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ABSTRACT

The obj ectives of the study were to identify
the fol | ow i ngs:
(a) The construct validity of their self-concepts;
and
(b) the differences, if any, between the sexes

in their academc attai nnents.

For construct validity, the self-doacription
guestionnaire (SDQ of Marah, Parker and Smth (1983)
was adopted for the study and the teacher ratings
were al so obtained on a 9 point scale for the purpose.
Besi des, the invesgator obtained, their school narks
I n nat honatice, social studies, English and overall

nean of the school nmarks fromtheir previous exam nation.

The sel f-description questionnaire (SDQ consisted
of seven categories sucl \?S physical ability, physical
appearreance, rel ati onships wth peers, relationships
with parents, reading, mathematics and school
subjecta. The nean of the first four category vyiel ded
the nor-academc self-concept (NACJ) and the nean of
the last category yielded their academc self-concepts
(A, while the nean of the seven categories gave

the investigator their total self-concept (TOT).
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CHAPTER 1

INTROSUCTIOUN

The salfeconcept of the preadolescents has been
a suitable area for the researcher to enter into, and
this erea has been studied by harsh, Parker and Smith

Crvgd el

(1983) for the 11 year olds to find the convergent-
validity of the scale with teacher ratings and students
academic ability. Three divs.orse samples (Total N=958
students) were used in this study and the results
showed th=t the validity of the scale ranged from
r = «2% {(for relationship with parents) to r = .52
(for mathomatics, self-concept) and it was found that
the self-concept was higher in academic areas than
non=academnic areas, the academic self-concept for the
high S«.E+.5« sample (social economic status) group being
r = «7%. The teacher ratings on this SDQ (self-
description questionnaire) was obtained with care
after the teachers were instructed fully as to how the
9~-point response scale has to be filled in. Inspite
of th:is care, the authors were aware of the mistakes
creeping in the responses of the teachers as bias and
the authors made corrections for the biases to get

ad justed retings. The rescarch already, published showed



the validity coefficient for both and adjusted ratings

of theirso,

The above research was good for the invesgator
to try out in Nigeria in the form of an empirical
resezre: Zor the 11 year olds (boys and girls)to w/
exarie how the self-concepts of the pupils as
respondcded to in the SDy appear and with this purpose
in mind, the invesgator adopted their scale of SDQ in
last fort: of GeReAs LeEJAs primary school Zaria. The
invesgator was fortunate ir “:aving one sample from one
school also in having one class teacher to give
responges to the ratings (9-point scale of information
of eaol: of the pupils after instructions were given to
him to £4i11 in the ratings appropriately. There is no
need for adjustment of the teacher ratings of this
researcs on the basis of the following two grounds:

{a) The teachers in Nigerian context know each
and every one of the pupils more or less
thoroughly about their background and their
relationship with their friends, peers and
parents; and

(b) The teachers were fully instructed to use
the full variability of the range of ratings
having a mean of five to scale down or up a
pupil on the basis of the ratings for each

of the seven categories of the SLQes Further,



since the pupils came from the same class of
the same school, there was no necessity in
standardising their academic ability
performances and hence the invesgator
obtained only the school marks of the last
previous examination in maths, English and
social studies and, the invesgator obtained

the mean of the three subjects from them.

The self=description questionnaire (8DQ) contained
seventy two items on seven categories arranged randomly,
and the English of these items are all meaning full
for the 11 year olds of Nigeria. The scale was arranged
in the Likert-type S5~point scale ranging from false,
mostly felse, sometime false, sometime true, mostly
true to true, and the items to quote an example were
like: I like readingy, I look forward to mathematics,

I like tio way I look, etc.

Cn thls type of question children who are given
examplos are to give the right responses to each of the
itemn ¢..¢ there was thus, no question of any form of
biased responses from them, The categories of the
yesponges to the SDQ scale are as followsg

(1) Physical ability/sports,

{(i1) Physical appearance with peers,
(gid) Relationship with peers,



(iv) Relationship with parents.
(v) Reading.
(vi) Mathematics

(viil School subjects.

From the above categories the first four categories
were added up to give the non-academic self-concept
(NACD) and the last three categorics were added up to
give the ncademic self-concept (ACD), while the
addition of all the seven categories yield the total

self-concept (TOT).

The fact that self-concept are meaningful, i.e.
they zive a true picture of the things they relate,
has been used in the assessment of this research.
How are the self-concepts arising for the students
has been discussed in the review of literature in the
next chapter of this invesgation. It is true to say
in this connection that by the end of the primary
schooling, a pupil gets a fair and stablized form of
views about himself and about his participation in the
world, /. good child at school knows that he is good
in accdenic performances and the question of his
doing well in those subjects remains axiomatic. The
minority, say about 1% of the population whose self-
concepts are not really true pictures of the self-

concepts has been a bother for the invesgator in this



rescarch wgre correlations concerned, With these ideas
in mind the investigator in this empirical research
went on to get some figures of contruct validity of
the 5DQ and also to obtain the anulyses of variance
for tho sex of the children, to give the final view of
the coagiruct validity of the instrument, give the
finsl view of the construct validity of the instrument.
The objective of this study therefore was to obtaing
(a) the contruct validity for the seven
categories of the questionnaire of the
selfwconcept (SDQ), with the teacher ratings,
and
(b) to obtain the correlations of their academic
performance with their own views of their

ability to performance.

The next chapter deals with theoretical background

how the selfwconcepts are acquired.



aflective domain and the sychomoivive domaine. These
components are applicable to self-concept. By
illustration, every human being in ideal circumstciice
knows what he or she really worth or is in terms of
superiority or inferiority in relation to others in
the group, since he possessSes a full knowledge of
himself, this of course forms the cognitive domain of
the selfj human beings, because of their unpredictive=
ness, sophistry, it is not easy to identify persons
feelings about self, However, under normal conditions
it is rational to hypothesize that every individu=zl
has some sort of evaluation of his behaviour and
abilities. By an illustration, an individual could
tend to believe he or she is ugly as he or she is short
and fat, Possession of sich an assessmeat of self
represent his or her affective domain of self-concept.
Cn the other hand, a human being behaves in a manner,
he or she wants others within the group to regard

him or her to bey; such behaviour could be in accordance
with the other two components of his self-concept.,
This behaviour therefore falls in conformity with his
or her cognition and feelings about the self; it would
represent the behavioural component of his concept.
Self-concept as already recorded takes place out of
the socialisation process of behaviour interactionc of

individuals within the groups. Cooley (1902) in his



he sees them, whereas the "me¥ reflects the reactions
of others to the individual. A psycho-analyst
distinguishes between the self and the ego, the former
being the object which the latter perciives (symonds
1951)+ The trait-and-factor psycholozists defines.
the self as the aggregate or composite of the
individual's typical reaction patterns, such as

dorminance co~operativeness, introversion, etc.

Guilford (1959) states that the self is functiomal
and as well as structural .rd it motivates the
individual to action and organizes his perceptions of
himself and the environment. From this view point,
the self in question "includes those aspects of the
perceptual field to which we refer when we say "I"
or "me" and the self-concept consists of these percepts
organized into various dimensions, the metadimensiom
and systems, each of which defines a different aspect
of personality structure and functioning. _This is
probably correct here to state that submissiveness
is one of the dimensions of self-concept, self-esteem
as one of its metadimensions and regnancy one of tia

metadimensions of a self-concept, system,

The "self" influences vocational choice, becauseo
as Super (1953) puts it "the choice of an occupation

is one of the points in life at which a young person
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is summoned or called upon to state in unambiguous

manner his concept of himself, to say definitely

"I am this or that kind of man". 1In the process of

an individual life he or she plays a variety of roles,

functions which provide him with an opportunity to

discover who he is and what he wants to be. In games

and work activities, he or she tries out the abilities

and evaluates them against his accomplishments ancd

the reactions of others. It is usual, he finds that
somethings and gains

he dogz,a sense of satisfaction'from them.' Above all,

picture of himself :ss& one wh

these successes tend to develop in him fywrites well

or as one who is always on time and these numerous

little specific pictures of aspects of oneself begin

to add up, in due course to a picture of the "Yself",

(Ibid). With time, as the individual grows older,

he integrates the various pictures he has of himself

into a consistent self-concept, which he strives to

preserve and enhance through all his activities,

with particular reference to his occupational activitiese.

The individual select an occupation which will
be computible with his self-concept and which will
allow him to make it a reality by permitting him to
play the role he wants to play. Super on (a) how the
self~-concept is formed, (b) how it is translated into

occupational terms and how it is implemented in the



individuals work life, identifies five aspects of
evolution of the self-concepts, viz:

(a) exploration,

(b) ididentification,

(c) differentiation,

(d) role playing, and

(e) reality testing.
Exploration is of high significance because it is the
first phase in the formation of the self-concept and
which is critical to its being meaningfully related
to appropriate occupational roles. The concepts of
identity and self are influitively satisfying ﬁeanﬂ
or devices of attributing motivation for occupational
choice to the person choosing. Thus according to
Tiedman (1963), self and vocational development
intract and affect each other as the individual copes
with the problems of pursuing a course of training oxr

deciding upon a carcer.

In attempt to illustrate this interaction,
Tiedman (et al 1963) has analysed the cases of four
boys, based upon interview data, who are in various
stages of vocational development. The concepts which
he used came primarily frow Eriksons (1959) work on
the relationship of identity to the life cycle., Thus

he traced the career decision-making process through
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such periods of developmental crisis as basic trust
autonomy, initiative, industry and identity .

formation, Basically cengruence between the self-
concept and the chosen occupation is determined by

the degree of comparability.
Pl

Interpersonal Theory of the Self

Mukher jee (1978) has confirmed the fact, that
in interpersonal behaviour of a human being, his
uwltimate goal is to achieve some form of Gongruency
in his behaviour pattern to others by embarking on
what his fellow group members would want to see or
enjoy seeing him do, at the same time not absolutely
disengaging himself ifrom his own beliefs and convictions
on what is supposed to be done or should. be done,
During the course of this, various forms of stabilishing
merchanisms enter into the operation., Such asi

(a) Misperception: It is common, in certain

are
groups and societies expectationi/in disagreement with

the formed self-concept of an individual and changesn
tak: place in his own evaluation of his self-concopt.
This is based on the misperception of others reactions
in that group. The individual on this pseudo
perception, would seem to portray most often that
attribute which others cherish in him or her. This

is done simply to achieve a kind of ¢ongrueney between
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"gelf" and others expectations.

(b) Selective Interaction: 1n socio-metry of

children at school, it is common to see unique patterns
interactions, Individual children designate a linited
number of fellows, to interact with. This tend to
maintain the congruency between the personal self-
concepts and the wishes of those being interacted

with too.

(c) Selective Lvaluation of the Cther Person:

The individual, in the bid to conform, he continually
evaluate others various expectations, he consorts with,
For those not of any sign: finance, less attention is
paid. And on the other hand, those that are of soma
importance, then their own e.puctations of him would
mattery; in this, he would modify his own behaviour to

suit the needs.

(d) Selective Evaluation of Self: At any point

in time, the individual understands some aspects of

him are at variance with the wishes or behaviour of
others within the group, then he devalue those particular
aspects which are not in agreement, then make the vexry
best use of all the others of himself in order to achiove

congruencye.
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(e) HKHesponse Evogéation: An individual would

consciousily or otherwise behave in a particular
manner so0 as to maintain the congruency of the 4
situation, This is practicable in instances, where
the individual evokes compatible responses in othersg

so that he may continue to experie2nce congruencye

(f) Affective Congruency: Kogers (1951)

suggested individuals have needs for self-enhancement
as they continuosly intimate others, so that they
could form good opinions about them. There are others
who manifest feelings of worthlessness and inferiority

in their behaviours,

(g) Affective~Cognitive Congruency: It is
found common that individuals try to achieve congruency

of the cognitive and affective aspects of their self-
concepts. For example, if an individual's self=

concept is made up of his intelligent behaviour and
handsome features, he would normally strive hard to
achieve congruency in the two aspects of his self

from the interactions with others, where his intelligent
behaviour will be appreciated and his handsome features
will be admired. Since self-concept consists of the
attitudes of the individual towards self as an object,
it is only natural that he would label himself

positively valued traits like intelligence, politeness
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kindness, gentility, etc. Edwards (1957) states,
that human beings generally tend to have a powerful
tendency to ascribe to themselves various positively

valued personality traits.

Generally speaking, concepts g~~v out of the
efforts of individuals striving to create a balanoce
botween the manifestations of their behaviour and tho
oxpectations of the other members of the group. Sccoxd
and Backman (1961, p. 21 « 32) confirm this assertion
when he stated, "individual's concepts about themseclves
grow out of various strivings to achieve congruency
between their behaviour manifestations and others
expectations or behaviour. To them three elements
constitute congruency facftfors (a) "an aspect of self,
(b) individuals of his behaviour relevant to that
aspect and (c) his beliefs about how the other person
behaves towards him or feels towards him as far za

that aspect of his self is concerned.,"

The Growth of the Self

Socialiaation is an important aspect of human
education. It is the process, the human being, helplass
in the first instance, for that matter, becomes tamed,
hospitable and sociable to other members of the group
or the society. A human being is best studied not as

an entiky® but in the framework of his relationship
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with other people. It follows the same pattern in
the growth or formation of an individual's self-
concept. Adjustment, modificatiors of selfwconccpt
are processes which continue to witness changes,

so long, as the individual lives in the groupe. i

man ever made such a similar statement, when he
arrogantly declared, "a woman has no religion so long
as she is not married"., Mead (1934) in considering,
the self growth, noted, "it is useless to look at

the mind of a man from the point of view of the
individual organism, though it has its centre of
attention there". From his point of view an approach
to such a topic, should consider the "social inter-~
course'" which takes place through the language of
communication and gestures. This is a unique feature
to human beings .a}ORey though animals possess a
crude language, which lack cognitive basis as a result
it is insignificant compafably. Through conversations,
fle maintained, human beings acquired meanings of
various gestures, these, they later on internalise
them into their '"own selves™. Hence they become
important, since they bear meanings for them and
would use them later, for example, a child observes
his mother smiles, followed by her cuddling. The
child soon understands this to mean an expression of

heppiness and pleasure. He later internalises this
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this gesture and the corresponding meaning. The sort
become significant variables in the child's selfw=

concept.

Human beings as already established possess g
more powerful medium of social intercourse and this 4s
in the use of a language, This explains internaligaw
tion of the meanings conveyed by language by stating
that an uttered sentence or command evokes some
physical action in the cognition of an individugsl,
“hen a child pronounce, "please bring a chair" it
evokes in th; mind of the speaker and the listener an
activity of bringing a chair. If a child is
appreciated because of his goodness in something by
his parents, sayingj; "Johnny is a good boy" then the
child internalises into himself three things viz: tho
approved actj his parents approval of the act anc
the interpretation of that act as being good., At this
point, the child, could imagine, if he does other
things well, he could likely receive similar approvals,
which will mark him as being "good". Under this,
Arqj&e (1969) in considering the result df "introcduction"
that it is possible for the child to think later il
he is asked or tempted to behave differently; "IL I do
this, then I would kick myself". From the two ways,

the child learn to behave in the way others of the
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group would like him to behave.

In the process of socialisation, the individual
become sul ected to varied influences of attitudes,
of others within the society or the group. Therc the
individual tries to internalize as much as possiblec
all in the persuit of conformity to the norms of the
society. Mead maintains that during the process of
socialisation individuals take upon themselves a host
of others' attitudes towards them. "How they should
behave", The gathering of such attitudes, taken place
during fha long process of growth. During which the
individual take attitudes from the school masters,
parents, friends, peer groups, heroes, heroines novelsa
and films, etc. By interralising such attitudes of
others, the individuals create in themselves the concept
of "the generalized other" as Meads calls it. It is
this, "“generalised other" that gradually shape what

become of the children, as their self-concept,

From the internalisation of the attitudes of
others, an individual begins to think of "I" and "o
as he says to himself: "I am we", of the behaviour
of the individual represent "I" of his behaving self
end this becomes the "me", of his self concept of the
following moment., "I" has a direction and it is

self=expressive, while "me" is the totality of underlying
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aspects of an individuals "self" or "“self-concept!,

From the internalisation of, "the generalised other",
individuals tend to behave in a Suclt 4 manner others
would want them to behave and as they appreciate others
axpectations; they strive to develop a kind of
personality which is consistent with the norms of the
respective societies, It should be noted however,
that not all individuals are moulded in the same
pattern from the internalisation process of othersl
attitudes. There lies enough room for diversification
among the unifying process., This point is embedded in
the fact that individuals tend to select some of

these attitudes and re jecting the rest.

Erikson (1959) views the development of personal
identity from his theory of socialisation arising out
of resolutions of the psycho-social crises corresponding
to the psycho-sexual stages of Freud's theory of
personality development. His work is essentially om
mutuality of the effects of interaction to which he
is exposed right from his early years of growth, This
comes about the interactions of the needs of the
individual and the various socialising agencies of
the environment, thus seducing the child to his

particular life style. When he begins to walk, he
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aspects of an individuals "self" or 'self-concept",

From the internalisation of, "“the generalised other",
individuals tend to behave in a suct 4 manner others
would want them to behave and as they appreciate others
expectations) they strive to develop a kind of
personality which is consistent with the norms of the
respective societies. It should be noted however,
that not all individuals are moulded in the same
pattern from the internalisation process of othersl
attitudes. There lies enough room for diversification
among the unifying process. This point is embedded in
the fact that individuals tend to select some of

these attitudes and rejecting the rest.

Erikson (1959) views the development of personal
identity from his theory of socialisation arising out
of resolutions of the psycho~social crises corresponding
to the psycho-sexual stages of Freud's theory of
personality developments His work is essentially on
mutuality of the effects of interaction to which he
is exposed right from his early years of growthe This
comes about the interactions of the needs of the
individual and the various socialising agencies of
the environment, thus seducing the child to his

particular life style., When he begins to walk, he
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depends on the proper rate and sequence of these

muturational, interactional processes.

Erikson (1959) maintains, at the oral stage of
the individual, the instinctive func’.ion is that of
incorporation. "The psychosocial :ode of functioning
of this incorporating behaviour is the generation of
the child's awareness, that he is 'one who can get!
and since he is given something by his milieu to
incorporate, he becomes also aware of the fact that

he is who can get to be the giver",

H;}ry Stack, Sullivian. a new-Freudian support V’V//
the early differentiation of the individuals personality
formation, as he suggests personification of a good ox
bad mother. According to hiwm, tuis develops right
from the early age of growth depending on the kind of
affection of the mother the child got. 1t is this
orientation, he takes when he must have attained the
final growth. Roe (1958) (unpublished paper) has
written extensively on the subject matter. From her
writings, she agrees that such children that get love
and acceptance of the mother grow to be sociable, open
mindedness, and are great scientists, Unlike their
counterparts who have been re jected by the two necds

of mother, they grow to be solitary, submissive and
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conversative, sometime end up being aggressive becousge
of the maternal neglect. Such individuals and up as
carpenters, butchers and have vocations in which they

can exhib their aggressive acts.,

At the anal stage the child's awer-ness resulis
in his internalisation of his psycho-social resolution
of the crisis corresponding to this stage, when heo
thinks for self: 'I am one what I will', Further at
his Phallic stage, this awarcness results in his
thinking. "I am what I will be". VWhen he is at his
Letency stage, acquisition of values, knowledge about
the successes and failures of the behaviour, confinae
him to think: "I am what I learn". At the genetal
stage, he think thus; "1 am one who can lose and who
can find oneself in another". And at the adulthood,
having internalised values and socialised aflectively
in the process they think thus: '"to take care of, to

be through having been and to face not being" with

regard to his milieu.

Erikson (1959) in his thesis has agreed with the
fact that there are possibilities of individuals
growing up in the same physical and social environment
to emerge with differences in self-concepts. His theory
had further postulated that occassional moratoriums can

be declared in the growth and development of identity
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of the child till satisfactory resolutions of the
crises are attained by him. however, little evidencs
exist as to how simple observation of an individu-l'g
own physical behaviour transfers to one's cognitive
awarcness of various sorts. Langer (1969) elaborate
on this, when he states, the growth of the self or
self-concept is essentially a dynamic process, a

process of the ongoing interaction.

Finally, on the growth of self, Purkecy states,
"gelf is organized, the self is dynamic, and the self
is learned". Self is organized implies; complex systex
of organized and incorporated beliefs, values and
cognition of the individual's abilities and attitudaes,.
It is possible from an organized self-concept of &
child, to be aware of the fact that he is more intelligent
than the average child, that he is an athlete of
gome level of competencej; that his social interactions
with others in the group is to a particular degreec,
However at any point in time, this same child fails
at certain task, which previousily, he saw himself as
competent to manipulate, a new dimension of himself
comes. He might need to change the prior value on such
a tasks On the opposite, if due to poor or harsh
environmental condition, the individual was not capsble

of performing that task, but surprisingly, he finds
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himself performing successfully a task, he never

felt comfortable about to perform before, his previous
selfeconcept regarding that change alters, while

the former changes to "not being thuat good" and the

latter to "being quite good", in academic engagementse

The "me" of 1

Mead (1934) in his book titled; Mind, Self and

Society, expatiate on this concept of "he of IV,

(a) "I" is the concious agent or the person behaving
in any interactional situation and it is the "I" of
his self; (b) there is the '"Me" of the self of a
person or agent which is referred to by others in
situations of interaction. A charismatic leader in
a conversation would use the first person "I" but in
the society, he might use "me", This "me" assumes &
better dimension of the self-image, self-esteem and

ideal self.

"Self image here is the descriptive part of an
individual's self-concept. This connotes, what the
person thinks he is. Self-esteem on the other hand,
relates to the self-concept, how favourably he regarxrds

himself.

Generally, especially young children always have

et the back of their minds certain ideal behaviours,
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they aspire to possess, these kind of characteristics
form the ideal-self" of their self-concepts. The selfw
image also develops as a result of the interaction with
other members in the group, of which ne internaliges
the results of an evaluation of such behaviour into his

own se¢lf-concept.

A good example is of a child who receives sgome
reinforcements of, from his parents, teachers and
friends. Whichever way this reinforcements take roally
it is this orientation which will form an aspect of
his self-image. An example is of a child who is wiity
and so gets reinforcements based on his wit. Automa-
tically his self-image will have an aspect of this
witty characteristic and in which ever way he intercots,
he considers himself to be witty amongst others of the
group. Whenever, he is praised and approved of the
witty character, he sees it as a favourable habit to
be wittys Still amongst other mambers of the group,
this particular child could still see some aspects of
their worth, which he would cherish to have in addition
to his ideal-self. There exist a great difference
between self-image and ideal-self. It is reported
that, most individuals in their socialisation processes
fix their goals above the level of their characteristics

of their respective self~images. It is also belioved
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that individuals during the process of interactions,

the individuals do not portray their true representa-
tions of self-images. This action is common when

the individual is in the group of sirangers or he is

a stranger inmate in a new land. Campbeil (1969)

calls this type of behaviocur "reactive responses',

The self-esteem of individuals mainly arises
from the nature and frequency of reinforcements as a
result of interactions with others. It is formed by
internalisation of the attitudes of others towards
the individuals concerned, Assuming parents of a child
internalise the fact that he is not doing well in
academics, and the long run, the child finds he
actually cannot perform aeademic tasks of a partiocular
nature, then he becomes a problem needing a speci-l
care, For if no prompt action is taken his life is
likely to be J operdized, because of the negative
values of him held by his parents. It is a documented
fact in educational psychology, that "nmo child is bhorm
stupid'. On the other hand a child who is constantly
rominded that he 1s bright, needs be done with caution,
For he could be seen by the parents as bright but in

reality, his performance is below expectation at sehool,
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The two children mentioned equilly have a
problem. Normal personality deveiopuwent requires Lorx
optimal achievement, that self-image should be in
agreement with realities of self. lerits to be
awarded to what the individual has achicved and not on
what has not be attained. Once this is done, idecls
of behaviour and personality characteristics could he

inculcated into him to form his ideal-self,

Goffman (1956) in his thesis, the presentation
of "self" in every day life, emphasizes that individuals
during the process of interactions strive to attain
a "working consensus". This connotes an act of pretence
as self-esteems of individuals may not always be valid
in the sense that they do not fall in realities azbout
the respective self-images of the members in an
interaction. "The theory of on working consensus holds
good in interaction situations between strangers who
meet for the first time in some conferences, meeting or
gathering" with the aim of taking a decision on
something. Such a reinforcement of the individugl's
behaviour like the above may establish a kind of poxrmanent
personality manif 'stations and his behaviour. It is
usual to find children who are friendly and polite and
others boastful in the assessment of their own

capabilities. The study of psychology explain the
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differences and it should be found in the behaviour of

the children and adults alike.

From the available literature, it has been pointed
out that problems in education stems from the fact,
thathdolescents mostly carry with them false self-
images by avoiding stark realities. It is more
beneficial in making any meaningful achievement in
education when and if the individuals appreciate the
gap or differences existing between what they think

they arc and what they actually are.

Peter Mcphali (1967) calls adoleseancey a period
of social experimentation. A muscular boy, might
decide to try out a fight with others since he perceives
himself as having an attribute being part of reality.
The same thing with a girl who decides to put on
smiling face all the time to evoke admirations of the
onlookers. These practices are common amongst the
adelescents. If for instance, a child observes that
his previousily held values about his intelligence are
no longer true i.e. the gap between his cherished
self-image of being a very bright child and reality
about his intelligence and brightness is now apparent
to him, there could be a number of possible outcomes

from this;
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(a) he may show signs of anxiety or neurosis
and he may becomec malad justed in his later
behaviour

(b) he may recouncile himself to his new finding
about the fact that there are brighter
children than himselfj and

(c) he may ignore the results of his findings
and continue to cherish that he is really

intelligent irrespective of the new experxrienceoes

In all the above instances school achievement is
bound to suffer. Doth the psychologists and the
guidance counsellors can really save the situation,
Afterall, it has been said, that "no child is born
stupid", the environment i1eally makes hin as one it
implies: manipulation of the environment by the
teachers can therefore avert the situation. Mukherjeo
(1978) writes to confirm this statement, "whatever
may be the case or the strategy adopted by the
experiencing child, it must be remembered by all of wus
that it is the objective of all education programaes x//
to render help to these children undergoing conflicts

as above.

It is should be clear to practising teachers it

ip not what self-identity children carry that matter,
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what ideal-self what self-image children they carry
that matter"., It has been proved as will be cited

in some experiments soon to follow, that many youths
carry with them false self-concepts may be acqurec
through social interactions with follow group members.
It is in this regard teachers are being repeated Dy
called upon, not only teachers, but even parents,
should be cautions when making comments on a child'g
performance. Shertzer and Stones (1978) while on
defects of testing, statec that tes“ing label a child
as bright, average and poor, which becomes an indelible
mark on such a child. That this label him for life,
especially those labelled pooy affect them psycholo-
gically both at school and outside the school. It has
always been a professional advice that, never should
the educator internalise negative values such as
"never do well child!Vy "very weak child!" etc, such
dero;adtory statements from educator are not known

for any good. For doing any of these is not really

helping the situation.

Be Research Background

In one of the research, a studies on self-concept
Staines (1958) found out that self-concept of children
could be changed positively or negatively by teachinz.

From the research, he found out that (a) self pictures
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are learned structures, (b) changes ot these selfw-
pictures as they interact with others in the group
and (c) teaching strategy can be so designed that s
specific changes in the directions scught for can De
effected, Enough literature has been written on the
effect of teachers remarks such as, "you are very
good", "come and help the class!" "slease be a group

leader of group Al" "what an excellent child in

character", Jones and Boyley (1950) confirm the above

assertion. Adult and peer attitudes toward the
adolescent, as well as their treatment and acceptance
of him are related to his physical status. As a
consequence according to the above observation, thay
acquire different patterns of overt social behaviour.,
It is possible therefore to hypothesize that groups
differing in physical status will also differ in more

covert aspects of behaviour and personality.

In another research carried out by P.H. Mussex
and M.Ce Jones reported in h&itchead (1975) set ou%

to measure the relationship between the adolescento

physical status and their underlying motivations self~

conceptions and interpersonal attitudes in which TAT
(Themotic Apperception Tests) was used. The subjects
included 37 year old males. The test was made up of

18 items.

/
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One of their findings included more of the

physically accelerated ones had positive self-conceptis.

Also the result showed, that the relatively
few of the physically retarded boys were unwilling
or unable to face their own feelings and emotions as
shown by the test. The physically accelerated boys
are likely to experience environmental circumstances
which are much more conducive to good psychological
adjustment. Hence their psychological picture as

reflected in their TAT stories was more of a favour.

It is note worthy about adolescents success or
failure, as well as ease or tension, in handling
their problems will be determined to a large degree
by the socio-psychological forces to which they are
subjected during this time, and these, as it is seen,
May significantly be related to their rate of
maturation. Thus, physical status during adolescence
mediated through the socio-psychological environment
may exert profound and lasting influences on the
personality. For this reason, many aspects of the
adults behaviour and personality seem nonsistent
with their adolescents adjustments, attitudes and

motivations.
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One ma jor weakness of the above experiment 1o of
great concern at least on reliability basis. The
sample was absolutely too small in size to justify
the confirmations of some of the rece .rchers hypothesis
as already done. It was noted, that the researchers
had 37 subjects or cases only. A sample of 100 and

above could give a more reliable resiit.

In a related research work carried out in Nigeria
Kabiru (1979) M.Ed. thesis, set out to know if thero
exist any relationships between personality factors
(interms of extraversion, NeUroticism, lic) and
achievement; (b) to see the relationship between gelf-
concepts (in terms of motivation, task orientation,
problem solving, class membership) and achievement
and (c) to sece the relationship between attitudes and
the achievement. The study involved 200 subjects

druwn from a secondary schoel in Kano State in Higeria.

The results of the research highlighted interoesting
featurecs of the self-concepts of the adolescents and

their achievement motivation.

There emerged significant correlation between
attitudes towards mathematics and the task orientation.
(b) the scores on mathematics yielded positive

correlation with non-verbal reasoning, extroversion,



anxiety, lie, motivation and class membership varisbles.
This was high among the boys. This inplies that the
extroverted boys were more anxious "feliers" of the
responses on the personality.

From the above research, it cn2 be viewed that
achievement in whatever form depenis :.uc_l;nhow gelf®
perceived himself. It is along with the perception
end interest that boovet the ego in problem solving
say in mathematics as cited. Iketuonye (1978) M.Ed,
thesis and venga (1975), have jointly noted the
importance of individual's potentials being in pogitive
correlation with his aspirations - self-conceptse.
Iketuonye states that it is useful to study the
processes of students' aspirations in order to
discover whether their aspirations result from an
effective appraisal of the limits imposed by their
own abilities, available opportunities, social

expectations and relevant environmental factors,

The above studies did not however go into details
of children's self-concepts and whiot more to determine
the effects of the parental attitudes in the achievement

of children.

However in a related research work Aboyade (1973)

set out to find out the relationships between academic
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performances, socio=economic background and the
parental interraction. Already, many studies have
noted, that children with healthy relationship with
their peers and parents have more sclf-assurance and
confidence und thercfore tend, on the average to
perform significantly better than their counterperts,
who are not so socially matured. His research involved
190 students drawn from three secondary schools in
Kaduna. Some of his findings included;

(a) a significant correlation between parental
education and quality of home, interaction
class membership, English, Science and
general educational achievements,

(b) Significant positive correlation with
interaction of motivation, task orientatiom

and educational achievement.

The search has stressed the importance of
parental positive interactions with the children if
any meaningful self-concepts are to be formed and
which will be achievement orientated. The immense
importance of parental attitudes towards children has
already been illustrated, Mukherjee (1978) has stated,
"particularly parents should be extremely careful in
making comments on a child's performance and we
recall at this stage the saying of Holtj "No child

starts off stupid in life".



Parents, teachers
child's education, are
the children there are
mators of themselves.

lariam Clifford (1967)

is hope of corrections.
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and all others involved in
cautioned accordingly, that among
over-¢stimators and undercsti-
The outcome of ddward and
experiment, confirms that there

That with proper planning

the gap between the self-concept and the reality can

be bridged, Further,

it is stated, with adequate

planning in teaching, many of the underachievers could

be helped to realise their promise and the over=-

cstimators of seclf abilities could be helped, for

maximum benefit.



CHAPTER I1X

AIMS ANu HYPOThESES

The aims of the study were to find about the
selfeconcepts of the children of the last class of
primary school in northern Nigeria and aims were
based upon finding the totality of the sclf-concepts
of the children. And noting their uniqueness fron
what their class teachers feel about them. From these
basic objectives, the aims can be broadly be divided
into the two categories vigz:

(a) The self-concepts of the children should
have a high positive correlation with theixr
school achievementsj and

(b) There should be no difference between their
self-concepts assessed by the children and
the self-concept of their as assessed by the

teachers.

From the above aims the following hypotheses of
the study are stated:

(i) Hypothesis I:; There will be a positive

coryelation between the academic self-concept (4CD)
of the children and their achievements in the school

Buhdﬂctﬂo

37



38

(ii) Hypothesis II: There should be also a

positive correlation between their non-academic sclf=-

concept (NACD) and their school achievementse.

(iii) Hypothesis 1I1: There will be a high

positive correlation betwcen the total self-concepts

of the children and their school achievements,.



CHAPTER 1V

EXFEHRIMENTAL METHOLOLUGY

A The Sample

The sample of the study has been obtained from
the last class of GeReAe L.EesA. primary school Zarin,.
The sample consisted of 58 boys and 46 girls, totalling
104 children., The empirical nature of the study wos
satisfied as the entire population of the schools
last class was considered in the sample and the study
was aiming to find the relationships mainly of their
self-concepts with their achievements, Further, by
the ape when a child arrives at the last class of a
primary school, it is rcasonable to believe that he
attains some form of stability in their self-concepts.
Also, before class masters of the primary school,
have a knowledge of their childrens performances in
the school, their relationships with their peers and

parents as well,

Be Tests Used

The invesgator in this study uscd the pre~adolag-
cents self-concept scale of karsh, Parker and Smith
(1983), It consisted of 72 items which could be

responded to in the Likert type of resporses as false,

39
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mostly false, sometime false, sometime true, mostly
true and true. The items were scored according to
the responscs falling in one of the 5 alternatives
given. The score of the positive items ranged from

1 to 5 and for the negative items it ranged from 5 to

1 gradings.

The scale was divided into 7 categories of
physical ability/sports, physical appearance, relation-
ship with peers, relationship with parents, reading,
mathematics, and school subjects. Item of the
categories were then randomized and given to the
children to respond. There were also some transformed
geores.obtained from the reésponses by summing up the
children's scores on the physical ability, physical
appearance, relationship with peers, and relationship
with parents and calling the total scores #8 the non-
academic self-concept (NACLD). The total of the scores
of the children in reading, mathematics and school
subjects was given the name of academic sclf-concept
(ACD), and was used as such, The total of the NACD
scores and the ACD scores, being the total of the 7
categories of scores of the self-concept questionnaire
was called as the total self-concept scores (TOT).

All the scores were used for the purpose of this study.
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The class masters were also approached by the
invesgator and were explained about the researchs
They were equally requested to fill in a rating scale
of 9=-points (1 the lowest_and 9 the highest) in theixr
ratings., The rating soal;s were obtained from the
teachers for all the 7 categories of the self-concept
questionnaire. From the rating scales, transformed
scores for the NACD and the ACD were obtained and
then the TOT, was calculated. In short the investigator

obtained a parallel picture of the self-concepts of

the children given by their class masters.

Next the investigator obtained the responses of
the children as far as their "“intelligence" (None
verbal reasoning) was concerned for this purpose the
investigator used the pictorial test of AH4 Part II
(Alice Heim 1970). This test was necessary to see the
extent of correlations of "intelligence" with the
various attainments. Lastly the investigator obtained
their school marks of the preceding terminal examination

in mathematics, English and social studies in percent: .zese.

Scorinﬂ_9f the Tests

The investigator scored the children's responses
of the self-concept questionnaire according to the

responses falling in the 5 alternatives for each of
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the items. For the positive items the alternative
boxes were to be scored as 1, 2, 3, 4 or 5, and for
the negative items the scores were 5, 4, 3, 2, or 1
for the boxes were set as false, mostly false, sowmctine
false, sometime true, mostly truc, and true. The
scores of cach of the 7 categories were summed
separately and the total scores of physical ability,
physical appearance, relationship with peers and
relationship with parents were summed as to give the
non-academic self-concept (NACD) of the children.

The total of the scores of reading, mathematics =znd
school subjects categories yielded the academic solf-
concept (ACD) scores of the children. The total self-
concept scores (TOT) was obtained as the total of

both NACD and ACD scores.

The teachers' ratings on the 9-point scale for
21l the 7 categories of the self-concept was obtained
by the invesgator separately on the rating scale and
from the teachers' ratings, the transformed scores of
their both NACD and ACD together with the TOT were

also obtained.

The investigator scored the responses of the
children to the AH4 part II test, for every correct

answer, the children were given a score of 1 ignoring



the wrong answers. Lastly the school marks of the
previous terminal examination of the cnildren in
mathemeotics, English and socizl studies were also

obtained.

De Data Matrix

The data matrix of this empirical study consipgtad
of their sex and the scores in the self-concept,
scale, teachers' ratings on the scale, the transformned
scores of MNACD, ACuU and TCT from both the children
responses and the tecachers' ratings and the school
merks on the terminal exumination in percentages of
mathematics, English, social studies and the oversll

mean of the school acuievements,

The next chapter deals with the unalysis of the

data and tne discussion following the results.



CHAFTER V

ANALYSES OF DATA AND moS5ULTS

Ale The investigator used pjhmadu Jello University
computer Services to do the statistical analyses in
this investigation. BSPSS (Statistical Package for
Social Sciences) computer programmes wore used for the
analysis of the data matrix in this research. At Tixrsot,
the means and the standard deviations are reproduced

below in Table 5.1 as follows:

'l



Table 5.1

Means and Standard Deviations

45

Variables

ean
Boys

—

S. D.

Mean
Girls

S. De

_—

Physical ability |3o.3z| 7.19

Fhysical appearancéJJ.GOE 786

Helationship with
Feers

Aelationship with
Farents

Reading
Mathematics
S5chool Subjects
AHb

Fhysical ability
(Teachers rating)

Fhysical appearanc
(Teachers rating)

Relationship with
peers (Teachers
rating)

Relationship with
parents (Teachers
rating)

Reading (Teachers
rating)

Mathematics
(Teachers rating)

S5chool Subjects
(Teachers rating)

Mathematics
(School scores)

English (School
scores)

Social Studies
(School scores)

131.73! 7452

1

5.57| 1.59
5.74| 1.77
5.?2 1.96
339! 2.09
. 3.80. 2.01
. 5.26. 1.85 .
35.49|21.18
48.83|22.51
454'35 23.96

31.36) 7.09
34.47| 8.14
33.20| 7.76
33.28| 7.74
11.43| 5.14
5.84| 1.82

|30.00| 7.38

$ 33,00

30.31;

31.17
34.50
32.78
33400

11.45

5477

7951
8.321

746
8.89
8.31
B.47

5.01
1.84

1.74

1.71

Mean |SeDe.
Total |Fotal
30,15 7.28
33430 7491
31.02: 792
31.26] 7.37
34.49] 8452
32.9’9 8.0‘2
33.11-': 8.11
11.44 5.08
5.81]| 1.83
5¢39| 1.67
5¢57| 1.74
5.5‘:: 1.91
3.24| 2.00
3e57. 1.99
1
5013: 1.91
34490 |21.89
k5,84 ]|21.81
5232 LMHI‘?
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In the above table, the means for the boys anc
the girls and their respective standard deviations
are shown. In addition the overall mean and its
corresponding standard deviation for the sexes talzen
together also shown. The results will be used to see
the significant differences between these two means by
appropriate statistical analysis later on in thicg

chapter.

AII. Next, the inter-correlation of the data matrix
was found by applying Fearson correlation computer
programme and they are given below in Table 5.2 28

follows
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x signifies P &.05, af = 102 for a two tailed tost

xx signifies P &.01, df = 102 for a two tailed tost

xxx signifies P..001, df = 102 for a two tailed test.

From the correlation matrix above the Tollowian

el *}

pignificant correlations at their respective levels

are noted as follows:

(i)

Physical ability correlated significantly

at 001 level of confidence (P €.001, af =
104-~2 =~ 102, for a two tailed test), witnk
physical appearance, relationship with

peexrs, relationship with parents, reading,
mathematics, school subjects, mean of nons
academic self-concept (MACD), mean of academic
self~concept {(ACD), and total selfwconcept
(T0T) and also correlated significantly at
01 level of confidence (P €.01, df = 104~2 =
102, for a two tailed test) with the tecachesrs
rating of physical ability and total aclfw-
concept, and further correlated at ,05 lovel

of confidence (P (.05, df = 104-2 = 102 for

a two tailed test), with the teachers?

ratings of relationship with peers, reol:utlone

ship with parents,; school subjects, mean of

 non~academic self-concept (NACL), mean of



(ii)

(iidi)

&9

abademic self-conéept,(acoj and also ;itﬁ thoir-
English scores.

Physical appearance correlated significantly at
«001 level of confidence (P <.001, df = 104=? =
102, for a two tailed test) witnh relationship

with peers, relationship with parents, reading,
mathematics, school subjects, then mean of none~
academic self-concept (NaCVU), then mean of
academic self-concept (uCD), then the mean of
total self-concept (TOT) and English scoresj it
also correlated significantly at .01 level of
confidence (P (.01, df = 104~2 = 102, for a two
tailed test) with AH4, social studies and the mean
of the school subjects, and it also correlated
significantly at .05 level of confidence (P .05,
df = 10%4-2 = 102, for a two tailed test), with
teachers' ratings for the school subjects and
their mathematics scores.

Relationship with peers correlated significantly
at .001 level of confidence (P £.001, df = 1042 =
102, for a two tailed test) with relationship

with parents, reading, mathematics, school sudbjects,
non-academic self-concept (NACL), academic self-
concept (ACD), total self-concept and teachers!

ratings of school subjects; and it also correlated
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significantly at 05 level of confidence (F 4 .05
df = 1042 = 102, for a two tuiled test) with
teachers' ratings of physical ability, physic-l
appearance, relationship with peers, reading,
mathematics, mean of non~academic self-concept
(NACD), mean of total self-concept and the English
scores} and it further correlated with the meon

of teachers' ratings of academic selfeconcept
(ACD) at .01 level of confidence for df = 104-2 =

102, for a two tailed test,

Kelationship with parents correlated significently
at «001 level of confidence (F € +001, df = 104-8 =
102 for a two tailed test) with reading,
mathematics, school subjects,; mean of none
academic self-concept (NACD) mean of academic
self-concept (ACD), mean of total self-concept,
(TOT) and teachers' ratings of physical appesrcnceo,
relationship with peers, school subjects, non-
academic selfw~concept (NACD), total self-concept
(TOT) and their English scores; it also correlated
significantly at ,01 level of confidence (P .01,
df = 104-2 = 102, for a two tailed test) with
teachers'! ratings of physical ability, relation-
ship with parents, mathematics, academic self~

concept (ACD) and the mean of school subjectsy
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and it also correlated significantly at «05 lovel
of confidence (P« «05, df = 104-2 - 102, for =
two tailed test) with AH4 | reading, and socirl

Studies.

(v) The reading variuble correlated significantly at
«001 level of confidence (P .001, df = 104eg -
102 for a two tailed test) with mathamutica,
school subjects, non-academic self-concept (17ACD)
academic self-concept (4CD), total self-concept
(TOT) and the children's scores in mathematics,
English, social studies and the mean of the
school subjects respectively., It also correlated
Significantly with the teachers!' ratings of
school subjects at .01 level of confidence
(PC.01, df = 104-2 = 102 for a two tailed tost)
and it further correlated also with AH4, teszchors!
ratings, of reading Scores, mathematics scores,
academic self-concept (ACD) and with mean of tho
total self-concept (TOT) at «05 level of confidence

(P05, df = 104-2 - 102 for a two tailed test) .,

(vi) The mathematic's scores correlated significantly

]

at .001 level of confidence (P 001, df - 10k.p
102 for a two tailed test) with school sub jects,
non=academic self-concept (NACD), academic self.-

concept (ACD) and total self-concept (TOT)jy it
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(viii)

also correlated significantly with their scorces

of English and the overall mecan scores at .01
level of confidence (P .01 df = 104-2 = 102 for

a two tailed test); and it also correlated with
the teachers!'! ratings of physical ability,
relationship with peers, relationship with porents
non-academic self-concept (NACD), ﬁeﬁn of total
self-concept (TOT), their mathematics and socicl
studies scores at .05 level of confidence (P {.05,

df = 104=~2 = 102 for a two tailed test).

The school subjects secores correlated signific-ntly
at .001 level of confidence (P(.OOI, df = 10L-2 =
102 for a two tailed test), with non-academic
self-concept (NaCw), academic self-concept (ACD),
total self-concept (TOT), mathematics, English,
social studies and mean ol the school subjects
scores, and it also correlated significantly at

+05 level of confidence (P «05, df = 104=2 =

102 for a two tailed test) with AH4 and teachers
ratings of mathematics, school subjects, academic

self-concept, (ACD) and total self-concept (TCT).

The children's noneacadenic self-concept (NACD)
correlated significantly at .001 level of conficdenco

(P€ ,001, df = 104-2 = 102 for a two tailed test),
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with their academic self-concept (ACD), the total
self-concept (TQT), teachers' ratings of school
subjects and their total self-concept (TOT) =nd
their English scores; it has correlated significantly
at .01 level of confidence (Pg .01, df = 10%-2 =
102, for a two tailed test) with teachers!
ratings for mathematics and the mean of academio
self-concept (ACD) and their overall mean of
school subjects scores; and it also correlated
with AH4, teachers' ratings of physical ability,
physical appearance, relationship with peers,
relationship with parents, reading, mean of non~
academic self-concept (NACD) and the children's
scores in mathematics and sécial studies all =t
+05 level of confidence (¥ (.05, df = 104-2 = 102

for a two tailed test).

(ix) Children's academic self-concept (ACD) correlated
significantly at .001 (P .001, df = 104-2 = 102
for a two tailed test), with the mean of the total
self-concept (TOT) and their scores of mathematics,
English, social studies and the overall mean of
the school sub jects scores; it also correlatced
significantly with teachers ratings for school'la
subjects at .01 level of confidence (P .01, df =

1042 = 102 for a two tailed test)j; and it =2lso0
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correlated with 4H4 and teachers! ratings of
mathematics, their academic selfw~concept (ACD)

and the mean of total self-concept (TCOT)a

{x) Children's mcan of total self—condeﬁf correlated
significantly at 001 level of confidence with
their English scores and the mean of the scores
of the school subjects (F € .001, df = 104=2 = 102
for a.two tailed tecst)j it also correlated
significantly at .01 (P L.01, d4f = 104~2 = 10Z
for a two tailed test) witﬁ the teachert!s rotings
of school subjects and the mean of total self-
concept (TOT) and also with their scores in
mathematics and social studiesy it further showed
correlation at 405 luvel of confidence (P «05,
df = 104-2 = 102 for a two tailed test) with A5&
and teacher's ratings of physical ability,
physical appearuance, relationship with peers,
relationship with parents, mathematics, the mean
of Non~academic self-~concept (NACD} and the mean

of academic self{~concept (aCb).

(xi) Children's AH4 scoresy correlated significantly
at .01 level ot confidence (P {JOI, df = 104=3 =
102 for a two tailed test) with the teacher’s

reatings for the performance in mathematics =znd
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their total self-concept (TOT), and it correisted
significantly with the teacherts rﬁtings of
.physical ability, physical appearance, relation.-
ship with peers, reading, school subjects, mean
of non-academic self-concept (NACD), and thoir
acﬁres in mathematics, English and the mecan of

overall school subjects scores, .

(xii). Teachers ratings of the children's physical
ability correlated significantly with teachors
fatings of physical appearance, relationship with
peers, relationship with parents, mean of nons~
academic self-~concept (NACD) and the mean of total
gelf-concept (TO0.), all at ,001 level of confidence
(r ¢.001, df = 104=2 = 102 for a two tailed test),
it also correlated significantly at 01 level of
confidence (P« +01, 4f = 104~2 = 102 for a two
tailed test) with the teachers! ratings of thoir
performance in mathematics; and it also correlested
significuntly with the teachers!'! ratings of their
performance in schecl subjects and of their
academic self-concept (ACD{ and it correlated
negatively and significantly at .05 level of
confidence with their mathematics and social studlas

BCOres o

299740
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The teachers' ratings of their physical appesarssice
correlated significantly at .001 level of
confidence (P{f.OOi, df = 1042 = 102 for =z two
tailed test), with the teachers! ratings of
relationship with peers, relationship with psronts,
mathematics, school subjects, mean of non-

academic self-concept (NACU) mean of academic selfw-
concept (ACD) and mean of total sclf-concept (T0T)
it also correlatcd significantly at .01 level of
confidence (P& .01, ¢f = 104=2 = 102 for a two
tailed test) with teachers' ratings of their
reading, scores, and their performance in Englishy
and it also showed correlation significantly at

«05 level of confidence with the scores in social
studies and the mean of their overall school

sub jects scores,

The teachers' ratings of the relationshi with
peer scores correlated significantly at .001 lgvel
of confidence (F .001, df = 104-2 = 102 for a two

tailed test), with the teachers' ratings of the



(xv)

57

relationship with the teachers' ratings of the
relationship with parents, mathematics, none
academic self-concept {NACD) and the total self~
concept (TOT)3 and it also correlated significantly
with teachefs' ratings of échoal subjécts ¥+ Led
academic self-concept {ACD) and their Englisgh
scores at .05 level of confidence (P-(.-OS, dif =

104-2 = 102 for a two tailed test).

The teuchers! ratings of'relationship with parents,

correlated significantly at 001 level of

.confidence (Pa(.OOl, df = 104-2 = 102 for a twa + .

tailed test) with the non-academic self-concept
(NaCv), and the total selfwconcept (TOT), and it
showed further Signiiicant correlations at .05
level of confidenée with the teachers!' ratings

of their mathematicas performance and their scores

in English and their social studies (P4 .05, df =

 104+~2 - 102 for a two tailed'test).

{xvi)

The teachers'! rétings of reading écores éérrelatad
gignificantly at ,001 level of confidence wiih:
their ratings in mathematics, school subjects,
academic self-concept (ACU), total self—conbép£
(TOT)y and their scores in mathematics, English,

social studies and the overall mean of the school
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sub jects scores, at .001 level of confidence

(P 001, df = 104-2 = 102 for a two tailed test).

The teachers' ratings of mathematics performaonce
correlated significantly at .001 level of
confidence (P& 001, df = 104~2 = 102 for a two
tailed test) with the teachers' ratings of their
performance in school subjects, their non-acadenic
self-concept (NACD), academic self-concept (ACD),
total self-concept (TOT) and their scores in
mathematics, English, social studies and overall

mean of the school subjects scores.

The teachers' ratings of their performance in
school subjects correlated significantly with
their ratings of academic self-concept (aCD),
total self-concept (TOT) and their performance in
mathematics, kEnglish, socii:l studies and their
overall mean of the school subjects scores

(P £+001, df = 104-2 = 102 for a two tailed test),
and it also showed significant correlation with
the teachers' ratings of their non-academic self-
concept (NACD),(F .05, df = 104-~2 = 102 for »~ two

tailed test).

The teachers' ratings of their non-academic self-

concept (NACD) correlated significantly with their
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ratings of total self-concept (TOT) at .001

level of confidence (P(.OOi. df = 104-2 = 102 Tor
a two tailed test); it also correlated
significantly with the teachers' ratings of
academic self-concept (ACD) at .01 level of
confidence (F £-01, df = 104-2 = 102 for a two
tailed test); and it «lso showed significant
correlation with children's scores in English at
«05 level of confidence (F .05 df = 104=2 = 102

a two tailed test).

(xx) The teachers'! rautings of their academic self-
concept (ACD), correlated significantly with
their ratings of total self-concept, and their
performances in math:matics, English, social
studies and the overall mean of school subjects
scores all at .001 level of confidence (P o001,

df = 104-2 = 102 for a two tailed tﬂst).

(xxi) The teachers' ratings of the total self-concept
(TOT) correlated significantly at ,001 level of
confidence with their performance in English,
social studies und the overall mean of the school
subjects scores (P {001, af = 104-2 = 102 for
a two tailed test); and it also showed correlected
significance at .05 level of confidence with their

mathematics scores (P .05, df = 104-2 = 102 for
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a two tailed test).

(x0tdi) The childrens' performance in mathematics,
English and social studies and the mean of the
school subjects scores showed significant
correlation all at ,001 level of confidence
(P (.001. df = 104-2 = 102 for a two tailed teost).

Analysis of Variance; Physical appearance, Teachoers
Ratings

The investigator with the help of the computer
programme, worked out the analysis of variance (SPSS)
of the difference of the mean of the variaus variables
used in the study and only the significant results
are reproduced belowe Table 5.3 reproduces analysio
of variance results of the teachers' ratings of

physical appearance as follows;

Table 5.3

Analysis of Variance: Physical Appearance
(Teachers' Ratings)

Mean Foys 5.57

Mean _irla 5.21

e

Groups

Sun of Mean Ve gree of
Square| Square |Freedom

N

Between Groups| 28.4978] 28,4978 1

102 '
-

]
] f
Total 292.8868i o 103 10,9944 ,4001

Within Groups (264.3868, 12,5920

B

S
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From the above table,
ratings were significantly better than the girls!

ratings at .001 level of confidence.

Table 5.4 reproduces the analysis of variance
results of the teachers' ratings for the boys and
girls of their relationship with the peers in the

following outline of the table.

Table 5.4

Analaysis of Variamce: Relationship with Peers
(Teachers' Ratings)
N 104

=

Means Boys 5.74

Means Girls 5.40

it is clear that the boya!

Sum of Mean Degree of]
Gronps Square Square |[Freedom ¥ P
Between Groups 15.5024 | 15.5024 1
Zithin Groups 308.4880 3.0244 102
Total 323.9904 - 103 5.1256 ‘:001

It is clear from the above table that the boys
have more ratings for the

differing at .001 level of confidence.

Table 5,5 reproduce the analysis of variance
results of the tecachers?

with parents for the boys and girls as follows:

relationship with their peers

ratings of the reclationship
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Analysis of Variance:
(Teachers' katings)

N

104

Mean Boys 5.72

Mean Girls 5.35

_—1
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felationship with Parents

Sum of Mecan ichree of
Groupa Square Square | Freedom ¥
Between Groups 18.5709 18.5709 1
Within Groups 375.3425 3.5895 102
Total 393.9134 - 103 5.0333

(:001

It is clear from the above table that the boys had

significantly greater ratings than the girls differring

at

«+001 level of confidence.

Table 5.6 shows the analysis of the teachers!

ratings for the performance in mathematics of boys

and girls.
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Table 5.6
Analysis of Variance: Mathem:. Zics (Teachers!

Ratings)
N = 104

Mean Boys 3.80

Mean Girls 3.35

} Sum of . Mean . Degree og p.. b~
L] *
Geoups ] Square ! Square | Freedom | 2
Between Groups 26.9362 | 25.9388 1
Within Groups 397.8208 | 3.8022 102
Total 424,7596 - 103 7085 (.001

This shows significant difference indicating the

boys having more rati; s than the girls (P L.OO‘L).

Table 5.7 shows the ana’'vsis of variance resuvlts
of the teachers' ratings of the school subjects

performance as follows;
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Table 5e7
Analysis of Variance; School Sub jects
(Teachers' datings)
N = 104
Mean Boys 5.26

Mean Girls 5.00

Sum of Mean Vegree of F P
Groups Square ,Square Freedom
Between Groups| 9.5050 '9.5050! 1 ! ﬂ/
Within Groups ' 340.9565 1 3e3427; jov . '
Total 350.4615 | - i (03 F.843>] <.001

“ s s

It is clear that the boys performed significently
better than the girls, differing themselves at L,0C1

level of confidence.

Table 5.8 shows the analysis of variance results
of the children's performance in English as followo;
Table 5.8

Analysis of Variance: English
(Teachers' Ratings)
N = 104

Mean Boys 48.83
Mean Girls 42,85

Sum of Mean | Degree of F [ P
Square Square | Freedom
Between Groupqd 4692.5638 4692.56138 1
Within Groups ! 47456.3208 465.2580 ! 102 : !
)| :
. : L] N L
Total . 52148.883 B . 103 {10.0859/.001

/
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It is noted from the above table that the boys
perform significantly better in English than the zirls

defferring themselves at .001 level of confidence.

Be Discussion of the Results

This research consisted of getting an awareness
of the self-concept responded to by the class 6 primary
school children themsc¢lves and also getting the teachers!
ratings on it and finally obtaining their mathemetics,
English and social studies scores. The self-concept
guestionnaires consisted of seven categories of
questions of which the mean of physical ability,
physical appearance, relationship with peers and
relationship with parents form the non~academic self-
concept (NACD) and then, the mean of reading,
mathematics and school subjects forming the academic
self-concept (ACD) and the mean of all the seven
categories, forming the total self-concept (TOT).
In the same way the (NACD), (ACD) and the (T0T) parts
of the self-concept from the teachers' ratings were
calculated. Besides the percentage scores of the
children in mathematics, English and social studics
were obtained and a mean of the school subjects scores

{Mj) was also calculated,
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Firstly, the boys and the girls scores werc r2cordoed
separately and their means and standard devi-tion
were also calculated. Apart from the English and
social studies scores, the othcr scores means of
both the boys and girls are more or less same

and hence it will be a fair conclusion from this
table that the children did not differ between the
sexes very much as can be interpreted from the

results of the means (Table 5e1).

Next the inter-correlation of all the variables
put together for both the boys und the girls were
done (Table 5.2), and conmients on this corrclation

have already been made before.

The non=acadenic self-concept (NACD) of the chiildren
correlated amongst others with teachers ratings

of school subjects and English scores (Videt (wviii)
of wIl)e Further the inter-correlations of the

NACD with other ACD and TOT and also with teachers!
ratings for mathematics and the mean of the subjocts
scores have also been established there, On the
basis of this significant correlations hypothesis I

is supported,



67

(ii) The academic self-concept of the children
correlated amongst others with the mathematiocs,
English, social studies and the mcan of the
school subjects scores (Vides (ix) of AII above).
Further it correlated with their TOT and their
teachers' ratings for school subjects and it
also correlated with the school scores and zlso
with the AH4 scores. On the basis of this
correlation hypothesis II of this research is

supported.

(iii) The total self-concept of the children correlated
with their English scores and also with the mean
of the scores of the school subjects (Vide (x) of
AI1 above). On the basis of this correlation

hypothesis III is supported,

(iv) The aH4 scores correlated with teachers' ratings
for their mathematics and their total self-concept

amongst others.

(v) Teachers' ratings of NACD correlated amongst
others with the scores in English (Vide (xix) of
AII above)s On the basis of this hypothesis I

is supported.
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(x)
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Teachers' ratings of ACD correlated significantly
amongst others with their performances in
mathematics, English, social studies and H3
(Vide: (xx) of AI1 above). On the basis of thds,

hypothesis II is supported.

The teachers' ruatings of the TUT correlated
amongst others with their English, social studies
and M, scores (Vide; (xxi) of AII above). O©On the

3
basis of this, hypothesis III is supported,

The investigator was then interested to look at
Table 5.1 to see if the boys and the girls
differred significantly in their means of the
scores of the study. Table 5.3 shows that the
boys performed signiricantly better in their

teachers' ratings of physical appearance.

The analysis of variance results for the tezchoers!
ratings on the relationship with peers show that
the boys performed significantly better than the

girls (Table 5.4).

The teachers' ratings of their relationship with
parents showed higher, significant scores for

the boys than the girls (Table 5.5).
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(xi) The teachers' ratings on their mathematico
scores show that the boys perform signifi-.

cantly better than the girls (Table 5.6).

(xii) The tioachers' ratings on the school subjeoctn
scores show that the boys perform

significantly better than the girls (Table

5.?) -

(xiii) The teachers!' ratings on their English scores
show that the boys performed significantly

better than the girls (Table 5.8).

These differences in the performances between the
boys and the girls could be a real differences in the
performances in those subjects of the boys and the
girls which the means tablie (Table 5.1) could not
establish. This study however is not concerned with
the differences in these performances of the boys and
the girls and no hypothesis was therefore formed out

of 1its

The results of this investigation has shown
enough evidence to support the hypotheses of this
research and have pointed out the importance of the

self-concept, NACD, ACU and the TOT, in educations

The next chapter deals with the critique,

conclusion and recommendation of this study.
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CRITIQUE, CONCLUSIUNL, IMPLICATIUON aANu «eCOFMEIIDATICHS

Critique

The non-academic self-concept (NaCL) of the pupidls
corrclated at .,211 with tcachers' ratings of NACD cond
it also correlated from r = 4147 to r = .324 with
mathematics, English and social studies and it further
correlated r = .261 with the mean of the overall
school scores. The ACD of students correlated with
the teacher ratings, r = .168, and from .334 to LL09
with the academic attainments. The total self-concept
of the students correlated with the teacher ratings,

r = «261 and from .244 to .389 with academic attzinmentse.

From the correlations above which are all
significant we get a fair picture of the construct
validity of the instrument and we notice that the
total self-concepts of the pupils correlated both with
the teachers (r = .261) ratings of self-concept to
«349 for their overall school performance, the vzlidity
coefficient for their English performance being maosmmal

at E = .389.

70
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The construct validity of the instruments therofore
has been fairly established at r = .261 (significont
at «01 level of confidence, df = 104-~2 = 102). ©On the
accademic ability the total sclf-concept of the stucdants
corrclated significantly with mathematics, English,
social studies and the overall school means ranging
from .244 to .349 and thereby, explains the validity

of the instruments responded to by the pupilse.

The analysis of variance results show a
significant difference in the teacher ratings of the
self-description questionnaire (SDY) from the pupils
responses of the boys and the girls in physical
appearance, relationship with peers, relationship with
parents, mathematics, English, and the school subjeots
showing that the boys obtuined significantly higherx
scores than the girls. Thesc differences could be
real difference between the sexes of the samples and
no comments seem to be necessary on thise Now it ins
necessary for the investigator to talk about the
experimental validity of this research which is undexr-

taken.

Campbell (1969) says of the external validity i,e.
respresentativeness of the findings of this research

to wider areas outside, the sample undertaken by saying
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that, if external validity cannot be assured, it can

be sacrificed by the researcher.

This research was based on empirical sample which
was not representative of any population outside ~nd
what is found here true for the sample has to be
checked for its own internal validity by examining
the various internal validity factors one by one,

The sample consisted of 104 pupils, boys and girls who
were present for the investigator to respond to
gquestions throughout the investigation period. Thero
was no case of experimental mortality and hence that
internal validity factor was non-existent. On the
question of reactive rosponses care was taken to get
the trathful answers on the SDQ and hence the rislk of
getting reactive responses either from the pupil or
the teachers concerned were minimal. On the question
of history the factor does not arise since the
experiment was finished in one sitting and the history
factor did not change. The same arguement goes for
the maturation factor of internal validity and it oan
be safely held that the internal validity factors of
history and maturation were also non-existent. The
investigator had no trouble in scoring their responsos
and to get the teacher ratings and the school's scores

and hence there was no factor of experimental decay.
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Speaking about the last factor of internal validity,
ieces statistical regression of the mean, it can bo
safely said that the investigator did not look for in
his sampling any chosen criteria for the selection of
the extreme groups in which casc the statistical
regression of the mean would have been maximal, =znd
hence on this ground it can be safely held that the
statistical regression of the mean f-ctor was not
active in this research. Summarising therefore it oan

be said that the research is internally valid.

Conclusions

(i) The self-description questionnaire is o
valid instrument to find the non-academic
selfw-concept, the academic self-concept,
and the total selfw-concept of the pupils of

the last class of the primary school,

(ii) The construct validity of the instrument in
the categories of the NACD, ~CD and TOT has

been established,

(iii) The validity coefficient of the instrument
for the academic ability of the students
ranged from .244 to .389 for the academic

performances of the pupils.
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Implications

The knowledge acquired from the study of "self"
today has in no doubt educated both the teachers -nd
the parents involved in child educution, that effoctive
manipulation of the physical, social and economic
environment could be utilized to help in developing a

mature, healthy personality of the youths.

Already, this research has established the fzet
that, among the youths, there exist overraters and
underraters of their competences. From available
literature, warning has been issued to those invoelved
in the child education, to observe caution in using
derogatory statements on a child such as: "you are
gtupid"y, ,Lfterall 4t is agreed, no child is born
stupid, they are made by the environment. Care should
be taken of the children who tend to underrate their
potentials and abilities in academic performances by
bringing them into a suitable teaching environment by
minimal steps in learning so that success at every
step can carry them forward., On the other hand children
who overrate themselves, interms of their abilities,
should be confronted with tasks of this sort, so that
they might realise their limitations. However, mnotiing
should be done during teaching with the aim of defeanting

these children in their enterprises, but only to malke
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them aware of their limitations in their capabilitios.

The "ideal self" of the children can be shaped
properly by a principled teacher, in such a way, th=t
the ideals are realistic for them to achieve, and not
sheer fantasies., A good teacher should endeavour the
using of cues and instances in his tcaching to inculoate
that. Generally a practising teacher is everything,
he is a counsellor or a pastoral leader of the
children, he instructs. He can organise, properly
his strategies in teaching to keep the children
motivating to strive for these ideals for themselvas

which are not too unrealistic for them to aspire fox.

The psychology of self-concept of a child is e
subset of socialisation of the child, the importence
of this topic in teacher education, therefore need not
be overemphasised, it's of importance in dotermining

their effectiveness.

HAecommendations

From the findings and implications of this
research there arises the immediate necd for the
re-appraisal of teacher education. The development
of mature and healthy personality of the youths
squarely lies in the hands of the teacher. Their

understanding of the psychology of the self-concept



of children, should be a
the job. This implies,

be an independent course

On the other hands,
involved in the informal
to be vast in this topic

performance of the role.
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yardstick of their success on

the term "self-concept" neced

of study in teacher educction.

the parents who also are
education of the childrer nesed

in education for effective

The educational planners, though not directly

involved, need be aware of the effects of poor

environment of study on the youths.
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APPENDIX I

H. W. MaksH, J. W, Parger axNp 1. D. SanrH

SELF DESCRIPTION UNESTIONNAIRE

Grade
Year

. -
e T Buy S .

A Seo N Tdbcher

Thits i & chance 10 ook #1 yoursdl! It o not o Test. Thete dre no right v l’s and ever yone will haee
Citferent aniwers. Be sare 1het you ansivers show Mo you Tre! wnout yourseif. PLEASE DO NOT TALK
ABOUT YOUR ANSIWERS VIITH ANYONE ELSE \We vl Avepn potut ansave®s Bivate and not 0w Them
T unyGne

When you are (edty 10 Legaw, fhulue (i eath seatenis dnd decde your aieatd. (You May res? qu.etly 10
yours! as | as aoud ) Theo ae tive possibilg 20 saees 1o eech ouestion — True™, “Fate", ani
1reee andwert 0 Detaten Thae '@ live Goxes Leal 30 Galh sentence, one 107 ach of the antwers The
Aidts a8 weiller 2l the 106 ©f Ihe horet Craote wour adwer 10 & sentence and put # Tek (7} i 1ne
Dox unoer the answer you cnpose. DO NOT tay your answer oul loud of talk abour it with anyone else.

Retore you st there are three eswnples below. Samebally namied Bob bt glready snswered 1wo of these
sentences 10 show you how 16 20 it Ip 1he thisd ghe you Mudt choose your Own 2er and put in yous
own tick | £)

SUME
TiImES
MOSTLY FALSE, MOSTLY
FALSE FALSE SOME ThRUE THUE
TIMES
TRUE

ERAMPLES
1 ) hike 1o fead cOm Doces .. . I A | _I ‘ ![ }[ ]lq I‘l

(Bob put & 1ok in The bow under the angeee “TRUE™ They mugra thet he redlly bhes 10 read comg
buoks, It Bob ohd not e 10 resd cotme BOLks ey mueh, he would have answered “FALSE™ or
"MOSTLY FALSE™ )
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2. dngenera), b am nest 28 ey e 2 l ” H 7 Ir_TD",_I

(Bob angwewc "SUMETINMFS FALSE, SOMET/MIS TRUE * Dveause he 4 ner very neat. bul he s
Not vty sty e}

3 ke towlEh TN, e e e e 3 | I I ]l I [ ]I l3

(For tnis senteiics you hive 10 chogse the answer that « best o0 you, Fust you mus decide | the
sentench & "THUE™ or “FALSE” o somewhere i beneen 11 you reaily (Me 'o waich TV a lot
you would atswer “TARLIE™ by pultng & tick on the L3t ror |1 you Pate watching T V. you would
grawer “FALSE' by putting & nice i the fiest bow 11 yoar anseer s sameaticle in hetween then you
wieuld choose one of 1he alher thrge howe !

1! you want 1o change an answer you have Masked you shouid cross out the uek snd put 3 rew Liek an
anothel Dox on the samg Une. For all the santences be sure that your tick is on the same line 24 the tentgnce
you Me amwenng You should have one amwer and only one answer for cach sentence. Do not lesve out
any of the sentences.

1 you have any questions put up your kand. Turn cver the Lage and begin. Dnce you have staned, PLEASE
DO NOT TALK, .

C MW Mannand 1D Sman.
The Univerity ol Lydoey
1981
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APVESULA XX

NONViRBAL REASCNING TEST (A4 PART II)

In the test that follows you will find some items which are in
the form of pictures. The ltems are there to test your understanding
of some sort of pelationships betwaen the pictures of every item.
The right answar is onc of the five alternatives given for every
'question. These al%ernative barked 3, 2, 3, 4 and.S. When you find
the correct answer, writc the NUMBER of the corroct altaernative in the
space provided at thoe right hand margin of the test. The test 13 not
difficult; though the questions become difficult gradually. If you find
fﬁny item to be difficult, then do not waste time en ity proceed to the
following ones. Thuere will be 10 minutes only for you to complete this
teste Please remember that very foew can complete the test in 10 minutes,
S0 do not worry,

Now turn the puage and let us loeck at the examples,
Item No. 1 has the correst answer 271 Nes 4.
Item No, 2 has the corroct answer &5 Noe. 2.
DR .XOU UNDERSTAND?
wilili foﬁ now work out tﬁe items 3 te 10. When you firished I shall tell
you the correct answers and plcase check.

Studentt's Name:

Form or Class:

Ses: 2res

Schrol:
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