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ABSTRACT

Social Studios as a new discipline in the country is
presently gaining recognition in both the policy delibrations
under the new education system and in a more wider di mention
of curriculum development. Going in this perspective are
serious shortcomings of most materials produced for the
Social Studies programme, prominent among which are the neglect
of the role Geography concepts and skills can play in the
attainment of Social Studies objectives and the emphasis on

facts as against conceptual development.

Unknown to many Social Studies teachers, the need for
grasping the concept of areal arrangements and distribution
of physical and cultural phenomena in space and time as taught
in Social Studies has i ts roots in Geography, The Geography
concepts inevitably form a part of every Social Studies unit,
for in every unit the child learns about interrelationships
among a Society, its culture and its environment, and about

differences and similarities between places.

Suprisingly, a limited knowledge and understanding of
geography, its concepts and relationship are provided in the
Social Studies programme and its activities. The teachers
on the other hand are unfaniliar with the concept:; and methods
of geography which reduces it to a memory exercise of loosely

organised facts.

Vi



The current trends in Social studies instruction
emphasises the development of concepts as against
abstract knowledge. Teaching for conceptual understanding
is not a vicarious informal factor in Social Studies. To
teach such a goal the entire teaching process, the
organisation of content and materials, the selection of
problems and sequencing of learning experiences most be
specifically and conciously designed to bring about

conceptual understanding.

It is therefore the objectives of this project on
curriculum development to provide activities that can
be used for secondary school students inorder to help
them develop geography concerts and skills in Social Studies
programme. And to identify and describe to the teachers

what they should do inorder to develop their own activities.

Inorder to achieve these objectives eight (8) concepts
have been selected from the junior secondary school syllabus
and developed along the unit approach to instruction. Today,
the unit approach is universally acknowledged as a superior

way to organise for planning Social Studies instruction.

Lastly, strategies for improving the development of
activities by teachers has been provided so that they too can
encorporate conceptual and geographical understanding in

teaching Social Studies.



Title Page

Declaration

Dedication

Certificati

acknowledgement

Abstract

Table of Content
Iist of Tables :

List of pppendices

TER :

1.1
1.2
13
1.4
1.5
1.6

CHAPTER 2: LITERATURS RKEVIEW :

2.1

242
23

2.3.1
24342

2¢3.3

Z2e3e4

TABLE OF CONTENTS

.
..
e
.
.

"
-
.
LL]
e

on 3

-
Lil
-
.

..
.
-
-

we
Li]
s
(1]

e
.
e
.

L1l
.
..
-

INSTRODUCTION

-
-

Background to the Problem
The Statoment of Problem
assumption s s
Objectives of the Study
Significance of the Study
Scope of Study ; s

B BN B we WE as

Introduction : :
pDefinition and Objectives of
Social Studies -

The Place of Gecography in
Social Studies : :
Towards a Definition of G..-'ography
The Conceptual Structure of

Geography : s t :
The Objectives of Teaching
Geography : H 3 H

The Problems of Teaching Geography

viii

viii

SRREN .



204
2.5
246
24641

2642
2. 6.3

Orgyanisaticn of Geography in
Social studies Qurriculym :
Geography in Junior Secondary

School Social Studies

Conceptual Approach to Social

Studies Instruction 1
Nature of Concepts s
Concept Attainment Proccss

e wn W

Teaching Models in Concept

Attainment

H : H

2.6.301 The Rﬁception-oriented Model

2.64342 The Selection-Model ; 3
2.6.343 The Unorganised Material Mode
2.6.344 Merril and Tennyson Model @

2¢7 8kills pevelopment in Social Studics

2«8 Rationale for skills : H
2+9 Types of Social Studies Skills

2410 Developing Geography Skills
2+10+1 Punctions of Maps :
2.10.2 Role of Glokas t

" ae W

CHAPTER _3: TECHNIQUFS FOR INSTRUCTION

341
3.2
3ed41
3.2.2

3.3
3.4
3.441
3.4.2
3.4.3
3.5

CHAPTER 43

4.1
4.2
4.3
4.4
4.5
4.6
4.7
4.8

4,9

Introduction 3 H
Planning for [notruction
The Unit approach :

Objectives and Proceedure in a

Teaching Unit
Learning Resource
activities to Use
Introductory Activities
Develupmental Activities
Concluding Activities
Types of sctivities :

CURRLCULUM MATERI ALS

Introduction H H 3

Unit
Unit
Unit
Unit
Unit
Unit
Unit

Unit

1:
23
3;
4
5z
6;
7s

8:

Seasons (of the Year)
Rural Settlements
Urban preas H
Resources (Mineral)
Devy Lopuai'y :
communication
Nigerian Cultural pattern
and Historical Origins
Regional (The world and
its peoples) :

&% as "% am s

89

102

105
107
108

112
116
121
121
124
126
128



Fose.
CHAPTER _S: SUMM/RY, CONCTUSIONS AND
STRAYSGLES FOR IMPROVING
THE DEVELCPMENT OF ACTIVITIES

5.1 Swmaary 3 : : : 167
5.2 Conclusion : : : 168
53 Stracies for Improvement : 169
5.3.1 Objectives ; : g : 1€9
S5.3.2 Levels of students : : 173
Se3e3 Selection of Materials : 175
5.3.4 learning activities : : 176
S.3.5 Lesson Planning : : 178
5«4 Evaluation of cognitive levels and
informal classrocom observation ; 180
Se«4a1 Evaluating Cognitive levels : 181
S5¢4.2 Informal classrcom Observation 185
5¢4.3 Programme gvaluation 3 t 191
BLBIIOGC; .\ =HY H H H H 192
JOURNLS H : 3 3 198
UNPUELY: 1I"D RESEARCH AND PA ERS H 3 199
TWSP,PERS AND MAGAZ NES : : 290

APPENIICES : :

205



1e

2e

3.
4e

LIST OF TABLES

Syntax of the Reception Model of

Concept ttalnment

Syntax of the Selection model of

concept Attainment

Syntax of unorganised Material Model

The Merril and Tennyson Design for

Teaching Concepts

-
-

-
L]

Lage

201

202
203

204



LILST OF APPENLLCES

Appendi x Bage

A = B8Social Studies Qurricular for
Nigerian jecondary Schools

(abstract) : 205
B = Seascn of the year H : 212
~” = Rural Settlement and Rural life 223
u = Urban Growth : ¢ $ : 236
E = Mineral Resources : : 251
F = Development : H H H 259
G = Communication g H 2 280
H = Nigerian cultural patterns and their

Historical Origin : : s 285
I = Regional Co-operation : s 296
J = Evaluation checklist 3 3 309

xii



Chapter 1

INTRODUCTION.

1e1 Background to the Probleme

The discipline of social studics is now assuming a major
dimension in the sphere of curriculum development in this
countrye This is because the objectives of social studies are
consistent with the national educational aims and objectives.
This consistency was said to be in recognition of the potentials
of social studies for inculcating the right type of skills and
values, through unified and integrated interdisciplinary studies
of man (Okabiah 1984:66), One of the basic rationale for social
studies cducation as scipulated by the national council for
the social studies is the Menhancement of human dignity through
learning" (1971:7)e Human dignity mean equal access to the rights
and responsibilitics associat:d with membership in a culture.
The emergent philosophy of cducation for Nigcria as established
in the New National pPolicy on Education was based onj the
integration of the individual into a2 sound and effective
citizen and ccqual educationel opportunities for all citizens of
the nation at the primary, Secondary and tertiary levels, both

inside and outside the formal school system (1985:8)s

A major geal of wducation at present is the development
of critical and analytical thinking abilitics in pupilse

These abilities can cnable children to contribute in solving



the societal problems by the tiwe they may have become adults
and to znable thei kecp pace with the scientific and te
technological changes of mocern socictye The need for
analytical thinking is to help our youth understand the
structure and the processes of our societye With possession
of analytical tools, our youth will b¢ able to understand the
dynamic changes of our socicty and the problems created by
science and technologye In the final analysis the purpose of
&cial studies education is the development of problems
@olving abilitye By acquiring the analytical tools and the
skills to apply the tools to the problems, our youth will
feel that, as adults, they can participate intelligently in
the decision of a free societye 1In the pursuance of this
objective, education will serve as a process designed to
produce a person who atter being initiated into a number of
worthwhile activitics would endeavour to continue with some
of these on his owne The school must play a vital role in
this preparationes And in order to be effective in this,

the curriculum must consist of meaningful, purposeful

experiences ($hapiro etal; 19693293).

Chase and John point out that the major objectives of
education is the development of the thinking citizens who is
aware of his responsibility to society, (not a dormant,
uncritical, and uncaring individual to all prevailing societal

problemsp and who at the same time is able to fulfil his



own need as an inoividual in a changing worlds By thcir
declaration, "®cial stucics has a gpecizl o€ in this
developnent® (1678:1)e The present social studics programme
does not offer the proper intcllectual framework to develop
the analytical facultics of our youthe. Social studies
educators wno have tricd to identify generalizations for

the social studies curriculum have suppressed the unique
characteristics of the individual social science disciplines
and formulated concepts so general that they are without

analytical contente

In organizing the social studies curriculum, it should
be realised that the education of future citizens is at
stake, But to function effectively in today's world demands
an insight and knowledge of gecaranhical concepts and the
development of geographical skills including the skills of
using maps and globes as wecll as skills in the Scientific
methods as applied to geographical analysise Geography is
that ficld of lcarning in which the characteristics of
particular places on carth's Surface are examineds It is
corncerned with the arrangement of things and
wi.th the associations of things that distinguish
one area from anothcere It is concerncd with the connections
and movements betwoeen arcase The foce of the carth is made up
of many diffcrent fecaturvs, cach the momentary result of an

ongoing processe There arv physical and chemical processe



dewloping the forms or the land, the shapes of the ocean
basins, the diff ring choractrestics of water, soil and climate.
There arc biotic proc.sscs by wnich the plants and animnals
spread over the carth in complex area relationships to the
physical feeturcs and to cach othcre And there are the
economic, social and political process by which makind

occopies the world, landse

It will however be obscrved that considerable emphasis has
been placed on the need for grasping the concept of arcal
arrangements and distribution of physical and cultural
phenomena in space and time in gcographye The concept of place
and position are of importance to geographic understanding in
the context of an integrated Social Studics approach (Propenfus,
1978:110)e The Geoar yidcal concepts inevitably form a part
of every 8>cial Studics unit, for in e¢very unit the child
learns about interrelationships umong a2 society, its culture
and its environmcnt, and about differences and similarities
between placese M"These relationships are the nub of geography"

(Preston and Herman, 19681326).

It is worthwhile to point out that any programme in the
Social Studies is worth implemanting only if it helps young
people become more thoughtful and intelligent human beingse

The objectives of a programme such as the geographic education



in social studius xre boiing thweo foldse

1 To hlp pupils to dewclop modes of inquiry and
substantive understindings which will enable them
to think morc critically and creatiwely about the

world in vhich they livee

2¢ To help thum attain an Jdentification with and
an umotional attachement to the ideals and values

that guide men lives in an cgaliterian socictye

3. To cnable learners to anticipate change and scek

to shape dusirable chanjes in their way of life.

A social studies progriaame has little value if it does

not contribut: to the attainment of these goals (John 1965321).

If geoqrephy is to be incoroporated into othcr Fpcial
Studies coursc, then naturally the teacher will have to
adopt a basicolly differont philosophy from that of the
specialiste He will hove to acquint himself with broader
knowlidge inordcr to be able to supply the necessary
information ot the ppropriate momentse Next, the tcacher
will have te dcevelog tuchniques to allow him to incorporate
geographic rclationshipse But suprisingly 2 limited
knowledge and understanding of geography, its concepts and
its relationship, arc provided in the Social 8 wdies

programmeée The subject is currontly taught by mostly teachers



with little or o training in Geography, and the subject
matter has cven boeen tagged Ytoo difficult! (James; 195931)e
Student often grumble about how difficult it is to comprehend
geography and the wery widc scope it endeavours to cover
(windapo; in Awo 1979: 57 In another situation scientific
studies show that too many pupils and even teachers are
deficient in important phases of geography (Wwhipple, 1959:112)s
Al so, sometimes geography teachers suppose that their adult
mature approach to the subject is necessarily the one which
should be imposad on the children (Okunrotifa, 1969:158).
All of the above suggest and confirm that, in Secondary
Social studies programme, therc is no concious effort by
teachers to build in the students such geographical concepts

and skill as there are in the physical geography and map worke

T teachers unfamiliar with concepts and methods of
geography the subject can easily become a memory exercise;
a listing of things that occur together in an area, The
teacher merely sees his task in gocial Studics instruction
as that of guiding his students to memorize a sufficient list
of facts regarding the location, physical structure, and
products of this or that part of the world (Kohn, 1959:240),.
This is by and large the sdtuation under which Secial
Studies teaching suffers due to the persistance of traditional

and stereotype notions about the nature of geographys



when such teachers lack insight regarding the basic
geographical concopts, skills and generalizations to be
developcd) Social Studics is reduced to vague description
and looscly organised factse Such descriptive teaching
allow little, if any opportunity to approach geography
concepts in a thoughtful and reflective manner, Because such
exercises often do not constribute to the understanding of
social or natural phenomena, it is not likely that geography
s0 taught will scem relevant to young learnersy, (Jaromlimek
1971:197)e For example, if a teacher is to teach the factors
determining particular climate, its characteristics and
its world distribution may be taught with no refrencc to
the cultural and economic developments varying within the
world distribution of climat:y Yct this is an unfortunate
trend at a time when geographic thinking is more than ever
exential to intelligent dccisions on national problems.
Banks argued that in order to put geography in its proper
place, "the structure of the discipline and methods of
investigation can be properly taught in schools within the
framework of inquiry, valuing and decision making" (1977:
299)e.

Nevertheless, the current trend towards emphasizing
concepts and generalizations in Social Studies instruction
as against abstract knowledge provides much though not

without problemse The trend is to equip students with



structur s of abstract lnowledye which have been identificd
by subject speclalistse Sich knowledgs, it is held is not
only morc uséful and longer remembored, but also provides
a framework for butter orgmnising utilizing, and remembering
facts (Tenck, 19683 196)e Facts must be placcd in an
organizational framework if they are to be meaningful, and
this rarely happends without careful planninge Students
quickly forget facts they have memorized when they have no
structure around which to cluster the facts and no mode of
inquiry that can be useful as an aid in analysing a new
situation, Moddern programmes in geographic education are
broad in scope, with the cmphasis on a few key idecas of
basic concepts supportcd by a knowledge of significant

geographic facts nceded to understand major ideas,

The social studics structure is based on the spiral
curriculum which is one whose subjoct is repeated, This in
fact has relationship with the vicws of Bruner which helds
that the foundation of any subject may be taught to anybody
at any time in somc forme Social studies content,
developed within the spiral curriculum framework, will be
on understanding thc conceptual framework of each discipline,
The rationale for the spiral organisotion as applied by
the 8ocial Studies curriculum is that once the major
concepts have been mastercd, they serve as an anchorage for

assimilation of knowledge and processing new informatione



In this way the procc ss of loarning and training become more
of accomodntion rather than nddictive (Okabiah, 1984:14),
Concuptusl learning in social studics is doveid of rote
memori zation, gich learning is bas-d on the development
and clarification oi broad conceptse Concepts are mental
constructs bascd on a process involving delineating

specific elements, organizing the related elcments, analying
the results, and then re-organising and redefining the

construct (Chas: and John 1978:3)e

As for the development of geographical skills in
the social studics programme Joyce point out that, "skills
cannot be isolated from the rest of the educational process"
(19771103)s Wwhile they can be dealt with as discrote
entities for purpor.s of clarity they are really Inextricably
related to content and attitudeses They can be defined as
tools essential in performing o physical, mental, or
emotional taskes If tought properly, pupils can be
transfercd from one situation to another, §ich an appro:ch
would give a hint of an underlying philosophy, it would
al o for cxample, draw fundamental aspects like ordinance
survey map study into the very centrc of things instcad of

being largely unrelated cxerciscs in memorye
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Thus, it is our hopu that success can be attained if
$cicl studics teacnirs use the conceptual inquiry bascd
methods of teaching the geographical aspects of the Sociql
Studies programce Teaching for conceptual understanding
i not 2 vicarious information factor in Social Studicse
To reach such 2 goal the entirc teaching process, the
organisation of content and matirials, the selection of
problems, and thce sequencing of learning experiences must
be specifically and consciously designed to bring about
conceptual understanding (Boutwell, 19723 35)s Kohn
postulate that rath.r than tercting geography as a mass of
information to memorized about one part of the world arter
anothcr, teachurs now consider it important to teach the
structurc of guographic thought, and to help the learner
think geographically, that is to use methods of inquiry

comron to the profession of geography (Mennamer 1971: 157).

Thereforc, in order to makc Social Studies more
practicable in our present circumstances which is engulfid
by the scarcity of Social Studics materials, neglect in
curricular planning in 8chools in this country and teachcrs
are not well cquiped by their training; asencics,
organisations and individuals should be inwolwed in curriculum
development projoct inordcer to produce appropriate textbooks
and in orientation and training of teachcrse They typc

of activitics to be organised must be related to concept goals
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and conceptual organisation which will demonstrate the vast
differency butweon the traditional and the modern social

studicse

1e2 The Statement of Problime .

In view of thc sprcad of geography concepts within the
full rang: of Spcial Studics programme and its attendant
contribution in the rcalization of the Soci2l studics goal,

the specific problems of this rescarch are therefores=

1. What is the objective for conceptual and skills

development in Social Studies programme?

2. What should constitute the developing of Geography

concepts and skills in Social S.tudies programme?

3+ What specific Geography concepts and skills can
be developud for the gccondary Social gtudies

progr aunc?

4 Which learning Activities arc appropriate for the

selected Geography concepts and skill s?

1. 3 AsmiLE tmno

This project is bascd on the following assumptions which
neccesitated the development of Geography concepts and skills

in the social studics orogranmcg=



1e

2e

3.

4e

12

That despite the span of Geography conceptss within
the full range of the Secial Studies programme most
teachers are not able to Identify or even provide
for the: activities that will effect achieving the

Social gtudies goal se

That the background knowledge of Social Studies
teachers does not facilitate an ability to teach the
geographical aspects of Jocial Studies for conceptual

under standing and development of skillse

That alot of Social Studies text-materials do not
provide adequate and appropriate activities for the
teaching and learning of geography aspects in the
Social Studies programme to allow for pupils

under standing of pertinent conceptse

That the development of geography concepts and skills
is necessary in order that both teachers and students
can make a realistic study into the realms of social

studies,

144 Objectives of the Study

The objectives of the study are:=

1le

To provide activities that can be used for Secondary
School 3‘udents in order to help them develop
geography concepts and skills in the social studies

progranme,



13

2. To identi’y and describe to the teacher what they

should do in order to develop their own activitiess

Agboola defines an activity as a participatory device

in which the participant is responsible for his own behavioural
change the objectives for which the activity was designed"
(1979%5), The uses of activities for the teaching of social
studies makes the learning process hecome a more realistic,
practical, and meaningful venture for the students because they
are allowed to take an active part in the process. Whatever
type of mecial Sudies activities it should be organised to
provide knowledge, process information, value and participation®,
Some of the activities to be developed include; observation,
communication, infering, interpreting data, evaluation and Hypo
Hypothesings 1In developing these activities the various levels
of the secondary school will be considered and also the
individual differences among students, their interest and

intellectual backgrounde

All activities to be provided in this study facus on the
unit gpproach to the social studies curricular for Nigerian
Jjunior secondary schoolss In preparing a unit a teacher was
to draw up a statement of understandings to be attained,

The statement was to be followed by an overview of the
subject, which was to be used to motivate the students. Next,

the teacher outlines the content to be assimilated and draw
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up descriptions of student activities, finally, the unit

provide for evaluatione

1e5 Significance of the study

Numerous instructional designs have been developed
dealing with conceptual approach to the tcvaching of social
Sudies in order to aid teachers! instructional processese
Some of the reasons have to do with the uniqueness of the
field that calls for very challenging mental abilities on the
part of the students, while the others are of general nature

and equally apply to other disciplines (Hussain, 1985).

Even though Social Studies is taught in our schools 1is
still not fully understood by some teachers and students alilm_.
The dominant problems of social studies teaching are that
teachers tend to concenwrate on imparting factual information
to students. The students only benefits form stories® or
.'Lecturos' that sing the messege or information. Again, most
schools in Nigeria lack qualified Scial Studies teachers, as
most of the teachers are subject specialists who are more
inclined towards either History ,Geography or Economicss Above
all is the teacher?®s lack of proper understanding of Geography
concepts,apart from the fow who are geographical specialized,
Coupled with these problems is the diversity of studentts
backgrounds which prevails in the classroome The school is

alwdys lnown to be comprised of many students from different
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interest and intelligence backgrounds This situation calls
for the attention of $ocial studies educators to ensure that
appropriate materials are developed that would benefit schools
pupils on the goals of the Social Studics particularly as

regarding inquiry, valudng and decision making,

Awother reason why concepts and skills need te be developed
is the fact that cencepts are the basls for the integration
of the social studies curriculume Conceptual understanding
affects performance and thercfore determines the extent of how
much the child bhenefits from the school. The students by the
time they come out of school are expected to demonstrate
thelr acquired skills in analysing societal problems and
arriving at a more rational decision about social issues, This
is more or less so because in planning learning experiences
in the social studies progranac, the two most important guides
for teachers and curriculum specialist are the desired conceptual
understandings selected for students mastery and the inquiry
or thinking processes needed for rational problem solving
(Boutwell, 1572:35)

Conceptyal develepment facilitates these processes of
learning by giving those who have gained mastery a way of
rationally observing, classifying and comparing human behaviour
for patterns and then for hypothesising, evaluating and
generalizing about social problems or issue before making

parsonal decisions and taking actions, A generalization states
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some abstract relaticasiip @iy Wo or more conceptse It
-formulates a ralationshin which is of broad applicability.
.Henc:e it includes principles, laws and rules. A adequate

or well formulated generalization is meaningful for a student

in social studies to make wise judgements. A generalization

that is satisfactory is one based upon reliable empirical
evidence, one that provides its realibility in many texts and

applications (Boutwell, 1972: 40).

The development of geography skills is to occur through
the effective concept attainment in social studies. This is
evident from an earlier indication that skills cannot be
isolated from the rest of the educational processe They are very
much related with content and are only used as tools essential
in performance of certain taskse. Infact research by Chundusu
(1977) has shown that ceograrhv and social studies do have
certain skills which are treated as important enough to be
learned formally, such as of critical thinking. Geographers,
however, feel that some of these skills can be better learned
in geography and the lack of these in Social Studies syllabus
constitute a dilution of the subjecte These include map making
and interpretation, an aspect which is not properly represented
in the social studies programme. Sirnce in their life time
students come across certain situations which require them to
to use certain skills, it has therefore become necessary to
develop these geographic skills appropriate to Social Studiess

The purpose of teaching skills in Social Studies is to
enable the individual to gain knowledge concerning his
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society, to think rcil.ctively about problems and issues, and

to apply this thinking in constructive action.

The achievement of social studies objectives requires the
organization of experience by writers and publishers in various
social studies text=bookse Text-books could contribute to the
quality of concept formation in a varicty of ways; through a
verbal presentation; through omissions, through the use of
ilimstrations, suggested activities and questions, through the
frequency of mention of certain ideas; through the sequence of
presentation and the organisation of material; and through the
many typographical and structural techniques of indicating an
emphasise It is clcar that all Social Studies textbooks could
be expected to the development of some concept, whether by ¢
design or accidente In addition, "teachers are by far more
impertant to the developient cf concepts than the textbooks®
(Monal ake 1965). Social Studies as a new discipline in Nigeria
is affected by the influx of quite a number of text-books
beaging its names The fact is that most writers and publishers
of Social Studies materials in this country are unmindful or
even ignorant of the need to integrate various concepts from
the social science and humanities which would allow for real
conceptual development in Social Studiess Lack of conceptual
approach in the Social Studies programme has had the outcome

of students receving the facts and not being able to apply
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them to real life situatione 17nus, students generally, when
supplied with thes: materials cannot attach any meaning to
ite For teachers to be efiective in instructional process,
they must organise their materials according to the conceptual
leveles of theilr students as well as the organisation of

concepts in the maturial they would be usinga

The need for conceptual development is even much more felt
in Social Studies than other subject areas because of "its
conceptual and issue oriented structure" (Linstrum, in
Hussain 198535)e Social Studies content is generally
integrated from the interdesciplinary perspectives, This is
an attempt to unify knowledge from the various disciplines of
social sciences in order to acquire the skills of dealing
with societal problemse The pupils are therefore not left
with any alternative but develop these concepts and skills and
specifically those of geography as integrated within the

full range of the 3ocial Studies curriculum.

Connected with the above is the fact that the spiral
structure of social studies syllabus makes it imperative for
attainment will be difficult as the spiralling progresses to

complex aspects of the Social S tudies curricula,

lastly, Social S tudies, being child centred requires the
ability to conceptualize and process information. Basic to
this approach to learning was the belief in self determination

(Crutch-field, 1978:;9), Theoretically, the environment for



19

Social Studice learning in the child contred approach would
include a variety of problem solving materials geared to student'’s
dependence on and continuous listening of the traditional lecture

oriented method of teaching social studiese

1.6 $Op.e- of Sb-ldy.

The need for conceptual learning and understanding the
relationships in the envirorment in which we live is not only
relevant to Social Studies alone. It cuts across all other
discipliness Even within the Social Studies, the developpent
of concepts spans within the full range of the integrated
social science and Humanities that integrate to form the Social
Studies. The scope of this study has been limited to secondary
school level, In this respect, the Scial Studies curriculum
of the junior secondary scioc! would provide a wonderful
latitude for a broad based learning (see Appendix A)e The
relative specialization attendant on Snior Secondary School will
provide an opportunity for indepth study, analysis, and
interpretation of environmental phenomena, fully in their

physical ancd cultural dimensions (Okonkwo, 19833 60 = 63)e

The materials to be developed are drawn from a wide range
of sources which include; Text-books, Journals, Periordicals,
Maps and Globes, Graph and Charts, Magazines and national
daily paperse Due to financial and Time constrains the use of
motion pictures and Filmstrips, over head projectors and

bulleting boards will not be possible,



Chapter 2

LITERATURE REVIEW

2e¢1 Introductione

The search for relevant Education the world over has
been intensificd in order to keep pace with the scientific
and technological changes of modern socictye Today, it is
generally recognised at many levels that education must be more
than a formalistic, theoretical and academic oriented exercise,
producing the purcly erudite scholare Education must help
satisfy many different needs and it must be geared to the
level of development and ezspirations of the particular countrye
It must be functional in that it helps reciepients participate

effectively in the doe opment of his own country (Napier, 1972: 7)e

In the Nigerian case, the increase in the amount of
knowledge that has been made available in recent yem:'s; the
curriculum of the schools has not been adequate/ Satisfactory
in meeting desired objectivess The question of what to teach
children that will motivate their capacity as skilful citizens
who can participate in the building of a nation whose objectives
has been spelt out in the new Educational Policy has raised
scp® doubtse Growing out of the dilema, new ways of organizing
the curriculum at all levels of education are being worked oute

The Social Studies is one important area in this mew development.
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social studiecs is an intendisciplinary curriculum
that attempts to unify wowlecdge from the various disgplines
of the Social sciences in dealing with the problems prevailing

in the societys This claim is stressecd by (NERC 198038).

Social studies, by ite very interdisciplinary
nature, offers an opportunity to examine,
clarify and isolate the needs, assets +'d
problems of societye Through pr., .
implementation and atilization of the knowledge
that Social studies could provide about
soclety or the best socicty, the right
environment could be creatad for evolving

the right laws, ethics and values for the
society in a way far superior to what could
be obtained via the appiicetion of eny
knovledge attainable from any one of its
component subject parts,

From the above statement, it seems that, Social studies
focuses on problems and issues of man, groups in the physical and
&cial environment. and helps o inculcate desirable social
habits, attitudes, values and requisite intellectual skills
in solving theme This is an attempt at making education
functional to the society in which an individual operates, in

relation to the enviromments

In discussing the theme of %Geography and Social Studies®,
it will be necessary to understand both concepts very clearly with
a view to recognising the similarities and differences between
theme This will shed considerable light on the implicit and
explicit application of the two concepts in subsequent areas of
this studye
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2¢2 Definition and Objectives of
social Studiese

varous interpretations and views have been expressed
as to th.e exact philosophical position of Social sStudies
by scial studies educatorse These stem from the fact that
there seems to be no agreement among Social Studies educators
on what Social Studies is or is expected to be (obeamata et al

1581: 8 )e Such problems of social studies are prognostic to

the dilema of the entire field of African Education, namely the
notable "lack of clearly defined philosophy" (Nyakutse, 1977y, ).
One fact which remains obvious is that the subject lacks a
consensus on what should be its definition. This lack of a
proper definition has left it in a confused state (Lyam, 1981:
15)s Moreover the "current definitions of Social Studies do
not properly reflect its growing global applications" (Kissock

1981.815).

However, despite the confused state of Social studies
philosophical position, attempts have been made towards more
functional definition which is devoid of curriculum sequencing
or content and is rooted in the true meaning and objective of

Social studies acceptable for this studye

Barth and shermis (1970) defines social studies as a set
of goals which describes how the content of citizenships

education is to be sclected, organised and taughte
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puBey (19803 2) defines Social Studies as process of
education which utilizes the study of human life for the
purpose of giving children the opportunity to practice
solving problems of crusial importance both for the individual

and societye

Kissock (1981: 3) defines Scial studies as a programme of
study which a society uses to instil in students the knowledge,
skill, attitudes, and actions it considers important concerning
the relationships human beings have with each other, their

world, and themselvese

These definitions simul tanecusly reflect the global
application of social Studies and offers a perspective which
facilitates the development of instructional programmes in any

society in the world.

It is the hope of Social Studies educators that the
knowledge, attitudes and skills obtained in this process of
study will have transfer value to the lives of children so that
th Cegisions tney make as mature citizens will be useful to
them and the societye Social studies should aim at keeping
students develop the ability to make reflective decisions so
that they can resclve personality problems and shape public
policy by participating in intelligent Social actions (Banks
1977) eJamesons (19603146) ocutlining of the Social Studies aim
also said, it is basically that of providing children with the

knowledge and skill which will better enable them to pdve



24

together more harmincusly to provide opportunities for the
study of acceptable behaviour, to provide children many
opportunities for growth and practice in specific skill, and
to give children a deeper understanding of ways in whicH

people work and live togethere

In a more recent position Barth (19843 5) point out four
objectives for teaching Social Studies to achieve the goal

of citizenships=

1. Gain knowledge about the human conditions which

includes past, present and future perspectiveses
2¢ Mquire skills necessary to process information.
3. Develop the skills to examine values and beliefs

4o Enccurage the application of knowledge active

participation in societys

The overiding objectives of social studies have been
largely identified as developing the corncepts and process of

inquiry, valuing and decision making (Smith 1979 ).

In Nigeria, the objectives of Scial studies arc tied to
the overall educational goals of the natione. This is,
perhaps, fcr inculcating the right type of skills and values,
through unified and integrated interdisciplinary studies of
man, that the planners of the new National policy on BEducation
gave it a pre~eminent place within the core subject of the

school curricula in the new system of education as against the
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study of separate systematic ulsciplines of the social sclences

(Okabiah 1984 ).

The national goals and objectives are spelt out in the

National Policy on Education (1985:8) ass=-

% The inculcation of national consciousness and

national unitye

2¢ The inculcation of the right type of values and
attitudes for the survival of the individual and

the Nigerian societys

3¢ The training of the mind in the understanding of

the world arounde

4« The acquisition of appropriate skill, abilities and
competeness, both mental and physical, as equipment
for the individual to give and contribute to the

development of his societyeo

Based on the above national aims of education, the Social
Studies sub~committee of the Joint Consul tation Committee (JCC)
or Secondary Education proposed the following as the broad

aims and goals of Social Studies (Okabiah 1985 3 7 = 8).



1le

2e

3e

L™

A major aspiration of every country is the
desire for rapid dewvelopment which naturally
depends on very many factorse The development
of the Nigerian society would depend among
other things, on the quality of leadership,
fellowship, resources endowments and use of
science and techrology, rational utilization
of our human and national resources, honesty
and self discipline and above all, the Unity,
stability of the Nation. Howewver, the
fundamental problem is how to integrate the
above arry of factors into a coherent
learning structure for younger generationse.
It is our view that in evolving the above
factors =ee= and should, among others,
emphasize the development of a stronger sense
of responsibility and effective citizenship
including:=-

Developing a capacity to learn and to acquire basic skills
including those of listening, reading, spelling, writing
and calculation, “ogether with those of observation,
analysis and inference which are essential to the formation

of sound judgements

Ensure the acquisition of the relevant body of knowledge
and information which is an essential pre-requisite to
personal development and to the making of positive

contribution to betterment of the society as a wholee

Create an awareness and understanding of our physical

enviromrment and the envolving social and cultural processe

Develop the ability for 2 rational utilization of our
cultural, spiritual and national resources and their

conservation for national development,
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Se Appreciate the diversity and inter-dependence of
all members of the local and national committee and
the need for Comoperation for the unit of the

country and international understandinge

6e Inculcate positive attitudes and appropriate values
of honesty, integrity, hardwork, fairness justice and

togetherness for the development of the nation,

It is discernible from the above stated goals of Social

Studies that it is an interdisciplinary approach to the study
of man and physical environment, More emphatically, social
studies, by understanding human relationships, aims at producing
citizens with skills competences, moral values and reasoned
Judgements to effectively live, interact, interrelate and
contribute positively to the economic, social, political and
cul tural development of the Nigerian society and the world in
general (Okabiah 198% 8),

In order to achieve these stated objectives, Scial
Studies content, skills and knowledge are required. Those could
only be obtained through the experiences organised in various
Scial studies teaching methods and textbookse The challenge
to Scial studies educators is therefore to draweup appropriate
content matter and select the proper methodology which will not

only help attain the national and local educational goals but
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also bring social studies to the states of capable of passing

a change to its students.

23 The Place of o%_r_a‘:_hy_in
‘cial studles.

In any attempt at making Social Studies instruction

relevant to the desired objectives of a functional education,
so that individuals can contribute in the building up of a
human society capable of changing that society the role of
Geography canrnot be ignporeds An educated man perhaps needs to
understand, as much as possible the world in which he lives,
An understanding of man's distribution over the earth, his
interrelationship with his enviromment, the different uses to
which he has put different parts of it, the cultures and
economics he has created, and the spatial interrelations which
exist between, and have influenced these patterns-or in a word,
Geography-~has a fundamental place in the equipment of an
educated man (Murphey, 1973¢8).

Geography is expected to contribute in solidifying the
Social Studies objectives in the ultimate goal of realizing
the overiding objectives of Social studies, In the words of
Arnsdorf( 1971: 137) the Social studies curriculum is
strengthened through Geography's contribution of an organised

approach to the study of the spatial distribution of phenomena
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and of man's interaction vith his physical biotic and cultural
environmente. Quoting Edwin He Roeder, Fleming (19633 207)

saidz-

~==the province of the Social Studies

is the human drama. The plot of this

drama is furnished by the operations and
effects of human motivation and institutions
and its stage is the surface of earth,

with its plant and animal life at the bottom
of its atmospheric ocean of air. Geography
studies the character of this state and the
ways in which it acts as both a limiting and
delibrating force in the development of

true plot of the dramae

Huward He Commings the president of the National Council
for the Social studies (in the 29th year book of the Council

titled New viewpointe in Geography)also sald that one of the goals

-

elementary and secondary education is to help the pupil build
the framework for a modern mind. The teacher who guides this
process in the field of Geography is asked to use a store of
rapidly accumulating knowledge about the surface of the earth
where people live, the seas around them, the land beneath the
seas, the atmospherc around the earth and the nature of outer
space. But an understanding of the nature of the earth as a
physical planet is not enoughe The main concern of the Social
Studies teacher should be the people of the earthe Those
people are working to build a world cultural community which
will utilize the best knowledge man has discovered to improve

the quality of human livinge Geography is an area where the



Siences and the Soclal Sciences mecte Distances, resources,
climate and rainfall must be consicdered with cultural traditions
ard institutions in all areas of living when modern problems

are faced, The twentieth century mind most be able to use
Geography, History and the Social Siences when public decisions

are being made,

2¢3e1 Towards a Definition of

Geography .

Geography comes from a Greek word meaning literally
mdescription of the earth", But modérn Geography is concerned
with man as well as with the earth and with relationships and
analysis as well as with descriptione The geographer analyses
the physical world and examines relationship between places in
order to throw light on the pattcrn and nature of human socictye
He investigates the interrelationship which exists between
man and his physical enviromment. He examines regional
differences, attempts to account for them, picks out regional
patterns, and tries to draw regional lines and to discern
regional relationshipse The geographer concentrates on the
study of the earth and its spatial framework, or the pattern
of distribution of things on the earth's surface, toward a
better understanding of the human worlde. He sets man in the

framework of the earth which he inhabits (Murphey, 197333).
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The study of Gecography is a field whose boundaries may
seem difficult to define- To many people it may appear that
geographers have no coherent idea of what their own discipline
encompasses and that they pursue their work by trespassing on
their discipliness It is true that the scope of Geography
is extremely broad and that the nature of the discipline leads
it into investigation of a wide range of matters, most of
which are to varying degrees also the concern of other disciplinese.
But these is a clear set of concepts which occupy the core
of Geography and which direct and shape all of its investigations,
These are not concepts which can only be located in the discipline
but are also found in other social sciencess However much the
geographer may appear to be treading on other peoplet's toes, he
is in fact pursuing questions which generally g one else is asking

(Murpheys 1973; 1),

Geography is concerned with understanding the location and
spatial arrangement of items on the eafthe Knowing the location
is the spatial distribution, although important, is not
enoughe We also need to learn the causes and the consequernces
of such spatial arrangements, and most importantly, the science

of arneal differentiatione

Hartshorne K (1959: 13=14) presents a number of definitions
which are particularly usefule One of these which he regards
te be of greatest importance is that of the highly influentisl

German geographer, Alfred Hettrere Hettner determined the basic
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pattern for modern accounts of the nature of Geography with

his 1927 statementse

The goal of the chronolegical
(geographical) point of view is

to know the character of regions
and places through comprehension

of the exlstence together and
interrelation among the different
realms of reality and their varied
manifestations, and to comprehend
the earth surface as a whole in its
actual arrangement in continents,
larger and amaller regions and placese

ANwother definition by vidal de le Rlache, perhaps from a
most distinguished geographer, is paraphrased by Hartshorne as

followsz—

Geography is the Science of places
concerned with the qualities and
potentialities of countries, The
particular character of a country
is expresscd by the totality of its
features, the Social diversities
associated with the diversities of
Placcse

Hartshorne also like the American College Dictionary

definition, which he describes the fields asz=

The study of the areal differenciaticn

of the earth surface, as shown in the character
character, arrangement, and interrelations
over the earth of elements such as Climate,
relief, soil, vegetation, population, land
use, industries or states and of the unit
areas formed by the complex of these

individual elements (Hartshorne 1959:13-14).

In summing up Geography according to Preston James (in
Lowe 1969: 84), deals with the association of phenomena that
give special character to particular places and with the

likness and differences among placese
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20302 The Conceptual Structure of

GeogEaphy.

Nishi, in his brief article 'Geographic Guidelines for

Reconstructing the sSocial Studieés Curriculum,edited by Bale

(19732267 - 269) is concerned with identify the distinctiwve
contribution of @Geography to the nature of Social Studies
curriculum, outlined the conceptual structure of the Geographig
discipline which offers both breadth and depth to an ewolving

Social Studies framewarke

1 Spatial distribution - The distribution and
arrangement in the modern world of such Geography
phenomena as people, physical features, natural
resources, economic activities, no-cultural patterns,
political systems as they are attributable to valid

connectionse

2e¢ Areal coherence - Areal associatjons and variations
of geographic phenomena as they effect the process/
processes of cause and effect relationshipse Thus
order and reason are observed in sets of geographic

elements that coexist in an area,

3« Regional corcept - The face of the earth ————marked
off into areas of distinctive characteristics that are

homogeneous theoretical asgpects of the region.
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Location theory = The attributes, the mode for establishing
position, the significance of relative location (the
situation), all of which impart uniqueness and personality

to any given place on the face of the earth.

The cultural viewpoint - The significance of a Society's
goals, technology, value system, socio=cul turalepolitical
structure in creating a perceptual framework for

under standing mants impact on the physical environment.

The human relationship to a natural resource - The
interpretation of the exdstance, value, and utility of a
natural resource in terms of the cultural achievement

of a societye

The dynamic natur: of geographic analysis - The general
principle of continual change in human affairs in the
habit features, and in their interrelation which
necessitates the reappraisal of the geographic landscape

at any given timeas

The importance of time- Intellectual insights into the nature
of the human occupancy and trends for the future revealed
cumulative knowl:dge of historia occupancye The time

perspective, an essential dimension of the man-land complexe

Satial interaction = The connections and movements within
and between regions as zones of dynamic intcraction which
induce patterns of migration, trade, and transportation

or cultural diffusione
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10. Man ~land relationship - The entire man-land complex
and the understanding of every aspect of this
interrelationship on a worldwide system, a unifying

theme in Geographye

11. Global interdepcndence = Increasing interdependence
on a wider and more compléx scale, concemitant with

progress in the industrial-urban Societye

what makes geography distinct from the most ancient times
to the present was the knowledge of earth areas as they differ
from each other, that man was included as an integral part of
area, and that with the general advance of science more
description has been repalced in all branches of geography by
search for causes (Hartshorne 195932)e This has quite reflected
the aritical thinking ability that is emphasized in social
Studies instructione Pupil should be able to develop in Social
Studies what Paulo Frelre (1972:15) refers to as critical
conciousness in the process of t'Conscientizationt?!, The term
conscientization refers to learning to percieve social, political,
and economic contradictions, and to taks action against the

oppressive element of realitys

Educated citizens must understand the world arrangement of
natural resources, cultures, economic and political systems,
and the physical characteristics of the earth, in order to
appreciate the prosent world arrangement of space. At the same

time, citizens should be able to make decisions with knowledge
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of the possiblc change in function of space. Krowledge of the
arrangement of physical and cultural features on earth is
important at all scalese For most people decisions which affect
their immediate environment are of primary importance to their
lives. However, witlout a background in geogresphical concepts
the students will not bu prepared to adequately formulate and
answer to those questions that will affect his daily life.

Such questions all require an ability to analyse the spatial
distrihrution of physical and cultural featurese Developing
geographical skills among today's students will not provide direct
answers to questions, however, studunts who can utilize geography
skills will be able to collect, organize, and decipher the

data needed to formulate answerses The purpose of Geography in
the Social studies curriculum is not only to provide Students
with direct factual knowvledge about places, but also to develop
the skills necessary to analyse change as it relates to those
places, since social studies in a dynamic discipline, geared

to a changing environment.

The only way in which to train children to take worthy
part in everyday affairs of life is %o give them functional
knowledge with which to react to dally tasks and experiences.
Geography deals with relationships between people and their
natural enviromment and functional knowledge of such relationships

are necessary in everyday living. Accordingly when we center
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to giving a student the functional knowledge, we are in reality
centering on making the student more able to act intellegently

in various everyday affairs than hc or she otherwise would be.

Thus, our young peoplé need to develop patterns of thought
and acquire methods of inquiry which will help them, after
completing formal education, to interpret new distributions as
they encounter them, without recourse to textbook or teachere
If we fail them have, they will never become independent in
their thinking later in 1ife, and our teaching will have had

only temporary results (Kohn, 1965325 = 26).

The earth!s surface is unique to our geographic knowledge as
an object which consists of integrations formed by a great
diversity of in animate, biological and social phenonema,
varying in significant interrelations from place to place.

The goal of geograp'yy, the comprehension of the earth's
surface, involves therefore the analysis and synthesis of
integration composed of interrelated phenomena of the greatest
degree of haterogeneity of perhaps any field of Science

(Hartshorne 1959: 35),

Isiah Brown ( in Propenfug 1978) states that tGeography
invites exploration's He went further to focus on the goals
of the mastery process and its relation to Geography which he
said; *'the key question to be delt with are the current world
view via geography or to learn how to construct a world view

aided by the potential of geography which spans the full range of
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social sciences, and to ald the student's ability to deal with

self and envirommente

Only by giving students a great amount of experiences in
thinking in terms of geographic relationships can they gain
the ability to us: sich !awwledge effectively to help solve
individual problems, as well as problems related to the
community, state and natione Since the student cannot
understand relationships without having concepts of the things
related and since he or she cannot gain these concepts without
being able to use pictures, maps, graphs, and reading matter
(tools for geographic study) as sources of information a student's

geographical experiences must includeg-
le Training in the recognition of

(a) Cultural, or human-made features, and

(b) Natural f=atures, in any landscape.
2¢ Training in the use of

(a) The printed page
(b) Pictures,

(c) Maps,
(d) Actual landscapes, graphs etce

The teaching of geographical concepts in Social Studies
has the value for developing childrents power of observation
and of reasoning and to a larger extent it Could help the

children to understand the scientific method of acquiring
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knowledge. Frair Grieves (Graves 1975:83) has pointed out

that; the function of Geography is to train future citizens

to imagine accurately the conditions of the great world stage
and so help them to thinkisanely about political and social
problems in world arounde In Nigeria, the Social Studies progra
programme is delibrately geared towards the development of
tcitizens who can make reflective decisions on thelr own about
those things that concern them and the society at large',

(Agboola, 1979:2)e

It follows from the foregoing considerations that the chief
aim of teaching Geography is to enable the student to master
functional knowledge that concerns the responses of people to
their physical and cultural environment which will help them

to participate intelligently in everyday affairs.

2343 Epe obJectives of reach.u\g_
Geographye

As has already been stated in essence, the immediate goal
of Geography is to gain functional knowledge (as thorough as is
practicable at any given stage of a student?s development),
such that the student can logically respond to the physical and
cultural environmente This objective may be stated instead as
"the development of the habit of geographic thinking" or "the
habit of using knowledge that concerns the relatioship between

man and his surroundings to help solve practical problem cf lifev,



The habit of thinking geographically, if soundly and accurately

developed, inevitably contributes towards the ultimate goals

of teaching Geogrophye A synthesis of various sources by

Okunrotifa (1977:18) revealed the following major ebjectives of

Geography teachinga=

1.

2e

3.

4.

T develop in Students the ability to do critical
thinking by considering the relationship between
diverce fects, by looking fer both sides of a
problem, and by the usual geographical processes of
observing recording, analysing, concluding and
generalizing,

To provide Students with a body of geographical
knowledge which is interesting, useful in every day
life, and adequate for the Shool Certificate

Geography examination.

To develop in the Student's a ‘geographical!
imagination which is the ability to visualize with
the mind's eye what conditions would be 1like in

places to which he has never been.

To establish in the Students, by means of field work,
the habits of observation and lively attentien to

what goeas on around aime
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5¢ To promote international understanding by means of
knowledge of the interdependence of peoples and by
a respectiful acceptance of the differences among

pecple, of the various regionse

6. To develop in students the capacity to use and
interpret maps, doing this whenever denable by
training in map making.

7« To appreciate the role of Geography as a 'bridge?
subject between the science and Humanities, and by :
realizing the essential unity of all knowledge in
chosing the widening gap withing our culture the

technical and the literacye

B To promote a better understanding of the value of
natural resources and the need for a more intelligent

use of thema

9. To develop the Student's ability to make worthwile use
of leisure, teaching them to derive pleasure from the

beauties of nature by making local trips and excursionse

This list of objectives to which the discipline of Geography
contributes is by no means exhaustive, but it is merely indicative
of the type of power which the proper study of the subject helps
one to gaine It is not to be claimed that Geography alone is
responsible for promoting these objectives, but that it has large

contribution to make towards their acquisition. Nor can it be
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claimed that any on: course or series of courses will lead to
the attainment of these ultimate goalse Development towards
these goals is a life=long educational processe The greater the
a8bilities one cbtains to maximise these goals the greater will
be one's ability to intelligently respond to the world around

theme

From the above Geography objective one hardly finds a
substantial departure from the Social sStudies objectives,
What Social studies objectives do is only to further such
objectives as Geography wishes to achieve. This is evident
enough since some of the many hallemarks of Social Studies are
its concern with some of the phenomena which have areal
differenciation and with the interdependence of the varied
features of the earthis surface, be it land, man and his cul ture
or habitat, economy and society (0jo, 1968:81)e Due to the
extent of relationship between scial Studies and Geogr aphy,
Ojo went further to suggest that our social Studies programme
must be "earth based", The earth provides an axis of reference
and Social Studies has to concern itself with the arrangements
of phenomena in the anthrophosphere. This is so whatever the
objectives which we want the Social Studies to recognise its
earth-bound nature as a veritable way of encouraging the human
curiosity about the attributes of place and mans ubiguitous

identification of his life and activity with specific places.
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Another important contribution of Geography to Social
studies is that it can provide a unified structure for the
Social Studiese Sometimes, Social Studies may seem to lack
clear focus and to include too many apparently unrelated
matters. There is the wide recognition of the need for
greater unity and more structural coherence in Social Studies
curricula. Actually Social Studies are needed to give meaning
to science and Mathematics; but sometimes they fail to satisfy
this need because of the lack of illuminating concepts and
of well~defined methodse Geography, when proparly used, can

provide such corcepts and methods (James, 1959: vii).

The role of Social Studies teacher is to select from

many areas of knowledge those findings which will help him
teach his students how to understand and live in a ever=changing
worldes His approach to Social Studies should be to study all
aspects of man-'s environment - physical and culturale. This

has made Geography a vehicle for teaching a common subject
matter as has been suggested by shinn (Tumkins 1971: 144) the
nideal vehicle for Social Studies"e It should carry the freight
of concepts from other disciplines that can and, indeed, must

be included to illuminate the Geographic viewpoint (spatial).
In a spatial viewpoint, the geographer's interest is focused on
earth-space, that is on the surface of the earth at or near

which man carries on his varied activiticse




This study of earthmspace is carried on in a framework of
regional and systematic studiese Allen K. Philbrick ( in
Tomkins 1971: 144) clearly explains these two concepts of

earth-space which no geographic study can avoid using in some
combinat.ion.

Systematic Geography analyses the

world features by features; it is

the geographic study of particular
types of featuress Regional world
geography is a region by region
synthesis in which each region is
characterized by a distinctly different

combination of many featurese.

Philbrick further divided systematic geography into three
aspectse. Physical, Cultural and area organisations Physical
geography explains the distribution of material resources world
from which man must take the material basis of his existance,
He has al so classificd resources related to human life into
three parts as followsg=

{a) The resources from which food are produced and which,

therefore, indirectly sustain life.

(b) The materials from which man build or manufactures

useful articless

(c) The resources of non animal energy with which men
supplement the force of their own muscles in the

performance of worke
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The cultural aspect of geography likewise consist of

three parts.

(a) Ideas and values
(b) ways of doing things, including customs and
technologiese

(c) The works of mane

The organization of geography refers to the organized
pattern that people create through their activities, that are
necessary to carry on the way of life of any society. The

organisation of an area forms three pattcrns.

(a) Economic
(b) Political and

(c) Sociologicale

In organizing the Soclal studies activitics from the
Geographical concepts the physical and human aspects should
not be seccumbed to separate treatmente Wolbridge (in Graves
1975;: 56) urges that the physical factors were as important
as non-physical ones in shaping human activities and that
since children grew up on a physical as well as cultural
landscape, they were entitled to learn about the former as well

as the later.

In sum, Geography cannot be considered as divided between
Studies which analyse individual elements over the world and

those which analyses complete complexes of elements by arease
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The former are logically a part of the appropriate systematic

g iences, the latter simply cannot be carried out. All Studies
in geography analyses the area variations and connections of
phenomena in integratione There is no diachotomy or dualism,
but rather a gradational range along a continum from those which
analyses the most elementary complexes in areal variation over
the world to those which analyses the most complex integrations
in areal variation within small areas, The former we may
approapriately call ftopical studies' the latter f‘regional
studies', provided we remember that every truly geographic study,
involves the use of both the topical and regional approach

(Hartshorne, 1959: 121 = 122).

The teacher of the Scial studies must gain the vocabulary
and concepts of physical and human geography in order to give
proper consideration to the physical and social settings of
man's actions. The functions of physical geography are to
develop an understanding of all the natural environmental
conditions that give character to the face of the earth. It
also provide, a unique portion for relating certain concepts
from natural sciences with Social Studies (Kennarmer, 1959;).
This is sequel to the recognition of the joint functions of

natural sciences and Social science for Society's progresse

The task of the teacher has also been extended with those
#f identifying significant science learnings that increase the

depth of understanding of students in each social studies are.
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they full explores Some of the significant learnings in

Social studies that inwlve Sience areca identified by

Hetterman (Kennemer 1959:216) .

1le

2e

3.

4.

Se

Learning about our world, the natural setting in
which human beings live, ana the resources in the
form of materials and €énergy upon and well beings

depend for existance and well beinge

Learning to think reasonably about what is learned
from studying the conditions that exist in the

physical world.

Learning to establish factual truth by observation

and test conclusion by experimentatione.

Learning to apply Sientific knowledge to the
solutions of problems, the answering of questions

and the explanation of occurances.

Learning that science has great contribution to human

welfare,

As regards human geography the Social Studies teacher

should gain the conceptual understanding of the four key

interesting factors indentified by Propenfus (1978378)s~

1.

2

Study of physical habitat, the climate, topography and

natural resources as they are related to man,

Economics the human economics of dealing with
standards of living, landuse, housing and location
of industry,
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3. Cultural and technological including nouns, roles
customes attitude, and the material creation of the

S iencese.

4e The political concept that of power, decision making,

leadershipe

2.3.4 The Problems of Teaching
Seographys

However it must be noted that inspite of the close
relationship between the Social Studies and Geography and above
all the important contribution of Geography concepts and skills
in the main stream of the Social Studies curriculum, it is
confronted with problemse One of the major problems with the
inclusion of geography in social studies is the method of
approach in teaching the geography conceptse This concern
has often been a problem with teachers handling these geographical
concepts in the teaching of Social Studies. In the past
geography as a discipline has traditionally been more concerned
with the development of descriptive and explanatory studies
than with the formulation of emphirical generalizations of wide
universality. wWwhile there has been no lack of concepts within
the discipline, the concept have served principally as

erganising elements for analytical studies (Banks, 1977:313).
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The Social Studies teachers have for long used the method
of impacting knowledge through which students simply get
informed aout the facts and are expected to learn them with
suppressed curiousitye. This situation is well described by

propenfus (1978: 46) when he observed thati-

$Heial studies are often taught

like a daily soap opera, a nice

story of constant troubles, conflict,
and intrigue in which the Students
is regarded only as a reactor and is
intimidated to return each day for
the ongoing episcde, delivered in
lecture upon lecture, supplemented
by teacher treats of check tests,
parent conferences, and unit testing.

It is also must probable that many of these teachers have
not got a proper conception of what social studies is all abouta
The subject has also been taught by teachers with no training in
geography at alle In a survey of sixth form Geography Teaching
practice in North Central state of Nigeria (now Kaduna State)
Okunrotifa (1973) discovered that there was unavaillability of
qualified geography teacherses He also pointed out that
although almost all the geography teachers had requisitc
academic qualifications for sixth form teaching, only 35% of

them had professional qualification for their job.

In another research conducted by Lyam (1979:77) on the
Social studies teacher's background in Kaduna State exposes
that only 4% of the teachers who responded to the instrument

had any kind of social Studies training at all. And over half



51

and that instruction in the several disciplines included in

the School programm: should be dirccted to this ends The

Social Studies curriculum has, as its very important component
part, this dewvelopment = thinkinge Hence it is important to
note how instruction in Geography contributes to the development
of the learners ability to thinke This has br.en presented

adequately by Fenton (1966: 411 - 414).

One or more of a rnumber of thinking processes are inwvolved

in the teaching of geographys=

1e Perceptions= This process involves the ability to
discriminate and differentiate the properties of
cbject8 or basic human activities and to imterpret
their meaninge learners perceive when they have

sensory experiences, either real or vicariouse

2 Association:= This is the process of linking or
relating symbols = words, signs and the like-with
.things that are experienceds For example, a learner
may assuciate words such as "river"™ and "lake" with
what she perceives in the real world or map symbols
with actual surface features, or routes of
transportation with the movement of guides or people

from one place to anothers
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3¢ Concept attainments- This includes the process of
discriminating specific properties of objects and
events and abstracting or generalizing common
elements so that they can be classified or grouped
togethers As children mature, they anrich or deepen

concepts developed earlier in their school experience-

Perceptual, associative and conceptual thinking process
are constantly called upon in teaching Geecgraphy because much
of the content of our discipline is both descriptive and
analytical, and the learncr must avoid the large vocabulary,
concepts, and generalizations needed to understand the location
and distribution of both natural and cultural phenomenae. AlSo,
he must develop concepts of location, of size and shape, of pattern
of density, and of areal exent, and so on, In order to handle
all these concepts teachers need to help primary and secondary
schoel students, develeop a highly specialized wocabulary based
on meaningful conceptse Despite this, little has actually been
attained on concepts in the study of Geography. We do know,
however, that if learning is to take place, specific attention
needs to be given to the detailed and precise perception of
the spatial characteristics of the objectis and of the human
activities that are commonly included in units of study in
Geography. We also know that 1f students do not clearly
differernciate the orientation, magnitude, and arcal extent of

natural and cultural objects, they will not develop a clear and
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cultural objects; they will not develop a clear and accurate
understanding of their areal associations or spatial interactions.
Thus, these three processes are essential to learning in
Geography and need to be stressed by the teachers in setting
purpose, directing the learnerts observation, guiding decision

and evaluating outcomese

Thepe are other three thinking processes which are
dependent on the three already discussed. They are relational

thinking, critical thinking and creative thinkinge

1e Relational thinkings= This includes the process of
relating facts, understandings, and concepts to form
generalization of one¢ kind or another. 1In Geography,
we recognise this process of establishing
generalizations regarding the areal association and

spatial interactions of place people and eventse

2e Critical thinking:= Although often associated with
relational thinking, it can be differentiated by
suggesting that it includes the use of standards,
values and puposes to evaluate the effectiveness of
some actione 1In other words, critical thinking
inwolves the consideration of different points of
viev regarding some event of activity having Gaograpl'ql-_c
aignifican:.e.__
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3. Crcative thinkingg= This process involves expressing
thoughts and feelings in original wayse For a learner,
creative thinking may be a new interpretation, a
grasp of new relationships of phenomena, and
original synthesis of expressing of ideas, a new

proposal or hypothesis, a new way of doing somethinge

In the development of these six thinking processes, we
need an approach that will let all of them remain naturally
blended, yet one that will permit teachers to emphasize specific
processes when necessarye Also, we need a flexible approach that
wlll enable a teacher to work not only with his entire elass

but with groups within this class and with individual pupilse.

Thus a classroom practice that might be proposed and, it
is by no means a new one, is that instruction in Geography be
organized in terms of problem having geographic significance
that is, location and distributione Such an approach brings
together the six thinking processes that have been listed and
enables the learner to use them in dealing with content that
has Geographic significance. Another feature of using the
problems approach is that it enables a teacher to obtain a blend
of individual and group worke Through such an approach, the
gifted, the average, and the tenable child can each be challenged.
The amount of time neecded to complete activities can be varied;

individualized readings can be provided; individual preparation
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of reports, maps and cutlines can be encouraged; small groups of
children with common instructional needs be assigned; special
activities for both the academically talented and the less

able children can be provided; the kind and amount of practice
and direct supervision of childrents work can be varied; and
levels of expectancy appropriate to each childt's capabilities

can be more easily set.

Finally, to develop the six thinking processes and to
provide for individual differences teachers need to consider
patterns of organising Geographic knowledgee. This calls for
consideration of the scope of problems to be developed in the
primary and secondary schools and the sequence or grade placement
of the problems to be sclvedes In terms of scope, instruction
in Geography should included problems in physical economic, s
social and political Giography and the study areas should even
eventually include all parts of the earth as well as the world
as a wholes In terms of sequence there is no one pattern that

can be saild at this time or be more efficient than another.

in Junior Second
S Tra e

Geography at the lower secondary Social studies
has always been part of the Social Studies programe since the
inception of the discipline in this country. The need for the
study of areal association and relationships of the earth
surface has been a guiding theme of gec~raphy in the past and

it must continue to be an essential goal of an educat#.. mane
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At the junior secondary school, Geography holds @ portion
of major importance within the social studies skill programmes
A substantial part of the skill primary development in the
junior secondary school Scial studies is devoted to the

presentation of Geography conceptse

At the first year of the junior secondary school Students
learn about the physical environment as it affects their local
environmente The physical features are taught to Students in
relation to the influences of these features on patterns of
life of the people such as economy, politics, settlement and
so ones In addition, natural resources their influence on man and
his activity and how man utilizes the¢ natural resources are
also taughte Another vital aspect included in the year one
Social Studies syllabus is the Nigerian cultural patterns and
their historical origins which seceks to identify the ethnics
groups of the country and their cultural characteristicse. The
spatial concepts presented at the first year should not be
dismissed but should be emphasised on the students! immediate
environment. Problems of a spatial nature can best be in
investigated systematically within the frame work of the students'
local enviromment. The students should be actively involved
in local problems of a spatial nature. Environmental
topics, for example, energy, pollution and use of 'Fadama (water

collection for local irrigation) all take on special meaning
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when they are discu-:-seq. in refrence to the students home

regione. Other topics which leand themselves to student
investigation are urban lendyse, rural landuse, the development
of transportation and communication systeme Each of these
topics is well~suited to active participation by the student
and each topic involves spatial concepts which are the primary

integrating link in geographye

At the second year Junior Secondary Social Studies programme
the students are taught about the tphysical environment! within
the climatic conditions settings such as, seasons (wet and dry),
ocean influences types of vegetation, rainfal and windse In
this perspective students should be able to identify the seasons
of the year, identify the influence of ses8sons on the human
activities and state the effects of landforms on weather
conditions. At this level, students are expected to use their
skills on active participation through analysis and decision-
making in problems of spatial nature such a drought, floods ard
other natural disarster. Some aspect of *developmentt' which
covers all dimension of national 1life including political,
social, economic and cultural are alsc being treated under the
national economic life! the students will be taught the various
means of trangport and communication and the role in the national

economic lifee
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At the third year of the Junior secondary gocial studies
programne an extension of the aspects of the *National
Bconomic life! handling the sources of basic economic
commodities such as Agriculture, mineral and Energy resOurces,
mamufacture and importse The role of human resources in
econon ic development such as factors of population changes
(eege fertility), sources of population data (e+ge census), the
role of population and skilled manpower in economic developmente
The world transport and communications! provide an opportunity
fer students to identify the transport system, railway system,
water transport, road transport and air transport and the role
they play in commerce and communication. The fworld an its
peoplet with refrence to the continents and countries of the
world, the people and sources of African could be an important
geographical aspect which will provide students with deeper
understanding of the worlde Puphasis at this level should be
on active students participation through analysis and decision=
making in local and state problems of a spatial nature, The
students must refine skills introduced at the early grades if

they are to achieve the goal of geographic literacye

26 COnceEb.ml gzgroach to Social
A & Ins Ne

From several sources the suggestions have come for using

key concepts or basic concepts of the various areas of
knowledge as the organising principles of that which should be

taught at all levelse The basic concepts are those big ideas
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which unify a field of inquiry and give meaning to the various

facts that are colloct=d by scholars who work within the field.

It has already been known that Social Studies programme
typically include an overwhelming amount of specific information.
Not only in the existing fact-loaded heavy but the problem is

additionally confounded becausege

i. The amount of specific information is increasing

at rapid rate due to the discovery of new knowlédges

ii. secific information is ephemeral and becomes

obsolete quicklye

iii. The rate of forgetting specific information is

known to be highe

ive  Unless specific are tled to larger ideas, it is
impossiblc to establish functional criteria for the

selection of facts to be taughte

In recent years, therefore curriculum workers in the spcial
Studies have turned their attention to the use of concepts and
generalizations as organising schemes in an attempt to overcome
the problems just citeds The extent of this trend in social

Studies has been expresscd by Smith (1979:;46) as he saidg-



generally emphasis in Social Studies
changed from learning of facts to the
duvelopment of understanding concepts
and valuws from the ¢reation of students
memory tanks and robots to the development
of characteristics and behaviour in
students which appearcd to be essential
for a frultful life in a democracy Ffrom
prrrdting of information to the abllity
to aynthosise knowledge inorder to make
decisions and pass judgemant.

The basic idea is to focus instruction on a relatively few

fundamental corncephs that have high transfer value and that

help to explaln or prodict Social or naturel phepnomena.

Pecific mublect matter is selected to illustrate particularly

wall the concepts understudy and to permit the application of

certain methods of lnquirye. Harrison and Sclomonis {(In Hl_:mkins

19712 127) review of Zcial Studies research revealed several

tronds in the organloation of concept ~ Based Curriculage

1.

ii.

iii.

ive

A trend towardg the development of sequentlal
curricula so that a year?'s course would be
constructed on concepts and skills that had been

introduced previcuslys

A trend towards eliminating of much repetition that

exists in Pclal studiess
The use of area-depth studles.

A greaet employment of readings, case studies and

primary souccse
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ve Mccquisition of pupils with social scientist's

methods of inquirye
#1. An emphasis on thinking and critical analysls.

vii. An ewphasis on affective dimension of learning in

aad_dit:!.on o the cognltive,

Using concepts ae categories of meaning makes it possible
for man to establish oxder in all of the many thousands of
specific perceptions and unique experienge he hase. Concepts
provide an intellectual fllilng system for meaninge Concept
development, then calls for the placing of information in

correct cognitive categoriess

The key characteristics of s concept is that there are no
one=~to-one reality referents, On the contrary, reality referents,
specific facts, ar:: linked together to form abstract categoriess
The reallty of a conceptytPlatean?y, for example, can only be

dengnstrated to a specific fact, uighland or unplands

The strength of comepts in pcial Studies rests with the
fact that they have great transferabillity from one situation to
another, once they have been learneds A young child for
example who has learned to assoCiate certain characteristic into
a class called "Plateau" from observation of his and other
Wilghlands® will be able to conceptually recognise and giscriminate

apong tPlateaut Hills, Mountains etc.
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In other words, concepts are mental ard verbal tools
that help human beings make learning out of their perceptions
of the phenomena in the real worlde. By categoring the
phencmena we beging at the same time tc understand them,
because by categorising and labelling them we have defined
them operationally and can use the categories over vhen

consldering new pherncmenas

A concept glves the investlgator a handy intellectual
tol by which he can immediately begin organising the data
he is involved withe The more concepts he has as part of
his intellectual reperture, the more sophisticated ..is data.
A Geographer for example can 'look! at @ region and begin
tc make eenses of the spatial relationship and interaction
more quickly and with greater sophistication than someone who
is not a Geographer, because he sees the Region through a

speclalized conceptual framewsrke

From the foregoing andlysis we can then see that
¢onzepts have dual functions as noted by the Dlicticnary of
the sScial seience (in Boutwell 1972:37)e in the Social

Sciencesem— colcepts enter agg—

1. The most general tools of inquiry and as
il. The centent or object of some specific inquiries

nutably in comparative studiest,

“
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A fundzprental aspect of the SHeilal ghuwdies in that
both nrocesses andl uses are included. As students
manipulate information about people places and preblems,
they derive concepts that help them understand the data
being investlgatzd, These same concepts can then be
gpplied to new investigation or new problems. In the process,
specific facts of human behaviour serve only as vehichle

for learners to or importance of their own.

Thus, conceptual understanding means in part using
concepts from Spcial iences to analyse soclal behavicurs,
understanding the causes of social behaviours, and coming
to more rational decisions about social problems or issues.
Concepts facilitate these prucesses by giving thuse whu
have mastered them a way of raticnally, Qbserving, clasaifylng
and comparing human behaviour for patterns, and then of
hypethesizing, evaluating and generalizing about social
problems or lssues before making perscnal decisions and

taking actions {(Boutwell 1972:37).

In conceptual approaches o Scial studies curriculum
development and teaching, a great deal is made uf
generalizations as organising ideas from the disciplines,
main ideas, key ideas and so one A generalization is
defined as a declarative statement eipressing a relationship

between concepts or other variables and has a more or less



universal applicability (Jarclimek 1971:124)., A social
Tience generalization is a statamen£ 'thét explalng the
causes of human behavicur or agma other pheromena, in such

a way as to show the interrelationships of several variables,
by compiling several concepts into a meaning whole (Boutwell

1972:39)

The words T'adaption' icul tural ' '‘mant' ang Yinvironmont)!
are all concepts in lsolation as defined above. AS concepts
they can be used to gulde investigaticons of problems and
situations and to make sence out of percieved data. When
they are joined togethar o form a statement approxmating
a more universal ‘ltruthl however they become part of a
general ization: statements mach as the following are
generallzationg~

Man adapts to his environment culturally?
tAs people interact with their physical and

Social environment both they and the
enviromment are 'hanget,

A generalizatlon is typically the product of investigation
or inquiry, and results from students seceing the inter
connections of the various concepts they have discovered.

Just as with concepts, generaligzations have further
applicability in a new setting or situations. 1In a sence,
generalizations become a kind of short hand for the nowledge
that we accumulate during our life experiences. They are also
useful as a means of helping us explore new situation (Banks,

1977:97) «
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A good generalipation 1s meaningful for a studenti in
Social studies to the extent that it broadens his abilitics
to make wise judgementss A 'good?! goneralization is cne
based upon reliable emphirical evidence, one that provides

its reliability in many tests and applications.

Ssme problems are bound to arise when generallzation are
used in spcial studilez instruction. oOne of such probklems is
when they are based as objects of instruction is the tendency
to ascribe toc much cetainty to the generalizatlionse.
Generalizations should always be considercd tentative in
nature open to change or even dismissed in light of new
tinmowledgetsa No one familiar with the recent findings about
the shape of Earth, for example would attempt to continue
teaching the generalizotion that Earth 1s perfectly round
(it bulges actually)e Generalization change overtime and in
many instame.s, specific aspects of human behaviour refuses
to fit neately into the generallzad descriptions of tuman

behaviour,

Another dangur in using generalizations as objectives
is that some teachers often 'teach toward' them, making
them inte facts rather than linked concepts of teacher for
exanple who hag students memorize generalizations and then

apply them in variocus setting, is treating the generalization
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hot as somethine that is a useful too, something that is
changeable in light of the evidence, but as a fact to be
memorized much as one memorizes and usés the multiplication
table., These pitfalls can be aveided by emphasising

inquiry processsa

24661 Nature of Concepts.

Bruner sews any concept as having five elements (1) Name
(ii) Examples (posltiwve and negative (iii) Attributes (
essential and nonessentlal) (iv) aAttributes value, and (v)
Rule. Understanding a concept means knowing all the

elements of the conceptses

The name is the term given to a category. Plateau,
River and s0 one I 2 studentknow a concept, however they
can easily learn the nawme for it and thelr verbal expressions

will be more articulatee

Concepts appear to be learned most effectively when
a number of positive examples of the concept are presented,
Rescarch evidence indicates that concepts are most
efficiently lcecarned when a number of positive examples are
first introduced and the discriminating characteristic
clearly established (Banks, 1977:92). For example when
student are asked to think of a *capital' they would begin

by visuallzing a specific capital such as Keno, Lagos, Yola,
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Enugu, Maidugquri or some other member of the class of
capltalse Classes are grouping of categeries of things,
events, or idcass Eoch ¢lass includes things with thu
same or similar attributes and excludeg things with
different or unrelated attributzse. Each cless can be re

referred to by a symbola

The class members are referred so as positive instance
of concept (Kanc, Lagos, Yola, Enugu, Maiduquri). The
characteristics they share which ldentify their membership
in a class are called their common attributes. Attributes
are distinguishable characteristice or proparties of things
events or ldeass They are features that can be noted as the
same, similar, or different, FPFor citicg, their attributies

inciude government, services, business and neighbourhoods.

Anong other objects which do not share these common
attributes are called negative instance (examples) or non
examples are¢ not members ef a specified class; they are
things that do not have the desgignated atiributes of the
classs. In otherwords they illustrate characteristics that
are (pposite from those positively assoclated with the
discriminating features. Non examples or negative examples
are also important in concept acquisitions. In addition to

alding of student in to discriminate between classes, 1f non
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exanples are not includad, Students willl over~generalize
the concept to include closgely related non examples

{Mckinney et al 1983:3)e

Finally 2 rule is a definition or stitement specifying
the essential attributes of o concepts, A rule normally
evolves at the end of the concept attainment process. The
teacher often uses it as a device to have students summarize
the findings of their research for attributes {(Joyce et al

19732 31).

In view of the individualistic approach to learning for
each student, tezchers have been cautioned to experiment
baforc these (example and non examples) are presented to the
students S as to find an appropriate balance in their
instructional stratigye Such @ balance could bhe obtained
when examples are arranged from oasy to difficult. Teachers
can e¢stimate the difficulty level and that it made no
difficult so as all difficulty levels were included (Mckinney

et al 1983: &),

2e6e2 Corncept Attainment Process.

For anybody to be interested in Geography education as
it relates to the gocial studles programme of the young
Schoel children, it is pertinent that one focuses on concept

formation and attainment that holds throughout intellectual
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developmente I this development it may be woll to giwve
some attention to what they psycholeogist and educationist
have in mind when they talk about concepts and the ways

children develop than,

The psychologists regard concepts as systems of
meanings within the mental organization of the individual,.
They arise as the generalizes from his experlence, and serve
as expectancivs or hypotheses for the classification of
ancoming information, Conceptualization is the procoess of
categariging, classifying, and naming a group of objects
{Banks, 1977: 90)e Categorising helps reduce the necessity
for constant new learninge As long as an object or ewvent
displays the defining characteristics of a class, it nueds

not to be relwarnt at cach encounter (Joyce =t al 1972).

of the many studiecs that have heen publighed of
childrents development in general, those concerncd with
the development of sgpatial concepts probably have the greatest
relevance for Geogreaphy (@ege Plaget)s Geographical
investigation has long been concerned with the discription,
analysis and interpretation of phéenomena in terms of their
spatial distribution and interrelationship, and indeed it
has been arqued that fthe whole practice and philosophy of
geography depends upon the development of a conceptual
framework for handling the distribution of objects and cvents

in spaceX Harvey 1969),
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Research tonducted by pilaget, who studied children
coanitive procasgs in his investigation developed a stage
theory regarding the development of logical thinkings. He
saw the stages ns variant in their sequences but not fixed
in terms of specific age levels; rather, he saw them as
typical within certain age rangess Interpreting piaget
theory munt (in Crutchfied 1978:15) described threc major
stages in the development of logical thinkinge As termed
by plaget, these stages are sensorimotor, concrete operations

and formal operations, These stages ares-
1. Snsorimotor stage ( 0 to 2 years)

24 Precperational stage ( 2 t 4 ycars)
(a) pPreconceptual thougnt (2 to 4 years)

(b) Intultlve thought{4 to 7 ycars).

3. Operational stage (7 to 10 years).
(a) Concrete operational thought (7 to 11 years)

(b} Formal operational thought ( 11 to 16 years)

The sensorimotor piriod began at birth and extend to
approximately cighteen months. During this stoge, infants
engaged in experiementation and limitation to develop problem

solving atituties corresponding to those of subluman animal s.
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concrete operatlons beging with a preconceptual phase
which lasted until about age of four, In this phaso children
activities were dominated by imitation and playe They
developed imajery which made it possiﬁle for them to
anticipate consequences of events and to acquire language.
Between age four and seven, there was an intuitive phase in
which children gradually learned to use g trial and error
process to sort objects on the basis of an attribute,
A classroom exangle of this would be zs follows: Shown
yallow and red joy trucks and cars, children weuld group
all the yellow joys tegether or all the trucks tegether or
all the trucks togethers They would be unable to consider
both shapes and colour at the same time as bases for groupinge.
vlaget explained this aa the inabliity to recognise that

the whole was composed of partse

The third phase of concrete operations began at
approximately age seven when thought because independent of
perception and action, and children were able to judge parts
and wholes simulieneocuslye Thus, they could consider more
than one attrlbutes in grouplny of objlecte and could explain
their reasons for grouping. Through examination and
manipulation, they would discover class assoclations. fthey
would be able to apply their loglc , however, only when

dealing with concrete objects in the classroom, children might
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examine pictures of industrial workers separate from agricultural
warkers, and recognise each Jroup as part of the larger group

(eeg. they are all vorkers but work at different secbors).

With the on set of formal operations at approximately
eleven or twelve years, children would no longer need concrete
objects for their classificationss They tend to concieve the
relationships before hand as hypothesis to be tested and were
able, as well to, conzlder the full set of possibilities
from problem solving. EgQs when discussing geographic issues
in the classroom, student #t the stage of formal operationse
Agricutural resources, productlon and utiliization and the
current State of technology to the brosder concept of Agrarian

change.

Bruce Joyce {1965:1%54) illustrated three levels of

concepts as;e

(i} Observed concepts; those that can be perceived

directly frome

{(i1) Inferred comcepte; those that describe unseen
conditions that can only be immediate observed

datae

{1i1) 7Ideal comcepts; those representing broad
categories and formed by classifying large

grantities of datae



73

Although zach level in identified at & particular age.
duch as observed concept in the early grades, inferred
concepts in the middle grades, and ideal concepts in the
upper middle grades; nevertheless, we will find students
in all levels in one classs Therefore, we must adapt our

teaching strategices to accommodate all three levelss

gynthesising a wealth of research conducted in the
United states, Klausmeilr, Ghatala and Frayer (in Crutch
field 1979: have develeoped a four sequencial levels of

concept attainments-

(1) Cconcrete; Dlscrimination and memory of a particular
things Bviderce in children's behaviour; prefers
Joye

(1i) Tdentify; Generalization of two or more forms
of the same thing as equivalent. Evidence in
childrents behaviour; Identifies families dog

when seen front, back or side.

(1ii) classification: gGeneralization that two np
more instances are equivalent in same way.
Evidence in childs behaviour: can sort block
by shape, but is unable to explain reasons for

groupinge



74

(iv) pFormal: Definition of a concept on the basis of
ghared attwrilutess EBEvidence in children's
benaviour:; Can sort objects representing various
categories and explain sharod attributes as basis

for grouplnge

Jerome Bruncr ldentifies critical intellectual growth
patterns and the dewelopment of intellectual structures which
are simllar to conceptualization strategics advocated by
some Social studies gpeclialist (Mckinney warren C.o 1983
include). He ldentifies three types of c.oncepts. one is
conlunctive concept which means that a category is defined by
joint presence of several characteristies. All of the
critical attributes in a conjunctive concept must be present
in any cne examples For instance, the critigal attributes
of arable land are(a) land thaet can be ploughed ,(b) land
that is fertile erough to grow crops, and (c) land that
has an adequate climate for growing crops. If any one of
these critica] attributes is missing, then it is not
arable lande The key word in expressing the relationship
between and among the critical attributes of a conjunctive
concept is nand"s Disjunctive concepts share the preserce
and absence of characteristics in a disjunctive concept not

all of the critical attributes have to be present ip any
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one example of the corcepts The key word in a disjunctive
concept is "orv, & relational concept is one in which there
is a time or spece relationship between the critical
attributese An cxample of a relational concupt 1s tﬁe
scientific methods First, a problem is identified and stated,
Next, hypothesis are stated. 7Then data are collected,

hypotheses are tested, and finally conclusions are drawne

Taba analyses thinking from a psychological and logical
point of new and concludes:-
while the process of though are
paychological and hence subject
to psycholegical analysis, the
product and the content of thought
mist be assessed by logical critoeria

and evaluated by the rules of loglce
(T2ba, 1966:36).

ghe identifies tlwee postulates about thinking.
1. Thinking can be taught

2 Thinking 1s an active transaction between the
individual and data. This means that in the clas
classroom setting, the materials of instruction
become availlabie to the individuzl when he or she
performs cetailn cognitive operations on them
organising facts into conceptual systems, relating
palnts in data to each other and generalizing from
these relationships, making inferences and gencralizing
from known facts to hypothesgize, predict and explain

unfamiliay phenomenae
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3e Proc::ss of thought evolve by & sequence that 1s
flawful tea She postulates that in order te master
certoln thinking skill s certain earlier ones must
be mastercd first, and this sequence cannot
be reserveds Therefore, tthis corcept of "lawful
secuence” regquires teaching strategies that

obstrve thess sequencesit.

In cther words, Taba concludes that thinking skills
should be taught using specific teaching strategles designed
fur those thinking skillse Taba is largely responsible for
popul arizing the term ®"teaching strategyv. 7This has infact
formed the back boned of an active soclal studies curriculum.
They developed a serics of teaching strategies designed to
develop inductive mental processes, expecially the ability

te categories and to use catugories,

Other educators have also examined the influence of
children's cognltive styles on concept learning. From
studies on perception witkin et 1 (in Crutchfied 1978:18)
described two modes which they labelled 'field independent?
and 'field dependentf, They found that persons who have
perceived in the fileld independent mode eusily distinguished
items apart from an organized field. For example they would
readily locate ’lhidden picturet in a puzzle. Field dependent

persens on the other hond would find this task difficult gince
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they tended to new the service as a global Unite Evidence
from later studies indicated that those were itﬁrlistic
tendencics extending into the intellectual domain. Since
the original labels were then considered two limited for
the broader rnotion of cognitive style, they were analytic

and global dimensions of cognitlve functioninge

For a ¢lear understanding between the analytic and
global cognitive functioning the characteristic, of
individual s having either of these cognitive syles were

constrasted as followstm

1. Analytic thinkeras profited hest from inductiwe
learning {(Given specific examples, they cold
arrive at goneralizations through self disousy).
Global thinkers achieve best through deductive
learning (Given generalization, they could site

specific examples),

2e Annlytic thinkers had o sense of scparate ldentify.
They were aware of their own feelings and needs and
saw them as distinct from thosc of others, Tthey
domonstrated independence. Global thinkersg
identificd with groupse They relied on oufside some
for their view of themselves and accepted $he word

of authority figures. They were seen as sensitive,
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i, Amalytic thinkers sould separate their
perceptions from emotional contexts. They did not
blot out experiences from memory if they were
upleasants Glebal thinkers connected perceptions
with emotionse If an experience were impleasant,

they would blot 1t out from thelr memories.

In studies investigating cﬁilﬁren '.s.' performances on
conceptual task, Kegan, Moss and Sigel (dn Crutchfield 1978;-
19) found stmilacitles in style to thoss of withine They
alsc identificd two othur characterisfﬁiﬁsltﬁey considered
related; hnpulsiﬁty and reflectivitys Impulsive individuals
had fast conciptual tempos which led them 0 respond quickly
tc questions, where as reflective thinkers took time before
they spokes On tests of reading and Inductive reaspning
given to students in first and second gradesg, impulsive
children made more <rroxs than did reflectives. Further-
studies indicated that children with global Btyles were
rore impulsive than those with analytic. 'I‘hs_ investigators
saw these four charocteristics ag general fruits appearing
early in lif, revealing themselves in many differing
sityations, ond persisting throughout succeedipg age levels,

They also appeared to he some what independent of intelligence.
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2e6a3 ‘?;acl'ling ”bdel_?_ in CODC&Ep_t
' attalnment,

A model is 2 representation of somethings, It iz a
prototype of what th;t something i's, or was, or will be,
or should be, or may be likes It might he used to help
understand what the somethlng representative maydel represent
.a way that abstract knowledge can be classified and
structured so that teachers can more readily plan to tuach

it and students more ensily to leoarn it,

Knowledge in Soclal Studies is often grouped into the
followlng categories; ) facts b) concepts c) generalization
and constructse These kinds of knowladge are eseentially a
persens own internalized understanding, but each can be
represented in 2 form of communication and demonstrated
through obsarvable overt behaviourss Each type is abstract
mit can be derived or learned orx iearned from concrete
contextse 0f these three, conc;epts é.re the most basic
because it is necassary that the learner understands the
cuncepts which moke up the facts and generalizations
Therefore, it ls necessary that teschers ensure that their
students have acquired the preerequsite concepts befuge

attempting to teach factual information and generalizations.



This strategy {concept attainment) in useful to

introduce or to dewvelop basic understanding of a concepte

It involves the following stepsie—

1. Identify these cognitive elementsge

(a)
{b)
(<)

()

The major

The symbol for the concept

Major attrilutes of the concept
Examples of the concept that hawe the
specified attributes.

Nonexamples of the concepta

attributes are the basic criteria for the class

nf things represcnted by the symbul for the concepte They

are those atbtributes the student needs to be aware of in

order to distinguish betwsen examples and non exampless They

are certainly not all of the attribute of a concepta

Examples and nonexamples selected should be pertinent

to the course and sultable to the students.

2. Present the examples and non examples to students

and have them identity the major attributes,

identlfying the examples by concept symbol su that

students assoclate attributes with it.

3e Have students define the corcept by listing its

major attributes. This step is not absolutely

necessacy but may b important to clarify and

conflrm attribute identification.
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4. DPresent more exmmples and nonexamples and have
students tell which are or are not exawples and
give ruasons whye This step may be Impertant
to develop association of attributes the concept

syambol.

Se Have the students find and identify new examplesa
This step is intended to effect reinforcement and

assimilation of the concepta

€a Evaluate student learning by seeing whether students
have identificd examles and non examples and can

find or create new exawplesa

These steps need not be precisely as described or follow
this exact cxdere Identiflcation of the cognitive elements,
for example, might be followed first by definition of the
concept and then by distinguishing examples and nonexamples,

in effect reversing the second third steps.

However, several instructional designs have been
developed to aid teachers in teeching concept (Rruner et al
1877 and Merril ond Temnyson 1977) will be considered in

this studye

bnder the Arunerts design there are actually three
variations or moduls, of comcept attainment thzt have been

huilt. Each has 2 slightly different set of activities
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(syntax), but all are developed from a common conceptual
bases These are the Reception, selection and uncrganlsed
material models of conceptual attainment, Each of these

models will be discussed.

ZeBe3.1 The Reception-Oriented Mudele.

The phases and activities of the ‘Reception-oriented

medelt of concept attalnment are outlined ( see Table 1),

Phase one involves presenting data to the learner,
Bach data is a separate example or nonexample of the
concepte The data may be events, peocple, oblects, stories,
pictures, of any other discriminable units. The learners
gre informed that there 1s one idea that all the posltive
exanplaa have in commeni thelr task 1s to develop a hypothesls
apout the comncepts The lnstances are presented in a pre-
arranged order and are labelled yes or no, Learners are
asked to compare and justify the attributes of the different
exanplese The teacher or student may want to maintain a
record of the attributes). Finally, they are asked to name
thelr concept according to its essential attributese.

{(Thelr hypothesis 1s not confirmed until the next phase, and
wlth some concepts students may not kww the name, which

rrich can be be providec wrean the cencept is confirmed).
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In ;:hase two, the students test thelr attainment of the
concept, first by coxrectly ldentifying additional inlabelled
examples of the corcept and then by generating their own
exampless After thls the teacher (and student) confirm or
disconfirm their original hypothesis, revising their choice

of corncept or attribute as necessary.

In phase three, students begin to analyse the strategies
by which they attain conceptss As we have indicated some
learrers initially try broad constructs and gradually narrow
the fields; others begln with more discrete constructse The
learners can describe their patterns, whether they fouws ontat
attributes or #dncepts, whether they did eo one at a time :v"
several at once and what happened when their hypothesis was

not confirmede

24643e2 The Selection Model

The second model by Bruner which :Ls_ the selec¢tion model
of concept attainment (e Table 2) differs abit with the
Reception model of concept attainment. The major difference
between the two models is the labelling and sequencing of
exampless In selection model, an example is not labelled
unit the student asks whether it is a yes or a no. Ancther
difference is that student may ask about their own examples

in order to attalin the concepts The students also control the



sequence of the exdmples by choosing the ones they want to
inquire abouts The tracking and analysis of attributes is
this not as formal in the Selection model as in the Reception
model .« Students may be encouraged to make notes akbout their
hypothesis and attributes. In general, the selection model
places responsibility for concept attainment and attribute
tracking in the hands of the students. Its syntax is simiiar
to that of the Reception model but its activities and role
within phase one and phase two are slightly different . sStudents
can work as individual, each person inquiring about examples,
they can work as @ group, making a jeint decislon about the
examples to inguire into, working as individuals is probably
deslable at first, although each person will be scmewhat in

influenced by the answors to some one elsets inquirye.

2466323 Tha Unorganised Materizl Model.

Joyce et al (1972) contends that the real benefit of
concept attainm nt occurs when we begin to apply it to
unarranged material to help us become aware of the attributes
employed. Verbal assertions of concept appear throughout
written material and the attributes on which their concepts

are based are not always explicit.
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the proceedure for analysing concept in unorganised
materials involves locating the concept, identifying the
attributes used; discussing the adequacy and appropriateness
of the attribuies and comparing the examples for other
passages using the setlme concept (sece Table 3). Generally,
progression to analyiing concepts in unorganised materials
is part of a sequance of instruction in concept attalnment
activitye This third version of concept attalnment is much
more a group discussion than an instructional exercise such
ag the reception and selection varlations. The teacherts
role 1s to facilitate discussion and ensure that it focuses

on the development of a concept in the material,

246e3¢4 Merril and Tennyson Model.

Of the several Instructional designs developed to aid
teachers in teaching concepts, one very effective design
that has not been widely cited in special gtudies methods
texts was deweleoped b, Merril and Tennyson in 1977. fThis
design has been formed to be more effective than several
other designs (Mckinney, 1983: 1). The model consists
of four parts: (a) a definition (b) an expusitory
presentation, (c) atfribute isclation and (d) an inquisitory
practice presentatione Each component of the model is bhased

on research findingsy ( See Table 4).



Merril and Tennyson define a concept definition as a
statement that identifies the concepts critical attributes
(essential characteristics) and how these attributes are
relateds Attributes may be related in one of three ways;

confunctively, disfunctively and relationally.

The expository presentation follows the definitions
This presentation consist of tmatched' examples and non
examples pairs that are divergent (covers the full realin
of the concept) and includes casy, madium and difficult
exaples and nonexampless Examples and nonexamples are matched
on the basgle of the concept's varlable attributes (nonesential
characteristics)s For example, show is a variable attribute
of arable land, That is, during the winter months arable land
may or may not be covar:d with snowe Therefore, a picture of
arable land covered with show may be paired with a nonexample,

such a&f a glacler covered with snows

e third step in the model is referred to as attribute
isolatien. The purpose of this step is to make sure that
the learner tseest the critical attributes in each example
and that they see the absence of the critical attributes
in the nonexamples. Attribute isolation can be achleve by
underlining the critical attributes in written statements,
then use of colour in drawings, or simply by peinting in

the case of photographse This step occurs simultaneously
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hith'expositOIYpreSentation and attribute isolation. The
pUrpose of thisg presentation is to allew the learner to
practice selecting examples from nonexamples and to receive
feedback from the teachers New examples and non examples

be used so that the learner doecs not merely recall the
instances from the “xXpository presentation, Momorization

of a definition and specific examples and non examples

should not be confused wi th understanding the concepts

Merril arx Tennyson claim that these examples and nonexampies
should be randemly ordered to prevent the learner trom merely
figuring out the presentation order. The learner is asgked
whether a specific Correctly, the teacher asks whys The
learnerts explanation should include the Presence or abgence
of the conceptis critical attributes. 1If the leayxrer
responds in correcily, “he ledenerts responds by starting

the correct response and explaing why the instance ig cr is

not an example,

The rationale for the renew of some models for Conceptual
attainment in thie study ig that, the use of the model s
determing the shape of particular learning activities. por
instance, if the emphasis iz on aCquiring a new concept
the teacher will emphasize through his or her quegtions or
cumments and attributes in each example (particular the

positive exanples) and the concept label, if the Smphasis ig
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on the inductive process, the teacher mdght want to provide
fewer clues and rainforce students for their participating

and perverances The partlcular content (concept} may be less
important than the participation in the inductive process, it
may even be a concept the student already knowe If the
emphasis Is on the analysis of thinking a short sample concept
attainment exercise might be developed so that more time can

be spent on the analysis of thinkings

Teachers can use the concept attainment model with all
agee and grade levolss What the teachers need to bear in nind
is to reflect the various levels they are designed for. Fur
the young children concepts and examples mist be relatively

Simplti [

The concept attainment medel is also an excellent
evaluation tool when tcachers want to determine whether
dmportant ideas Introduced earlier have becn mastered. It
Qickly reveals the depth of students' understanding and
reinformces their previous knowledge. The medel can alsy be
useful in opening up & new conceptual area by initiating

a sequence of individual or group inquiries.

on the otherhand critisms have been labelled against
the concept attainmment medel. Pirst, teachers helieve that
these lessons are difficult to develop. 1In some cases,

lessons can be time consuminge. A second critism is that soma



concepts do not fit into some of these models. It is
sometimes difficult to find non examples of some concepts

such as cultures

207 Skille Development in Social
__S_tudies.

Among the several classifications of goal, to which
Social studies teaching is directed, agreement is general
that the development of skills should receive major

.attention (Carpenter, 1965: 181)s There are varied reasons
as to the legitimacy of this accertion. One, because of
the rapid rate in the absolescenc. of mueh inferugtion today
and therefore, of the diminished transfer va.lui;':.f:u?..’ '}aw.wledge.
Skills, however, represcnt more gencrallized leasning and
thus are likely to be L;.pplic:abla; continually in all facts
of an individual life, The term skill is applied to the
abllity to do something with some degree of experness in
repeated purformances aAdequacy »f skill development must
not only take into acecount the éxpertness of performance
per se, but the age and prior background of the learner,
Other reasons reflect in part the energence of new
profegsional viewpoints more especially in the Aucial
Studies area, mounting public concern abeut reported

serious defieiences in skill performance:, particularly in

the case of the eConomi.cally and cul turally disadvantaged,






