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ABSTRACT
This study is a research work on the note-taking errors of some selected secondary
school students in Gusau. It is the analysis of these errors that arise from the
written efforts of students in the course of teaching and learning encounters. Notes
from two hundred and sixteen (216) students which cuts across four (4) secondary
schools randomly selected from a total of fourteen (14) were examined. The study
reveals that in the production of notes by students, either in response to the dictates
of a teacher or as part of a normal learning process, errors of varying types are
committed. Some of these errors are either phonological or semantic while others
are lexical or syntactic in nature. This gives rise to the addition or selection of
unnecessary elements (consonants/'vowels) and or misordering or omission of
required elements (consonants/vowels) in the subjccts graphological practice. It
was further revealed that some of the mgor causes of these errors are: over-
generdization of rules of English language, bad pronunciation of English sounds
by students, competence conflict (or transfer of features of source language into
target language) among others. Based on these findings, appropriate
recommendations are made for remediation efforts to be made by students and

teachers.
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CHAPTER ONE
INTRODUCTION
1.0 INTRODUCTION
This chapter discusses the background as well as the motivation for the study

1.1 PREAMBLE
Language, which is the art of speaking and writing, is a unigue attribute of

man. So far, only man is known {0 have an elaborate means of communication
known as Language. It is language that sets man apar from all gther animais.
Language is therefore specie-specific, (Chomsky: 1957). This means that it is
language that makes man so distinct from all other animals. The nativists and
rationalists believe that human beings are born with innate capabilities which they
refer {0 as LAD {(Language Acquisition Device). This device, they assert, is simply
activated by exposure to Language through experience and teaching. Lenneberg
{1967) and Chomsky (1957) have aiso argued along this same line; that language is
a specifically human disposition and that the absence of this disposition in other
organisms is responsible for their incapacity to learn language irrespective of the
nature or amount of coaching that is administered to them. Some assumptions can
be deduced from the above and these include:

a. Language is innate |

b. Language deveiops upon the basis of some specific disposition that is

different from that which underlies thinking,

Man is an animal, but of a2 higher class. Man is homo-sapiens and homo-

loguens. Indeed, man is homo-loguens (man the speaking animal) but he is first a
homao-sapiens (man with wisdom). That human beings are the highest of all primates
is therefore not in doubt, and the fact that language is a specific biological
endowment of man only goes 10 prove this further.
Indeed, there are many forms of language such as computer language, sign
language, animal communication and many para languages which are actually para-
linguistic devices. However, for a linguistic study such as the one being undertaken,
the use of the term ' Language’ must be isolated as a purely human phenomenon
from the others such as the one used by the lower animals as well as the analogical
and metaphorica! senses in which it can be applied.

On the whole, the sole essence of language is communication and
comprehension. As long as signs, symbols, gestures, whether spoken, or written have

been produced and one comprehends them, communication has taken place.



However, language itself is a skilled behaviour and only human beings can really
handle it meaningfully at the level in which this study is directed.

The basic characteristics of language which are its complexity, productivity
and arbitrariness are a further proof of the fact that only human beings who are
naturglly endowed to use language can actually handle it meaningfully. The
complexity of language implies that language is multifaceted in construction as well
as interpretation. There are also manners and styles in its use which only human
beings can produce and understand. The productive nature of language refers to the
fact that new sentences can be produced everyday.

That language is arbitrary means that language is really just a matter of
convention, which is that there is no one to one relation between a word and what it
signifies, In other words, sounds, symbols and names are assigned to things and are
accepted as such by people in the community. It is this arbitrariness that enables
people to combine phonemes in particular ways. The combinations do not have to
match anything in nature. The plural forms that exist in English which are actually
phonological shapes of the ‘s’ morpheme best brings out the arbitrary aspect of
language. But within this arbitrariness, there is convention.

3ased on the foregoing, numerous definitions of language have been given
and proffered over the years by linguists, lexicographers, psycholinguists and many
others. Really, no one definition will be adequate but there is some homogeneity in
all of them. Perhaps, a look at a few of them will be pertinent for this study:

Sapir (1949:162) says that, “Language is a purely human and non-instinctive
method of communicating ideas, emotions and desires by means of voluntarily
produced symbols.” His definition considers language as a solely human behaviour
which is also a deliberate one. The Encyclopedia Britannica (1986:22) goes further
to define language as a system of conventional spoken or written symbols by means
of which human beings as members of a social group and participants in its culture
communicate.” Encyclopedia Americana (1985) on the other hand considers
language as; the faculty and ability, possessed by normal human beings and by no
other species, of using a spoken or written utterance to represent mental
phonomena or events. Most fundamentally, it is the association of speech sounds
with thoughts, concepts or images in the mind, and the ability both to produce and to

interpret such sounds in recurrent patterns, (Encyclopedia Americana Vol.16 :727}
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Finally, as far as Christophersen and Sanved (1969) are concerned, the most
important aspect of language is to act as a signaling system by means of which
people communicate with one another. This cormmunication, they say, may be

written or oral.

There seems to be a clear parallel between the spoken and the written
language. Listening and reading are receptive while speaking and writing are
productive. Listening is harder than reading since it is not taught and more so
because it is not simple to go over what is heard where as it is simple to read and re-
read something over and over again. Never the less, the most striking phenomenon
of language is its Universality.

One of the legacies inherited from the British by Nigeria is the English
Language which has since occupied a very important position in the socio-linguistic
make up of the Nigerian society. English Language has become the official as well as
the second language of many Nigerians. It is also the language of educational
instructions in schools. For some times now how ever, there has been an outcry as
regards the fallen standard of English Language in Nigeria. Or better still, there has
been a growing complains about the sharp decline in the proficiency level of English
language among Nigerian students. Although there are no laid down standards
against which the present state is measured, but there are reports which indicate
the decline (Jiya, 1993).For instance, Ikonta (1992:112) reports that:

Educators across levels have consistently complained that the Language
proficiency level of their students is grossly inadequate for the demand
of their level. That, the majority of these students cannot communicate
effectively in English even at the university level.

Similar observations have been made by Olaofe (1999) and Jowitt (1991).
According to Olaofe {(1999:6) “Several research studies... have consistently pointed
to the extremely low comprehensible in-put of the learners across the Nigerian
educational levels.” Jowitt (1991: vii) reports that “...now, the general compliaint is
that the level of proficiency in the English Language within and outside the
educational system has been falling, and with it, understandably, the general
standard of education.” In his comments on the performance of school leavers ,
Adeyanju (1986) cited by Jiya (1992) puts it even more blatantly. “It is a well

established fact that fresh schoo! leavers may not be able to write a page of
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coherent and correct sentences, or converse in intelligent or standard English.”

The direct implication of this is the corresponding dismal performance by
students in both private and public examinations which has regrettably become the
feature of the Nigerian education system for the past few decades. The West African
Examination Council (WAEC)'s Chief Examiner's Report of senior School Certificate
Examination (S.S.C.E.) May/June 2005 cited by Tuko (2006:11) talks of illiterate
spellings, bad grammar and so on. The decline in the standard of education in
Nigeria and the corresponding high failure rate is alarming as it is disturbing.
Komolafe, (1993:11) quoted by Osasona (1996) writes that, “between 1988 and
1992, 2.5 million out 2.17 million Candidates failed Mathematics and English
Languzge in the senior secondary certificate Examination.” W.A.E.C official results

for three years, 1989-1991 in English language further support this claim:

TABLE 1.1: W.A.E.C results in English Language between 1989 and 1991

[ Year | Totalentry | Totalsat [ Credit & above( 1-6) | Pass 1-8 Failed

1989 | 9,273 01,66 | 8.213(9%) 1725,108{27.3%) | 66,660(72.7%)
l’:,1990 197,012 | 195, 840 | 12,382(6%) 54,637(27.9%) 141,203(72.1%)
1991 299,323 294 458 | 29, 94.6{10.20%) 90,962({30.9%) 203,606(69.1%)

SOURCE: W.A.E.C (Nigeria) Statistics of Entry and Results (1989-1991). Even in
recent years, these figures have quadrupled!

Noticeably, the content of education has increased in the midst of explosion in
knowledge. The school population has more than quadrupled in the last decade and
it is increasing year by year (Okpala, 1981). But the problem still remains that the
quality of education has not increased correspondingly. In other words, it would
appear that the quality of education is lagging the quantity facet. English Language
Teaching (ELT) is an aspect that is very much concerned with human interaction.

Teachers need to interact with students, while students have to interact with
one another and even with people outside the academic confines. Thus the ability to
communicate effectively with someone calls for some skills - writing, listening and
other skills of language.

Going through the Grieve Report (1964), the objectives of English Language in

the post - primary institution are outlined as follows: -



a. Ability to speak acceptable English

b. Ability to understand simple conversational English, spoken at a normal speed;

c. Ability to comprehend contemporary written English of a level appropriate to the
Candidate’s age, and,

d. Ability to write clear, acceptable English on topic as prescribed

(Grieve, 1964: 34).

The need to write clearly and acceptably even when taking down dictated
notes under classroom setting in order to enhance high academic grading is one of
the most compelling reasons why this research has become imperative. Note -
taking is an age - long practice in the formal learning system. It is the act of using
alphabets, symbols or notations to register information on slates, scrolls or paper
books which have relatively longer-life span. Note-taking itself is a very vital activity in
the process of teaching and learning exercise by students at all levels of educational
programme.

Efficient note-taking provides an opportunity for learners to have the
information so documented for their perpetual consumption either by aid of vision or
by sense of feeling. Those who are not present during lesson or lecture delivery can
obtain the needed piece of information from the note. Even those who authored the
note can have the opportunity to revisit it for reinforcement and consolidation of
learned material.

Thus it is not uncommon to find note-taking and reading centers attached to
university departments and teacher training colleges. This is particularly the case in
the United States of America whose Reading Institute of New York and the Reading
Center of Cornell University are notable examples (Unoh, 1968). Fry (1979) also
observes that, “...such efforts are now spreading into secondary schools in the

“

United States” He further points out that in Britain too, “...the consciousness is
already established, but in Nigeria however, we have not really inculcated this
practice into our educational system. And even where there exist, they are at very
rudimentary levels.”

While it is conceded that a handful of research has been done on error
analysis in general, not much can be found of a particular attention to errors in note

taking and their implication to academic achievement by students in Nigeria.



This study therefore focuses Em note-taking practices in secondary schools
with the view to make its teaching more systematic in the Nigerian school
curriculum.

1.1 STATEMENT OF THE PROBLEM.

In.the early days of formal learning (ancient Greece), the learned men (the
phi.losophe'r:’a} basically delivered their philosophies and ideas orally and the ideas
were in turn documented in the brain of the learners-no external body could read
those ideas unless they were expressed. Bul nowadays, this practice has changed.
Writing in different forms such as on computers, slates and books has become an
integral component of teaching and learning,.

Note -taking, as it were, has become a vital exercise in the process of
teaching/learning interaction. Because it is a permanent feature written down on
paper, learners can have the opportunity te visit it either to transfer the information it
carries into their long-term memory for examination and other functional purpose, or
simply to consolidate the already learned material. However, as Anyogo (1998:9),
observes, “.....there is a mis-match between the teacher's spoken language and the
written language of students”.

1.2 RESEARCH QUESTIONS _

In order to facilitate the process of effective data gathering, the following
questions are raised:

i. In what ways and to what extent do inaccuracies of note- taking influence the
academic achievement of students?
ii. To what extent is the average Nigerian student aware of the contextual
significance of homophonous words of English language?
iil. To what extent is the average Nigerian student able to distinguish between
short and long vowels in spoken expression? _

v. To what existent are these errors describable in lexical, phonological,

semantic and grammatical terms ?
v. What functional measures can be employed to minimize the occurrence of

these errors in order to foster enhanced academic achievement by students?

1.3  AIMS AND OBJECTIVES OF THE STUDY:

Over the years, the researcher has been interested in finding out the reason

6



for the recurring high failure rate being recorded in the results of the post primary
school students in Nigeria both in internal and public examinations.

This study is therefore an attempt at identifying, classifying and describing
note-taking errors of secondary school students as well as projecting the connection
between these errors and academic achievement. It also explains the causes of
these errors, as the assumption here is in line with Morton's view that errors do not
just happen but are caused”(Morton1964).

In the view of Abott and Wingard (1975), student errors should be looked at
sympathetically but at the same time should not be permitted. The attitude of
teachers should be sympathetic and helpful so that the students are not so worried
about error avoidance that their fluency is impaired and non-permissive because, it
is the duty of the teacher to help students to eliminate their errors and enhance their
performance. The goal of the teacher is to get rid of the errors, and at the same time
facilitate proficiency.

The objectives of this study therefore are:

i. To identify, classify and describe the note taking errors of  selected secondary
schools in Gusau town.

ii. To identify the linguistic causes of these errors.

iii. To identify the implications of the findings of the study for the teaching of English
language in secondary as well as tertiary institutions in Nigeria.

iv. To identify the implications of the findings of the study for the Nigerian education

policy for the post-primary level.

1.4 SCOPE OF THE STUDY

This study sets out to examine the implication of errors to the academic
achievement of students. Attention is however paid to note -taking errors in the
classroom situation. The analysis is centered on the phonological, semantic, lexical
and grarnmatical causes and implications of the errors. The study is limited 1o lexical,
phonclogical, semantic and grammatical note - taking errors only since all the
components of the writing errors cannot be adequately studied in a single research
work of this nature. For example, there are morphological errors, ideational errors,
and organizational errors and so on. However written errors alone have been

selected since even the test for oral in English is becoming more and more a written



exercise and the assessment of students’ performance at this level is based on
writing, It is therefore hoped that this exercise will provide a substantial support to
the overall obiective of student education.

More so, the study is experimental and required a close observation which
would not be possible across different centers in the country by a single researcher.
Therefore the study is limited to four secondary schools in Gusau town and not
extended to other secondary schools across the country.

In addition, the background to the study has indicated that many secondary
schools have similar problems in English. So a study that addresses a problem and
hopefully comes out with a positive finding would be useful to other secondary
schools across the country. The §,S.1 and S.S lll students were used as the subjects
of the study because, these classes of students have already spent four years in the
secondary school which is considered to be good enough for them to have overcome
note-taking-error problems.

Besides, they have conly two years or few months before successful ones
amongst them will begin their tertiary education. Therefore, it was interesting and
pertinent to see their note-taking ability and capability and also the implication of
this to their academic performance.

The subjects were randomly selected from the secondary school class level
which in the next one year will be split into Arts and Science classes (as is the
practice in the study area). The objective is to ook at the general achievement of this
set of students before the split so as to determine their collective performance for
the research purpose.

The study was also interested in the S.S. lll class because it is assumed that
this set of students must have gone through much of what is expected at this level of
study already. Hence this work equally serves as a predictive study about the

performance of these students in their impending examinations.

1.4  JUSTIFICATION FOR THE STUDY

The issue of note-taking errors and their implications is a big problem in the
Nigerian education system especially among secondary schoo! students. This
problem is a cause for concern for the researcher who has had the ordeal of

correcting note-taking errors in students’ notes and scripts including those of SSCE



and National Examination Council (NECO) examinations. Unlike many previous
attempts, which have tended to concentrate in errors on the writings of tertiary
school students such as polytechnics, colleges of education and universities as
evident in Anyogo (1998), Olaofe (1993) and the like, this study focuses on the
scripts of secondary school students. This study is therefore a complementary effort
to the previous studies on students in colleges of education and universities.
Maoreover, this crop of student constitute the bulk of the student population in
tertiary institutions and so should and must be equipped properly to be able to face
the challenges of higher education.

While it is conceded that a handful of research has been done on error analysis
in general, not much can be said of studies with particular attention to note -taking
errors and their implication to academic achievement in Nigeria. This study therefore
serves as an eye opener to the need 1o give the necessary attention to the teaching

of ncte-taking in secondary schools in Nigeria.



CHAPTER TWO
LITERATURE REVIEW

2.0 INTRODUCTION

This chapter reviews relevant concepts, studies and opinions. Specifically
concepts such as error analysis, types of teaching methods and current practice
in note- taking among students are discussed. It also concludes with a highlight
some causes of note-taking errors.
2.1  THE CONCEPT OF ERROR ANALYSIS

One of the early approaches of empirical research to validate the mentalist
approach to language learning (Chomsky, 1980) is the analysis of second or foreign
language learner’s errors. Error analysis (EA) is the study of the language of learners
with a view to identifying the errors (ie, the deviations from the norms of the target
language) learners make and to figure out the causes and significance of such
errors. An earlier approach than E A is contrastive analysis (C A) Looking at the origin
of E A, it will be instructive to take a cue from contrastive analysis.

The origin of an elaborate work on contrastive analysis is traceable to the work
of Lado (1957). The approach is based on the premise that languages are different
and because of these differences, the second language (L2) leaner encounters
difficulties. Whitman in Orjime, {1999) outlines the procedure on which the approach
WOrks:

i Description (explicit)

ii Selection (of rules or structures for contrast)

it Contrast (specifying the relationship of one system to the other).
iv  Prediction (of errors or difficulty on the basis of the first three).

The models proposed by Bannathy (1967) and lLado (1976) also have
similarities with Whitman's in content. However, Afolayan (1980) submits that C.A is
“a viable applied linguistic theory that could be conceived as subsuming other partial
theories of English as a second language (ESL) such as Error Analysis.” Therefore
rather than there being a fundamental opposition between EA and Contrastive
Analysis, EA serves as an important source of corroborati_on to linguistic analysis in
its claims to predictability of errors. Contrastive Analysis is centered on comparisons
of the source language Vis-a-vis the target language in terms of forms and meaning.

It is the assumption of CA that the differences between L1 and L2 lay the key to ease

10



or difficulty in learning. Implied in this assumption is the argument that those
structures or elements that are similar to the learner's native language will be
simpler to him as a result of transfer syndrome. While those that are different will
present some difficulties in learning. As a complementary approach therefore what
EA does is to submit the transfer theory to critical observation and provide data on
the nature and significance of the obstacles that lie in the path of the discovery of
the target language.

The development of error analysis itself arose in the 60s when people began
to question one of the main objectives of C.A, namely “the explanation and
prediction of L2" leaning problems. Scholars such as Richards (1971) Corder (1973)
and Dulay & Burt (1974) began to realize more and more that C.A. approach left the
L2 learner out of consideration. The fact that there was no empirical basis for C.A. in
turn resulted in more attention being paid to the analysis of error which in turn shed
more light on the explanation and prediction of L2 Learning problems. Since then,
the importance of E A in language learning has been recognized, especially in L2 and
foreign Language (FL) learning situation. A learner of L2 is progressively changing his
language performance to bring it more into link with that of the native speaker. in
this process, if the learner's language at a particular point is examined, there often
exists, a dialect of theirs, differing in many crucial aspects from that of the target
language and perhaps, having characteristics of the mother tongue (MT).

This dialect has been variously described by authors. According to Corder
(1973), this dialect is referred to as the learner's "transitional dialect’ or 'ldiolect’.
On his part, Jowitt (1991:53) calls it ‘microlect...’ Thus a Learner's sentences may be
deviant, ill formed, incorrect or erroneous in the sense that they are superficially
deviant or inappropriate in terms of the TL grammar. [t is inevitable that learners
make errors. The point to consider, however, is whether this is a good or bad thing.
Errors can have either negative or positive contributions. On the surface, it appears
that errcrs are bad since they signal a breakdown in the teaching and learning
situation. This is the popular view held by Bloomfield and his followers (Bloomfield,
1942).

But recently, with the development of the mentalist school of thought of which
Chomsky was a proponent, it has been argued that since errors are unavoidable and

a necessary part of the learning process, they are visible proofs that learning is
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taking place. Corder (1967) proposes that not only do language learners necessarily
produce errors when communicating in the target language, but that these errors, if
studied systematically, can provide significant insight into how languages are
actually learned. Most of the note-taking errors or what is now known as
‘graphological errors”(Folarin 1975) can be said to be the manifestations of the
learner’s assumptions about the target language. In a teacher learner interaction, for
instance, errors such as:

“him” where there is supposed to be “hymn”

“boy” where there is supposed to be “buoy”

“heart” where there is supposed to be “hat” etc
have been observed by this researcher in the notes of students, As the concern here
is the interface between note-taking errors and academic performance, instances of
errors such as these surely have a negative influence on the performance of the
affected students. But when these are collated and analyzed systematically and the
feed - back is applied to the teaching process, a positive out-come will be more
likely.

Error analysis therefore has an important applied linguistic justification in that
data from the classroom provide input for theoretical discussion and evaluation and
after which the feedback is applied to the design of remedial curricula. Corder
(1973:265) also agrees that studying students’ errors has immediate practical
application for language teachers. He argues:

Errors provide feedback; they tell the teacher something about the
effectiveness of his teaching materials and his techniques and show him
whether what part of the syllabus he has been following has been
inadequately learned or taught and need further attention. They enable him to
decide whether he must devote more time to the day-te-day value of errors,
But in terms of broader planning, and with new group of learners, they provide
the information for designing a remedial syllabus or a programme on re-
teaching.

kmplied in this argument is the fact that errors, when carefully analyzed and
studied, can lead to learning on the part of both the teacher who makes the analysis
and, the student who makes the errors. The crucial question to ask about errors in
note-taking however, is whether what the student writes during dictation class is

what he actually hears or what he thinks he hears.
Meringer (1895 - 1908) may be considered as the “ father” of the linguistic



interest in speech errors, if for no other reason than that his published collection of
over eight thousand speech, reading and writing errors, has provided data for other
researchers in the field (Fromkin, 1973). Meringer recognizes that speaking and
writing are productive and ‘motor-oriented activities' whereas listening and reading
are “interpretative and sensory-oriented activities”. He also notes that speech errors
are ‘non-pathological’ and are to be expected. Another American psychologist,
Bawden, also has in his 1900 collection about one hundred errors, (Anyogo, 1998),

However, the pioneering effort in using speech errors as an important device
in linguistic study came from a paper entitled: ‘Predicting Slips of the Tongue'
published by Wells, (1951). Hocket (1955) also had a great interest in speech errors
and his work has been of immense importance to linguistic data. But, as Fromkin
(1973) asserts, most of their (Meringer, 1908, Bawden, 1900, Wells, 1955 and
Hocket 1955tc) analyses of speech errors deal more or less with ‘phonological’
errors to the neglect of other linguistic areas. This means that these linguists tended
to concentrate more on the science of speech sound which is phonology and
completely ignored other areas such as the analysis of ‘phonographological’ errors
and their implications to academic achievement. For instance, if a teacher dictated
to his students, a group of words in which the word “go” is present, and 60% of the
students in the class wrote “goat”, then it should be established that the teacher
sounded more like “goat” and that those who got it as “go" probably made use of
different other clues than the acoustic properties presented to them by the sounding
of that word. But errors may also be committed when students choose to use other
innovations (self - devised symbols) to record sounds they hear from their teachers
such as: g8 for (gate or get?), L8 for (Late or Lait?), Ot for (night or knight?), gr8&fl for
(grateful or great fool?) etc. Personal observations show that this innovation is
commonly invented by students in a bid to make writing exercise faster in a dictation
class. Errors that result from this practice are as a result of the inherent ambiguities
that the technique creates since the symbols themselves are subject to multiple
interpretations.

Another instance may be when two different words sound alike as in
“brake/break” (homephonous words). Students do commonly mistake one for the
other. This often leads to wrong lexical selection. This means that every process that

leads to an error in students’ notes requires an effort to get rid of it so that proper
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learning can take place.
2.1.1 Error Types

Corder (1973} did extensive investigations into the nature of linguistic errors.
His categorizations have provided an acceptable pattern for modern classifications
of errors. The first attempt was to separate errors from lapses. Lapses, according to
Corder (1973:114), are “mistakes produced by native speakers, which can be
corrected by them when their attention is drawn to them.” Lapses by their nature
therefore call for an “on the spot correction” rather than remedial work. Corder (ibid)
points out in his findings that psychological conditions such as “fatigue, haste, and
stress” remain the causal factors of lapses.

Errors on the other hand “signify an imperfect competence in the target
language.” Thus from the foregoing, it appears therefore that errors are seen as
deviant sentences or utterances that find recurrence in the speech of mostly L2
learners of a target language. This presupposes that errors themselves occur due to
lack of, or inadequate, knowledge of the rules of the target language usually due to
fossilization, interlingual transfer or due to competence conflict between L1 and L2
grammar (Corder, 1973).

It has also been noted by Corder (ibid) that native speakers do “frequently
produce “ill-formed utterances” which on the whole cannot be as a result of
imperfect knowledge. Errors of this type are classified as transpositions or
substitution or addition of speech sound, morpheme, word, complete phrase or
some sort of blend, (Corder, 1973). These ill formed utterances could be seen as
false start, or restructuring of what the speaker intends to utter.

It is therefore possible to talk of note - taking errors as the imperfect
competence in the graphological effort of L2 learners. When these errors affect the
structure of a sentence, there are thought of as having syntactic implication. If the
meaning of the utterance is in question, there are considered to be of semantic
relevance. But it becomes a phonological problem if it has to do with the
morphophonemic structure of the words so written and, also, a lexical issue if the
error results in a non- existent word in the target language.

Another important aspect of Corder (1973)'s study is his explanation of the
specific way in which errors can be said to have been committed in the target
language. Corder (1973) makes a distinction between "breaching of the code” and
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“errors in the use of the code.” The former, results in the wrong application of rule
or the misuse of the right rules, which can lead the learners to form superficially ill
formed sentences. For example: “he comed yesterday”, “he cans do it” etc while the
latter leads to well formed utterances but which are contextually in appropriate. Most
note- laking errors tend to exhibit features of the former more than the latter. A
provisional example is the following sentence drawn from the examination of
student's’ script in the course of this study: “Musa replied; | will sea the man
tomorrow.” Since there are no contextual clues 1o suggest a metaphoric use of the
word ‘sea’ in the sentence above, the only plausible interpretation is that the
utterance is “well formed” but “contextually ill formed”

The second instance also reveals an ‘omission’ of required element in the word
‘disturbance’ which was rendered as * disturbace’ with the deletion of ‘n’, a situation
which Anyogo {1998:46) describes as a * morphophonemic error.’

The resultant word ‘disturbace’ is not only meaningless, but the syllable ‘-ace’ is
useless and meaningless or perhaps, non - existent at least in the English lexicon
as the boundary between the initial syllables ‘disturb’-and -ace’ has been broken.
This no doubt clearly indicates that note -taking errors can also be
“morphcphonemic” in nature.

The final categorization made by Corder (1973) has to do with the quality of
linguistic intake vis-avis the linguistic output. These, he coined, “Receptive and
expressive errors.” Receptive errors refer to those of comprehension which can only
be studied by inference from learner’'s Linguistic and non - linguistic responses to
utterances in the target language. Errors here may well be situated in what Olaofe
(1997:6) on the other hand describes as, ‘incomprehensible in-put’ ostensibly
referring to imperfections relating to fistening and reading. Corder (1973) argues
that only the study of expressive errors offers the only direct source of information
about the learners’ transitional competence - verbal or written. Since this is so, it is
rather natural to talk of note-taking errors as expressive errors.

2.1.2 Data For Error Analysis

E.A is largely confined to the study of what Corder (1973) refers to as “an
expressive error.” This can be spoken or written. Since note -taking is essentially a
matter of writing, the study is concerned with “written errors”, and hence as Corder

himself has put it, “...it is easier to make a systematic study of written materials than



the spoken type.” Different types of written materials produce different sets of error
types. Written work could be either spontaneous or controlled. In the spontaneous,
involving free composition, the “learner selects his own messages.” Here, he can
deliberately avoid linguistic areas in which he feels uncertain; thus spontaneous
production can be error avoiding. In the controlled, the learner processes already
given messages. The teacher could also involve the use of elicitation technique like
multiple-choice tests for example to enable him isolate more exactly the specific
error.

E.A could also involve oral tests, which could reveal how errors in students'
speech might be transferred into written language. When this happens, note taking
errors begin to creep in, which could provide data for analysis in error research such
as this. Corder (1973) outlines three stages in error analysis which are: recognition,
description and explanation. But a more systematic frame work of analysis is
provided by Shridhar (19786). According to him, error analysis begins with:

1. Collection of data (pro-composition)

2. Identification of error (labeling)

3. Classification into error types (e.g., errors of agreement etc)

4. Statement of relation and frequency of error types

5. Identification of the areas of difficulties in the target language, then;
6. Therapy (lesson)

The two approaches are largely complementary with Shridhar's being
essentially a matter of elaboration. Identification of errors presupposes availability of
data which can only be made possible through gathering, (collection). As a matter of
fact, identification or recognition of errors crucially depends on the analyst making a
correct interpretation of the learner's intended meaning in context. It is for this
reason that Corder (1973:265) asserts that:

It is clear that for the purpose of error analysis, a grammar which aims to
rélate the semantic structure of a sentence to its surface structure by a set of
explicit rules is the most appropriate theoretical model for the description of
error, since we wish, in the process of correction, to be able to show the
learner in what ways he has failed to realize his intended message.

So, identification is hinged on both the linguistic problem on the breaking of

rules and the psychological problem which include reasons why the rules are broken,

disregarded or ignored totally. When these factors are properly interpreted, then, the

i0



analyst could go to the next stage.

2.1.3 Recognition Of Error

Recognition of error is the stage of establishing what the error is. Also, Corder
(1981) suggests that all learner's utterances may be overtly erroneous i.e.
superficially well formed but not meaning what the learner intended them to mean. A
typical illustration is found in the student’s sentence cited earlier which reads:; **...I
will sea the man tomorrow.” The difficulty of identification of error thus depends on
correct interpretation since in most cases of error analysis, the learner is not always
available to tell what he means, or since we may not understand his mother Tongue
(MT), it is difficuit to get authoritative reconstructions of the utterance. The intended
meaning is inferred from the surface structure of his text sentence in conjunction
with information derived from the context. The sentences to be considered are thus
compared with their plausible reconstructions and the differences are identified,
(Olasehinde, 2002). This study is equally based on similar frame work since note -
taking errors can only plausibly be described on the bases of already properly
reconstructed version in comparison. It is there and then that irregularities can be
identified, analyzed, described and so on before any functional remedial work can be

carried out,

2.1.4 Description Of Error

The description of error is essentially a comparative process, the data being
the original erroneous and the reconstructed utterance. Olasehinde (2002:116)
recommends the use of a particular grammar mode! with which to serve as a frame
work:

A grammar, for example T.G (Transformational Grammar) which aims at relating
the semantic structure of a sentence to its surface structure by a set of explicit
rule is the (most) appropriate theoretical model for the description of errors since
we wish, in the process of correction, to be able to show the learner in what way
and at what stage he has failed to realize the intended message. He needs to see
how he has deviated from the realization rules of the target language i.e. what
rules he has broken, substituted or disregarded.

This calls for a realization of the need for adequate data, since a single

instance of error may be insufficient to establish that there exists regularity (i.e. a set



of rules) in the learner’s idiolect. There is need therefore to know the pattern of error
on the learner's competence before a proper description can be made. However,
learners’ errors on the note do not depend  so much on such consistency before
their negative effects can be felt. If, for instance, in a word within a sentence, a
morpheme or syllable is omitted, mis-ordered or substituted as in:

“She greated her moda yestadai”

Perhaps, only the author could decode a meaning out of this kind of error.
Those who read from them can only rely on guess work or related clues which may
lead tc wrong conclusions. But examination bodies like the National Examination
Council (NECO) and West African Examination Council (WAEC) will not wait for
candidates’ interpretations before awarding marks that would determine students’
performance in their academic efforts. This is where the relationship between note-
taking errors and academic under achievement can be guessed.

2.1.5 Error Explanation

It is important to explain reasons for errors, as a full knowledge of the causes
of an error enables the teacher to work out a more effective teaching strategy to deal
with it. The explanation of errors can be regarded as a linguistic problem. That
is, a statement of the way in which the learner has deviated from the realization of
the rules of the TL. Explanation of error can also be regarded as a psycholinguistic
problem .That is, the reason why a learner has broken, disregarded or ignored the
rules of the target language.

One way of accounting for errors is by the theory of transfer earlier on referred
to which states that a learner of L2 transfers into his performance in L2 the habits of
MT. As revealed by Olasehinde (2002)'s experimental work on the impact of MT on
L2 learning, evidence suggests that even in adult learners where the MT system is at
peak, only a minority of errors are attributable to MT interference (Olasehinde
2002:118). This further lends credence to earlier related studies in language
learning in a multilingual setting like those of Richards (1971) and Selinker {1992)
which have shown that the MT is not always the “Trojan horse” {the main source ) of
errors in the learning process. Olasehinde (2002) also reports that another source of
errors is the learning process itself which provides much of the circumstances under
which note-taking errors are committed. Errors produced here are intralingual. It has
been observed by Brought et al (1980) in Clasehinde, (2002:118) that learners from



“diverse linguistic backgrounds” almost universally have difficulty with certain things,
whether or not they existed in their mother tongue. He added further that nearly all
second language learners, like children learning to understand their mothers,
produce forms like “ he musted do it yesterday”, “ he throwed the ball" etc in English
Language.

Thus, the errors here may be due to the fact that the learner has not yet
discovered the precise set of categories to which the rule applies. Errors of this sort
are errors of over-generalization which Corder (1974:118) refers to as ‘analogical
errors’. Richard, (1971) also acknowledges the influence of MT on learner's
productions as well as other features like: intralingua and development errors, over-
generalization, incomplete application of target language rules, failure to learn the
conditions under which the rules apply, and the development of these concepts...
Errors could also be attributed to bad teaching materials and resources.

A study by Olasehinde (Op.cit) reveals that the general public and the mass
media especially news papers in their journalese often have ‘wrong influence’ on
students' perception of English language. He postulates further that sensational
newspaper like “Lagos weekend”; “ Ikebe super,” and English as presented in “The
Walker About” column written in pidgin English are becoming a pervasive force and
may ,already have some ‘negative’ influence on the spoken as well as the written
English of students in Nigeria .

2.1.7 Remediation Of Error Or Therapy

There is no doubt that error correction strategies need to be planned carefully.
Errors need to be corrected and students should be guided in recognizing deviant
forms and structures in their written works. If the learner is unaware of his errors, his
teacher will find if difficult to help him correct them.

Next, it is good to determine their causes, because after this is done, the teacher
can thirk of how serious the error is. The more serious the error is, the higher priority
it shoui:l have in remedial work. Some researchers like Broughton et al (1980) in
Olasehinde (2002:120) have attempted to categories errors according to their level
of significance, though they equally acknowledged that there is no general
agreement about the scale of gravity. According to Broughton et al (Opcit: 137):

As a general principle, errors in the overall structure of sentences are more
important than errors affecting parts of sentences; though there is no general
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agreement about a scale of error gravity. As a rough guide, it has recently been
suggested that error types considered most serious are transformations, tense,
concord, case, negation, articles, order and lexical errors.

Error correction strategy suggested by Olasehinde (2002) ranges from individual

to group correction depending on the seriousness of the errors in question. In the
correction of errors on individual basis, the teacher needs to tread very carefully. It
has been suggested by Olahinde (2002:120) that “there is no point in painting every
error red”. This wastes marking time, yet provides no guarantee that the students
will learn from his mistakes as evidenced by similar errors that may appear on his
subsequent written works. Dotting the paper with ink allover therefore can only make
him loose confidence in himself and make him want to give up. How much errors to
correct and often depends on the sensitivity of the students and the nature of the
task. Some exercises call for very different techniques in correction and these must
not be used in the wrong places.

It should be remarked that immediate feedback could be extremely valuable to
students. The teacher can point out the mistakes, explaining what is wrong and
attempting on the spot to give extra practice, or make a teaching point of them in
another lesson where there will be some conscious comparison of items confused. In
doing this however Olasehinde (2002) cautions that, “the problem is not merely to
establish a new correct habit but to breakdown an incorrect one.” 1t is therefore
instructive to say that when the papers are collected in, the teacher may simply put a
single code letter in the margin such as ‘T’ for tense error, 'SP’ for spelling error etc.
This reduces the red ink to be splashed, offering the student the challenge to think
out the errors himself and provide his own corrected version. This technique tends to
rely more on the theory of ‘innatism’ proposed by Noam Chomsky in his treatment of
the concept of “Competence versus Performance”, Chomsky, (1980). The theory
operates on the belief that children are born with “innate linguistic abilities”; and as
such, effort at teaching language should be aimed at bringing out these innate
potentials. This reguires that appropriate learning environment be provided for
learners. Therefore the use of '‘Code Letters’ (e.g. 'T" for tense error, etc.) provides
the relevant linguistic stimulus necessary for the activation of their latent knowledge

of the grammar of that particular language.
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GROUP WORK

Working in group most times provides an opportunity for co-operation and
cnthusiasm. This also creates lasting impressions in the minds of learners. It has
been suggdested by Olasehinde (2002:121) that apart from the student himself and
the teacher, correction can also come from the group. Members can correct both
oral and written works. Group work provides another alternative. Many groups will be
willing to discuss the member's written works and suggest befter phrasing and
different structures where appropriate. The teacher can go round checking or be
called in where there is doubt in the group. However using other members of the
group obviously has to be handled sensitively by the teacher as an aggressive and
criti:ﬁal spirits in any member of the class can be damaging .Again, correcting
individual student in a group ieads 10 boredom. it is against this backdrop that other
techniques are being suggested (Olasehinde, 2002: 121).
THE USE OF CARDS

To avoid the boredom of correcting the student with the whole group listening,
Bright and Macgregor (1980:132) suggest that “each pupil be deait with individually
using cards and indexes.” Errors could be written on these cards instead of the usual
chaikboard or studen_ts' note books. Card could be filled in alphabetical order under:
purpose, object or under individual words. Explanations are then put on the front of
the card and exercise on the back. This will surely help so that when a student
makes a mistake, he is given the card, and corrections consist of reading the
explanation, doing the exercise on the back of the card and correcting his own error.,
A provisional example of how the card method is done can be drawn from
QOlasehinde (2002:121) which is reconstructed below:

Eront of Card
Take off, one’s clothes
Not put off
We put.on our clothes, but we take off our clothes..
Back of Card
Make five sentences like these:
i. She took off one hat and put on another

ii. He took off a dirty shirt and put on a clean one.
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The appropriate card could be slipped into the exercise book of the student
whe makes the error or he could be referred to it. The box of cards could be kept in
the classroom. Students could then use them to do exercises orally, thereby
preventing errors from arising,

General Hints:

Freshness of approach and variety has been identified as especially important
when dealing with remedial class (Olasehinde, 2002). Mctivation is the key to these
types of group and this is largely dependent on the sensitive handling of the teacher.
One very useful technique is to totally change the whole approach. Rather than go
back over the same book, it is advisable to use a different book altogether reworking
on familiar material in a non-structural way may do the trick. A notional syllabus is
useful for remedial classes because of its novelty and because its functional goals
are readily identified and achieved, while it makes for strong motivation with its
emphasis on communication in practical situations. A dismissive, condemnatory
attitude will only have very negative results. Progress may be slow but the remedial
teacher should not be discouraged as Brouhton et al (1980:143) write:

The demands are great on teachers concern with error correction, but there
are compensatory rewards in seeing one ...grasp a point at least which
seemed totally beyond them or in receiving their evident gratitude for one's
effort...

WEAKNESS OF E.A

Just like weaknesses were identified in the theory of transfer for L2 learning,
weaknesses of E.A have been identified. The insufficiency of error analysis for
addressing the nature of the learner's inter-language competence was pointed out
as early as 1973, by people like Hammerberyg. He made the claim that a more
complete picture of the learner's inter language could only be gained through
“...investigations of the learner's total performance and a consideration of what part
of the .target language the learner might have avoided using altogether.” Also,
Corder, (1978) maintains that "observational data...” which were generally in E.A.
“must be combined with experimental data” before a valid statement aboul a
learner's errors could gain general acceptance.

However, at the level of pragmatic classroom experience, as Olasehinde

(2002:123) notes, “error analysis will continue to provide one means by which the

ple)

——



teacher assesses learning and teaching and determines priorities for future effort.”
This is precisely the over all objective this present study strives 10 achieve. The
approximate systems of learner's language should be viewed not as “ pathologies to
be eroded” as such but as necessary stages in the gradual acquisition of the target
language (TL), and this would result in a deeper understanding of language in
general and a more human approach to language teaching in particular.

2.2.0 METHODS OF TEACHING THE ENGLISH LANGUAGE

Teaching is an active thinking and decision making process through which the
teacher 15 constantly assessing what the students know, what they need to know,
and how to provide for a successful learning .This understanding of teaching requires
that teachers be not only good managers but also have an excellent knowledge of
their subjects and the students they teach, and of teaching and learning strategies.
This view is also shared by Williams (1990) and Opara (1999).

The popular methods of teaching the English language deal with the
development of oracy-listening and speaking, and skills of literacy-reading and

writing (Opara, 1999). The most common methods include:
I, the Grammar Translation Method,
I, the Audio Lingual Method and
lll, the Communicative Method

2.2.1 The Grammar Translation Method

The most ancient of these methods is the grammar translation method which
is nowadays largely considered to be old-fashioned. It handles language teaching
from the point of view of innatism- a perception about language acquisition largely

credited to the work of Chomsky (1957).

This method hinges on the use of mother tongue to translate the rules,
structures and vocabulary of the target language. The common assumption in this
method is that grammars of all languages are similar in all respects leading to the

contentious notion of “universal grammar.”



The disadvantages of this method however, are that while the skills of literacy
are well developed, those of oracy are not. This means that students could write but
cannot read. It is also considered to be heavily teacher-centered, According to Opara
(1999:8), these short-comings led to its replacement by a newer method -the Audio
Lingua' Method.

2.2.2 The Audio Lingual Method

The audio lingual method is largely an offshoot of the grammar translation
method. The principle that underpins this method is the theory of behaviorism.
According to Skinner, (1957), learning is a function of change in overt behavior.
Hence this method emphasizes behavioral patterns such as speech, pattern drills,
different types of drills, habit formation, practice and repetitions, form and content,
contrast between mother-tongue and English, repetition of the same structure in
common use, use of techniques of dialogue and language laboratory among
others,(Opara,1999:8). It emphasizes drills and exercises not rules and regulations
about grammar. Unlike the earlier method, this method is learner-centered and
students participate actively. But it also has its deficiencies. The disadvantages of

this method, according to Williams (1990:46), include:
I, the tendency to focus on discrete items in isolated contexts,
11, Mechanical laboratory drilis not representing language as it is used for real-
life communication,
I, over emphasis on aural aspect, to the detriment of those who are visual
minded.
IV, An unrealistic insistence on error- free learning.

[n recent times, as Williams's remarks; “...more attention is now being paid to
explanation during pattern drills.” Real-life situations are being simulated in the
classroom. There is grater variety of activities through pictures, dramatizations, role-

playing and an increased use of native language equivalents where necessatry.



- Many people have learnt speaking through this methed. In this method,
language leaching is approached through its structures and taught in its patterns.
Words are taught through sentences and sentences are taught through situations.
These situations are chosen from realistic items known to the learner .For example,
one can teach a Nigerian child the words: mango, dog, market, ogbono and stock-
fish from the following sentences adapted from Opara (1999:9)

. Thé mango is falling from the tree outlside the classroom.
¢ The dog ié playing with the child.

» Moth e.r is cooking oghono soup with stoék-fish

e The mad maln is living in the market.

These items are chosen from the learner's environment such as the classroom,
the home, and the market and they are familiar to him. More importantly, the
teacher using this method should first of all choose the structure to be taught and
the structure chosen should be determined by the situation. Again, the chosen
structure should be presented and practiced through careful handliing of the
situation and through variation of the content words. In practice, the content words, -
unlike the functional words, can be substituted for others. The content words also
can be used in presenting new structures. All of these structures should be familiar
to the learners. The use of substitution table enables the teacher to choose the
required structure, vary content words, and present new structures. Through drills
and exercises, the substitution tables enable the learner to learn a {oreign language
by the same method (habit) through which the ¢hild learns his own language. How

drills work using substitution tables is exemplified thus:

| Vaj'iables Fixed Variables
He Came Yesterday
John At noon
Adiya ' Last Friday
Eunice o This morning.




From the above table, variety of exercises following the same pattern of
sentences can be drilled. Similarly, content words, such as those under the variable
columns can be changed. The teacher allows the students to generate as many
sentences as possible from the table. The teacher makes sure that correct
grammalical patterns are produced using the simple past tense. The theory
underlying the substitution technique is that a language is learned when its patterns

are well established as habits through repetition and variation.

2.2.3 The Communicative Method

This method highlights the importance of communication in the teaching of
the English language. Communication is the goal of English language teaching in a
foreign or second language country such as Nigeria. The main purpose is to develop
the learners’ knowledge of English and their ability to use the language
appropriately. A learner's knowledge of the English language means the bulk of the
language which he has learned which will enable him to understand and recognize
mistakes and ambiguities. Performance means fluency in oral and written English.
Performance also enables the learner to understand and use utterances appropriate
to different contexts, Commenting on appropriateness, Williams (1990:46) citing
Hymns writes:

(A child) knows when and when not to speak, what to talk about with whom,
when, where and in what manner, He would not say to his father, “Go away”
unless he were a three-year-old, completely unaware of the social
connotations of such an expression; or unless the social context of the
interaction was so unusual as to warrant such an otherwise unacceptable
remark. While such an expression would be grammatically correct, it would
normally be inappropriate. Conventional usage would be governed by a similar

set of social restraints.
From the above quotation, communicative method means practice in the way

English is used in different formal and informal situations. The use of language goes
beyond mere grammatical competence since language is used in socio-cultural and
inter-personal contexts. It is inappropriate for a second language speaker to use a
formal style where he should use an informal style. For instance, it will not be
appropriate to say to a very close friend, “l will investigate the matter” instead of, 'l
will look into the matter' (Opara, 1999:11). Note-taking errors, when they result from

wrong selection of words, may also lead to similar social problems.



The teacher integrates knowledge and performance in the classroom using

communicative drills and exercises in this manner:

(1) He presents the topic and the facts to be known about it.

(1) He drills the students on the topic.

(iity  He presents a mode! of what is required in a communicative exercise.

(iv)  He allows the students to practice the communicative exercises.

(V) The teacher listens to the group interactions taking note of the language use
(ignoring inaccuracies of grammar and pronunciation but making a point to deal with
them later).

(vi) Towards the end of the lesson, the teacher holds discussion on the
appropriateness of language based on his notes.

Children are often engaged in one form of activity or another, such as; role-
playing, pair and group activities and games. This method takes advantage of these
natural attributes of children. But it has the following disadvantages:

I, It places much demand on the teacher for its preparation and execution, The
teacher has to think, construct and formulate the items for teaching.

Il the techniques are also too many. There are, for instance, the use of short
stories, literary texts, drama, and games, and advertisements, conversation on
incidents of every day life, drill on sentence patterns, getting pupils to learn in pairs
and in groups, self correction and rewriting.

The teacher has to choose the techniques that are effective for him and his
student. As a practical model, the following technigues could be used in teaching
creative writing: A class reproducing short stories or a collection of advertisements
could be used to teach brevity, clarity and the art of persuasion. In like manner, 10
teach vocabulary items, a group of students lending and borrewing, hiring and
renting, or a dialogue on customer and vendor, could be used respectively to clear
the confusion in the use of pairs of words and to teach countable and uncountable
nouns. Similarly, Opara (1999.12) suggests that “to teach the use of English,
commitiees of Junior Secondary School (JSS) students who are asked to draw up
rules and regulations or questionnaires on oral interviews could be used to enhance
students’ use of English.” In addition, to teach grammar, pairs of grammatical items
that go together such as ‘have 10" and ‘have got to..." could be used in pair activity or

in a role-play involving a father and a son.



The job of the committee of JSS students above is to draw up a list of rules
and regulations to be enforced by the prefects in the junior secondary school. The

students could write out the following dos and don’ts for display on the notice board:

DOS DONTS

1. Be punctual in getting to 1. Don't be rude to your
School teachers.

2. Be neat and tidy in your 2. Don't make noise in the
appearance library

3. Throw your rubbish in 3. Don't drop bits of food
the dustbin in the classroom.

4. Take your proper place 4. Don’t fight in class or
when lining up. on the school premises.

Adapted from Williams (1990:56)

This communicative practice focuses attention on the learners. Activities in
the class are organized in such a way that students do most of the talking and the
teacher does less of the talking. The method enhances fluency in oral and written
English and encourages activity.

Highlights from Williams (1990) also suggest that questionnaires are very
useful in communicative practice. “It is best suited for pair activity, although it can be
used with a group”. In an oral interview, for instance, the teacher can tell the
students to answer the following questions when they are called for interview. The
question will be asked by more than one person.

Each member of the group will be interviewed by the others. In this way,
everyone gets a chance to ask as well as answer questions. The following questions

and answers can serve as guides.

QUESTION ANSWER

a. What is your name? My name is Mary

b. How old are you? | am ten years old

c. When were you born? | was born in 1989

d. How many brothers and | have two brothers and two sisters

sisters do you have

e. What is your favorite subject? My favorite subject is economics



In this communicative practice, fluency is encouraged because student are
immerse in a language environment where they have to ask and answer questions.
They learn by doing.

The advantages of role- plays are that they are simple and short and they are
often set up to teach a particular aspect of a language or some aspects of the
language. The disadvantages are that the teacher must know how to plan the
activities. His common sense must be relied on and the knowledge he has of the

communicative practice.

In the final analysis, teachers are encouraged to use a method that suits them
and their students. It is what we do with the method that matters. Any method that
encourages students to speak, write well, express their opinions and ask their own

questions is good. Flexibility should be the key word.

2.3 CURRENT PRACTICES IN NOTE -TAKING

Fast and easy techniques have been devised by students to document
information and sounds in words. However, this is not just a free for all affair. Paige
(2003) has outlined some fundamental factors required for successful note -taking,
which include the need for:

i. concentration

ii. Readiness/ preparation

iii. Capacity to summarise main points in verbal speech
iv. Acequate vocabulary builds -up

V. Self -help encoding system (S.E.S) among others.

Note taking is the use of signs to represent sounds in written or printed form.
These signs are generally referred to as “alphabet or letters.” There are twenty six
letters in the English alphabet system
(a,b,c,d,ef.g.hijklmnoparstuvwxyzfive of which are ‘vowels'(aeiou)
and the rest of them, consonant sounds. Dele (2003: iv) explains that
languages such as  English, Russian, German etc join alphabet together to form

sensible words. But other signs and symbols such as comma (,) full stop (.) semi



column (;) interjectioln (1) colon (i) and so on also play crucial roles in the area of
structural interpretation of words.

An average Nigerian student often commits errors in his written work as the
researcher has observed as part of the professional exercise. Paige (2003) provides
some of the reasons why this is so:

i. Students copying notes for fellow students.
ii. The use of student teachers who are themselves not competent enough and are
often time unsupervised on the job. _
iil. Poor writing materials such as chalk -board, duster, chalk etc.
iv. Poor lightening condition of most ¢classrooms
v. Poor and improper arrangement of students in the classes which creates a
situation where taller students sit in the front lines thereby blocking the view of
others.
vi. Inability of teachers to regularly cross check students’ notes with the view to
correcting mistakes among others. |

This is true especially when ane considers the fact of Interlingual transfer
among Nigerian speakers of English as a second language (ESC) against the
backdrop that there seem to be a paraliel between the spoken and written language.
This is the case with some Hausa speakers as they often substitute such phonemes
as /p/ —/f/ and /b /—/v/ which resuits in situations where:

* People /pip! / is realized (in speech and writing ) as ‘feofle’ /fifl/

* Place/pleis/ as flace /fleis/

o Pray /prei/ as fray / frei/

e Very /veri/ as  bery /beri/

e \Vision fvizn/ as hision /bizn/

e Fifty /fifti/ as pipty /pipti/

« Value /va:iu/ as balue /balu/ etc.

A gciod English dictionary can be a helpful reference for words meaning and
phonological knowledge of English language as it is to its grammar. But it also helps
further as it provides some hints in form of abhreviation of words which are used by
students for classrcom purposes: |

abbr., abbreviation emph. emphatic



adj. adjective _ eg. example

Adv. adverb | ete. et. Cetera
app. appendix JOG.  jocularly
aux. auxiliary . : | usu. usual

def. definite symb. symbo!
frl. format pers. person
Fig finger sing. singular
Infml. informal pl. _. plural

n. noun _ . ~ suff, suffix
masc. masculine sl. slang

V. verb art. ~article
neg. negative iNterrog. interrogative

[t has earlier been observed by Yina (interview, 2002} that, in English
'language. “there is no one-to-one correspondence between autographic symbols
(spellings) and the way words are pronounced (phonology)”. It was in agreement with
this assertion that Shaw, (n.d) argues for the reversal of English spelling system. He
contends for instance that if: _

‘gh'"is realized as /f/ in words like rough /raf/
‘0’ is realized as /i/ in words like women /wimen/ &
‘t' is realized as ,{j’/ in words like nation /neif'n/

Then, the word “fish™ should be spelled as ‘ghot.’ His proposal undoubtedly
reveals the deep sited complexity and arbitrariness in the Engiish spelling and writing
system but it has not changed the writing system itself. |t is against these complexity
and arbitrariness that writings in Engiis (words et¢) are examined for errors. This
means that despite the arbitrariness, there is always an arder or a pattern which can
be thought of as a system. For instance, Lyons (1977) defines a word as “"a
sequenee of letters which, in a normal typographical practice, is bound on either side
by a space...” krrors therefore could be said to have arisen when students disregard
this rule and produce something that looks like:

e Inaland-- (perhaps ‘in, a & land’ joined together)

¢ mypen-— (perhaps ‘ my' & ‘pen’ joined together)

« Substanceswhich-- {perhaps 'substances’ & 'which’' joined together )

kY



» SuBoRDINatiNG conJucTion-—(a mixture of both upper & lower cases within a
single word) etc |

as the researcher has ghserved often time in students’ notes in the course of this
study. This position is supported by examination bodies like the National
Examination Councit (NECO) and the West African Examination Council (WAEC) in
Nigeria. Going through NECO marking scheme for English language (NECQ, 2005} it
was observed that criteria set for punishment of students’ error by deduction of haif
a mark {1/2) include: '
i —Mechanical accuracy: the errors to be penalized by ringing and deduction of Y2
marks in this aspect include: _
a--0Obvious grammatical mistakes {omission or wrong use of sentence elements such
as nouns, verbs, articles, adiectives, adjuncts, preposition etc.
b ~Spelling mistakes (wrong spelings)
ii- Punctuation errors (such as full stop, question marks, exclamation marks, colon,
commas etc.)
iti- Alt instances of the use of smalf letters to begin a sentence or a proper noun as
well as the use of simail letter for personal pronoun ‘I’ are to be penaiized.
iv- Wrong spelling or amaigamation of words {such as extracted from students’
notes above). (NECO, 2005). |

2.5 CAUSES OF LOW PERFORMANCE IN ENGLISH IN NIGERIA

English fanguage is variously used in the Nigerian linguistic environment but
its variegated use is hardly matched with standard. The level of proficiency is
disappointingly low as the data evidence in the introduction to this study has shown,

In the same vein, Boadi, Grieve and Nwankwo (1981) corroborate this submission

as they too have concluded that the situation is ‘disappointing.” A survey of the
possible causes of low performance in English in Nigeria reveals a variation of
causative factors. But, perhaps, it is better thought of as a combination of these |
factors. ' .

Many scholars; Adegbija (1989), Bamiro (1994) and Igboanusi (2002) etc are
of the opinion that the existence of “many Englishes” along with their varieties is
responsible for the falling standard of English in Nigeria. Babatunde, {2002) for

instance, notes that “...the plurality of English in the world has serious implication for



standard.” The existence of British English, American English, Australian English and
so on globally with all their enormous influence in the third world countries like
Nigeria is therefore of significant implication for standard. Some examination Bodies
like WAEC and NECO express preference for British and American varieties, but insist
that consistency on a choice must be maintained. There are also several varieties of
English within Nigeria itself being described variously as “Educated Nigerian English,
Popular Nigerian English” and many more (Jowitt, 1991). Many of the teachers seem
lo be unaware of Lhe acceplable variety “for teaching and examining.” A combination
of these realities creates a complex scenario which is now said to have a telling
effect on the competences of learners. Igboanusi (2002) is one scholar that
corroborates this position. According to him, learning is facilitated if teachers and
students know that “center/centre color/colour, gas/petrol, generator/dynamo,
flashlight/torch ete” are all features of American and British varieties. Where the
teacher/ examiner is familiar only with one variety, and a students is familiar with a
different variety, the student stands the risk of being unjustly penalized for using a
variety unknown to the examiner {lgbocanusi, 2002:21).

The problem of multiple standards becomes even greater with the emergence
of Nigerian English (NE). Authentic NE usage includes thousand of loan words from
pidgin, Hausa, Igbo, Yoruba, and minority languages, which may not easily be
expressed in English. They also include words formed by the following linguistic
process of innovation: loan words, coinages, intralingual compounding, semantic
extension, semantic shift, translation equivalent, analogical derivation, ellipses,
acronyms, collocational extension and reduplication. These processes have been
extensively discussed in Adegbija (1989), Bamiro (1994), and lgboanusi (1998).
Most of the words created in NE through these linguistic processes are absent in
both British (BE) and American English (AmE). Acceptability of NE usage is made
more difficult with the absence of standard grammar books on which to turn to for
what constitutes correct and acceptable usages and what is not. According to
Igboanusi (2002) quoting Bamgbose (1995:26), “Examiners are even more
conservative, for they reject even widespread usages as long as they cannot be
found in standard grammars or dictionaries.”

Jowitt (1991) believes that, “...where new English is spoken, there tends to be

a great range of varieties of English, which can be thought of as consisting a speech



continuum. At one end of the continuum is a variety that corresponds to the native
variety. At the other is an extremely deviant, substandard variety, heavily influenced
by the MT.” This situation and its attendant consequences have been extensively
discussed in Adegbija {1989), Bamiro (1994) and Igboanusi (1998). But Igboanusi
(2002 contends that the critical issue still remains the tactical withdrawal of the
native English teachers from the nation's education system. He recalls that before
and shortly after the attainment of independence in 1960, Nigeria had a good
number of native English teachers. “Then the stranded of English was said to be high
... He laments the change afterward with the worsening economy when Nigeria
could no longer “attract teachers of native English countries.” A situation which
according to him was further aggravated by the suspension from Nigeria in 1993 of
the peace corps by the U.S government following the annulment of the June 12
presidential election by the then military regime.

However, Opara (1999) and Olaofe (1989) have different views. According to
Opara, a combination of factors creates the present muddle. These are listed viz:
I. Unconducive language environment
ii. Use cf English as a second language
ill. Varieties of English language
iv. Lack of facilities for teaching and learning
v. Teaching large classes
vi. The teacher and the method used
vii. A systematic teaching of English
viii. Benefiting from the developments around, among others (Op.cit:15)

On his part, Olaofe (1989) hinges his argument on teachers’ lack of
resourcefulness. This is seen as an indication of poor teacher training quality which
has not enabled teachers to utilize high intellectual skills, creativity, innovative
capability, applicative and adaptive strategy to make learning to take place in normal
and abnormal; specific and adverse language teaching situations. Commenting on
the condition of teachers and the influence it has on the standard of teaching
English language, Olaofe laments that a situation where;

a teacher would have to turn a taxi driver, express (i.e., motor cycle ) operator,
early morning farmer before school, parttime contractor, seller of used
clothes, food stuff and ornaments in school premises, secret cuit promoter,
money doublers, 419 expert, midnight marauders, political thug, all in the bid
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to make ends meet ... Spells doom for the education system in general

(Olaofe, 1996:7).

This is not without a formidable defense on the part of the teachers. Much of
the defense is hinged on low wages, delay and often time, absence of fringe benefits
as can be found in other industries, and general poor conditions of service. This is
what is said to be the root cause of the picture painted by Olaofe above. The burning
question however, is what happens even when there is favorable condition of service
and good remuneration and yet students perform poorly. Thus Olaofe, like many
other researchers in this area, has tended to focus only on the more general causes
of poor performance in English language to the neglect of the salient contribution

from a note-taking related error which is the emphasis of this present study.

2.6 THEORETICAL FRAMEWORK

The bebhaviourist theory by Skinner (1957) and the theory of innatism
developed by Chomsky, (1957) have been adopted for this study. Both theories are
adopted for this study because of their direct relationship with the nature and
structure of learning in the classroom situation especially as it relates to the mastery
of English Language.

Behaviourism is an antimentalist, empirically-based approach to the study of
human behaviour. To the behaviourists, the human being is an organism capable of
a wide repertoire of behaviours. The occurrence of these behaviours is dependent
upon three crucial elements in learning: a stimulus; which serves to elicit behaviours,
a response, triggered by a stimulus; and reinforcement, which serves to mark the
response as being appropriate (or inappropriate) and encourages the repetition (or
suppression) of the response in future (Skinner, 1257, Brown, 1980). Going by that
view, this study derives a theoretical framework; in that note-taking as an academic
exercise is treated as a response to either internal or external stimulus. While errors
thereof are treated as inappropriate responses that require negative reinforcement
s0 as to suppress their repetition.

Equally relevant to this study is the notion of language acquisition idealized by
Noam Chomsky. Innatism also known as “Rationalism” is of the view that basic ideas
about language are already present in the minds of human beings at birth. This

internal device for language processing, according to Chomsky is called ‘LAD'



(Language Acquisition Device). It is this device that allows learners to manipulate
from a limited set of language experience, an infinite set of linguistic instances. This
positicn too is important to this study because it is evident from the review that
students do regularly intraduce novel Innovations into their performance in language
including their note-taking practice. But often time this effort results in
Unconventional usages or errors. Errors of over-generalization resulting in additions,
omissions, misorderings or wrong selection of consonants and vowels as can be

seen in the review can best be accounted for on the basis of this theory.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.0 INTRODUCTION

This chapter provides information on a wide range of methodological issues.
Specifically, it answers relevant questions bordering on: area of study, the study
population, sample and sampling technique and data collection and
instrumentation. Finally, it concludes with a discussion of the frame work for the data
analysis.
3.1 AREA OF STUDY

The geographical area for this study is the Gusau local government area of
Zamfara state. Gusau, apart from being a local area Council, is the capital city of the
relatively newly created state for the ‘zamfarawa’ people from where the name
‘Zamfara' is derived. It is located at the triangle of the northern and eastern lines of
the state. It is a metropolitan city which comprises both indigenous as well as non
indigenous population and it is generally considered to have the largest population of
a single settlement in the state. This is undoubtedly true since it is the seat of the
state power where most of its businesses are conducted.

Historically speaking, Gusau is an old settlement created as a political unit
since 1976 under the old Sokoto state. The pace of its social, educational and
political development was, however, rather stable until twenty years later, precisely
on the 1st of October, 1996 when the state was created by the then military
regime of General Sani Abacha, and Gusau was made the state capital. Accordingly,
the story of its socio- economic and educational activities has changed dramatically.
Its people speak mainly the Hausa/Fulani languages, but the consciousness of the
functional value of English language among its populace is gradually becoming
irresistible. The choice of this area is therefore predicated on the realization of the
fact that Zamfara state is one of the states at the front seat of the “least less
educationally developed states (LLEDS)” in Nigeria. Besides, Gusau is being used as
“an experimental subject” in an effort to speed-up the process of educational and
social development of the state (Mohammed Lawal, personal communication, {15
March, 2007).

3.2 THE STUDY POPULATION AND SAMPLE

The population for this study comprises students of secondary schools within the
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study area (Gusau) who by virtue of their western education, are taught English
language both as a school subject, as well as a medium of instruction in the classes.
They are students in both single sex as well as unisex schools of age roughly
between 13-18 years. The choice of this population is justifiable on the basis that
only from subjects drawn from this population can relevant data for the research
theme be obtained. Inputs supplied by this population are considered dependable
for critical analysis and subsequent inference since they themselves constitute a
fraction of the larger population targeted for the study generalization. Accordingly,
two hundred and sixteen (216) students, drawn from four secondary schools,
randomly selected from among fourteen (14) secondary schools within the study

area were used for this study. The schools finally selected are:

School name Category Location
1. Sambo Secondary School __ Maleonly ____ Lowcost area, Gusau.
2. G.G.D.S.S (Sarkin Kudu) __ Femaleonly ____ Tashar Magami, Gusau.
3. College of Islamic Sciences Maleonly __  G.R.Aarea, Gusau.

4. Diamond Wisdom Schools Unisex Sabon Gari area, Gusau.

The rationale for this size of population is so as to give a fair spread of the
general performance of the targeted subjects as well as to avoid reaching conclusion
founded on mere supposition. Again, it is believed that the broader the sample
population, the better the chances of having a fair representational sample. More so,
another benefit for this sample is that these schools comprise not just the
population of the indigenes of the state, but also students from other parts of
Nigeria. Hence the result from the study gives a picture of a general phenomenon in
Nigeria. This is not however to suggest that the sample is an exact representation of
the entire population of students in Nigeria. In fact, the work is not designed to cover
the entire country since it is just an experimental study of its fraction. The sample
for the study comprised two sets of students:

(i) Senior secondary school one (S.S 1)

(it} Senior secondary school three (S.5 ()

(i) SSI Students:
These students are in their forth year in the secondary school and as such
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must have had at least three years of English studies uninterrupted, and at most
four to five years (as in the case of repeating students). This being the case, it was
felt that they were best suited for the study as it was felt that they should have
attained significant level of competence and control of English appropriate to their
level. Data obtained from this set of students therefore provide a good
representation of the general note -taking problem of the entire secondary schoaols
in Gusau, and to some extent, all students in any secondary schoo! in the country.
This is perhaps even so when it is realized that admissions into these secondary
schools are not discriminatory. Students from other parts of Nigeria are admitted,
unlike “Makaranta Islamiyas” (or Islamic schools) which are reserved only for
children from Muslim homes.

(i)  SS |l Students:

These are the students in their final year of study and are perhaps a better
sample for the study. After going through school for many years, it is expected that
this set of students will not just be versatile in speech and written English but will
have significantly mastered it and will be able to speak and write it with a high
degree of fluency and competence appropriate to their level. It is for this reason that
they were also selected for this study. It is expected that the difficulties in
communication as well as written English of these students will be minimal as they
would have overcome most of their linguistic challenges over the many years of
English language studies. The exposure to English language through lessons, preps,
assignments and essay writing over the years should have made them more efficient
(at least relative to their level) in literary skills. For instance, all of these students
have English as a subject in their curriculum and it is also used as a medium of
instruction in their classes. Furthermore, English remains ‘a must-passed school
subject’ before university admission can be guaranteed for any student in Nigeria.
Also the Joint Admissions and Matriculation Board (JAMB) considers it a compulsory
subject for university admission examination. It therefore goes without saying that

students at this level of study take English language seriously.

3.3 INSTRUMENTS AND PROCEDURE FOR DATA COLLECTION
Two major instruments and procedures were used to collect the data for this

study:
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