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ABSTRACT

The establishnent of schools by the M ssion
Vol untary Agencies was to nmeet specific needs
whi ch included converting people to the Christian
faith and al so training people who woul d work for
the Mssionaries. The Mssion Voluntary Agenci es
were the pioneers of Western Education in N geri a.
However, the Federal (overnment sawit as a matter
of necessity to handle all issues concerning
Education in the country. As aresult, all post

primary institutions were taken over by the governnent.

This study was undertaken to conpare and
anal yse the Vol untary Agenci es post-prinary
institutions in Adamawa and Taraba States before
and after the take over

Four research questions and five hypot heses
for this study were related to the various opinions
of the general public on the effects of the take-over
I n these schools studied. The sanple covered a
total of eleven principals, twenty-two vice principals,
Si xty-seven academc staff, one hundred parents and
fifty people fromthe general public, all totalling
two hundred and fifty respondents. The najor

statistical techniques used in analysing the data



wer e Chi - Squar e (XZ), and per cent age.

The results showed that people associated
the causes of fallen standard of education to
t he take-over of schools. That discipline has
drastically deteriorated in these schools and
t he schools were too nmany for the governnents to
run effectively in terns of enough or sufficient
financial support, enough infrastructure,
classroomfacilities, |aboratories and equi pped

libraries.

Revel ations in this study, hopefully woul d
be an eye opener for those concerned with the
post-primary school s, managenent Boards and the
State Mnistries of Education who are the custodi ans

of education in the States.
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DEFINITION OF TERMS

Voluntary Agency:

Voluntary Aéency as f~r as this study
is concerned meane Missionary bhodies,
local communities operating schools for
the benefit of an abrea, and having fulfiled
the conditions laid down by Government for

the establishuwent of schools,

Zake-Over: _

In this study, take-over means control
or assumed control, succeed to, change of
control of a firm or company, accept
duties, responsibilities, In the study it
means Government full control of the

Post-Primary S3chools,
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CHAPTER 1

INTRODUCTION

W B S S e —

Background to the Study:

The history of Western Education and its
development in liigeria dates from the ccming of
the Christian Missions to the Coastal areas of
the Southern Province, Ogunsola (1974) states
that missionary activities can be traced back
to the early part of the sixtzenth century, when
in 1515 some portuguese missioneries came to
Benin and sought for permission from the Oba of
Benin to teach his sons and those of a number of
chiefs some basic facts concerning the Christian
faith, The first missionary contact in modern
times in Nigeria was made by the Weslayan Methodist
Missionary Society (W.},M,5,.,), which began its
work in the Coastal town of Badagry where it
established a mission and built a school in 1842,
Fafunwa (1974) stetes that the first known school
was established by Mr, and lirs, De Craft and was
called "Nursery of the Infant Church".

Though the Methodist Church should be cradited
for establishing the first school in Nigeria,
it was the Church Missionary Society (C,M.3.)

that made the important contribution to education



2

in the early period, Fafunwa {1974:82) says that:
In August 1846 the C.M.S, party
finally reached Abeokuta and started
work in earnest, Samel Crowther
settled at Igbehin while Townsend
settled at Ake, another part of the
town,
Each of them built a mission house,
a church and a school,
These moves were not well received
by the Methodists who had in fact been
the firat to start evangelical work
in Nigeria,

In Northern Nigeria, Western BEducation started
late, According to Crampton (1975) and Opunsola
(1974), Lugard's declared policy on Northern
Education in 1902 was that the Christian Missions
should direct their attention to non - muslim areas
in the nor$h, Thus, unlike in the 3ocuth, the
Christian missionaries were not given free hands to
establish schools in order to achleve their objectives,
that is, the conversion of people to Christianity,
It was only later, that ILugord allowed the Sugan
Interior Mission (S,I.M,) to penstrate the Hausa
land. The Church Missionary Society (C.M.S.)
then proceeded to Kano but were not allowed to do
any missionary work by the then Emir,

This meant the exclusion of western education

in most part of the north,



Crampton {(1975), states that the application of the
policy of excluding Missions naturally restricted
western education in the north, At fhat time the
government lacked the fund to nrovide Western
Education, However, Mjller, a C;M,S, Missionary,
was at long last pernmitted {o work in Zaria where
he established a school in which both Christian and
muslim boys attended, It was only later that Lugard
realized that mission education would be a gresxt
value in the work of civiligation and progress, He
therefore gave the 1916 education ordinance as
follows:

(" That the primary objectives of all schools
should be the formation of character and
habits of discipline, rather than the
mere acquisition of a certain amount of
book learning as technical skill, and
that the grant-in~aid should be based
on success in this dircction.

2. Teaching should he adaptad to the needs
of the pupils whether they are attending
to qualify for clerical or other services;
or on the other hand, have no wish %o
leave their village pursuits which their

fathers have followed,
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S

Te

The proportion of teachers to pup%ls should be
adequate, they should be properly qualified,
and their ability improved, Adequate grznts
must be given the assisted schools (from which
government and commercial clerks were drawn)
to enable them pay adéquate salaries to their
staff.

That education agencies whether controlled by
government or by mission should co-operate

with a common objective, and as far as pessible

by similar methods of discipline and instruction,

Continuation and evening classes for advanced and

specialized study, and institutions and
classes for the training of teachers, should
receive special encouragement,

The value of religion irréspective of creed or
sect and the sanction and incentive it affords
should be recogniged and uvtilized as an agent
for their purpose, togecther with secular moral
instruction,

Government should exercise some measure of
control over all schools, even though not
assisted by grants and endeavour to bring

them into line with the general policy,



8, The schools should as far as possible, be
conducted in accordance with native customs

in matters of dress and etiquette in order

that pupils may not become den-tionalized or

consider themselves a class apart.

Based on Lugard'!'s education policy, Mr. E. R,
Hussey was appointed the first Director of Education,
and was a step forward in the development of education,
In pursuance of the policy of steady development,
Katsina Training College was established,

Taiwo {1942) states that a Teacher Training Centre
was started at Toro to serve the needs of the pagan
areas, while the Katsina Training Colleze was to
serve the muslim areas, Hussey presented early his
memorandum on Educational Policy in Nigeria in 1930
in which he made some propos.ls on elenentary,
secondary, technical and higher education in both

the northern and southern rrovinces, Thus for the
Northern provinces, he proposcd for elementary
education, three clementary training centres for
vernacular teachers, a three year course and the
medium of communication was Hausa,.

The elementary school course was a four - year course
and would include practical agriculture and handcraft,
The primary would be merged with the craft schools

to form middle schools, running six year course in

secondary and technical school subjects,



With the later favourable attitude of the
colonial masters towards mission education, there
was rapld expansion of missionary schools in
Northern Nigeria particularly in Adamawa and
Taraba States, For example, the Lutheran Church
of Christ Mission in Nigeria established the MNuman
Teachers' College, now Government Teachers' College,
Numan, Bronnum Secondary sehool, Numan now Sakato
Governmant SeconQary wchool , NMuman; and Hong
Secondary School, now Government Scicnce Secondary
School, Hong, The Roman Catholic Mizsion also
established the Villanova Secondary School, now
Government Secondary School Bumang and St, Augustine
Teachers! College, now Government Secondary School,
Bazzaa

In the northern wnd Southern parts of PTaraba
state Western Education came almost at the seme
time as in Adamawa State, Lowry states thatna
training institute was established at Wukari,

As in Adamawa state, both the Protestant and the
Catholic missions chamnioned the introduction of
western education in Taraba Stote of Nigeria,

Mbiya Government Secondary School, Takum, was
formerly Wukari Division Combined Secondary Schiool,

Takum owned by the S,U.M/C,R.C,N, and the former



Wukari Division comprising of Wukari,
Takum and Donga Districts., Government
Secondary School, Wukari was established
by the Catholic mission in the sixties,
formerly called 5t. Paul's Secondary
School, Wukari, ’Government Science
Secondary School, Donga was also established
in the early seventies by the Christian
Reformed Church of Higeria (C.R,C,N.)
Donga, it was formerly called Donga District
Becondary School, Donga,

Thus it may be observed that the
missionary volungary agencies championed
the gause of Western Education in Adamawa

and Taraba States,
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1+2 Purpose and Significance of the Study:

The research was conducted to take a
comparative look at schools which were at one
time owned by Voluntary Agerncies, but vhich
later were taken over by the then government
of Gongola State of Nigeria, The task was
to compare their two status in the areas of
classroom facilities, academic performance,
and teacher=-commitment,

Furthermore, the research aimed at
finding out the advantages involved in Adamawa
and Taraba State Governmentg take~over: of
all Voluntary Agency = run post=-primary schools,
This was done with the purpose of determining
in general:
1e The extent to which the take-over was

beneficial to the over-all educational

system and process in Adamawa and Taraba

States,

2, The ovér-all bencfit to both government
and the people, and in particular,

3« The extent to which the take=over
benefitted the teacher in terms of
remuneration, prospects and’job sccurity

as well as job satisfaction,
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L4, The extent to which paronts have benefitted
in terms of reduction of financial burden,
and attained satisfadtion with the products
of thelir invesiment - the school system, and
in addition the research tried to find out
the over-=all bencfit to students,

This study was expected to lead to important
findings which would help the résearcher to make
useful recommendations to all those charged with
policy~making in the Ministries of Education in
both Adamawa and Taraba States, Also that the
recommerndations would help the policy-makers to
take decision ont

(i) ownership of schools,
(ii) provision of fopilitjes,
(iii) school fees,

(iv) salary structure,

(v) Discipline,

(vi) Morals, ete,

The resultant recommchdations would enable
educational administrators and planners to
evaluate the reactions of the public to the
take=over of schools, It would alsgo re-assess
the administration of the Voluntary Agency -
run post-primary schools in the light of parents!

reactions to the designed research instrument.
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The research findings and recommendations
would be of assistance to both Adamawa and Taraba
States post-primary schools Management Boards, who
have primary responsibilities of the day-to-day
running of post-primary schools in the States,
providing them with valunble empirical assessment
of, and feedback on, its proprietorship policies
and present levels of achievement and effectiveness
respectively.

The research would be of help to state, college,
mission and church libraries on its stocking needs.
The study itself would constitute a reference
material for future generations who might not be
privileged to experience the services of the
Christian Missionaries through the Mission
Educational System in Adamawa and Targba States,

Edug¢ationists, historians, researchers and
the entire people of Adamowa and Taraba States
would find this research useful gs 1t would make
them acquainted with facts on education in the
" states - and as to whether or not Mission/Voluntary
Agencies were the pionesrs of Western Education
in the States before intervention, The reszsesrch
would, in addition, sugzest possible grounds or
direction for future rescarch,

Penultimately, it was the desire that the work
would be useful to the Voluntary Agencics who owned

the schools before the take-over by generating their
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interest in, and demonstrating their zeal for
guality education, The work would also help
them to assess the condition of their former
schools and provide them motivation and grounds
for bargaining with the states governments on
the possibility of taking back and running
their former schools, or establishing similar
ones as the case may bhe,

It was the desire that the over-all
educational system of Adamawa and Taraba
States would emerge the better for it, Finally
it is as a result of the need to mirror the
feelings of parents and the general public about
the effects of the take~over of Voluntary
Agency -~ post-primary schools that this study

was considered quite necessary,
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1.3 Statement of the Problem:

Many things are happening in the

Post~Primary institutions in Adamawa and

Taraba States today, Now that the Voluntary

Agencies Schools are taken over one wonders

whether these schools are still maintaining

their educational and moral standards,

This research is a comparative analysis

of Voluntary Agencies Post-Primary institu-

tions in Adamawa and Taraba States before

and after Government tske-over, The

researcher tried to find answers to the

following questions:

Te

What prompted or motivated the Adapawa and
Taraba State Governments to take over all
Voluntary Agencies' Post-Primary
institutions in the State?

Hzs the take=over of the Post-Primary
institutions from the Voluntary Agencies
had any adverse effects on the facilities
in the schools?

Is the academic performance of the
schools after the Government take-over
worse than thejr performance undcer the

Voluntary Agencies?
Are teachers and other staff of these

schools more committed to their work now

than before the take=~over?
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1.4 Hypothesis:

In this study the following hypotheses

. were formulated, and tested:

Te

24

3

De

There is no significant difference between
the salary structure teachers earned
before and after the take=over of schools
by government,

There is no significant difference in the
facilities available in schools before

and after the take-over of schools by
government ,

There is no significant difference between
the availability of in-service training
programmes for teachers before and after
the take-over of schools by government,
There is no significant difference between
the level of commitment to work by
teachers before and after the tgke=over

of schools by government.

There is no sipgnificant difference

between the financial burden on parents
before and after the take-over of schools

by government,
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1.5 Basic Assumptions:

It wgs assumed that the take-over of
the Voluntary Agencies post-primary
institutions in Adanewn an® Taraba States had
led to the fallen standard of education,

That the take-over of post-primary
institutions was to hinder or thwart the
expansion of Christian fzith in the States
and the country at lerge,

It was also assumed that the take-over
is responsible for increase indiscipline
and moral decadence in cur post-primary
institutions.

That these schools were better maintained
by the Voluntary Agen€ies than when the
governments took oven,

There is also the assumption that there
were better teachers bhefore the take-over of

schools by the governments.
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1.6 Scope and Delimitation of the Study:

For the purpose of this study eleven
post=primary institutions in the States were
selected, The selection was done randomly,
where equal chance of being selected was given
to all the Voluntary Agencies' schools in the
States,

The schools seclected were special schools!
among Voluntary Agencies' Post-Primary insti-
tutions before the take-over. And it is in
these schools that the effects of the take-over
are seen,

The investigator restricted himself to
the selected schools only, The study did not
concern itself with other post-primary
institutions that were owned by the Voluntary
Agencies. Therefore the study has the eleven
selected schools as its scope, This is
because the Mission Voluntary Agencies
established other institution in the States
apart from the ones selected, such as Seminaries,
Bible Colleges, and Farm Institutes, This
study is also limited to the selected schools
for proximity on the part of the researcher.
For example in some towns there are upto three
schools, This has reduced the financial

burden of the researcher,
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Any other post=-primary institutions, apart from

the eleven selected are outside this study,

In other words, though other secondary schools

in the states may have equally benefited from

this study, yet the findings of this study and

its application are valid only for the post=primary
institutions under study,
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REVIEW OF RELATED LITERATURE

Ak WA X W

Antroduction:

In this chapter the investigator reviewed

related literature on the topic, In doing so,

the following sub~headings were treated:

1.
2
3
b,
Se

6.
7

The status of Voluntary Post-Primary
institutions before government take-over,
Aims and objectives of establishing the
schools,

Government'!s move for the take-over of
schools,

Aims of the take-over,

The merits of the take-over of schools,
The demerits of the take-over of schools,

Summarye.

The Status of Post-Primary Institutions Before

Government take-over:

Bugyue (1983) and Smith (1972) stated

that the Voluntary Agencies' institutions had

enough infrastructure, There were enough

classrooms for studonts and sufficient teachers

for almost all subjects taught.

The qualifications of the teachers were

moderately sufficient, especially in subjects

where it was not easy to get teachers,

17
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The school libraries and laboratories were

properly equipped, Classrooms, chairs, and desks
were sufficient for students, The school environment
was properly catered for, Smith (1972) believed
that teachers were thoroughly supervised on
constant basis to justify their stay in the schools,
Of course, this made the teachers very effective

in their Jjobs. Parents, according to Bugyue were
regularly informed about the progress of their
children, Academic performance was highly monitored
and students who were found wanting in their |
academic performance were always warned and their
parents informed accordingly.

Admissions into post~-primary schools were
based on entrance examinations and oral interviews,
Thus the Voluntary Agencies based their admissions
of students into their schools on prover scrutiny,
and purely on merit, According to Buhyue, missions
contpolling all thesé schools had to check and
make sure that their teachers and staff conformed
to the moral standard set by the College or school
authorities, All staff, both academic and
non-academic were committed to their work and to

good moral standard,
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Discipline was highly prized and maintained in the
Voluntory Agencies' Schools, Smith (1972:106) has
this to say on the morality of the teachers:

The spiritual and moral character of the

teachers was most important factor., Therefore,

should a teacher fail in his conduct,

discipline could be applied in conformity

with the character of the school, For instance,

in a Christian institution it night be necessary

to dismiss a teacher for committing adultery
bigamy, or for drunkemnness in order to upholé

the Christian nature of the school,

In public schools discipline for such offences

would not be considered necessary except on

rare occasions,

The above does not only concern the teachers but
the students equally, This goes to show that
discipline was a matter of great concern to the Mission
Voluntary Agencies.

Equally important is the fact that the proprietors
of these schools ownéd and bore all financial burden
of their schools with occasional grants-in-aid from
the government., This is to say that both administra-
tively and financially, the full manag-ment of the
secondary schools were controlled by the Voluntary
Agencies that established tTheme

Until the take=-over of the schools, it was the
transmission of the Christian principles and culture
that gave the Voluntary Agencies! secondary schools
their basic identitiés, It meant that the rules and
regulations of the secondary schools then were
formulated along the Christian culture, The teachers

were direct employees of the Missions,.
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Alms and Objectives of Establishing the Schools:

Regarding the educatvional aims of the
missionaries it is important to note that almost
all the voluntary agencies had the same aims
and objectives for establishing schools,

Avandcle (1966) states that the main objective

of all the Missicnaries was to give religious
instruction, particularly to the young children
who could be easily converted, Apart from the
religious instruction, the next thing the missions
paid attention to was the three RS5., that is,
reading, writing and arithmetic with particular
attention on the ability to read the Bible,

Thus, according to Ayandele, the educational

aim and objective of the Christian Missionaries
was to convert the pupils $0 the Christian faith,

Since the Christian missionaries established
schools for special purposes, especially to
preach the gospel, anything that would inteyfer
with the quality of religious instruction was

not entertained,
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Smith (1972:105) says:

Our schools are Christian schools
and we resolve to maintain their
Christian standards. We will
accept aid only if it does not
endanger the Christian character of
our schools,

Evéry efiort will be made to be
sure that all pupils attend the
classes for specifically religious
subjects and exceptions will only
be made with the consent of the
manager.,

Turaki (1982) has this to say - Christian
missions were primarily concerncd with the
training of pastors, evangelists, teachers and
communicants, All their training was geared
towards evangelistic purpose®,

Speaking about the general 2ims and
objectives of the Christian education, Hake
(1978:63) says:

In as much as all education is
social as well as individual,
Christian education has as one of
its aims development of each
individual for effective social
serviceability, The Christian
teacher therefore so presents the
Bible truth as to establish ideals
and habits of Cnrist-like living
in common life and in all human
relations,

He endeavours to develop wholesome
attitude towards the individual's
place in the social group, as well
as in regard to government, political
and the various areas of life as
men live it collectively,
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Thus according to Hake, one of the aims of
Christian education is to train an individual
to be useful to himself, to his immediate
society and also to the whole nation,

Lekwat {198L) states that any good education
prepares the learneyr for eoxamination, a fact
which is obvious in our educationsl systems;
Apart from the desire to pass examinstions, the
learner acgquires nore knowledge that prepares
him for a career, He went further fo state
that among the several merits of Christian
education are the development of character and
good citizenship.

Ekechi (1971) is of the view that good
education would help the young men to esrn a
good living in the country, Besides, it would
equally enable them exert their influence in the
society, thus school was the most fundamental
approach to conversion;

In the light of using the schools a3z a
fundzmental avpreoach for winning souls or
converting pupils, Adesina (1988) agrees with
the above when he quotes Bowen as saying:

Our designs and hopes in regerd to

African are not sinply to bring as nany

individuals as posszible to the knowledge

of Christ,

We desire to establish the gospel in the

hearts and nminds and social life of

the people so that truth and righteousness

may remain and flourish among them,

without the instrumentality of foreign

missionaries., This cannot be done without
civilization.
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Thuas the chief aim of the Christian
missionaries for training the people was for
conversion and for preparing people who would
work for the various missionary bodies or organie-
zations., Other educational aims of the Christian
missionaries were industrial and agricultural:
the use of new agricultural tools, bridge-making
and food cultivation,

To the masses of Adamawa and Tarzsba States
education was the only key that could uniock the
mysteries and prosperity of the new world being
created., The coming of missionary voluntary
agenciles in Adamawa and Taraba States brought
western education., This was because anywhere they
settled, at least a school was established.

The above mentioned objectives were met,
Through the use of schools many converts were
made, Many indigenes were trained for various
functions within the church and even in offices.
Most of the teachers of both voluntary agency
and government schools were trained in the

migsion schools,
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Ifemeje in Ukeje (1984:51) has this to say:

Therafore the mission schools served
both the rich men and the poor, The
pupils of the mission schools were
therefore expected after their
schooling, to become assistants to

the missionaries end government of
company officials, "Conseguently such
subjects as English, Arithmetic and
certain trades such as corpentry, :
painting and brick laying, were taught,

2.4 Governments! Move for the Take-over of Schools:

The move for the schools take-~over had been
a national issue since 1892, Adesina (1983)
states that Henry Carr, a Deputy Inspector of
Schools was a strong advocate of this move,

Since the attainment of Independence in
1960 in Nigeria, the government had taken a
definite step towards educational reforms which
would make education in the country functional,
realistic and relevant to the changing times,
Faced with the challenge of implementing the
National Policy on Education (1977 revised 1981)
and.to solve the acute shortage of manpower, the
Federal Government took a very strong decision
that state governments should {2ke over all
schools run by religious bodies and private

individuals,



On the move for the control of schools,
Lekwat (1983), expressing Samson's view states
that the gradual system of administering
education in this countiry by both the voluntary
agencies and the govermment hes outlived its
usefulness, He suggestis that the government
should think of ways that would lead to the
nationalization of education gradually, This
means that gradual taking=over of the proprictorwhip
and management of all schools belonging to the
voluntary agencies in the country, The
importance of this is that the idea of running
schools by both the voluntsry agencies and the
government should »e stopped, That the government
should be the only body to control education,
and so0 be the sole custodian of education in the
country,

The take-over of The schools was not
similtanecus. This is secen in an injuction

contained in the National Policy on &Sducstion

(revised 1977) which says ,.. "States which have
not yet taken over will be encouraged to do so',
Following this injuction many states took over
the schools at their convenient tinme,

Adamawa and Taraba State governments, for thelr

parts, took over all schools between 1973 = 1976.
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The.voluntary.agcncies' schools in the northern
part of the states were taken over in 1973,
and those of southorn parts 4dm 1976. This was
80 because the former Wukari Division which
comprised Wukari District, Donga District and
Takum District was formerly in the Berue Flateau
State.

Aimg of the Take=~over:

Nigeria's third National Development Plan
1975-1980) mooted the ideas that it was necessary
for government to take-over full control of
secondary schools, One of the main reasons is
that products of these schools found it difficult
to zain admission into tertiary institutions,
This is because of what the government termed
differential standards amOng_vgriquq_seqondary
schools. o
._;;_Ogunsola quoted by Ujah (1984) states that
education is government wey of achieving that
part of its national objectives, and that
education is a means of achieving national
unity. Thus, students conld be brought together
in the same school from different parts of the

country and from different religious backgrounds.

b4
k!
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Adesina (1984) states that the philosophy of
Nigerian secondary educction in itself appears
political, It is a belief in the worth and in
the development of the individuals, equality
of educational opportunity to all Nigerian
children, irrespective of any real or imagined
disabilities, each according to his or her
ability, and functional education for the
promotion of the progressive united Njigeria,

An educationist states that it is the full
responsibility of the government to give
education to its citizens, That the government
knows the type of citizens r«quired to maintain
and improve the nation. Theréfore if vgluntary
agenfies! schools were allowed to exist, this
oneness of purpose would not be there again,
since most of the agencies controlling schools
would have divergent views on what education
was all about,

One of the aims of the take-over of
schools was to harmonize the standard of
education in the nation at large, According
to Chief Inspector of Educ-tion, Mr. J. J. Fwa,
of the then Gongola State Ministry of Educ=tion,

the exercise of the take=oOver was not in any way
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meant to inconvenience anybodyv, It was the
intention of the government to make conditions
equally favourable for those who wanted
education., The Inspector went further to state
that the govermment did not want to force the
idea of the take~over on anybody and that
proprietors who wished to keep their schools
could still do so but that such schools would
cease to get grants from the government,

Ogunsola (1977) states that the aims of the

take=over of schools by the government was to
control the standard of education, maintain a
uniform salary structure for teachers and have

a uniform curriculum, Ozigi and Oche (1981:77)
have the following as the aims for the take-over
of the institutions:

1« It is the Governments prime
responsibility to provide and organize
education for its citizens,

2, Since the cost of education is borne
almost entirelv by the government
and the people, the government should
logically manage and maintain

educational institutions,
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The government will be able to
exercisce greater control over the
running of voluntary agency schools
when it tskes them over, and can then
implement its policies more easily,
Standard of education will improve
with the better staffing and equipment
facilities provided by the government.
The government has the necessary
facilities, manpower and resources to
manage educational institutions more
efficiently.

The tendenfy towards exploitation by
some voluntary agencies will be checked

and stopped,

The Merits of the Take—=Over of Schools:

Bugyue (1983) states that the take-over

of schools by the government had led to the

transfer to the government of the responsibility

of improving the conditions of service, These

are promotion, discipline of staff, feeding of

students pocket-moncy allowances, transport

allowances for both to and fro as well as uniforms,

equipment for conducive learning such as furniture,
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laboratories, classrooms and adéquate supply of
water,

Adesina (1984) states that by bringing
post=primary school education system under the
government control the stundard of educzstion
has been harmonized, According to Bugyue (1983),
the take=-over of schools in Adamawa and Taraba
States with the aim of introducing mass education,
brought about a radical change as far as
school fees and staffing responsibilities are
concerned, The government gave equal opportunity
of admission to prospective students in order to
enable more to have access 10 secondary
education., Thus the take=over has increased
the number of students and most of the schools
expanded in order to accommodate the great
number of students admitted,

Crampton (1975) states that schools which
have been taken over, have ceased to be purely
denominational institutions and that the general
mixture of students from different religious
groups is probably a great achievement for the
unity of the country, S5Students who share
different faiths get on together very well,

They have movements such as the Fellowshio of
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Christian Students, Muslim Students! Society
and the Young Catholic Students.

Furthermore, Bugyue (1983) states that the
take-over has made education free and more
accessible to the poor by curtailing the fees
paid in the mission schools, The government
has harmonized all schools fees such that
children from poor families could also have the
opportunity to attend post=primary institutions
within and outside the state at affordable fees,

The Demerits of the Take~Over of Schools:

The take-over of schools by the government
is also given another interpretation. Many
people see the take~over as having to do with
politics and religion, Lekwat (1983) holds
the view that the method of the take-over
infringed on Christian private rights, and that
the take~over has political and religious
undertone,

Bishop Jatau as quoted in Today's Challenge
(1988:10) says:

By taking over the schools therefore,
they achieved the twin onjectives of
ensuring that these schools do not
remain centres of cxperience as well
as obliterate the unique Christian
character of institutions, This,

and the deliberate attempts made to
strangulate the Christian atmosphere
in these schools helped to achieve
the immediate religious objectives,
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Many observers have come to the conclusion
that the take-over of schools was a grand design
1o counter missionary activities and the projection
of Christianity through these educ=tional
institutions. They hold the view that these
religious and political motives scémed to be
the main factors in view of various actions by
governments in these schools after the take=-over,

The expectation from the school take-over
was that by harmonizing teachers' conditions of
service and by bringing them under one authority,
by expanding students'! enrolment and pegging
school fees, it would ruise the morzle of both
academic and non=-acadenic staff, These
advantages should have gone far to improve education,

Lekwat (1983) observed that the advantages
of the take~over as can be seen publicly between
1970 up to date are minimal, According to him
the disadvantages have outweighed the advantages,
especially in terms of inadequate finances, very
poorly maintained school properties, poor mana-
gement, falling educational standards, and
falling morality., Injustice has been metcd to
talented Christian children by denying them a
good education of their choice, and in some states,

denial of post-primary educction,
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Mission schools have ceased to exist and some
parents prefer thesc schocls to the government
owned schools,

Many critics according to Ozigi and Oche
(1981:77) have argued their views against the
government take-over and pointed out that:

1, It is undemocratic to force all

parznts to send their children only

©o government schools, In a democracy,

which wc claim to be operating, the

rights of the individual should be
respected,

2, Provision ought to he made for the
rights of people to establish and
maintain schools provided that:

(a) they conform to the regulations
and policies laid down by the
governmente.

(b) they do not receive government
financial support.

3 The weaknezses of the government -
managed schools &are well known, as are
the undisciplined attitudes of public
servants, The staff of voluntary agency

and community schools have a greater
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sense of commitment and dedication

than those in the public (State) schools,
It follows that academic and disciplinary
standards are bound to be higher in
voluntary agency and community schools
than in governmentc schools,

L, Voluntary agency and community schools
are run more economically than government
schools,

5. Voluntary agency and community
institutions contribute to the government's
efforts to extend educational facilities,
Such private enterprise should be
encouraged, especially in the educatio=-
nally backward parts of the north which
are trying to catch up aquickly with the
more educationally advanced parts of the
north,

6., Not all voluntary agencies exploit the
children in the schools,

Bishop Jatau in an article '"Educational Crises
in Nigeria: Unexplorcd dimensions' in Today's
Challenge (1988) states the take-over of schools
has made these schools not to continue to remain
centres of experience as well as distort the

standard set by mission schools and also the
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Christian character of the schools. He believes
that by taking over these schools and ensuring
near monopolistic control of education, government
has played a major role in the current imminent
collapse of the public school system,
Bugyue observes that the take-over has led to
a graphic fall in educational standard, unproductive
turn-outs, unemployment, social unrest, corruption,
constant suspension and expulsion of students and
also sexual scandal. According to him because of
the too many schools controlled by the government,
there is no more proper management of these schools
as a result of this, there is a fall in the educational
standard and the products of the system who are
not productive later turn out to be social problems
to the state,
The disadvantages are more than the advantages.,
Adesina (1988) says:

Attempts to analyse the financial

resource position of secondary schools

before and after government take-over

have shown that these schools in most

cases, arc poorer after the take-over,

It is plausible to conjecture that the

financial resource positions of these

schools may deteriorate further,...

The question which this issue therefore

raises is: to what extent is it

beneficial to the entire secondary

school system if complete take-over

of schools by government will make the
schools financially poorer?
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Ujah (1988) also notes that the result of the
take~over of schools are falling standard of
education, moral laxity and indiscipline in schools,
This means that the acadoemic periormance of both
the students and their teachers have fallen drastically.
There is moral laxity in our schools today, the
authority does not show concern about the morality
of the students; there are cases of unwanted
pregnancies among the students; truancy is very
rampant, the students hardly go to school in time
and are always seen on the streets, He maintains
that these shortcomings were catered for when the
schools were under voluntary agencies.

Habu is of the opinion that the government
should please return schools to religious organi-
zations which are still wiiling to help and keep
up the challenges involved, The fréquent cases
of moral laxity, students! unrest and acts of
indiscipline since the schoole toke-over indicate
the weaknesses inherent in the government exercise
of absolute control over schools, He continues in

Today's Challenge (1988) by saying that:

Before the take-over there was one fence
around the schools, yet you would never see
a student in town at unauthorized time,
They were morally sound, Ironically, when
government took over and raised a fence,
the students sneak out of them like pigs

to go hunting for boy friends,
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Contributing more on the demerits of the school
take~over by the government, Bugyue (1983) states
that the principals and vice principals.in their
meeting from the 22th to 30th June 1979, accused
the then Ministry of Education Gongola State for
expanding the existing schools to accommodate more
students without increasing facilities such as
materials, equipment and allocation proportional
to the expansion, They also complained that the
government has not provided the necessary human and
material needs such as .light, water, furniture,
buildings, teachers, libraries, and textbooks for
both teachers and students, Another demerit of the
take=over is the matter of over-crowded classes,

As a result of enrolment crises to cope with up to
between fifty and sixty in a many more secondary
school classroom,

The teachers now busy themselves with other
things aside from their primary assignment and are
no more keen in their work before, Whereas in the
past teachers were looked upon bf the students and
the society as guardians, this regard is no more
there because the teachers hardly function very well
as compared to the poriod when these schools were
controlled by the mission voluntary agencles,
Adesina (1981) is of the view that the roles,

status and responsibilities cf teachers today as
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can be seen has seriously contributed to the
decline in the quality of educaiion, He goes
further to state that:

Today's classrocms are SO enormously
large that it becomes difficult for
the teacher to individualize
attention.

Besides the 'Missionary Zeal!,

in teaching which gave the 'old:
teacher much of his credit is

almost completely lost, Teachers
are caught up in the race for

status and wealth Jjust like the
parents of the children they teach,
Thus with both teachers and

parents in the same rgce, adolescent
boys and girls turn to the streets
and to their peers to pre-occupy
themselves,

Because the classes are large the teachers
can hardly arrest the attention of the students.
The teachers themselves do not have the zeal to
teach, they engage themselves in other activities,
and so the students are not constantly kept busy
and this makes them resort in truancy, They
leave schools always before the official time for
the schools to close for the day,

Bugyue and UJjah state that admissions into
post=primary institutions have been without any

serious examinations and interviews or screening
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since the take-over contrary to the usual
practice of formal examinations and interviews
before admission undor the voluntary agencies.
These days he points out students are Jjust given
admission into schools without due regard to
whether they are Qualified or not,

Tsado and Byang (1988) are of the view that
the mutual relationship that existed between the
students and staff has deteriorated, The good

things that were seen in these schools before have
disappeared; instead social unrest and unproductive
turn-outs have taken over, All that the government
had planned and started to execute have not seen

the light of the day,
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Summarz:

In this Chapter, an attempt was made to
look into the coming of Western Education in
Nigeria, It has been discovered that the
history of Western Education is related to
the ooming of the Christian Mjssion who
introduced Western Education in Nigeria, The
Western Matbodist Church, the Church Missionary
Society, the Roman Catholic Mission, the Baptists
and other Christian Missionary bodies or
organizations were in the forefront in this
regard. These Christian Mjissionaries first
came in contact with the southern parts of the
country, hence the early introduction of Westérn
Education in that part of the country.

The Mission Voluntary Agencies also
championed the cause of modern education, in
the Northern parts of the country, When the
missionaries cume to the North, they were not
at all given a free hand to establish schools
along with their churches as they did in the
South. Lord Lugard, from the start did not
allow them to penetrate the Hausa land, they
were only to penetrate to non-muslim areas,

or the 'Pagan' areas, This was so because the
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colonial government at the beginning of British
rule in Northern Nigeria promiced in the trenties
with the chiefs that Christian Missionaries would
nct be allowed into the areas of authority of those
chiefs without their permission, All these militated
against the spread of Western Education in the areas
now occupied by the Northern States of Nigeria,
However, Lugard later allowcd them to do so, The
Church Missionary Society took the lead and was
closely followed by other Ch;istian organizations
such as the Catholic Migsion, Sudan Interior Mission,
the Baptists, and the Church of the Brethren.

The introduction of "'estérn Education in
Adamawa and Taraba Statces was also championed by
the Mission Voluntary Agencies, In the forefront
were the Lutheran Church of Nigeria, the Christian
Reformed Church of Nigeria and The Catholic Mission,
The schools established by the Voluntary Agenciecs
were managed by them and financed phy the offerings
from the church supported by grant-in-aids from the
government,

According to Bugyue (1983) the coming of Western
Educatioh to the northern part of the State (Adamawa)
was as early as 1913, whereas, Lowry states it came

to the south of the State (Taraba) about 1915.
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Ayandele (1966) noted that the main objectives
of all mission education was religious instruction
in order to win souls,

The government realized that the responsibility
of education should be a central issue and hence
the move, decrease and edicts to take-over the
schools from the voluntary agencies, The aims
of the schools take-over are mumerous, agong them
are the centralization of school curriculum and
improvement of standard of education, However,
some relate it to politics and religion.

The take-over of schools in the then Gongola
State wys between 1973 and 1976, 1In a meeting
held between the Ministry of Education and the
Proprietors/Community schools for the purpose of
the take-over, the Chicf Inspector of Education
discussed the modalities of the take-over of
voluntary agencies schools, The government wanted
equal opportunity for all its citizens who wish
to acquire education,

When the schools were taken over, they were
not seen by the public to be functioning as when

they were under mission voluntary agencies,
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Things started going wrong, Buzyue (1983) noted
that the quality of these schools that have been
taken over has declined seriously immediately
after the take-over, The evid:nce for the
decline could be seen in academic performance,
moral decline, students unrest, social mischief

such as stealing, fighting, etc,
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CHAPTER 3

DESIGN AND PROCEDURE OF STUDY

Introduction:

In this chapter, the methods and procedures
used in this study are described., Thus the
following aspects are gonsidered: Data-gathering
instrument, Population, Sampling procedures, '
Pretest of Instrument, Data-gathering procedures,

Method of data analysis employed,

Data=Gathering Instrument:
In order to enhance his investigation,
the researcher formilated or adopted means
he perceived to be useful for collecting the
required data, This means of investigation
is referred to as the research instrument or
data-gathering instrument, The means or
methods of data collection included:
questionnaire, interview and personal observation,
According to Adeyanju (1980:72) quoting
Dalen (1973:324), Questionnaires are widely
used by educators to obtain facts about past,
present and anticipated events, conditions
and practices, and to make enquiries concerning
attitudes and opinions, He further stated
that for some studies, providing respondents

Lt
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with carcfully selected and ordored questions is

the only way to elicit the data requircd to confirm

or disconfirm a hypothesis, That the following

are the administrative and psvchological advantage

of questionnaire: access to large number of
guaranteed anonymity which is likely to make the
respondents have greater confidence that his responses
will not be identified as coming from him, especially
if such responses are likely to he disapproved or

get the respondent into trouble,

Zaku (1983:33) also identifies the following
as advantages of questionnaire:

(i) It provides anonimity to the respordents.

This is because researchers always promise
to treat the response as confidential,

(ii) Since the questionnaire is sometimes

self-administered it serves the purpose
of interview,

According to Anyip (1929:48) the use of
questionnaire to collect data is less time consuning
than the interview:

(iii) It gives ample time for concentration
and for one to respond at leisure,
(iv) It reduces attempts by respondents +o

use many words, and
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(v) The influence of the respondents?

personality is reduced,

Based on the above reasons, the researcher
considered the questionnaire technique as onc of
the appropriate means or methods for this study.
Two sets of quectionnaire were designed, one for the
Principals and Tutors and the other for parents,
The questionnaire for Principals and Tutors was
divided into six parts referred to as sections A-F,.
Below is the outline of the division:

Yo Section A «~ Basic information

24 Section B -~ Salaries

18 Section C «~ Amenities

4o Section D

In=Service Training

L Section E Relationship with Schools,

6. Section F - Atiitude to Work.

Questionnajre for parents was not divided into
parts, instead there were eleven items for the parents
to indicate their opinions,

All the two sets of queztionnaire, under each
subjeading options were given up to five., It was

left to the respondents to seclect the item that best

appealed to them. The form of the questionnaire were
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a five point scale Liket Scale, ©Cuch options were:

(a) Strongly Agree, (b) Agree (c) No opinion,

(a) Disagree, and (e) Strongly Disagree.

The type of questionnaire used was the closed
or structured or forced response, In this type of
questionnaire, there was a list of gquestions with
their possible answers from vhich the respondents
selected the options that best appe=zled to them,

The researcher also used oral interview to get
data, The interview method was used to obtain
information from some members of the public who
cou}d contribute to the study but were not literate
enough to use the questiommaire, Ndagi (1984:59)
has the opinion that in research interview is a
technique used for collecting information from others
in a face~to-face contact, It is used when the
researcher wants to obtain a reliable and valid
information in the form of verbal responses from
respondents in order to confirm or reject hypotheses,
He states that the interview method of data collection
has the following advantages?

(1) It is flexible and it is applicable to

different types of problems,

If a question is not cleer to a respondent,

it could be rephrased, It is also easily
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B applicable to children and illiterates,

(ii) An interviewer can observe both what the
respondent s:ys and how he says it,

(iii) It is very useful in collecting personal
information, attitudes or beliefs and it
is particularly uscful in probing for an
additional information if the need arose,

(iv) Where a respondent has bheen motivated to

accept the reasons for the interview can
be very effective,

Moser and Kalton (1971:271) describe the survey
interview as a conversation between interviewer and
respondent with the purpose of eliciting certain
information from the respébndent,

In order to supplement datea obtained from
questionnaire and oral interview, the investigator
also made use of publications on the subject and

personal observation,
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5¢3 Population:

The subjects for this study included all
the principals, vice=~principals and academic
staff of the eleven post-primary institutions
randomly selected. Also fifty parents were
randomly selected for oral interview., On the
whole Two hundred and fiity subjects were
involved in this study,

Sampling Procedures:

A simple random sampling scheme was
preferred and adapted for the research, The
researcher used or adapted the simple Randon
Sampling so that every element in the population
had an equal probability of being selected.
Names of all the schools were written on pieces
of paper and put in a basket and properly mixed
or shaken and a student was asked to pick a
piece of paper from the btasket one after the other.

Eleven post=primary institutions were
selected for this study. This study involved
eleven principals, twenty-two vice-princinals

and sixty=-seven academic staff,
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In the States each post=primary school has two
vice-principals, for academic and administration.

In the first ten schools, six teachers, were randomly

?
selected,in each, while in the eleventh school seven
teachers were selected, All the principals and
menbers of staff totalled up to one hundred respondents,

Apart from the one hundred people involved in
the study from the selected schools, one hundred
parents were also randomly seclected from the areas
that these schools were located, These parents were
partly got from the members of fhe teaching staff
and those working in Educational Zonal Offices,
Ministries of Education and also from other government
organizations within the States.

Furthermore, fifty people within the statés
wvere involved in the oral interview. The researcher
involved fifty pecple so that the research could be
done within the limited time available,
These fifty people were made up of people from all
ranks, those from the Ministriecs of Education,
Schools Management Doards, who were dealing directly
with the educational programmes of the stotes.

Also some were traders, farmers, and retired men from

the vublic,
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The eleven schools seledted for this study were:

Ta

2

3

De

T

Be

Mbiya Government Secondery School, formerly
called Wukari Division Combined Secondary
School, Takum, _ ‘

Government Secondary School, Takum, formerly
called Takum District Secondary School, Takum,
Government Commercial Secondary School, Takum,
formerly called Eyapuri Comprehensive
Secondary School, Takum,

Government Science Secondary School, Donga,
formerly called Donga District Secondary
School, Donga,

Government Secondary School, Wukari, formerly
called St. Paul!'s Secondary School, Wukari.'
Mammara Government Secondary School, Wukari,
formerly called Atoshi Memorial Secondary
School, Wukari,

Government Teachers! College, Numan, formerly
known as Teachers! College, Numan.

Sakato Government Secondary School, Numan,_
formerly called Villanova Secondary School,

Numane
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9, Government Secondary School, Numan,
formerly called Bronmum Secondary School,
Numan,

10, Government Science Secondary School, Hong,
formerly called Hong Secondary School,
Hong, and

1% Government Secondary School, Bazza, formerly
was called St, Angustine! Teachers' College,
Bazaa,

3¢5 Pretest of Instrument:

The data gathering instruments were
pre~tested at Kufena College, Zaria. This
College was forrerly owned by the Mission
Voluntary Agency, The questionnaires were
distributed by the Principal to the academic
members of staff who were requested to rcturn
the questionnaires in a week's time, The
instruments were tested in order to authenticate
their validity and reliability,

As a result of this pre-~test, a review of
the staff's responses and the questions put
before the investigator, slight modifications
were made before the questiomnaires and other

instruments were put to use, The results of
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“the pre-test conductad were not used in the

sample for the study,

Data-Gathering Procedures:

As soon as the resezrch tools or instruments
were pre-tested and modifications made based
on the questions posed to investigator, the
rescarcher left for the then State headquarters,
Yola, The researcher has to obtain special
clearance in the linistry of Education before
going to administer the questioanaires in the
selected schools, This was to enable the
principals and the academic staff respond freely
to the researcher's questions and also to fill
the questionnaires, The researfher wrote a letter
seeking for permission from the Director General
through the Director Post=Primary Institutions.
The investigator was then given a letter of
introduction to the Principals of the selevted
schools so that he would be able to administer
questionnaire and also te conduct oral interviews
and do some personal observations of the schools,

The researcher et each principal and
introduced himself and also his mission,
Randomisation schenme was also adapted to select
teachers in each in order to avoid being bias in

the selection,
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The distribution of the questionnaires was
done by the researcher assisted either by principal
of each school or their vice=principal academics,
After the distribution of the questionnaires, a
period of thrce weeks was sect for the collection of
the questionnaires., I1lost of the principals of the
schools had the responsibility of collecting the
filled questionnaire on behalf of the investigetor,
Where the principals could not collect them, the
vice-prin€lpals academics were asked to do so, One
hundred questionnaires were administerzd in the
selected schools and only cighty-seven (87) were returned.

As for the return of questionnaires for parents,
the Principals requeste@ the students whose parents
were given questionnaircs to receive and bring them.
Parents who were teaching staff either handed their
questionnaires to the investigator or to their
respective principzlss One hundred questionnaires
for parents were given and only ninety-seven (97) were
returned.

The fifty people who were interviewed were informed
in advance to enable them to have enough time to get
prepared, To each a copy of questions was given to

study before hand, The oral interview was conducted
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by the researcher himself, this enabled the
investigator to probe the interviewees for more
information, Of course, not all appointments
were honoured, in such caces, new appointments
were »ooked so as to enable the resesrcher conduct
the oral interview at a convenient time, It was
not easy to get all the respondents always, in
some cases the researgher had to repe=st the
visit several times,

Majority of the people interviewed were of the
opinion that the standard of education has
drastically fallen, &ince academic records
could not he traced in most of the schools under
review, there is a limit to generalization,

Method of Data Analysis Employed:

In the analysis of data, percentage and
Chi-Square (Xz) statistical technicues were
used. The main reason Tor using percentige
according to Kerlinger (1973) was to reduce the
different set of frecquencies to a common hase,
It was argued that any set of frecuencies can
be transformed to percentages in order to
facilitate statistical manipulation and inter-

pretation, Since percentage are used to compare
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groups of objects on an eguitable basis, it

was decided by the researcher to use percentage

to determine the overall picture of both principals,
teachers and parents! responses to the take-over
effects on the schools selected for this study.

The Chi-Square statistics (Kz) tests represents
a useful method of comparing experimentally

obtained or observed results with those to he
expected theorctically on some hypotheses,

Since this analysis dealt with the frequency
of responses, and since the aim of Chi=Square
is to establish whether or not there is a
significant difference among response frequencies,
the Chi-Square (Xz) statistic becomes suitable,
Thus Chi-Square analysis was usad,

Summary:

This chapter has showm that the design and
procedure of the study followed a review of
relevant literature, The duta=-gathering
instruments or methods were: two sets of
questionnaire, oral interview, publications on

the subject and personal observation,
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The study included eleven principals, twenty-two
vice=principals, sixty=seven agacenic staff, one
hundred perents and fifty people from the general
public, In all there were two hundred and fifty
people (250) involved in the study, The study did
not include the staff of the Kufena College, Zaria
used for the pre=test of the instruments.

The data were collected with the assistance of
principzls and vice=principals of the schools
studied, The data were coded and analyzed with the
assistance of Analysts in Ahmadu Bello University

Computer Centre, Zaria,



Pl —

4.1,1 Introduction:

In this chapter, the researcher focussed
attention on the data collected from the
questionnaire administered, oral interview
and personal observation, This was done in
order to bring the raw data gnthered together,
to be sorted out and intcrpreted, Two sets

of questionnaires were administered (Principals
and Tutors, and Parents)., The information are
presented in tables and Chi=Square statistic
was used, The information gathered from oral
interviews were aiso presented in tables of
percentage, These information have been
analysed by converting them (figures) into
percentages which will allow for interpretation,
Information got from personal observation have

alsc been presented.,

58
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ha1.2 Data From Personal Observation

41,3 The School Libraries:

From the study, it also revealed that the
libraries are moderately equipped but that most
of the books are out of date, Since the books
were old and torn, students found it very hard
to use them. It was aiso found out that most
of the students were not using the libraries,
this emanated from the fact that going to the
libraries was a share waste of time since there
were not enough books to read,

In two of the secondary schools, which
before the teke=over:of post-primary institutions
by the government, were teachers' colleges,
the textbooks in their libraries were only
useful to teachers and not secondary school students,
Since most of the books have outlived their
usefulness, most of the libraries were virtually
empty with only antiquated books not useful to
the students and the school communify at large.

There are no enough seats in most of the
libraries, the few that are available are not
the type that would make reading conducive for

concentration in the libraries. The staff that
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work in these libraries, majority of them are
not trained staff, in most ceses they are either
drop outs from secondary schools or teachers'
colleges, so that they render iittle or not help
at all to the students who may went to get some

information from them,

4,1,4 The School Lahoratories:

Ly1.5

Almost all the laboratories of the schools
under review were noderately well equipped,
These schools that were initially Teacherst
Colleges, but which have been converted to
Secondary Schools, have rich laboratories but
which are yet to attain the stundard required

of a secondary schoel,

The School Environment:
The rescearcher has observed that the school
environment is yet another problem that affects
the running of the schools, The hostel
surrounding is very untidy for the movement of
the students within The hostels and campus,
However, some port of the school environment
is maintained and kept clean, The students lcok
neat, Football fields and other places for

sports and games are in good order,
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The School Infrastructure:

Most of the buildings in these schools are
the one built by the Voluntary Agencies before
the take~over. Some of the buildings have gone
bad and needed repairs, also the floors have

gone bad too,

4,1.7 Discipline in the Schools:

4e148

Order or discipline in some of these
schools have seriously deteriorated to the extent
that students hardly obey the laid down schools
regulations, The students hardly put on full
dress or uniforms so that it is not easy to
differentiate between the students and members
of staff,
Punctuality - Both of Staff and Students:

From the observations made, half of the
total number of students in the schools under
review went to school late so that only a few
students attain the first lesson, A good number
of those who go to school late, always roam
about aimlessly till school closed. The staff
of the schools are always punctual though a few
do come late, ©Such come only during their lessons

and diasppear till when next they have a lesson,
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or till the following day,

4.1.9 Teachers! Presence in the Class:

It was discovered during the investigaror'!s
observation that the presence of teachers was
always a kind of incentive to the students to
attain their classes, The absentism of some
of the teachers hampered the full participation
of the students in class, This is why very
often one sees a good mumber of students wondering

about aimlessly during lesson hours,

4,240 Data From Oral Interviecw:

Fifty people were interviewéd orally,
Each question was analyzed by using ordinary
percentage (%) to indicate the number of
respondents and their opinions. Those who were
interviewed belonged to various age groups
ranging from forty-five to fifty and of both
sexes, All of them were married and belonged
to the two dominant religions of the States,
Christianity and Islam, NMost of them were

learned people.
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Le2,1 Question I:

What were the major factors that made
Government to toke-over the Voluntary Agencies
Schools?
TABLE 4.,2,1 : Respondent's opinions on the major factors

that made the governments to take-over the

Voluntary Agencies Schoolsa

. e s s e o ——
i o ge
LT BRS Respondents (46)

- e e S -

Take=over of schools

meant standardization of

education, 20 LO
Take-~over of schools

was a hindrance and

frustrations to the

Voluntary Agencies 30 60

B L e e e A SR

TOTAL 50 100%

- S I S e - - et ————

L critical examination of table 4.1 above indicetes
that twenty of the fifty people saw the take-over as a
step to the progress and standardization of education
in the country, Thirty respondents, representing sixty
percent saw the take~over as a kind of hindrance and
frustration to the progress of missionary education

which was considercd to be one sided,
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4,2,2 Question II:

Do you support the idea o7 the take-over?
TABLE 4,2,2 : Respondents! opinions on the idea of

the take-over of Schools,

B i U [ S S G S S P e

B e

Resnondents (%
Yes 20 r";.O
No idea 2 i

- - . T T T BT e

An examination of table 4,2 above reveals that
twenty out of the fifty resporcents supported the
idea of the take-over of schools, Fifty-six (56%)
of the respondents did not support the idea of the
take~-over of schools from the Mission Voluntary Agencies,
Four percent (4%) of the respondents had no opinion.
Most of the respondents wko did not support the take~over
of schools from the Mission Voluntary Agencics, state
that since the take~over of schiools there has not been
any change, the situation has drastically worsened,

They saw the take-over as a mejor cause for the falling
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standnrd of education and lso for the moral
decadence in our schoole,

The take-over of schools also hes made the
government not to give ecual and proper
attention, both financially and morally to these
schools,

According to them these schools were better
catered@ for in the days of the Mission Voluntary
Agencies who had a set standard for their

schools,
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L,2,3 Question III:

Was there any formal dialogue between the
Voluntary Agencies and the Government before
the take-over®
TABLE 4,2.3 : Respondents! viev on formal dialosue
between the Voluntary /igencies and the Covernments

before the take-over of schools,

D T I LT T e .

™
n M MNo. of Percentage
Lt Ll Respondents (55)
Yes 10 20
No 30 60
No Opinion 10 20
TOTAL 50 100%

i - P i e

D

A close examinstion of table 4,3 above shows
that twenty percent (20%) of the respondents agreed
that there was a formal dialogue bLetween the Government
and the Voluntary Agencies hefore the take-over,
Sixty percent (60%) of the respondents stated that there
was no formal dialopue hetween the Government and the

Proprietors of these schools, That the Govermment just
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issued instructions to all Voluntary Agencies
to hand over their schools to the government,
According to them the mode of the take-over was
tetally undemocratic =id a frustration to the
Mission Voluntary Agencies,:

Another twenty percent (20%) of the respondents

had no opinion about the issue.
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Le2.4 Question IV:

Would you say vhether there was any
compensation to the Voluntary Agencies?
TABLE 4.,2,4 : Respondents! views on whether there was

any compensation to the Voluntary Arencies,

- B T U )

ITEMS o, of Percentage
Respondents (%)
Yes 10 20
No 25 50
No Opinion 15 30
TOTAL 50 100%

- 8 - B T T e [ — S -

An examination of table 4,4 above shows that
twenty percent (20%) of the respondents stated that
the Voluntary Agencies werc fully compensated. Fifty
percent (50%) of the respordents stoted that the
government did not pay any compensation to the
Voluntary Agencies, That the government said that
these schools would be run for the s-me parpose for

which the missionaries were running the schools,
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but that of course was totally not true,

When these schools were taken over most of

the chapels were either couverted to assembly
hells or they coased o he whal they were,
which means tampering with religious liberty
and practice,

Thirty percent (304) of the respondents however

8aid they had no opinion about the issue,
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Le2,5 Question V:
What would you say about the condition of
these schools before the take-over?
TABLE 4,245 : Respondents! opinions about the
condition of these schools before the take-over

of schools,

T T - M N S - )

ITEMS No,. of Percentage
Respondents (%)
Good 38 76
Not Good 10 20
No idea 2 4
TOTAL 50 100%

B dlhed bk d - -

A close examination of table 4,5 above reveals
that seventy-six (76})) percent of the respondents
said that the conditions of these schools tzken over
from the Voluntary Agencies were good. They stated
that hostels and staff quarters were properly catered
for and staff properly maintained, Twenty percent
(20%) stated that the conditions of these schools were
bad, while four percent(4%) stated that they had no
opinion as far as the conditions of these schools

are concerned.
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be246 fuegtion VI:
Do these schools have belter infrastructure
now than when controlled by the Voluntary ipgcencies?
TABLE 4,2,6 : Respondents! opinions on whether these

schools have better infrasvructure no than when

controlled by the Voluntary Agencies,

ITEMS Noas of Percentage
Respondents %)
Yes 9 18
No 35 70
No Opinion 6 12
TOTAL 50 1009%

ok sl il ok B P — g e ke A e LB R i ke i S it b e s’ S . b, bl i Sk ¥

in examination of table 4.6 above indicates that
eighteen percent (18%) of the respondents stated that
after the take-over these schools have hetter
infrastructure, Seventy percent (70%) of the respondents
stated that there was no change as far as the
infrastructure were concerned, For them the infrast-
ructure have deteriorated seriocusly, The infrastructure
got from the Voluntary /gencies are not maintained

properly,
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They stated that where new ones were erected
they are however not in bhetter shapes than
the o0ld ones,

That since theve buildings are not in good
shape many staff stay inside the Towns or in
their personal buildings, Twelve percent (12%
of the respondents stoted that they had no

opinion about the issue.
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How would you r~te the standard of

discipline in schocls

TABLE 4,2,7

discipline in schools now,

novi?

Regpondents? view on the strndard of

ITEMS ) ) Né;ugf B .?erceﬁiégé
Respoudents (%)
Improved 5 10
Deteriorated L5 90
No idea - 0
TOTAL 50 100%

e b e ok ke m % Pk RS
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L close examination of table 4,7 above reveals

that ten percent (10%) of the res

that the standard of discipline
improved, Ninety percent (90%)
standard of discipline in Theise

fallen or greatly deterior:cted.

pondents stated

in these schools has
ctoted that the

schools has drastically

Th=t principals are

not given enough power for proper discipline of their

studenis.

In view of this, parents can take any
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principal to court of law for any disciplinary action
taken against their children.

Students do not seek for permission hefore goirg into
the towns, and they herdly put on their uniforms for
proper identification. Cases of theft, unwanted
pregnancies, rioting, are very common in these schools
today. These things were not found in these schools

before the take-over by the Government,
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4,2.8 Question VITL:

How would you rite the academic achievements
in these schools presently?
TLBELE 4,2,8 ¢ Respondents! opinions on the acadenic

achlievements in these school presently,

ITEMS Ho. of _ Percentage
Respondents (5

Improved 20 40

Fallen _ %0 . 60

No Opinion - -

TOTAL ' 50 ' 100%

=i Er— e [ TSR R

An examination of table 4.8 above reveals that
forty percent (40%) of the respondents said that the
stendard of education or academic achievements has
improved. For them the quality of education has
greatly improved. Sixty parcent (60%) stoted that
the standard of academic achievenents has seriously
fallen or deteriorated, There is no gain saying that
the State!s educational sector is in some disarray

currently, They stoted that most of the secondary
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school leavers cen not speak simple IEnglish

nor write in English cffectively.

Students are admitted into these schools
without being qualified; thet is, students who
can not even write their names are being admitted,
which was not the cose in the period of the
Voluntary Agencies., Thus according to them

the academic stondard has crashed to the ground
following govermuent tuke-over of schools, .
They expressed tha fear that the way things

are going on in the puhlic schocls we moy end

up producing a generation of illiterates,
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he2.9 Question IX:

Are the tenchers more committed to their
academic work under the (Government than under
Voluntary Agencies?

TABLE 44249 Respondentsi opinions on vhather the
teachers are more commitied to thoeir wcadenmic

work under the Goverrnments than under Voluntary

»

Agencies,
ITENS to. of Percentage
Respondents ()
More committed 10 20
Not committed 40 80
Mo Opinion - -

A close examinntion of table 4,9 above shows
that twenty percent (20%) of the respondents have
the view tha’t the teachers are more coummitted 1o
their academic work noy than before The take~over.
Eighty percent (80%) stoted thet the Yeachers are not
committed to their academic work now, That in the

periods of the Voluntary /Agencies, there were schools
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Mansgers who Were alwoys checkings on the teachers to
be sure that they are doing thelir work accordingly
and e¢ffectively too. But that azfter the +tke-over of
schools, government relaxed in this aspect of
supervision of schools, so tecchers hardly do their
work accordingly these days, IFor them there are no
enough supervigors to check on the staff, that a
supervisor who is supposed to be checking too many
schools may not be efficient in his work. 7That even
where there is only one ofiicer who would be checking,
the checking should be constant, this would mcke the
teachers to be alert always, This exactly was what

the voluntary agencles were doing,
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422,10 Question X:
Do these teachers have a higher moral
standard than hefore?

TABLE 4.2,10 ¢ Respondents! opinions on whether
teachers have a higher moral standard than before

the teke~over of schools,

S S A T

ITE®S No. of Percentage
Respondents 56}
Higher than before 41 82
Higher after take-over 9 13
No Opinion - -
TOTAL 50 100%
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A critical examination of table 4,10 reveals
that eighty-two percent (82¢} of the respondents
stated that teachers have higher moral stand-rd than
after the tzke-over of schools, In those days teachers!
moral standard were being constsntly checked by the
school Managers. Where a teacher is found wanting
morally, he is sacked or warned serilously and is placed

urnder clogsed observation. This is because the spiritual



80

and moral chzracter of the tgachers was a most
important factor. Therefore, should a teacher fail

in his conduct, discipline could be applied in
conformity with the charascter of the school. This

is no- the case in our schools today, there are rampant
cases of unwanted pregnancies where teachers are
involved and ncthing serious done to them. Eighteen
percent (18%) stated that the teachers now have higher

moral standard,
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!4-.2.1'1 'Q}.les't;j‘..on -:{‘1:

What are the Yerits of ithe taokewover?

TABLE 4.2,11 : Respordents! views on the merits of

the take~over of Schools.

ITEMS No. of Percerntage
Regpondents (%)
Beneficial to the people 23 Lo
Not beneficial to the people 27 54
No Opinion - . -
TOTAL 50 100%

A - T P e S P I S R P

An examination of table 4,11 above reveals that
fourty-six percent (h4655) of the respordents stated
that the take-over of schools vas beneficial to the
people of the States and the country at large. i'or
them the take-over of schools has enabled meny pupils
to attend schools, It has nade it nossible for pupils
from different backgrounds to come together to learn,
That the take=-over also has led to the expansion of

these schools which gave rooms for wnany job opportunities,
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Fifty~four percent (54%) of the respondents stated

that the take-over was not beneficial tq the people,
That instead of taking over the schools, the government
should have continued to e¢xpand its own schools or

set up new ones, while the Voluntory Agencies are
allowed to run their schools, They expressed their
view that by allowing the Voluntary Agencies, to run
their schools and governrent run its own, an atmosphere
for competition would have been created., According to
them parents are denied the choice of schools for

their children.
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L4,2,12 : Question XII
What are the demerits of the trke-over?

TABLE 4,2,12 3 Respondents! views on the demerits

of the toke=over of schools,

T S e

ITEMS No, of Percentage
Respondents (+2)

S P A .

Moral decadence and falling

standard of education 40 80
Ho Opinion 10 20
PTOTAL 50 100%
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A close examination of table 4,12 above indicates
that eighty percent (80%) of the respondents stated
that the take=-over has done morc harm than good, For
them the take-over hzs lad to moral decadence in our
schools, That moral or religious instructions have
not been given proper attention as it ought to he, A
serious side effect of the t-ke~over of schools is the
down turn in the standard of educction state wise and
at every level of educztion, Thus according to them
standard of education has drastically f@llen and that
rapid expansion. . of classes does not go with the
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provision of amenities in these schools, The

schools are too many for the government to give proper
and equal attention. For this, there are a lot of
beauracratic processes to be done before something is
being executed,

All the promises made Ly the government are not
fulfilled. Parents who were told that they would not
pay school fees again, have become tired from
unnecessary demands from the schools. Textbooks are
being bought by perentsi transport mcney are paid
by the parents. There are no enough furniture in
these schools, so thet students have to share their
seats, This always makes them not tTo he comfortable
during lessons, some even sit on the floor to write,
Classroom facilities are not enough ard laboratories

are not properly equipped,

According to some of the teachers interviewed,
the government does not give ovportunities for all
categories of teachers to go for further studies,
They stated that staff who teach subjects such as
Christian Religious Studies (CRS) and History are not

always given in~-service and this has caused serious



set back to the academic achievements of both the
gtaff and the students, They expressed the view
that equal opportunity should be given to all staff
irrespective of their areas of specialities, since
all staff are for the progress of education in their

schools and the stateg at large,
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4a3.0 HYPOTHESTS TESTING

4,3,1 Hypothesis One:

There is no significant difference
between the salary structure téachers earned
before and after the take=over of school by

govérnment,

TABLE 4,3,1 : Analysis between the salary structure
teachers earned before and aftet the take-over

of schools,

e - rapp— . T S .

Critical

X2 Value of

Decisi

X2 - clsion
~ } B L)

Salary adequacy 12,5856 4 13.277 N/S
Salary satisfaction 19,647 4 13,277 Sig.
Influence on perfor-
mance of teachers 32,706 4 13,277 Sige
Salary improvement 18,00C 4 13,277 Sige
Conditions of teacners
financially better 928 & 13277 Sig.

e e SRS S S I R ———————— - -

Table 4,3%3.,1. shows the analysis of the data collected
2

by the use of Xz. It could he secen that the X
calculated for the various variables (12.588, 19,647,
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32,706, 18.000, 31.529), the %" calculated for
variable one is less than the Kz Critical Value
(13.277). The Rest of the Variables arc greater
than the critical volues (13,277, 13.2797, 15.277,
13,277, 13.277)« Hence ithe difference between

the observed and the expected is quite significant.

Thus all the null hypothesis was rejected,






