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ABSTRACT

There was need to find out the level of performance of
social studies in constitutional matters, in the area of the
extent of coverage of the national constitution in the social
studies curriculum and the understanding of the students.
This was answer to the call of the former President of the
Federal Republic of Nigeria, General Ibrahim Babangida for
the establishment of another school subject to be called
citizenship education in the school system. The new subject
has objectives very close to those of social studies and the
researcher believes could be incorporated into the social
studies curriculum.

The study reviewed both the social studies curriculum
and the constitution of the Federal Republic of Nigeria to see
the extent the former covers the latter. It was, however,
discovered that the coverage was not much. Considered
studies by Gross (1977), Henning (1973) and Naylor (1977)
have all agreed on the importance of constitutional and law
focused studios in the secondary schools.

The studies used the Katsina State Social Studies
students of Junior Secondary Three, both in the rural
boarding and urban boarding school settings. The study used
a sample size of 637 students, 412 urban and 225 rural students.

A validated teacher-made check-list test was the sole
instrument of the study. Five null hypotheses were tested
using t-test and chi-square statistical techniques. It was found

that the general awareness level of Nigerian constitutional



matters by junior secondary school students was encouraging.
All the five postulated null hypotheses were rejected as the
mean score difference was found to be statistically
significant at the probability level of P .05, But the junior
secondary school social studies students at the urban
boarding schools performed better than the rural
boarding schools.

The study concluded with a call for an immediate review
of the Social Studies Curriculum at the Junior Secondary
School level and serious attention is paid to the rural schools
to equalize then with the urban schools to give the students

equal educational opportunity.
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ONS AND DEFINITION OF TERM

ABEBR
Abbreviation
ATC - Arabic Teachers' College.
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GRBSS =~ Government Rural Boarding School.
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Definition of Terug -
Litigenghip: In this study, citizeuchip refers to the
 inhobitent of o Stote that is actively involved

in political life.

Congtitutional Aworenesss Thio is used to describe the knowledge

acquired by citizens in their society about their

. fixed custong, traditions and rules,

Congtitution: In this study, coagtitution metns a code of
rules which overn the allocations of functiongs
powers and duties awong the various govermmuent.ol
agencies and their citizence

Da&nocracys Gevernuent which encourages and allows righbo

of citizenghip wmuchi ag freedom, of gpeech,
opinion and cguocivtion. (Hornbys 229)

Political Orientations Thic is uced here to wean the political
perception, through vhich gtudento relate with
political objectue

Rural Area A rurel arec is described in thio study as a

Fredoninantly agricultural population with low
po_ulation dengity and lacking; in the bagic
aminities and infrastructures.

Social Studies Curriculuwis The defindition of social studiea

curricvlun ag uged in thip study.debz .cu.: the
total content of sceial studies that are offerel

to learners underthe control of a achool

Urban Area: Refers to citiesc ond other densely settle. nzonc
with Social amenitien like electricity, _iye hom:
water, hogpital., poct oflice and educationnl

facilitien,






Chayter 1 |

* PROBLIT
1.1 Intredyction

The enphagis of social gtudies in Nigeria ic the procdetion

of informed, rational, particijpative, reflective and functional

actors who would view their world frou a compartuentalized fraie
of references Therefore, gocial otudieg education hug a rolu to
play in gettin; Nigerian congtitutionzl contents impurted to the
citizens right from their youn o« e, It is a coumon knowled ¢ that
one of the nogt important objectivec of pocial ptudies iz to crecte
an awareness and an undergtunding of the evolvin: gocial and
phyaical enviromient as » wholes Also social studies is to enoure
the acquisition of relevant knowled; e which caon be an essential
pre=requiaite to personal develoiment as well aa to pouitive
personal contribution to the betterment of a society.

Fron the above statements, it is proninent tc place nore
enphagis on the need to include the congtitutional contento in
the gocial studies curriculun ot the J8S level and the consequent
effective teachin; of the constitutional matterse £ well equi, et
rofessional socinl studies teacher will adequately iuforu the
learncrs of their civic righto ond regponsibilities, oia well <o
their correspondin, duties vo the nntione The lenrner in cocial
gtudies should wnderstand thot for o society to swuxrvive, itc
penbers nust be problem golviig and imnovation ninded individuala.
Thia points to the fact that gocinl gtudies gecls to influence

the behuviour of the citizens to the advanta_ e of the gocietye.



' These, bein; 1d;he expectations of social studies, are ob¥ious that
when it is properly and effectively iuparted into the learners, the
subject is cajoble of erasin, fear ani susgicion from the uinds of the
learnbrs._ This, in twm, will ;o alon. way to brin; about haruonious
livin_ in the lli_erian society and resultin; in a uore stable
constitution, I’!oreovsr, if nembers of the society becoue aware of
their congtitutional ri his and duties, and are prepared to defend
such principles, they would be able to play the jane of politics

accordin 1o the rules an’! thus allayin  the fear of doiinations
!

In other wordg, social stulies hag every potential to inte rote
the various [ roups in the country with the resultant stoble
congtitution as well as the li_erian society in rjeneral. Becouoe
citizenship education reusaing a .njor puriose of schools, an: sceizl
stulics has a wique rea ongibility for helpin schools satiasfy tais
purposes The G-3=3-4- systen of elucwtion nade this view uore poyular
with the euer ence latiomrl Policy on Educution (19u1), which stated |
that the nee! tou repare the future encuation of i erians for
deuiocracy since early 1700s end the inclusion of theiie like *Civic i, hs
and Responsibility”® and “ilwian Right Bducation in the Junior
Secondary School sgociul studies curriculun vindicates this claii

(cBsac, 1965).

Siuilarly, when citizens are better inforued and are yrepared
to defend their ri hts, wweasonable uilitary intervention and
selfish chan es in the constitution will surely be resisted with

the resultant stable constitution, Well informed citizens will
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always want to block all looy holcs and fld.w..; in the constitution and
thm will aid any ¢onstitution t. he stable. If we can effectively
incnleate positive attitudesy and cpiropriate values of honesty,

\
intesrity, hardworl, fairneass, Justise, and togetherness for the

develoiment of our nation as intended in social gtudieu, there
would be no need for congtitutionnl manipulation calling for
congtant revision and changes

Despite the role of socinl studies education towords undex:;
standing of eonstitution.l motters, 'there is no norual Ni eriun
citizen who would not Jlace wiguantifiable value on the constitution.l
awareness which essentially enable éitizans to enjoy o decirel
gocial crdere And it ig well=know that gocial studies euucatici
appreciates degirable and poclully approved values gucn o ri_nt o
lifes The rirht type of Mi_erirue we deaire and deuverve, ure thoose
who will protect, enhance, and Jeled tne congtitutional cobjectives

for the ourvival, well bein, of the citizeng and the nation at large.

The need for people knowing their fundamental rights in a rapidly

denccratizing milieu camnot be undergcored, The congtitution of the

Federal Republic of Nigeria 1909, chapter II gection 15 and sub-gsectic:.

(1 and 2) state thuss
The Federal ltejublic of MWigerin shall be.a state based on
the principles of democracy ond gocial justice. Sovereignty
belon:s to the pmople of l‘!i-__:er:i;u. fron whoo govermnent
through thisc conotituticn niari\fes all its power ond
T

authoritys the security ond welfare of the people shall be

the prinmary purpose and reopongidbility of the povermuent,



the participation by people in the government shall be

ensured in accordance with the prbvisibn of this constitution.

The entrenchment of such powerful statements as the fundamental
objectives‘and,diractive principles of the state policy in the con-
stiﬁution equallyy butresses the need to educate the citizens on the
fundamental constitutional issucs to as much as (95 to 99 percent)

mastery levels in the seaondary schools.

1

Therefere, social studies education through its objectives Lelypc
individuals to look for ways of solving his problems. Some ¢f the
preblems and vices which prompt;d ite introdvcticn into our educational
system include the problem eof unity, peaceful co-existence among the
different ethnic and religious groups, natienal conseciousness, self-
awareness, self-discipline, self-reliance, dishonesty, sectionalism,
bribery, corruption, stealing, arm robbery, assassination, kidnapping

and many others., These problems are seen in relation te the goals the

society has set fer itself.

A report in The Cuardian, (199&:9) stowed that Nigerian citizens
are net matured politically. They rig electiem by ways of writing ghost
names on the voters' list, names of veople long dead as well as real
people who were corruptly induced to stand by as members of the qualificd
voters. It is also on record that most elections lead to lootins and
destruction of property and life. The truism is that Nigerians,
nationally speaking, are predominantly illiterate, poor and ignorant
with the result that their constitutional ri nts are enchroached upen.
Fafunwa (1991), rightly put it that "the younger generation and most
Nigerians are indisciplined, and unaware ef theiw rights and obligatiens

under the constitution", T4 ig in realization of the above that
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democracy which is the bedrock ¢f Nigeria congtitution should be
achieved through the provision of educational oppertunities for the wise

utilizatien of human and material resources for national development.

. Ostheiner (1973) wrote thdt thg development of Nigerian constitution
was hindereﬁ by educatitnal d;centralization. The educational «av that
onoued  determined the pace of develoément in Nigeria., Scheools have not
tried enough to even teach citizenship education. There is probably the
assumption that constitutional awareness of the studemts would bes achieve
by mere anticipatory role playing in structural -ctivities instead of
fermal and manifest teaching content. This situation disregsards the

fact that the school curriculum is effective in transmitting constituticnal
awareness and that classroom climate, students participatien in schoel
activities and the general school organizatiomal <limate promote the
development of politicel attitudes. AYmond and Verba (1965) in their
work indicated the fact that manifest constitutional educatien increases

an individual's sense eof pelitical competence, although this would

depend on the content of the curriculum.

By implication, one can argue that Nigerian schoel system can e
uged as a bedrock of the precess of develeping a virile Migerian rolitiv:l
culture and national consciousness through the process of politial
socialization., This also suggests that ether variables, such us
evelution of a constitutional conscisus ¢lite, the avolution.and impact
of new ideas from within and without the nati-~n, political erewth either
of an evolutionary or a revolutionary nature, the effort of the varicus
Nigerian govermments znd other sopis-histerical forces within the
Nigerian society are“$mpertant in helpinz to ereate and to develop a

virile constitutional awareness of the Nigorian school ehildren. It is
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this motivdting factors that has led to this present ctudy of cou_opda v
conparing the constitution:l awcreness of the Junior Secondary

School social niudies students in latsina State of Hiieria.

1e8 -Statenent of the Problen
This study will coupare the constitutional awarenesg of
schbol children at JSS level of elication, Particularly the stuldy
will try to address the followin cuestions:
(1) Do male students have congtitutional awareness than feuale
students in Katgina Statle?
(2) Do students in urban centres have congtitutional awareness
than rural students in hatsgina State?
(3) Do male students in urban centres have constitutional awareness
than nale stulents in rural aread?

(4) Do femele students in wrbon centres have constituticnul

awareness than female stulent in rural areas?

1e3. Hyuothedis

HQq1 There is no gignificant differcnce between the conotitutional

awareneags of students of urban ond rural arecas.

HQ,2 There is no girnificant @ifference between the conastitutional

awarenepss of nale and female otudento.-

HQ3 There is no nignificant difference between the constitutional
awareneas of male stulents in urban centreg and nmele students

in rural arcag.



HQ

Te

2.

3e

1e

24

- 7 =
There is no significant differeence between the constitutional
awvareness of female students in urban centres and female
gstudents in rural areas,
There is no significant difference between the observed

constitutionsl awareness and that of what is expected.

1.4 Assumptiong
The study will be based on the following assumptions:
That students have the knowledge of the constitution through
social studdes education,
That the Nigerian school system serves as a potent agent of
constitutional awareness,
That the statement in the questionnaire are worded in such

away that student will objectively respond to them,

1«5 Purpose of the Study
The purpose of this study is to address the following issuess

To find out the awareness of Junior Secondary School Students
in constitutional matters, in the areas of the extent of

coverage of the national constitution in the JSS social

studies curriculum,
To identify some of the fundamental constitutional issues
that require special attention in the social studies

curriculum at the JSS level.
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3. Te suggegt practical ways of assisting students at JSS level
toward achieving censtitutional awasrenece »s spel® out in the

National .Felicy on Education objectives.

1.6 gignifigance of the Study

This is an exploratora.r gtudy that will compare the con-
stitutional awareness of Miéerian school cnildren at the JsS level of
edi%atiqn in Kateina State, Thie reasen alone could make the study a
usefil-one to Nigerian edueators who have been ceneerned with promoting
gond citizenship amesug gchoel ch&idren. Apart from this, the studv is
alse .&f particular importance because, of the children w ose core-
stithtional awareness and politieal development were being compared.
These children will obvieusly grew te become the youthy and future
leaders of the Nigerian society, # compaximon of level of canstitutional
awareness, knowledge, feelings, Judgement and grswth should be of
particular benefit to the Nigérian politiocal system. This is 5 because
these children might, in the course of tire, becqme the instrument of

political development and political change.
-

At the .game time, the present study will be veeful in ﬁelping one
te measure the constitutional awareness and palitical pesitien of
Nigerian scheol children in the cognitive dumain, sinee this is relevant

to the adult political behaviour of these children.

It is significant that =ducation today needs to be proverly arrraiged
in erder to enatle the individual partske in the sorial, econonie -nA
pelitlcal activities going en in tig or her s¢eletv with anv vn o

referencqg to educational disparity. ‘iss, the mbility of the child to



achieve the constitutional awaremess in the school is of immepse

importance to both the individual and the society in gener?l..

Finally, there are other variables that excri some degrec »f
influence oun the students' achievement #f nati#nal censciousness teyond
the location and gender which the teacher rust handle. ind it must be
-mentionéﬁ that this study has a good deal cf curricular and political

implications which makes it impsartant to palicy makers and educational

\
1

administraters in Nigeria. This study will Als# review both the socisal
studies curriculum and constitutien ef the Federal Republic of Nigeria

to see the extent the former covers the latter.

1.7 The: Scope and Limitatien ef the Study

The etatement of the preblem of this study has implied ite =cope.
It is intended to cul; rc thu . . constitatiensl awareness of

the Junior Secordary Schoel social studies students in Katsina State.

Also the scope of thig research work covers the following areas of
investigation:
( i) Urban and rural boarding secendary school students whw offer
gocial studies as a subject in JSS 11l level of educatien.
( ii) Males and female students in the above described scheols.
(iii) The influence of school location and sex difference on students'
censtitutienal awareness.
( iv) Six hundred and thirty-seven social studies students in this

study were selected through stratified random sampling.

This research wurk is limited to the follewing Educational 7Zones:

(Daura, Dutsin-Ma, Katsina and Malumfashi) of Katsina State. The
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Wpeographical locaticg, politicol and other wducational factors are
regponaible for thisg linitation.
Bemges; inadequate funds ond tine, to cover the resent thiruy

(30) state that ruke up Nijeria cre also linitin: factors.

1.0 Sy
Thig chapter hos stated the yroblew of this staly. Jue cotiuel
Problen ‘of thia study is to conere the congtitutivicl cuurenesc

of the Junior Scondary School gtudents in Katsina Stote of i eris,

The najor null hypothesés fur the study is that there is no
aignificant difference betwcen tie conctitutional awareneas of
student of urban and rural arces coiprising males and femeles in
Iataina States The variobles icdontified for the study hove location
ond gender influence on constitnbtional awareness throush the learnin
of zocial stuliesg.

The sicnificance of thio stuly lies in the fact that the childrc.
whose constitutionnl awarencss were bein, cuupared will obviously
orow to become the youths and future leaderg of the Ni_erian gociety.

It is expected that the finding derived from. f8@e~ * Ws ocvawy
would contribute toward the develo,uent of the students' -oticnil
congciousnesse Furthernore, it ic cxt.ecte‘)c. that the fiudi... o
obtained froi this study will coutribute towards iwrovii social

studies curriculun at the Junior Socondary Schocl level of educationa
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Finally, it will serve as an addition to the knowledge already
acquired from the study of students' constitutional awareness in the
Junior Secondary Schools in the other parts of Nigeria, And the scope
is limited to twenty-eight rural and urban boarding schools in four

educational zones of Katsina State because of inadequate funds,



REVIEW QF RELATED LYTTR\IUEER .‘
2.1 Introduction

Tu thig etudy, related literature in Nigeria and elsewhere were
reviewed, The first phase of this chapter attempted to review the
theoretieal studies which inclﬁde studies on the meaning, nature and
gcope of sonigl studies, It also included review of the meaning of
constitution, Firthermore, this chapter attempted to review what others
say about coned jutional stugies and comparative studies of constitutional
devoiopment in sobs gelécted countries and Nigeria, In ‘he last parts,
the veview of scelal ww+i’es and the constitution and the review of the

national conaciousness. And *nally, the review of empirical st.diecs

on constitutional develamment in isgeris and elsewhere was carried ou*,

2,2 MWhat is Social Hvddiley
Many bave wondered what socizl studies Tea  y g 44 1510 the
concept of the phflosephy of education itself, =oclal aw.-a

L]

} Gleurdwoefplinary approach to the study of human beings in group.

2 is an

inter-relation with VLelis bheir sseial and vhysical envirsnment,

Ok.hiah (198Y) sees social studles as the study of human relation-
ship whiph_arns at producing citizens with skills, competences, morals,
values and regFone? judgement to efrectiveiy live, interact, inter-
relate and contribute positively te the econemic, social, palitical

and cultural development of Yhe Nigerian society,

The National Policy on Edusation (1951 pp. 5, 7 and 8) s*otes ot
the philosophy of Nigerian educatisn which agreed with sceial ~tuiies

concept has to be geared towards "sel realizstion, better rummm

12
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rela%i&nehip, individual and national efficiency, effective citizenships,
national counsciousness, national unity, as well as towards social, cul-
tural, économic, political, scientific and technological progress".

From the atove analysis, it can be drawn that in any society of the
world, the contrelling instrument of interactions and inter-relations

of man is the constitutien written or unwritten.

DuBey et. al. (1977) define social studies as a process of
edwucation which utilizes the study of human life for the purpnse of
giving children and adult the opportunity to practise solving individual
and societal problems. This includes the transmissien of attitndes,
knowledge; and skills which will enable students to have the rig ht
perception of themselves and the society in generzl., This will further

help them to make rational decisions and become responsible citizens.

A

The Nigeria Educational Research :nd Levelopment Council (N.E.R.D.C.,
asserts that social studies is an integration of experience and knew-
ledge concerning human relations for the purpase of citizenship
educatien., This assertien is based on the fact that §2f vverriding
purpose of sociazl studies is citizenship education and ﬁas the basic
objective to achieve good citizenship through knowledge, skills, values,
beliefs and social participations. It further states that it helps
the students to examine and understand his physiczl and human environ-

ment in order to behave as a responsible student.

The scope of social studies which can vary from one level to
another, covers the study of man and all envirommental attridbutes
including Nigeria's relations and interactiomn with other commtrinsg «f

the warld.
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Sooiai studies programmes include knowledge, concepts, attitudes
and values drawn from history, geography, sociology, anthropologﬁ,
ameng others. Tharefore: acterding to Onyabe (1979:1) for a social
gstudies programmg to be effective, it must be geared towards achieving

four main objectives:

(a) Knowledge: This will esncern thé past, present and future con-
dition of man.

(b) Basic Skillg: These are those skills necessary to gather wnd
process information,

(cx Valuee and beliefs.

(4) Social Participation: This involves the applisatien of know-

ledge through active participatien.

It can be inferred from the fore-going discussien that the major
objectives of social studies are to develop in the students the ability
to make meaningful rational decisions geared towards solving individual
ait eacietat problems and to participate lutbelligeutly in socizl actions.
But it will be important to note that the students intelligent partici-~
pation in socizl actions depends to a large extent on his openess to

the study of sucial stludies.

In the light of these laudsble and eluminating definitions of
gocial studies, the researcher defines social studies from the 1ciut
of view of the goals and purpose of social studies education. 7o tiiz
end, the subject is seen as a citizenshiv education, This iz hecatse
social studies prepares the students for vr:sponsible citizenship by

equipping them with the necessary knowlcag: and understanding, values,



Ll

15

attitudes and skills that will not only aid them in understanding

. their environment but alss in taking rational decisions.

Given these various definiti?ns and stated objactivés of social
studies, what remains is to g#etermine to what extent the social
studies covers the constitutienal awareness of the Junior Secondary
school students. This makes this study very relevant because it
ig a kind #f cemparison of level of cengtitutional awareness of the

social studies students.

2.3 The Meaning of Coustitution

T Accurding to the Oxford Advanced Learnersg' Dictionary of
Current English, constitutisn is defined as "system of government,
law and principles aoccording to which a state is governed" (Hornty,
1981), In 1792, Arthur Young mentioned with contempt the French
notion of a constitution, which he says, "is a new term thuy have
adopted; and which Hiey mee as if a constitutiem was a puddine to
be made by a recelpt”. Te Themas Paine, writing at the same time,
the recent American written censtitutious are Tta liberty, what 2
grammar is to language'. In anether place, speaking of censtitution
in general, he says, “A censtitution is not the act of a g vermment
but ef a people conatituiing a govermment, and a govermm nt witho

a2 oonstitutien ig pewer without right" (Paine, 1947: 392-303).

-+ Bolingbroke (1733) said, "By constitutien, it refers to the
assembl age if‘}aws, institutions, and customs derived frem certain
fixed principles of reasen, directed te certaln fixed mhjects of
public gomd, that compese the general syetem, according to wnich

the community has agreed tc be geverned",

‘
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And accerding to Encyclopaedia Britanica, "Constitutien is =z
body of rules governing the affairs of an organized greup" (ﬁol..ﬁ,
p.8L). Invariably, by definitiun, the rules spelt out in the con-
stitution are considered to be basic, in the sense that all othér

rules must conform with its provision.

Aristotle (Jau-3g2 B.C.) reccgnised various kinds nf constitution,
He classified them "as goed or perverted dependimg upon the ability
of any particular system to achieve justice through rule, in the
common interest by persen chogen for their ability". And %o
Nwadueze (1973), "a constitution is a formal document having the
ferce of law, by which a society organizes a govermnment for itself,
defines and limits its powers, and prescribes the relatisns of its

various organs inter se, and with the citizen".

In the light of the above laudable definitionsg of constitution,
the researcher sees c¢austitution as the basic law and fundamental
charter of the land. Als¢ a country's structure of government, whicnh
prescribe the norms and procedurf of political activity and lay d~wa .
the form for enforcing and revising the provisicns within it. In :
ether » word censtitution are the set of _awe anc customs which

determine hew gevernment ghall function and providing for the rights

and duties of the citizens of the country.
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2.3.1 History of Cenmastitutional Development in Britain

Stewart (1975:25-25) defined the British constitution as the
set of laws and customs which determine how the guvermment of Britain
shall be chosen and.changEd;'Hhat ﬁersons shall carry >ut the vari-us
duties of government, and what their power shall be. The main
featufe &f the British cengtitutien is that parliament is sovereign.
Whereas, Nigeria definition of constitution stated that "it is a
document setting out the laws which control the workings of a
go;;fnment while at the same time providing Jor the rights anf
duties’ of the cltizensg" éyeneye (1986, w.3).. From the above,
definitions, both countries view the conceprt of constitution from
the same angle. While the constitution of Nigeria focuses on'

presidential system eof gcverrment, the British censtitutien fellows

parliamentary system.

Lt {o cemngnly said that Creat Britain has no written con-
stitutirn, This is not completely true, for parts of the Eritish
constitution are written. "It ig more curprect to say that the British
constitution does not censist of a single document but is rather =
centuries-eld collection of common law, hisgtoric charters, acts
passed by parliament, and, mest importently, just plain custum".
(Michael, 1986). While the Llmtoriocal constitibioual development
c¢f Nigeria has pvelved written form far baeck to 1522.' gtandar?
written constittutien adupted in Nigeris starced in 1980 and suk-
stantial modificatien had been on up till 1989 version. In comparigen
with the eclectic quality »f the British conatitulfi wrn, Nigeria cen-
stitutien is the centre of givermment functioning, law and right of

the citizens. Whereas the british counstitution ia flexible, with ue
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single written documeunt to refer to, and so nothing can be declared,
"unconstitutional", For instance, parliament oé,the House ;f Common

man pass any law it likes. S0 this makes the Eritish pelitleal system
grew and change over time without suffering a syatematié crisis,

Restraints or limitations on goverrment power have been = feature

of British politics for some time. Bffective restraints an political
power are synonymous with the concept of constitutionalism. Fer Britsin,
long has been said to have an unwritten constitution, Since Nigeria has
written constitution, restraint can ornly be enforced through legal

anthority.

Prom the above historical development of Eritish constitution, the
majer featires of the constitutions are compared with what are obtainable

in ‘Nigerian cwmstitution, as followss

(a) Liberty of the ®itizen: The rule of law prevails in Britain. This
means that the gorermment is not above the law. A1l citizens are
equal before the law. This feature is equally stated in the
Nigerian constitutien. Tuerefore, the British constituti.n ani

Nigerian reflect the same rule of law.

(v) Democracys: The British constitution is concerned not so much
with seeing that citizens' right tr Toiv treztment is not trans-
gressed, as it is with providing an opcorsunity for them to
participate in authoritative decision making., Vigerian constitution
ig also based on equal right for all citimeus irrespective nf sex,

er place of birth.

.
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(&) Parlismentary Supremacy: The ultima%e legal authority in Eritain
is parliament since pariiameut can al ier the constitutien at will,
its actieh never can be declared uncoistitutional by any court in
the land., All acts of parlioment are legally valid. Whereas the
congtitution of Nigeria vested power m the legislative executive

and judieial arms of the govermment. fo there is division cf power

(&) Constitutional Monarchy: The Britisi constitution does nct create
roem for autocractic system. The Fri‘ish monarchy is eigtitutionally

. re;trained. Since the rule c¢f law pravzile and parliament holds

.. final power. 'Whereas the Nigerian ~castitution dres not recognie:

monarchy and so the presidentil system has ne roem for monarch al

rule, The power i3 based ia the National Assembly fur ratification,

(e) Unitary Governmenf: Pritaiu which opsrates parliamentary system
of government is not a federal syeten. The locezl govermnment units
nwe their power and existence to pari.. -nt, which can alter them
at will, Whereas, Nigeria operaten jresicential system oi govern-
ment with federal system, The const!tutien 2mpciers three tien of
government, which operates independem of other. — The L .1

government, the state and the feifzra. <t the centre,

(f) Parliamentary Givermment/Cgbinut 7 + r ._en%: Britain has a fusion,
rather than a2 sep=~rtion of pawers. The evecviive structure ~ve not
separated from *the legislature, but ‘n their origin aud maintevurce
arc interwined with it, Parlizievvary sue i~y implies the

existeurne . f a dependent rather than an autonomeis execative.
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The cabinet has served as something of a buffer or medi ator beiween
the ruler and those political leaders empowered ;o make suthoritutive
rules for the society. Compared with iligerian system, wnere the
power is geparated between the executive, legislative and the
judiciary. This ghows that any clause in the constitution is
explained by the judictary. The legislative makes law and the
executive signs the law into power.

b

(g) Party Govermment:  The 1ife of British cabinet was much more ‘

tenuous since political groups were based on personal attachment

rather than party loyalty. This is the same with Nigeria situation.
In the light of the above laudable conetitutional comparison

between Britain and Nigeria, both has some constitutional

gimilarities among which are liberty of the citizens, democrscy,

and party govermment. And in some cases, there are dirferences

in areas ef parliamentary sUpTemMacy, unitary goverament, cun-

stitutional monarchy emots otherc. This is because the gystem of

gevernment adopted by Britain is pirl.smentary and Nigeria goes

presidential.

2.3.2 Higtory ef Oengtitutiongl Development in America

According to Levine and Cornwell, Jn. (1975:1) the Unite States'
constitution is the core of the overall ‘merica palitical system, for
constitution lays out the bagic structural and funetional arrangement
that determive the operations of the executive, legislative and the
judiciary branches. They analysed that the constitutional system

prevides the frame-work within which the operations of govermmen® nave
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therr héing. Teday the constitution of Nigeria has many similarities
with that of United States, because the Nigerian cdéustitution is almost a
carbon copy of American emnstitution., This is so, because when parlia-
mentary system enforced oh Nigeria by the British govermment failed,

Nigerians decided to opt for presidential system of government.

Through histery, the American congtitution represented a giant leap
forward in humanity's effort to create a political structu;e that woul !
be sufficiently stable to serve gociety while having safeguaris o
preclude the individual's domination by govermment. In confermity,
Nigerian constitution is alse structired to create political stabilitr
and serve seciety and at the same time safeguard individual’'s deminzation
by goverrment. For instance in 1787, 'nited Sta’tus saw the needs of
society at the convention far different from the manner they are today.
American politicians rather than thinking in the terms of what govermment
could do fer the people, as in contemporary society, the framers of the

censtitution were more concerned with protecting property rights against

mob actien or the excesses of existing goverument.

It has often been asserted that the United States has a written
constitution, this is true only in the sense that .in "mited States,
there is a formal document called the constitution, whereas thore 1o Jle
formal document in Nigeria, onlgbi: is not functioning as in ‘meri g

since military ruling duminates the geverrmewt. Bnt many imporia

aspects vf tlie mmerican congtibuiton are wholly unwritten.

smericang heiieve that one of the most iuportant ways of onsuring
that goverrment will remain limited and vontyrannical is to separate the

,owér of gevermment into three branches - executive, legislative and
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jﬁdiciary. The American constitutien requires that nc person can be

in more than one branch at the same time. Furthermore, each tranch in
theery is coequal with the others and performs specific functions within
~ the cenfines of its own jurigdiction. In comparison with the con-
stitutienal separation of power, Nigeria also separates power into
executive, legislative and judicial. But each one functions indeper-
dent of the other and their power are stipulated constituticnally
according to their hierachy. Thig shows that Nigeria and fimericn «ove
practising the same system of govermnment ard having identical 1o

constitution.

In ¢omparison, Americans used to having a formal constitution with
a Bill of Rights, the Nigerian constitutior in practice may no. seen to
offer much protectien frr basic liberties. Eecause the Nigerian con-
stitutisn which is the guide of National Assembly, can amend the con-
stitution at will the same way as it passes any regular legislation.
In Nigeria, the political culture long has provided support for favouring

fair play and justice.

In summary, the American political system is an interlocking net
werk of stresses and strains, centripetal and centrifugal forces,
traditienal and radical cultures. The constitution holds this cou-
plicated web together. The Arerican people look to the constituti -
fer their source of authority. It is by no mere chance that todav's
propenents and epments of minority and radical grrups toth poiuss &
the constitution tc substantiate their cliirs. While the constitutiern
of Nigeria has long been mixed with decrees in the running of goveranent.
Therefore, the Nigerian constitutien ig handicapped in the day-to-day

functions of the government.
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2.3.3 Higtory ef Comstitutional Development ip Euasis

In 1900, Russia was a stronghold of atsolutism., By contrast, the
evolution of Nigeria as a nation started with the democratic system in
different issnlated ethnic reups. From recerd, it is a commen
knewledge that the existing variops greups were interacting with one
another through trades, religious practices and inter-marriegse  The
end result was that some groups had learnt the language of ~the~ 1 uny

paving ways fer an emerging nation.

Through history, the Russia and Nigeria has different govermnen.sl
system. This might Le due to secio-ecultursl set-up of each ccur try.
Nigeria which grew to a nationhood az a2 regult :f British cslonization.
Vhereas Russia has been struggling among the countries who made impact

in the werld political system.

Thus, according to lragnish and Rasmussen (1978), the political
activities ameng Russian citizens were limited in 1900, a political
ferment was in the making. The political movements which could function
epenly, and which, therefcre, werc not regszrded as a threat to the
gevernment, were few. There was an intelligentsia-led revolutionary
group that sought to enlist the support of the peasantry by going t-
the people, This movement started in 1870. And much te treir dismayv.

they ¢ould not arouse the people's pent-up revclution.

These failures tended to turn many of the youthful revoluticrari--
toward more and mere direct action. The re<t was a spilt, ou'l of
which twe rival srganizations emerged, ths tewr rigtic Navodnayza

Velva (the people's will) »ud the auti- terrorigt Chernyi Poredzl
221ya

(the black partitien), a defender of the Navedniki tradition. One of
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the great movers in the Cihernyi FPeredal was George Plekhanov, who was

t0o become one #f the leading Russian Marxist theoreticians. By 1900,

the Chernyi Peredel was a respectable organization.

A number of other political organizations were formed ir secret
and continued to function under-ground., Among fhesU‘werJ: ta.
agrarian social revolutionaries, whose ileas were a conbinati n of
Marxist and the teaching of the Utorian “ceiualists; the Kadet
(censtitutional democrats), made up prim.rily of the liberal and
mederate intelligentia, which desired the graduzl and peaceful die-

placement of autocracy by a congtitutiornsyl form of government; and

the social democrats, who were the Russian exponents of Marxiam.

The Russian Marxists emerged from the under-ground revolu-
tionary ferment in the 1880s. The political fermert which flourished
in the years around the turn of the century was given a considerable
impetus by the evils stemming industrialization. And in 190%5s, a
revolution was consequences ef the Russia - Japanese war (1904 - 5).
Previously, the protest against sutocracy was, in the main, by

individuals and small groups (Dragmish & Rasmussen, 1978).

In November, 1904, the firet all-Russian Congress of [izmctvos
met in St. Pertersburg. It puts forwsrd a rumber of demands,
including the recognition and guarantes =" civil liberties, the
eliminatien of class and racial discriminction and the establishment
of represervtative aceenll, AUl rewl o 0 Tosin powsde. —uche was
a distrbance, culmingting in a genersl atrike in October. In the

face of these conditions, Nicholas gave 'n. Although martial law

was the tsar's reply to the revolution, 1e simul taneensly nroclaim
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a moderate constitution, providing for a national legislature, the
Duma, which was to be elected on the tasis of universal manhood
suffrage. It was to have legislative initiative and the right to

pass en projects gubmittec by the tsar.

A bill of rights guaranteed the freedom of speeck, asconlly
and conséience. A cabinet of Ministers was made responsible %0 wae
Duma. The proclamation embodying these concessions by Nichelas
cﬁme to be known as the October Manifesgio, Jount Whitte, wno had
considerable hand in convincing the teai *o grant the constitution,
was made the first respunsible Prime Mirigter. Russian, at least

in theory, become a congtitutional monarchy.

With the new develspment, the pre-1905 secret society blossomen
forth into political parties. The most active of this were the
Social Revolutionaries, the Kadets and the Rugsian Social Democrats,
who about this time had spilt into the Folshevik and Mershevik VYings.
Al1 of these parties sponsored and exceptionally active discussion
of current political, social and economic problems. They held
meetings published newspapers and pelitical tracts and in o'hes
ways, sought to propagate their progrumres and points of view
Russian's pelitical experience undar ~he constitutional monarechy
is not easy to evaluate. The legiglaiiis beginnings were not
.auspicious, partly because of lack (I e"p.rience on the part of the
participants. More jmportantly, is the fac* that a nurber of the

tsar's act were clearly in violation uf the constitution.

The first Duma coavened in 1906 bui was dismissed after a

brief period & less than three months, most of which time had “eer
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spent in conflict witl the govermment, 1+ wee dominated by the
Kadets, who devouted their ful energy ¢ exnounding the inlige-
nization and disappoirtment experienced ty the country at large at
the inadequate reform and demanding a zcrstitution -~ ‘he English

and the American patter+.

The second, and newly elected, Dunn wis convened 11 1707, o4
contained a strong group rf social democrats, wio had boycotted
the first electicns, and who accountec, in »ary, for itg @/ =%
and revolutionary attitude. It existed lese than forr » 1 hie
achieved nothing in a parliamentary o: egiclative =mense, % g

dissolved.

A third Duma was elected in the .an: ye=r (1907), but only

after the electoral law had been chansed without even consulting

the Duma, as the coustitution provide’'. The reigea electoral law
did away with univers..l manhoo? suffrig:. Some of the nun-Russian
nationalists were disfranchisea and s va2:c limitations wexre put on
the electoral rights ¢f the peasantry The vhole elect>ral procedure
was involved and complex. Thus, by a clover manipulations, *he
govermment was able to manage the ele tion of a cengemradl a oma,
dominated by the propertizl classes a:d ‘he largs lendhclc:ve, Lo

gerved its full time.

During the peris o tne third Il wa, the Soveroie o S
fwl gignificant reforms. One was the ias calling fir 2 sval
intreductien of compulsory educasi’cn c¢r all ckildren . nior.
grades. The second impurtant Law in? ! '« 7 the stdlypi. 1

reform (1906 - 10)3 the ccapletior oi 1} .~ wes pravented hy t'e
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conservative and docile.

It can be inferred from th. obeve cigcussion that the period
of the Duma (1906 -- 17) represent a sigrificant step toward demo-
cratic government, The tsar, as discussed above, was far from
being a constitutional monarch. Not only did he fr-m time to time
exercised real political power, but in addition, he violat:=? the
constitutional rights of tie Duma. Alsc he elevated the State
Council and administrat: ve body, to the positim of an Upper House.
Compared tc¢ the constitutional development and system of coverrvment,
Russia and Nigeria has no sim!larity which is uniquely sh wed “lelr
relationship. The feature of! Russia system ot g wermment wasg b=221
on constitutional menarcl. and later socialism while Nireiin =
adopting executive presiiential svete: DMost constitutionzl rove:
is wrest in the hand ¢f the Usar ¢ tlussis whilé the constiwut cnal
power is divided among the three arme © ' o -oriment visa vis the

executive, legiglative and the judic -

2.3.4 History of Constitutional Devoloyment in Canada

Unlike Nigeria, Canada dues not posses one compact document
which can be congideredi as its constitution. The constituicna of
Canada has its most important expression in the British North
Ameriea Act which was passed by the parliament of Great Britain
in 1867. For example, rie British Na-th smerica fAct, woic: has often
been referred tu as Canada's constitution, is a statute cf thia
British parliament whicti set down guidelines for cra:tien of

confelleration and was never intondea u.e ce consids=isd =
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censtitution, Whereas Nigeria borrowed a leaf from the American

Congtitution to adopt presidential system of government.

In many respects, the Canadian political systém is patterned
after Great Britain's. Vhile Nigerian political system is patterned
after America's., The Pritish have no written constitution per se,
but have traditionally depended on certain key statutes, court
decigions, customs and common law practices in order to safeguard
the rights of the people and to guarantee the orderly functicning

of givernment. Whereas liigeria has written constitution waich

._,
)
o

clearly specify the functions and lim_tation »f the government, !

the duties, obligaticns and rights of her citizens.

The Canadian system zid40 has sev:zrz. statutes and custams
which represent its "(<nstitution". In cthe mid 19€0s, a major
Canadian forum was assembled to study ihe state of constitutionalism
in the country. This torum identified Canadian constitution at that
time as consisting of:

(1) BNA Acts, 1067 - 196L;

(2) Manitoba Act of 18703

(3) Parliament of Canada Act of 19053

(4) Canadian Speaker Act of 189%;

(5) Alverta Act o 19053

(6) saskatchewan Act of 1905; and,

(7) sStatute of Westminister of 1931,

Other constitutional :v hori-.ies '~ zlso inclided the Fill of

Rights and t2e War Mewwures ‘c* of ° . . part of the ccnstitution.
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During the past 10 years, the goverment sought to bring abous
constitutional changes. The ccastiftutionzl conferences from 1940 ltn
1971 were a major investment of time avnd «nergy by sll cencerned in
an effort to reach agreement. The governrent put up forward a series
of white papers un various aspects of the constitution, including the
prinaiple publication, "The constitution and the people of Canada'.
This vork led +to the develepment of the Victoria Charter in 1971
which would have provided important protection for the rights ana

freedpms of Canadians, a more secure basis for Supreme Court.

Whereas, the constitutional changes from 1960 to 1989 in Nigeria
has led to more improvement in the running of the govermment. The
majer problem with it is that the operztors differ in socio-cultural
background snd politieal affliatien whica usually break down the
civilian govermment any time. Fut nevertheless, the written con-
stitution still serve as a rererencr eve: by the military gorermment

to substanfiate and back their regulatic:: .

In 1975, the Prime Minister of Canala invited the provincial
premier to teke part in further attempt 5c bring control over the
British North America Act from Great Bri:sin to Canada, and to agree
on a new system for arenacing the Act, once it was brought home. The
premier responded in October, 1976, by suggesting that additional
questions be added for discussion, and a further set of federal pro-
posals was sent to them in Jwnuary, 1977. Eveu as these proposal«
were being seut, however, i{ had become slear that events in Queb-.
were maklug the task of constitutional renewal more impertant and

mere urgent than evex,
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During the 1977, the government reached the conclusion that its
best source was to encourage the growing debate among Canadians about
national unity, and that the premature disclosure of its own propirals
could have the effect of checking off discussien. The British North
America Act was net passed by Canadian and was not even intended te be
a constitutional document. On the other hand, the provinces_we:e not
provided with a much more uniform congtitional frame work than the

Nigerian States.

BEven though Canadian constitutionalism is less precise than its
Nigerian counterpart, Canada has enjoyed an orderly system of gevern-
ment and has been able to avoid the bitter constitutional struggle
between central and regional govermmente which helped provoke the

tumul tuous Nigerian Civil War.

In summary, current constitutional problems, Canada undoubtedly
finds itself in a much more precurious comparison, Nigeria has not
faced such a serious constitutisnal ciallenges, since 1979. There
is no guarantee that any new constituticnal formwlar will keep Quebec,
in confederation, but a meaningful diszlogue between Cuehec, Ottawa,
and the (ther nine provinces on pessible constitutional revisiun
weuld seem te be & good starting point for the maintenanc: .f Cznada
tegether. In essence, Canadian constitutien is more of British +tlien
Nigeria in style. To Canadians, some feztures ef British North
America Act have become obsolele anl sume very important facets of
contemperary Canadian government ere ¢ wven mentioned in fct. In
a®lition, the strong attachment to Lreat Syitain which is glluded to
the An% has undoubtedly waned gomewhat in years as Canada has

asserted i%e i1uyependence.
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2.3.5 Higtory of Congtitutional Development in Tanzania ;

The Republic of Tanzania comprises t#3 parts - Tanganyika on
the East Africa mainland and the neightcuring island of %enzibar.
Both were British colonies until the early 1960s. Tanganyika became
independent in December, 1961 and Zanzitar in December, 1963.
Tanganyika entered independence under the leadership of a nationally
popular party, the Tanganyika African Naticnal Union (TANU) led by
Juliua Nyerere. On 22 April, 196L, Tanganyika and Zanzibar United
under the new name of Tanzania., This shaws that both Nigeria and

Tanzania were British colonies, but Tanzania was a British trusteeship.

With independence achieved, the government and the party proceeded
with single-minded resolve to initiate change and progress in all
aspects of the national life. With.n ove year, local government
and administration had been reorganized and ifricanised. In the
place of the colonial previnces and distrists, the country was divides
into new regions and areas. This is one of the majirr features which

was peculiar to Nigeria after her independence in 1960.

The new government ot Tanzania and Nigeria in their early stage
laid emphasis on regional politics. Both countries 1ad three major
parties with only one popular and which dominates others. This was
caused by ethnic population which was used as 2 democratic yardstick
to vote party into power. At first, the system showed weakness,

owing to the very low level of education of the country at independence.

Tanzania introduced in the local government system, the
institution of an elected council for each Aistrict amnd the sb~1iti-n

of chiefs as local government functionaries. This was alsc adopted
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in Nigeria, but the system continued without inter-ruption. Taen
though many advocated for a new constltutlonal conference shich wilk
_ unite the whole country, Becauge ncue of the Regions, was a homo-
genecus entity. ' Each was made up ef cne larpe ethnic érouﬁ and a
number of small ethnic groups, and between the majer éroups and the

small greups, there was intensive rivalry and hostility. .

Thrgugh constitutional development, Tanzania used the pepular
TANU party to enforce one-party system and later enforce lingua
franca which wag to con}n;bute to the growth of national unity and
national consciousness. Alse Tanzania unlike Nigeria, witnessed
less military intervention. Compared with Nigeria which graduated
from parlismentary :zystem to presidential system throueh riaster -,
could not attained her national unity rzcause of major ethnic

disparity.

At last Nigeria adepted capitsli:ti/:ocialist econcmy, but in
practice capitalist in nature. The n 0~ ~conomic sector is con-
trolled by the Federal Govermment and nrivate crganizations. This
system did not allew equal development and opportunity of the
country. And individual invest at the disadvantage of the masses,
who ferm the nucleus of the society, while Nyerere who wae leading
Tanzania fleclared policy of a true socislist state. In which all
people are workers and in which neither capitalism nor feudalism
exist. Nyerere pursued more seriously and more successfully than

the Nigerian leaders' policies aimed at achieving a society of enual

oppertunities for all.
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In summary, both countries had been struggling for demecratic
governmment and as a result many constitutional changes had ;een
going en. But Tanzania had worked seriously for socialist systeﬁ of
government while Nigeria had been mixing socialist and capitaliast
system together. Mhe Treason for Loth countries corstitutional
changes has been to ensure that the peop}e participate fully in the
plénning and execution of dev-lopment programmes. Lﬁnfiy
Tanzania had been practising -ne-psrt; zrstem while Nigeria has been a

mul ti-party state.

2.3.6 History of Constitutional Development in Nigeria

The evolution of Nigeria as a nation started leng before *the
advent of the British rule., Through aistory, Nigerians lived in
isolation as different ethnic groups +ith different unwritten con-
stitutions., There wag nothing known as Nigeria or Nigerian. But it
is a common knowledge that the existing varicus groups were intebr-
acting with one another throwgh trades, religious practices, warfare
and inter-marriages. The end regult was that some groups had learnt
the languages of other groups pav’'ng waye for an emerging nation,
Fertunately or wwfurtmamtely the Friigh cinexed Nigeria with resultant

amalgamatien in 1914,

When the Furopeans came to Nigeria, they found that scme groups
had well defined system of govermment. 'or instance, there were
Iv ==
poweriul Fmirs irn the lNorth with Emiratec or Empires. There were

chiefs operating on the advise of a eoummil of elders among the

Yoru®as. The members of the council, aceording to Dare and Oyewole
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(1981¢72) were chosen from particular lineages se that all the ethnic
'
groups and clans, other than strangers could be represented. Amoug
the Ibos and other Eastern groups were u perfect democracy in operaticn. -
Dare and 0¥ewole (1981:7l) narrated that governmeht in Iboland involved

participation by all the male adults.

When Lord Lugard amalgamated the country in 1914, he introduced
Indirect Rule in the North. He also established what was known as the
Nigerian council consisting of 36 members. The Nigerians on this
council were nominated ty the governor and they were unofficial. The
decision of the council wés advisory and the governor was not bound te
accept it. This state of affairs forced the National Uongress of

British West Africa to protest and demand for direct repregsentatien

in the legislative council.

This pressure of the National Congress led to abolition of the
Nigerian Council. This was replaced by a new legislative and executive
councils in 1922. Again, of the L€ members, 27 of them were officials
and 19 unoffieials. 15 of the unofficials were nominated by the
governor and only 4 of them wers elected., © of these 4 elected
repréaentatives came from Lagos alone and 1 from Calabar. The apparent
exclusien metherness from the legislative council could be understood.
The council could legislate on uatters affecvting the Southern Nigeria,
only while the guvernor contvinued to rule the North by proclamation
desplto the fact that there was only one annual budget for the whole

comtry (Dare and Oyewole, 1981:10k).
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Based on the unrealistic provision of this constitution, another
constitution wa; drafted for Nigeria in 1939. The constitution granted
more concessions for participatory govermment by Nigerians. For the
first time, Nigerians were appointed into cxecutive council. The con-
stitution also made provisions for more Nigerians to be appointed into
the senior levels of the civil service in Lagos. Again, Horthermers
did not sit in thg game legislative council with the Southerners. This
state of affairk attracted criticism that led to Richard's constitution
of 1946, This constitution, accerding to Lawal (1982:81) ana 7. (1930:17),
created a legislative council en which toth the North and the South

were represented.

The Richard's constitution which was to lagt for 10 years, was
replaced by.McPherson's congtitution in 1951, DMNePhersgon's ceonstitution
introduced a three tier system of goverument, viz: Village Councilj the
District Council and Local Govermment Council, The constitution also
gave more rooms for Nigerians in the civil service and created two
chambers in the legislatives of the Northern and Western Region. These
were the House of Chiefs and House of Assembly. The congtitbtution also
introduced a Council of Ministers. McPherson's constitutisn was
criticised because its central govermmert was weak with Ministers acting
as mere spekesmen and not responsible as such, Again, this consaitution
was replaced by Lyttleton's constitution of 1954 which gave mcre _cwern
to the central or federal government. In the Lyttleton's congtltution,
the federal legislative in Lagos wae ca’led, "the Houge ef Lepresen-
tatives" with full legislative power fo~ *ic whole country. Suffice it
to say that for one reason or the other, cunstitutions in Nigeria

continue to change, For this reason the 1960, 1963 and 1979
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constitutions were changed or subgtancislly modified.

The 1954 constitution changed to provide for Nigerian Indepen-
dence in 1960. In 1960 constitution, there was still an element of
British participation in the affairs of Nigeria gevermment. This is
so because ¢ne of the cl-uses stated that a regicral governor would
be appointed by the Queen on the advise of the United Kingdom Ministers
after due consultation with the regional govermment concerned. The
Queen wasg still being represented en council by Governor-General.
Yerhaps, to erable her gain complete independence, Nigeriz replaced
the Independence Censtitution with the Republican Congtitutisn of
1963. By the provision of the Republican Censtitution, the “ueen
ceased to be the Head of State of Nigeria. Tr. Nnamdi pzikiwe became
the first President and Head of State in l'ireria with Abubakar Tafawa

Balewa as Prime Minigter.

The Republican Censtitutisn was orerated for only two years,
twe months and feurteen days when the Milltary wrest power [rom the
civilians. On retura ~f power to civilias in 1979, Nigeria adopted
presidential democracy in place of the inierited parliamentary
democracy. Again, the 1979 constituticn was operated for only four
years and two monthe when the Military seized puwer once more in
pretext that civilian govermment wae ccrrupt and that 1983 elections
were rigged. Looking at the 1979 consuitution in Juxtaposition with
the 1989 constitution, one would wonder whether there is need to cull
the 1989 constitution a new one. DBecaise sll the provisicns of the

1979 censtitution were retained in the 1939 constitution.
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24 What Others Say About C.ustitution

In any well organired society, there must be rules and resulatisns

by which the people should be goverrned. Dyene&e (19862 3) stated that
congtitution is a "document setting ou’ the laws which contrcl the

workings of govermment whilé at the sane time providing for the »ighte
and duties of the citizens of the couniry". This means thet there ic
need to find out the level of awareness of social studies students in

constitutional matters.

Famwang (1992) writing on constitutional isvelovment in Nigeria,
said "human beings do arganize themselves into groups with certain
ways of life and behaviour patterns". That is, every human group
has certain fixed customs, traditions and rules ar principlea. This
fixed social requiremenis are what people refer to as constitutions.
It isvobvious that certain constitutions, particularly in enlightened
societies are written while others are not, though fvlly understocd

by memdurs. |

In Nigeria, the unwritten constitutions prevailed among all the
communities befere the advent of the colenial rule, However, cinc.
the British occupation, unification ani the accompanied Westarp
education, written constitution have t2ccme a prominent features in
the society. This implies that written constitution are exotic to
Nigeria. ©Since written censtituiions are foreizm to Nigeria, and
since Nigeria was and is still developing many constitutional changes
had become imperative for the mere recson of improvement to accommo-
date not only the various ethnie grouprs but 2lso the society. One
of the reasons for the constant changes in the Nigerian constitutions

was to enmable Nigerians wrest powers from the colonialists. For
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these reaseus, there have been not less than ten different con-
btitutions producedl for the country between 191l and 1986, Three
of dhese, are the 1953 Kepublic Censtitution, the 1979 and the 19E%

cengtitutions Jere produced after independence,

. The call, therefbre, for a new sciool subject to address iteelf
to the areas of discipline, pstrotism, richts and congtitutinn, by
the former Honourable Minister of Bducati:n leaves a shade of doudt
on what some subjects introduced hithe.tu *tc do the same thing are

doing. Fafunwa (1991) stated that;

The need for a new subject on citizenship education in
country has been very urgent and paramount. The new
subject tagged citizenship education, was designed

to strengthen the existing school subject like social
studies and moral educatien as to properly address such
basic issucs as discipline and patrotism in our society.
In other words, citizenship education is a very bold
attempt aimed at inculcating in the children, the
spirit ef national consciousness, national pride and

a sense of belcnging to the Nigeria nation.

pnd in his address to tho conference organized by the National
Teachers' Institute, the former President Csneral Ibrahim Babangida,
gave an injunction that the Nigerian constitutions be taught
formally at all levels of educstion in the country (NTI, 1991). If
this is so, then there is the need tc compare the level of con-

stitutional awareness of the Junior Secondary School students.

i

i
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In summary, Akande (1982) stated thet the censtitution is
found to require modifications to meet th> needs of changes in the
society but as leng as it is generally acceptable to the people er
a flarge majerity of thém, and it is workable to a large extent, it
will encure the vicissitudes of time. Ir conclusien, the canstitution
is set out sectiun by sectien amplified znd interpreted in non-
technical terms but in such a way that the basic features of éur

constitutional system are highlighted.

2.5 Secial Studies and the {snetitution

Social studies in Nigeria, seek *o investicate the activity of
man. It is an inter-disciplinary apprcach to the study of human
‘being in groups, inter-relntions wit: to h their socizl and physical

enviremment.

More emphatically, soecial studis:, tyv understanding human
relationship aims at producing citizs1 ¢ vith skills, competences,
morale values and reasoned judgement ‘o ffectively live, interact,
inter-relate and centribute pesitively t¢ the econcmie, social,
pelitical and cultural deve) epment of tho Nigeria socisty, Ckobiah
(198L). Therefure, in any society of the world, thz contrsl ing

instrument of the interactions and int r-relations cf man is the con-

stitution written or unwritten.

Another prominent broad aim and ,rcal of soeial stud: « ab the
Junior Sacondary School level is the _ncvlcatien of pagitive aii tuc
and appropriate values of honusty, Iin:eerity, hadwork, fairness,

Justice and togetherness for the dov  ~pu -t of the nation. An
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expansion nf this aim can be seen in the social studies objectives for
Junier Secondary Schools, which states: "growing up as respensible
citizens, aware of the individual and societal righte and respon-

sibilities" Okobiah (198L).

Goiné through the entire Junior Seccndary School, socizl studlies
curriculum as presently used in our schools, there are 26 t-rice
altogether. Ten topics for JS5 class ', eisht topics for J&f class i1
and eight topics for J€S Class III. It ie important tc note that onlv
one topic out of the 26 topice is devouted %o purely for constitutionsl
matters - civic rights and resporsiti_ity. If constitutional matters
were mentioned in any ~ther topie, it ust be in passing during
teaching bv an articulated and political conscious teacher. It would
be noted that at the Junier Secordary School level, there is no uther
scheol subject empowereda to teach political, constitutioral and legal
issues and prublems btut sccial studies, as preparatory base for more

detail study at the Senior Secondary fcraool and tertiary levels

(Agtoola, 1985).

This suggest therefere, the treatment of the lation's con-
stitution do at reasonable level at this stage of educ~tion, bhearine
in mind that many Nigerian children drop »ut from the formaul

educatien system at the end of the Jurior Szcondary Schocl sduestion.

It is, therefor=, probably rzticral 50 argue that since the
present administration in Nigeria wart= %c effect a thor-ugh chanze
in the society, a reformist educational pattern will not be enough.
Te effect that type of change which w:1ll iead to the creation of dis-

cipline citizenry, Nigeria needs to borrow frem the example of Tanzanis
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and Cuba, the two naticns among others, tha% have shown that radical
non-incrementalist and non-reformist educatioral patterns is perceived
as a necegsary correlate for making ecucation as an instrument of

change in the society (liyerere, 1967 &nd Lowe, 1973).

s Uchegbu (1992); in hig study on constitutioml awaveress, found
a number of factors which can hinder the develcpment of #enctituticnel
awareness, One significant problem is that ef =ducatiun az previiz!

in the school system in Nigeria.

The Federal Republic of Niesriarn covetitution as promulzsted in
1989, has nine chapters and 371 sec*iv s outelde the seven schedu_es.
The social studies curriculum for Junior S:ecndary Schools took care
of 2 chapters. Chapters I1I and 1V Citizership and Fundamental
Rights were treated as pr-sented in the constitution. This cannot
be a fair presentation and treatment of tha country's censtitutimsn tc
the child at this level. The contention is that there should be cun-
scieus and fair coverage of the nation's constitution in the social
studies curriculum at the level in question, not mere mentiuy of the

constitutional elements by vassing in he rrocess of bteaching.

These elements t weh on legal matters and lega) mabiers Lou™
on all aspects of human life. ‘trmstro g ( '380) sugeeate thet = o1.-
stitutional matters or law focused stuiisg should be emphaeized In
soclal eludien aht the secondary cchioul " ev tecause studowts need
to understand better the legal context it in which their lives unfold.
Grass (1977) gave reasens why law fecu.=d studics or the constitution

had to be given prominent position in soclal studies curriculum:

1. that law touches all aspects of human 1ife;
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2. that much traditicnal ingtructior on topics related to the
legal system has not been well dcne. e termed it to be
bankrupt instructional practice of memorization of the
constitution; and,

3. that there has been concern that tuo many students (and =dulte)
believe themselves to be helpless victions of a legal cysien

that is beyond any kiwd of personal contrel,

Constitutienal studies has Leern descr ted by some as previding
a vehicle for shapering students’ w % :- t.at they can become ncere
contenders in the pubdblic policy arena, ittencer (1973) lamented
on the fact that studernts of America hawe little zrasv uf the fuuda-
mental legal system that serves as a <«iud »f imvire for life in the
gociety. He pointel out that many students are unfamiliar with the
subgtance ~f even scmetiing so basic as the Bill ef Rignts of U, 8.
Constitutien. Henning (1473), Armstr vy (1980) anl Nayler (1977) all
supperted conscious effect to teach corgtitutional and law related
matters in eur schools. They telieve that ane gigmificant objective
of law focused programmes in social studies will help students to
undergtand the legal precess. They also felt that it will nelr the

students to:

identify key issues in s dispute;

D4 compare and contrast logical rup -rt J pecsitims on
oppesing sides of a dispute; an!

3. make decisieng in the light Jf t1e beat evidence and after

consideration of relevant personal and social values.

Tv this end, the Nigerian child at the Jurior Secondary School

level seems to be very far away from proper understanding of
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censtitutienal matters as documented in the nawipnal constituficn.

r 2.6 Fopirical Studies
Although there appears to be no research work directly on con-
stitutional awareuess, however, there sre other stwdies en cor-
stitutional rights ef lligerian Citizerns znc vpolitical soedaigatirn
of Higeria schonl children. Some cf the res.areh and studies are

conducted or reperted by the follawing.

Uchegbu (1992) study of the constitutional orientation =and
development af J€S students in selected Yunisr Secondary School in
Imo State. his majer prcblem was to examine the extent social studies
curriculum eevers the constitution of the Federal Republic of
Nigeria, hisg methodology invelved collection of data fren 2%9 stilonuta
(boys and girls) from 20 schoels, through the use of questiuunaire
which was administered to all the chiluren through personal ccntact.

The questionnaire was structured to get responses along the ccanitive

and affective compeuecutls of children constitutional awareness.

llehogbnn revealed: that the curci ol wf sunial studiszgs at 10«
Junior Secondsry School level in lme tat  does not offer much te
the students in censtitutional awareucc; -d lsw-based matters. le,
therefore, recommended for immediate reviev of the social studies
curriculwn to enrich it further. The present study will zenerate
other facters that militate against non-inclusion of the major topics

on constitution in the social studies curriculum.
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A detailed review of the studics o7 Mreenstein (1565); fagton
and Dennis (1969) and Sica (1978) are rr=.: niad belaw, These studies

dealt specifically with the politicel ori-:tatiome aud consultutional
development of schorl children in different seetinge (U.g.4., Mexican-

American and Anglo-American), from those > Nigerian school chiidren.

Greenstein (1965) did a pioneerins ermnirical survey of political
erientatiens of 659 New Haven Children. "he problems Greenstein
addressed himself to include: what the New haven Children felt about
political authority, how children of high and low socio-economic
states differ in political development, and finally how teys and girls
differed in politics. '(he methodolosy Creenstein uged invelved the
cxamination of questionneire responses of all the 659 liew haven.
Cennecticut Children, fourth through eisht grade, from differ:znt
socio-ecoromic backeround in 1958. Tape rocorded interviews, and
intensive informal contacts were als~ employed to supplement the

majer methodology used.

Creenstein, made the following findings about the political
orientations of New Eaven C i dren:

i the children assessed political leaders favourably. They held
the Fresident, the Mayor and other politicsl reles in hich
esteem. This help to reveal the fect that these children
did not shew zdult cynicism and distrust towards peclitics;

2. Children became awore of the Federal and Local Governrernt
befere they understcod the State Government, and that at ~ach
of these levels, they became aware ni the enecutive befuore

they understeed the legislature;
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3. Cﬁildren form party preferenc:s ccrlier, befare they form
issue and candidate orientations;

n  Children from the upper social st:ztus tend to be more
politicised, and resdily presented a greater capacity and
motivation for political participation;

B Greenstein also found that bovs are more political snd more

significantly informed politically than girls.

: ¢
Greetstein (1965:155) explained his findings that "in part

pelitical oslentatisns which ars important to adults are first learne’
by children, Yecause these are the orientations adults are most lize  y
te display before children, and to be able to explain to children.
Orientations _earned at zan early age mav a3 so have reciprocal eifects
on adult attitides, because early learrins vcrurs during a plastic,

formative peried and can affect later leariug.

Baston and Dennis (1969:421), ou the other hand, carried out a-
developmental study of the pelitical orientation of children by
obkserving "chillren at rslatively close age intervals, in order to
know the year by vear sghifts in -olitical crientatien'", A total of

12,052 subjects wepe invclved in the main group.

All of these were urkban white children, aged seven through
thirteen or fourieev, in elementary schocls purprsily selected from
four large, end four small, metropolitan regions in four nai-x
geographical regione, tre North-East, South-Bast, Mid-Ezet and

Far-BEast ef U,S.A,

The major problem investigated in the stuay was to find out the

period in time (when) aud, by implicati-n, sre cireumstances under
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which, children beginu to acauire politic-l orientations.

Easton ard Dennie found that:

(a) children understodd the idea of movernment and als- have
an overview of the strwcture of autno-ity. srd only 27 percont
of the secwnd-graders did rot vndevstsnd the concept of govern—

ment and this number declines =ncdthl ¢« in succeedine graseg;

(®) children saw the governmeri a. J.aw-meKers because by the
time the childrsn ¢t to the middle grades, th y nominzted the
congress, as the chicf lgw-making ias-itution, and represen—

tative symbol of  merican covernmert;

(e) children could differentiate between government and non-
governmental obiects., A3 children, mztwee, they got more

politicisewn;

It was found that children had 2 hi h offect for government or?
this increased with age, as childrer ret to know more aouut

the political world;

The president was the best known vigille political authoritv,
He was described =g likeable, booove' <4, lrustworthy, relikhle

pewerful over others, ard offerirs 1. 1:»: ip to the country;

The policemen were zlso nighly rated by the children. Lowever,
young children had very little knowlecze of the position of the
policemen ir the fornal structure of -ne political authsrity.

The positive effect “rne children hsad 'or the policeszmn decline

as the child grew older;
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5. (a) Children differsntiate between political and parental

authorities;

(b) Children differertiate between political authorities or
objects as they move into higher grades in these thres rain
ways: (i) they were alle to discerr the sharp differences in
affective gnd perfermance charastz 1 ‘iecs betveen father as
familial authority, and ether v.1i .tc-l autharities; (ii) they
were alsge able te differentiate th: “ilfereut pclitical roles

of thege mutherities; (iii) although children g<t initially
attracted tn pei'sonal aBjects in the pslitical spheres, they

did not remain fixea in this attractinn.

Taston's and Derris' work en the socialization of children has
ghown that children get deeply attarhed ta the strueture of authority

as they see it.

Sica (1976) alse worked cn the poli-ical orientations of
Mexican - Mmerican anu Angle - Americen children on a comparative
Pasis. His major problem was tc examine waether or not Mexican -
American and Angle - Mmerican childran differed in informatic-n about
local, state and nationzl governmente. Fi. methodology involved
cellection of data frem these two z-oips ¢! children in 28 schools
through the use of a quectiennaire which w-s adminisgtered to all the
children threugh 2 ::oup interview in orcer t> reduce reading problems.
The questionnaire was strvuctured to get recpone=s along the cegnitive

and effective componer te of children political orientations.
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Sica (1976:455) revealed these results:
1. The two groups of children did not know the loul méyofs, city

council men and Califonia State Lagislajors. Tey also had

little or no knewladge about the roles of thege;fficials;

2., The two groups of children were zware of leadert sich ac
President and Governors but they were less awaMe o) *he

congressmen;

3. There was just = limited knowled -2 :bout tme functloys of

congress, the California State Lugislature ard the Ci4y.

h.f Within the srcup sampled, Mexical -~ imerican ¢hilérsn acquired
less political knouwledge than do Ar«lo - Aperican ehiliren, and
in many instances, differences btec:me greater as children vere

sampled from higher srades in gschools,

In summary, all th> thre: etu’ies -~eviewed, Greensteim (1965},
Baston and Dennis (1969) and Sica (1976), indicated the facs that
children as young as six o geven y--rs old, did learn something
about the political system as thryv scuuired scme volitical rientu-
tions. It could also be s:i% *het t .o politicsl Adevelopment ©f 4lecs
children accelerated as thev move ivt: rigaier rrades. fnd since
politics focused on congtitulicn es & * apon of iig system eud method

of governing, the crove litersturer ar: relatsd to the study at hand,

In what can tr aptly des’ribed as a rioneering gtudy in the area
of socialization ol Higerian scheol children, Tubey (3972) inves-
tigated the effectiveness of schooling on the socialization of

teacher-citizenry in Mor%her Nigeris., UHe administered an attitude
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questionnaire to 1,130 students who Were cateporized irto Far
Northerners and Middle Zelters according tc Lheir socio-cultural
areas of ogigin. The students ware it 26 schools. UNineteen of these
were teaéhers‘ college while seten were secondary schools and Arabic
Teachers' Colleges. Additiomal lata were collected from: interview
schedule with the principals of each of the schools invelved:
questionnaires from Teachers and rtudents' essays. Some 120 non-
students were also subjected to ¥ stuily and were asked tc r=gponc
to a form of questionnaire that wa; tra-slated to Hausa. Tz »uroooe
of administering the questionnaire »n the non-students was to coirory

their responses with those of the smdlerte respeandents,
i

His findings did show that the Pecchera' Tollemeg, had ccme
positive impact o0 the attitudianl mocernity =nd alienation of the
students while on a general level they revealed the faat that these
educational institutions help towards the development of eltizenry

and the society.

DuBey's study is related to the present study not orly because
it has pointed towards the role of efucational institutions. in
‘promoting citizenry but slso begause It examities the rele 3 =cme
.personal variables such as sex, ethnicity and geographical _cecaticn
on socializatien towards same aspects of the comstitution, The
present study alse examines the impaet of education (as roov' . e
the school) on constitutional awareness o Higerian gchool atll iren.
The relative influence of scme perso sl viriables (suek ag voz,

religion, ethniefty and rural-urbsn lichotory) on the constitatiaggl
1

L)
awaretiess of these children were alsc eiyeminsd,
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The present study is similar to the five studies reviewed, in
that it investigated the constitutional swareuess (cosnitive and
effective) and politicel development of Nigerian school children
at Junior Secondary School level. The study is designed to find out
the degree to which the children can be described as having con-
‘stitutional knowing which can be used to determiﬁe their pclitical
orieni&tipn and political development. All these reasons put tozothi:
make the study of the comstitutional swareness of Nigerian school
children an original and worthwhile contribution to exieting knowledie

in the amua_of\?onstitutional knowledge.

2.7  Summary
The literature and studies reviewed in this chapter dealt

extensively with the works and studies on developed and developing
societies. The limitations of some of these works and studies for
Nigeria and oth=r developing societiee have been carefully indicated.
A great deal of care ought to bte takeu in generalizing lrom £h9
results or evidence of su¢h studies, for cbvious rzasons, This is
not to suggest that elements of similsrities dc not exist in tro
constitution of some moderuizing societies and some modernized

societies.

Specifically, the literature and stucics reviewed discussed
what constitution is, different types of ~onstitutions, and why a
virile constitution cught to be developed in a nztion. The concept
of constitutional development and functious were also critically
examined. The coneept of citizenshir and how nations emphasized the

importance is also discussed. Four studies which diecussed the
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politcal orientations and political development ;nd on study whicl
discussed the constitutional awareness of ehildren were revi.w:<
in detail. |

It is the contention of the researcter that all aspects of
the literature reviewed gre related, and relevant to this study,
which poHpere the cons$itutional awsreness of Nigerian school
children at Jun;or Secondary Schowl level of education., This is
also because Nigerian school children, as citizens of Nigeria, will
be trained to grow into responsible elitus of labour (Mazrui, 1978)

who will help to develop a virile political ¢ilture in Nigeria.

The retionale behind this argumeut, iciedwmg 14 that -
conparigon - of oongtitutional awareness of these Chl*‘“cu. wauld

probably .cnefit the entire Nigerian society.



Chapter 3

RESEARCH PROCEDULT.

3.1 Research Design g

Awording to Johnson (1977:29) research design, deals with
faahioﬁ!né out of the study "how students and teachers are to be
seleétei". meteitq or procedures to be adopted, measurement or data
to Le collected and cﬂmpari?on of other analyses to be carried out.
Verma and Beard (1981:18) defined research «esign as an erganised

and deliberate effert to collbet new information.

The research procedure adopted in this study is the comparative
gtudies approashk. Van Dalen (19731234) asserts that "comparative
studies makes an important dontribution to our understanding of
educational and social phenomena, for they seek to demonstrate
whether findings concerning human behaviour are valid for all
human beings or are limited to ome culture", He also observed that

it is used to ccllect datz that is used to assertain current con-

ditions and practice.

This study inteunds to compare the level of constitutional
awareness of the Junior Secondary School social studies students
in Kateina State., The review of literature has shown that it is
mere appropriate to use self-report guegtionnaire in gathering of
data on the students constitutional amhremeca. Far this study, the

researcher has decided to adapt this method,

This chapter focused on the plans, structure and strategy
which was empleyed for the study of the problems and testing of tho

research hypotheses. The chapter is divided into five sectiens as

52
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follows:

1. Population and sampling;

2. The research instrument;

3. Pilot study; . :
s A;iminiatration of Cuegtionnaires

5%  Data analysis.

The problem for the study has beeh translated into following

research questions:

Tea

2.

3-

have

1.

2,

h-c

Do male students have constitutional cwarenless than female
students?

Do students in urban centres have congiitutional awareness
than rural students?

Do male students in urban centres have sonstitutional aware-
ness than male gtudents in the sural areas?

Do female students in urban censres have constitutional

awareness than female students .n the =ur-1 areas?

To successfully answer these quagiions the follewing variables

been identified for study:

Urban students constitutional gwvartness;
Rural students' constitutional awajeness;
Male students' constitutiona’ awarmess;

Female students' constitutional awireness.



S5u

“3.2 Population and Sampling.

" 3.2.1 Population

”

ThHe population of the study is the social studies students in
the Junior Secondary Schools in Katsina State. This includes
urban boarding, rural boarding of both boys und girls in the State.
And it is those schols offering social siudies as a separate
subject that have been selected for the study. This is because it
is assumed that studente at this level will easily learn  the
constitutional principles which will aid their national con-
sciougness, At present, the State has four educational zones
with ninety-+t ,ee scﬁfols which conprises 1L Pural Boarding Schools,
1} Urban Boarding Schools, 7 Science Scheels and 58 Day Secondary
Schools. The summary of the number of schools in each zone is

ghown below:

Table 3.1: Government Owned Secondary Scheols in Katsina State

umber of Number of

Zones School & Students
Daura 23 1,833
Dutsin-Ma 2% 1,826
Kateina 26 3,40
Malumfasghi ' 18 3,195

—— - ——— - —

Total *3 10, 300




55
3.3 Sample and Sampling Procesure
The sample size is all Rural Boarding Schools and Urban
Boarding Scheols which effer social studies at JSS III level ef
education. This area of study was selected based en issue raied
in chapter one of this study. Acceriing te Vanialen (1973382).
and Johnson (19771143), they all agreed that the size and
aelection of sample often affeect the validity of a research.
They alse agserted that the larger the samrle selected, the more
it is to be representative of the porulation.

Roscoe (1969:184) wrote extensively oh hew te selemt an
appropriate workable sample aize by what he called "rules of
thhumb approach", In general, he said the use of 10% of the
present porulation is recommended »rovided the pomulation is
above five hundred (500), The total porulation of these cate=
gory of students at the time of this study was six thousand,
three hundred and thirty-seven (6,337),

It was based on the abeve that six hundred and thirty seven
(657) items checklist research ingtrument was designed for use.
The instrument was administered to gix hundired and thirty-seven
(637) students in Katsina State. And twenty-eight (28) schools
were selected from the four educationnl zones in the State, fer
the study. The list of the schools and students were ecollected
from the Katsina State Resource Centre at Dutsin-Ma before
gampling gelection affected. Table 3.2 below showed the students
Population and sampling size in the selected secondary schools

in Katsina State,
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Table 3.2v  Students Population and Sample in the Selected
Secondary Schools
o o iy

S ? h'% o1l s gﬁ}::tgf Sample Size
A. T. C. Katsina Y50 ’ 35
G. C. Katsina 220 ' 52
G.R.B.S.S. Bindawa 6g i i
G.R.B.S.S. Baure 168 ; 17
G.R.B.S.S. Safana 106 11
G.R.B.S.S. Ingawa 100 10
G.R.B.S.S. Batagarawa 76 ¥
G.R.B.S.5. Fagkari 142 11
G.R,B.S.18, Kankara 115 12
G.G.S5.S. Malumfashti 389 39
G.G.S5.S8. Mani 28> 28
G.G.S.S. Kankia .28'( 29
G.G.S.S. Kaikai 154 15
G.G.5.5. Ajiwa 235 2L
G.G.S.S. Jibia 360 e
G.G.S.S. Dardawa 132 13
G.G.S.S. Shhrgale 110 11
K.T.C. Katsina G0 S
G.S.5. Mureua Lot .
G.S.3. Ma unfaght 181 1%
G.Sef Daure 136 W
G.5.5. Mand 75 4
3.b.8, Musawa 66 17
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Table 3.2 YContd.)

sohoels T
T.C. Daura 170 17
T. C. Dutsin-Ma 80 9
W.A.T.C. Dutsin-Ma 252 25

: H}T,é. Katsina L3 LS
W.T.C. Kabomo 358 ‘ 35
Total ' 6,337 ; 637

N

L

Information in the above table were us»d in the collection,
computation and analysis of the data on the level of students' cen-

stitutional awareness in some selected Junior Secondary Schools.

3.3 Research <Instrument

The research instrmmewt adopted in this study was the checklist.
This is a research tool constriucted to facilitate the collection of
@ata abont cvernta, malmrials or people, Acecording to Verma and
Resand (19812180) and Van Luten (19752347), they maintained that
instrument lists factors that are ealevan: to the research provlers

which are then grouped into categories.

The instrument used in this study vas constricted ag o
careful reading of the works of Ackoff (1953). Of particular ivteres.
in the construction method for the chocklist ave the works of Abdul-

Kareem (1986)and Agboola (1985).
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The instrument recommended by the researchers are relevant to
this study. Nowever, they were modified to suit the hypotheses
formulated and the variables selected for the studys

The instrument was based on moaified Likert-type scale which
required the respouae.ts to express his/her response with true or
talse, The students checklist was structured in a close~form, The
quest.ons in the structured checklist were fixed and a choice of
possible answer provided, The questions are constructed to obtain
information partaining to research questions, In this study

emphasis is place upon structured checklist.

531 Pijot Study
Johnson (19773298) stated that "to avoid unexpected problems

that may arise during any research study" there is the need to verify
the research instrument, And it is desired to begin with a pilot
study.

To ensure internal and external valicity of the instrument to
be used, they were subjectea to evaluation by the researcher's wajor
supervisor and panel of examiners' cum pilot study,' A pretest of
the instrument was carried out in the following schools: GnG.S.;.,
Kaikai, G.R.B.S. Safana, G.G.S.S.Kankai, and Teachers' College
Dutsin-Ma, Twenty (20) students were selected each from each of
the mentioned schools,

The result of the pilot test led to the modification of some
questions on the questionnaires because of their level of difficulty
and ambiquity, For instance, the responses revealed that a two-point

scale on the questionnaire was quite adequate in collectiug relevant
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information from the students, After computing the factor analysis,
there was a fair spread. The result suggested that the test was

moderate for the students in the sample,

Other problems encountered during the pilet study include the
inability of some respondents to grasp the meaning of the statement,
because of linguistic barrier., These were corrected during the

final administration of the questiommaire,

3¢3.2 Studentg' Questionnaire

The students instrument was a modified from of Likert~type scale,
I used declarative statements which employed the use of 'True' or
'False', The close-form checklist congsists of prepared list of
concrete statements and a choice of answerss To indicate his/her reply,
a respondent marks "True" or "False", According to Van Dalen (1973),
close~form checklists are easy to administer and fill out, help keep
the respondent's mind reverted on the subject, and facilitate the

process of tabulation and analysis.

The respondents were asked to react to each statement in termg
of two degree of agreement or disagreement, The favourable answer
was scored one point fro correct statement, On the gpther hand, the

unfavourable answer was scored zero.

Furthermore, a two-item students constitutional awareness check=
list was developed. Thig was aimed at finding out the students

constitutional consciousness of the subject,
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3.4 Administration of Questiomnaire

The administration and collection ot data was carried out personally,
with the L.lp of the social studies teachers in the selected schools
under investigation, It took me four wu.ks to go round all the sampled
schools to administer the questionnaires.

Between 17th and 20th January, 1994, I vi.ited six schools selected
in Daura Zone, And betwecn 24th and 25th Jamary, 1994, I went t. the
eighth selected schools in Katsina Zone to administer questiommaires to
the studentss Also between 26th and 28th ofiJamary, 1994, I visited the
seventh seiected schools in Dutsin-Ma Zone and finally between 2nd and 4th
Pebruary, 1994, I completed the administration to all the seven selected
schools i Malumfashi Zone, The administration of the questiomnaires
was carried out smoothly to all the $wenty-eight schools selected in
Katsina State with less itch,

3¢5 Data Apalysis
In the analysis of data, percentage, t-test and chi-square were

employed, The main purpose for using percentage is to reduce differ L
sets of numbers to comparable sets. This is because any sets of
frequencies c.n be transformed to perce tage in order to facilitate
statistical manipulation and interpretation, Percentage was used to
determine the overall picture of students consciousness towards
constitutional awareness.

To uphold or reject the hypotheses advanced for this siudy, a
t-test at .05 level of significance was used, So also, chi-square
was used for hypothesis five to verify the observed and expected
scores of the @students. VErma and Beard (1981:181) stated that
chi-square is a statistical technique appropriate for frequency based
data, The analysis determines the probability that the frequencies
ohserved in the study differ from some theoretical hypothesised
frequencies, To test the significance of the hypotheses, the
researcher computed the scores of students to determine the

differences,
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. 3.6 Summary
' In this chapter, Research Design, the population, sample and
sampling procedure, instrumentation, pilot study and Research
precedure have been discussed. The objective of the chapter is to

-

focuse on the main features of the study. The method used in the
develepment Of the instrument lx.- been discussed. Similarly, the
mode and form of data enalysis have been highlighted, It iz hoped
that the data collected and the ;nalysis are leading to the reten-

tion or rejection of the hypotheses.

Por the znalysis of the data gathered, by the use of checklist,
chi-square and t-test were used to determine the level of sig-
nificance between the two independent groups level of constitutional

awareness.

The .05 level of statistical significance was chosen for

acceptance or rejection of null hypothesis (Ho) using the t-test.

The information gathered from the responses of students by
the use of questictnnaire, served to provide the bagis for discussion

and generalization,



ANALYSIS AND INTERPRETATION OF DATa.

4«1 Introduction .
L]

The yurpose of this stu’y wuo e ccu;aré the consgtitutional
awvereneas of ‘bh? J'unior :_Eecon‘:?;;:;: School social studies students
in iatsine State, To achieve this ;ur;oée, the inforuation ccll~-
ected wao statiscally analyned to test the hypotheses formmlated
ant to encble the r2scarcher discusc and interpret objectively
the findin 's. The statigtical technigues used in the stwly 'include

jercenta e, tiean, gtandare cevintion, t-test ond chi-square.

4e2 Descrijtive Analysis of the Studenta
1
Table 4el1y 4oy and :}e3 presents a guuaary back rounc infor.-
ation of the gtulents involve! in the studye. Such inforuziion ..
location, sex and educationnl zonese This is esgsential beo u.. 19
enables the reascarcher know tiove ~bout the pergonal dat. of oo

regpondents as it affecta their Imovlel e towards conotitutioncl

awarenesss The tot:l nuwiber of gtucnts under stuly were 637.
Table 418 Schoolg' Loecotion
/10, Location _ 4] %
Te Urban Schools 42 64462
2, Rural Schools 225 35,32
Total C37 100




o
s

As can-be observed on table 4.1 above, L12 representing ol.%t,
) i
were urban.students and 225 representing 35,32 were rural students.
Judging from table 4.1, there were more students in urban schools

(Y

than rural schools.

This further emphasises that the btulk or a greater number of
students were from urbzn centres. Thisg cells for more incentive
to stimulate students to attend rural schools. Those incentives

can be provision of generator for lightening and building of

library. J
Table L4.2: Gender of Students
S/NO. Sex N %
1 Male 334 52.43
2 Female 303 L7.57

Total ' 637 100

Table L.2 above, shows that 33} representing 52.43% were males

and 303 representing L7.5T% were females.

Judging from table 4.2, there were more male students at JSS
level of educstion in Katsina State than female students. In order
to attain more numbers of female students in the JSS level of
education, parents ghould be encouraged to send their daughters to

school in order to educate them.
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Table 4e3r  Distribution of Students by Fducational Zones

s/NO. Zone N %
1 Daura 102 16,01
2 Dutsin-Ma, 106 16.64
3 Malumfashi 173 27.16
L Katsina & 256 LO.19
Total 637 100 '

On the population of students according to Zone, Table L.3
shows that 102 representing 16.07 of these students were from
Daura Zone, 106 representing 16.6l% of the students were from
Dutsin-Ma Zone, 173 representing 27.16% of the students were froo
Malumfashi Zone, while 256 representinz 40.19% of the students

were from Katsina Zone,

Judging from the above analysis, K:tsina Zone had the highest
number of students, follewed by Malumfzashi Zone, while Daura Zone
had the ieast number of students. This highlights the need to
intensify efforts in giving encouragement and suppert to children
in Daura and Dutsin-Ma Zones to attend school because of their

educational value,



Table—h.h: The Mean of Studentg' Performance on
Congtitutional Awareness Test

s/q. Zone N Mean STDEV
1 Daura 102 17.53 L.38
2 Dutsin-Ma “106 15.56 k.66
3 Malumfashi 173 1732 5.35
N Yatsina 256 17.66 L.87

In the Table L.l above, the overall performance of students
from eaci educational zone was indicated. Student from Dutsin-Ma
zone hal the lowest mean score. The remaining three zones were
almost maintaining the same mean, This call for the need %o imprcve
the perfomance of students in Dutsin-Ma zore to meet up with their

counterparts from other zones.

L.3 criptive /n is of Cuestionnagire on Students
Leve. of Constitutiong! Awareness

In an atvempt to get gensra. piciure of the students level
of awarenesas, the scores of the 637 respondents were computed.

Details of the findings are shtwn in Table 4.5.C and 4.5.1.
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Table }4.5.0¢ The Overall Students Cometitutional Awarenees

Scores
Marks Score No, of Students Percentage
1 0 0.00
2 0 0.00
3 2 0.3
i 1 0.16
5 2 0. 31
6 12 1.88
T L 0.63
8 9 1.041
9 11 1.73
10 20 3.14
1 21 3.30
12 37 5.81
13 33 5.1%
L 33 5.18
15 50 7.85
16 36 5.65
17 43 6.75
18 LY 6.91
19 54 3.L8
20 67 10.52
21 37 5.81
22 19 ' 2.98
23 L0 | 6.28
2L 2l 3.77




Table 4.5.0 (Contd.)
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i

Marks Score . No. of Studens Percentage

25 i 9 1441
26 20 3.1
27 6 0.94
28 3 0.47
29 0 0.00
30 0 0.00
30 6317 100

Table 4.5.1:

Overall Students Scores in the Constitutional
Awareness Test i

Statement No. of True % No. of False %

1 476 TL.T7% 161 25.27
2 520 81.63 117 18.37
3 382 59.97 255 L0.03
L 0 0 637 100

5 252 39.56 3€5 60. Ll
6 533 83.67 1004 é

7 126 13.78 511 80.22
8 536 8Ll 21 15.96
9 310 L8.67 327 51.33
10 267 41.92 370 58.08
11 288 45.21 3L9 5L.79
12 512 80.38 125 19.62



68

Table 4.5.1s (Contd.)

Statement gz;eOf % % ﬁzia:f %

13 Z L92 77.24 _ 145 22.76
14 612 *r 96,08 25 3.92
15 419 65.78 218 34.22
16 637 100 r 0

17 637 100 o F 0

18 632 99.22 5 0.78
19 251 39.40 386 60.6

o9 462 ‘ 72,53 175 27.47
21 136 21.35 501 78.65
22 266 L1.76 371 58,21
23 376 59.03 261 L40.97
2l 637 100 0 0

25 211 3542 L26 66.88
26 373 58.5% 26l L.k
27 635 99.69 2 0.
28 196 30.77 Lu 69.23
29 513 80.53 124 19.47
30 143 22,45 Lty 77.55

In item one which stated that every person bornm in Nigeria
is a citizen of Nigeria, 161 or 25.27)% of the students disagreed
with the statement, while 476 or 74.73 of the students agreed.
This indicates that majority of the students were fully unaware

of the prevision in the constitution which describes the concepts
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of Nigerian citizen, Lack of knowledge of the contepts of Nigerian
citizen has confirmed previous findings like that of Uchegbu (1992)

and Mezieobi (3992) that citizenship concepts were not reflected

in the curriculum. -

In the questionnaire, it was stated in item two trat the con-
stitution assures certain rights to every citizen . Here 520 or
81.636 of the students indicated their agreement with the state-
ment, while 117 8r 18.37% disagreed with the statemeni. This
indicates how students showed their appreciations and positive
disposition toward social studies education, Obagah (1992) was
of the view that there is a general high levkl of the mastery
of the basic fundamental human right concepts among secondary

school students.

This shows the general perfodnance level f the "civic
rights and responsibility at the Junior Secondary School and,
of course, the complete handling of the human right education in
Nigeria. This is saying in other words that sncial studies

implementation in Nigeria ig giving a fair chance Wn play its

expected role.

Item tayee cevntains the statement that freedom of gpeeccl
means a citizen iy allowed to criticise the goverumeut dczbruc-
tively. 255 ar LO.%% »f the students disagreed with the state-
ment, while 382 ar 59.3% »f the students agreed. This denon -

trated studenis lank of rnowledge of the statement.

The findings of ‘whegbu (1992) indicates that going thrc.sh

the entire Junier S-coridary School social gtudies curriculum, ag



presently used in our schoels does not reflect the topic on free-
dom of speech. This trend needs to be reversed if eecial gtudies
aims at achieving the objectives set for her by the natisn, if
this is so, then there is need to evaluate the activities o2 guci:
gtudies in particular in the areas of inculcation of the xighis
and obligations of the individual or the congtitution to the

Nigerian child.

In item four, it was stated that there is no limitation to
freedom of speech, 637 or 100 of the students disagreed with
the statement. According to Uchegbu (1992), fundamental rights
were treated as presented in constitution in the social studies
curriculum. The positive reaction of the students might be
accepted without reservation because the students might be taught

the topic in detail by an articulated teacher.

As reflected on the %table, the fifth item which stated
"freedom of assembly does not allow riot or political trouhle".
305 or 60.4l%6 of the sampled students disagreed with the state-

ment, and 252 or 39.56% of the students agreed,

These findings give the general impression that the state-
ment in gquestion has not received a favourable attention in the
curriculum, Armstrong (1980) sugges® t.at constitutional matters
or law focused studies should be emphasized in social studies at
the secondary school level because students need to understand

vetter the legal context within which their lives unfold.

In regponding to statement six, where it wag stated that

there is no limitation to freedom of movement, 104 representing
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16.33% of the students Hisagreed with the statement. While 2.3
or 83,67 agreed with it. This means tha'! s.udermts might have
no knowledge of the statement. And going through the social
studies curriculum (N.E,R.C., 1985) this ctatement was reflected

under "Civic Rights and Responsibility".

Item seven stated that right to education means right to
work. 511 representing 80.2%¢ of the students disagreed with
this statement, and only 126 or 19.78¢ of the students agreed

with it,

The general impression that the statement in guestion has
received a favourable answer from the students, complement of %
message of the then Head of State, Gereral Ibrahim Babangida, t
the 16th convocation ceremony of the Urniversity of Benin, where
he warned that University education does nct confer a special
privilege for securing white collar job o employment on its

recipieuts. {(Democrat, 1988).

Regponding to statement in item eight which asserted that
equality before the law !s true in theory and practice. The
highest number of studenis, 533 representing 83.67/4 agreed with
this assertion while 101 students, representing 15.864 &isagrees
with it. Gross (1977) wrs of the view that there has been ton-
cerned that too many studente belleve themselves helpless viceleus

of a legal system that is beyond any kind of persenal control.

The favourable answers provided by the students may b. ac
a result of inclusion of the statement in the curriculum and tooy

might have been taught by an articul sted teacher.
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Item nine carries this statemert: "Fight to wote allow
any eligible citizen to vote". Table L.7 1 revealed that
L4B.6T% of the students sampled agreci with the statement while

51.33% disagreed with it.

The highest percertage of students as shown on the table,
disapproved the statement. This might be lack of understanding
of the statement by the students. Because the statement is
reflected in the social studies curriculum under political
ingtitution. Therefore, social studies teachers should adept

variety of methods for smcoth teaching and learning.

Students showed high consensus on statement in item ten
which carries the view that all religions are practiced in
Nigeria. 370 representing 58.0% of the students disagreed with
this view. And 267 or 41.22 of the s'udertes agreed with it.
This according to Uchegbu (1992) reflectec ‘he students under-
standing of secular system adopted by tha government. And the
high performance of stucdents in relaticn o this statement might

not be conmmected with the teacher's methol of teaching.

Item eleven, 54.7%% of the students ssmpled disagreed with
the statement that electi~n has no importance. While 288 oy
L5.21% of the students agreed with the statement., The high per-
centage of students as shown on the toble proved that students
might be taught the statement by an articulated teacher. TLike
Famwang (1992) points out, the learner in social studies shoul.l
understand thc methods and roles that will enhance his under-

standing cf the subject.
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Item twelve stated that "Local Government is the govermment
of the state”. Over Bi§ of thé svudents sampled-agreed with the
gstatement., fnd 19.6% of the students disagreed. This state-
ment showed students lack of krowledge of 1he'functions and
different between state government and local govermment. This
is in line with what Fafunwa (1991) postulated that the younger

generation are unaware of the teachings of the constitution.

In responding te item thirteen where it was stated that the
Federal Goverrment alone makes laws for the whole countfy. L2
representing 77.2l06 of the students agreed with the statement
While 145 or 22.7&6 of the students disagres Henning (1973),
Armstrong (1980) and Nayler (1977) 17 cupporied corscioug
effect to teach constitutional and law related matters in schools.
They believe that oue significant objective of law-focused
programeg in social suudiee will help students to understand the

legal jprocess,

Over ninety percenl of the studente rampled agreed with the
statement contained in item fourteen which stated as follows:
"Budget speeches are made by Head of State and State Governors".
The general impression that the statement in question has
received gz favourabie answer from the students emphasized the

understanding of the teaching method cf the teacher,

Iter fifteen stated, "The legizl:ztive power of the Peloral
Republic of Nigeria is vested in the N-oticra' Assembly". U419
representing 65.78% of the studen.s ~greec with this statement

and 218 or 34.22% of the students disagreed. The inclusion of
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the "functions of the National Assembly", as a theme in the
Secondary School Social Studies Curricul um presurposes that these
students are tc leave thzir secordcry scovo. education, fully

knowledgeable about the multi-functions of the National Assembly.

Students showed kLign consensus on stztement in item sixteen
which cavries the view thet the National ethnic shall be discipline,
in%egrity, dignity of lavour, social justice, religious tolerance,
se.f reliance and patroticism. 637, representing 1000 responded
agroe” with the view. This is specified in the National Policy on
Education (1981) +that symbolised the effective citizenship education.
The high performance of students on this statement could be as a

resuls of effective teaching and learning.

ts reflected on the table, the seventeenth statement asazerted
that there is no difference betwzen constitution and decree.
1006 of tre respondents agreed with tYis sssertion. According to
Uchegbu (1922) findings, the Nigerian child at the Junior Secondary
school leve. neems to be very far away from proper understanding
of constitu®.unal wattzres and other documents used by the govern-
mert. and 1. line with previous find:ng which conclude that
Nigeriac ciiildrer are unsble to properly demarcate between the

congtit . lion and decree.

In responuirz to statement elghteen, where it was stated that
no persen shall te awprived of personal liberty according to the
law ~f the federatien, (.2, representing 97.22% cf the students
agreed with <he statement. Tie general impression that the state-
ment in question has veceived - favourable response fram the

students. This means that the s% derts acceptance of this sta*emeic
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showed that they might be taught during the lesson under civic

rights and responsii 1ity.

In iten nineteen, it was stateds "The National Assembly for
the Federation consists of a Senate and a House of Assembly".
385, representing 60,6)f of the students disagreed with the state.
ment. Wnile 251 or 39.L0% of the students agreed with it. This
negative reaction on the parts of the s'udents might be as a
result of non-inclusion of topic like the legislature directly

in the curriculum.

Piti~-=arl 1973) lamented that theve should be conscious and
fair coverage of the nation's constitution in the social studies

curriculum at the level i. question.

A total number of ‘L2 students, representing 72.53% indicated
thei» agrecment to item twanty which stated that the Federal
Reputlic »f Nigeria shall uot Ve a State based on principles of
democracy #£2¢ social justice. While 175 students or 27.47% show
their disagreement. It 20uld be that students were not taught

something rolated to democracy and soci:l justice.

Resyonding to the statement in item twenty-one which agseried
that the comp sitior. of the goverrment ¢f the Federatien shall not
reflect the Fedeval cheracter. 501, ceprisenting 78.65% of the
studer®s A - wread with the gtatement. 4nl rly 136 or 21.3%
of Lhe gtudents agre=’ with it. Thig means that sutdents were
favourably disuce-d. 0Olsbia (1984) in at.esting to the environ-
mental inyact of the stajents’ understanding of the constitution
could oe melated to t".. s inessging of the then Babangida adminis-

tration wirh focuszd ou transition programme.



#1so, responding t> the statement in item twenty-two which
asserted that the state social order is nct founded on ideaia of
freedom, equality and justice. 371y representing 58.2l¢6 of the
students dissgree? with tne statement, And 266 or 41.764% agreed
with it. The Natioral Policy on Education (1981), "The desire
that Nigeria should be a free, just and democratic society and
a lznd full of opportunity for all its citizens. The pesitive
regponse cf the students may be they are conscinus of the objectiives
of social studies education in relation to national consciousness

and national nnity.

In the questionnaire. it was stated in item twenty-three
that every citizen of Niger:a shall be subjected to disability,
and deprivation because ul tre circumstauc = of hig/her birlin.
261, cesresent vz L0 9 «f *he stude 1 Fuspgreed with the state-
ment. Frem the above digcus-ion, there is need tn evaluate the
activities ot sozial siulles in the areas of inculcation of the

coustitution tu Jhe 1igocian child (NIT, 1991).

Item Lionty-ivar coaotaine the statement that the judicial
povers ~f the Federatioa is vested ir the courts establishey for
the J'ederatio.. 637, representing 100% of the students agreel
with thaie % L. Tl tiuding gives tha geuersl fwpression
APt v L L oanenent 2 oquestion lag received a farwetalle alloeul’o
by the stadenis. AMnd the result Jamvustoused Eno edudents rnde -

standing ot the les:t ma 'v-u

Tn —espondii, to shotemeny twenn-five, where it was ravemu

Annd Ao WaitL 4 wsesdly nas ¢ pover to nake laws for p.sce,



oprder and good government. U426, represerting 66.5&% af the
students disagreed with the statement, znd 211 or 353.12% of them
agreed. Research literature are veplete with evidence on the nee«
to implement the social rtudies curriculum guidelines so zs to
achieve the much desired goals of the programmes at all levels of
our edusatioral system. The constitution also equally butresses
the need to educate the citizens on the principles of th: State

policy.

Item twenty-six carriss this statement; "The executive  war
of a local rovernment is v2sted in the legislative arm of the
council", The students scire revealed that 58.56% of the studerts
sampled agreed with the siatement, while only L1.Ll% disagreel with
it. This ghows that stuients might not 2> couvergant with the
functions of the executirz and legislative arms of the Local
Governmeni. This suggests, therefore, the treatment of the Nation's
congtitution do at reasonarle level at this stage of education.
And going through tre entirs: Junior Secondary School social
gtudies curriculum, only *“wt topics are devouted purely on con-

stitutional matters (Okubia, “98)).

In item twency-seven, 9-.67K of the students samuled asrecd
with the statement that a person shall forfeit his Nigerian oitize .
ship if he acquires nationality of 2 country other than Nigeri:
The high percentage of stuients response indicates their unde. .
standing of pre-requisite ;or Zaining citizenship, This =study
relates social studies cur7iculum ana the consgtitution or uhe
Federal Republic of Nige.:a. It was itswev.:r, discovered that the

coverage was 1ittle, (lchegbu, 1992).
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Responding to the statement in item twenty-eight, which
asscrted that it is not the responsihility of government to direc’
ite policy tevard ensuring equal and sdecusce educational oppor-
‘unity 2% ~11 levels, L1 —epresenting 9.2°% of the students
fisagueeC with this statement, .hile 30.77% of them agreei with
it. Nigerigz's philosophy of edu:atiou, ie based on the inter-
giation of ‘2 irdividual ints a siund anc effective citizen and
equa) eurczhtions1l opportunities for all citizens of the nation at

all levels of elucation (NPE, 19%1:7).

ptudents chovad high congensus on statement in item twaniy-
nine which carriec he viow tﬁat to abide by the constitution nicens
regpect '3 its i17+-. ils ingtilutions, the National fleg, tn1e
Hational Arthem, 1 < National piedge and properly constitv s
aunthority, 913 =2: resenting 80.5 of ihe students agrec .

the stat-ment,.

TJeragbn { 4:¢2), raerted shet socia. ¢ .iles curriculun

1

irnlerautatic: Lzlp tu Toums om politocal counctitutional and legal

isgues. The eidvrsic ol Armstrong (1950.' on elements that social

g og £oimlr  vecont wd reat the comry's constitution to the
child ¢ 2. level: 3¢ (ducation,

an thoruv gieved ¢ the State i1s ny; empiwered to pr:mote

erun.at e or Aot and Infrastroctwral Jacilities throughout the
countrs G panie st Sue G554 0F 12> atudene digagraed wit

wkls gtaterant. ¥iuzetis ig geored 2 ecunomin, —~olitical

on’. sxde~tific pr. ;reun (MPE, 19-31:"‘?.



In summary, the inclusion of the ralcr conetitutional matters
into social studies curriculum at thke  unior Se~ondary School
levels will be of benefit to the younger generation who will be

the leaders of tomorrow.

The preccding descriyptive, analysis and discussions show that
stucents demonstratedpositive attitudestto a large extent toward
tie congtitutional awarencss. This is not in line with the
assertion of Fafunwa (1991) that the younger generaticn and most
Nigeriang are indiscipline, and unaware o their right and

obligations under the constitution,

L. Empotheges
Th2 regearchecr intends to tee: the following hypothesos.
[ i) Therc is no significant dif*evence b:tween the level of
congtitvtional awarerness of ginieate > urban and rural
areas;
. 14) There is nc sign.fican: differcace between the level of
vomstitutional ovureness of male and female students;
(1ii) “lers 13 no significanee differences tetween the .level of cons
stitutional awarenees o male gtudents in urban centres
ard maleg 11 rMye. 2teas,
( iv) rhere ig wo signiitiieut di “fereuce between the leval of
constitutional awsr:mags of the Zeniale students in uibaa

centres and femalcs ‘n rural areas:

-
-
p—

Therc ies no -ig' ificaut 1ifference between the obsevved

S e ® oovocnomtiera wareuern =rd the of what ia exXpa-

E=R Y



Hypothesic 1
It was hypothesized that there .s nc siynificant difference
between the lavel of constitutional awarer eps of students of urban

and rural schocls in Katzina State,

Table L.6: t-Test Resul*s on Location

Location 1] b 2 8D af  t-value P
Urban 2 19.72 3.52
) Ly 23.83 0.00C0
Rural 22¢ 12.57 3.67
N -  Studentsg pepulation
¥ - Students population mo 2

sr - Standard Deviatio.
df - Negree of Freedou

P - Probability Level

To analyse the zdcve hypothesin, twe sample t-test was used.
The mean »ating of the arben schools situients' scrres was 19.52
with gognoard devistion ¢f 3,52 while thet of the rural schools
students' ccofes was 12.57 vt 3.67 itordard deviatinn, the
resulting t-statisziic we- 23.83 with LLY degree of freedom, this
value wag signific-at = the .05 level (P 0.000;, Ience, ihere
was evidence to swirest that there ie significant difference
between the level J: constitutional awareness o students o
urban and rural scnocls. Congequentl;”. ihe hypathesis wa -

rejected,



The differences shown in ihic study between the twn groups
on their constitutional awvareness could o2 explauined in the degree
of exposure to agents cther than social studies curriculum which
enrich the studomi-" =2003titutional awvareness. Urban students
might be exposed to rolic.cal programmes on T~levision and
Radio. While the rural students might lzck these anenities
because of 1nav;ilabili:y of electricity. In adrition, all the
sampled urban students might have been etle to have qualified
social studies teachers with articulated knowledge of politics
thereby increasing the consgtitutional corsciousness of the
students. Uchegbu (1992) findings hzve shown that there was =ig -
nificant difrerence between rural and urban students. Anc %

was due to envirommentnl factors.
Hypothesis 2

It wag nypothesized that there is vc significant difference
between the level of conatitutional awsreness of male students

and fema’e students in Katsina Ftate.

Table L.7: 1I-Tegt Regu.is on Gender

Gender N % sD ar t- Value P

Males 33k 016 477
645 11,6l 0.720

Females 303 203 4.18

-

N ~  Students population
X - stuadents means

SD - Stanf: PI"r'i j""-fi.'i".'!lon



df -~ degree of freedom

P ~ Probability level.

The above table 4.5 showed the analysis of hyvnnthesis 2,
two sample t-test was used. The mean rating of the male students'
scores was 19.16 with standard deviation cof L4.77 while that of
.the female students' scores was 15.03 with L.18 standard dei-tion.
the resulting t-statistic was 11.64 with (3% degresz of f{:e:
this value was significant at the .05 level (P 0.000). ‘leu .,
there was evidenze tu suggest thaii ‘here is significant diference
between the level of constitutional awienecss of male and female

students in Katsina State. Therefore, ae hypothesis was rejected.

Al though, women enrolment at primacy level has improved, it
has not eliminated sex differences in enrolment patterns at the

post-primary level.

smock (1982) and Nwoke (1997) fiudings have showa that the
present imbalances in the educational systems will relegate
females in definitely to a suvocrdinate »osition in the modern
gector. This is applicabtle to the preseut study, which reveale”
that males are more conscicus than ferale students in conetl-tu-

matters.

In view of this state of affio.c, it is impertant o iomind
ourselves that to achieve genuire k-l " of the constitution,
21l tlhe paried sex characteristics ¢f t13 ipdividual must be
identified and wvalued. In other words, the derive at promoting

gex differences ir educaticnal opportunities through various



&3
goelal, economic and political decisicng in Nigerial calls for,

re-eyamination.

Hypothesis 3

It was hypothesized that there is no significant difference
between i1ae level oif constitutional awareness of male students

in urban and mals gstudents in rural areas in Katsina State.

Table 4.7 T-test Results on Maleg' Scores in BogQ_nggjicné

Location N X ) ar t-value P
Urban 252 21.25 2,97

- 332 20.75 © 0,000
Rufral 82 12. 7% 330

N - Students' populaticn

X - Students' population mean
8D - Standard Deviation
df -~ Degree of Freedom
P -  Probability i-vel.

The above Tavle L.” showed the analysis of hypotiesis I11I,
two sample t-test was used. The mean rating of the male students'
scoreg in urban schoole was 21.25 with gtandard deviation of
2.97, while that of male students' scores in rural shools wae

12.7T4 with 3,30 standard deviation, the cesulting t-statisgiic
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was 20.75 With 339 degree of freedom, this value was significant
at the ,05 level:(P. 0.000) . Hencg there was evidence to suggest
that there is significant difference between the level of con-
ytitutional awarenesgs of male students in urban schools and rural

dchools in Katsina State.

Given the information in Table 4.8, there is significant
d{fference between the male students in urban schoole and mzle
gtudents 4in rural schools on their level >f costitutional aware-

dess. Theréfore, the hypothesis advanced fc» the study is rejected.

Hypothegis U

There is no sigrificant difference between the level of con-
stijutional awareness of female students in urban schools and

female gtudents in rural schools in Katsina 3tate.

Table 4.93 T-Tegt Results on Females' Scores in Both Locutions.

-

——y

Loéation b | % sD af t-Value F
Urban 1% 17,32 2.93
12 16 0.0u6
Rural 183 12.48 3,88

N - Stwents population

=l
|

gtudents population mean
SD - Standard Deviation
df - D gree of Freedom

P - Probability level



From the table above, the t-computation shows the mean rating
of the urban female studenis' scores ':«a.s 17.32 ond the standard
deviation 2.93; while the riral female students’ scores was 12.48
with 3,88 standard deviationj the resulting t-statistic was 17.16

and 301 degree of freedom. This value wes significant at the .05

level (P. 0.000). The hypothesis is therefore rejected.

Thie means that there is significsnt 1ifference in the aware.-
ness of constitutional matters betweca fen=les in urban schocis

and females in rural schools when tbev are hmnped together.

On the schoal location and sex differsnce as presented in
Table 1;.8 and 4.9, Tkeotionye (1978:54-55) has this to say:

Sex aud rwra’ 'oLra Al fferences are persistently

obgerved in the Nifferentia, Aptitude Test (DAT)

e

Scores. The urban cnd the ruwral loys respectively
ure wuperic ~ 4o the urban 2ad the miral girls also
respectively, exw.yt in clerical suted and sceuracy
in which the givls €% @l the 30r:] boys and the

mmral girls also respective.y,

I cunalnuaion, gocial diffriemrea y *uubpngibtle for tre

: - . 3 hewy !
above digparlty. In vihioe w 45 there 3 ﬂ‘“‘ndal'l'c-viden M A

s.‘ -] - . i - -
etrvl roue lal factors - ¥ diflererce pal -

“e- £ -
Swrngn h_q fUI‘ the

differing .eva? - of hievement betwacn ;1.1 m3 females.

-



Hypothesis 5
It was hypothesized that there is no significant difference
between the observed level of constitutional awareness and that

of what is expected.

In order to obtain the level of sign' Ticance of the relation-
ship between the observed level of consgiitutional awareness and
that of what is expected, the researcher used the Chi~square (X°)
statistical formula to obtain the value of 'P' at df = 302, The
result was L33. The obtained value of 10391 greatly exceeded the

difference
critical value of L33, As a result, there is significancezpetween

the observed level of constitutional awareness and what is expected.

Therefore, the hypothesis ndvanced for the study is rejected.

The implication of this finding calis to mind the position
of females in the learnming of econstituticnal matters. The positicn
of females places her at disadvantage with her male counterper.
in the area of constituticnel awareness. Thnough both gtudents an

the JS8 I1I level are studying sac’-Ll =tulies, male students in

urban schools performed Letter than e - rural schools.
L.5 Summary
The study on the ooriiorix of ec:natitutional awareness

of Katsina State students has led to the following findings:

( 1) There were difference in the understanding of constitutional

matters between boys and girle in the urban schosls;



( #i) The students in the urban schools understand constitutional
matters more than the rural students.

(iii) There was difference betwesen boys and girls in under-
standing constitutional matters wazn’'cconsidered gener:l) -

( iv) The general understandi: g of cons-itutional matters bv
social studies students tend 1c ¥ -v:irsge since one of

the groups reached a mean ol 27.2.

( v) The boys did better in constitutioral matters than girls

,F in the rural areas.



Chapter 5 .

SUMMARY, CONCLUSION AND HECOMMENDATION

5.1 Introducticn

This chapter, the last but not th: lenst, tries tec review
once more the major questions being asked and findings made during

the course of this study.

The researcher assumed that students in Katsina State,. do

not understand the constitutional teachings of the Federal
Republié of Nigeria., According to Fafunwz (1991), most Nigerians
are indisciplined and unaware of their richts and obligations
under the constitution. This chapter will reflect the conclusion,

recommendations and suggestion for future research given.

5.2 Restatement of the Problem

Tho purpusce of this research wis to compare the con-
stitutional awareness of the Jumior Sociv l-e threc social studies
stndents in Katsina Stato. Ya¢ study has attempted to

answer the following questions:

(a) Do male students have congtitutional awareness than female
students in Katsina State?

(b) Do students in urben centres have constivitional awareness
than rural students in Katsina State?

(c) Do male students in urban centres h.ve constitulional sware—
ness than male students in rursl areas in Katsina »ate?

(d) Do female students in urban eentres have constitutionsl sware-

ness than female students in rural areas in Kgtsina Staxe?

88
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53 Summary
5¢3¢1 Collection of Data

To help determine more accurately the level of constitutional
awareness of students, it becomes necessary te prepare questionnaires.
The questions were set to determine the rural and urban students'
level of constitutional awareness. Structural questions were

employed to test the five hypotheses proponded,

Questionnaires were administered to 637 Junior Secondary School
students, the data collected was statiscially analysed by using the
under-listed statiscal instrument:

(i) mean; (ii) standard deviation; (iii) t-tesys; (iv) Chi-
squares Thusg all the hypotheses were rejected. 412 urban students

and 225 rural students were involved in the study.

5¢5¢2 Statistical analysis and Findings

In the process of analysing the data collected, the following
statistical techniques were utilized. T-test, chi-square, mean
and standard deviation, The researcher employed the t-test approach
because it received the support of Gosset (1908) who agreed that
this approach guarantee significant difference between two groups.
All these techniques helped in determingng the level of significance
for the hypotheses proponded.

From the statistical analysis of the data, the following

information was gathereds



Hypothesis 1

is rejected because there is a significant

difference at .05 confidence level,

Hypothesis 2

shows a significant difference and so the

hypothesis also is rejected.

Hypothesis 3

the hypothesis is rejectod because there is a

significant differenze ir the achievement test

of the students.

Hypothesis L

is rejected because there is a significant

differerce at .05 confidence level.

Hypothesis 5

the hypothesis is rejected because there is

gignificant difference between the observed

level of conetitutional -wareness and that of

what is expected.

Having analysed and interpreted the data, the following

observations were made:

(a) Most students who had high scores in the test administere

were male students. This studv revesnled that there was hign

level difference in the understo. lin: of constitutional matters

between male and female students 1o ke urban schoole in

Katsina State.

The writer obgerved chzt male students dominate

the political discugsion while femalas were relegated to the

back ground.

Hence, there is need t) encourage female students

to match up with their male counterparts in the studying of

constitutional matters,



(b)

(4)

(e)

(£)

21

.

On location of schoolsy it is unfortunate that rural schools
lack infréstructural facilities such as librery, electricity,
motorable roads and other related -3, nitico This further
confirmed thﬁt environment had influence oh stuaents under-

standing of the congtituticn.

There was significant difference tetween males and femaleg
when generally considered. Sex variation could be as =2
result of nature of women in our society and the cultural
value attached to certain aspects of learning. Traditionally,
certain types of career are identified as feminine in natuore.
Since this writing is mainly r.ls%ed to aspect of government,
females are less interested r. v arza. 1t may be s2id that
girls are passive to politicg ari mr.ters relating to

governance.

Fducation today needs to be properly appraised in order to
enable the individual partake in the social, economic and
political activities going on in his/her society with any

undue reference to educaticnal disparity.

The ability of the child to achieve the comnstitutionzl awvare-
ness in the school is of immense impcrtance to both the

individual and the society in general.

There are other variables that exert some degree of iui
on the students' achievement of n~ticnal consciousuess beyord

the location and gender which t'e tescher must handle.
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Sl -le.%i_oa

On the whole, the constitutional awareness of both rural and
urban students is favourable and encouraging. As such, I am =
of the view that constitutional matters snould be more emphasized

and reflected in the curriculum.

5.5 Recomnendation
The researcher, therefore, made the following recommendations
for the improvement of the constithgtional awareness =smong the
rural and urban students. There is need for curriculum planners
to place unguantifiable values on constitutional matters in the
social studies curriculum which will essentially énable students

to enjoy a desired social order.

To make the curriculum of social studies offer much to the
students in constitutional and law based matters. there is necd
for immediate inclusion of the major cunstitutional matters into
social studies curriculum and consequent effective teaching of &

by well-equipped professional social stul'es teachers.

Serious attention should be paid to Li» rural schools o
equalise them with the urban schools tu - ~e th= students equal
educational opportunity. This could be schieved by providing
basic infrastructures like electricity foo operating televionm,
supplying of reading materials (daily newspapers, magazines and
periodical papers), moderate library and motorable roads. These
structures will widen the knowledge horizons of the pupils and

bring life into the dry lesson in the classroom.



Most learning activities in the socis soudies educacicu
ghould focus on the inculcation of r:stht * pe ol value like citizen-
ship education, constitutioual matters =nc the production of the

right type of Nigerians we desire and desecve.

Government should consider fussing th2 proposed citizenship
education programme into social studies ir the Junior Secondary
Schocl level. This programme will help to keep pace with the needs,

interest and aspirations of a rapidly charging society.

A corrzction must be madzs ¢ the erroneous views that femiles
have on congtitutional matters and law related subjects. Thig 1s
in line with the National Policy on Fducation (1981) whish
emphasised equal educational opvortunit aad awareness for av: .-

citizen of Nigeria.

The State Govermment, through the Miu sty of Education, should
maintain a more efficient inspectorate divigion *2at ensures equal
digtribution of equipment and amenities ¢ both r»ural aud urban
aschoola for their maximal use. The Education Resource Centres,
through its inspection, encourage effective social stuadies

28ucation to utilize a wide variety of irstructional technologies

to teach constitutional matters and law based sub, ~ct.

Rural schools should be stalfed with at least B,Bd. social
studies teachers and they should be well~placed by the Ministrr oo
Bducation, The introduction of gocial studies club will hal:
students to collect information from newspapers, radio, “el~ wsicy

on current constitutional related motters.
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Government should encourage the learning of constitutional

matters as a prerequisite for political participation. This will

reduce the ignorance of the politicians in the performance of their

functions toward the development of the country,

Te

24

S
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5.6 Suggestionsg for Future Research

A similar study should be carried out in other States of the
Federation so as to get the true or a complete picture of the

level of constitutional awareness of the Nigeria school children,

Studies should be carried out to determine or to assess the
impact of social studies in the process of changing the lives
of Nigerians for the better, through the knowledge of the

congtitution,

Further research should be carried out on the level of con-
gtitutional awareness gaps between rurel and urban students,

boys and girls, different ethnic gropus.

Research should be conducted to see the extent social studies
curriculum covers in the constitution of the Federal Republic

of Nigeria.
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APPFNDIX A

3 FACULTY OF EDUCATION
AHMADU BELLO UNIVERSITY, ZARLA.

SPUDENTS' _QUESTIONNATRE

. This questionnaire ie for students cf social studies.
ey ia;aimed at finding ouat the constitutional awareness of the
Higeflan Junior Second?ry School students in Katsina State.

i fl. information will be kept confidential and will be

used for wtatistic purposes. Please respond fully and ronestly

Make a tior ( ) in the appropriate box.

1. Location of schwls Urban B Rural [ /

2, Zong = = = = = (7) wauras ¥ T
(8) wotein-Ma ‘[::7
(3) Matumfashi ./_—j
(L) Katsicg L:]

3, Sexs  Male T Yanale. Lol



]
-

Instruction: Please express your ooinior by putting ( x) in the

correct colurn that best deseribes your opinion

‘ i
towards each of the 1t=ng.

o | @
Statement =

1. Every person born ia Nigeria is a citizen
of Nigeria.

2. 'The constitution sssures certain rights to
erory citizen.

3. Freedom of speech means a citizen is allowed
to criticize the govermment destructively.

L, There is no limitation to freedun of speecii

5. TFreedom of assembly does not allow riot or
politiecsl trouble.

6. There is no limitation to freedom of movement.

T. Right to education means right to work.

8. Equality before the law _s iruz in theory
and practice.

9. Right to vote allows any eligible citizen
to vote,

10, All religions are practiced in Nigeria.

11. Election has no importance.

12, Local CGovermment is the government of the State.

15. The Federal Government alone makes law for the
whole country.

1. Budget speeches arc made by Head of State and 1
net State Governors. i

15. The legislative powers of the Federal Republic '
of Nigeria is vested in the National Asserbly. q

16. The National ethic shall be Discipline,
Integrity, Dignity of Labour, Social Justic, -
Religious Tolerance, Self-Reliance and |
Patroticism, :




Statement

7. .

18.

19.

20.

27

22,

23.

2l

25

26.

27»

28.

There is no differe:oe between constitution
and decree.:

No person ghall be deprived of perscnal
liberty according to the law of the
Federation.

The National Assembly for the Federation
congists of a Senate and a House of
Assembly.

The Federal Republic of Nigeria)! shall not
be a State based on the principles of
democracy and social juetice.

The composition of the govirmmers ~i° Lhe
Federation shall not reflezt tae face- gl
character.

The Stote socia’l order is not founded on
ideals of freedom, equelity and justice.

Every citizen of Nigeria shall be subjected
to digsability and deprivation Lecause of
the circumstarces cf birth.

The Judicial powezs of the Federation is
vested in the couv.ts establised for the
Federation,

The Netional Assembly has no power to
make lav for pezce. order and good
government.

The executive powers of a Loca. Government
is vested in the Legislative arm of *he
couneil,

A person shall forfeit his Nigerian
citizenghip, if he acouires mationality
uf a country other than Nige.iq,

It is not the responsibility <. G v: ~ment
to direct its policy towara ens.in cqyual
and adequate educational opporwv u.i 2%
all levels.




Statement

True

Fal se

29. To abide by the constitution means respect

30.

its ideals, its institutions, the National
Flag, the National Anthem, the Netiocual
Pledge and properly conscitu®ed authority.

The State is not empowered to promot
economic development and infrastruct.ral
facilities thrnughout the country.




