. 70-19,055
EVRAIFF, Lois Ann ¥l=:-mmar, 193]1-

A SURVEY OF THE DIVI_IZMENT AND EMCRGING PATTERNS
IR THE PREPARATION 17 SCHOOL LIBRARIANS.,

Wayne State UniversIzy, Ed.D., 1969
Library Science

- University Microfilms, A Y2%X Company , Ann Arbor, Michigan

@ LOIS Alis £EZ-AMER EVRAIFF 1970

ALL EIGHETS RESERVED



A SURVEY OF THE DEVELOPMENT AND EMERGING PATTERNS

IN THE PREPARATION OF SCHOOL LIBRARIANS

BY

Loi s' Klehamer Evralff

A DISSERTATION
Submitted to the Graduate Division
of Wayne State University, Detroit, Michigan
in partial fulfillment of the requirements
for the degree of
DOCTOR OF EDUCATION

1969
MAJOR: EDUCATION (Curriculum Development)

APPROVED BY:

Adviser Date



ACKNOWLEDGEMENT

Great appreciation is extended to Dr, Theodore Rice, chairman
of the writer's doctoral commitlee, who provided encouragement, insight,
and profound patience.

The writer is also grateful to the other members of the committee,
Dr. Joseph Hill for his help in establishing an appropriate study design,
and Dr. George Miller and Professor Aaron Krasner for their patience
and pertinent comments prior to the completion of the study,

The writer wishes to express special gratitude to her hushand,
Bill, for ais continued encouragement, understanding, patience and
willingness to share in the final editing, To my son, David, a special
note of thanks for allowing this manuscript to share his childhood.

A note of thanks also is due Mrs. Florence Cleary, former Chairman,
Department of Library Science, Wayne State University; Miss Charlotte
Coye, Head Librarian, Oshom High School, Detroit, Michigan, and
Mr. Theodore Manheim, Tducation Librarian, Wayne State University
for giving of their valuable time and library knowledge in the preliminary
stages of this dissertation.

This final note of acknowledgement cannot begin to convey my
thanks to Dr. John Summersette, friend and Chafrman of the English
Department at Merritt College, Oakland, California, who kept a promise

to type the {inal copies of the writer's manuscript.

fii



TABLE OF CONTENTS

Page
NOENOWELEDGEMENTE o o o a0 w0000 0 kare s wesimssais s aesameyn s 111

uSTOPTABLES LR N N NN NN RN R NN V1

Chapter
L ENTRODICTION i viosiaevin siens saeos same et e eres 1
1T BELATED RESEARCH . oovisisrsn eiiinivasienilesiss 6
M. DESIGN OF STUDY | .csaacsaisivanssaivissassnsa 18

IV. THE FINDINGS:
SCHOOL LIBRARY TRAINING, 1887-1923,...c0cvuusss 27

V. THE FINDINGS:
SCHOOL LIBRARY TRAINING, 1924-1950, . ccvvuncness 49

VI. THE FINDINGS:
SCHOOL LIBRARY TRAINING, 19511959, t0vuurrnnss. 85

VII, THE FINDINGS:
SCHOOL LIBRARY TRAINING, 1960-1966,....0000c0ven 1z

VIII. THE FINDINGS:
SCHOOL LIBRARY TRAINING, 1967-1969,.....000004 155

M. CONCLUSIONS AND IMPLICATIONS, ....ocovencenens 223
APPERDIDCER, & oo oo o ammmio mm v o s imm ms me m om0 o/ 0, 47000 40w nie 237

A. LERTER TO COLLEGES. o o bsmesiasi s wsines s 238

B. MINIMUM REQUIREMENTS FOR TEACHER-
LIBRARIAN TRAINING AGENCIES, .., v ceersasivnasns 239

C. STANDARDS FOR ACCREDIZATION, .. ..itueveeirannn. 242
D, STANDARDS AND GUIDE FOR UNDERGRADUATE
LIBRARY SCIENCE PROGRAMS . ... ... ivvvenninnnans. 246

iv



E. 1960 STANDARDS FOR SCHOCL LIBRARY
PROGRAMS: csovvesorccsccscassnnoscsrsscssnsnntas

F. 1960 STANDARDS FOR SCHOOL LIERARY
PROGRAM S, STATEMENT BY JOINT AASL,
ACRL, DAVI COMMITTEE nen covsscssscrsnssnessssns
G. STANDARDS YOR SCHOOL MIDIA PROGRAMS.....v0ens
BIBLIOGRAPHY s oevescenccnsssescisarsonssonsssstonsesnssasoee

AUTOBIOGRAPHICAL STATEMENT .. .cuvvscassacscrssnanssnsasss

250

252

255

257

266



LIST OF TABLLS

Table Page
1. Tields of Prafessional Study for Full=Time Librarians .. .... 55

2. TFields of Undergraduate Library Study for Teachers and
Teachar-LIBRTIANS, « vowee vee o st ey iies dv e s 59

3. Distribution of United States Library Education
ngrams bY Slalel ]967-68..,,.... L R ls’

4, Programs of Library Fducatimir *r- United States
Accredited by the American LiL . v Association and
Offering Master's Degrees, 190708 | .. ireeeenersens 160

5. Programs of Library Education in the United States
Non-Accredited by the American Library Associa=
tion and Offering Master's Degrees, 1967-68 | . . ...... 161

6. Number of Course Credit Hours Offered in

Rghadtian BEROOLS .., . (o uunivivim s el s i T b den i 163
7. Number of Course Credit Hours Offered in Non-

BEoTERived BOHOOLE . . uvwwws s seas soniaiiilsn e o s iEsais i 164

8. Hours of Library Credit Accepted From Other

F Lor 1 L T e R | )
9. Hour Requirements for Master's Degrees by

ReciBdited SCRoOES: o5 ouv o e v VT R S e 169

10. Hour Requirements for Master's Degree by Non-
Accredited Schools 170

e I o I S I

11, Courses Required for Master's Degree, ,......... o Smie S 172

12. Graduate Programs with Courses Specifically
Related to Non-Book Materials ,....

s e iR e ey 177

13. Number and Per Cent of Graduate Programs

With Courses Specifically Related to Non-Book

BRMEBTIAE v v soma winiisie o' e oon i Wia 8 e R R e 179
4. Graduate Programs with Information Science Courses, ,,,. 180

vi



Table

15. Number and Per Cent of Graduate Programs with

Information Sclence Courses

LR I I I I R R

16. Summary of Field Work Experience in Accredited

Programs ., . eeueececocronnsnssnsanes

SAa B s s s

17. Summary of Field Work Experience in Non-
Noredites PIOgIOMSE .00 o0 s e men e omansnssmenss«ooseosse

18. Number and Fer Cent of Field Work Experience in
Graduate Programs . ... euu e rransssorossnsnsnnansnns

19, Undergraduate Course Credit Hour Requirements

for Minor and Major Programs, 1967-68

R R R R R

20. Sample of Colleges "W =ich Offer Only Under-

graduate Programs in Library Education

R R R A AR I N R

2l. Course Information irc~ Undergraduate Library
Science Programs ........

22, Library Programs Wrich May Not Meet ALA
Undergraduate Stancz+<s Based on Number of

Undergraduate Hours Cifered , ...

L N N I e

23. Number and Per Cent cf Library Programs Which
May Not Meet ALA UrZergraduate Standards

Based on Number of Undergraduate Hours

Offered

24, Full and Part-Time Faculty of Graduate Library

Education Programs, 1256768

D I I R I T R R )

25. Student Enrollment in Graduate Library School by
Accreditation Status of School and Level of

Enrollment, Fall, 1827

I I B

26. Undergraduate Student Enroliment by Attendance

Status, Fall, 1966, S_.mmer and Fall 1967

A R ]

Page

180

18]

185

190

193

194

196

158

199

200

201

202



CHAFPTER 1

INTRODUCTION

Many historians believe that a historical study or survey really
requires no justification beyond stating that it satisfies the need to
understand how the status quo came to be. In addition to this compre~-
hensive purpose there are at best two imp;rtant professional reasons
for tracing the development of school library education programs.,
First, to the investigator's knowledge, no extensive history or survey
of school library education programs has been written, Second, school
librarians represent potentially the largest group of library specialists
in the United States. As such, it is important to know how this pro-
fessional specialization developed, and the directions in which it
seems o be headed, since the school librarian's functioning role as
an integral member of a school faculty and/or as a service resource to
faculty members should have some significance to preparation.

It is possible that the information will prove helpful to insti-
tutions preparing for accreditation. Furthermore, a clarification of the
background might indicate something of the problems that lie ahead as
transition takes place in moving in the direction of preparing people

for instructicnal material centers and the use of multi-medla,



Purpose of Study

This study will focus on the development of professional edu-
cation for school librarians as it has unfolded in the United States from
1887 to 1968. The purpose of this study is to describe the background
out of which the curricula for school librarians have developed by
investigating sources which indicate the emergence of curricula for
school librarians, how these emerged, their nature, and the reasons
for their support.

To achieve the purpose of this study, these questions will be
considered:

1. What historical developments in approaches to the prepa-

ration of school librarians may be identified ?

2. Can one identily reasons for the approaches in Number 1
above, and how these reasons have been derived ?

3. Are there emerging patterns over the period under investi-
gation in the preparation of school librarians that can be
identified ?

4. If there are emerging patterns in the preparation of school

librarians, what is the nature of these pattemns?

Significance of Study

This study will be significant for all library education programs
and librarians. It should be of particular significance to school library

education programs and school librarians.



Almost every library education program has wlithin its curriculum
a course or a unit of study within a course dealing with the develop-
ment of library education programs in general, Since there has been
ne study dealing with the development of school library educatio
programs, there is at present no basis for understanding the statys
guo of programs that prepare school librarians. .

In addition, the role of the scheool librarian has hs-!er; 'a.ffemed
by the tremendous educational changes that have taken place in the
past decade. New technologlcal advances and new school currigular
patterns are influencing the functions of school librarians, An ex-
amination of library education curricula should give some clues 4s to
whether or not schoeol librarians wiil be preparcd adequately to a:;su:ﬁe

this new rolec.

The majority of school librarfans In the U.3. receive their fraining

In programs not accredited by the American Library Assaclation. .There
may exist today a dichotomy in scheoo! library education program# be-
wween accredited and non-accredited scheools. If there is one, _IJ would
be Important to understand the origin of this dichotomy and estimate the

extent to whilch {uture programs will probably be affected,

Assumptions Underlying the Study

A Major assumption in this survey will be that the data collected
from the pertinent lterature will be reliable and valid, They will reflect

with accuracy the time and manner in which certaln events took Tace




even though it might be difficult to isolate the specific situations that
prm;lded the impetus for school librarian curricular development.

Changes in school library education programs might possibly
have taken place without ever being noted and recorded in articles or
perlodicals. The writer will assume, however, that any important
program change will have been recorded somewhere in the extensive
literature on library education programs.

Another major assumption is that it will be possible to deseribe
the curricula and curricular similarities and differences by analyzing

descriptions of library education cowses,

Definition of Terms

ALA: The American Library Association is the national professional
organization for all librarians.
Patterns: Curriculum designs or models that are likely to be adopted
by most library education programs,
Accredited: Library education praograms certified as meeting the ac-
creditation standards of the American Library Association. _
Non-Accredited: Library education programs that have not been certified
as meeting the accreditation standards of the American Library associ-
ation.

ibrary Education Program: The terms ™library education program",
".library science program", "library education curriculum® or “library

sclence curriculum™® will be understood as referring to the professional



training sequence of a librarian's college education other than general
or liberal arts education and will be used synonomously.

Librarian: A person trained in library science and working in a library.
School Librarian: A person trained in library sclence in general or in

school library education and working in a school library,

Organization

The writer will present pertinent research in Chapter 11 and the
study design in Chapter 1II. The findings will be presented on a chrono-
logical basis in Chapters IV through VIII, and the conclusions and

implications will be in Chapter IX.



CHAPTER Il
RELATED RESEARCH

There has been minimal research related in a significant fashion
to the present study. Since most of the literature which has relevance
is dealt with in the historical survey chapters that to]low._ the writer
has confined this section mainly to the research methodology of differ-
ent studies., The writer selected that research which was 1) historical
in nature and cited in the literature frequently, or 2} specifically re-
lated to school library preparation and also cited in the literature
quite often.

In 1961 Carl \v\."l‘llte1 published an historical study of the first
period of library training, the 1883 to 1923 phase, which produced
the American Library School. White recognized that to begin with
1883 would eliminate the roots of the library school movement so he
devoted attention also to the social and educational setting prior to
1883,

The purpose of his study was "a better understanding of how the

American library school originated and how its main lines of policy and

lcarl M. White, The Origins of the American Library School {New
York: Scarecrow Press, 1961).




organization as of the 1920's came to be sculptured as they were. -
The methodology used by White was to secure data from primary
literature sources, to make connections, and to infer tendencies either
from his own judgment or from that of his quoted sources, As White
himself states, "I have been sparing in the use of footnotes”,..and
"they have been restricteed to the minimum necessary to document
sources not apparent from the context, 2
White focused his writing on major themes:
1. Social and Educational Setting;
I1. Methods and Results of Technical Education;
1Il. Start of a Technical School for Librarians;
IV. Technical Education for Librarians:
V. Branches of the Family Tree;
V1.. The Form of the New Tradition.

White's approach to his study was in sharp contrast to that of

Sarah K. Vann whose doctoral dissertation, Training for Librarianship

before 19237 was published by the ALA in 1961 the same year that

White's study was published.
Vann's study, perhaps because it emerged from a dissertation,
gives an impression of being a more scholarly historical document,

extremely well footnoted and with extensive primary source material,

11bid.. p. 7.
21hid., p. 9.

3Samh K. Vann, Training for Librarianship before 1923 (Chicago:
American Library Association, 1961.)




i
Including both orlginal documents and cormespondence with leadin;r

library education figures who were still avallable in the 50's.

Areview of Vann's chapter titles indlcates an approach that was

more chronolegical In nature than that of White,

Crapter [ Before Formal Training: Methods of Securing Training

Chapter 11 Toward a Formal Training Program: Dewey and the
Columbia College School of Library Economy

Chapter 117 After the Intreduction of Formal Training, 1887-89:
From Columbia to Abany

Crapter [V The New York State Library School to 1893 i

Chaptar vV Emergence of New Training Programs in th
Nineteenth Century :

Chapter VI In the Last Decade: Propeosals and Recommendations -

Crapter VII  Into the Twentieth Century: From 1301 to 1905

Chapter VII1 In Pursuit of Library Training Standards, 1905-6

Chapter IX  Activitics of the Committee on Litrary Training:
Publishing & Tract and Establishing a Section

Chapter X The Library Schools: From 1911 to 1919

Chapter XI Training as Viewed by an Qutside £gency: The
Carnagie Corparation of New York

Chapter XII Toward a Library Training Board. ‘

An interestlng difference in relevancy between Yann's and Whitc's
studies for thls wrlter was that Vann produced data that could be spe-
cifically related to the training of school librarians whereas White con-
tained I:«tle that had direct relatedness to library training for school
librariass. |

In 1219 Charles.c. williamson, Head of the Division of Eco-
nomics and Sociology at the New vork Public leréry, was selected by

the Carnegie Corporation of New York "“to present existing conditions

-In this country with réspect to training for llbrary work."! The study

ICharles . Willlamson, Traininq for Library Service: A Report
Prepares f=r the Carncgle Corperation of New York (Neow York, 1923), p. 1.




that emerged eventually under the title, Training for Library Service,
has come to be viewed by the library profeszion as furnishing the basis
for the modern era in library training.,

Williamson limited his study to the {ifteen proiessional library
schools, wweating only incidentally training classes, summer schools,
and other types of library training agencles. This cecame the proto-
type for most large scale studies of library education in focusing
attention on the professicnal library schools, ignoring the expanding
number of undergraduate and graduate programs in other institutions,
particularly teaching training colleges,

Williamson visited cach of the fifteen professional schools in
1920-21 and studied their organization and methods, His data were
amplified by interviews but Is drawn primarily from written material
furnished him by the schools. Williamson's basic method was to supply
data wherever available and then to comment rather freely as to the
significance and implications of the data. In his last chapter it
is apparent that Williamson found it expedient to combine his
findings, interpretations, and recommendaticns in each specific

area. This may have made for more satisfactory reading, but it does
make 1t difficult at times 1o separate out {act from opinion. The latter

were, however, subject to an advisory committee consgisting of Dr.
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Herbert Putnam, Librarlan of Congress, Dr. JTames H. Kirkland,
Chancellor of Vanderbilt Untversity, and Dr. Wlilson Tarrand, Princi-
pal of Newark Academy, who reviewed and approved Williamson's
report.
The first extenstve study that was concerned with school ll-

brarians was Lucile Farge's Preparation for School Library Workl

published by Columbia University Studies in Library Service in 1936,

Fargo divided her study into two sections. The first part of the
study included & survey of positions open to llbrarians in schools and
in public libraries which served schools: followed by a functional
analysis in which the school librarian®s duties and functions are de-
lineated and classified in librarianship categories and then compared
with the functions of the classroom teacher, It also included an in-
vestigation of other factors involved in the education of school librari -
ans: schoel library standards, certiflcation, professionai migration,
and the influence of consclldation of both school units and the units of
library service.

The second part of Farge's study was concerned with the relation-
shlp bemreén {a) education for school librarianship and the field of

education for !ibrarianship, and (b} between teacher education and

lLucile F. Fargo, Preparation for School Library Work (New York:
Columbia University Press, 1936},
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education for school librarianship, In addition, Fargo traced the ba=
ginnings of the curicula {n school librarianship and outlined thelr
content, 8he concl. 1od with recommendations for a revised prosram
of preparation for school lbrary work.

There was lit.ie attempt by Fargo to do original research, Her
data was drawn primarily from previous education surveys, On
questions of professional background and movement Fargo did submit
a questionnaire to 45 persons, and 35 responded, but there was no
rationale as to how the population was chosen other than they were a
selected group of comyorent persons.

In 1336, the r me year that it published Fargo's study, Columbia

Unlversity Press came out with How Shall We Edusate Teachers and

Librarians for Library Service 'n the School 71 The book is subtitled,
"Findings and Recommendations of the Joint Committes of the Arerican
Assoclation of Teachers Colleges and the American Library Asecciation
with A Library Science Curriculum for Teachers and Teacher-Librarians. ™
This study was finance : by . grant from the Carnegie Corporaticn of
New York to the Board oi "Zucation for Librarianship,

The Committee used as {ts director, Lucile Fargo, the Recsearch

Associate of th: Columbia University School of Library Service., The

1]t:)lrn: Committee of the American Association of Teachers
Colleges and the American Library Association, How Shall We [Zucate
Teachers and Librarians for Service in the Schools ? (New York:
Columbla University Fress, 1930).
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Committee established that the aims of the study should be to ascer-

tain:

1.

4.

What orientation in the use of libraries as tocls of pro-
fessional study should be provided for all beginning
students.

What teachers in training should learn concerning books
and other graphic materials useful in enriching the school
curriculum at various levels,

What teachers in training should learn about securing and
organizing collections of books for school use,

What teachers in training should learn about the functions
and use of the school library,

The nature of the curriculum essential to the preparation of
school library personnel.

Opportunities which should be offered in teachers colleges
for this preparation.

How the findings resulting from the above can best be
introduced into the teacher's college curriculum,

This study was really an examination and synthesis of data avail-

able from previcus studies and a statement and elaboration of princi-

ples to guide institutions which were preparing school teachers,

administrators, teacher-librarians, and school librarians,

In addition the Committee decided to channel some of its Interests

into a graduate seminar at the Columbia University School of Library

Service. The Seminar, composed of librarians experienced in school

and college work, was taught by Lucile Fargo. It was the Seminar

which produced an outline and syllabi for a curriculum in library science

for teachers and teacher=librarians.

In 1937 The American Library Association published a report on

11_1_3_]_:_1., p. 3.
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The Preparation of Teacher ~14bmrg_gp_s_1 which was financed by a grant
from the Carnegle Corporation of New York., The report was based on
field studies made to compiare conditions existing in teacher-librarian
training agencies, and to present recommendations.

Two kinds of training programs were identified. Group 1 consisted
of those offering approximately one half year of instruction, and Group
11, those offering less than one-half year, The selection of insti-
tutions was delimited by "distance, prmt.l.mlty to other similar agencies
or to library schools, and the time available for the visits.™ Twenty-
two institutions in Group | were visited by two members of the Beoard of
Education for Librarianship in 1935, and eleven institutions in Group 11
were visited by one perton from the Board in 1936, Group I programs
were described in Chapter I, Group 1l programs in Chapter IV, and
Recommendations in Chapter V.,

In 1945, Joseph L. Wheeler, retired from the Enoch Pratt Free
Library of Baltimore, was commissioned by the Carnegie Corporation of
New York "to prepare a memorandum as to matters affecting present-
day tralning for librarianship, with especial reference to library schools,

their faculties, graduates, students, cwricula, relations to higher

lﬁmerlcan Library Association, Board of Education for Librarian-
ship, The Preparation of Teacher-Librarians (Chicago: The American
Library Association, 1937,)
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education and to the profession of librarian, nl

Wheeler's reporl was based on personal correspondence, review
of catalogs, visits to fifteen cities or schools and conferences with
nearly a hundred directors, teachers, employers and graduates, It is
perhaps approprlate to refer to this as a report rather than a study since
Wheeler made no effort to relate his comments and recommendations to
specific sources. An appraisal of the library literature would indicate
that the complexity of the field amidst the post World War 1l scene
assured that the Wheeler report was not to have the significant effect
on library training accorded the Williamson report,

In 1951 Ruth Ersted completed her study of "The Lducationof
School lerarlans.“z The purpose of her study was to propose a cur-
riculum for school librarians based on a job analysic related o ob-
jectives for school library services. Drsted had the following four
hypotheses:

1. That all school librarians need to have a kXnowledge of the

purpose and functions of both the elementary and secondary
school library.

11, L. Wheeler, Progress and Problems in Education for Librari-
anship (New York: Carnegie Corporation, 1946), p. 5.

ZRuth M. Irsted, “The Education of School Librarians® (un-
published Master's thesis, University of Chicago Graduate Library
School, 1951).
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2, That school librarians need trainirg in the fields of edu~
cational objectives and methods, =ducational and social
psychelogy, curricudum developrent, reading and other
related content in the areca of education.

3. That the existing dichotomy of training for teacher-
librarians {part-time librarlans) and for professional school
Hbrarians {full-time Ubrarians) shouid be discontinued.

4. That professional education for school librarians should
begin in the undergraduate college or university program,
{similar to the subject specialization in the preparation of
teachers ,)}1

Ersted sent questionnaires to 100 school librarians named by

state and city school library supervisors as having good programs of
library service, She received 71 replies. Twenty-three were from
Minnesota and 48 were from 23 other states with the second highest
returns belng six from lllinels. Her sample included 64 full=-time and

7 part-tlme llbrarians, and the schools represented included these with
grades from 1-12, 1-6, 1-8, 7-9, 7-12, 9-12, 10-12, and 9-14, Forty-
six respondents had one yvear af library sclence: five had two years, nine
had 15 semester howrs of library sclence, nine had approximately six
hours of library science, and two had ro library science.

Ersted's findings and Implications for school library education are

discussed In Chapter VI, HMer study had much significance but her con-
clusions, although in line with this writer's biases, werc not completely

justified since the statistical procedures employed in the sampling

processes had many limitations, the most relevant being the tack of

libid., p. 2.
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representativeness of the population sampled.

ﬁummag

The following appears to be a sueccinet summary of the related

research methodology described in this chapter:

1883 to 1923 -

1869 to 1923 -

1923 -

1936 -

1936 -

1937 -

1845 -

1951 -

White: an historical survey but ne verifiable docu-
mentation;

Vann: an extensively documented historical survey;
Williamson: a report based on extensive personal
visits and written data, but conclusions were not
documented;

Fargo: used data obtained from previous studies; one
questionnalre inadequately sampled by sending to 45
persons known to be competent but not identified;
Joint Committee of American Association of Teachers
Colleges and the American Library Association: an ex-
amination of data available from previous studies,
ALA Field Studies: field visits to selected school
library programs by three different members of the ALA
Board of Education for Librarianship;

Wheeler: a report based on correspondence, catalog
review, and some visits, but no documentation was
attempted.

Ersted: a questionnaire to 100 school librarians,
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mostly in the North Central region.

None of the research reviewed by this writer except for Vann's
study, would be acceptable as valid doctoral research, The problems
were seldom delimited by the authors, populations were not representa-
tive, Instruments were not described, and conclusions were seldom
documented,

This review of related rescarch points up the validity of the state-
ment by Vann, "The history of the development of library training courses
in normal schools is yet to be studied.™! In the library education field
it has been difficult to find significant related research, but the findings
in Chapter 1V through VII are based on the increasingly abundant related

literature,



CHAPTER 111

DESIGN OF STUDY

The genesis of this study followed a visit by the writer to the
ALA office in Chicago in 1962, and emerged from an informal discussion
with several educators there, The idea was explored between 1962 and
1963 with two people long associated with the school library field,
Mrs. Florence Cleary and Miss Charlotte Coye, Mrs. Cleary was
Chalrman of the Department of Library Scicnce at Wayne State Universily,
and Miss Coye was Head Librarian at Osborn High School in Detroit, a
past president of the Michigan Association of School Librarians, and
part-time library science instructor at Wayne State University and
University of Michigan.

The Wayne State University Education Library provided initial
background data on the subject. The dissertation proposal was sub-
mitted to her committee in the spring of 1963, prior to the writer's move
with her family to California.

In 1964 after the dissertation proposal was approved, an intensive
year was spent in data collection, First, letters were sent to the
American Library Association's Library Education Division, and to the

California Library Association requesting help in locatlng sources of

18
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library education data. Second, a letter was sent to the Educational
Materlals Center in the Office of Education to obtain their bibliography
on books in library science. Third, the writer spent hundreds of hours
at the University of California in the Library School Library and the
Education Library. .

In the Library School Library the card catalog was checked for
Library Schools and Training, Library Science~Study and Teaching ,

Education for Librarianship in the Verticasl File, Curriculum, and History.

Those headings were the ones used by the writer in her perusal of all
Hbrary literature.

Following a check of the card catalog the writer inspected the
following:

Library Science Abstracts, The Likrary Association, Chaucer
House, Malet Place, London, W.C, 1960 to 1963,

Library Science Dissertations; Bulletin 1963, No. 38, U.S.
Department of Health, Education and Welfare, Office of Edu-
cation. 1925 to 1960,

Danton, J. Periam. "Doctoral Study in Librarianship in the
United States, " College and Research Libraries, 20:436-453,
1959. 1930 to 1959,

Merritt, LeRoy C. "Doctoral Stucy in Librarianship -- A Sup-
plement, " College and Resecarch Lisraries, 23:539-540, 1960,
> 1959 to 1362,

Library Research in Progress. U.S. Office of Bducation,
Washington: Government Printing Cffice, 1959 to 1964,

Library Trends, Urbana, Illincis: University of 1llinois, Gradu-
ate School of Library Science, 1932 to 1963.

Education Committee of the ALA Compiler., School Library Year
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Book. No. 1, 2, 3. Chicago: American Library Association,
1927,

Guthrie, Anna Lorraine, ed. Library Work., Minneapolis: H.W.
Wilsen, 1912, Cumulated 1905 - 1911,

Bibliography: Fducation for Librarianship, 1925-1948, Compiled
by Alan Heyneman.

Library Literature. H.W. Wilson Co, Published Quarterly, 1933
to 1963,

Library Literature, 1921 - 18932, American Library Assoclation,
Compiled by Junior, Members Round Table of the ALA, Chicago,
1934.

In the Education Library the orimary source was the Education In-

dex, published since 1929 by H. W, Wilson Co. Additional sources

were:

Education Abstracts. Ed, by Norman ]J. Powell. Albany, N.Y.
1949 to 1963, Ceased publication.

Encyclopedia of Educational Research. Ed. by Walter 8§, Monroe,
New York: Macmillan, 1940 and 1950,

Encyclopedia of Educational Rescarch, [d, by Chester W, Harris.
New York: MacMillan, 1960,

Review of Fducational Research. Washington, Education Research
Association, 1831 ---,

Research Studies in Fducation, A Subject Index. Compiled by
Stanley B. Brown, Mary Louise Lyda and Carter V. Good. Home-
wood, Illinois: Phi Delta Kappa, Inc. 1941 to 19£3,

Loyola Educational Indcx. A Reader's Guide to Iducation and
Psychology. Ed. by Austin G, Schmidt. Chicazo: Loyola Uni=-
versity Press, 1963. (December 1928 cumulated)

From 1964 to 1966 the writer devoted her time to reading the books

and articles to which she had been quided by her earlier library research,
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.'l‘ha books and journals which provided the most pertinent data are of
course ropottad In the ensuing chapters, The pubiications_whlch pro-
vided the most pertinent data are:

Library Jjournal which goes back 1o 187&;

ALA Bulletin, the ALA publication begun in 1907:

Library Education Division Newsletier of the ALA which began in

1960;

School Libraries, the AASL publication started in 1952;

Jouinal of Fducation for Libravianship, the Association of American

Library School publication begun in 1960,

The review of library literature provided the main basis for es-
tablishing the chronclogical time periods, The perlod 1BB7 to 1923 has
been well accepted by Librarians as the Dewey to Wllli_amson era,
There isn't stmilar agreement 6n succeeding perlpds of library tralning .
This writer decided to camry the second phase from 1924 to 1950 which
was just prior to the new AL Standards for Accreditation and the Ersted
study in 1951, The 1950's focused largely on standards for accreditation
and the wrlter decided that the adoption by ALA of undcrgraduate
standards In 1959 marked an appropriate terminal point for the third
phase of library education, The 1260's are divided into two chapters
due to length rather than any acknowledged turning point In library edu-

. catlon,

In 1966 the wrlter explored the basis for selecting the schools
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which she would include in her study of current library science cur-

riculums. The two sources used were the Library Cducation Direct

1862-63, a publication of the Office of Education, and the November
1966 issue of the ALA Bulletin which conlained a list of ALA sccredited
library science programs., A 1964-65 Library Cducation Direclory was
supposed to be forthcoming but correspondence with the Cffice of
Education and a search of the libraries at the University of California
were non-productive,

The 1962~-63 Directory provided information about 277 librari-
anship programs with 12 or more semester hours in library education in
accredited institutions of higher education in the United States. 1t
listed 32 programs as being ALA accredited, all of which offered courses
for school librarians. There were 238 non-accredited programs which
offered courses for school librarians, and of those 33 of fered Master's
degrees. This left a total of 205 institutions with undergraduate programs
in library education,

In the November 1966 issue of the ALA Bulletin three more in-

stitutions were added to the accredited list making a total of 35 at the
time the writer began her survey, From the sample of undergraduate
catalogs which the writer later obtained, four undergraduate programs
were also offering Master's degrees. This resulted in a total of 35
accredited and 32 non-accredited graduate programs which offered

Master's degrees with a specialization in library science,
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Undergradvate programs are not usually comparable jn too many
respects with graduate programs. However, the writer dgcided that it
would be desirable to examine a representative sampling of all under=
graduate library sclence programs which offered courses for school
librarians, particularly since the literature reflected so much concern
over undergraduate standards.

In order to obtain a representative sample the writer used the table
of random numbers on page 366 of Dixon and Massey's, Introduction to

§tétist[cal 1Bmalvsis.1 The writer placed her finger at random on page

366 and drew 32 numbers. This was done in order to obtain a population
comparable In size to the two graduate programs, and It represented
also about 16 per cent of the total undergraduate universc.

With due regard for the difficulty in getting responses to survefs
ﬁm unknown graduate students, the writer enlisted the aid of her
husband, Chalrman of the Department of Counscling at San I'rancisco
State College. Letters over his slgnature were sent to all accredited
and non-aceredited gradu;te library science programs, and the repre-
sentative sample of undergraduate library science programs, (Sce Ap-
pendix A)

Catalegs or bulletins were recelved rom 20 per cent of the gradu-

lwilfrid j. Dixen and Frank J. Massey, Jr., An Introduction To
Statistical dnalysis. (New York: McGraw-Hill Book Company, Inc.,
1957}, p. 366,
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ate programs, and from 60 per cent of the undergraduate programs after
the first mail request. A second regquest using the same letter but adding
the words, second request, produced all but one each from the accredited
and non-accredited graduate programs, and the undergraduate response
Increased to 70 per cent or a total of 26, A third matl reqQuest using the
same letter but adding the words, third request, produced 100 per cent
response from the graduate programs. Four additional undergraduate @
pregrams based on lﬁe random numbers were added to the mail list, and
a final total of 86 per cent of the undergraduate sample or a total of 31
was obtained, However, since 4 of the latter were now offering Mastcr's
degrees according to the catalogs, the final number of undergraduate_
catalogs obtained was 27. To summarize:
Requests were sent to
35 ALA aceredlted graduate pmqréms:
28 non-accredited graduate programs;
36 undergraduate programs.,
Catalogs were recelved from the total universe of ' '
35 ALA accredited qrac.iuate programs;
32 non-accredited graduate programs (this included four previcus
undergraduate programs);
27 undergra.duate programs (from a possible 32},
The data from the catalogs generally represents 1967-68, but there

were a number of institutions which sent 1966 catalogs and sald new
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ones wouldn't be avallable unt] 1568, or that the 1966 curriculum would
be revised at a later date,

The writer's original inten1 was o carry her data up through 1963,
but the delay in completing her dissertation necessitated an expansion.
It became evident that it would contribute significantly to her study to

include data from the North 2~ =r:can Library Education Directory for

1966-68 and the 1968 StandarZs Ior School Media Programs. In addition

it was necessary lo review lizcary literature from 1963 to 1969.

The North American Lit-z— Fducation Directory was based on

correspondence with the instititions and would be presumed to be au-
thoritative. In examining the data obtained by the writer from catalogs
with data the directory receives from correspondence with library edu-
cators there were discrepancies in spite of the fact that the time period
was almost the same. Five of the 32 non-accredited graduate programs
in the writer's survey were not listed in the North American Directory,
and two were listed as having uniergraduate programs, Seven of the 27
undergraduate library science zrograms were not listed in the Directory.
According to the Directory est.mates there were about 410 library edu-
cation programs In the United S:ates and a total of 384 responded - a
better than 93 per cent response. Twelve of 59 programs which responded
to the writer's request for catalogs did not respond to the Directory. This
means that 20 per cent of the crograms for which the writer had catalogs

are not listed in the North Arerican Directory. The only conclusion that
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the writer has drawn is that the Directory may be erring on the low side
as to number of library education programs in the United States, and
that in all probability, there are more than 410 programs in this
country.

The writer concluded her study with a summarization of re~

actions to the new_Standards for Schcol Media Programs, She recog-

nized that data regarding library ecucation in general, and school
library preparation in particular encempassed fields that had expanded
dramatically in the six*.es, 1t might require a greater time lapse before
the dynamic changes affecting all of library education could be viewed

with adequate historical perspective.



CHAFPTER IV

THE FINDINGS: SCHOOL LIBRARY TRAINING

1887-1923

In 1887 Melvil Dewey succeeded in establishing the first library
training school at Columbia, The Columbia College of Library Economy
was the culmination of years of effort by Dewey and others as a
solution to the problem of providing the increasing number of libraries
in the United States with trained librarians,]

Eleven years earlier the U. §. Bureau of Education had docu-
mented the apparent need for wained librarians with its publication,

Public Libraries in the United States of America: Their History, Con=

dition, and Management, It contained statistics on public libraries

with three hundred or mere volumes. There were 3,647 libraries in

the latter category with 266 libraries having an average collection of

11837-1937 Papers Presented at a Dinner Commemorating The
Fiftieth Anniversary of the £=:ablishment of the Tirst Library School at
lumbia College (Minneapol:s: University of Minnesota, 1337},

pe 15,
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26,259 volumes.!

For every library in 127€ there was probably at least one person
responsible for managing it. Thus there were presumably over 3,000
librarians in the U. S, none of whom had received formal library training.
As Vann has pointed out, in a!l likelihood, the mcthods whereby librarians
up to this point might have acguired some informal training could be
identified as (1) through experience and inquiry; (2) through the reading
of available literature; and (2) through the activities of the American Li-
brary Assocletlon.z

The year 1876 is also imgortant for the history of library training
because it marked the found.r3 of the American Library Association, the
publication of the Library “c--—al, and Melvil Dewey published the first
edition of his Dscimal Cla=z:.fi~ation apd Relative Index,

There is a limited amount of literature on the history of library
training programs for the pericd 1887-1923, and there is a real scarcity
of material directly related o the development of training for school li-
brarianship,

1t becomes necescary, therefcre, to peruse the literature as it re-

lates to the training of libras.ans to uncover by specific citation or

inference those aspects of training which could invelve preparing school

1y, 8. Bureau of Ecducation, Public Libraries in the United States
of America: Their History, Tc-dition, and Managements; Special Renort,
Ft. 1 (Washingion, D.C.; Gevemnment Printing Office, 1876) pp. 1012~
1142, cited thercaiter as Brzau of Education, Public Libraries in the
United States, (1876}, p. 772.

28arah K. Venn, T2inng for Librarianship before 1923. (Chicago:
American Library Associatica, 1561}, p. 15,




i
i
'
I

-
|

librarjans.

The first library training program that could be viewed as relevant
for preparing schoel librarians was the Camegie Library School of |
Plttsburgh which was organized by Frances [, Olcott in 1901 wilth
emphasis on preparing specialists for work with chlidren. However,
this development cannot be ascribed to concern over school library
preparation since "most existing scheo!l libraries were inactive and
special training for school librarianship seldom considered. "l Fargo,
in her book, The Program For Elementary School Library Service, relates
the development of speclalists in children's literature "to the use of
children's library work [n the public library, and the emergence of a

new curriculum in the elementary school. "2 r

With the advent of trainlng programs for the preparation of llb'rarl.—.
ans came the inevitable conflicts. This writer will not attempt to des-
cribe extensively the background around which.all of the conflicts
;IOSe, since this would be repetitious of the fine works done by writers
such as Yann, Tt is important, however, to describe briefly the major

" tralning 1ssues enunciated by the American Library Association's Com=

I

11807-1937 Papers Prosented at a Dinnor Commemorating The
Fiftieth Anniversary of the Establishment of the Tirst Library Schogl at
Cotumbiza College, (Minneapolis: University of Minnesota, 1937), n. 15.

2]_.ucile F. Fargo, Preparation for School Library Work (New York:
Columbla University Press, 1936}, p. 10,
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mittee on Library Schools in 19001 and 19032, so that the specific de-
velopment regarding the preparation of librarians, from which the
specialization of school librarian emerged, can be understood,
The major training issues studied by the Committee in 1900 were:
1. Admission requirements

Who should be admitted to training programs ? Early training
programs ranged from those admitting students with high
school educations, to programs that required several years
of college work.

2. Qualifications of the Instructors

The educational qualifications and the experience of the in-
structors were often limited. Some faculties had no college
graduates as instructors and only one, Illinois, had as many
as two-thirds of its faculty who were college graduates,
Cnly Illinols had as many as fifty per cent of its faculty with
experience in the field,

3. Cumnriculum content

Cataloging and classification were the most important sub-
Jects in all programs, but there was considerable variation
in cwrricular patterns as regards other subject matter. The
commitiee of 1200 criticized what it felt to be an over-
emphasis on cataloging and classification, and this criti-
clsm “was a preview of twentieth century concern over
cataloging and classification, "3

1american Library Association, "Report of the Committee on Library
Schools, 1899-1900, " Library Journal, XXV {(August, 1900), p. 86,

2pmerican Library Association, Committee on Library Training,
"Report, 1803, " Library lournal, XXVIII {fuly, 1903}, pp. 83-10},

3Vam1. op, cit., p. 120,
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The Commitiee on Library Training, 1903, studied six kinds of

library training programs .1

1. Schools offering winter courses, both one and two year
programs, Nine schools were studied: the New York State
Library School, the Library School of Pratt Institute, the
Library School of Drexel Institute, the Library School of the
University of Illinois, the School of Library Service at
Columbia University, the Department of Library Science of
Chicago University, the Course in Library Economics of
Syracuse University, the School for the training of Children's
Librarians of the Carnegie Library of Pittsburgh, and the
Course in Library Scicence of Siimmons College,

Of the nine schools, only three were criticized by the
Committee for their failure to achieve a desirable
standard, Chicago University was reprimanded for its
low entrance requirement, for allowing only a part of
the course to be taken, and for employing an instructor
without library school training. Columbia University
was questioned as to the meaning ol its entrance re-
quirement of "good intelligence" and for permitting
only part of the course to be taken; Syracuse University,
for of fering instruction by a faculty without library
school training or experience in any other library,

Since no specific eriticisms were leveled at the other
schools, it can he assumed that as of 1903 the follow-
ing schools were found aceeptable: the New York State
Library School, the University of 1llineis Library School,

1 American Library Association, Committee on Library Training, "Re-
port 1903", op. cit., pp. B6~90,
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Pratt Institute, Drexel Institute, the Simmons College
program, and the Training School for Children's Li-
brarlans at the Carnegie Library of Pittsburgh. Though
they were the six schools represented by the member—
ship of the Committee, there was an acknowledgment
by the Committee that it represented library schools
which are by no means satisfied with their own
standards or with their own qualifications for criticism,
but which are earnestly endeavoring to introduce better
and higher standards as fast as these are recognized, !
2. Summer school or summer programs

Nine summer school programs were evaluated, They
included the summer schools of the Indfana, lowa, Minnesota,
and Wisconsin State Library Commisslons, the New York State
Library School; the Chautauqua Institution, California Uni=-
versity, the State University of Missouri, and the Amherst
Summer Library School. The Committee's two criteria were:
(1) Only paid or appointed personnel should be admitt ed;
(2) Practice work in small libraries should be offered.

All the programs were notified that they were remiss on
both criteria, but only Amherst and Minnesota were cited as
failing to have the standards of the summer schools,

The Amherst program was told (1) it admitted unlimited

persons without any experience; (2) it offered inadequate

practical instruction to the inexperienced person; (3) its ratio

1Vann, op. cit., pp. 112-113.
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of one instructer to fifty students was Inadequate; (4) it
didn’t use an entrance examination or a final test, and It
gave credentials without experience,

The Minncsota Summer School (1) admitted an unlimited
number of inexperlenced persons and (2) gave credentials
without experlence.

Apprentice classes in libraries,

Of thirty-three libraries wiih apprentice programs
twenty-three responded to the Committea which expressed
concern gver the varying admissions pollcies, curriculum and
instructlon. The Committee reserved its main concern aver

the fact that these programs were training apprentices for work

in other libraries. '.

College courses In bibliography and the history of printing.
The Committee received responses from eleven colleges,

and after noting considerable variability recommended that the

College Library Section should give {urther consideration to

the problem. |
Normal! schools giving courses in library economy

Ten normal schools, nine of them in Illinois and Wis-
consin returned questionnalres to the Committee. Library
school graduates headed up five programs and two were

directed by summer schoal students. The Committee felt

that, although the Instruction was directed toward future
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teachers, the preparation should be the same as that re-
qulred f[or the librarian of a small libracy,
The need for systeratization of the normal school

* tralning of tcachers was dismissed as not within the
scope of the American Library Assoclation, and the

1o the consideration of the Library Section of the
National Education A=seociation.

By dismissing the responsibility, the Committee falled
to anticipate the impact of an emerging school library
program and to realize that schaol library tralning
might be regarded as an area for specislization in the
regular ibrary school or as Indicative of the need for a
new type of library school,

6. Schools and individuals conducting correspondence courses

The Committee's concern with correspondence courses
which were taught by individuals rather than institutions led
to its recommendation that some library scheols and some 1li~
braries be authorized to plan correspondeonce programs.

The 1900 and 19Q3 reports peinted up the beginnings of the kinds
of conflicts that permeated library training until 1923, The range of
problems revelved around such concerns as admlssion requirements, the
cwrleulum, the relationship of academic training and field experience,
quzalifications for fa.culfy, with the rajor concerns focusing on the two

basic guestions: {1} whe should determine which institutions were

qualified to train librarians, and {2} what should the standards bo ?

lVémn, op. cit., pp. 112-113.
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Et was the 1906 Commites on Library Training which developed
the standards for library schocls offering winter and summer programs.
These standards were to be 1= cperation untll 1920. The 199t Com-

mittee included representaisvzs from the following varied fields of
interest:

A member of a state Jiirzry commlssion,

The librarian of a free c-culating library ol, at least, 50,000
volumes .

The librarian of a collzc2 ar a reference library.

A library trustee intersztad in questions of training. :

Four library school graf_ates engaged in library work in various
kinds of libraries 2-d in various capacities, including cne
from the faculty oi = library school.! ;

|
i
L

|
The steniards adopted were: i |

WINIER SCHOOLS i
]

l. Entrance requireme-is

a., Three years Z=vond the high school preparation or
b.  An entrance zxaminatlon in |
{1) history {
{2) literatre i
(3) languags ;
(4) economics N
!

2. Instruction

a. At least cne~inird of the instructors to have been trained
In and gracuztad from a recognized library school.
b, At least one~Zird of the Instructors to be experienced
in other litrz=izs than those connected with the school.
c. Some of the ‘mstructors to have llbrary duties,
d. One instructr to every ten students in laboratory werk.
e, At frast one-zixth of the students' time te be given to
practical litrzy work under supervision.
|

lamerlcan Library Asesciation, Commlittes on Libravy Training, "Re-

port, 1906" Library Journal, X4 {August, 1906), p. 177,
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4.

3.
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Tests and credentials

The giving of a certificate or diploma at the end of the cowse
which shall certify to the satisfactory completion of the
course, but not to fitness for library work.

SBubjects to be taught

a, Classification
(1) Decimal
(2) Expansion
B. Cataloging
(1) Classed
(2) Dictionary
C. Library economy
(1} Accession work
(2) Sheli-listing
(3) Loan systems
{4) Binding and rebinding
(5) Supplies and statistics
(6) Order work
d. Reference work, lectures and problems
e. Bibliegraphy, trade
i. Book selection

SUMMER SCHOOLS

Entrance requirements

A. a paid position as librarian or assistant or
b. a definite appointment to a paid position

instruction

a. one instructor trained in a recognized library school

b. two instructors with experience in other libraries than
that connected with the school

C. one instructor to every f{ifteen students

d. one-fourth of the curriculum allocated to practical work

Tests and credentials
5 out of 8 voted for a pass card stating subjects
3 voted for certificates stating plainly that the corse
completed was a summer school course
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4, List of subjects

Classification
Decimal

Cataloging
Dictionary

Library economy
Accession work
Shelf-listing
Loan systems
Binding and rebinding
Supplies and statistics
Order work

Reference work, lectures and problems

Bibliography, trade

Book selection!

As varying Committees on Library Training studied and —ade reports
to the American Library Assoclation, a new organization case into ex-
istence, In 1915 ten library schools which had been meeting fairly requ-
larly for informal discussions organized formally an Associatsa of
American Library s::hocals.2

For saeveral years the Association was viewed by the Cc=mittee on
Library Training as the appropriate vehicle for developing sta=dards,
Azarlah Root, Chairman of the Commitiee on Library Training, at a meeting
of the Association of American Library Schoeols in 1915 declared;

1 am looking quite as much, perhaps more, to results w=ich are

worked out in the directions of standards by this Associziizn of
American Library Schools as 1 am to anything that an outs.Ze committee

like the ALA Committee on Library Training can ever poss
About all that committee can ever possibly do 1s now ané

“€n set up

llbld. s PP. 175-176.

2yann, op. cit., p. 162,
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standards which seem to be at least the minimum standards that can
be required. !

This view of the Association by the Committee on Library Training
did not last long. This could have been predicted perhaps since the
Association standards in defining its own membership requirements were
lower than the 1906 standards. The latter specified entrance require-
ments lo a tralning program as either three years beyond high school or
an entrance examination on specified topics. The Association required
only a four year high school preparation or its equivalent.

Five years later, in 1920, the Committee on Library Training
officially nullified the 1906 standards and accepted the standards of the
Assoclation.? On the surface this would appear to be a capitulation,
but the action, as Vann points out, was "a strategic move taken by the
Committee to rescind the assurance, if it may be so described, extended
in 1916 that the determination of standards was properly a function of the
Association of American Library Schools. "3

As indicated earlier in this chapter, the literature of the period,

1887-1923, as it pertains to school library training programs is con=-

lVann, cp. cit., p. 162,

zAmr:rlw:am Library Association, Committee on Library Training,
"Report, 1920", ALA Bulletin, XIV (July, 1920), p. 284,

3Vann, op. cit., p. 164.
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spicuous by Its absence. In 1895 Katherine Sharp had reported in the
Library Journal that twenty-two states had some legal provision for the
establishment, financial report, and book collection of school librarles,
but none for staff,!

It would not be accurate to state that no tralning for school i~
brarians was taking place. In 1906

The Indiana State Normal School, Terre Haute, established a de~
partment of public school library science during the sehool year,
1905-6, under the direction of Arthur Cunningham, librarian.

Three courses, constituting a year's work, were offered: Course

1 was designed to "prepare the teacher for intelligent, systematic,
and scholarly use of collections of books," and Courses 2 and 3
were concerned with "the organization and management of school
libraries ., *2

That same year,

The Year-book for June, 1906, of the Kansas State Normal School
included several courses in library training, one of which, the
Advanced Course, led to the degree of A, B. in education with
library science as a major study to be pursued over a period of
four years, The course, essentially an expansion of the summer
course for librarians, included, in addition, typewriting, library
history, organizalion and administration, bookmaking, children's
literature, selection of books, books and authors, and library
news,

Ikatherine L. Sharp, “"Libraries in Secondary Schools, ® Library
Journal, XX (December, 1895), pp. 5-11.

2"Indiana State Normal School, Terre Haute, Indiana, * Library
Journal, XXI (April, 1906), p. 190,

3Kansas State Normal School, Emporia, Kansas, Year-Book, V,
No. 6, June, 1906 (Topeka: State Printing Ofiice, 1906), pp. 242~
245.
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Specialized training for school libr arians was to be a slow
process even though recognition of the need for professional training
in general was demonstrated when the Council of the American Library
Association voted In 1909 to establish a Section on Professional

Training for Librar.ianshlp.l

The focus of this Section was to be on
where and when the specialized professional training was to occur in
the training programs of students in library scheols.

Specialization was given recognition by many of the leading edu-

cators in the library field, but it was to take Williamson's report on

Training for Library Service? to set the pattern for specialized training

in library programs.

Mary Hall , in her study of school libraries, could uncover enly
fifty trained librarians placed in schools between 1905 and 1915.3 And,
in 1914 the Bureau of Educaticon In its survey of library instruction
identified 93 normal schools which offered courses in library sclience,

The range of efforts was from schools offering a single courge on use of

Iamerican Library Assoclation, “Council, June 26, 1909, " ALA
Bulletin, 111 (September, 1909), p. 442,

{ 2charles C. Willlamson, Training for Library Service: A Report
Prepared for the Camnegle Corporation of New York (New York, 1823).

3Mary E. Hall, “Development of the Modern High School
Library, " Library Journal, XL (September, 1915}, pp. 627-632.
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the library to some giving complete training for full or part-time li-
brarlans for school librarles.l 1t might have seemed obvious that the
market for school librarians was to result in a demand that could not
be met by the existing supply. In 1919 Mary Robbins, an instructor
at Rhode Island State Normal Bchool, surveyed via a gquestionnaire 125
normal schools and teachers colleges and ascertained that only a few
gave courses that would prepare school librarians , 2

Not until standards for school libraries and certification for

school librarians were developed was the pressure for special

preparation for school librarfanship sufficiently streng to in-
fluence, to any appreciable extent, the curriculum of library
schools, and to interest the normal schools and teachers
colleges In assuming responsibility for the preparation of
library personnel as well as teachers,

To understand how the increasing need for school librarians in
the 20's was to be viewed by library schools, it is essential to report
briefly the background and the issuvance of the Willlamson report,

In 1918 Willlamson published an article entitled "The Need of a

Plan for Library Development, "4 He expressed a concern in this article

1y, 8. Bureau of Education, Library Instruction in Universities,

Colleges, and Normal Schools, No. 34, Whole No, 608, (Washington,
D.C,: U, S. Bureau of Education Bulletin, 1914),

zMary E. Robbins, "Training Teacher-Librarians in Normal Schools,™
ALA Bulletin, X1 (july, 1919), pp. 278-281,

. 3Fiorrinell F, Morton, "fraining for School Librarianship, " Library
Trends, 1 (January, 1935}, p. 357.

4Charles C. Williamson, "The Need of a Plan for Library Develop-
ment, “ Library Journal, XLill {September, 1918), pp. 649-8655.



for the fatlure of library schools to provide the training needed for li-
brarians of small libraries. - ' R

By 1919 Williamson had become increasingly convinced that *the
library schools were repeating on a small scale the experience of the
American medical schools and that, like the latter, the solution for
improving standards lay In the creatlon of an authoritative body, con-
trolled not by the schools, but by the professlon.l

Vann has analyzed in detail the discussion and reactions by |
leading library ecducators and the varlous professional organlzations
that followed Willlamson's appointment by the Carnegie Corporation o ‘
direct a study of library tralning programs in 1919.2  «

The conviciions, the conflicts and the waverings of ti;e American
“I.ib.rary Assoclation, the Committee on Library Training, the Committee
on National Certification and Training, and the Association of Americ.an
Library Schools eventually culminated in 1923, In approving a recom~
mendation from the Chairman of the Committee on Library Training to the
Courncil of the American Libra:y Assoclation "that a Temporary Library
Training Board be appointed by the Executive Board to investigate the ’
field of library training, to formulate tentative standards for all forms

of library training agencies, to devise a plan for accrediting such-

1Vann, op, cit., p. 80,

21bid., Chapter XII, pp. 178-190,
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agencles and to report to the Council, vl

Several months later Willlamson's study on Training for Library
Service appeared, but it was his earlier influence that had markedly
"initiated the concept that the Association had a bounden duty to
create an agency for acerediting its professional training agencies. n2

The section of Williamson's report that was to have implication
for school library training was in Chapter XII, Advanced or Speciaiized
Study,

Probably the most important group for which specialized training
should be provided at once are the school librarians, In states
that have the best educational standards the high school 1i-
brarian must have the qualifications of a high school teacher =
which means a college degree with special ttaining in education
and some graduate study - in addition to a certain amount of pro-
fessional library training. A college education and one year's
study in a library school do not give adequate preparation for
high school librarianship. A second year of special preparation
is coming to be essential, the course to consist of three ele-
ments: (1) special study of high school library problems, supple=-
menting and adapting the general course; (2) special study and
training In educational subjects; history of education, educational
psychology and the high school curriculum; (3) extensive field
practice, consisting of quite long periods devoted 1o actual
service in well-organized high school libraries under the close
supervision and direction of able and experienced high school
librarians, At the end of this second year's work the student
would be much better equipped to organize and administer a high
school library than he can be at the ¢nd of the second year's

work in one of the two year schools at the present time. A gradu-
ate of the full course in either New York State or University

1American Library Association, "Proceedings: Council, April 24,
1923, " ALA Bulletin, XVII (July, 1923), p, 194,

2vann, op. cit., p. 190,
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of Illinois School has spenrt more time than is necessary on vari-
ous subjects which are highly important for all kinds of library
work but of little or no value in a high school library. He will
probably have taken only a brief elective course of rather
general character on school libreries and will have had a limited
amount of "practice" in high school libraries, No opportunity
will have been offered for the training in education which is in-
dispensable for acceptable and efficient service as a high school
librarian.

The need for speclalized training for library work with children
has long been recognized and fairly well provided for in the
Camegie Library Scheol and, more recently, in Western Reserve
University. Under the plan of organization proposed in this re-
port, specialized training for prolessional work with children
would be given as a second year of library school study, con-
slsting of some technical library courses, with much attention to
literature for children, through courses in education, child psy=-
cholagy, and the relations of the library to the publie school,
accompanled by much field work and practice under expert super-
vision...To provide the kind of specialized training proposed
here, it will also be necessary in most cases for the library
school to be located in the vicinity of other educational insti-
tutions whose cooperation will be indispensable. Thus, for the
specialized course for high school librarians, the instructions in
education and pedagogy must be sought in a teacher's college or
department of education of a university. Tho not quite so neces-
sary, It would pe highly advantageous o have the cocoperation of
a school of education in the training of children's librarians. !

Williameon concentrated on the professional library schools and
ignored undergraduate education in general, in spite of two important
events that took place prior to writing his final report.

In 1918 the Committee on High School Libraries of the North Central

Assoclation came out with a report entitled, Standard Library Organization

lCharles ©, Williamson, Training for Library Service; A Report
Prepared for the Carnegie Corporation of New York (hvew York, 1923},
pp. 94-98,
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and Equipment for Secondary Schoals of Different Sizes.] The National
Education Assoclation and the Amerlcan Library Assoclation sponsored

the report In 1920 which

marked a turning point in the development of school libraries and
had tremendous ef{ect upon education for school librarianship.,

The implication of the Certain Standards for library edu-
cation were recognized immediately. Officers of the School
Library Section of the American Library Association, forseeing a
need for school librarians that the library schools could not meet,
called a meeting in New York on May 22, 1920, to consider such
questions as: Does School library work require specialized
training ? If so, what difference should be made from the usual
library school training courses in education or teaching ?

Yollowing the lead of the Nerth Central Association and the
National Education Assoclation, and spreading the pressure
throughout the country, other regional associations and state de-
partments set more or less similar standards, thus creating a
market for school librarians to which neither the accredited library
schools nor the program in teacher-education Institutions were
adequate. The literature of the period makes frequent reference
to the discrepancy between the supply and demand in the school
library field,2

Summary
In summarizing the findings for the period 1887 to 1923 there is
an easlly identifiable clronolegical pattern to events,

1876 - The American Library Association was founded; the Library

Journal began publication; and Dewey published Decimal

INational Education As sociation, Committee on Library Organi-
zatlon and Equipment, Standard Library Organization and Equioment of
Secondary Schools of Different Sizes (Chlicago: American Library
Association, 1920).

zI\.'Ic-rmn. op, cit., p. 358.
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1895 -
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1906

1906 -

1906 -
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Classification and Relative Index.

Dewey established the first library training school at
Columbia, and library educators usually {dentify this date

as the beginning of library education.

Sharp reported in the Library Iournal that 22 states had es-
tablished legal provisions for school libraries with the
exception of staff,

ALA Committee on Library Schools studied admission require-
ments, faculty qualifications, and curriculum content.
Carnegie Library School of Pittsburgh began, Emphasis on
preparing specialists for work with children in public libraries.
ALA Committee on Library Schools studied six kinds of library
training programs; committee decided normal school training
was not within its scope and referred to the Library Secticn of
NEA.

ALA Committee on Library Training adopted standards for
academic year and summer session training programs, Subjects
to be taught were classification, cataloging, library economy,
reference, bibliography, and book selection.

Indiana State Normal School established a department of public
schocl library science, Three courses were offered: 1) Book
Selection, 2) and 3) Organization of School Libraries.

Kansas State Normal School offered several training courses,



1909 -

1914 -

1915 -

1915 -

1918 ~

1319 -

1820 -
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Including an advanced course which led to an A.B, in edu-
catlon with a library sclence major.

Council of ALA established a Section on Professional Training
for Librarianship.

Bureau of Education identifled 93 normal schools with library
sclence courses, ranging from one course to complate
training.

Hall's study of school librarians from 1905 to 191$ could
Identify only 50 tralned schoel librarians,

Ten lbrary schools formed the Assoclation of American Li=
brary Schools, whick adopted its own standards for ad-
mission to Hbrary school. The latter were lower than the
IQDB standards.,

Commitice on High School Libraries of the North Central

Assoclation came out with report, Standard Library Crgani-

zation and Equipment for Secondary Schools of Different

Sizes, Marked a turning point In the development of school
libraries and had tremendous effcct upon education for scﬁool
librarianship.

Williamson was appointed by the Carncgie Corporation to
study library training programs.

The NEA and the ALA sponsored the North Central Assaclation

Report, It led to the first national meeting te consider the



1920 -

1823 -
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question of preparing school librarians . Other regiconal
associations and state departments began to set somewhat
similar standards as the North Central.

ALA Committee on Library Training nullified its 1906
standards and accepted the standards of the Association of
American Library Schools.

Willlamson published his final report, Training for Library
Service. He recommended that school librarians should

have a second year of library school study with special
courses and much supervised field work; he emphasized need
for cooperation between the library school and department of
education or teachers' college aleng with other educational

institutions,



CHAPTER V

THE FINDINGS: SCHOOL LIBRARY TRAINING

1924-1950

The American Library Association created a Board of Education [/

for Librarianship in 1924 which was concerned with the critical situ— _
aticn in the school library field. In its {irst annual report it called |

- i
attention to the need for school librarlans, estimating that almost twice

as many {seven thousand) as was being graduated by aceredited library

schools, would he needed anrmally.1 P

By 1926 the Beard, in its second report, had developed detailed
quantitative standards for library education .2 There were eleven sets
of standards:

1 - 4 For four different types of schools: :

a) junior undergraduate o
b} senior undergraduate

"¢} graduate . i .
d) advanced graduate : i

lhmeﬂcan Library Assoclation, Board of Education for Librarianship,
. "First Annual Report, " ALA Bulletin, XIX {July, 1925}, pp. 226-253,

Zamerican Library Association, Board of Education for Librarianship,

*Second Annual Report, " ALA Bulletin, XX {October, 1926), pp. 444-446.
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5 - 8 For four different types of summer courses’
9 For library apprentlce classes
10 -11 For two different curricula in school library work {ln ac-
credited schools and in normal schools, college and
universities)

In the latter two standards the Board recommended that only ac-
credited library schools should prepare full-time school librarians, but
that an accredited curriculum in school library work in a normal cchool
college, or university might be undertaken by part-time school librarians.,

In attempting to meet the increasing demand for schoel librarlans
the Bonard recommended a Letter geoaraphic spread of opportunities for li-
brary education and the formulation of minimum standards for suminer
cou'ses,l as well as minimum standards for a curriculum in school Ji-
brary work.? .

Two speciallzed currlicula in school librarianship were proposed.
Cmne was a slxteen-hour curriculum for part-time school librarians and
was not recommended for those responsible for all phases of organizatlon,
The other was a thirty-hour cuiriculum closely following In admission re=

quirements, duration, and degree or certificate conf erred, the usual

practice of accredited institutions of collegtate rank. The thlrty=hour

Iihid,, pp. 453-457.

Z1pid., pp. 462-464.
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curriculum was to be as follows, 1

1st Semester  2nd Semesler

Book selection and allied topics 3 (General) 1 (Schaol)
Cataloging, Classification, etc. 2 2
Children's literature and storytelling 3

Field Work (children’s rooms, school

libraries, and general) 1 2
History and administration of libraries 2
Library work with children . 2
Methods of teaching the use of the litrary / - 3
Reference and bibliography 3 3
The place, function, administration a2

opportunity of the library in the

modern school 2
Elective 2 .

15 15

This was not the total curriculu=, Students were usually required
to study child psychology, philosophy ¢f education, public school cur-
riculum, and similar topics. The thirty-how curriculum stood, however,
as "the concensus of opinion to date cn the nature of the training to be
offered those who would undertake schocl library work as a profession.
In its emphasis upon library science techniques it is noticeably in line
with the tenor of the present discussion,*2

In spite of the recognition of the need by the Board of Education

for Librarianship, only three accredited library schools offered summer

1I..ucllll' Fargo, The Program for Ti=—entary School Likrary Service
{(Chicago: American Library Associaticn, 1930), p. 54.

21bid., p. 55.



session programs by 1927 and cnly five were reported by the Board ln- 1529
as having full curricula in school library work.1

Fargo had stated In 1930 her belief that schools of librarianship
had instituted the necessary coursas, and were turning out a sufficient
supply of professional workers to =set at least the demand for expert de-
partment heads in schools, but she felt that

there frequently remains the task of training a suftable personnel
within the school, More and more, as t™me demand for clementary
school librarians has excesded the traired supply, the division
of work with schools in the public library has been called upon to
instruct and train teachers whom the exigencies of the situation
have thrown into the position known as ‘teacher-librarian® totally
unprepared.

In 1933 new qualitative stardards limited to the professional 1=

brary schools were adopted by the Scard of Education for Librarianship.3

Three types of library schools wers listed for accreditation:

Type 1, those which require at least a kzchelor’s degree for ad-
mission to the first I_II academic year of library science,
and/or which give acazced professional training beyond
the first year, ' :

Type 1I, those which give caly the first {ull academic year of
library science, requiring four years of appropriate college
work for admission.

1J\.rnerit::an Library Associzwion, Board of Education for Librarlan-
ship, "Tifth Annual Report, * AL& Zilletin, XXII (June, 1929}, pp. 147-
166, '

zr'argo, op. cit., pp. 36-37.

3American Library MAsscociation, Board of Education for Librarian-
ship, "Minimum Requirements for Library Schools, * ALA Bultletin, XXVII
{December 15, 1933}, pp. 610613,
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library scicnce, not requiting four years of college work
for admission.

Type 1II, thase which give onlv the [irst full academic year of

The new standards were used for accreditation purposes until 1951,
The 1933 standards were supplemented In 1935 by standards for

.'(tcacher—llbrarlan training agencies wi:ch offered less than a full year

of library science instruction.! (See Zrpendix A} The latter were oot

used for acorediting teacher<librarias programs, but Instead accredita-

tion standards were set by the Nerth Central Association and other

reglonal accrediting associations and stiate departments of miucatl.can.2

There is no ¢vidence as to the degre= to which, if any,' the 1935 standards

were used as guides by these other orzanizations.

In 1934 the Board in its Tenth Annual Report discouraged the in-
crease of teacher-librarian courses and was concerned over thelr "undue
increase,..and their frequently undesizable effect on the amployment of
librarians with more comptete professicnal training.*3 And in its eleventh

annual report the Board perceived “the sost serious immediate probiem*®

lamerican Library Assoclation, 5Soard of Education for Librartan-
ship, “Minimum Requirements for Teasher-Librarian Tralning hgencies, ™
ALA Bulletin, X3IX {February, 1935), go. 87-90. ’

2pavid K, Berninghausen, ed., Undergraduate Llbrary Education:
Standards, Accreditation, Articulation, {(Alinnecapolis: University of
Minnesota, 1958}, p. 3.

3P-merlcan Library Associaticn, 3oard of Education for Librarian-
ship, "Tenth Annual Report, ® ALA Bul®=tin, XXVII (June, 1934), pp. 290¢- -

297.
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in library education as being "the training agencles other than library
school, "}

In Ralph Munn's report on Conditions and Trends in Education for

Librarfanshi p published by Carregle Corporation in 1936, there was just
one paragraph that referred specifically to school libraries,

The best training for the school librarian is subject to dispute,
She needs no more biblicgraphical nor technical training than is
currently given in a one-year school. To meet state certification
requirements, she must secure certain specialized courses in
education, either before or after the library school course. It is
also desirable that she s:udy the administration of school libraries
and adolescent reading interests as part of her professional
preparation,

Florrinell Morton's perception of the school library training situ-

ation of the early 1930's was that:

The unemployment of 1itrary school graduates threw out of balance
the supply and demand cf school librarians and brought about
competition between the gartially trained librarian and the library
school graduate, resulting In antagonism toward the teacher~
librarian program5.3

By 1935 three types of lifrary school curricula were available,

Iamerican Library Associztion, Board of Education for Librarian-
ship, "Bleventh Annual Report, ™ ALA Bulletin, XIX (June, 1935), pp.
308-315.

2Rﬂll.ph Munn, Conditizns 2=d Trends in Education for Librarian-
ship (New York: Cearnegie Corporation, 1936),

SFlonlnell Morton, "Tra:ining for School Librarianship", Library
Trends, I (January, 1953), p. 322,
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Harris! had classified them as "nonprofesslonal", "semi-professional®,
and "professional,” The nonprofessional courses were those in which
Ubrary Instruction was given with the purpose of making intel]ligent
users of books and libraries. Seml-professional courses were intended
to traln teacher-llbrarians in the organization and management of small
school libraries., Professional courses wore offered in a llbrary school
for those intending to be fuli-tlme professional librarians.

The 1836-37 period produced gignificant reports for school library
education, In 1936 the Joint Committee of the American Library Associ-
ation and the American Assaciation of Teachers Colleges published How

Shall We Educate Teachers and Librarians for Service in the Schools 72

and that same year Columbia published Lucile Fargo’s study, Preparation

for Scheol Library Work 3 year later the ALA cane out with The Prepa-

ration of Teacher-Librarians: A Report Based on Field Siudies of Training -

Agencics .4

lMabel Harris, Non-professional Library Instruction in Teachers

Colleges, Peabody Contributions to Librarianship, No. 3 (Peabody Li-
brary School, 1934).

zlolnt Committee of the American Association of Teachers Colleges
and the American Library Association, How Shall We Educatc Teachers
-and_Librarians tor Library Service in the choel; Findings and Recom-
mendations ( New York: Columbia University, 1936).

pucile F, Fargo, Preparation for School Library Work {New York:
Columbia University, 1936},

4pmerican Library Assoclation, The Preparation of Teacher-Ti-
brarians ({Chicago: American Library Association, 1937},




The Joint Committee suggested principles which should guide the

educatlon of both teacher-librarians {part~time} and professional 1§-

Yrarlans (full-time).

The Education of Teacher-Llbrartans
and School Librariansl
(General Principles)

Curricula should reflect comditions n the fleld. -

The ultimate vocational goal of persons pursuing courses in
llbrary science should be kept clearly in mind; i.e., class=-

reom instruction or school librarianship.
3. The persennel of groups preparing for school library service
should be selected on the basis of personal {itness and

special abilities.

4. Speclal preparation for school library service should not be
made at the exXpense of broad subject matter and cultural

education.

5. Not all teacher=training institutions should attempt the
preparation of schocl-library personnel, Centers for such
education should be developed iIn relation ta library facili-
ties, staff, financial support, and reglonal or state demands.

{a) Teacher-Librarians
(Special Principles}

1. [Instruction for teacher-librarians I@. A proiessional curricu-
can be based on tha library orl- lum not less than one
entatlon (nonprofessional academic year in length
courses) provided for all 1s essential for the full-
students . time llbrarian, It

2. The curriculum should be organi- should be offered in an
cally retated to the teacher~ accredited library
training curriculum, school.

2. The organic relationship
between school librarian=
ship should be recognized
in the curriculum,

3. The professional special— -

1)V:::Lnt Committee, op. cit., p. 11,

{b) School Librarians
{Special Principles)

jization of the school
librarian shouid he built



57

upon or coordinated with
educational experience
and study.

Lucile Fargo described a major dichotomy ‘n library education as
the question whether "epecial library service is chiefly professional
from the point of view of librarianship or from that of the profession
served, be it law, or medicine, or education, *l she believed that some
librarians and probably even more educators were not at all sure whether
the specialization of school librarianship belonged to the teaching pro-
fession or the library profession.

Fargo's study was divided intc two parts. The first included a
survey of positions available to librarians in schools or in public li-
braries which served schoels;: an analysis of the duties and functions of
the school librarian in relation to those of librarianship and compared
with those of the classroom teacher an investigation of school library
standards and certification, professional migration, and the influence of
consolldation of schools and centralization of library service.

The second part of Farge's study was concerned with relating edu-
cation for librarianship in general and school librarianship, and also
teacher education and school librarianship education,

In reviewing the positions avallable to librarians in schools, Fargo

concluded that the varlability of school situations in the United States

lrargo, op. cit., p. 1.



made generalizations very hazardous. The large majority of elementary
and secondary schools employed part=time librarians and most of the
latter were not utilized as true teacher-librarians, i.e., the librarian-
ship phase of the job was that of a custodian of bocks and/cr a reading
teacher in charge of a reading room. Fargo felt that thls Influenced
trainlng f)rograms for school librarianship by a) emphasizing training
in reading-techniques, remedial reading, 1iterary.appreciation, and
group management, and b] de~emphasizing, if not eliminating most
technical cowrses In librarianship, substituting children's literature,
book selection, reading guidance and story-telling. .

In a number of communities, school librarianshlp services were
provided by a municipal or county llbrary, The professional librarlan
might be designated to provide library services that could range from
kindergarten through junior college. Thls also increased the dilemma
for all schools preparing librarians. Should they provide a narrowly
specialized cwrlculum preparing solely for elementary or secondary ¥ -
brarlanship, or should they provide a generie professional background
with school service alectivas ?

In analyzing the duties of school librarians Fargo concluded that
the great majority of the dutics could be readily classified under the
recognized cateqories of librarlanship: bibliography, organization and
management, and services, She felt that this indicated that school H-

brarfanship for the present, while closely related to teaching, was not



identical with 1t. Many of the functions, however, indicated Ia need to

be adjusted to school noeds. Fargo decided that this justified the fol-

lowing conclusions :

1.

I

The main body of discipline essential to preparation for
school librarianshlp shauld be basic and in line with the
professional discipline provided for librarians generally—-
presumably through the cumriculum ¢f the library school,
But this bady of discipline must be shaped and adjusted so
that students may be prepared to adapt standard practice to
the varying situations existent in elementary and secondary
schools, .. .it ought to be evident that among the pre-
requisites for both students and instructors is a vivid
appreciation of the kinds of service demanded In various
types of schools.

The presence in the functiona! list of & conslderable number
of teacher functions too far removed from professional li=
brary work to be classified as adjusted or specialized
library service may be interpreted to indicate that there
should be an enlargement of opportunities for teachers, as
teachers, to acquire a working knowledge of library practice
«.+s This means: (a) the setting up In teacher training

agencies of undergraduate library curricula clesely integrated -

with teacher training subj ect matter and adequate to Initiate
future teachers into the use of library materials and the
possible care of small collections of books; and (b) the in-
clusion in graduate administrative cuwricula for educators of
opportunities for study of library functions, planning, and
administration.

In a nutshell, the whole situation comes to this: in
planning Instruction in school library service, two dlstinct
objectives must be kept in mind: (a) librarianship prepar-
ation spccialized for educational service; and (b} the
preparation of teachers to use libraries and to assume the
task lncidental to officlating in the small schaal lbracy, In
the first case, librarianchip is the maln stem and education
the varlant: in the second case, education is the maln stem
and librarfanship the variant.

bid., pp, 47-49.
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i
Certification conditions were viewed by Farge as being so chaotic

from state to state that it was impossible to draw conclusions other than

“it behooves the prospective seéondary school librarian to acqulre ap-

proximately fifteen semester-howrs of credits in educational fields Lf he

wishes to market himself professionally. 1

Fargo's data on professional migration indicated that
1) trailned librarlans did not tend to shift from one cducational lavel

{elementary, secondary) to another, however, school consalidation
could affect this sftuation considerably.

2) .ln transfer between public libraries and schools there were some
changes from positions with public libraries to schools but not the
TeVOTSEe?

3) for various reasons, part-time librarians were not frequently advanced |
to full-time positions.

The data on pre-professional backgrounds of librartans indicated h
trends rather than significant diffecrences. Hlgh schoel librarians were
recrultf:d more from liberal arts colle-ge programs than from teachers’
colleges, and elementary school librarians came significantly from
teachers—-in-service. In this area also Fargo emphasized the critical
difficulty of generalizing because of variables unique to local situations

and financial conditions, 2

Iibig., p. 79.
21bid., pp. 105-107.
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From her study of school consolidation and centralization Farge
concluded that:

We may expect a steady demand for two types of preparation:
full professional education in library sclence including ad-
vanced courses in administration, supervision, rural school 1i-
brary extension, and the like for persons destined to fill the
central positions; and training of teachers in the cducational use
of library materials and in the administration under supervision
of book collections In sehools, 1

Fargo's review of the changing patterns for preparing school 11~

| ﬁrarlans included a thorough summary of the way In which the 1926 Board
report presumed that the education of scheol librartans would take place
in accredited library schools. The program which was generally followed
emounted to this: |

First, the prospective librarian mlght go to an accredited
ltbrary school where by means of elcctives he would be allowed
1o point his professional education in the direction of schaool li-
brary service, Such a procedure had the advantage of taking care
of that large group of young college graduates who enter Hbrary
school with no idea as to what particular phase of librarianship is
best sulted to their capabilities and interests. It afforded time for
orientation and wise choice,

Second, the prospective school librarian might reglster for a
thirty-hour, {irst-year curriculum from the start highly specialized
in the direction of school library service. The institution offering
such a curriculum was equally eligible with the fiest for ac=-
creditation by the Board of Education for Librarianship as a 'li-
brary school' provided it met the usual standards as to faculty,
physical equipment, and so on, Since these standards had been
largely set up in line with tfose for separate prefessional schools
with considerable asutonomy in administration, they were difficult
of application in teacher=training agencies where the library
science curriculum involved had most of the characteristics of an

I1bid., pp. 115-116,
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academic major, ...

The third possibility for the prospective library worker in the
school was a sixteen-hour undergraduate curriculum, a cur-
riculum still regarded as acceptable as to length by the Board of
Education for Librarlanship under its recent standards for the
education of teacher-librarians,

In her analysis of the realities of the role of the teacher-librarian:

The brevity of the period allowed daily or weekly for library
duties, the difficulties which teacher-librarians encounter in
becoming full-time librarians, the development of supervision
and of centralized technical service calling for part-time work
under supervision--because of all these things,...

Fargo concluded:

The nature of this suggested undergraduate curriculum should be
materially changed, Instead of a professional library science
curriculum in miniature it should probably be composed of semi-
professional and non-professional electives for teachers,
closely Integrated with the preparation of teachers, the ob-
jectives being the development of skill in the selection and use
of books and other graphic materials for educational ends, as
introduction to library agencies significant in education, training
in practical bibliographic methods, appreciation of the library as
a cultural agency, some knowledge of the arts of printing and
illustration, some ability to organize small collections of bocks
into working units.

Unfortunately the production of miniature prefessional cur—
ricula has not stopped with the sixteen-hour type. The movement
has resulted in the six-hour, eight~hour, and twelve-hour cur-
ricula offered so frequently to satisiy the requirements of the
secondary school accrediting agencies. Once again, the fault
does not lie in providing library science courses for teachers;
the difficulty is that the courses offered are fundamentally
maladjusted as to content and emphasis, ]

In analyzing the adequacy of the full professional curriculum for

school librarians, Fargo pointed out that the first year of the library edu-

Yibid,, pp. 126-128.



catlon curriculum did not have much specialization, and the second year -
was chiefly an intensification of the first, The curriculum inadequacies,
when added to the other vartables of certification requiremants for school

lbrarlans, the financial expenses of graduate education, and the low
salaries of librarians, contributed to the picture in 1933 of only 44
students eaming the M.A. degree in llbrary education, whereas 786
bachelor's degrees recipients were Interested in school work, the
number of professionally trained school librarians was indeed infini-
tesimal, ! ) o o
The questions as 1o how and when school specialization should
oceur in the first year library sclience currlculum were considered by
Targo to be capable of resolution by using modern instructiconal method_.-s
of grouping plus takirsg acvantage of clective cpportunitles.z
The second year of the curriculum was a more controversial one
for the library school acccrding to Fargo. There appeared to be several
possible positions:
(a) it may follow tke lead of the strict constructionists and corn=~
cur in the dictum that the only graduate work legitimately leading
to the degree of M.A. 13 weighed heavlly on the side of the
liberal arts and inwsclves training in research and some beginning
of scholarship conwibution to the world's knowledge; (b) itmay

follow the lead ¢f 1he pedagagical group which flings down the
gauntlet to the strict constructionists and refuses to admit as

1hid., pp. 128-130.

21bid,, p. 139.
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the sine qua non of first-year graduate work the predominant
claim of scholarly and non-vocational subject matter and stands
for prof essional subject matter and more or less training in re-
search; (c) it may take middle ground, leaving it to the edu~
cational world at large to compose its differences,

The last ?osltlon seems to have been the one rather gener-
ally adopted.

Fargo believed that the second year curriculum for school librarians

couldn't be reduced to a set formula of courses because the librarian

positions available after graduation were so varied that it was imperative

that the program be highly individualized.

Fargo's outline for the suggested two-year curriculum in library

sclence specialized for school librarians was as described in Table 1*

TABLE 1
FIELDS OF PROFESSIONAL STUDY FOR FULL-TIME LIBRIANS
In this table, the fields are shown as related to a basic curriculum.

Numbers indicate approximate weightings out of a total of 30 points per
year,

First Year
General Professional (20)
(9) Bibliographic
(2) Book selection principles and techniques

(6) Reference and introductory subject bibliography
(1) Trade bibliography--first tools

l1bid., pp. 141-142.

L]

Ibid., p. 144.



TABLE 1 = CONTINUED 65

{(11) Organization and service

(2) Library records and methods

(2) Dictionary cataloging

(3) Classification

(3) Administration--introductory survey
(1} Librarlanship as a profession

(1) Teaching library use -

Special Professional
School and Children's Librarians (7)

(4) Bibliographic

Books for children and adolescents--content, selection

and use
Senlor High Schoel Librarians Elementary, Children's and
Junior High Librarlans
(3} Crganization and service (3) Organization and service
High School library Library work with
administration children in and eut of
school

Integration with curriculum Integration with curriculum
and public library and public library

Adjustment of techniques and Adjustment of techniques and
crafts to school situation crafts to work with younger

children

Second Year
General Professional Group I (8)

Library research methods (in bibliographic, organization, and
service fields)

a. Research methods seminar
b, Thesis (may or may not be required)



TABLE 1 — CONTINUED

Special Professional for School Librarians (8-10)
{2) Bibliographic . R *

Bclentific and cumiculum approach to book selection
Educational biblicgraphy

{8) Organization and service

Supervision and centralized organization of school library
service problems in integration and adaptation

Curriculum building in library science
Methods in library science
Rural school library service
General Professional Group II {6)

Blbllographic

Book 1llustration

History of books and libraries _ .

Biblicgraphy and bibliographic methed {advanced)

Children's literature (advancad)
Organization

Special problems in cataloging and classification
Indexing and filing

Service

Library administration--special problems
Library personnel problems . N

The lelds and levels of speclal Interests were not necessarily to be sepa-
rate courses in the first year, but were at times to be merged. In the
second year there was a gencral professional core with Fargo believing
that the only library. course that all students should prpbably be required

to take was one In 1lbrary research technigues,
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Conspliciously missing from the two year curriculum was super—
vised field work or experlence in a library. Fargo commented on this
polnt by Indicating that the field work experlence as presently offered
was of doubtful value, but she recognized the value and need for some
kind of "post-graduate period of supervised activlty; " She stated that
“fleld work has been omitted from the diagram not because schoel Li~
brartans stand less in need of practical experience and chservation
than do other librarians but actually because they need Lt more. "l The
present certification practices resulted too often, according to Farge, In
a librarian's being requiréd 1o do a poricd of supervised classroom
teaching in order to receive a school librarian’s job, fhis she felt might
be satisfactory to the educational administrator, but she belicved that
the librarian should have her experiénce in a school library under the
supervision of a school librarian, She felt that this suggested:

The lmportance of the training sc.hool library and its use by li~

brary schools as an instrument of supervised school library

experience, 1t alsc suggests that library schools preparing
schocl librarians and desirous of placing their product may have
to plan for more supervised field work and may have to study
the possibillties of a perliod of internship.2

The curticula ior the preparation of teacher-lfbrarians or, in the termt-

nology used by Fargo, “the semi-professional” curriculum had been guite

varled. The two main types of semi-professlonal curricula were the short

Iibig., p. 148. ' '

Zibid., pp. 149-150.
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and the not-so-short, and they were essential for the classroom teachers
in small high schools or in elementary schools who were placed in charge

of ltbraries on a part-time basis,

The demand for this instruction was evidenced by the data avall-
able to the American Library Association Boeard of Educatlon for Librarian~
ship in 1935. "For the academic year 1934-35 a total of 142 beginning
curricula in school librarlanship were available (11 accredited and 131
unaccredited) of which 102 compr!sea less than a half year (fifteen
semester hours) and 64 involved less than six hours, ul ‘

Fargo indicated that the existing non~professional courses and
curricula were weighted on the side of terhniques, ong {mportant reason
being that the classes were taught by the college librarian who would
tend to involve students more in records and routine than in relating

books to the necds of boys and girls. |

Fargo proposed the following teacher-librarian currleulum, 2

libid., p. 153,

Ea]

Ibid., p. 158.
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TABLE 2

FIELDS OF UNDERGRADUATE LIBRARY STUDY FOR TEACHERS AND TEACHER-
LIBRARIANS
Numbers in parenthesis indicate relative weightings

A. Non-professional Introduction to Libraries, Library Functions and Use,
Bibliographic Methed, etc, (3)

{1) Use of books and libraries
{2) The teacher and the school library
(3) Library agencies and their education work

B. The Teacher as Librarian (12)

In Elementary or [unior High School

In Senior High School

(4) The library in the elementary (4} The high school library
or junior high school
Functions, adjustments,
Functions, adjustments, integration
integration
Organization for use--
equipment, business
records, library crafts,
simplified cataloging
(6) Books and other library (6) Books and cther library
materials for younger boys materials for older boys
and girls and girls
types and choice types and choice
Uses--recreational, cur- Uses--recreational, cur-
riculum enrichment, riculum enrichment,
reference reference
(1} Library activities (1) Library activities
Library Instruction, projects, Library instruction,
hobbies projects, hobbies
(1) Book production and the (1) Book production and the

history of books

history of books
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Fargo believed that the library Instruction should begin on a base
required for all teachers, and Part A of her proposed curriculum was
introductory, with the teacher looking at the library and its tocls and
learning how t use them, Part B was made up of semi-profescional
electives for the prospective teacher-librarian and was built upcn part
A. The two taken together would constitute the [ull undergraduate cur-
riculum for the teacher librarian, -

OCne of the questiens arising from Fargo's propcsal was what to do
with the larger number of teachers who come from liberal aris colleges
who receive literally no teache.r training. F;ugo believed that it was the
responsibility of the liberal arts college to "face the problem of library
education sfuarely and either provide the same type of courses as have
been outlihed for teachers colleges, or else steer promising students
towards post-graduate professicnal education in library schools. =1

What Fargo had contributed was a suggested program of school 1i~-
brary preparation which differentiated:

More sharply than has keen usual between {a) the proefessional

preparation essential for full-time librarianship, (b} nonprcfessional

courses in library science devised to cquip tecachers for the effective
use of library resources and {c} the preparation of teachers for the
semli-professional exploitation and supervision of smail collections

of books within the school.2

‘The 1937 American Library Association report on The Preparation of

lypid.,p. 164.

21bid,, p. 3.



Teacher-Librarians described the situations currently existing in insti-

1utions which oifcred approximately onc~hall year of library instruction

and those which offered less than one-hall year. The report pointed out

a great range of variability in Instructor competence, curricular practices,

student selection criteria, financlal support, library facilities, and

special collection, !

One of the major recommendations to emerge from the 1937 report
was that the curriculum for teacher-librarians should be based on four
primary consideratlons: |

{1} A teacher-librarian s hoth a teacher and a librarian. A recom-
mendation adopted by the Joint Committee of the Amerlcan
Assoclation of Teachers Colleges and Americar: Library Associ-
ation and affirmed by a conference on education for librarianship
in the South states: 'A knowledgc of the place, function and use
¢f the library In the scheol, a wide acguaintarce with books and
reading for boys and girls at elementary and secondary levels,
and an understanding of the services available through varied
library agencies should be a part of the professional equipment
of every teacher,’

The teacher-lbrarian will neod a wider knowledse of books for
children and young people than 1s often affordec by the insti-

tutions which prepare teachers, Such courses will be cqually
valuable to tecachers and because of their dual purpose will be
primarily important in the curriculum for teachez=librarians.

{2} The teacher-librarian works alone in a small school, with ex~
tremely limited time for library duties and in mary cases without
supervision. The ultimate geal in school library organization
and administration is to make available and eacily accessible to
administrators, teachers and students all kinds of library
materials needed {or both work and recreation. - Then what should

1American Library Association, The Preparation of Teacher-Librarians,
op. cit., pp. 16-34, \
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a part-time librarlan do In one period a day to further the
attainment of this goal ? What should be added to this
program of work if two periods a day are allowed? To

answer these two questions consideration would have to be
glven to determining relative values of various types of
service in relation to time available to put into practice the
library training acquired. The resulting course or courses
would then consist of a selection of material from many
library science courses, reorganized to meet the specific
demands of the teacher=librarian positions, Instruction in
the functions of the school library, the organization of library
materials and the sources available to supplement the slender
resources of the individual school library must therefore be
concise, definite and sufficiently si mplified to give the
teacher-librarian basic knowledge of what to do, how to do it
and reasons for both,

{3) The course for teacher-librarians should be short, for it must
be remembered that an undergraduate student taking library
science as an additional subject of specialization is doing so
at the expense of his cultural education. The scope of such
instruction must be limited to subjects of practical value de-
veloped only to the point of usefulness to the teacher-librarian,
Highly detailed instruction in technical processes, which the
teacher-librarian will have little time to use, is scarcely justi-
fied in a curriculum for the teacher-librarian. On the other
hand, an important part of the information essential for teacher-
librarians concerns the services which county libraries, state
library extension agencies, state libraries, and municipal 1li=
braries are prepared to give to schools, Consideration, how-
ever, might well be given io the idea of recommending a
program of studies for the library science student which
would utilize the cultural courses given in other departments
of the college or university.

(4) This library instruction for teacher=librarians should form an
introduction to professicnal training on a graduate basis, but
it should not attempt to parallel such graduate work in simpli-
fied form.]

Some of the other major recommendations from the 1937 report were

IM- « PP 37"38-
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that no Institution should attempt instruction for teacher-librarians with-
out recognizing the need to establish and to mainlain a sizeable book
collection sultable for use In school libmr!es,l and that a medel school
library be maintained in a demonstration or experimental school,]

In 1938 at an ALA Midwinter Conference a symposium was pre~
sented on the topic of "The Responsibility of the Teachers Colleges in
the Preparation of Personnel for Library Service in the Public Schools. "

Louis Shores, Director of the Peabody Library School, summarized

the arguments in his symposium presentation as fo.llnws.z

Short course (Teachers College) Advocates

1. Library schools train for public not for school libraries,
The library scheol cuiiculum which was meant for public
libraries has merely added a school lbrary administration
course to the old cwiriculum and let it go at that,

2. The few library schools that do train for school libraries
frequently have no prerequisites in education and often
overemphasize the large city.

3. Library schools require five years to {ill a position which
often pays less than a teaching position in the same
school filled by a teacher with only four years of prepa-
ration.

4. Llibrary schools offer a peculiar degree called B, 8, in
L. S. which the school world generally does not recog-
nize either financially or professionally.

libid., pp. 38-39.

210uis Shores, "The Responsibility of the Teachers College in
the Preparation of Personnel for Library Service in the Public Schools, ®
Library journal, LXIV {April, 1939), p. 265. :
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Over 75 percent of the nation's secondary schools enroll
less than 200 pupils. Short courses prepare best for
these schools.

School librarians need less library techniques and more
knowledge of children. This means fewer courses in
cataloging and more in adolescent psychology, for
example.

Teachers colleges exist for the sole purpose of staffing
the public schools with trained personnel. If the
teachers college can train English, social sclence,
science, and art teachers, why can they not train
school librarians ?

The teachers college is best prepared to train school
librarians because of the educational influence on its
campus and because of its demonstration schools.,

Long course (Library School) Advocates

Ip

2l

The library schools turn out a better product because
their selection is better than that of the average teachers
college.

Library schools that specialize in school library work re-
quire courses in education as prerequisites for admission.,

By requiring five instead of four years the library schools
insure that broad cultural background cenceded to be
essential. This is impossible in the teachers college
where forty-five of the sixty hours offered during the last
two years are devoted to the two professional subjects of
education and library science.

There is nothing peculiar about the B. 8. in L, 8. It is

a degree approved by the highest accrediting agency.

The first professional degree in engineering, law, and
other professions is also a bachelor's degree, even though
in law it may be based on seven years., School systems
are being educated to recognize this degree,

The schools enrolling less than 200 cannot afford to
employ a full-time librarian anyway. Their problem may
be solved in consolidation, with perhaps one trained li-
brarian for every two or t hree schools,
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6. School llbrarlans need to know more than they actually
. use. The old apprentice courses disappeared largely
""" begause they offered too narrow training. There is no

" assurance that a scheol librarian will remain in ane
place for the rest of her professional life.

7. The fact remains, however, that 80 percent of our
secondary school teachers come not from teachers
colleges but from liberal arts colleges and universitics.

8. The teachers colleges need the resources they put into
library training to build vup their college and school library
facilities which are at present f{ar below the library fa-
cilities of 1iberal arts colleges.

- Shores questioned whether the demand for school librarjan could
not be met within a few years by the accredlted library schools supple-
mented by a few additional agencies accredited in regions not then
adequately supplied. He acknowledged the desirsgbility of locating the
additional library schools at teacher-training institutions with strong
schools of education already eGuipped to glve recognized graduate work., !

It seems evident that in the twenties and the thirties professional

brarians resisted the trend toward preparing school librarians in teacher
training Institutions. The effort to maintain the preparation of full-time
scheol llbrarians in the accredited library zchools was probably defeated
as a result of the increasing need in elementary and high school li-
braries. ‘Teacher-training institutions increased the number of library

courses they offered and eventually were preparing the majority of full-

time librarians for schocls, As Morton saw jt:2 . - I

i
i
1
L

11bid., p. 266. S
2Morton, op. cit., p. 359. ' b
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A nurmber of factors combined to cause this cevelopment, some of

which were:

1-

3‘

6.

The prevailing pattern of library education in the professional
library schools throughout the twenties, which provided a
general curriculum usually in the first post-graduate year and
withheld specialization until the second post-graduate year,
extended the education of school librarians beyond that of
classroom teachers.

The reluctance of library schocls to offer summer courses and
to provide opportunity for specialization in school librarian-
ship forced schools to seek elsewhere {or school library per-
sonnel,

The concentration of library schools in a few sections of the
country left great areas unserved by professional library
schools,

The insistence of school administrators on instructional as
well as library qualifications set a requirement which many
library school students could not meet, and which library
schools were not entirely in sympathy with.

The tendency of the schocol administratcr to turn for his li-
brarians to those institutions from which he was accustomed
to secure his teachers encouraged the ciiering of library edu~-
cat'on in teacher-education institutions.

The large number of small schools which could not appoint,
or were not required by the standards urder which they oper-
ated to appoint full-time librarians created a demand for
"teacher-librarians " who were trained for service as teachers
and as librarians, a type of training that the library schools
of that period were not set up to offer as part of their regular
program,

Morton summarized the value of efforts in the thirties as:

A change from the acceptance or rejection of programs in prepa=
raticn for school librarianship based upon exgerience, to the
development of programs and standards resting on the identifi-
cation of objectives, the analysis of functions and duties, and a
study of the relationship between education and teacher education.
This opened a way toward the development of a system of edu-
cation for librarfanship into which programs in preparation for the
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specilal fields could :.'..!

World War 11 made it 2.f{icult to focus national attention on

school library training, but a committee of the American Library Associ-

ation produced a statement cf the [unctions and standards of school

libraries adopted in 1944 an< published In 1945.2 The standards con-

tained the following brief section dealing with the training of library

school personnel:

The School Librarian.- The school librarian should have completed
an organized collece zzogram in library science, usually 30-36
semester hours, with consideration given to the selection and use
of books particularly =::ted to the needs of school age boys and
girls and to the functicz and administration of the library in the
school. These courz#: might be included as a part of the four-

year college cowrse. = line with the trend toward requirement of
five years of preparai.zn for all teachers a year of library school
training, in addition = four years of college, is desirable for v
school librarians, T-zy should also have completed professional

education courses gensrally required for certification of teachers.

The librarian of ¢ central school=library department giving
service to a number ci =mall schools, should have at least the
basic qualifications of the school librarian working in a single
school.

For supervisory pcsitions on local or state levels, the value
of additional training 2-d experience in both classroom teaching
and school library work is recognized,

The Teacher-Librarian.- The teacher-librarian, who has the dual
responsibility of classrcom teaching and of acting as librarian,
should have completes no less than 12-18 semester hours (18-24

Ibid., p. 363.

2American Library Azsociation, School Libraries for Today and To-

morrow (Chicago: American Library Association, 1945).
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quarter hours) of library sclence with emphasis on books and their
use in elementary and secondary school programs. These credits
must represent an organized program rather than a cumulation of
unrelated or duplicating courses.

In those situvations in which it is necessary for the teacher-

librarian to be entirely responsible for the technical organization
of the library, he will need training in classification and cata-

loging.

The training of teacher-librarians may well be the responsi-
bility of teacher-training institutions in which training programs
with adequate staff and facilities are set up.!

In 1946 Joseph Wheeler produced another of the Carnegie Reports
on Librarianship. Ten years earlicr, Munn had just one gmall paragraph
in a similar report financed by Carnegle. This time there were five pages
devoted to school librarianship, Wheeler stressed thal in some states
the situation was healthy but in others there were problems in several
directions. School libraries were Inadequate, and would-be school li-
brarians were being turned out without having used or seen a school
library,2

As the forties drew to a close it was evident that the question of
the preparation of school librarians needed to be examined very socon.
The people who influence the realistic job functioning of school li-

brarians were not satis{ied with the existing situation. Oberholtzer,

~1bid,, p. 18.

Zjoseph Wheeler, Progress and Problems in Education for L:brarian-
ship [New York: Carnegie Corporation of iew York, 1946), pp. 82-83,
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Superlntend.ent of Schools In Denver, Colorado, reflected the views of
school administrators based upon a survey he conducted with school
superintendents when he stated: . i

One of the major groups that kas struggled with this difficult
problem of standards for good secondary schools is the North
Centraltl Association, and it thinks that your standards are too
high. .

I cannot help but feel that there is a definite need for developlng

a particular brand or species of librarlan: namely those who are
educator-librarians. From what [ have gathercd from reading the

minutes of the various conferences of the ALA, and from the few

Iibrary meetings that I have attended, I cannot help but recognize

that most librarians spend the bulk of their time discussing the

detalls of librarianship rather than extending their knowledge into
various subject and interest areas that librarianship was designed

to serve... . -

Colleges and universities which are turning out librarians should
provide a deflnite program of training which will prepare men and
women to enter the field of schoot library work., .This is a problem
that cannot be lmposed from above , but must come irom the recog-
niticn of this need by the library training institutions and by the
men and women who are at present in school library work...School -
llbrarizzms should be able to think In torms of the teacher's point of
view.

A thorough analysls of the literature of the forties seems to indicats
that slgnificant innovations in the patterns of education for school li-

brarians were yet to be achieved,

Ixenneth E. Oberholtzer, "Administrators Consider Problems of the
School Library, * ALA Bulletin, XLIV {January, 1950), p. 18.

2Kenneth E. QOberheltzer, "Questions for the School Librarian, ®
ALA Bulletin, XLIM (December, 1949), p. 361,
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Summary
For the period 1924 to 1950 it is possible to again view the pattern
as it developed with a chmrwlo.gical approach.

1924 -  ALA created a Board of Lducation for Librarianship.

1925 - First Report of the ALA Board called attention to the critical
shortage of trained school librarians.

1926 - Board's Second Annual Report developed 11 standards for
library education. The Board recommended that only accredited
library schools should prepare full-time school librarians with
a 30 hour cwrriculum, but that an aceredited currjculum of 16
hours in a normal school or college might be appropriate for
part-time school librarians,

1933 - ALA adopted new standards, Three types of library schools
could be accredited:

Type I required a bachelor's degree for admission and also
offered more than one year of training;

Type II required a bachelor's degree for admission but gave
only one full academic year of library training;

Type 1II gave only one full academic year of library training,
but did not require four years of college work for ad-
mission.,

1934 - Board's Tenth Annual Report discouraged the increase of
teacher-librarian courses because this affected the employ-

ment of more qualified librarians.,



1834 - Harris classified library curricula as “non-professlonal” for

IlBrary users; "semi-prefessional® for teacher~llbrarians,

and "profes sional™ for full time llbrarians.,

1935 - Board added standards for te.ﬁcher—lihrarian training agencles
which offered less than one full year of library training. ALA
did not, howoever, use these standards for acoreditation
purposes,

1935 - Board's Eleventh Annual Report stated that the most serlous
problem in library education was the training of iibrarians by
a-gencies other than library schools.

1236 - Joint Committee of the ALA i_md the American Assoclation of

Teachers Colleges published How Shall We Educate Teachers

and Librarians for Service in the Schools ? It contained prin-

ciples for guiding the education of teacher-1lbrarians (part-
time) and professional librarlans (full time).

1936 - Columbla published Fargo's study Preparation for School Li-

brary Work., Fargo stated that the major question in Jihrary
education was whother school llbrarianshlp belonged to the
teachlng profession or the library profession. Her study of
librarian positions and functions led her to conclude that
f_ull-tlme school librarians needed llbrarianship preparation
but with an cducational spegialization, part-time or teacher—

librarians needed semi-professional preparaticn.
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For full-time librarlans Fargo proposed a first year curriculum
of 20 general professional units, 7 special professional units
related to the school setting, and 3 elective units; and a

second year of B general professional units in research, 6 in
general professional electives, 8-10 electives in special

professional areas. Fargo omitted field experiences, not be-
cause they were not needed, but because the present quality

was poor.

For teacher-librarians Fargo proposed 3 units for all leachers
on an Introduction to the use of the library, and 12 units on

the teacher as librarian dealing with library functions, organ-
ization, library materials, activities, and the history of books.

ALA report on The Preparation of Teacher-Librarians pointed out

variability among programs. It recommended that 1) teacher-
librarians need a wider knowledge of books for children and
young people than that given by most institutions which
prepare teachers; 2) courses for teacher-librarians should be
based on material from the regular library science curriculum,
but made concise and simplified to give them basic knowledge
of what to do, how to do it and reasons for both; 3) teacher-
librarian courses should be short for they are taken at the ex-
pense of the student's cultural education; and 4) the courses

should not parallel graduate work but should be an introduction
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to professional training,

Shores reviewed arguments regarding pregacation of school
librarians by teachers' colleges or library schools, He con-
cluded that the demand for school librerians could be met in

a few years by accredited agencies accredited in regions not
then adequately supplied, He felt that it would be desirable

to locate the latter in existing strong grad.ate teacher-

training institutions.

BLA adopted standards for school libraries. Section on training
referred to full-time librarians and teacher-librarians, Full-
time librarlans should have a 30-36 semester hour program In
library science with consideration given o books for children
and young people, and to [unction and aZ=inistration of a
scheol library. These courses might be part of a 4 year college
course, but a total of 4 years of college zlus 1 year of library
training was desirable, The school likrarian should also include

the professional education courses required for certification,

Teacher-librarians should have 12 to 18 semester hours of li-
brary sclence with emphasis on books and their use in schools,
plus cataloging and classification if the teacher-librarian is
responsible for the technical organization of the library.
Training of the latter group may well be the rasponsibility of

teacher—-training institutions.
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1949 - Oberholtzer surveyed school superintendents in response to
what was needed to get their support for the 1944 ALA
standards for school libraries. He reported that the North
Central Assoclation felt that the standards were toc high,
and that one critical problem was that school librarians
needed to be able to think in terms of the teacher's point of

view.



CHAPTER VI

THE FINDINGS: SCHOOL LIBRARY TRAINING

1351-1959%

The problem of relating library fraining and school librarian needs

received significant attention in the early fifties. Florrinell Morton

cational needs for any area of librarianship® as having been "made by
the Education Committee of the ALA Division of Libraries {or Children

and Young People, working under the chair manship of Frances Henne. =1

As a part of that project Ruth [frsted had completed her master’s thesis,

~ *The Education of Schocl Librarians, © in 1951.2

"Ersted attempted to do an a_na!ysis of the schoe! librarian’s job.

Her hypotheses were: : : L ‘

1. That all school librarians need to have a knowledge of the
- purposes and fuactions qf both the elementary and secondary
. school library.

Irlominelt Morton, "Training for School Librarianship, * Library
Trends, I {January, 1953) p. 363. . :

2Ruth M. Ersted, "The Education of Schoo! Librarians® {un-
published Master's thesis, University of Chicago Gracduate Library
School, 1951},

.

stated "the outstanding effort to arrive at a definitive statement of edu- '
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2. That school librarians need training in the fields of edu-
cational objectives and methods, educational and cecial
psychology, curriculum development, reading and other
related content in the area of education.

3. That the existing dichotomy of training for teacher-librarians
(part=time _]lbrarians} and for professional school librarians
(full-time librarians) should be discontinued,

4. That professional education for school librarians should begin
in the undergraduate college or university program, (similar
to the subject specialization in the preparation of teachers.}!

The data gathered by Ersted supported the final two hypotheses,
but there were too few teacher-librarians in her sample to validate the
third, and there were no data collected te check the validity of the fourth
hypothesis.

Morton's perception of the situation was that the first two hypotheses
had already been well acce pted by professional librarians, and could be
documented through the literature although she felt that the acceptance
was more in theory than i{n practice. She stated that the third and fourth
hypotheses are less generally accepted,

and their acceptance, when it comes, will have a more disturbing
effect on library education, and in particular the professional 1i-~
brary schools. If the objectives are the same for both small and
large school libraries, if the same skills and understandings are
required of the full and part-time librarians, and if a background
of general education and of teacher education is necessary to the
preparation of both, then a realistic approach to the preparatory

needs of school librarians demands that the minimum professional
education of all school librarians be the same.2

lﬁrsted, op, clit., p. 2.

2Mt}rl.s:m,__c»];:._ oit. ; pa 365,
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Ersted's solution to the problem of a bagic program was to have all
school 1lbrnr-ta.ns take, in their undergraduate curriculum, fifteen se-
mester hours "planned to equip graduates of the four year college
program to perform satisfactorily the services of a beginning school 1i-
brarian, "1

Morton pointed out the consequences of Ersted's recommendation.

This limitation on credit hours and undergraduate placement of be-
ginning programs of professional library education for all school
librarians, if accepted by the profession, will have serious conse-
quences for both the professional library schools and the teacher-
education institutions which prepare for school librarianship.

Large numbers of teacher-education institutions offer programs of
less than fifteen hours., These will need to increase their cur-
ricula or withdraw from the ficld. Others have programs of approxi-
mately a year in length and will find it necessary to curtail their
offerings. Since these programs are usually geared to ctate and
reglonal certification requirements, revision of such standards

will be required. Institutional complications arising with cwricula
that constitute less than an academic major, and a lessening of
prestige for such limited programs, are feared by some who ad-
minister undergraduate programs,2

Sara Fenwick, a graduate student with Ersted at the University of
Chicago, completed her Master's thesis related to children's libraries
and concluded that

the professional training of children's librarians should include

education methods, adolescent and child psychology, curriculum

development, methods of teaching reading, and similar related
content; and that professional education should begin in an

Igrsted, op. cit., p. 170.

2Morton, op. cit., pp. 365-366,



undergraduate major.l
Fenwick recommended that school and children's librarians should have
basically the same program,

The proposed new concept of school library training had come at
a pmlcﬁlarly opportune time. On July 13, 1951, the American Library
Assoclation had adopted new "Standards for Accreditation."? (See Ap-
pendix C}, Library schools which wished to be accredited or re~accredited
had to have five year programs, Library schools which had been ac-
credited as Type IIl Schools following the 1333 standards (Type 111 con-
sisted of library schools which gave only the first full academlic year of
library science, not requiring four years of college work for admission)
would now change to graduate programs. The new standards stated that
"undergraduate programs of library education shall be accepted as part
of the five-year program insofar as they contribute to its objectives,”

Morton predicted that the library schools would have to make im-
portant decisions very soon regarding school librarian specialization as

a result of the new standards.

1Sara 1. Fenwick, "The Education of Librarians Working With
Children in Public Libraries, " (unpublished Master's thesis, University
of Chicago Graduate Library School, 1851), p. 166.

ZAmerican Library Association, Board of Education for Librarian-
ship, "Standards for Accreditation, " ALA Bulletin, XLVI (February, 1952),
Dp. 48"491



Can library schools which base their graduate programs on an
undergraduate curriculum accept a program designed to prepare
specifically for one tyz= of service as meeting their under-
graduate curriculum rezcirement, or must they Insist upon general
Introductory courses ? “A'ill library schools whose entire programs
are post-graduate ccnsider that an undergraduate professional cur-
rieulum, even though li~ited to as little as fifteen hours, so cuts
into general educaticn tnat it wiil penalize the student who at-
tempts to enter with such preparation ? Will such programs be
judged as contributirg 1o the objectives of the five-year scheme ?
Will the schools {ing€ it possible to build graduate specialization
for school libraries on <hese programs, or will they continue to
parallel them more or l2:55 at the graduate level, as they have in
the past? And finally, will library schools which place their
entire offerings at th= graduate level retire from the school library
field entirely, revice t=eir curricula to provide this undergraduate
basic training for sctocl librarfanship, or limit their offerings in
the school library field to advanced courses. )

One of the most sericus cbstacles to close, positive relationships
between the library schools and undergraduate library curricula In teacher-
education Institutions appears to have been the inability to set up ac-
creditation or evaluation of 122 highly variable library course sequences.

The Minimum Requirements f-r Teacher-Librarian Training Agencies

adopted by the ALA Council in 1934 had been used only for advisory
purposes, and by 1951 were in reality inoperative.

In 1951 the Board of TZccation for Librarianship established a sub-
committee with representatives from the American Association of School
Librarians, the Association of College and Reference Libraries, and the
State School Library Supervicers to formulate standards for under-

graduate library science ciwzricula in teacher-education institutions,

InMorton, op. cit., pr. 366-367.
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In 1952 the Roard of Education for Librarianship approved the stand-
ards !

The latter standards were then incorporated as "a part of the
standards of the American Association of Colleges for Teacher Edu-
catlon for use by visiting teams of this accrediting body. "2

Morton compared the standards with Lrsted’s recommendations
and stated that there was a good deal of agreement,

They recognize the necessity for educational, as well as library,
training for the school librarian, They consider as appropriate
the undergraduate placement of basic education for school li-
brarianship and provide both an upper and a lower limitation on
such programs, They accept the concept of education for school
librarianship which would require the sa~e basic preparation for
the part-time as for the full-time librarian, and they insist upon
the articulation between undergraduate programs in library science
and In the graduate library schools in the same area, Although no
specific statement is made to that effect, the standard governing
the curriculum implies that the education cf a school librarian
should prepare for service in both the elementary and secondary
school. The one hypothesis of Lrsted on which the standards are
silent is that on which she gathered no evidence. It is that the
professional education of the school librarian should begin in the
undergraduate college or university program.3

M orton thought there was only one significant difference between the

Ersted reconmendations and the standards, and that represented a point

Iamerican Library Association, Poard of Education for Librarian-
ship, "Standards for Library Science Programs in Teacher Education
Institutions, " Chicago, 1952, {(Mimeographed.)

2Margarel Rufsvold. "Introductory Statement to Standards and
Guide for Undergraduate Library Science Programs, ® ALA Bulletin, LIIL
(October, 1958), pp. 695=700.

3Morton, cit., p. 368.
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of view that would require extensive thought and discussion.
Traditionally, the desirable academic preparation for all librarians
has been conceived as including general education and subject
specialization, and the standards rest upon this., Ersted’s findings

revealed a need for so wide a spread of subject knowledge on the
part of school librarians as to cause her to conclude that several

subject minors rather than one subject major would be preferable

in their academic preparation, although she recognizes that this

might be impossible in the light of institutional requirements, 1

Morton culminated her appraisal of the situation in 1353 by stating
that we still do not have sufficient knowledge to deal with the question,
“Shall graduate education for school librarianship be tied to library or to
teacher education ? "2

School library training was not being influenced solely by ac-
creditation procedures. One iafluence might have stemmed indirectly
from energies of peogle such as Louis Shores, then Dean of the Library
8chool at Florida State University. In 1952-53 he organized a series of
lectures related to challenges to librarlanship. Acknowledgment of the
fact that the lectures did not delimit all the challenges led Shores to

state that librarians in the future on rereading these challenges would

be able to evaluate the jrevious generation on thelr foresight.3 COne

1Morton,_Ibid,, p. 369,

2Morton, Ibid,, pp. 369-370.

d1ouis Shores, ed,, Challenges to Librarianship, Florida State
University Studies, No. 12 (Tallahassee: TFlorida State University,
1953), p. 11.
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could Imply from his statement that librarians could not consider them=

selves well trained if their curriculum did not include some considerable

focus on the challenges.

The eight challenges could be summarized as follows:

1.

International Understanding. This lecture was given by Dan
Lucy, Director, Information Center Service, United States
Department of State,

Never before...has the weight of the future hung so heavily
on the labors of teachers and bookmen. For it will depend
very largely on us and on our colleagues abroad whether the
commonwealth of knowledge and ideas which lies always be-
fore us as the ideal of our professions can be made real and
made the basis of a free commonwealth of men - a "one
world” in fact.!

The Challenge of Censorship. This lecture was given by Luther
Fvans, Librarian of Congress.

I think I can tell you that although the number of specific
Instances that have come to public rotice of pressures being
put on public libraries, to withdraw or not to have certain
books in their collections is not a large number of cases,
there probably has been an enormous amount of self-discipline
on the part of local librarians to keep certain things out of their
collection for fear that there would be difficulty i{ they had
them in their collections. Hence 1 think it probable that a
great deal of censorship is practiced on the sly, and it is to
make an appeal against that kind of cowardice that | am here
this evening. There was one young lady, a young people's
and children's librarian, as we call them in our profession,
who said: ‘I do not understand all of this talk about trouble
over books you have In your library; we never have any dif-
ficulty at all; we just send the list of books we intend to buy

I1hid,, p. 37.
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to the local post of the American Leglon, and when they
approve It, everything is all right and nothing ever
happens.’

At this point let me state a view of what the role of the li-
brarian is In relation to truth. Some people have claimed
that the librarian's job is to rresent the truth; I disagree with
that, If the librarian has to present the truth, then the li-
brarian has to take the responsibility for knowing the truth,
and if you are put in the pesition of having to know the truth
on all subjects to all comers, you take refuge in neutrality
and sterility, and that is wrat librarians have done to too
great a degre; they have taken hands off of a lot of Issues,
and stayed away from the literature on a lot of issues be-
cause those issues were considered hot, The safe course,

1 am convinced, is for the librarian to say "l don't know any-
thing, except one thing; Here are the issues; the pro is pre-
sented in this book, and the contra in this book: read them
and decide for yourself,' And if the llbrarian takes that
point of view, then he can become a specialist in knowing
where the materials and the arguments may be [ound for and
agalnst every contention. 2

3. The Challenge of Microphotography. This lecture was given
by Fremont Rider, Librarian, Wesleyan University,

In the early part of the eighteenth century, the Yale library
possessed about 1,000 volumes. If it had continued from
this start to double in size every sixteon years, it should,

In 1938 have had 2,600,00 volumes. In 1938 it actually did
have 2,748,000 velumes....5ut, if the Yale library does con-
tinue to grow at this rate, it will, in 2038, have approxi-
mately 200,000,000 volures, which will occupy over 6,000
miles of shelves, Its card catalog file--if it then has a card
catalog file--will consist of nearly three-quarters of a
million catalog drawers, which will of themselves occupy not
less than eight acres of floor space. New materials will be
coming in to it at the rate of 12,000,000 volumes a year; and

11bid., pp. 45-46.

21bid., p. 50.
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the cataloging of each year's new acquisitions will require
B cataloging staff of cver six thousand persons. In some
form of microtext there lay the way out...And Microcards,
as they developed in =y mind, were simply an attempt to
devise a better form of microtest than microfilm had been,
to change it in ways that seemec to make it more directly
responsive to the practical needs of the library.1

Librarianship and the Sciences, This lecture was given by
Charles H. Brown, Litrarian Emeritus, lowa State College,

Library schools, until the last few years, have given little
ettention to the biblicgsraphy and literature of the sciences.
Reference courses in —any library schools are to a large ex-
tent limited to the hu=anities and social sciences, In some
library schools no me=ber of the faculty has had any con-
siderable background, either through education or experience,
in the sciences. Inczed the faculties of all of our library
schools are strongly criented toward the humanities, These
conditions are slowly :—oroving. Courses on the bibliography
and the literature of 172 sciences have been introduced into
lomg Hbrary schools curing recent years, although not in

all,

The Chlallenge of Audic-Visual Media, This lecture was given
by Edgar Dale, Research Associate and Prof essor of Edu-
cation, Ohio State University.

The library iIs In a transitional phase, It is shifting from being
a repository of ideas in print to a repository of ideas on film,
on tape. It po longer azks the community always to come to it,
it goes to them. It is not easy or simple to make this tran-

sition.3

The Challenge of School Librarianship, This lecture was written

11bid., pp. 63-64.

21pid., p. 72.

3Ibid., p. 105,
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by Francis Henne, Graduate Library School, University of
Chicago.

Good school librarians in every school having two hundred or
more pupils--that is our major challenge. Public libraries
frequently deplore the srall percentage of the adult population
that uses the public library, the large number of adults who
geem to be non-readers, the preference for trivial and meciocre
literature that many patrons of the public library display, and
similar discouraging concitions. Yet some of these librarians
seem to be unaware of, or at least not perturbed by, the
absence of libraries in the elementary schools of their own
cities .1

Five other challenges included:

the school library as the materials center in the school; making
the school library truly accessible to students in the school:
the provision of adequate staff; effective guidance services in
the library, and policies and procedures affecting the selection
of books and other matcrials.2

The Challenge of Library Literature to Education for Librarian-
ship, 1923-1953. This lecture was given by Louls Wilsen,
Professor of Library Science, University of North Carolina.

A review of the literature on librarianship reveals trends in
emphases. At one period when the librarian was primarily a
bookman the emphasls was on the humanistic, Al another
time when librarians became absorbed in administration our
professional classics took their inspiration from business.

In the last two decades librarianship has been influenced
heavily by the social and natural sciences and this influence
has manifested itself in Guantitative measurea, in surveys
and questionnaires, in an effort to emulate what science calls
the objective appro&ch.:'-‘ These are the materials which you

iibid,, p. 107.

21pid,, p. 112.

bid., p. 9.



must master if you are to be fully informed about how the
graphic records of man's past and present can be made to
administer efiectively to his present and future, This is the
field in which you must carry on research and publish,l
8. An American Librarian's Heritage, This lecture was given by
Wayne Shirley, Dean, Library School, Pratt Institute,
'One great strergth is our belief in the value of personality.’
Another is our faiita in the organized library movement, A
third is our dedicaiiocn to cooperation. Bul above all is our
missionary devocticn to libraries as something 'good in the
sense of being ccunteracting forces to the evils which affect
mankind, *2
In 1954 librarians in a Columbia University seminar in education
for librarianship produced a book dealing with the major problems in the
education of librarians, In a chapter devotfed to school and children’s
librarians they described the notion of the ideal educational center for
training school librarians as one “with bath a library school on the
graduate~professional level ecucating for general librarianship and a
school or department of education training elementary and seccndary
school teachers, so that the school library training program can use the
resources of both,?
They believed, howsver, that thereality of the situaticn whereby

the vast majority of schocl !l:brarians were being trained in undergraduate

level and teacher training institutions was a significant f actor in the de-

I1hid., p. 140,
21bid,, p. 10,

3Robert D, Leigh, ed. Yaior Problems in the Fducaticn of Li=-

e X

Brartans (New York: Coluxbia University Press, 1954), p. 72,




velopment of the 1351 ALA Accreditation Standards, In addition it was
thelr epinion that the new ALA standards for library science programs in
teacher education Instltutions were adopted In 1952 because there was
a realization of the extent te which library education courses in the
teachers colleges affected the professlonal training and status of
librartans generally. They believed that the 1932 standards contained

two principles that suggested & basic pattem for school library

training.
1. The basic program of education for scheol librarianship is
legitimately 1o be given at the undergraduate level, hut
the amount of such work in library science should not be so
great as to limit the amount of general and professional edu-
cation common to all teachers; therefore these standards are
intended to accredit only undergraduate cuwrricula totaling naot
lass than 15 and not more than 1B =zexester hours, |
2. There should be articulation between the undergraduate '
programs in library science and the graduate library school |
programs in the same arca.l : | '
Leigh's seminar students also endorsed strongly Fenwick's idea
that school librarians and children's librarians for public librarles needed
the same baslc formal training, and that the undergraduate program in the
teacher-training institutions include the professiconal education of both
grcups.z In 1954 a new body, the National Council for the Accredltation

of Teacher Education was established to take over the accrediting re-

sponsibility for the whole field of teacher education,

lrbid., p. 73.
2 Ibid., p. 75.
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The ALA Committee cn Accreditation began immediately to work
with this new agency and, at the same time, to study and 1o gather
data concerning the eatire area of undergraduate library ecucation.
This study resulted :a the decision to revise the 1952 Stardards
for Library Science *ograms in Teacher Education Institutions in
conformity with the rattern used by the National Counc:l for the
Accreditation of Tezc=er Education in its evaluation of insiitutions
offering undergraduate preparation for school librarians. 7To assist
in this important wore the Comm! ttee on Accreditation appointed a
subcommittee whose —embership represents many areas of library
science and several civisions of the ALA,}

In 1953 the Library Education Division of the ALA had established a
committee, chaired by Pauline O'Melia, with one of its concerns being to
investigate the extent that institutions offering library education conform
to the basic philosophies of the AACTE Standards and the Core Report.
The latter had been develcied at a University of Chicago Workshop in
1953 and had agreed on the following points:

‘A core of knowledse does exist which should be part of the re-
quired education of all who are awarded the professional cegree
in librarianship. 7h:s core should consist of general infor-
mation rather than s;ecialized tralning, and is seen as an wtro-
ductory rather than a terminal program. The emphasis in the core
program should be on principles much more than on technijues,
since the ‘latter are =pecial rather than general. On the other
hand, attention should be given to the place of routines and
techniques in the gractice of librarianship, and it should be
recognized that the inclusion of such materials does not neces-
sarily limit the prciessional characler of a cowse if the proper
relationship between routines and creative praofessional aspects
is maintained.

The areas for which content should be included in the core program
for all librarians ere:

1. The study of the library and of society, and their relation-
ship to each other.

YRufsvold, op, cit., p. 695.
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2. The meaning and characteristics of professionalism,

3. The interpretation, appreciation, evaluation, selection
and use of books, materials and sources,

4, The organization and characteristics of internal and ex-

ternal library services in relatlon to the users of the
services.

5. The basic principles and various patterns of library organ=-
ization and management,

6. An Introduction to the characteristics and functions of the .
communication process throughout history and in the
present,

7. An introduction to the functions and methods of research,
and the use of research {indings,

These are not course titles, but descriptions of content areas which
shall represent one-fifth of a minimum five-year program at the
college level and beyond. The other four-fifths shall be devoted to
broad general education with anopportunity for subject concentration,
but should not be characterized by narrow specialization. Some of
the core content may be presented at the undergraduate level, so
long as care is taken not to dilute general education. If the core
extends through both undergraduate and graduate levels, better
articulation than now exists between the programs on the two levels
will be required.

The specifics of teaching method, course sequence and comparative
time spent on the several aspects of the recommended content
should be left to the individual schools, to avold standardization
and to utilize the advantages of the different situations. The
schools may find it of interest, however, to note that the partici-
pants in the Workshop were generally agreed that practice work

has not succeeded in accomplishing the ends for which it was
established and is not recommended as part of the preparation
represented by the core; and that the historical approach in class-
room presentation provides perspective and attitudes essential to
professionalism. Outside the core, attention was drawn to the need
for "middle service" people for whom a program of education and
training might well be considered; and to the possibility of ex-
ploring the synthesis of related fields as a basis for a "second core"
for special libraries in subject fields with common characteristics,
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Lastly it was agreed that these recommendations have implications
beyond the schools for all library practice. Better articulation and
exchange of Information is needed between the schools and the
field, but more than that, the field recognizes its stake in the
education of new librarians, and sees the preparation of librarians
as a joint responsibility which it shares with the schools,1

The O'Melia study was carried out in 1955 and reported in 1957 as
having inconclusive results, but indicating that some general statements
could be made:

The majority of the programs prepare for school library service, In
general, these programs ol library education are offered in separate
departments, divisions, or schools--and are not organized as a
part of the library. The "popular® program was 18 semester hours,
Cnly one=third of the programs studied meet the AACTE and Core
Workshop recommendations that t he major emphasis in the study of
library materials be placed on combined critical evaluation, a-
daptation to the neceds of users, etc. Only a slightly higher pro-
portion than the one-third cited include printed materials, re-
cordings, films, elc, In the study of library materials.

The majority of the programs underscore the phtlosophy expressed
in both ACCTE standards and the Core Report in relation to study of
the library as a social agency, the understanding of the philosophy
of librarianship and the present status of librarfanship, On the
other hand, areas such as the role of the library in society, the
function of the library historically and in modern life, the literature
of librarfanship, the function of advisory services, the develop-
ment of various communication media and similar arcas of im~
portance in the Core Report are generally neglected by one-half to
two-thirds of the institutions reporting. While generally the AACTE
recommendations for the preparation of school librarians are fol-
lowed, only 50% or so require the broad cultural background recom-
mended In the Core Report. A disturbing 20% ignore the AACTE
recommendation that the undergratuate iibrary education program
provide a foundation directed toward graduate study in library
science,

i
I1ester Asheim, ed,, The Core of Education for Librarianship
{Chicago: American Library Association, 1954), pp. 51=53,
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About two-thirds follow the AACTE recommendation that evidence
of successful library practice work be required.!

Lauretta McCusker's {ollow-up study in 1956 attempted to gather

Information on the adjustment of undergraduate library students to
graduate programs. Graduate schools reported a large number of students
with under graduate library education credits sought admission and that
adjustment was made in the fnll'owing ways:
Substitut ion of other library courses, the number being determined
by acceptance of credit through examination or by acceptance of

credit,

Substitution of academic courses for the library courses taken at
the undergraduate level,

Reduction of hours of credit required for the degree.

In three cases schools reported that they did not desire students
with undergraduate work to enroll.

In general, substitution seems to be the device used by graduate
schools that do not have undergraduate prerequisites for entrance.

The need for the ALA Subcommittee on Accreditation to establish
new standards was perhaps accentuated by the 1955-57 survay of the
Office of Education which identified 563 institutions of higher education

offering courses in library science. Of these, 121 (including the 19

lp, O'Melia, "Survey of Graduate and Undergraduate Programs in
Library Sclence, ™ LED Newsletter, No. 21 (March, 1957), p. 5.

2, McCusker, "Report of Questionnaire Concerning the Status of
Students in Graduate Schools Who Have Had Undergraduat e Library
Training, " LED Newsletter, No,. 21 (March, 1957}, pp. 8-9,

e It.t-‘l
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graduate library schools) offered 24 or more semester hours, 270 offered
between 6 and 23 semester hours, and 172 olfered less than 6 semester
hours !

In 1958 McCusker addressed a Minnesota Conference on Under-
graduate Library Education and described her perception of the four
factors, which, in addition to need, operated to stimulate the growth of
school library programs at the undergraduate level,

First, the accreditation of schools by state departments of edu-
cation and regional associations; second, certification require=-
ments for teachers; third, the existence of colleges and uni-
versities specializing in the education of personnel for the school
field: and fourth, the specialized needs of school librarianship,

The school library field has articulated its needs more clearly and

more specifically than any other specialized field. The school li-

brarian must have: A good general education; a knowledge of edu-
cational methods and philosophy; and a knowledge of librarianship,
which includes both basic knowledge of librarianship and speciali-
zatlon in the school fleld.

An examination of state certification requirements for librarians
shows almost complete agreement among states that the school li-
brarian should have the same type of educational background that
the teacher has. 1In talking with state and city school library
supervisors and with school administraters, 1 am frequently told
that they prefer the product of the undergraduate school because
these graduates have a better recognition of the library's place in
the school program; a better understanding of the teacher's problems
and the needs of the school curriculum; a broader knowledge of en~
richment and instructional development of young people, The liberal
arts graduate who takes a fifth year at a graduate library school does
not meet these specialized requirements of school librarianship.,

Should there be any provision for specialization at the undergraduate

IMary Helen Mahar and Willard O, Mishoff, "Fducation for School
Librarianship, " School Life, XL (February, 1958), p. 11.
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level ? The school library administrator will answer, “There MUST
be- ul) . . . . P o
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McCusker also describad to the conference regarding certification

requirements the results of her questionnaire survey of library programs

in the Midwest, Her survey reached 127 of the states offering library

education and 217 of the undergraduate library educatlon programs listed

in the American Library Directory.

She asked what determined the number of library hours offered and

gll but three checked either "Major-.‘..{inbr" requirements of their schools:

state or regional accreditation requirements; or both,

It is unrcalistic to believe that he teacher-librarian [n the small
school needs less professionzl training than the one serving 500
or over 1,000 pupils In a larger school. Certlfication requirements
based on this theory justify It cn an economy basis: but it is an
educational absurdity to deny t=2 concept of a common basic
tralning for the attainment of rzal professional skiil In school 1=
brarlanship.

R R I I T R R R I I N N N N )

State certification laws and resional accreditation agencies not only
state the hours required for schocl librarians, but many also specily
the courses which must be taken, The two most generally required
are:

Schoo! Library QOrganization and Administration
School Library Materials (or Children’s literature)

School library practice is generally required; this is not always re-
qulred within the specified howrs In library science, but may bz

1]'... McCusker, “Patterns and Chjectives of Undergraduate Programs,”™

In Undergraduate Library Edugation = =nstitute on Undergraduate Library

Education, ed, by David K. Berningzauzen, (Mimcapolis: University of
Minnesota, 1958}, pp. 11-12. :
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education credits for “practice teaching," FYor the larger programs
the other courses frequently mentloned are:

Cataloging and Classification;
Ref erence; and
Audio~Visual Education

In the larger programs, the course entitled "School Library Ad-
ministration® {or a similar title) frequently carries more credit than
any other single course. This course is cbviously specialized; and
is an area emphasized in the state certification requirements.

State certification laws have had greater influence on the develop~
ment of library education programs than have the regional ac-
crediting assoclations. Acceording to the U. 5. Office of Education
Bulletin, 1954, No. 15, of the seven regional associations only
three had specific criteria for school librarians. The present North
Central Association reqgulation is 15 semester hours. The Northwest
Assoclation has a sliding scale from 6 to 20, depending on the size
of the school.

Participants in the workshop at the University of Chicago agreed
wpon a core of education for librarianship. The report of the
O'Melia survey indicated that in practice most of this "core " was
not being placed at the undergraduate level. The several surveys
conducted all point out that the majority of undergraduate programs
are speclalized in that they are designed to meet the needs of the
school librarian, !

McCusker concluded her report in 1958 by recognizing that "many
existing library education programs do not meet the proposaed standards
for undergraduate library education. "%

The proposed undergraduate standards and guide were adopted
unanimously by the ALA Council in 1959, (See Appendix D).

It is the intent of the subcommittee that the proposed standards

lMo: PP« 13"'14. B

214, , p. 17,



may serve as a self-evaluation instrument for any institution
offering an undergraduate library education program; it is con=-
ceivable also that these standards might vltimately be applieg

by the reglonal accrediting associations in the overall evaluzsica
of an institution. The second document, the suppiementary c..3ies,
Is designed specifically to be used by the National Council iz the
Accreditation of Teacher Education in its evaluation of teacher
tralning agencles which offer an undergraduate program in lirary
science.

It should be emphasized that In presenting the undergraduate
Standards and the Guide to Council for approval, the Commitizs=z on
Accreditation is in no sense abandoning the firmly establishec zrin=-
ciple that the full basic preparation for librarianship is a five v=ar
process. The purpose of the undergraduate standards is to i7rove
the quality of undergraduate programs exlsting in more than .7
Institutions throughout the country by providing counsel and o_.3=
ance to these schools and by cooperation with the National Cz.ncil
for the Accreditation of Teacher Education in its evaluation whzcaver
these schools seek the National Council's accreditation.

Much of the e xpressed concern about school library educatios

the fifties seemed to focus around standards {or undergraduate library

training programs. There were library educators, however, who had

other concerns which had significant implications for sehool library

training. One such person was Frances Henne who addressed a 193%

Conference at the University of Chicago on the topic, "Toward Excellsnce

in School Library Programs.” She asserted that one of the most critizal

problems in school librarianship was that of Improving the professiccal

education of school librarians. Some of her comments were:

The professional training of school librarians must be identifisd

lRufsvold, op. cit., p. 696.
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with that of teachers, since the school librarlan is a special
teacher in the school,

A fully developed program would direct the professional education
of school librarians and audio~-visual materials specialists and
would include the content in this speclalized field needed in the
preparation of classroom and special teachers, curriculum co-
ardinators and others,

It is generally agreed that the basic professional education of
school librarians has tended to be weak in such areas as cur=
riculum, instructional methods, reading instruction, and guidance
and communications., .Requiring strengthening too ig that part of
the school librarian's preparation which is the essential core of
his specialization--knowledge about the resources of teacher and
learning. All prospective school librarians must have, by the end
of their basic preparation, an extensive knowledge about the con-
tent, selection, evaluation, and uses of books, other printed
materials, and audio-visual materials appropriate for children and
young people. They must also have similar compet encies about
textbooks and about professional materials for teachers. School
librarians are materials specialists and their initial professional
education must prepare them to have the special abilities and
types of knowledge that really qualifies them as such ...

L O I I I I I O O O I I S I B T RO

The varying patterns of organization for professional education
(the undergraduate program, the fifth year program, and the post-
fifth year program) add to this difficulty. It iz assumed that the
area program will be a five year program that may or may not be
based on an undergraduate program (This will vary among situ-
ations, but under anycircumstances fifth year programs must
permit close articulation with undergraduate programs that are
soundly planned and have good content), The common core, in
part or in entirety, may be taken at the undergraduate level, or it
may be completed or taken entirely during the fifth year. In ad-
dition to this common core, Specialization would seem desirable
for the following types of specialized activities in the field:

1. elementary school librarians,

2. secondary school librarians,

3. school library supervisors,

4, directors or co-ordinators of district materials centers,

5. librarians in charge of centralized technical processing
for school=librarv rescurces,
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6. speclalists in the production and use of audio-visual
materials and techniques, and

7. faculty members teaching in this area in colleges or-
universities.

That the professional education of school librarianc will be re=
shaped and strengthened seems imminently possible, and with this
change prospective school librerians will have not only a broad
general education background but specialized knowledge con-
cerning resources that form the substance of their pro{ession.l

ﬁl.l mmary

The period from 1951 to 1959 had two themes that permeated library

education: standards for accreditation, and the professional role of the

school librarian.

1951 ~

1951 -

ALA adopted new Standards for Accreditation, All accredited

programs now had to be graduate programs, but undergraduate
programs of library science would be accepted as part of the

five year program if they contributed to its objective.

Ersted completed thesis on "The Lducation of School Librarians ™
She concluded that all school librarians should have a knowledge

of both elementary and secondary school libraries, and training

in specific educational areas. She recommended that the

minimum professional education of all school librarians, full
or part-time, should be the same. She proposed a basic 15

semester hour undergraduate curriculum to enable graduates

lprances Henne, "Toward Excellence in School Library Programs,"
in New Definitions of Schoel Library Service, ed. by Sara Fenwick

{Chicago: University of Chicago Graduate Library School, 1960), pp. 85-87.



1951 -

1952 -

1953 -

1953 -

1953 -

1953 -
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of the 4 year college to function as beginning school librarians,
Fenwick completed thesis on "The Education of Librarians
Working With Children in Public Libraries, " and recom~
mended that school and children's librarians should have
basically the same program.

ALA formulated Standards for Library Science Programs in

Teacher Education Institutions as part of the standards of the

American Association of Colleges for Teacher Education for
accreditation purposes,

Morton reviewed history of school library training and con=-
cluded that the question remained, "Shall graduate education
for school librarianship be tied to library or to teacher edu-
cation?"

Shores organized a series of lectures related to future chal-
lenges to librarianship. They were on international under-
standing, censorship, microphotography, sciences, audio-
vlsugl media, school librarianship, library literature and an
American Librarian's heritage.

Henne asserted the greatest challenge to school librarianship

for the future was to have a good school librarian in every
school with 200 or mere pupils. Other challenges included

making the schogl library the materials center.

Core Report developed at a University of Chicago Workshop
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racommended 7 content areas which would represent one-
fifth of a five year program.
1. Study of the library and soclety.
2. Meaning and characteristics of prof essionalism.
3. Evaluation, selection and use of books, materials
and sources.
4, Organization and characteristics of library services
in relation to users of the services.
5. Basic principles and patterns of library organization
and management,
6. Characteristics and functions of the communication
process throughout history and in the present,
7. Functions and methods of research, and use of re-
search findings.
Practice work was viewed by the Workshop s not having
succeeded in accomplishing its goals and was not recom=-
mended as part of the core,

1954 - Leigh's graduate seminar students at Columbia reviewed
Major Problems in the Education of Librarians. They en~
dorsed Frsted’s and Fenwick's recommendations.

1954 - National Council for the Accreditation of Teacher Education
took over accreditation responsibility for teacher education,

ALA Committee on Accreditation appointed a subcommittee to



1955 ~

1956 -

135657~

1958 -

1859 -

revise Its 1952 undergraduate standards.

O'Melia study revealed that the majority of undergraduate | .

programs studied prepared school librarians with only cne- & .

third of them meeting the AACTE and Core Workshop recom-
mendations. Two~thirds followed the AMCTE recommendation
that evidence of successful library practice work be required.
McCusker's study indicated that graduate library schools | -
made different kinds of adjustments for students with under-
graduate library educelion eredits, Substitution was the de-
vice used most by schools that did not have undergraduate
prerequisites. : .
Office of Education $urvey identified 563 institut lons of higher
education offering library science courses, .There were 121
with 24 or more semester hours; 270 of{ered between & and 23
semester hours, and 172 with less than 6 semester hours, E
Mccﬁsker reported survey of library programs in the Midwest
revealed that state ce-lification laws have major influence on
the development of undergraduate library cducation programs,

ALA adopted new Sier<ards and Guide for Undergraduate Library

Science Programs. The standards were to be used as self-

evaluation instrumenis by institutions with undergraduate . |

pregrams, and the cuide was designed for use by the National

Council for the bccreditation of Teacher Education in its evalu-

i



ation of teacher tralning agencics which offered an under-
graduate program in library science. ]

Henne addressed Unlversity of Chicago conference and stated

_that one of the most critical problems in library education was

that of improving the profescional education of school 1i~-
brarians. She emphasized that the professional training of :.
school librarians must be identii_ied with that of the teacher. |
The school librarian was a materials speci.alist, and a fully |
developed program of library education would direct the pro-

fessional education of school librariang and audio~visual

materials spccialists.




CHAPTER V1T

THE FINDINGS: S5CHOOL LIERARY TRAINING

1960-1966

In the early sixties the library literature still reflected interest
in and concern over undergraduate standards, In 1960 NCATE adapted

the ALA Standards and Guide for Undergraduate Library Science Programs

and a new document was born, Guide for Development of Supslementary

Information by Institutions Applying to NCATE for Accreditation of Under-

graduate Programs for Schocl Librarians. The essence of the change was

basically around the substitution of the term “program for school li=
brarians ™ for "library science program.” The adaptation was viewed by
the LED Newsletter editor as evidence of achieving stronger and more
effectively articulated programs by these two national professional
associations.!

An undergraduate library education conference was called in 1960
at Jowa State Teachers College to discuss the standards and the {uture

of school librarianship. The conference concluded with the following

1american Library Association, "NCATE Adapts A,L.A, Guide,"
LED Newsletter, No. 36 (Januvary, 1961), pp. 5-6.
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recommendations to the ALA Committee on Accreditation:

1. We believe that the graduate library schools have a
responsibility to provide advanced courses for school librarians,
Such courses are not now provided by all graduate library
schools, and there is a need for opportunities for advanced study
following either undergraduate minor or undergraduate major
programs in library education.

2, There is a need for the graduate library schools to en~
courage research in the school library field. Very few school
librarians in the field, even those with master's degrees, have
been so trained in thelr preparation for school librarianship that
they recognize the need for and are stimulated to produce research
In this field,

3. Graduate schools should also give attention to preparing
teachers of library science for the school library minors in the
colleges which wish to offer such programs.

4. There is a definite need for agreement by the graduate li-
brary schocls as to what are the basic core subjects and the
content of basic courses which should be included in undergraduate
library education programs.

5. The standards for undergraduate library education need to
be revised slightly in the selection of faculty. Paragraphs one and
three should be rephrased to bring out the need for more than one
full-time Instructor. It was the feeling of the group that the
standards could be interpreted, as they are presently written, as
indicating that one full-time instructor was enough.

6. The standards do not clearly enough indicate the need for
a part of the program as general, basic courses which would help
to provide the foundation for graduate education. Courses which
attempt to "cover the waterfront, " including administration, cata-
loging, selection, and several other aspects of school librarian-
ship, make articulation impossible,

7. It was generally agreed that the trends in school li-
brarianship indicate that before too long all teachers will be re-
quired to have a five-year preparation, and that no undergraduate
programs should be considered terminal. It was also agreed that
twenty=seven quarter credits, or eighteen semester hour credits,
should be the upper limit of instruction in library science. At
the same time, it was pointed out that in order to control advisces’
individual programs of study, it is necessary for some schools to
offer what is called a major in librarianship. Some colleges with
very strong programs are now attempting to offer a "major® limited
to twenty-seven quarter credits in undergraduate library science,
filling out the "major" program with audio-visual courses and/or
remedial reading. These colleges are including basic courses In
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cataloging, reference, and selection of ibrary materials, and are con-
sciously promoting articulation with graduate programs. They en-
courage graduates to go on and take an M.A. degree so that they will
be fullyqualified as professional librarians under the A.L.A. standards.
B8, At the general session it was also emphasized that there is
a need for the N.C.A,.T.E. to get going in its accrediting program.
(Speaking for the C.0,A,, Mr. Berninghausen said that it was to be on
the agenda for the January, 1961, mid-winter meeting of the C.O.A. to
begin planning the selection of a panel of visitors, informed onunder-
graduate library education as well as college libraries, and to plan a
program of tralning of such visitors. He suggested that there was a
need for about one hundred such people, scattered geographically
throughout the United States,) The conference urged that this be
done promptly in order to improve undergraduate library education.
8. It was agreed that undergraduate libiary education programs
which do not meet the standards, or indicate clearly that they can
be met in the near future, should be eliminated,]

Library educators were inevitably not in agreement about standards
and accreditation, In 1961 two contrasting views were presented in the
ALA Bulletin, Edward Wight, president of the American Association of Li-
brary Schools, expressed concern over the practice of accrediting library
schools and not the libraries in which librarians worked. The main thrust

of his position was:

Library schools are in the position of themselves being sub-
jected to standards applied as measuring instruments which show
them as meeting, or not meeting, the required standards, and yet
having their products--the graduates--go out and work in libraries
for which ALA has adopted standards but for which there is no me~
chanics for the systematic application of these standards,. This situ=-
ation, wherein the profession applies standards for the training of its
new professionals but neglects to apply standards to the libraries
in which they are to work, seems anomalous and contradictory.

Perhaps the most disturbing aspect of this situation is the loss
of professional competence and ability that is likely to result when

library school graduates go out to fill positions, much of the job
centent of which could have been performed by the same person
without library school training, FPurthermore, much of the shortage

Ipavid %, Berni nghausen, "Undergraduate Library Education Confer-
ence Report, " Journal of Cducation for Librarianship, II (Fall, 1961), pp.
105~108,
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of professionally trained librarians is due to the fact that many
professionally trained librarians are doing a considerable amount
of non-professional work,..

To further complicate the standards situation, ALA has now
adopted standards for undergraduate departments of library science,
and turned over to another agency the use of these standards. 1t
will not be surprising if, presently, so=called professional positions
will come to be filled by persons who have completed undergraduate
courses in librarianship, in departments which are approved under
ALA-adopted standards. Thus the too-slowly developing distinction
between professional librarians and library clerks will be in danger
of being further clouded, Our efforts to establish librarianship as
an emerging profession may very well suffer a severe setback un-
less we are able to establish a clear-cut line between the dutles
of fully professionally trained and certificated personnel and the
partially trained products of undergraduate departments,

What might be the consequences if our present standards for
public, school, junior college, and college and university li-
braries were applied and 1ists of libraries meeting the respective
standards were published? A guess is probably not worth much,
but one might hazard that less than 5 percent of the over 8000
public libraries in the continental Uniled States would be approved,
accredited, or stamped with whatever label would be used to desig-
nate those which meet present public library standards. For school
libraries the approved group might be slightly, but probably not
much, larger.l

Florrinell Morton, President of the American Library Assoclaticn,
had presented a different viewpoint in 1960 and the Bulletin presented it
as a contrast to Dr. Wight's. Morton's ideas can best be summed up as
follows:

What does accreditation accomplish? First and {foremost, ac-
creditation brings order out of chaos....5econd, not only can
accreditation bring order and structure to library education, but it

can improve the quality of that education,..Third, accreditation
can make the parts of library education interchangeable., Since

lpdward A. Wight, "Standard and Stature in Librarianship, " ALA
Bulletin, LV (November, 1961), pp. 871-875.
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minimum quality and quantity of library education is assured
through accreditation, courses taken in one institution may be
substituted for those required in another, and programs com-
pleted in one institution may be built upon in another.,,This
long-desired articulation awaits the stabilization of the under-
graduate programs, and this stabilization awaits the full ac-
ceptance by the profession of the necessity for standards for
undergraduate programs, and their application either with or
without accompanying accreditation...But what of accreditation ?
Many will say that standards without accreditation have no force
and, therefore, no value, With this 1 would not agree. First, if
we can--and I believe we will--work out a success=ful plan of
cooperation with the National Council for the Accreditation of
Teacher Education, this will cover a very large proportion of the
undergradvate programs. Cooperative plans may also be possible
with the regional associations.

But for institutions for which accreditation is not avallable,
standards are still important, They are the very backbone of any
program of library education. They serve as a guide for the setling
up of new programs and for the self-evaluating of established
programs. They are to education what lows are to society., We do
not obey laws solely because society has a constituted authority
with which to enforce them. We obey them because they are the
framework of our organized life. As professional people, can we
not also organize our professional life and the education which
prepares us for it for the good of the whole ?1

Carroll reported in 1962 that, despite apparent lack of agreement
among accredited library schools as to what an undergraduate program
should be, an examination of the prerequisites required by elghteeen of
the thirty-two accredited library schools provided a perspective of what
the undergraduate library science curriculum should be.

Assuming that the program will "total not fewer than 12 and
not more than 18 semester hours® (according to the standards}), one
can, by grouping prerequisites determine into what areas such

courses will fall, By totaling the number of courses in each area
and dividing by the number of schools, an average is derived

Ipjomrinell F, Morton, "Accreditation in Library Education, ™ ALA
Bulletin, LV (November, 1961), pp. 876-879,
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which suggests the number of courses to be included in an under-
graduate program

@ % 8 8 8 % W 8 % W % 8 8 % S W S s w8 8 S EE N s LY e WA S

Course Hours
12 hour program Library Administration 3
Selection and Use of Library
Materials 3

Introduction to Cataloging

and Classification 3

History of Books and Libraries 3

18 hour program Library Administration 3
Basic Reference Materials 3

Selection of Books and Other
Materials 3

Children's Literature

Literature for Young Adults

Literature for Adults

One of=-~ Literature of the Humanities 3

Literature of the Bocial Sciences

Literature of Science and
Technology

Introduction to Cataloaging
and Classification

History of Books and Libraries

W W

Accredited library schools in general have courses that are open

to undergraduates. Atlanta University is an example of one of the
fourteen schools with no library science prercquisite to its
graduate program, but which permits the student to earn a maximum
of fifteen semester hours in the field prior to the completion of his
undergraduate studies, Further analysis might reveal that the
courses cpen to undergraduates in the schools requiring no pre-
requisites approximate the prerequisite requirement of the re-
maining schools, This would indicate at least a limited agreement
among accredited graduate library schools:

1. That certain courses should be included in the curriculum,
and

2, That certain courses may be taken by undergraduate

students. On this basis, the formu]auon of an undergraduate
program would be reasonable,

lLeontine D, Carroll, "Formula for an Undergraduate Program, ™
Journal of Education for Librarianship, II (Winter, 1961), pp. 151-153,
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That same year Berninghausen described his perception that ex-
isting conditions In graduate and undergraduate schools prevented ar-
ticulation, however necessary and desiiable, from being feasible. He

cited a letter received by him in 1958 as a member of the ALA Com-
mittee on Accreditation from an undergraduate library sclence teacher:
I am in an embarrassing position. If I am completely honest,
I must advise my best students, those who are planning a career
in librarianship, not to take my courses. | think they are good
couwrses, but they are [ocused only on school librarianship and |

know that they do not meet A.L.A. standards by providing a
foundation for graduate study,

For seven years 1 have been trying to find out what it is that
you graduate library schools think should be included in intro-
ductory courses, For heaven's sake, will you decide what it is
that you want students to know when they come to you, and let me
know--and I'll try to teach it!!

Berninghausen concluded that the conditions could be changed and
"When they are changed sufficiently 1o make articulation feasible, when
we have several hundred colleges feeding students with an elementary
knowledge of librarianship into the graduate schools, library educators
will have taken a major step toward meeting the shortage of librarians, "2

Florrinell Morton continued to stress the importance of achieving
articulation between undergraduate and graduate programs. She pointed

out that one of the stumbling blocks to articulation was the variation in

length, scope, and quality of undergraduate programs, but that the

lpavid ¥, Berninghausen, "Undergraduate-Graduate Articulation:
Crux of the Problem,” Joumnmal of Fducation for Librarianship, I (Spring,
1962), p. 221.

2

Ibid., p. 223.
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standards could resolve that if the undergraduate institutions wanted to
do so, and if the profession encouraged them, She went on to add

Still another obstacle, and a very serious one lies with the
graduate schools to solve, This is the differences In points of
view among these schools, first, whether any part of the pro-
fessional content of the five-year program should be placed at the
undergraduate level, and, second, among those schools which look
wilth favor upon undergraduate courses, what in kind and amount
can appropriately be placed at this level.

Dr. Carnovsky, in his article in the June, 1960, Journal of
Library Education, "Craduate and Undergraduate: Problems of
Articulation, " makes gquite a reasonable case for the school which
chooses to restrict its own program to the graduate level and to
deal with the occasicnal duplication on an individual basis. For
myself, | can accept this philosophy and can see that, where this
is the position the school takes, no pessibility of articulation ex-
ists, for no undergraduate program, and few individual courses,
could be considered to contribute to the school's objectives.

So long as this position is held by any of the graduate schools,
one hundred percent participation in any eifort to develop an articu=
lated system of education for librarianship is not possible. This is
the situation now, and perhaps it always will be. But this need not
deter the schools which see in an articulated program values and
benefits worth the effert, A third or more of the accredited schools
now place a part of the professional content of the five-year program
at the undergraduate level, and a number of these schools will accept,
either at face value or by examination, similar courses taken else-
where, These are the schools which should work together to arrive
at more uniform requirements for undergraduate preparation of their
students and to seek a meeting of minds with undergraduate library
education agencies that will result in achievement of the purposes
of both graduate and undergraduate programs. Only in this way
can a really satisfactory articulation be achieved, !

The hoped for articulation between graduate and undergraduate

programs as a result of the 1959 Standards was not to be realized., BSarah

Yjorrinell T Morton, “"Undergraduate Programs and Articulation, "
ALA Bulletin, LVI (April, 19€2), p, 317.
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Reed, Library Education Specialist, Division of Library Service, U.S.
Oifice of Education, wrote in 1964 that

The monumental assignment undertaken by N,C.A.T.E. has been
under review. Recently a decision was made that the institutions
offering teacher education programs draw up a statement of prin-
ciples and procedures for consideration by N.C.A.T.E. In view
of these changes, A.L.A, must continue to seek satisfactory
means of providing the necessary guldance for undergraduate li-
brarianship programs. Librarians considering placing a major
segment of library education at the undergraduate level should
consider, however, that at present there is no effective channel
through which the assoclation can either accredit or encourage
the strengthening of weak undergracuate programs,!

Reed’'s comments could be highlighted by a look at the data re~
garding surveys of library education programs from 1962 through 1964,
In 1962-63 the staff of the Library Services Branch of the U.S.

Office of Education prepared a Library Education If)j_rr_‘e::tcrnf.2 Question=-

naires were directed to 414 institutions with a request that only those
which offered 12 semester hours of library education should reply. 277
institutions returned completed questionnalres, 272 (98 per cent) offered
courses in school librarianship, although only B6 (30 per cent) offered
one or more courses at the graduate level. 150 (54 per cent) did not have
full-time faculty members, Of the total of 347 full-time faculty members,
190 (55 per cent) were concentrated in the 32 (12 per cent) accredited

schools. Obviously the 150 programs without full-time faculty did not

lgarah R, Reed , "Library Education Report, " Journal of Fducation
for Librarianship, V (Summer, 1964), p. 70.

2y.8. Department of Health, Education, and Welfare, Library Edu-
cation Directory 1962-63, by Sarah R. Reed and Nathan M, Cohen
(Washington, D.C,: Government Printing Office, 1963),
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meet the 1959 Standards,

A Survey of Library Tducation frograms, 1964-65 continued to

point up in dramatic fashion the differences between accredited and
non-accredited graduate programs .1 The ALA Library Education Di-
vision's Sub-committee on Survey of Library Education Programs, Fall
1364 expressed strong concern in its report to the LED Committee on Li-
brary Legislation.

1t is clear from the report that accredited graduate programs are the
best financed, are staffed by the best educated faculties, and
enroll {and graduate) the largest number of students recognized by
A.L.A, standards as professional librarians. It is also clear that
90% of the library science programs in the U,S. in Fall 1364 were
below accreditation standards but were enrolling over 90% of the
undergraduates studying one or more courses in library science,
almost 20% of the full-time graduate students, and almost 40% of
the part-time graduate students in the country....

Many undergraduates are prepared for ‘teacher librarian'
positions in elementary and secondary schools. School library
standards, however, do not recognize this level of preparation as
full professional education, and many graduate library schools
question the admission of these people to the graduate program.
The legltimate long-term role of undergraduate library education
for school librarianship has still to be determined., ..

The shortage of experienced and competent faculty is noted
as the most critical element in library education today, 2

The report of this subcommittee in being sent to the Committee on

Library Legislation rather than the ALA Committee on Accreditation re=

1U.S.. Department of Health, Education, and Welfare, Library Edu-
cation Directory, 1964-65, by Sarah R. Reed and W. P. Toye (Washington,
D.C.: Government Printing Of fice, 1965).

2Margaret Monroe, Ruth Ersted, Herbert Goldhor, "Report of the
LED Subcommittee on Survey of Library Education Programs, Fall 1964 to
the LED Committee on Library Legislation, " LED Newsletter, No, 59
(September, 1966), pp. 2-5,



122

flected a major trend of the sixties, The subcommittee concluded with
the following recommendations:

1. Tull federal appropriation of $15 million annually for library
education under Title 11 B of the Higher Education Act of 1965
is essential to providing:

a. fellowships at the doctoral and post-masters levels to
prepare library educators and specialists needed to expand
professional competence.

b. fellowships at the masters level to expand recruitment of
excellent students to the profession,

c. funds for research in library science to expand the scope
and precision of knowledge in varied aspects of the pro-
fession.

2. Increased federal support for faculty positions and curriculum
development in conjunction with the fellowship and researrh
programs. Support to the institution well beyond the $2000
per fellowship is needed to enable an improvement in quality
of library education as well as expansion of programs.

Finally, planning for library education must be stimulated and co-

ordinated by the American Library Association's Commission on

National Planning for Library Education with the aid of the Director

of the Office for Library Education.]

To understand the reality basis for the legislative recommendations
of the LED Subcommittee it is essential to be aware of the stimulation
toward change in library education training brought about by Federal
legislation in the Fall, 1964, When the National Defense Education Act
was passed originally in 1958, librarians were able to participate only in-

directly in such ways as securing materials for guidance and counseling

purposes in secondary schools, The BEth Congress changed the gituation

1;_1;;9.. p. 6.
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drastically by adding Title XI to the National Defense Tducation Act, In
addition it provided Title I of the Cconomic Opportunity Act and s<holar-
ships under the Library Services and Construction Act.
Sarah Reed summarized the immediate implications of federal legis-
lation for library education in December, 1964. Of greatest import for
school librarians were National Defense Institutes for School Librarians
and/or School Library Supervisors.

NDEA Title ;CI =~ Institutes (P.L. 8B-665)

During the last week of November two documents were forwarded
to all registered institutions: 1) A General Manual for Colleges and
Universities Preparing Proposals for Institutes Authorized in the
Natiopal Defense Education Act, as Amended Qctober 1964; National
Deferse Institutes for Advanced Study for Teachers of Engli sh,
Reading, History, Geography, Disadvantaged Youth and for Library
Personnel, Educational Media Specialists, Summer 1965, Academic
Year 1965-66, (GPO, 1964, OE-50040), and 2) for those indicating
an interest in a school library institute, Supplemental Guidelines
Needed to Prepare Your Proposal: Institute for School Librarians

and/or for School Library Supervisors.

Assistance in developing the school library institute guidelines
was obtained from a number of school library specialists. Many of
the same people have also helped to prepare an evaluation sheet of
use by the school library specialists who will meel in Washington
in January to screen the first series of school library institute pro-
posals, for which the submission deadline was December 30, 1964,

According to the General Manual, "The institute training is de-
slgned to improve the participant's competency as a teacher or
specialist. The program is intensive and carefully planned to insure
that all its parts are relevant to the objectives of the institute,"

For the first year every participant must be actively engaged as a
school lHbrarian or school library supervisor, and emphasis is upon
gupport to institutes planned for the summer session of 1965,
During succeceding years, the Office of Education will explore the
role of institutes in training persons preparing to serve in school
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libraries. It will also seek to support proposals which offer promise
of meeting deficiencies in the staffing of school libraries through
Imaginative institute formats for regular sessions as well as short
sessions.

D R B I I I )

The character of the school library institutes will be diverse,
An institute may be ofiered for credit, or not, If credit is given,
it may be for specific courses or for the institute as a whole. An
institute may be planned around a cohesive sequence of courses,
or may be based upon a central idea, e.g., the development and
supervision of the instructional materials center, the subject de-
partmentalization cof school libraries, library services for the ex~
ceptional child, planning and equipping school library quarters,
developing library services in terms of special educational
problems, or an analysis of library staff responsibilities for pur~
poses of redeployment of staff, Whether the institute is erganized
around one or more areas of emphasis or concentration, it should
provide participants the widest possible variety of appropriate,
worthwhile learning experiences, Each institute should represent a
cohesive, intensive, focused educational experience that will be
reflected significantly in the professional development of the par-
ticipant,

nom oportunity Act Title 1 (P.L, 88-452)

Shortly after January 1, the first of a series of announcements
will indicate the names of institut ions of higher education which
will receive funds irom the $56,000,000 available during the cur-
rent fiscal year for worc-study programs under Title I of the
Economic Opportunity £ct of 1964, Under this program, colleges
and universities are encouraged to finance work opportunities for
needy young people from low-income families in order to allow
them to pursue their formal education, Each participating insti-
tution may develop opportunities both for on-campus employment
and for off-campus e=ployment with public or nonprofit crgan -~
izations.

The extensive successful experience library schools and li-
brarles have had in ac¢=inistering work-study programs should
enable them to utilize this source of financial aid immediately and
e ffectively., The number of students already working in libraries,
students already on cerpuses whose circumstances will otherwise
require their withdrawal from school, and the ALA recruitment net-
work are ready means for helping to identify eligible work-study
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participants. Yet another incentive for libraries of all types to
cooperate In providing work-study programs is the opportunity
such programs aflord the employing lbrary to recruit the par-
ticipants as full-time professional stalf members following
graduation.

Library Services and Construction Act (P.L. B8-269)

Under the Library Services and Construction Act, 31 states
are providing scholarships for library education compared to 22
states under the previous Library Services Act.

Many of these training opportunities have materialized
before the library schools are fully prepared either in faculty or
physical facilities to take full advantage of them. This makes it
more urgent that library educators and library practitioners in-
crease their efforts to achieve training facilitles adequate both in
number and quality. Certain studies and programs need to be under-
taken on an emergency basis; others need to be approached as a
result of long-range planning. Only the pooling of the talents of
the ablest librarians and library educators can maintain the caliber
of library education required by a dynamic library profession.!

On January 26, 1965 the LED Executive Board held an open meeting
with two panels to discuss different aspects of the NDEA School Library
Institutes program. In discussing proposals submitted for school library
institutes Donald Bigelow, Head of the Task Force on NDEA Institutes,
described

the need to determine what the major needs and emphasi s should
be. He cited as one of the major issues the training at advanced
level for professionally trained personnel versus the training for
non-professicnal librarians. Inresponse to questions, he pointed
out that institutes are programs of upgrading current professional
personnel, essentially, and that it has not been the purpose of
the institutes to underwrite more of the kinds of programs that the
schools are already doing. The new legislation for higher edu-

1garah R. Reed, "Implications of Recent Federal Legislation For
Library Education, " LED Newsletter, No. 52 (December, 1964), pp. 2-4,
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catlon does support extension of the bastc current program, In
any government-supported program, the degree program is not the
government's concern; the program of education is the baslc con~
cern,!

Mary Mahar, Ceoordinator of School Libraries, Library Services
Branch, USOE, moderated the second half of the program in which state
surveys were described as a basis for institute planning. New Jersey's

report was described by Mary Gaver and they were illustrative of the

range of needs:

1) advanced institutes for supervising personnel in local and
county systems; 2) institutes to provide better qualifications
for those with partial training in school librarianship; and 3)

the need for facilities for basic preparation for elementary school
libraries .2

The Higher Education Act of 1964 provided the means whereby one
of the most critical elements in library education, expansion of existing
training programs, could begin to be met. Title 11, Part B, was de-
scribed as having the following purpose by the Senate Commitlee on Labor

and Public Welfare:

With the funds provided in this part institutions wil]l be able
to offer improved programs of library and information science.
With the availability of such grants, accredited schools will be
enabled to expand to meet the increasing enroliments. In ad-
dition, grents can be made to increase opportunities geographi-
cally through the Nation for the training of school, college, and
public librarians, and for communication specialists. Funds under

I american Library Assaclation, "LED Panel on NDEA School Library
Institutes , ” LED Newsletter, No. 53 (March, 1965), p. 4.

21bid., p. 5.
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this part may be usged for stipends, and allowances [or travel,
subsistence, and other expenses of persons undergoing training.
The Commissioner may make such grants only upon application
by a college or university and only upon finding that their library
training programs will substantially increase nationwide library
training opportunities .l

Sarah Reed commented on some of the data obtained from the 48 |
tnstitutions which applied for the fellowships for students interested in
teaching In schools of library and information science: ) ||

Two evidences of slgnificant iImpravement emerge. The first is
a marked increase in the number of full=time faculty. Of the 48
schools which applied for Higher Education Act Title II (B) grants,
39 reported faculties of five or more full-time people. In the U,
5. Office of Education survey of library education programs in the
fall of 1964, only 28 of the 319 institutions which reported that |
they had library education programs stated that they had fice or I| '
more full-time faculty members. The second evidence of im- '
provement is in the level of financlal support. Of the 48 insti- h
tutions making application for support under Title 11 (B), 14 re- .
ported budgets of over $200,000. Wbhlle bodies and dollars do not
‘insure quality professional education, an increase of this pro=-
portion ln 15 per cent of the institutions having library educatlon
programs glives one reason to hope that the potential for strengthening
library education programs has increased; and that, in the near
future, an increasing number of library schools will be able to meet
the natlon's library manpower needs creatively, dynamically, and
respansibly. 2 L H

|

The diversity of library education literature in the sixtles reflected
the tremendous changes that nesded to be made both in the library schools

1.8, Congress, Senate, Commilttee on Labor and Public Welfare,
Hearings, Higher Fducation Act, Report No, 673, B9th Cong., 1st Sess.,
September 1, 1965, p. 27.

I
|

Zgarah R. Reed, "Library Education Report, " Journal of Education
for Librarianship, VII (Winter, 1967), p. 197.
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and the fleld, The implications for school library training cannot be
understood without a brief overview of some of the significant trends
in library education in general between 1960 and 1966,

National Plan for Library Education

In 1963 the ALA established a Commission on a National Plan for
Library Education. The objective of the Commission was "to reassess
the needs of American libraries and related institutions for prof essional
personnel In the years immediately ahead, and to make recommendations
appropriate to these needs for the selection, education, and utilization
of professional personnel, -1

The Commission recommended the creation of a Center for Research
and Experimentation in Library Education and Personnel Administration.

The Center would investigate three major questions: (1) What is

the character of librarianship--now and in the foreseeable future ?

(11) What is the program ol professional education needed to ful-

fill the requirements as defined in I, (II1} What kind of action

program throughout the profession will be necessary to implement

I and 1122 -

Curricular Trends in the Sixties

The sixties have been a hectic period for library educators. The
early part of the decade opened with ideas about action, but midway

‘through the decade the action began to accelerate faster than the pro-

IR, R. Logsdon, "Restatement of the Program of the Commission, ™
ALA Bulletin, LVII (April, 1963), p. 317.

2william A. Katz, "Whither the Plan - Whither the Journal , *
Journal of Education for Librarianship, IV (Winter, 1964), p. 123.
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fession as a whole was prepared to cope with the situation,

In 1961 Sister Mary Lucille, Chairman of Immaculate Heart

College's Graduate School of Library Science, addressed a Catholic

Library Association Conference on "New Directions in Library Science

Education.” Among her remarks were:

Perhaps [t Is time that library educators look in a really new
direction--seek to discover, not new goals, but new ways to
educate librarians for the kind of responsibilities that greatly ex~
panded library services have imposed on them. Surely when every
area of education from primary through graduate school is re-
evaluating its time-honored methods in terms of the space age,
those of us in library education ought alse to do some soul-
searching, perhaps not =o much on the program as on the kind of
librarian we are trying to produce to meet the demands of our day
and the future.

As she discussed new directions in the use of newer media of
communications in teaching, in the subject areas of book se-
lection, cataloging, administration, in-service training, and the
work-study prograri she emphasized the trend away from the attempt
to transmit a rigid body of knowledge to the identification of
problems and a consideration of the variant approaches to these
problems , 1

In April, 1962 the ALA Bulletin focused its i ssue on "Challenges

in Library Education, " There were three articles that had particular cur-

ricular relevance.

Eugene Jackson, President of the Special Librarian Assoclation,

and Samuel Rothstein, Director of the University of British Columbia's

Library &choel, debated “Should Library Schools Produce Speciallsts or

IAmerican Library Association, "New Directions in Library

Science Lducation, " LED Newsletter, No. 38 (May, 1961), p. 5.
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Ganera!lsts?'l Jackson was convinced that the solid core of library
school training could benefil specialists who would end up beling
trained in other departments if the library school doesn't provide it,
Rothsteln was equally convinced that speclalization was more legiti-
mately a function of continuing education and did not bellieve that the
one=-year library school program should be expected to provide it.

Harold Lancour, Dean of University of Pittsburgh's Graduate Li-
brary School, went mere fully into specific curricular directions in his
article. Some of his ideas were:

Clearly library school curricula during the next few years will pay
Increasing attention to the effects of technological developments
on library operations and services. This will probably take two
directions . The first will concemn itself with the possibilities of
automation in library procedures.

& B & ® @ & & & B % 8 ¥ R 8 %" B B & 8 8 8 B F 8 % A 5 F R E R RN R AR Aee o
The second direction or response to technology will be in the
general field of documentation, especially as that term applies to
the use of the mechanical and electronic equipment for the storage
and retrieval of information.

@ & & 8 8 @ 8B F 8 & 8 & ® F " & & 8 8 8 & 8 & @ 8 F s W s e AR e e
1t is likely that the curriculum to come will stress the function of
the librarian as a literature specialist. By literature in this con-
nection, of course, is meant all forms of recorded knowledge -
books, recordings, microcards, and many others. The librarian's
unique funcilon in society and the intellectual world is to be the
expert in regard to the content of these {lems as source materials.
This concept of the librarian's role is of course de pendent upon
the recognition that an individual may be an expert In the liter-
ature of a subject without necessarily being an expert in the
subject itself,

I I I T I R T S I N O I T I I I R I R S R )

IIlugenc Jackson and Samuel Rothstein, "Should Library
Schools Produce Specialists or Generalists 7" ALA Bulletin, LVI (April,
1962), pp. 320-321,
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It is more than proba=zle that the curriculum of the future will
emphasize the unive-szlity of librarlanship. By this is meant that
the student will be z_3at to think of the library as embracing a
great worldwide litrzry system. He will be taught to think of any
given library not as 2= isolatedunit entire and unique but as one
gomponent in the un.vsrsal system, Key words in the librarian’s
vocabulary will be ".-*=z5ration, ™ "articulation, " "cooperation, ™
"coordination. "

U T T I T I I I B B I I B A L I O R B
The signs are pretty cl=ar that more and more librarians will need
to go beyond the rin.—.m preparation....Library school curricula
therefore must inclu== advanced and speclalized subject matter in
librarlanship....Ther= is a very special need for developing a
program at the seccr < year of graduate training in the intermediate
stage between the —=z:2r's degree and the doctorate. The terminal
certificate for this s===nd year could be called, for example,
Speclalist in Schocl Licrarianship,

Davld Berninghausen, Director of the University of Minnesota's
Library Scheool, wrote abost “The Continuing Education of Librarians. ®

Library educatore r=* «=ly have the task of bringing inert ideas to
life for students, t.: 210 that of showing them the possibilities
for helping future pz=<=:s put ideas to work.

This cannot be =.-= by a library school faculty in one year.
Library education 15 <=2 joint responsibility of library educators
and librarians.

The primary cb!.z3%ions of any prof essional school are to
provide the studert w."= perspective, knowledge of principles,
criticism of the pref==zzicn as it Is today, and advancement of
knowledge in the prois ssion, together with the education of
students in such a w2y that they will cany these advances
further in the next g=-=ration. The library school that is con-
cerned chiefly with *~cw-to-do-it" instruction in routines and
technigues is shirk.=z tae responsibility of preparing pro-
fessional librarians izr 1962 or 1970 or 2000.

One of the mos: £Ziective recruiting letters ever sent to
prospective studentz =y Minnesota's library school enclosed an
article by the anthrc;z.cgist, Margaret Mead, reprinted from the
NEA Journal of teler 1959, Dr. Mead said;

1Harold Lancour, =#7=at Next in the Curriculum?* ALA Bulletin,
LVI (April, 1962), pp. 325-227.
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No one will live all his life in the world into which he was
born, and no one will die in the world in which he worked in his
maturity....ls not the break between the past and present.,,re-
lated to a change in the rate of change? For change has become
so rapid that adjustment cannot be left to the next generation,
Adults must - not once, but continually - take in, adjust to, use,
and make Innovations in a steady stream of discovery and new
conditions. !

The need for curricular change was increasingly evidenced in the
literature In 1963. John Harvey described his beliefs regarding the new
frontier for library educators. Two of his ideas related to curriculum and
accreditation,

Curriculum - The intlellectual content of the curriculum is not
challenging. Our instruction should require more creative
thinking and less memory and busy work. Imaginative educators
can devise new curricula which inspire rather than tire, which
educate rather than train, which describe goals rather than teach
procedures. These programs would catch the enthusiasm of out~
standing students who would develop into bold and imaginative
public=service-minded librarians. Such curricula would produce
librarians educated for leadership--individuals educated for pro-
fessional librarianship, not just persons trained for the tasks now
being carried out, many of them clerical.

It is unfortunate that the thinking of our professional leaders
seems to be advancing at a greater rate than the library school
curricula. Most new ideas come from the field, not from the
schools. Apparently most of librarianship's innovators and
pioneering leaders are not in its schools. How many accredited
schools emphasize simplified cataloging or the use of Library of
Congress and Wilson cards, now almost universally used ?
Special librarians have been pointing the way to superior service,
but the schools do not follow. How many of them teach mecha-
nized information storage and retrieval, or management analysis
for the objective study of procedures, or serials librarianship,
or public relations ? These are all of rapidly increasing importance.

lDavid XK. Berninghausen, “The Continuing Education of Librarians,”
ulletin, LVI (April, 1962), pp. 329-330.
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Accreditation - A fizal challenge to library educators is to recog-
nize the undergrac_ate library schools again. Three groups of
schools could be s21 up: the first would have docteral curricula;
the second offer t=e master's programs (with or without bachelor's
programs), and the third award only the bachelor’s degree, Theo-
retically, the docizral schools would produce library directors and
library school professors, the master's schools administrators and
department heads, and the bachelor's schools the public and
school librarians a=< beginning professionals for all libraries.

It is debatable that five years of college are ahsolutely es~
sential for beginr:n3 professionals, many of whom are regularly
engaged in clerical tasks. Five years is an arbitrary figure; we
could be just as ertitrary with four or six years and with as much
proof of our correciness, The five-year professional will pre-
sumably be better ezucated than the four-year graduate (though
not necessarily have a personality as attractive), but in our
present emergency 1t is impractical to force all personnel into
the longer period of preparation. The successful performance of
four-year graduaies in many school libraries, for example, is
ample evidence of tasir usefulness.l

Ralph Stenstrom had some equally cogent thoughts on the future of

library education,

There are two factors, then, which will be important forces in
the shaping of litrary education in the future: first, a need for li~
brarlans with a r<cre general background in both pre-prof essicnal
and professional eZucation to fill the positions in the school li-
braries and the s=-all academic and public libraries; second, an

J increasing need fcr people with highly specialized training in both
subject and prefessional areas. Both of these needs will have the
effect of narrowir.3 the educational background in favor of greater
competence in smaller areas. The humanities and social sciences,
now so common in the backgrounds of librarians will be less
apparent in library school students in the future. This develcpment
will have broad i=glications for the teaching programs of library
schools.

To meet the ecucational demands broad curricular changes will
be required, chenges which will probably come very slowly. Much
attention is preszently being paid to undergraduate programs of li=

liohn Harvey, "The New Frontier for Library Educators, ™ Journal
of Education for Librar:z-<hip, Iil (Spring, 1963), pp. 247-249,
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brary science, and there {5 every Indication that this will con-
tinue. The efizct of this will be that the undergraduate program
will become « recognized and accepted part of library education
««sThe courses in library science now taught en the vnder-
graduate level as the basic core can be broadened and deepened
to give the stucent a better background for beginning professional
work....

The more troadly based pre-graduate courses will make
possible some changes in the courses on the master's level. Be-
cause of the troad undergraduate course in bibliography, for
example, it w:1l be possible to offer more specialized courses in
smaller subject areas, These courses would be designed for

. people who arz interested in reference work or other types of work
requiring intz=s:ve knowledge of the literature and tools of a
subject ared. ...

Courses (= cataloging and classification will be among the
most drastically affected areas in the curriculum. The increasing
application c¢f —achines to library technical processes will be res-
ponsgible for t=is change. There will have to be a more general
course in which the concern will be with technical services as a
unit. With t=#= increasing application of machines in the “"systems
approach® larser and larger units of the technical services must be
considered together. This course will not train catalogers in the
way the prese=t day courses do. It is a course designed to acquaint
students witx the problems of technical services as a whole with
some attentio= o specific problems of each area, and to the over-
all administ-2t.on of all. This means that a separate, specialized
course in cat2loging aimed at people specifically incerested in being
catalogers w..l have to be added to the curriculum. Similar courses
in specific arzas of the technical services can be added as the need
arises,

Provisio=s will have to be made in the curriculum for another
area of specialization, this in the work of different types of libraries,
This means t=at persons interested in schopl, public, academic, or
apecial libras.es chould be able to take a course dealing with the
problems and administration of the particular kind of library.l

lRalph H. St==strom, “Some Thoughts on the Future of Library
Education, " Jourrs® of Fducation for Librarianship, IV {(Summer, 1963},
pp. 10-13,
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Walter Stone expressed his ideas that same year by a kind of

crystal gazing prophesying of the graduate library school of the future.

It is Impossible o highlight completely Stone’s plan, but it has the

following unigue features that many library educators might find at=

tractive:
1.

2.

The student will have a basic liberal arts bachelor's degree,
The first graduate year will stress distributive service
functions, There will be a brief sequence of orientation to
library and information science, and the students will be
screened based on work aptitude and intellectual capacities.
Success for the student here will lead to two basic study
areas in collcctloné development and technical services.

At the same time the student will be involved in one or more
professional seminars which will continue throughout his stay
in school.

The student will also spend one-half to three=fourths of ll'ds
time in library and individualized laboratory work in an effort
to resolve theory vs. practice problems. Three types of
laboratory instruction would include use of programmed in-
structional aids, supervised work at mock=library stations,
and use of media such as motion pictures to observe technical
processes, facilities, and resources In selected libraries.

The second term will continue seminars and laboratory work
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and add advanced study in cellections development, tech-

‘ nical services, administration, communications and re-
search methods. A final sequence will involve a tutorial
approach to a number of special subject [ields.

6. Specialization will take place during the second graduate

year,
7. The student body of the graduate library schoel will number
300-400 with a full-time equivalency of 150.
8. The faculty will include at least 15 full-time members.!
Edward Montgomery, a research consultant on information systems,
foresaw curriculum implications arising from the library dynamics that
were extremely critical for library schools., Some of his pertinent

comments were:

The customers of specialized libraries of information centers
and large general libraries are asking the libraries to do things
librarians do not know how to do. And some of the requests are
so difficult no one, not even the new scientists or technologists,
have any Idea about how to approach them, At this point, I must
ask if you people who run the library schools are going to make
these problems important enough to go out and get the calibre of
people necessary to bring the scientific tools to the libraries,
This will have to be done through training a new generation of
librarians with scientific research capabilities and top flight 1i-
brary engineers capable of developing the systems which will use
them.

L T T I I I I S T T

An undergraduate degree in science or technology should be

lwaiter Stone, "The Graduate Library School of the Future, ™ LED
Newsletter, No, 47 {August, 1963}, pp. 4-6.
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studied to determine the several different kinds of library special=-
ists who will be needed. Then appropriate curricula should be
designed to provide them. Probably there should be curriculum
options in documentation, information storage and retrieval,
systems analysis, information research, or special libraries,
The need for such options is to prepare students for work in
large industrial, government, or research academic information
centers. The very best students can become specialists in the
analysis, design, and construction of large-scale information
systems, Prerequisites should include a bachelor's or master's
degree in such fields as electrical engineering, chemistry, aero-
nautical sciences, or similar specializations. Whether this work
would resull In a special certificate in documentation or be the
result of a two year master's program should be determined after
a long, careful consideration of the total professional require-
ments.
® 8 8 F 4 F 9 s B e B e R s s s s P EE A s a " S se S Es s s EEsse.
The curriculum for librarians must be re-examined, In fact
what a librarian is must be determined. It is inevitable that the
curriculum be broadened and diversified. It should be profitable
to Insist that the future users of these Specialized libraries im=
plied by this discussion be asked to participate heavily in the
deliberations leading to the construction of the curriculum for the
new librarian. Hopefully, the librarian ol the future will continue
to be supplied by the schools of library science.l

e Man er Shortage
The latter half of the sixties had perhaps as its major concern the
manpower shortage and its implications for library education and li~
braries.
Ruth Warncke, Deputy Executive Director, American Library As-
sociation, expressed her concern about inadequate manpower utilization

in 1966.

lpdward B. Montgomery, "Curriculum Implications of Library
Dynamics, " Journal of Education for Librarianship, V (Fall, 1964), pp
107-109,
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We use “careers in librarlanship” scriously...We know what
we mean by "careers” toc. It refers to work for which cne Is edu-
cated specifically and in which one can progress to positions of
greater responsibility, creater complexity, and greater salary,
using one's education ar< experience as the basis of advance-
ment.

In terms of such a €efinition, I am not at all sure that li-
brarianship qualifies as 2 career in 1966. All over the country,
graduates of accreditec zraduate programs are busy with tasks
that require no such ec.cation--such as checking invoices,
answering questions {rc— city directories and almanacs, and
preparing periodicals {cr t2e bindery.

All over the county, 00, librarians are spending major parts
of their time on profess:cnal tasks that graduate education did not
prepare them for: from czveloping meaningful service to the
functionally illiterate--w-o were there all the time, even if we
didn't see them=-~-to deter=ining the bibliographic infcrmation that
must be contained in a ook catalog if it is going to ke useful to
a particular clientele,

As usual, the times will force us to do what we will not do for
ourselves. Automation--:ne domestic kind=--will elir.nate a
number of routine jobs, :ust as surely as the typewriter eliminated
the library hand, The .rniellectual type of automation cocncerned
with the reorganization ci <nowledge and the retrieval of informaticz
will force upon us new actuvities requiring a high level of knowledg=
and education,

L T I I O I D I I D O I I O R I I I I

The truly significan: change brought about by systems develop-
ment, however, is the acenowledgment, tacit if not cvert, that
professionally educatec ;<ople no longer serve the puzlic directly.
The elementary and seccrdary schools ask for graduates of ac-
credited library schools for supervisory positions, but they accept
people with a given nu~z=r of credit-hours at the undergraduate
level, determined as a r.le by a state accrediting agency, to serve
the teachers and the chilcren in the Individual schools. Public li-
braries still hope for graz<.ate librarians for their large units, but
more and more are setilizg for college graduates with very little
classwork in library sus ects to man many of the floor positions in
the larger units and to handle the entire program in the smaller
units. They lock {or ccllege graduates, I should say, but often
employ people with less education. In the recent survey of Junior
College Programs for Litrary Technicians, | noted that cne large
county library will accer: graduates of these programs as candi-
dates for the position of branch librarian of their smaller



units , !

The Library Jowrnal devoted Lts October 15, 1966 1s5ue to a
symposium presentation dealing with library education and the man-
power shcurtau;e.z There was a wide range of opintons concerning the
kind of education needed {or non-professional jobs to those of the
Mbrary educator, ot

In that same issue Dan Suder elaborated on the developing u-t:;nd
toward a library education structure that encompassed the library tech=
niclans, the training of BLS and/or MLS practltioners, the subject
specialisis, informati‘l:an scientlsts, etc, He emphastzed the importance
of recognizing the realistic different levels of education needed for libra:ly
technicians and alds, practitioners, e.g. school llbrarians, and scholars
and theoraticians.3

Sarah Reed, in her position as Llbrary Education Speci-ailst in the |
U.5. Office of Education, described her concerns about the manpower
issues {n 1966 as follows: o i

The persennel shoriages in all types of llbrarles and the in-
adequacy of the level of support available for programs of library

~and Information science today affect cveryone associated in any
way with libraries. Public school administrators whe are unable

1

Tputh Warncke, "Careers in Librarfanship, " ALA Bulletin, EX
(September, 1966), pp. 805-807.

2"Lil:\ra-.rg.( Education and the Shortage, A Syrﬁposlum. * Library
Jpurnal, XCi {October 15, 1966), pp. 4881-4898,

3Dan D. Suder, "Three Levels of Library Education, " Library
Journal, XCI {October 15, 1966), pp. 4899-4901.
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to recruit school librarians and who are faced, at the same time,
with severe space problems frequently convert libraries into
classrooms; or they resort to using non-prefessional personnel
who maintaindistribution centers but who usually fall far short of
providing the vital learning resources laboratories essential for
excellence in education.

The counterpart of the school library situation also exists in
the other types of libraries. These are the realities of the li-
brary personnel shortage--a shortage that has become more acute
In size and complexity in recent decades.

What is the relevancy of this problem in relation to the 1i-
brary’'s role today ? Whatever the name of the installation res~
ponsible for the acquisition, storage, and dicssemination of man's
recorded knowledge--whatever the sophistication of the technology
employed by the installation--the critical element amcng the
several slable elements in every dynomic library situation is
people--the people who seek to use the library, the pecple who
have contributed each item to be found in the library, and the
people who create and maintain library services.
® & & &4 5 4 & 5 8 0% & 2 8 o B F S EE R AR RAR S s eSS e e

Who are today's library people ? They are (1) professzional
staff-1ibrarians and non-librarlans from such fields as tusiness ad-
ministration, journalism, and engineecring; and (2) rnon-grofessional
staff. The latter includes people with various tygpes of assignments:
custodial, clerical, library clerical, para-professioral (alzo called
quasi-professicnal, library technician, etc.) and general, The
dutles characterized as general are usually perfcrmed oy pecple
who have A.B. degrees but no formal library education, which is
not sufficient specialization to be listed in the ron-litrary pro-
fessional category., These people frequently move up to the level
of professional staff either as library trainees or by acguiring li-
brary education independently.

To fill the school library manpcwer gap of 97,500 additicnal
school librarians--people with six or more hours of litrary science,
depending upon the respective state's school library certification
requirements~--would require during each of the next five years,
that the number of people who are registered for one or more courses
in library science, but are not candidates for library science de-
grees, be doubled, For each of the 319 library education programs
reported in 1964, this would mean an increase of about £0 regis=-
trants, which would net be unrealistic in terms of enrcllment, How-
ever, before a recruitment effort of this proportion is urndéeriaken, at
least three related considerations should be studied; (1) the ap-
propriateness of the various state school library certification re-
quirements in terms of the school librarian's educational res-
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ponsibilities; (2} the ability of school library education programs
to provide quality professional education; and (3) the avail-
ability of competent school supervisory ersonnel,

LI R I I TR D IR I L I R I D I DR RN T R IR O BT I D L I I O I
At the present time, every library administrator knows the
reallty and relevancy of the library manpower shortage, Few have

recognized the requirements for solving the library personnel
problems. What then are the alternatives open to those responsi=
bile for library manpower 7

1. Do nothing. In this event, the library public's disen-
chantment with libraries is likely to Increase in pro-
portion to personnel inadequacies.

2. Encourage library associations, library education
programs, and library agencles "to do their bit," If any
satisfactory resolution of naticnal library manpower
problems is achieved by piecemeal means, it will be
little short of miraculous,

3, Endeavor either through a national task force or some
other means to achieve a coordinated etfort to solve the
library manpower problems. !

School Library Education Trends and Issues in the Sixties

In 1960 the American Association of School Librarians with repre-
sentatives from twenty prof essional organizations adopted new Standards

for School Library Programs replacing the 1944 standards.

In an early section of the new standards there appears a statement
relative to the school libraries as instructional materials centers, It is
footnoted as having been passed unanimously at a business meeting of
the AASL during the 1956 ALA conference in Miami Beach, and stating
that It is therefore an officlal statement of the American Association of

School Librarians. The last two paragraphs of that statement pertain

lgarah F. Reed, “Library Education Report, " Journal of Education
for Librarianship, VII (Summer, 1966), pp. 43-46.
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specifically to library training.

School librarians are normally educated as teachers and meet
state requirements for regular teaching certificates, They must
also receive special training in analysis, educational evaluation,
selectlion, organization, systematic distribution and use of in~
structional materials, The professional education of school li-
brarians should contribute this basic knowledge as well as pro-
vide understanding of fundamental learning processes, teaching
methods, and the psychology of children and adolescents. Also
school librarians must be familiar with the history and current
trends in development of school curricula.

In summary, the well-trained prof essional school librarian
should anticipate service as both a teacher and as an in-
structional materials specialist. Where adequate funds and staff
are available, the school library can serve as an efficient and
economical means of coordinating the instructional materials and
equipment needed for a given school program. It should always
stand ready to provide informed guida{xcu concerning selection and
use of both printed and newer media,

Chapter S8even of the new standards contained the more recent
statements relative to library education (See Appendix F). In add .tion to
generalized characteristics which are described as relevant for all school
librarians, the principles in the new standards indicated that professional
preparation necessitated meeting state certification and regional ac~
creditina requirements. The principles contained the recommendation that
most school librarians should have a five-year preparation, but stated the
recognition that some situations justified the appointment of persons with

four years of college work.2

1 American Association of School Librarians, Standards for School

Library Programs, (Chicago: American Library Association, 1960), p.
12.

21bid,, pp. 58-60.
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The new standards also included the statement prepared by the
Joint AASL-ACRL-DAVI Committee and approved in 1958 by the ex-
ecutive boards of the participating crganizations (See Appendix G).

That statement described the instructional materials specialist as one
who ﬁnl had the following training:

1. Successful teaching experience;

2. Academic background in educational foundations: ad-
ministration and supervision, learning principles, curriculum
development, guidance and counseling, and mass com=
munications;

3. Speclalized training in: analysis of instructional materials,
methods of selecting and evaluating maaerials, utilization of
materials, production of materials, and organization and main-
tenance of materials and equipment, !

Throughout the literature of this period one finds references to
school library standards as a means of having goals toward which one
moves rather than as arbitrary bases for ascertaining what almost every-
one knew, namely that the vast majority of school librarians and 1li-
braries did not meet standards. In addition, the school library education
trends were given a tremendous boost by federal legislation as already

described. However, there were various school library educators who

libid., pp. 59-62.



144

also reflected the new directions needed,

In 1962 Mary Mahar, School and Children's Library Specialist in
the U,S8. Office of Education, was part of a eymposium dealing with
library service of the future. She had some cogent comments on school
libraries and library education.

School library service in the future will be shaped by di-
rections in elementary and secondary education which in turn
are influenced by changing social forces, ..0f the soclal forces
the following scem most pertinent, although there are of course
others of great importance. The first is the tremendous pressures
from vast industrial expansion and increased intercommunication
in which the individual tends to become submerged. The second
is rapidly accumulating knowledge, particularly technological.

And the third is the growth of populaticn, and shiizs in the con-
centration of school populations to the metropolitan areas, es-
pecially the suburban areas. How our schools are currently
dealing with thesec problems reflects certain incigient directions:
Through increased use of technological devices such as television,
and broadened use of seli-teaching devices such as teaching
machines, to expedite the routines of instruction a=d to free
teachers for creative teaching; through a greater emphasis of in-
dependent study, to provide opportunities for ind:vidual growth

in the exploration of knowledge; through lengthen.rng the schoal
day and year to accelerate the process of education and provide
for ever-increasing numbers of students; through exzansion of
curriculum contenlt to cover new areas of learning and achieve
greater depth in all subjects; and, through the consolidation of
small schools and the extension of supervisory anc coerdinating
purposes. And all of these aspects-=-all of these forces--are now
in beginning stages in schools today,

The increased use of technelogical devices will influence the
school library of the future to include greatly broacdened collections
of audio-visual materials,..The school library will not only include
the material in collections, but it will itself make use of automated
equipment for instruction in the use of library matsrials--through
closed circuit television, for example--and for the distribut jon of
materials as well as for technical processes in charging techniques.,

Second, in the organization and administraticn of school li-
braries, the changes will afiect the school library in these ways:
To accommodate many more studenls studying independently and
using self-teaching devices, the school library of the future will
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require greatly expanded phyzical facilities-~cubicles for in-
dividual study, listening posts for the use of tapes and re-
cordings, and collections of materials with facilities for use
throughout the school. School library quarters of the future must
provide space for the evaluation and development of materials by
teachers--and by development I mean actually making the ma-
terials within the school library. Innovations in school design==
the tower school, the school in the round, and schools within
schools for large enrollmente--will require special adaptations
for the school libraries....

Third, in personnel the greater breadth and depth of cur-
riculum content, which will bring new demands for larger col=~
lections of specialized books and materials, imply the need for
school librarians with varied subject specializations in their pre-
service general education. School librarians will be expected
to participate actively in team teaching which stresses the contri-
bution of the specialist. As far as numbers are concerned, we
have estimated that for this year, if we met the American Library
Association standards for school libraries concerning numbers of
personnel, we would need one hundred and ten thousand school
librarians. We actually have about twenty thousand with a mini-
mum amount of training, end so we are just ninety thousand short
this year. Obviously, this lack has great implications for library
education, particularly since our school population will increase,
LI T I B O I I O I L O O O B D B D BN R O R T R I T B D O B

The gradual consolidation of rural schools into county or other
types of intermediate groups will require new coordinating super-
visory services and the expanded use of centralized material
centers...(It) suggests the redeployment of personnel through ex-
tending the supervisory cervices, and using library aides to cover
services in small schools. This use of personnel would require
school library supervisors trained specifically to work on in-.
service programs with teachers on the selection and utilf zation
of materials. (Teachers, too, would require strengthened pre~
service education in the selection and use of material.) There-
fore, 1 think that library education in the future must emphasize
the school librarian’s role in relation to adults. We have tended
to assume that all of her work is with children and young people.
But she works with teachers, with superintendents, with cur~
riculum directors, withother kinds of supervisors, and she needs
real strength to be able to work with adults in these relationships.
We have relied too much on liberal arts education to provide this
ability. We must realize that school librarians must be trained to
work effectively with adults in order to serve children,l

IMary Helen Mahar, “School Libraries, " Journal of Dducation for
Librarianship, 11 (Summer, 1962}, pp. 19-21. Jow o
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From 1962 to 1963 Alice Lohrer, a Professor at the University of

Ilinols, carried out a study Identifying school libraries which functioned

as instructional materials centers. From data obtained by personal visits

and questionnalres she identified a number of significant trends for both

school library programs and library education.

The study was limited to school libraries identified by library
supervisors as those functioning as instructional materials centers
and/or to those that are in the beginning stages of such develop-
ment., The supervisors were asked to star those schools which
were considered to have gutstanding programs of service and re-
sources which gualified them to be designated as having school
libraries which function as instructional mater:als centers as de-
fined by the 1960 national standards of the American Association
of School Librarians. The director of the study visited as many of
these school libraries as was possible with time and money avail-
able....A total of 229 elementary schools, 88 junior high schools,
and 181 senlor high schools were a part of the study. These
schools are located in twenty-eight states. At least one or more
school libraries were located in seven out of the eight regions of
the United States listed below and have resources, staff, quarters,
equipment, and budget that place them in the f{irst group of school
libraries identified by the study.
® 8 ® B & & 8 % B B B A B P B B R SRR R F RS R E e S E e e

In all of the schools of this study that misht be rated as having
outstanding programs of library service, it was obvious that there
were school administrators who were cognizant of the role of the
school library as a leaming center and who were working with their
school librarians to integrate the library program and its resources
into the educational dynamics of the school. [xcellent programs
of library service with flexible scheduling, inZividualized learning
activities, and evidence of teacher-librarian planning to make
effective use of resources available were also noted in these
schools....

- " ® % 8 8 ® 8 ® & & 8 & B & F ® & F R S @ 8B F 8 oe e R F e R R e

If the data presented is an indication of future trends in school
library development, then it seems fair to say that the school li-
brary of tomorrow will have many of the characteristics of a multi-
media center for individual, small group, or large group learning
processes. No one pattemn of design is more prevalent than another
but flexibility of structure, expansion of resources and services,
mobility of resources and equipment, and specialized preparation
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of staff members are more than straws in the wind.

Implications of these developments in the school library
field are highly significant for library education, The second
part of the Status Study deals with the opportunities availatle
today for library education at the undergraduate and graduats
level....Torty=seven of the fifty states offcr in 351 univers.iias
either undergraduate or graduate programs of library educat.z=
or both, Twenty-one states have a total of 36 accredited Jiirary
schools., With ten additional states having graduate progra=s
ranging from a major to less than a major of graduate library =du-
cation, there are a total of 86 schools in 31 states and
Washington, D.C, offering graduate courses in library sciencze,
Approximately 351 universities offer undergraduate library
programs. Forty-nine incstitutions ofier less than a minor, 243
offer an undergraduate minor, and 60 offer an undergraduate
major. These findings have been taken from college cataloss
and may not represent all the programs and especially those zhat
are offered in the summers only.

.« .lf catalog descriptions are accurate, then two-thirés of
226 of the programs of library education today do take into aszount
the need for preparing school librarians to administer a scheel Li-
brary as a materials center. State requirements for teacher edu=-
cation also reflect the trend in requiring of tecachers and sczcl
librarians preparation in the handling, evaluating, utilizing, and
producing of audio-visual materials and equipment, Thus liZrary
education Is also changing to meet these needs, !

Mary Gaver, President-Llect of ALA in 1966, seemed to eche cne
of Mary Mahar's 1962 trends when she wrote "let the school librar:ians
now in the schools concentrate on in-service education by which they
can help classroom teachers and school administrators sharpen the skills
which they bring to the school. Difficult as this may seem to many school
librarians, it can be done and will very possibly in the schoel libra-y of

the future be their mast important function."? What was omitted from Mary

1Alice Lohrer, ed., The School Library Materials Center: 1ts Z=zsurcps
and Their Utilization, Allerton Park Institute No. 10 (1954), pp,. 10z-_0z.

2Mary Virginia Gover, “"Teacher Education and School Libraries,:
ALA Bulletin, LX (January, 1966), p. 71,
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Gaver's statement was whether or not the school librarian's training had
prepared her adequately for this new role.

In 1966, Harold Shane, Professor of Education at Indiana Uni-
versity, described his perception of the Issues facing the school 1i-
brarian leadership:

1. How shall we restructure the education and redirect the role
of school librarians so that they are more widely recognized
as the teammates and peers, rather than as the service agents
or handmaidens, to other members of the faculty ?

2. How shall we deal with the teaching aids enthuslast who con-
tinues to see the school librarian as a minor component in the
educational media resources on which good schools rely so
heavily ?

3. How shall we avoid confusing the value of technology as a
means with technology as an end in school library settings ?

4, How shall we strike a balance between information retrieval
and the school librarian as a creative agent ?

5. What interpretation shall the school librarian give to the
current emphasis on cultivating excellence in students ?

6. How can the schoo! librarian cope with some of the vagaries
and occasicnal follies of local curriculum development ?

7. How can we make the leadership of the school librarian more
authoritative rather than authoritarian in moving toward
stronger programs ?

8. How shall we cope with the substantial increase in new in-
formation and knowledge generated In almost every realm ?

9, How are we better to identify and build around the inter-
national dimension into which our schoels perforce must
move ?

10. How can school libraries avoid the patential dry-rot of great
past success as we move into a new era?l

Summary

The period from 1960 through 1966 cannot be summarized in the

ljarold G. Shane, "Current Issues Facing Leadership in the School
Library Field, " ALA Bulletin, LX (October, 1966), pp. 924-926,
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same manner as the provilous library education periods, The writer has

attempted to organize the data around major areas of concern and interest.

1.

Accreditation . ' ~

NCATE In 1960 developed its Guide for Development of Suanla-
mentary Information by Institutions Applying to NC.;%TE for Se-
creditation of Undergraduate Proglrams for School Librarians,

Iowa undergraduate library education conference in 1960 wged
prompt implementation of standards, and elimination of programs
which couldn’t meet the standafds in the near future. It also in-
cluded recommendations that graduate library scheools needed to

do more planning for school librarians in articulating undargraduate
and graduate programs, ln encouraging research in the school library
field, and preparing library scicnce tecachers for undergrﬁd-uate

pPrograms. | |

| !

Carroll®s study in 1962 of prerequisites required by accfedite;d
|;r0grams Indicated informal a{;rcement regarding core cources at
undergraduate level. A 12 hour program would include adminis=
tratlon, selection of materials, cataleging and classificetiqn, and
history of boocks and libraries. An 18 hour program would add a
reference course and & special literature course, |
In 1964 Reed pointed out that changes in NCATL procedures rll'teant

there was no effective means for accrediting undergraduate programs.,
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Library Education Surveys, 1962-1365

5.

The 1962-63 Office of Education Survey showed that there were

272 programs with courses in school librarianship, but 150 of these
did not have full-time faculty members.

The 1964-65 Office of Education Survey revealed that 90 per cent

of the library science programs in the U,S. in fall 1964 were below
standards, and many were preparing teacher-librarians even though
this was a position no longer recognized in school library standards.
The LED Subcommittee which reviewed the 1964-65 Survey declared
that the role of undergraduate library education ior school librarian~-
ship was still undetermined; it recommended extensive [ ederal
funding and referred its report to the Committee on Library Leqgls-

lation rather than the ALA Committee on Accreditation,

Fedcral lLegislation

8.

9.

10.

NDEA in 1958 made little impact on library education.

Title XI was added to the NDEA in 1964 and it resulted in year long
and summer training programs for upqgrading school librarians and
school library supervisors, Lconomic Opportunity Act, Title I
passed in 1964 provided work study funds which were used ex-
tensively by library schools,

The Library Services and Construction Act of 1964 resulted in funds

being available for scholarships for library education and for library

facilities.
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11. The Higher Education Act of 1965 provided funds for improved
programs of library and information science. These funds were

used to expand existing graduate library training programs.

Library Education Trends and Issues in General

12. In 1963 the ALA appointed a Commission on a National Plan for Li-
brary Education. Eventually the ALA created an Office for Library
Education and Asheim was appointed Director.

13, In the first half of the sixties the literature reflected greal concern
regarding needed curricular change.

a. Sister Mary Lucille in 1961 focused on new teaching method-
ology and the kind of librarian needed for the future.

b. In 1962 Jackson and Rothstein debated whether library schools
should produce generalists or specialists.

c. Lancour in 1962 stressed the effect of technology on the cur-
riculum, and the necessity of the librarian to be a literature
specialist--meaning all forms of recorded knowledge, He
added that the minimum preparation, the fifth year, was not
enough.,

d. Berninghausen agreed with Lancour that librarians could not be
ade quately educated just by the single graduate year of training
but he emphasized the need for librarians to view education as
a continuing process.

e, In 1963 Harvey wrote that library educators were producing
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il 1s2

ideas but the cumricuium wasn't keeping pace. He stressed
also the need for litrary educators to recognize undergraduate
library schools, a=2 %o accept the fact that many four year
graduates are succeszsiul school librarians. |
Stenstrom in 1963 siatad that undergraduate programs will Ee-
come an accepted pa-t of library education, and the graduate
proarams will be at’e to offer more advanced and specialized
courres. Catalogiog and classification cowrses would be the
most dramatically aZ=acted areas in the curriculum because of
the increasing application of machine s to library technlcal
processes. . : S | i
Stone prophesied a <ifferent picture than Stenstrom in 19;63; |

He envisloned studexts as having bread liberal arts back~
grounds._ Then he icresaw a program that combined large group
Instruetion, small cr=up discussion, and one-half to three-
fourths of the fiith year in independent library-laboratory study.
Specialization would be accomplished in the sixth year of study.
Montgomery raised tne Issue in 1964 of the need for changes in
1lbrary school cumricciums due to the specilalized options in
dacumentation, infor=ation storage and retrieval, systems _I

analysis, informaticr: research, and special libraries, i :

N
Manpower Shortage o ' ) ‘
|
I

14,

The sixties found the mazower shortage a major concern for library
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education, S '

In 1966 Warncke stressed that librarians were spending most
of thelr time performing tasks which their library educatlon
didn't prepare them for. Public schools were locking to the

graduate schools for supervisory librarians, but employing

* four year graduates for the direct service positions, and

public libraries were settling for the same.

Suder in 1966 elaborated on the need 1o recognize different
lavels of training neaded for library tcchniclans, aids,
practitloners, e.g. school librarians, the information sciene
tists and others, ' |
Reed expressed her concerns about the manpower shortage in
1966, and indicated her belief that it would take a natlonal

task force or some other coordinated rmeans to solve the library

manpower problems.,

School Library Education Trends and Issues, 1260 *hrough 1966

1s5.

In 1960 the AASL adopted new Standards for School Library Prerams.

The standards described school libraries as instructional materials

centers. It described the basic preparation of school librarians as

a five year program, but recognized that some situations justified

appolntment of g librarian with a four year college preparation.l

The standards included a cooperative report prepared and approved

by the AASL and the DAVI {Department of Avdlo-Visual Instruction of
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17.

18.

19.

the NEA) dealing with the instructicnal materlals area.

Mahar stated in 1$62 that school library service in the fuwre ul.'ould
reflect increased usc of technological devices, changes in the !
organization and administration of school libraries to accommor-
date self-tzaching devl_ces and independent study, and personél
changes with school librarians working increasingly with adults,
She estimated that If ALA Standards were appllied there was a need
for 110,000 =choo! librarians, but that there were only 20,000 ;
school librarians who would meet the minimal quaiifications. :

In 18686 Gaver echoed Mahar by stating that school librarians l
neaded to work closely with teachers and administrators on an in=-
service basis, J ' ' !
Lohrer studied school librarics which were functioning as in- -
structional materlals centers, and analyzed the 1962-63 college
catalogs. She coﬁcluded that two=thirds of 226 of the total li-
brary education programs in the U.S. did consider the need fori

preparing school librarlans to view the libréry a5 a materials _
center, N |
Shanc pointed out In 1966 that the education and role of the school
librarian needed to be restructured so that they were viewed by

teachers as team members and peers rather than service agents,

1



CHAPTER VIIL

THE FINDINGS: SCHOOL LIBRARY TRAINING

1967-1968

This section details the findings obtained by the writer's analysis

of library science curricula as described in 1966-1967 college catalogs,

and Includes relevant data from the extensive 1366-68 North American

survey of library education co~ sponsbred by the Amcrican Library Assc.u-
ciation, the Library Administration Division, and the University of
Wisconsin-Milwaukee School of Library and Information Science.l

A critical problem of the North American survey was to determ.in_:e
how many library education programs were currently In existence in the

. United States. The potential universe of 2252 institutions of higher
1

education listed in the U.S, Office of Education 1966 Directory was | |

contacted., The same criterla of selection were used as in the two
' previous surveys of libraty education programs conducted by Sarah R.,
Reed lor the U.S. Office of Education. In 1962-63 there was a response

of 277 and for 1964~55 a response of 319 library education programs.

H H
i I

lerank L. Schick. ed., North American Library Education Directory
and Statistics. 1966-68, American Library Association, Library Adminis—

tration Division and the University of Wisconsin-Milwaukee {(Chicago:
American Library Association, 1968). : |



156

From 1962 to 1968 the number as well as the composition of the U.S.
library education universe had undergone substantial change. There
were 65 more programs in operation in 1968 than in 1964~65, but 32
institutions which had operating programs at that time indicated that they
did not have these programs any longer; consequently one is confronted
with a shifting universe in library education.

According to estimates from the North American survey there were
in January 1968 about 410 library education programs in the United States.
Of these, 384 responded--a better than 98 per cent response. A summary
of the types of library education programs in the United States is given
in Table 3.} The survey identified 118 graduate library and/or information
science education programs in the United States, about a 90 per cent
return with 39 of these accredited by ALA, (100% return).

As described more fully in Chapter 3, the writer used a previous
U.5. Office of Education study of library education and the ALA Bulletin
in identifying 35 ALA accredited library programs and 32 non~accredited
library education programs which offered master's degrees in 1967,
Tables 4 and 5 give the names and locations of each graduate program
included In this study.

This writer's analysis of the 1967 library science catalogs often

tumed out to be a journey through unorganized presentations. There

Ibid ., Table 4, p. xi.



TABLE 3
DISTRIBUTION OF UNITED STATLS LIBRARY
EDUCATION PROGRAMS BY STATE, 1967-68

Accredl- Non-Accre- Under— Technl- Plann~

ted dited gradu- cian ing

State Grad. . Grad. ate only Stage . Total
Alabama ' 1 5 1 | ‘ 7"
Arlzona | ' . i i | B ] 1 | I BI
Arkansas ‘ ' 7 f f fl
California 3 4 6 21 3 37
Colorado 1 3 | 5
Connecticut ' e . _ I;l. 5 l.ri
Delaware 1 ! |
Dist/Columbla 1 A | 1" | 4
Florida 1 2 4 3 ? 1$
Georgla 2 1 7 1 nl,' .
Hawali 1 | I H ;-. i .
Idaho l 1 2 . - ;I .‘ 3
IMincis -3 2 7 3 2 ' 17 |
Indiana 1 3 3 _ | A 7
Iowa 1 3 : B 5
Kansas 1 8 i! E ?
Kentucky -1 4 5 !' : E 1% _
Louiclana 1 . 10 ! f . ‘IT

1.

i

*

Maine 1 | B
|
2



TABLE 3-=Continucd

. Accredi~ Non-Accre- Unpder- Technl- Plann- i
' ted dited gradu- cian Ing !
State Grad . farad. ate only Stage  Total
Maryland 1 1 3 1 i R
Massachusetts 1 3 3 1 8
Michigan 3 2 3 6 ! 15
Minnesota 1 9 o ‘ 110
Mississippi 2 5 | ? |
Missour] 2 ] 2 : JB
. E 1
Montana 1 2 _ I{ |3 .
- Nebraska 1 | 7 | 8
Nevada 1 . i.l
Neﬁr Hampshire 1 f i1
New Jersey 1 1 6 2 10
New Mexico 4 . |4. .
New York 4 L | 1 2 a 14
Nerth Carolina 1 3 2 1 _ 7
. North Dakota 1 4 | 5
Ohio 2 1 9 4 2 18
Otlahoma 1 1 5 . 7. _
Oregon 4 2 2 P B .'
Pennsylvania 2 [ 7 3 18
Rhode Tsland 1 B ; 1
L .
South Carolina 1 5 ’ , e
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i TABLE ¥~Continued ' |

Accredi~ Non~Accre- Under~ Techni= Plann-

ted dited gradu- clan Ing
State  _  Grad., = Grad, = ate _ only Stage  Total
South Dakota 4 - ’ 1 5_:
Tennessee 1 3 3 1 8
Texas : 3 2 4 1 1 n
Utah 2 2 1 . ﬁ
Vermont : H 1:
Virginia 4 2 G
Washington 1 . 2 5 3 2 B
West Virginia . 2 5 _ ?
. Wisconsin 1 1 10 R
SRr— | | \!.1 ._
~ Puerto Rico - 2 ] . ' |3
39 79 182 57 27 .. 384
®Jable 4 4n Norih Azcrzzn Library Lducation Directory and Siatis-

tics, p. xi.



TABLE 4

PROGRAMS OF LIBRARY EDUCATION IN THE UNITED STATES ACCREDITED
BY THE AMERICAN LIBRARY ASSOCIATION AND OFFERING MASTER'S DEGREES

1967-68

Name of Institution

University of California

University of California at Los Angeles
University of Southern California

University of Denver
Catholic University of America
Florida State University
Atlanta University

Emory University

Rosary College

University of Chicago
Indiana University

Kansas State Teachers College
University of Kentucky
Louisiana State University
Simmons College

University of Michigan
University of Minnesota
Rutgers University

Columbia University

Pratt Institute

State University of New York
Syracuse University
University of North Carolina
Kent State University
Western Reserve University
University of Oklahoma
Drexel Institute of Technology
University of Pittsburgh
Peabody College

Texas Woman's University
University of Texas
University of Washington
University of Wisconsin
University of Illinois
Western Michigan University

Location

Berkeley, California
Los Angeles, California
Los Angeles, California
Denver, Colorado
Washington, D.C.
Tallahassee, Florida
Atlanta, Georgia
Atlanta, Georgia

River Forest, Illinois
Chicago, lllinois
Bloomington, Indiana
Emporia, Kansas
Lexington, Kentucky
Baton Rouge, Louisiana
Boston, Massachusetts
Ann Arbor, Michigan
Minneapolis, Minnesota
New Brunswick, New Jersey
New York, New York
Brooklyn, New York
Albany, New York
Syracuse, New York
Chapel Hill, North Carolina
Kent, Ohio

Cleveland, Ohio
Norman, Oklahoma
Philadelphia, Pennsylvania
Pittsburgh, Pennsylvania
Nashville, Tennessee
Austin, Texas

Denison, Texas

Seattle. Washington
Madison, Wisconsin
Urbana, Illinois
Kalamazoo, Michigan



TABLE 5
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PROGRAMS OF LIERA=Y EDUCATION IN THE UNITED STATES
NON-AGCREDITED %7 THE AMERICAN LIBRARY ASSOCIATION
AND CiT ZZING MASTER'S DEGREES

1967-68

Location

Auburn University

Jacksonville State University
University of Alabama

Arizona State University

San Jose State College
Immaculate Heart Collese
Southern Connecticut Sia:e College
University of Miami

Chicago State College
Northern Ilinois Univerzity
Southern Illinois Univers.ty
Butler University

Indiana State Teachers Csllege
University of lowa

Catherine Spalding Collssza
Wayne State Upiversity
University of Mississigz:

Long Island University

Queens College

Saint John's University
State University of New ¥Yzrk
North Carolina Collece
University of Toledo
University of Oregon
Duquesne University
Marywood College
Villanova University
Dniversity of Rhode Isla-d
East Texas State University
West Virginia University
University of Hawaii
University of Portland

Auburn, Alabama
Jacksonville, Alabama
University, Alabama
Tempe, Arizona
San Jose, California
Loes Angeles, California
New Haven, Connecticut
Coral Gables, Flerida
Chicago, Illinois
DekKalb, Illinois
Carbondale, Illincis
Indjanapolis, Indiana
Terre Haute, Indiana
lowa City, lowa
Louisville, Kentucky
Detruit, Michigan
University, Mississippi
Brookville, Long Island,
New York
Flushing, New York
Jamaica, New York
Geneseo, New York
Durham, North Carolina
Toledo, Chio
Eugene, Oregon
Pittsburgh, Pennsylvania
Scranton, Penngylvania
Villanova, Pennsylvania
Providence, Rhode Island
Commerce, Texas
Morgantown, West Virginia
Honolulu, Hawaii
Portland, Oregon
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were many times when it seemed that a student contemplating graduate
work at a particular institution would have had legitimate cause to
wonder whether information retrieval really meant ability to interpret
the catalog. It would be easy to rationalize the lack of logical and
complete requirement and curricular statements assuming that any student
who has questions can write to the school, but it would seem that if
there Is any program in which all aspects could be described adequately
in writing, it should be the library science curriculum,

It was extremely difficult and in a number of cases impossible to
ascertain the following from many catalegs:

Minimum Library Science Hours Required for a Master's Degree

Maximum Library Science Hours Permitted for a8 Master's Degree

Minimum Library Science Hours Required for School Library

Credential

Graduate Courses Which Undergracuates Could Take

Graduate Library Credit Accepted from Other Institutions

Undergraduate Library Credit Accegpted from Other Institutions

Field Work Experience Requirements Prior to or During the Program

Library Science Courses Required for a Master's Degree
Course Credit Howurs Qffered

Tables 6 and 7 indicate the total number of course credit hours
offered and an attempt was made to divide the offerings by uidergraduate
and graduate levels.

The accredited programs had a larger number of hours of course
offerings ranging from 66 semester hours at Rutgers to 153 semester hours

at Western Reserve Univergity. The median for the accredited programs

was the University of Wisconsin at 99 hours. The non-accredited
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NUMBER OF COURSE CREDIT HOURS OITERED IN ACCREDITED SCHOOLS

Total Hours in  Undergraduate Graduate

School 1967-68 Catalog Hours Hours
Univ. of Calif. at Berkeley 157-169 Q 0 157-169Q
U.C.L.A. 134 Q 0 134 Q
Univ. of §. Calif. 83-86 § 6S 77-80 5
University of Denver 183 1/2 Q 15Q 183 Q
Cath. Univ. of America 76 8 10 8 76 8
Florida State University 181-105 Q 00Q 101-105 Q
Atlanta Unijversity 78 8 0 78 8
Emory University 106 8 0 106 8
Rosary College 117 8 b 0 n7zs
University of Chicago 54 Q 0 54 Q
University of Illinois 99 8 338 B7 8
Indiana University 928 148 92 8
Kansas State Teachers Coll. 94-97 8 25-26 8 74-76 §
University of Kansas 74-77 8 0 74-77 8
Louisiana State University 75 8 18 8 57 8
Simmons College 132-152 S 0 132-152 8
University of Michigan 90 ¢ 268 87 s
West Mlichigan University 94 s 31-33 8 86-30 8
University of Minnesota 118 24 8 1os s®
Rutgers University 66 8 0 129 §
Columbia University 129 8 0 129 8
Pratt Institute 105 8 0 105 8
State Univ. of N.Y. (Albany) 109-113 8 0 109-112 Sa
Syracuse University 105-108 8 338 105-108 S
Univ. of Nerth Carolina 98 § 30 8 98 §°
Kent State University 136-149 Q 350Q 101-114 ©Q
Westemn Reserve University 147-153 &5 0 147-153 §
University of Oklahoma 76-91 § 14-20 § 60-69 S
Drexel Institute 175-191 Q 0 175-161 Q
University of Pitteburgh 150 T 0 150 T
Peabody College 94-96 8 18 § 94-96 S
Texas Woman's University 101-104 8 98 101-104 S
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TABLE 6--Continued

Total Hours in  Undergraduate Graduate

School 1967-68 Ca talog Hours Hours
University of Texas 109-110 § 24 8 91-92 §®
University of Washington 98-100 Q 40 Q 57-59 Q
University of Wisconsin B6-99 § 88 77-88 §

@Q = Quarter hours

§ = Semester hours

aGraduate courses are often open to advanced undergraduates. Those
hours are included in both graduate and undergraduate totals, Doc-
toral level courses are not included,

h'rhis represents the total number of courses offered at one unit per
course.

cAdd!tlonal (23) semester hours are listed in catalog, but not offered
in 1967-68.

TABLE 7

NUMBER OF COURSE CREDIT HOURS OFFERED
IN NON-ACCREDITED SCHOOLS

Total Hours in Undeigraduate Graduate

School 1967-£8 Catalog Hours Hours
Auburn University 43-45 Q 23-25 Q 43-45 Q°
Jacksonville State 36-39 5 18-21 8 36-39 87
University of Alabama S7-60 S 33 S 24-278
Arizona State University 47-50 8 35-38 8 47-50 59
San Jose State College 52-58 S 20-23 8 32-3568
Immaculate Heart College 64-67 S 0 64-67 5
§. Connecticut State 102 § 218 Bl 8§
University of Miami 2458 15 8 24 S
University of Hawaii 75 8 1] 758
Chicago State College 47 S 18 8 47 52
No. Illinois University 56-60 8 31-34 8§ 39-46 &9
So. lllinois University 107-117 Q 28 Q 101-117 @

Butler University 308 27 8 a0 s*



TABLE 7--Contigued.
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Q - Quarter Hours
S - Semester Hours

Total Hours in  Undergraduate Graduate
School 1967-68 Catalog Hours Hours
Indiana State University 505 368 90 5 »
University of Jowa 77-78 8 128 77-78 8
Catherine Spalding 9¢ 8 368 50 §°
Wayne State University 120-130 18-20 Q 102-108 Q
University of Mississippi 65 5 41 B 60 8
Long Island University 97-98 8 0 97-98 5
Queens College 75 8 0 75 8
Saint John's University 60 5 0 60 8
State University of N. Y. 84 5 98 g4 82
North Carolina College 758 298 46 8
" Unlversity of Toledo 48-50 5 39-41 5 28-30 §?
University of Oregon 66-68 Q 21Q 56-68 Q%
University of Portland 55 8 a8 55 8
Duquesne University 24§ 0 243
Marywood College 518 128 308
Villanova University 66 8 0 665
University of Rhede Island 63-63 3 0 63-65 S
East Texas State Unlversity 42 8
West Virginia University 57 8 47 8

51 8

Araduate courses arc often open to advanced undergraduates.
Those hours are included in both graduate and undergraduate
totals. Doctoral level courses are not included.



programs ranged From 24 seraster hours at the University of Miami and K
Duquesne University to 102 semester hours at Southern donnectlcut
State College. The median fzc the non-acceredited programs was &0
hours at Saint JoXn's University and the University of Mississippi.

Twenty of the aceredited programs or 57 per cent offered under~
graduate library science hoors from a low of six semesler hours at the
University of Illinois, Wesizrn Michigan University, and Syracuse Uni-
versity., Twenty=four or 75 z2r cent of the non-accredited programs
offered undergraduate cowsss with a low of 8 semester hours at the
University of Portland to 45 samester hours at West Virginia University,
On the assumption that il a z2:alog did not state that a graduate course
was open to undergraduates snen it was exclusively for graduates, there
were 11 accredited progfams = 3l per cent which had some graduate
courses open to undergracduzt2s, and there were 14 non=accredited
programs or 44 cer cent whisz hac_l similar arrangements.
Transfer Credit |

Table 8 reviews the hoors of library credit that 2 student may
transfer in from other instit=iigns. The transfcr in of undergraduate
credit seemed to apply only 45 meesting prerequisite reguirements, There
was no real difference in premequisite requirements which could be trans=-
.ferred'in from other institutizas, with 12 or 34 per cent of the accredited
programs having this possilility compared to 13 or 40 per cent of the
nen—accredited programs. T.'f?e plcture was slightly different at the

graduate level wnere Institvtions traditionzlly have permitted students
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|

to transfer in Up o 6 semester hours of graduate credit, Eightzsen or 51

per cent of the aceredited programs indicated the possibility of trans-
ferring in gnaduzte credit, and 22 or 69 per cent of the non-accredited P

programs had this arrangement.

! anros XA

_Tables 9 azd i0 depict the minimum total hours required for a ;
Master's degrea and the minimum library science hours required for a
Master's deéree. Equating quarter hour programs wlth semester hour
programs was ackieved by taking the number of quarter hours, multi-
plying by two 274 dividing by three. At first it seemed that it would
be a difficult 25z to determine how to work with data frem pregrams
that offered as many a5 three options. This writer worked the data
first by viewing each option as a separate one, 2nd a second time aver-
aged each instirstion's option so 23 to maintain its relatlve worth when
calculating the 2age and median. The results, as regards the range and
median, were the same in each case, The University of Chicago's
program does not have a formula for canversibn, so 1t was decided that
the best soluticn was to omit the University of Chicago figuref;- in com~
piling the range and median. | |

In looking af the minimum total required for the Master's Degree,
ﬁ'le accredited programs had a range of 24 -to 40 samester hours with a
median of 34 secester hours, The non-accradited programs had a some~
what smaller range eof 30 to 36 semester hours and a medlan of 30 semes=

ter haurs.



TABLE ¢

HOUR REQUIREMENTS FOR MASTER'S
DEGREES BY ACCREDITED SCHOOLS

169

Minimum Total FHrs.

Minimum Library Science

BRefers to number af courses, not hours,

binformation unavailable.

Required for Hrs, Required for
School Master's Degree Master's Degree

Univ. of California 42 Q 32Q
Y.C.L.A. 36 0Q
Univ. of Southern Calif, 308 18 8§
University of Denver 45 ©Q 25-27 Q
Cath. Univ. of America 40 8 288
Florida State Univ. 1.600Q,11.45Q 1.600Q,11,45Q
Atlanta University 36 8 308
Emory University 1.600Q,11.450Q 29 0Q
Rosary College 36 8 24 §
University of Chicago 1507 7 Q%
Univ. of Illinois 328 16 8
Indiana University 36 8 265
Kansas State T. C. 1.305,11.325 248
Univ. of Kentucky 1.345,11.3058 16 8
Louisiana State Univ. 36 8 18 8
Simmons University 36 8 208
Univ. of Michigan 308 248
Westerm Mich. Univ, 30-34 8 208
Univ. of Minnesota 1.57Q,11.51-54Q 1.30Q,11.360Q
Rutgers University 36 8 368
Columbia University 36 8 368
Pratt Institute 36 5 15 §
State Univ.N.Y., Albany 368 268
Syracuse Univ. 1.305,11.348 218
Univ. of N. C. 395 218
Kent State Univ, 1.400Q,11.480Q 1.27Q,11.400Q
Western Reserve Univ. a6 8 36 S
Univ. of Oklahoma 1.308,11.328 208

- Drexel Inst. of Tech. 60 Q 36 Q
Univ. of Pittsburgh aT azrT
Peabody College 368 308
Tex. Woman's Univ. 1.308,11.368 278
Univ. of Texas 308 -b
Univ. of Washington 45 Q -h
Univ. of Wisconsin 24 8 218
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TABLE 10
HOUR REQUIREMENTS FOR MASTER'S
DEGREES BY NON-ACCREDITED SCHCOLS

Minimum Total Hrs. Minimum Library Science

Required for Hrs. Required for

School Master's Degree Master's Degree
Auburn University 45Q 20Q
Jacksonvifle State Univ, 308 278
Univ. of Alabama 305 24 8
Arizona State Univ. 308 15 8
San Jose State College 308 17 8
Immaculate Heart College 368 30-36 S
§. Connecticut State Coll. jos 30 s®
University of M iami 308 22 8
University of Hawaii 30-36 S 308
Chicago State College azs a0 s
No. Nlinois Univ. 308 218
So. Illinois Univ. 52Q 52 Q
Butler University 30-36 8 158
Indiana State Univ. - 32s 71.238,11.185
University of lowa 338 24 8
Cath. Spalding Coll. 30-36 8 248
Wayne State Univ. 45 Q 3640 Q
Long Island Univ. 365 18 8
Univ. of Mississippi 305 18 8
Queens College 365 368
Saint John's Univ. 368 36 8
State Univ. of N. Y. 36 S 368
North Carolina Coll. 308 18-21 8
University of Toledo 328 228
University of Cregon 450 39 Q
University of Portland 305 278
Duquesne University 32s 28 8
Marywood College 308 18 8§
Villanova University 368 308
Univ. of Rhode Island 308 20-218
East Texas State Univ., ~ -
West Virginia Univ. 308 1.185,11.128

aMety be reduced when student has taken library science course
as undergraduate.
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There was no significant difference in the minimum number of library
science hours required for the degree. The accredited programs had a
range of 15 to 40 semester hours with a median of 22 semester hours, and
the non-accredited programs had a range of 12 to 36 semester hours with
a median of 23 semester hours.

Courses Required

Variations in course titles and descriptions made the compilation
of course requirements difficult. 1In addition there were a number of
programs that did not have rigid requirements but claimed to individualize
the curriculum, a desirable characteristic but one which made some
program comparisons virtually impossible.

In analyzing the findings in Table 11 carefully, perhaps the major
conclusion is that the majority of Master's Degree accredited and non=
accredited programs in 1967 did have a common core of six courses,
These were:

l. Cataloging and Classification

2. Reference

3. Bibliography

4. Book Selection and/or Library Materials

5. Administration

6. Introduction to Librarianship or Library in Society

Courses in research, and history of books and printing were the only
other courses required by a substantial minority of the programs. Thirty-
four per cent of the accredited and 41 per cent of the non-accredited

programs required a research course, and 29 per cent of the accredited

and 19 per cent of the non-accredited required a history of books and
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TABLE 11

COURSES REQUIRED FOR MASTER'S DEGREL®

A ted Non-? lited

Course No, _%  No, %
Cataloging and Classification 27 77 21 66
Reference 27 77 20 B3
Bibliography, General 18 51 6 19
Special (Soc. Sei., Hum., Sci,) - - 8 25
Library Materials 18 51 13 41
Book Selection 10 29 9 28
Administratian® 22 63 16 50
Introduction to Libraries 15 43 6 19
Libraries in Society 10 29 11 34
Research 12 34 13 41
History of Baoks, Printing 10 29 6 19
Communications 2 6 3 9
Data Processing 2 6 1 3
Children's Literature = - 3 9
Auvdio-visual b i 4 13
Adolescent Literalure - - 2 6
Two or More Advanced Courses Required:
Cataloging and Classification 10 29 2 &
Reference 6 17 2 6
Bibliograghy (Hum., Soc. Gei., Sci.) 12 34 8 25
Special Ad—iaistration® 5 14 3 9
Library Materials - - 3 9
Book Selection - - 2 6

3]. Prerequisite course requirements are included.

2. Seven accredited and 12 non-accredited programs did not stipu-
late specific requirements.

3. One accredited and one non-accredited program have variation
ia requirements for school librarians.

4, Several programs include options: e.g. 6 hours from among 20
specific hours. These were not included unless they were all
in one area, such as bibliography.

b ;
Only courses required in two or more programs are listed.

cBome programs offer option of course in public, academic, school,
or special library administration.
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and printing course.

1t is of interest to =ot2 that none of the accredited programs
offered just specialized bitliography courses, whereas 8 or 24 per cent
of the non-accredited procra—s did offer just specialized bibliography
courses in social sciences, humanities, or sciences. Only a few
programs had concludecd t=2t some of the newer trends should be incor-
porated as requirements. For the accredited programs only 2 or 6 per cent
reguired a communications course, and a data processing course. None
required an audio-visual course, whereas for the non-accredited programs
3 or 9 per cent required a communications course, | or 3 per cent required
a data processing course, =4 4 or 13 per cen! required an audio-visuval
course,

The accredited prozr2—s required more advanced courses in cata—
loging and classification, and reference, 29 and 17 per cent respectively,
10 6 per cent each for the non-accredited programs. Twelve or 35 per cent
of the accredited progra— s required an advanced course in sgecial biblio-
graphy compared with 8 or 23 per cent of the non-accredited crograms.
Five or 14 per cent of the accredited programs and 6 or 19 per cent of the
non-accredited programs rezuired a second administration course.

The only other conclusion that one might safely draw from the
comparison of accredited and non-accredited course requirements is that
there is no significant patiem of differences in required courses between

accredited and non-accrecited programs.

-
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Non-Book or Audio-Visual Courses

In 1967 Frederick Hartz, a Library Science Professor at Trenton
State College, reported on his examination of the calalogs of accredited
library schools regarding curricular implications for preparing school
librarfans as instructional materials center librarians. Basing his
comments on his perusal of the catalogs, Hartz felt that the accredited
library schools were definitely not doing an adequate job.

Presently, there i3 an accelerated trend toward developing school
libraries as instructional materials centers, but there has been
little speed up in keeping our library education pregrams in line
with the new needs of our public schools,

L I I

After careful examination of accredited library school curriculums,
one can assume that many school librarians are being graduated
from library schools which have offered little training in the
organization, administration, and use of nonbook materials,
Likewise, librarians are also deficient in the selection and evalua~
tion of nonbock materials. Librarians do not know the reliable
selection aids (though limited in number) which give critical
evaluations of nonbook materials.,

8lowness in adapting library school curriculums that emphasize
training for materials specialists definitely accounts for some

of the hostility toward the newer instructional media. Librarians
are not being adequately trained in the newer media simply because
library schools...are not offering the necessary courses.

R R R R e T R I e I I I I I I

This writer...found that only 15 of the 32 schools which answered
the inquiry oficred separate nonbook or auvdio-visual courses; one
of the 15 offered three courses; another one of the 15 has a separate
curriculum designed for training school librarians as instructional
materials certer specialists. However, 11 of the remaining 17
respondents, while having no specific course in nonbook or audio-
visual materials provided some level of integration of these topics
in technical processes, reference, administration, and collections
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courses. The remaining six schools while offering no specific
nonbook or audio-visual course in the library science curriculum
made such courses available through other schools of the partiu-
lar university.

The general conclusici one can draw from the examination of accre~
dited library school curriculums is that almost all of them, either
through integration of audio-visual topics or separate courses, are
including some training in handling audio-visual equipment; some
training in the selection and evaluation of nonbook materials;

some training in the organization and cataloging of nonbook
material; and teach school librarians about the library as an
instructional materials center. However, as evidenced by the
research (17 schools stili not having separate nonbook or audio~
visual courses) some schools undoubtedly place less emphasis on
audio-visual and nonbook subjects than others. But, on the whole,
the integration of all materials of communication; namely print,
graphics, pictorials, live and recorded presentations are being
taught in the library schoel by precept and not by example.

The curriculums for the professional education of school librarians
must have adequate resources and facilities available: *(a) the
tools of librarianship, i.e., the library of the library school;

(b) a demonstration materials center (not a school library) that
includes trade and textbooks for children and young adults, audio-
visual materials, and curriculum or instructional aids for teachers;
and (c) tools for newer media for use in the library classroom,
such as programmed aids and audio-visual materials. The library
school should also have access to one or more demonstration
school libraries, with excellent school library programs, where
school librarians, without experience, could do carefully planned
and supervised practice or laboratory work,” QOanly 10 of the 32
accredited library schools surveyed offer any provision for super=
vised cadet training; but to what extent this supervised field work
supports the ideas, philosophies, and use of audio-visual and
nonbook materials is unknown. Margaret Rufsvold does point

out that "none of the accredited library schools, after examination
of course catalogs, have adequately provided for supervision in
the field of cadet training, to the same level of quality as that
normally provided by undergraduate teacher education institutions
that have a library science major or minor,"

In order for the accredited library schools to offer broader curricu-
lums in the newer media they will need:

1. Faculty that understand and are sympathetic to the
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concept of the instructional materials center.
2. Increased funds to support instructional materials

centers that include collections of audio=visual,
curriculum, and instructional aids.

3. More and better trained faculty specialists to help
implement the sixth year certificate and doctoral
programs of specialization.

4. Funds to support research and experimentation in the
field of school librarianship; espciially in the area
of instructional materials centers.

This writer reviewed some of the same curricular areas in analyzing
the 1967 catalogs. In Tables 12 and 13 there is a presentation of graduate
programs with courses specifically related to nonbook materials, Twenty=
one or 60 per cent of the accredited programs and 13 or 41 per cent of the
non-accredited programs offered courses dealing wil‘h some non-book
materials for all librarians,

Twanty-five or 71 per cent of the accredited programs, and 22 or
69 per cent of the non-accredited programs offered courses dealing with
some non-book and instructional materials for school librarians. In
offering courses dealing almosi exclusively with media or audio~visual

materlals there were 22 or 63 per cent of the accredited programs and

17 or 53 per cent of the non-accredited programs.

ll’redcric R. Hartz, "Curriculum Implications for Training Instruc-

tiopal Materials Center Librarians," Journal of Education for Librarian-
ship, VIi {Spring, 1967}, pp. 232-235.
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TABLE 13

NUMBER AND PFR CENT OF GRADUATE PROGRAMS WITH COURSES
SPECIFICALLY REIATED TO NON-BOOK MATERIALS .

General School Media or
Library Materjals® _Library Materiale” _Audio-Vispal®
Accredited 21 60 25 71 22 63

_ Non-Accredited 13 41 22 53! 17 53

,aCourses deal with some non~book raterials for all librarians.,
ourses deal with some non-book and fnstructicral materials for
school lbrarians.
CCourses deal almost exclusively with media or atdio-visual
materials.

L I

In Tables 14 and 15 the findings regarding one of the newer ;:urricu.l..ar.
offerings indicated a significant difference for elective opporiunities, i
Thirty=two ¢r S0 per cent of the accredited programs ofiered information
sclence courses compared with only 11 or 34 per cent ¢f the non—accredited
programs. _ :

Fleld work experieﬁces were a neglected phase of bbrary education
cuwrricelum according to college catalogs, Tables 16, 17 and 18 depict the
fleld work experiences required, available for elective credit, or avail-
able without credit, There is so much variability in the nature of the

field work expertence that a section following the tables contains catalog

quotations and explanations when deemed necessary.



GRADUATE PROGRAMS WITH SCIENCE INFORMATION COURSES

Accredited
Univ. of Calif., Berkeley

Univ. of §. Calif.

University of Denver

Cath, Univ, of America

Florida State University

Atlanta University

Emory University

Rosary College

University of Chicago

University of Illinois

Indiana University

¥ansas State Teachers Coli.
- 8immons Gollege

University of Michigan

Wastern Michigan University

s ) - f],
XNoo-Accredited - i

South Connecticui 3tate Collzge
University of Hawaiil

Northern Illinois University
Catherine Spalding :
Wayne State University

Long Island University

Rutgers University :
Columbia University of New York
Pratt Institute

State Univ. of N. Y. at Albany
Syracuse Univers:ty
Untversity of N. Carolina
Kent State University

Western Reserve University
University of Oklahoma

Drexel Institute of Technology
University of Pitissurgh
Peabody College

Texas Woman's University
University of Texas
University of Washington
University of Wisceonsin

Queens College i
State Univ. of N. Y. at Geneseo
University of Qregon
University of Poriland
University of Rhoce Island

NUMBER AND PIR CEINT OF GRADUATE PROGRANS

WITH INFORLIATION SCIENCE COURSES

Non-Accredited

Ho, &
32 80

i 34
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Caly 6 cor 17 per cent of the accreditad programs required field work

experience as a part of the Master's degree program as contrasted with §
or 16 per cent of the non-accredited programs. Seven or 21 per cent of

the accredited programs, and 11 or 35 per cent of the non~accredited
programs made fleld experience available for elective credjt. Five or 14
per cent of the accredited programs and 7 or 22 per cent of the non-accre~
dited programs made it available without credlt. Thirteen or 37 per cent
of the accredited programs and 16 or 50 per cent of the non-accredited
programs provided field experience for credit. When the writer included
the programs that made field experience available with and without credit
the figures tended to look more impressive, Eighteen or 51 per cent of the
accredited programs and 23 or 72 per cent of the non-accredited programs
provided for some kind of field experience with or without credit, Nclr
accredited program appeared to provide sunpervision from its own faculty |
for the field work experience, and only 4 of the non-accredited programs
appeared to do so. Only 2 of the accredited programs indicated the specific
amount of time te be devoted to field work experience, and in cach case
the total of 150 hours would seem quite minimal, On the basis of an 8 hour
day the latter would amount to less than 1% days of supervised field expar—
lence. Although 6 of the non-accredited programs stated the hours, they
ranged from 30 to 130, or the equivalent of less than 4 days to less than
&3 days. The catalog statements themselves or the lack of them point up

the overall lack of concem about the nature of the field work experience
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for graduate students in library education. Margaret Rufsvold's quotation
by Hartz earlier in this chapter to the effect that the accredited library
schools have not provided adeguately for supervised field experiences
would appear to apply to just a slightly lesser extent to non-accredited
graduate programs also.
lndergraduate Program Data

In the North American Library Education survey 182 schools which
offer at least 12 semester hours in library education at the undergraduate
level are listed. Fifty-eicht of the 121 schools in the survey listed with
graduate programs also offer undergraduate programs, a total of 232 under=
graduate programs. Thirty-eight of the present undergraduate programs
were not reported in the 1964-65 U. 5. Office of Education survey, and
33 programs listed in the 1964-65 survey have been dropped. Table 19
from the survey provides additional pertinent data regarding the library
science minor and major.

One hundred fifty-eight of the undergraduate schools reported
minor and major programs in library education. Of these, B2 per
cent offered a baccalaureate degree with a minor in library science
and some 26 per cent cave a baccalaurecate degree with a major.
Fifty-two per cent of the schools required the 12-18 semester hours
recommended by ALA for undergraduate programs. Of some 75 schools
requiring more than 18 credits, more than half were organized on the
quarter systemw {and two on the tri-mester] which heips to explain
some of the higher credit requirements. Even discounting these
programs, however, almost 20 per cent of the reporting undergraduate
programs required more than the recommended maximum of 18 hours.

In 1962-63, 75 per cent of the v.inderqraduatc programs met the stan~
dards; in 1964-65, 69 per cent.

lBarhura Bartley, "U. S. Undergraduate Fducation Progeams," in
Frank Shick (Chicago: American Library Association, 1968}, pp. 21-22.
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TABLE 199

UNDERGRADUATE COURSE CREDIT HOUR REQUIREMENTS
FOR MINOR AND MAJOR PROGRAMS, 1967-68P

Number of Minor Number of Major
Programs Credits Programs Credits

8 12-14 7 18=22
20 i5 16 24
5 16-17 5 26-30
48 i8 14 30-60
2 19

13 20

13 21-22

17 24

15 26-36

®Table 1 in Nomh American Library Education Directory and Statistics,
P22,

b

Semester hours.

Thete may be some distortions in the survey data regarding under-
graduate standards. The writer found that there was a difference between
number of course hours required by a program and number of course hours
available to undergraduates,. This is discussed later in the chapter when
Tables 22 and 23 are analyzed,

Table 20 ind:cates the writer's sample of colleges which offer only



SAMPLE OF COLLEGES WEICH OFFER ONLY UNDERGRADUATE
1 PROGRAMS T LIBRARY EDUCATION

TABLE 20
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Arkansas

Arkansas Polytechnic College
Henderson State College
University of Arkansas

Califomnia
Sacramento State Ceollege

Kloctda
Tlorida A, and M{. University

Georgla,

Georgia Southem College

1llinois
Eastern Illincis University
Westemn lllinois University

Louisiana
Loyola University of New Orleans

Columbia Union College

Minnesols

College of Saint Teresa
Missouri

Southwest Missouri State College
Nebraska

Chadron State College
Keamey State College

Caldwell College for Women

New Mexico
New Mexico State University

North Dakoty
North Dakota State University

Oklahoma

Langston University i

Pennsylvania v :
Mansiield State College
Mitllersvilie State College

L
University of Scuth Carolina

Scuth Dokota '
Northem State College

Radiord College

Whitworth College
Wiscone B
Wisconsin, Statd Univercity

T Gt UL elF L Dm




undergraduate programs in library education. The method of obtaining this
sample was described fully in Chapter 3.

" Table 21 contains relevant curricular infermation from tha sample of

undergraduate library science pragrams, All Z7 of the programs offered
preparation for school librarians, and 1l or 40 per ceri_t offered courses |
that could be prerequisites for other kinds of librarianship trﬁining. Thir=
tecn or 48 per cent offered an audio-visual course and 9 or 33 per cent
cifered courses dealing with related materials, each of these figures |
being slightly under the graduate program data described in Tables 12 and 13,
Twenty-one or 7B per cent of the programs offered field wo:k for
eredit, which was much higher than the graduate programs as reported in
Tables 16, 17 and 18. However, only 5 of the 27 programs had a specific
time stated, from 90 hours to 8 weeks full time, leading to the possible
conclusion that supervised field experience is not adequately dealt with
at the undergraduate or graduate level In library education programs, or is
no longer considered a significant training experience. v
It wag impossible to tell from all catalegs how many undergraduate
hours a student would be required to take, but based on the number of I
undergraduate hourg offered, it was possible to develop Tables 22 and 23
which Indicate the library education programs which may not meet ALA
undergraduate standards by offering students less than 12 hours and more

than 18 hours. Although the undergraduate programs were the worst |

offenders of the standards, it is somewhat surprising to note that one-third

| 4
| . PRaRS i-"‘
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TABLE 23

NUMBER AND PIR CENT OF LIBRAZY PROGRAMS WHICH MAY NOT MEET
ALA UNDIRGRADUATE STANDARDS BASED ON NUMBER OF
UNDERGRADUATE HOURS OFFLRLD?

Accredited Pragrams Non-Accredited Programs  Undergraduate Sample

Number Per Cent Number Per Cent  Number Per Cent
12 34 15 47 16 59

of the accredited graduate programs may violate undergraduate standards
as well as almost half of the non-accredited graduate programs, The
interpretation depends on whether the ALA undergraduate standards forbid
"requiring” more than 18 semester hours or "offering"” more than 18

semester hours.

Barbara Bartley's conclusions regarding the North American survey
of undergraduate programs give a clear picture of the status of under-
graduate library training progra=s in 1968.

The differences among the various underaraduate programs report=
ing is most clearly revealec by the amount of detail of information
supplied in the survey which suggests that record keeping, espec=
jally of the past, is not always a part of the program's regular
activities. Yet, even from the lack of information about some
programs, certain conclusions can be drawn. The average under=
graduate library education rrogram emphasizes general background
and school librarianship ccurses to earn state certification and
requires 18 semester hours credit toward a baccalaureate degree
with a minor in library science. Enrollment has increased because
of part-time students, alt=ough the majority are women full-time
students, The program is usually financed as part of the library
budget, though salaries m2y come from a separate budget. The
director of the program is 2zt to be the head of the library. Library
staff members teach a course or two and there may be a full-time



|

faculty member to do most of the Instructing, Most undergradu~
ate programs are not sufficiently staffed and financed to advance
to graduate status.

The Neow Stapndards for School Media Centers to be published 11

thls year by the American Association of Schoel Librarians of
ALA will recommend a larger and better prepared staff for organi=-
zing audio-visual as well as printed materials. The question
arises whether undergraduate programs with few full-time faculty
or separate budgets can meet these requirements and fulfill the
growing demands for more school librarians,. Somewhere more
funds, more faculty must be found if these programs are to meet
the \1.:hallenge.l ]' :

The North American survey obtalned data regarding facuity and
student bodies of significant interest to library educators. Table 24
depicts the status of full and part-time faculty of graduate library pro-

grams, 1967-68, and Table 25 indicates the level of student enrellment

in graduate library schools for fall, 1967. iE

'FULL AND PART-TIME FACULTY OF GRADUATE LIBRARY
EDUCATION PROGRAMS, 196768

'
1
i
]
[

|

!

TR

TABLE 242 | -
i

Accredited Non-Accredited .
{37 roporting) {43 reportinal -
Number _Eer Cent HNumber PerCent Total
Full-time 333 63 158 58 491
Part-time 192 az ns3 42 305
Total ' 52% 100 271 140 79%

3Table 4 in mmmmmmgnmmmmm.

P. 6. L 1

dbid .. p. 25. ' b




In Table 24 we see a difference of anly 5 per cent between full-
time faculty of accredited and non-accredited graduate library programs.
The accredited programs avaraged 9 full and 5.1 part-time faculty mem-

bers, and the non-accredited programs 3.6 full and 2.6 part-time

faculty. . i !

il
TABLE 252 F

1 .

STUDENT ENROLLYL INT IN GRADUATE LIBRARY SCHOOL |

BY ACCREDITAT.CX STATUS COF SCHOQL AND LEVEL
OF INROLLMENT, Tall 1967 : | i

Level of Accreciiad Non-Accredited Total
Enrollment Number F2zr Cent Number Per Cent Number Per Cent
Undergraduate 2023 19 3570 50 5605 31
Graduate 7974 74 2999 42 10,973 61
Epecial 788 7 562 8 1350 8
Total 10,7597 100 7131 100 17,928 100
9Table § In Noph & =rican Library Education Directory and Statistics,
p. B,

- PP

Almost 18,000 students were enrolled in graduate library programs in
the fall of 1967, Table 25 shows that there were decided differences
between accredited and rex-aceredited schools. Fifty per cent of tha
students in non-accredited programs were undergraduates, with less than
20 per cent of the accredited schools student population in that category.
To put it anothor way, almost 73 per cent of graduate students in library
" education are enrclled in accredited school programs, e

Tabla 26 shows that for fall of 1967 there were 11,187 undergraduates

- in library sclence with 5,317 on a full-time basis. Combining the data

I
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TABLE 267

UNDERGRADUATE STUDENT ENROLLMENT BY ATTENDANCE
STATUS, FALL 1966, SUMMER AND FALL 1967

Tall 1966 Summer 1967 Tall 1067
(144 programs) (144 programs) (182 programs)
Full-time 4423 -~ 6917
Part-time 2225 -— 4270
Tetal 6648 4567 11,87
®Table 6 in North Az erican Library Education Directory and Statistics,”

p. 24.

from Tables 25 and 26 one finds that there are approximately 25,000
students reported in fall of 1967 as being enrolled in library education
programs. Less than 11,000 of them were enrolled in accredited library
school programs.
Manpower Concems, 1987-1969
In 1967, a group of library administrators and educators made a
manpower proposal that would affect undergraduate, graduate and non-
professional education. The major recommendation of the report was for
undergraduate education change,
It is recommended that the basic gqualification for librarians be
established as a bachelor's degree, from a recognized four-year
college, which includes successful completion of courses pre=
scribed for initial educationiin library science.
In school and public libraries the greatest shortage of qualified
librarians is in work assignments which provide direct service to
the library's clientele, To train personnel to fill these vacancies

it is recommended that the following undergraduate curriculum be
developed and implemented to include five courses in the content
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of books and ciner materials:

Literature of tae Humanities
Literature of the Sciences
Literature of the Social Sciences
Children's Lizarature

Materials of General Reference

And two courses in Library Science:

Objectives 24 Organization of Libraries
Library Service

The literature and materials courses should emphasize the primary
concerns of cocntemporary society and important materials of current
interest and stzuld include a broad survey of the influential thought
and deveiopmer: of ideas in the subject areas. They should be
Jointly develcred by librarians and subject generalists and should
approach mater.als as they relate to the various needs of library
users, actual a=d potential. These courses should have signifi~
cant intellectusl content and should qualify for credit in their
subject areas aad in library science. They may properly be taught
by instructors cutside the library science faculty and should require,
as prerequisites, basic college courses in the relevant disciplines.

Adoption of these requirements will pose many problems regarding
certification, yersonnel standards, and staffing pattemns.

The standard czjections to undergraduate education for librarians
are largely baszd on the current inadequacy of most undergraduate
library science grograms. The suggested curriculum is seen as a
new and careiilly designed program which will, in itself, be a
contribution to e backgra{md of liberal education represented by
the four-year E_A. degree.,

One of the participants in the preceding report was Lester Asheim,
Director of the ALA C#fice for Library Education. In 1968 Mr. Asheim

proposed a new policy that would have far reaching implications for

ll{emath P. Druchac, "Manpower: A Proposal,” Library Journal,
XCII (May I, 1867}, 3. 1798,
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library education. His proposal envisions five levels of library personnel
with three levels falling in the professional area and two in the clerical,

technical area.l There is somewhat of a semantic retreat o= the 1967

Manpower Proposa!l in which he was involved in that the new policy pro-
posal describes the bachelor's degree recipient as a library assistant
rather than a librarian. Asheim's proposal is bound to becc—=e one of the
foremost topics of discussion and concern for library educazcrs in the
1970's. For school librarians it would mean that without the Master's
Degree they could be viewed as library assistants rather than as libra-
rians even if there were no other personnel in the library who were
qualified for the title of librarian.
New Directions For School Library Education, 1967-1969

Virginia McJenkin, a supervisor of school libraries in Georgia,
stressed the need for continuing education for school librarians in 1967,
She felt that the fifth year Master's Degree should be

the requirement for position of school library supervisors

or head librarians in individual scheools, but that there may

be lower requirements for assistant librarians or those serving

in small schools under supervision. However, soma groups

and individuals are voicing the concern for a sixth yvear program

to train library personnel who are now administering cr will

administer service at the school-system level, and c::ers feel

the need for pertinent doctoral programs to educate leacership

for school library systems (local, state, national). All of this

emphasizes the urgent need for review, evaluation, and long
range plans in continuing education for school librarians.

R R L I N

lLEster E. Asheim, "Education and Manpower for Lit-arianship,”
ALA Bulletin, 1LXII (October, 1968), pp. 1096-1106.
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In considering whom continuing education should reach, [ have
included the following:

- those on the job who need vitalizing experiences and
competence in new areas.

- those returning to the profession who need updating in
philosophy and skills; and

- those who want to improve their educational status through
eamning higher degrees.

Who, then, is responsible for providing continuing education
opportunities?

I I I I

State departments of education and local school systems must take
the leadership in revising and updating certification and accredita=
tion requirements for school library personnel.

Professional library associations must be directly concerned with
continuing education for their membership.

R R R I S S

Library schools and other institutions offering courses in school
librarianship represent the third partner responsible for providing
continuing education opportunities for school litrarians, We have
assumed for a long time that all types of librarianship have a
common core of learning and that, in a first-year graduate pro~
gram, library schools can train personnel for all types of libraries,
Innovative school library programs, with changing responsibilities
for administration and service, demand a new approach to school
library education.!

As the sixties drew 1o a close, Institutes for Training in Librarian-
ship under Title II-B, Higher Education Act of 1965, became an important
indicator of the means for bridging the gap between theory and practice,

and for upgrading the training of personnel already employed as librarians.

lyirginia Mclenkin, "Continuing Bducation for School Librarians,”
ALA Bulletip, LXI (March, 1867), pp. 272-273,
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For 1968-69 there were sixty-nine institutes with twenty-seven of them
being directed specifically to school librarlans, The key word in the
school related Institutes were instructional materlals, medla and dis-
advantaged with six institutes preparing instructional material special~-
ists, four preparing mmedia specialists, and three focusing on the disad-
vantaged.l'& } ' S TR

In 1969 the trend toward the school librarian as a media speéialist
emerged with official approval in the Standards for Schon! Media Pro-
: arams, a joint publication of the ALA-NEA, American Association of

8School Librarians, and '_che NEA, Department of Audlo-Visual Instﬂue:m:m,3

The new standards have Important implications for professional education.

(See Appendix G}.

The new standards are essentially an attempt to unify the ﬁl;edla
’programs in schools, and, in addition, to bring about coordinated rela=-
tionships between library education and audic-visual training programs.

They will undoubtedly be the foremost discussion topic at school llbrariaﬁs

conferences in the seventies. 1 y
. :j II:

b mstitute for Training in Librarianship, 1968=69," LED Newgletter,
No. 64 (February, 1968), pp. 19-22.

2"Supplementary List of Institutes for Training in Librarlanship,
1968-69," LED Newsletter, No. 65 (May, 1968}, pp. 9-10, _ ¥

3Amcrican Assoclation of School Librarians and the Department of
Audio-Visual Instruction of the National Education Association, Stangards
for School Mcodia Proarams (Chicago; Washington: American Library
Association and National Education Association, 1969},

4

R S
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N Evelyn Geller, one of the editors of the School Library JToumal ,
lool:ed at the staffing situations arising from the new standards. She
concluded that library education needed to review the scope and content
of undergraduate work, the types and programs of specialization, rela-
tionships between undergraduate and graduate programs, critérla for :

" accrediting media specialist programs in colleges, and unification of
separate library and audio-visual schoels on t:f:!:‘.r:]:u.ls.2 bl
Frances Johnson, a Prafessor at the Unlversity of North Carolina,

reviewed the dilamma of the four-year library science undergraduate

degree for the school librarian. She proposed a five year appreach as

.. distinguished from a fifth-year approach, She stated her rationale and

coptent for a curricular plan that permitted students to study education
~ and library science in the fourth year and to move into a graduate library

science year or employment In a school system with completion of
3.

- graduate study through part-time or summer school study,

Twenty years after carrying out research which led her to conclude
C a

Lugdueation of the Media Specialist,” Library Toumal , XLIV (April,
1969, pp. 1719-1737,

zﬂvelyn Geller, "What Do the New Media Standards Say About
Staffing? " Library Jowmal, XLIV (April 15, 1369}, pp. 1719-1720. {

3I'rances Kimon Johnsen, "The Four Year Hang-Up," Library Tour
pal ., XLIV (april 15, 1969}, pp. 1721-1723, _

T
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that all librarians working with childrén should have a Commoen core, i
Sara Fenwick, now a professor at the University of Illinois, described
her present beliefs. She relterated the need for a comman ¢ore, but
. emphasized the increasing dimensions of specialization related to '
objectives, arganization, and the administrative personnel of the insti~
tution. She envisioned a planned sequence that began at the under~
graduate level and extended beyond a fifth year.l |1 |
Wesley ‘ zierthenry. Dean of Teacher's College at the University
~of Nebraska, and past president of the National Education Association's
Department of Audio-Visual Instruction, specculated on the different
etrategies for action that library. education and audio-visual education.
could employ. His preferred strategy would be - _ '. |
to establish a relationship among the print, nonprint, broadecast- |
ing, and whatever other fields might be recpresented on a college
campus, in order to plan a unified program. Obvicusly, some=
thing like a joint "ad hoc™ or area committee will have to be
appointed by an administrative officer--a college dean, vicer

president, or president—-to bring about discussion and joint
planning. !

Marilyn Miller, a professar at Westem Michigan University, one of

the few ALA accredited schools with a large enrollment in school libranan-

ship, described the three major programs there. The undergraduate program

BEE :
1Saira Fenwick, “Variaticns on a Common Theme,” Library Journal .,

XVIV (April 15, 1969}, pp. 1724-1727,
| ol

2 P .
Wesley Melerhenry, "Trategles and Ploys," Libracy Tourpal, XVIV
fapri 15, 1963}, pp. 1728-1730.
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provides minimal certification training; the fifth year level emphasizes

specialization in elementary or secondary scheool librarlanship inciuding

extensive work in instructional materials, and a sixth year of study - |

provides adequate specialization in administering a media center pmgram.1

Inga Kelly, a profcssor at Washington State University, indicated
" how the librarian's role as a consultant to adults is enriched through an
in=service team approach to providing library services. Her university

conducted an HEA Institute in the summer of 1968 which focused on a

viable means for individualizing instruction that had not seemed to exist |
SRR

I ' 4o -

l:uefc:~re.2
A Final section titled "Schools {n Transitlon" provided a sample of
i

trends in enrollment, course content shifts and emphasis in sevea

salected accredited library schools.

SRE! |
Indiana University had 303 students in library courées, 131 from

library school and 172 majoring elsewhere. School libravianship was
emphasized by 52 or 17 per cent. Undergraduate courses in library science
and education are available for provisional certification. Professional

certification for school librarianship requires the Master’'s in education
-
with 22 credits in library science and 16 in audio-visual. !

I ;
14 o

1Mari!yn Miller, "A Graded Curriculum," Library Joumal , XLIV
{April 15, 1969}, pp. 1731-1733.

zlnqa Kelly, "In Service: Team Approach,” Library Inurpal, XLIV
(April 15, 1969), pp. 1733-1734, 11
B B
. HIT?
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Kansas State Teachers College had 70 to 80 full-time students, and .
15 to 20 part-time students during the academic year, In the summer there
were 200 to 250 students who specialized in school library work. There
was more course work focus on media centers. The department of library
science completely dropped (ts undergraduate program which offered a
15 eredit hour minor. e

Rutgers University had one—fourth of its stu&ents in schooll iibrary
work, ranging from 40 to 48 over the past few years. It also increased

its ofberings in the area of instructional materials. |

Columbia University planned on réviewing its entire curriculum for

school librarians. I

Drexel had developed intemship arrangefnents wlth the Philadelpﬁla
Public Schools whereby the inner c¢ity can employ teachcers as librarlans,
They spend 3 days a week werking as school librarians and 2 days a weak
at Drexel in order to earn 15 credits for minimal eertification. This also
started them on the road toward the Master's Degree in Library Science.

In the fall of 1968 the University of Washington had cne-fifth of
250 students enrolled who were teachers preparing for scheol librarian~
ship. Of 145 cecrees granted in 1968, about 33 per cent went 1o school

librarians. Additional instructional materials courses have been incor-

I :
porated into the curriculum, - ‘! ( ‘ :
il "

The number of students at the University of Wisconsin preparing for

. school librerianship had increased. About 40 of 204 students planned on

il

working as school llbrarians, : J
. |
I
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The statements from the survey programs indicated that change is

on the way, but it is too early to discern trends other than increased

enrollment of teachers preparing to be school librarians, and some

curricular changes in the direction of expanding course work opportuni=

ties in the instructional materials and media areas.

There have been a number of occasions when people in the library

field have felt compelled to predict the future of library education. In

concluding the findings for this period the writer has turned to Lester

Asheim's statement as one which summarizes the many lacets of library

education which will probably be in dynamic flux in the seventies.

Nothing is more precious than trying to predict the future in
an area which is heavily dependent upon factors outside its own
control. Librarianship is such an area, since it does not exist for
itself but in order to serve other disciplines and the society as a
whole. One sputnick can change the center of concern for the
soclety and thus for such fields as education or librarianship which
serve it; one plece of sacial legislation, or one itchy trigger-finger
half-way across the world, can alter completely the course of a
soclal agency with which it seems to have no connection whatso=
ever.

These reservations about prediction in the field of librarian~
ship are particularly pertinent at the present time because of the
important influence of federal legislation on recent library develop~
ments - and the important influence of America's national and
international commitments upon the continuation, expansion, retrac-
tion of that legislation. If the war in Asia should continue, or
accelerate, or really become "hot” the Good Society plans may be
indefinitely postponed or even scrapped, and with them a great deal
of the support which has made possibie most of the current library
expansion and planning for the future, While this chapter was .
being written, the reduction of graduate draft deferments was
announced, with all that implies for graduate enrollments and the
programs of graduate library education. Predictions, however
cautious, could be further disrupted before this chapter appears in
print.
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Assuming, however, that the figures presented in this statis-
tical survey are indicators of the probable developments in the
immediate future (next 5-10 years), we can make some reasonable
guesses.

The Manpower Shortage . The general manpower shortage is

likely to continue for some time to come, and in expanding pro~
fessional fields like librarianship, the competition for good people
will be great. Thus there is likely to be an intensification of the
kind of situation we now have: the demand for more librarians in
all kinds of libraries will lead to a demand for more training
programs and programs of education in the field, which will lead
to a need for more qualified instructors, many of whom will be
taken from the field of library practice - thus aggravating the
shortage and miking the circle even more vicious, )

The nature of the shortage, however, is likely to be some-
what different in character than that which our present library
literature emphasizes. One important development in the library
field is the growing interest in task analysis and re-classifica-
tion of jobs. An objective and realistic look at the actual nature
of the tasks performed in libraries, as they relate to the training
and education necessary to perform them, could alter the present
approaches to manpower training and utilization. It is not incon~
ceivable that such re-thinking on the part of library administrators
might shift the demand for additional staff from the professional
segment to the non or para professional segment; it may also
promote wider usge of professionals who are not librarians, to
handle those aspects of the library service (like public relations
or personnel management, to cite obvious example} that might
better be handled by experts in other fields. The implications for
training and education are obvious and far-reaching, and the move
in this direction might be considerably accelerated if the war in
Asia cuts down the number of men coming into the profession, and
the number of students able to consider graduate education.

Training of Library Technical Assistants. The present pro-
liferation of training programs for technical assistants, offered
in the junior and community colleges, is one reflection of the
shifting emphasis in manpower utilization. Unfortunately, a great
deal of activity in this area at present is insufficiently well
planned, organized or controlled to demonstrate whether it does,
indeed, represent a major solution to scme of our problems of
manpower. Whether or not training of sub-professional staff will
continue to take ils present form, a reasonable prediction is that
some kind of training of para-professional staff will be seen as a
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highly desirable way to relieve the professional of many of his
time-consuming tasks and thus to utilize more efficiently the
limited professional manpower available. It is not impossible that
such training will return in a large measure to the libraries them=
selves rather than remain in the junior colleges: or to be located
in another kind of undergraduate program; or be centered in voca=-
tional training programs in non-academic settings. Whatever form
such training eventually takes, it has very real implications for
formal library education.

Professional Education. The most desirable effect of train=
ing programs on library education would be upgrading the pro-
fessional programs. A great deal of the content which now dilutes
library school curricula could be shifted to the training level,
putting the emphasis in the professicnal schools where it belongs:
on graduate education. The level of performance to be expected
from the graduate librarian could then be much higher than it is
now, and salary goals could be raised. These are developments
of great importance to the profession as a whole - but they place
a heavy responsibility on the graduate library schools to introduce
extensive changes into their curricula.

One possibility, if the schools really do elevate the level
of their course content, is that the schools could concentrate much
more Intensively than they now do on specific areas of specializa-
tion, and that individual schools could éven omit from their
curricula certain standard aspects of present library education
which would be the specialty of another school. 1t is already
possible to see some specializations developing that are not
offered by all library schools: medical librarianship, systems
analysis, archives management, etc. But the future might see an
accredited library school with no program in one or another of the
standard components of today's programs = in work with children
and young people, in college and university library administration,
or in public library service, for example. The new programs at the
master's level and beyond are likely to be intensive specialist
rather than general education, and the student at that level will
be more willing to travel to the school which offers him the best
preparation in his specialty rather than expecting, as he now so
often does, that a training program for all aspects of librarianship
should be readily accessible, not simply in his home state or city,
butl in-his own section of town.

Geographical Distribution . A school's freedom to select its
specializations implies a better overall national plan of library
education than now exists, A school can ignore preparation ifor
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work in public libraries, for example, only if there is sufficient
opportunity to get such preparation elsewhere, and within reason-
able geographic reach. The control of geographic distribution of
the schools is something that has long been advocated, and the
march of events may eventually see steps taken in its direction.

I must admit that this seems to me to be a much more remote possi-
bility than some of the others outlined here, On the other hand,
all the signs point to a continuing growth in the number of programs
of training and education in librarfanshiz, at both the graduate and
undercraduate levels, If the trends toward general pre-professional
training at the undergraduate Jevel, and greater specializ- (ion at
the graduate level, do lead to a clearer differentiation among types
and levels of preparation, it will be possible to counsel students
into the programs best suited to their interests and qualifications.
Thus a kind of control over program distribution will be exercised,
in which geographical considerations will ciay a part,

Experimentation. It is clear that a areat deal of experimen-
taticn will mark the development of curricuic hoth in tie new ard
existing library schools in coming years. While *radi'ional courses
and curricula still dominate, a re-examination of proyrams = under=
way in the majority of the schools. Already most of the accredited
library schools have introduced full scale special programs in
infor—ation science or have added some course work in the field.
Others are experimenting with an assimilation of information science
into the curriculum that will affect the ccntent and the approach of
wvirtually all of their courses. Other specializations are being
develsped, There are a few experiments in teaching methods and
teciknigques.

Specialization, especially in courses at the advanced level ,
will become increasingly important in the future, not merely because
there is an increase in the number of special libraries as such, but
because the demands being made on libraries of all kinds is forcing
administrative reorganizations which stress subject departmentali~
zation and more intensive service along subject matter lines. One
evidence of this trend is the re~introduction of post-master's pro-
grams al the sixth year level, which do not lead to the doctorate
but do provide clearly differentiated programs for *second profes-
sional year” students.

_ Continuing Education . While the post-master's programs are
addressed, In a more formal and extenced fashion, 1o some of the
same needs that programs of continuing education have tradition-
ally attempted to mect, they are not likely to replace continuing
education. As a matter of fact, the interest in workshops, confer-
ences, Institutes, short courses and similar activities offering
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concentrated learning experiences is likely to grow rather than
diminish. The need for librarians to bring themselves up to date,
to become acquainted with new techniques and concepts, or to
broaden their knowledge and outlook grows greater each year,
The short, concentrated exposure to specific subject matter is
admirably adapted to meeting this need of practicing librarians at
all levels, many of whom could not take advantage of a program
covering an entire academic year. Library schools will continue
to take responsibility for providing this kind of special extension
of their programs of professional education, but other educational
institutions, state, regional, and national library associations,
state and public libraries, and state extension divisions will
increasingly assume sponsorship of this kind of activities. As
librarians specialize in the subject matter of techniques of other
fields, they are likely to seek continuing education opporfunities
offered by agencies outside the library field as well, and a growing
trend is already discemible for co=sponsorship of continuing
education activities by library schools with ageneies in other
flelds. Even should federal support be curtailed, continuing
education opportunities for librarians are likely to increase,
although not so rapidly or = perhaps = with the same level of parti~
cipation that cutside funding has made possible.

Level of the Degree. There is beginning to appear within
the field of lbrary education a lively debate on the proper level
at #hich to award the first professional degree. The tradition
and the official position, is that the first degree must not be
less than a master's, so that the broad background of general
education represented by the liberal arts baccalaureate shall not
be diluted. But in the school library field this ideal has already
been long honored more in the breach than in the observance, as
state certification regulations and the example of teacher training
have pushed the school librarian's basic training into the four-year
pattern. Other types of libraries occasionally also try to distinguish
between the first-level professional assignment (which {s now
handled in many cases by persons without the full five-year degree)
and the advanced levels of professional responsibility which could
properly be closed to those who do not go on to additional profes~
sional education at the master's level and beyond, The convictions
of the advocates of each side are strong, and a single solution that
will have profession-wide aceeptance does not seem to be possible
in the immediate future,

Doctoral Programs. There is a growing interest also in more
doctoral programs, in part to meet the demand for more teachers of
library science at the graduate level, One can only hope, but not
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confidently predict, that these new advanced programs will come
into being after careful planning, adequate support in money,
faculty, and facilities, and a real concern about the quality rather
than quantity, The present evidence is not very encouraging; the
focus in too many cases is on the short-term shortage rather than
on long=term professional objectives.

Information Scicnce. Another great debate will probably
continue for some time to come in the field of “Information Science,”
between those who see it as virtually a separate discipline, and
those who see it as an important aspect of librarjianship. It is my
guess that the latter group will prevail insofar as the preparation
of information scientists to work in libraries is concerned, and that
the curricula of the library schools will undergo a great deal of
change--some of it radical--to accommodate within the regular
program, the preparation needed to adjust to the impact of the new
science and the new technology upon library practice and library
objectives, The separate school of information science will also
continue to exist and increase, but its graduates will go into a
varlety of fields, of which librarianship is only one.

More important will be the fact that changes in the traditional
title of librarian, and the traditicnal agency called a library, will
increasingly gain acceptance. This requires a change in the think-
ing of librarians, but may not cause much of a ripple in society at
large., The librarian's skills and special knowledge will be applied
by people not called librarians, and in agencies not called libraries,
but the library schools fwhich may also be called something else)
will continue to be the best place to get this kind of preparation,
which will be in increasing demand.

In other words, the future of library education is a promising
one, if we can learn to adjust to the new contexts in which it will
be utilized. And if the society itself continues to move forward.

Summary
Survey of Library Scierce Programs

1. The number of library programs responding to the U. §. Olfice of

1]..mmzr Asheim, "Future of Library Education in the United States,"

Naorth American Library Education Directory and Statistics, 1966-68 ,
ed. by Frank L. Schick (Chicago: American Library Association, 1968),
pp. 41-43.
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Education surveys was 277 in 1962-63; 319 in 1964-65; and 384 in 1968,

2. Accredited library programs tended to offer more hours of library science
courses than non-accredited programs.

3. Seventy-five per cant of the non-accredited programs and 57 per cent
of the accredited programs offered undergraduate library science hours.

4. There was no difference between accredited and non-accredited pro-
grams regarding the number of prerequisite hours that a student may
transfer in from other {nstitutions.

5. More non-accredited than accredited programs (69 per cent to 51 per
cent) indicated the possibility of transferring in graduate credit.

6. There was little difference between accredited and non-accredited
programs regarding the minimum total hours required for the Master's
Degree and the minimum number of library science hours required for
the degree.

7. There was a core of six library science courses required by a major-
ity of accredited ard non-accredited graduate programs in 1967.

1) Cataloging and Classification

2) Reference

3) Bibliography

4) Book Selection and/or Library Materials
5) Administration

6) Library in Society

8. There was no significant pattern of differences in course requirements



between accredited and non-accredited graduate programs.

9, Hartz surveyed accredited school catalogs in 1967 and reported that

10.

1

12

I3

14

*

the schools were doing an inadequate job of preparing school librar |
rians as instructional materlals center librarians. One of the weak
currtcular areas was supervised fleld experience, B ' '
This writer's survey Indicated that non-accredited graduate ﬁmgrams .
were not doing a better job than the accredited programs in providing
courses related to the instructional materials area. | !
Ninety per cent of the accredited programs offered information science
courses compared with only 34 per cent of the non-accredited programs.
Field work experiences were a neglected phase of graduate li.brary‘ S
education curriculums, Ole 17 per cent of the accredited programs
and 16 per cent of the non-accredited graduate programs required field

work experience, although 37 per cent of the accredited and 50 per

cent of the non-accredited programs made it available for credit,

There was limited time to be spent in the field and the quality of P

supervision was not specificd in the catalogs. . | ‘
Field work experiences were required by 78 per cent of the under—
graduate programs, but there was a lack of catalog data as to time

to be spent in the field. . | : AR
Although schoo!l librarians are increasingly viewed as instructional
materials' spécialists. only 48 per cent of the undergraduate programs

offered an audie—visual course and 33 per cent offered courses deal-

ing with related materials. ‘ S A
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15. Fifty-two per cent of the undergraduate schools responding to the
North American survey required the 12-18 semester hours recemmended
by ALA for undergraduate presrems, About 20 per cent of the reporting
undergraduate programs required more than the recommended maximum
of 18 hours. | o
16. In the writer's survey the da'a indicated a significant number of
programs of 21l kinds which =ay not be meeting ALA undergraduate
standards by making it possizie for students to'take less or more than
the recommended 12 to 18 semester hours. Thirty—four per cent of the
accredited programs, 47 per cent of the non-accredited graduate pro-
grams and 59 per cent of the undergraduate sample fell into that
category, - ' Nk

17. According to the North Amerizan survey the most serious deficiency

for undergraduate programs agpeared to be lack of full-time faculty and

inadequate budgets, g i
! .

- 18, The North American survey revealed that éccredited programé averaged
9 full-time and 5.1 part-time faculty, and non-accredited programs
averaged 3.6 full-time and 2.6 part—time faculty members.

19. The North American survey o student enrollment in the fall of 1967
indicated almost 18,000 stucents enrolied in graduate library programs.
Almost 73 per cent of them were enrclled as grad:;ra tes in accredited
programs, g

20. The North American survey aa undergraduate student enrollment in the



fall of 1967 indicated 11,187 students with 6,317 on a full-time basis.
2l. Approximately 25,000 students were reported in the fall of 1967 to be

enrolled in library education programs. Less than 11,000 or 44 per :
RE

cent were in accredited library school programs.
N . l! N

Manpower
22.1In 1967 a mal.'ipower propasal was made by a group of library adminis-
trators and educaters that would affect all levels of library education.
Th<The major recommendation was to establish the bachelor's degree as
the baszic gualification for librarians with the following curriculum:
five courses in books and other materials [literature of the humanities,
sclences and sacial sciences, children's literature, and general
reference materials), ard two library science course s in organiza=-
tion and library service. r o i
23. Asheim proposed a new Maining policy in 1'968. it Envision:elld .5. levels
of trajning, with 2 in the clerical, technical and 3 in the prefessional.
Schoo) librarians would fall in the first professional ievel, although
they might have te carry the job title of library assistant rathernthan
Hbrarian. ’
HNew Directions for Schoo!l Library Bdvcation 1967-593
24, In 1967 McJenkin urged the need [or continuing education for school
librarlans at all levels of training. g
25.1In 1968-69, twenty-seven institutes out of sixty—nine were.cllh:ecmd

specifically to scheol librarians and the emphasis appeared to be on



i |
instructional materials and media centers, and the disadvantaged.
26. In 1969 the AASL {ALA) and the DAVI (NEA) adopted new Signdards for

-

Schocl Media Programs. These standards are an atter pt to coordi- 1

nate relationships between library education and audio-visual train=~
ing programs. g
27.The April 15, 156% 1s5ue of the Library Inumal contaizted a ;igﬁifl-'
cant symposium related to the education of the media specialist. It
included the pemeptions of 3 number of .ilbmry educators as well as
statements from seven ALA accredited programs on recent curriculum
changes related to school librarians.
The Furure of Library Cducation in the U. S .
28, Asheim looked at the figures in the North American Scevey and predicted:

a. The continuation of the manpower shortage. y o

b. Para-professional training will continte although it 1= uncertain
where it will be housed, . i

c¢. Professtonal schools may focus more on education and'less on
training; and fewer library schools will attempt to offer all speciali'
zations, _ SR

Geographical considerations will play an increasing role in library

i I RN s I

education.
e. Experimentation will mark curricular development in both new and

existing llbrary schools. o : _i

f. The continuing education interest in workshops, conferences,

institutes, etc. will grow. ]I :
b T
s
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g. A resolution of the level of the first professional degree at the
four year or five year level does not seem possible In the imme-
diate future.

h. Doctoral programs will continue to grow quantitatively but not
necessarily qualitatively,

i. Information science will continue to become an important part of
library education programs rather than a completely separate

discipline.



CHAPTIR IX

CONCLUSIONS AND IMPLICATIONS

As stated in Chapter 1, this study would focus on the devélc';pment
of professional education for school librarians as it unfolded in the
United States from 1887 to 1969. The writer's purpose was to describe
the background out of which the curricula for school librarians had
developed by investigating sources which could indicate the emergence
of curricula for school librarians, how they emerged, their nature, and

the reasons for their support.

Four questions were to be considered:

1. What histor'ical developments in approaches to the preparation
of school librarlans may be identified? . i o

2. Can one identily reasons for the approaches in Numbgr 1 above,

| and how these reasons have been derived? I ;

3. Are there emerging pattermns over the perind under investigation
in the preparation of school librarians that can be identified?

4, If there are emerging patterns in the preparation of school

librarlans, what is the nature of these patterns?

Lonclusiong

There 1s no doubt that the {indings in Chapter IV through YIII point

to significant conclusions with regard to the questions. 3 .
1. Library standards and accreditation practices have affected

223
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1926 - The ALA adopted 1l standards for library edt.;cation.

It reserved the preparation of full-time school librarians

for a 30 hour curriculum in a library school, but accepted

16 hour curriculums for part-time teacher-librarians in

normal schools.

1933 - The ALA reduced its 1l standards to 3 types of programs
for accreditation purposes, each type having to offer a full
year of study if it wished to be accredited.

1935 = The ALA adopted standards for teacher-librarian
training agencies, but they were never used for accreditation
purposes.

1944 - The ALA established standards for school libraries,

In the report it recommended that full-time school librarians
should have a 30-36 semester hour program in library science
with consideration given to books for children and young
people, and to function and administration of a school
library. It recommended 12 to 18 semester hours of library
science for teacher-librarians with emphasis on books and
their use in schools, plus cataloging and classification if
the teacher-librarian was responsible for techniral processes,

It acknowledged that training teacher-librarians might be the
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responsibility of teaching institutions.

1951 = The ALA adopted new Slandards for Accreditation.

All library schools had to offer one full graduate year to be
accredited, No undergraduate programs could be accredited,
although graduate programs were permitled to allow some
undergraduate credit toward the full year of graduate study.
1952 = The ALA formulated standards for undergraduate
library science curriculums in teacher education institutions
as a part of the standards of the American Association of
Colleges for Teacher Education for accreditation purposes,
1959 - The ALA adopted new Standards and Guide for Under
graduate Library Science Programs . The programs which
prepared the majority of school librarians were to offer no
less than 12 and no more than 18 semester hours of credit.
1960 - The ALA adopted new Standards for School Library
Programs . The standards described the basic preparation
of school librarians as a five year program, but recognized
that some situations justified appointment of a librarian
with a four year college preparation. The standards viewed
school librarians as instructional materials specialists,
1968 - The ALA adopted new Standards for School Media
Programs . The new standards reflected the emphasis of

the school librarian as an instructional materials specialist



in:orklng closely with the audjio~visual specialist. The new
standards would probably focus attention on the scope and
content of undergraduate work, the types and programs of
speclalization, relationships between undergraduate and
graduate programs, and criteria for acereditiny media

specialist programs in colleges, !

2. Ibere has becn and roatinues o be considerable gisagrepment

hal - ke -
crh jinrar " o w5k Fman
Ty - o b, a3 Y- e .

As a result of the 1918 report of the North Central Associa—

tion on

Schogls of Different Sizes, the first national meeting to concem

ftself with school librarians was held in [920. The vacuum in

leadership from the library school level regarding school library
preparation enabled the North Central Report to be used as the
model for other regional associations and state cdepariments of
education In establishing standards and certification require~
ments. When Williamson dealt only with pmfessio‘na.l scﬁools
and put the trmining of the scheool librarian at no less than a

full graduate year. and preferably two, the dichotomy was

furthered. o _ co | :

In 1935 the ALA Board declared that the most serious problem

[
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in library education was the trailning of librarians by adencles o
other than library schools, P O
In 1936 Targc stated that the major question in library

education was whether school librarianship belonged to the

teaching profession or the library profession. One of her

conclusions was that school librarians needed librarianship

preparation but with an educational spectalization. . ._ ; I
After the 1944 standards for school libraries had been o -

adopted Oberholtzer surveyed school superintendents in the North

Central Association, and ha reported they felt the standards we.re

too high, and that school librarlans weren't being trained to

perceive things from a teacher's frame-of-reference. ' : b

Ersted’s study in 1951 described the need for full=time and
' part~time school librarians to have the same minimal level of co
preparation, a basic 15 hour program of library science courses.
When Morton reviewed the history of school library training
~ in 1953 she concluded that the question remained, "Shall graduate
education for scheol librarianship be tied to library or to teacher
et:’i'l.lcf:\tit:u':.?'.l
In 1958 McCusker reported her survey of library programs in 4

the midwest revealed that state certification Jaws have major

influence on the development of undergraduate library educatlon

. - programs.
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- In 1959 the ALA adopted its new Standards and Guide for

"+, Mndergraduate Library Science Programs. One standard was thal

programs should offer not less than 12 and not more than 18 .
gemester hours of library science. The standards have not been
utilized by NCATE, and surveys by the U.S5. Office of Education

In the sixties and by this author revealed that a substantial

number of accredited programs, non-accredited graduate programs,
and undergraduate prograins did not fojlow the standards. One .

of the bases for this was pointed cut by Mahar's observation in

1962 that if ALA standards were applied there was a need for

10,000 school librarians, but there were in actuality only 20,000

By the fall of 1967, a majority (56 per cent) of the 25,000 I i

who met minimal qualifications.

students in library education programs were enrolled in programs
‘that were not accredited, and Asheim predicted in 1968 that a
rezolution of the level of the first professiona) degree at the 4 year
or 5 year level does not seem passible in the immediate future.
This would indicate that the majority of school librarians would
continue to be trained in non-accredited pregrams which tend to
be influenced more by public.school personnel than library school
personnel. . . O
3. Ihare is no sigpificant pattern of differences between ALD accredi~
ted.and - lited Master’s d sing 1867
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The catalogs did not reveal signilicant dii(erences.on any
of the following variables: Amount of library science credit that
could be transferred in from other institutions, minimum total
hours required, minimum number of library science hours required,
Eourses required, non-book and instructional material_s courses,
and field work experiences., i
Accredited programs did have a larqer.num.ber oflcoulrsa
. offerings ranging froxm 66 to 153 semester‘ hours, than non-accredi-
ted programs which ranged from 24 to 102 semester hours. This
was vlidated when the opportunity to study information science
" was compared, and 32 or 90 per cent of accredited programs
offered at least one course in that area, and only Il (T 34 per

cent of the non-accredited programs did.

.'4, The professional role of the sghool librarjan should be that of

In 1953 Frances Henne described as a challenge to library
education the development of the school library into a materials
center, and in 1959 she was stating that the school librarian

needed to be treined as a materials specialist. ‘

When the 1960 school library standards were dev'eloped. it

S
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became official policy to view school libraries as instructional
materials centers. Lohrer's study of school libraries and college
catalogs in 1362-63 led her to conclude that school librarians
were being prepared to view school libraries as Instructional
materials centers.

With the new standards whereby the library is now viewed as
a media center, it would seem more imperative than ever that
school librarians be trained as materials specialists.

In 1967 Hartz studied accredited school catalogs and con~
cluded that school librarians were not be.ng prepared adequately
as instructional materials specialists. This writer's survey
indicated that non-accredited progra—s did not appear to be
doing a better job than the accredited programs, and that the
undergraduate programs which prepared mostly school librarians
were not doing as well as the graduate programs in offering
courses geared to the librarian as a materials specialist,

School librarians are the only librarians likely to have super-
vised field experiences as a part of 1-air training

In 1923 Williamson had recommerded in his report that school
librarians should have much supervised field work. This wasn't
related to other librarians, however.

Fargo's 1936 study omitted field work from her required

curriculum, not because they weren't needed, but because she



231

felt the quality of experlence had been so poor.

The Core Report from Chicago in 1953 viewed practice work
as not being successful and did not recommend it as a require~
ment.

School librarians might not have been required to take field
experiences, if it had not been for state certification laws and
regional associations which along with educators like Fargo,
Henne, Ersted and Rufsvold, have viewed the school librarian
as needing an educational frame-of-reference, and this meant
some supervised experience in a school setting.

This writer's survey of catalogs pointed out that, whereas
78 per cent of the undergraduate prograrhs required a field
experience, only 17 per cent of the accredited and 16 per cent
of the non-accredited graduate programs did. The writer does
describe, however, certain inadequacies regarding the nature
of the field experience.

Implications

This study has just scratched the surface in its examination of
school library education. The literature has undoubtedly reflected ideas
and practices with accuracy, and the survey has revealed quantitative
relationships among programs.

There are a number of important dimensions of the changing role of

the school librarian with significant implications for library training, but
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the data from this survey are not sufficient to do more than infer. As
stated in Chapter I, the school librarfan's functioning role as an integral
member of a school faculty and/or as a service resource to faculty
members shouid have some significance to preparation. The literature
did make some referral to this. Mahar in 1962 stated that school libra-
rians will be expected to participate in team teaching, and library educa~
tion should stress working with adults. Gaver in 1966 predicted the major
function of school librarians would become that of helping classroom
teachers and school administrators, In the summer of 1968 at Washington
State University an Institute for school librarians was held with an empha<
sis on a team approach to providing library service. There was literally
nothing in the college catalogs which dealt with this dimension, but
there were other data that pointed up the trend and the dilemma.

Although not validated by the catalog survey, the literature revealed
a definite movement toward the library as an instructional materials center
and the librarian as an instructional materials specialist who would assist
staff in the selection and utilization of appropriate iearning materials.

Mahar's comments in 1962 included the statement that the shortage
of trained library personnel could mean that the latter would be placed in
supervisory positions and library aldes would provide service in small
schools. Warncke in 1966 cited the trend to look for fully trained graduvate
librarians for service positions, but being willing to settle due to the

shortage, for graduates of four year programs.
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The trend then is probably one whereby the school librarian will
become both a direct service person for children and youth, and a con-
sulting team member for staff. The dilemma 15 twofold. First, school
librarians have had inadequate preparation in the consulting team member
approach, and second, the shortage of personnel is making it increas-
ingly difficult to provide either direct service or a consulting team
approach. This dilemma for school librarians is becoming generic for
many of the helping prbfessions, such as nursing, social work, and
counseling. The training programs are geared to direct service, but the
products of the programs are being hired for supervisory-administrative
positions.

Another inference from the data might be drawn due to the con-
tinuing situation whereby most school librarians still receive their train-
ing in non-accredited proqrarhs which tend to be influenced more by
public school personnel than library school personnel. If library edu-
cators want to genuinely influence the education of the largest number
of librarians it behooves them to make grealer accommodation to the
validity of the unique needs of schools and school personnel. One way
would be to implement in all accredited programs the provision in the
1951 standards that library education may be scheduled by a library
school at the undergraduate level and that undergraduate programs offered
at other institutions shall be accepted by a library school in so far as

they contribute to the objectives of the five-year program,
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Recommendation

It would be easy 10 conjecture that if Williamson had utilized the
1918 North Central Report and the concern it generated for preparing school
librarians, that the greut schism belween library schools and state
certification might not have occurred. This is wishful thinking, since it
ignores other factors at work, e.g. the ineguities between supply and
demand, and the different perceptions in what one needed to know to
function as a professional librarian,

Standards and accreditation practices have not historically been
close enough to the realities of the f{ield, One way of viewing {t is to
recognize that for fifty years the public schools have been unable to
employ a majority of {ts school librarians who, in the eyes of many
library school educators, would be professionally competent.,

The dynamic changes that have affected library education in the
sixties will not tolerate the centinuation of this situation. Library
schools and public school systems will have to accommodate each other
in a more reasonable fashion, for the public which funds both is increas-
ingly disenchanted with the failures of public schools and higher education.

Library education needs to learn how to accommedate its expanding
specializations to its generic base of library preparation, and make it
possible for students to get this preparation in a variety of ways.

This writer would like to offer just one critically important recom=

mendation: 0 m S



5 =oa ards for Ll jucati
with specializatios in school librarianship. These standards should be

he tech : octoral level.
Suggestions for Fusiter Study

The writer believes that further studies are needed to examine some
of the more qualitative aspects of school llbrary training. The following
kinds of studies are suggested:

1. Establish criteria for effective school librarianship, and observe
and rate school librarians who are products of undergraduate
programs, graduate accredited and non-accredited programs.

2. Do an intensive job-analysis of librarianship tasks that are
performed or called for in small schools and large schools. The
results would be extremely valuable for training programs and
schools which might change the nature of their employment needs,

3. A study in-depth of the accredited and/or non-accredited
library schoels should be undertaken to ascertain those that are
particularly concemed with school librarianship. It would
provide ir.mz2nsely valuable data for undergraduates who aspire
to careers as school librarians.

4. A follow~up study of recent school library graduates should be

conducted to ascertain their perception of training shortcomings
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azd continuing needs in the field.

5. A study of the lizrary educators who train schocl librarians

could reveal wro they are, where they received their tralning,

v tmeir attitudes and feelings regarding library education problems,

axd their thinki~g regarding needs of school library preparation.

6. A study of faculty needs in school library training programs,

and an assess—ent of current doctoral level programs would
reveal the extent to which qualified library faculty with school
lisrarianship tr2ining will be available,

It —ay take rore i=e to lend the necessary historical perspective,
but there can be little coubt that library education underwent a process
of change (1 the sixties which will continue to affect it in the years
ahead. Sconol library research will be sorely needed to keep theory and
practice o= becoming sezarated from each other or unresponsive to

existing =eecs.
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APPENDIX A
SAN FRANCISCO STATE COLLEGE

1600 HOLLOWAY AVENUE . BEAN FRANCISCO, CALIFORNIA 94132

I am in the process of comparing the curricula of a
representative sample of library programs that include
the preparation of school librarians. I would appreciate
receiving the bulletin or catalog which describes the
1967-68 library education program at your institution,
which is one of the schools in my sample.

Thank you very much for your coeperation.

Sincerely,

William Evraiff, Chairman
Department of Counseling
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APPENDIX B

MINIMUM REQUIREMENTS FOR TEACHER-
LIBRARIAN TRAINING AGENCIES

Adopted by the American Library Association
December, 1934

Organization

The curriculum established for the purpose of training teacher-
librarians shall be offered by a degree-conferring institution approved by
the generally accepted agencies for accrediting colleges and universities,
such as the Association of American Universities, North Central Associa~-
tion of Colleges and Secondary Schools, Southern Association of Colleges
and Secondary Schools, etc,

Administration

The executive in charge of library science instruction shall have
such administrative authority as will enable him to conduct the library
science courses in accordance with these requirements.

There shall be evidence of a program of selective admissions to
library courses in which the executive in charge shall participate.

In view of the nature and diversity of the courses, secretarial or
clerical assistance should be provided,

Instructional Staff

Teachers of library science shall have such breadth of training and
experience as will enable them to carry out a progressive program of
instruction. This ability is usvally acquired through meeting the following
requirements:

CuenltiticQualifications

A degree representing four years of work in an approved college or
university.

A degree (or certificate) representing at least one year of work in an
accredited library school,

Practical knowledge of present-day school programs and of the
subjects taught.

Demonstrated efficiency in teaching.
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+.

tional facilities and equipment required.

. » The numbear of teachers, either full~ or part-time, shall be deter-

‘mined by the character of the curriculum, the average number of enrolled

students and similar factors. In general it has not been found sufficient
to have one instructor cover the entire curriculum, i
. . !

! Teaching Schedules !! C
The teaching schedule shall be on the same basis as that of the
institution but no instructor's load should exceed sixteen class hours a
week, Laboratory hours for cataloguing and classification and time for
student conferences and for service in the library should be included to
count In relation 1o c¢lass hours according to the practice of the institu-
tion., ’ ; .
|

‘ ' i Support

The financial support of this institution shall be judged In relation
to its program, the salary schedule of the institution, and te instruc=

|
‘ Quarters, Equipment, Libraries
Ex |
Quarters and equipment shall be adequate for carrying out the
program of instruction and acceptable to the Board of Education for

. Librarianship.

Adequate book and library facilities for study and practice shall be
provided, Progressive school libraries of various types should be readily
accessible. If a practice school exists, adeguate library service and
facilitles shall be maintained in it.

| "~ Admission Requirements I

1. Completion of twe full academic yecars acceptable for admission
to the junior class of the Institutlon, Exceptions may be made in situa-
tions where the instituticnal practice requires students o enter the
elective ficld during the second year of college work.

2. Aptitude and personal qualifications for Iibrary work in schools.
Students whe do not show sufficient aptitude should be advised to
speclalize along some other line than library work.

3. A student record indicating ability to pursue the library scier.ce
curriculum with success.,
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Credentials

For the satisfactory comgpletion of the institution's requirement for
the bachelor's degree with a major or a minor in library science of not
less than one half of a full year's work, B.A. or B.S.

Curriculum

The curriculum shall be one half year or more of the institution's
normal requirements in length. It shall be of such quality and content as
1o provide effective basic training for library service in schools.

The curriculum shall be judged on the basis of:

Fitness of its objectives of instruction in view of the needs of
schools; adequacy of the courses to meet these objectives; adaptation
of its courses to fit the individual purpose of the school; correlation of
its course.

The content of the curriculum shall be govemned so far as possible
by the present needs of school litrary service and shall include courses
providing instruction In the varicus aspects of library science; school
library planning and administration, the directed use of library resources,
book selection and reading guicance, the technical processes. Emphasis
on the development of a thorougn knowledge of juvenile and adolescent
literature and the application of book service to all types of learning
situations is desirable,

If the curriculum is offered during the summer session there shall
be such a cumulative cycle of courses as will enable students to complete
the curriculum in coensecutive summer terms. All courses so offered must
be equal in quality and comprerensiveness to those which they parallel
during the regular year.
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APPENDIX C
STANDARDS FOR ACCREDITATION

Presented by the ALA Poard of Education for Librarfanship and Adopted by
the Council of the American Library Association at Chicago, July 13, 1951

The Board of Education for Librartanship is authorized by the Coun-
cil of the American Library Association to serve as an accrediting agency
for programs of library education. The standards herein set forth provide
principles for evaluating the basic program of education for librarianship
covering five vears of siudy bevond the secondary school. A list of
library schools offering programs approved under these standards will be
maintained, The term "library school” as used in these standards means
a professional school or a department or division organized and main-
tained by an institution of higher education.

The standards of the institution which maintains a library school,
its general reputation and its recognition by appropriate accrediting
agencies shall determine the elig hility of a program of library education
for consideraiion.

The board will determine the eligibility of a library school for
inclusion on the approved list on the basis of evidence presented by the
institution, of the report of a visiting committee appointed by the board,
and of other pertinent information.

Organization and Administration

The library school responsible for the program of library education
shall Ce an integral part of the parent institution and shall be assured of
status and continuing financial support sufficient to carmry out the program
in accordance with these standards.

The program shall be administered by an executive officer by the
institution with sufficient authority to accomplish the objectives herein
outlined.

The executive ofticer shall have qualification and competence
necessary to fulfill the additional responsibilities of his office. His
academic status and title shall be appropriate to his position as judged
in relation to the organization of faculty in the institution.
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Elnancial Statug

The Institution must give evidence of genuine interest in the
library school and of intention and ability to provide continuing finan=~
cial support sufficient to cevelop and maintain professional education
in accordance with the general principles set forth in these standards,
The adequacy of the financial provision for a library school shall be
judged in relation to the nu=ber of students, program of professional
education, tne financial susport and salary schedule of the institution,
and necessarv instructional facilities and equipment.

Taculty

The faculty shall be adequate in number, authority and competence
to determine and to carry cut a program designed to achieve the objectives
stated in these standards and other objectives of the library school.

The instructional program must be the responsibility of a corps of
full-time faculty sufficient in number to provide stability and continuity
of instruction, to carry the major portion of the teaching load and to
represent a variety of competencies.

Administrative and Noninsiructiopal Staff

The administrative and noninstructional staff shall be adequate in
number and competence to enable the executive officer and faculty to
carry out the administrative and instructional responsibilities undertaken
by the library school.

Cyriculum

The basic program skall include (a) general education which com=
prises a systematic survey of the various fields of knowledge, concen-
tration in one or more subject fields, background courses of special value
in library service and (b) study of professional principles and methods
common to the several kinds of libraries and of library service, A study
of specialized service in general or special libraries built on a sound
foundation of general acacemic and professional education may occupy a
place in the basic program. This program shall require a minimum of
five academic years of study beyond the secondary scheool leve.

Professional library content should constitute approximately one~
fifth of the [ive~year program. Such content may be concentrated in the
final year or distributed cver the later years of the program, and should
be so placed that students have necessary prerequisite preparation,
Undergraduate programs of library education shall be accepted as part



244

of the five-year program insofar as they contribute to its objectives,

The curriculum should be characterized by the following under-
lying aims: It should be animated by a sense of purpose through emphasis
on the significance and functions of the subjects taught; it should develop
professional librarfans grounded in the fundamental principles and
processes common to all types of libraries and all phases of library
gservice; it should stress understanding and ability to apply basic prin-
ciples and methods; it should keep abreast of current trends in library
development and professional education; it should stimulate continuous
professional growth. The curriculum should show sound construction,

It should be complemented by conferences of faculty with students as
means of helping each student to realize his potentialities.

Admission Requirements

Intellectual strength, personal balance and adjustment, aptitude
for library service, and promise of professional purpose and development
should be given primary consideration in admitting students.

Library schools which concentrate the professional library content
of the five-year program in the final year shall base admission upon
{a) graduation from an approved college or university, (b) adequacy of
background in general and special subject education, and (c) scholar-
ship to meet the standards for graduate study in the institution. Library
schools which admit students at an earlier level shall establish [a)
requirements that make possible the completion of the basic program as
outlined under "Curriculum® in a minimum of five years of study, and
(b} scholarship requirements to meet institutional standards for graduate
study. Library schools shall be responsible for achieving over-all
objectives of the curriculum throuch selection of students and/or requir—
ing relevant course work subseguent to admission to the library school,

In conformity with the policies of the institution a library school
should reserve the right to interpret admission requirements in favor of
the occasional applicant of exceptional ability who fails to meet formal
requirements. The school should have the right to refuse admission to
persons who present proper academic credentials but who fail to meet
standards indicating personal balance and adjuzisent, aptitude for
library service and promise of professional purpose and development.

Degree

The appropriate credential for satisfactory completion of the five-
year program is the master's degree.
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Quarters should include classrooms, administrative work and
assembly rooms that are adequate and suitable for the crogram of the

schocl. These quarters should be equipped for eflective adzinistration
and instruction.

Library Facilities gnd Setvices

Adequate library facilities and services shall be provided. The
character and organization of the library of the institution, tae special
collections for the libmmaty school, and other local library resources,

will ba judged in relation to the cumriculum offered.

T ]
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APPENDIX D
STANDARDS FOR UNDERGRADUATE LIBRARY SCIENCE = 25RAMS
General Statement

The standards herein stated are intended to apply = 21l undergrad-
uate programs in liLrary science including those offered - institutions
having graduate programs ot education for librarianship.

The program in education for librarianship shall be Zaced upon the
following assumptions:

1. The full basic program of prefessional educatic~ Zor librarian-
ship encompasses a minimum of five years of study beyer = the secondary
school culminating in a Master's degree.

2. An introductory program of education for libraria-:%ip may
legitimately be given at the undergraduate level but the a=>int of such

work in library science shall not be so great as to limit sz7.ously the

L]

amount of general education, Therefore the undergraduazz program shall
total not fewer than 12 and not more than 18 semester hours.

3. The undergraduate program as conceived in this document may
be planned by the faculties of individual institutions to =z-ve as prepara~
tion of personnel for certain types of positions in various «.nds of
libraries.

4. There should be articulation between the undarz—=Zuate programs

in library science and the graduate library school progra=s, at least in
the same geagraphic region.

5. Courses shall be offered by extension only w-=r2 personnel,
materials and facilities are comparable to those on camzus: such courses
shall not form a major part of the student!s program in ec_zation for
librarianship.

6. No part of the introductory program may be given zppropriately
by correspondence because of the need for a variety of —z2zerials in support
of the program and for the stimulation of ¢lass discussicc 2-d guidance.

»Standards for Accreditation,” ALA Bulletin, 46: 48-43, Fsiruary 1952.
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Obiectives of the Libmary Science Program

The general objectives of undergraduate library science programs
are (1) to offer introductory preparation for library personnel for positions
at levels commensurate ..ith this preparation and, (2) to provide a
foundation for graduate study in the field of librarianship. A further
6bjective may be to provide in-service training oprortunities for libra~
rians. It is expected that specific objectives in relation to the needs
of the geographic area and the type or types of libraries served will be
formulated by the faculties concerned,

Organization and Administration

The program of lbrary science Instruction s-all be located in a
college or university approved by the appropriate accrediting associa-
tion. It shall be an instructional unit within the academic framework of
the institution rather than an adjunct of the library's administration.

The person in charge of this program shall have this function as
his major responsibility. He shall have authority to select students,
recommend faculty, plan the curriculum, and direct a continuously devel-
oping program with the cooperation of the faculty of the institution.
Administrative relationship should be developed w-ich will enable the
library science faculty to work closely with supervisors of student
teachers and other faculty of the institution.

Adequate clerical assistance shall be provided to the faculty and
person responsible for administration of the procra=.

Facully

There shall be at least one full-time instructor for the introductory
program. Additional factors to be considered in cezerr.ining the total
number of faculty are areas of instruction, number of students, amount
and kind of supervision, supplementary services such as in-service
training, and non-teaching responsibilities,

Full-time instructors shall have at least a graduate professional
degree in library science with specialization and experience appropriate
to their major fields of instruction. Teaching experience is desirable,

Instruction may be given by similarly qualified members of the
institution's library staff who have training and excerience appropriate
to the courses assigned and aptitude {or teaching. Such instructors
shall have released time from staff duties suificieat to provide for
preparation and student faculty conferences as well as for teaching. If
librarians from other institutions are brought in to teach they shall



fulfiil the same requirements. In no instance shall the major instructional
load be carried by a part-time faculty. Instruction may also be given by
faculty members of related departrments of the same or other institutions
whose training and experience are appropriate to the couwrses assigned to
them,

Curriculum.

The program in library science should be planned in cooperation
with the institution's faculty and in relation to the institution's program
of general and professional education. The curriculum should undertake
to begin the development in students of:

1. Understanding of the library as a social and educational agency,
and its role in the development of communication,

2. Understanding of the tole ard objectives of the various types of
Ubraries in relation to the needs of the community each serves.,

3. Knowledge of materials: their content, evaluation, organiza-
tion and use.

4. Knowladge of principles and practices of library organization
and administration.

Observation in libraries shall be provided for all students as an
integral part of the program, Apcropriate supervised practice shall be
required for schoal librarians in'training.

The currlculum should undertake to provide a foundation for graduate
study. -

Admission to the library science program shall be based upon high
standards of scholarship and personality, with due regard for quallfica-
tions appropriate for library service.

There shall be specific provisions for counseling library students
on their programs, on opportunities ior service in librarianship, and on
the requirements for graduaie study in the {field.

The institution's placement and follow-up services shall include
provision for graduates of the library science program,
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Facilities and Budaes

Quarters for the library science program shall include classroom
and office space furnished with appropriate instructional and office

equipment,

Special materials needed for instructional purgoses shall include
a representative collection of professional books, periodicals and audio-
visual materials suited to the particular courses offered. Both the gen-
eral collection of the institution's library and the laboratory school
library may provide some of the spacial materials needed in the library
science programs. If courses in work with youth in schoel and public
libraries are given, the institution shall provide a regresentative collec-
tion of books and other materials for children and young people in addi-
tion to the laboratory school library,

Libraries that are to serve as demonstration libraries shall meet
professional standards of excellent library service.

An initial appropriation to secure equipmrent, instructional mater=
fals and library facilities shall be made by the insttution establishing
a library science program of instruction and to secure its continuing
development shall be provided,
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APPENDIX E

1960 Standards for School Library Programs

Geperal Qualifications of School Librarians

The librarian's duties are comprehensive, including at various
times activities of the teacher, the specialist, the department head,
and the administrator. In order to perform hls work successfully and
to represent his profession ably, the school librarian:

1. Is adept in human relations and works cooperatively, effect-
ively, and’ happily with all age groups enrolled in his school and with
adults,

2. Has a thorough understanding of the curriculum, including all
aspects of the reading program, the instructional methods employed by
teachers, and the goals of the school in which he is working.

3. Has an extensive knowledge of hooks and other printed mater
ials, including those appropriate for the age group with whom he is
working: of instructional materials for teachers; and of audio-visual
materials suitable for use by students and teachers.

4, Has an enthusiasm for books and reading and for other media
of communication that is reflected in the school library program,

5. Has a broad background knowledge of all phases of librarian-
ship that are germane to a functional school library program,

6. Has administrative ability, if head librarian, so that he has
easy control of the administrative details of a smoothly rminning library,
while focusing his major attention on the more important work with
students and teachers,

7. Has many cultural, intellectual, and recreational interests.
8. Participates in local, state, and national professional educa-

tion and library associations, and supports the program and work of these
organizations,

Ihe Professional Rducation of School Librarians
Since the subject of professional education for school librarians is

quite an extensive and complicated one, this too, cannot cover the many
details relating to policies, programs, and practices for preparing school
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librarians. The following major and basic principles have been selected
for inclusion and are strongly endorsed:

1. A broad, general education is essential for the school librarian.
This background is first started in college and continues throughout the
Iifetime of the school librarian,

2. The type of professional preparation best suited for the school
librarian is that described in the official statement on pages 59-62,

3. The professional preparation of the school librarian meets the
certification requirements of his state, of the regional accrediting
agency for his state, and of the school system in which he is working.
His professional preparation is cbtained in colleges or universities
approved by the state or city agency in charge of the certification of
school librarians.

4. The basic program of general and professional education recom=
mended for the school librarian is a five~year program, The {ifth year
may be based on an undergraduate minor in school librarianship in a
college or university with an approved program of this type.

5. Although the five year program is recognized as being desir-
able for most school librarians, some situations justify the appointment
of a person who has completed four years of college work and some
professional preparation in librarlanship that may or may not be part of
his college training. These situations are typically those that are
covered in existing provisional or other certification measures. In
addition, these sitvations might well include some staff positions in
those schoel libraries where the staff consists of three or more school
librarians. The experience thus acquired by these staff members would
greatly enrich any additional professional education that they might
undertake later or concurrently on the job, In the case of large school
libraries meeting standards for size of staff, the classification of some
professional positions in the lower achelons might not necessarily
require further professional preparalmn.l

Iamerican Association of School Librarians, Standards for School
Librarv Programs (American Library Association, 1960), pp. 58-60.
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APPENDIX I

A Statement Prepared by the Joint AASL, ACRL, DAVI Committee =
Included in 1960 Standards for School Library Programs

The three professional organizations represented on the Joint
Committee are the American Association of School Librarians and the
Association of College and Research Libraries, both divisions of ALA,
and the Department of Audio-Visual Instruction of the NFA, These
organizations share a basic interest which is the maintenance of high
educational standards and continued improvement of instruction in Ameri-
can schools, colleges, and universities.

In recent years, many new types of instructional materials and
equipment have been developed, such as educational television programs,
specialized training devices, and new projection materials. At the same
time, more famillar media such as books, films, and recordings have
been made increasingly effective through modemn techniques of illus-
tration, improved design, and new production processes. In addition
to tangible media, the concept of "instructional materials” includes
such community resources as individuals who can make a significant
contribution and the use of first-hand experiences in the field. All
instructional materials now available, and others yet to come, are
needed to secure effective and efficient utilization of educational facil=
ities and teaching personnel,

Fach type of material has a unique contribution to make to the
educational process. Some materials will be more effective in achiev=
ing one teaching or learning objective: others will serve another purpose
better. There is no basic competition among instructional materials.
The point is that in any situation the distinctive characteristics of each
medium should be recognized and all appropriate materials should be
used. F

Because of the broad variety of media now available z2nd the rapid
increase of production within each medium, teachers are faced with a
vast reservoir of instructional materials from which to choose. This
means that teachers require more and more help from specialists to
locate, evaluate, select, produce and use instructional materials to best
advantage. In order to provide such help specialists need to have a
working knowledge of the entire range of media, the potential contribu=
tions each can make to learning, and effective methods of use.

The professional associations named In this statement, together
with other professional organizations, such as those concemed with
curriculum improvement and with education television, are vitally con-
cerned with the study, development and application of all types of
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instructional materials. They also have in common important responsi-
bilities for recruitment, professional education, and certification of
school, college and university staff members who now or in the future
will serve as specialists In this field. The Committee agrees that
certain knowledge and specific skills, as outlined below, are essen—
tial in the professional education of librarians, audio-visual specialists
and others who have a primary responsibility for instructional materials.

materials specialists.

In light of the significance of instructional materials specialists
to the total educational program, it is necessary that there be definition
of responsibilities, or required competencies, and of the means by
which these competencies can best be developed.

Under consideration here {s the professionally competent instruc-
tional materials specialist at all levels. By "instructional materials
specialist” is meant those individuals, who on a proiessional level,
are directly responsible for a school, college, or university program
of counsel, service, or In-service education for student and teacher use
of instructional materials. The distinction between the optimum qualifi~
cations of the beginning professional worker and of the director of a
system-wide program is essentially one of degree and not of kind.

Those personal characteristics and abijlities necessary to be
effective in working with people in a leadership role become of major
importance when that role is one of improving teaching and learning.

To fulfill this role is the primary responsibility of instructional mater-
fals specialists. Their province is the materials of learning and teach-
ing. The challerige is that of developing increasingly effective use of
all types of materials by teachers and students. The measure of their
success is the quality of teaching and learning which results,

Looking ahead to the future, the Joint Committee believes that the
knowledge and basic skills required for instructional materials special-
ists to do professional work in education, and the most likely sources
of obtaining basic competencies, are as follows:

1. Successful teaching experience: Instructional materials special-
Ists should first of all be experienced teachers. This experience may be
acquired by years of classroom teaching, or, in the case of those who
enter the profession without experience, through an organized internship
program following the completion of their course werk, It Is essential
that instructional materials specialists secure experience on curriculum
committees and that they gain experience in quidance and supervision.
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2. Foundation areas: Instructional materials specialists should
have course work in (a) educational administration and supervision,
{(b) principles of learning, {¢) curriculum development, (d) quidance and
counseling, and (e) mass communications, Furthermore, they should
demonstrate a working knowledge of research methods as applied to
instructional materials.

3. Specialized areas: Instructional materials specialists should
have course work and in=-service experiences in the following areas
relating directly to the nature and effective use of materials:

{a) analysis of instructional materials, their nature and
content

(b) methods of selecting and evaluating materials, through
study of individual media as well as through cross media
study by curriculum unit or grade level

(c) utilization of materials

(d) production of appropriate instructional materials, includ-
ing laboratory work with specific media; and

(e) processes for the organization and maintenance of mater=-
jals and equipment,

The foregoing statement regarding instructional materials specialists
and the preparation they require has important implications for many groups,
including the students and teachers who are to be served, the profes-
sional associations concemed, and especially for those institutions of
higher education which have responsibility for recruitment and professional
education of teachers, librarians, and audio-visual specialists. What-
ever their titles may be, specialists in the materials of instruction, who
have a broad view of the field, are needed to provide essential services
for a modem program of education,
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APPENDIX G

STANDARDS FOR SCHOOL MEDIA PROGRAMS

Profesgicnal edvsaiion and grepazation

Regardless of t=e orzanizational ammange=eat for the media pro-
gram In which they w2, all media spacialis!s wro are responsible for
instructional decisions saould acquire, as cart of t=eir professional
preparation, a knowledse of certain fundaren:als :a the general field
of education and in areas related to media rescurces and services, The
former should contain content dealing with cusmiculu~ stucture, student
growth and develor=ent, 1nstructional methods, anZ psychology. The
subject matter in tne —ecia should include: a~nalvsis, evaluation, selec-
tion, and design of zrinted and audio-visual —azerials; procedures for
the utilization of raierials by students, teacrers, and other school
parsonnel; the oojectives, functions, anc grozra= of tne media center;
the administration a~2 orzanization of maternials anc media services;
communications t-ecry; and information science, including the under—
standing of the t-eory and design of instructional sys:iems. In both the
general field and in 1~e —edia area, the content can dbe related to a
specific school level (ele—entary, seconcary, cr oiner).

In view of the racid expansion and continuingz change in knowledge,
communications, curricular developments, a=c tecrnology, the need for
specialization in the scrool media field and 1~ tn2 grofessional educa~
tion of media specialists has become urgent. T-ne grofessional education
of media specialisis —ust prepare them for the kincs of specialization
that have been noted 1n the section dealing w:iiz tne services of pro-
fessional staff me~ters.

This specialization can focus on the level of school, subject
matter or type of —eZia, Level of schoo! specializauon (usually elemen~
tary, middle, junicr =i3x, or high school) grovicZes for media specialists
informed in depth abou: the curriculum, instruciicnal metnods, media
programs, and characte nistics of students 11 schools of different grade
lavels. Subject marmer specialization provides for media specialists
knowledgeable adout the cdiscipline, its curricular cevelopments, and
its audio~visual axd ;rinted resources, Mec:ia specialization provides
for specialists who u=Zers:and the nature, creat:cn and instructional
uses of specific media: television programs, slectronic and computer—
{zed processes, program=ed instruction, anc re=cte access systems.

These recomrendations for specialization are not necessarily retro~
active for staff now working in schools where the media center is in a



transitional stage. The head of the media program and professional
staff members could have a specialization in either print or auvdiovisual
materials and services. It is strongly recommended, however, that
inservice programs be provided and that all media specialists be encour-
aged to take advantage of the many avenues of continuing education
(workshops, institutes, courses, and others) to update and expand

their professional knowlege and competencies.

The qualifications and the professional education requirements
for the staff nf the svstem or state media program reflect the patterns of
specialization already described. Where these centers exist, the kinds
of special competencies represented on the staff can affect the range of
specialization in the individual schoel.

Al professlionals who have responsibilities for making instruc-
tional decisions should be certified as qualified teachers.

Because of the many ongoing changes in media programs, the whole
matter of professional education requires careful review. Not only do
specifics of content need to be delineated but other problems merit
study; the place, scope, and nature of undergraduate professional educa=-
tion; the types and programs of specialization; the relationships or
sequences of undergraduate, fifth year, sixth year, and doctoral pro-
grams; and the criteria for accrediting or approving programs of profes-
sional education for media specialists in colleges and universities. In
those universities and colleges having separate programs in library
science and audiovisual instruction, the development of a unified or
closely coordinated program is desirable. If only one program isapresented,
it is essential that its scope be broadened to cover resources and ser~
vices relating to both print and audiovisual materials.
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