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ABSTRACT
This research was amed at evauating thejob performance of Minna College
of Education trainees Business Education Teachers in Niger state Secondary School.
There were 433 subjects studies. The sample made up of teacher of Business Studies,

and 405 out of 455 Business Studies students in the secondary school of Niger state.

Result of the preliminary study reveded that mgority of the teacher of
Business studies were College of Education Minnas COEM graduate. This was
confirmed during the main study where the first hypothesis of no sgnificant
difference to the number of NCE Business studies teacher in the secondary schools of
Niger state tested Negative, this Hypothesis was rejected.

The performance of NCE student on the Business teacher Education
programme was independent of whether or not they had prior knowledge. Thisis
because student with teacher grade Il education background competed favourable well
with student who had WA SC/GCE background. Secondary school student however,
ggnified that Business studies was a worthwhile course because it enabled these

category of students preparation for vocationally oriented graduate.

The business studies teachers (both COEM and NCOEM) graduate agreed that
the curriculum content and syllabi (old and new) were adequate but required
additional training in Vocational and Teacher Education (VTE), Mathsg/Statistics and
Education Psychology to enhance their future preparation to teach Business studies
more effectively. Furthermore the study revealed that Guidance and Counsdlling,
Shorthand and typewriting were inadequate for secondary school students to enable
them make wise selection of business subjects for SSCE registration.

While the second and fourth hypotheses of the study were concerned with

preparing Teachers for Business Studies at the secondary schools in Niger State were



retained, the first and third hypotheses concerned with the performance of COEM

graduate taught using old syllabus compared with those taught the new syllabus were

rejected. This was because the subject areas in which addition at will be needed varied

between the two categories of teachers.

Recommendations from the study are thus:

That short time seminars or lectures should be organized by the
COEM for Business Studies Teachers of Secondary School in
Niger State. This is with a view to helping them improve their
performance and effective in the teaching of Business Studies
on Post primary schools in the state,

Both COEM and NCOEM graduate will require additional or
further training in VTE, Maths and statistics and psychology to
enhance their performance in their schools,

That Typing and shorthand have not be accorded their rightful
places as student were not found to have taught this subject
areas. There istherefore need for teachers to adopt methods that
will help motivate students to like Business Studies; and

That Business Studies teachers should be included in the JCC
curriculum  planning as it affects their programme

implementation in the secondary schools in Niger State.
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DEFINITION OF TERMS

In consonance with the content and meanings of this study, some work(s) and
phrases used in the course ol the study are defined follow:
Ashby Commission: Committee [ed by Sir 1saac Ashby to look into the education

Needs of colonial areas under the British colony before independence.

Business Education: the business courses offered at the Coilege of Education (COE),
Leading to preparation of NCE business studics teachers in the

Secondary schools.

Business Educations: A professionally trained who has specialised skills and
knowledge in Business and or commercial subjects for

teaching either in the post primary or tertiary institutions.

Business Teacher Education Programme: This refer to Teacher Education
programme Aimed at preparing NCE students in
Business subjects to qualify to teach at

primary schools.

Business subject teacher: Any person trained or not formally trained but has
Knowledge of business subjects and is seen to impart it

through teaching a core subject in the secondary school.

Business studies: (135) Business subject combinations taught in the Secondary

schools,

Evaluation: Is survey or follow-up study of training given and performance of

business education graduates of COE Minna

Performance: is the accomplishment of activities to expectation

X ()1



ABBREVIATIONS

AB.U. Zaria: Ahmadu Bello University Zaria (1977). The second University in
' ~ Nigeria to offer Business Education at degree level for NCE graduates.
This University offers Business Teacher Education up to the PhD
level.

C & G: City and Guilds, a London qualifying examination for technitlsal and
Commercial Students (being conducted by (WAEC) to qualify students
for occupational in the industry.

COEM grads: College of Education Minna graduates (Serving Teachers)

G and C: Guidance and Counselling service/ training for students

JCC: Joint Consultative Commnittec on Education in Nigeria,

NCE: Nigerian Certificate in Education. A certificatc awarded after successful

Completion of accredited course in College of Education
- NCOEM Grads: Non College of Education Minna graduates teaching Business.
Studies in the Sccondary schools. |

NPE: National Policy on Education (6-3-3-4) system of education 1981, revised in
1985 and 1988. |

SS8: Senior Secondary School (i.c. 10" — 12 grade of high school students in forms

4.5, and 6.
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T. C. Grade II: Higher clementary Teacher Traming qualifying certificate for
teaching in primary school. This certificate is a pre-requisite for entry
into an NCE programme and Teaching profession.

VTE: Maths/Statistics: Vocational and Technical Education; mathematic = and

Businmess Statistics courses taught at NCE level.
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CHAPTER 1

INTRODUCTION

1.1 Background Information

Before the advent of the colonialists in Nigeria, therc had been some form of
| ~ education. This was the traditional non-formal way of knowledge acquisition. Saidu
(1988), cliimed that “traditional cducation is the form of educat-ion that each Nigcriah
commuiiity has banded down to succeeding gcncrﬁtions. It was not formal; unlike the
schools of western education or the Quranic form of schpols. The main objective of the
.tradilional cducation was to always enable the child grow into a functional member of his

family or group’;.

Through this the child was taught morals, good manners of behaviour, obedienlce
to elders and constituted authorities, respeet for customs, conventions, superstitions, laws:
bf group and unquestionable acceptance of beliels of the people in their communities,
The informal cducation combined these virtues among others [rom neighbouring
communities. Through lapprcnliceship schemes master cfaﬂsmcn and women .transferred
knowledge, skills and valucs for dignity in labour. This has led to 2 more organised
classroom instruction. Ndakotsu (1988), quoting Whecler, described formal cducation as
. “the deliberate attempt by one or more persons to effect changes in the behaviour of one
or more persons by ijl;escnting certain expériences so as to achieve certain cducational

goals”.



The goals of education was not ondy tie process of learning (o read, wirne,
arithimetic ov any ¢ther of computation, but «dso proef for proficiency i the job
and its total dexterity.  This is through mdividual ability 10 make meaningiul
contribution to onesell, the community. and the society at large.

According to a statement by the Naconal Policies Commission (LN A), on
the Business Teacher Education (1987). Business Educators have a problein.
The Commission cautioned thus:

Because Business Educators are chavee with the responsibility of

educating u large segment of the workforce. the guality of business

education at all educational levels directly impacts the well-being of

the business community. Business teacher education therefore, is

inherently involved as an nuportant part of the foundation ol the

NAtIoN’s economy.

The purpose of this research work was 1o strengthen Dusiness t2acho
education through programme mprovemenis.  YThus NCE Business Education
Students knowledge and enrolments o the teacher education prograsnme sleokd
prepare them for proper roles in creating commercial awareness Thiss
awareness should be in pupils and students of the secondary schouls where
business subjects are oflered.

The Ministry  of  Education  through its  adminestratne

machinery should systematise the selection and recruitment ol

business education teachers, supervise their



pOStﬁg and monitor their transfer for retention of existing meagre commercial teachers in
the secondary .schools in Niger State.

- The students could be encouraged through proper vocational guidance, job station -
shnﬁlation and practical attachments. This is against allowing inccssant postings and
indiscriminate transfers to and from schools that deny students the opportunitics, skills

and competencics they would have derived from traincd Busincss IEducators.

1.2 Statemecnt of the Problem

The College of Education Minna is over 18 year old, whike the Busiﬁcss
Education program has been on since 1979. Within this period the syllabus was changed |
oncé. No documentary evidence has been found where either the syllabi or the program
has been evaluated fof their efficiency. Molokwu (1986) showed that every evaluative
study in education, tends to give a “qu_alitative value judgement” as to. whether or not the
will-be teachers are fcacthlg to the tra_iﬁing given, and to test whether or not students have
léarnt what they ought to and doing same correctly. The examination process after each
taught course cvaluate students only within the Iimits of the subject @ttei‘ taught..
Evaluation of the one who was taught can bnly be assessed by the way they perform. The
nﬁmbcr of pupil taught versus would-be teacher action/reaction can best be evaluated
- within the confines of a training program except during periods of students teaching
practice. This therefofe, calls for an all encompassing study where the teaching syllabus;
perfbrmance of the tcachers on the job (from the perspective of teachers themselves and

the perspective of the student) will be evaluated and the effect of pre-knowlédge of



Business Education on the performance of students when they are at the College of

Education Minna can be established.
This study therefore tried to provide some information that bridges the gap in the

knowledge of the academics performance of the Business Education graduates of College

of Education Minna and their job performance out on their duty posts.

1.3 Objectives of the Study

i.  To assess the performance of Business Education graduates of College of
[ducation. Minna teaching Business Studies in the Secondary Schools in Niger
State.

ii. To attest to the fact that most manpower needs of Secondary Schools and the
Ministry of Education was dependent on the College of Education, Minna.

iii  To assess the implications of NCE students insufficient or complete lack of prior
knowledge of Business subjects on entry to the College of Education Minna

(Business Teacher Education course) with a view to improving instructions.

1.4 Research Questions

In order to arrive at the desired goal, a set of questions were used to ascertain the
category of teachers teaching Business Education in selected secondary schools in Niger
State. It set of questions were also designed to establish the percentage of the teachers
that were trained by the Minna College of Education. In the main study the following
rescarch questions were also proffered:

i How would the syllabus content of the NCR Business Teacher Education



Programmes adequately equip NCE graduates to teach Businc_ss studies at the

Senior Secondary School level iﬁ Niger state? | o

il. What differcnce did prior knowledge f business subjects before entry for the
business Education programme of College of Education Minna have on the
ﬁajority of the NCE Business Education graduate?

iii How does students with or without the prior knowledge of business
subjects perform in their studies, given the adequate training facilities and
manpowcer resources at their disposal.

1.5 HYPOTHESES
The fﬁllowing nuli hypothéscs were put forward for the purpose of this study
HO1 There is no significant difference bémwn the job performance of COE
Minna trained business Education graduates and the their prior knowledge
| '. “of business subjects on entering the teaching profession
HO02  There is no significant deference Sctwccnjob pérformances of COEM
~ graduates and the syllabus used to train them.
HO3  There is no significant difference Betwccn Secondary School students
Motivation, awareness and sustcnance in business than the Motivation
awareness and sustenance maintained by their business studies teachers
1.6 Significance of ihe study. |
The result of this study would shed more light on:
i. the manpower need speculations of the state on the college 6f education NCE
Business Tcacher Education graduate to enhance economic literacy, career choice

and further education for secondary Student.



1i, . The vocational and career guidance need for Secondary School Students, School
Principals, Educationists and carcer masters who would be morc prepared to help
their students in subject selection bearing m mind career aspiration, job openings
and marketable skills in areas that have vocational implications.
lii. The implication of admitting students into the, College of Education ana
| Business Tcacher Education Programme with insufficient or complete lack of
prior knowledge of Busincss subjects as it bears greal coﬁscqucncc on Studcnfé
non—comﬁrehension of the Business .con.ccpls, perception, and performance,
The study embraced the College of Education and NcEn—Clollegc of Education,
Minna trained teachers of Busim-:ss Studies, the Senior Secondary School students in Six
Zonal Insﬁector of Education offices 10(:'atcd. in Bida, Koﬂtagora, Kutigi, Minna, Rijau
and Suleja respectively. However, not all Secondary Schools $a:1'f1’pied could participate in
the study because they either had no Business Teachers or cxp'l.'(':ssed [ack of typewriters

and other facilities for their Schools to run Commercial courses.

1.7  Assumptions

L o h is assumed that majori'tj_r of sccondary school (Busiﬁcss Studies) leavers
constitute the majority input of Business Education graduates of College of
Education, Minna.

i, Il is also assumed that since most NCE Business Teacher Education graduates of
College of Education, Minna, serve the Ministry of Education, most man-powcer
needs of the State for her Secondary Schools was dependent on the College of

Education, Minna.



CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1  Introduction

In the introductory part of this work, background information as to the causc of
the problem: have becﬁ highlighted leading o a statement that rescarch is needed to solve |
- the perepnial problem of insufficient or complete lack of knowledge of Business subjects
as. factors that would militate against students background to economic literacy,

vocational competencies and further education.

‘ | In this light, to evaluate the job performance of COE Minpa trained Business
Education graduates in Niger state as it affccts the secondary schools and the College of
Education Minna, ccrtain issues have been raiscd under the sub-topics that are
sufficiently backed by available knowledge in print. Most relevant materials have bccq
acknowledged either in the body of the review itself or by the references as would be

noticed herein,

This chapter rcviews previous write ups by authors, co-authors, publisher and
other Business journals.  The chapter is sub-divided into sc.vcral sections  viz: (i)
need for Business Teacher education; (ii) dcfinition of Business Education; (1ii)
cducational implications of Busincss Education; (iv) need Lot vocational education; (v)
need for Guidance and Counscling; (vi) Historical background of Business Educaﬁon

in Nigeria and Niger State in particular; (vii) Business studies curriculum in



secondary schools i Niger State and its attendant implementation. These are all aimed

at evaluafing Business Teacher in Niger State.

2.2  Historical Background of Business Education in Nigeria.

The history of Business Education in Nigeria dates back to 1891, when Mie
Callum suggested that a school curriculum should embrace English - grammar,
Geography and History; Algebra, Geometry and geometrical drawing for measuring;
commercial arithmetic for calculation; and shorthand and book keeping for ease in
record keeping (Olorunmaiye, 1988). In 1895, the Hope Wadell Institute wos
‘established in Calabar. Thxs institute was saddled with the responsibility of producing
' commercially onented manpowsr for the then crvil service, A similaix mstitule was later
+ established in the westem region of Nigeria as St. Andrews College, Oyo in 1896, This
institute had the same aim as the Calabar Institule.

The Phelp Stoke funds, which was established in 1920 in United States of
America and in ccoperation with Intermational Edueation Bourd also based in the
United States were the first group who forxnal'l.ly mniroduced vocational education (o
Nigeria (Olorumiuye, 1988). Aina (1977} identified carly schools that were busswss
oriented as: (1) First Clerical Training Centie Commercial Academny Enugu; (i) St
John's Bosco College Ubiajs ( both in 1942), (i) the St Aug,ustin‘g Secondary

Commereial School Onnsha (1947) and (v) Secondary School of Commercs (1948),



| Carey (1968) reported that, in 1958 the Western Region Government sought '
| assistance of Ohio University USA, for Teacher Education Training to enable them
teach in Sccondary Commercial Schools. Teacher grade I, were trained. This
development gave birth to the Techmical College Ibadan, Adeyemi College of
Education Oﬁdo; and Olunloyo College of Education Iba-. «dan. Several authors (Aina, |
1977, Oladunjoye, 1985; Adesina, 1977; and Aina, 1977) showed that Aiyetoro
Comprehensive School (established in 1963) offered academic and vocational
education for WASC, RSA and C&G examinations. Academic and specialised skills
subjects were selected at own volition or by the dictates of academic perforﬁance.

The Ashby Commission (1960) recommended higher education for professional
;:ducation in Accounts, Business Administration, Insurance, Banking, Middle
Management a.ﬁd Secretarial training in the polytechnics and Urﬁveréities.

Bﬁsincss Teacher Education Programme was established under the Faculty of
Education, University of Nigeria Nsukka in 1962/1963 scssion as "Vocational Teacher
Education; followed by Ahmadu Bello University, Zaria 1976/77, in the Vocational and
Technical Education department of the Faculty of Education as 'Business Education'.

At the tertiary levels, today, Business Teacher Education has continued to
- expand. Baturc and Thomas (1989) in their research Seminar papers, found that there
were 20 Colleges of Education and 8 Universitics that offered Business Education

programmes in Nigeria as at then.

"



2.3 Business Education in Niger State,
The history of business Education in Schools in Niger State could be traced to

| the establishment of the Clerical Training Centre in (1956) at Bida along similar
Institutions in Azare, Llorin, Sokoto, Otukpo and Potiskum. The Clerical Training
Centre Bida was upgraded to the Staff Training Centre (1974); Staff Development
Centre (1980) and a College of Administrative and Business Studies (CABS) in 1990.

The products of the Clerical Training Centre Bida. were employed in the private
- businesses (UAC and John Holt) or in the government public offices in Bida,
Kontagora and Minna respectively. Though a few of the school graduafes sought
admission for further education in Polytechnic Kaduna, Ahmadu Bello University
Zaria, and the Federal Training Céntrc Kaduna which absérbcd candidates from the
Clerical Training Ccﬁtrcs for Adiministration in Zaria.

Today, most manpower needs in clerical and typist jobs are derived from the

dcfuhct STC/SDC Bida now a.Collcgc of Administrative and Busines Studies. The
carly Sccondafy Schools that offered Commercial subjects were Government Secondary
School Bida, (1963), Muazu Ibrahim Government Commercial Secondary School
Kontagora (1962) St. Maryamu Girls Secondary School (Private) (1970) Bida and the
Dendo Sclcohdary School (1974) Agaie.

| Additional new States were created in Nigena and Niger State came into being
n 1975, In 1976, the Advanced Teachers College Minna took off to complement the

A.T.C. Sokoto and Kano. This was sequel to previous arrangements for Minna to have

<y

i

0



a higher Tcacher Training Institution. The Niger State House ;)f Asscmbly Edicf
No.HB/15/81 of 1976 hastened the cstablishement of A.T.C. Minna. The A.T.C.
Minna, later an afﬁhate of the Institute of Education Ahmadu Bello Umvcrs;ty Zana,
was accredited the status of a College of Education Minna in 1982,

In 1983, the NSLN No.3 signed into law formaly established the Niger State
College of Education Minna and for purposes of Training students in pre-degree and
Tertiary levels of education. In Niger State College of Education News Bulletin, Vol.1

No 1, (Nov. 1988), stated the phrposc of Business Teacher Education viz;

The Business Education department begun offering Business subjects
NCE lcvel during the 1978/79 academic session with the ultimate
purpose of providing teacher education in Business Education to meet
the manpower requirements of the secondary schools in Niger State and
preparation for higher education in the Universities.

The Vocational Training Centres in Katcha, Ibeto and Pandogan drew students of
form three "who were incapable of attaining science and academic standards for

pre-vocational courses”, Agwai(1979).

2.4  What Business Teacher Education is.
Ndinechi (1987) seems to say that Business Teacher Education is an aspect
of business education concerned with the professional education of individuals who

have made, at least a tentative decision to make a career in buisness teaching ...

I



persons who enroll in business teacher education programme are, at least choosing
to become professional teachers. In comparing Business teacher Education in

 Nigeria and the United States, Davis and Oladunjoye (1987), wrote that the:

Business Teacher Education Programme is establised to prepare
competent Business tcachers who are capable of promoting technical
and business education programmes in the post-secondary -
institutions in the country.

The objective was sought to be achived by helping State Governments
develop and improve business programme in Secondary Schools, Polytechnics, and
Advanced Teachers Colleges; organizing programes for the in-services education
of business teachers, preparing disseminating instructional materials in the various
areas of business education;laying adequate business education background upon
which the prospective graduates can hinge post-graduate studies, and contributing
fo the improvement of curriculum, course content, and teaching strategies of
business education subjects, at all [evels, through research and communication,

However, of all the thinking known to the author, the one by Nannasy et al

(1979) is preferrcd: 1t staics that;

Business Education is that aspect of total education programme that
provides the knowledge, skills, understading and attitudes nceded to
perform in Business world as a producer and or consumer of goods and
services that business offers.

174



In a follow-up study of the Business Studies Diploma recipient of Teaéhér
education in the then Western Region of Nigeria, Carey (1968) investigated the
graduates of the teacher education programme in order to (i) learn of their current
-employment, (i1} educational and salary status, and (iii) to gain some indication of
their attitudes toward their job situation. He found that contrary to the critics of the

programme;

... eight out of ten of those trained as business teachers are either
teachers or admimustrators in the secondary school business education
programme in Nigeria, One out of ten are students in advanced
educational work and not available to teach. However, their productivity
in other employment may still contribute to economic development;
Individuals who have had post secondary training for office occupations
often sought and found employment as business teachers; several of
Nigerian business teachers surveyed do not have spectal training in the
principies of teaching business subjects. There were other uncertified
tcachers of business subjects who were not covered by the survey.

Thercfore, Business Teacher “Satisfaction and dissatisfaction with job
situation depended on | s.everal factors such as, salary, working conditions, the.
characteristies of comfnunity and the attitudes of fellow workers", Further more, "in
the past any one who had successfully passed RSA Examination in typewriting,
shorthand or accoﬁnting was considered qualified to teach business subjects or be
. émploycd in an office; if an individual had RSA "pass” plus a grade II teachers
certificate, he would have an even better chance of being employed as a business

teacher."

1%
3



From the above report by Carey, busincss education has undergone
challenges. It requires better trained Business Educator who have passed through

the College of Education and University to qualify and be well titled for the

implementation of Business studies curriculum in the Secondary Schools.

25 Needto Evalu;lte the Business Teacher Education. Programme.

Every evaluative study in education tends to give a qualitative valué
judgement as to whether or not the beneficiaries are reacting to the training given.
. To test whether or not students have learnt what they ought 1o and are seen doing

what they are expected to do. According to Molokwu (1986) “there is need to
“evaluate the B.Ed Home Economics programme to sce if the graduates of the
programme are doing what they are expected to do". The Business Teacher
Edﬁcation of the Ccollege of Education Minna is one of such programmes affiliated
to the Institute of Education Ahmadu Bello Univcrsify, Zaria that needs evaluation.

Nolan et al. (1967), maintained that the ¢valuation of achievement is one of

the most important aspects of human activities. Without evaluation there would be .
- little improvement. progress is based oh constant appraisal of the results of our
efforts in all {ields of human endeavour. In-as-much as the teachers of a course onl‘

any programine expect results, then socicty expects above all intrests a change in
behaviour of the learned and this manifests in hisher indilectable dispensation.

Hence, Pevfmman o« evaluation of Business Teachers in secondary schools in Niger
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State is desirable to ascertain job performance in line with whether or not the
products had a complete grip of teaching methodology and other spheres of the
Business Education programme aimed at educating youths in the Secondary
Schools in Niger State.

In an action plan report by the National Polices Commission USA (1987),

it was stated that;

...... Because Business educators are charged with the responsibility of
conducting a large segment of the work force, the quality of business
education at all educational levels directly imparts the well being of the
business community. Business teacher education therefore, is inherently
involved as an important part of the foundation of the nations economy.

The National Curriculum for Junior Secondary Secondary Schools (1985)

pointed out that Business Studies curriculum is hinged on the following objectives:

To enable the student to acquire the basic knowledge of the subject; to
prepare student for further training in business studies; to provide
orientation of basic skills with which to start a life of work for those who
may not undergo further training; to provide basic skills for personal use
m future and to relate the knowledge and skills to the national Economy
there must be a change in our otherwise &y efmus and mislcading idea
about business studies. Many people think that the subject is a course
which does not require any preparation and which any body can teach.
This 1s obviously not so. As one of the pre-vocational subjects, it is
crucial that adequate provisions be made in terms of human and material
resources for the desired effect to be attained.



Nigeria® Ceitificate m Dducation, Business Education Teachers i ihe
implementation of Busincssﬁ Studies Curriculum in the Secondary School in the rew
Nigerian National Policy on Education, have to borne in nund thb calling of their
profession and the philosophy, "the integrution of the individual into a sound and
effective citizen and equat educational opportunities for all eitizens of the nation at
the primary, secondary school system”. The Sccondary School education aims to
prepare students for vseful Living within the society and for further Education.
According to NPE (1981) "Sceondury Education i3 the form of cducation chaldien

receive after primary education and before tertiary stage.”

To implement the Business Studics curriculum, well qualificd Business
Educators and those knowledgeable in business subjects should be éngagcd in the

education of the youths. Fafunwa (1976) says,

No significant change in ¢education can take place in any country uniess
its teaching corps 15 well iraincd. Poorly trained teachers will produce
poorly irained doctors, lawyers, engincers, sceretaries and the like.
Indeed, the teachers directly influence the quality and quuouty of
serviees provided by all other trades und professions.

The NPE (1981) agrees with above statements, thus here stated clearly the

commitment of the Federal Government of Nigeria viz, "Teacher education will

continue to be given a major emphasis in all our education planing because no

©



education system can rise above the quality of iis teachers”.
There must be well-trained feachers 10 make a dillercnce between individual
studeats with vocational training. Therefore, it is necessary that teacher education

is reviewed and evaluated to match the investment in education.

2.6  Need for Vocational Teachers

In present day Nigeria, there 18 a lack of clearly defined objective ior
Vocational and Technical Education in general but Business Education in particular
at all levels of education. Olorunmaiye (1988) has shown that, the late inclusion of
Business Education in the educational system of this country; the unduc emphasis
placed on examinations; the low social rating associated with Business Educatior
bookish orientation of educational system and the general lack of both national wid
“educational philosophy are contributory fuctors to this luck of direction,
I Marsden {(1955), stated that Technical Education had yet to \fu!ﬁl its function
~ in meeling the economic needs of several third world countnies. This is unged on
the premuse that the demand by Industry and Commerce of technicully orened
work-force had not been met.

It was obscrved by Oladebo (1979) thut the question of getung the youths
molivated and prepared to enter the teaching profession and persuading those
already in the profession to remain posses a problem for the Government, Ministries

of, Education and other bodies connected with decision making in Education. This

-
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has only recently been re-echoed by the Muusiry of sdacation where uader the open

Apprenticeship scheme programme, a representative of the ninistry stated ihat:

There is munpower shortage of Business teachers mn the Ministry of
Education; not all the schools have teachers in Business studies; the few
posted to schools are copers, volunicers and unemployed pradustes of the
other discip]iaes and the Busmess Fducatioi teachers who have
professional teacking qualifications have often left for more favourable
employment in the industry or commercial sector of the economy e.g.
Banks, Finance and private Entreprencursing.
'
Agwai (1986) on the need 1o establish more Vocational Technical Schools
in Nigeria, said that there was an urgent necd to establish  Voeational Technical
Schools in many paris of Nigeria. These schools e swd should provide the kind of

Education that “prepares pupils for some funcuional and oceupantonal skalls. he

skills should include the ... Commercial or Business Training ...."

In another report Jibnin (1986), stated that in any big orpanisation,
accountants, confidential secretarics and typists are required. For that reason
therefore, there was a need for the awareness of these subjects to be creuted in the
pupils begining from an carly stage i education. He concluded by saying that "With
the industrial and commercial development in Nigeria, the establihment of Busin:ss
subjects like book-keeping, typing, economics, business methods and shorthaad,

will po a long way towards solving our jurior and middle manpower problenrs, The

8



purpose of any course of study is to help remeidy several contingencies”.

The teaching profession is loosing its gualified teachers to other business in
a time when it is unable to attract capable and interested youths reported Majasan
{1963). His observation was that the poor condition of service of the teachers was

responsible for it This is butressed by his statement thai:

The general manpower shorlage wlich made it difficull to interest
talented people in teaching coupled with poor conditions of service has
to compete with other oceupations for able young men and womaen, who
for some rcasons are not attructed to it. Most of those atiracted are the
ones who cannol succeed in teaching the majority of secondary
institutions teaching staff are of this category .

Uduma (1986) quoted Fyan (1984) as saying that: "third world countries face
a desperate shortage of people with comunercial skills to assist in the development

'of a diversified and self relient cconomy, and in many places there is consequently
"a shortage of trained teachers with their skills .

Besides, Biobaku (1969) had earlier shown that: "there is need to re-invest
in teaching its true majesty as a noble profession. Teachers appear to be loosing
sight of their avocations. For maay, tcaching profession has ceased to be a calling,
only an oceupation to be abandoned as soon as possible".

Adesina (1977) in a study of some sclected secondary sehools in Kano,
reported that, 72% of secondary school teachers in the State hoped to leave teaching

as soon as they complete their period of bonding with the teaching institutions. The



Ashby Commission Report of 1960, had carlier predicted that, "there is ... the
constant migration of teachers away from 1caching so that the continual turn over
of teaching staff may come to be looked upon as a preparation for position in other
sectors of the employment”,

The major reason for the apathy or wrong perception of the ’tcaclijng
profession, was summéd up as "the teaching profession has not been able 1o
command the respect it deserves” (Fafunwa, 1969). To help solve the problem

Uduma concluded that:

+ . . there is the need to identify fust, the importance of the
proflessional tasks performed by the teacher. These professional tasks are
the factors that will be needed to improve teacher elfcctivencss in
instruction. 1t would also be necessary to identify the compeiencics
needed by the business teacher in performing the professional, tasks
(Udumna, 1986).
2.7 Need for Carcer Guidence for Secondary School Leavers
In order 1o turn out professionally competent teachers, there will be the need
to provide proper awarencss. There is an ardent need therefore, to have Gudence
Counsellors intensify their contributions through rendering Voeational guidance
which should be given in order to: (i) help individual students - after varicus
assessment of ability (actual and potential) and consideration of vocational

- preferences - 1o make realistic decisions about the kind of carcers they might

:' eventually settle into, (1) to make students aware that since after the '70s, a
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University degree could no longer be regarded as a job ticket' and (1) te start ther:
thinking about the possibilities iraplied by the subjeet(s) in which they ntnd
further their knowledge (a degree from a University or other specialized eduv.aiwon
COUrses).

Several authors agree that cducation at this level 13 a phasc in growing up

from childhood to adult career choice. They mentioned that:

Twenty years ago when a degree or a diploma could with some
justification be looked on as automatic passport to a job getting the
secondary school pupil prepared for funher education course could be
seen as a main consideration. In the 7Us things are different, us those
only marginally connected with carcer guidince at the preseat time kuow
.. 1t would scem that "the graduate scller's market has disappearcd
forever.

~

Nwagwu (1976) observed that, "the few technical and commercial
secondary schools are ill-equipped and statled to do a good job white most of thyir
students are those considered uni good enough for the gramunar schools ... Nobody
assumes any responsibility for guiding the students in their selection of vocation
and possible further education”. Hence, the Business Teacher Education programme
should equipe the teachers with the knowledge in shaping the lives of the youth in
the secondary schools for joB openings and choice of career that would meet the

.nation's need. .
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In considenng the truning given versus the Waining needed by youots to
perform, Ikpe (1989) noted that, the lraining given to secrretaries does not
commensurate the consequent fechnological trends in offices. Office automation
requires adequate training in preparation of secretanial staff and infaet, all business
managers for the 90s anr.l by the year 2060, The new roles of the secreturics as
suggested by this author (Ikpe, 1989) inciuded using computers for composing,
proofreading and editing (on the computer) entire reports from the draft to finished
product. A curriculum in Vocational and business education, will not be complen
if it embraces only office systems approach to leaming, provide service and
information to managers and professionals for decision making, job responsibilitics,
communication patierns attitudes and inter personal relationship. This one arca
Guidance Counsellors can mtensify their contributions to dcvcl(.iping a viable
curriculum

Coacluding his report Lkpe (1989), indicaied that, bur secretarial departmcits
have spent time and effort developing the skills of traditional secretaries. 'this
author thinks it is time to change the focus and spend more ume on teaching our
secretaries the much need skills in the electroauie office”.

The morden Business machines available to a great number of our seerelaries
have been ¢ven computerised. Word/Data processors, accounting machines (both
manual and automatic electronics in the public and private enterprises of the Nigeria -

Economy) grc becoming more and more suffisticated. Tt is necessary thercfore ta
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provide students in the secondary schoals und tertiary instiiutions (who will become
the ultimate users of these products) with adequate knowledge thul would prepure
them for the challesges that technological changes are bringing.

The role of the Business Teacher Educator, therefore, is to do the insparing,
motivating and cnicouraging of students through crealing awareness (n subjects that
would lead to group selections, carcer aspirations based on individual potentials,

interest, ability and competence.

2.8  Business Teacher Education Curriculam

Business studies curriculum at the secondary school level include the
vocational (Business and Stenography) and non-vocational (Professional)
competence necessary for both vocational und professionals of different disciplines.
Other vocational courses Include Shorthand, Typewriting, Book-keeping and
Accounting, Office Practice/Introduction to Business methods. The non-vocaiional
subjects are mainly offered prc;;ara’ioq to professional courses like Adintnistration,
Law, Engincering, Accouniancy, and Excowtieve Sccretary-ship of business
organisations, "-

The subjects offered at the non-vocational secondary schools are Economics,
Commerce, Government, Accounting and Business Conununication or

Commuinication skills, Office Practice/Secretanal dulies, the educational curriculum

" at the senior secondary schoot level can be vicwed from two perspectives. These are
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vocational educancn for vocational studenis und avwlemic/professional siudies for

" non-vocational students under the business studies.

The subjects for the first group are purcly Scerctarial/Sicnographic
nature, namely; Typewriting, Shorthand, Office Practice, Busincss
English/Communication Skills, Book-kevping and Accounting; whercas
the ..., non-vocational business studies students in the Admuoustrauon,
Accountancy and Management ... offered subjects like Book-keeping,
Accounung, Economics, Commeree, Murketing, Business Law And
Business Enghsh. (Taidi, 1979)

The above subiects were the pre-requistle for getling a job in any indusiry
in the years past. This trend seems to have chanped with the inreduction of the
6-3-3-4. 1t 1s thought that the ucw systetn still adopted yet another pattern of
amalgamation, the Urio connoles a compreheasive curriculum namely: Acadeouc,
vocational and Technical (thercby de-emphusizng grdmm("- type of education for
¢employability i utilization of knowledge, skills and conpetences at w: .tk on
leaving school) plus the non-vocational training in business.

Business Education Teachers, often times refered to as Educators, are
frequently wrged to integrate in all stages of educational policy implementation,
academic and employability competencies. This i1s evident from the Government's
position contained. The National policics commusion staternent of 1989, which

stressed that, "business educators should work with other faculiies, Counseliors,

Administrators, School Board members. Government officials, Business



representatives und parents 1o wiplancat o bulanced curricolum set torih m
goals of educational instituuons'  business educalion curriculun. The most
productive solution for achieving excelicnee cun be found by, dentifymyg the
competences thut are essential for both personal and occupalions! success.
Education stragies should then be employed by all faculty to ensure that scademic
content and employability content are intcprated o a balanced curricuium
throughout all lewels of education. Through this mtegration, cducaiors can cnsure
that students will be prepared to meet the challewges of career preparation and

life-long learning in owr changing socicty”.

In discussing the new trends of conimercial caucution in sceondary schools,
several researchers (Molokwu, 1986 and Olorunmuaye, 1958) hqci cause 10 conghre
vocationally ortenicd schools und whe rest of the educational systeni. They showed
that since the new Nanonal policy on Educauon came into operation in 1982, there
was an extension from the former five years secondury education 10 six yeurs. 'This
comprise. 3 years each at junioy secondary school level - ISS and senior secondary
school - 888 respectively. "This new cducatonal system fends to emplasize
on functionud education although the reconunended curriculum s boih acadenic
and vocationd ut the JSS. The subjects oifered included: General Lducunon,
Typewriting, Business Arithmetic, Commeree (introduction to Business world,

“consumer eduration (Econoraics) and bouic keeping” (Molokwa, 1956).
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Since the introduction of G-3-3-4 in Niger State secondary schocls i 1952,
NCE Teachers have been posted to these sehools 10 implement business spudics
curriculum either us volunteers (VTS and NYSC) or Fuik=tume wppointneat. That is
mostly why Molokwu (1986} asseried that it is difficult to cluim that the
programme s doing what it is suppose 10 4o". Thus, since the business t:'ducaljun
g Maalefof the College of Lducalion Marma has not previously becn cvﬂmwd,
one cannot conclude whether the beneficiarics of the progranune are to blume for
the lapscs. |

Therefore, observation of causal clicets on students peclorruance on the
programme cannot satisfy professional nceds. Evaluation tends to give a feed biok
from the recipient as to whether students have: received the right waining whicn they
return 1o lurger soclety as workers or students of tertlary institutions. Therd's

however need 1o identify roles. The National Folicies Commission {ather sugpvsis:

"In addition 1o wenlidying the ¢o npulences to be taught, Business
Educutors should determine ihe most cfiective delivery system sunee
many studenls araster competencies more effectively through applicd
fearning, business educators should teanch basic academie skill as they
apply 10 work related lunction ... this mclusive should mouvate therm to
achieve higher levels of performance in all powerfidl velscle for
motivating and educating a vasi pumber of studems, 1 Jeammg the
traditional academic subjects.

3
The NCE (Business Education) graduates presently on the implemention

phase of the 6-3-3-4 system of cducation and spealically th business sbudies



curriculum m: the sceondary schwcls e capacieod 10 Lave beconie wocustuimed 1o
teaching of core and reluted business sebjects,

This should torm the backyround ol sceondary school studenis Vocation
guidance should be given long T‘Ac;;-.lcruic work by subject teacher. The new Nigerian
Nauoaal Policy on Education busincss studics curniculun and syllabuses aic
unplemented towards occupational opportun:tics thal are vocational o nalc
shorthand, typewritng, book keeping and accountng, commicree, ceonomies and
office practice. The gencral cJucauon mcelude Baoglish language, two Nigeriaa
lunguages, one local language; religious nstruciion and iatroductory echnology.

In his study, Okon (1984 reported that

.10 gain an understunding about soine of the arcas of specilic
concerns which the sceondary school giaduaics would have uke of
professionalised help from their wachers winle they where yet students,
the findings showed that an everwhelnuag number of the giaducwes
the study cited the specific major problems among which has. How to
select school subyects wisely and subjeet combinations and making plans
concermng the kiad of job I shall do after leaving school.

Here, the Business Educator could help students towards making business
education a carcer through appropriate couasclling rather than allow studcats make
wild subject sclection out of ignorance. The miplcmaniation Task foree Commutics

Chainman m Niger Staie deseribe problems associated with the 6-3-3-4. Lack of

stafl, equipment and funds, Further, he beared out his nund thus:
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It is very expensive to implement teactung of Vocational skills in the
secondary schools because vocational skitls need workshop, textbooks,
qualified teuchers and teaching aids ... there are no funds to recruit
teachers 1n specilised fields, tis has led to shortage of staff in some
subject areas, In a recent survey as you can sec this Histogram shows 7
teachers for commerce,0 for shorthand, 2 for typewriling, and 6 for book
keeping ... Mcanwhile, the implemtation task foree’s  major
responsibilities are engaging school heuds and teachers in workshiop,
seminar or symposia. For proper implenicntation of National policy on
Education, officials do monitor activities of the schools 10 ensure
effective use of business teachers and bring o the notice of government
the lapses and problems encounered so that steps could be tauken to
correet any anormally ... the GVTCs arc centres for skills acquisition not
for acadenuc purpose. These schools 100 ure badly hit with the problem
of getting equipment and staffing.

o

I the purpose of Business curriculum has to be fulfilled, students ol business

studicsy as well as business toachers are expecied 10 be guided by acquisition of
|

knowledges, skills that would ensuwre vocutional compeiencies and adequate

vocational and peneral edacation ai the secondary schools.

However, Ronians (1967) us quoted by Tardi (1979) stated:

Business cwriculum in the secondury school i a special avea of
instruction that deals direcily with the business skills and technigues,
business ccomnics undersiandding, business  uttitudes, business
appreciation and business ideas necessary 1o understand and adjust to
thai Economic and social institution called business.

In conclusion, this could be summed up as a major goal of business

educatior. to provide training for specific jobs; enhance ocecupational intelligent use

of the skills in business milieu cxbibit economic cificiency through intelliyent aud



wise choice of consumer scries and penerval understanding of the nation's ecconomy
through conrses that one does in order to round up ones course that would make one

more uscful and well adjusted in a place of woik.

2.9 Implemcutation Of Business Teacher Education Curriculum
"Educational institutions and indeed Business Lducators have the
* responsibility of equiping the students with the skill to deal with perscnul and
| national economic problems”. Micheal (1986), quoting Dietz (1963) showed that
the purpose of teaching economies was for the receipient "o exbibit Econome
understnding ...". Gibson and Lohnes (1969), whule nvestigating the vocation.!
maturity of studernts in the jumor high school, showed the students (o be,"relatively
independent of sex, intelligence, and socio- cconomic status of parents, and had
career pattern predictive validitics and compicmenta ry to the validilics "of these
other variables”.

Hence, Micheal (1986) agreed with Mukherjee (1974) thst:

Business Education has been viewed as a wital pivotal for the
achievement of Economice independeace of all nustionsthe world over.
The studenmit’s auwitude towwards a particuolar ficid, play @ role in
determining condition or succeess Attitudes being cine's feeling, thoughts
and predilection to behave in @ wanner towards some uspects of one's
environment.



The atliu-ldcs of Business Education students has become a matter of great
importance and concern to the teachers and educational planners,

The NPE (1981) and (1985) respectively stated: * the aim and objectives of
education is the acquisition of appropriate skills abilities and competences both
mental and’ physicil as equipment from the individual to hve in and contribute to
the development of his society”.

The graduates of Business Liducation are prepared towards prevocation and
Vocational knowledge that would enable themn perform certain tasks.

In a study of Vocational approaches in a secondary modem school by
ii" Robson (1955), he n:porllcd that, "the corc subjects in commercs are shorthand,
" typing and commerce; and the inter relationship of all three evoiv;:s i 2 COMIMeree
room with all the office aid and filling cabinets, tclephone, duplicator and
audio-typing". When compared with the Nigerian education, Iwuanyawu (1987)
said, "the secondary school or posi-prunwy schoo! Business subjects are
book-keeping, Accounting, Shorthand, Typewriting, office machines and data
processing”. This is because of the ready market available for skilled workers in
both business and Industry.

Hence, the roles that must be played by the NCE Business Teacher/Business
subject teachers or Business Education graduates are numerous. ‘

Anyaduba (1984) said:



Business education engages the services of qualified and
experienced staff who supply their expertize to the improvement of
Instruction, counselling and guidance wnd the promotion of the
profession. 1t 1y organised for the dissemination of a wnique body of
knowledge atainable through long sequential process of education,
trainig and work that could lead to specific goals viz: to prepare students
for career in busimess and educauon, provide vocational skills and
competences for seli-employment and relignce; to ereate in the students
Economic litreracy both in Business and Sceretanal, oflice education
towards improvement of Business curriculum conlent of Business
Teacher education programmes that would make it more functional in
the implementation of the New Nigeria national Poln.y on education
(6-3-3-4) system.,

and fo improve manpower needs of the Muustries of Education and further
education which will reflect the imput output quality in the Colleges of Education
and other tertiary institutions in Nigeria and in Niger in particular.

The NPLE (1981) expressed Government concern over teacher education and
is comumilted to. "Introduce measures to enable teachers to participaﬁ: ;norc in the
production and assessment of educational materials and teaching aids, the plamniny
and developement of curriculum, school buildings and  furnuiture and evaluation
of techincal innovation and new techniques”.

Teachers should be 1he more dedicated to their callmgs Qladebo (1974

quotmg, r Adesina (1977) showed:

"A skiliful and well groomed teacher by training knows how to
stimulate and metivate students to leamn ... All efforls to force an
unwilling child 1o learing does not yeild good results, students withiout

* yocational aptitudes or sutfer mental and physical handicaps and soctal



dcﬁc.icnci-;:s should not be forced o voestional tranung as these Category
of students fail to perform. In the absence of a guidance counselior,
teachers in specialised ficlds should educate students oa carcer
aspirations.

2.10  Implications

Educational implications that Nigeria's New National policy on Education
has oﬁ the Business Education al the secondury schools level is that "Vocatonal
Education continues to play a major role w secondary education cven in these days
of increased emphasis on academics. More than 97 percent of all high schoo!
students take at least one vocationa! course(s) in their four years of study; in fuct,
about 20 percent (or lfour a;nd one-half courses) of the fypical high schca-.-
graduates' courses are vocational".

Ober (1989) sauid, "If students don't learn about Business Education a1 the
Secondary school level, they won't develop any interest in taking business courses
at community or four year collgges or devclop any interest in becoming business
teachers". Inwanyawu (1978) opined that, Business education at the sccondary
school level enables individual to develop understanding and skalls which enable
him to enter the business world and earn a liveihood .... provide knowledge and
skills which enable individuuls to secure initial employment in business and which
serve as background for further siudy and for advancement in the world of busuaess;
He maintained that, "the application of knowledge-skills, und atiitudes should icad

to exeellent performance 1n trade that cun be imparted to studenis of commercee,
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aceounting, economics, office and seeretariad pmcu:cr:s, law and other adminstrative
careers needed in the world of business”,

The philosophy behind business educstion as contained in the Nigeria New
National Policy on Education (1981) and (1985), 1t requires that secondary school
students in the 3-3 be provided, "preparation of youths who can think for
themselves on useful living amorngst the sociaty, higher education, fccllings for
others and respect other peoples Ieeling; appreciate digiaty of labour which weuld
integrate individuals into a solid and elfcctive citizens peared toward self

realisation, efficiency, national consciousness and unity”,

SUMMARY

To effectively evaluate the Business Teacher jﬁh,.-.-.f.l&‘.-q (oywnomce i
selected schools in Niger State and to highhight the relevance and magnitude of the
problem of insufficient o complete lack of knowledge portraycd by secondury
school students pior to on entry, seurch for exasting knowledge in print was made
and acknowledged. | |

The hisiorcal buses and contributions have been reviewed with a view Lo
appreciate the various contributions so far made. It has been noted that Business
Education has not been complulely new in Niger state. The Clerical Training Centre

Bida and some older secondary schools higher state have turned out typists snd

- ckerical workers but not Busivess Educators per se hence, for business operations
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to strive, there was nzed for vocational/carcer guidance for teacher education in
related fields for retention and to check mass drift of secondary school leavers into

other professions.

To achicve this objective, there's need for change of hicart by the young ones
toward specialiscd training in business since not all persons can tcach business
subjects. It is not adequate 1o conclude that the performance is ancccu_din,; simply
that NCE teachers are turned out every year without testing the validity wd

chigibility of its products.

34



CHAPTER 3
RESEARCH DESIGN AND METHODOLGGY
3.1 Introduction

This chapter shows how the iescarcher sourced and collected the data, the
research instrument used and the statistical of the data.
3.2 Research Design

The research design for this study s the survey micihiod. A simple random
method was used during the preliminary in investigation stage to establish the various
categories of stafl’ engaged to teach business education inm Niger stafe seconuary
schools. Teachers in three secondary schools v Minna metropolis were interviewed.
In the main study pre-designed questionnaire were adminisiered to the selected
members of stafi and students of the randomly chosen secondary schools.
3.3 Pilot Study

A pilot study was conducted 1o test the reliability. validity and the intermad
consistency ol the mstrument.

In validating the instrument, the researcher sent five copies of the mstrugment
(o a group of specialist in business education, business adimmistration. cconomics.
public administration and sociology. They vetted  the nstrument.  Their
recommendations and suggestions were used v modil’; the nswument .
The finat drafl  of the questionraire was administered in a pHot study in order 10
establish retiability co-cIlicicn:ii;:lrumu11l. This was carried out in Kano, since FCH
Kano runs a simifar programme as that ot COI Minna. The resalt of the pilot study
shows reliability study of the questioner to be 0.89. This value ol rehiabifity compares
favourable with the range recommended by Nisbeth ang Entaisic (1978). This was
dclcnnincd?pht halt methods.
3.4 Population

the population of the mair study was 455 subjects. It comprised S0 Teachers
of Business Studies and 405 Business Studics siudents i the sccondacy school of

Niger state. This was based on findings of the prelamimary test.
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3.6

Sampling Size and Sampling Technigue
Twenty-cight (28) Business Studies Teachers (18 College of Education Minna
and 10 Non-College of Education Minna graduate out of the 50 panticipaicd
the slud); 405 out of 455 business studics students were randonily
selecied by the simple batloting method. The selected schools spread along
the inspcctofah: Zones, namely- Bida, Kutigi, Mariga, Minng, Rijau and
Suleja, were also selected randomly but cosuring that headquaners
of the respective Local Governmenis weie centers where the student were
selected from.
Research tastrument
Three Linkert Scale type questionnaires were designed by the rescarcher,
These were reviewed and certified usable by experts of statistics in the
department of Vocational and Technical Education, ALB.UL Zaria and Business
Education, C.O.E. Minna, rcspectively.

A Sample of the Teachers Questionnaire 1s included in this thesis as
appendix A, and Secondary Schooi Students Questionnaire as Appendix B,
The HOD was asked to rate his teachers and students and a questionnaire was

L}
+0 <}

. ee? ... ; : ;
given to the in addition to oral interview (see Appendix A Annex ).
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3.7 Administering Questionnaires
The two sct of questionnaires (Appendixes A, and B) were administered by this
researcher personally. Of the total of 462 questiounaires designed (o be administercd,

only 455 were later disbur.»d.

3. £ Data Analysis Procedure

On receipt of the questionnaires, the data was collated. Statistical analysis of the
data was done using the Statisticul Package tor Social Scicnees (SPSS): The result was
used to estimate the level of significance between means caleulated against expected
means. The T- test statistic and. the Chi-square test were used for hypothesis lesting, (o
decide whether w retain or reject the null hypothiesis (Ho) postulated tor the rescarch
work. The use of Tables was adopted to illustrate some points of the results that needed

stressing.



CHAPTER 4
DATA PRESENTATION AND ANALYSIS

4.1 Introduction
The analysed results of the survey conducted within Business studics (cachers i

some selected secondury schools in Niger State are presented and discussed below. This
presentation is divided into two major groups, viz; descriptive analysis beginnmg lioa
section 4.2 and inferential analysis fron: section 4.4,

A total of only 433 subjects responses were declared usetul out of 455 studied.
Responses from twenty-eight (28) Business Studies Teachers (18 College of Educaticn
Minna and 10 Non-College of Education Minna graduates) out ol the 50 participarts n
the study were used. From the students, only 405 of the respondents results was usable.

The objectives of this research were to:

(a) establish whether or not majority of Business studics teachers in Niger

State Secondary Schools were trained at the College of Education Minna:
(b) find out if the syllabuses of training while teachers were sull studengs of

the Business Teacher Education programime of the Colleoe ol Educution

had any efleet (influence) on their decision 10 acquire additional training

which would prepare them for the job through in-service training or workshop.

A copy of the quesiionnaire (Appendix A) is atuached.
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Paragraph 4.2.0 shows the sesults of Business Fducaton
graduates in which 18 out of 28 respondent's questionnaire {Appendix A} have been
analysed and interpreted. This category of respondents were asked questions related
to their pnior knowledge of Business studics before entry for the Business Education
course at the Collepe. This was aimed at determining whether or not. thear
knowledge influenced or was instrumental to their choice of fuiure career, relevance
of syllabus, and their academic performance on the programne. The chisquare or
t-test values would also justify the asseriions.

Results of respondents from the selected secondary schools in Niger State
who were business studies s.tudcnts; (Appendix B) formed the basis for evaluating
the job performance and effectiveness of the Business studies teachers who were
graduates of the Business Teacher education Programme of the College of
Education, Minna against the Non-COE Minna, graduaies teaching Business studies
in the selocted secondary schools, - r'

4.2.0 Descriptive Analysis of Graduate Scores
4.2.1 Results and Discussions of College of Education Minna graduate

Teachers of Business Smdiw;

_, A total of 18 COE h;lirma gracduate teachers of business studies {(64%)
:;'rcsponded o Appendix A, One of the respondents was Vicc—f’rincipal of a
_:coinmcrcial secondary school in Kontagora, Niger State. Ten (10) others were

)
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business studivs leachers; while ihree were Busimess Educators, and four were
Instructors. About 78% of the respondents or 14 business sludi;.:s tcachers wore
holders of the NCE certificates and two from cach group of COEM anid
Non-COEM graduates were holders of Buchelors in Education (13.Ed) and
Bachelors in Business Education (B. B.L:d) certificales, sespeetively,

In the coursc of the study of Busiﬁcss Education at the Niger State College
of Education (COEM) Minna, lwlo syllabuscs were in operation. The first here-in
refered Lo as 'old syllabus' was in use from the time of inception of the progranune
in 1979 lasting till 1988 when it was revised, whereas the second syllabus here-in-
after refered to as the 'new syllabuy' became operational from the 1988/1549
Academic Session. Two questions were pul 1o the respondents in order (o 'asccrl;.-.in
which of the syllabi was in operation when the Business studies teachers got theer
fraining, fhe first question was to determine the courses oftered by the respondents
while in training. About sixty-cight percent (67.7%) or twelve (12) respondents out
of the 18 COE Minna trained teachers oflered the old syllabus);, while six (6)
0r(33.3%) were taught based on the new syllubus. The second question was anned
at finding out whether additional training requircment was necessary for preparing
future Business studies teachers. It was however obsevered that i (10) non-COL
Minna praduates that did not offer courses us COE Minna graduaie teachers bat
responded to those questions against their NCE background elsewhere could be

' 5

Y |
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of Non-COE Minna graduates advised the auihor in categorising the teachers as
having been taught by the old syllubus,

When the respondents were asked whether the sﬁxllabus contents were
adequate for preparing them for teaching business studies in the Senior Secondary
Schools, (80%) or 16 respondents from the COEM trained teachers indicated thit
it was adequate while only one respondent from this group thought tlhe syllabus dud
not adequately prepare hnn/hcr or was undecided. Teachers who agreed they would

need additional coaching as the syllabus they offered during their t}airﬁng did not

.?I prepare them adequately well for teaching Business studies were mostly graduates
from other Colleges of Education outside of Minna. This researcher however did
not make any attempt ﬁ) finding ouft where they trained.

Table 1, shows the arcas where graduates from other Colleges of Education:
outside of Minna would need additional trainng.

No respondent thought they would need additional training in the arcas of
Philosophy of Education; Psycholopgy of Education or Economics. The same
number of teachers (3 or 17%) thought they would like additional {raining in area
of Vocational and Technical Education. Nine respondents of the Old lelabus
category as against 3 respondents of new syllabus thought indicated they would
need additional instructions in etther or both Maths/ Statistics (o improve their new

teaching performance.

4
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Table 1 Business studies Teachers (COU graduates) additional requirenent

for Truining,;

Areas of additional ! Syllubusces
Instructions required | Old New
Philosophy of education 0 0
Psychology of Education I 0 0
I
Vocauional & Techmical Education |' 3 3
! |
|
| (16.67%) | (16.67%) !
Economics 1 0 0
. ' |
; Maths/Statistics | 9 9
' |
i (50.0%) | (16.67%)
:I
TOTAL 12 6
(66.67) (33.34)
1 b ]

-

Result of the preliminary test showed 4 sigmificant difference when the place

of training of business studies tcachers in the selected secondary schools m Nigor

State were compared. The caleulated student ~test vaiue of 5.94 was greater than

the table value of 2,878 (P=0.05) at 17 degrees of freedom.

The t-calculated from the sceond question. 1 = 7.47 was also higher than

t-expected of 2.101 aad 2.878 at I = 0.05 and P = 0.01 respectively. This indicats
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" a significant difference. This * also inferes, agaiost the background of their need
for further training, that in-service training and workshop for {eachers 1o rectity the
anomally should be considered to mprove the job performances of Business Studses
wachers. |

Asked whether while at lhc.COEle the mode of eaching fuvourced theory
and practicals, five (5) respondents (27.8%) telt their training was more theoretical
than practical. Mayority of the respondent (66.67%) or 12 COLM graduates Yelt that

kol
there was a balance between thcory.ind practicals while they were under-going their
training, F
4.2.2 "ﬁle Motivating Faetor}[n tﬁe Choosiug of Business Educationas a
Career ! .

Several questions were aakcrd ofth; respondents to established how they got
motivated to choosing Business Education as a Career course. The resulis of the
principal motwvating factors are presented in Table 2. The resulis from the above
table shows thﬁt teachers' personal interest to educate others ranked highest (6194)
among other options. The next favoured options were perceived as stability and

security of the teaching profession. (16.67%). Three(3) respondents thought ¢f

these.
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Table 2. Principal Motivating factors ia choosing Business Education as

a career amongst COEM graduales.

Number of Percentage !

Factor | Respondents :

Job Security ;5 stability ; 3 17.00 —i

! .

Job Prestige : 0 i 0 |

~ Greater educational opportunity I* 2 g 11.0¢ 'i

! Better carcer prospect | 2 E 11.06 '
| Personal Interest in Educating others 11 ‘ 61.00

| _
i TOTAL - I8 100.00 |

The other factor such as "to create educational opportumty" and "better carcer
prospects”, both accounted for (11%) cach and could be ranked as the third
motivating factor for why COE Minna graduates chose Business Education as a
career. The t-test analysis confirmed that there was a significant difference between
the chosen option.

The respondents also opined that both ficld work, short-time
conferences/workshops and teaching appealed 1o them most when they chose
Business Education as their carcer. Five(5) respondents (28%0) cach sclected these

options, A further four (4) teacher respondents each thought the "administrative



One other objective was to detwrmene how much awarcness was beung
created among secondary schoo! students by COE Minna graduatesof Businsr
Education programme. This was againt the bacground assumption that some of
these gmdgle teachers may have risen in rank (o senior master level posttion and 10
provide vocational guidgnee services 10 students where Guidance Counsellors were
not available.

It was the opimon of up 1w 78% of the respondents that Guidaace
Counselling services were provided only once a week; 11% or two respondents
thought twice a week; one respondent each selected three and five umes per wee

respectively, as the frequency of the provission of Guidence Counselling services

4.2.3. Iater Personal relationsiip betwecn Isasiness Studies subject
Teachers and Studeants,

The students were asked how wache:s responded 10 their questions. Thas
was with a view of assessing the mterpersonal refationship between them and thar
teachers. Thircen (72%) out of ihe 18 COEM graduates responded that thos
teachers had a cooperating attitude: 4 or 22%, said their business studies leachers
showed concern for students problems unlike the last 6% of the respondents who
said their teachers scemed to have a non-chulant atttude towards their probleras
This docs not however mean that the questions were ignored as stupid, since the

option of "snoboish and stupid was not sefecied by any respondent (Table 3). On

45



how to keep the students motivaied by maintuming the qualily o wachung, e
respondents were asked how oficn ther lesson pluns were updated

Most of the respondents 12 or (66.67%) indicated that their lesson plans was beug
updated daily, Three other respondents (16.67%) mdicaied that they reviewed Uicir

lesson plans on weekly basis.

Table 3: Teacher-Student Relatioaship i tackhng individual probleuss.
Attitude { Score , (%)Percentage :'
Co-operative ; 13 }' 72

1] |
Concern j 6 ; b2,
f |
Non-challant 1 6
- 1
Total 20 | 160

While Two(2) respondents said immediately, but one respondent however

went further to state that he reviewed his/her Icsson plan fortnightly.



4.2.4 Results and Discussions of Noa-COE Minna graduate Teachers of

Business Siudies.

The tn (i0) Non-COE Minna graduutes accounted tor 35.7% of the total
COEM and Non-COEM gradua{tc teachers of Business studics coulinned in the
sclected Secondary  Schools m Niger Swute. (A copy of the questionnaire
¢ administered is attached as Appendix ).

In response to the questions on wlwt business subjucts they taught in their
various places of employment. ['01;1(4) orQJO% of the NCOIZM respondents reporisd
that they taught Economics while two (2} or 20% of the respondents taught
Commerce, Book-keeping and Accounts, One respondent (10%) cach taught
Typewriting and IBM respcctivclj;.

The results also showed that wiule sull m iraining, they offered courses
which could be equated with thc!' old syllabus' of truining used by the College off
Education Minna prior to 1988. |

Presented as Table 4 is results of the subject arcas in which NCOEM
graduate Teachers required addilional training or workshop (o make them more
eilective in teaching Business studies at the sccondary schools in Niger State,

The results (Table 4) show that the same three (3) number of respondenis
(30%) were in dive niced of Vocational and Technical Education and Maths/statistics
respectively to prepare them for effective eaching of Business studies. Psychology

of-Education came next with two (2) or 20%,; one respondent each (10%) selecied
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Philosophy of Education and Econonnes s arcas they would need additional
training 1 order to complement their rauwing 10 teach Business studics more

elfectively in the secondary schools.

Table 4. Areas that NCOEM graduates require addutional Trainiag:

’ Number of ! ‘
Name of Course I Respoadents ! Percentage

Philosophy of Education : 1 { 10 ,
i |

Psychology of Education ; 2 l 20 l

Vocational & Technical Education 3 30 |

i ]

§ |

Economues 1 .‘ 10 :

Maths/Statistics 3 ; 30 !

| !

: 1

Total 1 10 i 100% ]

In response 1o the question on what motivated the NCOEM graduates
Teachers of Business studies, One respondent cach agreed that teaclung business
at the Secondary school level created a job sceurity and the type of piospects tha
onc gets from the chosen carcer. But the opuons of grealer cducational
opportunitics and personal interest in educating others were the most selected

oplions.
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Table S. Factors that metivated NCOEM graduntes to choosiug business

studic to teach as a career.
T )

AT Respondents
Factors e Numbers Percentape |
Job Sceurity 1k ’: | [ 10
. Prest., ze of the job L - . "
. Create Educational Opportunity 4 40 |
- Better prospect ' k 1 10
b ;
R
.. Personal interest in teaching others 4 | 40
TOTAL 10 100¢

Four(4) respondents or 40% each chose these options. For ugs category of
Non-COEM graduates, it was found that the adminstrative tasks, listenming to
students individual complaints and the intercst of teaching Business studics wens
the greatest options that appealed to them most. This also influenced their carcer
choice. |

Four (40%) respondents were found 1o teach Economics while two (20%)
cach cither wught commerce or Book-keeping and Accounting. One (10%
responde:  each taught IBM and Typewriting, it is disturbing that like the COEM
graduaies none of the respondents taught Shorthand, but here too Oflice practice
was not offered. This trend ca\imot be unconnccicd with the general g‘npuﬁmy towards

s \
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Shorthand as a subjeet. A similar finding his been reported by the Chainpan Tusk
Force Commitice on the 6-3-3-4 implementation in Niger State. Fifly percent(50%)
or five respondent -stated they enjoyed tcéching Business studics because It guve
them opportunity to contribute to the students' knowledge and to prepare students
- for future employment and for highc; education thereby pm_l;wling Business
Education. Three (30%) of the rlcs.ponclullt chose this first opuon of an opportwmity
to contribule 10 the students knowledge aboul busitiess. However, one (10%)
respondent cach chose "preparing them for higher education” as reusons for

teaching Business studies.

! :
4.2.5. Difference Between the Responses if'rom the COEM and Non-COEiv

graduates.

This aspect of the Data analysis 1s further subdivided into two paris:

Motivating factors, and Teacher-students interpersonal relationship.

4251 Motivuting factors for choosiag Business Education as Career.
Extracts from the students t-test (see appendex# s ) and the calculaicd
chi-square for motivating factors for choosing business study as career 1s presented
in Table 6.
It can be seer. {rom the table, that the responses by twe respondents by the

two categor: of teachers (the options to the questions were: (1) what business

-



subjects do you teach? (i1) what 1s the most appealing thing about teaching business
studies? (ii1) why tcach business studics? (iv) the provision of Guidance aad
counselling 1o students) were not statistically sigmficant even thougn the number

of respondents were not the same.

Table 6 T-test and Chi-square values for COE and Nou-COEM
graduates.
} T-test Chi square :
Faclors ; COE ' NCOE dif 1 X*Cal
- Motivating Factors ;r 11.06 :r 8.75 3 r 3.25 -é
Business Subjects taught 337 ! 4.39 2 L8 ) B
Most appealing to teach ; | | :
Business Studies 8.30 . 506 i' 3 1.27
Why teach Business Studies [14.79 ; 5.67 | 4 4.28 *
Provision of Guidgace and I . | |
Counédling i 5.88 i 16.12 i 3 729 |
| l
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4.3.0. Results of Data on Busviess Stuuic. in the selecied Scaior Secondary
schools iz Niger State.
4.3.1 latrodnction

Presented in this section 1s the results of the analysis of udonnauon collected
from the selecicd Scnior Secondary Schools in Niger State. As shown in the
methodology, students of SS1, 2 and 3 classcs Business studies (403 out of 455)
participated in the survey. A copy of the questonnaire appendix B was used and
is altached at the inside of the back cover of this report.

The results were used to test the hypothests namely: (1) that Business Studizs
teachers are the only sources of Business swudies students’ awereness apr st
students in the post primary schools 1n Niger State; and (i1) that business studies at
the Secondary Schools level 1s a worthwhile course whach when cnbarked upon

will produce well-informed vocationally oricuied school leavers.

4.3.2 Results aud Discussion of Studeut’s Questionnare

Several questions were put 1o ascertan the following: Firstly, the muun
source of studeals awareness of Business studies; secondly, whether thair
motivation i Business studies was being sustained and by whom; and thardly, their
preparation towards future carcer in Business Education or Adiinistation.

A toial of 453 questionnaires were agministered, hovever, 405 respouses

52



were recetved. This meant that 90% of the questionnaires were returned duly
compleied.

It was observed that 40 (9.9%) respondents were students in the S31 class;
263 (64.9%) form SS 2 class; while 102 (25%) students were from the SS3 class.
The age group of the students indicated that about 73.5% of the respondents were

! %

' between the ages of 16-20 years and formed ihe majority.
4.3.3 Source of students awareness of Business Studies in secoudary

schools

Two Hundred and twenty~one (221) students respondents 54.6% indicated
that their Business studies teachers were their greatest source of awareness. Ahout
73 (18%) students indicated that the sc;hool. Adminstration and awhoritics was
next. The Guidance counsellors, Pacents, and fellow students ranked third, fourth
and fifth respectively with 56 (13.8%) respondents; Fourty-iwo (10.4%)
respondents and 13 (3.2%) respondents rcsﬁcctivcly.

In response to another question on how Bustuess studics teachers -rcspond
to their questions, 231 (57%) rospondents reported that their Business studies
teachers responoed 10 their students’ quesiions favourably, and that teachers were.
always ready 10 provide awareness using questions posed by their students. While,
30% of the respondents (122) amongst the students reporied that their Business
st;tdics teachers paid attention to students probiems on individual basis,

-

R
S
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About eight (7.9%) percent thoughe their teachers would rather deal with the students
on a collective basis i.e. by attending to all student with problems at the same time.
Only three (3) out 0f 405 respondent showed that iheir Business studics weachers were
rude and snobbish responding 1o their probicms. '1ius number accounted for only
0.7% of the number of the respondents.

The wend in Ihi.s results on how teachers respond to students question vary.
Similarly, that of their source of awareness in the Business course; but when students
were asked whether they would want to consider themselves as source of
encouragement to other in the study of Business studies, 359 (88.0%) of the
respondents agreed, while the remaining 46 (1 1.4%) disagiced. They agreed 1o
introduce Business studies to their friends, parents, brothers and sisters, relations and
all those to them.

1t is those Tound that the “All those close 1o them™ (students) 200 (49.4%)
ranked first; followed by parents and relatives 101 (25%), triends 53 (43%), brather
and sisters 37 (9.1%) and lastly mothers only (5%). Further more, when the HODs
were asked to rate the performance of both teachers and student at school. The
responses were favourable that the teachers and students did their work well
considering other short comings in the department for instance nnn-avuélabi hity of
funds, Electric typewriters /computers, and adequate text books COL Minna bemng a
state institution. The HODs also observed that insullicient time altected their

Teachers job pertormance.
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4.3.4 Motivation and Sustenance of Studeunts interest in Business bHtudles

$iudents problems scem to be the greatest motivating facior. Fifty-seven (57%) per
cent of the senior secondary school students atested that they could always scc
teachers 1o answer their questions on a one 10 one inter-personal relatonships. This
has helped matters 1o encourage and improve the students-lcachers relationship
which fosters good learning enviroment. The use of teaching aids in the course of
teaching-learning secemed to have been an enrichment strategy which helped in
sustaing motivation and enthusiam among students. Three hundred and eighteen
(318) students respondents (78.5%) indicated that when teachers used teaching aids
in the co;u'sc of their teaching business studics, learning was most effective, while
87 (21.5%) responded in the contrary. Thurty-seven per cent (37%) of the
respondents whose response was affirmative on the whether or not teaching aids
served enough motivation, stated that teaching uids were used regul orly. Thirty per
cent (30%) of students said teaching aids were used regularly; 17% and 7%
respectively said teaching aids were being used sometimes or rather not regulacly.

As a form of sustaining students motivation and enthusiasm 1n business
studies, practically oriented enviroment were crealed by teachers through class
simulation of business transactions amongst students, This was contained in the fact
that 347 students (85.7%) respondents indicated that their teachers often told them
how to transact business in the class. Only 58 students (14.3%) stated that theur
teacher = not often times tell them about how 1o transact business . In the same

vein 86% of the students said their teachers' auidue towards them was encouraging:



whilc only 8.1% of the students were undecidued ‘The rest 5.7% never felt encourage

by therr teachers attidue towards then,

4.3.5 Future Career Prospects

This aspect was previewed with an intention (o see to what exicnt vocational
guidance played a role in the choice of students’ future carcer. When students were
asked what they would like to do on leaving school, live oplions given are (i) teach
Business studies; (i1) work in an oflice; (i) do business; (iv) work 1n the industries
or factories; and (v) get mto a partnership scheme with other people or with ine
National Directorate of Employment (MDE) as a result of their vocational
awWarcness.

The resulis of these tests showed that majonty of the students would preler
to work in an oflice, in the industrics and factones or do their own busiuess than
tcach Business studies. Fifty (50%) of the respondents, 203 studenis preeiscly,
indicated they would like 1o "work in an oliicc", 67% or (16.5%) of the respondents
chose the option "Do business", while 65 (15.1%) selecied "work in Industnes and
factories". Only 57 (14.1%) swdents respondents were mierested in beconung
"business teachers”. However, 17 (4.2%) respondents thought the NDE
Apprenticeship scheme would be what they will join after their Sceondary School
c_ducation.

In preparation for future carcer choice, 36 (58.3%) student respondents sud



!

they would enrol for commerce and Economics at the General Certificate in

Education {GCE) or Senior Scbondary School Certificate Examination (8SCE).

Eighty three (83) students said they would corol for all the Business studics

subjects as Commerce and Economies, Accounts, Shorthand, and lypewriting,

Sixty-five 63 (16%) of the respondents selected Accounts oaly; Thericen 13 (32%)

of the respondents selected typewriting ouly; while eight (8) or (2%) of the

IR

respondents selected shorthand only.

A total of 325 (80%) of the students said their teachers helped them iy

selecting the subjects they enrolled for in GCE or S3CE examinations. The rest 80

(20%) saud they were not helped in subjects selection for their GCE/SSCE.

4.4.0 TeSting Hypotheses.;

In the following section s presented surnmaries of the Chi-Square analyses

for testing the hypotheses proposed in this study. Components of the hypotheses

have been sub-divided into units viz;

@

()

(iii)

Motivating factors for both teachers and students in the sclection of Business
Education as a career.
Areas that noeded further helf for the substance of the choice of teaching as

a Career;

the academic performance of NCE graduates " with respect to s



backgroud knowledge and
(tv)  the pereoption of Business Studies as a worth while course to be taught the

Secondary School Students in Niger Staie.

As shown in seclion 4.1, 18 teacher respondents out of 28 laterviewed were
graduates of the COEM. The rest 10 had praduated from other Institution of Higher
learning, This means that the Null Hypathesis of this study regacding the fuct that
all teachers of Business studics in the Secondary Schools withi.n" Niger State ware
products of COEM is rejected. This is because the caleulated Chi-square value of
27.86 was sigaificantly greater thun the table value at the P=0.05 (3.84) and P=0.01
(6.64) probabilily levels, respectively. Although thus difference exisied, there was
no statistical differnce in the way the two groups of traired respondents reacted to
the questions put {o them.

Thc responses of the two calegorics of teachers viz; COEM tramed and
Non-COE traincd graduakes were compared using the chi-square test. It way {ound
that the chi-square value of 3.25 was lower thaa the table value for the same degive
of freedom at p = 0.05 (95%) probability level. This inferes thr:rcfm'é, that the
responses of the two categorics of teachars were not significantly different with

respect to the choice of Business Education as a career.

4.4.1 Motivatiug factors in choice of Business Educativis as a Career.
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Non-COE trained graduates to the question vn motivating factors for choosing

Business Education as a career were compared using the chi-square test. This result

is presented as Table 7

Thus X*+3.246 was used (o test the sinularity in the way the two categorics
of teacher i.e. COEM and Non-COEM (NCOLM) respondenéd. 1o the factors that
mol.iau:d them to choosing Business Education as a carcer. The result shows that
since the X* value of 3.25 is significantly lower than the table value at P=0.05 levels

of significance. the Null Hynothesis s therefore retained. (Not reiceted).

i=ls 10U Ca

Table 7 Motivating factor as !

Categonies of Respondents ;
Options COEM | Non-COEM |
i 1 el
1 ,' 3 ; 1
’ |
2 , 0 ; 0
3 : 2 ! 4
4 ; 2 ! 1
| 4
[ {
5 | 11 | 4
| |
X2=3.246
KEY:

1. Teaching has job sccurity and stability
2. Business subjects are pretigious

3. Further Education opportunitics

4. Preparation for Future carcer

5. personal interest in educating others.

Lol

On the part of the secondary school siudents, the Null Hypothesis that stacd

that, the major source of students' motivation, awareness, and sustance was Ui



Business Studies teachers was rejected. The results showed (hat the studeats not
only had their teachers but also fricnd, parcits, sisters and brothers; and relatives

as their source of molivation in sclectng the Dusiness siudies as a carcer course.

v |
| H ‘
442 Areas of Further Training ueeded by Business Studies Teachers

kol

IJ As has been shown in ;éction 4.2 sub-scetion Table 4, the areas that further
| traming needs/requiremonts by the two categorics of teachers was not significantly
different from c¢ach other. Based on the resulty of the analysis, the X2 value of 9.23,
there was significant difference between responses of the COEM and NCOEM.
graduates. in the arca they would need further training to help sustain their
motivation in the teaching of Business Studics as a career.

The difference in the responses may not be unconnected with t;u: variation
in the syllabuses used while they were in traning, This further means that while the
COEM graduates had an extensive treafiment on an aspeet of the syllabus, Others

(NCOEM) thought have had theirs dafferently.

i



Table & Arcas of Further Needs for Trainiug,

; Category of Respondents
Option COoEM NCOEM
1 0 1
2 0 2
3 | 5. 3
4 0 1
5 13 3
Total | 18 10
| }
X*=9.217
Key:

1. = Phulosophy of Edu:ation

2. = Psychology of Education

3. = Vocanonal and Technical Education
4. = Economics

5. = Mmnematics/Statistics

4,43 Business Studies as « Worthwhile course for students in the secoud:ury
schools in Niger State.
In the course of this study, It was observed that the COEM graduales had
operated two syllabi (Old and New). This bas been discussed in section 4.2.1, One

‘of the Null Hypotheses tested in this scction was that "there is no significant

o



difference n the preparedness of the COEM pruduates who were taught based on
| the old syllabus of the Business Tcac{lcr Bducation”.

Since the caleulated chi-;tim&c value of 4.24 1s sigruficant at P=0.05 (3.8,
the null Hypothesis is rejected in favour of the alternative hypothesis. this meass
that there is a sigaificant difference in the preparedness of the COEM trained
graduates to teach Business Studhes in schools i Niger State. As to wether Business
Studies 1S a wqthwhilc course to be taught in Secondary Schools in Niger State, the
resulis showed that the Null hypothesis could be retained because the Business

Studies programme helped to produce vocationally orented school leavers.

This is based on the responses where 96% of the secondary school students
stated that, "they would rather tcach Business Studies, work in the industry or
factory, or own their personal business" than join the open apprenticeship schenic

of the Nationa! Direetorate of Empioyraent.

4+
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CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

5.1 lntroduction

This research focused on the natare of the Business Teacher Education
Programme ot the College of bducation Minna (COEM): The etlect of this programme
on both the College of Education Mina (COENM) and the Non-College of Education
Minga (NCOEM) graduates and their performance while in the Geld was evaluated.
Cognisance was taken of the influence of such faciors as:

(@)  whether or not the Student-Teucher had any prior Lnuwlc;lgu of Business
Studics on entry into the College;

(b) what  factors motivated them into selecting the Business Teaches
Education course for a career;

(c) whether or not the curriculum (two curricula had been used) with which
the teachers were trained affected-their preparedness to teach Business
studies at the secondary School; and

(d)  the performance of the teachers as evaluated by the secondary school

students was also considered,

The different sources of information for this study have been discussed in
Chapter two and theee respectively, while results of analysed data have been preseated

Chapter lour.



In this current chapter, an attempt is made o pive 3 general summasy G the
Pl
study, make a report of the major findings and to draw some conclusions upon which

some recommendations fo the Government; the College of Educaiion Minna ant the

Ministry of Education are made, and aseas of luriher research,

2  Summary

— e — -

The study began with the description of the problem viewed against the
background of the historical setting and development of Business Education in Nigeria.
Againsijp s background, the purpose, ims and objectives, and the hypotlicses
for the study were .sct out providing a frame work for the Investigation carried out. A
review of relevant and rciated iterature which included theory and concepts tor
establishing Business Education and the Impact of Business Educatton Pragramme on
the socio-economic performance of both Teachers and Studenis were discussed. Hy
means of statistical data interpretations, the hypotheses of the study were 1¢st::ci.
Procedure
Two sets of questionnaires were admuustered: The fist (Teacher's
questionnaires - Appendix A) was administered 10 Teachers already teaching Busiticss
studies in the selected Secondary Schools in Niger State. Fifty questionnaires were seal
out but only 28 were returned duly completed. Four others were wrongly filled therelore
excluded from the analysis, The second sel of questionnaires (Sceondury School

students - Appendix £ ) was adrinistered to the selected Secondary School Busuien.

*



.I Studies students in Niger State. Out of 485 questionnaires sent oul 405 (87%) were
| duly completed and retumed. |
The responses of the two sets bf quesiionnaires were statistically analysed und
tested using the compulter programme SPSS (Statistical Package for Social Scicnces)
to evaluate the data. Nl Computer activity was accomplished at the Compuler Centre
of the Federal University of Technology, Minta. The Chi-Square test analysis was used
to test the Rescarch Hypotheses.
Results
The data coliceted in this study were divided into two sub-groups:
(a)  duta fromn serving teachers,
{b)  secondary school students,

The data irom already serving ieachers cenlered around the following arcas:

L Factors that motivated teachers n gelecting Bustness Education as a
career,

1. Arcas in which tvachers will necd more training/further training,

fii.  Teacher-student irder-personal refstionship.

For the secondary school students, data gathered was divided into those that

provided information on:

L source of awareness of the Busiiess studics course,
ii. teacher-student relationship from the perspective of the students.
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i

1. moflivation and sustenance of he studenis’ inu:rcsl‘ m Business studics

and, S )
tv.  students' carcer prospects,
i
1. Serving Teachers

The results from this swudy showed that 64% of the weachers surveyed were
COEM graduates. Pursonal ir;t:t:rest in educating others was found to be the greatest
motivating factor for why the responding serving teachers chose Business Education
as a carcer.

Job sccurity and sfabilit}f of the teaching prof;:.ssion and Busincss Educ;;-tion in
pariicular was the next best reason teachers chose business education as a @ea. Both
category of feacher respoudents - both COEM and NCOEM trained teachers of
business studics - indicated hat, they would need additional training in the agea of
vocational and teacher education: Maths und Statistics to enhance their teaching
performance. The results on. inter-personal relutionship between teachers and studeny
showed that 72% of the 1eacher respondents had a good co-operative sttitude to helping
students solve their problems on individual basis. While 22% of the respondenis
showed cancern over studenis problems, only 6% had a nonchalant attitude towwrds

helping students solve their problems.



2. Secondary School Students of Business Studies

Fifty-four (54%) per ccnll or 222 student respondents of the sccondary school
students” awareness showed that their business studies teachers were their greatest source
ol awareness in business studics,

Their sources of awareness 1or the students by order ol inportance included:
school administration, guidance counsclors, parents and fellow students respectively.
From the students’™ perspective, teachers were always ready to provide then students with
necessary support. This is because 231 students respondents or 57% showed that the
business studies teachers responded favorably to their questions,

Having scen how students became aware of business subjects, their level of
motivation were sustained by their person to person refationship with thewr wachers, ™ his
is against the background that 381 students respandents or 78.5% indicated that teachers
used teaching aids in the teaching business studics along with answering their studenis,
Thirty per cent of such students; 17% and 7% respectively said teaching aids were ueed
sometimes or rather regularly, The student respondents (347 or 85.7%) also stated that
their motivation and enthusiasm in business studics was more sustained because teachers
simulated practically some business transuctions amongst them.

Finally, on the students carcer prospects, results showed that 50% of the
respondents or 203 students would like working in oflices, getting mto business: working
in the Industry and factories, and undertaking the National Directorate tor Employiacit

Open Apprenticesiip Scheme Work Programme as other options for career prospects.
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5.3 CONCLUSIONS
The Conclusions drawan from this Rescarch are as follows:

1, There are more graduaies of COEM teaching Business sindies i Secondary
schools throughout Nigclr State as compared to NCOEM praduates

2. The acadenuc pcrfomxlzlulwc of the Business Education students of the COEM
was not dependent onl'their previous knowledge of Business Stadies prior to
their entry is retained. This 1s an indication of the dedication and commitiment
of the COEM Lecturers and their desire to lum out good products. Thig also
confirms Fafunwa's assertion that, 'good teachers can influence the quahity and
quantity of their students,’

3. The Chi-Square Test revealed that there was a significunt difference beiween the
performances of COEM graduates who used both old syllabus and new syilubus
which were 1n use since the inception of the programme for the former (1979 -
1988); and the later (1989 10 1991).

4. ¥t has been statistically established thar Business studies was a worthwhile
course to be taught i the Secondary Schools in Niger Swate. This 1s because it
belped to produce Vocationally Oricated students. The fact that 96% of the
Secondary school students thought that teaching Business Studies rather then
the Open Apprentice§hip Scheme showed that the students who were interested

in both the theoretical and practical way of euching Business Studies.

| . . . . Y
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From the above discussions and based on the results of the Hypotheses cartier on
postulated, along with the supporting evidences from respondents to the s of
questionnaires, 1t can be state that:

1. A good proportion (64%) ol the teachers tcaching Business Studics in the sclecied

Secondary Schools in Niger Slate were products of the College of Education

Minna. This infers that the Business Teacher Lducation Propramme of the

institution is mecting it desired need or goal.

2. It also means that both syllabi used in the COEM (o prepare the graduands is
quite adequate although it lefl some room for lurther development This can he
seen in the respond of the teachers when asked what drca they would reguire
additional training.

3 [t can be stated that the whether or not students had prior knowledge in Business

studies on entry into the COEM had no significant etfect on their G
performance in the NCE Business Teacher Education course sinee they undergo
very strenuous training betore they graduate.

Finally, the response of studenis who oilered Business studies in the Scecondury

schools in Niger State goes further 1o contirm die efiecuveness ol COEM curriculum



5.4

and the performance of their Lecturers. This is aguinst the backpround of the fact ﬂmt
students of COEM showed that their lecturers were their greatest source of motivatio.

The secondary school students responses that their teachers were sympathelic,
by attending to students problems on one 1o one basis, meant aiso that there possibly
ml.jst have been cordial teacher-student inter-personal relationship. 'l'hu;s, that bultressed

!

the sustenance factor for the already motivated student,

RECOMMENDATIONS
On the basis of the findings and conclusions in this study, the following
recommendations are made. ‘It is hoped that they would provided bench mark
information, serve as a good data base for the government; the College of Education
Minna, Sceondary school teachers Iand students; and the future Researchers at large:

1. Although the research has showed that prior knowledge or Non prior
knowledge of NCE students was inxpgruficant as Lecturers prepared their
students with down- to~ ¢arth training, to off sel student deficiency in
Business subjects, it is recommended here that Lecturers of the COEM
and the Teachers of Business Studies organise seminars to reiterate the
importance of background knowledge of Business subjects, their
combinations and selection for further studies and future career.

2. It has been realised from the Rescarch that majority require further

training in Voeational and Technical Education; Maths and Siatistics. 1t
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18 therefore recomnmended that the Mimistry of BEducauon Minna thuough
the Zonal offices organise one week Workshop or Semmar annually tor
them as part of their onientation (0 be able to teuch Business studies more
cifectively.

The study revealed that there we.e no teacher (both COEM and NCOEM)
graduaies that ught Shorthand in the selected Secondary schools in
Niger State. This posses a scrious threat to this subjeet. It is hereby
recommended that the teaching of Typewriting and Shorthand be
encouraged and taught by all NCE holders imespective their wicas of
specialisation to the Junior Sceondary Schools and‘ Scnior Secondary
Schools to stimuiate students' uterest and susiain it for future carcers in
office machines handlhing and control.

Experimental Rescarch into the depth of students' awarcness of Business
subjeets, time allocution and ulilisation for classroom nstructions of
Business Studies curniculum in the Secondary Schools in Niger Stawe is
also recommended.

Timely Cumiculum Review of the Business Teucher Educaton
Programme Existing syllabus i future 15 recommended o abndge
Computer age litcracy and office automation i Bustuess.

Replicability of this Research work is further recomniended 10 up date

Deta, knowledge and o promaie researchabiiity in simdar institutions 50
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that more claborate Nationa! policy may be cvolved from such exereise.
It 15 recommended that the Business studies Teachers at the Secondary
Schoa!s be involved in tie JOC cureutum planmng and noplementation
stages in order that they partake 0 advisig on new mnovations as they

affect their schools as policy umplcmenters.

Further rescarch on comparative analysis of performance of COEM and

Noin-COEM graduaies will,/q"dihhulpﬁnl-
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APTLITIDIYX A

sov Spabail e ELCUH LI RE

I JTRUCTION ¢

You are rcquested t: rec;~nd te the underlisted questioans
aimed at sssessing Lhe conbributions pusiness Teachers huve mude

in fecondory Schuols in Niger “late,

Ypu are ascured of the confidentiully of your honest responscs

which will, be used purcly for rescurch purposces only,
Your name is not required.

Please tick () ia ‘W . yropriate box(es) as may apply to you,

Te Pogst:
Principal
Vice Principua?
Head cf Dopartment
Buslness Studies Tescher

Business Lducator

JUUUOL

Instruct op

2. Higheot kducation Tuclification
ND/OND
HND
NCE
B.Ed

, B.B,bd

oA
T‘T . .L:.L] -
P.hD

Juuaeone

Wy



3. Are you a graduate of the College of Zlucation Ninna?

Yes Z 7

o [T

L. Whiqh of theZe courses 1id you offer during your training?
Office practice / /
Office munigerent L /

Typewriting ‘ /

Shorthnd ; 7

Rt
Cormmerce zud Marketing /7
Lconomice L d;;/

Accounting, Auditing ___
and Taxation

Bus incsg/Connercial o
Law L7

Office P'reduction and
Records Ccnirnl

Vocational =and Technicnl

Education
5e Please tick the areas in which you feel you ne.dis? nore

preparulicon for your teaching Buclnecss,
Philosophy of DBducation L7
Psycheclogy of Lducation L7
Vocatinnal and Technical BEducolion C_—__z
‘ Economicg [::::7
Mathemrzutic ;, . Lo tictices L7

6. dick the arens in which your lecturers guve more cuphasis
liore pyactice thun thcory L7
More theory thrn praectico VAR,
Proctic: muntly IL___j

«W (L



Te

10.

Theary mainty

Both thueory -nd praclice

Lisugh b

LTT
(7

Who supervised your Teaeciring i'ractlice?

Education .
Business dducat
English dopartsy
el ot Naahoyr

Both Educntiow

How often were
Very olfen
Repularly

Some time

lies b oMoy
tlevor

Yot mobtivated
Penclhviug, oo

Business subjy c

§ony

ent

gl

g,
Sy

rtmont lecturers

[oreturers

Lo Lurer;

Quniness

supervise

i

lecturers [7 7

d by them?

gill

N

|

|

you in waauling te be a teacher?

Lo

Job necurily and stubilily

aore prestipious

Further oduecatiog opportunitics

Prejom. b icn for
Porsonnld
Vhat apo

Economics

fubuge

Calme

Book-kceeping and Accountis

Introducltion to Business

Me thods
“hoerthand
Typewriting

Office Mrqetice

1.

interest In educating olhers

the Puzinuis subjecls you Leach?

/ r
b _f

L7
Y I §

- -

e
f 7

A

L7
-

KV&L

U100



Appendix AT(Amu:x]
H.O.Ds Tnterview sample questions/questionnaire
1. How would you rate the job performance of your Teachers?
(a) Very Outstanding
(b) Very proficient
(¢) Satisfactory
(d) Fairly good
(e) Poor
2. How well does your business Studies Teachers exhibit knowledge of subject matier
n cusrriculum ?
(a) Very wall articulate
(b) Adequately prepared
(¢) Just fairly knowledgeable
(d) Apprehensive
(©)
3. What is your students rating in relation to their results and grading?
(4) Excellent
(b} Very pood
{¢) Good and satisfactory
(d) Fairly adequate
(¢) Poor perlormance
4. How does insufficient time aflect your job performance n your school ?
(a) Pressure of work leads to crash progranmime |
(b) Overloading of working hours
(¢) Reduces the quality of context and the knowledge passed
(d) Students are forced to be more independent if they want 10 excel

(e) 'Tension and anxiety 1o prove oneselt sets in

NP E



L e w ma p T A 1 S

g APpeliiin & T
. SECONDARY SCHOOL STUDENTS QUESTTONNATRE -
Instructionss Please tick (\/) against the Oﬂm}n you 'ohoo(:hu.

| There is no one answer that will be regarded ai

correct or wron¥. Your hones¥ response will by :
treated in confidenve, No name 18 reqQired, By
(a) S3 1 | ()Y
(v) s3 2 | ) {
{c) 58 3 ' ( ) |

2. What 1s your age?
(a) 12«1 years
(b} 14-16 yeafs
(e) 16+18 years
(d} 18«20 years

Lo S e T o T
Yl Nt AW et s

{e) sbove 20 ywsars

3. . ¥ho introduded you to Business Studiea?
(a) Business Teacher
(b) S8chool Administration/suthority

H
(o) Guidaence Counsellor

P e B B
ot o H S -
%

(d) My Pagénts
{(e) My Friends ( )
4. which subjects would you like to enrol in GGEijQ:S‘?

(e) Comuerce and FEconomios { )

(b} Accounts only ( )

' {c) Shorthend only | ()
(a) Typewriting ()

{e) All the above ()

S. 1s your Busineas Teacher yready to assist you
in selecting your subJeocts for GCE enrolmenta?

{a) Yas | | ()
(b) No - ()



\/ét How does your Bualness Teacher respond to your questions 4ﬁf
in the ¢laad?

(a) Always willing to sns-er our que ions ( )
. (b) Pays attention to individfial student ,
' probelm at a tlime , i)
{(¢) Consideratd , { )
! (d) Pays attention to all students at .
; the same time ' . ( )
.; {e) Rudely and Snobbish _ ‘ (
7« Y¥Yhat would you like to do after your sthool?
{(a) Teech Businesa Studies . | ()
{(b) work in tha office o ()
{c) Do business ()
(d) Work in the Industry or Factory ._--( )_'
(e} Join aprreaticeship scheme (nder NDE {)

8. vwhy rould you prefer to teach Business Studies?
(a) Interested in Business subjects
(b) I like to teach typewriting
(¢} I 1like to teach Shorthand
(d) I 1like to teach Business Metbods

o S N
T Nl Tt e

(¢} I like smanll c¢hildren %o know about business ( )
9., Will you encourgge someone to study Business Studies?
(a) Yes | (

S O I | (

40. ¥who would you introduce Business Studies to when
you get back hone?

-

(a) All my frieids

(b) My parents and relatives

{(c) My Mother only

{a) Hj brothers and Sisters only

P Y L Y
Tt gl Ry e

{e) All thome clase tao me
Sy ,.



1. Does your tcacher use any teaching aid?

(a) Yes ()
(b} No ()
12. How often does he/she use them dunng a lowson”?
(a) Very regularly L )
(b) Regularly ( )
( ¢) Sometimes £ 3
(d) Not regularly { )
{e) Never { )

13 How often have your business Teachers been tething you how 1o transact business

in the class amongst classmates?

(a) Very often { )
(b) Ollen (O
(c) Sometimes € )
(d) Nat very often )
(e) Never ( )
14. Have your business studeuts teachers” attiude been encovraging .
(2) Yes )
(b) Undecided ¢ )
(c) Never encouraging « )

15. How would you assess the job performance of your Business Students Teachers?

(a)} Very hurdworking ()

(b) Dedicated « )

(¢) Satisfaction ()

(d) Comparable with colleagues ()

(¢) Encouraging € )
Thank you.

D D Thomas
Vocational & Technical ducation
Ahmadu Betlo University Zarta



