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ABSTRACT

It is a known fact that our secondary schools do not
have much of the required equi pnent and facilities necessary
for teaching of skilled subjects. This unavailability of the
basi ¢ equi prent has been a factor nilitating against the effect-
i ve teaching and | earning of Business Studies in the Junior
Secondary School s.

Field trip has been described as an alternative nethod of
suppl emrenting the theoretical teaching of the subject in the
classroons. It has been di scovered though, that nany teachers
of the subject do not use field trips in their teachings.

This study is focussed on determning the effect of field
trips on students performance in Business Studies in two
secondary school s in Lagos.

An experimental study spread over six weeks was carried
out and data collected from56 Junior Secondary Ill students
of two schools in Lagos.

The data col | ected were anal ysed using the two variations
of the t-test. The results shewed that: (1) The students
who participated in the field trips performed better than
those who did not participate; (2) The students in the
control group who did not participate in the field trips m ght
have done as well as their counterparts in the experinental
group if they had participated in the field trips; (3) Taking
students on field trips to rel ated busi ness environnents is

necessary in inproving their performances in Businesss

Vi



St udi es; (4) Business Studies field trips could be
enriching and nore interesting if they are properly
pl anned and eval uat ed.

Based on these findings, the follow ng recomendati ons
were made; that teachers of Busi ness Studi es should
undertake nore field trips with their students to areas
related to business; Principals of schools shoul d encourage
the teachers of this subject by providing themw th funds
or taking care of students transportation whenever the need
ari ses; CGovernment shoul d organi se sem nars and wor kshops
to informteachers and principals in secondary schools of the
i nportance of educational visits; business organisations can
encourage the teachers by agreeing to host the students
whenever there is the need; Parents shoul d encourage their
children and wards financially; the Parents-Teachers
Associ ations can al so hel p by providi ng school buses to

school s.
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DEFINITION OF TERMS

In order to safegquard against misunderstanding

of the terms used in this study, the following terms are -defined

as they are used in the context:

Effective Teaching:

Effective Learning:

Educational
Administratorss

School
Administrators:

Equipment./Facilities:

Field Trips/Excursions:

Enriching/
Supplementing:

A situation whereby the teacher achieves
results that are thought to be desirable
by those in the evaluative role,

A situation whereby the students' achie-
vement and performance are thought to be

desirable by thbse in the evaluative role.
Pecple who manage and govern schools.

Principals of secondary schools.

The two were used interchangeably in the
study to mean the machines and materials
necessary for teaching and learning

Business Studies,

Visits to places outside the regular
classroom to obtain information directly

and study real situations,

The two words were used interchangeably
in this study to mean the making of
learning more meaningful by using
éoncrete materials to support the theore-

tical teachings done in the ¢lassroam,



DEFINITION OF TERMS (CONTD)

Office Occupations:

Those activities performed by
individuals in public and/or private
enterprises, which are related to the
facilitating function of the office.
They include such items as recording and
retrieval of data; supervision and
co-ordination of office activities;
communication; and reporting of informa—
tion regardless of social, economic or
governmental organisations in which they

are found.



1.1

CHAPTER 1

INTRODUCTION

Background information of the study

Development of Business Education in Niggpia:*

The idea of business (commercial) educatioﬁ is as old as
education itself in Nigeria. It existed iﬁ some wéys

before the introduction of western education in the country;
although it existed in an unorganised form? Fafunwa (1974},
noted that in those early days, sons learnt the family trade
merely by watching their fathers. On retifement or death of
the father, the son takes cover the ownership and control of

the trade. Some of the young men were sen; out onh apprenticeship
to learn trades different from the family trades. according
to Fafunwa (1974), at the end of the agreed apprenticeship
period, the apprentice cobtains his "freedom" and passes out
formally and can then set up his own business with the blessing
of the master. This was the main form of Eusiness education
organisation that went on before the introduction of formal
school system. |

In the.organised school system, business education can be
traced as far back as 18%9. The first secbndary school
established in lagos within that time included book-keeping

in it's curriculum. This was increased Iaﬁer to include type-

writing, shorthand and economics in order to accomodate the



needs of the colonial masters (Gana, 1486j.

Though introduced relatively early into the formal school
system, business education had a very slow development in

the Nigerian educational system. Ukeje (1978), attributed
this to the fact that the missionaries were only interested

in the pupil's ability to become clerks and bible readers
rather than in their ability to recognise and develop their
different skills which will make them self-sufficient.

Prior to the time that government showed interest in business
education, it was left in the hands of private individuals who
operated on profit bases. The private business institutions
contributed greatly to the development of business education in
the country. The most éonnon subjects taught in these
institutions were typewriting, shorthand, and book-keeping.
These.private institutions were however not devoid of problems.
There was a general lack of proper texts, facilities and
equipment and even qualified teachers {0 teach in these
institutions. This condition did not augur well for the quality
of teaching in the private business schools.

The in-takes into these schools were also made up of primary
school leavers, drop-outs from secondary schools and workers
who wanted to lmprove themselves on the job. The products of
such schools were mainly typists and clerks.

Despite all these problems, Adidu (1991), strongly has the view



that private business 1nstitutions contributed in no small
way to the commencement of business education programme

in Nigeria.

Colonial Administrators and Development of Business Education

in Nigeria.
in 1920, the then colonial adminstrator picked interest in
Vocational Education (which Business Education is a part of)
and set up the Phelp-Stoke fund of the United States of America
(Fafurwa, 1974). This fund was to formulate a policy on
Vocational Education. Among their recommendations are:-

i. the establishment of trade centres in the country

ii. the establishment of modern secondary schools.
Based on these recommendations, 3-year secondary modern schools
and four year commercial schools were later established in west-
ern parts of the country. The secondary commercial schools
were apparently designed to produce personnel for commerce.
Ukeje (1978}, stated that the subjects of instiuction in these
institutions were:- English, Book-keeping, Accounts, Commerce,
Arithmetic, shorthand, Typewriting, Geography and History.
These subjects were regarded as pre-requisite for getting a
job in any industry at that time. Further education for this
group of pupils' that leave these schools, was not therefore,
the immediate concern of the government.

A very high boost was noticed in business education between



early fifties and late sixties as demand for qualified
secretarial and administrative staff for the expanding civil
service arose (Gana, 1986).

These secretaries and administrative staff were to replace the
non-Nigerians who as at then dominated the scene. He added that
a large number of clerical training centres came into being as
a result.

Aina (1977), Fafunwa (1974) and Ukeje (1978) all agreed that
the objective of these schools was the production of clerks,
Lypists as well as middle~level administrative officers who
will fill the positions that were vacant in commerce industry
and government. It was in 1958, when the government of Western
Nigeria, in their bid to upgrade their programmes in business
education, sought the assistance of Chio State University in
the United states of America (Davis and Oladunjoye, 1987).

The university was to provide high level man-power who could
teach in the secondary commercial schools already established.
As a result, Technical College Ibadan now known as Ibadan
Polytechnic was established. The emergence of the Adeyemi
College of Education at Ondo State as well as the Olunloyo
College of Education at Ibadan followed suit (Aina, 1977).

In 1960, another commission was set-up this time by the
Federal government. The commission known as the Ashby

commission was to recommend a programme on higher education on



commercial subjects (Davis and Oladunjoye, 1987). Apart

from the three Americans and three Britons, there were also
three Nigerians in the membership of the commission. These are
Professor Onabamiro, Professor Kenneth Dike and Doctor Kashim
Ibrahim. This was the first time that Nigerians took part

in any commission and put ideas together with the Westerners

to find the best educational policy for Nigerians. 1In its
recommendat.ions, the Ashby Commission gave a two point gquideline
on commercial education in Nigeria. These are:-

i. that there should be professional educational institutions
to train people in subjects like Accounts/Book-keeping,
Insurance, Business Adminstration, Shorthand, Typewriting,
Banking e.t.c.

ii. there should also be professional education for middle

management and secretarial training (Fafunwa, 1974).

This report led to the establishment of Business Administration
in the University of Lagos and Ahmadu Bello University Zaria, to
cater for high level man-power.
According to Davis and Oladunjoye (1987), the name Business .
Education surfaced in Nigeria in the year 1967 when a teacher
programme in business education for higher education started
in the University of Nigeria Nsukka.

The Structure of Junior Secondary Business Education in

Nigeria Today:-

P

The inclusion of Business Education as a subject in the

secondary school system in Nigeria is a recent innovation,



Prior to this, secondary schools curriculum in Nigeria

was made up of science subjects and a few arts subjects.

Emphasis then was on "fact" learning. Education so acquired at
this level was only for advancement into higher education and
not to prepare students for mastery of any job or Vocational
skills., The result was that students who were unable to complete
their secondary education and those who completed with poor
grades found it difficult to gain addmission into schools of
higher learning or fit suitably in jobs. According to Gana
(1986) , this created a large number of unemployed and unemployable
school leavers. However, the need for technological development
and self reliance made it necessary to train students in the
mastery of a particular job especially the one in which the
individual is best suited for. These needs made the government
to search for a more functional system of education and
consequent.ly the New National Policy on Education (Revised, 1985)
evolved.

The new National Policy on Education (Revised, 1985), introduced
the 6-3-3-4 system of education. Emphasis here was laid on
pre-vocational education to prepare the individuals for the

wor ld of work.

According to this educational policy (Revised, 1985), the

Junior Secondary School (J.$.S) is both pre-vocational and

academic.



The curriculum is structured as follows:-

CORE SUBJECTS PRE-VOCATIONAL SUBJECTS
Mathematics Wood-work

English Language Metal work

Nigerian Languages (2) Electronics

Science Local crafts

Social Studies Home Economics

Arts & Music Business Studies

Practical Agriculture
Religion and Moral Instruction
Physical Education

Pre-Vocational subijects (2)

NON - VOCATIONAL SUBJECTS

Arabic

French

This curriculum exposes the child to a variety of pre-vocational
subjects (and business education is a part of this), and this
makes the child to be better informed about a choice of career
and the complexities of the world of work.

At the end of the three years of Junior Secondary school, the
child takes a Junior School Certificate Examination, usually
organised by the state ministry of education. Success in this
examination enables him/her to proceed to senior secondary school,

Where the child cannot for any reason move on to the senior



secondary level, he/she can enter into some occupation.

At the Junior secondary level, the business subjects are
fused together into one subject. This signifies the birth
of the subject "Business Studies" in the Junior Secondary

Schools in Nigeria.

Objectives of Business Education at the Junior Secondary

School Level :=

Ulinfun (1986), observed that the objectives of business

education at the J.5.S. level are:-

(a) To enable students acquire the basic knowledge of
business studies such as Typewriting, Commerce, Shorthand,
Introduction to Business Management (Office Practice)
and Book-keeping.

(b) To develop basic skills of office work such as filing,
dispatching of correspondence, keeping records and
reception.

() To provide orientation that will expose students to
business education and basic skills with which to
start work for those who may not have the opportunity
to undergo training at the senior secondary school level.

(d) To prepare students for further training in business
studies such as shorthand, commerce, typewriting etc.

(e) To provide basic skill for personal use in future.

For instance, in typewriting; being able to type one's

own documents.



1.2

(£) To relate the knowledge and skill acquired to the

national economy and criticise government rationally.

Statement of the Problem

Business Studies is an attempt at integrating Commerce,
Typewriting, Book-keeping, Office Practice, and Shorthand
into one subject for the Junior Secondary Schools. It is
a practical subject and requires to be taught practically
by making the teaching situation as real as possible.
Laboratories equiped with typewriters (both manual and
electric), duplicating machines, photocopying machines,
computers and other materials relating to business are
necessary for effective teaching and learning of this
subject. These machines and materials will enable the
students practice and acquire the skills needed for office
occupation which is the main objective of the inclusion

of the subject in the Junior Secondary curriculum.

However, it is pre-posterous to expect to find adequate
facilities and materials in our secondary schools, given
the harsh economic situation in the country presently.
Experience has shown that there are no business studies
laboratories or workshops in most schools. Many schools
are unable to provide a single manual typewriter for
students' use. Teachers are then left with the option of
teaching with only pictures and drawings.

This situation results in the turning out of J.S.111



students, who studied Business Studies but are unable

to identify the different machines used in office
occupation.

The need then arises for teachers of the subject to find
effective ways of supplementing the theoretical lessons
done in the classes, to take care of the individual
differences in learning among the students of the class

and to acquaint them with the various machines and
materials that are used in the office.

Some authorities like Nolan et al (1967), Harms, Stehr,

and Harris (1972), suggested the use of field trip as

an effective method of supplementing classroom teachings.
Field trip involves taking the students out of the class-
rooms to places where they can see concrete illustrations

of classroom theories. The students and teachers observe
people and machines, equipment and materials in industries,
companies, and offices to see for themselves those things
they have taught and learned theoretically. Thus individual
differences in learning among the students will be addressed
since they will be able to see, smell, touch or hear the
objects or processes previously described in the classroom.
Despite its usefulness in bringing about meaningful learning,
it has been observed that few teachers of Business Studies

take their students on field trips in our secondary schools.

10



Throughout the researcher's seven years of experience

as a Business Studies teacher, she was never opportuned

to take students out to areas of business interest for
studies. Once when she wanted to do so, the principal

of the school not only refused but also informed the
researcher that field trips are streneous, expensive and
not worthwhile. In her own words, field trips are
"glorified vacations" for students. Unfortunately, many
teachers and other principals share similar views. The
question then is, what could be responsible for these
noted attitudes of teachers and principals towards field
trips? Could it be that they are unaware of the advantages
to be derived from the use of field trips in supplementing
classroom lessons in Business Studies? Could it be that
actually field trip is a waste of time and not quite useful
in enhancing students performance in Business Studies?

It is in the light of this problematic situation that this
study is undertaken to determine the effect of field trips
on students performance in Business Studies in two

schools in Lagos.

1.3 Objectives of the Study

The objectives of this study are:-
1. To find out the effect of field trips on the

performance of business studies students.

11



1.4

2. To determine whether there is a significant
difference in the performance of the students
in the experimental and control groups.

3. To recommend the use or non use of field trips

to teachers of business studies.

Research Questions

This study will specificaliy seek answers to the

following research questions:-

(1) What is the difference in the mean score
performance in husiness studies between the
experimental group and the control group
before the experimental treatment?

(2) What is the difference in the mean score
performance in business studies between
the experimental group and the controi
group after the experimental treatment?

(3) What is the difference in the mean score
performance in business studies
between the pre-test and the post-test

of the experimental group?

(4) wWhat is the difference in the mean score

12



performance in business studies between

the pre-test and post-test of the controi

group?

Null Hypotheses

The null hypotheses to be tested at 0.05 level of
significance with a view to evaluating the effect
of field trips on performance in business studies

are;—

HO; = There is no significant difference in the
mean score performance in Business Studies
between the experimental group and the
control group before the experimental

treatment.

HO, = There is no significant difference in the

mean score performance in Business

Studies between the experimental group

and the control group after the experimental
treatment.,

HO3 = There is no significant difference in the
mean score performance in Business Studies
between the pre-test and post-test scores of
the experimental group.

HO4 - There is no significant difference in the mean
score performance in Business Studies between
the pre-test and post-test scores of the

control group.

13



1.6

Significance of the study

The study is significant in the sense that it will
provide teachers of business studies information
regarding the usefulness or otherwise of using field
trips in supplementing theoretical lessons done in
the classrooms.

It will also help in making School Administrators to
understand the importance of field trips and to help
in encouraging the use of it in their schools.

It will equally help in making future secondary
school curriculum planners to re-structure the business
studies curriculum to make more room for field trips
in the Junior Secondary School curriculum,

The study also provides parents with knowledge of the
importance of field trips in teaching and learning
business studies and therefore helps in making them
encourage their children and wards financially
whenever the need arises.

It is hoped that this study will equally provide
business orgardsations knowledge of the importance

of field trips in the teaching and learning of business
studies and as a result make them not to hesitate in
hosting students who are interested in visiting their

organisations.,

14
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1.8

1.9

Assumptions

The basic assumption for this study is that learning
of business studies will be enhanced if students

undertake field trips to areas related to the subiject.

Delimitations

This study is delimited to the use of two schools
for the experimental study and the use of field trip

as a teaching method.

Limitations of the study

One of the limitations encountered by the researcher
during the course of this research work is getting
the co-operation of other subject teachers of the
J.S5.111 students of the schools used. Many of them
were reluctant to allow the researcher use their
lesson periods for the tests and field trips. This
resulted in the researcher visiting the schools many

times before an agreement could be reached.

Secondly, the reluctance on the part of business organi-

sations to host the students was also a limitation.

The researcher visited many organisations but only three

of them agreed to allow the students visit them.

5



2.1

2.2

CHAPTER 2

REVIEW OF RELATED LITERATURE

Intrcduction

This chapter reviews literature related to the methods of
teaching business subjects in general and uie use of
field trips in particular. It is organised under the
following headings;-

2.2 Methods of teaching business subjects

"3 Definition of field trips

2.4 Importance or field trips

2.5 Organisation of field trips

2.6 Factors militating against the use of field trips.

Methods of teaching Business Subjects

The ultimate aim of every teacher in any edicational setting
is to ensure that effec£ive and high quality level of
performance is achieved on the part of the learner.
According to Mursell (1954), "“successful teaching is that
which brings about effective learning". Bowley (1967),
cbserved that the primary function of teachers is to organise
conditions necessary for effective lcarning to take place.
There are various methods a teacher can adopt in presenting
his lessons to his pupils depending on the subject matter
being taught. The more popular methods which are adopted in
teaching business subjects as well as other subjects are

reviewed in the paragraphs that foliow.

16



Lecture Method

Mkpa (1987), described the lecture method as a presentation
extending for the whole class period which aims at offering
information and solving learners' problems. He further stated
that lecture technique is dominated by the teacher who pre-
plans the lesson and delivers same with very little parti-
cipation or practical contribution on the part of the

student. The teacher talks more or less continuocusly to the

class. The class listens, takes notes of facts and ideas

worth remembering, but does not converse much with the
teacher, At most, the students may ask questions, but these
are for the sake of clarification not for discussion (Highet,

1979). The advantages of this method as enumerated by

Mills (1990), include the fact that one teacher can handle a

large class of a hundred or more, he can cover a great deal of

ground in his own way, no equipment need be used, and a

lecture well prepared can be repeated without any great

effort on the part of the teacher by way of further preparation.

In the opinion of Harms et al (1972), the lecture method

appears to be the best method when;-

(a) a nationally known authority possesses a large body of
information and experiences not shared by his listeners
and when these listeners are eager to have this
information.

(b) the subject matter being treated is factual in nature and

there is very little opportunity for differences in
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opinion or problem-solving
(c) when the speaker has limited time for the lesson

(d) when it is later reinforced by other techniques.

Obviously, using this technique alone will not achieve the
desired result in teaching and learning business subjects.
Strumming the ear-drums with our voices alone for instance
will not teach all the students book-keeping principles
(Huffman, 1954). Harrison (1970), believed that lessons
should be devoted to practical activities and therefore
to him, lecture method is not the best method of teaching

business subjects.

Discussion Method

This is an instructional method that embodies the democratic
properties and processes of free guided and purposeful
expression of views and ideas on a given issue, problem or
situation (Mkpa, 1987). It is a useful method of instruction
and of stimulating thought and interest in a subject or topic
(Mills, 1990). Discussion can often be more effective than

a lecture in making students think and in contributing their
own ideas. It must not only be careful ly controlled by the
teacher but also requires individual preparation by the students
(Harrison, 1970). Mkpa (1987), further revealed that while

it has the merit of encouraging learners to depend more on
their ability to think than on the teacher, the assumption that
all discussants are very much aware of the idea to be discussed

is not always true. There is no doubt that students gain
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confidence by participation in class discussions.

Questioning Method

This method of teaching was invented by Socrates. Highet (1979),

described it as a method where the teacher asks questions, and

the pupils talk. The questions are so arranged as to make

the pupil conscious of his own ignorance and help guide the

pupil towards a deeper truth. It is believed that such truths

learned are held firmly because they've not been presented to

the child ready made but drawn out of his own mind with the

help of the teacher.

Questioning as a method of teaching not only enables the

teacher to discover whether students have understood the lesson,

but it is an important technique in fostering participation of

the students, making them think and arousing curiosity (Onwuka,

1981). Harms et al (1972), reported that this method is commonly

used in the teaching of business subjects as it is in other

areas. They went further to state its uses in the teaching

of business subjects. These are:-

(a) it can be used as an oral quiz technique;

(b) it can be effectively used to stimulate discussion;

() it can help in uncovering students attitudes, needs,
interests and problems;

(d)  if used wisely, may revitalise students interest in the

basic business subjects being studied.
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Project Method

This method according to Efekodo (1994), is a minor research
programme within the capacity of the students to accomplish
within a given time and could be an adaptation of work already
done. To Varghese (1991), a project is a problem identified and
discussed by the student and his supervisor which the student
endeavours to solve largely by his own initiative with
occasional but regular consultations with the supervisor.
According to Popham , Schrag & Blockhus (1975), a project is
a planned learning activity that requires students to go
outside of the traditional classroom and interact with
representatives of the business community. This method
of teaching, formulated by John Dewey has undoubtedly proved
to be very successful in encouraging the students to use their
initiatives and ingenuity in ccllecting together information,
illustrations and other data (Harrison, 1970).
Mills (1990), saw it as one of the most effective ways of
arousing interests in students. He gave other advantages as
follows:=-
(i) Projects can examplify the principles already discussed
in the class;
(ii) Projects can be very rewarding in terms of achieving
behavioural objectives, as they demand knowledge,
understanding, discussion and co-operation, analysis,

experiment and evaluation,
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(iii) Project work has a strong element of discovery training
in it, and learning by discovery is one of the most
effective and valuable ways of motivating trainees who

will enjoy finding things out for themselves.

Bowley (1967), submitted that projects;
(a) give training in intiative and responsibility
(b) provide motivation for learning
(c) encourage creativity and co-operation with others;
(d) develop open-mindedness.
Exanples of projects that can be undertaken by business class
students according to Popham et al (1975), are;
retailing students might integrate buying, selling,
managing and financial competencies by operating a
school store., A consumer class might make a
competitive survey of the cost of food in various
areas of a city for use by the local consumer
council, An accounting class might volunteer to
handle the accounting activities of a school
cafeteria.
In the words of Harms et al (1972), "learning is interesting
when pupils feel they are getting something worthwhile from the

instruction, and as such learning should contain realistic

and interesting projects".

Demonstration Method

Demonstration is generally used by the teacher to illustrate

a procedure to be followed (Leroy and Herbert, 1972) .

Students learn more by seeing and hearing. Popham et al (1975},
Nolan et al (1967), Fletcher (1974), Ndinechi (1990), all agreed

that for subjects like typewriting, office practice, shorthand,
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and salesmanship, the teacher's demonstration by all means

is most important. The teacher's demonstration shows the

students the various manipulations of the machines which

includes - what is done, why it is done, how to do it, and

how the operation or skill is presented. A well prepared

and properly planned demonstration can often crystallize

a student's comprehension of a new concept more effectively in

one or two minutes than hours of talk or pages of reading

(Harrison, 1979).

Demonstration also serves as a standard for:evaluating the

students activities at the machines. Necessarily, demonstrations

should be used with other methods and accompanied with
explanations. Some basic principles for effective

demonstration include the following;-

(a)  The demonstration should be made by a person who is
thoroughly skilled (Nolan et al, 1967). The teacher
should not attempt to demonstrate the operation of a
machine unless he is able to do so proficiently, for
his performance will determine the confidence the students
have in him. The teacher must know how to do what he
expects the students to do (Fletcher, 1974).

Where the teacher does not have the proficiency to
perform the demonstration, he can make use of either a
student or a resource person who has the necessary skills

(Harms et al, 1972).
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(b) Before beginning the demonstration, the teacher should
be certain that the machine is in good operating condition
and that it is free from any defects that would defeat
the demonstration (Fletcher, 1974). WNothing deters
learning so much as the neglect on the part of teachers
to plan their activities. The same care that is used in
planning the daily lessons in the classroom must also be
used in planning for the demonstration.

() All the materials needed for the demonstration should be
assembled before the class period, ctherwise the teacher
may waste time getting the materials and therefore may loose
the confidence of his students (Nolan et al, 1967),

(d)  The demonstration should be performed so that every
member of the class should see it (Fletcher, 1974). As
much as possible, each student should be positioned in
such an arrangement that he will be able to see and learn
something from the demonstration. The effectiveness of the
demonstration will be reflected in terms of whether the
students saw and heard what took place. 1t serves no
worthwhile purpose to merely give a demonstration for its
sake alone, It is for the benefit of each student in the
class. According to Popham et al (1975), demonstrations
from the front of the room are frequently ineffective;
therefore the teacher should demonstrate to a small group
or to an individual so that each person can see each step

of the operation.
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(e) Perform the demonstration slowly. This is to take
care of individual difference in learning among ‘the
students (Nolan et al, 1967).

(f) Remember to stop at determined stages to point out and
explain important points to the students (Ndinechi, 1990).
The teacher should explain orally the steps involved
and call attention to the less conspicous actions involved
in the demonstration.

(g) Repetition of the demonstration is necessary (Nelan et al,
(1967) . Demonstrations should not be considered a one-time
method of presenting materials. It may be necessary to
repeat them for tﬁe benefit of students whose performance
indicate that they cannot imitate the demonstrations (Popham
et al, 1979).

Obviously, the best way to teach sensory motor skill subjects

like typewriting and shorthand and office machines is to have

extensive demonstrations after which the teacher must make
constant, careful observations and analysis of the students

until their techniques are automatic. However, lLeray and Herbert

(1972), pointed out that the disadvantage of this method is that

it requires a lot of time and that the trainees tend to focus their

attention on the demonstrator instead of the demonstration.

Role Playing

This is a method of teaching where students are made to act out

certain roles in the class like the roles of secretaries,
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receptionists and the part played by executives in taking
decisions concerning management problems and situations (Harrison,
1979} .
In any role playing, only a small group of students are actively
involved while the other members of the ¢lass watch what goes
on. The participants are usually abcorbed while the others
remain passive except as they think about and discuss the role
playing (Onwuka, 1981). However, Popham et al, (1975), believed
that both the performers and the cbservers have specific
responsibilities. The performers pres=nt their solutions, either
spontanzously or after a planhing session, while the non-performers
develop criteria for evaluation. This method is an effective
m2ans of helping the students to understand nct only the feelings,
emotions and prejudices of cther people but alsc the basic principles
and concepts in different disciplines (Onwuka, 1981), This
method also helps students develop worthwhile attitudes as well
as such. skills as speaking and doing things.
Callahan and Clark (1977), enumerated the advantages of role
playing as follows;~-
1. they permit students to use information in the light of
the particular perceptions of the role played.
2. they make it possible to examine concepts and ideas from .
different view points expressexl in the role playing.
3. they help promote understanding and deepen insights through

the necessity of thinking as the character being portrayed.
4, they can provide opportunity for greater understanding by
having students act out roles and positions different from
those they would tend to favour and approve.
5. such reversal of roles helps to deepen the awareness of
the complex, controversial nature of much knowledge and
of many issues.
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restless, bored or are in some way not responsive to the
larger class session of the day.
4, They help students learn to think in action while interacting

with each other.

Bailey (1994), enumerated what he called the best available
treatments of the buzz group as follows;-

(a) Deciding on the problem for the groups to discuss.
(b) Choosing the strategic moment to initiate the buzz.
(c) Determining how the buzz group will be chosen.

(d) Setting the time limits,

(¢)  Establishing group organisation.

(f) Arranging for group reports.

Programmed Instruction

This method is defined by Leroy and Herbert (1972), as a step

by step method that is highly adaptable to adult learning. It
is a reading source frequently used to assist individual

students in learning (Popham et al, 1975). Material is presented
in small segments, requiring the student to supply an

answer or a word to complete the sense, and providing immediate
feedback in th2 form of the correct answer. The programme must
have clear objectives stated in hehavioural terms and great care
must be taken in breaking it down into a planned sequence, and

in formulating the questions so that they are stimulating but not
s0 hard as to be discouraging (Onwuka, 1981)., Programmed materials
appear in various formats - answers printed upside down, on the
next page, or in a column designed to be uncovered by sliding an
opaque mask (Popham et al, 1975). Oladimeji (1994), pointed out

that the essential characteristic of programmed learning is that
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it presents materials in very small readily intelligible units.
He explained that if the child using it gets the answer correct,
he sees it confirmed, if he gives a wrong answer, it is corrected
i at once and the error does not persist in his mind. According to
Mills (1990), its disadvantages are the fact that ig does little
to encourage original thought, initiative and imagination. The
learner is rather led by the nose through a programme along a
narrow path towards a definite goal and is offered no particular
incentive to ask his own guestions and to seek and discover the
answers.
The essential elements of programmed instruction are as Scholl
{1992) states;

{a) an ordered sequence of stimilus items,

(b) to each of which a student responds in some specific way,

(c)  his responses being reinforced by immediate knowledge of
results,

(d) so that he moves by small steps,

(e)  therefore making few errors and practicing mostly correct
responses,

(f) from what he knows, towards what he is supposed to learn
from the program.

Boyton (1970), maintained that there is a place for programmed
instruction in book-keeping and accounting. He suggested the
use of individual pamphlets which could cover one or more short
unifs or topics. These individual pamphlets he stated could be
used;

(1) by the student who has been absent and needs help in
catching up with the class,

{2) by slow students or others who may have had difficulty
learning from the teacher's presentation or the textbook's
treatment of a particular topic,

(3) by students with the ability to progress more rapidly than

the average pace cf the class,
(4) as an aid in review.
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Practice and Drill

In this method, students repeatedly perform the desired act
until they reach an acceptable degree of competency (Onwuka,
1981). ‘Their achievements at each level provides them with a
sense of satisfaction which in turn spurs them on to practice
further the desired learning activities. Nolan et al (1967),
Onwuka (1981), Cooper (1977), all agreed that this method is
necessary when students are expected to acquire a skill or some
proficiency in performing some specific act. This method is
therefore very effective in the teaching and learning of type-
writing, shorthand, book-keeping. In as much as repetition is
vital in the acquisition of a skill, care however, must be taken
not to overuse it. The drills must be valuable to the student.
It must be purposeful and meaningful (Cooper, 1977). B&s
students approach a new task, they should be tcld the purpose
of the drill - speed, accuracy, neatness, technigue e.t.c.

This is to avoid the students becoming bored and their efforts

stultified (Onwuka, 1981).

Problem - Selving Method

When normal human beings encounter prcblems, they almost always
try to find solutions to them. Most times attempts to solve
these problems invelve thinking that leads to discovery of new
facts. Harms et al, (1972), believed that "students at all
levels and in all courses must be taught how to think regardless
of their programmes®, To them, problem - solving method provides

excellent opportunities for students to learn how to think.
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concerning the group to be addressed?

T Has a time limit for the resource person been set?
Is he aware of the time limit?

8, Has the resource person been told the important points that
the teacher wants stressed?

9. Has a follow-up plan been given consideration so that the
students will be able to relate the resource person to the

classroom work?

When a resource person has been used, there should be a plan

for follow-up so that the students will derive the maximum

benefit from the experience (Mills, 1990), The teacher should lead
the class in discussing what they learnt and the application

to what they are studying. It is equally expected that a
courteous letter of appreciation, written by the class and

signed by one of its members, should be sent to the resource

person thanking him for his co-operation (Callan, 1974).

Definition of Field Trip

Field trip has been defined by many people variously. Olsen
(1945) , stated that "field trip is used to designate any organised
excursion which is taken by school pupils as an integral part

of their academic work, and primarily for educational purposes".
Alcorn (1964), saw field trip as a true to life activity

engaged by school group which leaves the classroom and goes out

to the actual source of information for learning purposes.

Howard (1968), in his own definition stated that “field trip is

an educational acivity in which a school group leaves the
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classroom and goes out into the community to the actual sources
of information". Jones (1979), defined it as a trip arranged by
the school and undertaken for educational purposes in which
students go to places where the materials of instruction may
be observed and studied directly in their functional settings.
Kemakolam (1994), had this to say, "field trip is a method of
planned discovery whereby the teacher prepares situations from
which his pupils learn facts and ideas for themselves",

Olaitan (1984), reported that field trip is a planned visit

to places outside the regular classroom to obtain information
directly and study real situations. Oliver (1994) saw field
trip as a kind of audic-visual aid to teaching while Bowley
(1967}, regarded it as a project.

The summary of all these definitions is that field trips are
planned activities, taken by school pupils under the guidance
of a teacher, to have direct experiences of materials that

could not for any reason be brought into the classroom.

Importance of Field Trips

Many exponents of field trip have enumerated certain values
attributed to it. One of such values is that field trip provides
students with interesting first hand experiences thereby
concretising the abstract materials learnt in the classroom.
Harms et al (1972) , ctated that the values of field trip

include

.... to enable students to see concrete illustrations
of classroom theory; to reinforce understaniings
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2.3.2

'

-
-

learning and serves as a stimulant to interest.

Olarinoye (1982), believed that the use of this method of

teaching increases intellectual potency, helps students learn

how to learn in investigative ways, increases memory retention,

makes instruction student-centred thereby contributing better

to a person's self concept. According to them, field trips also

allow more needed time for students tp assimilate and accomodate

information. Jones (1979), summarised the importance of field

trip with the following points;=~

1,

1t provides the students with interesting first-hand experi-
ences.

A common experience is provided for students which can serve
as a basis for other learning activities.

Students become more aware of their environments.

Field trip can add greatly to school-community relationships.,
What is learned should have great impact due to the multi-
sensory nature of the experience,

This procedure can be utilized by teachers of any and all
subject areas in the curricuium,

Field trips extend classroom teaching and learning through
reality.

Field trips are a change of place from constant classroom

activities.

Findings from studies on the importance of field trip

The studies conducted inWNigeria on the use of field trips show-

ed that field trips stimclate students' interest in learning, allow
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for more retention of knowledge (Akhighemidu, 1994). He also
found out that field trips enable the students to see things in
their natural situation, translate classroom theory into
practice. Kemakolam (1994), observed from his own studies, that
field trip has several advantages for students contemplating
choosing a vacation. He said that it not only helps create

job awareness but has the advantage of giving students better
picture of occupations and of the requirements and specific
duties done in various jobs as well as possible training opportu-
nities offered., He also found cut that field trip affords
studenits better opportunity to explere various occupations. This
he stated helps to arouse and maintain students' interest and
attention about particular occupations of their interests.
Studies conducted by Uzoma (19%94), showed that a greater percent-
age of what is heard, seen and touched in field trips is

remembered than what is merely heard.

Organisation of field trips

1t is the belief of many exponents of field trip that there must
be a solid preparation for the trip for such a venture to be a
success. Uzoma (1994), recognised the fact that although field
trips could provide excellent opportunities for learning, they
can also bring about problems if they are not properly planned
Jones (1979), found out that if not properly planned, field trip
becomes a waste of time and takes away from valuable learning
activities. He went further to state that an improperly planned

trip may deter other teachers from using it and may place doubt
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in the minds of school administrators about the value derived
from this strategy. Olsen (194%5), indicated that worthwhile
trips require careful planning, not only of each particular

1 trip to be taken but equally in terms of schools' general
programme. From Tuweck (1986), came the advise that field
trips should not be taken in order to give the students a
holiday or to relieve the teacher of the day's work, but should
grow cut. of regular class works which the students should after
all see the need for, Howard (1968}, stated that if fieid trips
are not planhed well, they may also offer manifold opportunities

for difficulties.

2.4.1 Views of different authors on the organisation of field trips.

Many writers have suggested different things to be done by the
teacher and students organising field trips. To Howard (1968},
the teacher should first of all decide where to go, make prior
arrangements with the personnel at the place of visit, talk
with the principal of the school to obtain his/her permission,
make arrangement in time, prepare the class for the trip,
establish standards for conduct of the students, consider its
educational values and follow up the visit with analysis,
evaluation and discussion. Adreeing with the above, Jones
(1979) , gave a guideline for effective planning and maximm
utilization of field trips. The quideline is as follows;-
1. Before even considering the trip, the teacher should
become familiar with the legal responsibilities involved

in taking students away from the school and this will
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help him in preparing for eventualities.

The teacher should make sure the field trip is of
educational value. Harms et al (1972), believed that

one major question organisers of field trips should

ask themselves is - is this trip necessary? The
objectives of the trip should be carefully stated and
careful consideration should be made to know whether the
educational experience to be gained would be worth the
trouble involved. This is especially necessary since the
students will not only miss other classes but in addition
may have to contribute some amount of money towards the
trip plus the risk involved in travelling. The organisers
should continue with preparations for the trip only if
they are certain of the educational need for such a trip.
Olsen (1945), pointed out that no excursion can be justified
unless the total learning values achieved thereby are
genuinely superior to those possible through other
instructional procedures.

Visit the site and talk with the people before actually
making the decision to undertake the field trip. Mills
(1990) , agreed with this when he suggested that the teacher
should approach the senior official (s) of the place to

be visited and agree on the modalities for the visit.

Many business organisations are well prepared for this
type of visit as a part of their public relations pro-

gramme and will have to know the main objectives of the
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such details {(Harms et al, 1972). This the teacher could
make available to them at the time of his/her visit. Thus
the firm to be visited after Jlocking at the objectives will
know who best to appoint as guide to the students.

Obtain permission from school authorities. 1t is obvious
that a teacher who embarks on a trip without the approval
of the school authorities runs the risk of loosing his/her
job. The principal should be notified as soon as the
teacher has decided to take the students to the trip (Olsen,
1945) .

Notify the parents of the students to obtain their consent.
Howard (1986), beliéved that parents should be notified that
their children or wards will not be in class attendance

at the particular time of the trip. "This usually makes
necessary an official consent slip signed by the parents
concerned and filed in the school administrative office".
(Harms et al, 1972). where the parents are expected to
help in financing the trip, it becomes very necessary that
they are informed in good time so as to enable them make
the required provision,

The teacher should make all transport arrangements. This
is particularly important where an appointed time has
already been scheduled with the organisation to be

visited.
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2.5.2

Findings from studies on the problems of field trips

A Jot. of probiems were identified in the studies carried

out in Nigeria as being responsible for the low rate of

use of field trips in Nigerian secondary schools. The
findings of Ahanonu (19%5), Kemakolam (1994}, all pointed to
the fact that lack of fund has been a major militating factor
to the effective use of field trips in teaching and learning.
Difficulty in finding sufficient time to take out the
students on field trips has also been mentioned as a

problem encountered by the teachers. Uzoma (1994), disco-
vered that teachers fear the disruption that may occur to
other lessons, if they take out students on field trips.
Kemakolam (1994), also discovered that heavy work load of
teachers influences negatively teachers' deciéion to use field
trips. If teachers are compelled to carry high work load,

as is the case in many of our present day secondary schools,
field trips evidently will suffer. 1n most schools, teachers
are made to carry a work locad of about 30 pericds a week,
This kind of lpad obviously cannct give the teacher time

for innovations that can help students in understanding the
lessons more. ‘

Lack of encouragement by school heads is also discovered as

a deterrent to the effective use of field trips in schools.
Faniran {1991), made this discovery and mentioned that

some principals discourage teachers who want to use this

technique. Kemakolam (1994}, also found out that fear of
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2.6

accoident has made teachers to refrain from the use of

field trips.

Summary

One of the long standing major criticisms of education in this
country has been its sponsorship of unrealistic learning

of facts and theory. This chapter has briefly tried to
appralse some of the methods of presenting materials to the
learner to make for effective learning of facts and skills and
for the attainment of educatiocnal goals, particularly in the
area of business.

1t is worthy to note here that though all these strategies
enumerated are all methods of teaching business and other subjects,
not all of them is adopted by teachers in the Nigerian educa-
tional system in the teaching and learning processes. The
reason for this situation is beyond the scope of this study.
This chapter also defined field trip as a teaching technique.
The organisation of field trips and the problems militating
against its use in the Nigerian secondary schools were also
highlighted. One will naturally ask the question - which

one of these methods is the best? The answer is none. any
teacher can, as a result of experience and circumstances come
up with a new method which could be tried, adopted or rejected
according to how it helps in or hinders, the achievement of
set. cbjectives. What matters very much in the study of
techniques employed in the process of teaching is the

judicious application of the principles of teaching (Onwuka, 1981).
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According to Highet (1979), all the methods are equally
good for different purposes and a good education exposes
the pupil to as many of them as possible. Bach of them
has its unique advantages and the attendant weakhesses,

A teacher who only adopts one method of teaching runs the
risk of developing only one group of skills in his/her
students. In the words of Mursell (1954},

... the decisive question is not what methods or
procedures are employed or whether they are old
fashioned or modern, time tested or experimental,
conventional or progressive. All such consider-
ations may be important but none of them is ultimate,
for they have to do with means, not end. The
ultimate criterion for success in teaching is -
results!



3.1

3.2

CHAPTER 3
METHODOLOGY

Introduction

This chapter shows the different tectiniques and procedutcs
that are used in this study to collect data and the

instruments used in data analysis. 1t is made up of

the research design, population and sampling procedure,

research instrﬁment, method of data analysis, pilot study.

Research Design

The study is designed to determine the effect of field trips
on the performance in Business Studies by J.S.I11 students.
The experimental design used is the Pre-test-Post-test Control
Group design (Campbell and Stanley, 1963).

The design is as follows:

- &
: ~1a x 02a

¢

%18 05

This design is chosen because according to Wimmer and Dominick
(1987) , the design controls many extraneous variables like
effects of maturation, testing and history. This is so
because each group faces the same circumstances in the study.
In the diagram above,

R denotes that the students 4re randomly selected and
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assigned to the groups A and B.

A represents the experimental group, while B represents Lhe
control group. |

X represents the experimental treatment which is the field trip.

0,. and 02A represent the pre-test and the post—-test cbservations

1A
of the experimental group (A).

01B and 02B represent the pre-test and post-test cbservations
of the control group (B} respectively.

A pre-test (01) of one hour duration was given to both the
experimental and control groups on the first day of the data
collection., The pre-test was scored to find out whether

there exists a significant difference in the wmean performance of

groups A and B,

Experimental Procedure

The researcher and the students, their Business studies teacher

all went for the trips. Three business environments were

visited,

1. A large business organisation (Emily Millionaire Cosmetics
Industries Ltd). This is a manufacturing outfit concerned with the
production of different types of hair care cosmetics. Tonne {1965),
believes that from such visits to a large business organisation,
the students can study the equipment and the layout of the offices,
chserve employees at work and the relationship between the
departments. Such an exposure according to him will enable the
students relate and integrate their abstract classroom knowledge

with real, concrete and meaningful business operations.
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This company (Emily Millionaire Cos.) was visited on the third
day of the experimental treatment. The students were taken

round the departments by a guide appointed by the company.

In each department., the head of department or the guide explained
the activities of the department to the students with illustra-

tions (see appendix XXIV for details of the visit),

2. A visit was also made to a business centre (New Generation
Ventures). The visit was to enable the students see and operate
some of the office machines required for today's office environ-
ments. Leroy and Herbert (1972), agreed that field trips taken

to business firms have instructional values especially in today's
changing scene. According to them, a visit to a modern, up-to-date
office is not a common occurence for students. Such a visit they
stated can broaden thé scope of reasoning of the students and open
their eyes to many things they did not know about.

Thié place was visited on the second day of the experimental
treatment, The students were shared into groups and allowed to
perform some basic operations of some of the machines with staff

members of the company guiding them {see details in appendix XXII).

3. The other business environment visited was a commercial bank
(United Bank for africa, lkoroadu Road). The visit was on the
first day of the experimentation and was aimed at enabling the
students cbserve some basic banking transacticns. Ahanonu
(1995}, quoting opinions of teachers ncted that excursions to

the post office, a farm, a radio and television station, a bank
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can be integrated into the social studies and businress studies
classes to give both educational and vocational exposure to the
young persons. This was the first place visited. Here the
students were only taken through two departments, the savings and
the current accounts sections. The guide explained briefly the
functions of the other departments to the students orally with
some examples. The reason cbviously was to avoid disrupting the

flow of work (for details see appendix XXI1I1).

At the end of the experimental treatment, another test was
administered (the post-test 02). markett and scored to test for
the existence of a significant difference, The test lasted for

hour, thirty minutes

. 10100
i.-.r",' schools were used for this :,ii;li=_,-'. ‘][_..1"- dare;-

du-Abiodun Community High School and St Alphensus Liquori
Trivati econdary School, Aboru, Two schools were used because
of the experimental nature of the study. The population of the
study 1s therefore made up of all the Junior Secondary 111 students
I the two schools. Ojodu-aAbiodun Community High ‘oo |
had fifty-five (55) J.S5.111 students while St Alphonsus I iquori
Privats econdary School had thirty-four (34) J.5.111 students,
making the total number of students in the population to be 89,
mple S51ze and "‘nl':i-‘.!:u_; rroceaure

of a total number of 89 students making up the population,

vere randomly selected and assigned to groups A and B.
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37

Twenty eight students were selected from each school and

a group was made up of students seletted from' one school,
Simple random sampling was adopted in the selections. This
is based on the recommendation of Nworgu (1991), that samples
resulting from simple random sampling are said to be unbiased
and are therefore representative of the population,

This number selected forms about 62.92% of the entire
population.

Through balloting, St Alphonsus Liquori Private Secondary School
was picked as the experimental group while Ojodu-Abiodun
Community High School became the control group. Twenty-eight
students were picked for each group because the establishments

visited agreed to host not more than that number.

Research Instrument/Validation

Two test instruments - the pre-test and the post-test were
adapted and modified from the past questions of Junior
School Certificate Examinations of Enugu State of Nigeria.
This was to avoid a situation where the students are already
familiar with the test instruments since students are known

for collecting past questions form their predecessors.
These test instruments were validated by my supervisors.

Method of Data Collection

The researcher used one month to make arrangements and to
prepare adequately for the field trips. The proprietor of

St Alphonsus Liquori Private Secondary School and the Principal
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were severally met to obtain their permission to use their
students for the study. The researcher equally visited the
chosen establishments to get approval, date and time of the
visit before taking the students to the places. This agrees
with the suggestion of Howard (1968), that the organiser of the
trip should get the permission of the Principal and the
appropriate personnel at the place of visit. Other arrange-
ments made before the trip included:-

{a) Obtaining the consent of the parents/guardians

Jones (1979}, opined that consent of the parents have to be
.obtained before the students should be taken on field trips.
To this effect, a letter was drafted and signed by the
Principal to the pérents/guardians of the students in the
experimental group requesting their consent to their
children/ward's participation in the trips. The letter was
given to all the students in the group. The slips were
returned by the students and filed in the school records (see

appendix XV for a copy of the consent slip).

{b) Arrvanging for transportation

The researcher made arrangements for a bus to take the

students to and from the places of visit.

(c) The researcher equally discussed with the students on their

acceptable mode of conduct during the trips.

The pre-test was administered to the two groups on the same

day, Friday, November 28th, 1997. The tests lasted for one hour.
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The answer scripts were collected at the end of the tests
for analysis, +to find if there is a significant difference

in the mean scores of the experimental and the control group.

Group A, the experimental group only was subjected to the
experimental treatment (field trips). The first trip was

on Tuesday, 2nd of December, 1997, the second trip took
place on Saturday the 6th of December, 1937, while the third

trip took place on Tuesday the 9th of December 1997.

The post-test was administered on the 16th of December and it
lasted for one hour, thirty minutes. The scripts were
collected at the end of the exercise and scored for analysis
to determine whether there is a significant difference in the

performance of the two groups.

Procedure for Data Analysis

The pre-test and post-test were scored and recorded for
analysis t» find and compare the mean performance of students
in the two groups - the experimental and the control groups.
The t-~test is one of the most effective methods of comparing
two group means (Nworgu, 1991). a variation of the t-test is

however required for comparison of two means of the same group

" in a pre-test-post-test situation (wimmer and Dominick, 1987).

The reason for this is that the samples are related. Samples

are said to be related if same individuals constitute the samples

or individuals have been paired to obtain the samples. In such

a situation therefore, the t=test for independent samples will

58



3.9

not be appropriate. The t~test for dependent
samples or t-test correlated is more appropriate
(Wimmer and Dominick, 1987).

This suggests that hypotheses 1 and 2 were analysed
using the t-test for independent samples, while
hypotheses 3 and 4 were analysed using the t-test
correlated.

The resulting score from the hypotheses were
tested at 0.05 level of significance (P = 0.05).
This level of significance is considered a reason-
able standard in the education and social

science circles.,

Pilot Study : ‘

A pilot study was conducted using both the pre-test
and post-test to test the reliability of the test
instruments. To Wimmer and Dominick (1987), this
is to check for errors in the research instruments
being used. A measure is reliable if it
consistently gives the same answer at differnt

points in time (Nworgu, 1991).

The test-retest approach was adopted in'doing

this.
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The pre-test and the post-test were administered

to a group of Junior Secondary Three (J.S. 111}
students numbering thirty-two (32). These students
were part of 5t Dominic's Catholic Church holiday
school at Yaba, Lagos. |

The tests were first administered on Monday the

1st of September, 1997. The scripts were collected
and marked.

The same tests were administered to the same

group of students one week after the first

test. The date for the second administration

of the tests was 8th September, 1997.

Only twenty-six (26) students out of the thirty-two
students were present on the day of administration
of the second test. As a result of this, the
researcher using simpie random sampling picked
twenty (20) scripts ocut of the twenty-six (26)

that completed both the first and second tests

for analysis.

The Pearson Product Moment Correlation co-efficient
formila was used in testing for the reliability

of these test intruments.

At the end of the analysis, the value of the

computed "r" was 0.78 for the pre-test and 0.81
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for the post—test.
If the value cf the computed “r" approaches + 1.00,

then it indicates that a person's score at the first

test was similar to his score at the second test,

showing consistency over time (Wimmer and Dominick,

1987,



CHAPTER 4

PRESENTATION AND ANALYSIS OF DATA

W

Introduction

This chapter presents an analysis of the data collected for
this study. Efforts were made to statistically analyse and
interprete the cbservations presentbd by this experimental
research. Several questions which sought to investigate the
problem of the research gave rise to four null hypotheses,
each of which was statistically tested for significance or

non - significance.

The basis of the first hypothesis was to test the mean
performance in business studies of the experimental and control
groups before the field trips. The second hypothesis was
concerned with testing the mean performance in businesss
studies of the experimental and control groups after the

field trips. The third hypothesis tested the mean

performance in business studies of the experimental group

in the pre-test and post-test, while the fourth hypothesis tested
the mean performance in business studies of the control group

in the pre-test and post-test.

Presentation of Data

The result of the analysis of data is presented in terms of the
stated null hypotheses. The level of significance of 0.05
was adopted. This is commonly used in social science and

education.
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The students were tested in Business Studies for one hour
during the pre-test period and for one and half hours during
the post-test period. Due to the fact that this research was
conducted to determine the effect of field trips on perform=-
ance in Business Studies, two similar groups were involved

in the research experiment. The first group was taken out
for field trips (experimental group), while the second group
was not. The experimental group made three trips to business
related environments - a large business organisation (Emily
Millionaire Cosmetics Industries Ltd.), a bank - (United Bank
for Africa), and a business centre - (New Generation Veatures
Ltd.).

The control group had to use previous knowledge acquired in
Business Studies in the class in responding to the tests.

The pre-test and post-test raw scores distribution are shown

in tables 1 and 2 below:

Table 1

Pre-test. raw scores distribution of the experimental and control

roups.

Experimental Group Control Group

S/NO MARK (%) S/NO MARK (%)
1 63 1 68

2 61 2 62

3 59 3 62

4 59 4 58

5 58 5 58
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Table 1 contd.

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27

28

53
52
52
51
50
50
49
49
48
47
44
43
40
34

10
11
12
13
14
1%
16
17
18
19
20
21
22
23
24

. 25

26
27
28

57
56
55
54
53
52
52
50
50

50
49
49
49
48
47

- 47

45
45
44
42
42
40
40
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The data presented in table 1 shows the pre-test raw scores

distribution of the experimental and control groups,

The

scores range between 34 and 63 percent for students within

the experimental group, while the range for students in the

control group was between 40 and 68 percent.

This shows that

the two groups were similar before the experimental treatment.

Table 2

Post=test raw scores distribution of the experimental and

control groups

Experimental Group

S/NO

1

10

11

13
14

15

MARK (%)

79
7
87
80
72
70
78
71
75
52
69
68
70
49

66

65

Control Group

S/NO

1

10
11
12
13
14

15

MARK (%)
65
60
64
58
59
58
59
57
57
53
55
53
55
51

52




Tapble 2 contd

16 47 16 55
17 70 17 53
18 | 69 18 46
19 65 19 48
20 | 49 20 50
21 68 s 47
22 65 22 52
23 | 59 23 41
24 65 24 : 47
25 65 25 ' 38
26 60 26 44
27 a4 27 a2
28 66 28 15

The data above depicts the post-test raw scores dis«ribution '
of the experimental and control groups. While the scores
range between 44 and 87 for experimental group, the range for

the control group was 35 and &b,
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4.3 Hypotheses Testing

Table 3

Result of Pre—-test mean performance in Business Studies

of Experimental and Control Groups

Group M.5 S.D df T-CAL T-CRIT | RMKS
= 0.05
Expeti -
merita 52.03 6.30
(M = 28}
NOT
54 0.66 1.671 SIGNIFI~
CANT.
Control _
(N = 28) 50.86 6.82
Where: -
M.S = mean score
5.0 = standard deviation

af degrees of freedom

1t

T-Cal = calculated value of t-test

T=Crit = critical value of t-test.

Null There is no significant difference in the

. Hypothesis 1} ~

performance in Business Studies between the

experimenal and control groups before the

experimental treatment.

Decision Rule: If T~Cal > T—Crit, reject the Hy

If TCal < T-Crit, do not reject HO'

67




Conclusion: T-Cal = 0.66
T=-Crit. = 1.671

T-Cal < T=Crit,

Table 3 above shows the result of t-test statistic in respect
of HOI" The pre-test scores have a mean of 52.03 for the
experimental group, while the mean score of 50.86 was recorded
for the control group. The calculated value for t-test statis-

tic was 0.66 with 54 degrees of freedom. The null hypothesis

is therefore not rejected and the decision that there was

no significant difference in the mean score of the experimental
and control groups before the experimental treatment is upheld.
This indicates that the experimental and the control groups were
the same in terms of performance in Business Studies before the
field trips were taken. It equally points to the fact that any
significant difference which might show at a later stage between
the two groups could be attributed to the effects of field trips

in Business Studies.
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Table 4

Result of Post-test mean performance in Business Studies

of Experimental and Control groups

Group M.S S.D daf T-Cal T-Crit |Remarks
= 0,05

Experi-
mental 66.11 | 10.22
(N = 28)

54 5,86 1.671 |SIGNIFICANT
Control 51.93 | 7.33
(N = 28)
Null There is no significant difference in the

Hypothesis 2: =

mean performance in Business Studies between
the experimental and control groups after the

experimental treatment (field trips).

Decision Rule: 1f T-Cal > T-Crit, reject the HO

If T-Cal < T-Crit, do not reject the HO.

5.86

it

Conclusion: T-Cal

T=Crit 1.671

"

474305

T™-Cal > T-Crit.

The table above shows the result of t-test statistic in

respect of HO 2"
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The data in table 4 shows a mean score of €6.11 for the
experimental group and a mean score of 51.93 for the control
group. The calculated value for t-test statistic was 5.86

with 54 degrees of freedom.

This clearly depicts that the experimental group performed
better than the control group in Business Studies, consequent
upon their exposure to field trips to related business environ-
ments. Based on the provisions of the decision rule stated
above,‘HO2 i8 rejected, and the conclusion is that there exists
a significant difference in the mean score performance in
Business Studies between the students who were exposed to field
trips and those who were not.

This finding agrees withlthe findings of Akhighemidu (1994),

who discovered that field trips facilitated the students retention
of facts learnt and thereby improved their performance in Agric-

ultural Science.
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Table 5

Result of Pre-test and Post-test mean performance of

students in the Experimental Group.

No of
Variable Cases M.S df T~Cal TCrit | Remarks
= 0.05

Pre-test 52.03
Scores

28 27 8.39 1.703 SIGNI~

FICANT

Post-test 66.11
Scores
Null

Hypothesis 3:

Decision Rule:

Conclusion:

There is no significant difference between the
pre~test: mean scores and the post-test mean
scores in Business Studies of students in the

experimental group.

If T-Cal > T=Crit, reject the HO

If T-Cal < T=Crit, do not reject HO.

8.39

it

T-Cal

T-Crit 1.703

T-Cal > T-Crit.

The table above shows that there is a significant difference

in the pre=-test and post-test mean scores of students in the

eXperimental group. Thelr pre-test mean score was 52.03,

while their post-test mean score was 66.11.
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The calculated value of t-test statistic shows 8.39

with 27 degrees of freedom. The calculated value of
t-test. statistic is apparently greater than the critical
value of t-test which is 1.703.

This significant difference justifies the fact that the
exposure to field trips to related business environments
of the experimental group is very relevant to their
performance in business studies. This tallies with the
findings of Kemakolam (1994), that after field trips, the
students performance in Biology was much better than their
performance before the field trips.

The null hypothesis is therefore rejected since there is a
significant. difference in the mean performance in Business
Studies in the pre-test and post-test scores of students in
the experimental group. The conclusion is that additional
learning in Business Studies took place between the pre~test
and post-test period and this is attributable to the field

trips that the students participated in.
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Table 6

Result of Pre-test and Post-test mean performance of
Students in the Control Group

Variable No of M.S df T-Cal T-Crit | Remarks
Cases = 0.05
Pre-~test
scores 50.86
28 27 1.42 1.703 NOT
SIGNIFI-
CANT
Post-test
scores 51.93
Null _  There is no significant difference bastween the

Hypothesis 4:

pre-test. and post-test mean scores in Business

studies of students in the control group.

Decision Rule: If T=Cal > T=Crit, reject the HO.

If T-Cal < T=Crit, do not reject HO,

1.42

i

Conclusion: T-Cal

T-Crit 1.703

T=Ca) < T=Crit.

The data in the table above, indicate that there is no significant
difference in the pre-test and post~test mean scores of students
in the control group. Their pre-test mean score of 50.86 only

-increased to 51.93 during the post-test period.
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The calculated value for t-test statistic of 1.42 with

27 degrees of freedom supports the claim that there is no
significant differenre in the pre-—test and post-test mean
performance of students within the control group. The

increase of 1.07 noticed in the post-test mean score can only be
attributed to chance. This simply means that nothing signi-
ficant was added to their previous knowledge of Business
Studies between the pre-test aid the post-test period.

However, there probably might have been a signiticant
difference if they had been exposed to field trips to related
businegs environments like their counterparts in the experi-
mental group. This therefore means that the exposure to field
trips is imperative for'the control group to enable them perform
as well as or even better than their contemporaries in the
experimental group.

The null hypothesis is therefore not rejected since there is

no significant difference in the pre-test and post-test scores

of the students in the control group.
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5.2

5.3

CHAPTER 5

SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS

Introduction

This chapter shows the Re-statement of the problem, Description
of the Procedure used, Summary of Findings, Conclusions, Recommen-—
dations, Suggestion for further resedrch, and the Implications for

classroom instructions.

Re-statement of the Problem

The broad aim of secondary education in the 6-3~3-4 system of
education is preparation for useful living within the society.
Business Studies prepares students for employment into business
offices, This Business Studies reguires to be taught practically
with several equipment, machines and materials that are non-
existent in our secondary schools. Field trip has been described
as an alternative method of supplementing the theoretical
teaching of Business Studies in the secondary schools, but it

has been discovered that many teachers do not use it in their
teachings.

This study therefore is aimed at determining the effect of

field trips on students performance in Business Studies in

two secondary schools in Lagos.

Description of Procedures Used

Primarily, the study is aimed at determining whether or not
exposure to field trips enhances students performance in

Business Studies. It is an experimental study.
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The population comprises all the 55 J.S.I111 students

in Ojodu-Abiodun High School and all the J.S.I11 students
in St Alphonsus Liquori Private Secondary School numbering
34. The total number of students in the population was 89°
and 56 (62.92%) was used for the study.

The sample was randomised into groups A and B, the former
and later representing the experimental and control groups
respectively. A pre-test was conducted and scored after
which the experimental group was exposed to three different
trips to business related environments. A post-test was
equally conducted at the end of the trips and the scores
were collected for analysis and drawing of conclusions.
The study had four research questions from which four null
hypotheses were drawn and tested. The statistics used

to analyse the data (students scores) were the t-test for
independent samples and the t-test for dependent samples.

An alpha level of 0.05 was used to test all the hypotheses.

Summary of Findings

To determine whether or not exposure to field trips has
any effect on students performance in Business Studies,

it is necessary to determine whether there is a significant
difference in the mean performance in Business Studies of
the experimental and control groups.

After careful statistical analysis of data at an alpha

level of 0.05, the following findings were obtained:
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No significant difference existed between the mean performances

of the experimental and control groups before the experimental
treatment. Table 3 clearly shows that the mean score of the
experimental group was 52,03, while that of the control group was
50.86. The T—calculated was C.66, while the T-critical was 1.671.

It could therefore be infered that the two groups were the same in
terms of performance in Business Studies before the experimental
treatment. This suggests that any significant difference noticed

at a later stage could only be as a result of the field trips, moreso,
when the students received no further instruction on Business Studies

throughout the duraticon of the experiment.

A test of the second null hypothesis revealed a significant difference
between the mean performances of the experimental and control groups
after the experimental treatment. Table 4 shows that the mean score
of the experimetal group in the post test was 66.11, while that of
the control group was 21.93. The calculated t-~test was 5.93 where

the T-critical was 1,671,

Furthermore, there was a significant difference in the pre-test

and post=test scores of the experimetal group. Table 5 brings this

to light. The mean score of the group in the pre-test was 52.03

as against 66,11 recorded in the post-test. The calculated t-test
was 8.39 while the T—critical was 1.703, This indicates a significant
difference in the mean sceores of the students between the pre-test

and post-test observations., This means that additional learning did
take place between the pre-test period and the post-test period. This

learning could only be adduced to exposure to field trips.
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On the other hand, Table 6 exposes a non-significant
difference between the pre-test and post-test scores of the
control group. It shows a mean score of 50.86 for the
pre=test and 51.93 for the post-test. The calculated t-test
was 1.43 while the value of the t-critical was 1.703. This
shows that nothing significant was added to their learning
in Business studies between the pre-test ard the post-test
period.

1t could therefore be inferred that the exposure to field
trips of the experimental group helped them in performing
better than the control group (in the post-test) who were not

exposed to field trips.

From the results of the findings above, the researcher came
up with the following conclusions;
The students who participated in the field trips performed

better than those who did not participate.

The students in the control group who did not participate in
the field trips might have done as well as their counterparts
in the experimental group if they had participated in the

field trips,

Taking students on field trips to related business environments

is necessary in improving students performances in Business

Studies.

Business Studies field trips could be enriching and more
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interesting if they are properly planned and evaluated.

Recommendations

Based on the conclusions drawn from the findings, the following

recommendations are made:-

1,

N

Teachers of Business Studies should undertake more field
trips with their students to areas related to business.
Principals of schools should encourage the teachers of

this subject any time they want to take students on field
trips by providing them with funds or taking care of
students transportation whenever the need arises. They
should show genuine commitment to the planning of the trips,
so that students will realise that field trips are as
important as théir classroom lessons.

In this era that the government is paying more attention to
the system and quality of education in this country, it will
be worthwhile for the government to organise seminars and
workshops to inform teachers and principals in secondary
schools of the importance of educational visits.

Business organisations can encourage the teachers by
agreeing readily to play host to these students whenever

the need arises,

The risk of accidents should not stop parents from financially

and morally encouraging their wards in undertaking
business studies field trips since it has been ascertained
that this strategy improves students performance in the

subject,
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5.8

6. The Parents-Teachers Association can also help by
providing school buses to schools. This will minimize the

cost of undertaking field trips.

Suggestions For Further Research

1t would be of immense benefit to the Junior Secondary School
in Nigeria, if this study is expanded to include more schools
across the nation. This will provide better ground for more
comprehensive generalisations. : f
It would egually be good if a research is carried out to
determine the effect of location of schools on the frequency

of use of field trips in teaching.

Implications For Classroom Instructions

Business Studies is a proficiency oriented subject which
reguires the use of so many office machines and equipment
for effective teaching and learning.. These machines

and equipment are not available in the schools today.

Field trip offers the students the cpportunity of seeing,
touching and even manipulating some of these office machines
and materials that are not available in the schools. Field
trip helps to reinforce or strenghten what has been taught,
gives the students first hand experiences of the concepts

taught and provides sensory perceptions which cannot otherwise
be experienced. 1t makes for better understanding and retention
of what has been learnt in the classroom as was gathered from

the study,



The present day organisation of the school time-table (where

a lesson lasts for a maximum of 45 minutes) does not provide
sufficient time for field trips in the schools. This is an
oversight that requires urgent attention, if the gquality of
instruction in Business Studies is to be improved. More

time has to be made available for the subject in the school curr-
iculum. Enough time that will enable teachers take students

on these visits without denying the students the opportunity

of attending other lessons.

Moreover, more teachers should be employed by the government

to teach in the secondary schools. This is to give the teachers
enough time for creative activities, & teacher who wants to
take students on field frips needs enough time to plan and
organise the trip. Such a time he/she may not have if, his/her

work load is so much.

Teachers of Business Studies should not wait until sufficient
fund is provided for transportation and up-keep of the students
before undertaking field trips. They should look around the
local community., There are ajways places of business interests

where students could learn a lot from if taken there.
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APPENDIX I

Pre~test mean scores for the experimental
and control grour .

X = £X
!
Experimental Group Control Group
S/N Mark (%) 5/N Mark (%]
1 63 1 68
2 6l 2 62
3 59 3 62
4 59 [ 58
5 58 5 58
6 57 6 57
7 56 7 56
8 56 8 55
9 56 9 54
10 B5 10 53
11 54 11 52
12 ' 54 12 ' 52
13 54 i3 50
14 53 ’ 14 50
15 53 15 50
16 : 52 16 49
17 . 52 17 49
18 51 18 49
19 50 19 48
20 50 20 47
21 49 21 47
22 49 22 45
23 48 23 45
24 47 24 44
25 44 25 42
26 43 : 26 42
27 40 27 40
28 34 28 40
Total = 1457 Total = 1424
T = 1457 X = 1424
28 28

50.86%

1
1
[\
L]
[l
d
oP
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APPENDIX 11

Post-test mean scores for the experimental
and control groups

X =2X
N
Experimental Group Control Group
S/N Mark (%) S/N Mark (%)
1 79 i 65
2 73 2 60
3 87 3 64
4 80 1 58
5 72 5 59
6 70 6 58
7 78 7 59
8 7 8 57
> 75 9 57
10 52 10 53
11 69 11 55
12 68 12 53
13 70 ' 13 55
14 49 14 51
15 66 15 52
16 47 16 55
17 70 17 53
18 69 18 46
19 65 19 48
20 49 20 50
21 68 21 47
22 65 22 52
23 59 23 41
24 65 24 47
25 65 25 38
26 60 26 44
27 44 27 42
28 66 28 35
Total = 1851 Total = 1454
X = 1851 X = 1454
28 28
= 66.11% = 51.93%
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APPENDIX 111

Computation of variance for experimental group pre-test,

- -
X X -X (X -~ X)
63 10,97 120.34
61 8.97 80.46
59 6.97 48,58
59 6.97 48,58
58 5.97 35,64
57 4,97 24.70
56 3.97 15.76
56 3.97 15.76
56 3.97 15.76
55 2.97 "B.82
54 1.97 3.88
54 1.97 3.88
54 1.97 3.88
53 0.97 0.94
53 0.97 0,94
52 -0.03 0.0009
52 -0.03 0.0009
51 =1.03 1.06
50 -2.03 4.12.
50 -2.03 4,12
49 -3.03 9.18
49 -3.,03 9.18
48 -4.03 16,24
47 -5.03 25.30
44 -8.03 64.48
43 -9,03 81.54
40 -12.03 144.72
34 -18.03 325,08
1457 113202
¥ = 52,03
-
Variance = <. (X - X)
N
- 1112.02
28
= 39,7169
= 39,72
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APPENDIX IV

Compu*ation of variance for control group pre-test

- -2
X X - X (X - X)
68 17,14 293,78
62 11.14 124,10
62 11.14 124,10
58 7.14 50.98
58 7.14 50.98
57 6.14 37.70
56 5.14 26.42
55 4,14 17.14
54 3.14 9.86
53 2.13 4.58
52 1.14 1.30
52 1.14 1.30
50 ~0.86 0.74
50 ~0.86 0.74
50 -0.86 0.74
49 -1.86 3.45
49 -1.86 3.45
49 ~1.86 3.45
48 -2.86 8.18
47 -3.86 14,90
47 ~-1.86 14.90
45 -5.86 34.34
45  -5.86 34.34
44 -6.86 - 47.06
42 -8.86 78.50
42 -8.86 78.50
40 -10.86 117.94
40 -10.86 117.94
- 1301.43
X = 50.86

-
variance = &X-X)
N
= 1301.43
28
= 46.48

%0



APPENDIX V

Computation of variance for experimental group post-test

- 1
X X - X {Xx - X)
79 12.89 166.15
73 6.89 47.47
87 20.89 436,39
80 13.89 192.93
72 5.8¢9 34.69
70 3.89 15.13
78 11.89 141.37
71 4.89 23.91
75 8.89 79.03
52 14.11 199,09
69 2.89 8.35
68 1.89 3.57
70 3.89 15.13
49 -17,11 292,75
€6 -0.11 0.01
47 -19.11 365.19
70 3.89 15,13
69 2,89 8.35
65 -1.11 1.23
49 -17.11 292,75
68 1.89 3.57
65 -1.11 1.23
59 =7.11 50.55
65 -1.11 1.23
65 -1.11 1.23
60 -6,11 37.33
44 -22.11 488.85
66 -0.11 0.01
2922.68
X = 66.11%
-]
Variance = (X - X)
N
= 2922.68
2B
= 104.38
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APPENDIX VI

Computation of variance for control group post-test

- - a
X X - X (X = X)
65 13.07 170.82
60 8.07 65.12
64 1207 145.68
58 6.07 36.84
59 7.07 49,98
58 6,07 36.84
59 7.07 49.58
57 5.07 25.70
57 5.07 25,70
53 1.07 1.14
55 3.07 9.42
53 1.07 1.14
55 3.07 9.42
51 -0,93 0.86
52 0.07 0.0049
55 3.07 9.42
53 1.07 1.14
46 -5.93 35.16
48 -3.93 15.44
50 -1,93 3uve
47 -4.93 24.30
52 0.07 0.0049
41 -10,93 119.46
47 -4.93 24.30
38 -13.93 194,04
44 =7.93 62.88
42 -9.93 98.60
35 -16,91 286.62
1503.73
X = 51.93
P |
Variance = (X = X)
N
= 1503.73
28
= 53,70
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APPENDIX VII

T-test computation for testing Hypothesis 1

o e
2 Sz
S1 4 2
le 1 Nz- 13
52.03 - 50,86

39.72 | 46.48
28 -1 28 = 1

= 1.17

1.786

= 0.655

= 0.66

variance for experimental group pre-test = 39,72

= wvariance for control group = 46.48
no of cases = 28
mean score for experimental group pre-test = 52.03

mean score for control group pre-test = 50.86.
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APPENDIX VIII

T-test computation for testing Hypothesis 2
X, - X

1 2
2 2
Sy Sy
+
N,- 1 N, 1
66.11 - 51.93

104.38 | 53.70

27 27
14.18
2.42
5.86
= variance for experimental post-test = 104,38
= variance for control group post-test = 53.70
= no of cases = 28,
= mean score for experimental group post-test =
= mean score for control group post-test = 51,93
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APPENDIX IX

T-test computation for testing hypothesis 3

- a

S|n Pre-test Post~test XD XD - XD (XD XD)

A B B -2
1 03 79 16 1.96 3.84
2 61 : 73 12 -2.04 4.16
3 59 87 28 13.96 194 .88
4 59 80 21 6.96 48.44
5 58 72 14 -0.04 0.0016
) "7 70 12 -2.04 4.16
7 56 78 22 7.96 63.36
8 56 71 15 0.906 0.92
9 56 75 19 4.96 24 .60
10 55 52 -3 -17.04 290,36
11 54 69 15 0.96 0.92
12 54 68 14 -0.C4 0.0016
13 54 70 16 1.96 3.84
14 53 49 -4 -18.04 32%.44
15 53 66 13 -1.04 1.08
16 52 47 -5 -19,04 362.52
17 52 70 18 1.96 15,68
18 51 69 -’ 18 3.96 15.68
19 50 65 15 0.96 0.92
20 50 49 -1 -15.04 226.20
21 49 68 19 4.96 24.60
22 49 65 16 1.96 3.84
23 48 59 11 =3.04 9,24
24 47 65 18 1,96 15,68
25 44 65 21 6.96 48.44
26 43 60 17 2.96 8.76
27 40 44 4 -10.04 100.80
28 34 66 32 17.96 322.56

393 2120.986
XD = 14,04
X - M
Tcor - 0 >
J{ n-1
- 2
X, = %)
n
14.04 = 0 \/2.8_:_1_

2120.96
28

i.614 x 5,196
( 8.39
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APPENDIY IX (CONTD)

where:

mean of the sample pair differences 14.04

0 {unknown)

SHENCAY

mean of population pair differences

numnber of cases.

=
n






