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CHAFPTER 1

INTRODUCTION

Many historians believe that a historical study or survey really
requires no justification beyond stating that it satisfies the need to
understand how the status quo came to be. In addition to this compre~-
hensive purpose there are at best two imp;rtant professional reasons
for tracing the development of school library education programs.,
First, to the investigator's knowledge, no extensive history or survey
of school library education programs has been written, Second, school
librarians represent potentially the largest group of library specialists
in the United States. As such, it is important to know how this pro-
fessional specialization developed, and the directions in which it
seems o be headed, since the school librarian's functioning role as
an integral member of a school faculty and/or as a service resource to
faculty members should have some significance to preparation.

It is possible that the information will prove helpful to insti-
tutions preparing for accreditation. Furthermore, a clarification of the
background might indicate something of the problems that lie ahead as
transition takes place in moving in the direction of preparing people

for instructicnal material centers and the use of multi-medla,



Purpose of Study

This study will focus on the development of professional edu-
cation for school librarians as it has unfolded in the United States from
1887 to 1968. The purpose of this study is to describe the background
out of which the curricula for school librarians have developed by
investigating sources which indicate the emergence of curricula for
school librarians, how these emerged, their nature, and the reasons
for their support.

To achieve the purpose of this study, these questions will be
considered:

1. What historical developments in approaches to the prepa-

ration of school librarians may be identified ?

2. Can one identily reasons for the approaches in Number 1
above, and how these reasons have been derived ?

3. Are there emerging patterns over the period under investi-
gation in the preparation of school librarians that can be
identified ?

4. If there are emerging patterns in the preparation of school

librarians, what is the nature of these pattemns?

Significance of Study

This study will be significant for all library education programs
and librarians. It should be of particular significance to school library

education programs and school librarians.



Almost every library education program has wlithin its curriculum
a course or a unit of study within a course dealing with the develop-
ment of library education programs in general, Since there has been
ne study dealing with the development of school library educatio
programs, there is at present no basis for understanding the statys
guo of programs that prepare school librarians. .

In addition, the role of the scheool librarian has hs-!er; 'a.ffemed
by the tremendous educational changes that have taken place in the
past decade. New technologlcal advances and new school currigular
patterns are influencing the functions of school librarians, An ex-
amination of library education curricula should give some clues 4s to
whether or not schoeol librarians wiil be preparcd adequately to a:;su:ﬁe

this new rolec.

The majority of school librarfans In the U.3. receive their fraining

In programs not accredited by the American Library Assaclation. .There
may exist today a dichotomy in scheoo! library education program# be-
wween accredited and non-accredited scheools. If there is one, _IJ would
be Important to understand the origin of this dichotomy and estimate the

extent to whilch {uture programs will probably be affected,

Assumptions Underlying the Study

A Major assumption in this survey will be that the data collected
from the pertinent lterature will be reliable and valid, They will reflect

with accuracy the time and manner in which certaln events took Tace




even though it might be difficult to isolate the specific situations that
prm;lded the impetus for school librarian curricular development.

Changes in school library education programs might possibly
have taken place without ever being noted and recorded in articles or
perlodicals. The writer will assume, however, that any important
program change will have been recorded somewhere in the extensive
literature on library education programs.

Another major assumption is that it will be possible to deseribe
the curricula and curricular similarities and differences by analyzing

descriptions of library education cowses,

Definition of Terms

ALA: The American Library Association is the national professional
organization for all librarians.
Patterns: Curriculum designs or models that are likely to be adopted
by most library education programs,
Accredited: Library education praograms certified as meeting the ac-
creditation standards of the American Library Association. _
Non-Accredited: Library education programs that have not been certified
as meeting the accreditation standards of the American Library associ-
ation.

ibrary Education Program: The terms ™library education program",
".library science program", "library education curriculum® or “library

sclence curriculum™® will be understood as referring to the professional



training sequence of a librarian's college education other than general
or liberal arts education and will be used synonomously.

Librarian: A person trained in library science and working in a library.
School Librarian: A person trained in library sclence in general or in

school library education and working in a school library,

Organization

The writer will present pertinent research in Chapter 11 and the
study design in Chapter 1II. The findings will be presented on a chrono-
logical basis in Chapters IV through VIII, and the conclusions and

implications will be in Chapter IX.



CHAPTER Il
RELATED RESEARCH

There has been minimal research related in a significant fashion
to the present study. Since most of the literature which has relevance
is dealt with in the historical survey chapters that to]low._ the writer
has confined this section mainly to the research methodology of differ-
ent studies., The writer selected that research which was 1) historical
in nature and cited in the literature frequently, or 2} specifically re-
lated to school library preparation and also cited in the literature
quite often.

In 1961 Carl \v\."l‘llte1 published an historical study of the first
period of library training, the 1883 to 1923 phase, which produced
the American Library School. White recognized that to begin with
1883 would eliminate the roots of the library school movement so he
devoted attention also to the social and educational setting prior to
1883,

The purpose of his study was "a better understanding of how the

American library school originated and how its main lines of policy and

lcarl M. White, The Origins of the American Library School {New
York: Scarecrow Press, 1961).




organization as of the 1920's came to be sculptured as they were. -
The methodology used by White was to secure data from primary
literature sources, to make connections, and to infer tendencies either
from his own judgment or from that of his quoted sources, As White
himself states, "I have been sparing in the use of footnotes”,..and
"they have been restricteed to the minimum necessary to document
sources not apparent from the context, 2
White focused his writing on major themes:
1. Social and Educational Setting;
I1. Methods and Results of Technical Education;
1Il. Start of a Technical School for Librarians;
IV. Technical Education for Librarians:
V. Branches of the Family Tree;
V1.. The Form of the New Tradition.

White's approach to his study was in sharp contrast to that of

Sarah K. Vann whose doctoral dissertation, Training for Librarianship

before 19237 was published by the ALA in 1961 the same year that

White's study was published.
Vann's study, perhaps because it emerged from a dissertation,
gives an impression of being a more scholarly historical document,

extremely well footnoted and with extensive primary source material,

11bid.. p. 7.
21hid., p. 9.

3Samh K. Vann, Training for Librarianship before 1923 (Chicago:
American Library Association, 1961.)




i
Including both orlginal documents and cormespondence with leadin;r

library education figures who were still avallable in the 50's.

Areview of Vann's chapter titles indlcates an approach that was

more chronolegical In nature than that of White,

Crapter [ Before Formal Training: Methods of Securing Training

Chapter 11 Toward a Formal Training Program: Dewey and the
Columbia College School of Library Economy

Chapter 117 After the Intreduction of Formal Training, 1887-89:
From Columbia to Abany

Crapter [V The New York State Library School to 1893 i

Chaptar vV Emergence of New Training Programs in th
Nineteenth Century :

Chapter VI In the Last Decade: Propeosals and Recommendations -

Crapter VII  Into the Twentieth Century: From 1301 to 1905

Chapter VII1 In Pursuit of Library Training Standards, 1905-6

Chapter IX  Activitics of the Committee on Litrary Training:
Publishing & Tract and Establishing a Section

Chapter X The Library Schools: From 1911 to 1919

Chapter XI Training as Viewed by an Qutside £gency: The
Carnagie Corparation of New York

Chapter XII Toward a Library Training Board. ‘

An interestlng difference in relevancy between Yann's and Whitc's
studies for thls wrlter was that Vann produced data that could be spe-
cifically related to the training of school librarians whereas White con-
tained I:«tle that had direct relatedness to library training for school
librariass. |

In 1219 Charles.c. williamson, Head of the Division of Eco-
nomics and Sociology at the New vork Public leréry, was selected by

the Carnegie Corporation of New York "“to present existing conditions

-In this country with réspect to training for llbrary work."! The study

ICharles . Willlamson, Traininq for Library Service: A Report
Prepares f=r the Carncgle Corperation of New York (Neow York, 1923), p. 1.




that emerged eventually under the title, Training for Library Service,
has come to be viewed by the library profeszion as furnishing the basis
for the modern era in library training.,

Williamson limited his study to the {ifteen proiessional library
schools, wweating only incidentally training classes, summer schools,
and other types of library training agencles. This cecame the proto-
type for most large scale studies of library education in focusing
attention on the professicnal library schools, ignoring the expanding
number of undergraduate and graduate programs in other institutions,
particularly teaching training colleges,

Williamson visited cach of the fifteen professional schools in
1920-21 and studied their organization and methods, His data were
amplified by interviews but Is drawn primarily from written material
furnished him by the schools. Williamson's basic method was to supply
data wherever available and then to comment rather freely as to the
significance and implications of the data. In his last chapter it
is apparent that Williamson found it expedient to combine his
findings, interpretations, and recommendaticns in each specific

area. This may have made for more satisfactory reading, but it does
make 1t difficult at times 1o separate out {act from opinion. The latter

were, however, subject to an advisory committee consgisting of Dr.
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Herbert Putnam, Librarlan of Congress, Dr. JTames H. Kirkland,
Chancellor of Vanderbilt Untversity, and Dr. Wlilson Tarrand, Princi-
pal of Newark Academy, who reviewed and approved Williamson's
report.
The first extenstve study that was concerned with school ll-

brarians was Lucile Farge's Preparation for School Library Workl

published by Columbia University Studies in Library Service in 1936,

Fargo divided her study into two sections. The first part of the
study included & survey of positions open to llbrarians in schools and
in public libraries which served schools: followed by a functional
analysis in which the school librarian®s duties and functions are de-
lineated and classified in librarianship categories and then compared
with the functions of the classroom teacher, It also included an in-
vestigation of other factors involved in the education of school librari -
ans: schoel library standards, certiflcation, professionai migration,
and the influence of consclldation of both school units and the units of
library service.

The second part of Farge's study was concerned with the relation-
shlp bemreén {a) education for school librarianship and the field of

education for !ibrarianship, and (b} between teacher education and

lLucile F. Fargo, Preparation for School Library Work (New York:
Columbia University Press, 1936},
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education for school librarianship, In addition, Fargo traced the ba=
ginnings of the curicula {n school librarianship and outlined thelr
content, 8he concl. 1od with recommendations for a revised prosram
of preparation for school lbrary work.

There was lit.ie attempt by Fargo to do original research, Her
data was drawn primarily from previous education surveys, On
questions of professional background and movement Fargo did submit
a questionnaire to 45 persons, and 35 responded, but there was no
rationale as to how the population was chosen other than they were a
selected group of comyorent persons.

In 1336, the r me year that it published Fargo's study, Columbia

Unlversity Press came out with How Shall We Edusate Teachers and

Librarians for Library Service 'n the School 71 The book is subtitled,
"Findings and Recommendations of the Joint Committes of the Arerican
Assoclation of Teachers Colleges and the American Library Asecciation
with A Library Science Curriculum for Teachers and Teacher-Librarians. ™
This study was finance : by . grant from the Carnegie Corporaticn of
New York to the Board oi "Zucation for Librarianship,

The Committee used as {ts director, Lucile Fargo, the Recsearch

Associate of th: Columbia University School of Library Service., The

1]t:)lrn: Committee of the American Association of Teachers
Colleges and the American Library Association, How Shall We [Zucate
Teachers and Librarians for Service in the Schools ? (New York:
Columbla University Fress, 1930).




12

Committee established that the aims of the study should be to ascer-

tain:

1.

4.

What orientation in the use of libraries as tocls of pro-
fessional study should be provided for all beginning
students.

What teachers in training should learn concerning books
and other graphic materials useful in enriching the school
curriculum at various levels,

What teachers in training should learn about securing and
organizing collections of books for school use,

What teachers in training should learn about the functions
and use of the school library,

The nature of the curriculum essential to the preparation of
school library personnel.

Opportunities which should be offered in teachers colleges
for this preparation.

How the findings resulting from the above can best be
introduced into the teacher's college curriculum,

This study was really an examination and synthesis of data avail-

able from previcus studies and a statement and elaboration of princi-

ples to guide institutions which were preparing school teachers,

administrators, teacher-librarians, and school librarians,

In addition the Committee decided to channel some of its Interests

into a graduate seminar at the Columbia University School of Library

Service. The Seminar, composed of librarians experienced in school

and college work, was taught by Lucile Fargo. It was the Seminar

which produced an outline and syllabi for a curriculum in library science

for teachers and teacher=librarians.

In 1937 The American Library Association published a report on

11_1_3_]_:_1., p. 3.
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The Preparation of Teacher ~14bmrg_gp_s_1 which was financed by a grant
from the Carnegle Corporation of New York., The report was based on
field studies made to compiare conditions existing in teacher-librarian
training agencies, and to present recommendations.

Two kinds of training programs were identified. Group 1 consisted
of those offering approximately one half year of instruction, and Group
11, those offering less than one-half year, The selection of insti-
tutions was delimited by "distance, prmt.l.mlty to other similar agencies
or to library schools, and the time available for the visits.™ Twenty-
two institutions in Group | were visited by two members of the Beoard of
Education for Librarianship in 1935, and eleven institutions in Group 11
were visited by one perton from the Board in 1936, Group I programs
were described in Chapter I, Group 1l programs in Chapter IV, and
Recommendations in Chapter V.,

In 1945, Joseph L. Wheeler, retired from the Enoch Pratt Free
Library of Baltimore, was commissioned by the Carnegie Corporation of
New York "to prepare a memorandum as to matters affecting present-
day tralning for librarianship, with especial reference to library schools,

their faculties, graduates, students, cwricula, relations to higher

lﬁmerlcan Library Association, Board of Education for Librarian-
ship, The Preparation of Teacher-Librarians (Chicago: The American
Library Association, 1937,)
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education and to the profession of librarian, nl

Wheeler's reporl was based on personal correspondence, review
of catalogs, visits to fifteen cities or schools and conferences with
nearly a hundred directors, teachers, employers and graduates, It is
perhaps approprlate to refer to this as a report rather than a study since
Wheeler made no effort to relate his comments and recommendations to
specific sources. An appraisal of the library literature would indicate
that the complexity of the field amidst the post World War 1l scene
assured that the Wheeler report was not to have the significant effect
on library training accorded the Williamson report,

In 1951 Ruth Ersted completed her study of "The Lducationof
School lerarlans.“z The purpose of her study was to propose a cur-
riculum for school librarians based on a job analysic related o ob-
jectives for school library services. Drsted had the following four
hypotheses:

1. That all school librarians need to have a kXnowledge of the

purpose and functions of both the elementary and secondary
school library.

11, L. Wheeler, Progress and Problems in Education for Librari-
anship (New York: Carnegie Corporation, 1946), p. 5.

ZRuth M. Irsted, “The Education of School Librarians® (un-
published Master's thesis, University of Chicago Graduate Library
School, 1951).
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2, That school librarians need trainirg in the fields of edu~
cational objectives and methods, =ducational and social
psychelogy, curricudum developrent, reading and other
related content in the areca of education.

3. That the existing dichotomy of training for teacher-
librarians {part-time librarlans) and for professional school
Hbrarians {full-time Ubrarians) shouid be discontinued.

4. That professional education for school librarians should
begin in the undergraduate college or university program,
{similar to the subject specialization in the preparation of
teachers ,)}1

Ersted sent questionnaires to 100 school librarians named by

state and city school library supervisors as having good programs of
library service, She received 71 replies. Twenty-three were from
Minnesota and 48 were from 23 other states with the second highest
returns belng six from lllinels. Her sample included 64 full=-time and

7 part-tlme llbrarians, and the schools represented included these with
grades from 1-12, 1-6, 1-8, 7-9, 7-12, 9-12, 10-12, and 9-14, Forty-
six respondents had one yvear af library sclence: five had two years, nine
had 15 semester howrs of library sclence, nine had approximately six
hours of library science, and two had ro library science.

Ersted's findings and Implications for school library education are

discussed In Chapter VI, HMer study had much significance but her con-
clusions, although in line with this writer's biases, werc not completely

justified since the statistical procedures employed in the sampling

processes had many limitations, the most relevant being the tack of

libid., p. 2.
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representativeness of the population sampled.

ﬁummag

The following appears to be a sueccinet summary of the related

research methodology described in this chapter:

1883 to 1923 -

1869 to 1923 -

1923 -

1936 -

1936 -

1937 -

1845 -

1951 -

White: an historical survey but ne verifiable docu-
mentation;

Vann: an extensively documented historical survey;
Williamson: a report based on extensive personal
visits and written data, but conclusions were not
documented;

Fargo: used data obtained from previous studies; one
questionnalre inadequately sampled by sending to 45
persons known to be competent but not identified;
Joint Committee of American Association of Teachers
Colleges and the American Library Association: an ex-
amination of data available from previous studies,
ALA Field Studies: field visits to selected school
library programs by three different members of the ALA
Board of Education for Librarianship;

Wheeler: a report based on correspondence, catalog
review, and some visits, but no documentation was
attempted.

Ersted: a questionnaire to 100 school librarians,
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mostly in the North Central region.

None of the research reviewed by this writer except for Vann's
study, would be acceptable as valid doctoral research, The problems
were seldom delimited by the authors, populations were not representa-
tive, Instruments were not described, and conclusions were seldom
documented,

This review of related rescarch points up the validity of the state-
ment by Vann, "The history of the development of library training courses
in normal schools is yet to be studied.™! In the library education field
it has been difficult to find significant related research, but the findings
in Chapter 1V through VII are based on the increasingly abundant related

literature,



CHAPTER 111

DESIGN OF STUDY

The genesis of this study followed a visit by the writer to the
ALA office in Chicago in 1962, and emerged from an informal discussion
with several educators there, The idea was explored between 1962 and
1963 with two people long associated with the school library field,
Mrs. Florence Cleary and Miss Charlotte Coye, Mrs. Cleary was
Chalrman of the Department of Library Scicnce at Wayne State Universily,
and Miss Coye was Head Librarian at Osborn High School in Detroit, a
past president of the Michigan Association of School Librarians, and
part-time library science instructor at Wayne State University and
University of Michigan.

The Wayne State University Education Library provided initial
background data on the subject. The dissertation proposal was sub-
mitted to her committee in the spring of 1963, prior to the writer's move
with her family to California.

In 1964 after the dissertation proposal was approved, an intensive
year was spent in data collection, First, letters were sent to the
American Library Association's Library Education Division, and to the

California Library Association requesting help in locatlng sources of

18
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library education data. Second, a letter was sent to the Educational
Materlals Center in the Office of Education to obtain their bibliography
on books in library science. Third, the writer spent hundreds of hours
at the University of California in the Library School Library and the
Education Library. .

In the Library School Library the card catalog was checked for
Library Schools and Training, Library Science~Study and Teaching ,

Education for Librarianship in the Verticasl File, Curriculum, and History.

Those headings were the ones used by the writer in her perusal of all
Hbrary literature.

Following a check of the card catalog the writer inspected the
following:

Library Science Abstracts, The Likrary Association, Chaucer
House, Malet Place, London, W.C, 1960 to 1963,

Library Science Dissertations; Bulletin 1963, No. 38, U.S.
Department of Health, Education and Welfare, Office of Edu-
cation. 1925 to 1960,

Danton, J. Periam. "Doctoral Study in Librarianship in the
United States, " College and Research Libraries, 20:436-453,
1959. 1930 to 1959,

Merritt, LeRoy C. "Doctoral Stucy in Librarianship -- A Sup-
plement, " College and Resecarch Lisraries, 23:539-540, 1960,
> 1959 to 1362,

Library Research in Progress. U.S. Office of Bducation,
Washington: Government Printing Cffice, 1959 to 1964,

Library Trends, Urbana, Illincis: University of 1llinois, Gradu-
ate School of Library Science, 1932 to 1963.

Education Committee of the ALA Compiler., School Library Year
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Book. No. 1, 2, 3. Chicago: American Library Association,
1927,

Guthrie, Anna Lorraine, ed. Library Work., Minneapolis: H.W.
Wilsen, 1912, Cumulated 1905 - 1911,

Bibliography: Fducation for Librarianship, 1925-1948, Compiled
by Alan Heyneman.

Library Literature. H.W. Wilson Co, Published Quarterly, 1933
to 1963,

Library Literature, 1921 - 18932, American Library Assoclation,
Compiled by Junior, Members Round Table of the ALA, Chicago,
1934.

In the Education Library the orimary source was the Education In-

dex, published since 1929 by H. W, Wilson Co. Additional sources

were:

Education Abstracts. Ed, by Norman ]J. Powell. Albany, N.Y.
1949 to 1963, Ceased publication.

Encyclopedia of Educational Research. Ed. by Walter 8§, Monroe,
New York: Macmillan, 1940 and 1950,

Encyclopedia of Educational Rescarch, [d, by Chester W, Harris.
New York: MacMillan, 1960,

Review of Fducational Research. Washington, Education Research
Association, 1831 ---,

Research Studies in Fducation, A Subject Index. Compiled by
Stanley B. Brown, Mary Louise Lyda and Carter V. Good. Home-
wood, Illinois: Phi Delta Kappa, Inc. 1941 to 19£3,

Loyola Educational Indcx. A Reader's Guide to Iducation and
Psychology. Ed. by Austin G, Schmidt. Chicazo: Loyola Uni=-
versity Press, 1963. (December 1928 cumulated)

From 1964 to 1966 the writer devoted her time to reading the books

and articles to which she had been quided by her earlier library research,
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.'l‘ha books and journals which provided the most pertinent data are of
course ropottad In the ensuing chapters, The pubiications_whlch pro-
vided the most pertinent data are:

Library Jjournal which goes back 1o 187&;

ALA Bulletin, the ALA publication begun in 1907:

Library Education Division Newsletier of the ALA which began in

1960;

School Libraries, the AASL publication started in 1952;

Jouinal of Fducation for Libravianship, the Association of American

Library School publication begun in 1960,

The review of library literature provided the main basis for es-
tablishing the chronclogical time periods, The perlod 1BB7 to 1923 has
been well accepted by Librarians as the Dewey to Wllli_amson era,
There isn't stmilar agreement 6n succeeding perlpds of library tralning .
This writer decided to camry the second phase from 1924 to 1950 which
was just prior to the new AL Standards for Accreditation and the Ersted
study in 1951, The 1950's focused largely on standards for accreditation
and the wrlter decided that the adoption by ALA of undcrgraduate
standards In 1959 marked an appropriate terminal point for the third
phase of library education, The 1260's are divided into two chapters
due to length rather than any acknowledged turning point In library edu-

. catlon,

In 1966 the wrlter explored the basis for selecting the schools
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which she would include in her study of current library science cur-

riculums. The two sources used were the Library Cducation Direct

1862-63, a publication of the Office of Education, and the November
1966 issue of the ALA Bulletin which conlained a list of ALA sccredited
library science programs., A 1964-65 Library Cducation Direclory was
supposed to be forthcoming but correspondence with the Cffice of
Education and a search of the libraries at the University of California
were non-productive,

The 1962~-63 Directory provided information about 277 librari-
anship programs with 12 or more semester hours in library education in
accredited institutions of higher education in the United States. 1t
listed 32 programs as being ALA accredited, all of which offered courses
for school librarians. There were 238 non-accredited programs which
offered courses for school librarians, and of those 33 of fered Master's
degrees. This left a total of 205 institutions with undergraduate programs
in library education,

In the November 1966 issue of the ALA Bulletin three more in-

stitutions were added to the accredited list making a total of 35 at the
time the writer began her survey, From the sample of undergraduate
catalogs which the writer later obtained, four undergraduate programs
were also offering Master's degrees. This resulted in a total of 35
accredited and 32 non-accredited graduate programs which offered

Master's degrees with a specialization in library science,
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Undergradvate programs are not usually comparable jn too many
respects with graduate programs. However, the writer dgcided that it
would be desirable to examine a representative sampling of all under=
graduate library sclence programs which offered courses for school
librarians, particularly since the literature reflected so much concern
over undergraduate standards.

In order to obtain a representative sample the writer used the table
of random numbers on page 366 of Dixon and Massey's, Introduction to

§tétist[cal 1Bmalvsis.1 The writer placed her finger at random on page

366 and drew 32 numbers. This was done in order to obtain a population
comparable In size to the two graduate programs, and It represented
also about 16 per cent of the total undergraduate universc.

With due regard for the difficulty in getting responses to survefs
ﬁm unknown graduate students, the writer enlisted the aid of her
husband, Chalrman of the Department of Counscling at San I'rancisco
State College. Letters over his slgnature were sent to all accredited
and non-aceredited gradu;te library science programs, and the repre-
sentative sample of undergraduate library science programs, (Sce Ap-
pendix A)

Catalegs or bulletins were recelved rom 20 per cent of the gradu-

lwilfrid j. Dixen and Frank J. Massey, Jr., An Introduction To
Statistical dnalysis. (New York: McGraw-Hill Book Company, Inc.,
1957}, p. 366,
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ate programs, and from 60 per cent of the undergraduate programs after
the first mail request. A second regquest using the same letter but adding
the words, second request, produced all but one each from the accredited
and non-accredited graduate programs, and the undergraduate response
Increased to 70 per cent or a total of 26, A third matl reqQuest using the
same letter but adding the words, third request, produced 100 per cent
response from the graduate programs. Four additional undergraduate @
pregrams based on lﬁe random numbers were added to the mail list, and
a final total of 86 per cent of the undergraduate sample or a total of 31
was obtained, However, since 4 of the latter were now offering Mastcr's
degrees according to the catalogs, the final number of undergraduate_
catalogs obtained was 27. To summarize:
Requests were sent to
35 ALA aceredlted graduate pmqréms:
28 non-accredited graduate programs;
36 undergraduate programs.,
Catalogs were recelved from the total universe of ' '
35 ALA accredited qrac.iuate programs;
32 non-accredited graduate programs (this included four previcus
undergraduate programs);
27 undergra.duate programs (from a possible 32},
The data from the catalogs generally represents 1967-68, but there

were a number of institutions which sent 1966 catalogs and sald new
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ones wouldn't be avallable unt] 1568, or that the 1966 curriculum would
be revised at a later date,

The writer's original inten1 was o carry her data up through 1963,
but the delay in completing her dissertation necessitated an expansion.
It became evident that it would contribute significantly to her study to

include data from the North 2~ =r:can Library Education Directory for

1966-68 and the 1968 StandarZs Ior School Media Programs. In addition

it was necessary lo review lizcary literature from 1963 to 1969.

The North American Lit-z— Fducation Directory was based on

correspondence with the instititions and would be presumed to be au-
thoritative. In examining the data obtained by the writer from catalogs
with data the directory receives from correspondence with library edu-
cators there were discrepancies in spite of the fact that the time period
was almost the same. Five of the 32 non-accredited graduate programs
in the writer's survey were not listed in the North American Directory,
and two were listed as having uniergraduate programs, Seven of the 27
undergraduate library science zrograms were not listed in the Directory.
According to the Directory est.mates there were about 410 library edu-
cation programs In the United S:ates and a total of 384 responded - a
better than 93 per cent response. Twelve of 59 programs which responded
to the writer's request for catalogs did not respond to the Directory. This
means that 20 per cent of the crograms for which the writer had catalogs

are not listed in the North Arerican Directory. The only conclusion that
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the writer has drawn is that the Directory may be erring on the low side
as to number of library education programs in the United States, and
that in all probability, there are more than 410 programs in this
country.

The writer concluded her study with a summarization of re~

actions to the new_Standards for Schcol Media Programs, She recog-

nized that data regarding library ecucation in general, and school
library preparation in particular encempassed fields that had expanded
dramatically in the six*.es, 1t might require a greater time lapse before
the dynamic changes affecting all of library education could be viewed

with adequate historical perspective.



CHAFPTER IV

THE FINDINGS: SCHOOL LIBRARY TRAINING

1887-1923

In 1887 Melvil Dewey succeeded in establishing the first library
training school at Columbia, The Columbia College of Library Economy
was the culmination of years of effort by Dewey and others as a
solution to the problem of providing the increasing number of libraries
in the United States with trained librarians,]

Eleven years earlier the U. §. Bureau of Education had docu-
mented the apparent need for wained librarians with its publication,

Public Libraries in the United States of America: Their History, Con=

dition, and Management, It contained statistics on public libraries

with three hundred or mere volumes. There were 3,647 libraries in

the latter category with 266 libraries having an average collection of

11837-1937 Papers Presented at a Dinner Commemorating The
Fiftieth Anniversary of the £=:ablishment of the Tirst Library School at
lumbia College (Minneapol:s: University of Minnesota, 1337},

pe 15,
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26,259 volumes.!

For every library in 127€ there was probably at least one person
responsible for managing it. Thus there were presumably over 3,000
librarians in the U. S, none of whom had received formal library training.
As Vann has pointed out, in a!l likelihood, the mcthods whereby librarians
up to this point might have acguired some informal training could be
identified as (1) through experience and inquiry; (2) through the reading
of available literature; and (2) through the activities of the American Li-
brary Assocletlon.z

The year 1876 is also imgortant for the history of library training
because it marked the found.r3 of the American Library Association, the
publication of the Library “c--—al, and Melvil Dewey published the first
edition of his Dscimal Cla=z:.fi~ation apd Relative Index,

There is a limited amount of literature on the history of library
training programs for the pericd 1887-1923, and there is a real scarcity
of material directly related o the development of training for school li-
brarianship,

1t becomes necescary, therefcre, to peruse the literature as it re-

lates to the training of libras.ans to uncover by specific citation or

inference those aspects of training which could invelve preparing school

1y, 8. Bureau of Ecducation, Public Libraries in the United States
of America: Their History, Tc-dition, and Managements; Special Renort,
Ft. 1 (Washingion, D.C.; Gevemnment Printing Office, 1876) pp. 1012~
1142, cited thercaiter as Brzau of Education, Public Libraries in the
United States, (1876}, p. 772.

28arah K. Venn, T2inng for Librarianship before 1923. (Chicago:
American Library Associatica, 1561}, p. 15,
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librarjans.

The first library training program that could be viewed as relevant
for preparing schoel librarians was the Camegie Library School of |
Plttsburgh which was organized by Frances [, Olcott in 1901 wilth
emphasis on preparing specialists for work with chlidren. However,
this development cannot be ascribed to concern over school library
preparation since "most existing scheo!l libraries were inactive and
special training for school librarianship seldom considered. "l Fargo,
in her book, The Program For Elementary School Library Service, relates
the development of speclalists in children's literature "to the use of
children's library work [n the public library, and the emergence of a

new curriculum in the elementary school. "2 r

With the advent of trainlng programs for the preparation of llb'rarl.—.
ans came the inevitable conflicts. This writer will not attempt to des-
cribe extensively the background around which.all of the conflicts
;IOSe, since this would be repetitious of the fine works done by writers
such as Yann, Tt is important, however, to describe briefly the major

" tralning 1ssues enunciated by the American Library Association's Com=

I

11807-1937 Papers Prosented at a Dinnor Commemorating The
Fiftieth Anniversary of the Establishment of the Tirst Library Schogl at
Cotumbiza College, (Minneapolis: University of Minnesota, 1937), n. 15.

2]_.ucile F. Fargo, Preparation for School Library Work (New York:
Columbla University Press, 1936}, p. 10,
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mittee on Library Schools in 19001 and 19032, so that the specific de-
velopment regarding the preparation of librarians, from which the
specialization of school librarian emerged, can be understood,
The major training issues studied by the Committee in 1900 were:
1. Admission requirements

Who should be admitted to training programs ? Early training
programs ranged from those admitting students with high
school educations, to programs that required several years
of college work.

2. Qualifications of the Instructors

The educational qualifications and the experience of the in-
structors were often limited. Some faculties had no college
graduates as instructors and only one, Illinois, had as many
as two-thirds of its faculty who were college graduates,
Cnly Illinols had as many as fifty per cent of its faculty with
experience in the field,

3. Cumnriculum content

Cataloging and classification were the most important sub-
Jects in all programs, but there was considerable variation
in cwrricular patterns as regards other subject matter. The
commitiee of 1200 criticized what it felt to be an over-
emphasis on cataloging and classification, and this criti-
clsm “was a preview of twentieth century concern over
cataloging and classification, "3

1american Library Association, "Report of the Committee on Library
Schools, 1899-1900, " Library Journal, XXV {(August, 1900), p. 86,

2pmerican Library Association, Committee on Library Training,
"Report, 1803, " Library lournal, XXVIII {fuly, 1903}, pp. 83-10},

3Vam1. op, cit., p. 120,
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The Commitiee on Library Training, 1903, studied six kinds of

library training programs .1

1. Schools offering winter courses, both one and two year
programs, Nine schools were studied: the New York State
Library School, the Library School of Pratt Institute, the
Library School of Drexel Institute, the Library School of the
University of Illinois, the School of Library Service at
Columbia University, the Department of Library Science of
Chicago University, the Course in Library Economics of
Syracuse University, the School for the training of Children's
Librarians of the Carnegie Library of Pittsburgh, and the
Course in Library Scicence of Siimmons College,

Of the nine schools, only three were criticized by the
Committee for their failure to achieve a desirable
standard, Chicago University was reprimanded for its
low entrance requirement, for allowing only a part of
the course to be taken, and for employing an instructor
without library school training. Columbia University
was questioned as to the meaning ol its entrance re-
quirement of "good intelligence" and for permitting
only part of the course to be taken; Syracuse University,
for of fering instruction by a faculty without library
school training or experience in any other library,

Since no specific eriticisms were leveled at the other
schools, it can he assumed that as of 1903 the follow-
ing schools were found aceeptable: the New York State
Library School, the University of 1llineis Library School,

1 American Library Association, Committee on Library Training, "Re-
port 1903", op. cit., pp. B6~90,
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Pratt Institute, Drexel Institute, the Simmons College
program, and the Training School for Children's Li-
brarlans at the Carnegie Library of Pittsburgh. Though
they were the six schools represented by the member—
ship of the Committee, there was an acknowledgment
by the Committee that it represented library schools
which are by no means satisfied with their own
standards or with their own qualifications for criticism,
but which are earnestly endeavoring to introduce better
and higher standards as fast as these are recognized, !
2. Summer school or summer programs

Nine summer school programs were evaluated, They
included the summer schools of the Indfana, lowa, Minnesota,
and Wisconsin State Library Commisslons, the New York State
Library School; the Chautauqua Institution, California Uni=-
versity, the State University of Missouri, and the Amherst
Summer Library School. The Committee's two criteria were:
(1) Only paid or appointed personnel should be admitt ed;
(2) Practice work in small libraries should be offered.

All the programs were notified that they were remiss on
both criteria, but only Amherst and Minnesota were cited as
failing to have the standards of the summer schools,

The Amherst program was told (1) it admitted unlimited

persons without any experience; (2) it offered inadequate

practical instruction to the inexperienced person; (3) its ratio

1Vann, op. cit., pp. 112-113.
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of one instructer to fifty students was Inadequate; (4) it
didn’t use an entrance examination or a final test, and It
gave credentials without experience,

The Minncsota Summer School (1) admitted an unlimited
number of inexperlenced persons and (2) gave credentials
without experlence.

Apprentice classes in libraries,

Of thirty-three libraries wiih apprentice programs
twenty-three responded to the Committea which expressed
concern gver the varying admissions pollcies, curriculum and
instructlon. The Committee reserved its main concern aver

the fact that these programs were training apprentices for work

in other libraries. '.

College courses In bibliography and the history of printing.
The Committee received responses from eleven colleges,

and after noting considerable variability recommended that the

College Library Section should give {urther consideration to

the problem. |
Normal! schools giving courses in library economy

Ten normal schools, nine of them in Illinois and Wis-
consin returned questionnalres to the Committee. Library
school graduates headed up five programs and two were

directed by summer schoal students. The Committee felt

that, although the Instruction was directed toward future
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teachers, the preparation should be the same as that re-
qulred f[or the librarian of a small libracy,
The need for systeratization of the normal school

* tralning of tcachers was dismissed as not within the
scope of the American Library Assoclation, and the

1o the consideration of the Library Section of the
National Education A=seociation.

By dismissing the responsibility, the Committee falled
to anticipate the impact of an emerging school library
program and to realize that schaol library tralning
might be regarded as an area for specislization in the
regular ibrary school or as Indicative of the need for a
new type of library school,

6. Schools and individuals conducting correspondence courses

The Committee's concern with correspondence courses
which were taught by individuals rather than institutions led
to its recommendation that some library scheols and some 1li~
braries be authorized to plan correspondeonce programs.

The 1900 and 19Q3 reports peinted up the beginnings of the kinds
of conflicts that permeated library training until 1923, The range of
problems revelved around such concerns as admlssion requirements, the
cwrleulum, the relationship of academic training and field experience,
quzalifications for fa.culfy, with the rajor concerns focusing on the two

basic guestions: {1} whe should determine which institutions were

qualified to train librarians, and {2} what should the standards bo ?

lVémn, op. cit., pp. 112-113.
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Et was the 1906 Commites on Library Training which developed
the standards for library schocls offering winter and summer programs.
These standards were to be 1= cperation untll 1920. The 199t Com-

mittee included representaisvzs from the following varied fields of
interest:

A member of a state Jiirzry commlssion,

The librarian of a free c-culating library ol, at least, 50,000
volumes .

The librarian of a collzc2 ar a reference library.

A library trustee intersztad in questions of training. :

Four library school graf_ates engaged in library work in various
kinds of libraries 2-d in various capacities, including cne
from the faculty oi = library school.! ;

|
i
L

|
The steniards adopted were: i |

WINIER SCHOOLS i
]

l. Entrance requireme-is

a., Three years Z=vond the high school preparation or
b.  An entrance zxaminatlon in |
{1) history {
{2) literatre i
(3) languags ;
(4) economics N
!

2. Instruction

a. At least cne~inird of the instructors to have been trained
In and gracuztad from a recognized library school.
b, At least one~Zird of the Instructors to be experienced
in other litrz=izs than those connected with the school.
c. Some of the ‘mstructors to have llbrary duties,
d. One instructr to every ten students in laboratory werk.
e, At frast one-zixth of the students' time te be given to
practical litrzy work under supervision.
|

lamerlcan Library Asesciation, Commlittes on Libravy Training, "Re-

port, 1906" Library Journal, X4 {August, 1906), p. 177,
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4.

3.
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Tests and credentials

The giving of a certificate or diploma at the end of the cowse
which shall certify to the satisfactory completion of the
course, but not to fitness for library work.

SBubjects to be taught

a, Classification
(1) Decimal
(2) Expansion
B. Cataloging
(1) Classed
(2) Dictionary
C. Library economy
(1} Accession work
(2) Sheli-listing
(3) Loan systems
{4) Binding and rebinding
(5) Supplies and statistics
(6) Order work
d. Reference work, lectures and problems
e. Bibliegraphy, trade
i. Book selection

SUMMER SCHOOLS

Entrance requirements

A. a paid position as librarian or assistant or
b. a definite appointment to a paid position

instruction

a. one instructor trained in a recognized library school

b. two instructors with experience in other libraries than
that connected with the school

C. one instructor to every f{ifteen students

d. one-fourth of the curriculum allocated to practical work

Tests and credentials
5 out of 8 voted for a pass card stating subjects
3 voted for certificates stating plainly that the corse
completed was a summer school course
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4, List of subjects

Classification
Decimal

Cataloging
Dictionary

Library economy
Accession work
Shelf-listing
Loan systems
Binding and rebinding
Supplies and statistics
Order work

Reference work, lectures and problems

Bibliography, trade

Book selection!

As varying Committees on Library Training studied and —ade reports
to the American Library Assoclation, a new organization case into ex-
istence, In 1915 ten library schools which had been meeting fairly requ-
larly for informal discussions organized formally an Associatsa of
American Library s::hocals.2

For saeveral years the Association was viewed by the Cc=mittee on
Library Training as the appropriate vehicle for developing sta=dards,
Azarlah Root, Chairman of the Commitiee on Library Training, at a meeting
of the Association of American Library Schoeols in 1915 declared;

1 am looking quite as much, perhaps more, to results w=ich are

worked out in the directions of standards by this Associziizn of
American Library Schools as 1 am to anything that an outs.Ze committee

like the ALA Committee on Library Training can ever poss
About all that committee can ever possibly do 1s now ané

“€n set up

llbld. s PP. 175-176.

2yann, op. cit., p. 162,
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standards which seem to be at least the minimum standards that can
be required. !

This view of the Association by the Committee on Library Training
did not last long. This could have been predicted perhaps since the
Association standards in defining its own membership requirements were
lower than the 1906 standards. The latter specified entrance require-
ments lo a tralning program as either three years beyond high school or
an entrance examination on specified topics. The Association required
only a four year high school preparation or its equivalent.

Five years later, in 1920, the Committee on Library Training
officially nullified the 1906 standards and accepted the standards of the
Assoclation.? On the surface this would appear to be a capitulation,
but the action, as Vann points out, was "a strategic move taken by the
Committee to rescind the assurance, if it may be so described, extended
in 1916 that the determination of standards was properly a function of the
Association of American Library Schools. "3

As indicated earlier in this chapter, the literature of the period,

1887-1923, as it pertains to school library training programs is con=-

lVann, cp. cit., p. 162,

zAmr:rlw:am Library Association, Committee on Library Training,
"Report, 1920", ALA Bulletin, XIV (July, 1920), p. 284,

3Vann, op. cit., p. 164.



39

spicuous by Its absence. In 1895 Katherine Sharp had reported in the
Library Journal that twenty-two states had some legal provision for the
establishment, financial report, and book collection of school librarles,
but none for staff,!

It would not be accurate to state that no tralning for school i~
brarians was taking place. In 1906

The Indiana State Normal School, Terre Haute, established a de~
partment of public school library science during the sehool year,
1905-6, under the direction of Arthur Cunningham, librarian.

Three courses, constituting a year's work, were offered: Course

1 was designed to "prepare the teacher for intelligent, systematic,
and scholarly use of collections of books," and Courses 2 and 3
were concerned with "the organization and management of school
libraries ., *2

That same year,

The Year-book for June, 1906, of the Kansas State Normal School
included several courses in library training, one of which, the
Advanced Course, led to the degree of A, B. in education with
library science as a major study to be pursued over a period of
four years, The course, essentially an expansion of the summer
course for librarians, included, in addition, typewriting, library
history, organizalion and administration, bookmaking, children's
literature, selection of books, books and authors, and library
news,

Ikatherine L. Sharp, “"Libraries in Secondary Schools, ® Library
Journal, XX (December, 1895), pp. 5-11.

2"Indiana State Normal School, Terre Haute, Indiana, * Library
Journal, XXI (April, 1906), p. 190,

3Kansas State Normal School, Emporia, Kansas, Year-Book, V,
No. 6, June, 1906 (Topeka: State Printing Ofiice, 1906), pp. 242~
245.
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Specialized training for school libr arians was to be a slow
process even though recognition of the need for professional training
in general was demonstrated when the Council of the American Library
Association voted In 1909 to establish a Section on Professional

Training for Librar.ianshlp.l

The focus of this Section was to be on
where and when the specialized professional training was to occur in
the training programs of students in library scheols.

Specialization was given recognition by many of the leading edu-

cators in the library field, but it was to take Williamson's report on

Training for Library Service? to set the pattern for specialized training

in library programs.

Mary Hall , in her study of school libraries, could uncover enly
fifty trained librarians placed in schools between 1905 and 1915.3 And,
in 1914 the Bureau of Educaticon In its survey of library instruction
identified 93 normal schools which offered courses in library sclience,

The range of efforts was from schools offering a single courge on use of

Iamerican Library Assoclation, “Council, June 26, 1909, " ALA
Bulletin, 111 (September, 1909), p. 442,

{ 2charles C. Willlamson, Training for Library Service: A Report
Prepared for the Camnegle Corporation of New York (New York, 1823).

3Mary E. Hall, “Development of the Modern High School
Library, " Library Journal, XL (September, 1915}, pp. 627-632.
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the library to some giving complete training for full or part-time li-
brarlans for school librarles.l 1t might have seemed obvious that the
market for school librarians was to result in a demand that could not
be met by the existing supply. In 1919 Mary Robbins, an instructor
at Rhode Island State Normal Bchool, surveyed via a gquestionnaire 125
normal schools and teachers colleges and ascertained that only a few
gave courses that would prepare school librarians , 2

Not until standards for school libraries and certification for

school librarians were developed was the pressure for special

preparation for school librarfanship sufficiently streng to in-
fluence, to any appreciable extent, the curriculum of library
schools, and to interest the normal schools and teachers
colleges In assuming responsibility for the preparation of
library personnel as well as teachers,

To understand how the increasing need for school librarians in
the 20's was to be viewed by library schools, it is essential to report
briefly the background and the issuvance of the Willlamson report,

In 1918 Willlamson published an article entitled "The Need of a

Plan for Library Development, "4 He expressed a concern in this article

1y, 8. Bureau of Education, Library Instruction in Universities,

Colleges, and Normal Schools, No. 34, Whole No, 608, (Washington,
D.C,: U, S. Bureau of Education Bulletin, 1914),

zMary E. Robbins, "Training Teacher-Librarians in Normal Schools,™
ALA Bulletin, X1 (july, 1919), pp. 278-281,

. 3Fiorrinell F, Morton, "fraining for School Librarianship, " Library
Trends, 1 (January, 1935}, p. 357.

4Charles C. Williamson, "The Need of a Plan for Library Develop-
ment, “ Library Journal, XLill {September, 1918), pp. 649-8655.



for the fatlure of library schools to provide the training needed for li-
brarians of small libraries. - ' R

By 1919 Williamson had become increasingly convinced that *the
library schools were repeating on a small scale the experience of the
American medical schools and that, like the latter, the solution for
improving standards lay In the creatlon of an authoritative body, con-
trolled not by the schools, but by the professlon.l

Vann has analyzed in detail the discussion and reactions by |
leading library ecducators and the varlous professional organlzations
that followed Willlamson's appointment by the Carnegie Corporation o ‘
direct a study of library tralning programs in 1919.2  «

The conviciions, the conflicts and the waverings of ti;e American
“I.ib.rary Assoclation, the Committee on Library Training, the Committee
on National Certification and Training, and the Association of Americ.an
Library Schools eventually culminated in 1923, In approving a recom~
mendation from the Chairman of the Committee on Library Training to the
Courncil of the American Libra:y Assoclation "that a Temporary Library
Training Board be appointed by the Executive Board to investigate the ’
field of library training, to formulate tentative standards for all forms

of library training agencies, to devise a plan for accrediting such-

1Vann, op, cit., p. 80,

21bid., Chapter XII, pp. 178-190,
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agencles and to report to the Council, vl

Several months later Willlamson's study on Training for Library
Service appeared, but it was his earlier influence that had markedly
"initiated the concept that the Association had a bounden duty to
create an agency for acerediting its professional training agencies. n2

The section of Williamson's report that was to have implication
for school library training was in Chapter XII, Advanced or Speciaiized
Study,

Probably the most important group for which specialized training
should be provided at once are the school librarians, In states
that have the best educational standards the high school 1i-
brarian must have the qualifications of a high school teacher =
which means a college degree with special ttaining in education
and some graduate study - in addition to a certain amount of pro-
fessional library training. A college education and one year's
study in a library school do not give adequate preparation for
high school librarianship. A second year of special preparation
is coming to be essential, the course to consist of three ele-
ments: (1) special study of high school library problems, supple=-
menting and adapting the general course; (2) special study and
training In educational subjects; history of education, educational
psychology and the high school curriculum; (3) extensive field
practice, consisting of quite long periods devoted 1o actual
service in well-organized high school libraries under the close
supervision and direction of able and experienced high school
librarians, At the end of this second year's work the student
would be much better equipped to organize and administer a high
school library than he can be at the ¢nd of the second year's

work in one of the two year schools at the present time. A gradu-
ate of the full course in either New York State or University

1American Library Association, "Proceedings: Council, April 24,
1923, " ALA Bulletin, XVII (July, 1923), p, 194,

2vann, op. cit., p. 190,
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of Illinois School has spenrt more time than is necessary on vari-
ous subjects which are highly important for all kinds of library
work but of little or no value in a high school library. He will
probably have taken only a brief elective course of rather
general character on school libreries and will have had a limited
amount of "practice" in high school libraries, No opportunity
will have been offered for the training in education which is in-
dispensable for acceptable and efficient service as a high school
librarian.

The need for speclalized training for library work with children
has long been recognized and fairly well provided for in the
Camegie Library Scheol and, more recently, in Western Reserve
University. Under the plan of organization proposed in this re-
port, specialized training for prolessional work with children
would be given as a second year of library school study, con-
slsting of some technical library courses, with much attention to
literature for children, through courses in education, child psy=-
cholagy, and the relations of the library to the publie school,
accompanled by much field work and practice under expert super-
vision...To provide the kind of specialized training proposed
here, it will also be necessary in most cases for the library
school to be located in the vicinity of other educational insti-
tutions whose cooperation will be indispensable. Thus, for the
specialized course for high school librarians, the instructions in
education and pedagogy must be sought in a teacher's college or
department of education of a university. Tho not quite so neces-
sary, It would pe highly advantageous o have the cocoperation of
a school of education in the training of children's librarians. !

Williameon concentrated on the professional library schools and
ignored undergraduate education in general, in spite of two important
events that took place prior to writing his final report.

In 1918 the Committee on High School Libraries of the North Central

Assoclation came out with a report entitled, Standard Library Organization

lCharles ©, Williamson, Training for Library Service; A Report
Prepared for the Carnegie Corporation of New York (hvew York, 1923},
pp. 94-98,
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and Equipment for Secondary Schoals of Different Sizes.] The National
Education Assoclation and the Amerlcan Library Assoclation sponsored

the report In 1920 which

marked a turning point in the development of school libraries and
had tremendous ef{ect upon education for school librarianship.,

The implication of the Certain Standards for library edu-
cation were recognized immediately. Officers of the School
Library Section of the American Library Association, forseeing a
need for school librarians that the library schools could not meet,
called a meeting in New York on May 22, 1920, to consider such
questions as: Does School library work require specialized
training ? If so, what difference should be made from the usual
library school training courses in education or teaching ?

Yollowing the lead of the Nerth Central Association and the
National Education Assoclation, and spreading the pressure
throughout the country, other regional associations and state de-
partments set more or less similar standards, thus creating a
market for school librarians to which neither the accredited library
schools nor the program in teacher-education Institutions were
adequate. The literature of the period makes frequent reference
to the discrepancy between the supply and demand in the school
library field,2

Summary
In summarizing the findings for the period 1887 to 1923 there is
an easlly identifiable clronolegical pattern to events,

1876 - The American Library Association was founded; the Library

Journal began publication; and Dewey published Decimal

INational Education As sociation, Committee on Library Organi-
zatlon and Equipment, Standard Library Organization and Equioment of
Secondary Schools of Different Sizes (Chlicago: American Library
Association, 1920).

zI\.'Ic-rmn. op, cit., p. 358.
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1895 -
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1906

1906 -

1906 -
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Classification and Relative Index.

Dewey established the first library training school at
Columbia, and library educators usually {dentify this date

as the beginning of library education.

Sharp reported in the Library Iournal that 22 states had es-
tablished legal provisions for school libraries with the
exception of staff,

ALA Committee on Library Schools studied admission require-
ments, faculty qualifications, and curriculum content.
Carnegie Library School of Pittsburgh began, Emphasis on
preparing specialists for work with children in public libraries.
ALA Committee on Library Schools studied six kinds of library
training programs; committee decided normal school training
was not within its scope and referred to the Library Secticn of
NEA.

ALA Committee on Library Training adopted standards for
academic year and summer session training programs, Subjects
to be taught were classification, cataloging, library economy,
reference, bibliography, and book selection.

Indiana State Normal School established a department of public
schocl library science, Three courses were offered: 1) Book
Selection, 2) and 3) Organization of School Libraries.

Kansas State Normal School offered several training courses,



1909 -

1914 -

1915 -

1915 -

1918 ~

1319 -

1820 -
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Including an advanced course which led to an A.B, in edu-
catlon with a library sclence major.

Council of ALA established a Section on Professional Training
for Librarianship.

Bureau of Education identifled 93 normal schools with library
sclence courses, ranging from one course to complate
training.

Hall's study of school librarians from 1905 to 191$ could
Identify only 50 tralned schoel librarians,

Ten lbrary schools formed the Assoclation of American Li=
brary Schools, whick adopted its own standards for ad-
mission to Hbrary school. The latter were lower than the
IQDB standards.,

Commitice on High School Libraries of the North Central

Assoclation came out with report, Standard Library Crgani-

zation and Equipment for Secondary Schools of Different

Sizes, Marked a turning point In the development of school
libraries and had tremendous effcct upon education for scﬁool
librarianship.

Williamson was appointed by the Carncgie Corporation to
study library training programs.

The NEA and the ALA sponsored the North Central Assaclation

Report, It led to the first national meeting te consider the



1920 -

1823 -
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question of preparing school librarians . Other regiconal
associations and state departments began to set somewhat
similar standards as the North Central.

ALA Committee on Library Training nullified its 1906
standards and accepted the standards of the Association of
American Library Schools.

Willlamson published his final report, Training for Library
Service. He recommended that school librarians should

have a second year of library school study with special
courses and much supervised field work; he emphasized need
for cooperation between the library school and department of
education or teachers' college aleng with other educational

institutions,



CHAPTER V

THE FINDINGS: SCHOOL LIBRARY TRAINING

1924-1950

The American Library Association created a Board of Education [/

for Librarianship in 1924 which was concerned with the critical situ— _
aticn in the school library field. In its {irst annual report it called |

- i
attention to the need for school librarlans, estimating that almost twice

as many {seven thousand) as was being graduated by aceredited library

schools, would he needed anrmally.1 P

By 1926 the Beard, in its second report, had developed detailed
quantitative standards for library education .2 There were eleven sets
of standards:

1 - 4 For four different types of schools: :

a) junior undergraduate o
b} senior undergraduate

"¢} graduate . i .
d) advanced graduate : i

lhmeﬂcan Library Assoclation, Board of Education for Librarianship,
. "First Annual Report, " ALA Bulletin, XIX {July, 1925}, pp. 226-253,

Zamerican Library Association, Board of Education for Librarianship,

*Second Annual Report, " ALA Bulletin, XX {October, 1926), pp. 444-446.
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5 - 8 For four different types of summer courses’
9 For library apprentlce classes
10 -11 For two different curricula in school library work {ln ac-
credited schools and in normal schools, college and
universities)

In the latter two standards the Board recommended that only ac-
credited library schools should prepare full-time school librarians, but
that an accredited curriculum in school library work in a normal cchool
college, or university might be undertaken by part-time school librarians.,

In attempting to meet the increasing demand for schoel librarlans
the Bonard recommended a Letter geoaraphic spread of opportunities for li-
brary education and the formulation of minimum standards for suminer
cou'ses,l as well as minimum standards for a curriculum in school Ji-
brary work.? .

Two speciallzed currlicula in school librarianship were proposed.
Cmne was a slxteen-hour curriculum for part-time school librarians and
was not recommended for those responsible for all phases of organizatlon,
The other was a thirty-hour cuiriculum closely following In admission re=

quirements, duration, and degree or certificate conf erred, the usual

practice of accredited institutions of collegtate rank. The thlrty=hour

Iihid,, pp. 453-457.

Z1pid., pp. 462-464.
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curriculum was to be as follows, 1

1st Semester  2nd Semesler

Book selection and allied topics 3 (General) 1 (Schaol)
Cataloging, Classification, etc. 2 2
Children's literature and storytelling 3

Field Work (children’s rooms, school

libraries, and general) 1 2
History and administration of libraries 2
Library work with children . 2
Methods of teaching the use of the litrary / - 3
Reference and bibliography 3 3
The place, function, administration a2

opportunity of the library in the

modern school 2
Elective 2 .

15 15

This was not the total curriculu=, Students were usually required
to study child psychology, philosophy ¢f education, public school cur-
riculum, and similar topics. The thirty-how curriculum stood, however,
as "the concensus of opinion to date cn the nature of the training to be
offered those who would undertake schocl library work as a profession.
In its emphasis upon library science techniques it is noticeably in line
with the tenor of the present discussion,*2

In spite of the recognition of the need by the Board of Education

for Librarianship, only three accredited library schools offered summer

1I..ucllll' Fargo, The Program for Ti=—entary School Likrary Service
{(Chicago: American Library Associaticn, 1930), p. 54.

21bid., p. 55.



session programs by 1927 and cnly five were reported by the Board ln- 1529
as having full curricula in school library work.1

Fargo had stated In 1930 her belief that schools of librarianship
had instituted the necessary coursas, and were turning out a sufficient
supply of professional workers to =set at least the demand for expert de-
partment heads in schools, but she felt that

there frequently remains the task of training a suftable personnel
within the school, More and more, as t™me demand for clementary
school librarians has excesded the traired supply, the division
of work with schools in the public library has been called upon to
instruct and train teachers whom the exigencies of the situation
have thrown into the position known as ‘teacher-librarian® totally
unprepared.

In 1933 new qualitative stardards limited to the professional 1=

brary schools were adopted by the Scard of Education for Librarianship.3

Three types of library schools wers listed for accreditation:

Type 1, those which require at least a kzchelor’s degree for ad-
mission to the first I_II academic year of library science,
and/or which give acazced professional training beyond
the first year, ' :

Type 1I, those which give caly the first {ull academic year of
library science, requiring four years of appropriate college
work for admission.

1J\.rnerit::an Library Associzwion, Board of Education for Librarlan-
ship, "Tifth Annual Report, * AL& Zilletin, XXII (June, 1929}, pp. 147-
166, '

zr'argo, op. cit., pp. 36-37.

3American Library MAsscociation, Board of Education for Librarian-
ship, "Minimum Requirements for Library Schools, * ALA Bultletin, XXVII
{December 15, 1933}, pp. 610613,
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library scicnce, not requiting four years of college work
for admission.

Type 1II, thase which give onlv the [irst full academic year of

The new standards were used for accreditation purposes until 1951,
The 1933 standards were supplemented In 1935 by standards for

.'(tcacher—llbrarlan training agencies wi:ch offered less than a full year

of library science instruction.! (See Zrpendix A} The latter were oot

used for acorediting teacher<librarias programs, but Instead accredita-

tion standards were set by the Nerth Central Association and other

reglonal accrediting associations and stiate departments of miucatl.can.2

There is no ¢vidence as to the degre= to which, if any,' the 1935 standards

were used as guides by these other orzanizations.

In 1934 the Board in its Tenth Annual Report discouraged the in-
crease of teacher-librarian courses and was concerned over thelr "undue
increase,..and their frequently undesizable effect on the amployment of
librarians with more comptete professicnal training.*3 And in its eleventh

annual report the Board perceived “the sost serious immediate probiem*®

lamerican Library Assoclation, 5Soard of Education for Librartan-
ship, “Minimum Requirements for Teasher-Librarian Tralning hgencies, ™
ALA Bulletin, X3IX {February, 1935), go. 87-90. ’

2pavid K, Berninghausen, ed., Undergraduate Llbrary Education:
Standards, Accreditation, Articulation, {(Alinnecapolis: University of
Minnesota, 1958}, p. 3.

3P-merlcan Library Associaticn, 3oard of Education for Librarian-
ship, "Tenth Annual Report, ® ALA Bul®=tin, XXVII (June, 1934), pp. 290¢- -

297.
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in library education as being "the training agencles other than library
school, "}

In Ralph Munn's report on Conditions and Trends in Education for

Librarfanshi p published by Carregle Corporation in 1936, there was just
one paragraph that referred specifically to school libraries,

The best training for the school librarian is subject to dispute,
She needs no more biblicgraphical nor technical training than is
currently given in a one-year school. To meet state certification
requirements, she must secure certain specialized courses in
education, either before or after the library school course. It is
also desirable that she s:udy the administration of school libraries
and adolescent reading interests as part of her professional
preparation,

Florrinell Morton's perception of the school library training situ-

ation of the early 1930's was that:

The unemployment of 1itrary school graduates threw out of balance
the supply and demand cf school librarians and brought about
competition between the gartially trained librarian and the library
school graduate, resulting In antagonism toward the teacher~
librarian program5.3

By 1935 three types of lifrary school curricula were available,

Iamerican Library Associztion, Board of Education for Librarian-
ship, "Bleventh Annual Report, ™ ALA Bulletin, XIX (June, 1935), pp.
308-315.

2Rﬂll.ph Munn, Conditizns 2=d Trends in Education for Librarian-
ship (New York: Cearnegie Corporation, 1936),

SFlonlnell Morton, "Tra:ining for School Librarianship", Library
Trends, I (January, 1953), p. 322,



85

Harris! had classified them as "nonprofesslonal", "semi-professional®,
and "professional,” The nonprofessional courses were those in which
Ubrary Instruction was given with the purpose of making intel]ligent
users of books and libraries. Seml-professional courses were intended
to traln teacher-llbrarians in the organization and management of small
school libraries., Professional courses wore offered in a llbrary school
for those intending to be fuli-tlme professional librarians.

The 1836-37 period produced gignificant reports for school library
education, In 1936 the Joint Committee of the American Library Associ-
ation and the American Assaciation of Teachers Colleges published How

Shall We Educate Teachers and Librarians for Service in the Schools 72

and that same year Columbia published Lucile Fargo’s study, Preparation

for Scheol Library Work 3 year later the ALA cane out with The Prepa-

ration of Teacher-Librarians: A Report Based on Field Siudies of Training -

Agencics .4

lMabel Harris, Non-professional Library Instruction in Teachers

Colleges, Peabody Contributions to Librarianship, No. 3 (Peabody Li-
brary School, 1934).

zlolnt Committee of the American Association of Teachers Colleges
and the American Library Association, How Shall We Educatc Teachers
-and_Librarians tor Library Service in the choel; Findings and Recom-
mendations ( New York: Columbia University, 1936).

pucile F, Fargo, Preparation for School Library Work {New York:
Columbia University, 1936},

4pmerican Library Assoclation, The Preparation of Teacher-Ti-
brarians ({Chicago: American Library Association, 1937},




The Joint Committee suggested principles which should guide the

educatlon of both teacher-librarians {part~time} and professional 1§-

Yrarlans (full-time).

The Education of Teacher-Llbrartans
and School Librariansl
(General Principles)

Curricula should reflect comditions n the fleld. -

The ultimate vocational goal of persons pursuing courses in
llbrary science should be kept clearly in mind; i.e., class=-

reom instruction or school librarianship.
3. The persennel of groups preparing for school library service
should be selected on the basis of personal {itness and

special abilities.

4. Speclal preparation for school library service should not be
made at the exXpense of broad subject matter and cultural

education.

5. Not all teacher=training institutions should attempt the
preparation of schocl-library personnel, Centers for such
education should be developed iIn relation ta library facili-
ties, staff, financial support, and reglonal or state demands.

{a) Teacher-Librarians
(Special Principles}

1. [Instruction for teacher-librarians I@. A proiessional curricu-
can be based on tha library orl- lum not less than one
entatlon (nonprofessional academic year in length
courses) provided for all 1s essential for the full-
students . time llbrarian, It

2. The curriculum should be organi- should be offered in an
cally retated to the teacher~ accredited library
training curriculum, school.

2. The organic relationship
between school librarian=
ship should be recognized
in the curriculum,

3. The professional special— -

1)V:::Lnt Committee, op. cit., p. 11,

{b) School Librarians
{Special Principles)

jization of the school
librarian shouid he built



57

upon or coordinated with
educational experience
and study.

Lucile Fargo described a major dichotomy ‘n library education as
the question whether "epecial library service is chiefly professional
from the point of view of librarianship or from that of the profession
served, be it law, or medicine, or education, *l she believed that some
librarians and probably even more educators were not at all sure whether
the specialization of school librarianship belonged to the teaching pro-
fession or the library profession.

Fargo's study was divided intc two parts. The first included a
survey of positions available to librarians in schools or in public li-
braries which served schoels;: an analysis of the duties and functions of
the school librarian in relation to those of librarianship and compared
with those of the classroom teacher an investigation of school library
standards and certification, professional migration, and the influence of
consolldation of schools and centralization of library service.

The second part of Farge's study was concerned with relating edu-
cation for librarianship in general and school librarianship, and also
teacher education and school librarianship education,

In reviewing the positions avallable to librarians in schools, Fargo

concluded that the varlability of school situations in the United States

lrargo, op. cit., p. 1.



made generalizations very hazardous. The large majority of elementary
and secondary schools employed part=time librarians and most of the
latter were not utilized as true teacher-librarians, i.e., the librarian-
ship phase of the job was that of a custodian of bocks and/cr a reading
teacher in charge of a reading room. Fargo felt that thls Influenced
trainlng f)rograms for school librarianship by a) emphasizing training
in reading-techniques, remedial reading, 1iterary.appreciation, and
group management, and b] de~emphasizing, if not eliminating most
technical cowrses In librarianship, substituting children's literature,
book selection, reading guidance and story-telling. .

In a number of communities, school librarianshlp services were
provided by a municipal or county llbrary, The professional librarlan
might be designated to provide library services that could range from
kindergarten through junior college. Thls also increased the dilemma
for all schools preparing librarians. Should they provide a narrowly
specialized cwrlculum preparing solely for elementary or secondary ¥ -
brarlanship, or should they provide a generie professional background
with school service alectivas ?

In analyzing the duties of school librarians Fargo concluded that
the great majority of the dutics could be readily classified under the
recognized cateqories of librarlanship: bibliography, organization and
management, and services, She felt that this indicated that school H-

brarfanship for the present, while closely related to teaching, was not



identical with 1t. Many of the functions, however, indicated Ia need to

be adjusted to school noeds. Fargo decided that this justified the fol-

lowing conclusions :

1.

I

The main body of discipline essential to preparation for
school librarianshlp shauld be basic and in line with the
professional discipline provided for librarians generally—-
presumably through the cumriculum ¢f the library school,
But this bady of discipline must be shaped and adjusted so
that students may be prepared to adapt standard practice to
the varying situations existent in elementary and secondary
schools, .. .it ought to be evident that among the pre-
requisites for both students and instructors is a vivid
appreciation of the kinds of service demanded In various
types of schools.

The presence in the functiona! list of & conslderable number
of teacher functions too far removed from professional li=
brary work to be classified as adjusted or specialized
library service may be interpreted to indicate that there
should be an enlargement of opportunities for teachers, as
teachers, to acquire a working knowledge of library practice
«.+s This means: (a) the setting up In teacher training

agencies of undergraduate library curricula clesely integrated -

with teacher training subj ect matter and adequate to Initiate
future teachers into the use of library materials and the
possible care of small collections of books; and (b) the in-
clusion in graduate administrative cuwricula for educators of
opportunities for study of library functions, planning, and
administration.

In a nutshell, the whole situation comes to this: in
planning Instruction in school library service, two dlstinct
objectives must be kept in mind: (a) librarianship prepar-
ation spccialized for educational service; and (b} the
preparation of teachers to use libraries and to assume the
task lncidental to officlating in the small schaal lbracy, In
the first case, librarianchip is the maln stem and education
the varlant: in the second case, education is the maln stem
and librarfanship the variant.

bid., pp, 47-49.
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i
Certification conditions were viewed by Farge as being so chaotic

from state to state that it was impossible to draw conclusions other than

“it behooves the prospective seéondary school librarian to acqulre ap-

proximately fifteen semester-howrs of credits in educational fields Lf he

wishes to market himself professionally. 1

Fargo's data on professional migration indicated that
1) trailned librarlans did not tend to shift from one cducational lavel

{elementary, secondary) to another, however, school consalidation
could affect this sftuation considerably.

2) .ln transfer between public libraries and schools there were some
changes from positions with public libraries to schools but not the
TeVOTSEe?

3) for various reasons, part-time librarians were not frequently advanced |
to full-time positions.

The data on pre-professional backgrounds of librartans indicated h
trends rather than significant diffecrences. Hlgh schoel librarians were
recrultf:d more from liberal arts colle-ge programs than from teachers’
colleges, and elementary school librarians came significantly from
teachers—-in-service. In this area also Fargo emphasized the critical
difficulty of generalizing because of variables unique to local situations

and financial conditions, 2

Iibig., p. 79.
21bid., pp. 105-107.
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From her study of school consolidation and centralization Farge
concluded that:

We may expect a steady demand for two types of preparation:
full professional education in library sclence including ad-
vanced courses in administration, supervision, rural school 1i-
brary extension, and the like for persons destined to fill the
central positions; and training of teachers in the cducational use
of library materials and in the administration under supervision
of book collections In sehools, 1

Fargo's review of the changing patterns for preparing school 11~

| ﬁrarlans included a thorough summary of the way In which the 1926 Board
report presumed that the education of scheol librartans would take place
in accredited library schools. The program which was generally followed
emounted to this: |

First, the prospective librarian mlght go to an accredited
ltbrary school where by means of elcctives he would be allowed
1o point his professional education in the direction of schaool li-
brary service, Such a procedure had the advantage of taking care
of that large group of young college graduates who enter Hbrary
school with no idea as to what particular phase of librarianship is
best sulted to their capabilities and interests. It afforded time for
orientation and wise choice,

Second, the prospective school librarian might reglster for a
thirty-hour, {irst-year curriculum from the start highly specialized
in the direction of school library service. The institution offering
such a curriculum was equally eligible with the fiest for ac=-
creditation by the Board of Education for Librarianship as a 'li-
brary school' provided it met the usual standards as to faculty,
physical equipment, and so on, Since these standards had been
largely set up in line with tfose for separate prefessional schools
with considerable asutonomy in administration, they were difficult
of application in teacher=training agencies where the library
science curriculum involved had most of the characteristics of an

I1bid., pp. 115-116,
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academic major, ...

The third possibility for the prospective library worker in the
school was a sixteen-hour undergraduate curriculum, a cur-
riculum still regarded as acceptable as to length by the Board of
Education for Librarlanship under its recent standards for the
education of teacher-librarians,

In her analysis of the realities of the role of the teacher-librarian:

The brevity of the period allowed daily or weekly for library
duties, the difficulties which teacher-librarians encounter in
becoming full-time librarians, the development of supervision
and of centralized technical service calling for part-time work
under supervision--because of all these things,...

Fargo concluded:

The nature of this suggested undergraduate curriculum should be
materially changed, Instead of a professional library science
curriculum in miniature it should probably be composed of semi-
professional and non-professional electives for teachers,
closely Integrated with the preparation of teachers, the ob-
jectives being the development of skill in the selection and use
of books and other graphic materials for educational ends, as
introduction to library agencies significant in education, training
in practical bibliographic methods, appreciation of the library as
a cultural agency, some knowledge of the arts of printing and
illustration, some ability to organize small collections of bocks
into working units.

Unfortunately the production of miniature prefessional cur—
ricula has not stopped with the sixteen-hour type. The movement
has resulted in the six-hour, eight~hour, and twelve-hour cur-
ricula offered so frequently to satisiy the requirements of the
secondary school accrediting agencies. Once again, the fault
does not lie in providing library science courses for teachers;
the difficulty is that the courses offered are fundamentally
maladjusted as to content and emphasis, ]

In analyzing the adequacy of the full professional curriculum for

school librarians, Fargo pointed out that the first year of the library edu-

Yibid,, pp. 126-128.



catlon curriculum did not have much specialization, and the second year -
was chiefly an intensification of the first, The curriculum inadequacies,
when added to the other vartables of certification requiremants for school

lbrarlans, the financial expenses of graduate education, and the low
salaries of librarians, contributed to the picture in 1933 of only 44
students eaming the M.A. degree in llbrary education, whereas 786
bachelor's degrees recipients were Interested in school work, the
number of professionally trained school librarians was indeed infini-
tesimal, ! ) o o
The questions as 1o how and when school specialization should
oceur in the first year library sclience currlculum were considered by
Targo to be capable of resolution by using modern instructiconal method_.-s
of grouping plus takirsg acvantage of clective cpportunitles.z
The second year of the curriculum was a more controversial one
for the library school acccrding to Fargo. There appeared to be several
possible positions:
(a) it may follow tke lead of the strict constructionists and corn=~
cur in the dictum that the only graduate work legitimately leading
to the degree of M.A. 13 weighed heavlly on the side of the
liberal arts and inwsclves training in research and some beginning
of scholarship conwibution to the world's knowledge; (b) itmay

follow the lead ¢f 1he pedagagical group which flings down the
gauntlet to the strict constructionists and refuses to admit as

1hid., pp. 128-130.

21bid,, p. 139.
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the sine qua non of first-year graduate work the predominant
claim of scholarly and non-vocational subject matter and stands
for prof essional subject matter and more or less training in re-
search; (c) it may take middle ground, leaving it to the edu~
cational world at large to compose its differences,

The last ?osltlon seems to have been the one rather gener-
ally adopted.

Fargo believed that the second year curriculum for school librarians

couldn't be reduced to a set formula of courses because the librarian

positions available after graduation were so varied that it was imperative

that the program be highly individualized.

Fargo's outline for the suggested two-year curriculum in library

sclence specialized for school librarians was as described in Table 1*

TABLE 1
FIELDS OF PROFESSIONAL STUDY FOR FULL-TIME LIBRIANS
In this table, the fields are shown as related to a basic curriculum.

Numbers indicate approximate weightings out of a total of 30 points per
year,

First Year
General Professional (20)
(9) Bibliographic
(2) Book selection principles and techniques

(6) Reference and introductory subject bibliography
(1) Trade bibliography--first tools

l1bid., pp. 141-142.

L]

Ibid., p. 144.
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{(11) Organization and service

(2) Library records and methods

(2) Dictionary cataloging

(3) Classification

(3) Administration--introductory survey
(1} Librarlanship as a profession

(1) Teaching library use -

Special Professional
School and Children's Librarians (7)

(4) Bibliographic

Books for children and adolescents--content, selection

and use
Senlor High Schoel Librarians Elementary, Children's and
Junior High Librarlans
(3} Crganization and service (3) Organization and service
High School library Library work with
administration children in and eut of
school

Integration with curriculum Integration with curriculum
and public library and public library

Adjustment of techniques and Adjustment of techniques and
crafts to school situation crafts to work with younger

children

Second Year
General Professional Group I (8)

Library research methods (in bibliographic, organization, and
service fields)

a. Research methods seminar
b, Thesis (may or may not be required)



TABLE 1 — CONTINUED

Special Professional for School Librarians (8-10)
{2) Bibliographic . R *

Bclentific and cumiculum approach to book selection
Educational biblicgraphy

{8) Organization and service

Supervision and centralized organization of school library
service problems in integration and adaptation

Curriculum building in library science
Methods in library science
Rural school library service
General Professional Group II {6)

Blbllographic

Book 1llustration

History of books and libraries _ .

Biblicgraphy and bibliographic methed {advanced)

Children's literature (advancad)
Organization

Special problems in cataloging and classification
Indexing and filing

Service

Library administration--special problems
Library personnel problems . N

The lelds and levels of speclal Interests were not necessarily to be sepa-
rate courses in the first year, but were at times to be merged. In the
second year there was a gencral professional core with Fargo believing
that the only library. course that all students should prpbably be required

to take was one In 1lbrary research technigues,
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Conspliciously missing from the two year curriculum was super—
vised field work or experlence in a library. Fargo commented on this
polnt by Indicating that the field work experlence as presently offered
was of doubtful value, but she recognized the value and need for some
kind of "post-graduate period of supervised activlty; " She stated that
“fleld work has been omitted from the diagram not because schoel Li~
brartans stand less in need of practical experience and chservation
than do other librarians but actually because they need Lt more. "l The
present certification practices resulted too often, according to Farge, In
a librarian's being requiréd 1o do a poricd of supervised classroom
teaching in order to receive a school librarian’s job, fhis she felt might
be satisfactory to the educational administrator, but she belicved that
the librarian should have her experiénce in a school library under the
supervision of a school librarian, She felt that this suggested:

The lmportance of the training sc.hool library and its use by li~

brary schools as an instrument of supervised school library

experience, 1t alsc suggests that library schools preparing
schocl librarians and desirous of placing their product may have
to plan for more supervised field work and may have to study
the possibillties of a perliod of internship.2

The curticula ior the preparation of teacher-lfbrarians or, in the termt-

nology used by Fargo, “the semi-professional” curriculum had been guite

varled. The two main types of semi-professlonal curricula were the short

Iibig., p. 148. ' '

Zibid., pp. 149-150.
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and the not-so-short, and they were essential for the classroom teachers
in small high schools or in elementary schools who were placed in charge

of ltbraries on a part-time basis,

The demand for this instruction was evidenced by the data avall-
able to the American Library Association Boeard of Educatlon for Librarian~
ship in 1935. "For the academic year 1934-35 a total of 142 beginning
curricula in school librarlanship were available (11 accredited and 131
unaccredited) of which 102 compr!sea less than a half year (fifteen
semester hours) and 64 involved less than six hours, ul ‘

Fargo indicated that the existing non~professional courses and
curricula were weighted on the side of terhniques, ong {mportant reason
being that the classes were taught by the college librarian who would
tend to involve students more in records and routine than in relating

books to the necds of boys and girls. |

Fargo proposed the following teacher-librarian currleulum, 2

libid., p. 153,

Ea]

Ibid., p. 158.
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TABLE 2

FIELDS OF UNDERGRADUATE LIBRARY STUDY FOR TEACHERS AND TEACHER-
LIBRARIANS
Numbers in parenthesis indicate relative weightings

A. Non-professional Introduction to Libraries, Library Functions and Use,
Bibliographic Methed, etc, (3)

{1) Use of books and libraries
{2) The teacher and the school library
(3) Library agencies and their education work

B. The Teacher as Librarian (12)

In Elementary or [unior High School

In Senior High School

(4) The library in the elementary (4} The high school library
or junior high school
Functions, adjustments,
Functions, adjustments, integration
integration
Organization for use--
equipment, business
records, library crafts,
simplified cataloging
(6) Books and other library (6) Books and cther library
materials for younger boys materials for older boys
and girls and girls
types and choice types and choice
Uses--recreational, cur- Uses--recreational, cur-
riculum enrichment, riculum enrichment,
reference reference
(1} Library activities (1) Library activities
Library Instruction, projects, Library instruction,
hobbies projects, hobbies
(1) Book production and the (1) Book production and the

history of books

history of books
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Fargo believed that the library Instruction should begin on a base
required for all teachers, and Part A of her proposed curriculum was
introductory, with the teacher looking at the library and its tocls and
learning how t use them, Part B was made up of semi-profescional
electives for the prospective teacher-librarian and was built upcn part
A. The two taken together would constitute the [ull undergraduate cur-
riculum for the teacher librarian, -

OCne of the questiens arising from Fargo's propcsal was what to do
with the larger number of teachers who come from liberal aris colleges
who receive literally no teache.r training. F;ugo believed that it was the
responsibility of the liberal arts college to "face the problem of library
education sfuarely and either provide the same type of courses as have
been outlihed for teachers colleges, or else steer promising students
towards post-graduate professicnal education in library schools. =1

What Fargo had contributed was a suggested program of school 1i~-
brary preparation which differentiated:

More sharply than has keen usual between {a) the proefessional

preparation essential for full-time librarianship, (b} nonprcfessional

courses in library science devised to cquip tecachers for the effective
use of library resources and {c} the preparation of teachers for the
semli-professional exploitation and supervision of smail collections

of books within the school.2

‘The 1937 American Library Association report on The Preparation of

lypid.,p. 164.

21bid,, p. 3.



Teacher-Librarians described the situations currently existing in insti-

1utions which oifcred approximately onc~hall year of library instruction

and those which offered less than one-hall year. The report pointed out

a great range of variability in Instructor competence, curricular practices,

student selection criteria, financlal support, library facilities, and

special collection, !

One of the major recommendations to emerge from the 1937 report
was that the curriculum for teacher-librarians should be based on four
primary consideratlons: |

{1} A teacher-librarian s hoth a teacher and a librarian. A recom-
mendation adopted by the Joint Committee of the Amerlcan
Assoclation of Teachers Colleges and Americar: Library Associ-
ation and affirmed by a conference on education for librarianship
in the South states: 'A knowledgc of the place, function and use
¢f the library In the scheol, a wide acguaintarce with books and
reading for boys and girls at elementary and secondary levels,
and an understanding of the services available through varied
library agencies should be a part of the professional equipment
of every teacher,’

The teacher-lbrarian will neod a wider knowledse of books for
children and young people than 1s often affordec by the insti-

tutions which prepare teachers, Such courses will be cqually
valuable to tecachers and because of their dual purpose will be
primarily important in the curriculum for teachez=librarians.

{2} The teacher-librarian works alone in a small school, with ex~
tremely limited time for library duties and in mary cases without
supervision. The ultimate geal in school library organization
and administration is to make available and eacily accessible to
administrators, teachers and students all kinds of library
materials needed {or both work and recreation. - Then what should

1American Library Association, The Preparation of Teacher-Librarians,
op. cit., pp. 16-34, \
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a part-time librarlan do In one period a day to further the
attainment of this goal ? What should be added to this
program of work if two periods a day are allowed? To

answer these two questions consideration would have to be
glven to determining relative values of various types of
service in relation to time available to put into practice the
library training acquired. The resulting course or courses
would then consist of a selection of material from many
library science courses, reorganized to meet the specific
demands of the teacher=librarian positions, Instruction in
the functions of the school library, the organization of library
materials and the sources available to supplement the slender
resources of the individual school library must therefore be
concise, definite and sufficiently si mplified to give the
teacher-librarian basic knowledge of what to do, how to do it
and reasons for both,

{3) The course for teacher-librarians should be short, for it must
be remembered that an undergraduate student taking library
science as an additional subject of specialization is doing so
at the expense of his cultural education. The scope of such
instruction must be limited to subjects of practical value de-
veloped only to the point of usefulness to the teacher-librarian,
Highly detailed instruction in technical processes, which the
teacher-librarian will have little time to use, is scarcely justi-
fied in a curriculum for the teacher-librarian. On the other
hand, an important part of the information essential for teacher-
librarians concerns the services which county libraries, state
library extension agencies, state libraries, and municipal 1li=
braries are prepared to give to schools, Consideration, how-
ever, might well be given io the idea of recommending a
program of studies for the library science student which
would utilize the cultural courses given in other departments
of the college or university.

(4) This library instruction for teacher=librarians should form an
introduction to professicnal training on a graduate basis, but
it should not attempt to parallel such graduate work in simpli-
fied form.]

Some of the other major recommendations from the 1937 report were

IM- « PP 37"38-
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that no Institution should attempt instruction for teacher-librarians with-
out recognizing the need to establish and to mainlain a sizeable book
collection sultable for use In school libmr!es,l and that a medel school
library be maintained in a demonstration or experimental school,]

In 1938 at an ALA Midwinter Conference a symposium was pre~
sented on the topic of "The Responsibility of the Teachers Colleges in
the Preparation of Personnel for Library Service in the Public Schools. "

Louis Shores, Director of the Peabody Library School, summarized

the arguments in his symposium presentation as fo.llnws.z

Short course (Teachers College) Advocates

1. Library schools train for public not for school libraries,
The library scheol cuiiculum which was meant for public
libraries has merely added a school lbrary administration
course to the old cwiriculum and let it go at that,

2. The few library schools that do train for school libraries
frequently have no prerequisites in education and often
overemphasize the large city.

3. Library schools require five years to {ill a position which
often pays less than a teaching position in the same
school filled by a teacher with only four years of prepa-
ration.

4. Llibrary schools offer a peculiar degree called B, 8, in
L. S. which the school world generally does not recog-
nize either financially or professionally.

libid., pp. 38-39.

210uis Shores, "The Responsibility of the Teachers College in
the Preparation of Personnel for Library Service in the Public Schools, ®
Library journal, LXIV {April, 1939), p. 265. :
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Over 75 percent of the nation's secondary schools enroll
less than 200 pupils. Short courses prepare best for
these schools.

School librarians need less library techniques and more
knowledge of children. This means fewer courses in
cataloging and more in adolescent psychology, for
example.

Teachers colleges exist for the sole purpose of staffing
the public schools with trained personnel. If the
teachers college can train English, social sclence,
science, and art teachers, why can they not train
school librarians ?

The teachers college is best prepared to train school
librarians because of the educational influence on its
campus and because of its demonstration schools.,

Long course (Library School) Advocates

Ip

2l

The library schools turn out a better product because
their selection is better than that of the average teachers
college.

Library schools that specialize in school library work re-
quire courses in education as prerequisites for admission.,

By requiring five instead of four years the library schools
insure that broad cultural background cenceded to be
essential. This is impossible in the teachers college
where forty-five of the sixty hours offered during the last
two years are devoted to the two professional subjects of
education and library science.

There is nothing peculiar about the B. 8. in L, 8. It is

a degree approved by the highest accrediting agency.

The first professional degree in engineering, law, and
other professions is also a bachelor's degree, even though
in law it may be based on seven years., School systems
are being educated to recognize this degree,

The schools enrolling less than 200 cannot afford to
employ a full-time librarian anyway. Their problem may
be solved in consolidation, with perhaps one trained li-
brarian for every two or t hree schools,
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6. School llbrarlans need to know more than they actually
. use. The old apprentice courses disappeared largely
""" begause they offered too narrow training. There is no

" assurance that a scheol librarian will remain in ane
place for the rest of her professional life.

7. The fact remains, however, that 80 percent of our
secondary school teachers come not from teachers
colleges but from liberal arts colleges and universitics.

8. The teachers colleges need the resources they put into
library training to build vup their college and school library
facilities which are at present f{ar below the library fa-
cilities of 1iberal arts colleges.

- Shores questioned whether the demand for school librarjan could
not be met within a few years by the accredlted library schools supple-
mented by a few additional agencies accredited in regions not then
adequately supplied. He acknowledged the desirsgbility of locating the
additional library schools at teacher-training institutions with strong
schools of education already eGuipped to glve recognized graduate work., !

It seems evident that in the twenties and the thirties professional

brarians resisted the trend toward preparing school librarians in teacher
training Institutions. The effort to maintain the preparation of full-time
scheol llbrarians in the accredited library zchools was probably defeated
as a result of the increasing need in elementary and high school li-
braries. ‘Teacher-training institutions increased the number of library

courses they offered and eventually were preparing the majority of full-

time librarians for schocls, As Morton saw jt:2 . - I

i
i
1
L

11bid., p. 266. S
2Morton, op. cit., p. 359. ' b
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A nurmber of factors combined to cause this cevelopment, some of

which were:

1-

3‘

6.

The prevailing pattern of library education in the professional
library schools throughout the twenties, which provided a
general curriculum usually in the first post-graduate year and
withheld specialization until the second post-graduate year,
extended the education of school librarians beyond that of
classroom teachers.

The reluctance of library schocls to offer summer courses and
to provide opportunity for specialization in school librarian-
ship forced schools to seek elsewhere {or school library per-
sonnel,

The concentration of library schools in a few sections of the
country left great areas unserved by professional library
schools,

The insistence of school administrators on instructional as
well as library qualifications set a requirement which many
library school students could not meet, and which library
schools were not entirely in sympathy with.

The tendency of the schocol administratcr to turn for his li-
brarians to those institutions from which he was accustomed
to secure his teachers encouraged the ciiering of library edu~-
cat'on in teacher-education institutions.

The large number of small schools which could not appoint,
or were not required by the standards urder which they oper-
ated to appoint full-time librarians created a demand for
"teacher-librarians " who were trained for service as teachers
and as librarians, a type of training that the library schools
of that period were not set up to offer as part of their regular
program,

Morton summarized the value of efforts in the thirties as:

A change from the acceptance or rejection of programs in prepa=
raticn for school librarianship based upon exgerience, to the
development of programs and standards resting on the identifi-
cation of objectives, the analysis of functions and duties, and a
study of the relationship between education and teacher education.
This opened a way toward the development of a system of edu-
cation for librarfanship into which programs in preparation for the
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specilal fields could :.'..!

World War 11 made it 2.f{icult to focus national attention on

school library training, but a committee of the American Library Associ-

ation produced a statement cf the [unctions and standards of school

libraries adopted in 1944 an< published In 1945.2 The standards con-

tained the following brief section dealing with the training of library

school personnel:

The School Librarian.- The school librarian should have completed
an organized collece zzogram in library science, usually 30-36
semester hours, with consideration given to the selection and use
of books particularly =::ted to the needs of school age boys and
girls and to the functicz and administration of the library in the
school. These courz#: might be included as a part of the four-

year college cowrse. = line with the trend toward requirement of
five years of preparai.zn for all teachers a year of library school
training, in addition = four years of college, is desirable for v
school librarians, T-zy should also have completed professional

education courses gensrally required for certification of teachers.

The librarian of ¢ central school=library department giving
service to a number ci =mall schools, should have at least the
basic qualifications of the school librarian working in a single
school.

For supervisory pcsitions on local or state levels, the value
of additional training 2-d experience in both classroom teaching
and school library work is recognized,

The Teacher-Librarian.- The teacher-librarian, who has the dual
responsibility of classrcom teaching and of acting as librarian,
should have completes no less than 12-18 semester hours (18-24

Ibid., p. 363.

2American Library Azsociation, School Libraries for Today and To-

morrow (Chicago: American Library Association, 1945).
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quarter hours) of library sclence with emphasis on books and their
use in elementary and secondary school programs. These credits
must represent an organized program rather than a cumulation of
unrelated or duplicating courses.

In those situvations in which it is necessary for the teacher-

librarian to be entirely responsible for the technical organization
of the library, he will need training in classification and cata-

loging.

The training of teacher-librarians may well be the responsi-
bility of teacher-training institutions in which training programs
with adequate staff and facilities are set up.!

In 1946 Joseph Wheeler produced another of the Carnegie Reports
on Librarianship. Ten years earlicr, Munn had just one gmall paragraph
in a similar report financed by Carnegle. This time there were five pages
devoted to school librarianship, Wheeler stressed thal in some states
the situation was healthy but in others there were problems in several
directions. School libraries were Inadequate, and would-be school li-
brarians were being turned out without having used or seen a school
library,2

As the forties drew to a close it was evident that the question of
the preparation of school librarians needed to be examined very socon.
The people who influence the realistic job functioning of school li-

brarians were not satis{ied with the existing situation. Oberholtzer,

~1bid,, p. 18.

Zjoseph Wheeler, Progress and Problems in Education for L:brarian-
ship [New York: Carnegie Corporation of iew York, 1946), pp. 82-83,
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Superlntend.ent of Schools In Denver, Colorado, reflected the views of
school administrators based upon a survey he conducted with school
superintendents when he stated: . i

One of the major groups that kas struggled with this difficult
problem of standards for good secondary schools is the North
Centraltl Association, and it thinks that your standards are too
high. .

I cannot help but feel that there is a definite need for developlng

a particular brand or species of librarlan: namely those who are
educator-librarians. From what [ have gathercd from reading the

minutes of the various conferences of the ALA, and from the few

Iibrary meetings that I have attended, I cannot help but recognize

that most librarians spend the bulk of their time discussing the

detalls of librarianship rather than extending their knowledge into
various subject and interest areas that librarianship was designed

to serve... . -

Colleges and universities which are turning out librarians should
provide a deflnite program of training which will prepare men and
women to enter the field of schoot library work., .This is a problem
that cannot be lmposed from above , but must come irom the recog-
niticn of this need by the library training institutions and by the
men and women who are at present in school library work...School -
llbrarizzms should be able to think In torms of the teacher's point of
view.

A thorough analysls of the literature of the forties seems to indicats
that slgnificant innovations in the patterns of education for school li-

brarians were yet to be achieved,

Ixenneth E. Oberholtzer, "Administrators Consider Problems of the
School Library, * ALA Bulletin, XLIV {January, 1950), p. 18.

2Kenneth E. QOberheltzer, "Questions for the School Librarian, ®
ALA Bulletin, XLIM (December, 1949), p. 361,
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Summary
For the period 1924 to 1950 it is possible to again view the pattern
as it developed with a chmrwlo.gical approach.

1924 -  ALA created a Board of Lducation for Librarianship.

1925 - First Report of the ALA Board called attention to the critical
shortage of trained school librarians.

1926 - Board's Second Annual Report developed 11 standards for
library education. The Board recommended that only accredited
library schools should prepare full-time school librarians with
a 30 hour cwrriculum, but that an aceredited currjculum of 16
hours in a normal school or college might be appropriate for
part-time school librarians,

1933 - ALA adopted new standards, Three types of library schools
could be accredited:

Type I required a bachelor's degree for admission and also
offered more than one year of training;

Type II required a bachelor's degree for admission but gave
only one full academic year of library training;

Type 1II gave only one full academic year of library training,
but did not require four years of college work for ad-
mission.,

1934 - Board's Tenth Annual Report discouraged the increase of
teacher-librarian courses because this affected the employ-

ment of more qualified librarians.,



1834 - Harris classified library curricula as “non-professlonal” for

IlBrary users; "semi-prefessional® for teacher~llbrarians,

and "profes sional™ for full time llbrarians.,

1935 - Board added standards for te.ﬁcher—lihrarian training agencles
which offered less than one full year of library training. ALA
did not, howoever, use these standards for acoreditation
purposes,

1935 - Board's Eleventh Annual Report stated that the most serlous
problem in library education was the training of iibrarians by
a-gencies other than library schools.

1236 - Joint Committee of the ALA i_md the American Assoclation of

Teachers Colleges published How Shall We Educate Teachers

and Librarians for Service in the Schools ? It contained prin-

ciples for guiding the education of teacher-1lbrarians (part-
time) and professional librarlans (full time).

1936 - Columbla published Fargo's study Preparation for School Li-

brary Work., Fargo stated that the major question in Jihrary
education was whother school llbrarianshlp belonged to the
teachlng profession or the library profession. Her study of
librarian positions and functions led her to conclude that
f_ull-tlme school librarians needed llbrarianship preparation
but with an cducational spegialization, part-time or teacher—

librarians needed semi-professional preparaticn.
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For full-time librarlans Fargo proposed a first year curriculum
of 20 general professional units, 7 special professional units
related to the school setting, and 3 elective units; and a

second year of B general professional units in research, 6 in
general professional electives, 8-10 electives in special

professional areas. Fargo omitted field experiences, not be-
cause they were not needed, but because the present quality

was poor.

For teacher-librarians Fargo proposed 3 units for all leachers
on an Introduction to the use of the library, and 12 units on

the teacher as librarian dealing with library functions, organ-
ization, library materials, activities, and the history of books.

ALA report on The Preparation of Teacher-Librarians pointed out

variability among programs. It recommended that 1) teacher-
librarians need a wider knowledge of books for children and
young people than that given by most institutions which
prepare teachers; 2) courses for teacher-librarians should be
based on material from the regular library science curriculum,
but made concise and simplified to give them basic knowledge
of what to do, how to do it and reasons for both; 3) teacher-
librarian courses should be short for they are taken at the ex-
pense of the student's cultural education; and 4) the courses

should not parallel graduate work but should be an introduction
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to professional training,

Shores reviewed arguments regarding pregacation of school
librarians by teachers' colleges or library schools, He con-
cluded that the demand for school librerians could be met in

a few years by accredited agencies accredited in regions not
then adequately supplied, He felt that it would be desirable

to locate the latter in existing strong grad.ate teacher-

training institutions.

BLA adopted standards for school libraries. Section on training
referred to full-time librarians and teacher-librarians, Full-
time librarlans should have a 30-36 semester hour program In
library science with consideration given o books for children
and young people, and to [unction and aZ=inistration of a
scheol library. These courses might be part of a 4 year college
course, but a total of 4 years of college zlus 1 year of library
training was desirable, The school likrarian should also include

the professional education courses required for certification,

Teacher-librarians should have 12 to 18 semester hours of li-
brary sclence with emphasis on books and their use in schools,
plus cataloging and classification if the teacher-librarian is
responsible for the technical organization of the library.
Training of the latter group may well be the rasponsibility of

teacher—-training institutions.
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1949 - Oberholtzer surveyed school superintendents in response to
what was needed to get their support for the 1944 ALA
standards for school libraries. He reported that the North
Central Assoclation felt that the standards were toc high,
and that one critical problem was that school librarians
needed to be able to think in terms of the teacher's point of

view.



CHAPTER VI

THE FINDINGS: SCHOOL LIBRARY TRAINING

1351-1959%

The problem of relating library fraining and school librarian needs

received significant attention in the early fifties. Florrinell Morton

cational needs for any area of librarianship® as having been "made by
the Education Committee of the ALA Division of Libraries {or Children

and Young People, working under the chair manship of Frances Henne. =1

As a part of that project Ruth [frsted had completed her master’s thesis,

~ *The Education of Schocl Librarians, © in 1951.2

"Ersted attempted to do an a_na!ysis of the schoe! librarian’s job.

Her hypotheses were: : : L ‘

1. That all school librarians need to have a knowledge of the
- purposes and fuactions qf both the elementary and secondary
. school library.

Irlominelt Morton, "Training for School Librarianship, * Library
Trends, I {January, 1953) p. 363. . :

2Ruth M. Ersted, "The Education of Schoo! Librarians® {un-
published Master's thesis, University of Chicago Gracduate Library
School, 1951},

.

stated "the outstanding effort to arrive at a definitive statement of edu- '
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2. That school librarians need training in the fields of edu-
cational objectives and methods, educational and cecial
psychology, curriculum development, reading and other
related content in the area of education.

3. That the existing dichotomy of training for teacher-librarians
(part=time _]lbrarians} and for professional school librarians
(full-time librarians) should be discontinued,

4. That professional education for school librarians should begin
in the undergraduate college or university program, (similar
to the subject specialization in the preparation of teachers.}!

The data gathered by Ersted supported the final two hypotheses,
but there were too few teacher-librarians in her sample to validate the
third, and there were no data collected te check the validity of the fourth
hypothesis.

Morton's perception of the situation was that the first two hypotheses
had already been well acce pted by professional librarians, and could be
documented through the literature although she felt that the acceptance
was more in theory than i{n practice. She stated that the third and fourth
hypotheses are less generally accepted,

and their acceptance, when it comes, will have a more disturbing
effect on library education, and in particular the professional 1i-~
brary schools. If the objectives are the same for both small and
large school libraries, if the same skills and understandings are
required of the full and part-time librarians, and if a background
of general education and of teacher education is necessary to the
preparation of both, then a realistic approach to the preparatory

needs of school librarians demands that the minimum professional
education of all school librarians be the same.2

lﬁrsted, op, clit., p. 2.

2Mt}rl.s:m,__c»];:._ oit. ; pa 365,
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Ersted's solution to the problem of a bagic program was to have all
school 1lbrnr-ta.ns take, in their undergraduate curriculum, fifteen se-
mester hours "planned to equip graduates of the four year college
program to perform satisfactorily the services of a beginning school 1i-
brarian, "1

Morton pointed out the consequences of Ersted's recommendation.

This limitation on credit hours and undergraduate placement of be-
ginning programs of professional library education for all school
librarians, if accepted by the profession, will have serious conse-
quences for both the professional library schools and the teacher-
education institutions which prepare for school librarianship.

Large numbers of teacher-education institutions offer programs of
less than fifteen hours., These will need to increase their cur-
ricula or withdraw from the ficld. Others have programs of approxi-
mately a year in length and will find it necessary to curtail their
offerings. Since these programs are usually geared to ctate and
reglonal certification requirements, revision of such standards

will be required. Institutional complications arising with cwricula
that constitute less than an academic major, and a lessening of
prestige for such limited programs, are feared by some who ad-
minister undergraduate programs,2

Sara Fenwick, a graduate student with Ersted at the University of
Chicago, completed her Master's thesis related to children's libraries
and concluded that

the professional training of children's librarians should include

education methods, adolescent and child psychology, curriculum

development, methods of teaching reading, and similar related
content; and that professional education should begin in an

Igrsted, op. cit., p. 170.

2Morton, op. cit., pp. 365-366,



undergraduate major.l
Fenwick recommended that school and children's librarians should have
basically the same program,

The proposed new concept of school library training had come at
a pmlcﬁlarly opportune time. On July 13, 1951, the American Library
Assoclation had adopted new "Standards for Accreditation."? (See Ap-
pendix C}, Library schools which wished to be accredited or re~accredited
had to have five year programs, Library schools which had been ac-
credited as Type IIl Schools following the 1333 standards (Type 111 con-
sisted of library schools which gave only the first full academlic year of
library science, not requiring four years of college work for admission)
would now change to graduate programs. The new standards stated that
"undergraduate programs of library education shall be accepted as part
of the five-year program insofar as they contribute to its objectives,”

Morton predicted that the library schools would have to make im-
portant decisions very soon regarding school librarian specialization as

a result of the new standards.

1Sara 1. Fenwick, "The Education of Librarians Working With
Children in Public Libraries, " (unpublished Master's thesis, University
of Chicago Graduate Library School, 1851), p. 166.

ZAmerican Library Association, Board of Education for Librarian-
ship, "Standards for Accreditation, " ALA Bulletin, XLVI (February, 1952),
Dp. 48"491



Can library schools which base their graduate programs on an
undergraduate curriculum accept a program designed to prepare
specifically for one tyz= of service as meeting their under-
graduate curriculum rezcirement, or must they Insist upon general
Introductory courses ? “A'ill library schools whose entire programs
are post-graduate ccnsider that an undergraduate professional cur-
rieulum, even though li~ited to as little as fifteen hours, so cuts
into general educaticn tnat it wiil penalize the student who at-
tempts to enter with such preparation ? Will such programs be
judged as contributirg 1o the objectives of the five-year scheme ?
Will the schools {ing€ it possible to build graduate specialization
for school libraries on <hese programs, or will they continue to
parallel them more or l2:55 at the graduate level, as they have in
the past? And finally, will library schools which place their
entire offerings at th= graduate level retire from the school library
field entirely, revice t=eir curricula to provide this undergraduate
basic training for sctocl librarfanship, or limit their offerings in
the school library field to advanced courses. )

One of the most sericus cbstacles to close, positive relationships
between the library schools and undergraduate library curricula In teacher-
education Institutions appears to have been the inability to set up ac-
creditation or evaluation of 122 highly variable library course sequences.

The Minimum Requirements f-r Teacher-Librarian Training Agencies

adopted by the ALA Council in 1934 had been used only for advisory
purposes, and by 1951 were in reality inoperative.

In 1951 the Board of TZccation for Librarianship established a sub-
committee with representatives from the American Association of School
Librarians, the Association of College and Reference Libraries, and the
State School Library Supervicers to formulate standards for under-

graduate library science ciwzricula in teacher-education institutions,

InMorton, op. cit., pr. 366-367.



90

In 1952 the Roard of Education for Librarianship approved the stand-
ards !

The latter standards were then incorporated as "a part of the
standards of the American Association of Colleges for Teacher Edu-
catlon for use by visiting teams of this accrediting body. "2

Morton compared the standards with Lrsted’s recommendations
and stated that there was a good deal of agreement,

They recognize the necessity for educational, as well as library,
training for the school librarian, They consider as appropriate
the undergraduate placement of basic education for school li-
brarianship and provide both an upper and a lower limitation on
such programs, They accept the concept of education for school
librarianship which would require the sa~e basic preparation for
the part-time as for the full-time librarian, and they insist upon
the articulation between undergraduate programs in library science
and In the graduate library schools in the same area, Although no
specific statement is made to that effect, the standard governing
the curriculum implies that the education cf a school librarian
should prepare for service in both the elementary and secondary
school. The one hypothesis of Lrsted on which the standards are
silent is that on which she gathered no evidence. It is that the
professional education of the school librarian should begin in the
undergraduate college or university program.3

M orton thought there was only one significant difference between the

Ersted reconmendations and the standards, and that represented a point

Iamerican Library Association, Poard of Education for Librarian-
ship, "Standards for Library Science Programs in Teacher Education
Institutions, " Chicago, 1952, {(Mimeographed.)

2Margarel Rufsvold. "Introductory Statement to Standards and
Guide for Undergraduate Library Science Programs, ® ALA Bulletin, LIIL
(October, 1958), pp. 695=700.

3Morton, cit., p. 368.
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of view that would require extensive thought and discussion.
Traditionally, the desirable academic preparation for all librarians
has been conceived as including general education and subject
specialization, and the standards rest upon this., Ersted’s findings

revealed a need for so wide a spread of subject knowledge on the
part of school librarians as to cause her to conclude that several

subject minors rather than one subject major would be preferable

in their academic preparation, although she recognizes that this

might be impossible in the light of institutional requirements, 1

Morton culminated her appraisal of the situation in 1353 by stating
that we still do not have sufficient knowledge to deal with the question,
“Shall graduate education for school librarianship be tied to library or to
teacher education ? "2

School library training was not being influenced solely by ac-
creditation procedures. One iafluence might have stemmed indirectly
from energies of peogle such as Louis Shores, then Dean of the Library
8chool at Florida State University. In 1952-53 he organized a series of
lectures related to challenges to librarlanship. Acknowledgment of the
fact that the lectures did not delimit all the challenges led Shores to

state that librarians in the future on rereading these challenges would

be able to evaluate the jrevious generation on thelr foresight.3 COne

1Morton,_Ibid,, p. 369,

2Morton, Ibid,, pp. 369-370.

d1ouis Shores, ed,, Challenges to Librarianship, Florida State
University Studies, No. 12 (Tallahassee: TFlorida State University,
1953), p. 11.
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could Imply from his statement that librarians could not consider them=

selves well trained if their curriculum did not include some considerable

focus on the challenges.

The eight challenges could be summarized as follows:

1.

International Understanding. This lecture was given by Dan
Lucy, Director, Information Center Service, United States
Department of State,

Never before...has the weight of the future hung so heavily
on the labors of teachers and bookmen. For it will depend
very largely on us and on our colleagues abroad whether the
commonwealth of knowledge and ideas which lies always be-
fore us as the ideal of our professions can be made real and
made the basis of a free commonwealth of men - a "one
world” in fact.!

The Challenge of Censorship. This lecture was given by Luther
Fvans, Librarian of Congress.

I think I can tell you that although the number of specific
Instances that have come to public rotice of pressures being
put on public libraries, to withdraw or not to have certain
books in their collections is not a large number of cases,
there probably has been an enormous amount of self-discipline
on the part of local librarians to keep certain things out of their
collection for fear that there would be difficulty i{ they had
them in their collections. Hence 1 think it probable that a
great deal of censorship is practiced on the sly, and it is to
make an appeal against that kind of cowardice that | am here
this evening. There was one young lady, a young people's
and children's librarian, as we call them in our profession,
who said: ‘I do not understand all of this talk about trouble
over books you have In your library; we never have any dif-
ficulty at all; we just send the list of books we intend to buy

I1hid,, p. 37.
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to the local post of the American Leglon, and when they
approve It, everything is all right and nothing ever
happens.’

At this point let me state a view of what the role of the li-
brarian is In relation to truth. Some people have claimed
that the librarian's job is to rresent the truth; I disagree with
that, If the librarian has to present the truth, then the li-
brarian has to take the responsibility for knowing the truth,
and if you are put in the pesition of having to know the truth
on all subjects to all comers, you take refuge in neutrality
and sterility, and that is wrat librarians have done to too
great a degre; they have taken hands off of a lot of Issues,
and stayed away from the literature on a lot of issues be-
cause those issues were considered hot, The safe course,

1 am convinced, is for the librarian to say "l don't know any-
thing, except one thing; Here are the issues; the pro is pre-
sented in this book, and the contra in this book: read them
and decide for yourself,' And if the llbrarian takes that
point of view, then he can become a specialist in knowing
where the materials and the arguments may be [ound for and
agalnst every contention. 2

3. The Challenge of Microphotography. This lecture was given
by Fremont Rider, Librarian, Wesleyan University,

In the early part of the eighteenth century, the Yale library
possessed about 1,000 volumes. If it had continued from
this start to double in size every sixteon years, it should,

In 1938 have had 2,600,00 volumes. In 1938 it actually did
have 2,748,000 velumes....5ut, if the Yale library does con-
tinue to grow at this rate, it will, in 2038, have approxi-
mately 200,000,000 volures, which will occupy over 6,000
miles of shelves, Its card catalog file--if it then has a card
catalog file--will consist of nearly three-quarters of a
million catalog drawers, which will of themselves occupy not
less than eight acres of floor space. New materials will be
coming in to it at the rate of 12,000,000 volumes a year; and

11bid., pp. 45-46.

21bid., p. 50.
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the cataloging of each year's new acquisitions will require
B cataloging staff of cver six thousand persons. In some
form of microtext there lay the way out...And Microcards,
as they developed in =y mind, were simply an attempt to
devise a better form of microtest than microfilm had been,
to change it in ways that seemec to make it more directly
responsive to the practical needs of the library.1

Librarianship and the Sciences, This lecture was given by
Charles H. Brown, Litrarian Emeritus, lowa State College,

Library schools, until the last few years, have given little
ettention to the biblicgsraphy and literature of the sciences.
Reference courses in —any library schools are to a large ex-
tent limited to the hu=anities and social sciences, In some
library schools no me=ber of the faculty has had any con-
siderable background, either through education or experience,
in the sciences. Inczed the faculties of all of our library
schools are strongly criented toward the humanities, These
conditions are slowly :—oroving. Courses on the bibliography
and the literature of 172 sciences have been introduced into
lomg Hbrary schools curing recent years, although not in

all,

The Chlallenge of Audic-Visual Media, This lecture was given
by Edgar Dale, Research Associate and Prof essor of Edu-
cation, Ohio State University.

The library iIs In a transitional phase, It is shifting from being
a repository of ideas in print to a repository of ideas on film,
on tape. It po longer azks the community always to come to it,
it goes to them. It is not easy or simple to make this tran-

sition.3

The Challenge of School Librarianship, This lecture was written

11bid., pp. 63-64.

21pid., p. 72.

3Ibid., p. 105,
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by Francis Henne, Graduate Library School, University of
Chicago.

Good school librarians in every school having two hundred or
more pupils--that is our major challenge. Public libraries
frequently deplore the srall percentage of the adult population
that uses the public library, the large number of adults who
geem to be non-readers, the preference for trivial and meciocre
literature that many patrons of the public library display, and
similar discouraging concitions. Yet some of these librarians
seem to be unaware of, or at least not perturbed by, the
absence of libraries in the elementary schools of their own
cities .1

Five other challenges included:

the school library as the materials center in the school; making
the school library truly accessible to students in the school:
the provision of adequate staff; effective guidance services in
the library, and policies and procedures affecting the selection
of books and other matcrials.2

The Challenge of Library Literature to Education for Librarian-
ship, 1923-1953. This lecture was given by Louls Wilsen,
Professor of Library Science, University of North Carolina.

A review of the literature on librarianship reveals trends in
emphases. At one period when the librarian was primarily a
bookman the emphasls was on the humanistic, Al another
time when librarians became absorbed in administration our
professional classics took their inspiration from business.

In the last two decades librarianship has been influenced
heavily by the social and natural sciences and this influence
has manifested itself in Guantitative measurea, in surveys
and questionnaires, in an effort to emulate what science calls
the objective appro&ch.:'-‘ These are the materials which you

iibid,, p. 107.

21pid,, p. 112.

bid., p. 9.



must master if you are to be fully informed about how the
graphic records of man's past and present can be made to
administer efiectively to his present and future, This is the
field in which you must carry on research and publish,l
8. An American Librarian's Heritage, This lecture was given by
Wayne Shirley, Dean, Library School, Pratt Institute,
'One great strergth is our belief in the value of personality.’
Another is our faiita in the organized library movement, A
third is our dedicaiiocn to cooperation. Bul above all is our
missionary devocticn to libraries as something 'good in the
sense of being ccunteracting forces to the evils which affect
mankind, *2
In 1954 librarians in a Columbia University seminar in education
for librarianship produced a book dealing with the major problems in the
education of librarians, In a chapter devotfed to school and children’s
librarians they described the notion of the ideal educational center for
training school librarians as one “with bath a library school on the
graduate~professional level ecucating for general librarianship and a
school or department of education training elementary and seccndary
school teachers, so that the school library training program can use the
resources of both,?
They believed, howsver, that thereality of the situaticn whereby

the vast majority of schocl !l:brarians were being trained in undergraduate

level and teacher training institutions was a significant f actor in the de-

I1hid., p. 140,
21bid,, p. 10,

3Robert D, Leigh, ed. Yaior Problems in the Fducaticn of Li=-

e X

Brartans (New York: Coluxbia University Press, 1954), p. 72,




velopment of the 1351 ALA Accreditation Standards, In addition it was
thelr epinion that the new ALA standards for library science programs in
teacher education Instltutions were adopted In 1952 because there was
a realization of the extent te which library education courses in the
teachers colleges affected the professlonal training and status of
librartans generally. They believed that the 1932 standards contained

two principles that suggested & basic pattem for school library

training.
1. The basic program of education for scheol librarianship is
legitimately 1o be given at the undergraduate level, hut
the amount of such work in library science should not be so
great as to limit the amount of general and professional edu-
cation common to all teachers; therefore these standards are
intended to accredit only undergraduate cuwrricula totaling naot
lass than 15 and not more than 1B =zexester hours, |
2. There should be articulation between the undergraduate '
programs in library science and the graduate library school |
programs in the same arca.l : | '
Leigh's seminar students also endorsed strongly Fenwick's idea
that school librarians and children's librarians for public librarles needed
the same baslc formal training, and that the undergraduate program in the
teacher-training institutions include the professiconal education of both
grcups.z In 1954 a new body, the National Council for the Accredltation

of Teacher Education was established to take over the accrediting re-

sponsibility for the whole field of teacher education,

lrbid., p. 73.
2 Ibid., p. 75.
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The ALA Committee cn Accreditation began immediately to work
with this new agency and, at the same time, to study and 1o gather
data concerning the eatire area of undergraduate library ecucation.
This study resulted :a the decision to revise the 1952 Stardards
for Library Science *ograms in Teacher Education Institutions in
conformity with the rattern used by the National Counc:l for the
Accreditation of Tezc=er Education in its evaluation of insiitutions
offering undergraduate preparation for school librarians. 7To assist
in this important wore the Comm! ttee on Accreditation appointed a
subcommittee whose —embership represents many areas of library
science and several civisions of the ALA,}

In 1953 the Library Education Division of the ALA had established a
committee, chaired by Pauline O'Melia, with one of its concerns being to
investigate the extent that institutions offering library education conform
to the basic philosophies of the AACTE Standards and the Core Report.
The latter had been develcied at a University of Chicago Workshop in
1953 and had agreed on the following points:

‘A core of knowledse does exist which should be part of the re-
quired education of all who are awarded the professional cegree
in librarianship. 7h:s core should consist of general infor-
mation rather than s;ecialized tralning, and is seen as an wtro-
ductory rather than a terminal program. The emphasis in the core
program should be on principles much more than on technijues,
since the ‘latter are =pecial rather than general. On the other
hand, attention should be given to the place of routines and
techniques in the gractice of librarianship, and it should be
recognized that the inclusion of such materials does not neces-
sarily limit the prciessional characler of a cowse if the proper
relationship between routines and creative praofessional aspects
is maintained.

The areas for which content should be included in the core program
for all librarians ere:

1. The study of the library and of society, and their relation-
ship to each other.

YRufsvold, op, cit., p. 695.
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2. The meaning and characteristics of professionalism,

3. The interpretation, appreciation, evaluation, selection
and use of books, materials and sources,

4, The organization and characteristics of internal and ex-

ternal library services in relatlon to the users of the
services.

5. The basic principles and various patterns of library organ=-
ization and management,

6. An Introduction to the characteristics and functions of the .
communication process throughout history and in the
present,

7. An introduction to the functions and methods of research,
and the use of research {indings,

These are not course titles, but descriptions of content areas which
shall represent one-fifth of a minimum five-year program at the
college level and beyond. The other four-fifths shall be devoted to
broad general education with anopportunity for subject concentration,
but should not be characterized by narrow specialization. Some of
the core content may be presented at the undergraduate level, so
long as care is taken not to dilute general education. If the core
extends through both undergraduate and graduate levels, better
articulation than now exists between the programs on the two levels
will be required.

The specifics of teaching method, course sequence and comparative
time spent on the several aspects of the recommended content
should be left to the individual schools, to avold standardization
and to utilize the advantages of the different situations. The
schools may find it of interest, however, to note that the partici-
pants in the Workshop were generally agreed that practice work

has not succeeded in accomplishing the ends for which it was
established and is not recommended as part of the preparation
represented by the core; and that the historical approach in class-
room presentation provides perspective and attitudes essential to
professionalism. Outside the core, attention was drawn to the need
for "middle service" people for whom a program of education and
training might well be considered; and to the possibility of ex-
ploring the synthesis of related fields as a basis for a "second core"
for special libraries in subject fields with common characteristics,
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Lastly it was agreed that these recommendations have implications
beyond the schools for all library practice. Better articulation and
exchange of Information is needed between the schools and the
field, but more than that, the field recognizes its stake in the
education of new librarians, and sees the preparation of librarians
as a joint responsibility which it shares with the schools,1

The O'Melia study was carried out in 1955 and reported in 1957 as
having inconclusive results, but indicating that some general statements
could be made:

The majority of the programs prepare for school library service, In
general, these programs ol library education are offered in separate
departments, divisions, or schools--and are not organized as a
part of the library. The "popular® program was 18 semester hours,
Cnly one=third of the programs studied meet the AACTE and Core
Workshop recommendations that t he major emphasis in the study of
library materials be placed on combined critical evaluation, a-
daptation to the neceds of users, etc. Only a slightly higher pro-
portion than the one-third cited include printed materials, re-
cordings, films, elc, In the study of library materials.

The majority of the programs underscore the phtlosophy expressed
in both ACCTE standards and the Core Report in relation to study of
the library as a social agency, the understanding of the philosophy
of librarianship and the present status of librarfanship, On the
other hand, areas such as the role of the library in society, the
function of the library historically and in modern life, the literature
of librarfanship, the function of advisory services, the develop-
ment of various communication media and similar arcas of im~
portance in the Core Report are generally neglected by one-half to
two-thirds of the institutions reporting. While generally the AACTE
recommendations for the preparation of school librarians are fol-
lowed, only 50% or so require the broad cultural background recom-
mended In the Core Report. A disturbing 20% ignore the AACTE
recommendation that the undergratuate iibrary education program
provide a foundation directed toward graduate study in library
science,

i
I1ester Asheim, ed,, The Core of Education for Librarianship
{Chicago: American Library Association, 1954), pp. 51=53,
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About two-thirds follow the AACTE recommendation that evidence
of successful library practice work be required.!

Lauretta McCusker's {ollow-up study in 1956 attempted to gather

Information on the adjustment of undergraduate library students to
graduate programs. Graduate schools reported a large number of students
with under graduate library education credits sought admission and that
adjustment was made in the fnll'owing ways:
Substitut ion of other library courses, the number being determined
by acceptance of credit through examination or by acceptance of

credit,

Substitution of academic courses for the library courses taken at
the undergraduate level,

Reduction of hours of credit required for the degree.

In three cases schools reported that they did not desire students
with undergraduate work to enroll.

In general, substitution seems to be the device used by graduate
schools that do not have undergraduate prerequisites for entrance.

The need for the ALA Subcommittee on Accreditation to establish
new standards was perhaps accentuated by the 1955-57 survay of the
Office of Education which identified 563 institutions of higher education

offering courses in library science. Of these, 121 (including the 19

lp, O'Melia, "Survey of Graduate and Undergraduate Programs in
Library Sclence, ™ LED Newsletter, No. 21 (March, 1957), p. 5.

2, McCusker, "Report of Questionnaire Concerning the Status of
Students in Graduate Schools Who Have Had Undergraduat e Library
Training, " LED Newsletter, No,. 21 (March, 1957}, pp. 8-9,

e It.t-‘l
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graduate library schools) offered 24 or more semester hours, 270 offered
between 6 and 23 semester hours, and 172 olfered less than 6 semester
hours !

In 1958 McCusker addressed a Minnesota Conference on Under-
graduate Library Education and described her perception of the four
factors, which, in addition to need, operated to stimulate the growth of
school library programs at the undergraduate level,

First, the accreditation of schools by state departments of edu-
cation and regional associations; second, certification require=-
ments for teachers; third, the existence of colleges and uni-
versities specializing in the education of personnel for the school
field: and fourth, the specialized needs of school librarianship,

The school library field has articulated its needs more clearly and

more specifically than any other specialized field. The school li-

brarian must have: A good general education; a knowledge of edu-
cational methods and philosophy; and a knowledge of librarianship,
which includes both basic knowledge of librarianship and speciali-
zatlon in the school fleld.

An examination of state certification requirements for librarians
shows almost complete agreement among states that the school li-
brarian should have the same type of educational background that
the teacher has. 1In talking with state and city school library
supervisors and with school administraters, 1 am frequently told
that they prefer the product of the undergraduate school because
these graduates have a better recognition of the library's place in
the school program; a better understanding of the teacher's problems
and the needs of the school curriculum; a broader knowledge of en~
richment and instructional development of young people, The liberal
arts graduate who takes a fifth year at a graduate library school does
not meet these specialized requirements of school librarianship.,

Should there be any provision for specialization at the undergraduate

IMary Helen Mahar and Willard O, Mishoff, "Fducation for School
Librarianship, " School Life, XL (February, 1958), p. 11.
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level ? The school library administrator will answer, “There MUST
be- ul) . . . . P o
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McCusker also describad to the conference regarding certification

requirements the results of her questionnaire survey of library programs

in the Midwest, Her survey reached 127 of the states offering library

education and 217 of the undergraduate library educatlon programs listed

in the American Library Directory.

She asked what determined the number of library hours offered and

gll but three checked either "Major-.‘..{inbr" requirements of their schools:

state or regional accreditation requirements; or both,

It is unrcalistic to believe that he teacher-librarian [n the small
school needs less professionzl training than the one serving 500
or over 1,000 pupils In a larger school. Certlfication requirements
based on this theory justify It cn an economy basis: but it is an
educational absurdity to deny t=2 concept of a common basic
tralning for the attainment of rzal professional skiil In school 1=
brarlanship.

R R I I T R R R I I N N N N )

State certification laws and resional accreditation agencies not only
state the hours required for schocl librarians, but many also specily
the courses which must be taken, The two most generally required
are:

Schoo! Library QOrganization and Administration
School Library Materials (or Children’s literature)

School library practice is generally required; this is not always re-
qulred within the specified howrs In library science, but may bz

1]'... McCusker, “Patterns and Chjectives of Undergraduate Programs,”™

In Undergraduate Library Edugation = =nstitute on Undergraduate Library

Education, ed, by David K. Berningzauzen, (Mimcapolis: University of
Minnesota, 1958}, pp. 11-12. :






