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ABSTRACT

Social Studios as a new discipline in the country is
presently gaining recognition in both the policy delibrations
under the new education system and in a more wider di mention
of curriculum development. Going in this perspective are
serious shortcomings of most materials produced for the
Social Studies programme, prominent among which are the neglect
of the role Geography concepts and skills can play in the
attainment of Social Studies objectives and the emphasis on

facts as against conceptual development.

Unknown to many Social Studies teachers, the need for
grasping the concept of areal arrangements and distribution
of physical and cultural phenomena in space and time as taught
in Social Studies has i ts roots in Geography, The Geography
concepts inevitably form a part of every Social Studies unit,
for in every unit the child learns about interrelationships
among a Society, its culture and its environment, and about

differences and similarities between places.

Suprisingly, a limited knowledge and understanding of
geography, its concepts and relationship are provided in the
Social Studies programme and its activities. The teachers
on the other hand are unfaniliar with the concept:; and methods
of geography which reduces it to a memory exercise of loosely

organised facts.

Vi



The current trends in Social studies instruction
emphasises the development of concepts as against
abstract knowledge. Teaching for conceptual understanding
is not a vicarious informal factor in Social Studies. To
teach such a goal the entire teaching process, the
organisation of content and materials, the selection of
problems and sequencing of learning experiences most be
specifically and conciously designed to bring about

conceptual understanding.

It is therefore the objectives of this project on
curriculum development to provide activities that can
be used for secondary school students inorder to help
them develop geography concerts and skills in Social Studies
programme. And to identify and describe to the teachers

what they should do inorder to develop their own activities.

Inorder to achieve these objectives eight (8) concepts
have been selected from the junior secondary school syllabus
and developed along the unit approach to instruction. Today,
the unit approach is universally acknowledged as a superior

way to organise for planning Social Studies instruction.

Lastly, strategies for improving the development of
activities by teachers has been provided so that they too can
encorporate conceptual and geographical understanding in

teaching Social Studies.
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Chapter 1

INTRODUCTION.

1e1 Background to the Probleme

The discipline of social studics is now assuming a major
dimension in the sphere of curriculum development in this
countrye This is because the objectives of social studies are
consistent with the national educational aims and objectives.
This consistency was said to be in recognition of the potentials
of social studies for inculcating the right type of skills and
values, through unified and integrated interdisciplinary studies
of man (Okabiah 1984:66), One of the basic rationale for social
studies cducation as scipulated by the national council for
the social studies is the Menhancement of human dignity through
learning" (1971:7)e Human dignity mean equal access to the rights
and responsibilitics associat:d with membership in a culture.
The emergent philosophy of cducation for Nigcria as established
in the New National pPolicy on Education was based onj the
integration of the individual into a2 sound and effective
citizen and ccqual educationel opportunities for all citizens of
the nation at the primary, Secondary and tertiary levels, both

inside and outside the formal school system (1985:8)s

A major geal of wducation at present is the development
of critical and analytical thinking abilitics in pupilse

These abilities can cnable children to contribute in solving



the societal problems by the tiwe they may have become adults
and to znable thei kecp pace with the scientific and te
technological changes of mocern socictye The need for
analytical thinking is to help our youth understand the
structure and the processes of our societye With possession
of analytical tools, our youth will b¢ able to understand the
dynamic changes of our socicty and the problems created by
science and technologye In the final analysis the purpose of
&cial studies education is the development of problems
@olving abilitye By acquiring the analytical tools and the
skills to apply the tools to the problems, our youth will
feel that, as adults, they can participate intelligently in
the decision of a free societye 1In the pursuance of this
objective, education will serve as a process designed to
produce a person who atter being initiated into a number of
worthwhile activitics would endeavour to continue with some
of these on his owne The school must play a vital role in
this preparationes And in order to be effective in this,

the curriculum must consist of meaningful, purposeful

experiences ($hapiro etal; 19693293).

Chase and John point out that the major objectives of
education is the development of the thinking citizens who is
aware of his responsibility to society, (not a dormant,
uncritical, and uncaring individual to all prevailing societal

problemsp and who at the same time is able to fulfil his



own need as an inoividual in a changing worlds By thcir
declaration, "®cial stucics has a gpecizl o€ in this
developnent® (1678:1)e The present social studics programme
does not offer the proper intcllectual framework to develop
the analytical facultics of our youthe. Social studies
educators wno have tricd to identify generalizations for

the social studies curriculum have suppressed the unique
characteristics of the individual social science disciplines
and formulated concepts so general that they are without

analytical contente

In organizing the social studies curriculum, it should
be realised that the education of future citizens is at
stake, But to function effectively in today's world demands
an insight and knowledge of gecaranhical concepts and the
development of geographical skills including the skills of
using maps and globes as wecll as skills in the Scientific
methods as applied to geographical analysise Geography is
that ficld of lcarning in which the characteristics of
particular places on carth's Surface are examineds It is
corncerned with the arrangement of things and
wi.th the associations of things that distinguish
one area from anothcere It is concerncd with the connections
and movements betwoeen arcase The foce of the carth is made up
of many diffcrent fecaturvs, cach the momentary result of an

ongoing processe There arv physical and chemical processe



dewloping the forms or the land, the shapes of the ocean
basins, the diff ring choractrestics of water, soil and climate.
There arc biotic proc.sscs by wnich the plants and animnals
spread over the carth in complex area relationships to the
physical feeturcs and to cach othcre And there are the
economic, social and political process by which makind

occopies the world, landse

It will however be obscrved that considerable emphasis has
been placed on the need for grasping the concept of arcal
arrangements and distribution of physical and cultural
phenomena in space and time in gcographye The concept of place
and position are of importance to geographic understanding in
the context of an integrated Social Studics approach (Propenfus,
1978:110)e The Geoar yidcal concepts inevitably form a part
of every 8>cial Studics unit, for in e¢very unit the child
learns about interrelationships umong a2 society, its culture
and its environmcnt, and about differences and similarities
between placese M"These relationships are the nub of geography"

(Preston and Herman, 19681326).

It is worthwhile to point out that any programme in the
Social Studies is worth implemanting only if it helps young
people become more thoughtful and intelligent human beingse

The objectives of a programme such as the geographic education



in social studius xre boiing thweo foldse

1 To hlp pupils to dewclop modes of inquiry and
substantive understindings which will enable them
to think morc critically and creatiwely about the

world in vhich they livee

2¢ To help thum attain an Jdentification with and
an umotional attachement to the ideals and values

that guide men lives in an cgaliterian socictye

3. To cnable learners to anticipate change and scek

to shape dusirable chanjes in their way of life.

A social studies progriaame has little value if it does

not contribut: to the attainment of these goals (John 1965321).

If geoqrephy is to be incoroporated into othcr Fpcial
Studies coursc, then naturally the teacher will have to
adopt a basicolly differont philosophy from that of the
specialiste He will hove to acquint himself with broader
knowlidge inordcr to be able to supply the necessary
information ot the ppropriate momentse Next, the tcacher
will have te dcevelog tuchniques to allow him to incorporate
geographic rclationshipse But suprisingly 2 limited
knowledge and understanding of geography, its concepts and
its relationship, arc provided in the Social 8 wdies

programmeée The subject is currontly taught by mostly teachers



with little or o training in Geography, and the subject
matter has cven boeen tagged Ytoo difficult! (James; 195931)e
Student often grumble about how difficult it is to comprehend
geography and the wery widc scope it endeavours to cover
(windapo; in Awo 1979: 57 In another situation scientific
studies show that too many pupils and even teachers are
deficient in important phases of geography (Wwhipple, 1959:112)s
Al so, sometimes geography teachers suppose that their adult
mature approach to the subject is necessarily the one which
should be imposad on the children (Okunrotifa, 1969:158).
All of the above suggest and confirm that, in Secondary
Social studies programme, therc is no concious effort by
teachers to build in the students such geographical concepts

and skill as there are in the physical geography and map worke

T teachers unfamiliar with concepts and methods of
geography the subject can easily become a memory exercise;
a listing of things that occur together in an area, The
teacher merely sees his task in gocial Studics instruction
as that of guiding his students to memorize a sufficient list
of facts regarding the location, physical structure, and
products of this or that part of the world (Kohn, 1959:240),.
This is by and large the sdtuation under which Secial
Studies teaching suffers due to the persistance of traditional

and stereotype notions about the nature of geographys



when such teachers lack insight regarding the basic
geographical concopts, skills and generalizations to be
developcd) Social Studics is reduced to vague description
and looscly organised factse Such descriptive teaching
allow little, if any opportunity to approach geography
concepts in a thoughtful and reflective manner, Because such
exercises often do not constribute to the understanding of
social or natural phenomena, it is not likely that geography
s0 taught will scem relevant to young learnersy, (Jaromlimek
1971:197)e For example, if a teacher is to teach the factors
determining particular climate, its characteristics and
its world distribution may be taught with no refrencc to
the cultural and economic developments varying within the
world distribution of climat:y Yct this is an unfortunate
trend at a time when geographic thinking is more than ever
exential to intelligent dccisions on national problems.
Banks argued that in order to put geography in its proper
place, "the structure of the discipline and methods of
investigation can be properly taught in schools within the
framework of inquiry, valuing and decision making" (1977:
299)e.

Nevertheless, the current trend towards emphasizing
concepts and generalizations in Social Studies instruction
as against abstract knowledge provides much though not

without problemse The trend is to equip students with



structur s of abstract lnowledye which have been identificd
by subject speclalistse Sich knowledgs, it is held is not
only morc uséful and longer remembored, but also provides
a framework for butter orgmnising utilizing, and remembering
facts (Tenck, 19683 196)e Facts must be placcd in an
organizational framework if they are to be meaningful, and
this rarely happends without careful planninge Students
quickly forget facts they have memorized when they have no
structure around which to cluster the facts and no mode of
inquiry that can be useful as an aid in analysing a new
situation, Moddern programmes in geographic education are
broad in scope, with the cmphasis on a few key idecas of
basic concepts supportcd by a knowledge of significant

geographic facts nceded to understand major ideas,

The social studics structure is based on the spiral
curriculum which is one whose subjoct is repeated, This in
fact has relationship with the vicws of Bruner which helds
that the foundation of any subject may be taught to anybody
at any time in somc forme Social studies content,
developed within the spiral curriculum framework, will be
on understanding thc conceptual framework of each discipline,
The rationale for the spiral organisotion as applied by
the 8ocial Studies curriculum is that once the major
concepts have been mastercd, they serve as an anchorage for

assimilation of knowledge and processing new informatione



In this way the procc ss of loarning and training become more
of accomodntion rather than nddictive (Okabiah, 1984:14),
Concuptusl learning in social studics is doveid of rote
memori zation, gich learning is bas-d on the development
and clarification oi broad conceptse Concepts are mental
constructs bascd on a process involving delineating

specific elements, organizing the related elcments, analying
the results, and then re-organising and redefining the

construct (Chas: and John 1978:3)e

As for the development of geographical skills in
the social studics programme Joyce point out that, "skills
cannot be isolated from the rest of the educational process"
(19771103)s Wwhile they can be dealt with as discrote
entities for purpor.s of clarity they are really Inextricably
related to content and attitudeses They can be defined as
tools essential in performing o physical, mental, or
emotional taskes If tought properly, pupils can be
transfercd from one situation to another, §ich an appro:ch
would give a hint of an underlying philosophy, it would
al o for cxample, draw fundamental aspects like ordinance
survey map study into the very centrc of things instcad of

being largely unrelated cxerciscs in memorye
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Thus, it is our hopu that success can be attained if
$cicl studics teacnirs use the conceptual inquiry bascd
methods of teaching the geographical aspects of the Sociql
Studies programce Teaching for conceptual understanding
i not 2 vicarious information factor in Social Studicse
To reach such 2 goal the entirc teaching process, the
organisation of content and matirials, the selection of
problems, and thce sequencing of learning experiences must
be specifically and consciously designed to bring about
conceptual understanding (Boutwell, 19723 35)s Kohn
postulate that rath.r than tercting geography as a mass of
information to memorized about one part of the world arter
anothcr, teachurs now consider it important to teach the
structurc of guographic thought, and to help the learner
think geographically, that is to use methods of inquiry

comron to the profession of geography (Mennamer 1971: 157).

Thereforc, in order to makc Social Studies more
practicable in our present circumstances which is engulfid
by the scarcity of Social Studics materials, neglect in
curricular planning in 8chools in this country and teachcrs
are not well cquiped by their training; asencics,
organisations and individuals should be inwolwed in curriculum
development projoct inordcer to produce appropriate textbooks
and in orientation and training of teachcrse They typc

of activitics to be organised must be related to concept goals
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and conceptual organisation which will demonstrate the vast
differency butweon the traditional and the modern social

studicse

1e2 The Statement of Problime .

In view of thc sprcad of geography concepts within the
full rang: of Spcial Studics programme and its attendant
contribution in the rcalization of the Soci2l studics goal,

the specific problems of this rescarch are therefores=

1. What is the objective for conceptual and skills

development in Social Studies programme?

2. What should constitute the developing of Geography

concepts and skills in Social S.tudies programme?

3+ What specific Geography concepts and skills can
be developud for the gccondary Social gtudies

progr aunc?

4 Which learning Activities arc appropriate for the

selected Geography concepts and skill s?

1. 3 AsmiLE tmno

This project is bascd on the following assumptions which
neccesitated the development of Geography concepts and skills

in the social studics orogranmcg=



1e

2e

3.

4e

12

That despite the span of Geography conceptss within
the full range of the Secial Studies programme most
teachers are not able to Identify or even provide
for the: activities that will effect achieving the

Social gtudies goal se

That the background knowledge of Social Studies
teachers does not facilitate an ability to teach the
geographical aspects of Jocial Studies for conceptual

under standing and development of skillse

That alot of Social Studies text-materials do not
provide adequate and appropriate activities for the
teaching and learning of geography aspects in the
Social Studies programme to allow for pupils

under standing of pertinent conceptse

That the development of geography concepts and skills
is necessary in order that both teachers and students
can make a realistic study into the realms of social

studies,

144 Objectives of the Study

The objectives of the study are:=

1le

To provide activities that can be used for Secondary
School 3‘udents in order to help them develop
geography concepts and skills in the social studies

progranme,
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2. To identi’y and describe to the teacher what they

should do in order to develop their own activitiess

Agboola defines an activity as a participatory device

in which the participant is responsible for his own behavioural
change the objectives for which the activity was designed"
(1979%5), The uses of activities for the teaching of social
studies makes the learning process hecome a more realistic,
practical, and meaningful venture for the students because they
are allowed to take an active part in the process. Whatever
type of mecial Sudies activities it should be organised to
provide knowledge, process information, value and participation®,
Some of the activities to be developed include; observation,
communication, infering, interpreting data, evaluation and Hypo
Hypothesings 1In developing these activities the various levels
of the secondary school will be considered and also the
individual differences among students, their interest and

intellectual backgrounde

All activities to be provided in this study facus on the
unit gpproach to the social studies curricular for Nigerian
Jjunior secondary schoolss In preparing a unit a teacher was
to draw up a statement of understandings to be attained,

The statement was to be followed by an overview of the
subject, which was to be used to motivate the students. Next,

the teacher outlines the content to be assimilated and draw
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up descriptions of student activities, finally, the unit

provide for evaluatione

1e5 Significance of the study

Numerous instructional designs have been developed
dealing with conceptual approach to the tcvaching of social
Sudies in order to aid teachers! instructional processese
Some of the reasons have to do with the uniqueness of the
field that calls for very challenging mental abilities on the
part of the students, while the others are of general nature

and equally apply to other disciplines (Hussain, 1985).

Even though Social Studies is taught in our schools 1is
still not fully understood by some teachers and students alilm_.
The dominant problems of social studies teaching are that
teachers tend to concenwrate on imparting factual information
to students. The students only benefits form stories® or
.'Lecturos' that sing the messege or information. Again, most
schools in Nigeria lack qualified Scial Studies teachers, as
most of the teachers are subject specialists who are more
inclined towards either History ,Geography or Economicss Above
all is the teacher?®s lack of proper understanding of Geography
concepts,apart from the fow who are geographical specialized,
Coupled with these problems is the diversity of studentts
backgrounds which prevails in the classroome The school is

alwdys lnown to be comprised of many students from different
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interest and intelligence backgrounds This situation calls
for the attention of $ocial studies educators to ensure that
appropriate materials are developed that would benefit schools
pupils on the goals of the Social Studics particularly as

regarding inquiry, valudng and decision making,

Awother reason why concepts and skills need te be developed
is the fact that cencepts are the basls for the integration
of the social studies curriculume Conceptual understanding
affects performance and thercfore determines the extent of how
much the child bhenefits from the school. The students by the
time they come out of school are expected to demonstrate
thelr acquired skills in analysing societal problems and
arriving at a more rational decision about social issues, This
is more or less so because in planning learning experiences
in the social studies progranac, the two most important guides
for teachers and curriculum specialist are the desired conceptual
understandings selected for students mastery and the inquiry
or thinking processes needed for rational problem solving
(Boutwell, 1572:35)

Conceptyal develepment facilitates these processes of
learning by giving those who have gained mastery a way of
rationally observing, classifying and comparing human behaviour
for patterns and then for hypothesising, evaluating and
generalizing about social problems or issue before making

parsonal decisions and taking actions, A generalization states
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some abstract relaticasiip @iy Wo or more conceptse It
-formulates a ralationshin which is of broad applicability.
.Henc:e it includes principles, laws and rules. A adequate

or well formulated generalization is meaningful for a student

in social studies to make wise judgements. A generalization

that is satisfactory is one based upon reliable empirical
evidence, one that provides its realibility in many texts and

applications (Boutwell, 1972: 40).

The development of geography skills is to occur through
the effective concept attainment in social studies. This is
evident from an earlier indication that skills cannot be
isolated from the rest of the educational processe They are very
much related with content and are only used as tools essential
in performance of certain taskse. Infact research by Chundusu
(1977) has shown that ceograrhv and social studies do have
certain skills which are treated as important enough to be
learned formally, such as of critical thinking. Geographers,
however, feel that some of these skills can be better learned
in geography and the lack of these in Social Studies syllabus
constitute a dilution of the subjecte These include map making
and interpretation, an aspect which is not properly represented
in the social studies programme. Sirnce in their life time
students come across certain situations which require them to
to use certain skills, it has therefore become necessary to
develop these geographic skills appropriate to Social Studiess

The purpose of teaching skills in Social Studies is to
enable the individual to gain knowledge concerning his



17

society, to think rcil.ctively about problems and issues, and

to apply this thinking in constructive action.

The achievement of social studies objectives requires the
organization of experience by writers and publishers in various
social studies text=bookse Text-books could contribute to the
quality of concept formation in a varicty of ways; through a
verbal presentation; through omissions, through the use of
ilimstrations, suggested activities and questions, through the
frequency of mention of certain ideas; through the sequence of
presentation and the organisation of material; and through the
many typographical and structural techniques of indicating an
emphasise It is clcar that all Social Studies textbooks could
be expected to the development of some concept, whether by ¢
design or accidente In addition, "teachers are by far more
impertant to the developient cf concepts than the textbooks®
(Monal ake 1965). Social Studies as a new discipline in Nigeria
is affected by the influx of quite a number of text-books
beaging its names The fact is that most writers and publishers
of Social Studies materials in this country are unmindful or
even ignorant of the need to integrate various concepts from
the social science and humanities which would allow for real
conceptual development in Social Studiess Lack of conceptual
approach in the Social Studies programme has had the outcome

of students receving the facts and not being able to apply
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them to real life situatione 17nus, students generally, when
supplied with thes: materials cannot attach any meaning to
ite For teachers to be efiective in instructional process,
they must organise their materials according to the conceptual
leveles of theilr students as well as the organisation of

concepts in the maturial they would be usinga

The need for conceptual development is even much more felt
in Social Studies than other subject areas because of "its
conceptual and issue oriented structure" (Linstrum, in
Hussain 198535)e Social Studies content is generally
integrated from the interdesciplinary perspectives, This is
an attempt to unify knowledge from the various disciplines of
social sciences in order to acquire the skills of dealing
with societal problemse The pupils are therefore not left
with any alternative but develop these concepts and skills and
specifically those of geography as integrated within the

full range of the 3ocial Studies curriculum.

Connected with the above is the fact that the spiral
structure of social studies syllabus makes it imperative for
attainment will be difficult as the spiralling progresses to

complex aspects of the Social S tudies curricula,

lastly, Social S tudies, being child centred requires the
ability to conceptualize and process information. Basic to
this approach to learning was the belief in self determination

(Crutch-field, 1978:;9), Theoretically, the environment for
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Social Studice learning in the child contred approach would
include a variety of problem solving materials geared to student'’s
dependence on and continuous listening of the traditional lecture

oriented method of teaching social studiese

1.6 $Op.e- of Sb-ldy.

The need for conceptual learning and understanding the
relationships in the envirorment in which we live is not only
relevant to Social Studies alone. It cuts across all other
discipliness Even within the Social Studies, the developpent
of concepts spans within the full range of the integrated
social science and Humanities that integrate to form the Social
Studies. The scope of this study has been limited to secondary
school level, In this respect, the Scial Studies curriculum
of the junior secondary scioc! would provide a wonderful
latitude for a broad based learning (see Appendix A)e The
relative specialization attendant on Snior Secondary School will
provide an opportunity for indepth study, analysis, and
interpretation of environmental phenomena, fully in their

physical ancd cultural dimensions (Okonkwo, 19833 60 = 63)e

The materials to be developed are drawn from a wide range
of sources which include; Text-books, Journals, Periordicals,
Maps and Globes, Graph and Charts, Magazines and national
daily paperse Due to financial and Time constrains the use of
motion pictures and Filmstrips, over head projectors and

bulleting boards will not be possible,



Chapter 2

LITERATURE REVIEW

2e¢1 Introductione

The search for relevant Education the world over has
been intensificd in order to keep pace with the scientific
and technological changes of modern socictye Today, it is
generally recognised at many levels that education must be more
than a formalistic, theoretical and academic oriented exercise,
producing the purcly erudite scholare Education must help
satisfy many different needs and it must be geared to the
level of development and ezspirations of the particular countrye
It must be functional in that it helps reciepients participate

effectively in the doe opment of his own country (Napier, 1972: 7)e

In the Nigerian case, the increase in the amount of
knowledge that has been made available in recent yem:'s; the
curriculum of the schools has not been adequate/ Satisfactory
in meeting desired objectivess The question of what to teach
children that will motivate their capacity as skilful citizens
who can participate in the building of a nation whose objectives
has been spelt out in the new Educational Policy has raised
scp® doubtse Growing out of the dilema, new ways of organizing
the curriculum at all levels of education are being worked oute

The Social Studies is one important area in this mew development.
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social studiecs is an intendisciplinary curriculum
that attempts to unify wowlecdge from the various disgplines
of the Social sciences in dealing with the problems prevailing

in the societys This claim is stressecd by (NERC 198038).

Social studies, by ite very interdisciplinary
nature, offers an opportunity to examine,
clarify and isolate the needs, assets +'d
problems of societye Through pr., .
implementation and atilization of the knowledge
that Social studies could provide about
soclety or the best socicty, the right
environment could be creatad for evolving

the right laws, ethics and values for the
society in a way far superior to what could
be obtained via the appiicetion of eny
knovledge attainable from any one of its
component subject parts,

From the above statement, it seems that, Social studies
focuses on problems and issues of man, groups in the physical and
&cial environment. and helps o inculcate desirable social
habits, attitudes, values and requisite intellectual skills
in solving theme This is an attempt at making education
functional to the society in which an individual operates, in

relation to the enviromments

In discussing the theme of %Geography and Social Studies®,
it will be necessary to understand both concepts very clearly with
a view to recognising the similarities and differences between
theme This will shed considerable light on the implicit and
explicit application of the two concepts in subsequent areas of
this studye
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2¢2 Definition and Objectives of
social Studiese

varous interpretations and views have been expressed
as to th.e exact philosophical position of Social sStudies
by scial studies educatorse These stem from the fact that
there seems to be no agreement among Social Studies educators
on what Social Studies is or is expected to be (obeamata et al

1581: 8 )e Such problems of social studies are prognostic to

the dilema of the entire field of African Education, namely the
notable "lack of clearly defined philosophy" (Nyakutse, 1977y, ).
One fact which remains obvious is that the subject lacks a
consensus on what should be its definition. This lack of a
proper definition has left it in a confused state (Lyam, 1981:
15)s Moreover the "current definitions of Social Studies do
not properly reflect its growing global applications" (Kissock

1981.815).

However, despite the confused state of Social studies
philosophical position, attempts have been made towards more
functional definition which is devoid of curriculum sequencing
or content and is rooted in the true meaning and objective of

Social studies acceptable for this studye

Barth and shermis (1970) defines social studies as a set
of goals which describes how the content of citizenships

education is to be sclected, organised and taughte
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puBey (19803 2) defines Social Studies as process of
education which utilizes the study of human life for the
purpose of giving children the opportunity to practice
solving problems of crusial importance both for the individual

and societye

Kissock (1981: 3) defines Scial studies as a programme of
study which a society uses to instil in students the knowledge,
skill, attitudes, and actions it considers important concerning
the relationships human beings have with each other, their

world, and themselvese

These definitions simul tanecusly reflect the global
application of social Studies and offers a perspective which
facilitates the development of instructional programmes in any

society in the world.

It is the hope of Social Studies educators that the
knowledge, attitudes and skills obtained in this process of
study will have transfer value to the lives of children so that
th Cegisions tney make as mature citizens will be useful to
them and the societye Social studies should aim at keeping
students develop the ability to make reflective decisions so
that they can resclve personality problems and shape public
policy by participating in intelligent Social actions (Banks
1977) eJamesons (19603146) ocutlining of the Social Studies aim
also said, it is basically that of providing children with the

knowledge and skill which will better enable them to pdve



24

together more harmincusly to provide opportunities for the
study of acceptable behaviour, to provide children many
opportunities for growth and practice in specific skill, and
to give children a deeper understanding of ways in whicH

people work and live togethere

In a more recent position Barth (19843 5) point out four
objectives for teaching Social Studies to achieve the goal

of citizenships=

1. Gain knowledge about the human conditions which

includes past, present and future perspectiveses
2¢ Mquire skills necessary to process information.
3. Develop the skills to examine values and beliefs

4o Enccurage the application of knowledge active

participation in societys

The overiding objectives of social studies have been
largely identified as developing the corncepts and process of

inquiry, valuing and decision making (Smith 1979 ).

In Nigeria, the objectives of Scial studies arc tied to
the overall educational goals of the natione. This is,
perhaps, fcr inculcating the right type of skills and values,
through unified and integrated interdisciplinary studies of
man, that the planners of the new National policy on BEducation
gave it a pre~eminent place within the core subject of the

school curricula in the new system of education as against the
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study of separate systematic ulsciplines of the social sclences

(Okabiah 1984 ).

The national goals and objectives are spelt out in the

National Policy on Education (1985:8) ass=-

% The inculcation of national consciousness and

national unitye

2¢ The inculcation of the right type of values and
attitudes for the survival of the individual and

the Nigerian societys

3¢ The training of the mind in the understanding of

the world arounde

4« The acquisition of appropriate skill, abilities and
competeness, both mental and physical, as equipment
for the individual to give and contribute to the

development of his societyeo

Based on the above national aims of education, the Social
Studies sub~committee of the Joint Consul tation Committee (JCC)
or Secondary Education proposed the following as the broad

aims and goals of Social Studies (Okabiah 1985 3 7 = 8).
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A major aspiration of every country is the
desire for rapid dewvelopment which naturally
depends on very many factorse The development
of the Nigerian society would depend among
other things, on the quality of leadership,
fellowship, resources endowments and use of
science and techrology, rational utilization
of our human and national resources, honesty
and self discipline and above all, the Unity,
stability of the Nation. Howewver, the
fundamental problem is how to integrate the
above arry of factors into a coherent
learning structure for younger generationse.
It is our view that in evolving the above
factors =ee= and should, among others,
emphasize the development of a stronger sense
of responsibility and effective citizenship
including:=-

Developing a capacity to learn and to acquire basic skills
including those of listening, reading, spelling, writing
and calculation, “ogether with those of observation,
analysis and inference which are essential to the formation

of sound judgements

Ensure the acquisition of the relevant body of knowledge
and information which is an essential pre-requisite to
personal development and to the making of positive

contribution to betterment of the society as a wholee

Create an awareness and understanding of our physical

enviromrment and the envolving social and cultural processe

Develop the ability for 2 rational utilization of our
cultural, spiritual and national resources and their

conservation for national development,
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Se Appreciate the diversity and inter-dependence of
all members of the local and national committee and
the need for Comoperation for the unit of the

country and international understandinge

6e Inculcate positive attitudes and appropriate values
of honesty, integrity, hardwork, fairness justice and

togetherness for the development of the nation,

It is discernible from the above stated goals of Social

Studies that it is an interdisciplinary approach to the study
of man and physical environment, More emphatically, social
studies, by understanding human relationships, aims at producing
citizens with skills competences, moral values and reasoned
Judgements to effectively live, interact, interrelate and
contribute positively to the economic, social, political and
cul tural development of the Nigerian society and the world in
general (Okabiah 198% 8),

In order to achieve these stated objectives, Scial
Studies content, skills and knowledge are required. Those could
only be obtained through the experiences organised in various
Scial studies teaching methods and textbookse The challenge
to Scial studies educators is therefore to draweup appropriate
content matter and select the proper methodology which will not

only help attain the national and local educational goals but
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also bring social studies to the states of capable of passing

a change to its students.

23 The Place of o%_r_a‘:_hy_in
‘cial studles.

In any attempt at making Social Studies instruction

relevant to the desired objectives of a functional education,
so that individuals can contribute in the building up of a
human society capable of changing that society the role of
Geography canrnot be ignporeds An educated man perhaps needs to
understand, as much as possible the world in which he lives,
An understanding of man's distribution over the earth, his
interrelationship with his enviromment, the different uses to
which he has put different parts of it, the cultures and
economics he has created, and the spatial interrelations which
exist between, and have influenced these patterns-or in a word,
Geography-~has a fundamental place in the equipment of an
educated man (Murphey, 1973¢8).

Geography is expected to contribute in solidifying the
Social Studies objectives in the ultimate goal of realizing
the overiding objectives of Social studies, In the words of
Arnsdorf( 1971: 137) the Social studies curriculum is
strengthened through Geography's contribution of an organised

approach to the study of the spatial distribution of phenomena
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and of man's interaction vith his physical biotic and cultural
environmente. Quoting Edwin He Roeder, Fleming (19633 207)

saidz-

~==the province of the Social Studies

is the human drama. The plot of this

drama is furnished by the operations and
effects of human motivation and institutions
and its stage is the surface of earth,

with its plant and animal life at the bottom
of its atmospheric ocean of air. Geography
studies the character of this state and the
ways in which it acts as both a limiting and
delibrating force in the development of

true plot of the dramae

Huward He Commings the president of the National Council
for the Social studies (in the 29th year book of the Council

titled New viewpointe in Geography)also sald that one of the goals

-

elementary and secondary education is to help the pupil build
the framework for a modern mind. The teacher who guides this
process in the field of Geography is asked to use a store of
rapidly accumulating knowledge about the surface of the earth
where people live, the seas around them, the land beneath the
seas, the atmospherc around the earth and the nature of outer
space. But an understanding of the nature of the earth as a
physical planet is not enoughe The main concern of the Social
Studies teacher should be the people of the earthe Those
people are working to build a world cultural community which
will utilize the best knowledge man has discovered to improve

the quality of human livinge Geography is an area where the



Siences and the Soclal Sciences mecte Distances, resources,
climate and rainfall must be consicdered with cultural traditions
ard institutions in all areas of living when modern problems

are faced, The twentieth century mind most be able to use
Geography, History and the Social Siences when public decisions

are being made,

2¢3e1 Towards a Definition of

Geography .

Geography comes from a Greek word meaning literally
mdescription of the earth", But modérn Geography is concerned
with man as well as with the earth and with relationships and
analysis as well as with descriptione The geographer analyses
the physical world and examines relationship between places in
order to throw light on the pattcrn and nature of human socictye
He investigates the interrelationship which exists between
man and his physical enviromment. He examines regional
differences, attempts to account for them, picks out regional
patterns, and tries to draw regional lines and to discern
regional relationshipse The geographer concentrates on the
study of the earth and its spatial framework, or the pattern
of distribution of things on the earth's surface, toward a
better understanding of the human worlde. He sets man in the

framework of the earth which he inhabits (Murphey, 197333).
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The study of Gecography is a field whose boundaries may
seem difficult to define- To many people it may appear that
geographers have no coherent idea of what their own discipline
encompasses and that they pursue their work by trespassing on
their discipliness It is true that the scope of Geography
is extremely broad and that the nature of the discipline leads
it into investigation of a wide range of matters, most of
which are to varying degrees also the concern of other disciplinese.
But these is a clear set of concepts which occupy the core
of Geography and which direct and shape all of its investigations,
These are not concepts which can only be located in the discipline
but are also found in other social sciencess However much the
geographer may appear to be treading on other peoplet's toes, he
is in fact pursuing questions which generally g one else is asking

(Murpheys 1973; 1),

Geography is concerned with understanding the location and
spatial arrangement of items on the eafthe Knowing the location
is the spatial distribution, although important, is not
enoughe We also need to learn the causes and the consequernces
of such spatial arrangements, and most importantly, the science

of arneal differentiatione

Hartshorne K (1959: 13=14) presents a number of definitions
which are particularly usefule One of these which he regards
te be of greatest importance is that of the highly influentisl

German geographer, Alfred Hettrere Hettner determined the basic
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pattern for modern accounts of the nature of Geography with

his 1927 statementse

The goal of the chronolegical
(geographical) point of view is

to know the character of regions
and places through comprehension

of the exlstence together and
interrelation among the different
realms of reality and their varied
manifestations, and to comprehend
the earth surface as a whole in its
actual arrangement in continents,
larger and amaller regions and placese

ANwother definition by vidal de le Rlache, perhaps from a
most distinguished geographer, is paraphrased by Hartshorne as

followsz—

Geography is the Science of places
concerned with the qualities and
potentialities of countries, The
particular character of a country
is expresscd by the totality of its
features, the Social diversities
associated with the diversities of
Placcse

Hartshorne also like the American College Dictionary

definition, which he describes the fields asz=

The study of the areal differenciaticn

of the earth surface, as shown in the character
character, arrangement, and interrelations
over the earth of elements such as Climate,
relief, soil, vegetation, population, land
use, industries or states and of the unit
areas formed by the complex of these

individual elements (Hartshorne 1959:13-14).

In summing up Geography according to Preston James (in
Lowe 1969: 84), deals with the association of phenomena that
give special character to particular places and with the

likness and differences among placese
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20302 The Conceptual Structure of

GeogEaphy.

Nishi, in his brief article 'Geographic Guidelines for

Reconstructing the sSocial Studieés Curriculum,edited by Bale

(19732267 - 269) is concerned with identify the distinctiwve
contribution of @Geography to the nature of Social Studies
curriculum, outlined the conceptual structure of the Geographig
discipline which offers both breadth and depth to an ewolving

Social Studies framewarke

1 Spatial distribution - The distribution and
arrangement in the modern world of such Geography
phenomena as people, physical features, natural
resources, economic activities, no-cultural patterns,
political systems as they are attributable to valid

connectionse

2e¢ Areal coherence - Areal associatjons and variations
of geographic phenomena as they effect the process/
processes of cause and effect relationshipse Thus
order and reason are observed in sets of geographic

elements that coexist in an area,

3« Regional corcept - The face of the earth ————marked
off into areas of distinctive characteristics that are

homogeneous theoretical asgpects of the region.
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Location theory = The attributes, the mode for establishing
position, the significance of relative location (the
situation), all of which impart uniqueness and personality

to any given place on the face of the earth.

The cultural viewpoint - The significance of a Society's
goals, technology, value system, socio=cul turalepolitical
structure in creating a perceptual framework for

under standing mants impact on the physical environment.

The human relationship to a natural resource - The
interpretation of the exdstance, value, and utility of a
natural resource in terms of the cultural achievement

of a societye

The dynamic natur: of geographic analysis - The general
principle of continual change in human affairs in the
habit features, and in their interrelation which
necessitates the reappraisal of the geographic landscape

at any given timeas

The importance of time- Intellectual insights into the nature
of the human occupancy and trends for the future revealed
cumulative knowl:dge of historia occupancye The time

perspective, an essential dimension of the man-land complexe

Satial interaction = The connections and movements within
and between regions as zones of dynamic intcraction which
induce patterns of migration, trade, and transportation

or cultural diffusione
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10. Man ~land relationship - The entire man-land complex
and the understanding of every aspect of this
interrelationship on a worldwide system, a unifying

theme in Geographye

11. Global interdepcndence = Increasing interdependence
on a wider and more compléx scale, concemitant with

progress in the industrial-urban Societye

what makes geography distinct from the most ancient times
to the present was the knowledge of earth areas as they differ
from each other, that man was included as an integral part of
area, and that with the general advance of science more
description has been repalced in all branches of geography by
search for causes (Hartshorne 195932)e This has quite reflected
the aritical thinking ability that is emphasized in social
Studies instructione Pupil should be able to develop in Social
Studies what Paulo Frelre (1972:15) refers to as critical
conciousness in the process of t'Conscientizationt?!, The term
conscientization refers to learning to percieve social, political,
and economic contradictions, and to taks action against the

oppressive element of realitys

Educated citizens must understand the world arrangement of
natural resources, cultures, economic and political systems,
and the physical characteristics of the earth, in order to
appreciate the prosent world arrangement of space. At the same

time, citizens should be able to make decisions with knowledge
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of the possiblc change in function of space. Krowledge of the
arrangement of physical and cultural features on earth is
important at all scalese For most people decisions which affect
their immediate environment are of primary importance to their
lives. However, witlout a background in geogresphical concepts
the students will not bu prepared to adequately formulate and
answer to those questions that will affect his daily life.

Such questions all require an ability to analyse the spatial
distrihrution of physical and cultural featurese Developing
geographical skills among today's students will not provide direct
answers to questions, however, studunts who can utilize geography
skills will be able to collect, organize, and decipher the

data needed to formulate answerses The purpose of Geography in
the Social studies curriculum is not only to provide Students
with direct factual knowvledge about places, but also to develop
the skills necessary to analyse change as it relates to those
places, since social studies in a dynamic discipline, geared

to a changing environment.

The only way in which to train children to take worthy
part in everyday affairs of life is %o give them functional
knowledge with which to react to dally tasks and experiences.
Geography deals with relationships between people and their
natural enviromment and functional knowledge of such relationships

are necessary in everyday living. Accordingly when we center
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to giving a student the functional knowledge, we are in reality
centering on making the student more able to act intellegently

in various everyday affairs than hc or she otherwise would be.

Thus, our young peoplé need to develop patterns of thought
and acquire methods of inquiry which will help them, after
completing formal education, to interpret new distributions as
they encounter them, without recourse to textbook or teachere
If we fail them have, they will never become independent in
their thinking later in 1ife, and our teaching will have had

only temporary results (Kohn, 1965325 = 26).

The earth!s surface is unique to our geographic knowledge as
an object which consists of integrations formed by a great
diversity of in animate, biological and social phenonema,
varying in significant interrelations from place to place.

The goal of geograp'yy, the comprehension of the earth's
surface, involves therefore the analysis and synthesis of
integration composed of interrelated phenomena of the greatest
degree of haterogeneity of perhaps any field of Science

(Hartshorne 1959: 35),

Isiah Brown ( in Propenfug 1978) states that tGeography
invites exploration's He went further to focus on the goals
of the mastery process and its relation to Geography which he
said; *'the key question to be delt with are the current world
view via geography or to learn how to construct a world view

aided by the potential of geography which spans the full range of
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social sciences, and to ald the student's ability to deal with

self and envirommente

Only by giving students a great amount of experiences in
thinking in terms of geographic relationships can they gain
the ability to us: sich !awwledge effectively to help solve
individual problems, as well as problems related to the
community, state and natione Since the student cannot
understand relationships without having concepts of the things
related and since he or she cannot gain these concepts without
being able to use pictures, maps, graphs, and reading matter
(tools for geographic study) as sources of information a student's

geographical experiences must includeg-
le Training in the recognition of

(a) Cultural, or human-made features, and

(b) Natural f=atures, in any landscape.
2¢ Training in the use of

(a) The printed page
(b) Pictures,

(c) Maps,
(d) Actual landscapes, graphs etce

The teaching of geographical concepts in Social Studies
has the value for developing childrents power of observation
and of reasoning and to a larger extent it Could help the

children to understand the scientific method of acquiring
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knowledge. Frair Grieves (Graves 1975:83) has pointed out

that; the function of Geography is to train future citizens

to imagine accurately the conditions of the great world stage
and so help them to thinkisanely about political and social
problems in world arounde In Nigeria, the Social Studies progra
programme is delibrately geared towards the development of
tcitizens who can make reflective decisions on thelr own about
those things that concern them and the society at large',

(Agboola, 1979:2)e

It follows from the foregoing considerations that the chief
aim of teaching Geography is to enable the student to master
functional knowledge that concerns the responses of people to
their physical and cultural environment which will help them

to participate intelligently in everyday affairs.

2343 Epe obJectives of reach.u\g_
Geographye

As has already been stated in essence, the immediate goal
of Geography is to gain functional knowledge (as thorough as is
practicable at any given stage of a student?s development),
such that the student can logically respond to the physical and
cultural environmente This objective may be stated instead as
"the development of the habit of geographic thinking" or "the
habit of using knowledge that concerns the relatioship between

man and his surroundings to help solve practical problem cf lifev,



The habit of thinking geographically, if soundly and accurately

developed, inevitably contributes towards the ultimate goals

of teaching Geogrophye A synthesis of various sources by

Okunrotifa (1977:18) revealed the following major ebjectives of

Geography teachinga=

1.

2e

3.

4.

T develop in Students the ability to do critical
thinking by considering the relationship between
diverce fects, by looking fer both sides of a
problem, and by the usual geographical processes of
observing recording, analysing, concluding and
generalizing,

To provide Students with a body of geographical
knowledge which is interesting, useful in every day
life, and adequate for the Shool Certificate

Geography examination.

To develop in the Student's a ‘geographical!
imagination which is the ability to visualize with
the mind's eye what conditions would be 1like in

places to which he has never been.

To establish in the Students, by means of field work,
the habits of observation and lively attentien to

what goeas on around aime
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5¢ To promote international understanding by means of
knowledge of the interdependence of peoples and by
a respectiful acceptance of the differences among

pecple, of the various regionse

6. To develop in students the capacity to use and
interpret maps, doing this whenever denable by
training in map making.

7« To appreciate the role of Geography as a 'bridge?
subject between the science and Humanities, and by :
realizing the essential unity of all knowledge in
chosing the widening gap withing our culture the

technical and the literacye

B To promote a better understanding of the value of
natural resources and the need for a more intelligent

use of thema

9. To develop the Student's ability to make worthwile use
of leisure, teaching them to derive pleasure from the

beauties of nature by making local trips and excursionse

This list of objectives to which the discipline of Geography
contributes is by no means exhaustive, but it is merely indicative
of the type of power which the proper study of the subject helps
one to gaine It is not to be claimed that Geography alone is
responsible for promoting these objectives, but that it has large

contribution to make towards their acquisition. Nor can it be



42

claimed that any on: course or series of courses will lead to
the attainment of these ultimate goalse Development towards
these goals is a life=long educational processe The greater the
a8bilities one cbtains to maximise these goals the greater will
be one's ability to intelligently respond to the world around

theme

From the above Geography objective one hardly finds a
substantial departure from the Social sStudies objectives,
What Social studies objectives do is only to further such
objectives as Geography wishes to achieve. This is evident
enough since some of the many hallemarks of Social Studies are
its concern with some of the phenomena which have areal
differenciation and with the interdependence of the varied
features of the earthis surface, be it land, man and his cul ture
or habitat, economy and society (0jo, 1968:81)e Due to the
extent of relationship between scial Studies and Geogr aphy,
Ojo went further to suggest that our social Studies programme
must be "earth based", The earth provides an axis of reference
and Social Studies has to concern itself with the arrangements
of phenomena in the anthrophosphere. This is so whatever the
objectives which we want the Social Studies to recognise its
earth-bound nature as a veritable way of encouraging the human
curiosity about the attributes of place and mans ubiguitous

identification of his life and activity with specific places.



43

Another important contribution of Geography to Social
studies is that it can provide a unified structure for the
Social Studiese Sometimes, Social Studies may seem to lack
clear focus and to include too many apparently unrelated
matters. There is the wide recognition of the need for
greater unity and more structural coherence in Social Studies
curricula. Actually Social Studies are needed to give meaning
to science and Mathematics; but sometimes they fail to satisfy
this need because of the lack of illuminating concepts and
of well~defined methodse Geography, when proparly used, can

provide such corcepts and methods (James, 1959: vii).

The role of Social Studies teacher is to select from

many areas of knowledge those findings which will help him
teach his students how to understand and live in a ever=changing
worldes His approach to Social Studies should be to study all
aspects of man-'s environment - physical and culturale. This

has made Geography a vehicle for teaching a common subject
matter as has been suggested by shinn (Tumkins 1971: 144) the
nideal vehicle for Social Studies"e It should carry the freight
of concepts from other disciplines that can and, indeed, must

be included to illuminate the Geographic viewpoint (spatial).
In a spatial viewpoint, the geographer's interest is focused on
earth-space, that is on the surface of the earth at or near

which man carries on his varied activiticse




This study of earthmspace is carried on in a framework of
regional and systematic studiese Allen K. Philbrick ( in
Tomkins 1971: 144) clearly explains these two concepts of

earth-space which no geographic study can avoid using in some
combinat.ion.

Systematic Geography analyses the

world features by features; it is

the geographic study of particular
types of featuress Regional world
geography is a region by region
synthesis in which each region is
characterized by a distinctly different

combination of many featurese.

Philbrick further divided systematic geography into three
aspectse. Physical, Cultural and area organisations Physical
geography explains the distribution of material resources world
from which man must take the material basis of his existance,
He has al so classificd resources related to human life into
three parts as followsg=

{a) The resources from which food are produced and which,

therefore, indirectly sustain life.

(b) The materials from which man build or manufactures

useful articless

(c) The resources of non animal energy with which men
supplement the force of their own muscles in the

performance of worke
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The cultural aspect of geography likewise consist of

three parts.

(a) Ideas and values
(b) ways of doing things, including customs and
technologiese

(c) The works of mane

The organization of geography refers to the organized
pattern that people create through their activities, that are
necessary to carry on the way of life of any society. The

organisation of an area forms three pattcrns.

(a) Economic
(b) Political and

(c) Sociologicale

In organizing the Soclal studies activitics from the
Geographical concepts the physical and human aspects should
not be seccumbed to separate treatmente Wolbridge (in Graves
1975;: 56) urges that the physical factors were as important
as non-physical ones in shaping human activities and that
since children grew up on a physical as well as cultural
landscape, they were entitled to learn about the former as well

as the later.

In sum, Geography cannot be considered as divided between
Studies which analyse individual elements over the world and

those which analyses complete complexes of elements by arease
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The former are logically a part of the appropriate systematic

g iences, the latter simply cannot be carried out. All Studies
in geography analyses the area variations and connections of
phenomena in integratione There is no diachotomy or dualism,
but rather a gradational range along a continum from those which
analyses the most elementary complexes in areal variation over
the world to those which analyses the most complex integrations
in areal variation within small areas, The former we may
approapriately call ftopical studies' the latter f‘regional
studies', provided we remember that every truly geographic study,
involves the use of both the topical and regional approach

(Hartshorne, 1959: 121 = 122).

The teacher of the Scial studies must gain the vocabulary
and concepts of physical and human geography in order to give
proper consideration to the physical and social settings of
man's actions. The functions of physical geography are to
develop an understanding of all the natural environmental
conditions that give character to the face of the earth. It
also provide, a unique portion for relating certain concepts
from natural sciences with Social Studies (Kennarmer, 1959;).
This is sequel to the recognition of the joint functions of

natural sciences and Social science for Society's progresse

The task of the teacher has also been extended with those
#f identifying significant science learnings that increase the

depth of understanding of students in each social studies are.
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they full explores Some of the significant learnings in

Social studies that inwlve Sience areca identified by

Hetterman (Kennemer 1959:216) .

1le

2e

3.

4.

Se

Learning about our world, the natural setting in
which human beings live, ana the resources in the
form of materials and €énergy upon and well beings

depend for existance and well beinge

Learning to think reasonably about what is learned
from studying the conditions that exist in the

physical world.

Learning to establish factual truth by observation

and test conclusion by experimentatione.

Learning to apply Sientific knowledge to the
solutions of problems, the answering of questions

and the explanation of occurances.

Learning that science has great contribution to human

welfare,

As regards human geography the Social Studies teacher

should gain the conceptual understanding of the four key

interesting factors indentified by Propenfus (1978378)s~

1.

2

Study of physical habitat, the climate, topography and

natural resources as they are related to man,

Economics the human economics of dealing with
standards of living, landuse, housing and location
of industry,
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3. Cultural and technological including nouns, roles
customes attitude, and the material creation of the

S iencese.

4e The political concept that of power, decision making,

leadershipe

2.3.4 The Problems of Teaching
Seographys

However it must be noted that inspite of the close
relationship between the Social Studies and Geography and above
all the important contribution of Geography concepts and skills
in the main stream of the Social Studies curriculum, it is
confronted with problemse One of the major problems with the
inclusion of geography in social studies is the method of
approach in teaching the geography conceptse This concern
has often been a problem with teachers handling these geographical
concepts in the teaching of Social Studies. In the past
geography as a discipline has traditionally been more concerned
with the development of descriptive and explanatory studies
than with the formulation of emphirical generalizations of wide
universality. wWwhile there has been no lack of concepts within
the discipline, the concept have served principally as

erganising elements for analytical studies (Banks, 1977:313).
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The Social Studies teachers have for long used the method
of impacting knowledge through which students simply get
informed aout the facts and are expected to learn them with
suppressed curiousitye. This situation is well described by

propenfus (1978: 46) when he observed thati-

$Heial studies are often taught

like a daily soap opera, a nice

story of constant troubles, conflict,
and intrigue in which the Students
is regarded only as a reactor and is
intimidated to return each day for
the ongoing episcde, delivered in
lecture upon lecture, supplemented
by teacher treats of check tests,
parent conferences, and unit testing.

It is also must probable that many of these teachers have
not got a proper conception of what social studies is all abouta
The subject has also been taught by teachers with no training in
geography at alle In a survey of sixth form Geography Teaching
practice in North Central state of Nigeria (now Kaduna State)
Okunrotifa (1973) discovered that there was unavaillability of
qualified geography teacherses He also pointed out that
although almost all the geography teachers had requisitc
academic qualifications for sixth form teaching, only 35% of

them had professional qualification for their job.

In another research conducted by Lyam (1979:77) on the
Social studies teacher's background in Kaduna State exposes
that only 4% of the teachers who responded to the instrument

had any kind of social Studies training at all. And over half
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and that instruction in the several disciplines included in

the School programm: should be dirccted to this ends The

Social Studies curriculum has, as its very important component
part, this dewvelopment = thinkinge Hence it is important to
note how instruction in Geography contributes to the development
of the learners ability to thinke This has br.en presented

adequately by Fenton (1966: 411 - 414).

One or more of a rnumber of thinking processes are inwvolved

in the teaching of geographys=

1e Perceptions= This process involves the ability to
discriminate and differentiate the properties of
cbject8 or basic human activities and to imterpret
their meaninge learners perceive when they have

sensory experiences, either real or vicariouse

2 Association:= This is the process of linking or
relating symbols = words, signs and the like-with
.things that are experienceds For example, a learner
may assuciate words such as "river"™ and "lake" with
what she perceives in the real world or map symbols
with actual surface features, or routes of
transportation with the movement of guides or people

from one place to anothers
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3¢ Concept attainments- This includes the process of
discriminating specific properties of objects and
events and abstracting or generalizing common
elements so that they can be classified or grouped
togethers As children mature, they anrich or deepen

concepts developed earlier in their school experience-

Perceptual, associative and conceptual thinking process
are constantly called upon in teaching Geecgraphy because much
of the content of our discipline is both descriptive and
analytical, and the learncr must avoid the large vocabulary,
concepts, and generalizations needed to understand the location
and distribution of both natural and cultural phenomenae. AlSo,
he must develop concepts of location, of size and shape, of pattern
of density, and of areal exent, and so on, In order to handle
all these concepts teachers need to help primary and secondary
schoel students, develeop a highly specialized wocabulary based
on meaningful conceptse Despite this, little has actually been
attained on concepts in the study of Geography. We do know,
however, that if learning is to take place, specific attention
needs to be given to the detailed and precise perception of
the spatial characteristics of the objectis and of the human
activities that are commonly included in units of study in
Geography. We also know that 1f students do not clearly
differernciate the orientation, magnitude, and arcal extent of

natural and cultural objects, they will not develop a clear and
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cultural objects; they will not develop a clear and accurate
understanding of their areal associations or spatial interactions.
Thus, these three processes are essential to learning in
Geography and need to be stressed by the teachers in setting
purpose, directing the learnerts observation, guiding decision

and evaluating outcomese

Thepe are other three thinking processes which are
dependent on the three already discussed. They are relational

thinking, critical thinking and creative thinkinge

1e Relational thinkings= This includes the process of
relating facts, understandings, and concepts to form
generalization of one¢ kind or another. 1In Geography,
we recognise this process of establishing
generalizations regarding the areal association and

spatial interactions of place people and eventse

2e Critical thinking:= Although often associated with
relational thinking, it can be differentiated by
suggesting that it includes the use of standards,
values and puposes to evaluate the effectiveness of
some actione 1In other words, critical thinking
inwolves the consideration of different points of
viev regarding some event of activity having Gaograpl'ql-_c
aignifican:.e.__
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3. Crcative thinkingg= This process involves expressing
thoughts and feelings in original wayse For a learner,
creative thinking may be a new interpretation, a
grasp of new relationships of phenomena, and
original synthesis of expressing of ideas, a new

proposal or hypothesis, a new way of doing somethinge

In the development of these six thinking processes, we
need an approach that will let all of them remain naturally
blended, yet one that will permit teachers to emphasize specific
processes when necessarye Also, we need a flexible approach that
wlll enable a teacher to work not only with his entire elass

but with groups within this class and with individual pupilse.

Thus a classroom practice that might be proposed and, it
is by no means a new one, is that instruction in Geography be
organized in terms of problem having geographic significance
that is, location and distributione Such an approach brings
together the six thinking processes that have been listed and
enables the learner to use them in dealing with content that
has Geographic significance. Another feature of using the
problems approach is that it enables a teacher to obtain a blend
of individual and group worke Through such an approach, the
gifted, the average, and the tenable child can each be challenged.
The amount of time neecded to complete activities can be varied;

individualized readings can be provided; individual preparation
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of reports, maps and cutlines can be encouraged; small groups of
children with common instructional needs be assigned; special
activities for both the academically talented and the less

able children can be provided; the kind and amount of practice
and direct supervision of childrents work can be varied; and
levels of expectancy appropriate to each childt's capabilities

can be more easily set.

Finally, to develop the six thinking processes and to
provide for individual differences teachers need to consider
patterns of organising Geographic knowledgee. This calls for
consideration of the scope of problems to be developed in the
primary and secondary schools and the sequence or grade placement
of the problems to be sclvedes In terms of scope, instruction
in Geography should included problems in physical economic, s
social and political Giography and the study areas should even
eventually include all parts of the earth as well as the world
as a wholes In terms of sequence there is no one pattern that

can be saild at this time or be more efficient than another.

in Junior Second
S Tra e

Geography at the lower secondary Social studies
has always been part of the Social Studies programe since the
inception of the discipline in this country. The need for the
study of areal association and relationships of the earth
surface has been a guiding theme of gec~raphy in the past and

it must continue to be an essential goal of an educat#.. mane
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At the junior secondary school, Geography holds @ portion
of major importance within the social studies skill programmes
A substantial part of the skill primary development in the
junior secondary school Scial studies is devoted to the

presentation of Geography conceptse

At the first year of the junior secondary school Students
learn about the physical environment as it affects their local
environmente The physical features are taught to Students in
relation to the influences of these features on patterns of
life of the people such as economy, politics, settlement and
so ones In addition, natural resources their influence on man and
his activity and how man utilizes the¢ natural resources are
also taughte Another vital aspect included in the year one
Social Studies syllabus is the Nigerian cultural patterns and
their historical origins which seceks to identify the ethnics
groups of the country and their cultural characteristicse. The
spatial concepts presented at the first year should not be
dismissed but should be emphasised on the students! immediate
environment. Problems of a spatial nature can best be in
investigated systematically within the frame work of the students'
local enviromment. The students should be actively involved
in local problems of a spatial nature. Environmental
topics, for example, energy, pollution and use of 'Fadama (water

collection for local irrigation) all take on special meaning
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when they are discu-:-seq. in refrence to the students home

regione. Other topics which leand themselves to student
investigation are urban lendyse, rural landuse, the development
of transportation and communication systeme Each of these
topics is well~suited to active participation by the student
and each topic involves spatial concepts which are the primary

integrating link in geographye

At the second year Junior Secondary Social Studies programme
the students are taught about the tphysical environment! within
the climatic conditions settings such as, seasons (wet and dry),
ocean influences types of vegetation, rainfal and windse In
this perspective students should be able to identify the seasons
of the year, identify the influence of ses8sons on the human
activities and state the effects of landforms on weather
conditions. At this level, students are expected to use their
skills on active participation through analysis and decision-
making in problems of spatial nature such a drought, floods ard
other natural disarster. Some aspect of *developmentt' which
covers all dimension of national 1life including political,
social, economic and cultural are alsc being treated under the
national economic life! the students will be taught the various
means of trangport and communication and the role in the national

economic lifee
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At the third year of the Junior secondary gocial studies
programne an extension of the aspects of the *National
Bconomic life! handling the sources of basic economic
commodities such as Agriculture, mineral and Energy resOurces,
mamufacture and importse The role of human resources in
econon ic development such as factors of population changes
(eege fertility), sources of population data (e+ge census), the
role of population and skilled manpower in economic developmente
The world transport and communications! provide an opportunity
fer students to identify the transport system, railway system,
water transport, road transport and air transport and the role
they play in commerce and communication. The fworld an its
peoplet with refrence to the continents and countries of the
world, the people and sources of African could be an important
geographical aspect which will provide students with deeper
understanding of the worlde Puphasis at this level should be
on active students participation through analysis and decision=
making in local and state problems of a spatial nature, The
students must refine skills introduced at the early grades if

they are to achieve the goal of geographic literacye

26 COnceEb.ml gzgroach to Social
A & Ins Ne

From several sources the suggestions have come for using

key concepts or basic concepts of the various areas of
knowledge as the organising principles of that which should be

taught at all levelse The basic concepts are those big ideas
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which unify a field of inquiry and give meaning to the various

facts that are colloct=d by scholars who work within the field.

It has already been known that Social Studies programme
typically include an overwhelming amount of specific information.
Not only in the existing fact-loaded heavy but the problem is

additionally confounded becausege

i. The amount of specific information is increasing

at rapid rate due to the discovery of new knowlédges

ii. secific information is ephemeral and becomes

obsolete quicklye

iii. The rate of forgetting specific information is

known to be highe

ive  Unless specific are tled to larger ideas, it is
impossiblc to establish functional criteria for the

selection of facts to be taughte

In recent years, therefore curriculum workers in the spcial
Studies have turned their attention to the use of concepts and
generalizations as organising schemes in an attempt to overcome
the problems just citeds The extent of this trend in social

Studies has been expresscd by Smith (1979:;46) as he saidg-



generally emphasis in Social Studies
changed from learning of facts to the
duvelopment of understanding concepts
and valuws from the ¢reation of students
memory tanks and robots to the development
of characteristics and behaviour in
students which appearcd to be essential
for a frultful life in a democracy Ffrom
prrrdting of information to the abllity
to aynthosise knowledge inorder to make
decisions and pass judgemant.

The basic idea is to focus instruction on a relatively few

fundamental corncephs that have high transfer value and that

help to explaln or prodict Social or naturel phepnomena.

Pecific mublect matter is selected to illustrate particularly

wall the concepts understudy and to permit the application of

certain methods of lnquirye. Harrison and Sclomonis {(In Hl_:mkins

19712 127) review of Zcial Studies research revealed several

tronds in the organloation of concept ~ Based Curriculage

1.

ii.

iii.

ive

A trend towardg the development of sequentlal
curricula so that a year?'s course would be
constructed on concepts and skills that had been

introduced previcuslys

A trend towards eliminating of much repetition that

exists in Pclal studiess
The use of area-depth studles.

A greaet employment of readings, case studies and

primary souccse
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ve Mccquisition of pupils with social scientist's

methods of inquirye
#1. An emphasis on thinking and critical analysls.

vii. An ewphasis on affective dimension of learning in

aad_dit:!.on o the cognltive,

Using concepts ae categories of meaning makes it possible
for man to establish oxder in all of the many thousands of
specific perceptions and unique experienge he hase. Concepts
provide an intellectual fllilng system for meaninge Concept
development, then calls for the placing of information in

correct cognitive categoriess

The key characteristics of s concept is that there are no
one=~to-one reality referents, On the contrary, reality referents,
specific facts, ar:: linked together to form abstract categoriess
The reallty of a conceptytPlatean?y, for example, can only be

dengnstrated to a specific fact, uighland or unplands

The strength of comepts in pcial Studies rests with the
fact that they have great transferabillity from one situation to
another, once they have been learneds A young child for
example who has learned to assoCiate certain characteristic into
a class called "Plateau" from observation of his and other
Wilghlands® will be able to conceptually recognise and giscriminate

apong tPlateaut Hills, Mountains etc.
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In other words, concepts are mental ard verbal tools
that help human beings make learning out of their perceptions
of the phenomena in the real worlde. By categoring the
phencmena we beging at the same time tc understand them,
because by categorising and labelling them we have defined
them operationally and can use the categories over vhen

consldering new pherncmenas

A concept glves the investlgator a handy intellectual
tol by which he can immediately begin organising the data
he is involved withe The more concepts he has as part of
his intellectual reperture, the more sophisticated ..is data.
A Geographer for example can 'look! at @ region and begin
tc make eenses of the spatial relationship and interaction
more quickly and with greater sophistication than someone who
is not a Geographer, because he sees the Region through a

speclalized conceptual framewsrke

From the foregoing andlysis we can then see that
¢onzepts have dual functions as noted by the Dlicticnary of
the sScial seience (in Boutwell 1972:37)e in the Social

Sciencesem— colcepts enter agg—

1. The most general tools of inquiry and as
il. The centent or object of some specific inquiries

nutably in comparative studiest,

“
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A fundzprental aspect of the SHeilal ghuwdies in that
both nrocesses andl uses are included. As students
manipulate information about people places and preblems,
they derive concepts that help them understand the data
being investlgatzd, These same concepts can then be
gpplied to new investigation or new problems. In the process,
specific facts of human behaviour serve only as vehichle

for learners to or importance of their own.

Thus, conceptual understanding means in part using
concepts from Spcial iences to analyse soclal behavicurs,
understanding the causes of social behaviours, and coming
to more rational decisions about social problems or issues.
Concepts facilitate these prucesses by giving thuse whu
have mastered them a way of raticnally, Qbserving, clasaifylng
and comparing human behaviour for patterns, and then of
hypethesizing, evaluating and generalizing about social
problems or lssues before making perscnal decisions and

taking actions {(Boutwell 1972:37).

In conceptual approaches o Scial studies curriculum
development and teaching, a great deal is made uf
generalizations as organising ideas from the disciplines,
main ideas, key ideas and so one A generalization is
defined as a declarative statement eipressing a relationship

between concepts or other variables and has a more or less



universal applicability (Jarclimek 1971:124)., A social
Tience generalization is a statamen£ 'thét explalng the
causes of human behavicur or agma other pheromena, in such

a way as to show the interrelationships of several variables,
by compiling several concepts into a meaning whole (Boutwell

1972:39)

The words T'adaption' icul tural ' '‘mant' ang Yinvironmont)!
are all concepts in lsolation as defined above. AS concepts
they can be used to gulde investigaticons of problems and
situations and to make sence out of percieved data. When
they are joined togethar o form a statement approxmating
a more universal ‘ltruthl however they become part of a
general ization: statements mach as the following are
generallzationg~

Man adapts to his environment culturally?
tAs people interact with their physical and

Social environment both they and the
enviromment are 'hanget,

A generalizatlon is typically the product of investigation
or inquiry, and results from students seceing the inter
connections of the various concepts they have discovered.

Just as with concepts, generaligzations have further
applicability in a new setting or situations. 1In a sence,
generalizations become a kind of short hand for the nowledge
that we accumulate during our life experiences. They are also
useful as a means of helping us explore new situation (Banks,

1977:97) «
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A good generalipation 1s meaningful for a studenti in
Social studies to the extent that it broadens his abilitics
to make wise judgementss A 'good?! goneralization is cne
based upon reliable emphirical evidence, one that provides

its reliability in many tests and applications.

Ssme problems are bound to arise when generallzation are
used in spcial studilez instruction. oOne of such probklems is
when they are based as objects of instruction is the tendency
to ascribe toc much cetainty to the generalizatlionse.
Generalizations should always be considercd tentative in
nature open to change or even dismissed in light of new
tinmowledgetsa No one familiar with the recent findings about
the shape of Earth, for example would attempt to continue
teaching the generalizotion that Earth 1s perfectly round
(it bulges actually)e Generalization change overtime and in
many instame.s, specific aspects of human behaviour refuses
to fit neately into the generallzad descriptions of tuman

behaviour,

Another dangur in using generalizations as objectives
is that some teachers often 'teach toward' them, making
them inte facts rather than linked concepts of teacher for
exanple who hag students memorize generalizations and then

apply them in variocus setting, is treating the generalization
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hot as somethine that is a useful too, something that is
changeable in light of the evidence, but as a fact to be
memorized much as one memorizes and usés the multiplication
table., These pitfalls can be aveided by emphasising

inquiry processsa

24661 Nature of Concepts.

Bruner sews any concept as having five elements (1) Name
(ii) Examples (posltiwve and negative (iii) Attributes (
essential and nonessentlal) (iv) aAttributes value, and (v)
Rule. Understanding a concept means knowing all the

elements of the conceptses

The name is the term given to a category. Plateau,
River and s0 one I 2 studentknow a concept, however they
can easily learn the nawme for it and thelr verbal expressions

will be more articulatee

Concepts appear to be learned most effectively when
a number of positive examples of the concept are presented,
Rescarch evidence indicates that concepts are most
efficiently lcecarned when a number of positive examples are
first introduced and the discriminating characteristic
clearly established (Banks, 1977:92). For example when
student are asked to think of a *capital' they would begin

by visuallzing a specific capital such as Keno, Lagos, Yola,
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Enugu, Maidugquri or some other member of the class of
capltalse Classes are grouping of categeries of things,
events, or idcass Eoch ¢lass includes things with thu
same or similar attributes and excludeg things with
different or unrelated attributzse. Each cless can be re

referred to by a symbola

The class members are referred so as positive instance
of concept (Kanc, Lagos, Yola, Enugu, Maiduquri). The
characteristics they share which ldentify their membership
in a class are called their common attributes. Attributes
are distinguishable characteristice or proparties of things
events or ldeass They are features that can be noted as the
same, similar, or different, FPFor citicg, their attributies

inciude government, services, business and neighbourhoods.

Anong other objects which do not share these common
attributes are called negative instance (examples) or non
examples are¢ not members ef a specified class; they are
things that do not have the desgignated atiributes of the
classs. In otherwords they illustrate characteristics that
are (pposite from those positively assoclated with the
discriminating features. Non examples or negative examples
are also important in concept acquisitions. In addition to

alding of student in to discriminate between classes, 1f non
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exanples are not includad, Students willl over~generalize
the concept to include closgely related non examples

{Mckinney et al 1983:3)e

Finally 2 rule is a definition or stitement specifying
the essential attributes of o concepts, A rule normally
evolves at the end of the concept attainment process. The
teacher often uses it as a device to have students summarize
the findings of their research for attributes {(Joyce et al

19732 31).

In view of the individualistic approach to learning for
each student, tezchers have been cautioned to experiment
baforc these (example and non examples) are presented to the
students S as to find an appropriate balance in their
instructional stratigye Such @ balance could bhe obtained
when examples are arranged from oasy to difficult. Teachers
can e¢stimate the difficulty level and that it made no
difficult so as all difficulty levels were included (Mckinney

et al 1983: &),

2e6e2 Corncept Attainment Process.

For anybody to be interested in Geography education as
it relates to the gocial studles programme of the young
Schoel children, it is pertinent that one focuses on concept

formation and attainment that holds throughout intellectual
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developmente I this development it may be woll to giwve
some attention to what they psycholeogist and educationist
have in mind when they talk about concepts and the ways

children develop than,

The psychologists regard concepts as systems of
meanings within the mental organization of the individual,.
They arise as the generalizes from his experlence, and serve
as expectancivs or hypotheses for the classification of
ancoming information, Conceptualization is the procoess of
categariging, classifying, and naming a group of objects
{Banks, 1977: 90)e Categorising helps reduce the necessity
for constant new learninge As long as an object or ewvent
displays the defining characteristics of a class, it nueds

not to be relwarnt at cach encounter (Joyce =t al 1972).

of the many studiecs that have heen publighed of
childrents development in general, those concerncd with
the development of sgpatial concepts probably have the greatest
relevance for Geogreaphy (@ege Plaget)s Geographical
investigation has long been concerned with the discription,
analysis and interpretation of phéenomena in terms of their
spatial distribution and interrelationship, and indeed it
has been arqued that fthe whole practice and philosophy of
geography depends upon the development of a conceptual
framework for handling the distribution of objects and cvents

in spaceX Harvey 1969),
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Research tonducted by pilaget, who studied children
coanitive procasgs in his investigation developed a stage
theory regarding the development of logical thinkings. He
saw the stages ns variant in their sequences but not fixed
in terms of specific age levels; rather, he saw them as
typical within certain age rangess Interpreting piaget
theory munt (in Crutchfied 1978:15) described threc major
stages in the development of logical thinkinge As termed
by plaget, these stages are sensorimotor, concrete operations

and formal operations, These stages ares-
1. Snsorimotor stage ( 0 to 2 years)

24 Precperational stage ( 2 t 4 ycars)
(a) pPreconceptual thougnt (2 to 4 years)

(b) Intultlve thought{4 to 7 ycars).

3. Operational stage (7 to 10 years).
(a) Concrete operational thought (7 to 11 years)

(b} Formal operational thought ( 11 to 16 years)

The sensorimotor piriod began at birth and extend to
approximately cighteen months. During this stoge, infants
engaged in experiementation and limitation to develop problem

solving atituties corresponding to those of subluman animal s.
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concrete operatlons beging with a preconceptual phase
which lasted until about age of four, In this phaso children
activities were dominated by imitation and playe They
developed imajery which made it possiﬁle for them to
anticipate consequences of events and to acquire language.
Between age four and seven, there was an intuitive phase in
which children gradually learned to use g trial and error
process to sort objects on the basis of an attribute,
A classroom exangle of this would be zs follows: Shown
yallow and red joy trucks and cars, children weuld group
all the yellow joys tegether or all the trucks tegether or
all the trucks togethers They would be unable to consider
both shapes and colour at the same time as bases for groupinge.
vlaget explained this aa the inabliity to recognise that

the whole was composed of partse

The third phase of concrete operations began at
approximately age seven when thought because independent of
perception and action, and children were able to judge parts
and wholes simulieneocuslye Thus, they could consider more
than one attrlbutes in grouplny of objlecte and could explain
their reasons for grouping. Through examination and
manipulation, they would discover class assoclations. fthey
would be able to apply their loglc , however, only when

dealing with concrete objects in the classroom, children might
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examine pictures of industrial workers separate from agricultural
warkers, and recognise each Jroup as part of the larger group

(eeg. they are all vorkers but work at different secbors).

With the on set of formal operations at approximately
eleven or twelve years, children would no longer need concrete
objects for their classificationss They tend to concieve the
relationships before hand as hypothesis to be tested and were
able, as well to, conzlder the full set of possibilities
from problem solving. EgQs when discussing geographic issues
in the classroom, student #t the stage of formal operationse
Agricutural resources, productlon and utiliization and the
current State of technology to the brosder concept of Agrarian

change.

Bruce Joyce {1965:1%54) illustrated three levels of

concepts as;e

(i} Observed concepts; those that can be perceived

directly frome

{(i1) Inferred comcepte; those that describe unseen
conditions that can only be immediate observed

datae

{1i1) 7Ideal comcepts; those representing broad
categories and formed by classifying large

grantities of datae
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Although zach level in identified at & particular age.
duch as observed concept in the early grades, inferred
concepts in the middle grades, and ideal concepts in the
upper middle grades; nevertheless, we will find students
in all levels in one classs Therefore, we must adapt our

teaching strategices to accommodate all three levelss

gynthesising a wealth of research conducted in the
United states, Klausmeilr, Ghatala and Frayer (in Crutch
field 1979: have develeoped a four sequencial levels of

concept attainments-

(1) Cconcrete; Dlscrimination and memory of a particular
things Bviderce in children's behaviour; prefers
Joye

(1i) Tdentify; Generalization of two or more forms
of the same thing as equivalent. Evidence in
childrents behaviour; Identifies families dog

when seen front, back or side.

(1ii) classification: gGeneralization that two np
more instances are equivalent in same way.
Evidence in childs behaviour: can sort block
by shape, but is unable to explain reasons for

groupinge
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(iv) pFormal: Definition of a concept on the basis of
ghared attwrilutess EBEvidence in children's
benaviour:; Can sort objects representing various
categories and explain sharod attributes as basis

for grouplnge

Jerome Bruncr ldentifies critical intellectual growth
patterns and the dewelopment of intellectual structures which
are simllar to conceptualization strategics advocated by
some Social studies gpeclialist (Mckinney warren C.o 1983
include). He ldentifies three types of c.oncepts. one is
conlunctive concept which means that a category is defined by
joint presence of several characteristies. All of the
critical attributes in a conjunctive concept must be present
in any cne examples For instance, the critigal attributes
of arable land are(a) land thaet can be ploughed ,(b) land
that is fertile erough to grow crops, and (c) land that
has an adequate climate for growing crops. If any one of
these critica] attributes is missing, then it is not
arable lande The key word in expressing the relationship
between and among the critical attributes of a conjunctive
concept is nand"s Disjunctive concepts share the preserce
and absence of characteristics in a disjunctive concept not

all of the critical attributes have to be present ip any
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one example of the corcepts The key word in a disjunctive
concept is "orv, & relational concept is one in which there
is a time or spece relationship between the critical
attributese An cxample of a relational concupt 1s tﬁe
scientific methods First, a problem is identified and stated,
Next, hypothesis are stated. 7Then data are collected,

hypotheses are tested, and finally conclusions are drawne

Taba analyses thinking from a psychological and logical
point of new and concludes:-
while the process of though are
paychological and hence subject
to psycholegical analysis, the
product and the content of thought
mist be assessed by logical critoeria

and evaluated by the rules of loglce
(T2ba, 1966:36).

ghe identifies tlwee postulates about thinking.
1. Thinking can be taught

2 Thinking 1s an active transaction between the
individual and data. This means that in the clas
classroom setting, the materials of instruction
become availlabie to the individuzl when he or she
performs cetailn cognitive operations on them
organising facts into conceptual systems, relating
palnts in data to each other and generalizing from
these relationships, making inferences and gencralizing
from known facts to hypothesgize, predict and explain

unfamiliay phenomenae
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3e Proc::ss of thought evolve by & sequence that 1s
flawful tea She postulates that in order te master
certoln thinking skill s certain earlier ones must
be mastercd first, and this sequence cannot
be reserveds Therefore, tthis corcept of "lawful
secuence” regquires teaching strategies that

obstrve thess sequencesit.

In cther words, Taba concludes that thinking skills
should be taught using specific teaching strategles designed
fur those thinking skillse Taba is largely responsible for
popul arizing the term ®"teaching strategyv. 7This has infact
formed the back boned of an active soclal studies curriculum.
They developed a serics of teaching strategies designed to
develop inductive mental processes, expecially the ability

te categories and to use catugories,

Other educators have also examined the influence of
children's cognltive styles on concept learning. From
studies on perception witkin et 1 (in Crutchfied 1978:18)
described two modes which they labelled 'field independent?
and 'field dependentf, They found that persons who have
perceived in the fileld independent mode eusily distinguished
items apart from an organized field. For example they would
readily locate ’lhidden picturet in a puzzle. Field dependent

persens on the other hond would find this task difficult gince
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they tended to new the service as a global Unite Evidence
from later studies indicated that those were itﬁrlistic
tendencics extending into the intellectual domain. Since
the original labels were then considered two limited for
the broader rnotion of cognitive style, they were analytic

and global dimensions of cognitlve functioninge

For a ¢lear understanding between the analytic and
global cognitive functioning the characteristic, of
individual s having either of these cognitive syles were

constrasted as followstm

1. Analytic thinkeras profited hest from inductiwe
learning {(Given specific examples, they cold
arrive at goneralizations through self disousy).
Global thinkers achieve best through deductive
learning (Given generalization, they could site

specific examples),

2e Annlytic thinkers had o sense of scparate ldentify.
They were aware of their own feelings and needs and
saw them as distinct from thosc of others, Tthey
domonstrated independence. Global thinkersg
identificd with groupse They relied on oufside some
for their view of themselves and accepted $he word

of authority figures. They were seen as sensitive,
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i, Amalytic thinkers sould separate their
perceptions from emotional contexts. They did not
blot out experiences from memory if they were
upleasants Glebal thinkers connected perceptions
with emotionse If an experience were impleasant,

they would blot 1t out from thelr memories.

In studies investigating cﬁilﬁren '.s.' performances on
conceptual task, Kegan, Moss and Sigel (dn Crutchfield 1978;-
19) found stmilacitles in style to thoss of withine They
alsc identificd two othur characterisfﬁiﬁsltﬁey considered
related; hnpulsiﬁty and reflectivitys Impulsive individuals
had fast conciptual tempos which led them 0 respond quickly
tc questions, where as reflective thinkers took time before
they spokes On tests of reading and Inductive reaspning
given to students in first and second gradesg, impulsive
children made more <rroxs than did reflectives. Further-
studies indicated that children with global Btyles were
rore impulsive than those with analytic. 'I‘hs_ investigators
saw these four charocteristics ag general fruits appearing
early in lif, revealing themselves in many differing
sityations, ond persisting throughout succeedipg age levels,

They also appeared to he some what independent of intelligence.
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2e6a3 ‘?;acl'ling ”bdel_?_ in CODC&Ep_t
' attalnment,

A model is 2 representation of somethings, It iz a
prototype of what th;t something i's, or was, or will be,
or should be, or may be likes It might he used to help
understand what the somethlng representative maydel represent
.a way that abstract knowledge can be classified and
structured so that teachers can more readily plan to tuach

it and students more ensily to leoarn it,

Knowledge in Soclal Studies is often grouped into the
followlng categories; ) facts b) concepts c) generalization
and constructse These kinds of knowladge are eseentially a
persens own internalized understanding, but each can be
represented in 2 form of communication and demonstrated
through obsarvable overt behaviourss Each type is abstract
mit can be derived or learned orx iearned from concrete
contextse 0f these three, conc;epts é.re the most basic
because it is necassary that the learner understands the
cuncepts which moke up the facts and generalizations
Therefore, it ls necessary that teschers ensure that their
students have acquired the preerequsite concepts befuge

attempting to teach factual information and generalizations.



This strategy {concept attainment) in useful to

introduce or to dewvelop basic understanding of a concepte

It involves the following stepsie—

1. Identify these cognitive elementsge

(a)
{b)
(<)

()

The major

The symbol for the concept

Major attrilutes of the concept
Examples of the concept that hawe the
specified attributes.

Nonexamples of the concepta

attributes are the basic criteria for the class

nf things represcnted by the symbul for the concepte They

are those atbtributes the student needs to be aware of in

order to distinguish betwsen examples and non exampless They

are certainly not all of the attribute of a concepta

Examples and nonexamples selected should be pertinent

to the course and sultable to the students.

2. Present the examples and non examples to students

and have them identity the major attributes,

identlfying the examples by concept symbol su that

students assoclate attributes with it.

3e Have students define the corcept by listing its

major attributes. This step is not absolutely

necessacy but may b important to clarify and

conflrm attribute identification.



81

4. DPresent more exmmples and nonexamples and have
students tell which are or are not exawples and
give ruasons whye This step may be Impertant
to develop association of attributes the concept

syambol.

Se Have the students find and identify new examplesa
This step is intended to effect reinforcement and

assimilation of the concepta

€a Evaluate student learning by seeing whether students
have identificd examles and non examples and can

find or create new exawplesa

These steps need not be precisely as described or follow
this exact cxdere Identiflcation of the cognitive elements,
for example, might be followed first by definition of the
concept and then by distinguishing examples and nonexamples,

in effect reversing the second third steps.

However, several instructional designs have been
developed to aid teachers in teeching concept (Rruner et al
1877 and Merril ond Temnyson 1977) will be considered in

this studye

bnder the Arunerts design there are actually three
variations or moduls, of comcept attainment thzt have been

huilt. Each has 2 slightly different set of activities
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(syntax), but all are developed from a common conceptual
bases These are the Reception, selection and uncrganlsed
material models of conceptual attainment, Each of these

models will be discussed.

ZeBe3.1 The Reception-Oriented Mudele.

The phases and activities of the ‘Reception-oriented

medelt of concept attalnment are outlined ( see Table 1),

Phase one involves presenting data to the learner,
Bach data is a separate example or nonexample of the
concepte The data may be events, peocple, oblects, stories,
pictures, of any other discriminable units. The learners
gre informed that there 1s one idea that all the posltive
exanplaa have in commeni thelr task 1s to develop a hypothesls
apout the comncepts The lnstances are presented in a pre-
arranged order and are labelled yes or no, Learners are
asked to compare and justify the attributes of the different
exanplese The teacher or student may want to maintain a
record of the attributes). Finally, they are asked to name
thelr concept according to its essential attributese.

{(Thelr hypothesis 1s not confirmed until the next phase, and
wlth some concepts students may not kww the name, which

rrich can be be providec wrean the cencept is confirmed).
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In ;:hase two, the students test thelr attainment of the
concept, first by coxrectly ldentifying additional inlabelled
examples of the corcept and then by generating their own
exampless After thls the teacher (and student) confirm or
disconfirm their original hypothesis, revising their choice

of corncept or attribute as necessary.

In phase three, students begin to analyse the strategies
by which they attain conceptss As we have indicated some
learrers initially try broad constructs and gradually narrow
the fields; others begln with more discrete constructse The
learners can describe their patterns, whether they fouws ontat
attributes or #dncepts, whether they did eo one at a time :v"
several at once and what happened when their hypothesis was

not confirmede

24643e2 The Selection Model

The second model by Bruner which :Ls_ the selec¢tion model
of concept attainment (e Table 2) differs abit with the
Reception model of concept attainment. The major difference
between the two models is the labelling and sequencing of
exampless In selection model, an example is not labelled
unit the student asks whether it is a yes or a no. Ancther
difference is that student may ask about their own examples

in order to attalin the concepts The students also control the



sequence of the exdmples by choosing the ones they want to
inquire abouts The tracking and analysis of attributes is
this not as formal in the Selection model as in the Reception
model .« Students may be encouraged to make notes akbout their
hypothesis and attributes. In general, the selection model
places responsibility for concept attainment and attribute
tracking in the hands of the students. Its syntax is simiiar
to that of the Reception model but its activities and role
within phase one and phase two are slightly different . sStudents
can work as individual, each person inquiring about examples,
they can work as @ group, making a jeint decislon about the
examples to inguire into, working as individuals is probably
deslable at first, although each person will be scmewhat in

influenced by the answors to some one elsets inquirye.

2466323 Tha Unorganised Materizl Model.

Joyce et al (1972) contends that the real benefit of
concept attainm nt occurs when we begin to apply it to
unarranged material to help us become aware of the attributes
employed. Verbal assertions of concept appear throughout
written material and the attributes on which their concepts

are based are not always explicit.
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the proceedure for analysing concept in unorganised
materials involves locating the concept, identifying the
attributes used; discussing the adequacy and appropriateness
of the attribuies and comparing the examples for other
passages using the setlme concept (sece Table 3). Generally,
progression to analyiing concepts in unorganised materials
is part of a sequance of instruction in concept attalnment
activitye This third version of concept attalnment is much
more a group discussion than an instructional exercise such
ag the reception and selection varlations. The teacherts
role 1s to facilitate discussion and ensure that it focuses

on the development of a concept in the material,

246e3¢4 Merril and Tennyson Model.

Of the several Instructional designs developed to aid
teachers in teaching concepts, one very effective design
that has not been widely cited in special gtudies methods
texts was deweleoped b, Merril and Tennyson in 1977. fThis
design has been formed to be more effective than several
other designs (Mckinney, 1983: 1). The model consists
of four parts: (a) a definition (b) an expusitory
presentation, (c) atfribute isclation and (d) an inquisitory
practice presentatione Each component of the model is bhased

on research findingsy ( See Table 4).



Merril and Tennyson define a concept definition as a
statement that identifies the concepts critical attributes
(essential characteristics) and how these attributes are
relateds Attributes may be related in one of three ways;

confunctively, disfunctively and relationally.

The expository presentation follows the definitions
This presentation consist of tmatched' examples and non
examples pairs that are divergent (covers the full realin
of the concept) and includes casy, madium and difficult
exaples and nonexampless Examples and nonexamples are matched
on the basgle of the concept's varlable attributes (nonesential
characteristics)s For example, show is a variable attribute
of arable land, That is, during the winter months arable land
may or may not be covar:d with snowe Therefore, a picture of
arable land covered with show may be paired with a nonexample,

such a&f a glacler covered with snows

e third step in the model is referred to as attribute
isolatien. The purpose of this step is to make sure that
the learner tseest the critical attributes in each example
and that they see the absence of the critical attributes
in the nonexamples. Attribute isolation can be achleve by
underlining the critical attributes in written statements,
then use of colour in drawings, or simply by peinting in

the case of photographse This step occurs simultaneously
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hith'expositOIYpreSentation and attribute isolation. The
pUrpose of thisg presentation is to allew the learner to
practice selecting examples from nonexamples and to receive
feedback from the teachers New examples and non examples

be used so that the learner doecs not merely recall the
instances from the “xXpository presentation, Momorization

of a definition and specific examples and non examples

should not be confused wi th understanding the concepts

Merril arx Tennyson claim that these examples and nonexampies
should be randemly ordered to prevent the learner trom merely
figuring out the presentation order. The learner is asgked
whether a specific Correctly, the teacher asks whys The
learnerts explanation should include the Presence or abgence
of the conceptis critical attributes. 1If the leayxrer
responds in correcily, “he ledenerts responds by starting

the correct response and explaing why the instance ig cr is

not an example,

The rationale for the renew of some models for Conceptual
attainment in thie study ig that, the use of the model s
determing the shape of particular learning activities. por
instance, if the emphasis iz on aCquiring a new concept
the teacher will emphasize through his or her quegtions or
cumments and attributes in each example (particular the

positive exanples) and the concept label, if the Smphasis ig
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on the inductive process, the teacher mdght want to provide
fewer clues and rainforce students for their participating

and perverances The partlcular content (concept} may be less
important than the participation in the inductive process, it
may even be a concept the student already knowe If the
emphasis Is on the analysis of thinking a short sample concept
attainment exercise might be developed so that more time can

be spent on the analysis of thinkings

Teachers can use the concept attainment model with all
agee and grade levolss What the teachers need to bear in nind
is to reflect the various levels they are designed for. Fur
the young children concepts and examples mist be relatively

Simplti [

The concept attainment medel is also an excellent
evaluation tool when tcachers want to determine whether
dmportant ideas Introduced earlier have becn mastered. It
Qickly reveals the depth of students' understanding and
reinformces their previous knowledge. The medel can alsy be
useful in opening up & new conceptual area by initiating

a sequence of individual or group inquiries.

on the otherhand critisms have been labelled against
the concept attainmment medel. Pirst, teachers helieve that
these lessons are difficult to develop. 1In some cases,

lessons can be time consuminge. A second critism is that soma



concepts do not fit into some of these models. It is
sometimes difficult to find non examples of some concepts

such as cultures

207 Skille Development in Social
__S_tudies.

Among the several classifications of goal, to which
Social studies teaching is directed, agreement is general
that the development of skills should receive major

.attention (Carpenter, 1965: 181)s There are varied reasons
as to the legitimacy of this accertion. One, because of
the rapid rate in the absolescenc. of mueh inferugtion today
and therefore, of the diminished transfer va.lui;':.f:u?..’ '}aw.wledge.
Skills, however, represcnt more gencrallized leasning and
thus are likely to be L;.pplic:abla; continually in all facts
of an individual life, The term skill is applied to the
abllity to do something with some degree of experness in
repeated purformances aAdequacy »f skill development must
not only take into acecount the éxpertness of performance
per se, but the age and prior background of the learner,
Other reasons reflect in part the energence of new
profegsional viewpoints more especially in the Aucial
Studies area, mounting public concern abeut reported

serious defieiences in skill performance:, particularly in

the case of the eConomi.cally and cul turally disadvantaged,
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with gfowing distri:ss concernlng the average child, and
the growing efforts in rusearch in curriculum development

aimed at making education tback to basics'a

These reasons saggest that a credibllity gap exlsts
between what school gay they are producing and what the
public believes they are producinge School children many
taxpayers beliecve that the school are inefficient and
ineffectives They see to many pupils whe have not mastered
such basic skills as reading a city maps. They want the schoul
te teach such fundamental skill while developing children's
capacities to be human and responsible citizens. All thesge
circumstances are teaching to more demands for educational
accountabilitys Certaily one aspect of instruction that
can be measurcd ig skill development. Because skills are
generally concerned to pertain to process rather than to
product of learning, skill development pruvides children with
basic tools for arriving at their own values. This emphasis
on skill developmint encourages teachers to help their students
towards becoming more effective, mature adults, able o
grapple with thelr life roles and prohlems inhercnt in a
changing societye 1Ihe purpose therefore of teaching skills
in $ocisl studies 1s to enable the individual to gain knowledge
cuncerning his society, to think reflectively about problems
and isucs, and to apply this thinking in constructive action

(Nyakutse 1977: 85)a
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2.8 Rationale for Sskills.

The rationale for increased attention to sSocial studias
skills in schools is based on the following assumptions as

enumerated by Joyce (1979: 108)a

i« In the past, toco much attention has been given
over to content which is very often learned at

the figurative level and never made operationale.

2. skills are necded to identify, select, organize
evaluate, and supply information relevent to the

study of the probleme.

3. Skills haw. the peotential of producing competencies

needed for survival in a rapidly changing worlde

4. Skill development can help children be more

responsible for their own learning.

5« Skills are becoming increasingly more important
because scicntific knowledge is doubling every

decade.

6« The vast amount of new instructional materials
aveilable to places more demands on skills
development than aver before. Yet, tuo, frequently
we assume that kids, have already mastered such basic

skills as reading and effective discussion techniques.
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7. Skills are, indeed, one dimension of the Social
Studies curriculum that can be measured, both
formally in school, as well as informally in out=

of=school real-life situation.

while educators are not at all sure what jobs will be
available for the pupils of today, we are certain that
skills will be essential for them to gain the minimum of
economic security, social maturity, and independence. Skill
competencies can do more that help an individual acquire a
job=they will also become important in interpersonal
relationships with the family structure as well as outside
of it, in leisure activities, in citizenship roles, and in

perception of selfe

As mentioncd carlizr in the Introduction, skills cannot
be isoclated from the rest of the educational process. Wwhile
they can delt with as discrete entities for purpose of
clarity they arc ready inextricably relat.d to content and
attitudies. They can be defined as tools essential in
performing a physical, mental, or emotional task. It thaught
properly they can be transferred from one situation to anuther.
They can be refined with practice and with the child's
maturitye By the time children enter school, they already
have mastercd mstain skills in language, reading, playing and

& one The child alone can continue to develop on these skills
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left alone threough congtznt practice @nd use. But the
refirement of the skills the child has when he comes o
school and the teaching of others that are introduced as
a part of the eurriculum will be greately enhanced through

careful and systematic Instruction, (Jarolinek 1971:174}.

A comnon strategy has been suggested by Bayers (1877: 28)
as a means of helping children learn new skills and refine

existing onese The strategy in arranged as follows:ie
1. Resd about, tell about or show the gkills.
2. Explaln the steps involved in usging the gkilla.
3, Demonstrate the skill.

4. Practice the skill numerous times on @ vaploty lof

data or exam:les.

S e Reflcct on and summarize the skill and its

componant,

It should be clear from the showve five steps that skills
conslst of organised and coordinated activities that are
built up gradually through repeated experiencus. There can
be no doubt that well developed skill enhance the ability
to do other school related tasks: Conversely, poorly
developed skills result in arrested school progresse  Skill
competence strengthens the child positive perception of himself,

an important component of school success. The child use skill
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to deal with the socizl world confronting him, and consequently

skills contribute dircctly to his socizl competences The

purpose of teaching skills in Social Studies is to enable

the individual to gain knowledge conc.rning problems elk! issues

and to apply this thinking in constructive action. For our
pupose we will look at Social Studies based on cones experiences,
aptitude, ]a'xowledg\;-, and practices This iR any way does not
mean that there is a body of skills unique to social studies,
rather these skills used in Social Studies cut across all
content arease. The advantage of singling wut Social Studles
gkills in the curriculum is to e¢nsure that they are included
and tought systematicallys Morever, skills represented in

a Social studies coni.xt can often be tought in a mere
replistic and functioncl setting that when presented either
in iselation or in the framework of another curriculum area

as for example in the reading programme.

249 Types of Social Studies gkill s.

le Critical Thinking or Problem Solving;~ In this category

of skill a popular ingquiry model has been adopted which

include diverce learning styles consgisting uf the following

stepss=

1s Identification of & problem
2+ Deweloping a hyputhesis

3. Data collection,

4.« Data a.nalyslis,

5a Conclusion,
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communication skilils.-- This Sccial Studies skill aid

much in the concept acquigition process of childrens
Through attentive listening to conwversations, debates,
discusslons, explanations and reports in a scial studies
clasg, the child can add to this ldeas and Interestse

By listening to directions given for reading assignments,
visual aids, as well as for studying maps, landecapes ard
artifacts the child can improve his work in individual and

small group activities.

Map and Globe skills:~ This is a vital area of skills in

elal Studics as it relates to 1ife in and out of Shoole
what perhaps should be born in mind is that map concepts
meant for children should initially be introduced in a
cornerete way and shouid relats to the childre experience
This is due to the abstract nature of the sgkill and 1t

also deals with ideas about space and symbolse.

Groupwork and gocial Skills:~ The fourth category of skill

includes groupwork skills, often referred to as Social
Skillse Learning to work co-operating in groups is an
Lidividual process« It involwes a readiness stage,

continuous growtn at varying rates of speed and sequential

stup=by~stop developmentes
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2410 Developing Geography skill s.

In order to complement Geographic.facts, concept and
general izations, teachers are encouraged to reinforce and
extend systematically Geographical skills (map ang globes
s8kills) through-Planned—experience, integrating these skiil
fully into the instructional processs One may therefore see
that Geography and gucial Studies do have certain skills which
are treated as important encugh=to-be learned formally,
such as the map and globe. As cach discipline has. certain
tools and devices on which it depends tu help further its
objectives, for the Geographer and Social Studies teacher it
is through the use of map and globes that they can achieve
the objectives such as understanding and the ability to

visualize the landscape represented by map symbol s

Geographers, however, feel that some of these skills can
be better learnad in Geography and the lack of these in the
cial Studles syllabus may constitute a dilution of subject.
These include map making and map interpretation, & aspect
which is not properly represented in the Scial studies
programmes Commonting on the fuctions of maps Qkunrotifa
(1267:137) claborated that, from maps Geographers can gather a
variety of information significant in gaining understanding not

only of location, but also of the significance of location in
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‘terms of transport, markets row materials, resort areas
etce Directions, relative distances, relief features,

elevations, slopes of the land, rainfall, vegetatinn eto,

The Soclal studies syllabus of the junior secondary
&hool shows the absence of content teaching for skills-suche
8s the inter pretation of weather changes, the use of
directions (North, East, etc) and the use of atlasemi Yet

these skills are obviously useful in everyday lifa,

Geography is essentially the study of distribution and
pattarns; and therefore lays great emphasis on the skills of
practical werk which involves much of map making, interpreting
reading and locatlon ete, The inclusion of the above skillsa
in the &cial studies programme at an early age is important
from the point of view of Social Studies teachers Perhaps
the most Inportant ldeas relative to mapping is that map
concepts for junior secondary children should initially be
introduced in a concrete way and should relate to the childts
experiencess This is a mighty big challenge because map
and globe skills are fundamentally abstract, and deal with

ideas about space and symbols,

2s610.1 Functions of Maps.

Maps are systematic representation of the earth or
part of the earth upon a flate, or plane, surface. Upcn
a systematic network of lincs (gnd) the map maker arranges in a

meaningful pattorn the does, culour lines and somethings wors,
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he has clnsah from standard symbolss To the person who knows
hew to read these syinbels, To the person who knows how to
read these symbols, may reveal information useful for
developing understanding of locational or regional phenomenae
In otherwords, maps may be read and maps may also be
interpreted, Map reading, like any other kind of reading,
involves the abllity to recognise and to understand the
symbol s on the map. This includes not only the symbols

as such but also directions, distances, relatiwe coations,
positions on the globe, size, or any of the geographical,
statistical, political, or cultural information which the
map 1ls designed to showe, A major objective of mapwmaking is
to indicate 2ll of these in so clear a manner that the map is

eaeglly and accurately read,

Mapsg can gerve g variety of functions. They are a means
of recording information for permance, for clarification,
for comparison and for communicaticns, A large scale map of
small reglon, depicting its landfurms, dudinsge settlement
partter, roads or many other geographic and economic
distributions, provide the knowledge of relationships necessary
for man to carry on many of his activities intellingently.
The building of a road, a house, a flood control system

cr almost any other construction project requires mapping.
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At a snall scale, Maps of soil ercsion, landuse, climates,
population, income patterns, <tc, are necessary to
understand the problem and potentialities of an area. On
the smallest scale, Maps of the entire eartl indicate
generaligzations and relationships of broad physical and
cultural patterns necessary to imagine accurately the
conditions of the great world stage =o that we can think
sgeely and sensibly about social and political conditions‘

around the world,

In Geographic instructiony, maps have distinctive
functions, since they present certain types of information
better than any other medium, Their major functions is tu
shuw certain fact concerning place and man's relations with
place and spaces, The most important of these facts are

discussed in the following paragraphs (Kennamer 1966z 335-336),

ls Location = Through the understanding and use
latitude and longilude, map and in finding the

exact relative location of any place on earths

2 dlze and shape of an Aren or ¢f a Feature-
Repeated use of maps gives an accurate mental
image of the shape of countries, and of natural
phenomena, such as continents, Islands and Seas,
utdle exact compansons of size on equal maps are
pessible and do result in concepts of areass Maps

can this present true arcas in perspectivey
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Dlstance - By use of the scale of kilometer or
by use of latitude and longitude, distance between

peoints can be read or costimated,

Elevation and sgurface - Topograpghic and physical
maps make 1t possible to learn the elevation

ahove: sea level and to judge the slope and surface
of the world!s land areas, Facts of hydrology
can alse be determined by studying the patterns of

rivar systems, lakes, cceans and seas.

Dlstribution of Natural and cultural features
The distribution patterns of many phehomena such

as population density popul ation trends, population

characteristics, agricultural commodities, industrial

production minereals, soil types, and climatic types
can be shown on mapse. In fact most aspects of
human éndeavour can be mappeds Offen data can be

compared more easily and accurataly when mappeds

Visualization of Areas and Patterns — @Small symbols
on mops represent large things of man nature.
Thus, the map is mandatrry for visualizing large

and distant landse
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Te Relationships = Another function of a map is to provide
a basis for noting relationships. This is achiewed by
comparing two or more maps of different phenomena. For
example, comparisen of a rainfall and a map showing

agricultural agriculture and climate.

8s Infeorences ~ By interpreting the significance of facts
ghown by symbols on map, important infurences are pussible..
For example the location of mountains, direction of
prevailing winds, numbor of cities, transportation
networks, location of swamps or deszrtsg, number of rivers
ané lakes - all help the map roader to make inferences
about e¢limate, population density, vegetation and even the

dominant occupation in a regions

S. Interest~ From cne reading standpoint, maps can function
in promoting interest in learning about uther areas and
ul tures,  They can be used to introduce unit of study,
to aid in development of units, and to summarize and
evaluate the unitss All of use are attracted by the
suggestions for learning inherent in maps, whether the

maps be a common map or a set of in an atlas,

10. Change -~ one of the must common functions of maps in
the Social studies is to show change - geographic,
economic, social, political, Maps in succession can show

the before and tafter? of a pattern of change. fhe
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movement of people with datus, can be shown as well
ag the chenged poliktical patterns. Exchange of goods,
developments of industries, the spread of crops, the
marches of armies all can be prosantoed dramatically

through mappings

2s10e2 Role of globcs.

dlobes are the only true representation of the entire,
carthy And although maps, are more widely used than globes,
certain geographic understandings ¢cannot successfuly be

expressed without the proper use of globe,

nderstanding the globes is basic to a development of
skill and abilities necessary for reading and interpreting
mapse The globe must be understood by children before much
can be done with flatmaps, especially world or continent
mapse Even maps of the immediate neighbourhood are not so
dependent upon glob2l concepts, a complete understanding
of the grid of parallels and meridian upon which allmaps

are based ls dependent upon globe study.

A baslc functicn of the globe is the introduction and
developmont of locaticnal concepts use of the globe can
i1lustrate must pointedly, thae need for a framework by which
to locote plowes on earthe For example, have students to
locate an aresz using the carthisgrid, rather than memorize

vorminally  about it which is soon forgotted.
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another impertant function of thw globe in the classroom
is its use for teaching earth movement and rolationships
in the solar system, something which cannot be tought well, with
a flat mupe An understanding of rotation (besic for understanding
daylight and darkness, tides wind movements, occan currents ete)
and of revolution (basic for understanding daylight and darkness,
tides, wind movemcnts, octan currents etc) and of rewolution
{bagic for understanding changing s¢asons, varying length of
dayl ight periods etc) requirecs the repeated study of thce globe,
Other concepts depend upon globe study include time zones, the
international dateline, and great circle, transportation patternse
It should be noted that the study of the globe is rot limited to
use the primary grades, since concepts just mentioned are
introduced and duvelep.d at highuer grade levels and need to

be rovicwed even at the college lewl,

The ability to precess information requires, analyses
into patterns and the concopt taughte The complex world of
today requires massive information to be condensed into
meaningful patterns of everyday ustes The practical work and
map interpretatlon can tuherefore provide a useful resource
for those skillse Some of the tuchniques that can be used
for developing map skills include,; trips to mountains, forest,
valley use of pletures and films, and decisgion of observation

made by puplis,
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For the realization of Geography skills objectiwis,
Scial Studies has covered a substantinl part of it., put
in order to make an improwvement in the Social Studies
programme at an early staoge (forms 1 and 2), it should
include other esential skills of map making and
interpretation mentioned above. The absence of thesc is
probably the only complaint Geography has with regard to
skills in soeial Studicse Newertheless, these skills can
be tought within a programme whether separate or integrated
which provides for systematic developmont of both skill and
knowledge, and which leads to a better understanding of the
world in which we live. Ideally, map and globe skille should

be developed according to some sCope systeme
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Chapter 3

TECHMEQUES FOR I NSTRUCTION

3.1 Introduction,

Activities and techniques employed by teachers in “he
clagsroom may suit a variety of purposes, The same activity
used in different ways may lead to a nuiber of ohjectives,

The purpose best served by these activities depend 1in part
upon the personal characteritics of the teacher, the
chmposition and maturity of the class, previous experiences
of the group, the context in which the activity is employed
and a rumber of other variables beyond the scope of the present
discussion, Social Studies precesses may be developed in

& variety of classroom situations whether the logical design
of the lesson is deductive, inductive or a combination of

the two, If our aim as educators is to give students a firm
graep of the integrated Social Sciences, together with the
slkills and attitudes necessary for autonomous thinking and
responsible action, then our classroom!, whatever else it is
in nature, must manifest intellectual honesty. Critical to
the development of Social Studies processes is an intellectual
climate in which both the teacher and the students feel a
sence of responsibllity and commitrent {involvement) to the

process of systematically searching, weighing and evaluatingn

{Thompson, 1976: 123).
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It is important for the teacher to understand some basic
principles and strategies before teaching for conceptual and
skill development in the 3ocial 3tudies, Raths (in Agboola
1979; 22) asserted that one of the nost important principles
for teaciers is that they should encourage their students to
avold those behaviaurs which show that they are not
sufficiently equipped wlth experiences in thinking. Such
behaviourst include impulsiveness, overdependence on the
teacher, inability to concentrate; missing the meaning, dogmatdc
and agsertive behaviour, t'rrigj.ditS{ or inflexikility of behaviouy,
extreme lack of ewonfidence in onels own thinking, and
unwd. 1lingness to think, Each of these behaviours has some
rnegative impact on the processes of developing the students-'
abilities toc think critically. Teachers, having racognized
such behaviours in their students, should work t¢ control them,
Infact, Raths contended that helping the students requires
a contimiing exposure to thinking situations. In addition it
is alse the thoughtful, friendly, patient, careful work of a
compatent teacher vwhe Identifies with the c¢hild in need of
help, It is therefore expected that when competent teachers
apply the primciples identlified above, their students will
learp to think of their own before thev come to any conclusion

or even provide answers to sinple classroom questions,
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3,2 Planning for Instruction

After the study content in the school Social Studies
programnme has been selected, much planning remains to be done,
The ilmmediate problem confronting the teacher attempting to
plan a Soclal Studies programme irwolves the internal
orgari gsation of materials and method, An attempt to device
an alternative ingtruction design for the Secial Studics as
aga'nst the traditional design which favours the recall of
information and facts has bezn formulated by the ahmadv Bello
Oniversity, This new duesign offers educators information
that more adecguately reflect the purpose of Social Studlies

Ingtruction (Kissock 4979/80),

In this design, a theme has been presented in the form
of a generaligation which directs attention to the purpose
of studying the topic., 7This is followed by a list of Key
concepts and skills te be studied, developed, and used in
the courses. Thoe concluding section presents suggested topics
through which the above purposes can be achiceved, This
design helps Social Studies sducators by offering a means
for sequencing programme elements and assessing student and
programme performance on the basis of concepts, generalization

and skills to be developed through instruction,
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342.1 The Unit Approach

Today, the unit approach is universally acknowledged ag
a superior way to organise for planning Secial Studies
instruction, A unit whether for teacher or student is an
organizatioh of information and activities focussed upon the
development of some significant understanding, attitude or

appreciation which will modify behaviour (Hanna 1963: 118),

The unit approach in a more simplified £+ is not
alsways 1 radical departurefromihe most enlightened textbook
teaching, nor is it any kind of a final answer, bub it does
attempt to correct many of t .- shortcomings of narrowly
concernasd tuxtbodkecentred motnodoleogy {Muassing 1966: 2497,
Unit teaching, at its best, can bt a thing of beauty, however,
and has some und que properties which distinguish it fror its
more mundane cousin, the textbook appreoach. Unit teaching
attempts to integrate, combine, co-ordinate, or articulate
understandings, skills, attitudes, and appreciations around
large significant topics. 1t sesKs wholeness rather than
fragmentation, clusters of ideas and data rather than igolated
particles, more of a waltage than a series single snapshorts
taiken one by one. The unit approach does not avoid facts,
but it does try to build facts into concepts and generalizations
which may have more reasoning, may be transferable in more

sltuations, and may be more lasting, This method recognlzes
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that any source of infeormation, however good it may be,
imposes unnessapy limitations upon the ¢lass and the teacher,
Pupll-teacher planning in the drafting of objectives search
for materials, selectlon of methods of study and development
of evaluative processes is more common, Actual interests,
nuad, coperations, and probloms of students are tapped and
kept in mind, and greatur student invelvement und identification
with objectives of learning tends to upstage intrinsic rather
than extrinsic wetivation. The unit may deal with nmaterial
gimlar in content to that which the textbook spproach give
text, Wit teaching encaurages creative, independent,
critical thought rather than memerization for it own sake, It
relies on a variety of evaluation technigues in addition to
the typlcal standardized and teacher made tests. wWe could

go on, but the basic thing we shall all agree is that the
unit teacher is after more meaning in what goes on in a

classrooms

In preparing a unit of instruwetion, one should give
prime consideration to incorporating unit goals, assumptions,
criteria, and behavioural objectives. The first part
considers the overview which takes into consideration the
nature and scopc of the unit, JQustify the unit , why 1s this
an important topic for children of the age level for whom it iz
intended? what experience in school have they had that might

have helped prepare them for formal study of this topic? what
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real 1ife experiences may they have nad that would ussure the

topic the interest and application a unit needs for success?y

The second stage deals with concept to be develeped,
The teacher will be expected to define what the students are
to Yearn doing the unit, The direct statement forms is
preferred, Example, in form one the students will analyse
the physical environment as it affects their lecal enwironment
and within the climatlc settings. 7The following would
represent clealy worded concepts; weather, Rainfall, temperature,
land form, settlement and o on. Such statement of major
ideas to be gainaed form a unit of study stated in both contract
to vague expresslons such as: To enable the pupils comprehend
climatic conditiong; to help the pupils develop the concept

of landform and scon,

These latter statoments prompt one to ask nwhat climatic
condi tions?zn  Cr "which landform?r The statement do not
convey a clear meaning to snother person who may be using the
material, rather do they formish a clear vantage point from

which to evaluate student comprehension of the ideas.

The third stage deals with skills and habitg to be developed.
The teacher will state the skills to be fostered by work in
this particular unif, jttention may be drawn to such itemsg
as maps and globe skills and others which are pertinent to

this unit, The supericr unit also motes such skills and habits
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in the activitics, thus polnting out explicitly how the

luearning is to take place,

The fourth stage should concentrate on motivational
activiti.z, Here the teacher will suggest for such things
as films, bulletin boards, displays or still picturcs, and
questions to be used in begining discussions with the class,

end relia brought in by student's and teacher.

The fLfth stage calls for activities. The teacher
suggests projects and activities by which the proposed
study concepts may be gained, This portion of a unit involves
more time in its execution than any other single section.
It may include both reading and non-reading activities and the
use of such-visual naterials as film, modals, speciments
and field trips, Each proposed activity should be explained
in such detail that another teacher with another class could
repeat ik, Note that this is a resource unit and will contain
mora activity suggestions that might be used in teaching it to
any one class. A resource unit is a collection and
claasification of various ideas for teaching a particular and
toplc. Ideally, materials and ideas which appear in a fully
developed unit are considered to be a source from which a
teacher may select what seems to best fit the immediate
st tuation, Thus a teacher may not necessarly use identical

elements from a given unit each time what it is taught.
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plferent materials and proceedures would be selected from

the unit for different groups of students.

The sixth stage is the Evaluation stage, The purpose of
tids stage is t describe all the best ways in which the teacher
and students might determine if the purpose concept were
actually gained, Typical ways for asscssing achievement would
include formal teachcr made test, checklist of attitude and
behaviour aid physical surveys and lastly, PAbliography ar? other
teaching materials should be provided. The eacher should
identify suitables textbooks and other materials relevant to
the instructional content and methodology for the pupils to

use in or out of classroom,

302.2 MW
n_a Teaching B
However, unit activities that are unrelated to unit
objectives are unsound, At times where teachers used of
activities do assist in the achievement of educational goals,
chance has graciously intervened; but thoughtful and rescurceful

teachers must approach the task of teaching with greater

promise for success than can be provided by chance,

With few exceptions, activities are not justified unless
they lead rather directly to a desirud goal, ictivities may

appear promising in theory but unless they prove gound in practice,
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ti: should be treated with cautions The responsiblity of
selocting appropriate objeetives for o given unht and

determiing the most afficient procedure to achieve these
ohjectives is one of the rost formidable task confronting
conscicntious teacherg. Thus; efforts should be made by toachers
to ¢learly focus on the importance of establishing and
maintaining a psychologically sound pelationsghip betwceen

objectives and procedurecs in the unit,

The meaningful differenciation of the kinds of objuctives
ig basic to any discussion relating procedures to objectives,
the teacher must be able to percelve the differences among
educational objectives befere he can select an appropriate
ohjective and identify the procodures essential in teaching.it,
The gize of the task involved in the selection and statement
of unit objectives is vastly underestimated by the majority
of unit planners. The most frequent dlfficulties encountered
in evaluating unit objective have been erumerated by Callahan

(1956: 61) as the following,

1« No dfferentiation is mads betwecn types of objectives,
It is the type of objective, howevor, that deternines

the procudure to be employed.

2e Objectives are not stated in their simplest form

with respect to either content or word usagee
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3, Objuwctives cre frequently too difficult or too
gagy for the average student at the particular

grade level,

4, Minor objuctives are not properly related to major

objectivas.

Se Concepts arce listed in such away that the development
of thinking from the zimple te the complex is not

encouraged,
6, Cbjectives are not meaningfully interelated,

e Concepts to be learned are stated in topic form,
thus encouraging vaguencsas on the part of the

planner as well as the learners,
B. Cbhjectives of limited value are often selected,

These problems should be noted by the teacher with
a ¥iew to concientiously improve., The indiscriminate listing
of objectives with regard to type can have a far reaching
effect upon the success of a unit., 3uch a listing betrays the

planners lack of information about how goals are best achieved,

Ther: are several types of objectives with which all
plann2rs should be acrquainted. What we are concerned with
at the moment are the concept and skills in the Geographic

instruction of the Social Studies programme, The concepts,
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the goal sought must fremantly in most units and coursoes, is
also inveolved in the other typus of objectives. Proper
conceptualigation, for example, is the necessary foreruner of

the practice invelved in leorning moter skills.

In such a planning for concuptual and skill development
Social Studies, it is wise to remember some of the problems
unkt planning encounters in listing concepts as objectives
to be learned, Two suggestions should save the teacher much

time and distress:=

(i) cConcupts are most meaningful to the students a5
well as to the teacher when they are written in

full senter-es and stated as simply as possibleo,

(ii1) An szarly identified relationship must be estoblisghed

between major concepts and supporting minor concepts.

The skill, like the concept, is another of the major types
of objectives with which the Social Studies teacher must be
familiar if he is to teach efficioently. It is alsc nccesgsary

to differentiate betwesn skills and concepts, since the - @374

proceedures for learning concept are dlfferent from thosc required

for lesrning skills, A skill may be developed to any desired
level of proficiency, assuming that neutral and physical
equipment meke tnis possible, The learning skills requircs

LWo Procussces,
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Acquiring a cleay concept of the motor action

involved,

Practieing undeg supervision until the desired

level of proficiency has been attained.

3.3 Learning RCSOULCR.

Ther= is @ lot the teacher can de in the provision for

the conceptual development in the pupils, so that learning ¢an

ba ugeful to the learnersz, The use of single textbook is

inadequate,

The inadequacy of using the Social Studies tuxtbook

as the sgole lemrning ool in conceptual developrment was reported

in a study by Monolakes (1965}, Among the major weakness he

reported were the followding:=—

@)

(ii)

(1ii)

Textbooks tend to verbalize concept rather than
to present materials that would contribute to the

developmunt of concepts,

’

Concupts are treated in such away as to suggest
that they are secondary or incidental consideration

and

Concept are not adequately reinforced after

initial presentation,
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The teacher mist thorefore reagch out beyond the texthocok
and ipclude the use of a broad spectrum of learning resources
as he works with his pupils. CQoncept developuent is a
contimicus process that requires the pupil to analyse,
synthesize, and evaluate his experiences. Ideally, a teacher
utilizes varied learning resources to promete intullectual
activity required for concept development. The challenge is
clear, Teachers must provide contrived experiences, utilizing
leaming resources that are best sulted to introduce or

reinforce concepts essential for brlding generall zations.

Kendall (4971:130+132) outlines some learning pesources
and how best they can be utilized for concept-development,
Arong which arce Textbooks, commerczial and Reference books,

liaps and Globes, Graphs ard Charts, pictures and {llustrations.

The textbook serves as a basie learning resources in
the 3ecial Studies curriculum, It provides the knowing pad
for introductory experiences in concept development the
textbooks should be carefully scrutinized to ensure that the
hodk selectad foruse ig compatible with the educational

philosophy and app:ach to instruction followed in achools,

Commerclal bocxs and reference books are necessary
learning pesources that argument and supplement the basig
toxts These books extend understanding and give increased

meandng to discussion of institutions, objucts and experignces,
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Commercial hooks provide the teacher with a vast reserviour
from which to select material suitable for introduction

or identlfication of conr:gpts.. Reference books, encyclopedia,
aliost provide pupils with a variety of 'factual informationt,
These sources can be used by tcachers and pupils to check

and verlfy conceptual levels of understand. Using reference
books under careful teacher guidance, puplils can analyse,
synthesize and evaluate understanding at the conceptual level

appropriate to each individual learning,

Maps and Globes are visual teaching aids that can be
used slightly or cellectively to promote concept developnent,
A guiding principle in the use of these learning resources
is that of pupll participation, Pupils need many experiences
in handling and using these materials on a first hand basis.
Such planned cxperiences should begin with the child first

Zormal educational programme in the primary school,

Geography and Pictorial concepts are utilized when
presented with the use of maps and Globes, Thes: resources

may be used.

(1) 7To promote changes that have occurrgd on the
earth's surface and to depict political
changes that have cccured in nap*g; recordod

history-
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(1i) To enrich the current events programme,

(iii) 1To assist pupils understani the particular arca
under study, attitudes, transportaticn rout.s,
rainfall, population density and other specifics

and

{(iv) To replace events in chronological order for an

accurate study in history.

@rarhs and charts are appropriate tools for presenting
Social Studies information quitely and cffectively, Children
should be encouraged to construct graphs and charts to visually
illustrate comparisons, trends, and relationships. Teachers
arc reminded to emphasize simplicity and aim at approximations
when treating data, The chief purpose in using it is acquire
resources in the present comparative situation and to absorb

quantitative information quickly and simply.

Pictures and illustrations provide accurate and attractive

visual representation to complement and enrich learning, Once
children galn competence in the skill of picture reading,
photographs and illustrations containced in the toxt or presented
by the teccher take on new, added dimensions, Pupils see in
plctures that thcy had peviously overlooked. Cultural

concepts are broadened from a study of pictures illustrating
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how inhabitants of an area occupy the land, how the people
look, what food they eat, how they dress, and the types

¢ homes in which they live, To present this soue
information in printad context alone would be a difficult
Laskewhen 1llustrations and photographs supplement

printed materials moye accorate ceoncepts are ssured,
Concepts abput natural phonemena are likewisc made morc
meoningful when illustrated with pictures, Such physical
features as mountains, valleys, glaciers, and rivors are
more easily understood, ¢Children can learn a great deal about
the geography of a region by utilizing their picture search
skills. High qualitv visual materials of all types provide
the teacher with an exeellent selection of learning resource

for concept development,

Learning resources, however, only present opportunities
for good teaching and sound learning, No matter what the
quality of the naterial or how abundantly plentiful it may be,
it has o impact un instruction unless used by an enlightend
teacheres If concept development depends on breaths of
experiences and if teachers apply what is ‘nown zbout
individual differences in learncrs, sound social studies
instruction must employ a multi-media approach to ensure

adequate concept development,
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3.4 Activities to Use.

student activities are, of course, the core of the Sccial
Studies programme, Activitics are created and presented so a
as to assure a wide perspective of thinking and doings, They
are rather the vzhicles that enable the student to reach
disired educational goals, Activities (procedures) should be
so organized within the unit that they perform this function

wlth maxdmum efficiency,

Concientious educators have consistently sought a pattern
within which unit activities could be meaningfully grouped,
and, in recent years, they have tended to classify such
acdvities under three headingss Introductory activities,
developmental activities, and concluding activities (Callahan
1966: 85)e Although all units activities are basically goal
related, such differentiation encourages planners to consider

the essential characterisitics of each classification,

3e4.1 Introductory Activities.

Introductory activitics are designed to set the stage
s0 that the lcarning of unit objectives can more forward
vith optimum effectivenesss Their common purpose in not to

make a direct contribution to the achievement of unit goals
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(although this frequently is onc of the side effect of well

planned introductory activities); rathur their main pupose’

is to expose stucent to the natur: and content of the unit

inorder to awaken an intense and abiding interest,

Specifically, introductory activities follow this

scquences-

1« A highly motivating interest, arousing activity,

related to the unit is conductad in the classroon,

2. A brief but intcresting talk indicating the

significance of the unit is given by the teacher,

3. The possible objectives of the unit are examineds~

(a)

(b)

(c)

(d)

students arc exposed to possible objectives

proeviously identified by the teacher.

student react to the teacher's suggestiong and

give some of their own.

under the teachert's direction students and
teachers modify objectives and determine which

are worthy of pursuit,

students are encouraged to determine how each
adopted unit objective is of personal value to

themsclves.
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The possiblc activitics suitable for the achievement

of stated objectives are discusseds—

(a) students are cxposed to possible activities

previously identified by the teacher,

(b) wunder the teacher's dir-:ction, students and
teachers determine which activities are best

sul ted to goal achlevement,

(c) the role that each student will play in the

stated activities is determined,

The teacher must remember that the basic purpose of

activities in introducing a new unit are toi-

1.

2.

3.

de

Se

6.

Arouse stuldent intorest in unit content.
Relate unit content to the nceds of individual

student,

Acquaint student with the significance of unit

content,
Identify and interpret objectives,

Select sound proceedures for the attainment of

objectives,

Detecrmine where students should with respect to

the acquisition of unit content,



124

3.4.2 Developmental Activities

After the introductory activities have been successfuly
carried out, the teacher must focus class attention on the
develcpmental activities the major purposes of developmental
activities is to achieve the goals established during the
pre-planning and initiatory stages of the unit, As the name
implies their chief concern is with the development of

concepts and skills,

In well organised units, develcpmental activities are

characterized by the following.

1. The activities reflect the type of objectives sought
(concept and skill), The learning of a corcept
for example, requires that the learner proceed throu
through a series of steps quite different from those

required for learning a habit.

2, The activities may consist of a more variety of
proceedures, but all proceedures must be appropriate

to the type of objective sought.

3. The activities are designed to help the learner
achieve objectives through a step by step (inductive)
progression. Activities tnen, are arranged in a
sequence that will provide for agradual unfelding of

concepts. Each succeeding experiences aimed towards
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a ghven goal expands the concept or further develops

the skill.

Properly organized developmental activities are
always directed towards a specific goal, Loosely
organized activities reflect the uncertainty of the

planner regarding the direction he should take,

The activities are planned, for the most part, in
considerable detail, This is particularly important

for the beginning teacher.

The activities continuously motivate the students,
less of students interest in the middle of a unit

can prevent goal achievement,

Teacher ingenuity gives rise to a proceedure or a
combination of proceedures that is, in a some
respect, different from any previously known to

the teacher,.

Flexibility is bullt into the timing of developmental
activities to accomodate unforeseen accelerations

or slowdowns.
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3.4.3 cuncluding activities

Concluding activities are primarilly designed to clinch

basic unit concept and skills. More frequently than not, this

is accomplished through procedures inveolvinc practical

applications of what has been learned, (oncluding activities

occupy roughly one tenth of the time devoted to the unit.

However, the proportion of time devoted to specific

kinds of activities will vary greately depending on the

nature of the particular unit,

Some communly used concluding activities arci-

1e
2e
3.

4.

Se
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8

9.

10.

Presentation of papers and articles,

Exhibits of items made by students.

Practical problems that call for the application of
serveral unit concepts.

Application of newly acquired unit generalization
to new situatiens,

Written or oral summaries of the unit by the
student or the student or the teacher,

A teacher conducted review of basic concepts and
important relationships developcd doing the unit,
A class prefect extending throughout the total unit.
Conducting of field trips.

Organi sation of unit Examination,

Invitation of Resource Specialist,
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These basic concluding activities may of course be
modi fied expanded, or combined for most effective use,
vihen activities are used to revicw or synthesize the
learning that has taken placey and to establish a
foundation for new grounds to be covercd, they are

cglminating activities,

nuring the concluding (culminating) stage of the unit,
activities should compel the students to interrelate the
speci fic concepts they have acquireds. As 2 result, concepts
should be expanded, their meanings enlarged and stabilized,
This, in turn, necessitates the use of proceedures that will
encourage this expansion of meanings. Concluding activities
should effect a pulling together of loose ends. Only a limited

mumber of activities are suited to this task,

The use of activities for the teaching of Social sStudies
makes the learning process become a morc realistic, practical,
and meaningful venture for the students because they are
allowed to take an active part in the process, when activities
arc provided, maximum utilization of local resources (in terms
of material and human resources) can be achieved., Infact, the
students themseclves can survey their own environment through
field trips or visits, They will be exposed to a lot of
experiences which they could not have gained in the classroom

alone.
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Students engage more than one biclogical or psycJulogical
sense when they use different types of activities; for in
most cases they feel, tauch, taste, suve, and hear. Wwhen these
sences are employed at the touch same time, complex materials
become simpler for the students to understand. As the students
participate in different types of exercises, teachers can
become more acquinted with the students' individual problems

and it may be possible to look for solutions to these problems,

3.5 Types of Activities.

If the teaching of Social Studies is to lead to some of
the desired outcomes; the use of different types of activities
is nececssary, as this will help students develop into
inquiring, rational, and critical thinkers. And because
concepts, gencralizations and theories are derived by people
and because people both design the observational system and
select and group pertinent observations from the system,
it is evident that if one is to understand and use concepts,
generalizations and theories he or she must understand the
processes cmployed in generating and testing this knowledge,
Also, knowledge of these processes will aid in the development

of more efficient and effective teaching learning situations,
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Eleven major processcs have been identified have wiich
include the great majority of students activities appropriate
for school experiences (Thompson 1976). The terms assoclated
wi.th these procusses ar:; Oberveration, communicating, classifying,
inferring, predicting, formulating models measuring, interpreting
data, formulating operational detaintions, formulating

questions and hypotheses and t-g ing hypothesecs,

OBSLRVATION: Observation can be made in a varicty of ways

using all of the sences. Where direct sense experience is not
adccuate for making needed observations indirect methods are
used, Objects and events may be observed with respect to many
qualities and quantities. when observations are made in order to
accomulate data from which inferences will be drawn, the
precision of the observation is critical, Observations arc

influenced by the experience of the observer,

COMMUNICATLING: In order to communicate observations,
accurate records must be kept which can be submitted for
checkirn: *nd rechecking for otherses Accomulated records and
their analysis may be represented in many ways. Graphical
representations are often used since they are clear, concise
and meaningful, However, in the Social Studies, communication
must encompass all the spoken and written word to physicel

gestures,
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CLASSIFYING: Classifying is the grouping or ordering of
phenomena according to an established scheme, Objects and
events may be classificd on the basis of observations,
Cl=assificational schenes are bascd on observable sindlarities
and differences in properties which are arbitrarily selecteds
Classificational keys are used to place items within 2 scheme

as well as to retrieve information from a schemne,

INFERING: Inference is drawing tentative concluszions
about what is not directly or immediately observable, ilile it
may be based on observations, inference requires evaluation
and judgement. Inferences based on one set of observations
may suggest further obs.rvation which in turn requires
modi fication of original inferenccs, Infurence leads to
prediction, In the Social Studies, infering can take place when
ever data are reviewed and an evaluation or judgement is
recquested. Inferring is necessary in any field of study

because of the incompleteness of data.

PREILCTING: Measuring properties of objects and events
can be accomplished either by direct comparison, or by indirect
compa ision with urbitrary units. However, for purposes of
communication, measuremcnt may be standardized. Measuring
in the social Studies may take many forms, such as the number

of persons in Nigeria or the Gross National Product,.
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INTERPRETING UATA: Interpreting data rcequires the

application of other basic skills, in particular, the procosses

of inferring, predicting, classifying and communicating,

Through this complex process the usefulness of data in answering
the question being investigatcd is determined. Later presentations
are always subject to revision in the light of ncw or more

refinde datae. Social problem solving is dependent upon the
investigaiorts ability to interpret data., Through interpreting

cata, we move to decision making.

FORMULATI NG OPERATIONAL DEFINITIONS: Operational

definitions are made in order to simplify communication concerning
the event, person or group being studiers As operational
definition should contain the minimum amount of information needed
to differentiate that which is being defined from other similar
phenomana, Operational definitions are based upon the operations
to be carried out and the phenomcna under investigation and thus
arc related to that specific investigation,

FORIMULATING QUESTIONS AND HYPOTHESES: Questions arc formed

on the basis of observations made and usually preceded an
attempt to evaluate a situation or vvent, Questions when
precisely stated are problems to be solved through application

of the other inquiry skills of the Social Studies. The attempt
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to answer one question may generate other questions. The
formation of hypothesis depends directly upon guestions,
inference, and prediction. It consist of devising a statement
that can be tested by a prof process. Wwhen morc than one
hypothesis is suggested by a set of observations, each muet
be tested separately, A workable hypothesis is stated in

such away that testing can establish its credibility., The
inquirerts framework of concepts and generalizations infercnces
the kind and quality of the questions and hypotheses he
develops, In the 8ocial sStudies, 1f the generalization, "if
labour is divided, then work is done more efficicntlyn, is
t:stable, it can be called or labelled a hypothesis,

TESTING HYPOTHES: Teasting hypotheses is the process

of designing and using dats gathering proceedurcs,
determining whether the data support the hypothesis, In a
less formal sense, the proof process may be conducted
simply by making observations. However, even here a plan
to relate premises to data is inhcrent in the process,
Among the ways that hypotheses are tested in the Social

Studies are:-

1e Determine whether the hypotnesis agrees with data
gathered about persons, events, or situations in

other times and places;
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2 Detcrmine whether tne hypothesis is consistunt
with additional data gathered about the event

or situation under study; and

3, Determining whether the hypothesis agrees with

acceptable generalizations,

PORMULATING MODELS: Model, whether physical or mental

are deviced on the basis of acceptable hypotheses, or upon
hypotheses that ere yet to be tested., Models are used to
describe and explain the interrelationship of ideas. In many
cases the model implies new hypotheses and if testing these
hypothescs give new information, the model must be alterad,
Exanples of model formation in the Social Studies are a map, a
draiing of an cconomy's spending system, and a diagram of

the political structure of a country.
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Chopter 4

CURRLCULUM MATERI ALS

4e1 Introduction

In ihis section the materials provided for are meant
to satisfy the major objectives of teaching Geography as
integral part of the Social Studies programme. Students
that can satisfy these objectives will have taken a major
step towards achieving the ultimate goal of Geography which
in turn, will help them to be responsible and intelligent

citizens, a cardinal objective of Social Studies.

The materials developed are based on the selected
concepts from the following sections of the Juniox Secondary
School Social Studies syllabus, The sections are the
seasons, rural settlement, urban settlerent, Resources,

pevelopment, Communication, Historical and Regional.

As mentioned earlier, the selected Geography concepts
develcped in this section would focus on the unit approach
to instruction, This has been discussed extensively in the
Chapter three. It would contain the title; introduction or
theme/topic, the unit objectives, suggested content,
activities (initiatory, developmental, and culminating) and
finally some suggested materials, and Resources. Under
this arrangement, the content material is always referred

to the Appendix,
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Suggesting and adeopting the unit approach in this study
does not prevent the teacher from embarking on some
modi fications of the unit plan to suit the topics under study

In all, eight (8) unit activities are provided.
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4.2 uNLT I

TOPIC: Seasons (of the Year)

OBJECTI VES: Identi fy the seasons of the yeayr w.d thelir

influence on human activitye.

UILT OBJECTIVES: The students will be able to:-

(i) Identify the major elements of climate
(ii) cClassify the country according to its

climatic variations.

(1ii) piscuss the agricultural practice in

each climatic region.

(iv) Enumerate the effects of draught on the

northern region of this country.

CONTENT: See Appendix B

ACTIVITIES: Initiatory:=-

(i) Ask the students what they normally
notice of the weather daily in their

environment?

(i1) what effect this will have on their

daily activities?

(1ii) The students can also be asked to
compare the school environment and their
homes (if they come from a relatively

far environment), while on holidays.
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Developnental : -
(1)  using a climatic map of Nigeria, help the students
to classify the country accordinc to its climatic

characteristics.,

(1i) Students should be able to write the distinctive
Characteristics of each climatic rcgion in terms
of Rainfall, Temperature, Relative Humidity and

wind,

The chart below can be used to aid the

students complete the chart correctly.

Characteristicg:—

Climatic Regions Rainfall Tempera- R/
ture Humidity wind

Sub-equational South
Tropical hinterland

Tropical continental
north.

HLgh plateaus

—— e e
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(iii) Students should be guided in the analysis of
the data (mean monthly rainfall) given in the
appendix B for the selected stations., Using

the data, they should be able to:-

a - locate the given stations on sketch drawn map

b - state which stations have plenty and those
deficient in rainfal

C = identify which months record much and less
rainfal in each station,

d = advance reasons for b and c above.

(iv)  Student can now postulate how agriculture is
practised in each climatic region, and what

prospects it holds.

(v) Students can derive the corncept of tdroughtt
from their analysis of (iii) and (iv) above,
They will also be able to identify which areas
suf‘fer from the problems of drought. And also
to describe the conditions of life of the people

in the identified areas.
Culminating:-

1) Students should identify which climatic region

does their environment fall.
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(ii) Students should compare the temperature and

Rainfal readings of their environment with those
obtain in other areas.

{iii) pDeliberate on the dangers of drought and offer

suggestions on how to stop ‘desert encrochment?,

Materials and Resources-
(1) A map of Nigeria

(ii) Magazines and Journals

(1ii) Data of climatic readings from the school whether

station,

(iv) Newspaper articles,

(v) students pens and exercise books.
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4. 3 -.'L.J-N-I‘L—%
TOPLC: Rural settlements.

OBJECTIVES: Describe the rural settlement types and
di fferentiate types of housvs and their local

arrangement,
VLT OBJECTIVES: The pupils will be able to:-
(i) Define what rural settlements are

(ii) Di fferentiate settlement types in Nigeria
i.e, in the former Regions.

(iii) Identify the distinctive features of each
settlement type.

(iv) Locate. the majur ethnic groups identified
with a particular settlement type,

(v) Tell the functions of rural settlements,

CONTENT:
See pppendix C

ACTIVITIES: Initiatory:e
i) Remind the students about their local

settlement in their environment,

(ii) Ask the students to briefly describe how
such settlements look like.

(iii) Read the first section of the contemnt to

tell the students what rural settlement are?
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Developmenypas-

Help the students fill in this chart as they arc shown the
pictures of each the settlement type in cach region. All
Students to make a proper observation of the pictures

provided to help them fill in the chart properlye

House Type
Reglon Single iinefr Conglomeratc
Kano Region
Yoruba Land

Middle Belt

Ibo Land.

(ii) Students should be able to say way they think
a region is associated to any of these

morphological settings.

(iii) Students should be able tc fill in this chart
below using the four pictures provided,
This will show the characteristics of the types

of houses found there.
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e —

Housing Style

recion Type of Fence Roofing Shape of 3Site of
' wall scttlement.

Kano
Yoruba
Middle Belt
Ibo Land

(iv) Have students advance reasons why certain reglons

adopt a particular style of house.

(v) Students can draw the different types of housing
styles they can see,

(vi) Students will be asked to describe how a person
living in one region will feel and behave when
tranferred to another region.

Qulminatings-
(i) Using a map of Nigeria from an atlas, have the
students te identify places that could be
termed rural areas.
(i} Arrange a short discussion on how the life of the

rural environment can be uplifted, Students could
be arranged as a policy making body that would

advise the government,
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Materials and Resourcess=

(i) Pictures of di fferant settlement types
(ii) Students note books and drawing pencils,
(1i1) Maps and atlases,

(iv) Magazines and Journals

(v) Newspaper articles.
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4.4 UNIT 3

IOPIC:  Urban Arcas.

OBJECTIVES: Classify different pattorn of life in Urban arcass

UNLT OBJUCTLVES: The students will be able tos=

(1) Define what Urban areas (settlemcnt) are

(i) Trace the spread of urban places or the
factors behind urban growth.
(1ii) Discuss the degree of urbanization in

Nigeria.

(iv) Tell the consistencies and anomalics in

the pattern.

CONTENT: See Appendix D

VITIES: Initiatory:=-

(1) Remind the students about the types of

settlements identified in the rural arcas,

(ii) Have the students give examples of the

characteristics of th: rural settlement,.

(iii) Read the first scection of the content and
ask the students what urban areas or

settlement area?
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Developinental ;=
(1) Students should identify and loccte urban areas
of Nigeria from a map. A Globe can also be
used to locatec these urban areas using their
grid locations.
(i) Students should deduce specific reasons for the
growth of some of thcse urban arease.

(1i1) students can be asked to complete the chart
below after looking at aerial photos of some
urban arcas.

Characteristics
Urban aAreas Housing Streets  Traffic Population Social
life

Kano
Enugu
Lagos
Zaria
Ibadan
YOla.

(iv) The teacher will help students draw a sketchemap

to show the pogition of any town and scc that the
map has at least four features marked which help

locate the town clearly.
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Quminating activities:-

(i) Students should imagine themselves asked to

plan for a new capital of a state. what
features will they ensure are constructed?
They can in addition be asked to model out

the ideal city.

(ii) Students can be engaged in some discussion

va how to solve the urban crisis currently in

most of our cities.

Rcesource and materials:=

1)

(i1)

(iii)

(iv)

(v)

A map of Nigeria and a Globe of the earth
Aerial photographs of urban areas
Students exercise books and drawing pens
Magazines and Journals

Newspaper articles.
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4.5 M

Resources (Mineral),

OLJFCIIVESS Identi fv various natural resources and their uses,

UOT OBJCTIVES: The students will bhe able to:=

1e

2e

3.

4.

Sa

6e

7

Identify and locate the known resepvus of the

eountry's major resources,

Identify problems that result from lack of these

resourcese

pevelop and explain ideas, suggest, or proposils as &
to how the exdsting resources may best be utilized
so as to benefit the greatest numbers of the country's

population.

Develop ideas, suggestions, or hypotheses toie
a = preserve resources in short supply

b - make better use of all resources.
Identify the major regions of mining in the country.

Explain the influence of mining on the economy

of Nlgeria,

Explain the influence of mining on the development
of transportation, manufacturinc and settlement

in the region,
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CONTENT: See Appendix E

MTIVITIES:

(1)

Initiatory;-

Students should be asked to identify what itoms
bring wealth to their Fathurs. Such items include

land for agricultural purposes,

(ii) when students are asked to rcad the content
they would then be able to identify what resources
bring wealth to Nigeria,
Developmental ; -
(1) using a map of Nigeria help the students locate
where the mineral ficlds of Nigeria can be found,
(1) what specific use can «ach of the minerals serve?
(1ii) Students will be expected to complete thig charts

Nigeria Natural Resources

Mineral Resources Power Resources Agricultural

Resources

1.

Ze

3.
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(vi)

Culminating

(i)
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Students to identify specific uses of some of

the nineral resources; outlined above.

Studunts can locate on a map where intensive
mining activity is carried out. what influence
does this activity have on the scttlement,

transport and mamufacturing in the region?

Select a single natural resources such as Coal,
oll, and compare what resources between selected

nations using the chart below,

countries
AL us IRAN ZAIRE MNIGERIA
Quanti ty?
Quali ty?
Export?
Importance?
activities:=

what would Nigeria look like if it hadn't any
of these mineral resources? What mineral

resources had to come from other countries?
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(iii)

(iv)
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How would your life be different if you could
only use the resources that exist in your ar:a?
write a story saying how your life would chenge

compar«< it with your classmates.

Choose a resource and write a story about what
it would be like if it were free and available

to everyone.

What do you think is the feature and prospect of
Nigeria's mineral resources in the wozle markcot,

Take an example of oil?

Resources and Materials:-

(1)

(ii)

(iii)

(iv)

(v)

A map of Nigeria

Magazines and Journals

Newspaper articles

Bulletins from mining organisatio

Pons and exercise books,
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4.6, NIT_S

JOPIC: Development.

OiWECTI VESy Explain the concept of development, Recognise

1
| et
4 '
s
WL
'

and list the characteristics of the developed

and under-developed nation of the world,

UNLT OBJECTIVES: The students will bs able to:-

e ——

(i) Dpefine what development is

(ii) Recognise and list the characteristics of

the ndeveloped" nations in the world,

(iii) Recognise and list the characteristic of

the less developed nations in the world,

(iv) isolate and identify those problems which
are comnon to the nless developed" nations

of the world.

(v) Suggest proposals to solve the problems

of developing nations,
CONTENT: See ;ppendix F.
ACTIVITIES: Initiatory:-

(1) Tell the students of conditions of various
nations in all the regions of the world

(Europe, Africa, Asia, Latin America etc),
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(i1) The content is to be read for the students and
they would be able to define what development ise
Davelopmental ;=
(1) Help the students to identlify the characteristics
of the developed and the less developad nations,
(ii) The students should outline what specific problems
are confronting the less developed nations. Thase
vill include; drought, flood, students will algo
try to attach reasons why these problems occur,
(1ii) Help the students to deduce what constitute the
relationship between the developed and the less
developed nations, The chart beluw will ease
students difficulties.
what the developed nations what the developing nations
give to the less developed give to the developed nations
nations.
1 1
2 2
3 3
4 4

- . —

e e ——
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(iv) The students (using a large outline map of the
world) locate and name as many under-=developed
countries which are in recelpt of aid from the

United States, EBurope, the USSR and China.

Countries receiving aid from;g

USA EURCPE USSR CHINA
1 1 1 1
2 2 2 2
3 3 3 3
4 4 4 4
5 5 5 5
6 6 5 6

The teacher should guide the students in
giving reasons why do these developing countrics

recieve aid from those nations (developed,)

(v) 1In the course of reading the content certain
corncepts need to be identified and explanation
should be sought by the students. Example (a)
High standard of living and luw standard of

living. (b) over population.
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Culminating:-

(L) Using a map of the world or a Globe, have the
students to identify nations that could be termed

developed nations and less developed nations,

(ii) A short discussion could be organised among the
students on how to solve the problems of the

developing nations.

(iii) what are likely to be the consequences of the ald
recieved by the less developed countries and how

justi fied.
Resource and Materials;-—
(1) A map of the world and a Globe
(1i) Magazines and Joui.als.
(1ii) Students exercise books and pens/pencils,

(iv) Newspaper articles,
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‘a. 7 Ul‘.l T 6

TOPIC: Communication,

OBJECTLVE: State the various means of transport and coiimunication
and outline the role of transport and communication

in the -wilirmal economic life,
UNIT OBJECTLVE: The students will be able to:-

(i) piscuss and describe the transportation

networks of the country.

(1i) Trace the evolution of the countryts

transportation network.

(iii) Show how transport and communication affects
and is affected by the national economic life,
CONTENT: See pppendix Ge.
ACTIVITIES: Initiatory:-
(1) The students will be asked the different
ways people can travel from cne place to
another and how to send messages to our
friends.
(ii) The students will be asked the different

types of transport used in Migeria,
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pevelopment: -

@)

(ii)

(iii)

Using some pictures (Train in Station, Canoe
transport, an aeroplane travelling, ship in a
harbour, people cetting on buses etc) the student
will be able to discuss and describe the

transport network in Nigeria.

Students can also be asked to comparc the means of
transport that could have been used in 1930s «dth
that used today. From this they can be able to

clearly state the advantages and disadvantages of

the new wayse

Students will be provided with a physical map of
Migeria with no mark of roads, The major cities
will be provided and students be asked to suggest
where a good road system to this country can be

constructed.

Students will be asked tc explain why they

draw the roads where they did o

Students will compare the class map with a real
one whore the actual roads are shown and to give
reasons why some roads may be different from these

on the map. which is better?
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(iv) The students can be able to show how our daily
activities (time, money, comfort, safety) are
affected by the various means of transportation,

They can therefore be guided to fill in the chart

balowe.

ADVANTAGES L5 ADVANTAGES
Bus, train, car, & Bus, train, car,
aeroplane aercplane

Tine

Money

Comfort

Safety

Culminating: =

(1) Students can delibrate on how Nigeria can best

improve her communication problems.

(i1) sStudents can critically look at the workability
uf the new systems of communication in Nigeria,
congidering our level of technological development,
Can Nigeria be able to develop its own without

importing from overseas?



(iii)

Resources;—
(1)

(i1)

(111)

(iv)

)
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Students can be given an assignment to draw
sketches or cut from magazines and newspapers
(computer, walkie-talkie etc,) and show them

to their teacher,

An atlas map of Nigeria

Journals and magazines
Newspaper articles
Exercise books and pens

Pictures of means of communication,
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7
4.8 XL

-
-
- - —

Nigerian cultural patterns and their historical

originse

OBJECTIVE: Identify the ethnic groups of the country and
their cultural characteristics. State the known

historical origins of the various cultures,

UMLT OBJECTIVE: The students will be able to learn how the

many peoples with their varying economic, cultural

and technological ways of life,
(i) 5Settled in their area of location.

(ii) Arrange the spatial dimentions of their

lives,

{iii) worked with and against the physical

environment,
(iv) cChanged the landscape of their areas,

(v) come together and work in many institutions

across the nation,
CONTEN; See Appendix He
ACTIVITIES: Initiatory:-
(i) The students will be asked to give the histery
of their own people. The classroom can serve
as a very good forum where the composition

would certainly be a mixed-up one, The teacher

should try to use it,
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Developmental ;e

i)

(11)

(iii)

The student will be asked to name as many or
possible people they know and where they are

located across the country.

The student will be asked to describe how these
people are spread across the area they occupy.
Pictures can be made available so that students

will give a correct account of their observations,

Student will be guided in filling this chart on
the people and the kinds of activities they do

in their phrsical settingse.

People Activities

Hausa
Mumuye

Jukun

The students should be able to pin-point the
similarities on the types of activities performed
by each group of people, In cases where they

dl ffer reasons should be sought from the studants,
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(iv) students will also have to clearly describe the
types of houses, roads, and other physical
structures erected by each group of people. They
will also be expected to focus on the extent of
effect of these structures on the physical

environment (e.g. deforestation).

(v) The students should be guided in undertaken trip
to various working institutions and find out the

composition of people coming from different areas,

They can use the Chart below:-

Institution People

College (Schools)
Hospi tal

Factory workers
Church

Market

what have the students observed from the

above chart?
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Culminating activitics:—

1)

Students can be organized in groups to come out
with how national unity can be achieved, Groups

reports will be compared,

Students will also be organised to debate on

lingua~franca for Nigeria or any alternative,

Materials and Resource:-

(1)

(ii)

(1ii)

(iv)

(v)

Their school environment and other government cg

private institutions in their location,
A map of Nigeria depicting ethnic composition,

Text-books

Encylopedia

Journals and Magazines.
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4,9 MIT 8

Regional (The world and its peoples),

BJZCTIVES: 1l1dentify the continents and countries of the
world, Identify the People and resourcus of
AMrica, Identify the reces and major culturecs

of the world,
E_{E.T‘_OB-TQC_'I'IVE: The students will be able to:-

(1) Locate the countinent and countrics of the

world on a map or a Globe,

(11) Name the various peoples of Africa in their

regions,

(iii) Identify thc natural resources found in the

African region,

(iv) Explain the significane of these resources

to the people of Africa,

(v) Explain the importance of the Co=0Operation
among the African nations (regional
Co-operation), and other nations of the

world,

CONTENT;: See Appendix 1.
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Initiatory:=-
The students will be asked to identify the local
government area in their state, A political

map of the state will be uscful,.

The students will be asked to name the various
peoples (tribes) in their local environment, the
types of resources found and their uses to the

people,

Developmental ; -

@

(i1)

Using the world map and the Globe, the students
will be able to locate the continent and countricg
of the world, They can be asked to compare the
positions of these continents and countries an a

map and a Globex.

Students can be provided with a sketch map of
Africa and be asked to insert the names of the

following people in their various regions.

Hausa Ibo Tiv
Arabs Ashante  Nupe
Yoruba ancholi BLrom

Tuaregs Masai

Amharic Fulani Higgi.
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Students can be guided in filling this chart,
on the types Natural resources found in various
regions of the African continent. what arc the

significance of these resources to those countries,

Country Resource Significance

Nigeria
Iabya
Zambi a
Ghana

Kenya

Students can be guided in seeing the relationship
between various regions of the world such as in
the ECOWAS and UNCTAD, Students can also be
guided to fill in this chart on the membership of

various countrics in Regional Co-operation,

Regional Co-operation Countries

Ecowas
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{v) sStudents vwill be =xpected to discuss the bencefits
less developed countries get from belonging to
this co-operate bodies. They can specifically
examine the role of Bank for Economic Development

in Africa (BADEA).

Culminating: -
(1) Students can deliberate on the strategic location
Of continents and countries in relation to one

another,

(i) students can critically asscss the significance of

natural resources obtained in the aAfrican region

to its people.

(iii) sStudents can debate on whether Nigeria should
belong to any regional co-operative body (such
as the Bconomic Commnunity of West ifrican State
(ECOWAS) Organisation for petroleum pxporting

Countri :s (OPEC) etc or not.
Resource and Materials;—
(1) A world map and a Globe,
(i) Journals and Magazines.
(1ii) Newspaper articleses

(iv) Eencyclopedia,
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Chapter 5

SUMMARY, CONCLUSIONS AND_STRATEGIES
FOP_DMPRCVING THE DEVELOPMENT
OF ACTIVITIES

51 Slmar!

This study has been basically concerned with the
development of Geography concepts in the Soeial studies
programme, From what has been outlined in chapter one,
the rationale for the Geography corcepts in Social studies
has been laid as primary, the fostering of such objectives

as might be achieved by Geographye.

In chapter two, an extensive review of literature

started by substantiating the two main concepts of "Geography"
and "Scial studies%, The relationship between the two has
also been dealt with extensively., The conceptual approach

to ®cial studies instruction, as opposed to other approaches
which did not encourage students to be critical thinkers and
responsible citizens, has been extensively explained, And
lastly, the aspects of Geography skill development, which has
been found to be inadequately presented in the Social Studies

has also been given,
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Chapter three is the discussion of the techniques used
in the studye. This includes what the teachers will do in
planning for instruction, learning Reswurces and learning
Activities expected to be used. The unit approach has been

chosen as the model or framework of the study.

Chapter four provides specific examples on student
activities, This has been based on the unit approach to
instruction covering the selected Geography aspects of the

$cial studies programwmeé in the junior secondary school,

5«2 Conclusions.

The specific examples of curriculum activities provided
in chapter four confirms or answers the questions raised

in the statement of the problem in chapter one as regardsse

1. The objective for conceptual and skill development

in social Studies programme.

2¢ The development of Geography concepts and skills in

ocial studies programme,

3¢ The Geography concepts and skills that can be
specifically developed for the Junior Secondary

Shool Social Sstudies programme,

4e The learning activities appropriate for the selected

Geography concepts.
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Se3 Strategies for Improvement.

5:321 oblectives.

Teachers in their instructional or Teaching procedures
perform excellent work or efforts in directing the behaviours
of their pupils towards the learning purposes. It is therefore
important to acknowledge that if an educational programme is
to be planned and if efforts for continued improvements are
to be made, it is very necessary to have some conceptions of
the geals that are being aimed at. The purpose of outlining aims
i1s to provide broad guidelines for statement of objectives for
selecting curriculum content and thus for planning learning

activities,.

The first thing the teacher is expected to do is to
suggest such objectives these activities will be used to achieve,
one of the newer trends in the teaching of scial studies is the
effort to specify instructional goals in clear precise termse
It is based on the assumption that the clcarer and more precise
a teacherts objective, the more that student's learning will
occur, Hence, it is worth doing by teachers to embark on
stating their objectives while devising activities the pupils
will employ the process of conceptual understanding and skill

development,
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These educational objectives, the criteria by which
materials are selected, content is outlined, instructional
proceedures are developed and test and examinations are
prepared, calls for the name, behavioural or performance
objectives., These refer to specified observable change in the

pupil behaviocur.

In the field of instruction, so much attention and
importance has been given to statement of objectives that
in recent years the quest for highly specific and even measurable
cbjectives has at times been stretched to extremes. It is
examplified in such targets as "State the behaviours in a way
that somebody else could count it". It is because of this
that teachers are strongly advised to state their objectives

in behavioural terms (what student will be able to do).

For example, such statement of objectives will be shown

as followsi-

1. At the end of the lesson, the students will be able
to compare the agricultural activities practiced

in the forest and the savanna regiuns of Nigeria.

2 The students will be able to describe correctly
the phenomena of Desertification in the Arid Zones
of (Burnu State) Nigeria, following a visit to some

parts of the state.
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3. At the end of the lesson, the students will be
able tc identify five factors detarmining the

location of an industry.

Perhaps, the clearest exposition uf the behavioural -
' objective approach is provided by Mager. He insisted that
statement of objectives should conform to the following

criteria (Marsden)i=

1. They should be stated in performance terms that
describe what the learner will be doing when

demonstrating his achievement of the objective.

"The students will be able to identify

'The students will be able to analyse .

2. The langquage in which the statement is expressed
should communicate the same thing to differentiate,
and not be open to a wide variety of interpretation.
In eny statement of objectives, infinitives such
as 'to unite' 'to name', 'to construct; 'to locate’
are more satisfactory than those such as tu
‘understand’',

3. The conditions under which the behaviour is to
occur should be stated. The materials to be used,
and even the time allowed for the task, should be

specified.
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€.ge. '"with the aid of an atlas

tusing data from the 1973 census

fat the end of the lesson

4., The learning outcome or product by which the
accomplishing of the objective can be evaluated.
€.Ge, & statement of fact or generalization, a

contour map, a2 simple guide system.

Se The criterion or standard used to evaluate the
accomplishment of the performance (e.ge correct to

the nearest Kilometer).

Using this format, you might state an Instructional

objective in Social Studies as follows:-

Given data from the 1963 and 1973
population cesus, the students will

be able to construct a bar graph
showing the differences and changes

in population for the following

States in Nigeria:- Kano, Benue, Oyu
Anambra, Rivers, Flateau and Sokoto.
Data will be correct to the nearest ten
thousand,

It has to be pointed out however, that teachers dont have
tc be rigid to the stated objectives. The situation a
teacher will encounter might foree the teacher to modify his

objectives.
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5.3.2 Levels of Students.

Having stated the objectives clearly, the teacher is
also expected to consider the level or grade he is designing
an activity for. That is the level of student who will use
the activity in order to attain the objectives already stated.
As witnessed in chapter twn, Plaget classified the levels of
conceptual attainment process according to the age levels of
the pupils, Levels of stadents will be used here to mean the
academic and developmental maturity. This will take into
consideration the totality of the students age, class cr grade,
interest, abilities, cognitive development, and als. their
environmeatal circumstances. Each of these has an important
role to play in ensuring that a well planned activity has been
constructed appropriate to the learner, At the moment the
student we are dealing with are the Junior Secondary School
students; therefore, they should be involved in academic or
cognitive functions than those at the primary school level.
There is also the need to cunsider the various levels at the
Junior Secondary School levels while planning the students
activities through the spiralling process. what students learn
in form one could be laying some grounds four the gradual
development of what would be ubtained in forms two and form

three.
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It is also strongly recommended for teachers that
student's interest must be taken into consideration, alt?nujh
this is nct to suggest that purpcseless activities should
be designeds It will be useful if the teacher can take into
consideration the different abilities that exist in the class,
The teacher will have to provide simple activities for the
lees able students in his class, and more challenging
activities for the more gifted students in the same class,

It is also vital and advisable for the teacher to take into
consideration the socio-economic environment or background
of the students., In this respect, activities should very
much reflect the immediate enviromment before they are

expesed to wider and complex environments.

A careful teacher who designs his activities acurately
will make them meaningful and related to the techrological
changes the child faces at home and in the society at large.
A more significant advantage of considering the level uf the
student in that they themselves will see these activities
as fruitful and helpful in making them skilful and critical
thinkers. This would inevitably lead to the development of

necessary abilities, skills and concepts.
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543643 Sal__sgtion nf Materials,

The teachers' task after stating the objectives of his
lesson is to select books and other reading meterials to
be consistent with objectives. Textbocks are the most
frequently used reading materials. They have certain
advantages, in that they organise the subject in a meaningful
way and they provide a starting place for learning., They
have serious disadvantages too; students and teachers can
become overly dependent upcen thems The use of single textbook
is inadequate and the teachers are to extend their hands to
other materials necessary for working at each activity to be
designed, Some of these materials include, charts and graps,
journals, reference books, pamplets, periordicals, brochures,

catalogues, newspapers and magazines.

Armother kind cf material is the instructiunal material
that has been created by teachers for specific instructional
purpose. These materials may be made primarily of paper or
card and pen. They are used for such things as charts, maps,
graphs, etc, They may alsu include such things that must be
typed or specifically prepared models and constructiun of all
kinds alsc require teacher input. They are best when prepared
by students but it is often necessary for the teacher to

produce the first mcdel copy for students to follow.
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In order that a teacher succeeds in his endeavour in
selecting the best materials for his students, his skill of
searching and locating for materials in libraries, and other
out nf school sources (State Ministry of Information,
Industries and so on) should be well developed, The teacher
will also be expected to provide variety of materials and
information to ensure that students are rot bored by repeating

similar materials over and over again.

when a teacher is able to make proper selection of
materials, the student will be able to tackle whatever
challenges the teacher presents, It will enhance those
abilities and skills the teacher wants them to develop. It
can also make the students think of their own means of solving
similar problems when ever they come across any., The student
will also be on the alert wh~n they realize the variety of
approaches used from une activity to the other. Above all
the teacher will be expectell to rclate to the eaviromment of the

student! the fundamantal agpect of instruction, the material he
will be usinge

54344 Learning Activities
The discussion on learning activities was made in chapter
three, and they(activities) have been shown how they aid
learning in chapter four. What the teacher should make clear

of himself is that analysically, learning activities have
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two components. First, concepts and generalizations that are
relevant to students Second, there is the method and teehniques
that are employed so that the learning process is at a level of

awareness to guarantee learning that is meaningful and long-
lasting.

Content is the product we use during the process of learning.
It is what we learn about, out of all the possibilities, because
teachers and curriculum developers thought that these particular
selection of information were more useful than others (see the
Appendix A for the Junior Secondary School Social Studies
syllabus)., Listed there are the facts, concepts and generalizations

that made up the content.

As for the selection of appropriate method and technique
which is the second cumponent of learning activities, we
have already committed ourselves to the methud >f inquiry,
within this method there as many alternatives techniques tu be
used in this activity approach to learning., what this study
is mure interested in are those activities that are research
oriented. In many ways, research is the heart of the inguiry
method, Here is the opportunity for children to find out for
themselves.s This is a fundamental activity inwlving finding
and organising information. wWe can say that these are many
activities related to research. Some of these are experimenting,

hypothesising, observing and generalizing.
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It is expected that whatever activities are pursued,
the pupils in the classroom will have a great deal of
influence over the direction that these octivities take, Since
we have a faivly well established syllabus to wrk with, the
flexibility will depend on how the topics are studieds The
various approcaches tn the study of the materials shou.l be
directed in a co—cperative effort by student and teachers
alike. wWithin the limitations uf availability of resources,
pupils should be encouraged to play a maximum reole in the
direction of activitiess 1If it is to work, inquiry expects
that pupils will be motivated t¢ want to learn because the
topics are of interest to thems The teacher has tw work with
the interest and levels' of development of the pupil in mind at

all times,

In short, the teacher should have a pattern which will
enable the students to differentiate an activity frum another,
It will alsc enable the student to identify each component of

the structure or pattern the teacher leads to adopt.

5¢3.5 Lesson Planning.

For any teaching learning process to be effective,

teachers are always encouraged to draw up a "lesson plan® or
to embark on lesson planning as an important activity that
would ensure their success, It supplies guidance and a feeling of

confidence to the teacher in the act of teaching., what is
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involved in the whole process is a simple exercise once the
teacher gets use to it., Eventually your planning may result
in the writing of your objectives a few key concepts and
ideas, and perhaps some specific questions you mean to ask

students, or other reminders.

A useful habit tc get into, but wnich does require more
extensive writing is the planning of units. Once his or her
units is constructed, the teacher has already in mind the
major component ¢f his or her Social Studies lessons for
several weeks. Huwever, the component of each days' . .sson
should be planned to assure effective instruction and meaningful

learning experiences.

A favoured idea amung really experienced and professional
teachers is the planning of resource unit. Unlike the teaching
unit, this resources unit cuntains all the possible alternative
learning activities, resources and evaluation activities that
might be used. When the time comes for planning the teaching
unit, the teacher merely selects from all these alternative
possibilities thuse which are must apprupriate in terms of all
existing conditions, and in keeping with the consistency

principle regarding the objectivas,
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The lessun plan should relate directely to the major unit

plan. The main component of the daily lesson plan arei-

1. List of key conzepts and generalizations that are

to be developed,
2¢ A statement of the sub-ideas,
3., A statement of objectives,
4. A list of activities.
Se Evaluation and summary activities.

6. A list of resources.

Sede Evaluation of Cognitive Levels
and Infurmal Classroom

Observaaron

Evaluation is a technical aspect of Instruction, It
purpcse is tc develop (preciszly) an ubjectivz information
about the instructional process in order toj assess the
ef fectiveness of instruction, determine the accomplishment of
instructional progress and to provide information on which
important decisiuns about student's progress, curriculum

changes, and instructional goals can be made (Banks, 1977).
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It would therefcre be Seen that the main function of
evaluation in Social Studies curriculum development is the
identification »f the strengths and weaknesses »f pupils and
pProgrammes. At the bejinning cf any learning unit, for
instance, the Social Studies teacher must be able to diagnose
the relevant characteristics of his pupils. He must knuw the
readiness of his pupils for the learning tasks, he must
know the point of entry into a learning sequence that is
appropriate for individual pupils nr the group, and he must
be able to determine what special preparation and orientation
will be nmecessary before the pupils begin the sequence uf
learning tasks. Evaluation can play a vital role in
providing the teacher with the information needed in these

aredse

During instructicn, the Social Studies teacher has to
take decisions about what materials to use, what methods
of teaching are appropriate, and what activities on the part

of the pupil are likely to help him attain the objectives

desired. Such decisions are often based un evaluation.,

Bt | Evaluating Cognitive Levels

We have mentioned earlier in the study that the
objectives for the teaching of Social Studies has been largely
identified as developing the concepts and processes of

inguiry, wvaluing and decision making. In the pursuance of this



182

gual, tnere is a gradual emphasis in Soclial Studies instruction
from learning of facts to the devels>pment of understanding
concepts and values from the creation of students memory tanks
and robots, to the development of characteristics and behaviour
in students which appeared to be essentlial for a fruiltful in
a techmlogically changing society, from the parroting of
information to the ability to synthesize knowledge inorder tu
make decisions and pass judgement, Therefore, the types of
questions to be used if Social Studies instruction should

reflect this objective reflected in the general trends of Social
Studies curriculum. 1In short, teachers are encouraged to use
high cognitive level of questions (analysis, evaluation,
synthesis, and application) than luw level cognitive questions

(comprehension and knowledged).

Under this category of evaluation, teachers are most
familiar with objective test and essay test, It shuuld however
be expected that evaluation in this sense should be continuous,
varied, comprehensive and consistent with teacher®s objectives.

Coai2ey o X il

Objective Test Item.

Objective test items can be thought of a either the supply
type of item or as the selection type item. wWhen respunding
to the supply type of item, the pupils must provide the needed

wurds, numbers or symbose. PRussible answers to the test items
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are nut listed., When respoending to the selection type of
item the pupils choose the correct response frum those

that are provided. Example uf this type are the true false
test item, the matching test item and the multiple choice

items

When the teacher is embarking upon constructing the
objective test item,he should try to answer such questions asi-
How will this item be later presented by students of different
ability levels? what use are pruvided in the item or in other
parts of the test? 1Is the meaning clear and precise? 1Is the
item too easy or to difficult? Does the item deal with important
skills or abilities, or only with unimportant ones? 1Is the
item two lung? Is the item clearly related to impurtant course
objectives? From thase guestions -nd many others, the teacher
will realize that constructing objcctive test items is not an
easy task. The task requires a substantial amount uf time, a
great deal of patience, a certain amount of creative ability,
and a thorough knowledge of the mental process of the group
with whom the test will be used, as well as knowledge uf the

constant and objectives uf the course.
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Eassay Test

The essay test is one of the mast commonly used in the
evaluation of Social Studies. The significant features of
the essay test are that the student answer unly a relatively
small number of items, that he organises as his own answers,
that he expresses these answers in his own words, and, that
as a consequence of the freedom of response involved, he
tends to produce answers which are neither completely right

nor completely wrong.

where the ability express thought and ideas in writing is
inwlved, such as in the classroom evaluation, description,
organisation, application and interpretation of facts, essay

questions are appropri-t ..

The following guidelines can be considered so that the
teacher can overcome some of the limitations of the questions.
Dne be specific in slating questions so that each pupil will
know what response is expected, Phrases like 'what do you think
of? or 'Tell what you know about!' often lead to vague and
ambiguous questions. It might be better, therefore, to start
essay questions with words or phrases; as 'compare' 'contrast!
‘Give reasun for; 'Explain how' 'prodict what!' would happen if!
‘Criticize' ?Dnifferentiate; and' 'illustrate' which indicate
to the examinec how he is expectaed to apply the information he

has leurnt,
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Two, kesp the number of questions and time required to
answer them within reasonable limits so that all pupils can
respond to all questions., The popular idea of giving a choice
of essay questions has the advarse effect nf reducing the
common basis upon which different individuals may be compared.

It adds one further source of variability to the subjectivity
and inaccuracy often with essay test. Therefore, when an

essay test is being used to guage the achievement of the
objectives of a common prograimme of instruction in Social Studies

each student should be required to answer the same questions,

Evaluation can also take some other forms folluwing the
day today activities of students in the classroom. Some of
these are, informal classroom observation, Rule-playing and

interview.

Seds2.- Informal Classroom Observation,

Though subjective direct observation in the classroom can
provide two important kinds of infurmation. First, the
achievement of some instructional objectives can best be
measured by means uf direct cbservation of pupils activity,.
Objectives which involve the ability to perform manual tasks,
for example, require that the prucedures used tc measure their
achievement include the actual observation of the performance

of these taks, For instance, students' ability to make
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effective use in the field of survey equipments, such as
measuring takes, ruler, compasses and chains can be
discovered only by the actual observation of the student when

they arce using the matericls.

The second use of the teacher ubservation of pupil classroom
observation concerns the measuring of the achievement of
effective objectives such as attitudes, interest, s>cial skills
and s> on. In addition, to providing direct measures of such
objectives, again based on teacher judgement the direct
observation of pupils can often reveal causal factors related
difficulties in learning academic materials, In view uf this
reason, teachers are nommally encouraged to engage in the direct
observation of pupils in the classroom. Such observatiun is of
almost no use if donc £ random and without purpuse. However,
when conducted with specific purpose in mind and directed at
specific individuals, such observation may prove to be of value
in the overall assessment of pupil progress a well as in the

improvement of learning experiences for all pupils.

Rele-Playing.
Role-playing is an aspect of the modern techniques being
used tu teach Social Studies concepts in exercises involving
simulation. This consists of the development of hypothetical

situations in which the participants are expected to play out the
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roles assigned to theme Examples of a unit that can be
appropriately operated within this technique is !

'‘Desertification' in the Northarn part of Kano and Bornu States.

Apart from helping participants learn skills (such as
decision making, resource allocation and so on), role-playing
as a projective device can bring out the attitudes that mamy
students hold. The teacher must, however, always exercise
caution in the type of role he assigns, since role-playing can
bring out deeply held, but previously unrevealed, feelings that

many students may not be ready to face openly.
Interview.

If we wish to find out about the attitudes, interests,
or cognitive functioning of a student, one obviocus way to do
this is to ask him questions and evaluate his answers, If the
questions arc asked orally in a face to face situation, we are
carrying out an interview, Even though the interview has been
a perennial favourite as away of studying peuple, its pruceedures
are basically subjective, variable, and heavily dependent upun

the skill of the interviewed,

The structured interview has been found out to reduce the
subjectively and variability of interview procedures. This
interview involves three separate but related parts. These

are content, Technique and Analysis. (Okunrotifa, 1979).
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The content deals with the topics and subject matter
which should be covered by the interview. Teachers might
have drawn up a list or set of concepts involved in the
pupils' worke And it is this list that will provide the
basis for the content of the interviews A careful selection
will have to be made, but the concepts selected for one
pupils interview need not necessarely be the same as those

for anothcre

As much as possible, the concepts selected should be
broad emough tc be the basis for the interviews. An exat;nple
of such a broad organising concepts is that of spatial
relations, which involves the subconcepts of location, distr
distribution, association, and movements of things which

are found on the earth's surfarce.

Techniques deal with the guidelines for the preparation of
interviews. The preparation involves drawing up certain
categories ¢f questions, Four catcgoeries of guestions, are
considered here, though each type depends on the use of the
others in the interview situation. The underlying assumption
is that the interview should contribute as little, and the

intervicwer as much to the discussion as possible.
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The first category is called the ‘opener'. These
are questions that introduce the topic or theme that is to
be discussed. They are intrcductory in that they open up
the different areas to be discussed. In a class, where topic
under discussion is 'west Africa', the pupil can be asked
‘can you tell me something about the region? This 'opener' in
question is made quite simple and open-ended in order to

provide the pupil with initial motivation,

A second function of openers is tu make links between thems
or topics in the interview. Thus 'we have su far talked
generally about wWest Africa. I believe that you have studied
the countries in this are can you tell me something about them?

what did you find out about Ghana?

The second category of guestiuns is known as 'prods?,
Prodding questions encourage the pupil to develop his initial
response to an opener. It is intended that this type of
questions will 'prod' the pupil into extending his previvus
answer. Very short interregative phrases are good examples
of 'prods' e.ge 'Anything else? Is that all you found uut
or were there other things? etc.

The third type uf question is referred to as a tprobef,
Probe direct the pupil to a topic not spontaneuusly mentioned
by him, but they do mot lead him towards a particular answer
to it. A child could be asked; I wonder whether yuwu can tell the

class the major export product of Ghana if there is any?
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The fourth category is one by which the pupil is asked
to give reasons for his provicus answers, and to propose
tentatively causal explanaticn., This category might be called
'explorers', since it allows the interviewer to explcre
potentially complex reasoning, and encourage the pupils to
explore verbally the reasons for thingse he has found ocut.
Explorers are probably the must fruitful questions by analysing
knowledge of conceptss This is because they normally demand of
the pupil some grouping towards abstract relationships between

observed or discovered phenomena.

The third components of the structured interview is
analysis, This involves making inferences about pupils!
responses to questions. From such inferences, judgements could
be made not only about whether : pupil is developing a conceptual
grasp of the things he has studied, or whether he perceives
his work as unrelated facts and information but also about

the attitudes and interests developed.

with the interview method described above, it is rnot
possible to draw up an order of merit or to rank the pupils,
since the interview techniques and the consequent inference
provide a qualitative evaluation method and eannot be
quantified¢ On its own, the interview technique-is prebably
but mot necessarily, inadequate as a sole method of assessment

in Sccial Studies more especially the Geographical aspect.
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Sede3 Programme Evaluation.

This section provides a convenient evaluation gutline for
those who want to =xamine their own Social Studies programme,
Its use will furnish a profile of a programme as it is,
although the checklist will only specify all that is needed
in assessment, The ocutline can used for a given grade level

or for a schoole.

when the programme profile has been made frum the checklist,
(See Appendix J) the tasks of interpreting and recommending
begins. The items may highlight a pattern. Students are
insufficiently involved, for example, ur learning rescurces
inadequate, or murpcses unclear. Wwhat is learned from the
infomation and inter retation of the checklist will be put

to use in improving the Social Studies prcgramme.

Evaluators should gather data from many sources. The
letters follow each Guideline question suggest prubably the
readiest and the most obvious sources. The letter 'R!
suggests the use of materials such as curriculum reports and
plans. Student handbook, records of instructional materials
available and used, formal evaluation data collected on
student competencies. The letter 'T'' suggests Teachers; 'S!
Students; 'C!' Parents and Community; 'C' Classroom and nut

of Classroom observatione.
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T, 8LE 1

SYUT. X OF THT RECZDTION MODEL OF CONCEPT

Step Two:

- step Three:

concepts

Pregentation of 2ata and identification of

.

e Teacher presents labeled examples,

Be Studenil'.sqcompére attributes in positive,

negative examples.
Ce Studenﬁé geﬁerate and test MY .othesis.

D. Studcnts state a2 definition according to the

essential attribute,
Testing ., ttannent of the Concept,

he Students identify additional unlabeled cxanmples
LY

4s Y5 O NOa

B. Teachuer confirm hypothesis, naomes = concept nd
restates definition according to essential

attributcs. _ R

Ce Studenis goencrate exampless
melysis of thinking strategy. ;“

Ne Students describe thoughts,

" Be Students discuss role of hypothesis and

-, attributes.

.+ Ce Students discuss type and number of hypothcses,

£

]
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SYNT, X O Ti!E SELECTION MODLL OF CONCEPT

Step Ones

Step Twos

Step Three:

ATTILNMENT,.
Presentation of Data and identification cf
attributes.
he Teacher presents unlabeled examples.

B, Students inquire which examples, including

their own are positive ones.
C. Students gencrate a test hypothesecs.
Testing attainment of the Concept.
he Students identify additional unlabeled examples
Be. Students generate examples,

Cs Teachers confirmg hypothesis; names concept and
restates definition according t¢ essential

atttibutcs.
salysis of thinking strategye.
he Students describe thoughts,

Be Students discuss rvle of hypothesis and

‘ttrimtes -

C. Students discuss type and number of hypothcses,
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T..8LE THREE

SYNT..X OF UNORC JOI3ED MATERL.L MOLEL

Step One: Description of Concept as it is usecd.

Ae Locate and label concept

Be Identify attributes being used.
Step Two: Evaluation of Concept,

hAe Tiscuss adequacy and ~ppropriateness of

concepts being used,

Be Compare examples tc other data using some

concepta,
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THE MERRLIL ND TENHYSOM DESIGN FOR TEACHLNG

Step Ones

step Two:

Step Three:

Step Four:

CONCEPTS.
Provide a definition,
he Iist the conceptts critical attributes
Bs Statc how the attributes are related.

Ce Include potentially confusing variable

attributes.
Expository presentation.

Ae Matched cxample shonexample pairs

B, Easy to difficult pairs,
Ce Diver .ot exuagles,
Attribute Isclaticn,

ie Occurs simultanecusly with Step two.

Be Points out the critical attributes,
Inquisitory Practice prescntation,

e Newly encounterc. examples and nonexampless
Bs Randomly ordered,

Ce Teacher provides feedbacke
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AAPENIL R A

8O 1 STUNE 43 CURRICUL,R FOR NEGERLS,
. SECCOND,.KY SCHOOLS [ EXTR,CT )

v ——

OBJECTIVE - ' CONTENTS

TOICS
1e PHYSICAL i)y Differentiote the {a) Physical Creatures
ENVERONMENT physical fcatures

ii)

i)

i) what =re the local

axnlai hed 3
explain theip nhysical foaturese

Influonces on the
life of the indivual
within his local
environment,

ii)The influences of
physical features
on patterng of life

Classify dlfferent ~Local economy

patterng of life in _F{S]iitlf;
urban arcas, =Re il gl .
. =Communication
Identi fy varicus . =Settlemcnt
patterns,

natural pescurces
and theld Sas
nd thelr usess (b) Settlement pattems

1) type ~rural & urban
ii) houses types,
-1ii) Loeal arrangement
(¢} Natural Regources:

i) what are the natural
FeSOUYCO S,

ii} Relationship
be=natural
rescurces and
physical enviponment

iii) Influence of variousg
natural resources on
man with referenceto
local and wider context.

iv) How man utilizes
the natural resources.

s - A iy
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TOPICS OBJECTIVES . - CONTENTS
2. Go.Nigerian 1. TIdentity the (a) Peoples of Nigeria
cultural ethnic groups of
Patterns & the country i. Ethnic groups and
Their and their cultural their locations
Histordcal characteristics , in Nigeria-e.g. the
T S o following, Hause,
¢z gins Yoruba, Igbo, Ibibio/
ii. State the known Efik, Edo, Nupe, Urhobo/
: historical .. Isoko, Ojn, Junkun,
origins uf the ' Itsokirl, Chamba,
various cultures Ogeni, Ekeil, Indama,
: ' Igala,

J . 1i. why some thnic group
: are more dispersed
than Otherso

1il. Cultural
behaviour e.g. songs
dances, arts, ete,
(b) Histurical origins.

' ,, . 1. Legends and
n folkores

ii. Expans lon.

1i{, Migration, Trade,
+ and Commerce
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TOPICS/ QBJECTIVES o CONTENTS
THEME

3. N Physlcal Shucents should bz able climatic Conditions:-
Envirommant toi-

i+ Identify the seasons
of the year.

{(a) Seusons-Wet- and Dry

i+ Discussion of
rainful, winds
(including harmattan),
Temperature and
thelir influence on
vegetation,

" . di. Identify the influence -
of Seascong on the
human activitiea

iii. State the effects
of lamdforms on
weather oonditions

1i. Human attempts t
combat droughts,
floods and other
natural disasters

(b) déean influences

- =Discuss land and
Sea hresszes,
effects of tidal
WIAVES .

(¢) 3$.Types of Vegetation

ii.Relationshin between
vegetation and human
" occupations

v iil.How man adapts
himself to
different
vegetational
conditions.

b ' _ (¢) Rainfall, especially
- : in arid areas.,

(e} winds, cyclones atc.




TOPICS/
THEME OBIECTIVIS CONTENTS
4. Ds Development 1. Explain the *(aa)  Development

5. Ge National
Economic lLife

ii.

i.

ii.

concupts of
davelopment

Distinguish
between aspocts
of development

(b)
{c)

Statc the various
means of transport
and communication. (1}
Cutline thsz role of
transpert and
communication in the
national economic
life

(1i1)

=Development should
cover all aspects
of national life
including political,
so¢ial, economic &
cultural,

Growth
Distincticn should

b made between
development and

- growth,

Transport & Commynication

Transport

-Dffergnt means of
transport in Nigeria
E.G. rallways, roads,
alr water, etc,

(11 )Communicatione-

indigencus~modaorn

= Difforent means of
communications and
discuss their
functicons and
effects e.g. the

" mass media, TV,
Televephone, radio,
talking drum, smoke
slgnal, town criers,
indigenous trumpet,
etc.

The role of transport

and communication in
the economic life of
Nigeria.
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TOPICS/THEME OBJLCTIVES CONTENTS

6. Fo National (1) List the sourccs (2) Sources of basic
Economic of economic economic commodities
Life commoditicse.

(11)

(1i1)

Appreciate the
contribution of
the economic x
Commodities to
Societal development

Explain the role
>f human resources
in ecunomic
developmenta

(b)

i) Agriculture
=lMzjor agricultural
secturs to be

identified.
ii) Mineral & Enerfy
resources
1ii) Manufacture
iv) Imports.

Human Resources

i )i )Factors of
population changes
ee.J. fertility
migration.

i11) Sources of
population and
skilled manpower
in economic
development.
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TOPICS /THEMS OBJ e PIVES CONTEMTS

7. Go. World (i) Explain the world Transport System
Transport transportation systom
and Communi- and the rola= thevy play 1. Ruilway system
caticons in commzres: and

ST . coarupicition, b, Water transport

(ii) Explain the world s Road transport
communlcation

systems ond the role da. Alr Transport,

they play in rapid
communication and
COMMErCe.

Communication System

as. Telecommunication
E.Ge Telophones, telex
cable, and satellites
are to be studied as
me~rns of rapid .
cummunication.

' (1ii) Bxplain the

' consequences of the
1l:ck of effective
communicotion
betweon nations

b. Postal system
= Cover Universal
Postal union.

ca Mass media c.g.
. Radio, TV., Newspaper
R S and Magazines
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TQPICS/ "HEME

OBJECTIVEDS CONTENTS

8.

He The World (i) Identify tne (@) Continents & Countries

and its
Peoples

(ii)

(1ii)

(iv)

continents wrld Location of
arxi countries of continents and countries
of werld. in 2 continent.
Identify thc (b).The people 2nd resources
people and of Africa.
resourcoes of
Africa, i) Agricultural

ii) Major food production
Identify tho - - plains afid other aweas.

races and m>jor
cultures of the 11i1) Agricultural features

world.,
iv) People and resources

of Mrica.
State the
contributions v)  Minerals.
of the black race
to the world (c) Races and Cultures
civilization. 1) Location.

ae Africa

b. Wwrld

ii) Physical Characteristics
iii) cultural Heritage
(@) Qultural cooperation.
(e) International Trades
and economic cocperation

(f) The place of Black man
in the world community,
his contributicns to
world civilisation,

(g) FEST/.C~its meaning and
meSSdgu.
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APPENDIX B

SCASCNS OF THE YEAR

. .Tha Dry and Ralny 3cason.

These two topics, can be trested in one section, because
in dealing with them we asre considering how all the climatic
elements, put togethor, differ from month to month and from
place to place. Some elements, of course, vary more than
others. In & tropical country like Nigeria, where temperatures
do mot fluctuate greatly, we rely heavily on the less constant
glements like relative humidity and rainfall in demarcating

the seasons and climatic reglons.

The seasvnal pattern of southern Nigeria is difforent from

that of the northe
In the south there are four soasonsi-—

le The long sebt season. This starts in mid=March and
lasts tili July, It is the season of heavy rains
and high humlidity. Plants look fwosh and green weed
grow rapidaly, flowcrs are in bloom and gardens lock

attractive. This is the planting season.

2« The short dry ~season. This is the August break tu
which reference has already been made. It starts in

July=fugust and laste fur about a monthe
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3. The short wet scasons This follews the August
break and lasts from Septamber to October. Tha
rainfall ig not usually as heavy as during the

first wet scason and the total amount is also less.

4, The long dry, or harmattan, Secason. This scason
follows and continues from November to mid-march.
Hermattan mornings are cool and misty, but the mist
disappéafé wlth the rising of the sun. Aftcrnoons
are full of haze, becauses of the dust particles

i in the air brought down by winds from the north.

" The alr 1s su dry that wet washing dries almost
as soon as it is put cut, Grass dies off and lawns
lock patchy. Flowers wither, and scme leaves turn

©Cbrown angd fall from the trossa

The Seasons in Northern Nigeria.

ZCIn the rorth, the long dry season starts earllier and
.lingers on laters The August break does not oxist, and so the
two wet Seasons become one. We are therofore left with two
seésohs -a long dry one from October to April, and 2 wet

onge for the remaining five months, S e
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The long dry sc-Sone During this time, the lack of
rainfal and the dry atmosphere develops cricks on clay
seils. Untzrrod roads are full of bruwn dust. The

dust riszs behind every moving vehicle in 2 cloud of
millions of suspended particles, to be depcsited in
thick layers on the vegetation at the sides of the roads,
Dust settles on everything - furniture, clothes and
housetops. This season is, however, 2 welcome one
because the nights arc cool and the afternoon haze

helps to ward off the sun's heat.

The wet seasonts This secson is unshered in by frequent
storms. Laterist - surfaced ruads are gqullied and become
progressively worse with -the subsequent heavy rains.

This is the planting season in the north.

Climatic Regiuns

The country is divided into its four climatic regions

as followse.

le The sub=equatsriasl south,

2« The tropicil hintcerland,

(11

3. The tropical continental nortn, and

m

4+ The high plateaus.
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The sub=oquitorinl south exterds frowm the coast to
roughly 130 to 160 kilomutres inland., It hds ove? 150
centimetres of rainfal per anrum, douple maxdma rainfall,
asxd ne month has less thun 2.5 centimctroes of raine. The
total anmual rainfoll increacses from 150 céntimetres in the
west to more than 300 centimetres in the delta Arodae
Relative humidity is normally over 90% in the early morning,

but falls to betwecn 60% and 80% in the afternoon,

The tropical hinteriand comprises a strip of country
approximately 240 kilometras wide in the middle of Nigeria,
It is bounded in the north by the aoublc maxima rainfall
line. The total rainfall is betwesn 100 and 150 centimetres
and the region has up to feur montﬁé of d?f seascn. Relative
humidity is over 80% in the morning and falls to between

50% and 70% in the afterncon.

The tropical contimental north consists of the
remainder of rorthern Nigeria, where the annual rainfall
is between 50 and 100 centimetres. The 50 centimetres
isohyet lies just ocutside the country. The region has
between four and zlcght dry months. The relative humidity is
always low; between 200% and 40% in January, rising to

between 60% and 80% in July.



216

The high plite2u of Jos, adamawa and Obudu belong to
a class by themselvess The temperaturss are lower and more
equable than in the areas arounde. Their rainfall records
show multiple peiks 2nd the total is higher than in other
places on the same latitudes. The mean monthly temperature
for Jos (9° 52'N) ranges from 2¢°C in August tw 25°C in
April, and the rainfal in 140 centimetres per annum; while

Yola (9° 13'N) has an annual total of only 100 centimetres.

( Ileocje (76) Geography of Niacoria, Langmon).
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MEAN MONTHLY RAINFALL FOR SELECTED STATIONS (INCHES)

Jans Pebe Mar, #pre May June July  Auge Septe octe Nove Dece Year
.T...u.w Hercout 1,2 Zud 5.0 75 948 1343 12e3 | 1243 1545 1047 545 1.8 $7.0
L.Aage o la1 1e6 3ef 5.6 10.8 18.1 11.1 247 Se3 el 2.7 160 720
Enudu Oe7 1e1 26 5.9 104 1144 76 6.7 12.8 Se8 Zo1 0e5 715
Ibadon Qa4 045 3«5 545 5.9 75 6.3 34 7.0 €o1l 166 0.4 18.4
Yola 0.0 0.0 Ce3 1.9 49 b2 6.8 77 T8 342 042 040 39.0
Jos 0.1 Oal 0Oe1 345 79 9.1 1249 11.6 Bed 1e& Qo2 Oel 564
Sclo o 040 0.0 040 Oad 2.0 3.5 5.8 9.3 547 0eS 040 0.0 27.3
Kano 0.0 0.0 Oe1 0.4 2e5 Gak B.0O 1244 5.0 OeS 0a0 0e0 33.3
Maiduoguri 0.0 0.0 0.0 0.3 1e6 2e7 6.9 8.8 de1 0«8 0,0 0.0 2542

Reuben K, Udo (1970) Geogrephical Region of Nigeria, Heineman Educational Books Litdey Pe3e
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Ralng worseons the Famino.

Fapine in afries will become mone acuté wifh the
rains of the wet season making supply routes urnusable, the
FAQ has sald in Rome. In 7n update of Its special report
on Africa, the UN agency sald that the sitostion was still

eritical in Ethipia, Mali, Niguer, the Zudsn ond Chad.

In Ethiopia, 79m people arc in need of assistance
including 800,000 who arc down to their last food rations,
and in the Sudan, supply ticsups caused by rains, |
transport problems and petrol shorteges have left 300,000

tonnes of food lylng undelivered in ships, it said.

while the rains would also help the plonting of new
crops~the FAQ said that most of the 21 African countries hit
by famine, especially those in the east and west, have fairly

*favourable' harvest conditions-"it+ is too late to delliver

 the needed extra seed to those countrics it said adding

that some of the hardst hit countrics, such s Bukina Faso,
Ethiopia, Mali, Nigeria the Sudan :nd Chad, will have to gut
back on planting a5 » result. (west ..frica, 19th jugust,

1985, Pa 1713).

"Nigerian farmlands have suffersd from the rovagoes of
draught as in Sokoto State whare sand an windsforms reportedly
caused damages to the tune of WAL mlllion early last vear.
According to the state Governor Brigadier Garba puba the

disaster would cost the Foderal Government some #3,000.
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A tall of 1€ rorthern State governors of Novanber
.29 for effective solution to drought disaster puts that part
Jf the country ldentical tribulations with Sokoto. Indecded
the federal goverrment should in cellabor:tion with affected
States, embark on cost=effective programmes aimed at

preventing and minimuzing netural disasters,.

The support of intefnaticnal brgaﬁizations should be
enlisted to reafforest desert encroached areas through
irrigation projects.s FParming sheuld be made worthwhile
through provision of social infrastructural facilities in

the rural areas". (west Africa, December 1985).

’ Drought in Africa: Case Study.

"The hot wind blews over the bare fammland, and town
appeared empty as dwellers have either moved in protest or

been killled of hungera

Kobo is the name of the small twown in centrals Ethiopian
province of Wollos It hadntt rained for o year, and the

previcus yeart's harvest was 31 failure.

buring the yearts planting season, furmers could not
plant because of low rainfall. werst, still, desperate
peasants have eaten thuelr scod stock and sold thelr oxen that

have ot died for lock of food and wateras



No sufficicnt woter to grow the seeds, no sufficlient
seed to keep the farm and no sufficlent oxen to Lull e

plough,. ;

when the rain finally came after an andless drought,

it made the catastrophe worse.

Tl [.muoh Lopes sould not abgorb the suden downpour,
huge forests formed sweeping away fertile topsoil, and

cutting deep gullieg in the fields.

For farmers who still had some seeds the rain ceme et
a wrong time and the resulting drop in temperature brought

sickness to many whose resistance was badly weakened by

hungerts  (Iimes Intornational, November 19, 1984).

Crating Farines,

"The problem resides injust how far this stirxing of
public awareness has actually managed to change fundamental
ildeas about drought and famine. Pointing the finger at
government, many suggest human failings as contributing to

the dimensions of the crisis*.

WThe genesis of the Sahelian drought/famine of 1973
1s seen to begin in the colonial era with the prossure for
the introduction of Cush crops, principally cotton bult also

groundnuts. This commercial exploitation at the behest of,
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Industrial economics meant the best land was used for
non=adible local consumption crops whiile subsistence
agriculture went on to more mardinal and yet the cheapness
of both labour and cash crops dependsd upon the exigtance
of the subsistence secter. It was an outright exploitation
of both land and pecple, PRoth taxation and commercial
cmp];;i'ng weré intended to make the colony 'payle They

led to the aver exploitation of land by incroasingly

subsi stence activitios and commercial growing into marglnal

landse” (Inguiry vole. 3 No. 3, March 1936, P. 34 and 36)

Afforestation in Arid Zone., ¥

Federal covernment has provided 14.5 Million Nailra
from the Beological Problems Fund for the implementation of
forestry programmaes in the arid gone, President Ibrahim

Bahangida announced yesterday in cubio, Borno State,

Launching the 1986 national trce planting campaign
named "Mass Mohilization Phasen, the President said 12.45
Million Naira of the money approved was already on the way,

' adding that this was over the above budgetary allocation_.

The campadgn was also launched in the offected states,

He said about 20,000 square ki lometers of land in Borreo
Sokoto, Kano, Xaduna and Bzuchd States wers suvercly

. affegted by drought =nd descrt conditions,
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He sald to check abuses of forestry rescurces ond desert
encroachment local and state governments should evolve a
compremensive grazing reserves to control over grazing and

also enforcec the various legislations against bush borninge

He sald as an oll and gas producing nation, the
country had ne excuse to depend on forestry resources for
fuel, adding that the NNPC vas envolving a programnsc to
encourage the use of kerosine and gas as alternative source
of cnergy for ccoking and heating. (New Nigerion, Noe 6311

July 8, 1986 Page 1).
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APPENIN X C

RURAL SETTLEMENTS AND RURAL TIPE

No generally accepted daefinition of a rural settlement.
can be given. Various countrius have adopted different
criteria and used indices reflecting their local concepts
of rurality. In some lnstances, administrative coentres
~are ¢classificed as urbm and 3ll other settlomentes as rurale
Countries which have used this type of classification
include Brazil, Colombia, Honduras, Peru and Guatemzla,

.In other casés, a mindum populztion iz adopted for urban
centres and all settlements with smaller populations are
clagsified 235 rur-l. The duviillng line varies widely from
c'o‘a'.mtry to country. For instance, it is 250 for Denmark,
300 for Iceland, 1000 for chile, 2000 for Argentina and
Portugal, 2500 for Mexico ind Venezuela, 5000 for India and
20,000 for Nigeria. However, it is now widely accepted
that rurcl settlenents nouse rolatively small numbers of
people, whose dwelling plucaes may be sited either singly or

in small groups.

Rural scttlements sy also be uscfully defined as
villages and hamlzts wrmally inhaplted by people engaged

mainly in primopy producitions A btypical rupal settlement

]
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could thus be easlily dstinguished from an urbzn settlement

with its much larger number and complexity of functions,

However, all over the tropicsl world, there are
settlements which in certain respects answer the description
of rural settlement, whilc in others they are more like
urban centres, First, there are small settlements whose
popul ations are not engaged in primary production, bhut in
those occupations and services more usually characteristic
of towns and cities, An cxample of such a settlement
is a.rced junction village whosce inhabitants earn their
living by servicing vehicles and secing to the needs of
travellcrs in transit, At the same time, such a village may
scrve as a collection point for the produce of the srrounding
countryside and also as a distribution centre for consumcr
goods imported from other arcas. Second, there are
relatively lorge settlements whose inhabitants engage chiefly
in primary production. Very good examples of such settlements
are the tagro towns' of western Nigeria which, in pre-colonial
times, functionud sclely as slecping places for farmers
cultivating the surrounding countrvside within distances
of up to eight kilometres, Thus here is a case in which the
concept of rural populcotion must be scparated from that of

rural settlement.
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In the foc2 of the bewildering Arcay of clegsi fications
of rural scttlements, the United Nations has sucgasted that
no attenpt be made to distinjuish betweon rurcal snd urhan
settlementss Indeed, there is o growing edy of opinion
suggesting that the urban and ruril worlds are not dichotemous
but form a continuum. However, the view adopted hcre is
that there arc urban and rural landscapes, each having thei
cwn distinct set of characteristics and affording di fferent
environmcntal support and oprortunitics for individuals,

Human habitations in each lansc ape exist in differcnt
environmental, cconomic -nd socinlogical scttings, The
problems of hum~n existence and living =~ full Jife in an urban
area are also different from those of a rursl area, Despl to
the problems of desinition ani i marce ition, there is therefore
the need for senar-t: considcrotion of rural and urban

settlements, (3.0, Ade juwon, 1979).

The Kano Region,

The population is predominantly Hausa but there 1s a
considerable number of Fulanis and strangers from other parts
of NMigeria., In the past, the Hausas were usually identified
28 settled cultivators in contrast with the nomadic Fulani,
but today such = distinction can no longer be accepted because

many Fulanis have sinc: settlew down as farmers,
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In an oreas which has been many periods of wrest,
the tendency was for pecple to flock to surroundings where
they werc sure of protection from attacks This ig one
reasen why the Kano District in porticular has had a Large
concentration of population for many centuries. Recent
developments in industries and agriculture have creqted
enployment opportunitiess for seasonal labour in the farms
as well as skilled and semi-gkilled labour in the clty of
Kanoe In addition the Kano District has always been a rich
agricultural district, and the fact that much of i+t is
cropped permanently mikes it possible for the high population
dengity of ovar 500 persons per square mile to swrvive, This
is the so—called Kono close-scttled zone which consists of a

near circulgr area of redlus tidrty miles from Kano City.

Twe types of rural scttlements may be recogmlzeds These
are dspersed compounds, and old nucleated villagus,
Ml spersed compounds which may conslst of o few huls or
sevaeral huts and granariuvs are found scattered shout the
landscapes. They are usually enclogsed by a fence with a
gingle entrance. The popul=stion of the compount varies from
cne or two perseons to over thirty persons for the large
extended family compounds. paround Kano ¢ity the di spersed
compounds which remaind che of parts of Iboland are of
considerable age and appear to hove been made possible by

the fact that for a long time HalWsa rulers and later the
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Fulani Emire able to m~int:in peace in the Kano wres,

The cld nucleated settlements with over one hundred
persons are walled, ond remaind one of the traditional
settlument in an arec whore defunce was o major consideration
in the past. Formerly, cach settlement had some cultivable
land within its walls and was more of a miniature sudanese
town. Today, there has been an overspill of compounds
beyond the walls, and available land within or between the

compounds is usually croppaed.

Yoruba Land.

In 1952, abcut - ur million or ninety per cent of the
Yorubas of Nigeria lived in the forest region, but today,
the figure is about seven million. Such a rapid increase
within a period of just over ten years appears unusual, but
may be accounted for partly by the undercount of the 1952
census and partlv by large numbers of immigrants from other

parts of Nigerioe

The Yorubas live in large towns and the cocoa belt is
the most urbanisci region of its sizc in Nigeriae 1In 1952,
Forty-Eight per cent of the populaticon lived in settlements
with over 5,000 persons compared with twenty-eight per cent

in the north and e¢-st, while twenty=three per cent of the
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total populotion lived in towns Wdth rore than 50,000 p
persons (compared vwdth three per cent in the cast =nd

twe per cent in the north).

Urbanisation anongst the Yorubas dates from the
remote past, but gpart from such ancient towans s Ife
and I jebu=Cde, from where pioncers cloniscd such part of
Yorubaland as Ekiti, Ondc and Ijebu sub=tribal arcvas,
most of the other larger towns are » product of nineteenthe
century wararc in the arca. Abeokuta and Ibadan for example
were founded as camps for the army engaged in, and for
refugees fleeing from, nineteenth-century wars with Dahomey
and the Fulanis respectivelye. The Warriors of Dohomey and
the Fulanis approachel 7orubclnd from the west and north,
hence the gener-l s'ift in the centres of concentrotion of

pecple towards the east and south,

One interesting fact about the distributicn of Yeruba
towns is that all the five indigenous towns with ovor
100,000 persons are located in the derived savmnnah or open
forusts of Oyo and Ibadan Prouvinces, while towns in the
high forest zone have less than 50,000 perscns, Yot the
forest offers a natural defence against the mounted FPulani
from the north. The main reason for this avoidance of the
forest appeares to lic in the fact farming is more tedious

under forest conditionse
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Middle Belt.

Excepting the southern part of Tivland, which has a
falrly dense population of abcut 500 persons per square
mile, the Benue Valley is very sparsely settled, vast arens
such as the central part of the Great Muri Plain being
virtually uninhabitedes Outside Tivland settlements are
few and far between, and consist of small compact villages
located near the main streams draining into the Benue,

The Tivs live live in scattered homesteads, although
nucleated villages were the rule in the past when Tiv
settlements were fortifi.d with strong mud walls or pallisades
and ditches, East Cf Lau the number of villages increases
amongst the hills w.ich closc in cn both sides of the

rivers HL1ll settloments still exist although many of the

hii sites, with their terraced gardens, have sincc been
abandoned for more 2ccessible and pruductive sites on the

plains.

It is usual to explin the sparse population of the
Middle Belt, of which the 3enuc valley forms a part, by
reference to extensive slave raids during the eithtcenth
and nineteenth centurics., But slave rai ling does not
offer an adequate explanation for the whole of the Fepue

Valleye iather there are large tracts of the plains where
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there is no indication th:t the indigencus nopulation

has ven been 1 wuer thon Lt was at toe time of the British
vccupation in 1907 Examples of such areas inclu’c northern
Tivliand and pdamowa west Of J2lingo whore settlement has
always been restricted as - result of swampy conditions
during the rains, lack of water in the dry season and the
ravages of the tgetse fly. Yet thesce empty lands =re

very fertile, particularly alung the fademas or rivir flood
plains, which arec well cultivated in the vicinity of the

few settlements, Distance from settlement rather than
availability of suitable farmland sets the limit of cultivation

in much of the Benue Valley.

Tiv compounis on' thet of nost other tribal groups
in this region consist of the usual round mud-walled huts
with conical roofs of thatchs The sleeping huts are generally
ralsed on short stilts to ke‘ep cut watcre Each compound,
which consists of & group of slecping huts reccption huts
and granaries of members ¢f one extended family, is referred

to by the name of its headman,

The growth of satelite settlements is a recent and
wide=spread development in the food surplus district of
sourthcrn Idoma, wWith the growing emphasis on cash crops of

which swamp ricc, yam and soya beans arc the most important,
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it has becurw nocessory to cultivote larger acreagcse
This has led tc the cultivation of lands which are very
distant from the nucloated villages of the local peoplee
Hence the need o establish farm huts wherc farmers spend
most of the farming scason, at which time many of the

villages are partly desertcd,

Ibo Land,

The greatest concontrations of population in the region
are found on the platcaux, where the soils appear to be
easier to cultivate than the heavier soils of the river
floodwplainse The oldest scttlements are located on the
Plateaux which, in addition, provided casily defensible sites

in the hills anl ridgoes widch cocur all owver the uplandse

puring the last fifty years, hovever, there hes been a
marked tendency for groups of pecple tc break away from
their parent villages t set up Zaughter settlements con
the relatively sparsely settled lowlanls, where crop yields are

much better.

In the plateau arva lying between Ui and Ukehe, the
distribution of daughtar settlements inlcate an east to
west movement of population towards the vast Mamu Lowlands
but nearer Nsukka migration has becn primarily eastwards in the

dircction of the Crouss River plains. lMost daughter settlements
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started as tewporoary form hamlets, which have since become
pormanent villages. The parent village is often easy to
trace particularly in Nsukka area, wherce the nome of the
dauchtor settl - munt consists in attaching the suffix Agu
{=farm) to¢ that oFf the porent villages Thus ghe Ndlagu was
founded by farmers from Eha plumcna, while Ibagwesepgu and
Nkper=aga wora founded by nigrants from Ibagwa and Nkpor
respectively, | | '_ f-. L  i'

A similor arrangement of settlement is noticed in awka
plvision, where the majority of pregent doy settlement dvides
intce twe parts, usually Eziama and Ifitc or with suffixcs
such as Ent (=on the hill) and ini (=farm). In all such
cases, Eziama, which literally means the true or real villages,
refers tc the paront village, which is generally located on
the upland or agba Enu zone of the Division, while the
Ifite half, which ig of more recent age, 1s always located

on lower ground,

A few hill settlements persist in Nsukka area to remaind
one of the periods of insecurity when harassed villagers
retreated to the hills for pretectione. At pku, the contrast
betwaen the congested hill village and the newer, but

scattered settlement at the foot of the hill is striking,
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Increasing popul-tion, which has resulted in oxtrem:
fragmentation and scarcity of farmiond in the uplond areas
of ;wka and UdL Divisicon, has lud to a completce scatter of
compounds over the landscape of districts like jgulu, Ogidi
and Ozubulu, The main farml »nds in such Wstricts have been
almost completoly replaced by compoundl ands which are cropped

yearly.

Bach compound ceonsists of one to ten houses and is
completely surrcunded by a wall of mud or concrete and the
land arocund it is cropped vith yoams, maize and greens, The
farmer therefore lives in the mids of his land, but the
problem here is that the holding, which rarely cxcceds half

an acre, is too small to be economical, (Reuben Ke Udc).

The Function of Rural Settlements

The rural settlcments and their inhabi tants in each
tropical country have played a significant role in the
preservation of cultural heritage. For instance, political
and social organizaticn, ritual practices, marriage customs,
and layout and architecture of dwelling places have in most

cases been prescrved from the pre-colonial cra,
Rural settleinénts are identificd not only by the function
they perfirm, but z1sc by the functicns they do not perform,

In general, service units which cater for large populaticns are
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absent, while those which cater for a fuw people moy be founde
For example, orimary sch.ols may be locoted in rural settlements,
but Ccllecos "n Universities are never ~ssociatod with thome
Dispensaries =nd rural health centres may be found in the
villages, but hospitols arc usually associated with towns and
cities, Organized places for buying and selling in rurnl
settlements arc usually restrictoed to periodic markets, wle':
shopping centres made up of departmental stores a rarity,
Certain types of service units are almost never found in any
forme Recreaticnal and enterteinment facilitics such as

stadia, cinemas, theatres »nd various administrative institutions
are outside the rural landscapee Thus rural scttlements are
almost always places where facilities are inadequate for
satisfying hunan neeilse Pulple must travel to towns and

cities to make usc of facilities not available in their own
villages. Especially in underdeveloped tropical countrics,
rural settlements are harly ever provided with modern amenities
such as pipcd water, clectricity, good connecting roads,

hospi tals, good schools and so One

On the credit side, the primary function of rural
settlements is toc house the rural inhabitants. The villages
and farmstcads, in addition, are the scurces of all the inputs
of labour, capital and matericls which are applicd to the

countryside for purposes of pruducticn; they are also the
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indtial destinstion of 311 rursl outputs, Rurél settléments
should thereforc not be regarded mercly as clements -.f the
rural landscape, but should be seen as the vieal gecgraphical
hubs of rurcl sconcmy. Just as administration, manufacturing,
- wholesale marketing, banking etc. Constitute the functicns

of urban ¢entres, so do the functions of rural scttlements
encompass farming, mining, lumbering, fishing and hunting,

Thus the maln economic function of these scttlements is
primary producticn, in which as many 3s 80 per cunt of tropical

rural inhabitonts are engagad,
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. APDENIEX _D

FACTORS, LN URBAN GROWTH

The grovia lr the number of pmople_who live in cities
and the diffusion or urban life to avery part of the hablitable
world is one ol the characteristic features of twentieth-
century life. Althoudh there have been towns in some
 yrestricted parts of {he earth since prehistoric times, the
modern situation, in which a substantial part of the population
of many parts of the world has become urban dwellers and in
which cities increasingly dominate social and economic life,
had is origins in western EBurope only two centuries age
since then few cultures have registed the trend tuwards city
life and the resulte that thig has had on the organization of
society and production, what were the technological, economic
and scocial changes which allowed this development to take

places

It is not oasy to produce a clear definition of what
consiitutes an urban sattlement and the usual approach is to
define a settlement of a certain size, density of population
and structure of occupations as being *urban® (with population
living outside such settlements being taken as!'ruralr),
Implicit in the vecodanition of urban places by esily-
observable geographical phenomena is the idea that these

physical criteria reflect certain underlying economic and
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”'sociological ciaalities, although in pructice the precise
limits adopted are usuclly arbitrerye The only functional
definition that aporers to be generally agreed and applie
1z a simple one bused on the residence of a substantial
proporiion oF norwrurcl workers in a nucleated settlerent
(with agriculture, forastry and, sometines, fishing being

consgldered diulinetively mruwraln occupations).

A factor encoursacdic wodern urban growth is the |
increasing proportion of the ponulation of the techniéally
adanced countries employed in tertiary occupations. the
tertiary sector of the economy includes a wide divarsity of
jobs, which invelve the provigion of services and which, as
a result, tend to be found in urban gettlements, Partly this
change has be¢en associated with rising standards of living,
Partly with the lncreasing par;icipatiOn of government in
national life, and partly with the increasing number of
Clerical works rewired to service modern industry. The largest
urban centres tend to have a larger proportion of tertiary w
workers because of their greater centrality, which allows
their more specialized services to he used mor2 easiiy. But
tertiery activitics are found in towns and cities of all sizes;
hence the increase in service activities has alse stimulated
the growth of amaller urban settlements as well as encouraging

the extension of {he great metropelises,
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ISocial factors, hough not always easy to digtinguish
separately,have also encouraged urban growth, In no sense are
these non~econoiale factors a recent addition £o the range of
clty=building forces, but in the modern world they are
particul arly influentl«l in encouraging the growth of the
largest settlements, particularly if these are capital

cities.

Natural increase of poﬁulatioﬁ is another non-eéonéﬁic
force which is now playing a more important part in urban
growthe again, Lhis is particularly influential in the
lafgest centres where there iz a grater absolute numbcr oOf
people and where, because of recont in-migration the
population contains a higher than average proportion of
p.éOplé.' of fertile agee Until relatively late in the
nineteenth century large urban centres experienced natural

decreasewthat is, more people died in them than were born

. there,

The impact of motor transport on urban form is a theme to
which it will be necessary to return later. Here it i
sufficient to record that the motor—car and the lorry have
encouraged urban digpersal, not only of residential arcas,
but also of other urban functions, in particulsr manufacturing

indugtry.
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As a rosuli, journeys to work can extend over longer
distances from large cities, since can increasing proportion
of workers do not have to travel right into thelr central
areas. Henc: Lhoerc is an encouraguement to the growth of
nore looscly structured urban areas, which cun attaln a larger

total pupulation than has ever been previously encountered.

The second rocent development, the spread of large cities
to the tropical lands, has been particularly important during
the last three decades and especially since the end of the
Second world Ware Urban growth is now taking place at a
much faster rate in the tropical lands than in wWestern Burope
or North ammerica, largely because these areas have considerable

leeway to make up,

An importont fictor in the growth of very large cities
in the tropics 1s the political awakening of may former colonial
territuries, with the stimulus which this has for urban growth
Many uf these countries still depend on the incrensing export
of raw materiols and the import of manufactured goodss hence
may of these wMillion" cities are ports. Finally, many newly
independent countries are encouraging local manufacturing,
which, for the sare reasons valid in western countries, tends
to be more profitably located in the larger citics, however, is

not always the result of the attraction of urban employment,
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Even in the undo-developed countries natural increase is

how an important ¢lument in the expansion of some cities,
particularly as medicel treatment is most readily available
in urban srcase Although inmigration from rural arcas

still remains the dominant factor in urban growth, even

this is partly the result of the "push" adiinistered

by the cconomic state of the countryside rather than of the
dynamic attraction of the town. Often the migrants are
unskilled and uncducated, so that they form a very poor
substratum of urban socicty, dependent on casual worke In
other words, rural—urhsn m.gration partly depends on the
general econoric situation in the underdeveloped countries,
in which the supcrficial attraction of a gmall, unrcliable
cash income in the ity has nore appeal than a life of sub
subsistance farming, often yielding only a starvation diet,
For many people migration must be a choice between evils,
rather than stimulated by clear economic and social benefits,
{James He Johnson (1972) Urban Geography, 2nd gdition, Oxford

Pergamon Chapte 1 Ps 1 = 2, 15 = 21.

Urbanization in Nigeria,

It is difficult to discuss the degree of urbanisation
in NMgcria, In part the difficulty arises from the deficiencies
of the statigtical material, which have already been

discussed; in part from the character of the wtounsw themselves,

.
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Many of thuse locic the basic services and functions which
constitute the criteria of an urban arez in the west,

and their population is often dominantly agricultural,
working in the surrounding countryside during part at least
of the ycar, They are, in short, more closely related

to the murban villages" of the Spanish meseta or the
Hungariaon plain, than to the normal western Puropean urban
arenes The qualification is especially true in the Eastern
Provinces in ILo land ond the Cameroons-where settlements
much as OtuochompAguleriz or Balli are scarcely more than
Five=figure clusters of population with little functional
significancesy it applies even in the urb-n zones of Yoruba
land ond Hausalagd, with their long tradition of compact
scettlement; and perhaps the only exceptions are centres
such as Lagos or Jos which owe thelr development largely to

Buropean inilucncoes,

In, however, the term "town® is defined statistically
and applied to all compact centres of over 10,000 inhabitants,
the Territory contains 2 total of seventyethree towns,
eleven of yhich have populations of over 50,000 and one of

which, the great Yoruba Centre of Ibadan, ranks as the
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biggest city in Tropical africa, with a population,
according t the 1952-3 consus, of some 2; million or

One=Nineth of thu total popul ation.

There i great contrasts betwean the Regions in
degrec of urbanisation, thus in the western Region 35%
of the population is townedwelling :s against ™ in
the Bastern ifecion and 4% in the Horthern. The greater
proportion of the western Region's town—-dwelling population
P4 million or one half of the total town—dwel ling
population of Nigjeria is accounted for by the greater

cluster of towns in the Yoruba Provinc s,

Yorubaland has ten cities of over 50,000 inhahitants,
@1d the high rroportl n of tcindwellers to the total
population is probably uvne ualled in Tropical Africa; in
- Ibadan division the figure is 68%; in Oyo Division, 64%

in Ijebu pivision, 40%.

Qutside Yorubaland the dearee of urban concentration
is much lowerj in the eastern provinces, if the anomalous
Calabar pivisiocn is excluded, the highest proportion is 23%
in Onitsha pivision; in the urban zone of Hausal and,
classes by Leo Frobenius with Yorubaland among "the threec
great municipal territories of wst African, the proportion
secms to b befieen 5 and 7.5%. Comparision of the Yoruba

and Hausa municipal territorics reveals clearly the uni que
"
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positica of the iformer; in a zone, some 30,000 square
mles in extnt are to be found twentvesix towns with on
aggregate population of 1,250,00 inhabitants; the Hausa
centres, by contrist, contuin only one~quartcr of tids
population, it cre diseminated over five times s large

a territory.

From the broadest possible point of view the towns of
Nigeria fall into two generic groups; those that arc largely
European croated, and those in which the urban nucleus is
basically indigcnous., The former are atypical and contain
only a froction of the country's urban population, though,
since they include serveral important administrative
centres such as Minna, Jos or Kaduna, they posscss an
impecrtance out of priportion tc cither their numbers or
their alien origin, but this external and visible design
contrasts sharply with their formlessness from the human
standpoint; only toc often their populations consist of a
loose aggregate of peoples drawn from a great diversity of
tribes by the nceds of administration or transport, ond

with the slonderest of tics with the neighbourhocd,

Nor, indced, can it be sald that the fullest use has
always boen made of the opportunity afforded by the
development of these centres to raise the level of housing

standards in the Territory., The corrugated=iron slums of
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Lagos or the uwre specicus drabnes of Minn: give a measure

of the lost opportunities,.

In contrast t. the Surcoean-inspired cencres arc the
older ind.genots setblenents, such as the Yoruba or Hausa
town, whose closcly packed, closely peopled houses of red
mud seem to spring organically from the landscapc. Here,
as in the tropical forest, is a porpetual cycle of decay
and renewal, houses crumbling down into red laterite mud
after a shert, crowded life and others springing up
incessantly to take their place, The Complex intermingling
of housing, smzllescale industry and shops, the labyrinth of
unpraved roods and al leyways, closedly confined between
high compcund wills, and the frequent absence of any
domination feature, convey an impression of shapelessness
to the westurn obscrvere But it is a shapelessness in
appearance onlys os Frombenius obhserved with refcrence to
the towns of Yorubaland: "Every one of thes: towns resclves
itself intu = definite numb.or of astonishingly large
compounds, all of which are severally bullt on a clearly
organiscd systemr, and in themselves again give expression to
an extendc?, poweriul, systematic and sicial ideal.m™.

Half a century of BEurcpean administration has not greatly
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modi fied the intcrnal structure of these towns; it has,
however, led to the grafting on to the indigencus nucleus

of a new comm:rcial and administrative zone where the
Eurpcan trading concerns are establishod, along with the
offices of varicus covernment departments, the policie
Station, and; whope present, the railway-station and the
cinemz, This newer zone will also contain the new and
betterclass African hcusing and the settlements of none
native pfricans, such as the Hausa and Mupe settlements

in the southern city o Ibadan or the Yoruba settlument

in the northern city of Zzaria, Still farther out and ilsclated
from the indigenous city by a broad belt of bush is the
Government Rescrvation, where most cf the Buropean population

and the higher rank Africon officials live, K.M. Buchana

(1955) Land ond People W, Nigeria, London, Howder and

Stoughton, Chapter 11, P. 63 = 67.

TIhe Nature of Nigerial's Urban
Problems,

Urbanization as a process of human agglomeration in
multifunctional settliements of rel wtivelwv substantial size
is not & now phenorcnon in Nigeria, For some parts cf the
country, it car b traced to the last millennium, what is

new, howevor, is the groving failure of these centres to
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fulfil much of thu expectations both of thoese whe ilve in
them and thoste vhe have to Jdepend on then for services.

This frilure of pMlgerion urban contres can be cateqori zod
under four heads; employment, liveshbility, monageability and

serviceghility,

With ruspect to employment, it is now common knowledge
that the rabe oF urban unemployment in Migeria has been
increaging -t a ruther alarming rates. A Labour Forcoe Survey
of 1966/67 showud that whilst the overall unemployment
rate for the country was cnly 1.7 per cent that for the
urban arens was as high as 8 per cent, a further disaggregation
reveals that onong these cities the varied from under 5 per
cent to well over 20 per cunt, Nearly 70 per copt of the
unemployed had 0 previous working expericnce, and one can
assume that most of them are young scheol leavers in search
of new embloynenht opportunt ties., In the context of N:l.gegfia,
it is always liportant to stress that urban centre with
these hich rates of unemployment include not only the
rapidly graving industrial centres but alsc the stagnating
pre~colonial traditicnal citics which are even now only ma
marginally integrated into the gpatial economy. 3Such cities
have no viacble cconomic bease and, although they have already
lost much of thoir youthful poepulation, they still contain
a sizeable proportion of people who are unemploved or those

who havae o ake out a living.



247

The iggwe: of liveabllity has become very pressing of
late, esnpecially with the incrodsing cenviponmental
detericratisn in the large, wmatropolitan ¢ontres, 1t invelves
nct only 1iving conditions but also eagse of circulatdion in
the citye Buth in the rapidly growing industrial centrus
and the singnating tradi tional centres, jiving conditions
have been worooning over the yearss In the furmer, there
is a tremendoug pressure of population cn limited facilities
and tiis is mapifosted in the growth of squotter settloments,
overcrowded habf totion, breakdown of waste disposal
arrangenents, Lnadequate water and pc;weﬁ' supply and generally
poor environmental sanitation. In the latter, the roverse is
the cases Maszive ertgration has meant excess capacity in
housing, resulting in a high rate of disrepair ond dilapidation,
Howaver, it is cnly in the larger metropolitan centres that
circulation is becoming a serious problem, By world standards,
lL.ages, the largest of our mtromlitéﬁ centres, with its two
million vdd people is relatively small, But its traffic
problems ore greater than those of cities many timcs its size.
The troffic situadion is already making Lagos almost an
unliveable cliy, apart from gradually raising its level cof

S P
alr pollution, . _ _ o
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The low level of liveability of many Nigerian
cities attest to the poor quality of their managoment,
Management in this connection compriscs twe elements:
the administratiun of city activities, the ability to
anticipate future changes in their scope and magni tude.
For any Migerxiocn city, it is clear that the conception of
urban management functions has hardly gone beyond routine
adminlgtration of the city. The consequence of this
shortcoming is today cbviocus everywheres, Faced with the
rapldity md magnitude of change, especially in our
metropolitan arcas, the overwhelming impression everywhere
is as 1f these ceatres are not being managed at all.
Indeed, ti.: deplorable conditiong in all ocur cities
underling the fact that we arce still to develop appropriate
institutional md leglslotive machinery fo.lr mainaging them

efficiently, ' : j»

The worserdng of social and econcrie conditions in
Nigeria's rural arvas at a time when all indications are
that the cconony is growing at. an unprecedented rate is also
a measure of the fallure of =:~ulr urban .cQ.ntres to adequately
tservicer the rural populatiun, Such servicing goes beyond
mere welfor2 functlons of making educationaly heslth and
other social amenitles casily accessible t people living
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in rural (rease In particul 'r, it includes the function
of stimuating increased rural production through craating
a constantly expanding market for agricullurel products
and inducing Japmcrs to greater productive effort through
making easily avallable to them a wide range of consumer

goodse

hny review of current urban situation in Nigeria will
note the fallure of the urban system on thesc two counts.
The emphasis on import-substituting industrialization has
meant thaty with few exceptions, industries in our cities do
not derivc their raw materials from the rural arcas. On the
other hand, although a high proportion of food consumed in
the cities 1re drawn from the rural areas, it is worth
bearing in wind that as of 1972 the country spent over n90
million importing food from abroad. In short, the productive
impact of our cities on the rural areas has been less than
it necds hes The same is true of thueir impact on rural
consumpticn, 7o date, little attention has been placed on
the spatial distribution of urban centres in the country. Yet
a cursory cxamination of a map showing the urban centres in
Nigeria will show that some areas are very well served, while
others are pourly served. That the creation of a rational
spatial systom of cities can be critical for development is
something hardly appreciated by the present gencraticn of

naticnal plonnerse If we were to borrow a leaf from our former
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colonial mastcrs who used the strategy of founding new
towne to stimalate development in what are now the
eastern status of the country, we would not undercestimate
the vital rol.: of such new creations in a strategy of

stimulating increased production in our rural areas.

The problems of our cities today have ariszd in
response to the processes of cur development. They
reflect o growing discquilibrium between these processes
and our capacity to manage thems What is clear is that
for good or bad these processes have becn unleaghed and
must procced incrorably on their course. But they will do
this only wd thin the structural framework defined by the
the existing system of cities, the various public sector
institutions thet govern the effectivencess of functioning
of these citics and the private sector organizations that
actually determine the level of urban activities, The
main leverage for influencing this framework comprises
various policy decisions of government. Therefore, before
advocating the need for a clearly orticulated urban policy
for the country, it would be worthwhile to evaluate the
adequacy ci othervise of current policy measures. Akin
L. Mabogunje (1981), "Towards an Urb=n Policy in Nigerian

in P,0s Sadr and JeSe Oguntoyinbo, Urbanization Processes

and Problems in Nigeria, Ibadan University press. Chapter 2,

P. 8 - 10.
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AFPENILX B

ILGLRIA'S MINCFAL FIELTS

Niceris hins rinde several new wdnercl finds in various
parts of the country, including gold deposits in the west,
Mines and Pouwer Ministor Rilwanu Lukman announcoeds He
told reporters over 200,000 ounces of gold had been found
in Ilesha, Western Region and trial exploitation begun,
while prelimin~ry results has also indicated reasonable

quantitics of the mineral in the northwest.

The discovuries follow what he called an agressive
campalgn mountcd by the Military Government last year to
explore and cxploit minerals for exports in order to diversify
sources of foreign exchange earnings dominated by crude coil

exportse

Lukminy said large deposits of phosphnate had also been
found in northern Sokoto State and would be exploited to feed
the country‘!s fortilizerd industry, Nigeria currently
imports the rineral from Toge and Senegal for -~ huge
state=ovned, superphosphate fortilizer plant in Kaduna in

the northe
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The Ministur also sald the state was moving to expiuit
a proven Ceserve of over 700,000 tonnes cf load and zinc
in pbakalild in thz ast, while a jaint firm had buen formed
to expleit o tinezine lodc on the Jos Plateau in the north,
when fully in production, the mine would precduce 900 tonnes

of tin and zlnC ores paer daye

Luimon sald drdilling had turned up signs of uranium in
the northest, ut an economic deposit had yet to be found,
Nigeria hes 16% equity shares in a uranium preject in
neighbouring Nigeria where a reservs of 5,000 tonnes was proved
during exploration in 1981. Prospecting had since been
suspended because of Military installations in the arca but

the two states were negotiting to resumc exploration,

The Coveranent has alsc taken bold steps to reactivate
its conl industry and for the first time in a decade Nigeria

last year exported 41,000 tonnes of coal.

On the country's steel project in Ajaokuts being under
undertaken with Soviet technical help, Lukman sald it would
be comploted in 1988=89 with an output capacity of 1.3

million tonnes per year, (africa Nugber 166, June 198520
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NGB A TFRROVES POWER SUTPLY,

the ilctionel Eloctric Power authority (NZPA) hog
completed the rehabilitation of the Sapele gas and stoam
power statlons, resulting in ~n improvement in grid
genzration by a dally average of 1500mw, up 30w £rom the
April — June puriods Actual daily generation totalled
1, 494.6mw while the gencration capacity steod at 2,118mw,

according to o NEPA spokeésman,

He said the 8apele steam station, with an installed
capacity of 696nw, generated 534mw with the gas section
generating 286mw adding that NEPA had taken delivery of
adequate spare gﬁarts to ensure steady power supplies and
that work on the secend 220mw unit of the 1,320mw Lagos
thermal station was in progresse (West africa, 15th August,

‘1985 Pa 1712

Coxl Utilisation

Nigeria.'.s coal deposits total about o hillion tonnes
according to estimates presented by the.c;eneral Manager
of the Nigerian coal corporation at a saminar to organised
to discusns coal utligation in the country. The General
Manager sald tne corporetion  hadextracted about 50m tonnes
of coal to date with the Nigerian Railways corporation
¢onsuming ovuor 55 percent and the National Electric power

Authority consistently taking about 15 percent through 1970s.
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In 2924 'iisorian exported 11,080 tonnes of coal at
a price of 144,500 which is the highest for a Jdecadc.
Current export Jemand is estimated at more thon 5 millicn
tonnzs.

The General Manager called for a review of the
governmentts cnergy pclicy to ensure effective utilization
of coal rusearves through the diversification of Nigeriats
energy base and the setting up to a coal carbonisation
plant to produce the necessary by =products. (West Africa,

21st October, 195 Pe. 2232.)
Resources

0il Res=rvis

Niguria"s crude odl reserves of about 16.7 Rillion
barrels cculd last for the next 37 years, according to the
western Divisional Marager of the shell petroleun
Development company (Migeria), Dr. Emmanucl Daukoru, He
told an oll scminar ot warri, organiscd by the company for
semior journalists, that Higeria's role as an oil producer

was secorcd far into the next centurye.

Daukoru said that of Nigeria's abundant gas resources,
shell held abcut 6,3 million cu.ft in rescrve within its

western divisione wWork on a 45 million dollar gas plant was
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underway ot utorsgu in Bendel Stote to supply the 660
million doll-r chormal power station in Lagos, he seide

(west Africe, I December 1965, P. )

Idrexion LNG Progrosse

The Migerian govornment is to push ahead vwith a scated
down liquified natura: gas (ING) plant while its private
sector partners Shell, Agrip and E1f have formed a marketing
team te regotiate sales with a number of Buropean gas
companiese The whule project, which industry sources
stimate will cost between 5 billion pollars and 7 Billion
ollars, depends on successful sales negotiations, after
which the oll companies together with the Nigerian National
Petroleum Corporation (WNPC) will have to start putting

together a finoncing package,

wThe IMPRC will take 60 percent of the equity in the
INB company, while SPCDN will take 20 percent, and Eif and
Agrip will toke ten percent cache (west africa, 18 November,

1985, Po 2433).

m?}ﬁificame of Natural RESOUrCesS,

Even the most cursory glance at natural rescurcese
water, forest,solils, mineracls or power-revi:als that there
is indeed little correlation between the occurrence of

these resources and the level of economic dJdevelopment in
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any particul-r tronical country. The presence or absence

of naturally cccuring material roesources in ne way immatably
determines the cconomic developnwnt c¢f 1 countrye 18ince

the chanding Zfortuncs of many couvntrics and regions have

not been connected with the dscovery or exhaustion of natural
resources witidn their territories, the fortuitious distribution
of these regources certainly does not provide the only and
probably not even the princip=l, explanation of differences
in developiient and progperityt', High productivity and
prosperity can be achieved without abundant natural resources.
while their possession may give certain initial advantages,
plenti ful natural resources are not necessarily asscciated
with properity, nor are they a precondition for economic

develcpment,

Thus while the relative lack or abundance of natural
résources is never a determining factor in economic develcpment;
and while thez natural endowment is usually less important to
this process thon is the human contribution; natural resources
may constitute an important factor in planning and decision-
making a far as economic development in low-income tropical
countrics is concerneds This at least, is the standpoint
taken in subscquent chaperse The importance of natural

resources to developing countrics to developing countries is
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relativ:ly grerter than to the developed countrics of the
worlde In low=income tropical countries rich natural
resources can hawve great significance as scurces of exports
and firceion invaestments, while poor resources may form

some limitation €0 growthe The quantity and character of
natural resources may well have an important initial cffect

on pattemms of producticn and levels of income.

Yet while it is clearly convenicnt for the purposes cf
enalysis to trcat particular natural resources separately,
it is perhaps worth pointing uut that this is a somewhat
arbitrary onc rdsleading procedure, In any particular applded
problem of economic development the interdependence of
natural resources may be so closs that it is impossible even
to single out cny onc factor ~r 2lement as the crucial one
for study. wWater supply and hydrc-element power; forests,
soils and vegototion; these are particularly obvious cases wh
where the varicus kinds of natural rescurces are intimately
dependent pn one ancther, Furthermore, in any consideration
of the applied problems «f development of any cf these natural
resources, nor=physical elements—human rescurces, economic
factos or poliidceal considerations of cne kind or another- are
necessary to any full understandings while it is convenient

to write of the natural environment and natural resources
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associoted with thnt envircnment -s being quitc st not
from the nonepiiysical environment and resturces, the truth
is thet 1) opplicd problems of econcmic develeopment demand

the exonin-tion of the 'total' environment, with its complex

of rascurces and factors = natural, human ond capital.

The problem of notural resources is not that they are
especinlly poor or inadequeate in tropical countries but
rather that the foets -bout these little kncwn and that their
significance for coonomic development in any specific area
is not fully unierstoods Any renlistic -nalysis of an applied
situation in trojical eccnuidce development, must start from
the assunpil .n that the natural resource base is potentially
adequote Tor substantial development, given sufficient
knowledge ~bout thoese resources ~v' = ready adaptation of planning
to the opportunitics and limit=tions sot by them, B,W. Horider
(1971) Natural Rescurces and Tropical pevelopment in Alan Be

Mount joy Developing the unler Developed Countries Memillane
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APPENIEX F

what is5 Development?

Developnunt Ln humn seclioty is a many=sided procuss.
At the lovel of the individuzl, it implics increasesd skill
and copocity, greater freedom, creativity, self~discipline
responsihility ond materiol well-being. Some of thage are
virtually morol categeries an.d are Jifficult tc cevaluate
depensiing as they do on the age in which one lives, onets
class origins, and onets personal code of what is right and
what 1s wriong. However, what is indisputable is that the
achievement of any of those aspects of personal development
is very mich theld in with the state of the society as a
wholes From coxliest times, man found it convenient and
necegsary to come togethor in groups to hunt and for the sake
cof survival, The rilations which develop within any social
group are criideal to an understanding of the society as a wholea
Freedom, rasponsgibility, skill, otc. have regl meaning only in

terms of the rolaticng of men in society,

More oftun than net, the term Ydeveliupment' is used in an
exclusive cconomic sunse — the justificoti-on being that the
type of Conomy 1s itself an index of other social features,

what then 1s economic development? A society develops
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economichlly as its merbers increase jeintly thair copocily
with the environnent is Jdepondent on the extent to which
they understans the lows of nature {(Sciwnce), on the axtint
to which they put that understonding Inte practize by
deviging touls (technology), and on the manner in which is

organised (walter gpdney (1982} How Eurcpe underdevaloped

Afrlica) ITkenga pullishers Pe 9 & 10.

The Develcpment Dilemma

As the ééonomic crisis in the neoccolonics decpoens,
three main tendencies are emerging ameng the economists,
intellectuals and Jdevelopment theorists, each of which claiming
to have the right perspective and sclution to our problems
of underdovelopment. I.wse tondencies were of coupse, prescent
throughout the very of development studiest, froum 1947
onwards; but they were not as distinct as they now ares. As
our vproblems of develophent® become more or less a permanent
feature in current affairs occupying ur minds a;most totully,
it was to be ex?ccted that vafiuus trands and fend¢ncies in

the strategles for developrment would smerge, socner or lotoer,

The first of thege toerndencics 1s the usual, run=cf-million
thegis of blaning all our development problamg on the
industrialised countries with their recession, but at the some

time seeking salvation from the game gource. This thesls is
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tro familiar to need much elaboration, cxcept to put its

essentinl clements in perspective to avi id miseunderstading,

This position is brielfy as follows: The wrhird worldw
crisig is primorily the result of the uvnocing recession,
or stafflatiun, which has engqulfed the :ntire industrialise
countries whereby both stagnation and inflation are present
in their economies at the same time (this is unusual becousce

in normal circumstoncis one negates the other),

The recession aggravates the crisis in the "Third Worlde
because the prices of our primary products continue to £all
while thcse of industri~l goods from the west are steadily
rising, thus widening the gap» between North and Southe This
situation is further -~garavated by the diminishing flow of

ald, credits an. investments from the west.

The wayouth, according to this thesis, is tc appeal to
the rich donor-countries to be nless mean" and come forward
with genercus ald for the poor countries. Furthermore, it
is urgced, this gesturcd of godewill is not entircly selfe
sacrificing because by helping developing countries to
develop, millicns of jobs would be creatcd in the West and

thus alloviate the unemployment problem thero,
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. MS has come o be known \'11% the marandt Thoestar which
is passicnately advocested by the liber-ls and socicl
democrats in the west ond their ¢runterparts in the Third
wWorlde Their clorion call is summeriscd in the Jemend for

the New Internativnal Econcomic Order (NIEC)a

The second tendency which.emerged at the Seminor ond
which is increasingly gaining support in the Thirl vorld can
probably be describad as vGandhian, for went of o bettep
term, It conprises all those troods Ln both Noxth and South
variously known ns the "Greeng' ortBocloglistasy or advocatoes
of "iyppropriste Technology'™, "8mall s Beautitul vy, 9Food Firsin

¥Basic Needst and such like,.

Mocording to thig thosiz, o loniolism has so distorted
our societies that our way of life, cur culture, vur econcnies
and social sspiraticns have been almost utterly destroyed
and that all we have left if to ape the westorn cutlook which
because it is usuited to cur needs, has autcmatically led to
our current mcral and material bankruptecy., The solution is
therefore to be sought, first, in rediscovering our own roots,
and then, modlfy them where necessary to suit cur modern
situation and necds.s we must not rely en modern technology
which has becume so perverted that wit hae become a major tool

of exploitation and repressiont as one participant put it,
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It is not meutraln as claimed in sume quarter, but it is
actuallly proepelled by the motives of control nd profits,
and it leads to technelogiss which often dsregerd anture,

culture, scociety wnd even humn lives,

There nrea, =ccording to this thesis, appropriate -nd
inappropriste technclogices in both mudern and traditional
ones and the issue is thepefore not a choice betweoen mudern
and traditional but between appropriate ond traditional but
betwaen appropri-te and tralitional technoleogye. And in
choosing awpropriate technolegy the issue of ownership mad
income distribution becomes paramount. For it must be
appropriate in both producticon and the enjoym.nt of the fruits
of production, In the final anilysis, as one partic¢ipant
pointed out, the 'basic premise for any sclution must be a
conception of man *s ”prirrr;-;Jially a euoperative crcature and
not one of a glorified animal given to selfishness and
unrestrained greedv, This view should be a vgtravting point
cn a path that will increasingly diverge from the presently
unviable pattern of existence, basod on g deviated concept of
ma_n_'s vuiry naturc-.:".: _

The third tendency ir the Jdevelopment strotegy which
revealed iLtscelf abt the seiminar is rather radical but it hasg
not yet goined wide support amony Third World intellectucls

and economistss This is the thesis for 'de=linkingt, nccording



264

to which our c-.‘.un‘cric.s are seeﬁ as not being whlz to extricnts
themselves from oxternal dependency as long as they are

wlinked” to the wWest by the umbilical cocrd of ald, credits,
irvestiments and trade, This link moreover, has intuegrated

our econcmics t. the metropolitan countries in o woy that

we have not been =ble to develop 'mational econundics” and

we have remaimned only as oxtensions of the metropcliten economics.
As a result, cur nations are nut properly integrated internally,
culture and social aspiraticns, our entire cutlook is
consequently linked to the West in a sort of master/slave

relaticnship,

'fnis lack of .internal ini:egratinn is charactoriged by
{a) the dusliem of caritnlist and preecapitalist sociomeconomics
sectors, (b) the wi:'le end iong-lasting coeexistence of export
economies and subsistence economies siJdce by side, an:d {c)
the distortion of the sectoral pattern of the econmy and the
weaknes of inter-sectoral links. The theory of econimic
dependence as outlined by Philip Ehrensalt, one of its
expungnts, emphasises that penetration of foreign capital into
our countries gave rise in certain sphares to the capitalist
mode of production and linked the economdles in questicn to the
world market. Thig foruign captal comes in the form of Jdirect

investments, bilateral and multilateral loans, aid and grants,
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Consequently the changes in fevelopment which woul D in
normal cirumstonces have been positive, coul” not ha
determine’ by intornsl lows of Jevelopment, bub ingtead

by an external factor, is, the interssis of forelon caplia

capitalists.

But foreign capital can in ne way help tc transform our
economics hecause it obeys laws which are independent of
such transformation. For instance, it does not help to develeop
the vhome markot whdch is essential for =ny development to take
place; in fact itlobstructs the expansion of the home market
because, firstly, there are no internal linkages in the
economy since consumption (of our primary products) is externale.
Secondly, there is no indirect linkage=effect via the spending
of personal incomes f chose .iagsgel in the sect suctors
concerned, becauss expatriates repatriate their personal savinags,
workers, wnges are wegrae, and the consumption of forelgn good
by the higher income officials (the Webenzis)e Thirdly,
the insecurity of the urban working class due te tle threat

from the rural mass helpoed to keep wages as low as possible,

Another mgjor cbhstacle to internal integration of our
econonies is a major precondition for development, This is
hampered by (x) repatri tion of profits, interests and personal
savings; (b) missllezation of ruscurces ntween productive and

unproductive investments; (¢) the non—existence of econcmlc
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fFacilities nucossary for Lnclustriclsation; () tle pesultant
politicel and ecunomic instapility which encourzges local

to save abroad iLnstead of locally for productive Lavestmonty
and {e) ti® extarnally oriented infrastructure transport,
marketing nDanks, Insurance, energy, electriciuy supply, wateg

which preclude internal development,

To correct tlis situation we must, according ito the
ndelinkers", embark on a "surgical oparations in order to
attain the necessarily drastic structural change, which will
lead us stap up step to reverse the present trand and reorder

our economies to serve our own internal interests.

This view obvicusly departs from the carlieinr two by
de—emphasising the role of external donors as the necessary
complement to cur Aev.lopment e envisaged by the Fflrst
tendency in their NIEC strategy; it departs from the second
tendency in that Lt recognises the importance of medern
technology in cur development, although it cautions agalnst
its indiscriminate, free=for-all application, above a1,
al though this tondency departs from the major azsumptions of
the earlier two, Lt dods not reject gomg ¢f thelr more positive
aspects and its because of this bhroad outlook that it seens
to be the likeliest tendency which will influence the
revolutionary futtre of the Third World, (Culled frow africa

Events Vol, 2 1o, ¢ January 195€e abcul-Rahman 'ohammed Babie)

[
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Groving wthout Doveloring

The awestion ¢ A wessinllity oi transferina technology
from one courity-/7 to anclher har long ban settloeds It is
not possible, W can't ac 1t in jiigeris eltner, On the
other hand, looking¢ arcund, we have not developed any.
mational technostructuretof our own. Virtually everything
we boast i1s trodernt has bueen imported, Can we forever be
able to develop tecimologically? Has our development been
permenently arrcsted?  Assuiing we can develoy, where do we
being? Suppope we cantt where Jdo we go from here? To these

and other cuestions 1 will attempt to cive a personal

opinion.
Qur Jdesire to bl oar our living circumstances has always

been excruciatincly stronge One wonder though, whether this
desire has buen balanced by & comensurate effort in that
direction, If th:re has been any efforts, these efforts
and thelr results arc not obscrvable by untraincd =wes llke
mne. 1 would like to hide behirnd this alertlessness to say

infact no <fforts have bdecn made,

Improving our living conditions implic:s ccononic growth
which in turn implics <nd is intricotely interconnected
with technclocdical progress. 7The reality of our situation
howaever, s that 'we again, do not have any tuchnology of our

own. Of course, we na local looms, farming implements etc,
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but we drooged all of thom along the way. From then on to
date, we nave always Lrmported technology and lnmortesubst
substitutese The lLaport.on has not been into & vacuume
It he»s been inte a whole systems It has graduzlly and
systematically inturfored wito our eatire institutional

and cultural valucs,

To talk about developing our own technolegy is to talk
about going back some two centuries and forgetting about all
we have so far in the name of technology, and removing
without any traces, itts eff.cts on our way of life, Call
me a pessimist 1f you like but I ccrtainly do not see the
possibility of this "happenings. 7 have been let into the
tgoodiest of life by people who had them in excess to sell
and we are lucky to ave th  rornet to buye. Having been used
to these goodies, I <o not se= us forsaking them in favour
of indigenous Jevelopment. Perhaps it is a natural law we
are obeying the hunin being is curiously inclined towards
the path of lcast resistence, He just will not go into
any hussle if I can get things te easy waye Thls could

explain the resistonce I forusce,

Like prof, Qluf-acby sai ! in = Radio Kwara interview.
we are developing from top o botten, in Mis own words
nfrom the ro¢f drwnewarisv, This is what 7 like to call
growth without idevelonrtert, wWe wre made to jump ZLumportant

stages of our develornent, This has been the most disastrous



effect of the ravizlon ¢i wur econwiny by forcign canital,

7¢ start 4 veloping irom botvom to the top ie ro'w
difficult. It lws complic.tions that vz may rct be able to
cope of with, 1In suutary, 1t requires sonme messi~h to
excite a revolutionary violonce in the process of which the
capitalist setting is eliminateds The cost oy this in lives
1411 definitely be too high, although the critiquce of

capitalism will say it is a worthwhile sacrifice,

Before that materialises however, we have to handle our
dilemma. We don't want s transferrcd technology (whoever
sald it can be transferer’), we have hitherto always imported
technology, our tecimolodgical development was arrested ages
ago, we would not lik: to o buck to where we were before
exposure to a 'supcrior'! tocnnology and yet we want to develop
along our own lincs. wWe want to do this in the face of a
very powerful capitalist world system that has always
determined our development pathwayse OQur national independence
in decision making on development strategy means cutting
off with the international capitalist (and even socialist)
systems-tc usg, both of them arc capltalists, Can we beat them?
Can we beat a system that must expand and for which ours

is one of the most profitable morkets for itts capital?
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Right now, we hive very lmmcdiate pressing problemse
we persistently cry ont for ilaprovenent of our living
conditions, This generilly mesns availability of the basics
focd, vwater shelter, and healthe The solution, if it has
to be imnediate as well, will depund entirely on foreign
technologye. There we are, Big problem on our hande Where
do we go frem thore? Nowhere significantly different from

where we ar® as long as want continue to enjoy the Jcotiese

Now, inherent in this desirc to enjoy the tgood things?,
is our inability tc support any effort towards horrowino and
modi fying tecinclogy to suit our purposes, This is besidus
the fact that thes: technologics arce never lent oul in
wholcsome piec:s, The lenders just cannot afford to let us
into the swcrel  f several »worzs of hard researche The
message is clear we must develop our own technology or we

keep v;. on buying it, Relevant messige per excellence,

why have we nol been able to do just that? The fact
that w¢ were colunised dous not seem to be a sufficient
explanation, This is cause thore are many countries that
were subjucted to similor zcloniz]l tortures but do not
display our kind of attitud. towards sclf-udvancement,
Countries like Japan, pokdstan, Talwan and even United
States of ywricy were colonised but the effects on them
arc dramaticallv @ fferent from vhet we see herey It would

appear like there is an inhercnt aspoct of our life style
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that i3 anti=d.v lopm.nt, Or ar: sone pecple correct in

sayinu that we do not hove the bradng? I tend to Think sc

tone Yesy Lf w: hive the brains we would not nave fallen

into the cagy-way trap; we woulc h.w.: fores2en the disasterous
results of cclonialism and resastid it, W2 would alsc been
using our brains for the bust possible benofit of cur community,
Instcad, the use of these brains have always been diverted

to salfish activiticves nothing for th- long term benefit of

the society is given any emphasis. Well mcaning philosophers
always say brins incapablc of communal perspective are as

good as no brain in development terms,

we have always blamed our situation on colonialisme
We should know by now that we arc being insincere because
other colonizs hove witegrown tho cirects of this at least
they are well ahvad f use Soie of us might also say that
the mest mist invest thelr capital herc in order to survive
economically and su we will forever be victims of exploitation,
Bubeivécedisagres, The west is rich and wdll continue to
be rich because of their superior productive system which
is almost autononous nows It's expansion is in fact, larg.ly
internal. The internal market may be overstocked but even
50, tradc with the third wrld (forget Nigeria) is vanishingly
insignificant relative to Burope and Japan. As a metter of

fact, these people boast that the whole of the third world can
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be closed up o them but thoere will not be teol leng pefore
aconomic readjusiments, are conmpleted in the weste They
trade with us bucause we want t0 an international trade iu

a fact of any nationts life,

S0 yuu see, we have to find the ahSi:\i'er to. (213} o -developm:-‘:nt
propblem from within ourselves, To develop (I mean devolopient
properly so called), we have to sturt from the beginning widch
is the cqual cf a viclent revolution and which we need a glft
from heaven fore Otherwise, we will have to stay where we
are growing without developings, Clearly, tlﬁs 15 a no=cholce

situation for thoe time being,

Therefore, for the time being 1f the ideal 1s net
possible, we have to moke thoe best use of the unplergant
option we are left withe We must cencentrate oo the things
we have for example land, oil, and import those titngs we
dontt have but arc asgentizl, Borrowing technology ond using
it effectively to make the best use of what we have will

definitely make sense. (Culled from Noew Mgurdian, Thursday

r
iy,

Septenber 26, 15685 Page Five), By br, Sani Uk,
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Case Studius, ftaiy [ncreascs Mie

In 1989 Ttnlv expects to shond 0.7 percent of its GNP
on aid to devioloring countries = an ipcrcase Srom the 0,06

percent in 1979,

min additicon, Italian industrielist rocognised the
economic potentisl of dzvelopine countries to widch
vorghly 30 per cent of Ttaly's cxport were directede" and
qgeographically Italy was close to the third wrld and knew
a great deal about practical development, for it had Leen able
to transform lts southern r.gions with governmunt woney,

(west africa 17th March, 1986, P, 579).

Chinese Loan for Scrraleon,

The government of China is to previde Serralcone with
an intcrest free loan of £50 million to cover the short
fall in expences in project convently undcrway under the
economic and technic.l co=opcration agreoment signed

between the twe countries in 1984,

Part of the loan will nlso be used for otivr projoct
"According to the govornment daily news bulleting, the
agreemunt that we signed in freetown for Chinese (ssistance
in large scale rice productiun Ln Serraloone and the
resuscitation of the Chinesc agricul ~ural oxperigpentation farms

was alsc confirmed,n




President rouoh is reported to have described his visit
to china as most productiven, gaying that the Clin:sc
people remaln in the venguard of economic social prugress
among thivd world countriose Mre. Momoh added that his visit
had further strongthed his comnitment to the pursuii of

South co-operztion, (West africa 10th March, 198Ce Pe 529)

French ald

— e e —

The Gausse central de Co-operation pconomicue (GCCE),
the French government agency has approved the following
loans:=-

= 62m FF to Ivory Coast for stockeraising project in

the North,

= 300m FF tu Gaixn, for tele - communications,

especially in the field of extunding the coverage

of radion and TV stations.

= 77m FF to Ghana state Hotels Co-peration for a new

200 - room hotel in Central Accra.

= 80e.1m FF to Guinea for an industrial fishing project

with soquipeche,

- 44m FF to Mali for a reatforstation pe ject in

cercles +f Fane Dioula andkolikoro,.



- 200m FF t. Zalr. to a project for the improvement of

installations at Gecamines, the State mdining Company,
~ 180m F7 t.. the council of the Entente for village water

projects in Bor Kina, Benin, Ivory Coast and .dgeriae

{(west africa 10th February, 1986. P. 309).

UN Grant to Nig..:ri_(?:_

The UN has approved a grant of 750,000 US dollars to
Nigeriz to sink 25 bore lwles in Borno State, 2According to a
statement from the UN information centre in Lawos, the
project will e funded by the UN Emergency coperotion Tust
Fund (UNECTF), which finances projects in the food and
agricultural sactors of areas affect:d by prolong:d creught
The Borehole programn:, which will complement an onmqgo.ng
programme undcer the Chad Basin and Rural pevelopment puthority,
will be implemented in Gadam, Damaturu, Bedde and Nguru Local
Government Arca of the State. (West Africa 20th January,

1986, P. 141.)

US AND AFRICA

Cooperution of Unequal Partners.

Africa's states believe that the continent's way out
of the eccnoiic crisis is through the elirminati~n of commercial
and economic inequality betwzen them and their Westorn partnerse
Th¢ point has been repeatedly stresscd by their representatives

at recent intornational economic forunmse.
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The western naotions, too, say they mwantn the Third
world countries, including the African ones, to bencfit
more fron their invelvement in the globzl econoudc exchange
than they do now US has been rarticularly cutaooken on the
subject. Washington has advanced numercus "initiativesgyn
endorsed by the federal government and by USecontrolled
international financial institutions, tc allegedly solve

the cconumic problems faced by the African nationse

Many wonder, however, if these initisatives really hold
water, because in spite of all declarations by Wasiington,

Africats economic plight continues to doteriorate,

pveryhody knows that whether a new int=rnotional

econcinke urder Iz stablished or not largely deponds on

the establishment of falr prices of primary materials and
go.ds which make the bulk of the Third world's exportse and
this is precisely what the West, led by the US, stublxrly
opposcs, Having accumulated vast reserves of many stratcgic
raw materials, the US prefers to rely on these rescerves,

and on those of its Westerm allicvs, to sabotage =11 Third

world proposals to introduce fair prices of vrimory materials,

By whipping up discrindnstion in trade, which it does
by skillfully employing the so-called vprice scissors" (the
goosting of corporate-contrclled prices for western machinery

and cquipment ond the deliberate downing of prices for priwary
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motorlals, minercls nd other coods Importaed from the
develiuning nationg), the US pumps enormous resources out

of Africae

w}-u_lp in 1960 thy money pald for tonne of coffee was
enough . buy 37.3 tonunes of chemicel feptiliser, during
the 80s it would suffice to bhuy less than half of that
amount, So to import US=made machlinery and equipmont
the African countrics have to seil three to four times more
of thelr traditicnally exported geoeds than they did 25
years ago. In doing gso they yearly lese about 10 billion

dollars due to the worsening trade conditionse

Now the US§ w.ant's tor tronglate into reélity snother
important precondition of a new intwrmational gconoric order,
ilees allovizt: the upden of Afpicats dobt which lhas topped
170 billion dullars, the fact vividly manifest at he last
joint session of the world Bank and the Interncticnal Monetarv,
Pund in Seoul, Thoe US delegate pejected out of hond the
Third worldls idea of holding an international nonetary and
financial conference, and instead insisted, together with
other western spokesmen, that loans must he granted to the

developing nations on tougher termse

This policy drives the Third Wworld inte a vicicus cycles
tc pay Dack 1ts swelling debt 1t bas o borrow and borrow more,
while carlier loans were to a certaln extent channeled into
variws projucts, today they arce increasingly used to offset

bal snice—sf-payments deficitsa
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with furiion loons used to unproductivilye Jvfric;:is
exturnal debts continue to pile up to an extent that many
African nath ns face -~ financial catastrophe, 8Siice 1977
the shore of fricat's export camings used to repay cld
debts has doubled to reach 27 per cent, with the continentts
aggregate external debt making 54 per cent of its GDP more

than even in Latin américa.

It would also be in place to¢ recall here that washington
is guing out of its way t¢ encourage american business
activity in Africa through all kinds of transnational
corpecrations, whether trading companies or commercial bankse
The white House bluntly demands that the African governments
promote a legislation enccuraging foreign investment,
offering easier terms for transmationals cperating in their
territorics and - what is most important-allowing an unrcstricted

transfer of profits overscas,

what it may actuzlly mean for the African states is
that transnationals expand the scupe of africats plunder,
About two-thirds of profits on oversease investment, external
loans and exported gervices is transferred to the United States
from the Third world countries, including the African ones,.
According t-. some ostimates, the African subsidiaries of US -
based transnational curporations send in heme a yearly amount

of profit worth 8 t¢ 15 billion dollars,
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Which prings me o gaying that Us -~ african cosoperationg
is co-operaticn butwien unequal parthoers, something that
washlhgton puts to its advantage and passionateily wyonts to

parpetuate,  (Dally Times 7th Harch 198S).



280

APPENTEX G

COMMIMT C..TTON

Getting Better

Visitors to Lagos soon learn that,iﬁg@ria'é télephone
and telex services are unreliable and that traffic jams
often make it impessible for buginessmen to reach their
offices in time to conclude important deals, Lagos busineésmen
gomatimes prafer to fly to Kano in northeorn Nigeriz rather than
use the telephone, which could be wat of order for weeks and
even months. But although the services are still poor,

Nigeria's commnicaticons systems are improvings

Post and Telecornmnicationg.

The Buharl government split the posts and telccommnications
department = and wmost Nigerians considur that this reorganisation
greatly improved both services. Although the mail may not be
moving significantly faster, they say, cases of dumping or
stealing of mall by postal staff is becoming a thing of the

past,

In 1984, according to officlal sources, domestic and
international telephone calls rose by 8.7 pur cent t6 5.8
rillicn, frum S.4=-millicn in 1983. fThe increase was wholly
due t g sharp rise in domestic tpunk calls which recorded

an increase of 42.5 per cent.
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The aumber of telephone sets increased by 1169 per cent
to 244.000. However, tiwre was 1 drop of 4.6 per cont in
the number of international calls. Virtually every business
house in Lagos and most other cities now has a telephone,
All the liness use the direct dialling system and in theory
calls could be put through in 20 seconds to two minutes,
depending on the distance and the age of the exchange service
in the area. Local calls are perhaps the cheapest in the world
at US9c per call of any length, What has alsoc become a popular
means of communication is the use of radio phoness Most firms

operate radic phones between their offices.

R(')ad.

In the past 10 years, a netwerk of roads has linked all the
major cities in the vost hinterl u.d, Reoad trangport dominates
inter-state commerce, In addition to the major roads, several
neéw trunk roads are being constructed, From the main industrial
economic nerve centre of Lagos to the rapidly growing petroleum
city of port-Harcourt, a traveller is now assured of a smooth
drive, most of it on a dual carriage ecpressway, on the 700km
jourmey. among the 19 states in Nigeria, Bendel probably has
the most efficient rcad network, This is largely due to
intensive petrcleum mining and exploration in the state and
government policy to open up the arca to non-cil economic
activities. Bendel alsc attracts a growing number of foreign

investors because of its three seaports.
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Howevar, with the cconamic recessicn and tle dramatic
fall in ¢il revenues, some of the older roads In the country

are now in a2 state of disrepaly,

Railwaz

Nigeria's rall network runs through 17 states and covers
about 3,505km linking virtually all the major commercial
centres to Lagose The ralls are still single-tracked and plans
to introduce 1.43m standard gauge and other measureg to
improve the =2ffiency of the network have been shelved due to

the countryt's economic problems,

Mt last year the Nigerian ralilway corporation dld -
imprave its operations, especially its passenger services,
hccording to government sources, the number of passengers
carried increased by 19.5 per cent to 15,6 millicn and the
revenue eiarned from passenger services rose glightly from

US 27.8emillion in 1983 to US 30ef-million in 1994.

In coptrast, the frelght services were sericusly
affected by the recession. wWith the exﬁansiun of the yoad
network, rail havlage has declined in importance, in
transporting exports to the ports. as a result, the volume

of freight carricd fell by 6.7 per cent to US 29,6 millione
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Niéeri:.\ has =also .gxpande;d its su_:;pc.:r{; facili'l:ir:s.
Apart from the main petreleum ports of Benny and Buratu,
Nigeria hzs expandsd and improved the port faddliiios din
Calabar, port-Harcourt, Sapele, Warri and Kokoe With
tlghter contrels in the isswing of ship entry permits and
the slowdown in the volume of ingports, port congestion in
Lagos, which reached its peak in 1979, hos now cased
congiderably. Total port capacity has risen from 41 ships
in 1876 to 142. However, with the continued roestriction
on imports, activities at Nigeriats ports have slowed
declined by 31.4 per cent to 2,512 in 1984. The volume of
imsorts handled fell Ly 28,41 per cent to 10.,8million tonnes
compare with a rise of 412.1 per cent in 1983, Ixporis feel
by 48.9 por cont to 234,500 tonnes in 1%83. Nigeria has also
developed the Nigerlia Shipping Lines, which now boasts 62
shlp, or 2.7 per cent of the total number of ships which

entur the country.

Alr Transport,

The 45 state capitals have been linked by an extensive
air network used malnly by the national carricr, Nigeria
Mrways, and a host of private charter firms. all 15

asirports arc equipped to handle night flights and most are
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capable of taking large commercial aircraft. The

nationt's <il vrocucing arens are rogularly szpvesed by
charter airlines that use a numbur of alrports budlt

to factilitate the operations of the oil companies =nd

the support firms whose activities kecp the wheels of
NMigeriat's economy going. But due to financial constraints,
alrport development stagnated in 1984. Numerious projects
werce shelved and maintenance of existing facilitics was
limited. Nevertheless, the Nigerian Aiports juthority
completaed two new projects in 1984 costing US 9¢5~million

terminal buildings at Yola and Sokoto alirportse

The projects thet were suspended include the building
of the control towers at Jos and Benin alrpurts as well as
the proposed alrpoerts at jjackuta, akure,, Bauch, Katsina,
Makurdi, Onitsha and Owerri, (South, the Third jorld

Hagazinc:, Octrbors) 1985' ¥9.00 Peo 69 = 73.
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APFENDIX H

NIGERIAN CULJTUIWL PATTERNSG AND THETR
HISLCRICAL ORIGIN

Ful ani

The Fulani people live 1n a great area of est
Africa between Seonegal and Northern Cameroonhe Tradltionally
they do nut 1ive In towns, but more about with thelir herds of
cattle, according to the season where there is a good pasture.
Many ‘cow Fulani or bororje still live like this, 1In the
;Northern parts of Nlgeria they exchange their cattle milk
;and cheere for example, for agricultural products from
?other people, The Fulani in this way supply 20% of Nigeriats

iNorthern states and of other surrounding countries, and they

‘have mixed closely with the Hausa and other peoples there.

The uriginal home of the Fulani may have becn the
Eenegal River valley and the Eastern cuinea area, and they
expanded eastwards frem about the 12th century. Many Fulani
people becume Muslims at an early date, and they played an
important part in spreading Islem by teaching and by war over
wét Africas The must famous Islamic war or jihad was led

by Usman Dan Fodioc,

It was against traditional rules whe failed to follow
and support Islam 1in the Nerth of Nigeria and surrounding
areas, Between 1804 and 1812 the Pulond established control

over Adamawa, Bauohl, Daurs, Gombe, Hadejia, Ilorin, Kano
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Katsina, Kezaure, MIstu, Nupe, Zaria, and later Jamafare
:nd Kentagora, Fulani gmirs replaced thoe former rulars of
the smirctes, ang they were 81l united for o4 time under the

rule of ghehu Dan Fodlo from his cupital at Skoto. Islam

‘wrs more firmly established, but the politiccl power of
Dkoto had become weak by the end of the 19 centurye Between
1900 and 1910 +he former Fulani emplre was conquered by

British colonlasl forces,

'Iﬁé oral (unﬁritten) literature of the Fulani includes
legencs, traditional steries, and historical reoords, which
are all regerred to as taali. there ars meny types of songs
fur leaders, Love sons, and songs ln praise of cattle for
examples. Professional singoers sl so perform songs about
topical events,

There is also a strong tradition of Islamlc verse,
written in the arsblc script. a4 nt._tmber of verses in praise
of the great 19th century Muslim leader apHAJT UMAR 1s one
of the bustwknown pleces of litersture in Fulani.

{African Encyclopedia,’ 1974). oOxfore Unlverszity press

page 216-217.

Hausas
A ————

Hausa 1s one of the meost widely=spoken languages 1ln
Africa, It is the main langquage of thoe Niger Republic and
vf the Northern parts of Nigeria, and 1s commenly spcken In

other parts of west Afrlca where groups of Hausa veople have
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travelled for tradee It is often used as a comon lanquage
by groups of people in these areas whosc first language is

not under stood by other local communities,

The early city-states uf the Hausa in whar are now the
Northern States of Nigeria, were established by about the
13th century. The traditional story of Baya Jidda explains
how the original 7 states (the Hausa pokwol) were established.
Baya jidda, a prince from the middle gast (according to some
local traditions) arrived in Daura and killed a snake which
had stopped people drawing water from the well, The green
of paura marricd Bayadidda, and their 7 sons became rulcrs

of Daura, Rano, Gobir, Zazzau and Katsinae

Beyond the original Hausa pokwel were other states and

regions Gwari, K.bbi, Quwirarnf-, Nupc, Yauri, and Zemfarae

In the early 19th century, most of the Hausa states
were captured in the jihads of Usman Dan Fodioe Fulani rule
was established. Soon after the end of the 19th century, the
Fulani emirates were conquered by the British forces of Lord
Lugard, and became part of the British protectorate of

Northern Nigeria,

Hausa has a rich tradition or Yoral literaturet
There are many animal stories and fables, and there are
also myths = which give explan=tions of historic:l events,
viritten literature bigan about 200 years ago, with the use of

the Arahid. script (ajami) especially for religious writing.
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Th-re s much modorn writing In Hausa, such as The well-known
novels of ;lhaji . bhubakar tnim, =nd historical end polltical
works, bdony modorn weiters use the Roman alphibet ¢alled

Boko in Hausa, but must religious writing is dopne in ajami,

Poetry in Housa is often called ﬁ:icg, this .can al so
refer to songs, Oral peaetry is a very old tradition of the
Hausa people, Tt is performed with music by professional
singing poets (mawaka). The poens elther contain pralse
(Yabo), or they can mock and make fun of their sabjects, in
{(zambo). The subjects of poetry may be great men and rulers
who pay the pouts and performers, poems may also be about
farmling, hunting, polities and weestling, and sre somctimes

specially made up for religious cerauconial occasicnse

The most important musical instrumcnt used with oral
poetry is the talking drum (Kalangu), which can imitate the

different tones of the human voico,

String=d instruments such as the molo and garaya also

provide music with the poetrys (African Encyclopedia

Op. cit,) Page 243-244),

Igbo

The Igko (Ibu) people are one of the 3 main peoplaes of
Nigeria. Most of them 1livi: In East=Cuntral State, where the
density is the highest in west afrlca, There are also many
Igbo people in the surrounding states., They have occupled

the areas since before 4,0, 800, and the acheological remains
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at IGRO UKWU show that civilized societies have existed in

the region for meny centurles,

The Igbo people are mustly farmersy who grow yans,
cocoy'a_ms, ®eize; and cassava. They also produce and market
oll palm products, and sre energetic traders, Thore is also
a tradition among the Igbo of skilled woodwcarrying and
pottery. Many Ti3bo groups are well known for thoeir musie,

. dancing, the tradition of painting thelr bodics, and thelr

sports such as wrestling.

In general, Igbo sSocicty was not controlled in the past
by any central authorilty. Ppolitical declsions and public
affairs were discussed at village mectings where all people
were froe to speak. Men who were respected because of thelr
abilities, wealth, or wisdom h:id particular influencey, axd

such men held staffs of authority (ofo)e

Traditional religion included belief in a great tcreator
Godt, chukwa Okike; respect for dead ancestors (mmuoc); and
belief in other spiritual forces, Ancisnt Igbo ritunls
included the ceramonies connected with yam prqduc:tion

(Ifejicku).

The Igbo peopls can be divided intc various groups.
The Southern Igbos of the ogwerrlepgwz reglon have strong
traditional mmio sccietios and a syatem of titles in thelr
community. They live 1n scattered homestead or compounds,
which meke up villages, thesc are grouped together under

the names of townses
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In the Nerth. the communitics of th: NnewlmpNsukka area
have distinctive 0zo titl:'se The region was probably
dominated by the Ez¢ Nri (rulers of Nri)e Their political
and ritual authority was probably ar.atist Ly the 13th - 14th

centuries.

In the East, thc arc Igbos developed a gredt commercial
empire based on the Atlantic slave=trade vith Buropeans in the
18th century, 2ir famous oracle, the 'long Jujut of Aro
Chukwu was used to promote the trade == late as the 19 century.

Later, trade in oil-palm products rcplaced slave trading.

west of the niger, some of the Igbo groups (for cxample
at Agbor) have a tradition of more centraliz.d authority of

'kinship' than most cthers.

The Igbe ianguage L1s slpken by the Igbo peoples of the
East Central Jtate of Nigeria, as well as in parts of the
mid-Western and Rivers states. Peoplc in different areas
speak slightly diffcrent dialects of the languagee However,
the lanquage 1s generally grouped together with the tgwa?

family, which also includes the Yorube and Akaw longuagese

Not much Igbo literature has been written until
recently, but therc is a very rich oral literature including
proverbs, Poople who can use proverbs shilfully and wisely

in various situations are respected for it,
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on special occasions, such as the traditicnel socond
burial of an important man, singuwrs perform song which are
usually matie up specially for the occasicns Thuse are

combined with music and dancing, and are called nkwa,

The folk stories of folk songs (called If<) are
traditionally told and performed on moon lit nightss Many
of these traditional stories are ghout animals and birds,
The hero is often the clever tortcise, sand his cnemy is
often the leopard, (aifrican Encyclopedia oOpa. cilt,

Page 260).

Kamiri:

The Kamuri people live mainly in the regien of Lake
:C'nad, in the North Enstern Stste of Nigeria, and the
Eastern part of Niger Republic, They are mostly farmers,
and depend traditiconally on crops such as quinea <orn and
groundnuts., The farm land is cultivatad with large iron
hoes, and its fertility is improved with animol mamare and
by irrigation where possible, (attle, sheep, and goats are
also kept, and fishing is important in rake chad, Trading
ard crafts such as making cotton cloth and pottery are also a

part of the traditional economye

The Kanurl people live in small agricul tural villages,
but there are also larger market centros and commercial
towns. The traditional political authority in the village

is the Chief with a Council of eldurs, but the Karmuril have
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also hgd o strong tradition of contralized peoliticul
asthority and state orgznisations The great emplre of Bornu
was a major power of the sadin rogion of west ifrice in the
14th = 16th centuries, and ©gain in the 19th century, and
had a strong army of horsemen and » well or,aniscd system
of administtation by govermment officicls. Islem has for
many centurics beon the religion of most of the people, and
its laws and customs have influenced many aspects of thelr

life, (african Encyclopedin Ope cit Page 286).

Yorubas

The Yoruba people are oné of the 3 largest groups of
pecple of Nigeria, snd live mainly in the western, Lagos and
Kerare States. There are -everal different groups, such as
the Qyo, Ekiti, Egba, Ijelu, and otherxs In Dshomey, tut they
all speak versons of the sime languagee There ar: al so
some Yoruba people in Western Brazll, whore their ance_estors
were taken as slaves in the 17th and 18th centurics.
Aconrding to & local myth, the ancestors of tha Yoruba people
were sent down by God of IFE, which is the tradition:d
relloious centre of the Yoruba, The Oba (iKings) of the other
main Yoruba towns and states all owe raspect to the Oni
{ruler) of I1fea

The Yoruba people are traditionally farmers whe grow
yams, cassava, malze, and cocoyoms, ollepalm products are
algo important, Cattle are not generally kept in the forest

ared. Meny farmers live in large towns and trawel to their



farms in the sulrcunding arca each daye Trade iz important
and there are  many grest moarkets vhere local preducts sach
as cloth, pottury, and leacher gootis, as well as

agricultural products, wre solce

During the 17th century the leading Yoruna state was
Oyc, Its emplre was destroycd by the risc of other Yoruba
States In the South, and by attackes from the pglsgi in
the 19th century. fThis causced many Yoruba pegple to move
southwards into the forest areas, Then, by the middle of the
19th century, competition for trade with Burcpesans at the
coast casued wars over the Yoruba arcas. it the sgne time,

the powerful new towns of Ibadan ~ng sbhoeokuta developed.

The Yoruba lanqur -e is spoken by more than 10 million
people, It uses tonus, and i1s generzlly grouped as one of
the tkwa! languages of wWest pnfricae. There are regional
dialects of Yorubz, which vary, az beltween Egba in the
west and Ekiti to the E-st, but there is also z vstanlard®
Yoruba which is generally taught in schools, and which is

used 1h books and on the radlo,

yorube culture isg rich in poctrye . Most of it has
surrived by coral tradition. It has not beun written down
until recently. but it has always besn learnt for use on

traditional occasionsa
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One of th: must important forms of this poetry is the
oriki (praisc song)e Oriki are used on various occasions,
such as the nd.ing of a nuwly-born child, in troditional
religions ceremomies. or even to descube enimals and plants.
Many Oriki are performed on the Yoruopa ttzlking drumd,

These drums do not simply accompany the human wice, they
can be made to 'speak?! by imitating the complicoted tones

and mythms of Yorubi: speech,

oriki are often used as parts of Ijala, which are
traditicnal $ongs of the Yoruba hunters, Ijala mdy be song
during festivals in praise of ogun (the traditional Yoruba
God of war and iron). or they may be chanted by farmers
while they work on their lond. Ijala are also used in
social traditicanl I sctovils anether form of traditional
verse is rara which are generally recited by women on

occasions of such as wedding,

Iwi are traditionally sung by masked dancers at
festival s for ancustors, Nowadays, Iwl may also include
humorous comments on facts, events, and peoplc, and may
imitate different animals. odu are verses learnt =nd
recited by the priests of Ifa for the purpos: of DIVINATION.
OFOR and Ogede are songs used to produce magic, =ge are

songs of lamentstion for famous men,

Yoruba poetry in basically socicl and ceremonial,

unlike much Buropesn pos tey vhich is written down and read
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privately, and deals with private feclings and probleimse
Yoruba poetry helps to bind together socicty as a whole,
joining pecple together to celebrte :ncd confirm theor

common experiences, responsibilities cud traditionse

written literaturc in Yoruba has dueveloped gince 1852,
whon Samuel Ajayi Crowther produced the first Grammer and
vocabulary of Yoruba. To show differ-nces in sound, marks
are put under certain letters, zs in the nord Ckos

(African Encyclopedia ©Op cit, Pages 548-549) -

Efik

The ETik language is basically one of a group of
languages of the Efik and Ibibio peoples of South~L-stern
Nigeria, The other lomal linfuages include Aneng, Eket,
Ibibio, and Oron. Efik has becoine the most important
language in the area because it has beon widely used for
trade along the Cross River, and ales because it has bedén
important in Bducation since the establishment of tho

presbyterian mission in Calabar in 1846.

In the Efik languags there are many f.:raditio.nal
stories, preoverbs, and r.ddlers, which are reforrad to as Kee
storics called mbuk concern Zfik history, raligilous
traditions, and also frbles in which the tortoise ofton
tricks other ~nimals. Thore are also different types of
songs, such as the ase which is a praise song for o

dead prrson. (#frican Ercyclopedia. Opes cit, Page 182).
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HEESHDIX T

REGIONAL CO~GE.R/.TION

ECOWAS Milestgggp

From May 27 to 28 the leadurs for the 16 mamber
coﬁﬁtries of the community of west African 3tates, better
know by the acronym of ECOW~S, will be meeting in Cotonou,
éapital of the people's Republic of Boniny for thelr annmual
summit, Officlally 1t is described 28 the £ifth summit
since the formal establishment of the organisation in 1978,
but it 1s the seventh time the BCOWAS heads of State  have
met, and this is the scventh anniversery of the signing of
the Treaty of L-gos oh 4day 2&. 1975 Stocktaking would

thus seem in order.

This magazine has therefore colliccted a number of
articles on ECOw.S, Including vitel wroblom areas like
trade and monetary co=-operation, as well as an extended

interview with once of the "founding fathuersty

The questlon of trade is ¢loerly the most sensitive
(80 article on page 1369)  and one by which ECQW.2 could
still stend or £all., The Calendar for the Implementation
of trade liberaligzation has already baen delayed, gnd could
meet with new okjections in Cotonou. particulariy from those

smaller groupings within pCOVLS, especinlly the CELO
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{Communal te Economicue de Trifricue de I'Ouest) but nlso

the Mane River Unions Much will denciy! on the goodwill of
member states and thoelir roal desire to over come obstacles
in the wider interest of uwest  fricon co—operation,

another issue which has been causing difficultics in the
vexed lssuce of free movement of peoplase The alleged Influx
of ECOWAS citizens has been the subkect of 2 certain
popular outcry in Nigeria at the movement, and although there
i1s some confusion about who is whe (Chndian refugecs, for
example, are in no way due to ECOWAS), and it can be argued
that many of those coming in, and 211 the illegal entrants
would have been ther anyway; if thils is a1l ECOWAS means to
the man in the strecet or the fleld, dlsappointment is

under standable,

It may be helpful to indicate that there are also
large Nigerian Communities in places like Ivory Coast, to
1llustrate that such movement has mutual bencefits. But
the deepor point is that BCOW.S needs tr be looked at in
a much wicer contesxt, and until that context is visikle,
the friations ovar a relatively limited arca like frecing

movement arce bound to continuea.

For the last month, ~ whole serics of Qonmission in
different subjects, for example, such 25 transport and
telecommunications, energy, indusitry, trade and agricul ture

have been mee=ting in Cotonou, followed by a meecting of
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Ministers of ~gricul*urc, an. prior to the sumadt, the
BCOY,S Council of Ministers is finolising proposals for the

summit,

None of this is hhdline cutching, But when we learn
that in the transport field a sy tam of ECQ /8 "brown cards"
for motor in insurance is to be approved, to give drivers
sub=regional cover: snd that othor conventions regulating
and harmonising transport arrangem.nts in the suberegiong
(such @s size of vehicles):; that in the area of
telecommunications a large contract is in the process of
being put ocut to terndler, with all the funding already
organised and that this will be the first major utilisation
of the ECOWAS Fun:' [ article on page 1369): that the
assembled agricul ture Ministers have drawr. up a framework-
agreeme nt on regional strategy in the field of agricul ture,
with 2 particular objuctive of self-sufficicncy: add to that,
the first important initi-tives being taken in the field of
energy co-operation after last year's adoption of an energy
programme, as well as the proposed adoption of a mineral

Programme o

The obstacles are still profound, The linguistic
barriers, relics of the colonial past, have bxen from the
beginning as General Gowon points out in his interview on
page 1369 one of the main challenges to the organisation,

and one of the main reasons for its cxistence, The jigsaw
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of monctery systams in West ;frica, arce still major

obstacles to real cconcmic oco=operatica in the sub=region.

vhat secums to be important at thoe woment is the creation
of the right kind of psychelog.cil = iamnte in vhich
co=operation can flourish. This is vh re the economic
approach secms to be the only onc that can pay dividends,
regardless of politics, as Cowon stresscs, There is
considerable sitisfaction in BT0 .~$ circlesz that the new
governm:nt in Ghana, pelitically uncertain and economically
distressed as it is, should choose this tim: to pay all its
backlog of contributions to ECQ...5, thureby indicating its
order of priorities, The ECO .S Defunce Pact, the purpose
of which some have quc "tionc... is best seen in this
psychclogical context, :s are subsidiary groups such as the
west ifricun Chamboer of Commerce and other profcusional

arganisations, helping to make people gCOW/..S-mincded,

Thus, mindful of the difficulties currcntly before
the organisation (not for the first timc) and conscious of
the continuing hopes attached thereto in the sub-rogion,
an unusual and possible uncharacteristics quotation from
president Houphouet-Boigny of Iwry Ceonst, who, as Gowon
makes cledr, has a remarkable commitment of BCOYiS, from
his speech at signing in 1975, scoms suiltable: "It (2COWAS)

has ended the ers of bellicose notionalisn and verbal
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warfare and ushered in 3 niw ora of rugion?l grouridings,
fruitful with clairvoyincs, highlighting the desire of
ifrica to liberate herselx from ccolonial yokes'ty

(west ~frica, No. 3382}3__1'-'!;&_‘-}(__223:1_1_ _‘_lg_i_i_g.,‘g_._'1359)o

BADEA: The Challenge of the Elghtiese

The Priority for Farming anc Rural Development

LiST YEAR was memorable for the ,rab Bank for Economic
Develcpment in ;frica (Badea), Tt marked the ecompletion of
10 years of financial assistance to nonejirab African
Developing coumtries, in the course of which the Bank had
committed nearly $900 million for a large number for projects
and programmes as pa ¢ of the ,rab contribution to Afro-irab

solidarity.

For external donors, including the jrabs, the
disturbing fact hnd to be faced that the proscnt plight
of the African continunt could not be prevented even though
massive funds had been spunt on develooe nt of the region

since the countrics had acceded tc their Independence,

Much of the .rab 2id to ifric- has been humanitarian,
with a large propcrtion of funds going towards helping
crisis stricken ,sfricin countries overcome balance of
payments 2nd other immeciate problums., . great de=l of the
rest has been for long-—-term developmont projects, especially

transport and communications projucte



301

It is now widely agreed by the fricin Governaonts
themselves as well e by the Community of denors that what
africsn most needs is the kind of dovelovment which would in
future prevent such a crisis as was witneszed lust years
hsslstance towards improved food production is now seen as
vital. It is ncw seen as particularly important to assist
more significantly projects which are likely to prove of
direct and immediate benefit to thza ordinsry poople In
African countries, cspecially in rural arcas, ot the same
time, technical zssistance must be strangthencd to znable
the Africans themsclves to Improve thelr prcyect appraisals

and economic managem-nta

Badeat's loan and grant allecaticns in 1985, which
benefited 18 countrics and were worth a tetal of $73.78m,
endeavoured to reflect these new orientations, .. total of
six projecteaid commitments will dircctly assit farming,

food supplies and rural development,

L loan of 36m to zimbabwe has gone towards building
sevﬁn grain silece ¢hroughout the country, giving a total
capacity of 300,000 tons. uimbabwe is one of the few African
countrics achieving surplusss of cereals, especially malze,
for export to other sfrican countkless But posteharvest
losses (which ¢an be preov.nted by better storage) have been
serious, particularly in the Communal jreas where anything

up to 40 per cent of the crop can be loste
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Niger received a loan of $dm for animal misbandry,
designed to substantially incrcasce the countryts ment and
milk preduction and ¢reate permanent employment for hundreods
of people, A5 part of the project, new irrigetion walls will
be sunk, something of particulor significance: to a country

which is exceptlonally prone to drought and desexrtification.

In Guinea, small-scale fisherizs gnd Fish forming will
Pe helped by a lcan of $10me. The project, te the cost of
which Badea is contributing one third, is expected to
result in a nine~fold increasc in fish landings, as well
as improved fish handling and pres~rvatlon. [ new boatyard
is among the items included in a long list of project
components, whose implementaticn is expucted to bring an

economic return of 44 por cent a year.

Madagascar was a@llocated a facility of $34.5m for palm
plantations and a construction of a palm oil factory for
direct benefit to about 35,000 peoples fThe loan will also
Improve the countrg's balsnce of payments, presently

burdenud by high cdible oil imports,

In Conge new rubber plantations capable of yielding
7,500 tonnus of latex a yeer for export will be sct up by
a project to which Badea is contributing a loan of $8e Sme
Creatlon of up to 1,000 new jobs arkl resettlement of up.to

750 familles in three new villages are among the other



303

benefits of the loan, It will 2lso boost the economy
generally in pakcua, a particularly disa'vantaged region

in the North of the countrye

In Sencgal, rural electrification will be assisted by
a loan of $4m to install transformer stations and stations
and transmission lines serving the supply of currcnt to four
villages while improving electrification 1in othur areas.
The electrification programme, which is co=financcd by Badea,
will reduce reliance on imports of keroscne and the use of
wood as fuel, Dovelopmont of agricul tural and agro-
industrial pursuits will be stepped up as morc electric

energy is available.

ilso of benefit to the nariculturzl sector (as well
as small-scale industries) will be a crcdit line of $6m
which was extended to the Uganda Developmint Bank to be

re=lent to production units throughout the countrye

Three roxd projects are featured in Badcats 1985
lending portfolio; in Rwanda ($7.6m), K-nya (6482m) and
Benin ($8m). In all cases, =griculture and food sccourity
are among major considerations for the a2llocations, as well
as the urgent need to build or ruconstruct netiona2lly and

regionally importsnt communication arterics,



304

one $4.7n loan to Quinea~Bissau will, in conjuction with
money supplicd by other scurces, encble the rehabilitation
and espansion of the thermal power staticn in the country's
capital, Bissau, This will have soin-off economic benefits,
including the promotion of sm: llescalc industrics and improvement

of living conditions and security in th: arcae

I, record sum of $1.640m was approved for technical
assistance grantse Thess will benefit six countries and
institutions. In Togo and Cipe Wwrde, pre-investment
studies into agriculture ~nd fisheries projects will be fin
financed, while the Intcrnational Crop Research Institute
for the Semi-irid Tropics is to rouceive a grant of
$500,000 to establish a centrc in the Sahel to promote local
agriculture. . grant oi 250,000 dellars has also becn made
for a pre-~invistment study on river transport in niger, while
$100,000 has been allocated to zimbabwe and $190,000 to the
National Bank of Angola to provide expertisc in road
management and investment administration respictivelys, In
the latter two cases the agrecnments stipulate that preference

should be accorded to .xrab experts,

Finally, 1985 saw for the first time - and
exceptionally - ald being extended to a country which is
member of the irab Community, Sidan. The country has been

helped with a grant of $3m to buy transport equipment needed
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to carry relicf supplics to drought and faminc-affccted
areas and popul:tions, including those from neijhbouring

countrics,

i» feature of last ywart's commitment wos its
conci:ssicnality, with the average terms for loens being the
softest for five years, This is despite the fact that loan
conditions have been stiffened elsewheore on international
financial merkets. Badea's loans in 1985 had an average
maturity of 16.1 years (14.4 in 1981), grace periods of
4.5 years (3.6 years in 1984) and an average intorest rate
of six per cent (6.6 per cent in 1984),

New ,frican Noe 223 /jpril, 1986, pge 37=38)a

whatever Happenad to the Common Fund?
Nothing is mure fundancntal to the creation of a New

International Economic Crder than workable commodity pactse
Binding agreem.nts to stabilise commodity prices amd
regulate internaticnal trade should, in theory, benefit

producers and consumers alikes

The greater part of the deweloping worldts export
carnings come from commiditics, usually zxported
unprocesscd, All too mény countries are heavily dependent
on exports of just one commoditve Thor: are many examples
of such dependency in iAfrica:; Zambic 1s rellant on copper
exports, the Gambia's cconomy is biswd on ground mut sales,

and most of Chad's export earnings come from cottone



306

pevelopince economics are wulnerable to the notorious
instability of commodity murkets, Prices of crop
commodities such as cocca and coffee 2re affected by weather
and by consumption patterns., The fortunes of thosc
commodities used as industricl raw maturials - rubber, and
base metals such as coppcer = are crucizully dependent on
the economic well-being of the industrisdiscd countriese.
Trends in commodity markets are further complicated by

speculators, who buy and sell orn futures marketse

Commc dity-producing countries have a lot to gain from
a programmé which could guarantee agreed prices for their
exports, Their terme of trade would improve, and stable
foreign exchange earnings would facilitate groater economic
planning, This is the -enoral idez behind the United Nations

Confercnce on Trade and Development (UNCTAD) Common Funde

But progress on the Coumon Fund ~»nd on the terms of
various Internaticnzl Commodity .greemcnts (IChs) is now
hamstrung by policy diffcrences between consuming and

producing notions, betwecn North and Southe

The Fourth Session of UNCTAD in Nairobl in 1976 adopted
an Integrated programme for Comnodities, The ambitious aim
of this exercise is, to quote th: resolution, “to eliminate

economic imbal ance between develcped ond developing countriesn.
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Urder the Intigrated Programuc, ICis are to be concluded
covering, in th- first instance, eightcen key commodities;
coffee, tea, wcou, sugar, rubber, jute, hard fibres,
cotton, coppc.:r:, tin, manganese, phosphatcsy iron ora,
bauxite, tropical timbcr, wegetable oils, me2t ond bananase
4 Common Fund will finence commodity buffer stocks which can
intervene on commodity markets to keep prices within an
agreed range - buyinc to stop prices fall ' ng below a certain

lecvel and selling when prices rise toc steeply.

UNCTAD originally estimated that Common Fund of US
$6,000m would be necded. In fact, the Fundts initial
capital will be much more modest - roughly 5400m  to finance
price stabilisation mecsures, and some $350m in a scocond
account to promote comuodity -~ reloted research and

develcpment projects in producing countries.

This shrunken Common Fund, and technicel limitations
on its credit - raising powers, have cast doubts on the
success of the Integrated Frogramme. These doubts have
been intensified by the over-ambitious ratification
requirements. To get off the ground, the buffer stock
financing fund needs to be ratificd by ninety countires who
would contribute two-thirds of its plonned copitale. This
go&l is not yet within sight of realisstion = though the

prospects for the second account are brigher,
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It is an irony that International Commodity igrecments -

are perhaps faring luss well now than they were ot the time
of the Nalrobi Conferences Four IC..s - those for tin,
cocod, coffee and sugar - predate the Integreted Programmes
Al these are facing troubled times, and negotistions for
the revision of the time and cocoz paclts have seen sharp
divisiens amcng the producing countries and between

producirs and consumerse (xfrica Now, ingust 1981, Pg.86).
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EVALUATICN CHECKLIST:
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This forms is an cvaluation checklist for & programmee

Place a tick /7 in the column (whether strongly,

moderately, or hardly at all) that best answers your

questions (as provided under the specific muidlines).

After all questions are classificd total the number of ticks

in each column and determine the percentage of each type of

response, How did you find the programmez
S/Noa SPECIFIC GUIDELINES RATING
Hardly Modera
_at a1l _tely Strongly

1e

Z2e

EP

Are Students involved in
the formlation of goals,
the selection of
activitics, and the
assessment of curriculum
out comes? S T.

iixe ocbjectives
carefully selccted
and formulat:.dy R, T.

sre knowledge, abilities
and social participation
all repres-nted in the
objective of the
programme? S, Te
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SPECTFIC GUDELINES '

R. TING

4y

Se

Gq

T e

Sa

e

10

11e

Hardly
at all

MOUCE Bw
ey strongly

ire gencral stateanent

of gouls translated into
specific chiectives
concerncd in terms of
behaviouwr and content?y

R. Tn

Ire claessroom Instruction
and materials okjectives
Rp Tu OD '

Does Clasgsroom instruction
enable students to seu
their goal s clearly in
brief instructional
sequence and lengthy unit
of study? T. 3.

Are Objectlves
reconsidoreG ans revised
periodically? R, T.

Do Students hava a wide
ard rich range cof learning
activities appropriate to
the objective of this
programmey Ra To

Do activities include

fc rmulating BY Hypotheses
and testing them by
gathering and analysing
data? R, T. C.

Do activitles inwvolve
shudents in their
communities? S, T. C.

Are learning esctivities
sufficiently varled and
flexiblie? T, S.



S/NO

SPECIFIC GUIDELINES

12

13.

14.

154

Do students nerceive other
students as follow
Inquires? S, T.

~re activitics carried
on in a climate which
supnorts studentts
self-respect and open
opportunities for 2117
S5 T. Co

Are activities supported by |

a wealth of appropriate
instruction resources?
Rs Te 0o

Do actlivities u.e the
school and community

. as a learning

16

17w

18.

19.

iaboratcry? 7. Co C.
sre activities organised
in such fashion that
students learn how to

continuce to learny R, O.

Is cvaluation based
primarily on the school's
own statoment of
chicetives? Re

Does assesgment include
progess in knowledge,
abilitics, and
participationg

oes cveluation data cope
from many source inside
and outside the
classroom? R,

311
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R.TEHG
Hardly [0 Q1 Ee )
at a1 toly Strongly




