuals and children an:! also increase the probability

of the reinforced operants. or behaviour,
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Ipeva (PSSY 7 » gLuly with pre-adadeseenis in Nigeria found

tﬁéf the most favourable incentive for chil/lren of high S.E.S.

was praise, while that of the mi'llle and low 5.2.5. children

was obtaining "high makrs', It was obscrvel by the author of

the ahoave stuly that there was a hierarchical mannep of prefeeence

for incentives of different types as manifest.d by the children

of different S.E.5.. High 5.E.S. chiliren ranke! praise first,

mitile S5.F.S. ¢hil 'ren ranke! it thiril, whilc the low S.E.3.

ehildren rank=] At fourth. This stuly reveals that (a) incentives

act as reinforcements anl (b)) -lifferont types of incentives

have different preferences xanif sted by chil.lren of pre-adolescenca
On the basis of this < .nsitoration, it is reasonable for

the investigat r t belicve that Nijerian chiliren will manifest

different rewarl preference behavl.ur which are alrea'y shaped

out of their 1lifferential experiences of past reinforcements,

and hence the relevance >f these background facturs anl the

Jdiscussion for this study.

V1I. The Nigerlian Context:

Any research looking 2% the lifferent types of Nigerian
chiliren nanifesting different levels an! naturc of aeadanic
motivation an! extrinsic rewar.d preferences must take into
cuonsideration the characteristics »f a typical Ni,erian home.
Since this stuly concerns itself with Nijerian children of Zaria,
it is necessary fr the investigyatH r to cunsiier anl examine the
peculiar and unique features of the h:me background in northern

Niceria,
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Hake (1972) reportel cultural variatiasns in childl resaring
habits an‘! practices of different countries with special emphasis
on those in n.rthern Nigeria. It has been reported that con-
traste.l with the prevalent attitu.e in U.S.A. where chilldren
are seen as economic liabilities (Sears, et al, 1957), childrearlny
is seen as a happy aspcct of raising one's family in @orthern
Nigeria. Chillren are wel comel to parents and are not seen
as burlensone either econumigally or socially. The Nigerian
father is regariled as the hozl of the family, responsible
for f22d, shelter anl ovirall ncads of the family, while the
Nigerian mother is entruste. with the duty of looking after
the day t: lay affalrs «f the h:use, Polvgamy is one of the
typical features .f mask of the houses. This particular feature
stands out in gh#rp cuntrast t» the normal expectati.ns of people
of the western countries whore qmonorjamy is the norm and the
concept of peaceful corexistence between cowives ani step-sib -
lings is completely incouncievable, 1In polygamcus homes, it
is not unreas nable f.r the investigat .r t. expect lack of
competition between sinllings of the sane home and lack of Jdesire
to achieve personal property at the cxpense of uthers, since
the Islamic value predouminant in northern Nijeria compels the
parents an! neighbuurhoud to> inculcate the values of peaceful
co-existence, communual sharing _-f means an! striving for equality

and brotherhood.
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It is no exaggeration of statemant for the investigator to ob-
serve in this connection that it is a comm:n practice and it

is deemed as an honour if ~sne family can open its door of
hospitality to one's neighbours whenever the need arises. Such
are however values H»f Islan an! the Islamic home make the
continual effort t» meet with those values,

The family system in northern Nigeria is however an ex-
tended family system, in cuntrast with the nuclear type of
families in the westorn socicties. In nuclecar families it
Imay be likely that chiléren grow up unlcr the influence of the
Jdoctrine survival f the fittest. In Islamic culture, one
can survive especially in the exteniel family system of northern
Nijeria even if one is not fit enough to survive uniler similar
conditiins in western countires, Some we:stern countries like
U.Ke, Swelen an' others, havc however taken over the roles of
looking after thelr inhabitants an! safeguar.ling their future
survival, In northorn Ni:cria, similar roles arc the Jluties
of extenled families, the clan an! religious budies. This
study is n»t a comparative stuly of the achievements of the
aboave ryle - playing agencies, but since this investigation
is concernel with the types of chillren manifcsting their different
levels and nature »f aspiration, it 1s necessary for the inves-
tigator to pHint out the qualitative Jiffercnces existing
between the rolesof Jdifferent agencies, namely the govirnments
of western countries - versus - the extenled family system of
northern Nigeria. The first qualitstive lifference croussing

the mind Lf the investigat.r is that in the former, the role is



farmal while in the latter 1t is infagmal, Inforaal rolcs
are personal in nature of thelr interaction while formal roles
remain impersonal., Extrapolating from this oo.servation,
it can be ssen why poace and contentuenc of chil iren growing up
iniporthéerw- Nigeria seen t: be their life styles, while
Jiscontentment ani anxiety nemrosis among the western children may
be - the by-nrolucts of western systoms, The above okrecvetion.
may be at the root of stulent liscontentment anl students!
rebellion against authority. This may als» explain the mushroom
growth of cults, namely hippy m.vemcent, skin-heads ete, which
are so common in west rr countries. Such things cor events are

still unknown in northern Nigeria. This is not tu say that

there are no chil.lren staying outsile the schooul or playing

truant, but the un'erlying factors of the above type of avnormal
behavionr are entirely l!iffcrent from thuse of the western

222251 factorse The r:p out in northern Nigeria is not necescarily
outcast frowm extende! family system, as he still enjuys and

shares the saue values and heliefs prevalent among his mates,

A child wh> lives at home, whether a lrop wut or not, is

equally welc med to his relatives as any uther chiliren of

Islamic home in northern Nigeriae. It is tu be remembored here

that thc parents are not the ssle sucialisation agents (Hake,1972),
but the ¢nAtire extended family systcm 1Is responsible for the

'slow silent socialisatioa’process f a Nigerian child growing

up in Northern homes. The sncialisation process in northern Nigeria
homes is a mixture of gouod —-natured free'om coupled with strict

controls (Hake, 1972),
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The author:reports from his investijation that only 3.7 percent
of males and 5.9 percent of females of his sample showed their
respective chil.lhood as a "sal" period. The develupment of
humility is an important task of chlili rearing in northern
Nigeria an) chillren are taught t. be polite in thelr conver-
Ratjon with others - which gets iﬁ?ﬁ peychological support if,
one¢arcs to analysce the greetings and conversations between
persons in northern Nigeria,

School learning is essentially western in character which
the parents bhelievg gorrupts society ani promotes material gain,
immorality an! in ‘ivi lualism, The parents also contend that
western svystem of education makes girls luse interest in
marriage an' chil?! rcaring. Most of the muslim parents prefer
Quranic schhuls because it teaches belief in an.! fear Lf one's
Creator an' shapes the moral charact-r f onets children. The
Quranic system of e¢ducation enjoins sacrifice in the interest
of other fellow human bein:s an! stresses that tlhds world is
basically a transitional periol an! that there is something
beyond this munlane worl.l. There is something more important
than sploitation, self interest an) cut-throat competition of
western culture. Given this type of arientation right from
childho2d to adultho.n ! the investigator, can rcecasunably expect
a lesser degree of demire for consumable an! - bss®Rt compe-—
titive rewards in the final ocutcome of #his study.

The home of a typical northegen Nigerian child, socialises
him continually to feal: proud ani! contenticd with his own erigin,

his family, anl not to amVy others,
P8~
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The conception »f the €hild in this area of skudf is that,

if left on his own, he will ') many harmful things, if not on

himself, but to others, Hence strict discipline is maintained

and various types of punishacnts are metci to reflect the nature

of crime »r o fence, Dhut mist‘cummnn are beating an! scemlding.
in interesting observation came from a stuly by Hake

(1972) in which it was osbserve.’ that fathers are seen as best

friends by 49.2 percent >f females, while must the males in

his sample saw their muthers as their best fricnlis. It will

be interesting t, cargy ut a further rescarch work in this .

re;;ard, more particularly to finl out the factours that are

responsible,

Another cultural norm in thc.north}rn-nianian hone 15 :that,
it is renarlel as immorral an! corrupting, t, give boys and
girls sex education. Thus scx training is conspicgusly <Psent
in northern Nigerian homns$ as it is scen as a conflict to the valucs
of northern Nigcrian homes.

From the above picture, it is reasonable for the investi-
gator t, azpume that the typical chill »f northern Nigeria
including the.area »f stu'y, will .row up with his cherished
values such as peaceful c.~-existence with others, remaining
c.ntentedl with what he has gut, an! not being jealous of
others' propperity an! achivvoachf, not being competitive with
a cut-throat attitulie for nut running after more an'! still mora
consumable things, not showing incivilual achievement motivation
as such, but maintaining a scnse »f comradeship an.i affillation
"with his group members an? 1.king towarls adults anl superiors

in the community for guilancc, The above points are what the
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Investigabor expects in the majority of orthodux Islamic homes
of northern Nigeria.
There are h.wever, ther considerations which must not

be overluoked in this stuly. Recent days have scen sone

conselderable emphasis on clucatiosn which is esscntially western
in sharacter. People are beginning t . see education as & means
of being rocognised an! establishe! in the soclety. This is
apparently at variance witihi the cherisheld values of the tralitional
homes and at present it is quitc clear tu even a most supcrficial
observer that education and inlustrialisation with diversity

in occupations an”? vari»sus interets, ar~ slowly creating social
class differences 2ven in the tralitional councept of classless
society of Islam, The concept of feelin Jdifferent from others
in the soceity is however, a recent sutcome of disparity in
private prop rty and wealth, More an moare chil.lre. are being
educated an! quite a cinsiierable number of chil.lren from educated
homes are going f.r higher elucati»n an! professiovnal traijning

of the west. ‘uch tren!s are mainly responsible for the
creation of a widdle class value 1In eiucated homes, where
children are baing pushel an! enciurangel t. achieve more and
more in their careers, so that suitable profession will e auto=
matieally ensured for tsem. In these homcs, ven if they are

in minority, as far ns:ife homes of all primaf&y school pupils
are concrened, it is quite likely to witness s.me countrasting
values with the traditional norms. Such homes are stlll-in the
minority when we consider tha® rimary schi)l education has

l become almost Uf’ril_i_‘qf‘sal since the last three years., —




Primary s&ho:l chiléren will therefore =till come from a maj;rity
of traditional homes ani values ani a min.rity of them will
come from the rising millle cless homes Of northern Nigerian
children,

In this investigatiun therefure, it.1is expectcd that
several types of chil iren will e discovered, a majority of
whom will manifest iifferently in their rewaru prcferences

compared to> a minority in similar behaviour manifestations,

vIiil. Suminary:

In the foregoing pages the investigator Jiscussed the
backgr.und literature, ¥ both theory an?l research evidience
relevant t» this stuly. “rom the foregoing ‘liscussion, the
following main points can be summarised viz:-

(a) Goals of Learning:

There is evidence that the gsals of learning are acquired
by children as they grow up. while some go for deferred grati-
fication, some d=2mand immeliate gratification. Children from
middle class and upper working class fairly aspire t. achieve
more and their goals tend t., be far atceve thelr parents aver
attained. Out of their differential experiences at schoul and
at home, chiliren either increase or luwer their goals of
learning an.! achicvement. On the basis uf these findings, it
is reassnable f.r the investigator to expect that the Nigerian
chil:lren o»f this stuly will also manifest differential goals

of expectations, aspirations an! rewarl preferences.



(b) Agrievement Motivatin anl valucs:

The relewsnt literatyre of this eastion showes that parental
valur s, socilal-class differences, Ffamily aspirati.as, deferred
rather than immediate gratificati.ns an® s> on, Jdetermine Lthe
di“ferential levels of achieveuent motivation an. aspegcts of
dominating values of chil'ren. Sranting that all these under-
lying faetours are continually a2t work in urban comounity of
Nigerian homes, it is rcasonable for the investigator t. logate
different aspeets Hf manifestations of rewar! pref .regges and
achievement motivation among th: Wigerian students with which
this stuly is euncernel,

(c) Levels of Aspirati.n:

Levels »f aspiration are however leanred luring the progess
of soeialisation a chil ! unterg:es. The :lesire t) take risk
and continual expectatin t achieve further an. higher are
modelled, shaloed an.i affcecti ] by a hust f differences in
underlying facturs, namely, aspiring anl pushing parcnts, relaxed
versus task-minled situati.ns, nygmal versus maladjustel
personalities, anl realistic verus unrecalistic aims. Grenting
that a heter genesus Nigerian populcetion »f chil.iren will also
be subject t., the influence o7 the abov. factors, it is the
expectation of the investigat.,r that his stuly will reveal
differences in aspirati,n, academic achievement motivation,
an'l reward preferences among the Nigerian chil iren Qf this

investigati:n. ' 712,
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(d) Roles an? Sucjalisation: ':'?
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Chil ‘ren learn t: plav rolas as thay@grdk up in thetr-respectin
ag dIFferent environa:nts F soecialisation. SomMe of these roles
are the products of reinforcesents in the past and s.ome are the
vehaviour manifestations of self-actualised persogalitics
realised out of gr with-thopugh-qratifieation. Those Jif forant
rales are likely ko have telling effocts on achieveuent wmoti-
vation and reowarl preferences of chililren, indluding chiliiren
of Nigerian urhan communiti-s with which the present study is
concernad,

{e) Soacial Clags and Achlevemnent Maotivations

There is a counsilerable literature an! evidenee to show
how Jdifferences in cocial class affiliation manifzat in ths
differences in childrens! expoectation,  academic motisetion
anl! reward proefoerences.  Flgorian urban commnunity can be thought
of as consisting >f different social classes even though the
concept »f Islam 1s classless. Modern life style ant social
problems have however, creatoed differences in the soclal class
affliation of predominantly muslim chil ren. All these
diff?rences are likely ts be effwective in the different mani-
festations of motivation andl rewar? preferences 5f Nigerien
children - a concern »f this studly.

(f) R3le Of Reinforcemcents

The psychology wf reinforcenent maintains that re-inforced
bahaviour will nout only be shapeax but also be increased in

the prubability of its occuggnce. Differcnt fawmilles reinfurce
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their dhildren Jdifferently. This explains why chil irens!

behaviour are iifferent when cumpar d with one another. Some

are continually striving t. achieve more in academic undertaking
than others an’ s»e chiliren are preferring tu go for a particular
type of reward as an extrinsic motivational factor than others.

In other words reinforcég and thelr liffurences are shaping the

Ji-ferences in the levels an ! direction of academie motivation

) _ chaalelre,
and reward preferences of chil 'ren, incluting northemm Nigilrian. Setd
whn—‘\

nesedmare the concern of the investigat . r in the study.

(g) The Nigerian Context:

It has heen arqued by the investigat,r that the values
of the typical northern Nigerian hume are tradional Islamic
in nature, even ‘though the rising mildle class cducated families
are bringing in thelx influence of coHntralicting values in line
with their own expectations of life. In such background context,
it is expected that the majority of Nigerian primary school
children are litely to manifest rawar!l prefcrences, of the
following types, nanely, Peer Aporoval and Adult Adrproval.
A minority will go for Indepenience, Competitive, anld Consumable
reward preference types of behavisur, The investigator, is
tempted t ., hazarl a long-sh:t that a number of chillren from
poor homes, will manifest thelr cunsplicuors lack of: interedb in pewks

consumeble ra.apds in sharp contrast t) what was founli among the louc)

working "®lasg:i poor children of western origin (Dunn-Rankin,
Shimuzu an) King, 1969),

/74.
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The next chapter .leals with aims an.l hypothesis of this
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CHAPTER IIIX
Ains and Flypo:ﬁhasea

From the foregoing resume, of the relevant background
literature the aims of this study can be stated as follows,

namely:-
Te To examine the nature of interrelationships between the
reward preference variable measures of different primary school
children of Zaria,
2, To locate and identify the types of children who may be
classified on the basis of their behaviour manifestations of
reward preference and Academic motivation,
3. To examine the differences if any, among the children of
opposite sex, professional = versus- non-professional homes,
employed = versus - unemployed parents, township - versus-
rural homes and rich - versus - poor homes - in their reward
preference and Academic Motivation types of behaviour manifestations,
L, To analyse the differences, if any, among children of
upper -, widdle~, and lower - socio-economic status hémes, in
their reward preference and Academic motivation types of behaviour
manifestations,

From the above aims, the following hypotheses about primary
school children's behaviour are proposed namely=-

Hypothesis - I (H):

Children with high academic motivation will manifest
preference for the following type of rewards nauely, adult
approval, consumable reward, competitive reward, independence

reward and peer approval.

OQI/'?S
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Hypothesis— 2 (H,):
There will be at lecast tw: significant and independant

clusters ©f bchavisur aceounting for the different reward
preference and academic motivation of the children in the study.

Hyp thesis ~ 3 (H3):
There will be significant differences in the variable measurcs

of reward preference and achicvement motivatio-n between children
of (a) the tw> scxes, (b) profcssional and cduecated parents- ‘

versus- others, and (¢) wealthy h.mes - versus - others, i

The: next chapter deals with the meth:dology of this

study.
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= memyw wwiwWA® Waid NEFEARATEOR B8 FEFerres to aAs
School} A, School B, Schoul €, Schoal. Dy 5chool E, Schoal £,
School G, School H, 3chool I and School J, respectively.

Once the schonls were obtained, it was necessary for the
investigat.r to select subjects from each of the a.ove ten
schools for the purpose of his investigation. A preliminary
enquiry revealed that schools A to D and schools F to I, had
three sections of class six children in cach while schools E
and J, had six sections of class six children in each. In
order tu get an adequate sample size from each of the above
ten schools, the inv=stigator, decided to obtain a sample of
about 33% »f these children as his sample for the purpose of
this study.

Once this number for the sample size from each of the above
schools was decided, the investigator was able to obtain thirty-
three class six children from each of the schoouls A to D and
schools F to I, and sixty-six children from school E and seventy-
three children from school J, the last school being a school
of over sized classes. Thuse chlildren were selected from each
of the above scho:ls randomly by the investigatour, by assigning
serial numbers 001, 002... etc. tu the children of the above
respective scho)ls and obtaining the respective sub-samples
from the predicted first 33, or 66, or 73 numbers as the case
may be, fron the table of random numbers.

This method of random sampling was obviously, a case of
stratified step-wise random sampling technigque. This method
ensures that the subjects chosen from the sample were representative,
not only of their own respective classcs of children, but also of

the entire parcnt population of class six primary school children of
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The size of the samplc was 33% of the 25% of the randomly selected
;rigéry ;2;6Jls 3f Zaria. This meant that the overall sample
size of the investigat r was 33% X 25% of the parent population.
A sample of 8-9% Of the parent population is however, not an
adequate representation of any parent population 1f the sample
is not ohtained by proper random sampling technique. The investi-
gator used the step-wise stratified random sampling technique
to prevent this bias of sampling errors, and hopefully claims
that &he sample of his investigation was representative of the

parent population, i.e the primary school chlldren of class

VI of Zaria.

This sampling method has been justified in a situation
similar to the investigation by Butcher (1966) and Guilferal
(1965).

The saaple of the investigator, thus consisted of 403
class six primarysehool children. The average age of the sample
children was betwoen 11 and 12 years.

The Test and Test Administratin:

To measure academic achievement motivation and Reqarq
preferences of children, the invegtigator used a modified version
>f Dunn = Rankin, Shimuzu and Kinas, (1969 op.cit)Reward prefecrence
Questionnaire, developed by the Open University, and a test of
academic motivationy also developed by the OP@® university as a
modified version of Entwist155{1968} Aacademic motivation Qusstionnain:

These questionnaircs are attached to this thesis in Appendix I.
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The test-re-test reliability »f these questionnaires, have
been reported to be 0.85 on the average by the gpen uhiversity
undergraduates, who have used these tests in their project
requirements. Further, Dunn~Rankin, Shimuzu and King (1969 op,cit)
have presented the reliability of the Reward preference Questionnaire
from results »btained in testing tle same groun of children twice
at an interval of one-weck. The reliability coefficient reportad
by the authors is 0.84. The content validity of such questionnaires,
both Academic motivation and R ward preference are apparent to
any reader. FPurther, the investigat. r will add some evidence on
the construct validity of Roward preference and Academic Moti-
vation auestionnaircs in the gk “hfﬁgigﬁa’ ¢f the study. The
reliability of the Academic motivation guestionnaire has also
been repcrted in thc gpen university undergraduate project as
being 0.84., using test-re-test method and by Entwistle (1968) as
being 0.86.

The academic motivation questionnairc consisted of seven
positive and eight negative items prcsented in the form ofa five
point Likert sale. The range of academic motivation questionnaire
scores was thus from fifteeen t. seventy five. The reward preferences
were classificd into five catcegouries each having four sets i.e.
statements.

The categories of Reward preference weres
1. Adult Approval
o Consumable Reward
. Competitive Reward

4, Independence Reward

- -




The guestionnaire was so constructed, that one particular
statement of a certain categury of Reward preference was paired
with every $t=m of the other four categories, su that forty of
such item pairs were cbtained., A child had to ch.ose only one
from any pair. These questionnaires were admninistered by the
investigator as a group test for the subjoects of cach school
at any single time. Children wecre instructed to answer all items
of both guestionnaires, and they finished the tests in twenty-
five minutes.

Test Scoring

The scoring of the children's respnses t> the questionnaire
was objectively done, The Reward preference Questionnaire
respon-es, were simply counted for each category of Reward Pre-
ference, which represented the subject's different scores for
the differcnt categouries of Reward Preference,

Scoring of the Motivation Questionnair:e was done by crediting
a score of 5, 4, 3, 2, or 1,for the child's response to a
positive item ranging from "very truc of mé’#® "partly or usually
true of me", "cannot say, no feelings one way or the other?,
'‘partly or usually untruc of me*, ;ﬁd "very untrue of me", as the
casc may be. The scoring of the negative items was exactly the
opposite »f that .f the positive iteons €.9. 1, 2, 3, 4, and 5,
as the case may be. A child's total scorcs for Mutivation and
cach of the five Rcward preferences were thus obtained.

The investigator was als) interested in obtaining information
about the backgriunds of the subjects. For this purpose, the
investigator designed a Pupnil 3ackground Juéstionnaire, where some

information zbout the following was sought for, viz-
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It was assumed by the investigato,r that the upper 5.E.S. children
will have the following characteristics, viz, -

(a) they will come from monoagamous families,

(b) their parents will Lo either civil servants or tcachers.

(¢) their parents income will be above H3000.003

{4) their parents will have at least secondary education, and
(e) their parents will possess at least une ur aore ‘'"cars®

and domestic helps,

The scoring keys of Appendix IXIIshow that the nominal scores
of the above aspccts were the sane, l.¢, I. In other words,
the lower figures suggest upper S.E.5, while the higher figures
suggest the rest of the S, E.S. of the children in a hicrarchical
manner,

In brief, the rationale of awarding different nominal values
t> the %ﬁﬁﬂ% categorics »>f pupil backgroiunds depended on an
assumption of the investigator that children coming from mono-
gamous families, professinal parents, higher income and standard
»f 1living of parents, wi’l bchave differently from other children
coming from opposite polarities of the obove aspects of home
background in thair reward prefercence and academic motivation.
The method of this scuring will be apparent from Appendix III,
which is a micro-photo of the computcr proagramme cards for the
analyses of intceraction of the variables of the pupil Background
Questionnaire.

Data Matrix

The dsta nmatrix f the study thus consisted of the scores of every

subject on the following, namely, sex, age, religion, family type,
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--’.’I'.*a“
father's and mother's occupation, father's and mother's income,
father's and mother's education, situation of house, number of

cars and home-help, adult approval, peer zapproval, consumable,.w
competitive, and independence reward preferences, and academic;ﬁ”

motivation, "

% - s - %

The next chapter deals with the analyses of the data and
their results,
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CHAPTER 5
Analysis of Data and Results.

For the purpuse of statistical analysis of the data, of
this<study the investigator punched cards for using them in
various computer prograanes of the unlversity's 1.3.M. computer.

All computer programmes were S.P.5,5. programmed packages
used in this study. During computer analyses, the investigator
axperienced some problems in the print—-outs reported to be due
t.» some technical faults and occasional vi.ltage fluctuation
etc. Th safequard the accuracy of the results the investigator
cross checked some Of thise results by means of desk calculators
whenever necessary. The calculation of the mcans, stances:!
deviations and correlati ns were performed by desk calculators
and other statistical analyses by the computer when the programmes
ran smnothly without difficulties.

1. Means and Standard Seviations

Firstly the investigat r calculated the means and standard
deviati,ns of the Reward preference and acadomic motivation
variables f.r the entire sample. Table 5.1.1., shows the means and
standard deviation of these variables, viz:-

Table 5.1.1.

AlT Schools.
Means and Standard Deviations of variables.

(N = 403)
Variable Means Standard
Deviation
Adult Aporoval 13.000 7,269
T Consumable Reward 2.000 4,016
Competitive Reward 10.000 6,428
Independence Reward 5,000 4,670
Peer Approval 7,000 1,125
Motivation 58,628 13,015




The means of the above variables appear to be reasunably
high when we consider that the 'average' of the means of the
reward preference variables is 8 and the range 2f scores possible
for academic achicvement motivatin lies between 5 - 75, On
further inspection of the score distributions it appeared that
they were all pusitively skewed. It is worthwhile to record
here that the median values f tho above positively skewed
distributions were lower than their corresponding means. This
point will be taken up again during the discussicn on the
decisinn about the cut-off points of the variables, to be made
for subseguent statistical analyses.

2. Correlation

It was deemed necessary at this point tou 130k into any
existing pattern oOf interrelati.nsiss between the variables
of Reward preferences and Academic Mitivaticong $ince the data
of the abuve variables were in an intcrval scale of measurenent,
the investigator used Pearson's Correlation Analysis, to
obtain the Correlation Matrix Table 5.2.1. reproduces the
correlation Matrix of the abave variables for the entire

sample, vizi~

Table 5.2.1.
All SCh J"-»].S-
Correlational Matrix

(N = 403)

Variable Adult [ Consumdg Comp] Indep.] Peer | Motlva-

ADPD . ApD . tion.
Adult Approval X XX 3 XX XX
Reward 1,000 172 .207 .408 324 «209
Consumabl e XX XX xx
Reward 1.000 |],.342 »318 » 304 020
Competitive XX X% 3
Reward 1.004 .507 «381 |~ ,174
Independence — XX XX
Reward " 1,000 «358 |~ 218
Peer Anproval x
Reward 1.000] .184
Makiurakianm =




andrentor n g CL08 AF =401, f.r & twe-tailrd tust,
LeecE P o W01, df=s aul, for a two-talled test,

Nnte: The significance of the s»ive corrclatlon cocificients
ggre_ checked from Guilfords table Jf.;iQﬂificant correlations

fhe following significant currelations werce obscrved namely:
Adult “pproval vevealed significant positive corrclations with
Consumable, Compctitiv=)1nd.nand;ncu , and Pcer A prval
reward preference,  an! Academic Motivation Variables.
“Consumable reward" roveal.d siognificant positive corrclatins
with “competitive, "independence®, and ‘Pecr Approval" rowards,
Competitive roward" revealed significant positive currclations
with both "Indepondenca? and "Poer Approval' reward variables
and significant megativae correlation with Academic motivation,

"Independence” reward revealed o sigjnificant positive correlation

with "Peer Approval” and a significant negative corralation a
with Academic ‘otlvation variable, while ‘Pecr Appr.val’ ;
revealrd a sianificant pusitive correlation with academic |
motivation variable,

Fr :m a summary . the abuve signifcant corrclation, it is f

noted that thoere woere si nitficant porsikive intor-correlations

hetween the variabl s of rew@rd proforence and acadomic moti-

vation thercby Janding support to Hypdthusis—l of the study

which states that “there will Y significant pusitive intir-
correlations among the difforent roeward preferences and acadcoaic
motivation of the children? - within the context of the significaat
results obtaincd and the corresponding Null hypothesis was therefore -

rejected. /=87,



Comments will be made later cn the signifcant negative correlation

between academic motivation on the one hand and competitive
and independente rcward on the other hand in this chapter,
Correlations suggest asscciation between variables. It
was felt necessary to have a lcok at the patterns of relationships
among the variables of the sample and hence an appropriate
further statistical analysis wagdcemed necessary. #An appropriate
statistical technique to look at the pattern of inter-
relationships of different variables rsvealing different types
of significant relationshlp with one another is the method of
factor analysis.
Factur analysis serves at lcast two purposes namely
(a) it sorts out the pattcrn of inter-relationship into classes
or facturs in hierarchical order, starting from the most prominent
one, and (b) it reveals to the researcher the types of associated
variables which are statistically interrclated. The investigator
has alrecady hypothesised on the possible different independent
types of clusters of ~behaviour . (i.c. pupil -
responses to the tests and questionnaires) and hence he undert ok
factor analysis,

3.  _Factor Analysis:

Of the different methods of Factor analysis, the method
of Alpha factoring (Kaiser muiﬁhffery 1965) is useful cspeclially
when s'me degree of consistency is expected among the different

variables, revealing significant inter-relationship.
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This is also useful when the roscarcher wants to generalise
from the consistent nature .f interrclati.nship of variables
about a wider poepulation of individuals.

Table- 5.3.1, shows the factor matrix of these variables

for the entire sample.

;I"_(tblil L'.3¢ 1.
Factor hatrix
All Subjoects

(N = 4103)
Variables Factor Pactor | Communality
I 1T
Adult Approval » 495 . 710 . 122
Consumable Roward . 608 Lo 199 ) <406
] Competitive Reward .04 X2 0U13) 468
Tndeprndence i i-Y S {.060) 037
Peer /.pproval Yy .e0d (0.047) . 368 bl |
votivation (-.224) D31 «333
Eigen value 4,38 1.650 Total V=
Variance 72.60% 27.4% 100% ]
Note: Significant loadings are shown without bracket.

A look at the above table reveals the following , namely -~ Two
Principal commn facturs were extracted explaining a tutal
variance of 100%. Pactur 1 revealed significant positive

loadings for all variables excent Academic Motivation, while
Factor 2 revealed significant pusitive loadings for Adult Approval
and Academic Motivation variables only. According to Guilford
(1965) “'the proportion of a total variance, contributed by one
component may be regarded as a cocefficient >f determination of the
total by the part. The square ruot of each proportion of variance
contributed by a common factur may thorefore be regarded as the
correldtion bctween th:: t,otal variabl- and the factor.
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The square root are correlation coefficients " arc knuwn as

= . & a 1 . E. Ji 2 5s
Fickor Idéaidg§ or factor saturations”. It is usual to consider

factor loadings below + 0.30 as insiqnificant1 The above

table shows the loadinas both significant and insignificant.

[he secnhnd factor revealed a substantive drop of its Elgen

value from that of the first principal commun factor. This

criterion has been reported to be a sufficient satisfactory

test to ensur.: the purity and specificity »f the commun factors1
A careful look at the factur matrim shows that Factor -1

manifested highest positive lovading

for "Independence" reward preference variable and the next

positive loading fur “Competitive™ reward preference variables

Both these two types of responses are the outc.omes of "ego-assertion"

of the children. On this basis Factor - 1 may be called "Ego-

assertion", FPFactor - 11 manifested on the other hand highest

pusitive loading for "Adult A proval" rcward preference

variable, and the only other significant positive loading

wi8 for "achievement Motivation” variabler Qa this biess,

Factor-11 may be called ~“Parcntal 'lish"

1. See R.B. Cattell "“Factor Analysis Harper, N.Y. 1952,




90w

4. Interacti . n Analyscs,

A significant part oFf this study was aimcd at ev2mining
the existoence »f any intcracti n botween the variebles of the
pupilts backgr und and his Rowvard Proforcnce and Academic
Motivation scores, An appropriate statistical tist was
theref .re necessary t «xamine If there werce any diffcerence
between the nales and fomaloes, the y ung and old subj.cts,
the differont religi us groups f the subj.cts, the type of
family, paronts' accupation, incume and cducation, th. type
»f hwse and the nunber Of gaps and hume =21lp of the suojects,
in their Reward Pref.roence and acadonic IMotivati n types f
bebhavisur, The family backjr und variabloes werc however,
measurcs f nominal scalos f measurcawnt, while the criterion
variables, namely, Roeward Proforcnce and Acadomic M.tivation
me¢asurns, were Hf interval scal. of measurcoent. since para-
mctric statisticel test cannt b applied where nominal
measures oHn th - one hand, and int.: val m asurcs n the ath o r
hand ars £ bc analyscd togcether, tw: things woere diemcd nece=-
sary: (i) finding a suitablc n n-paramctric statistical t.st
for the Intcractisn @nalysis  and (ii) converting the intorval
measures f the criterion i.c. Reward proforonce and Academic
Motivati.n int . rominal meassarcs.

The suitablc statisticzal tozt for this interacti n mnalyscs
is Chi-sqharc analyscs (xz) anl a 5at£5facteqf S.,P.5.5. computer

4

programme: is that f Cross Tabulatinn »r Cr.uss-Tabs.

- ] —
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The inVestiqatur undert . Gf@ﬁ&-Tﬁb analysis . f all the vari-
ables aft..p rceeCding the int.orval Mcasurcs intg, nominal measyres
(vide Appendix IZI): The Significant F28ult fF ¢h Series

°f Chi-square finalyses are reproduced in Tablcs ~5.4,1, 3ed.2,
5.4,3, 5.4.4, and G Appendix 117 C,ll“CtiVle shows

the micr.pht s “f the significant “hi-square tables fr,m

which the ab,y. tables wepe Extractod, yvia-

Table 5.4,1
< OM ™ 14 RE 1. e
SEX-VS .CONSUMABLE e [ARD 3
Chi-Sauare Analysis (Qle
(N= 403)

NOTE:Observe.d frtqunncy, cXpactod fruquuncy, and xz-valuu
for =ach Cell are sh wn in that Order from top k., bottun fop

every cell,

Variab]le CONSUMARL & RE'ARD TOTAL
LOw HIGH (N)
) 199 38
Sex Malc 139.4 47.6 237
0.487 1.936
Female 123 a3
132.6 33,4 166
0.695 2.759*
Total N 322 | 21 103
s :
g 5.877, df- - ¥ 021

* The most significant X Contributi n,

/92,



~92-

TABLE=5.4,2

FATHER'S OCCUPATION-VS=MOTIVATION:
Chi-Squarc snalysis (3x2)
(N=403)

Nete: Observed frequency, expected froquency and xz-valuu
fr cach cell are shown in that .rder from t.p t: bott:m

for cvery cell.

VARIABLE | MOLIVATION .} TOTAL(N)
LOwW HIGH
Prefessional 19 - | 218
¢ 17:%3 .. J 219.9 237

p - 002'11 OCC‘lG !

—

Father's T -

Occupation Sclf Employod 116G

2
8.1 103.9 112
4.594** 0.036
None 8 46
3.9 . |50.1 54
4.310 0,336
Total N 29 374 403

x2= 9-‘—30‘1’ df: 2, 940.007‘
2
.o The most significant X© contributin

. The ni:xt m.st significant xz- cntributione.
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TABLE = 5.4.,3
MOTHERS OCCUPATION-VS~-CONSUMABLE REYWARD
Chi~Sjuare Analysis (3x2)
(N = 403)

Note: Observed fre-ycncy expected frequency and Xz—value

for each cell are shown in that order from top to bottom for

every cell.

Variable CONSUMABLE REWARD
TOTAL (N)
LOW . HIGH
Mother's Professionall 946 21 117
Occupation 83,85 23,5
0.067 0,266
Sclf Emp=- - 48 22 70
loyad 55,9 14.1
1.116 4.,426%*
None 178 g 216
172.6 43,4
0,168 0.672
TOTAL N 322 81 403
2

X° = 6.716, df = 2, P& 0.034

* The most significant x2 contribution.



L
T/BLE 5.4.4.

HOUSE-VS~INDEPENDENCE :
Chi=Square Anolysis (3x2)
(N=403)

Note: Observed frequency, expoected froequency and Xz-value
for each ccll ar< shown in that Jrder from top to bottum for
every cell.

Variable INDEPENDENCE TOTAL (N)
LOYW HIGH
GeRaAo ER 18 86

74.9 11,1 i
0.636 4.289*

House TOYIN 157 17 174
151.5 22,3
0.199 1.344

VILLAGE 126 17 143
124.5 18.5
0.018 0,122

Total N 351 52 403

x°= 6.608, df, = 2, P<£:0.037

* Note. The must significant x2 contributi n.
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Table 5.4.5.

Cars-Vs~Peer Appr wval
Chi~Square Analysis (3x2)
(N=403)

Note: Observed fregnency, expectoed froquency and xz—value

fur each cell are shoswn in that order from tip to bottum for
every cell.

-

Variable P.or Apprval TOTAL (N)
LOW HIGH
Rich 178 52 230

167,2 62 .8
0.698 1.857

cars Poor 115 58 173
125.8 47.2
0.927 2:474

Total N 293 110 403

x?= 5,953, df= 1, p«<0;020Q

* The m.st signifilicant x2 contribution,

In interpreting results fr.m significant x2 values it is
usual t: look for the highest ¢ ontributi-n t. the werall X2
value made by a particular ccll which is calculated by using
the fillowing formular (King, 1969, P. 105), viz:-

(fo - éalg, where fo = osbscrved frequency
- fe = expected foajuency in the cell,
At the b.tt.m of the avove xzwtablcs, the most significant

countributions t. the roespective K2— values have been moentioned,
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A significant XZ—UBIUL indicates significant differencZes in the
proporti.ns f cell dustributions .f the subjects, Far the purposc
f detailced interprotatin of a significant xzmtahlc, sne has to

1:k for the mhst significant ¢ .ntributisn in the cclls, and als.
notice the dircction of change in the obscrved frequoncy of that
cell. Bearing the ab we prints in mind, the frllowing ¢ 'nelusi ns
are made, viz, - (2) F:de childron manifost d significantly

higher level f ¢ nsumadble roward profoerence than meles (table-5.4,1)
{(b) Frm the tw. cclls of most significant )(2-- c.ontributions of
table~5.4,2, we n ticc that thc bs rved frogquency of sclf-cmployed

1w mitivakti n cell was less than itz (xpocted rrequency while

that »f Un~.capl yc?ﬁm-tiv;t; n coll was higher than its curres-—
ponding expect d frogqunoency. On the basis f those significant
fecatures it can boe said that children of sclf-cmpl yed fathoers
manifcested significantly high. st lovel of academic mativation,

while th.sc .f unempl yod f.tbers manifosted 1@weat level of acadumie
m.tivati:n., (e) Children of self-cmployced m.thors manifosted
significantly higher level f prefcecrence f.r ¢o.nsumablc reward
(table=5.4,3.) than thers., (d4) children coming from G.R.A. homes
manifested significantly higher level of prefercence frr Independence
reward (table 5.4.4.) than thurs. (o) Ch.ldrun c ming fr m familics
without cars (i.&., poor) manifestod significantly higher le -1

of preference £or Poor approwval as ruward {(table 5.4.5) than othors.

W o /97.



A

S Lffectks of Socl=tZe nomic Status (SES)

A number of intcresting trends were discovered from the
results of cross~Tabulation analyses revecaling s me inturesting

trends of differences between the rich and the poor, the male

and the female, the prfessi.nal and the rosgt, the t.wn boys and
the rest and s: n, in their rcward preference and academic
motivati in.

The investigat.r was theref re keen t undertake some past—
hoc analysis t» sce if s.me of these h ae background variables,
namely parent's accupation, pafent's cducation, type f hoiuse, and
having cars or n:t, could be computed tejether t. woirkout a
socio=ec inmic status (BES) variable having threc lovels namely,
upper, middle, and liwer, which may reveal differcnces in the
Reward Prcference and Academic Motivation type f pahavirur
»f the children of the entirc samplc. For the purpuse »f recosding
the SES score, the lnvestigat.r tu.k the average af the pupil
background varliables namely, Fahbher's Occupation, M.ther's
Occupation, Fathert's Educati.n, Mother's Education, H use and
cars and then rec ded the £.8.35 scure inty three nominal measures

+§ upper, middle, and lower levels. Appendix IV shows the details

f computation Lf thusc levels of LES variable of this analysis.
Following the assumption f the invesigator mentionced bofure,
it will be clear that nominal wvalucs f 1,2, and 3 represent in
hicrarchical fashi n, thc upper, middlc and lowcr levels of father's
ecupation, mither's »ccupation, fathert's and Muother's education,

house and cars respoectively. /98,
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The ab.we variables however, manifest their ¢orresp.nding
measures of s:clal class diffurences for every subjoct of this
study, Jhen the 5ES5 measures are ¢ mputoed, these measurces of
"average" nominal scale valucs fr cach subjcecct will alsc manifest
the differences due t . s cial class diffoerences am:ng the subjects.

The investigat.r €,k th. avcerage" f the abuve pupil back=-
grund variables as it satisficd the foullowing, c.g., = (a) instcad
»>f having many measures nly one measurce for 8ES was needed; and
(b)Y thc measure must roefloct the difforences in nominel scale
values Jf the abive variables anmoung the subjocts, 8y taking the
“"averaqge" . f the abuve variables' nominal scale values, both thosc
requircments have been satisficd.

Once the SES indices were calculat:od it was necessary for the
investigat .r t decide ..n the cutscff points f.r the SES indices
s . that upper, middle and 1lower SES indices can be calculated and
their interaction analyscd., Those cut-3ff points were arbitravily
decided by the investigator as f.llows, viz,- (&) upper SES nominal
scale value as “from lowest t. 1.34", (b) ﬁiddle SES n.minal
scale value as from ab ve 1.34 £ 2,67%; and (c) lower SES n.minal
scale value as “fr.m ab.ve 2.67'. These cut-_ff points wcre
justified sincc the ranges r spreads >f indices were cqual for

the differvnt social classes., Appondix-1y makes the situation

clecar.
Against thesc 3 levels f SLS varieblos, the investigator
decided t: use 2 levels of the measures of roward preforence

and acadouemic m.tivation variables,
/aa trLD.
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The cut-off peints fur these variables had to be decided upon.‘frn
Usually;the medians are selocted as the cut-off points when a--

variable is t; be cateqg riscd into 2 lovels, namely, low ;nd hi

the median as the cut-off porint forr the abuve variables £for the;

frllowing reas ns, vizi- : rib'

(a) I+ has been menti.ned baof re that the distributions of théff;¥i ‘
scores f all t"e int.rval nmuasures of roward preference and  ;$;?§
achicvement motivation wersfpééitiy?}y_skewéd which impl;ﬁd tn&gfﬁfﬁi

the median values  f the above variable mcasurcs were all PG L
L i, T |

lower than the respective mcan values (Guilford, 1965, P.61); ﬂf;i$ﬂ
P h. .\;'
(b) a limitation of the computer programme used in this apalysis | ™

L

was that thce prograimme counts the frequencics up tu the value '1:{:?£
selccted as the cut=off p.int and not up t, the position f ‘a _ﬁ,;iif
particular scale value e.3. the madian; (¢) had the median-_ ”aﬁkﬁig
value becn scvlucted as the cut- .ff point them tho cut-th.valueshl‘sf
w:uld have been perhaps tee low far the high scorers® gr ups; _~:%-¥¥
(d) if there was any difforence between Low' and high® 1. G.lsll.,‘&f;
f the ab ve variable measurce, then the investigator assuncd such ‘\

w

fferences tQ eX1St - ¢ a high cut-off puint 1s decided upon f.-:;r_-r_?].
sach >f the a wve variable mcasurces than otherwise. ' J 

On the basis of thi 2buve assumpti.ns the means f ths ab:véé%ﬁfi
interval-scale variablcs werc chosen as thedr respective cut-off T'}f

points. - /100. 7




The results . f thoe SES intoracti. n analyses were however not
significant and c.mments will be made on the iaplications of
thesc analyscs ln the final chapter.

6. Results:

The significant rosults of this inv stigation ©or the entire
sample (N=403) arc summarised below, viz- (i) Rcward proference
and achievement mitivation variable avasurcs Lf primary sch,sl chil=
dren of Zaria yiclded significaat positive intcr-corrclations.
Competitive and Indupendence reward preferenee variables however,
manifest.d significant negative currelati ns with achicvement
motivati n variable,

The negative correlati.n between coompetitive reward proference
score and Academic mutivati.n suggests that the scnse f competition
is perhans facking in the children wh) may profer affiliation
or other tvpe of motivation €. thelr wn individual achiovements.
This interesting significant trend needs discussion in the c.nclue-
ding chapter. ‘Indcpendence" roeward rovealed negative significant
correlati.n with academic mutivation, a point which will be taken
up later,

On the basis f these siqgnificant porsitive inter-currelations,
hypsthesis - 1 (Hi) stating that “therc will be significant positive
inter-correlati ns aning the different reward preferences and
academic m.tivati .n .f the children" was supported within the
context of significant correlation and-its corrcsponding null

hypothesis was rcjocted,




(31) & =% Pt of k@e ~waivais eopr-duced in table; o301y
revealed significant poasitive l.adings f all r.ward pr £

messures but nt .cademic o tivati.n, whilce Fact r-2? of th. same

analysis reveal. d nly tw sijnificant p.sitive loadings ne f:or
“adult Aonr val ' type of r o oward proforconce variable ﬂnh tiiec ther
f :2r Acaljemic M tivati.n, Jact r-1 .xplains 72,6% of the t. tal
variance while fact r-. - xplains nly 27.4% »f it (viue table-
5+2.1), an‘ these tw. ruct rs wure orthogunal, i.c. independont
f eacih uther,

On the bDasis f the @u v. significant rosults, hypethesis-2
stating that “thereé will bc at l.ast tw significant and indepen~
dent clustars f behavi wurp ncc unting € or the different reward
proferences and academic wmotivati n of the childrea in the study',
was supp rted and the ¢ cresp 'nding Rull hypouthesis (HJJ WAas
rzjectcd, The implic.ti ns of thuse tw. fact rs will o discusscd
in the chaptuer. (iii) Thoe rosults f interactl..n analyscs have
shwn certain significant Jdiffer.nces (vide tables-5.4.1 t 5.4.5&;;
It is t. be recalld that Hyp:thuesis =3 (H3J stating thaet "there
will he significant “'iff.rences in the variable measuren o f
reward prefoercncces and achioviment m tivation dctw . on children
af (a) the tw sexes, (b) pr.ofessi nal and cducated parents -
vorsus others, and (c) woalthy hones-vorsus- thoers® is not a
directinal hyp thesis,

On the basis qgl?, significant differonc. s revealed in the : 3
int.rracti .nal analysis, Hyp tth1s-3 (H3) is supp rteu and it§
¢ rresponding Null hyp .thesis (Ho) is rejectid.
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CHAPTER 6
Critique, Conclusi.n and ILimplication

In this scctiin, the investigat .r will have a critical 1ook
at the rcesearch and i*s findinys, and draw some c.nclusions, and

finally, consider the implicati.ns arising out of the study.

1. Critique:
Campbell, et al (1969 su;jested safeguards t o be ad.pted

in social science investigastions by listing scveral fectors of
internal and extcernal validity. The iuvestigat r wishces now to
check if these fact .rs werce safequarded against in his study.
Since this study was not a pritracted ne, therce were no risks Of
experimental mortality, as n.o subject sclocted f.r this sudy
sdropped out >f the invostigation. On the sane grounds it can be
reasonably held that therc was no question £ "experimenter decay”
as the initial enthusiasm f the lnvestigat.r remained almust at
the same level through.ut this study, and the quostion of fatique
or set formation in the investigat.r's sc.ring of the test
questionnaircs was cither absent r hardly felt. The investigat .r
established FB8PPOrE apng faniliarity with the subjocts adequately
and assured them f their anonymity and this helped t, prevent any
bias creeping frm "reactive respinses"™ of the subjucts. Since
data ¢ :llcction was over in a period 5f nc week, it can be

held that the childrin did not 'maturce" significantly during that
period and thus the effocts f bias due £ ''maturatiun" fact.,r wcre
alss eliminated. cil 2l i~ i ./i&é::
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e . 2
Nothing spectacular did happe: during the experiments

which could have ‘therwisc changed and affected the responses
of the subjects, and hence the effect of 'history! could not
have affected or Influenced the resp:nses of the subjects of
the study. Furthermore, the investigato r did not go for ?
‘extreme' groups of subjocts but went f r randomly sclccted
subjects, and thus kept the effects of statisfical regrgssiqn
towards the mean, at a very minimal lovel and hQnCc; it can
be cgncluded from the above argusents that this study to ok

care of bias f the above internal validity factours mentioned

by the authirs (Campbell, et. al, 19695.. In ,thér words this
study can be held t ) be internally valid.

"External validity” refers to the rcprcscntativenusé s34
the findings and results to a widcer population. It has becn
argucd by the investigat.r bof ore that the sample wés a rep-
resentative 8,25% »f the entire parcent population. This is
a fair representati:n since it was arrived at tw> steps of
rand :mis.d sampling, once in the seloctinon f the schools
(25% of all 40 schu»nls), and then in the selecticn of the
subjects (33% >f all subjects f the sclected schu:ls)- the
selectl n being predicted by the table of random numberse On
this basis, the investigat.r claims that his sample was rep-
resentative >f the paramcters »f the entire parcnt populaticn
of class six primary scho»l children of. Zaria gnd -hence :this-ctudy is
held t» be externally valid,

/105,
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The content validity of the items 5f the backgeound

questionnaire is self-cvident from the wide civerage .f the

test items as can be scen from Appendix IX. Furthef{‘ the

results of this study lend support to construct validity of
the test instruments uscd,

Since the cxperimental validity factors of this study,
the reliability, and the validity of the test instruments
have been justified as being adequately taken care of, and
safequarded, the findings . f this study can therefore be held
as valid and rcpresentative,

II. Conclusions:

The following ¢ nclusins can thercfore, be drawn from
the significant results reported at the end of chapter V suppur-
ting the hypotheses asserted in this study, viz-.
(a) The primary sch o1 children .f Zaria arc characterised
in their behaviour manifestati ons by a cluster o f pousitively
inter-related reward preforence, viz, - adult approval, counsumable
reward, competitive reward, independoence reword, and peer approval,
and their academic motivati.n (vide Results 6 (i, ii, iii, and iv)
»f chapter-V), (b) The behaviour >f primary sch.ol children
>f Baria as measured by thi: test of reward prefercnce and
achievement motivation variablcs can be classificed into two
gr ups on the basis Hf their reward prefercnce and achloevement
moativation types f behavii,ur manifestati ns. Fact'r -1 (Table~5.3.1)
manifest the behavi wur, i.e. responses of the children as measured

by the different reward preference variable itcms,
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Factor II manifests the behavliour, i.c. responses of the child-

ren as measyred by their “adult appr.val" reward proforcnce

and achievement m tivation,

(c) Female children manifested significantly higher lovel of
consumable reward preference than othoers.

(d) The primary sch.ul childron of Zaria having self-employed
fathers are significantly more academically motivated than

others, while children f waemployed fathers were significantly

at low levels ~f academic motivation.

{e) The primary sch.»l children «f Zaria having sclf empluyed
mothers manifested significantly higher loevels of preference

fr c.nsumable rewards.

(f} The primary sch >l children of Zaria coming from G.R.A.

homes seek significantly highor lovels of inéépcndence as a

reward preference than ,thers.,

(g) The primary sch,.l children f "p.,ur" homes seek significantly
more "Pecr asproval" type f reward than others.

These conclusions and results, however, <all for some discussions,

Implications:

A numbher f issues of sociolegical, c¢ducational and
cultural imporfance arisc from this study which the investi-
-' '_

gat »r wishes tu discuss ne by one. X .
7107,
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It has been noticed that the children of Zaria primary
sch>>sls manifest a common recard preference to seek adults!
approval. This particular type »f rcward preference secms o
show in many types »f analysis ad pted in this study. In other
words, this characteristic scems t  be very promincnt in almost
all children of this study. It is thorcefore, necessary for
the investigat .r t» explain why this feature was s. prominent.

One explanation which may be offured at this stage may
rest in the typical Islamic home backgr.und >f the majority of
the children 4f this study. For us t understand a typieal
Zaria hume background, we have t, consider the strng Islamie
influence at w rk. Basically Islam teaches that the parents!
first obligation is t, teach their children t. worship Allah
only. Then it further teaches that the next duty of a child
is t: obey his parents irrespective of the status f their
parents. It can theref re be oxtrapolated that the child is
oriented twards sboedience t his parents and elders right from
his early yecars. It is theref re no wonder t» find Zaria
children g.ing all out for adult approval.

Locking at the communual nature of the extended family
system, with many adults (such as grand parents, uncles, aunts
etc.) empowered t: socialise the child (Hake, 1972) "to respect
adults" is b.und £t be a typical value firmly embedded in the

soclalised pers.nality .f the child.
/108,



in the light of this pwerful value tr respoct adults,
it can further be cxtrap.latced that a typical Nigerian child
>f the North, will xpect a greatcr am.unt of cooperation
and acceptance from his teacher than his western counterparts
who grow up in nuclear familics,.

Examining carcfully the results of this study, we notice
that academic m tivati_n e¢xplained considerably less amount of
the total variance (vide factor-1I1) compared with "reward preference"
»f the children (vide factor-I). A child is motivated from the
values he inc:rporates int himself, from the reinforcements
>f praise, optimal encouragecments, inspiratisns, and help he
gets in his m.dest efforts to control his environment. This
sort of situati n flourishes best where children are accepted
at home and at sch>.1 with egual affection, dignity, and
respect, As far as the h.me of a typical Nigerian child of
Zaria is concerned, it scems that the child has very little
problem - since tg-ir *adult approval' type of reward sceking
behaviour is alm:st onsured. A child of this typc is likely
to extend his tentacles t wards the teachers and Jther adults
in his school in the h.pe .f being recipricated by them.

The investigat .r can only hazard that this reciprcation of

acceptance and reinf.urcement »f the child are perhaps lacking

in the primary scho.ls of Zaria.

Giver the fact that the family is an extended .ne with
many children, and als. given the fact that these children eat
together (and not in separate dishes), and play together, it is
understandable as t . why a sense of comaunal belongingness, communal

sharing >f res.urces and c¢ommunal feeling of glory and success
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at the achievement by a member »f the community is firmly

stamped in. There is avidence that people who ¢re used to clan living
in communities -and .. extendad. +i. family systems usually

take pride in the achievement f the group when any member

beco mes a success. Bruncr (1966) includes the concept of

‘affliatin motivation] in his the»>ry f motivation where

“"recipr city” of the members f the community bocomes an essential

elements for group m.tivation. The cornecept of reciprocity

of Bruner's theory has all the cunnotations of affiliation

and group cooperation as deplcted by the investigat.r in the
foregoing paragraph. In the affiliation type of motivated
behavi»ur the levels of individual achicvement motivation

are rather low, while in tho achievement type of motivated
behavisur, the levels of individual achievement mutivation

are usually high (/2rnon, 1969). In spite »f lower levels

of motivation amwn; thc group members acting for a common goal,
the evidence seems t. suggest that individuals under "affiliation
motivation" ¢ndilions achleve more as a group than when they
are acting on their swn (Fromm,.1956). The children of this
study were perhaps similarly characterised and if they were
measured by a te-. of taffiliation mutivation', instcad Of
tacademic .chievement motivation', then perhaps the result
would hayé been different and the m.tivati.n variable would have

come up with a significant positive loading in Factor-I.
s
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There is an old saying: *"When in Rome do what the Romans do"
The simple wisdom in the above saying is no less applicable

in Zaria schools than anywhere elsc., The point is that we

are perhaps not doing justice to the expcecctations of our child-
ren at schools. The westcrn methods of education, life-styles
and socialisation teach children to be competitive, independent
and to consume more than othcers. This system, even though

it may be very meaningful and productive for the westorn
societies is hardly relevant and surcly damaging iIn the context
of Nigerian situation. If the cducational authorities want

to help our children then the entire system and approach in

the primary school tcaching needs reshuffling and modifications.
Teachers, the investigator ventures to suggest, must go for
group work, group undertakings, group projects, and group
performance, All this is possible and when made possible, the
investigator ha. reasons outlined above to cxpect better achicve-
ment, better ecucation, better performance and less problems
of discipline and maladjustment at school, It is worthwhile

to remember that"“what we sow today we shall reap tomorrow".

This saying is more applicable to the primary school sector

is we are to get out of the ruts that have settled in the
secondary sectors of our education, where not a single day
passed without the soldier being called in to discip’ ine a

child whom we can control, and help in othcr mecaningful ways.
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If there has becn any educatinal system which Holt (19573)
labels as institution pr.ducing drop-outs, then the Nigorian
primary sch'ls »f Zaria may be s.me¢ f them,

3efore leaving this scetion, the investigator wishes t draw
the atte=ntion .f his readers t» the fil1lowing, viz, 5
few, like myself werc strongly sympathetlco towards the traditional
Islamic system and sispocted that the cducati nal westernisatin
in this Islamic arcarwas altogether to ., pervasiv:, that it

Beown And ths ket

bull doted the past and created cultural distortion" (MEEEets, 1935).

It has been noticed that against the children £ self-
employed mothoers manifesting higher levels of ¢ nsumable reward
prefernce, sthor children were manifesting significantly lower
levels »f c.nsumable rueward prefircnce. This is an interesting
s&£ivlorgical finding that stands in contrast with mist findings
ir Ynis field within the investigatoyr's knowledge. A question
may bg raised as t. why the children of the sclf-cnployed mothers
would seek high lovels of ¢ nsumablce reward, when it docs not
seem t be & n.rm amng their eounterparts. i, definite answer
can be given t. this issuc unless some further rescarch is
undertaken in this ficld,

“nather finding is that the children .f this study camc
sut into tw groups r fact rs. The majo rity werc characterised
by their reward priofercnce behaviur cxcepting academic mstiva-

tiosng
/112 . e o
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At this stage we nved to remind urselves that even though
the society is basicaily Islamic with bias f.r Islamic values,
western educati.n has gained s.me promincnce in the area of
this investigatin. As a result sone parents have been highly
influenced by the wastorn cducation and its attendant values
afF individualism and high desire to orientate their chilauren
te this direition. This is wore s, if we realise that it
is the beneficlaries of this educatisn that gain promincnce and
cointrsl of the soclal, political, and even eeonomic systems
2f the s clety. They constitute the pecrmanent secretarics,
manag.rs, and indeed are the custodians . f the western educatiosnal
system., It is no suarpirse thercfsre, if we observe some traits
af western s.ciety boeginning t: manifest thoemselves in the
behaviour of this category of pesple and their children, e.g.
individualism and high pridc in material accumulati.n. In short,
rapitalistic class of people is emerging, amidst a society
the majority :f which may shun thoese valuces, -

The issue is that the thldrcn 3f these western oricented
parents arellikely t» have been influcnced by thelir parents,
s> as to strive for highcer and still higher success in Acadenic
achi&veméht'g a typical characteristics of westurn society
.(ngis_igsg;xluckh&ln <t al, 1961; Diuvan, 1956). Furthermore,
some rescarch ‘evidence :has. alttested to have influencing power
af thé child's hemm-ih-shaping his aspiratiuns, expectanéias_
%tg,'thruugh a piﬁC¢ss wE s»&;alisatiqn, g that the chlild ends up
bQ intcrhalising the cherished valucs of his parens (Fluud, Halsey

and Martin, 1957},
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With regard to the qu.s:ion as to why "adult approval"
also revealed positive significant lcading in factor - II explaining
only a part of 27.4% of the total variance, it can be statcd
that "obedience += clders of the socicty" scems to be a prevailing
norm of northern Nigorian value-systoms.

“Another finding in this investigation is that primary
school boys manifcsted significantly lower valucs of consumablo
reward prcference than primary school girls. This phcnomenon
is likely to be explained in the Nigerian context from the
tecachings of Islam. For instance in the holy Quran 4:43 Allah
says Men are the maintailners of womcn becausc of that oxcellence
which Allah has given to somc of thim....morc (strength) than
the other. The above versc pointsto the fact that men arc
biologically strongcr than women and hence must protect them
and spend their wealth for the women. Thus while Islam enjoins
males to spend for the women it leaves it voluntary for the
women to spend for males, This is why it is very common to sec
that males give women special status in every aspect of life.
If a typical Zaria man is travelling with his wifec cven in
commcrcial vehicle, he will strive to get her the front seat
where she seats alone. If he buys some food, he gives the women
the largest share. All these go to show that women are given

a special referential treatment including consumable reward.
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The children of Zaria homes are growing up in this situation,
fne buys learn quite carly in their life that they have to
be the 'givers', while the girls learn the opposite i.e. they
are the '‘receivers', It is therefore no wonder that the resulta
»>f this study, indicatcd that b..ys wocre significantly lower
scorers than the girls in co.nsumable reward preference behaviour,
Another feature f this study is that none of the results
from analyses using socio-ecoHnomic status fact .rs wer: found to
be significant, This analysis was aimed at finding .ut whether
the suciety can be b;uadly categorisced int ., upper-class, lower-
class, and middle—élass. It is t. he rralised that Islam, the
predominant religi.n of this part f the country advocates fur
human equality and br .therh..d, and scts up instituéi-ns that
will achieve these ubj:ctives, such as congregati nal prayers
where rich and poor pray t.gether: pildgeimage, where rich, poor,
rulers and rulcd, wear the same dress and perform the samc
actions. The h.ly wur'an thus says "Oh mankindl we have
created ysu from a single (pair) »>f malc and fcmale and made
int» nati rn. tribes that ye¢ may know cach other. Verily the
most honoured of you in the sight »f Allah is the Righteous
of you. 21d Allah has full knowledge and is well acquianted
(with all things)". FPFrom the abpwe verse, it is evident that
the criteri 'n for superiority In the society is one's pilety,
honesty and fear Of Allah. It is therefore inconsistent with
this social set-up f Islam that any attempt t . picture the society

on soycial class basis will hardly stand the test of validity.
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The implication ~f this finding is that any educati nal
system which fails to meet this s»cial sct up of the peiple of
Zaria, is bound t., genorate s.ci.logical and educaticnal conflicts.
Perhaps it is in anticipati,n ,f this trend that the saziri of
Sokto in hif famous speech (published in New Nigerian December -
9th 1971) at Graduati n Cerem .ny Pf the Ahmnadu Bello University
called our attention in the f.llowing way, viz- "I must state
that y ur university (A.B.U) likc »thers in Nigeria, is cultural
transplant whosc routs lie in ansther tradition...it is a
part =f cultural bajgagc bequcathed to us thr.ugh sur association
with those traditions. Wisc men know that change is part of
the necesrary prucess through which all socicties mﬁst pass
i€ they are t. grow and survive in an impr,ved stote. Wiser
men know that change can havc other faces whise influence might
well lead t. the impoverishment of the very socicty we wish to
nourish..... nlways renember that knowledge is at bast, when
it is universally useful and that the best sch.lars arc those
whom the ordinary man fcars neither t» cnciunter nor tH address”.

Even though the abuve findings suggest the classlcss nature
o>f a typical Islamic community, s.me disquieting trends have
been witnessed. It may be that a mincority but inflicntial
middle-class is em.rging wh. are essentially individualistic,
with little regard t. what happens Jutside the.r own 'world!

It may als. ha»pen in not 80 distant @ future that theZaria socicty
ill bec.:me stratified int. social classes, the biurgeoils upper

lass, thc middle class and the impuverished lower class,
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In sumnmary ther@fnre, the investigator ventures t recommend
che follswinq t. the educational authorities, .Viz4-= - 3
(a) T> understar?® and act acc .rding t» the expectations and
aspirations »f the Nigerian children of Zaria. This calls for
re-training of teachers and re-shaping the educati.nal system
in the primary school sect.r by cmphasising the- objectives
for group achievenent, gr up unlertakings and gr.ur perfor-
mances.
(b) Folluwing th. above, competitions, and greed for individual
consumption of res urces should be avoided at all costs since
they are in conflict with . he expectations of the majority
of the snciety.
(¢) The children should be accepted and trcated with kindness
and sympathy, and every attempt should be made in the classr.om

toy reinforce even their modest attempts t . cuntrol the environ-

ment of education and learning.
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WL.SPIOHS ASCUT SCICCL allD JCHECCL "lon”
The questions on the follewing ropuc are IKT a test, YWe
are using them to find out what you thin®: and feel adout
different tainpgs. There is no right or wrong cnsver to
them so there is no point in talking to anyhcdy about
what to put. /e ‘rant to inow what you think, Jo HNOT

write your name on the papers.

PR g, AN NPER . PN ST SR T fee T

- 2 bobel 4 .;C s lrl‘,-.. ,.Is.ll-[ SUS B R R 180 - )J -'J&‘ltwistla
SECTICH & (1nemy
~SCU

First of all two guestions ahout yourself:
PUT A TICK il TIE RIGIT 30X.
A1, A&re you a boy or a girl? hoy/ 7 coird/f 7

A2. ‘hen were you born? day month year

L SECTION B

Instructions.

Cn the following pages there ore some auesticns about
what you think of school., Zcer cuesstion has & statement
followed 1y FIVE pessihle answers which show how you feel.
Put a tick ( ) in the hox next to the ansver that BEST
describes your feelings.  Try ithis guestion for nractice
You must choose only OlIT ocut of the five, so only ONE box
should have a tick in it,

I ENJOY GAITES LEJSSCONS vory true of me P AR
AT GCHCCL Fartly or uasuvally “ruc of me ,C?



ANS TER THI 7

Cannot say, no fcelings one way

D

or the other

Pertly or usually untrue of me

i

Very untrue of me

IITICH THALT PCLLOY IN THE GAME LY

PUT A TICY IN TIE 30X '[IICY 3ZST DESCRIZES YCU

B1
I ENJOY ICST

T33CNS Very true of me
Fertly or usually true
of me.
Cannot say, no feelings
one way or the other
Fartly or usually untrue
of me.

Very untrue of me

B 2

I WO HARD IMCST OF Very true of me

THZ TIME,

Fartly or usuvally true of
Mea

Cannot say, no feelings

URURUBITURIRIN

onc way or the other,



L 1 -

I LEAVE MY SCHOOL

B3 _
I FEPL 5CHOCL 18 Vary true of me 7
LARGELY A& JASTE OF Partly or usually true of

nea . . . i 7
TIME. ‘-

o Connat say, no faelings one
way or the other. / 7
i Foartly or usually untrue

of me. : : _ / 7

Very untirue of me. / /
B3 4

L./

WORK UNTIL THE LAST

Yery true of me.

Fartly or ususlly true of me

MINUTE. cannot say, no feelings one
Y wey or the other. / /
Fartly or usuaily untrue
of me. ZE:::7
Very untrue of me. / /
B 5 S
L/

I GENERALLY FIND

LESSONS RATHER
DULL. .

Yery true of me,

Partly or usually truee of me

|

Cannot seay, no feelings one

way or the other,

Fartly or usually untrue of

me,

. Yery untrue of me.

i
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I IATE TC }ISS SCACOL
30

BECAUSE I ENJOY I
IUCH.

D

Very true of me.

rartly or usuzlly <rue of

mee

00

Cannot
way or

say, no feelinzs one
the other,

rartly
of ne.

or usually untrue

Jery untirue of me.

BT

I TRY ME LZDEST T0O

DDUD

Very true of me.

GEZT MY SCICOL "IORX
RIGHT. rartly or usually true of me ‘ /
Cannot say, no feelings one
way or the other. V4 /
Partly or usually untrue of
me. V4 /
Very untrue of me. / 7
B 3

I A QUIET IN THE
CLASSROOM LND GET

Very true of me.

CN WITH 1Y "/ORK. Fartly or usually true of me / /
Canno% say, no feelings one
way or the other, YA
Partly or usually untrue of
me. / /
Very untrue of me, [ 7
B9 Very true of me, JR—
I THINK SCHCOL *JORK )
IS A BORE. }artly or ..lsually true of me t 7

Cannot say, no feelings one

way or the other.

Partly or usually untrue of me /7
Very untrue of me.

sd

r——
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I FIND IT DIFFICULT
TO KZEF MY MIND CN
MY “IORK.

Very truc of me 7
LT

Fartly or usually true of me

Cannct say, no feelings one
way or the other, [ /

Fartly or usually untrue of me /7
Yery untrue of me.

B 11

OFTEN I A} JUST HOT
IN THZ [.CC5 FCOR /CII
AMD TIHEN I DON'T DO

Ul

Very true of me.

Pertly or usually true of me z 7

IT. Cannot say, no feelings cne
way or tae cother.
rartly or usually untrue of me /_/
Very untruc of me. L7

B 12 Very truc of me. 7

I TRY JAID TO FLEASE
MY T.ACHZR JITH 1Y
WORUC,

Fartly or usually true of me /7

Cannot soy, no feelings one
way or the other.

Fartly or usually untrue of me / /
Very untrue of me. 7

B 13 Very true of me. f 7
I NEVIR TLKE VWORX g
SERTOUSLY. Partly or usually true of me 4 /
Cannot say, no feelings one
way or the cother.
Fartly or usually untrue of me Z ;
Very untrue of me, =7
B 14

I DON'T LIKE SCUHICL

Very true of me,
“artly or usually true of me.

Cannot say, no feelings one way

or the other, L /
Fartly or usually untrue of me, /_ _/

7Very untrue of me Z 7



J 14 Very true of me, [ 7
I LIIE SCHECOL JORX
Fartly or usually true of me Z 7

Cannot say, no feelings one
wvay or the other,

Fertly or usually untruc of me / /

Yery untrue of me. V4 /

SECTION ¢ DI V.OD IMITInwigT  QUISTICINAIRE, by Dunn-Raniin
Shimuzu and "ing (1262)

»

Instructions
We now want you to suppose that you had worked very hard

on a particular piece of schoocl work, and you think that

you have done it very well, A4Lfter you had finished which

of the two things given below would you MOOST like to

happen.

(a) Teacher tells you that you have “one a pood piece work Z::T
(b) Your best friend tells you he likes your work. /___/
Please put a tick, like this ( ), in the box opposite

'‘eacher tells you that you have done a 3ood piece of work'

if this is what you would most lilke to happen. Or if you
choose 'Your best friend tells you he likes ycur work' put

a tick in the box opposite that. 7You can only choose CNE of
shem so you should only put a2 tick in O!Z of the boxes.

Flease do that now.

On the papges that follow there are more guestions like the

one you have done. -lemember for each of the questions you



must choose betwcen the two things, and you must

put a

tick in the box opposite t.ic OMNE you choose. For each

question you are to choose the OIIZ you would most like

to happen after you have finished a piece of school work,

So you will have only CHZ tick for each question,

FUT & TICK IIT 7T7iF 3CX [KIICH IS RIGAT FCR YOU

C1 Teacher writes 4 (or 10/10) on your paper

se first to finish your work.

—
L T7¢

C 2 A4 bar of ohocolate,

LT E

Friends ask you to join them in something the

are doinge.

=
i

C 3 Be free to do what you like

Teacher writes A4 (or 10/10) on your paper

[ T1
LT A

C 4 Friends ask you to jecin them in something they

are doinge. Ll P
Be first to finish your work, Y T i -
C 5 B8e free to do what you like, l_J1
A bar of chocolate, 1:::7 B
C 6 Teacher writes 4 (or 10/10) on your paper /7 i
Friends asX you to join them in something -
they are doing. L ___fP
C 7 3e first to finish your work ,__J¢

Be free to do what you like,

el &




S

Q

C 8 A bar of chocolate Z 7%
Teacher writes 4 (or 10/10) on your paper / /A
C 9 Friends ask you to join them in somecthing
they are doing, ¥ 4 7P
Je free to cdo what you like, / 71
C 10 3e first to finish your worl, V4 y/o
4 bar of chocolatec. Vi /=
C 11 Teacher writes excellent on your paper yamy/
Be the only one wvho can answer a question
correctly. zi:::?
C 12 4n ice cream. F /E
Friends ask you to sit with them. / 7P
C 13 3e frée to go outsice L7
Teacher writes excellent on your paper /[ Jh
C 14 Frienis ask you to sit with them, / 7
3e the only one who can ansver a question
correctly. Z:::7
C 15 3e frec to go outside l:::71
An ice cream / /5
C 16 Teachor writes excellernt on your paper / /A
Friends ask you to sit wita them. VAR ; 4
C 17 3e the only one whe can answver a guestion

correctly.
e free to po outsice.



10

An ice cream

Yeacher writes excellent on your paper

19

"riends ask you to sit it them

Je free to go outside

3e the only one who ccn answver a question correctly / /C

hAn ice cream

L JvE

21

Teacher gives you full maris

Have only your paper shown to the form

LA

22

A packet of crisps

L. /C
t 7:1.

The form chooses ycu as form leacder(lionitor) /

23

Be free to pnlay ouvtsice
Teacher gives you full males

LT
LTk

24

The form chooses you as form leader (Monitor)/ /P

Have only your paper shown to the class

-

25

Je free to play outside
A packet of crisps.

26

Teacher writes excellent on your paper

orm chooses you as form leader (lionitor)

27

Have only your paper shown tc the class.

Be frece to play outside

28

A packet of crisps

Teacher writes excellent on your paper

UOI00IO0IOY




C 29 The form chooses you as form leader [lionitor) Z 7?
de free to nlay outsice / 7 1
C 30 Have only your paler shown to the class / /C
& packet of crisps / 7=
C 31 Tcacher writes very Jjcod on your paper [ /A
dave your peper put ur on the notice board [/ /C
C 32 & bag of sweets [__JE
friends ask you to worl with them. " S,
C 33 Be frze to work on scmetiing you like VAR i
Teacher writes very gcod on your paper A
C 34 Friends as!: you to worlk witih them VAR 3
Have your paper put up on the notice board [/ 7C
C 35 Be freec to work on something you like 71
& bap of sweets / /E
C 36 Teacher writes very gcod on your paper __7A
Friends ask you to worlt with them [ /P
C 37 Have your paper put up on the notice board [/ 7C
3e free to work on something you like / /1
C 380 & bag of sweets /7%
Teacher writes very gocd on your paper [ __7A
C 39 Frionds esk you to work with them L 7P
Be free to work on something you lilke /71
C 40 Have your paper nut up on the notice board z:::7b

& bag of sweets




Fupil Sackaround Guestionnaire

This questionnaire is primcrilly desiged to find
out the Background of the pupril. Since identity is not
required, you nced net write your nmme. iut a tick@

apainst appropriate onec.

Fersonel Informeotion

1. Sex of student (¢} liele
(b, iemale
2 Are (o} 8 ~-09
(b) © - 10
%cg 10 - 11
d) 11 - 12
3. elirion (a) Islam
() Christianity
(¢) llone of the above.
4, vhat type of family %a% lonomamous
Do you come from? b Polypamous
Be That is your father's
Occupation? ' {a) Civil Servant
(h) Teacher
(c; Jusinessman
(d) Unemployed
6. “het is your mother 8
Cccupation? : {(a) Civil Servant
{b) “eacher
{c) Illusinessman
{(d) ‘ousewife.
7e What is the annual income of your father?
. (e 50 - 1#1,000
{n)  1,000-2,000
(c} 2,000-5,000
(a) 5,000-7,000
(e) 4&bove 7,000



‘tgq‘ | J

o
.
<4
)
o

is the annuel income of your mother?

{ #0 - H1,000
(b) 1,0C0-3 4000
(e) 3 voo-s oro
(¢) 5 000-7 200
(e) iDove 7 OGO

9 What is your mother's education?
§az Illeterate
b : rimary OSchool
(c§ Secondary School
(2) ibove Secondery.
10, ’at is your fatier's education?
(a) Illaterate
(bS Frimary School
zc; wecondary sLchool
d) 4bove Szcondary School
11, ‘/here is your hose situated?
E&) Geishie
b) Township
(¢) Village

12, How many cars do you hove

(]
0]

t
(a)
Sb) Cne
{(c) iore than one
13. Do you have & house servant?
(a) llone
Eb; Cne
c lore than one.
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