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ABSTRACT

The study investigates the disciplinary problems in secondary
schools in Sokoto State. The purposes of the study were to examine
the factors responsible for disciplinary problems prevalent in
secondary schools in the Slate, to highlight the nature and causes of
indiscipline and, to seek for measures of minimising indiscipline
among secondary school students. Four main hypotheses were set to
guide the study. Relevant literature was reviewed in respect of the
issues of the study viz a viz factors that constitute students’ bad
behaviour, causes of indiscipline among students, attitude of
students and teachers towards discipline and the role of principals
and teachers in the maintenance of discipline. The sample for the
study included 35 principals, 275 teachers, 379 students and 177
parents. The main instrument of the study was a 45 - item
guestionnaire. This was supported by interview schedule to elicit
more information from the subjects of the study. The Likert type 4
- point rating scale was employed to rale the respondent’s opinions
in respect of the items on the instrument. Frequencies, percentages,
and mean scores were used to enrich the discussion of the data.
Correlational studies, chi square, One Way Analysis of Variance
and T-test statistics were employed in testing the hypotheses. The

main findings of the study reveal that: the twenty most serious acts

vii



of indiscipline include stealing, dishonesty, disobedience, lying and
cheating; factors which constitute good behaviour were punctuality
at all times, obedience to school rules, and paying attention to
school work. It was also revealed that poor teacher - student
relationship and moral laxity among staff are part of the problems
that are responsible for bad behaviour among students. Teachers
were found, as a distinct group, to constitute a bad influence on
students for students see them as role models to copy. In order to
curb indiscipline in schools, the respondents agreed that the
following measures could be taken: organizing definite programme
of activities for students, all adults around students should develop
positive attitude towards discipline and, the Ministry of Education
should appoint qualified and morally sound principals and teachers
to head and leach in the schools. In conclusion, schools should do
away with ineffective and old methods of maintaining discipline
such as corporal and physical punishment and employ modern

approaches which embrace counseling students.
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DEFINITION OF TERMS
[n this study, relevant terms are defined in order to avoid ambiquity in their usage as follows:
AFFINITY is the close relationship that exists between stalt and students which if not
controlled leads to indiscipline.
ATTITUDIE refers to the feeling, perception or behaviour ol the secondary principals,
teachers, students and patents 1o school discipline.

BAD BEHAVIOUR means the negative way and manner by which parents, principals,

teachers and students act towards school discipline.

CORPORAL PUNISHMENT refers o punishment inflicted directly on the body ol (he

offender, for example Hogging.
DISCIPLINIE is respect for constituted authority and obedience to rules and regulations
of the school and socicty. 1t is also used to refer 1o the steps taken by the

school to ensure that students behave acceptably while in school,

INDISCIPLINI means the violation ol rules and regulations ol the school by parents,

principals, stall, and students. | '

OPINION refers to what people think about S(-}mclhing, based on personal judgement rather
than actual facts.

PLHYSICAL PUNISIHMENT means punishment in which the student suffers physically.

(or example pulling the cars or hair, knocking, ruler on the

head or Tingers, kneeling down.

RULES AND REGULATIONS refer (o official or accepted principles or order which

guides behaviour and as well explains how things are to be

done.

X



CHAPTER |1 ‘
THE PROBLEM
1.1 Introduction

At the time of independence in 1960, and some years after that time, schools in what is
called Sokoto State today exhibited good discipline.  Teachers went aboul their dutics with 2
sense of commitment and the students portrayed good behaviour, The classes were manageable
in size with qualified staff. However, as a result of the introduction of U.P. L. (Universal
Primary Lducation) Scheme in 1976 a lot of development took place in the country.  Schools
were filled up with pupils with very litde facilities o cater for their learning necds.  Many
unqualified teachers were found in classrooms.

As time went on, cases of indiscipline began to appear in many educational institutions
thereby causing a threat to the administration ol the schools (o the extent that state governments,
cducation authoritics, parents and the general public were becoming more concerned about the
alarming rate and ncreasing wave of students”™ unrest.  Rioting, breaking ol school rules and
regulations, disobedience (0 and attack on principals, cachers and damage (o school propertics,
drug addicton, disrespect to constituted authority, going to club houses, cinema houses and
stealing ol school properties were becoming the order ol the day in many educational institutions
nationwide as well as in sccondary schools in Sokoto State. Some times students even ook (o
the streets and roads thus disrupting the normal life of the people. ‘There have been reports off
violent students™ demonstrations inmany educational institutions nationwide some even resulting,
in the death of many innocent people. The case of Ahmadu Bello University, Zaria in 1978,

1986 and 1987 and that of University of Ibadan in February, 1983 were a good examples of



demonstrations that let to the unavoidable death of many innocent citizens. Others where several
properties were vandalised and valuable lives lost include that of University of Technology,
Owerri in August, 1982, University of Maiduguri in February, 1983, University of Technology,
Makurdi in February, 1984 and Ramat Polytechnic Maiduguri in June, 1982, just to mention but
a lew (National Dailies Cuttings, 1982 10 1984, Kashim (brahim Library, Ahmadu Bello
University, Zaria).

The occurrence of violent students demonstrations also extended o secondary institutions
nation-wide.  Queen Amina Sccondary School in Kaduna, Barewa College, Zaria, Teacher’s
College, Maiduguri in February, 1982, Government Technical School, Makurdi, in Pebruary,
1983 and Government Secondary School, Gboko in the then Benue State in June, 1983 were a
good cxamples ol students demonstrations that led (o loss of valuable properties and
conscquently the closure of the schools (National Dailics Cultings 1982 - 1983, Kashim Ibrahim
Library, Ahmadu Bello University, Zaria).

In the case of Sokoto State, reports ol cases of students bad behaviour leading (o the
closure ol many sccondary schools were recorded.  In March, 1978, Government Sccondary
School, Gwadabawa was closed down following violent students demonstration which resulted
in damage o the school properties and loss ol money (cash).  Disciplinary actions were taken
against five members of stall and cight students. The rest of the students were levied N43 cach
and had to sign an undertaking to be of goad behaviour (Sokoto State Monthly Magazine 1978,
Kashim [brahim Library, A.B.U., Zaria).

Similarly, violent demonstrations occurred in Unity Secondary School, Gummi in 1988,

Unity Sccondary School Hlelah, in 1990, Government Girls™ Sccondary School, "Talata-Malara



mn 1993 all in Sokoto State.

It is sad o observe that students often resort (o violent demonstrations and wilful
destruction ol public propertics ofien on {limsy excuses.  The pubic often wonders what the
students arc talking about 11 they resort to violence on account ol food and accommodation while
a few metres rom the schools their parents, guardians and uncles are living in mud/grass houscs
with thatch rools, cating only two meager meals a day. This destructive students activitism does
not only impair the educational opportunitics ol many but impinge on law and order.  School
[cadership and government authorities were disturbed by the increasing unrest among the
students in sccondary schools especially its harmful effects on both their character and on
learning.

The tendency in Sokoto State had been always to point accusing fingers at the teachers
and administrators and even the government as if to say they are the only partners in the
wrongdoing. By and large, therefore, teachers and administrators have come under attack cach
time something poces wrong in the schools. From all appearances 1t scems it is the peculiar roles
and places the teachers and administrators hold both in the socicty and in the educational system
that might cause this state of affairs.

In 1s cltorts o rectity the abnormally, the State Government had to employ retired
military personnel into the schools to serve as school discipline masters. Also, more relipious
teachers were employed and the teaching of Islamic Religious Studies was made compulsory in
all secondary schools in the State,  Yet disciplinary problems continue 1o become prevalent in

secondary school in the State.



Inspite of these efforts, bad behaviour among students in the .s‘-ccnnd;:ry schools in the
state appears 1o be on the increase. 1t now seems that either the effort of the government is not
cnough or the factors responsible for this phenomena have not been well examined and solutions
found. This presents a challenge to the management of secondary school system in Sokoto State.
[Cis in view ol this that the rescarcher deemed it proper and relevant o conduct a rescarch on
disciplinary problems in sccondary schools in Sokoto State in order (o ascertain the causes ol

indiscipline and make possible recommendations (o abate the problems.

1.2 Statement of the Problem

Indiscipline among students in secondary schools in Sokoto State has become a serious
issuc that education authoritics, parents, teachers and the general public are concerned about the
quality and character of the outputs of the school. There were allegations of moral laxity and
indiscipline in many educational institutions which were assumed to be the causes of disciplinary
problems in schools.  This study, therefore, s intended 1o investipate the causes of various
disciplinary problems in sccondary schools in the State.  Specifically, the study examines the
following variables:
l. Factors that constitate bad behaviour in schools.

E/ The Tactors responsible Tor bad behaviour in the secondary schools in the state.

3. The auitude of students toward discipline.,
4 The attitude of teachers towards discipline.
!
3 Nature of Teacher-Student relationship and level ol indiscipline.
0. Teachers and students involvement in decision making process in the schools.



7 The role of Principals and staft in the maintenance of discipline in schools.

1.3 Rescarch Questions
This study attempts (o answer the following questions:
(h What is the nature of disciplinary problems prevalent among students in sccondary

schools in Sokoto State?

(2) What are the factors responsible for indiscipline in schools?

(3 What is the attitude of students towards discipline?

(4) What is the attitude of teachers towards discipline?

(5) What is the nature of the relationship between stall and students in sccondary schools?
(6) Are teachers and students involved m school deciston-making?

(7) How can the school maintain good behaviour among students?

1.4 Basic Assumptions

The basic assumptions ol the study arc that:

(1) ladiscipline 0 sccondary schools is as o result ol disharmony  between sttt and
students.
(i1) Teachers non-challant attitude towards, maintaining law and order in school cavses an

increase in the disciplinary problems in secondary schools.
(i11) Students indifference to school rules and regulations leads 1o the breakdown of Taw and
order in the sccondary schools.

(iv)  Lack ol adequate involvement of students and teachers in the day-to-day running of the
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schools breeds disciplinary problems in the secondary schools.

Hypotheses

In order 1o answer the rescarch questions, the Tollowing hypotheses were postulated.
There is no signilicant difterence in the opinions of principals, cachers, parents and
students with respect 1o the factors responsible for indiscipline among  students in
sccondary schools in Sokoto State.

There is no significant difference in the opinions of principals, teachers, parents and
students with regards (o the attitude ol students to discipline in secondary schools in
Sokoto State.

There is no significant difference in the opinions ol principals, teachers, parents and
students with respect 1o the nature of the refationship between teachers and students and
level ol indiscipline among students in secondary schools in Sokoto State.

There 1s no significant difference in the opinions ol principals, tcachers, parents and
students with respect ol the measures the school authorities take to ensure good behaviour

amonyg students in secondary schools i Sokoto State.

Purposce ol thie Study i
I

The study is intended (o examine the various lactors responsible tor disciplinary problems

in secondary schools in Sokoto state.  Specifically, the study sought to:

(i)

(i)

Highlight various disciplinary problems in secondary schools in the state.

Investigate the factors responsible for students indiscipline in sccondary schools as

0O



perceived by teachers, students, parents and school administrators.

(i) Suggest methods of minimising indiscipline in secondary schools in the state.

1.7 Significance of the Study

The study is expeeted to enhance the maintenance of discipline among sccondary school
in the arca under study in the following ways. 1t would provide more information to the policy
makers in the Ministry of Education regarding the lactors responsible for the disciplinary
problems in Schools and would help to enable them formulate betier policies in their effort in
restoring discipline in sccondary schools. It will add to the existing knowledge about lactors
responsible for bad behaviour among students in secondary schools in Sokoto State.  The
findings of the study will be usetul to educational planners and administrators, teachers, parents
and students in other states who have similar disciplinary problems in their schools. “['he study
will also be uscful to the school authorities in their efforts at restoring discipline in sccondary

schools.

1.§  Scope and Delimitation of the Study

The scope ol the study is Sokoto State secondary schools. 1t is delimited to investigate
the factors responsible Tor disciplinary problems prevalent among students in the arca ol study.
The study also covers only non-coeducational secondary schools with both junior and sccondary
levels.

Basically, the limitations faced by the study are that the findings and generalizations are

only applicable to Sokoto state government secondary schools. This is because private schools



were excluded from the study as such the findings apply to non-co-educational sccondary schools
with both junior and senior sccondary school classes.  This study is also delimited 1o the
opinions expressed by principals, parents, teachers and students as they relate 1o indiscipline

among sccondary school students.



CHAPTER 2
REVIEW OF RELATED LITERATURE
2.1 Introduction ‘ |
This chapter is concerned with the review of related literature and it deals specifically

with the issucs raised in chapter one in respect ol the following:

| I'actors that constitute students” bad behaviour:

[ 9]

IFactors responsible for students” bad behaviour;

3 Attitude of students towards discipline;

4 Attitude of teachers towards discipline;

5 Teacher - student relationship and level ol indiscipline;

O Teachers and students involvement in school decision-making;
7 Role of principals and tcachers in the maintenance ol discipline:
8 Parcnts and their influence on school discipline.

2.2 IFactors that Constitute Students Bad Behaviour

The word "discipline” has different meanings, Discipline means dilferent things o
different people. To some it means counselling students, guiding and persuading them toward
desired behaviour., To some it means good manners.  But there, the term discipline is used to
mean the steps taken by the school 10 ensure that students behave :1cccpl;1bly while in school so

that they may grow up to become responsible adults. Usually, the term is used to refer to what

an individual tcacher does to maintain proper student behaviour in the classroom.

9



Advanced Learners Dictionary ol Current English  defines discipline as "training,
especially of the mind and character, to produce sclf-control, habits of obedience’.  In support
ol this view, Chambers Twenticth century Dictionary defines discipline as "severe training,
mode of life in accordance to rules, subjection (o control, order and Ilraining ". Discipline is,
therefore, the training of scholars and subordinates in proper conduct and action both morally
and physically. Discipline is a process which involves right behaviour, exercise of ethical order,
development of a sense of responsibility, sustenance of application to tasks, and the formation
of purposcful attitudes throughout fife. [t necessitates fearning to do things which at times are
disagrecable.  Discipline is essentially a process of motivating and guiding conduct which will
lead to sell control or self~actualization (Feuer in Adamu, [998: 24). That aspect of school
which comprises the rules and regulations made for the purpose of fostering successful class
management s within the scope ot discipline.  According 1o Belto (1981) discipline s the
training which produces in students self-restrain, orderliness, pood conduct, co-operation, and
the habit of getting the best out ol themselves. T involves intellectual and moral education as
opposed o mere order and instruction,

Durojaiye (1976) advocates sell discipline or discipline from within the student, as the

most desirable Torm of discipline.  He concludes by saying that sell=discipline does not olten
require the presence ol an external foree.  Ozigt (1978) in support ol Durojaiye maintains that
teachers, parents and the community as a whole are always talking about discipline in schools.
This clearly shows that self-discipline is the best form ol discipline because there is no element

ol fear or external lorce.

10



On the other hand, indiscipline generally means bad behaviour or unwillingness to obey
orders.  According to Uba (1987), indiscipline is regarded as act of disrespeet, obstinacy,
stubbornness, perversity, poor study habits, poor facilitics and slow administrative action,
Laycock in Adamu (1998) opines that indiscipline is when a student is antagonistic to authority,
disturbed classroom routine, does not apply himsell or hersell 1o preseribed school work and
violates the teacher’s standard of integrity and discipline.

Thus, discipline is ticd dircctly to misbehavior. It is intended to suppress, control and
direct behaviour that obstructs learning. One understands misbehavior in relation to behaviour,
Behaviour includes all the physical and mental acts that humans are capable of performing. The
total of such acts would be incredibly large. There is much agreement among educators as (o
what constitutes misbehavior.  All teachers know that students sometimes behave in ways
considered sweet, Kind, gentle, considerate, helptul and honest; they approve those behaviour,
They also know that students somctimes behave in ways  considered  hostile,  abusive,
disinterested, cruel and disrespectiul. They do not approve those behaviour which they call
misbehavior  (Charles, 1985).  He further maintains that most tcachers use disciplinary
techniques o thwart or stifle students misbehavior that disrupts, destroys, defines, hurts or
infringes on other's rights.  Such misbehavior includes specific acts ol cruelty, disrespect,
boisterousness, cheating, lighting, sarcasm, defiance and apathy,  These behaviours reduce
clfectiveness of and pleasure in teaching and learning. In secondary schools particularly in
Sokoto State, such acts ol misbehaviours creates lots ol disciplinary problems that pose a threat

to conducive eaching and learning atmosphere in the schools.

-
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Musaazi (1982) is ol the view that student discipline means that students are provided
with an opportunity to exercise self-control, to solve school problems, to learn and to promote
the welfare of the school. To this point, several realitics of student behaviour in the school have
been established. Students can always choose to behave properly rather than improperly, have
a basic right 1o a clean, threat-free classroom atmosphere i which 1o learn, tcachers have a
basic right to teach without disruptions from misbehaving students and they have a right to
expecet support from administrators and parents.  The rescarcher is of the view that students
should be given a free hand to participate in the day-to-day running of the school so that they
can share the responsibility of maintaining school discipline.

Many writers and critics ol disciplinary problems have blamed the issuc of indiscipline
on the use ol authority to achicve the desired discipline in schools. There are two schools of
thoughts on the means ol achicving good discipline in the school in particular and in youth in
general.  The first school of thought maintains that the school of today is a less disciplined
community than that ol the past years. ‘Therelore, there is the need (o return o the authoritarian
and paternalistic method of discipline ol the past o maintain law and order both at school as
well as in the youth in general.  However, ;lu: rcs-sc;u'clu:r is of the opinion that harshness and
authoritarian control of students misbehavior will only result in tension and uncasy atmosphere
i the school especially in secondary schools in Sokoto State.  Instead, a more mature method
of maintaining law and order in the secondary school should be established in order to reduce
the occurrence of disciplinary problems.

The second school ol thought agrees that there has been a decline of discipline in the

school but attributes it o the students resistance o the adult desire to maintain an authoritarian



and paternalistic control of students as well as school’s other disciplinary problems.  The
rescarcher is of the view that no matter whatever form of control is exercised, it should be done
with all the carcefulness and consideration that most of the students in the sccondary schools are
in their adolescence period.  Thus, there is the need for caretul handling of students in the
course of maimntaining, school discipline.

Fagbonge (1973) in his article on Discipline in Nigerian Schools, States that "pupils
would be expected to have respect for constituted authority such as those of the schools. "
Happenings in the sccondary schools at present clearly indicate that the schools of today are
clearly less discipline community, than the schools of the past. Fagbonge further identified two
lactors that made the schools of the past a more disciplined community than that ol the present,
they are:

(1) The diltferent perception on the nature of the school as conceived by the community.
(11) The different perception on the community’s social attitude to discipline.

In the first case, the school was conceived as the surcst means to improve the standard ol Tiving
and the social status. The school learning was also taken so seriously by the students and they
were prepared (o subordinate their own cgos (o that of the school,

In the second case, in Nigerian indigenous socicty, parents judge Icrili'ally the children’s
upbringing by the degree of respect which they show towards their superior.  In the schools, the
machinery ol instruction and discipline ingrained an attitude ol acceptance of the respect for
authority.  This tradition has produced authoritarian tendency in Nigerian schools particularly
in Sokoto state sccondary schools.

Two main types ol discipline have been identified by educational rescarchers munely:



(1) Discipline which exists where the Il'll!l..‘.‘i and regulations of ithe school are willingly
supported and obeyed by the students;

(i1) Discipline which is externally imposed, that is order.

In institutions where the first type exists, the students have no reason to believe that they are
being torced to comply with the rules. They understand them and even sometimes participate
in making them. 1t is believed that this type ol discipline encourages responsibility Jand
cooperation on the part of the students.

In the second type ol discipline, the students are always compelled to obey (heir cachers and
school authoritics and arc given the impression that only these people know what is good for the
school. ‘This type of discipline denies the students the chance of learning to exercise their sense
of judgement as well as responsibility.

Generally, a school’s concept of discipline depends on the educator’s concept ol
education.  Asiodu-Akrofi (1978) stated that it is normal for the tcacher o think of discipline
as carrying out ol orders. e noted that although orderliness is a sign ol a disciplined person,
an orderly child may not necessarily be disciplined.  He argued that a disciplined child shows
restraint in his behaviour as well as actions and obeys orders spontancously not because the
tcacher is present or because he is alraid of descent but because he is inwardly convinced that
itis right to obey. “The rescarcher feels that both the teachers and students should bear in mind
that the observance of rules and regulations helps greatly in maintaining good school discipline
particularly in secondary schools.

FF'rom the foregoing, the main types ot indiscipline displayed by students are disobedience

(o rules. acts ol cruclty, disrespect, boisterousness, cheating, lighting, sarcasm, deliance, apathy,



stealing, homosexvality, smoking, drug abusc and addiction, promiscoity, hostility, aggression,

and examination malpractice.

2.3 Ifactors Responsible for Students Bad Behaviour in Scecondary Schools in Nigeria
Cases ol disciplinary problems in Nigerian Sccondary Schools as well as in Sokoto State
sccondary schools were relatively few between 1960 and 1970, This was the period immediately
alter independence when attention was mainly focused on national sovercignty.  Apart from
being occupied with post-independence issues, between 1960 and 1970 there were few secondary
schools in the country, most ol which were in their formative years with the results that few
students were enrolled in these schools. Towever, since 1970, disciplinary problems in Nigeria
has assumed such a great proportion that the issuce is now regarded as one ol the greatest
problems contronting the secondary schools particularly sccondary schools i Sokoto State.
Many more sccondary schools have been established since then while there has been tremendous
increase in the size of schools established with the ingroduction of the Universal Primary

Lducation (UL P FL) in 1976, As a result ol this, more pressure s mounted on the secondary

]
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schools 1o satisly the student’s needs.

Morcover, since 1970 a lot of emphasis has been placed on national development with
the result that social, political, ccanomic and technological changes have taken place,  These
changes have introduced related problems which correspond to the view expressed by Pye (1980)
that modernising socicties experience a lot of transition, from traditional socicties 1o maodernity,
and an cnormous amount ol strain, tension and crisis is assoctated with it Tt is observable that

cducation is often expected (o assist in solving some ol these problems. s probable that apart



from the problems associated with the size and structures of the Nigerian Scecondary Schools,
the student’s reluctance (o enter into dialoque with the authoritics coupled with their impatience
and deliberate refusal o follow established channels ol presenting grievances might have partly
accounted for such disciplinary problems.  Students in secondary schools are in the habit of
taking laws into their hands i order o express their dismay over issues or matters alfecting
them without properly channelling their grievances to the authority concerned as experienced by
the researcher.

Indeed since 1970, the problem of students™ bad behaviour has been a recurring issue in
Nigeria. 1t was in realization of the intensity ol the problem, and in his address (o the principals
ol Nigerian Sccondary Schools on “Discipline in Schools™  Obasanjo (1977) noted with
dissatisfaction the increasing wave ol indiscipline among students in sccondary schools.  Ile
lamented that hardly a day passes without some media reporting ol examination malpractice
(lecakages), students” unrest and drug abuse, that since students” bad behaviour were becoming
a national problem, it should be treated with all the seriousness i deserves.

Nigeria as a socicty is undergoing rapid social and cconomic changes. The cconomic
development ol the country has created many !ulsul\;ctl problems. “The imass media have cx::l'lc(l
much influences on the masses. The sccondary level institutions in the country and as well as
in Sokoto State are all alfected by the current influences on the social order.  "The newspaper
headlines, radios, and other newsmedia have been talking about the emergence of students
activism and power. A few of such cases which have attracted the attention ol the national

dailies includes the tollowing:-
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Government  Sccondary  School  Daura - Six  students  Tace
suspension after a violent demonstration (New Nigerian 4/6/75
p.2).

Five Form five boys at St. Paul’s College, Wusasa, Zaria have
been expelled (New Nigerian, 22/2/72 p.1).

Victory College, Tkare - Erring Students charged 1o court (Daily
Times, 8/6/74).

One hundred students expelled from Bauchi and Toro Teachers’
Colleges (New Nigerian 27//6/75, p.2).

Seven Students suspended at Okene “Teachers™ College (New
Nigerian, 24/5/78, p.20).

..... Secondary School pupils go on rampage..... destroys more
than 34 vehicles including Taxi cars and Lagos City Transport
Service (L.CUT.S.) Buses, and many vehicles belonging to the
I'ederal Military Government (New Nigeria, 29/4/78).

Sequel 1o proved cases of indiscipline 250 student teachers
suspended at the Federal Girls™ Teachers™ College, Anambra State
(New Nigerian, 18/5/78).

..... Disciplinary action taken against five members ol stall and
cight students, others levied N43,00 cach following violent
students riot in Government Sccondary School Gwadabawa (Sokoto
State Monthly Magazine, 1978 Kashim Thrahim Library, A.B. U,

Zaria).
Teachers  College  Maiduguri - Students..... Fight  students :
expetied.q Protest over non payment ol allowances

(National Dailics cuttings, Kashim Ibrahim Library A.B.U., Zaria
June, 1982).

Government Sccondary School Gboko closed ............. students
demonstration protest against refusal by the school authority o
allow students to cat with others who have not paid their feeding
fees (National Dailies cuttings, Kashim theahim Library, A.B.U.,
Zaria July, 1983).

The citations above arc just a few of the casces ol student: protest, destructions and unrest
in recent years in the sccondary schools in Nigeria of which Sokoto state is a part. Similar cases
occurred in many sccondary schools in Sokoto State on the accounts of food, accommodation
and certain other himsy excuses.  However, teachers play greater roles most especially when

it involves confrontations against the school authority by the students.  Teachers and students

in sccondary schools in Sokoto State must exhibit positive attitude towards school discipline in
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order to provide conducive teaching and learning atmosphere.

With the epidemic of students™ violence on the increase in the secondary schools, there
has been mounting anxicety by parents, tcachers, cducation authorities and states and the Federal
Governments as to the causes ol students disciplinary problems. ‘The general public is viewed
in the light of the challenges to law and order, threat to property and threats (o the lives n‘I' the
innocent citizens.

The results of the disturbances in the secondary schools have rendered many able students
as "dropouts” while the chance of other educational opportunities of some have been blocked.
With such a powerful rate of violence in our secondary schools and the thought that our
cducational institutions ol learning arc supposed to be breeding our future leaders, many
educationalists and well meaning Nigerians have been wondering about the place of discipline
in the future leaders of our society.  Students’ bad behaviour are not new in Nigeria today,
however, the increasing vandalistic dimension they have assumed and the frequency ol their
occurrence among students in secondary schools is questionable new.

Inan article titded "Nigerian Students Unrest: Evolution or Revolution”, Nwazor (1982)
stated that students unrest arose from prievances with management, thercelore, the authoritics
should adequately inform students on issues relating (o them, He was of the opinion that olficial
attitude had some effect on mental health of students. Towever, the rescarcher is of the opinion
that students expect much from the authority without bothering to understand the financial strains
which all arms ol government are operating.  Other causes of indiscipline among students

include the following:-
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Inconsistency.  Unless discipline is consistent, according to Settlage in Adamu
(1998), there will be no set limit to act on a value judgement, and it one is not
sure of what he or she values, then confusion, inconsistency and ambivalence
resull.  Inconsistency in training slows down the lcarning process.  Studics by
McCord and McCord (1958), have revealed that children who later becaune
criminals have inconsistent discipline.

lgnorance of rules and Regulations. Students may be ignorant ol school rules and
regulations.  School administration may be oo busy wil!l other aspects of school
management to explain school regulations to students when they come in newly
into the school, and even when administrators present a well organized sct ol bye
laws during the orientation week, some students never really know which statuses
are operational and which are just (Uba, 1987).

Large number of enrolment. The gradual increase in the number and capabilitics
ol sccondary schools in the state 15 a main contributing factor (o indiscipline.
More students are now admitied into sccondary schools in the state.  In the past
it was possible lor weachers and principals o know all their students by their st
names within two weeks ol resumptions (o school. But in present times it is very
ditficult it not impossible  particularly il schools  have total  enrolment in
thousands.,

Isolation.  Students who are socially unacceptable (o their classmates tend 1o
exhibit some forms ol indiscipline like destruction and seeking attention in school

(Lorber, 1966).  Peer approval is a strong and basic nced motivating student
i

' |
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behaviour. For instance, if a student is an isolate or is rpjcclccl by his classmates
or teachers, he may be expected to react with aggression to this intolerable
sttuation,

Change in values. ‘T'here is a revolt by youth against the rule ol material values
and inter-generations conflict. Older people scem to cling 1o the ideals and values
which younger generation has rejected.  Today, students scem to lind linle
justification in the Kinds of radition they are asked to inherit.  This is
understandable since they live i a dynamic socicty.

School Management.  There are some factors that contribute to indiscipline
among students which relate (o school administration.  "This can be lack of
lacilities and equipment, lack of motivated quality stall; lack of encouragement
to teachers, admission of students with poor academic standards, inadequate moral
and religious instruction and automatic promotion (Adcsina, 1981). In addition
to the above mentioned, school administration, stall, students, society and parents
also contribute in no small measure o indiscipline in schools  (Akinade, 1989;

Uba, 1987),

Attitude of Students Towards Discipline

Cases ol disciplinary problems in educational institutions in Sokoto State began to appear
between 19707s and 1980°s when most of the institutions were filled up with many students, very
few teachers and inadequate facilities. Students’ bad behaviour leading to many acts of

indiscipline were the order ol the day in many educational institutions particularly the secondary
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schools. There has been charges of moral faxity and indiscipline made against the students and
teachers in secondary schools in Sokoto State. Cases of drug addiction, vandalism, breaking of
school rules and regulations and violent demonstration which are now (catures of the sccondary
schools have aroused considerable public concern, Many sccondary schools in the state have
been closed down following students violent demonstrations. "The results of which some students
were completely dismissed from the school while others were suspended.  Teachers were also
not left out i the disciplinary action metted out o those found involved in creating the
disturbances.

As mentioned carlier, Government Scecondary School Gwadabawa was closed down in
March, 1978 following violent students demonstration, "This led o damage to school property
and loss of money. Five members ol stalf and cight students were disciplined accordingly, The
rest ol the students were levied N34.00 cach for the damage made (o the school property and
had to sign forms ol undertaking before they were re-admitted (Sokoto State Monthly Magazine,
L1078, Kashim Thrahim Fabrary, AJBLUL Zar,

On the 6th of May, 1977, Vocational Training Centre Gusau Was closed down following
students™ unrest calling for the removal of the Principal. fhght (eachers were found guilty and
were disciplined according to the Civil Service Rules. All the students were asked to sign an
undertaking to be ol pood behaviour (Monthly Report No. 58, Cabmet Office, intormation
Division, Sokoto State.

On the 7th o July, 1988 a very serious violent demonstration which led o wanton
destruction ol Principal’s house and looting ol school properties occurred in Government

Sccondary School, Gummi.  The students raped a female sl and went on house (o house



destruction ol the stall” quarters, the cause ol (his unrest was reliably confirmed o be the Tault
of the school leadership, All the students were transfered.  All the students were levied NSO.00
cach. The ring leaders were levied between N250.00 and N750.00 depending on the intensity of
their offence. They were also dented admission into any of the post-primary institutions in the
state. Drug addiction was also at an alarming rate at the tme the riof ook place in the school
(Government Sccondary School, Gummi, Log. Book: 1988).

On the Sth of June, 1991, students ol Government Secondary School, Anka took to the
streets on the account that they would not eat the food prepared with guineacorn and were
demanding cooked rice food. The students were reliably instigated by some teachers in the
school.  The school senior prefects had greater hand in the riot.  They were relieved ol (heir
positions and were given appropriate punishment commensurate with their offenses as directed
by the School’s Board ol Governors Commitiee. Those (cachers Tound mvolved were reported
(o Ministry of Education for appropriate action (Government Sccondary School, Anka, Log
Book: 1991),

Stmilarly in June 1993, the students of Government Girls™ Secondary School “Talata
Malara took 1o the streets atter holding, the principal hostage in her office and went on serious
destruction of school properties. The students were Tound to be instigated by some teachers who
fed them with misleading mtormation that the Principal bought a brand new car with the money
collected and meant for the building of a mosque in the school.  The school was closed down
and students sent home (Girls Sccondary School, Talata-Malara, 1.0 Book: 1993). I

Such disciplinary problems were in existence in many Sccondary Schools in the State

from 1970°s 1o date. 1t was reiterated by Col, Umaru Mohammed (1976) in his speech at the
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launching of the Universal Primary Lducation scheme that "the present administration will not
condone indiscipline or any other vices especially in our youths in secondary school.  Any
disciplined student will be dismissed even it they have only a week or even a day o end their
course.  And any student dismissed from our schools and colleges because ol indiscipline,
immorality, drunkenness and drug addiction will not from now on, be re-admitted into any
school or be employed in the public sector of this state until they can show evidence that they
have reformed and become persons of good behaviour™ (Sokoto State Monthly Magazine 1977,
Kashim Ibrahim Library, A.B.U., Zaria).

Inspite ol such a claim and the orders of the Ministry ol Education not (o re-admit any
ol the ring leaders, many ol them were re-admitied into some Scecondary Schools in the State.
Some were even sponsored abroad to further their education. 1t is sad to observe that most of
the ring leaders and indisciplined students were the wards ol well meaning personalitics in the
state and as well as the wards of top most senior civil servants in the state. They were the same
students who indulpe m homosexaaliy, pronuscuity, smoking and drag addiction, "The citations
ol students problems are true of most sccondary schools i the state,  Students bad behaviour
cannot be treated mosolation from other societal problems. The scecondary school students are
adolescents and often want o enjoy certain rights in the society but when they are tll.‘l!il‘il the
required rights, they ke the Taws o therwr hands and resort 1o \-‘|uILI'|m: o achicve their ends.
The students in secondary schools in Sokoto state are not left out in these acts ol indiscipline and
vandalism.

What bothers the rescarcher is where do the problems emanate?  Both teachers and the

school authoritics were mostly blamed for the indisciplined behaviour among the students.
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However, the students themselves, the parents and the society in general must not be lelt out of
this phenomena. Equally, the Ministry ol Education must have very important role to play in
the issue of school discipline. The standard of discipline in a school has its footing on the
disciplinary roles of (he State Ministry of Education.  They sometimes contribute to school
indiscipline as well as enforcing disciplined behaviours in schools. According 1o Afolayan (1980)
"Ministry ol Education can contribute to general indiscipline in a school, il it fails to give newly
appointed principals orientation course in which they will be briefed on the extent and limitation
ol their power". Many principals are always cager to quote instances ol their bitter experiences
concerning the tailure of the Ministry ol Education to give them adequate support, authority or
power. ‘These lapses on the part ol the Ministry ol Education can breed disciplinary problems
in the school system because the principals are not given their adequate authority or support (o
enforce discipline in school as observed by the rescarcher.

Communication gap between the students and policy makers i the Ministry ol Education
has on many occasions generated discontent and breakdown ol faw and order. According to Oki
(1990), ths is a result of some arbitrary rules made by the Ministry ol Liducation without
consulting or relating 1o the students. "The researcher observes that such rules are often harsh
and not casy 1o obey. As such, a misunderstanding occurs between the students and the Ministry
ol Education officials which sometimes leads (o \"inlvnl demonstrations and riots by the students
to show their protests. With the rescarcher’s experience from the Schools under study, there
have been cases ol intimidation, harassment and castigations of school’s personnel by the Sokoto
State Ministry ol Education whenever disciplinary measures are metted (o their wards or

relations. "The implications ol such acts are quite indelible to the weachers and students as they



tend to encourage and stimulate a repeat performance ol these indiciplined behaviours on part

ol the students.

2D Attitude of Teachers Towards Discipline
In sccondary schools, particularly in Sokoto State sccondary schools, the rescarcher feft

that fack of understanding exists between students and the school authoritics and this might be

i
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as a result of the structural problems within the school. In a situation where the students are not
incarporated into most ol the administrative bodies within the set-up, it might be difficult for
them to fully understand and appreciate the activities ol the administration.

Students” bad behaviour also stems from the teachers examplary behaviour. 1 (he
teachers are disciplined, the students themselves will be disciplined.  An indisciplined teacher
produces indisciplined students.  Asicdu-Akroli (1978) states that the qualities of a good (eacher
measures good discipline in the school. Therelore, any disciplinary problems must be examined
from the point of view ol the teachers performance and activities.  The teacher’s and
administrator’s chiel” concern in the school 15 the child. Tt is, theretore, essential Tor the
administration 1o take note of and cater for student’s physical fitness, feeding, accommaodation,
the emottonal state of the mind as well as thewr overall relationship (o the school work.

The use ol torce with special relerence to the role of Police i the management ol
students violence needs to be properly examined.  In resolving most of the major students
protests between 1970s and 1980s, the police foree was applicd. This trend appears 1o be in line
with Anifowose (1982:19) contention that in Nigeria, the ruling parties relies on the use of

police and cocercive control to maintain themselves in office.  However, the rescarcher felt that



this is not the bet way of maintaining discipline in secondary schools because the more the
students sce the police in the school premises, the more violent and retaliative they become.

Menctl (1965) observed that some scholars assume that leaders sometimes resort to the
use of force in settling contlicts because by so doing they instil fear in their minds and the more
alraid men are of the repressive capabilities of a regime the fess likely they are to engage in
violence.  This assumption docs not seem (o be tenable in the context ol this study because it
appears that inspite ol the frequent resort to this measure, student unrest with the associated
student/police confrontations have persisted. 1t is probably as a result of such situations that
Eikstein, (1959) and Parsons (1959) argued that the use of force in rescuing conflicts may
inspire people 1o resort 1o more aggressive modes ol making their demands.  This suggest that
the immediate response to the use ol force may be countertforce. It could be observed that the
relationship between the use ol Toree and the aggressive response o it is uncertain. 1t should
be noted that the secondary students who mostly are in their adolescent period could not see the
presence of police as a peacelul means ol calming uncasy atmosphere in the schools,  The
researcher is, theretore, of the opinion that school authorities should not make use of the Police
to settle contlicts particularly i Secondary schools in order (o avoid counterforee between the
police and 1he stndenis.

Umara (1969) however, tricd 1o explaim the Trequent clashes between the students and
the police in terms of an existing misunderstanding between them.  He alleged that the
Policemen were annoyed with the students because they (students) regarded the policemen as
barcly Hiterate and socially unretined.  While this issuc appears 1o be, beyond the scope of this

| (

study., it is worth mentioning that the type of relationship that exists between the police and other
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members of the society is likely (o be affected by the status accorded o the members of the
police force. This is essential il they are expected to perform creditably their essential task of
maintaining law and order in the society.

Irurthermore, he maintained that majority of students in Nigerian educational institutions
were peace loving and conscious ol their roles 1o society.  However, the rescarcher felt that this
claim is not tenable in secondary schools particularly in Sokoto State sccondary schools. e 1s
ol the view that Nigerian students were by nature violent especially when it is understood that
violent behaviour among a given group in a society is occasionally assumed to be influenced by
the members traditions and beliels about violence.

Despite the alarming rate at which disciplinary problems is spreading in the nation’s
secondary schools and its increasing  destructive proportions, it appears that 1cachers,
administrators and cducation officials are often unwilling to talk or write about the violence in
their schools. Boyson (1975) commenting on the unwillingness ol tcachers and administrators
o talk or write about violence and student bad behaviour in schools he said:

No one wishes 10 show his worst aspect (o the
world and teachers and educational administrators
are not excepuion to this general rule. "There is also
asuspicion that heads and  (cachers who  draw
attention to their difficulties may be overlooked in
the promotion stakes and that an education officer’s
hopes ol a peacelul relationship with the commitiee
and his eventual award ol honours is put at a risk il
he brings unpleasant factors (o the public light.
This may be true ol teachers and admmistrators in secondary  schools in Sokoto State.

Lixperience on the part of the rescarcher shows that no one single principal or teacher in the

sccondary school would want (o inform the public about the occurrence ol any unrest or

27



disturbance in his school.  "This is because the teacher or the principal will be penalized for
allowing (he occurrence ol such bad behaviour in the school.

Students™ bad behaviour takes various forms in schools: among the most common forms
arc rebellion against school authorities, demonstration, boycott of food or classes. destruction
ol school or public property, drug addiction, Tighting, cheating homosexuality and beating up
ol teachers or administrators. — All these are increasing in terms of thewr occurrence and
becoming more destructive in nature most especially in secondary schools.  With such an
increasing wave ol violence in secondary schools and the thought that institutions of learning are
supposcd (o be breading tuture leaders many educationists and well meaning Nigerians have been

wondering about the place ol discipline in the lu:gdcrs ol the society!

2.0 Teacher-Student Relationship and the Level of Indiscipline

The success ol any school depends largely upon the well being and the general classroom
discipline ol the school. This of course, must be attributed  to the extent ol relationship that
exists between the students and the stalt in the school. Teachers play very signilicant role in
maitaining disciphine in the school. Jatau (1990) 1s of the view that the sort ol relationship
which exist between students and stall greadly determines whether or not the students will behave
inan indisciplined manner.  ‘The rescarcher has observed this view of Jatu in some secondary
schools in Sokoto State where teachers room about with the students outside the school up to the
extent ol giving special preference (o some students o the detriment of others.  Some (eachers
cven sit in hotels together with the students taking drinks.  As such teachers contributed greatly

to indiscipline in schools.



Owoye (1990) noted that some teachers are bad examples to their students; this is
because, teachers have been found to exhibit bad habit in school. Teachers in sccondary schools
i Sokoto State are seen (o be the architeet of indiscipline because ol their negative attitude (o
good discipline. 11 the behaviour ol the teachers ol a school is bad the students are bound (o
copy such behaviour which will inevitably lead to serious problems ol indiscipline in the school.
In support ol this, Shekarau (1990) stated that unless the teachers are scell-disciplined, they will
certainly loose the right to discipline their students. 1t has been observed by the rescarcher that
the relationship that exists between teachers and students in the secondary schools in the arca
under study has created a lot of disciplinary problems ranging from disrespect to the constituted
authority, cheating, examination malpractice, dishonesty and many other forms ol bad behaviour.

Charles (1985) stated that many tcachers fear that foreeful discipline produces bad results.
They feel that it they set strong standards, stick by them, and do not take into account the mood
and external forces alfecting students, the students will be stifled, thwarted, and manipulated.
Fxactly the opposite is true. The rescarcher share the same view with Charles because no one
advocates harsh, abusive discipline. However, firm, humane, consistent standards help students

| !
and teachers experience suceess.

Charles (1985) further pointed out that tcachers need not fear that good systems ol
discipline will damage students or student-teacher relationships. 1 teachers want (o be well
admired, respected and intimately liked, they must be fair, firm, consistent and insistent in
helping students.

In the sccondary schools, the responsibility of teachers and administrators should be

towards making the students aware of the need for discipline and encouraging or rather assisting
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the students o be well disciplined through the students involvement, and participation in. the
disciplinary and decision making processes of the administration ol the school.

Saylor (1974) stated that haman relationships were significant aspect of the hidden
curriculum. The teachers, students and parents should examine the nature and character of these
interactive  processes,  giving  attention o such  matters as provision ol healthy  school
environment, social class distinction, cliques, favoritism and rejections, discrimination and the
like, This implics that the tcachers concern over matters that affect the wellare of the students
will causc the students to like teachers betier, like the school better and think better about
themselves as viewed by the rescarcher.

Okome (1993) in her study of "The Attitude ol Principals, ‘Teachers and Students ‘Toward
Discipline in Secondary Schools in Kaduna State™ found that the nl;ljnr-l‘;lcmr which determines
students™ positive attitude to discipline is when the teachers maintain high standard of behaviour.
The rescarcher agrees with this view in the sense that, it is the teachers who are expected to
mstll discipline and show example ol good behaviour (o the students they are breeding.

Nwazor (1982) remarked that braced to laziness was the atmosphere ol indiscipline which
has crept into the secondary schools, that gone were the days when teachers were the leaders
ol the children they educate. That these days one does not know whether it is the rcacher thal
controls students or the students who control the teacher in the class. The rescarcher is ol the
option that the most intractable problem in our education imstitutions, (particularly, sccondary
school system) s the probfem of mdiscipline among teachers and slmlm}ls which of course, both
teachers and students alike are guilty of the many acts ol indiscipline which has adversely

alfected the existing student-stall relationship in schools. |
| |

30



2.7 Teachers and Students Involvement in Decision-making and Discipline in School
In addition, school rules assist in ensuring the maintenance of discipline.  Every school
needs a set of rules that governs two things-work habits and personal behaviour, "To be most
cltective, those rules must be jointy formulated, reasonable, positive, succinet, obscrvable,
public. enforceable and enforced (Charles, 1985).  Penalties for breaking the rules should be
understood in advance. The rescarcher is of the opinion that when the rules are broken, those

penalties must be applied immediately, consistently, and impartially without malice. [

|
L ¥

Rules should be established by teacher and students together and should facilitate personal
and school achievement. They should be adapted to the age, ability, and other realitics of the
students.  Charles (1985) further states that rules must always reinforce the basic idea that
students arc in school (o study and learn. ‘The researcher feels that rules should be established
in order 10 guide and direet the students towards the attainment ol the objectives ol the school.

Musaazi (1982) pointed out that school rules and regulations have (o be made o guide
students” conduct and where there are no proper rules and regulations there is chaos and
confussion.  This implics that rules should be sctup 1o govern the behaviour of students with
necessary rewards and penalties to support the rules. -

School rules and regulations should put more emphasis on scll~discipline.  "I'cachers,
theretore, must set good examples ol disciplined behaviour Tor students to follow. There s the
need for making rules clear, precise and concise because in the sccondary schools unclear rules
and regulations cause misbehaviour in students. The rescarcher’s experience in secondary
schools in Sokoto State clearly showed that students often break rules that are not clearly

defined, and entorced. Rules that cannot be enforeed are worse than useless. They are counter



productive because they tell the students that rules do not mean a thing.  For that reason,
teachers must ensure that rules jointly formulated and publicly displayed, can be adhered 1o by
all involved. 1t should be noted that some rules that sounds fine simply cannot be enforced.
Reasons Tor that condition include limited teachers™ power, limited aility (o observe customs of

the community, and individual trais of the students, The rescarcher is ol the opinion that rules

and regulations should reflect the norms of ‘the society and as well as be made flexible to suit
teachers, students and the school community.

Onuoha (1975) in a post graduate seminar paper argued that school discipline is the state
ol acceptance ol the rules and regulations ol the school. To her, indiscipline is characterized
by non-conformity to rules and regulations. She suggested that rules and regulations should be
explained to students to ensure that they understand them before their enforcement by school
authorities and as well called Tor active student participation in school administration so as (o
minimize indiscipline in schools. The rescarcher is of the opinion that sccondary schoold
students should be mvolved in making school rules and regulations. This will give them an

avenue ol understanding the nature ol the rules and the implications for breaking them,

2.8 T'he Role of Principals and Teachers in the Maintenance ol Discipline

Present day school situation requires the principal (o act as the disciplinarian o divect the
human force in the institution in the right channel.  As explained by Wilson (1971) discipline
is understood as an cducative order involved in trying to reach appropriate standards or follow
appropriate rules for engaging in a value activity. Charles (1985) stated that, compulsory

schooling, crowded classrooms and inadequate stalfing in the schools account not only for the



presence of disciplinary problems, but also for their prepetuations. It is the view of the
rescarcher that the introduction of the Universal Primary Lducation tn 1976 where classraoms
were Tilled up with too many students, very few teachers and inadequate facilities and equipment
to cater for the Tearning demands created a lot of disciplinary problems in secondary schools in
Sokoto State,

Dealing with hundreds of students and (eachers in education profession requires discipline

on the part of the principal.  Gillham (1981) alfirmed that not only could schools be m;u]:tgcd

:

and operated in such a way as (o reduce delinquency amongst the intake and thereby positively
preventive but by the converse, badly managed and operated schools may  encourage
delinquency.  The rescarcher share the same view with Gillham because with his experience
many sccondary schools in Sokoto State where some principals were not capable for maintaining,
turned (o breading ground for indiscipline.  Ience, the achievement of school are closcly
associated with the personality of the principal, his ability and capability 1o promote cooperation,
coordination and cordiality among his stall and students.

AKroli (1978) noted that the present day students look radical, contentious, provocative,
critical, intelligent, annoying and inomost cases mmpatient.  ‘Therefore, m order (o work
cltectively with them, the administrator needs (o be accommodating and develop penctrating,
mature spicit, Thew radical attitude should not be seen as a mixed blessings, but as building
talents that promises much that our society’s needs for change.

Students™ participation i school administration is one ol the most controversial issue
often discussed in the maintenance of discipline in the secondary and tertiary levels ol education.

One of the reasons is that the role of students in the school is not very clear.  Commenting on



the ambiguous role of students in the school Watson (1971) said:

coeedtis not clear whether they are members of the

school centre or customers and  clients. — The

students  are not on the pay-roll, yet, unlike

customers, they are required to spend much ol their

lives in attendance o analogous organisationally (o

hospital patients, prison inmaltes, and residents of

the homes ol the aged.
The students are part and parcel ol the school engulfing the highest proportion of the ember of
the school community. They, therefore, have a role o play in the maintenance of school
discipline.  However, they need to be informed of their role in the management of the school
alfairs. The implication ol the ambiguous organisational role ol students is that there are serious
questions about the role of students (o participate in the academic and management aflairs ol the
school. Therefore, while those who accept the democratic form of administration allow the free
participation of students in all or most of the decision-making processes of the school; (hose who
adopt the autocratic form ol administration are most unwilling (o involve students’ participation
m the decision making, process ol the school.

In Sokoto State sccondary schools, some students particularly the school Tunctionarics

such as prefects are given power o exercise control over therr fellow students (o a certain i,
]

However, i the authority is silent, the school funclionaries tend to over use the power given to
them. Thus causing a lot of chaos and confusion in the management affairs ol the schools.,
Edgal (1974) felt that the ability for students to participate effectively in decision-making
is frequently under-estimated by both tcachers and parents. 1t s olten assumed that students
cannot participate wiscly in decision-making until they are fairly mature, However, such people

fail o realise that skilltul cachers make extensive use ol pupil-teacher planning cven in the



Kindergarten. "The rescarcher is of the view that students can be wiscly featured in the decision-
making process ol the school especially in arcas that affects them.  The authority will yicld
positive results in the maintenance ol discipline when students arce ivolved in (he management
allairs.

Lpba (1976) is of the view that the use of authority is olten the sole contention in our
institutions of learning.  She argued that the general tendency is for the institution (o resist any
change that may tend to off=sct the traditions or rituals of its administration,  Thus, there has
been the resistance to students™ participation because ol the fear that it will bring about changes
in the school admmistrative machinery. Such changes are olten claimed to be destructive to the
school administration. The rescarcher is of the view that the students™ wish for participation in
the decisions which affects their lives in the school is one of the main causes of students
disciplinary problems.

Hurlock (1967) noted that authoritarian control i1s based on the beliel that the adults know
best and that the adolescent must submit to their commands or face punishment. Such authority
makes hitde attempt (o explain the reason for rules 1o the students although the students are
expected (o bow (o such rules.  They, therelore, assumed that the adolescent breaks rules
intentionally and he is therelore, not given the chance to explain his reasons for so doing. The
implication tor this s that the authoritarian school head does not permit or lfoster stadents”
participation in schools.

Williiims (1964) asserted that the student body must be prepared o help the school in
solving the crucial problems, help the students make their wishes known to the administration,

report any progress made in administering student affairs and through completed projects o
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provide prool that the body has the ability (o carry its programme and action successtully.
However, the rescarcher is ol the opinion that students should be allowed (o make decisions that
attect them directly and within their competence as school rules, social matters, given resistance
in solving problems between the administration and students, and advise the administration on
matters that interest them. “This will bring the students closer (o the administration and a high
level ol discipline could be maintained. |

.

Asicdu-Akrofi (1978) has stated three main reasons for the encouragement of students’
participation in education mnstitutions.  They are:-

(1) It helps to develop civie compeltence.

(1) It enables the school (o be seen as a community centre.,

(i) I promotes intellectual development for independent activities.

I'he rescarcher is of the view that with such practices indicated above, there would be
some specific advantages to the entire school community. This includes the students’™ ability 1o
learn, to cultivate the right attitudes for work as well as a sense ol belonging 1o both the school
and (he society.  Morce-over, the students will lTearn 1o be scll-directing, responsible and law
abiding.

The implications of students™ participation are that the youth speak out and so support the
school discipline because it is sell-imposed. Their readiness (o respect the school organisation
leads o the development of cordial relationships between the students and school administration,
In such a relationship there is mutual trust and interdependence because the school becomes a
community run on the basis ol committees.  Since such committees are clected by the student

body, there is an atmosphere ol mutual acceptance.  The stafl” and students therefore, work



better and appreciate one another’s problems.

Communication is very important within the school organisation. It is not only essential
to have various channels of communication. 1t is also essential that the channels be adequately
used. Anadequate and continuously improved channels of communication will help to bring the
pap ol understanding and cushion frictions that often exists between the school administration
on one hand and the students on the other. Sokoto State sccondary school students and
administrators need very well defined channels of communication and students should be aware
ol such channels so that they utilize them. "This will help in the maintenance ol discipline in the
sccondary schools.  However, the rescarcher is ol the opinion that the administration nceds nol
(0 be very rigid about the use ol channels ol commuication.  Often urgent and certain
emergencies may arise which will call for immediate decisions.  The avoidance of delay may
help save some ol the strikes and unrest in our schools.,

Crouch (1970) noted that the simple demand (o know what is happening is (he right of
the students and when such information is not given, the students become infuriated and feel that
the school administration is remote for them. 'I'Ili.? tells us that there should be cuulinuuu; clfort
o improve communication and its channels between the school administration and the students,
so that a more intimate relationship can be established in our secondary schools. [t s important
(o poimnt out that when stadents Tay complaints to the school admimistration and there 1s no
immediate action or information from the administration students casily get resentful and resort
to i form ol protest.  Students in our scecondary schools should, therefore, be acquainted - with

all matters concerning them at all times.



Lgba (1976) in her studics on the phenomenon of students™ unrest in some selected
sccondary school in Kaduna State, found that one way line of communication between the school
authorities and the students was one ol the major factors causing student’s unrest in the schools
studied. The rescarcher i agreement (o with the findings ol Fgba, is ol the opinion .I[Iml
whatever effort the school principal may be making towards the establishment ol good discipline
will be affected unless well defined channcls of communication are kept between the school
administration and the students on matters that affects their welfare.

In order to, maintain discipline among students in secondary schools in Sokoto State,
certain characteristics such as aims and objectives ol the school curriculum, academic structure,
physical conditions, students-stalt relationship as well as other members of the school community
must be acquired and there must be a general compliance with school rules and regulations.

Teachers and students in Sokoto State secondary schools need to be disciplined in order
to maintain discipline in the schools. The only form of discipline which is lasting, effective and
creative among the entire members ol the school community is that which stems from within the
individual.  "This type ol discipline is nceded by both students and teachers in the sccondary
schools in Sokoto State. They should have a good behaviour pattern which s consistent and
sincere, worthy of emulation,  Principals, teachers and students must maintain positive attitude

towards the schools™ discipline in order o achieve effective discipline m secondary school.

2.9 Parents and their Influence on School Discipline
Socialization experiences ol students in the family, schools, religious institutions, peer

groups and voluntary agencies prepare a child for responsible citizenship. The end product of
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this socialisation 1s sct ol attitudes conditions, value standards and feclings towards political
system Charles (1985). 1t is the contention of the rescarcher that students and youth is peneral
were part and parcel ol the society and wherever ills existed in the schools, must be x-rayed not
within their context alone, but as part ol the whole structure ol the society.

The school is only part ol the educational machinery but an important part nevertheless.
As such, the problem of indiscipline should therefore, not only be left jo schools alone, but also

i I
the society at large. Most of the disciplinary problems prevalent in the sccondary schools
cmanates from the large socicty. Asinugo - Ejiogu (1990) viewed the clauses of indiscipline in
schools in relation to the society.  According 1o her, lot of lactors predispose students 1o
mdiscipline within the school.  In that case, an indisciplined socicty should really not be
supposed 1o have disciplined schools.  Indisciplined behaviour among the students in secondary
schools could be a retlection of what obtains in the socicty.

Many parents deliberately pass the responsibility ol parenthood to tcachers and school
principals.  Thus, abdicating their parental and maternal responsibilities as parents.  However,
it s bitter that the mass media always implicd that indiscipline in schools was entirely the
resposibility ol school eachers, while infact irresponsible parents who cannot discipline their
children have actually dumped them on schools thus turning the schools into "baby sitters™. It
is sadd 1o observe that some parents of students in Sokoto State secondary schools always bl
the schools for any act ol indiscipline committed by their wards. They always point accusing
fingers to the tcachers and school administrators.

Similarly, influential parents interfere unduly in the disciplinary process in sccondary

schools in Sokoto State some times by-passing the principals to the Ministry of Education on
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matters alfecting school discipline. A clear testimony ol interference in the disciplinary process
by some parents was witnessed by the rescarcher in 1978 in one ol the secondary schools under
study where a teacher who punished a student was made (o apologise to a student and his Father
who threatened (o shoot the teacher with aloaded pistol.

Lqually, affluent parents tend (o over-indulge their children with too much luxuries which
makes them disrespectful 1o school authorities.  The rescarcher is of the view that these arce
socictal ills that affect the maintenance ol discipline in sccondary schools. 1t is . therelore,
important that the parents should be familiar with and adhere to rules and regulations of the
school. It should be noted that the home and the society in general constitute part ol the
cducational system. ‘Their input is just as significant often more so than the school system itself
in the arca ol discipline.

Society contributes in no small measure in the breakdown ol discipline in our schools.
[t is no longer a seeret that there is a general breakdown in traditional discipline in our present
day society.  This amounts to gross indiscipline in the social fabric ol our society.  The
rescarcher is ol the opinion that it would be of relevant importance (o tackle the issue of
indiscipline i its societal context i we want to ensure good behaviour or sell discipline imong
sccondary schoold students in Sokoto State.

Ojomo (1990) stated that some students are indisciplined due to the environment in which
they were brought up. The rescarcher shares the same view with Ojomo in that children who
came from what one may call good homes are unfortunately the people who give endless
troubles in most ol our schools especially boarding schools. The fact is that these chilt!rg':l are

overindulged in their homes, they end up becoming behaviour problems in the schools.
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2.10 Summary of Chapter

The preceding chapter treats literature related to students indiscipline in secondary
schools in Nigeria in general and in Sokoto state specifically.  The concept ol discipline was
delined as orderly behaviour and conformity o laid down rules and regulations in an
organization. Indiscipline was defined as bad behaviour and unwillingness 1o obey orders which
arc manifested in acts such as disrespect, stubbornness, perversity, antagonism to authority.
Some of the factors which cause indiscipline among sccondary school students include
inconsistency in school rules, students” ignorance of rules and regulations, over crowded school
cenvironment, isolation of students by their peers, change in values, incffective leadership and
administrative style.

[t was stressed that students and teachers attitudes o discipline also play a significant role

i ! l

in the degree of acts of indiscipline that are been witnessed in secondary schools today. Students
do not carc about complying to rules and orders. Tcachers also are sometimes found 1o instigate
students against school authority. The society itsell which breeds these students is often a fertile
ground for indiscipline as students bring into schools behaviour patterns they imbibe from the

larger society.
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Chapter 3
RESEARCIH DESIGN, METHODS AND l’R()CICl_)URI*ZS
3l Introduction
This study is about disciplinary problems in secondary schools in Sokoto State. This
chapter describes the procedures and methods used in (the study. ‘These include, the description
of the rescarch design, population and sampling procedures, instrumentation, administration ol

instrument and data analysis technique.

3.2 Rescarch Design

This study 1s a descriptive survey aimed at investigating the disciplinary problems in
sccondary schools in Sokoto State. Questionnaire was the main instrument used lor the study
which were responded (o by the principals, tcachers, parents and students. ‘The questionnaires
were specilically designed to obtain information about disciplinary problems in Sokoto State in
sccondary schools. "The data collected were analysed using correlation studies, chi-square, One
Way Analysis ol Variance and “T-test statistics techniques. ‘The mformation obtained from the

questionnatres were presented e tabular forms.,

3.3 Population

The total population ol seccondary schools owned and controlled by the Sokoto State
Ministry of Education is 78. This gives the total number of 78 principals. The total population
ol teachers and students in the sccondary schools in the State are 1374 and 51,741 respectively.

The state Ministry ol Education at present has six educational zones. A breakdown ol the schools



basced on the zones is shown in Table 3. 1.

Table 3.1

Distribution of schools, Teachers and students in the six

in Sokoto State 1994/95,

L.ducational zones

S/No. | Name ol Total No. ol | No. ol Sec. Total No., ol | Total No. of
Zone Sce. Schools | Sch. with Teachers in Students in

in Sokoto both SSS & | Secondary Sec. Schools
State ISS Classes | Schools.

l. Giusau Il §) 205 7922

2. Ciwadabawa 9 3 98 3835

3. K/Namoda [ §) 130 5416

4. Sokoto 21 17 539 1994 |

5. I'/Matara | O 253 5822

0. Yabo 15 7 249 8805

Source: Sokoto state Ministry ol LEducation/Teachers Scrvice Board, Department of

Planning, Rescarch and Statisties - 1995,

3.4 Sampling Procedure

The stratificd random sampling method was used for this study. This method involved
dividing the whole population in the strata in which random s:nnpling.w:ls conducted within
cach stratum and was used o estimate the value ol the parameter. This was used (0 ensure
that every level and type ol school was adequately represented in the study so as to make
the study generalisable throughout the State.

There are six educational zones in Sokoto State out ol which four zones representing
60 pereent of the educational zones were used for the study. In these four educational zones
there are 58 secondary schools consisting of 36 full fledge sccondary schools with both S55

and JSS classes and 22 Junior Sccondary Schools having only USS classes. Out ol these, 25
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full fledge Senior Secondary Schools and 10 Junior Sccondary Schools were selected for (the
study.

Principals, parents, Teachers and students were involved in the study. The differences
in the various levels and types ol schools (Boys™ schools and Girls™ schools) and the
ivolvement ol principals, parents, teachers and students called for the stracification in the
selection of this sample. Borg and Gall (19799) were of the view that stratilicd sampling, is
important to ensure that certain sub-groups in the population are represented in the sample.

Nwiana (1982) stated that there is no fixed rule regarding the size of a sample.
Ideally, the number and percentage are not fixed. Instead, it is the circumstance of the study
sttuation that determines what number or percentage ol the population that should be studicd.
Fitty percent of the population have been generally accepted as a fair representation of any
piven population. In this respect, Tour educational zones representing 60 percent ol the six
educational zones were randomly sclected for the study as carlicr indicated. The sampling

procedure therelore included stratificd random sampling and proportionate sampling.

J.4.1 Schools and Principals

The otal number of schools sampled in the four educational zones namely Gusau,
Sokoto, Talata Malara and Yabo was 35 sccondary schools. 28 out ol these are male schools
headed by male principals. Seven schools are female schools and headed by female
principals. Because ol the very few number ol girls™ schools i the entire state, the

researcher decided o use all the girls” schools in the four educational zones as shown in,

Table 3.2. ' '
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Table 3.2

Distribution of Schools and Principals by Gender in Zones

Zones No. of | No. of tull No. of [ No. of Sampled { No. of Sampled
Schools | Fledge Scc. ISS Schools in Principals by Gender
Schools Zones :
(SSS&JSS Male Female
Giusau | O 5 O 4 2
Sokoto K| 1O 5 15 I3 2
T/Matara I O 5 O 5 I
Yabo 15 8 7 8 O 2
Total 58 36 22 35 20 7

3.4.2 Teachers

There are 955 teachers in the 35 scecondary schools in the four educational zones

sampled for the study, According to Krejeie and Morgan’s (1970) Table for determining,

sample size from a given population, a sample ol 275 teachers is recommended for a

population of Y55 1cachers.

Bascd on this recommendation the rescarcher has used a sample of 275 tecachers for

the study which also includes the principals. Using random sampling principal, a number ol

the school disciplinary committee, the guidance and counsclling officer, catering office and

form master were sclecied from cach of the school used i the study.

Table 3.3 shows the names of schools and (he breakdown of how (he sample ol cachers was

sclected.




Table 3.3

Distribution of Teachers by schools

Name ol Zone

Types of Schools

Teachers
population in -

Total No. of

Teachers i the

schools sample
. G.S.S Bungudu Boys 25 7
2. 1.8.8. Dansadau " 15 4
3. Giusau S.S.5. " 32 0
4. G.S.S. Turela ) 33 10
5. G.G.S.S. K/Koshi irls 43 12
6. WA'TC Gusau " 33 (0
SOKOTO ZONI:
7. ABA Sokoto Boys 42 12
8. SBSS Sokoto " 37 [
9, SAGMC Sokoto " 61 17
10. G.S.S. Farflaru " 32 9
1. ).8.S. Goronyo ! 6 2
[2. GMSS Sokoto " 35 10)
13. J.S.S. Shuni " 13 4
14. ASS Sokoto ! 24 .
5. SASS Sokoto 4 ! 25 )
16. SAC Sokoto " 62 18
17. (0.S.S. Wurno " 14 4
18, 1.S.S. Wamakko " 6 2
19, J.S.S. Arkilla " 28 8
20. NGSS Sokoto Girls 47 13
21, G.GLCL Rabah » 13 4
TALATA MATARA ZONI:
22. (5.S.S. Anka Boys 25 7
23. GSTC Bakura " 16 o
24, (3.S.S. Turcta " 16 3
25. 1.S.5. Maru ! 24 i
206. 1.S. S [:l|i|lil Malara " {4 4
27. G.( . Talata Maftara ” 35 )
Y/ l‘,()_ (_Nl_
28. G.S.S. D/Dagi Boys 30 10
209, Gi.S.S. Kumitut " 39 |
30. G.S.S. Kebbe ! 206 8
31, 0.S.S. Sayinna ! 26 6
32, 1.S.S. Silawa ! (4 4
33. 1.S.S. Bukkuyum ! 8 2
34, G.G.S.S. Tabuwa Girls 39 I
35. WSTC Bodinga * 25 7
TOTAL 35 955 275
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J.4.3 Students .‘

There are 32,182 students in the 35 schénls used as for the study comprising of
23.523 male students and 8,659 female students. A sample size of 379 students were
involved i the study; this was justified by Krejeie and Morgan’s (1970 @ 688) table for
determining sample size from a given population. Ligual proportion ol students were
randomly sclected from boys and girls schools respectively, Tables 3.4 and 3.5 show the

distribution ol students by gender by schools.
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Table 3.4 Distribution of Male Students in Boys Schools

Name of Zone/Schools Students Population in Total No. in The sample
school
GUSAU
(. G.S.S. Bungudu 827 Y
2. LSS, Dansadau 0506 8
3. S.S.S. Gusau 1035 Il
4. G.8.S. Tsale 1457 16
SOKOTO ZONI:
5. ABA Sokoto 248 17
6. SBBS Sokoto 832 9
7. G.S.S. larfaru 800 10
8. SAMGC Sokoto 2146 24
9. GMSS Sokoto 1532 17
(0. 1.S.S. Goronyo 120 2
SOKOTO ZONI:
[1. J.S.S. Shuni 329 3
12. A.S.S. Sokoto 1050 11
3. SASS Sokoto 10060 11
14, SAC Sokoto 2153 24
15. (i.S.S5. Wurno 1259 16
16. 1.5.5. Wamakko 210 2
17. 1.S8.S. Arkilla 500 6
TALATA MATFARA ZONI:
(8. G.S.S. Anka 940 {0
19, GSTC Bakura 640 8
20. J.S.S. Maru 480 §)
210, G.S.S. Tureta 880 1)
22, ABS Talata Matara 5066 7
BAYO ZONI:
23. (i.S.S. Dogon Daji 1340 15
24, GLSLS. Gumi (100 [ O
25, (1.8.8. Kebbe S76 10
20. ).S.S. Sayinna 580 7
27. J.8.8. Sifawa 540) 6
28. 1.S.S. Bukkuyum 258 3
Total of School 28 23.523 282
. '
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Table 3.5: Distribution of Female Students in Girls' schools

Name ol Zone/schools Students population in | Total No. of students in
schools sample

GUSALL ZONIE

[. G.G.S.S. K/Koshi (100 2

2. WATC Gusau 1766 20

SOKOTO ZONI:

3. NGSS Sokoto 1271 14

4. G.G.C. Rabah 1252 14

TALATA MAFARA ZONL:
5. G.GUS.S, Talia Malara 1177 13

YABO ZONL:

6. G.G.S.S. [413 16
7. WSTC Bodinga 0680 3
Total ol Schools 7 8659 97

Tables 3.4 and 3.5 show that 379 students were involved in the study. ‘These

comprised of 282 boys and 97 girls.

344 Parents
177 parents were involved in the study. Five members from cach ol the schools
Parents-"Teachers”™ Association Committees (PUT.AL) were randomly selected to represent

parents of students ol the 35 schools involved in the study.

3.5 Instrumentation
The rescarch instrument employed lor this study was the questionnaire which was

designed and questions were asked on causes, clfect and management ol disciplinary
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problems in sccondary schools. In addition, as a result of the scope of the study, it was
important o use an instrument such as the questionnaire which enabled the researcher
obtained opinions of respondents which was well documented and analysed.

The mstruments contained stems which were of modified Likert-type scale with four
points ol agreement and disagreement (Strongly Agree, Agree, Disagree and Strongly
Disagree). The rescarch instrument was designed in such a way that it accommodated 45
items of questions under six lactors namely, views on discipline, causes ol indiscipline in
sccondary schools, factors which determines students attitudes on students discipline,
disciplinary measures used in secondary schools, and remedies ol indiscipline behaviour in
secondary schools. However, the rescarcher was interested in finding out how these factors
altect Principals, Teachers, Parents and Students attitudes towards school discipline. All the
four groups ol respondents (Principals, ‘Teachers, Parents and Students) responded o the
same questionnaire generally except where the personal data of Principals, Teachers and

) .
Parents were different from that the students. A four point scale was used lor rating items
on the questionnaire which were ranked 4 for all objective statements; with 4 for Strongly
Agree. 3 for Agree, 2 for Disagree and | tor Strongly Disagree. ‘The respondents indicated

their opinion by putting a tick () in the appropriate cofumn opposite cach statement.

3.0 Administration of Instrument
The questionnaires were admimistered by the rescarcher with the co-operation ol the
principals. tcachers, parents and students ol all the sampled schools used in the study. The

appropriae number of questionnaires tor every school in the simple were put wn envelop
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clearly labelled with the addresses ol the principals. The questionnaires were accompanicd
wilth Jetiers obtained from the Ministry of Eduocation, Sokoto to carry out the rescarch in
their schools. The rescarcher personally ook cach parcel 1o cach school and distributed the
questionnatres with the help ol Form Mnstclrs (0 the sample studentsy (cachers, parents :in(l

principals. The completed questionnaires in the 35 schools were collected by the rescarcher.

3.7 Rate of Return
Out of the 831 questionnaire distributed to the respondents, 822 of them (about
98.9%) were returned. Thus, only nine copies about (1. 1%) were not returned. Table 3.6

shows the breakdown ol the returned questionnaires.

Table 3.6:  Rate of Return by Zones and Respondents

Zone Principals Teachers Parcnts Students

No. % | No. % | No. % | No. %
Gusau O (00.0 | 40 100.0 | 30 100.0 | 66 {00.0
Sokoto 15 100.0 ] 113 100.0 | 77 100.0 | 169 95.9
T/Malara 0O 100.0 | 30 100.0 | 30 100.0 | 54 100.0
Yabo 8 100.0 | 51 100.0 | 40 100.0 | 81 100.0
Total 35 240 77 370

Table 3.6 shows that in Gusau Zone 6 principals (100.0%) 46 tcachers (100.0%) 30
parents (100.0%). and 66 students (100.0%) responded to the questionnaires distributed. In

Sokoto Zone, 15 principals (100.0%) 113 tcachers (100.0%) 77 parents (100.0%) and 169



students: Talata Matara Zone 6 principals (100.09%) 30 1cachers (100.0%) 30 parents (100%)
and 54 students (100.0%) responded o the questionnaire. Finally, in Yabo Zone 8 principals
(100.0%) 51 Teachers (100.0%) 40 parents (100.0%) and 81 students (100.0%) responded (o

the questionnaire.

3.8 Method of Data Analysis

The information obtained from the questionnaires were presented, discussed and
analysed. Percentages and tabulations were used in order (o enrich the discussion.
Correlational studies, chi-square, One Way Analysis ol Variance (ANOVA) and T-est
statistics were employed in testing the tour hypotheses.

Totest was employed for hypotheses two and four which was found appropriate in
deterniming signilicant difference between two sample means. Correlational studics was
applied in testing hypothesis three which sought o determine the significant relationship
between samples ol larger groups. 'The One Way Analysis ol Variance (ANOVA) way
cmployed for hypothesis one where there were many groups being considered. These include
Principals. Parcents. ‘Teachers and Students, This was purposcly 1o determine whether the
groups differ signthcantly among themselves, The chissquare was especially found
appropriate tor hypothesis three purposely o determine the sigmbicant relationship among,

samples of tewer number, Bach hypothesis was tested at 0.05 level of signtlicance.



CHAPTER 4

PRESENTATION, ANALYSIS AND DISCUSSION OF DATA
4.1 Introduction

The data obtained from the study are presented, analysed and discussed in this
chapter, The presentation and discussion i this chapter s divided into two sections, ‘The st
section dealt with the presentation ol personal data ol the respondents. Similarly the nature
and characteristics ol the data collected and how they were related 1o the study are discussed.

The sccond section ol the chapter is devoted (o the analysis and interpretation of the

data which were generated in respect of the issues raised in chapter one. ‘These issucs arc;

l. Iactors that constitute bad behaviour among students;

2, Factors responsible tor students™ bad behaviour®

3 Attitude of students towards discipline;

4. Attitude of teachers towards discipline:

5. Teacher - student relationship and level of indisciphine;

0O, Teachers and students involvement in school decision-making;
o Role ol principals and teachers i the nunntenance ol discipline:
b Society and its mfluence on school discipline.

4.2 Scction |
Presentation and Analysis of Respondents™ Personal Data
A description of the characteristics of the respondents is presented i this section. The

demographic data mclude type of school, designation, educational qualification, years of

Nn
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teaching expericnce, age and gender. The interpretation ol data follow according to the
different group ot respondents. Results from computation ol responses (o section | of the

questionnaire are presented in Tables 4.1 10 4.8,

Table 4.1: Total Number and Percentages by the Type of Schools
A A Yi

Types of school Number Percentage
Boys 28 80

Girls 7 20

Total 35 100

Table 4.1 presents the total number and percentages ol the school types. [t can be observed
that there are more boys schools because ol the fewer number of girls in school in the entire

state.

Table 4.2: Number and Percentages ol Respondents According to Type of School.

Type ol Principals Teachers Parents Students
Schools No. % No. % No. % No. %
Boys 28 80 208 75.6 (40 79.1 82 74.4
Girls 71 20 67 24.4 37 20.9 97 25.6

Table 4.2 presents the different categories ol respondents in the sample, showing their

numbers and percentages according 1o the type ol school.
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Table 4.3: Number and percentage ol principals Teachers Parents and Students by

Gender.
Gender Principals Teachers Parents Students
No. % No. % No. % No. %
Male 28 80 208 75.0 160 90.4 282 74,4
l'emale 7 20 67 24.4 17 9.6 97 25.6

Table 4.3 presents the number and percentages ol principals, teachers, parents and students

according to their gender.

Table 4.4: Age Groups of Principals, Teachers and Parents.

Age Groups Principals Teachers Parcnts
No. % No. % No. %
20-25 Ycears 3 8.57 19 7.92 20 8.97 x
26-30 Years 4 11.43 93 58.74 3[l 17.51
31-35 Ycars It 3143 86 35.83 37 20.90
36-40 Years 9 25.71 24 10.00 51 28.8I
41-45 Years O (7. 14 9 3.75 30 16.95

40 Years and

above 2 5.71 9 3.75 8 4.52
Total 35 10000 240 100,00 177 100.00
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Table 4.4 shows (he age groups of Principals, Teachers and Parents. From the 20 - 25 years
age group, only 8.5% are principals, 7.92% arc tcachers and 8.47% arce parents. In the 26-
30 years age proup, 1 L43% are principals, 38.75% arce teachers and 17.51% arc parents.
Majority of the teachers fall within the 26-30 years are categories. However, majority of
principals fall within the 33-35 years with 31.43%. In the 36 40 yv:u:s age proup, 25.71%
arc principals, 10.00% are teachers while 28.8 1A% arc parents. This indicated that majority
ol parcnts fall within the 36-40 years age group.  In the 41-45 years age group, 17.14% arce
principals, 3.75% arce teachers and 16.95% arc parents. In the 46 years age group and above,

there arc only 5.71 % are principals, 3.75% are tcachers and 4.52% are parents.

Table 4.5: Population and Percentages ol Students According to Type of School.

A Type of school Number ol Student Percentage ol
Student Respondents

Boys 282 74.4
Girls 97 25.6
Total 379 100.00

Table 4.5 shows the number and percentages of students according (o school type. Tt

could be seen that there are 282 students in boys school and 97 stadents in girls schools.
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Class Number Percentage
JSS 1 -3 82 22.43
SSS1 -3 287 77.57
Total 370 100.00

Table 4.6 Shows respondents responses according to class for JSS [ - 3 the number of

respondents were 83 (22.43% %) and tor SS 1 - 3 they were 287 (77.57%).

Table 4.7:  Eduocational Qualifications of Principals, Teachers and Parents

Lducational Principals Teachers Parents
Qualification

Na. % | No. % 1 Nao, "_f’l
N.C.LE 8 22.86 | 121 50.42 | 66 37.28
Ist Depree 16 45.71 | 88 36.67 | 28 15.82
2ind Degree I 3142116 6.67 | 11 6.21
Others - 15 6.25 72 40.67
Total 35 (00.00 | 240 100.00 | 177 100,00

Among the principals 22.86% have N.C.E., majority of the principals 45.71% have

lirst degree, while 31,42 9% have second degree. No principal has any other qualification, On

the part of the teachers, half of them 50.42% have N.C.LE. qualification, 36-67% have lirst

degree while 6.67% have second degree. 6.25%

have other qualifications such as Diploma

and (T.C.1) Teachers grade one. Among the parents 37.38% have N.C.15., 15.82% have first

degree, 6.219% have second degree while 40.67% have other qualifications as is in the case

ol teachers.
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Table 4:8:  Years of Teaching Experience of Principals and Teachers

Ycitrs Principals Teachers
No. % No. %

0 -5 Yecars 5 [4.29 03 38.33
O - 10 Years 1O 28.57 [ 10 45.83
I - 15 Years |12 3420 17 7.08
16 - 20 Years 7 20,00 5 208
21 Years and above | 2.86 16 6.67
Total 35 1O0.00 244 LOO, 00

Table 4.8 shows the years of caching experience of principals and teachers, as can be
observed 5 (1E.299%) principals and 92 (38.33%) eachers have 0§ years of eaching,
experience 10 (28.57%) principals and (10 (45.83%) teachers have 6 - [0 years experience.
Inthe 11 - 1S years category (2 (34.29%) principals and [7 (7.08%) teachers respectively

fall within this category: seven (20.00%) ;?rincipals and 5 (2.08%) have 16 - 20 years

teaching experience. Inthe 21 years and above category only one (2.86%) principals and

(16.67%) 1cachers fall within this range ol years.

4.3  SECTION 11

Presentation and Analysis of Data and Hypothesis Testing
4.3.1 Factors that Constitute Bad Behaviour (Indiscipline) Among Students

The four groups of respondents were requested to identify the most serious acts ol
indiscipline prevalent among sccondary school students in the State. The list below is what
emerged:

. Stealing
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2. Dishonesty

3. Disobedience

4. Lying

5. Cheating

6. Smoking

T Drug abuse

8. Drinking ol alcohol
9, Sex abuse

10). Truancy

. Bullying
12. Riotimg

13. Vandalism

(4. Fxamination malpractice
15. Disrespect
16. Wearing ol wrong, or incomplete uniforms

7. Pick pocketing

8. Cutting, classes
19, Absentecism
20, With-holding of reports.

However, smoking, drinking of alcohol and sex abuse are reported to be more

common among male students while lying, absenteeism and wearing wrong uniforms were

f |
found to be more prevalent among, female students. Stealing, dishonesty, disobedience and



disrespect are very serious acts of bad behaviour among the two groups ol students.

4.3.2 Factors that Constitute Discipline/Good Behaviour in School

The respondents were required (o express their views on factors that constitute

discipline among students in schools, 'The Table which follows below reveal their opinions.

()
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F'rom the ‘Table, it could be observed that the principals were unanimous with respect
(o the causes ol bad behaviour m schools, Apart from item 120 most other items scored less
than 40% in the respondents disagrecing with the causes of bad behaviour in schools, The
teachers also tend o agree on the causes of bad behaviour in school particularly for items
9.14.19.20 where 65%, 65%, 70% and 73% agreed on the causes of indiscipline. However,
for the other items, the cacher group was nearly evenly distributed in their opinions as their
responses was about 50% agrecing and S0% disagreeing on the causes of bad behaviour in

schools.
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Principals™ and teachers” views on all the items are almost in harmony. The
percentage of disagreement by the respondents is virtually Tow. "This indicates that the
respondents tend 1o be in agreement on factors which determine students™ attitude to
discipline in school. In the parents” pereeptions, item 21 ranked highest. "Uhis implies that
students are more fikely to be of good behaviour if teachers show interest in their problems
and try 1o find solution or assist them in solving such problems. Accessibility of teachers 1o
students was ranked the second factor. As with the Principal and Teacher groups, the Parent
group also rated the moral standard and quality of teachers the least factor as determinant of
students™ attitude towards school discipline. Dictatorial behaviour of teachers is strongly
believed (o be responsible for frequent break-down of discipline in schools as Parents’ score
on this factor was 77.40%. This however, was rated third while copying of bad behaviour of
teachers ranked first. The indifference ol teachers to school rules and regulations was ranked
sccond with corresponding, percentages of 86.44 and 84,75 for first and second ranks
respectively. The students hold similar views with the principals, teachers and parents. With
regard to the influence of teachers™ attitude to students” discipline, 83.79% were of the view
that principals and teachers dictatorial behaviour results (o frequent break-down of discipline
in schools. Only 16.21% disagreed with this view. Indifference to school rules and
regulations by teachers was also rated very low with about 43.52% agreecing while 56.48%
disagreed. The irony here s that students seem o prefer teachers who feel indifterent o
school rules and regulations. Concerning copying of bad behaviour or teachers, the students
tend (o disagree with the view., About 47.57% agreed to this view while 52.43% disagreed.
This shows that the students do not agree that their teachers have any form ol influence on

their conduct or attitude to school rules and repulations.
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I'rom the Table, it could be seen that Teachers agreed that their behaviours could
influence students” behaviour i school as 605.83% 77.08% and 55.42% agreed o (he three
items - 30, 31 and 32 - in this section of the questionnaire, and only 34.16%, 22.92% and
44.58% disagreed 10 items 30, 31 and 33 respectively. As a matter of fact, the principal
group, the parent and student groups are also in agreement as 1o the fact that teachers attitude
influence the way students behave, and since teachers are students’ role model in school,

students scem to sce their teachers as examples o copy.
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Parcnts scem to prefer moral training and warning as a means of disciplining students.
This factor - item 36 - scored 77.4% and was closely followed by item 34 which is cutting of
prass, digging the ground and feiching water as a means ol school discipline. liem 38 had the
lowest rating i the parents™ opinion; this may be on sentimental grounds as parents may nol
welcome physical torture being exerted on their wards and children in school. "The students on
their part have an even distribution of opinions between agreement and disagreement on the
items.  Apart from item 33 where the percentage of disagreement is 36.94 %, all the other live
items revealed more than 40% disagreement with the disciplinary measures used in schools.
This may not be surprising as this group of respondents - Students - are at the receiving end of

the measures.

4.8 Remedies for Indiscipline in Scecondary Schools
The remedices tor curbing indiscipline among students in secondary schools o which the

respondent groups expressed their views are:

item 40: Organizing detinite programme of students activitics
item 41 lnculcation of moral vidues through religious studies and civie education.
item 42: Organizing programme ol activities to involve both teachers and students o

promote cordial relationship between both groups.

iem 43: Appoimtment ol qualilied and morally sound principals and teachers 1o promote
school discipline.

iem 44: Parents, teachers and  school authority  should develop positive attitude 1o

discipline.
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item 45: Ministry of Education should give the school authority adequate freedom o
catoree discipline in the schools.

From the Principal’s responses, they strongly agreed (o all of these items as they scored
87.14%, 74.29%., 71.43%, 82.86%, 80% and 82.85% on itcms 40, 41, 42, 43, 44 and 45
respectively.

There was a general agreement by the Teachers on item 45 as about 73 % ol them agreed
that the schools should be given more autonomy by the Ministry ol Liducation in order to enforce
discipline in school. The teachers also ranked the development of positive attitude to discipline
by parents and teachers high. “The provision of activities involving teachers and students (item
42) ranked <4th in the list of remedies ol indiscipline in school; it accounted for 56.25% of the
Teacher respondents” views. [tem 41 ranked 3rd with about 59% Teachers agreeing. The moral
standard and quality of Principals and Teachers appointed 10 schools (item 43) was rated Sth by
Teachers. Tt could be observed that the Timitation placed on school authority towards clfecting
discipline by the Ministry ol BEducation s a major constraint in enforcing discipline among
students 1 schools.

On the part of the Parents, they rated wem 44 in the List positions the item deals with the
development of positive attitude to discipling by Teachers, Parents and the school ;m[huf'ill_\«‘. The
contribution ol teachers and principals especially through example (item 43 was also rated high
in this regard). This tactor scored 87.57%. In addition items 40, 42, and 45 had 79.66%,
82.49% and 85.88% ol parents agreeing (o them.  The parents were highly positive in their

perceptions as regard measures ol improving discipline in schools.,
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The students tend to share the view that adequate authority should be given to the school
authority to enforce discipline. The score along this line is 74.59% for those who agreed as
against 25.41% who disagreed with this opinion. The rating for parents and tcachers and parents
on the development of positive attitude was even higher with 84.86% n agrecment as against
15.14% n disagreement. The mculcation ol moral values through religious studies and civics
cducation (item 41) was rated 58.92% while 41.08% were against the method. This was closely
followed by organizing programme ol activitics involving teachers and students; this method had
ST.81% agrecing while 42, 19% were against it The next item in their rating order was item
43 - appointment of qualified and morally sound principals and (cachers to promolte school

disciphine.

Hypotheses Testing
The rescarcher Tormulated Tour null hypotheses for the study. These were intended 1o
objectively determine the opinions of the respondents on the disciplinary problems in sccondary

schools in Sokoto State.  In testing the hypotheses, One Way Analysis ol Variance (ANOVA),

t-1est, chissquare and correlational statistics were employed at 0,05 level of significance.

Hypothesis |
There is no significant difference in the opinions of Principals, Teachers, Parents, and
Students with respect to the tactors responsible tor indiscipline awmong students tn Sokoto State

Secondary Schools.



Oune-way Analysis ol Variance (ANOVA) was employed in testing this hypothesis. The
total responses by all the groups to this section on causes of indiscipline was summed up and the
mean scores ol cach of the groups was compared. Tt was discovered that the Principals,
Teachers and the Students almost shared the same view.  However, there was slight dilference
between the Teachers and Students. The Parents™ rating was discovered 1o be higher than any

ol the other groups. This is shown in Table 4. 14.

Table 4. 14: Summary of One Way Aunalysis of Variance on Causes of  Indiscipline in

Schools
Gows 3 w2 uma1 d
Lrror 818 26764.5 327
sl w1 w1 o+ s |

I'rom the Table, the computed ¥ ratio is 40.43. This is greater than the able value which
18 2.6, Since the table value s lower than the computed or observed value, it mans that there
18 significant difference e the opimons ol the respondents. Having observed the signilicant
ditference, a post hoce test was performed using the mini table scale procedure. The parents were
observed (o score higher and  were significandy — different from any other group. This was
closely followed by the teachers and the principals respectively. 'The students score was the least.
This tended to disagree with the carlier scores or distribution which showed the low rating of

the students i the section.
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Table 4.15:  Tabie of Mcans Scores Showing the Range Tests

Groups N Mcans Scores SH
Principals 35 23.143h¢ 10.960
Parents 177 . , 28.548a ' 6.544
Teachers 240 25.2775b 6.981
Students 370 22.903c 3.078

The letters indicated the group ranking and the significant range.
[t could be observed that there was significant difference between the students and the principals
and between the principals and the teachers. This showed (that the rating of both principals and
students 1s not high on these factors: since there is significant difference, the null Hypothesis is
therefore, rejected. Furthermore, the difference is significance among (he four groups of
respondents, Tor example students, could be because it is the students that are involved in the
disciplinary problems and because they are adolescents, they view things differently from all
other groups. However, the relationship that exists between parents and (cachers could be related
(o the fact that they are closer (o the students than the principals henee they are more familiar
with the causes ol disciplinary problems of students than the principals.  The principals also
could be more iterested in protection the policies ol the government. Hence, their opinion is

more likely to reflect those of the government than what specifically obtains in their schools.

Hypothesis 2
There is no significant difference in the opintons of principals, tcachers, parents and students

with regard to students attitude towards school discipline in sccondary schools in Sokoto State.
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T-test statistical procedure was adopted lor the analysis of the data.

Table 4: 16: Summary of T-test Rclntinglm the Opinions of the Respondents Students

Attitude Towards School Discipline

Variable No. Mean SD She T dr p

Within Groups
Opinions 452 23.97 3.81 0.20
Students Attitude 370 21.64 4.73 0.31 6.42 433000

(Level ol Significance 0.05)

As shown in the Table, the computed T is 6.42 at 433 degree of freedom. The table
value of T at infinity is 1.960. Thus the table value is lower than the computed value., This
unplies that signiticant difference exists in the views or opinions ol teachers and students. To
further contirm this cvidence of significance, the computed level ol probability ol signilicances
is 0.000. "This is an indication that the comparison is significant at 0,05 and 0.01 level. This the
Null Hypothesis was rejected.  Perhaps because of the teacher’s experience and exposure, they
may view discipline differently from the students. On the other hand students being adolescents

are naturally bound to have different view of discipline from those of the teachers.

Hypothesis 3
There is no significant relationship in the opinions of principals, teachers, parents and
students with respect o the nature of the relationship between teachers and students and

indiscipline among students in secondary schools in Sokoto State.
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Correlation analysis was uscd 1o test this hypothesis. The students” data with sections on

the views on disciplinary problems and the teachers influence constituted the variables used.

Table 4.17: Opinions of Respondents on Disciplinary Measures used in Schools

Variables No Mcan SH SL T df I
T'eachers” Opinions 240 17.59 4.38 0.23

{.18 522 0.24
Students” Opinions 370 17.17 4.25 0.25

(Level of Significance 0.03)

From the Table, the computed T. value is 1.18 at 522 degree of freedom. The table
value is 1.96. The computed value is lower than the table value. This implies that there is no
significant difterence in the opinions of teachers and students on the effectiveness of disciplinary
measures used in the school.  To confirm this conclusion, the computed probability level of
significance is 0.24 showing that it is not significant at 0.25 level. The null hypothesis was
therefore retained. By implication, the views ol the teachers on disciplinary measures used in
schools is the same with those ol the students.

Though the teachers and students shared the same view, the Tact that indiscipline still
persists i schools means that these disciplinary  measures are not effective in maintaining
discipline in themselves or they are not properly applied in such a way that they will become

clfective.
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CIHAPTER 5
SUMMARY OF FINDINGS, CONCLUSION AND RECOMMUENDATIONS
Introduction

This chapter treats the summary ol findings, conclusions and recommendations.

Summary of Findings

The summary of the findings of this rescarch was based on (he analysis made on the

responses of the four sets of respondents as follows:

F.

The respondents identified stealing, dishonesty, disobedience, lying, cheating, smoking,
smoking, drug abuse, drinking ol alcohol, sex abuse, teuancy, bullying, rioting,
vandalism, examination malpractice, disrespect, wearing ol wrong uniforms, pick
pocketing, cutting classes, absentecism, and withholding ol reports as the most prevalent
acts ol indiscipline among students in sccondary schools in Ih-c State. Further more,
smoking, drinking ol alcohol and sex abuse  were reported (o be more common among,
male students, while lying, abscnteeism and wearing wrong unilorms were tound to be
more prevalent among, female students. Stealing, dishonesty, disobedience and disrespect
were very serious acts ol bad hch;wifmr common among the two groups ol stut[c.‘nts.
Concerning Tactors that constitute good behaviour, the respondents were in agreement
that punctuality at all times, relating positively to both teachers and students, paying
attentton o school work, obeying school rules and regulations, understanding school
rules constitute and aid discipline in school.

The respondents agreed that poor (eacher-student refationship, poor principal - Staff
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relationship, principal’s dictatorial behaviour, moral Jaxity among staff and school
authority’s indifference o students’ problems are responsible for bad behaviour among
students.,

4. The four groups of respondents (el that tcachers’ behaviour had an influence on students’
discipline.  This may be because teachers are students” role model in school, students
also saw their teachers as examples 10 copy.

5. With respect to the measures used o instil discipline on students in the school, parents
preferred moral training and warning rather than physical and corporal punishment. "The
students also disagreed 1o the use ol corporal and physical punishment on them by (he

school authority.

6. Some of the remedies prescribed for curbing indiscipline in schools include:
. organizing delinite programme of activities for students,
. appointment ol qualified and morally sound principals and tcachers in schools,
(. parents, teachers, and the school authority should develop positive attitude (o

discipline and
Iv. the school authorities should be given more autonomy by the Ministry ol

Liducation to enforee discipline in schools.

n

3 Conclusion
From the findings of this study, the following conclusions are drawn:
There are serious acts of indiscipline in secondary schools in Sokoto State which have

resulted in the occurrence of many disciplinary problems in schools in the state.



The study reveals that some ol the disciplinary measures used in (he schools were

ineftective in maintaining discipline among students. Some ol these measures are rather ancient

for a modern and dynamic environment in which the students are growing and learning.

Recommendations

Bascd on the findings of the study. the following recommendations were made:

2

The school principals should avoid being too dictatorial in the administration of
their schools. There is the need for flexibility in certain arcas particularly where
students are directly affected.

Teachers should establish good relationship with their students.  This teacher-
student relationship should bring the students closer to their teachers and, the
teachers will be able o understand the problems of their students with a view to
assisting them.

Rules and regulations should be made clear, precise and practicable,  Students
should be made aware of these rules and regulations and as well obey them,
Principals should be given the mandate o exercise power without interference by
the Ministry of Lducation officials in the school administration.

Punishment should not be made oo harsh or too weak which may render i
ineffective. A greater use should be made of counselling, guidance, and warning
as a means ol getting the students accept school rules. Whenever punishment
becomes necessary, it should be relevant and appropriate (o the ot'l'cnsg which

1

must be fully established. The punishment should also be given at the right time



and in such a manner that it will effectively serve as a corrective measure for the
offender and a deterrent o the rest of the students.  Fach school needs o have
a tunctional guidance-counscelling service.

The Ministry ol Education should adequately stalt the post-primary institutions

with qualificd and experienced eachers as may be required by the institutions.

Recommendations tor Further Research

FFurther rescarch should be carried out in the following arcas:

The effects of principals™ leadership behaviours on students’ discipline in
sccondary schoaols.,

The effects of communication gap between the school management and students,
The influence ol socictal norms on school discipline and students™ behaviours in
sccondary schools.

The elfects ol various school punishment  methods on the students disciplinary
in sccondary school.

This rescarch work should be replicated but should mclude more States for wider

gencralisation ol the findings on school discipline.
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APPENDIX A
INSTRUMENT
PERSONAL DATA FOR PRINCIPALS, TEACHERS, PARENTS AND STUDENTS
IN SOKOTO STATE SECONDARY SCHOOLS
SECTION |
Instruction: — Please respond 1o cach itlem and tick {___\'I )

in the appropriate box.

ks Type ol School:
(a) Boys ( )
(h) Cirls R )
. Designation:-
(a) Principal () ;
(h) T'ecacher i i ) J |
(c) Parent ()
() Student ()
3. Lducational Qualifications:-
(i) N1 ()
(h) lirst Degree ()
(c) Sceond Degree -9
() Others ( )

(¢) Specily

(1 Class (for students onlyy S
4. Years of Teaching Lxperience:-

(i) 0O-5 Ycars )

(h) 0 - 10 Ycars ( )

(©) 1= 15 Years ()

() 15 - 20 Ycars ()

(c) 21 - Years and above (O



() 20 - 30 Years ( )
(h) 31 - 35 Years ( )
(<) 35 - 40 Years ()
(d) d1 - d5 Years « )
() 40 and above ( )
0. Sex:-
(a) Male ()
(b) I'emale ()
* 1

SECTION 2
SCHOOL DISCIPLINE
Instructions:  Indicate your agreement with cach ol the statement on a4 point scale by ticking

(V) in the appropriate column opposite cach statement.

Key:  SA - Strongly agree
A Apree
D) - Disagree

SH Strongly Disagree. 476208

A. Identity i order of severity 20 acts ol indiscipline commonly displayed by students

schools in the State.
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i3.

Views on Discipline

The following when properly carried out constitute good discipline

SD

). Punctuality at all time questioning
2, Obeying superiors without questioning
3. Relating positively between teachers and students
4. Adequate attention o school work by students
S When school rules and regulations are followed without .
questioning by students | )
6. When the staft and principal abide by school rules and
regulations
7. When all rules and regulations are well understood by both
the students and teachers
b When the impact ol disobedience 1o school rules is felt by
both the stall and students
C. Causes of Bad Behaviour
Causes of bad behaviour in school include: -
9. Poor cacher-pupil relationship
10, Poor principal-stalt relationship
L. Dictatorial behaviour ol principals Ty
12. Non-participation of students in school decision making
13. Low level of participation ol stalt in school decision making,
l4. Non-participation ol stall in school activitics
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i3. Views on Discipline Cont’d

their subjects

The Tollowing when properly carried out constitute good discipline SA D 18D
13: Rigid and inconsistency of school rules and regulations
16, Teachers mability o ach and demonstrate knowledge of

7. Moral laxity among stall

School Discipline.

Students tend o have a positive attitude o discipline when:

I8, Non-ivolvement ol members ol the socicty in the activitics .
ol the school i [

19. Interference by policy makers and administrators into school
allairs

20, The school authority’s indifference to student’s problems

D. Iactors Which Determine Students’ Attitade Toward

21, Teachers show interest in their problems and try (o assist
them
22, Teachers make themselves approachable 1o students

Would vou agree that the tollowing tend to rellect negativity on

students” attitude 1o school discipline?

23. Teachers are demonstrate adequate knowledge ol the subject

and teach well
24, Teachers are morally up right N
25, Parents show interest i their school works

26. Fecling of neglect by students from the school authority

27, Over looking of offenses committed by students
28. Teachers™ frequent lateness to school and class
29. Failure of principals 1o listen (o students complaints
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3.

Views on Discipline Cont’d

The following when properly carried out constitute good discipline

D

SD

school discipline

| DN Influence of Teachers' Attitude on Student Discipline
30, lTeachers dictatorial behaviour results o Irequent breakdown
ol discipline in school
3. Teachers indifference to school rules and regulations could
lead o breakdown ol law and order amongst students in the
schools
32. Students copy bad behaviours ol the teachers which leads
idiscipline in school
K. Disciplinary Measures Used in Secondary Schools
33, Corporal punishment (Nogging and canning)
34, Cutting grass, digging the ground and fetching water
23 Physical punishment (kneeling down pulling the cars)
30. Warning and moral training .
"
37.  Students prefer cutting grass digging and fetching water as a '
method ol school discipline
38. Students prefer physical punishment as a method ol school
discipline
39, Students prefer warning and moral raining as a method of a
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3. Views on Discipline Cont’d
The following when properly carried out constitute good discipline SA D |SD
3 Remedies of Indiscipline in Sccondary Schools
40). In order o encourage discipline in secondary school, a )
.
definite programme of students activities like literacy clubs
and character molding clubs should be encouraged
41.  The best way to promote discipline in schools is through the
inculcation of moral values through religious studies and
civies education
42 Programme ol activitics involving both students and tcachers
promote cordial relationship among them and contribute 1o
good school discipline
43, Academically competent and morally sound principals and
lecachers promote good school discipline
44, ['or discipline to be ctfective in secondary schools, parents,
teachers and school authority should develop positive attitude
to disciphine
45. The Ministry ol Education should give the school authorities
adequate Ireedom 1o enforee discipline in their schools
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SCHOOL RULES | I

(5]

0.

APPENDIX B
TYPICAL SCHOOL RULES FOR SECONDARY SCHOOLS IN
SOKOTO STATE

This is a residential college and all the students must live in the students™ Hostels.,  All
necessary tacilities have been provided in the Hostels and the students should make good
use ol these.  Any misuse, damage or loss, the students concerned will be held
responsible.

Studems are allowed to bring in only their male visitors to the dormitories between the
hours 10.00 a.m. - 6.00 p.m. on Sundays and 3.00 p.m. (0 6.00 p.m. on Fridays. In
case ol casual visitors, permission ol the compound master has 1o be obtained.

Lxcept on town leave days (Fridays and Sundays) no student is allowed (o leave the
Hostels unless he has been granted a permission by the compound master (o visit a
special place.

Students must be punctual at their meals and il a student will be absent for meal with
genuine reason the duty pretect should be informed so that the tood can be reserved for
the student cuucL‘:‘nul.

Al meals must be taken in the Dinning Hall and no food should be taken 1o (he
Dormitories for any reason,

While i the Dinning Hall, students are expected to behave themselves well. A proper
table ctiguetie will be most welcome,

Students are responsible for keeping their rooms and compounds clean.  No sugar-cane

pulps or any lide should be thrown about and must always be put in the dust bin.
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8.

9.

10.

All books and other materials issued to the students remain the property of the College
and a proper care must be taken of ithems  Any loss or wilful damage nccurrccll. the
student concerned, will be responsible for replacement or refund.

The College provides unitorms to all the students for different functions and cach must
be used for the purpose it is intended for.  No student is allowed (o wear his personal
cloths in the classroom or tor any ol the college lfunctions.

Attendances 1o pames are compulsory 1o all the students.  Very serious action will be
taken against any student who fails to attend the games or misbehaves.

Al complaints from students must be lodged through the proper channel i.e. o the
pretects - Head Students - House Master and then (o the Principal.

Students wishing 10 go o the General Hospital Tor treatment must first report (o the
college in the morning for their names o be registered in the Hospital Book.

Smoking cither in the classrooms, Hostels or any where in the College premises is
strictly forbidden.

All the students are expected 1o observe and practice their religious obligations. To this
cnd all the Moslem students must atend the Mosque on Priday and Christian Stadents
Churches ol their respective denominations on Sundays.

Responsibility, perseverance, sell-control, imtiative, punctuality, sincerity, loyalty as well
as Leadership are some of the qualities a student should possess and it is hoped that they

will be your guiding principles throughout your stay in lhtcﬁ school.
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SUMMARY
Sunday is always regarded as a free day but all the same some aspects ol the School

Daily Routine must be observed as follows:

6.05 a.m - Rising Bell

6.05 a.m - 1l\/lnrnimu. Prayers | I'
6.10 - 6.30 a.m . Compound Cleaning

6.30 - 7.00 a.m - Morning Bath and Making Bed

7.00 - 9.40 a.m - Washing

Q.40 - 1040 a.m - Break fist

10.50a.m - 6.30 p.m : -~ Town Leave General and Church

Services for Christian Students,

2.00 - 245 p.m : L.unch

0.30 - 6.45 p.m . Roll Call

O.45 - 7.00 p.m Praycrs

7.00 - 7.45 pm - Dinner

8.00 - 8.30 p.m - Late night prayers
10.00 - 10.10 p.m - Bed cheek and Light-out

To maintain a good standard of discipline the School Routine must be steicty tollowed
and i addition some simple Schools Rules must be observed. The following are samples school

Rules recommended for adoption in your school.
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