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ABSTRACT

The purpose of this study was to determine some of the factors
hindering the  effective teaching of the Christian Religious Studies
in  Post-Secondary Institutions in  Benue  State  with the aim  of

making necessary recommendations for improving the teaching of the

said subject in the  post-secondary  institutions in  the

state. The  population of the study was the four post-secondary

institutions  in  Benue  State, the C.R.S. students and C.R.S.
lecturers. The literature review centered on some major concepts
related to the topic. They included; C.R.S. as a subject, aims
of teaching C.R.S., importance of  teaching C.R.S. and the
problems of teaching C.R.S. The tools used to gather data for
the  study vas questionnaire and personal interview. In all, one
hundred and fifty-five copies of questionnaire were sent out and

one  hundred and fifty-three were  returned and used for this

research instrument. The instrument was divided into three
sections. Section ‘one’ sought for personal data of all the
respondents: lecturers, students  and the principals  while the
lecturers' section was again divided into five sections. Section

one of this sought information on



the lecturers' personal data. Section two looked atthe lecturers’  stand on
C.R.S. while section threesought information on interpersonal relationship
of lecturers. Section four looked at the availability or non availability of

materials and facilities. Section five looked at the aims for teachingC.R.S

Pearson correlation  coefficient  statistical ~ Analysis method was used.
This was in order to check the relationship that existed between the
various variables. The independent and dependent variable were subjected

to Pearson moment Based on this studies the following findings were made.
Findings.
The following are the findings of the study;-

1. C.R.S. lecturers and students are of the
opinion thatthe Bible, textbook for C.R.S.has relevance for
teaching or values  and attitudes which can consequently influence
the behavioural pattern of students. Comparatively however, the
students have a higher view of the Bible as having more value for, positive

behavioural influence than lecturers.



C.R.S. lecturers indicated high satisfaction with the C.R.S.
curriculum for post secondary institutions in terms of
adequacy and suitability for teaching students those

concepts and skills that are required for living.

C.R.S. students believe that good teaching methods could

enhance the attainment of high level learning.

The factors militating against the effective teaching of
C.R.S. in the Post secondary institutions in Benue State
include the following:

a) That the C.R.S. lecturers are not given enough
motivation and incentives to enhance their maximum
performance in teaching of the subject (C.R.S.).

b) A number of facilities such as housing, medical care and
Car Loan are lacking.

c) In class rooms, facilities that could aid learning are
not available, and so, lecturers teach without
teaching aids.

d) Lecturers also lack current text books.

e) Frequent changes in the Government educational
policies are also the factors hindering the
effective teaching of C.R.S in post secondary

institution.
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DEFINITION OF TERMS

' F

The following terms are defined exclusively
1;  for this research only, The terms includet=
. PROBLEMS.
Problems are the significant, perplexing and
challenging situations, the solutions of which

! require reflective thinking.

CHRISTIAN RELIGIOUS STUDIES:

Thes® are the studies of Christian beliefs, imposed
upon the Christian Religious Study students by Christian
Religious educatorse The purpose o©f which is aimed at

. redirecting the minds of the C,R.S. students to the
realization of the studenta' personal goals, the goals of

the society and finally the lave for and the fear of Gode.

TEACHING:

" Is the imparting of the CuaRieS. knowledge to students

~ who would want to acquire the C,R.S. educatione.

POST-SBCONDARY INSTITUTIONS:

E3

These are the school divisions following éecondary
achoolss, These emphasize vocational subjects especially
" thase constituting the preparation for the akard of
hi gher certificates and degrees e.g. Diﬁloma Bible

Studies,; B,As Theclogy ctce.
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CHRISTIAN RELIGIOUS STUDIES CURRICULUM:

This includes, the contentlor syllagus of C.R.S5e
the teaching methods, the materials; Books, audio wvisual
aids, the way the institutions should be organized and
all other component within the school programme that may
influence the teaching and learning of Ce.R.S. This kind
of CoReSe curricnlum is to be found in booklet form in
the Nigerian Educational Research and Development Council

(NERDC) 6=3=3=4 curriculum series booklets.

CHRISTIAN RELIGIOUS STUDY CONTENT;

This include; The Biblical facts or the scriptural facts
balanced ideas or meanings presented in speech or writing
for the C,R.Se students' consumptiones

PROFESSTONAL TRAINING IN C.R.S.:

This is a sequence of courses basic to specialized
training for a teaching career in C.R,S. e.gZ. Nigerian

Certificate in Education, Bachelor of Theology etc.

BEHAVIOUR MANIFESTATION

This is described as a manner of one's conduct, In this

study, it denotes actions and reactions toward an environment

It is used for those outward actions and reactions towards
individuals, other people and things which may or may not
be to the benefit of others.

ATTITUDES:

This refers to state of mind regarding some matters
as indicating opinions or purpose.

MORAL VALUE;

Is a specific virtue considered of value to a society
and spelt out to be taught in schools in the context of

more general aims of moral educatione
x1i
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Chapter 1

INTRROD UC TI ON

11 Background of the Problem

Nigeria like any other developing nation of
the World gives education a priority place in
her National Development effort, hence the huge

investments on educatione

This observation was made by Alfa (1979),
and Ozigi (1979), who pointed out that many state
governments, including Benue, allocate between
40«60 percent of their budget to educations Despite
the dwindling financial fortunes of the country,
the Faederal and State Governments remain resolute
in their commitment to providing education to
all the citizens, However, the nation's efforts
will only yield the desired fruits i1if the teaching

conditions in general are monitored and improved.

Christian Religious Studies (C,R.S5,) is one

of the subjects offered in most post-secondary

institutions in Nigeriae In Benue State, it is

offered as a compulsory sub ject in many schools,
because of the importance the government attaches

to Christian Religione For this reason, there



is a need for all those who are concerned with

" the organization and teaching of C.R,5. in

Nigerian schools and Benue State in particular,
to pilot the teaching process in such a way that -

students benefit optimally from the subjecta

The value of having the subject taught at
all levels of our educational system can not be
over emphasgizeds Such a value has been stated

by Okunrotifa (1971), when he asserted that;

“The real value 0f C,R,5, lies
in the fact that it helps man
to live; it helps man to
interract with another man;

it helps man to know his true
position as a man created by
God; and what are his dutiess

from the above cobservations, it is understood
that C,R,S5. is not only a =ubject to learn, but
CsRaS, is also a way of 1Lfe. What is not |
clear is whether the teaching of this subject
has made any meaningful impact on the students who
1e$rn 1t and on the Nigerian society as a whole.
Moreover it can be seen that there is little
relationship betwsen what i3 learned in C.R.S5e
classes and the C,R.5. graduates' lives at home,

as now and again one hears of se much evil,

indiscipline and moral decadence in Nigerian society,



. Manquuestions, Are now being asked as to;
f whefher government haa provided enough facilities
for effective teaching of the C.R.5. in post
secondary institutions; whether there are qualified
C.R.,5, teachers in these institutions, and whether
these CeReS, lecturers teach the subject well; the
writer is aware that other researchers have madé
some findings on similar works, but is not aware

of any exact emperical investigation on this topico

However, the only one fact.the regearcher ias
aware of is that, there are many trained C,R.S,
. lecturerss, Other writers like; Umar (1985), have
.equally admitted the existence of many C_.R,S.
lecturers, he says; ""there are too many trained
"C.Re5, scholars and mallams in Nigeria..." which,
he claims has brought social problems than religious
{f.piety.
Nduka {1983), had argued that, those C.R,5,
" scholars whoe had received dose of religious.
instructions while at school were not in any way
.;significantly different from others in society in

their reactions to and involvements in embezzl amant

-of publie funds, bribery, corruptions, and other

vices in the society. To him, such an indifference



-calls to gquestion the relevance of C,RsS,
lessons in inculcating moral values and proper

conducts in Nigerian societys

HovWever, various C,R.8. curriculum experts
like Nduka (1981), Iheoma (1980), have seen the
need to increase the moral content in the educational
system so that the moral standards of the society be
upheld. To this end, & national conference on
moral education was held in Part-Harcourt in (1981},
at the end of the conference, it was resolved that,
though, morality and religion were not synonymous,
they overleap in many arcas, and morality was not
completely devoid of religions Hence religiocus

instruction should be used to inculcate the desired

moral values into studentss

It is in recognition of the above negeds that
the new National Policy on Education of 1981
recommendsd that religious instruction be takenas
one of the corc subjectss The reason that informed
this decision is the desire to inculcate the

appropriate moral values and attitudes on the

students, while at school.
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But the writer has observed that there are

| problems in the teaching of this subject, and

unless the problems are identified and efforts
made by appropriate bodies to remove them, the
desired moral values expected from the teaching of

C.,R,85. may continue to elude the natione

12 Statement of the Probl em

It has been assumed by some scholars like;
Cox (1966), that the main point of Reli gious
teaching is not mainly to pass examination, but

rather to make man responsible and to live a sound

‘moral life. Howevér, it has been observed by

researchers like Ozigi, (1983) that the very leaders
and people whose lack of moral integrity brought about
the demise of our first and second Republic were
mainly those who had received high dose of religious

indoctrination and religiously based moral instruction

in the mission schools,.

There have begen claims that those who received
religious teaching are not living up to expectations
The researcher is not aware that empirical research
has been conducted in Benue State to elither fomfirm

or reject the assumptione. There are other assumptionétmat

‘have not also been investigated to the best of the

knowl edge of the rescarchere.
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Are CaReS. Departments in post secondary
Institutions in Benue State staffed
with C,R.8, qualified personnel to handle

this subject?

Do the C.R,S5, Departments have adequate

facilities for the teaching of the subject?

Are there other problems militating against

the teaching of C,R,S5.7

1«3 Objectives of the Study

following are the objectives of this study.

To find out if C,R,S5, sections in post
secondary institutions in Benue state
have professionally qualified C.R,Se

personnel o

To find out whether the C,R,S, sections
have adequate facilities for the teaching

of the subjects

To identify the specific problems hindering
the improvement of teaching C.R.S5,. in

post secondary institutions in Benue Statee



1.4 Significance of the Study."

The researcher believes that if the teaching

|
of CoReSs 4 identified, the study will be of

significance to the following bodies;

1a

Oa

3e

It will help the governments to be
aware of the problems facing teachers
in teaching the subject, with view to

solving the problems.

The ministries of education as well as
schools management/administrators will
become aware of dissatisfaction of their
staff. It becomes useful as they may

find some suggestions based on the finding
as to how they can within the available
resources, improve the conditions at

both the lecturers and the schools in general.

The findings will also be useful to
proprietors of privately owned post-secondary
insti tutions in the state and those
established by voluntary agenciesy, in the
area of enhancing the wel fare of theilr
lecturers. If this is done, it is hoped to
enhance productivity on the part of lecturers

and promotes industrial harmony.



4, It will help C.R.S.‘lecturnf; who scek
ful filment not only in high schooling
of students, but also in positive
change of attitudes and behaviours of

students in schools and at home after

graduationas

5¢ It will provid a feedback from the
curriculum implementors (lecturers) to
- the curriculum planners (staff whose
duties are to plan curriculum for schools)
on the adequacy and relative suitability
of the content and suggest methods of
the new curriculum for the desired objective

stated for the programmes

6e It will afford the researcher the
opportunity to make his suggestions on
improving the teaching of C,R,S.

The study will spur on other scholars to

initiate similar studies aimed at promoting education

in our societye



' .
1«5 Justification of the Study

IThe unimpréssive attitudes some Christian
{CReS, students) exhibit to the public and the
rafe of corrupt practise inspite of all the C,RoS5.
indoctrinations and the guidlines for a worthwhile
living advanced by C_R.S5. educators, our society
is yet to get rid of corruption. It has now become
more evident that some thing must be responsible
for the students featuring prominently in various
vicese Unless the problems are looked for and
identified.and removed, effective teaching and
impfOVement of the subject can not be achieved, and
the public will not get rid of the many vices in

cour society.

This study is therefore justified for if the
problems affecting the teaching the subject are
identified, and C,R,5. e¢ducators teach the subject,
and the C _ R.S, students apprgciate the content of
the subjecf, and integrate what they learn in C.R.S.

classes at schoolsa.

1a6 Hypotheses

The following Hypotheses are fomulated for

this study.
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1o There is no significant difference between
the professional qualifications of C.R,S.
lecturers and those of the other Arts

subject lectureras.

2. There is no significant difference betwaen
the opinions of C,R.S, lecturers in post-
secondary institutions and those of C,R,S,

students regarding the aims of learning C_ R.S.

3. There is ne significant difference between the

e s £ S S I

opinions of C,R,5. lecturers and CeR,S5a
students on the availability of facilities for

the teaching of the C.R.S. sub ject,

1.7 Basic Assumptions

In carrying out this study, the following

bagic assumptions are made:

le All lecturers in post=secondary schools
in Benue State are qualified and that all
of them always use the right methods in ‘ : ?

teaching the subject.

2+ The Governmment of Benue State gives the
Receasary cooperation and assistance Nneeded

for the teaching of the sub ject.

3« There are enough facilities and equipment

for the effective teaching of the subject.,
{. - —Mﬂﬁhommh,-._‘..ﬂ_

H & A™ ..
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he. The students in the institutions are

ready to learn the subject C.R.S.

1.8 Scope and Delimitation

The study is basically a normative survey and
its utility may not go beyond seeking ways of
improving the teaching of C.R.5s in post secondary

institutions in Benue Stateas

The study will therefore identifyf and
di scussed po=sible sclutions for effective teaching
" pf C,R.5, in Benue State. Even in Benue State,
the study is limited to only four (4) post secondary
institutions. These institutions are also the
target pppulation-of the étudy. The four post

secondary institutions are:

1 Murtala College of Arts and Science (NUCAS)
2. Advanced Teacher's College (ATC) Makurdi.
1. College of Education (COE) Katsina-Ala,

4, Reformed Theological College (RTC) Mkars
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Chapter 27

REVIEW OF RELATED LI TERATURE

2¢1 Introduction

Problems and crisesabouni in all societies,
including the Nigerian societye In the teaching .
field also, problems are found, and so, several
research workers have been concerned with and have
written on the related problems that are found,

in the various school subjects both at secondary

and post-%econdary institutionse.

Dare (1977), recorded that sometimes in the
African countries, the English language was poarly
taught and the mani festation of the impact on the
immediate societies was the incorrect use of the

English words.

Jackson (1982), explained that almost all
subjects are bedeviled with one problem in one way
or anothere He points out that, between 1970 and
1982 C.R.,S., had some problems and that resulted igj

the mass failure in the eubject at school certificate

examinationse
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In this chapter therefore, the researcher
will review some related literature under the

following headingse

1o ‘C.R.S..as a subjecte
26 The aims of teaching C,R,5,
3e The importance of teaching C.ReS,
4e The problems of teaching C.R,S,
“ted Lack of professionally qualified C.R.S.
lecturers.
4+2 Teaching methods
443 Lack of facilities
4.4 Changing nature of C,R.S,
4¢5 Government policies

146 Summarye

2.2 CeReSe As a SUbjeCt

Ade (1950) asserts that C,R,S5. was introduc ed
into the curriculum of studies in Nigeria about 1950,
in an attempt to create in the minds of Njigerians
the fear of God, how man should live and interract
with fellowman, and man's dependence upon God,

Johnson (1985), in appreciating the fact of
C.R.S. says that, when C,R.5. lcctures are properly
understood and put to use, the impact of C,R,S5. on

the society has a far reaching effects
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Lewis (1950), points out that humen
civilization can be said to have started from
the study of C,R.S5¢ and therefore knowl edge gained
from the study of C,R.S8, is divine and must not
always be ignorede.s That those who do not put
to use, the skills taught in C,R.,S, class shall

be living unfruitful livese

The writer as well appreciates the fact that
among other things, what is learnt in C,R.,S5, can
be reflected in our ways of life to enhance an ideal

society.

Fairgrieve (1966) says that, the first unifying
concept in the world today is the inecreasing emphasis
on man and his activitics and it is only in the study
of C,R.Se that this emphasis is common, Snd if :

rejected the society sufferse.

Adams (1980), states that, all the organizations
on earth need tﬁe knowl edge of Christian Religion to
survive especially the society that is heterogenous
in its religious institutions. According to him,
the greatest ills today is religious intolerance.

He went on to state that, ethnic feelin: s runm high in
almost all the nations of the world, but the writer

feels that the religious differences run even higher,
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Babson (1973), looks at the subject as something
that is coming rather lately. According to him,
the need of the hour is not more factories, or
steamshiég, not more armies or navies, but more

education based on the plain teachings of Jesus

Christe

Lotourette (1945), claims that what the nations
of the world need is not advancement along material
lines, nor more development in social reforms, .
but more change of heart and life which this knowl edge
brings and the appbication of Bible truth to daily

livinge

Davidson (1959), peoints out that Christian
religious studies is life, for great in magnitude
is the works of the different organization, and
societies which are labouring to distribute the
Bibles. The more purchase and ownership of a Bible

means nothing, it must be read and its truth reduced

into practical experiencees

2¢3 The Aims of Teaching C.R.Se

Long and Robertson (196b6), Fairgrieve (1967),
state that C,Re.Se is aimed” at contributing tow?rd
better understanding of man and his environment,

and is concerned with harmonization of life patterned

after God's own persone
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Babson (1965), explains that the post-secomdary
institutions in this country usually base their
teaching of C,RseSe on curriculum drawn by the
curriculum experts of the various institutions,

The teaching of C,R.S. is therefore no exception,
The curriculum planners of each post-secondary
institution draw up syllabus, and outlined the areas
the students are expected to cover in preparation

for the-finnl examinations

Curriculum experts like; Mabogunje (1970),
Adejuyigbe (1970) Okunrotifa (1977), Cox (1979) and
Tlori (1991), have outlined the following as aims

for teaching C,ReS.

1« To make students understand and appreciate
spatial relationships as wel)l as the
differential character of God and mane

2e To make students understand the concept
of God man relations which will 1lead them
to correlate the lJife of man with his
nei ghbour and environment and explain the

interraction of human beinns and God,

3« To enable students to organize and
formulate concepts and to apply these

principles to interpret and understand

current world issues and idease
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4 To enable each student to develop a sense
of responsibility towards his own society
and an intelligent interest in the
formulation of national goals and policies,
especially as they influence the different

resources and state of the country,

5¢ To develop respect, desire and ability for
Pccurate, orderl y- and objective metho?s of
‘investigation through fonnulaéing Bihfica]
hypotheses and testing thhem in the 1ight

of data and evidence they are able to obtaine,

Okunrotifa (1970), further streases that CaReS,
aims at making the learner to acquire moral and
spiritual valuese "That such good manners and
attitudes would make the C,R.5, student to be received
in any civilized society. lle therefore encourages
Christian educators to endeavour to continue with
the aim so as to produce peUple.who.w111 be of use

to their societicse

Cox (1980), looks at the axms for teiching C.ReSe
as to create personal faith, to eniable students
to make an informal decision abnut God, and Jesus

Christ and to do every thing to God's glorye. .
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Coppers (1979), is of the opinion that, the
aim of teaching C.ReS. is that the world might sce
the willingness of teachers, parents, church, and
pupil to deny satan and self and take up our crosses
and follow Jesus Christe That at post-s.econdary.
institutions, the subject is aimed at the acqguisition,
development and inculcation of the proper value
orientation for the survival of the individual and

the societye

Sanderson (1971), agrees with Coppers when he
states in his book that; the aims of C,R.S. are that
the pupils might serve the Lord Jesus Christ, am
be trained to expose fal sehcod and teach the truth

v

of Jesus Cgfist.

Baeta (1959), confirmms that, another aim of
teaching C,R.S, is to make man reulise his dependence
upon God, and to think well, aud work hard, for the

good of himsel fe

2¢4 The Importance of Teaching

CQROSU
Ilori (1992) sees tlhie inportance of teacling C.R.S.
as providing the society with people who are trained,

and are morally balanced. That the teaching of C.R,S.

be regarded as been directional, more purposeful



and worthwhilee He said that, C,R.S, makes a

man's spiritual life his supreme considerationess
because the subject is a way of life of the

People and if the subject is not properly taught

in our educational institutions, then, the question
of moral decadence would not be answered, and so,
he suggested qualified C,R.S. educators be employed

to teach it.

Ilori emphasizes that the early church performed
a teaching ministrye The pastor/teacher was often the
school teacher, but even when such was not the case,
his concep?}on of his duty was as that of cne "apt

to teach" C.R.Se

Gaadi (1970), asserts that the importance of
the subject was mostly felt during the time foreign
missionaries were involved directly in imparting the
moral content of C, RS, to students thenselvese
That at that tiﬁe, fair dealing with one¢ another

and moral upbringing of young ones wos not gquestionablees

Lagoke (1972) looks at the importance of the
sub ject when he was enumerating the qualities a leader
ought to have: honesty, morally baluncéd in Judgement,
trutfulliness and all these qualities are provided

during C.ReSe class and not in any secular sub ject.



Umar (1976), agrees that religious stulieg
should be encouraged in our educational institutions,
because it makes one to think and behaves soundly,
and when prop;rly taught to young ones, the

young would grow to be delightful peoplee

Philips (1580) thinks that if the nation aims
at attaining greatness in the near future, the
secul ar subjects alone are not enough, but CeR.S.

mi8t also be included in the subjects that can lead to

the acquisition of this end.

Ladega (1985), in his contribution, says that
C.R,5., i858 30 important that it should be studied in
all levels of our academic institutions, 8o that
its reality might bring aboutlt the deszired love ané
ﬁnity that i3 eluding our natiwn. Our nation lacks
understanding and falr play. But the above virtues

would be returned to this great nation, when it shall

reconsider turning sincerely to the teaching of_C.R.S.

Williams {1980), salutes the wisdom of the
pioner Western educationists especially thie foreign
and indigencus early missionariegs for thelr foresight
by including C.R.S, in to the curriculum of studies

in various institutions of learning.
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2¢5 The Problems of Teaching C_R.S,

The teaching of CeReS,y like the teaching of
other school subjects in Nigeria is beset with a

number of problems, these include:

2e5e1 Professionalism

Nwankwo (1975), discovered that one of ﬁuch
proﬁlem; is unavailability of qualified C.R.S;
teacherse He pointed out in his study that,
although almost all the CeR,5, teachers had the
requisite academic qualifications for the sixth form
teaching; only thirty five [ orcent of them had
professional qualifications for their Job, and about
fifty per-cent had less than four Years of experience
as C,R.Se. teacherse

Aiyepeku (198-), laments that witheout adequAte
Supply of trained and professionally qualified C.R.S,
teachers, no matter how well equipped the institutions
may be, not much will be achieved by the way of
manpower training in the absence of adequately trained
teachers, morally and religirously,

Ilori (1978); Grimit (1473); Hello (1977); «w@and
Ishaya (1990), are in asrcaient with Aiyepeku'g
thesis on problems facing the teachaing of C,R.5, in

educational institutions.,.



James (1970) expects no miralce to take place
in our academic 1institutions 1! there are no
qualified teachers to teach the subject, then the
much expected improvement on the moral behaviour

of the students will be eludedl,.

Akinloye (1975), writes that if CqReSe is to be
taught in our schools, 1t should be left in the hands

of sSpeclalistse

Okon (1981), sees C,.H.5. a5 un esteemed subject
which needs professionally quaiified staff to teach

it for the benefit of our sociectyv.

2e5¢2 Teachaing Methods

Ilori (1992) identifiecs j.our teaching methods
as one ofnzhe problems in teooaciilios the subjactes
According to him, in this metiiud, "the lecture
technigue method" was dominatliy in voguees He maintained
that students were apparently Leiityr fed on an
unstruc tured diet of descriptive 1uformati n
accompanied by elementary .and orten determini stic*

explanationse Students are often binsy copying down

as fast as they could fucts c > ine from the lecturerse.




. e
He continued that, there'ﬁaé.usuéily no roon
fof student'’s participation or questions. He
further observes that the use of Jteaching materialsh
were vitually out of the questione However, the
teachers tried to explain this Sorry state of,
affairs by claiming that the syllabus was rather

too wide for the time avail abl ee

His work showed that evaluation of students?
work Qas oniy'by means of terminal and final examinationsa
An examination of the students notes further revealed,
Several spelling mistakes which teachers remarked
on the inabjlity of éfudents to form thelir own notes
ié clear manifestation of a poor method for teaching

S

a subjecte _ - o o ‘

Daudu (1980), remarks that, the.problem of
teaching C,.R.8, is in methédse He opines that,
good methods have to be scught or 1 ooked for,; as there
is no method that we can call "the best'", Daudu
went on. te¢ explain that, éiffercnt goal s muy:ﬁgquire
-differegt meth;ds. That the quality o L ethod is
best determined after it has been experimented in

several meaningful and real teaching and learning

situationsa
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Daudu further argues that, if the method .
preduces the anticipated results, then, one has
discovered that, and we should use the method, and
go on to discover more of.such methods to enhance

the teaching of C . R.S5.

2-503 Facilities

Akombo (1979), .investigated into tlhie causes of
prob] ems of teaching C+.R.S5, in Plateau State and
discovered that, there were some problems in the area
of C.R.S5s equipment and facilities. Oﬁt of four
achools he carried out the research, only one
could be considered to have adequately seating

accomnodation, working arrangeecent and storage spaces

hl

He was further shocked that, in one of the

stores, sonme flannelgraph board were never used fur

lack of tripods on which to mount thema o

Coppers (1980), reveals further that,xlack of
facilities and équipments pose a danger that the
coming generations of c.ﬁ.s. students may be come
- half=-baked, or leave their academic institutions without
properly Leing trained, according to the curriculum

requiremonts of the subjects
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Dinn (1990), asserted after his investigations
on the problems of teaching various sub jects in
our institutions of learning, that, in most schools,

textbooks in use are old and worn and no replacement

was in sighte

Bello (1991), agrees that lack of textbooks
in schools is another probleme That in some of the
schiools he carried out his research, most of the
books were mainly of old editions. That the schdol
libraries were far from being satisfactorye. That
there were inadegquate reference books, both for the
teachers and the studentses The ages of the available
book ranged from ten to fifteen years, for the so
called new books, but for the fairly used ones, they

range from twenty to thirty-five years and abovee

Aboki (1985), observed in his book that some
of the schools he visited during his research had no
serviceable and effective teaching aids, which could
make the teaching of the subject more meaningful.
According to him, teaching aids are very important

in order that the teacher stimulates his students.

The teacher should be able to appeal to all the
senses; hearing, touching, sight, smell,-and tastes

But in all the four schools that he carried out his
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resparch, only one had but an uhServiceable film

strips with no strideé.

2.5.4 Nature of C.R.S.

Kalu (1976), spots a prob;l.;m.connected with
the changing nature of the C,R.S. chrriculum. These
changes are new and are in the approaches te the nature
of ZaR.5, curriculum developers and authors. He is of
the opinion that considerable changes have occured in
recent years in the approaches of the teaching C,R.S,.
right from the junior classess According to hfh, text
books are quickly out dated; and one can only keep
abreast with knowledge through contact with universities,

learned scocieties, conferences, and the professional

jaurnal se

He further laments that the €C,R.S. teachers have
hard roles to play in this regard as both their facts
and thepries are subjected to constant changes occuring

in the C,ReSe text books.

Uwam (1975), al so identifies the problem of negative
attitude tow#rds CoeReS, He thinks C.,R.53, teachers foxr
a good number of Nigerians, stand in the same position
ag a very progressive man, who wins the admiration but

not the affection of his less progressiVe neigl‘_qbourso

3 _. =
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little facts concerning the subject, so that
when the students eventually graduate and

are given schools (Classes) to teach, the
graduates will only be teaching what they
memorized in classes during their school dayse
In this case, the C,R.S5, graduates will, not
addlor subtract from the memorized wofk:done
(learnt) at schoolse In that case, the learning

of the subject was dull and uninterestinge

As a result of the terrible unfamiliarity and

irrelevance of the facts being imparted to students,

- rT -

the result was memorization galore, and regular stampede

for model answers, as an aid for passing C,R,S5, exaninations.

&

Timothy (1989);.1‘30&& (1980); and beove (1983),
think that it was not suprizing that C.R.S. ranked e ght
out of thirteen school subjects in te;ms of popularity
among the pupilse Even in this its third stage, which

happily emphiasized Redemption from the facts CeReSe, the
requisits materials are not easily available, either
in textbooks or in Biblese Thus, the tendency is for

a negative attitude to build up against C,R,S. =ubject,



2¢5+5 Government Policies

Akinpelu (1975), in his contribution attributes

he problems of teaching CoR.Se in our post-secondary
Institutions to gcvernmeht administration of
schools,. He sees the government policy of not
providing enough facilities for C.R.S5. use at various
C.R,3. institutions of learning in the country and
lack of adeguate supervision and founding of tne
sub ject as it is done in subject like, medic ine,

-

mathematics, etco

He says that, e?ery now and then one hears of so
much millions of either.money, laboratory equipment,
or medicines sent to various medical institutions,
but one hardly hea; of any consignment of Bible, Bible
commentaries or any aids of such magnitude sent for

C.R.s. USGs

This, according to him, is rating the C,R,S5, to
a third class‘subject, theroeoby creating a low image
of the subject in the society at large. Coupled with

thie reluctance of some C+R.S. teachers to tegach C, R.S5,.

for fear of beging found prey to the school administrators,

and being looked common both by his collegues in the

common room and in the scho®l among the pupilse«¢
& L] . ] . . :r:-.

n ”

£
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He comcluded on a very sad note that, the

n

nation, and the schools! overconcern with ecgﬁpmié

or casﬁ value; on preferred subject has led to non
funding C.R.5, subject effectively., In which case,
money for the purchases of C,R.S. teaching materials

arg aot always released.

246 Summary
From the review of the related works, this chapter

is thus swnmarised as followsi.

ls There is a general agreement between the‘

various authors on the aims for teaching

CoR,.S. in the post-secondary institutions
in this country, The authors are also in

-

harmony especially with the idea of enabling

each student to develop a sense of responsibility,

towards his own Society, and aa intelldi gent
interest in the formation of Nétional goalsl
and bolicies. They also agree that these
policies and goals must be seen especially
2s they influence the different resources

and state of the Nation,

2+ Various authors see the importance of teaching
CeReSs in ourneducation institutions as
providing the society with reople who are

- e
T



trained and looked upon to be morally

balanced in behaviour,

3¢ Yet other researchers think that the
teaching of C,R.5. in our educational
institutions be regarded as directional,
more purposeful and worth-while approach

towards restoring sanity to our communities.

The review has shown that there are probl ems of
teaching C,R.5e in Nigerian Post-secondary institutions

and the problems according to the review are legionse

[3 .
* o . ¢
. - " ,
~ o F ) L F e
o
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Chapter 3

RESEARCH DESIGN AND PROC EUOURE

3e1 Introduction

In this chapter, the design.of the stu&y, the
choice and description of instruments, polulation,
sampl e and sampling methods will be discusseds The
chapter also containz tng procedure of administratiom
of the instruments and how the data necessary for
testing the hypothesis of the study was obtained and

treateds.

3.2 Population of the Study

A population is an arbitrarily defined group
on which a statistician happens to be interested in,
due to the unique properties. So, an envisaged

poputation of this study is as follows;-

1e All CuReSs lecturers in the four post

»

-

o _
° secondary institutions in Beuue State, a

+.

totai of sixteen (16) lecturers will be
considered. These lecturers are made up of
male and female, and come from diffcrent
ethnic groups in Nigeria and are between the
ages of twenty-five (25) and fourty-five (25)

yearse All the C.R.S. students and the

four principals from the said institutionse.

r e e e ... v
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3¢3 Sanple Selection

In educational research, it is not alwavs
possible to maﬁipuléte a whole population,
especially if such a population is very largee.
Dalen (1973) recommended sampling as a way out. In
his explanation, sampling helps a researcher select
representative units from which he can goatlier data
that could enable him to draw conclusiocns cn the
study. Because of the large population involved in

this study, the researcher used sampling tgghnique.
) s » < . ,1‘!
Thirty-three students were drawn from each of the

four post-secondary institutions in Benue State.
16 C.R.S. lecturers and 4 principals were considered

as samples for this study.

3.4 Research Instrument

To obtain the ﬁeeded information for this study,
the researcher made use of three sets of questionnaire
based on the cbjectives of the stu&y. The guestionnaire
were served on the fOIIOWingaperspnalities:-

1e CuR.Se students _zg

2. CuaReS5s lecturers and

3« The principals.

The first page of the instrument carried an

introductory appeal letter to respondents to gnsure
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free regsponses from them without biase provision
for the names of the respondents was avoided to

make room for anonymity. However, the gender of
the respondents was required amd included the
following details: sex, age, school, religion,

educational qualification, professional qualificatim

(Lecturers only)o,

Section two of.students' questionnaire sought
infermation on students! opinion for the study of
CeReSsy why they have chosen te study C,R,S. and
their expectations in the study of C,R,5. Section
two 0of Co.Re8Ss lecturers! questionnaire was designed
to obtain information on the prob}ems of teaching
CoReS, in postesecondary institutionss While section
three was to abtuin information in the interpersonal
relationship among staff. Section 4 wanted information
on the availability of facilities and materials. while
the last section wanted information on fhg a}ms of
tea;hihg"C.R.S. Thé streﬁgth and cajkbre of T eR.S,
staff and facilities awe found on the principals!

questionnairee
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345 Validity of the Study.

If an instrument must produce its desired
result, its validity end reliability must be
ascertainedes After the construction of the instrument,
the help of the thesis supervisor and a statistician
were soughte They helped to check if the test
items in the instrument were‘concerned with all

aspects of the researches After confirmation, it was

certain that the instrument had face validitye

On the other hand, content validity tests if the
instrurents to be used are adequate to measure what
is expecteds Two validity tests were carried out
in this studye These were; (1) content validity and

(2) face validitye

3.6 Pilot Studye

Pilot study is to check the reliability of the
studye To carry out Pilot study for the various
categories for this research, the writer sought
permi sioun from the Dijrector, School of Basic Stulie:
(3.0,5e) Makurdie This school is not wicng the
schools intended for this study. But it was only

used for the purpose of this pilot study onlye.
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After the instrument had been developed, the
researcherr thought it necessary that a pilot study
was to be carried out, This wouid be to test the
validity of the test items for application to the
levels of teachers and the students which the

guestions are intended fore

, IAfter visiting theﬁpirectof of the said post
seconﬁa;y inétitution, to solicit his co—oféfation
to allow his C.laS, teachers; €C.R.S. stuilents and
himself to respond to the guestionnaires The Director,
together w;th the teachers and the researcher

chose a date for the administration of the questionnaire.

On the appointed day, the researchear went
there for the administration of the questionnaire.
After some explanations to the_respondents on the
use of the questionnaire, ang‘the importance of fhe_
exerc;;p, the researcher sought cb-opérgtion of *he

C.ReSe taachers who invited the CoeR.5. Stulrnts for

the exercisces : }

With the help of the C.R«5. teachers, ten (10)
Coite5« students were picked at random from the
departments The researcher further instructed the

respondents to respond to all the items contained on
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the questionnairee The respondents were warned
not to discuss the questions with fellow students,
but to respond to them {gquestions) through their

cwn velutione o N %

Lopies of the questionhaire meant for the C.R.S5.
students were given to theme The researcher waited
and collected all the questionnaire both from the

students, teachers, and the Directore.

Thhe researcher had verbal discussions with some
of the respondents to find cut about the clarity and
the level of difficulty of the test itemss All those
that were discussed with, expressed their feelings
of satisfaction‘yith the guestionnaire. Ag the
respondents expressed their feelings of satisfaction

with the questionnaire, it was assumed that the test

items were goode

",

The pilot 5tudy guestionnaire were thien marked,
it was disc;vcred that non of the Ffifteen (15)
questionnaire were poorly completed, the result thus
indicated that the test itens were good enocugh for
the general survey of the study, and were uscd on
the proposed post secondary institutions in Benue
State, for the research,.

- . .
&
° . t . - L3
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3¢7 Administration and Collection
of Questionnaire

To administer the questionnaire, the researcher
visited the Principals of the said pcst-secondary

insiitutions and sought their considarationg{o_

allow their C,R.5. lecturers, C.R.5. students to

respond to the questionnaire.

On the appointed day, the researcher went to the
institution and called on the C,R.5, students and
CeRe3s lecturers together and instructed them on how
to complete the gquestionnaire. He ufged them to
respond to all the items on the guestionnaire and
further warn them not to discuss the questions with

.

fe¥low_students but to respond to the guestions as

*

far as they understand the questions.

After the instructions from the researcher, he -
{(the researcher) then brought out the éuestionnairé
meant for the CoR.S. students and gave to thems In
the like manner, the researcher, after given the
students? copies to them with the help of the tecacheaers,
a suitable place was sought wherce the C,R,5. teachers
werc given their copies to completce The researcher,

then went to the principal of the institution in his

office and gave him, the copy meant for the principals.
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The researcher waited and collected all the completed
questionnaires bcth from the CeReS, students, C«R, S
teachers, and from the pPrincipale The reseachoer
went to the staff inspector's office in Makurdi ,

and gave him his copy to completes

The researcher had verbal discussion with some
of the respondents to find out about the clarity of
the test itemss The respondents gave the researcher
a feedback on the exercise; the researcher tlien drew

-

his own conclusions, .

348 Methods of Statistical
Analysis

The questionnaire were received for statistical
analysis of the respondents, Those found with
uncompleted test items were declared unusable. The
usable questionnaire were employed for analysis and
interpreting the datas The usable questionnaire
were scored using non descriptive statistics; mean,
mode, median, and percentagese OQOther statistical

techniqes that were employed included;
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Coefficient correlation and chie=square (x2)e.
This was to determine the differences in
opinions of the respondentse The level of

significance, was based at 0,05,

Analysis of variance (ANOVA) was used to
compare the means of the responses to the
questionnaires Due to the non parametric

nature of the data, the Kruskal-Wallis one=

way analysis of variance was applied to assess

the extent of differences in the ratings of
the respondentse Other data were summarized

descriptively by the researchere
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Chapter, & .o o

PRESENTATION AND ANALYSIS OF DATA

4.1 Introduction

The results and discussions of data obtained
in Chapter three (3) of this study are reported

and analysed in this chaptera.

402 Questionnaire Used for Analysis

As earlier pointed out inigection 3.3.out of the
one hundr;d and thirtyefive (135).§tudents' questionnaire
that were distributed and returﬁ;d; fifteen {15) were
declared wasted thrrough poor completﬁon. They could
therefore not be used for this analysise The nuwiber
declared usable are one hundred and twenty (120) about
87 percents. Similarly, out of the sixteen {(16) copies
of teachers! questionnaire distributed, two (2) were

found to be wasted through loss and non-completion.

The number declared usable from that category

is fourteen (1%4) about 87.5 percent,

The four copies of guesticonnaire sent to tiue
principals were all returned usable, recording a 100
percent., Similarly, the staff inspector, minisiry of
educationy also returned his copy marked usable; a 100

percent returme.



Table %#e1 below shows a break down of

questionnaire according to status.

Status Numb er Number Number %Used
sent Retirned Usable

Students 135 129 120 87

Teachers 16 14 14 875

Principals 4 ' I 4 10040

Staff ’

Inspector 1 1 1 100400

443 Respondences used for Analysis
Personal Data Section for Lecturers

In the questionnaire, a section was provided for
the lecturers to fill in some personal datae. The
information demanded of thewmn were mean* to facilitate
analysis and to help the researcher ascertain the

competence of those lecturers assessing the curriculwm,.

The findings are reported in this section.

.

The 14 lecturers who taught in various poste-
secondary institutions in Benue State were male and
ferinl e griduates of various Theological Seminaries and

Universities both in Nigeria and outside Nigeriae
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Composition of Lecturers!

respondents according to sexe.

Sex Count Cumcount Percent Cumpct
Males 13 13 92486 92.86
Femal e 1 14 714 100 . 00
Table 4.2 reveals that majority of tihose who

responded to the questionnaire were male teachers,

(92.86 percent) of them, while only (7.1 percent)

of the lecturers' population is femal e.

Table lie3;:

Distribution of Lecturers!

respondents according to agee

Age Count Cumcnt Percent Cumpct
Less than

21 1 1 7014 7ol
21 - 25 5 6 3571 12486
26 - 30 5 11 3571 76436
31 :'56 . 2 13 14029 9é.uo
37 and above 1 1/t 7o 1k 100, 00

Table 4.3 above s ouws that only one lecturer

(7«1% perceat) was under 21 years,

between 31=36.

(14.29) percent) only one 1lecturer

13

and 2 othiers fall
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53
Lo
Yoe

was above 36-years (714 percent) of the lecturers
have ages between 21-25+ The remaining 5 (35.71

peECent) fall between 26=36 yearse.

Table 4si: Lecturers teaching experiences

Years of ex

expericnce Principals Teachers
Fraq 3} Freq o}

o -5 - - 2 14429

6 - 10 1 25,00 9 64,32

11 and above _ 3 75400 :3 " 21,42

Total 4 100.00 14 100 .00

The responses for teaching experience revealed
that among the lecturers two (14.3 percent) had taught
in school of Basic Studies (Se.B.S.) for not less than
5 yearss Nine (9) (64<) percent) had been on the

Reformed Theological College (RIC) for between six

and ten yearse Three {2144 percent) had taught for

.eleven {(11) years and aboves
4 '\b ] , I p . . « . :‘..
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Table 445: Lecturers!' Educational Gualifications,

Higher Educational

Qualification Count Cumcnt Percent Cumpct
Masters 8 8 57«14 57«14
PheDe 3 11 21.43 78 .57
BeAo 2 13 14429 92.86
HeNoD . 1 14 7e1l 100,00

Table 4.5 above shows that one (7.14 percent) of
the C.R.5. teachers has a higher Dipioma in theologye
2 (14429 percent) of the teachers are Bachelor Degre=
holders, 3 (31+43 percent) of them hold Doctorate Degree

certificate while 8 (57414 percent) have Master's Degree.

4,6 Principals' Data

Table 4.6: Distribution of the principals’
Respondents according to Educational

Qualificationse

Educational

Qualification Count Cumcnt Fercent Cumpct
Master 1 1 :500() 2500
PheD s 3 4 7500 100,00

Table 446 above indicates that one of the principals,
holds a master's degree, while the remaining three (75.00
percent) have PheDe as their highest Educational

-

qualificatione .
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Table “447¢ Distribution of the Principals!

Respondents according to sexes

Sex Count Cumcnt Percent Cumpct

Mal e 4 Yy 100,00 100,00

Table 4.7 above indicates that all the principals

are malese

Table 4.8: Principals' Respondents According

to ages.
Age Count Cumcnt Percent Cumpct
18 - - - =
18=-25 - - - -
26«30 1 i 25400 25,00
31=36 1 2 25.00 50,00
37 and above 2 4 50,00 100,00

Table 4.8 above shows that non of the principals was

under 25 yearse. However, one principal, (25.00 percent)

was on the 26=30 years rangee One¢ other principal was

in the 31-36 years range, the rest two {50.00 percent)

were above 37 years olda
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le Table 4.9 above reveals that majority of
the students 58 (48,33 Percént)
agree that the most important reason why
students from post sgseconcary institutions
offer C.R,S. i8 to help them learn how to

behave properlye

" 2e Whether the Bihle, C,R.,5, main text book
does not contain enough truth; that can
guide students in moral behaviour, 39 (32.50 -
percent) agreed; 34 (28,33 percent) disagreed
while 31 (25.83 percent) strongly agreed,
only 5 (4417 percent) student population was

neutral »

-

3a Whether the Bible does contain good examples of
human behaviours which can influence siudents?
behavioure 48(40.00 percent) strongly agreed;

: 031 (25,83 percent) agreed; 21 (17+50). percent)
Dis;greed; while 20 (16.,67) percent} strongly

di sagreed that the L'ible does not contain good

examples to influence students' behavioura

“

The table shows that gk (zo.oo'ﬁefcent) strongly
agreed that there is differencey 69 (57.50 percent) agreed,
while 10 (8.33 percent disagreeds Op whother teaching
aids are always available for use during C.R.S5. class.

48, (40,00 percent) disazree, 19 (45¢83.percent) strongly

agrded and 12 (10.00 percent) strongly disagree.
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‘f.’i.c .R-S.Lecturera' Di-ficulties
for Teaching CeReS.

Table %4.11: The Problems C,ReSe Lecturers Lmuv

The Problems Co.ReSe Teachers Have _Freqes %

Refusal by school authorities to
give adequate number of periods for
CeReSe 8 57«14

Frequent changes of uovernment
Policies 12 86400

Unwillingness to provide teaching

aigs 9 64431
Lack of facilities for C.R,S. use 1% 7900
Refusal to give residential guarters

to CePeSs teachers (lack of incentives) 10 71.h1
Inability to provide textbooks etce 13 93,00

Refusal to employ professional
lecturers 13 9300

Observations from the above table show very clearly
thhat the teachers! greatest problems standing on their
way towards the teaching of C,R,S, is the inability of
the Government and the proprictors to provide textbooks,
Re ference materials etc for the effective use for C.R,S,
classese (93 percent) of the CoRuSe teachers reccgnise
it as a problem areae Other problems lie in the frequent

changes of Government policies concerning the study of

-
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12 (86400 percent) of the responding teachers claim

that it is a probleme 11 (7900 percent) of teachers
recognise lack of facilities as another problems 10
(71441 percent) of the responding teachers have lack of
incentives as another probleme 13 (93.00 percent) laok
at the refusal to employ qualified professionals as

another probleme

Table 4412: CoReSe Teachers! Difficulties with

CeReSe studentse

The problems C.Res5. Lecturers Have with Freq %
Co:eST Studentse. N -
Truancy from stﬁaents 3 ‘93.00
Do not do assignments 10 7141
Not prepared for hard work 9 64e32
Poor backgrouad in C,R.S, 6 43400
Have no interest in the subject 3 2141
Only interested in passing examination 8 5712
Lack of initiative 3 2141

Table 4,12 above shows that teachers major difficul ties
with studeénts in post secondary institutions include; too

dependent on teachers for every school work, (most school

works) .
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Truancy from students: 13 {(93+00 petcent)

refusal fé Earrybut achool assignment 10 (71.&1 percant)

Not prepared for hard work § (64.32 percent) only -~ '

interested in passing school examinations 8 (57.12

o H:-f” 4,3 Testing of Hypothesis

The three hypotheses stated in section 1.6 are
tested here by using the results from the 156 returned
usable gquastionnaire "T tests" and "Chi~square tests"
of significAnce are used to check for differences, if any,
between thelopinions of CueReSs teachers, principals, and

students on the variables.

_ L Hypothesis 1 Ce .f%j--
Coapie s L gl T w e Celm
There is no significant difference in relationship
of the professional qualification of C,R.,S, lecturers
and those of the other Arts subjects lecturers. To
test this hypothesis, Chi«square statistics was used.
A calculated X2 value pf 5237 was observed, and at 0.05

level of significant, with difference (df) m 8,9 critical

2
walue of X was reade The hypothesis is retained.
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Table h.13:

Frege Mean Stdev Semean T b p

Teacliers 14 945 1.65 O, 'th

15,507 8  0.05
Students 120 0.786 0a.11

Thus, there is no significant difference in
relationship of professional qualification of C.R.5s
lecturers and those of lecturers in other subjects,

hence the hypothesis is ;etaingd.

4, Hypothesis 2

There is no'signifibaﬁt difference between the
opinions of C,R,S8, lecturers in post secondary
inscitutions and those of CL.R, 5, students regarding

the aims of learning C.R.5.

To test this hypothesis, Tetest statistic was used.
The data &re presented in table 4415 below. From the
table, the calculated T-value of 2.10 was obhserved, and
at 0.05 level of significance with DF-6b, a critical

value of 196 was read.

" The hypoihesis is thus retained. There is therefore
' significant difference between the opinions of CeReSe -

lecturers and those of the C.,R,S5. students on what

lie aims of teaching C,R.S5.

FUET
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Table 4.1k
Row Freg. Mean St.Deviation Semean T DF‘ P
2 76 38.41 497 0,57 2410 66 0,034
1 b4 41,02 733 1e11

Hypothesis 3

« There is no significant difference between the
opinion of C,R.3., lecturers in post secondary
institutions and those of C,RySe on the availability

of facilities for the teaching of C_ R.S, subject,

In testing this hypothesis, T-test statistic
was used. The data is presented in table 4.1% belows.

From the table, Twvalue of 19.11 wag observed, at 0,05

.- level of sigumificance with df 15, a critical value of

2.131 was read,

The observed value i3 greater than the critical
valuc. The Yypothesis is thus rejncted. There is

therefore significant difference between the opinions
|

of C,R,5, lecturers and C.R, 5., students on the awvailabili

of facilities for the teaching of C,R.S5. subject.




Table 4e153

Freq Mean SteDeve Semean T DF P
Teachers 14 9.50 1.65 0. till
' 1%9.11 15 0,00
Students 120 0. 785 Q¢ 426 De 11

PRI



Table 4+153

Freq Mean St.Devs Semean T DF P
Teachers 1"& 9-50 1.65 O.[*;*
I | 19.11 15  0.00
Students 120 0,785 0,426 Oa11
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By means of test instruments, the researcher collected
the views of 156 C.R.S. students and lecturers drawn
randomly from 4% post cecondury institutions in Benue 3tate;
the association of students behaviour acquisitiocn with
lecturers teaching techniques; teaching strategies used by
CeReSe. tenchers; and assessment of the curriculum contents,
The responses were statistically analysed. Through toe
use of T-test and Chi-square tests of independent samples,

the hypotiesis were tested,

5.5  Finding

The following are the major findings of this study:

1. CeReSs lecturems and students are of the
opinion that the Bible, the textbook for
C.R.S. has value for teaching and attitudes,
Comparatively however, the students have a
higher view of the Bible's value for positive

behaviour influence than the teachers.



2e .

3e

S5e

CeReS, students consider tle lgarning
experiences provided in the curriculum
relevant to their needs and helpful for
acquisition of appropriate religious and
social valuess The students have accepted
the learning experiences in the curriculum
as good enough to equip them with knowledge
of moral, social and cul tural values from

the Christian perspective and in Nigerian

contexte

CeRoSe lecturers indicated high satisfaction
with the C,R,S+ curriculum for post secondary
institutions in terms of adequacy and
suitability for teaching students those

concepts and skills that they require for

living,

CeR,Se students believe that good teaching
methods could enhance the attainment of high

level learninges

It was found that C.R.Se lecturers were not
given encugh motivation and incentives to
enhance their maximum performance in teaching.
A number of facilities such as housing,
medicine and car loans were lackinges In

classrooms, farilities that could aid
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learninz were not available, and so,

lecturers teach without teaching aidse

It was concluded that if C,ReS, lecturers
are supplied with adequate teaching aids and given
incentives, learning and teaching the subject will

receive improvement, from the discussions above,

and based on tle results of the hypotheses and

supportive evidences from responses to the test
questions, it can be stated that rendfing the hinderances
that stand against the teaching of C,R.S. 580 as to

improve the teaching of the subject 18 necessarye.

5.4 Recommendations

In view of the findings and cenclusions in this
study, the following recommendations are put forthe
It is hoped that th se recommendations will provide
assistance to the Government, the C,R.S. lecturers,

the curriculum plannc¢r s, parents and tae future

researchers at large.

1s The Bible(®@sv)should remain the major basis on
which C,ReS5,s curriculum should be baseds The
Bible truths and values espoused in it cuts
across cultural and nationzal boundries and
the limitations of timee When used as a

source book for durable and universal values,
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because of the high respect students have

for it, teachers can teach those otler values
which are uniquely desired in the societye
Through such conuvextual teaching of values, it
is more likaly for schools to get students to
understand and to accept as wholesome the value

system of the societye

Students of C,R.5+ should be encouraged to

develop the habit of personal Bible studye This
is to reinforce the teaching they receive from
CeReSe classess To motivate students to read
the Bible for themselves, some competitions
should be organized for the students and and

prices be given to the deserving ones,

The Federal and State Governments through the
various ministries of Education should follow

up inconcrete terms the implementations of C ReSe
curriculume. @alified and competent C RS

lec turers should be employed by the ministries
of Educationes They should be chacs_ed with the
full supervisory functions of ensu.irnz proper
teachings based on the curriculume. This will

improve C R.5e teaching,




e

63

GoV ernment shouldlrelease enough money ta the
post secondary institution under study for

the purchase ¢f C,ReSe equipments and materials
for teaching C.R.S: This will motivate both

students and lecturers consequently, learning

and teaching of the subject shall be improvede . .. ..
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APPENDIX A

Ahmadu Bello University
Zaria,

Faoculty of Rducation,
DepirZment of Education,
Christian Relkigion Studies.

QUESTIONNAIRE FOR C,R.S. STUDENTS

Dear Respondent,

This questionnaire seeks your honest opinion
"regarding the pronlems that C.R.5. students are
. having in learning C«ReSe in various post
. mecondary Institutions.

The result of this study will be used for the
purpose of improving the teaching of C.R.S. be
‘assured that your responses will be trcated as
confidential and will not be hield azainst you.

Thanlkk you for contributing to the progrees
- aad improvement of CoReSe in this country,

*

{Reve PoeGe Awunah)
Department of C-R.Sn|
A.B,U,, Zaria,
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DEPARTIENT OF CIHRISTIAN RELTIGIOXN
STUwY ' .
FACULTY OF EDUCATIUN,
ANLADG BELLG UNIVERSITY,
ZAKRIA .

RESEARCH GUISTIONNAIRE STULENT

I am a postgraduate student of the above
address under going a research on factors affecting .
the Teaching of Christian Religion Study in Benue
States I shall be grateful if you can help by
ansvwering the following guestions as honestly as .
possiblea. - ) :

Thankso. ' Lo S o

Yours sincerely

Reve FP.Gs Awunahe.

SECTION 1: PERSONAL DATA

The inforwation required in tiiis section will
enable this rescarcher to deternine the characteristics
and position of the respondents Do not write your

name, plecases
. ?;gase put a t:g.ck (¢ ) on the appropriate boXess
.(:.;) .;".our Sex: Female : .. Méleln [—-_7 |
(5} Your Age:s Less than 18 :
R Y s
5.0 7
31 and above _:/
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(c) Your Institution:

MUCAS Z__ﬁ.__.__
) S ATC ;—ﬁ

COE V4 /

P —

RTC ! /
SECTION 2

For your answer, there are five columns provid ed
beside the statements. The headings areji-
{a) Strongly Agree ( SA)
(b) Agreed (A)
- {c) Disagree . o (DA)
T (d) Strongly Disagree(SD)

{e) Neutral o (N)

Read each statement carefully and put a ticl ( )

in the column that expresses best your opinion.
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SA

SD

The most important reason why
students from post secondary
institutions offer C,ReSs is5 toO
help them learn how to behave
properlyes

The Bible, CeRe3s main textboolk
does not contain enough truths
that can gaide students in
moral behdviour

The Bible does not contain

good examples of human behaviour
which can 1nf1uence student's
behavioures

The studing of the Bible cannot
make students to behave wells

The academic gqualifications of
CalleS, lecturers and those of
other Arts subjects are markedly
differente. :

The epinions of C.R,5, Lecturers
and those of the staff inspectord
on the aims Lf teaching CeR,5. i
post secondary institutions are
quite different.

The opiniun: of C ReSa students
Ceil,3. Teachers on the lack of
and facilities hindering the
teaching of C.itaSa in post
secondary instifution is quite
differente

CeR.S, students in post secondary

institution are alwost ready to
lecarn, - :

Proper understanding of Bible by
CeRsSs students does not make
them to behave well
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11.

1"‘ .

16 «

0

1"J -

Students will learn proper ways
of behaving more from non
religious moral educatione.

CeR.Se students will De truthful,
obedient, respectful etc, even
if they were not taught Bible

in life.

The stories of human behaviours
in the Bible are not related to
the life in Nigerian society
todaye

The study of C.R.S. for-bids
students from participating
in class debate, inter-school

debate,y, seminar, symposiume

Persomally, I Tind tae study of
CeReSe Very interestingze.

CeReSe syllabus is directed
towards examination more than
training in proper behaviour.

F o2

I, ! Sy S

R

CeReSe teachers should not
include feeling, attitudes etce
as part of their lesson ains
ecause thhey can not umeasurc
thene

CeR,Se students will not learn
proper vesaviour if CeReSe ‘
teachers allow then To 4iscuss
freely avout such bLeanv 114

during the lessone

The way tiie CoeRuaS, teacuers teach
has nothin~z to do v1th tue t_ es l

b - 4 — —

of behaviours students will 1 earn|
Teachers of other subjects are

) ~

1fied than

more quali
teachoers,.

——
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SECTLON 338 INFUORWATION ON MATE&IALS AN FACULTXES,

SA JA|D S0

20, The following teaching aids
are always available for my
use, during my CeRe5e. class:
Overhead projector; Opague
projec tor; Slide pro jector;
Film projector and Radioe-
Cassettees

21e Money to nurchas C.R.S5. equipments
for CeaR,S, use is readily available
on requeste

~

22« Some of the teaching aids for
CoReSe classes not available
for use now is because, the
school authorities are not
willing to make them available
for CeR.Se use because of their
lukewarm attitudes towards
CeReSe subjecte.
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AFPERNDIX B

QUESTIONNAIRE FOR CeR.5. LDCTURER

Dear Respondent,

This questionnaire seeks your honest opinion
regarding the problens that C.R.5. Teachers are

having in teaching C,R.35. in various post-secondary
institutionse.

| The result of this study will be used for the
purpose of improving the teachiiz of C.R.5. Be

assured that your responses will be treated as confidential
and will not be held against ycu. '

Thank you for contributing to the progress and
development of C,R.8., in this country.

Reve PoG,. Awunah,
Devartwent o C.R.S.
A.B.U.‘ Zaria‘
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DEFARTIENT OF CHRISTIAN RELIGIOUS
STULY
FACULTY OF EOUCATION,
Al a0l BELLO UNIVERSITY,
ZARLA.

RESEARCH SLISTICNNAIRE FOR LEC TUREXRS

Dear Sir,

I am a postzraduate student of the nuove address
under going a >rcsearch on factors affecting the Tecaching
of Christian RelizZon Study in Benue States I shall
be grateful if you can help by answering the following
questions as honestly as possibleo

Thank se

Yours sincerel y,

Reve PeGe Awvunahe

SECTION 1: PEIERSTEN AL DATA

The information required in this section will
en2ble this rescorcher to determine the characteristics
and pesition of the respondents Floase do not write
your name

Please put o tick ( ) in thc appropricte boxXess
(a) Your Sex: Tenxle : Xale :7
(b) Your Age:

Less than 25

2H =

o
(o)

31 =
36 - 4

2

O wun

41 and above

T
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{e¢) Your institution:
"MUC AS
ATC

COE

e

RTC
(a) Education Qualification:
a Ba A | L 7
Masters _ ;7
Ph.. Y s
(e} Years of Service!
0 - 2 Years [ 7
3 - 4 Years /7
5 - 6 Years L7
7
(f) Ilave you gone through the content of ti.e New CeRaSe
curricula for post secondary schools before?
Yes Z::::::? No [ 7

SECTION 2@ IFORMATION ON LECTURER'S 50ALU G CL.R.S5.

For this section, five columns are proviced with

headinzgs:

Strongly Aglcee (SA)
Acrce { A)
Disagrec : ( D)

Strongly Disagreed (sD)

Q‘a'_u.'bral I (3




Lw e

. Piease reéd thé statements carefully and put a tick

( ) in the column that agrees best with your opinion.

SA | A D 3D

1. The most important reason why
students offer CoR.,5+ in post
secondary institutions is to
help them learn how to behave
properlys

2. Prefer C.R,5. subject thran studieg
itf African Traditional Religion,
Social Anthroplogy, Ethics and
Law, because, C.,Ra35« contains
enough truths that can guide
students in moral behaviourse.

3. Proper understanding of the
Bible by CoR.5. students malke
them to behave well,.

b, The topies in the post secondary
cdinstitution C4ReS5e syllabus are
"useful for helping ow (students)

society to correct the ev1ls
arcund us todaye.

Ba Thhe values and attitude C.R.S.
students learn at C_R.S5s classes
are casily undanrstandabl e {rom
the Bible texis bLeinz used
durins C.R,5, lessonse.

be  How often de vou use the following
methods of teaching for vour
Calle3s lessons? Lecture; Group
Discussion Role Ploying Drama;g
Story telling; Field Trip/
Excursion; and Assignnents

T CeR,5. teoaclers should not
include feeling, attitudes
etce as part of their lesson

aims because they can not measure
theme
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SA A D SD

8 CeR.Se students will not lean
proper behaviour if C.R«Se
teachers allow them to discuss
freely about such wvelaviours
during the lessone

9% The way the CeR.S. teachers teaci
has nothing to do with the type
of behaviours students will
learne

SECTION 3: LECTURE:(S' INTERPERSOL AL RELATIUNSLIP

In this section, five headings are again provided
ag it is in section 2 above. You are asked to only put
a tick ( ) in tihe columm that best agrees with your

opiniono.

SA A D SD

10e¢ My relationship with other
CeReS5e teachers is very cordial

11« I have no lukewarm relationship
with my fellow C.ReSe teachers
but my relationship with other
(some) lecturers in other sub ject
is not very cordial due to
frequent misunderstandings along
sub ject linese.

12 I always receive co=aneration
from other C.RleSe teacherss

i

13¢ Of all the CeReS. teachiers in
my institutiony 1 relate freely
with all of them because of my
good testimoniese




5 A A D Sl

14, In my teaching experience, 1
have never experienced
difficulties with my school
authorities because 1 am
always properly behaved and
takes my work seriouslye

15« Tue type of methods some CaRoSe
teachers teach the subject has
nothing to do with the type
of behaviour students ought to
learn from their C.ReSe¢ lessons

SECTION 4; INFOMMATION ON MATERIALS AND FACILITILIES

16e¢ The following teaching aids
are always available for my
use during my CeReSe class;
overhead projector; opague
projectuir; slide pro jector;
film projector and radio=
cassettes

17« Money to purchase CeReS,
equipments for C.ReS5. use is
readily available on reguest

18+ Some of the fteaching aids for
CedleS, classes 7.t available
{for use now is because, the
schoonl authorities are not
willing ¢o make them

available for C.R.S5. use

vpecause of their lulkewarm
attitudes towards C.Re3e
sub jecta

19 Teachers of otier subjects
are more qualified than C.ReSa
teacherse.
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Based on your knowledge and use of the
CeReSe. curricula for post~secondary institutions,
you are requested to assess the curriculum

on a five point scale; Coge

Very suitable = 5
Sui table etce = 4
Neutral etca. = 3
Less fuitable etc = 2
w Unsuitable etc = 1

How relevant are the themes iz the curriculum to
the needs of students?
Very relevant
Relevant
Neutral

Less relevant

(il

Irrelevant

How suitable are the unit topics in the curriculum
for teaching of the themes?
Very suitable
Sui table
Neutral

Less suitable

Uil

Unsuil table
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2ho

25«

g2

' -

How suitable are the scriptural passages

prescribed for teaching the topics?
Very suitable
Suitable
Neutral

Less suitable

11000

Unsuitabl e
How suitable are the scriptural references
included for the lessons?

Very suitable

Suitable

Neutral

Less suitable

QUL

Unsuitable

How adequate are the scriptural references
included for the lessons?
Very adequate
Adequate
Less adequate

Inadequate

1000

“r
o

2
5
e

U

How appropriate are the unit objectives proviced

for unit topics?

Very appropriate / /
Appropriate / 7
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28.

83

Neutral
Less appropriate

Inappropriate

100

How appropriate are the methods suggested for

teaching the topics?

YOUR INSTITUTION.

Very appropriate
Appropriate
Neutral

Less appropriate

Inappropriate

il

INFORMATION ON THE AIM FOR TEACHING C.R.S5. IN

curriculum in post-secondary institutions,

Based on your knowledge and use of the CeR.3.

you

are requested to state the aim of teaching Ce.R.S5.

in your institutione

You are required to circle

(0) the nunber/numbers that best agrees/agree with

yvour

your
{a)
(b)

(c)

aimse

What is the aims/s for tc .ching C.ReSe in

institutione.

To inculcate moral sense in studicse.
To prepare students for IJIJMB and Wi
(SeS.Ce Examinaztion),

To make the teaching of Jesus Christ

to the life and work today.

A0

relevant



8.
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(d) 7To prepare students for "A/LM" exasinatione
(e} To promcte mental, moral, social and

spiritual development in student.
(f) To produce practising christian teachers.

(g) To promote christian uprightness and morally
responsible students (citizens) for national

unitye.

(h) To help students to become nature in the

understarding of their religion.

(i} To train students to become pastorse



APPENDIX C

Ahmadu Bello University,
Zaria,

Faculty of Education,
Department of Christian
Religious Studiese

QUESTIONNATRE FOR PRINC IPALS

Dear Hespondent,

lmproving the Teaching of Christian Religious
Education (CeReE} in poste=secondary instituiions in
Benue Statee

This ques’ionnaire seeks your honest opinion
ragarding the improving the teaching of C.R,Ees in
various postesecondary institutionss.. .

Be assured ‘that your responses will be treated as
confidential and will not be held against yous

Thank you for contributing to the progress and
development of C,ReE. in this country.

-

Reve PaGe All'unah,
Department of CelleSe
A.BQU.’ Zariae

-®
A
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~ Department of Christian Religious
- Study,
Facul ty of Education,
Ahmadu Bello Upiversity,
Zariae

RESZALCH QUESTICHIMNALIRE PRINCIPAL'S EDa

Dear 3ir,

I am postgraduate student of the above address
under going a research on factors affecting the Teaching
of Christian Religion Study in Benue Statee I shall
be grateful if you can help by answering the following
questions as honestly as possiblee.

Thankse

Yours sincerely,

Reve PelGe Awunalhi,

SECTION 1: PERSONAL DATA

The information required in this section will
enable the researcher to determine the characteristics
and position of the principale. Please, do not write
your namee Please put a Tick ( ) in the appropriate

boxese

(a) Your Sex: Female/ 7

‘(b)” Your age:

asale Z 7

-

Less thu: 25

|

26 = 30

)

31 = 35
3 = 40

100

41 and above
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(c) Your institutions
MUC AS
ATC
COE
RTC
(d) Your educational qualification

QoNaDe

s 8

BoAes

Masters

1000 oAt

PheDe

(e) Years of services 0O - 2

0O = 2 Years

1]

- 4 Years

~

3
5 = 6 Years 7
____j

(f) Have you gone through the cdontent of the CeRaS.

~

Years and abovg

-2
‘

A

-

curriculum for postesecondary institutions

bofore?A Yes / 7 No Z 7

CIUIA ;&". DN STHIENGTH Al CALIB:RE OF CeRuS, sTd."\FF
FACTLTITIES AV EXPERIENGES ALND THE ALY FUR TEACIHING
CeReS IN YOUR INSTITUTION,

Hased on your lnowledge and use of tite Cahta3e
curriculum in post-secondary institu#ions, you ‘are
requested to state the aim of teaching C.R.5,. in your
institutions You are reguired to circle (0) the

nunber/nunbers that best agrees/azrce with your ainse
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What is the aim/s for teocning CeReS5e in your
institutione
(a) To inculcate moral sense in studiese
(b) To prepare students for IJ!B and WASC (SeSe2
Exa;ination). .
{c) To make the teaching of Jesus Christ relevant
to the life and work todayes
{d) To prepare students for "A/L"#xaminc*ion,
(e) To promote.mental, moral , social and
spiritual development in studente.
(f) To produce practising christian teacherse.
(g) To prumote christian uprigchtmess and morally
responsible students (citizens) for national
unitye ) .
(h) To help stulents to becume mature in the
understanding of tiheir religione

(i) to train students to become pastorses

10 llow many CeRe.Ee professional qualified teachers

have you on the staff / 7 .

11e 1f you have your way, now many CeR.Ees professional
teachiers would you employ? D
For the reidining numbers in this scctiong fuur
columns are nrovided with the headings;:
Very Adequate (VA)
Adequate ( A)

Less Ade.;uate {1.A)



12.

13,

14 4

15.

39

Inadequate (1A)
Your are required to write in the columns
the letters that best agree with your
opinions esge (A)e
How adequate are your C.R.Eo teachers' staff
list? /7
How would you consider the facilities in your
institution? L7
How adequate are the following materials in your
institution for C.Re.5. use Books; Maps; Visual

aids; etces [/ 7

Teachers of other 1bjects are more qualified tihan

CeReSe tecacherse / /

.

SECTION 3¢ 1.\'5:0125:.\1‘10:; N INTERPERSONAL RELATYGHSHIP

16 o

Have you had difficulties with some of your C.R.Se
Teachers? Yes z-__‘77 No Z::::::7

(You are required to put a tick ( ) in the above
boxes and in the questions belowe If your answer
is non of the above, then, do no fill any of the

boxes aboves

If vour answer to question 15 above is ves, what

are those difficulties? You are required to tick

as many as agree with your opinions:
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(a)
(b)

(c)

(d)

Truancy from 1ectures 7
Lack of knowledge of the subject [/ 7

Unwillingness of lecturers to face

difficulties ' [ 7

Lack of teaching experience [/ 7

Are CeRe3e student in your institution ready to

learn the subject? Yes ( 7 wo ( 7

How often do you supervise the tecaching activitices

of CoReSs teachers?

Weekly Y
Monthly g7
Quarterly :7
Yearly [_—:__7



