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ABSTRACT

Social Studies has suffered from poor teaching and

|l earning owning to teachers attitudes towards the use of
its teaching nethods. More often than not, geography or
history teachers are given Social Studies to teach in
school s, regardless of their areaa of specialization and
interests. Also Social Studies experts concentrate on
the use of lecture method and note taking in inparting
know edge to the detrinent of other innovative and
pragmati c nmet hods such as problem sol ving nethod,

sinulation and field trip.

The fundanental assunption of this study is that
teachers dc not seen to be aware of the probl em sol ving
approach as a Social Studies teaching nethod. This
investigation is therefore undertaken primarily to
determ ne the degree of teachers awareness of the
probl em sol ving approach in teaching Social Studies in
the affective donmain, how often they use other
instructional nmethods and to suggest how best the
probl em sol ving nmethod can be used to enhance the

effective teaching and |earning of the subject.

The survey was based on a descriptive analysis of
teachers perception of the problem solving approach
focusing on Zaria Education zone. The study involved a

stratified random sanmple of 30 schools with 75 teachers

(vi)



froma total of 45 schools with 110 hers in the
zone. The instrument used for data collection was

guestionnaire while T.test statistic was used for the
hypot heses testing.

Based on the fundanental assunption underlying the
study, six research questions and five hypotheses were
advanced for the investigation. From the investigation
it was discovered that although teachers are generally
aware of problem solving approach, they rarely use it.
Further findings revealed that sinulation ganes, field
trip and project method were also rarely used, while
note taking and |ecture nmethod were nost popularly used
by teachers. Anong the five hypotheses, three were

rejected while two were retained.

Based on these and other findings, sone
recommendati ons were made for inplenentation and

i nprovenment of Social Studies teaching.
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OPERATIONAL DEFINITION OF TERMS
A few terms will be given special meanings for the
purpose cf this study.

Problem Solving Approach:- Tne word "problem solving"

occurs in various professions and disciplines, 1t thus
has different meanings. But problem solving in social
studies 1s meore specific. Tn this study Problem Solving
Methods are techniques or sirategies whereby students
think about a problem, try to understand and evaluate
information in order to find the solution to a specified
problem that has been i1dentifled. It involves
identification of problems, collection of data and
search for sslutions.

Cognition refers to behaviour in which there 1is search
for information with some degree of awareness. Thinking
and Problem Solving are some examples of cognitive
behaviour.

Affective Domain:- This applies to aspect of behaviour

that involves feelings and emotions and that are more
likely to 1lie outside the scope of awareness in the
sense that we are often unaware of the way in which they
affect our actions.

The Affective domain therefore deals with
objectives such as feelings emotions, attitudes, values,
dispositions and sentiments. According to Blocm et al
(1964) 1t is concerned with changes in interests,
attitudes, values and the development of appreciation

and adjustment.

(x11)



OPERATIONAL DEFINITION OF TERMS
A few terms will be given special meanings for the
purpose of this study.

Problem Solving Approach:- The word "problem sclving"

occurs in various professions and disciplines, 1t thus
has different meanings. But problem solving irn social
studies 1s more specific. In this study Problem Solving
Methods are techniques or strategles whereby students
think about a problem, try tc understand and evaluate
information in order to find the solution to a srecified
problem that has been identified. It involves
identiricatcion of probliems, ccllection of data and
search for solutions.

Cognition refers to behaviour in which there L& search
for information with some degree of awarenese. Thinking
and Froblem Solving are some c€aramples of copnitive
behaviour.

Affeclive Domain:- Thils applies to aspszct of behaviour

that involves feelings and emotions and that are more
likely to lie outside the scope of awara2ness in the
sense that we are often unaware of the way 1in which Chey
affect our actions.

The Affective domain therefore deals with
objectives such as feelings emotions, attitudes, values,
dispositions and sentiments. According to Bloom et al
(1964) 1t 1s concerned with changes 1n interests,
attitudes, values and the development of appreciation

and adjustment.

{%1%)



Social Studies:- This 1s a field of study that deals

with the integration of knowledge, experience and
effective use of resources for the purpose of
citizenshlp education,

Junlor Secondary School:- Thils 15 a stage where

students spend the first three years of thelr secondary
school (NPE),

Teaching Method:~ In this study, method, approach ar

strategy are used interchangeably to mean a general way
a teacher organises his teaching.

Skill 1s the ability to perform repeatedly an activity
with competence. Examples of szsocial studies skills
include group work skllls, communication skllls, scocial
sk1l1l, acquisition skills, learning skills, and
organlsatlonal skills.

Social Sk1ll 1is the ablllty to perform repeatedly soclal

activities with competence. Social skills In the
Affective domaln involve group work activities, skill of
interaction, skills of valueing, feelings and
attitudinal skills.

Percepfion 1s the ability to see, hear or understand.

In this study 1t generally means awareness of, and
attitudes towards something or issue.

Tralned Teachers are those who have teaching

gqualifications either NCE, B.Ed, B.A. (Ed), M.Ed or

P.G.D.E., while non~trained teachers are those with

B.A., B.3¢c, M.3c. etc,
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CHAPTER ONE: THE PROBLEM

1.0 INTRODUCTION

Nigeria has undergone great changes in the spheres
of culture, politics and education in the past decades.
These changes have affected our process of development,
In the same vein, there have been drastic changes 1in the
various ways in which knowledge is imparted to the
learners in our schools. 1In the past the most important
elements of education had been the socliety, the subject
matter taught, and the learner in that order. Nowadays,
reverse 1s the case, from the society and subject
centred approaches, educators have moved to the learner
or child centred education.

Consequently, Nigerians have always expected the
school to contribute directly to the development of
loyalty to the democratic 1deals, good citizenship,
civic responsibility and good human relations. These
represent the broader goals of all education, but social
studies has historically assumed a special respon-
sib1lity towards the attalnment of these goals. Social
studies in Nigeria has special tasks to perform in
transforming Nigeria into a modern state. Such tasks
include healing the social and political wounds of the
past decades, nurturing the most recent hopes in good
ethnic group relationship, religious tolerance,
patriotism and engendering constructive reforms to make

our nation a just and progressive soclety.
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According to Acha (1984) social studies will also
help to foster the desires for s21f reliance, national
efficiency and national pride. And in order to perform
these tasks social studies would deal with issues of
justice, equity, tolerance, love, kindness, respect for
others, trust and civil liberty. All these form the
basis of soclal education that can be hest given through
social studies.

In view of thz importance alLtached to the tecaching
of" social studliz3, many researches have been and are
being conducted in various institutions of learning in
Nigerla 1In the areas of teaching/learning process in
social studies. Unfortunately, very few researchers
concerned themselves with the use of Problem Solving
Approach in teaching socizl =studies skills in the
Affective Domain.

It 1s often believed that the ability to utilise a
vide variety of methods and media to plar for each
instructional session, tc select and adopt contents are
some of the cquzlities of an effective social studies
teacher. However, 1t has bheen observed with dismay by
well meaning Nigerianz, researchers and educationists
tnat the rteaching of soclal studies was ineffective and
its quality of instruction at secondary school level 1s
less than satisfactory. In support of this assertion
Lolo (1977) discovered that the Problem Solving Approach

was hardly used by any of the teachers observed during
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his research carried out in Kaduna capital territory in
an attempt to identify the major problems in teaching
and learning of social studies.

Zaky et al (1980) further revealed that only one
out of the thirteen teachers sampled was professionally
qualified to teach social studies, hence the methodolo-
gical approach suffers in the hands of these unqualified
teachers. 1In surveying the major problems of teaching
social studies 1in some selected post primary schools 1in
Zaria town, they (Zaky et al) further discovered that
the lecture method and questioning techniques were the
maln methods employed by the soclal studles teachers.
According to them, this subject 1s suffering from poor
teaching and learning because teachers concentrate on
the use of the traditional methods (lecture, story
telling, questioning and note taking) in the cognitive
domain leaving the affective and psychomotor domains to
suffer. As a result attitudinal skills, values and
norms of social competence that are required in
diplomacy, foreign trade, labour management,
inter-cultural relations and social virtues are
neglected.

Thus the teaching of socilal studies today give more
emphasis toc cognitive objectives than affective and
psychomotor learning. Should this be the case, one
wonders what then makes social studies 'SOCIAL', since
this neglected aspect (affective domain) carters (or the

learner's good social adjustment and human relations.
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For Social Studies to achieve these noble
educational objectives, emphasis must bhe balanced
between cognitivae, affective and psychomotor learning.
In planning soclal studies 1nstructiona affective
objectives should be stated before cognitive and
paychomotor objectives., This 1s to 3tress the leading
role which the affective domaln plays 1n socilal
education,

Were these domains to be given equal attention by
the curriculum planner and classroom teacher right from
primary through tertiary institutiocns, our education
would have become truly comprehensive and more
functional. Students would have developed better
attitudes and values towards socletal ameliorations,
When such attitudes, values and asplrations are
cultivated in our youths, 1ssues of moral decadence,
examination malpractices, political apathy and criminal
tendencies would have been drastically reduced to the
minimum.

It is not enough to teach students the 1mportance
of unity, voluntary service, loyalty, sense of fair
play, respect for elders, punctuality and honesty. It
is more important that students are encouraged to
develop the spilrit of togetherness 1n aschools, undertake
community service, being loyal and honest, falr and firm

in dealing with people without discrimination.
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Based on these background this problem has become
significant because of 1its adverse effects on the
teaching and learning of social studies 1in general and

human relations in particular.

1.1 STATEMENT OF THE PROBLEM

The teaching/learning of social studies 1is not
satisfactory because integrated approach such as Problem
Solving, discovery or inquiry methods are rarely used.
Secondly, the teachers only teach for acquisition of
knowledge alone (cognitive) leaving the values
(affective) and skills (psychomotor) domains neglected.
This problem of effective teaching/learning 1s a long
standing one. As rightly observed by Joof & Habtai
(1985:8) "the way children are taught does influence
their capability for understanding, retention and
transfer of learning." As a result of this, curriculum
experts and teachers have been searching and researching
into the strategies for planning effective socizl
studlies instructions without much success. Based on
these backgrounds, it has become very necessary to
conduct this research.

In view of the problem articulated above, this
study will therefore advance the following research
questions:

1. Are teachers aware of Problem Solving Approach as a

teaching strategy?
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2. Do teachers perceive Problem Solving differently

from lecture method?

3. Do male teachers perceive Problem Solving in
teaching soclal studies differently from female
teachers?

4. Do trained teachers perceive Problem Solving method
differently from non-trained teachers?

5. Do years of teaching experience make teachers!'
perception of Problem Solving to differ
significantly?

6. Do teachers perceive using Problem Solving strategy
in teaching social studies in the affective domain
differently from using it in other domains?

This study sought to find answers to these
questions that are very crucial to effective teaching/

learning of social studies.

1.2 HYPOTHESES OF THE STUDY

Hypothesis 1s a tentative generalization concerning
the relationship between two or more variables of
critical interest in the solution of the problem under
study. Such a position can be tested or observed
empirically.

In recognition of this observation, the following

nhypotheses will be advanced for this study:
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Hypothesls 01: That trained teachers and non-trained

teachers do not differ signilficantly in their perceptlon
of problem solving 1n teaching soclal studies skills 1in
the affective domalns,

HQ0Z2: There 1s no significant difference between the
male and female teachers' perception of problem solving
method 1in teachling soclal studlies ski1lls in the
affective domain.

HO03: There 1s no signiflcant difference between
teachers' perception of problem solving and other
traditional methods.

HO4: Teachers do not perceive problem solving methed in
teaching socla]l studies in the affective domaln
differently from the other domains.

HO5: There 1s no significant difference in Teachers'
perception of Problem Solving Method accordlng teo their

years of teaching experiencs.

1.3 BASIC ASSUMPTIONS OF THE STUDY

It 1s generally expected that teachers of soclal
studies lilke every other subjects use varlety of
teaching strategies 1in teachilng skills in the affective,
coghltive and psychomotor domains in order to achieve
the objectives for which the subject was instroduced.

It is generally believed that teachers who employ a
varlety of resources and teaching methods find the

greatest success in achlieving theilr major geoals and



objectives.

Thus, this research is fundamentally based on the
assumptions that social studies teachers in Nigeria
rarely use Problem Solving Method in teaching socilal
studies becaunse thev are not aware of it as a social
studies teaching strategy.

Secondly, teachers' level of awareness of this teaching
method do not differ significantly according to their
gualifications, teaching experience and sex.

Finally, it 1= strongly assumed that teachers
hardly differentiate between problem solving and other
methods of teaching social studies such as lecture, note
taking, questioning methods. These and other
assumptinans may be responsible for the poor
teaching/learning of soclal studies in our schools hence
they form the hedroclk upon which the hypoheses are

formulated for the purpose of this study.

1.4 PURPOSE OF THE STUDY

For a successful achievement of social studies
objectives, a great deal depends on 1ts teaching. Some
people like Lolo (1977) has argued that the methodology
of social studies 1is more important than the content
itself. Even when the teacher knows his subject matter
very well and he is interested in it, he may be unable
te communicate his knowledge and Interest to his puplls,

he contended.
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He advised that teachers should be able to choose
approprliate methods and resocurces to enable the learher
understand the content very well.

However, this researcher feels that both the
content and its teaching are equally 1mportant. It then
becomes very impeortant that some researches are
conducted into the teaching/learning of soclal studiles
to enable 1t achieve 1ts stated objectives. More so
that the use of Problem Solving in teaching social
studies in the affectlve domaln is perhaps leading to
the doubt and uncertainties of the uncharted path, this
study 1s undertaken primarily to determine the degree of
teachers! awareness of Problem Solving Approach as a
soclal studies teaching strategy.

Secondly, to determine 1f differences exist 1in
teachers' perception of problem solvling method as a
social studles tesaching strategy according to their sex,
years of teachlng experience and professional
qualifications.

Thirdly, to ascertaln the bhest ways to improve the
teaching of soclal studies through the use of problem

solving method.

1.5 THE SIGNIFICANCE OF THE STUDY

The significance of this atudy arises from the fact
that no such study has been carried out 1n this aspect

in terms of topiec, scope and date to the knowledge of
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the present researcher. The vacuum therefore created 1is
filled by the present study. Consequently, the study
becomes more significant by the time the suggestions and
recommendations are implemented by those concerned with
the teaching and learning of social studies in our
secondary schools., This will go along way in improving
the teaching and learning of social studies.

Similarly, teachers of social studies and other
subjects alike can benefit from this study immensely in
their attempt to use problem solving approach in
teaching skills in the affective, cognitive and
psychomotor domains. In the same vein, administrators
of schools and curriculum planners are always interested
in this type of research. Finz2lly, the study will
contribute in no small way to the growing literature on

the teaching of social studies.

1.6 THE SCOPE OF THE STUDY

This study 1s centred in Zaria Education zone
comprising of 45 secondary schoecls and 2 social studies
staff strength of over 100 teachers.

The restriction to Zaria zone where the researcher
resides i1s to minimise travelling difficulties and
enhance thorough investigation into the problen.

The population of the study 1is all social studies
teachers in our secondary scheols but with specific

focus on teachers of JS I - III where at present, soclal
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studies 1s being taught in our secondary schools.

Although, no one expects students of junior
secondary to provide solutions for our complex national
problems, almost every one will agree that the secondary
schools have a responsibility to aid the children 1in
their understanding and interpretation of the societal
problems - hence the recommendation for the use of
Problem Solving Approach.

Other methods of teaching social studies are
excluded in this study, they are merely mentioned as a
component of the study. The procedure used is similar
to those of Abdulkareem (1986) and Adoke (1987) with
some modifications. Thils involved the administration of
questionnaire to the respondents who, in this study, are
the teachers based on face to face interaction between

the researcher and the teachers.

1.7 LIMITATIONS OF THE STUDY

A major limitation to this case study is 1ts scope
which 1s likely to affect any generalisation made about
its findings as the sample might not be an absolute
representation of the population.

Nevertheless, this study would have been much more
authentic, were it possible for the researcher to have
sampled the 25% from all the secondary schools in
Nigeria.

Secondly, social studies 1s such a vast area of
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study that no one can effectively cover the teaching and
learning process in a single study. As a result this
study does not intend to cover all the teaching
strategies in social studies but only the problem
solving as perceived by teachers. This in itself 1s a
limitation since the method alone cannot account for
either the effective or poor teaching and learning of
soclal studies.

Finally, the objective intended to be realised
cannot be easily stated in specific performance
outcomes. Teachers' awareness of, and attitudes towards
the use of problem solving approach are not easily
observable or measurable since these lie in affective
domain that cannot be easily stated in behavioural
terms. Although the study 1is limited in scope, the
researcher hopes, 1t would not be severely limited in
its findings such that the result would be a true
reflection of what has been the norm rather than

incidental.

1.8 SUMMARY

The focus of this chapter was on the problem, the
hypotheses, the purpose and significance of the study,
the scope and limitations and the basic assumptions
underlying the study.
The central issue has been the sensling of the problem

which leads one to which he does not know.
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This has become the statement of the problem. Thus the
problem acts as a s:atement about what is known based
upon understanding that may lead to an explanation of
the unknown, all which is prescribed in a frame of
referen;e thus:

What T know

What I think I know

That which 1 do not know

That which I think I understand.



CHAPTER TWO: LITERATURE REVIEW

2.0 INTRODUCTION

Bell (1978) has advised us that any investigation
whatever the scale, will involve reading what other
people have written about our area of interest,
gathering information to support or refute our argument

and writing reports about our final findings.

In order to provide enough evidence that a certain
amount of relevant literature have been read and that

there 1s awareness of the current state of knowledge on

the subject, this chapter will focus precisely on the
"State-of-the-art",

Thus, one area of teaching/learning process in the
soclial studies that has attracted the attention of
several writers 1s how to achieve the stated educational
objectives for which social studies was 1ntroduced.
Each year, several writers from different countries
published papers on the various teaching practices or
strategies used to achleve these social studies
objectives in the cognitive, affective and psychomotor
domains of educational cobjectives with greater emphasis

on cognitive domain alone,

The purpose of this chapter therefore, is to review
the significant works on the subjects with particular
reference to problem solving approach, taxonomy of
educational objectives and social studies curriculum.

14
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2.1 TAXONOMY OF EDUCATIONAL OBJECTIVES:-

One of the most helpful guides in identifying and
defining instructionzl objsctives is the Taxonomy of
Educatlional Objectives. (Bloom, 1956; Krathwohl, 1964;

Harrow, 1972.)

The taxonomy provides a classification of
educational objectives that 1is analogous to the
classification scheme used for plants and animals. It
consists of a set of general and specific categories
that encompass all possible learning outcomes that might
be expected from instruction. The classification system
was developed by psychologists, teachers and test
experts for the purpose of curriculum development,
teaching and evaluation., It is especially useful to
teachers of social studies and other disciplines who
make attempts 1n stating their instructional objectives
in behavioural terms because the system of

classification 1s based on the behaviour of students.

The taxonomy 1s grouped into three parts: the
cognitive domain; the affective domain and the

psychomotor domain.

2.1.1 COGNITIVE DOMAIN

The taxcnomy of educational objectives in the

cognitive domain was produced and published by Bloom and



16
his associates in 1954. "Cognitive" ordinarily refers
to behaviour in which there 1is search for information
with some degrees of awareness.
Thinking and problem solving are some examples of

cognitive behaviour.

According to Crow and Crow (1965) cognition refers
to knowing and understanding which involves the way and
manner people gather, process and use information. It
deals with complex perception, the organisation of
memory, language, thinking and in general the
complicated processes which underlies the intellectual
aspect of human 1life. The study of cognitive behaviour
is one of a classic interest not only to psychology but
also soclal studies because it involves how human beings

understand the world around them.

Acha (1982) stated that cognitive domain has six
well defined levels of learning arranged 1in a
heirarchical order beginning with the simplest. Bloom
et al (1954) informed us that each level or stage 1is
built on the skills or competence that precedes 1it. For
instance, he has recorded that cognitive objectives vary
from simple recall of materials learned to high original
and creative process of combining and synthesizing new
ideas and materials. These levels include knowledge or
information, comprehension, application analysis,

synthesls and evaluation.
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Educators, psychologist, curriculum planners and test
experts have all agreed on thls classification system
desplte their divergent definitions. Below is a brief
analysis of the classiflcation.

Knowledge or Iinformation: This 13 defined as the

remembering of previously learned materlials and 1t
represents the lowest level of learning. It involves
recall, identification or recognition of facts, theorles
and principles of a aysten.

Comprehension: This is the ability to grasp the meaning

of materials. It involves translating materials from
one form to another, words to numbers. It 13 the lowest
level of understanding.

Applicaticon: This refers to the abillity to use learned

materlals in a new and concrete situvation. It involves
the application of rules, methods, concepts, principlgs,
laws and theoriles.

Analysls: The abllity to analyse 12 higher in rank than
mere ability to apply. 1t demands breaking down into
component, parts in order to understand the
organisational structure of a given materials, Analysis
includes ability to identify component parts, the
relationshlip of parts and the recognition of the
principles in the organisation of wvarious parts.
Synthesis: The ability to put parts or components of
materials together to form a new whole 1s synthesls.

The corner stone of synthesis 1s the newness of the

material. 1In speech, 1t 1nvolves .the production of a
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Evaluation: This 1s the highest intellectual level, it
1s concerned with assessment. It i1s the ability to
judge the value of materials for a given purpose.
In Nigeria, literature and experiences point to the fact
that much effort is concentrated on this cognitive

domain in terms of teaching a research.

2.1.2 AFFECTIVE DOMAIN

The taxonomy of educatlional objectives 1in the
affecLive domain was published (8) eilght years after the
publication of the cognitive domain. Krathwohl and
others worked on the domain for many years and later
produced a classification In 1964 comparable to the

cognitive domain.

According to Krathwohl et al (1964), the affective
domain deals with objectives which include feelings,
emotiors, atlitudes, disgositions and sentiments. Acha
(1962) agr=ed with Krathwohl in their definition but
asserlted that the domaln 1s concerned with changes in
interest, attitudes and values, the development of
apprecialion and adjustment. He went further to state
that 1L deals with feelings, emotions, atiltiudes,

appreciations and the likes.

Although the classification was not clear cut and
graduated as the cognitive domain, 1t is however the
best produced so far, and 1is very useful in determining

objectives in the affective areas of human learning.
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There exlsts areas of overlapping between one level and
the other and even among zll the levels.

The affective domaln 1is divided into five major
levels arranged in a helrarchical order on the basis of
involvement level such as:

Receiving

Responding

Valuing

Organization

Characterisation by value complex.

Receiving (attending): This refers to the willingness

of the learner teo attend to a particular phenomenon or
stimulus. At this level, the emphasis 1= on getting the
attention of the learner and sustaining it.

In character formation, this is the first stage and a
very important one too.

Responding: Responding is the active participation on

the part of the learner. After accepting exposure to
the stimulus willingly, the learner 1s ready to consider
the message being communicated. This means reacting to
the message.

Valuing: This refers to the worth or value which the
learner attaches to a particular object, phenomenon or
behaviour. This stretches from mere acceptance of a
value such as a desire to improve socliazl =kills to a
more involved stance of commitment to i1it. This requires

internalization of a set of selected values,
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Organisation: This 1nvolves bringing together different

values, reorganising them, resolving conflicts between
then and bullding an internal consistent value system.
Emphasls here is on co-ordinating, c¢comparing, relating
and synthesizling the different values,

Characterization by value complex: This inplies that

the learner has a value system which has controlled his
benaviour for such a sufflciliently long time to have
enabled hlm develop a life style, Az a result his
behaviour becomes stable, consistent, persistent and
predictable, and then typical of him.

As earlier mentioned, the affective domaln of human
learning has recelved llttle attention 1o terms of

teaching and research as indicated by research findings,

2.1.3 P3XCHOMOTOR DOMAILIR

A motor 3kill 18 one which to the individual
performing it, I1s a reasonably complex or difficult
undertaking rather than a simple movement which could be
performed well without previous exposure or by
practising it only once. The psychomotor domailn is
integrally related to the cognitive and affective
processes. This domain was developed by Anlta J, Harrow
In 1972, It has six levels of learning as follows:

1. Reflex movements which are inveluntary. These may
be referred toc as iInstinctive or natural movements

which animals at birth can perform,
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Basic fundamental movements: These are the
movements the learner develops during the first year
in 1life using the spontaneous reflex movements as
the base e.g. locomotive and non-locomotive skills.
Perceptual Abilities: These refer to all the
learner's perceptual signals where stimuli impinge
upon him to be carried to the higher brain centres
for interpretation.
Physical Abilities: The development of physical
abillities 13'the solid foundation for the develop-
ment of skilled movements. These abillities
constitute the organic vigour for efficient
functioning of the body.
Skilled movements: Skill 1s the degree of
efficiency 1in performing complex movement task.
These tasks are based on the basic fundamental
movements adapted and refined to achleve
proficiency.
Non-discursive communication: At this level of
classification, the behaviour are known as movement
communication which are both innate and learned.
The innate movement communication behaviours are the
reflex actions such as smiling, while the learned
behaviour of movement communication are those
movements performed to convey a message to the
receiver 1like waving to a departing friend. These

movements are both expressive and interpretative.
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2.1.4 RELATIONSHIP BETWEEN THE DOMAINS

There have been many attempts to understand exactly
how the learning process works. Pavlov and Skinner
tried to explain 1t as a matter of stimulus and response
(S-R) but the Gestaltists (Kohler and Weltheimer) viewed
learning from the influence of individual perception and
the wav people oreganised their internal world. These
differences in approach have led to many definitions of
learnineg. However, they all agreed that "a change 1in a
person's behaviour resultine from experience" 1is
learning. Learning occurs in the areas of knowledge,
attitudes and skills 1.e. cognitive, affective and
psvchomotor dorains respectlvely., The methods educators
u=e depend on how the objectives are related to these

domains,

According to Dalnow and Balley (1988) knowledge is
somethlng one has. It can be obtained through reading,
listenine to experts, observing skilled practitioner
e.t.c. It provides a context within which skills can be

used anpropriatelyv.

Skill on the other hand is something one does and
which 1s mastered through practice and feedback. Some
skills take a lonr time to learn; some are acquired

aulckly if the person has a particular talent.

Whlle attltudes arise from the set of beliefs which
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come [rom each person's individual history and
experience, and which inform that person's particular
view of the world. Whether deep seated attitudes can be

changed through trainineg 15 a matter of debate.

From the foregoing, it must be noted that there
exists "Dualism in Responses" in complex situations of
learning where both cognitive and affective processes
are involved. Ordinarily classroom learning is thought
of as a cognitive process alone but the amount of energy
that we are willing to invest in order to carry out
these cognitive activities is likely to be determined by
how we feel (affective) about the goals and conditions
of learning. All these depend on our attitudes towards
ourselves, our teachers, our future and life 1tself.
Social learning tends to be facilitated by positive
feelings. Llkeness for one's teacher, books and the

subject has great impact on one's performance,

Moreover, students learn because they are
interested. Similarly favourable attitudes are
prerequisites for successful learning experience. As we
are engaged in intellectual activity or thinking, we
also experience emotlons and display some movements too.
This is cognitive, affective and psychomoftor 1in that

order.

Bruner (1960) once sald that students must learn

certain general attitudes towards sclence and literature
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that can serve as bases for developing an understanding
of protlem solving. Learning of attitude 1s basic to
significant learning, and this learning of attitudes
generally occurs as an incidental effect of every day

classroom activity.

As ohserved by Anderson (1242) every form of
learning develops a substantia)l series of attitudes and
that this by-product iz oftfen more significant for
adjustment than the primary skill belng taught the

individual.

Although we are inclined to think of learning
primarily as a cognitive process the affective aspect of
every day living such as vzlues, bkeliefs, attitudes, and
especlally feelings influence not only what is learned

but how well it is learned.

Finally, to be able to appreciate a problem or
sugegest solution to it, there must be sufficient
knnwleadpre (cognition) and the ability of understanding
taffective) and the application of both cognitive and
affactive areas (knowledge and attitude) to solve the
nroblam (psychomotor). What 1s more Brown (1972:11) has
argued that "whenever one learns intellectually there 1is
an inseparable accompanying emotional dimension". This
relationship according to him 1s "industructibly

symbiotic".
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In hils book, Brown cited instances of great thinkers and
scientists of the world who were passlonately (emotion)
interested 1n thelr subject and knowledge, and that this
passion supplled the energy for thelr long hours of

work.

Although Ezegbe cited in Joof et al (1995:94}
observed that "it 1s much easler to effectlvely evaluate
the outcome of educational delivery 1in both the
cognitive and psychomotor areas than in Lhe affective
area", he concluded that "evaluation educational cutcome
in the affective area 1s just as important as evaluwation
in the other two areas". Most especially i1f social
studlies educatlion should be used in helpling to influence
er change the behavicur of the learner for good, 1in
terms of his values, attitudes, Interests, sentiments,
hablts, emotions and dispositions. It then becomes very
necessary that the three areas should be glven equal

considerations.

2.2.© PROBLEM SOLVING APPROACH

2.,2.1 The Background to problem solving as a method of
Teaching.

When preclsely the term was first used 1s not known
but 1t seems to have grown I'rom educational works of an
American educationist and a philosopher John Dewey. He

saw at the end of the last century that with growling






27
by the active participation of pupils that stressed an

understanding of the method.

It has been further observed that the failure of
many people to make a direct and straight forward attack
on problems 1s reflected in difficulties of adjustment,
poor judgement and 1inability to make decision. Teachers
are advised to teach problem oriented learning
experiences. A grood problem 1s a good motive for
learning. It 13 conducive to the building up of
confidence in one's ability to work things out for
himself. This has definite value for the individual
mental hyglene since one of the principles of mental
health is that difficulties should be regarded as
problems to be solved rather than emergencies to be
evaded. This Hs because every situation 1in which a
student has a need and a goal with a barrier in between
leads to some kind of learning, hence problem solving 1is

learning in 1itself.

As pointed out in Gagne (1975), one of the major
reasons for learning rules 1s to use them in solving
problems. The activity of problem solving is thus a
natural extension of rule learning in which the most
important part of the process takes place within the
learner. Problem solving may then be viewed as a

process by which the learner discovers a combination of
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previously learned rules that he can apply to achieve a
solution for a novel problem situation. It 1s not
simply a matter of application of previous learned rules
but z2lso a process that yields new learning. The
learner 1s placed in a problematic situation or finds
himself in one. He recalls previously acquired rules in
the attempt to find solution. Tn carrying out such a
thinking process he may try a number of hypotheses and
test their applicability. When he finds a particular
combination of rules that fit the situation he has not
only "Solved the Problem" but has also "learned"

something new.

According to Dewey citaed in Gasne (1975) the
inttial event L= the presentztion of the problem which
may be done by means of verbal statement or otherwise.
The learner then defines the problem, 1.e. he

distingulshes the essentizl features of the situvation.

As a third step, he formulates hypotheses which may
be applicable to a solution. Finally, he carries out
verification of his hypotheses or of successlive ones

unttl he finds one that achleve the solution he seeks.

Katona (1940) summarised it all by saving that
pupils should lezrn Lo learn. This simply means that
they should not merely learn to memorlise but learn to

learn by understanding. It must be noted that problem
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solving incorporztes discovery as one of 1its elesments
and is a natural ecxtension of the discovery method.
Problem solving =5 a method of lcsrnineg raquires the
learner %Yo discover the higher - order rule without
specific help. Fresumably the lecarner thus construct
the new rules In his own idlecsyncratlc msnner and may or

may not be able to verbalise it once he has done this.

Gagne (1975) further observed that discovery or
problem scolving involves combining a previously learned
rules into & new higher-order rule that 'solves' the
problem and pencerallses to an entire class of the same
type. Problem solving occurs when the instructions
provided the learner do not include a verbzlly stated
solution. The solution has to be dlscovered as learning
or change in behaviour takes place. In the same manner
a preat scientific discovery or a great work of art is
surely the result of problem solving activity.
Digkoveries of social importance have besen made by men
with great store of inftellectual skills throupsh problem

solving stratepmies.

As earlier pointed out Naclno-Brown et al (1982)
see little or no difference between tnauiry and problem
solving approaches, hence they sugrested that 1t 1is
better suited for the higher clasases. But this
researcher is of the view that problem solving and

discovery methods are interrelated strategies in inquiry
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approach, just as gui=zzes, puz=les, work cards and
finding solutions to real 1ife problems zre all
strateglies in problem solving approach. According to
Naceino-Broun &t al (1982) 1in this approach the student
inquires into a problem with a view to flnding some
solutions, answers or reasons why the problem exists,
As 1f" Lo agree wibth Gapne; they belleved that problem
solving fs built on discovery. [or instance, in finding
the causes of drought or high cost of living, discovery

is a2 pre-reqgulsite conditton to their solutions.

Dewey (1933) ctted in Naccino Brown (1982) sees
inguiry/problem solving oriented teaching stratery as
providing an opportunity for the learner to identify and
clarily a purpose for fnquirv, fomulate hypotheses, test
the hypotheses by rollecting and analysing data, draw
conclusion, apply the conclusilon in new situation to new

dita and develop meaningful generalization.

Problems can be worked out by a variety of methods
depending on the level of the learner. Some may be
bevond the capabilities of children such as creating new
ideas or inventing new products and techniques in
sclience and engineering. Others such as quizzes,
puzvles, work cards, sorting and finding solutions to

some real 1ife prablems are suitable for children,
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2.2.2 IMPORTANCE OF PROBLEM SOLVING APPROACH

One of the strategles used in modern times to
inculcate desired social skills 1s problem sclving. In
the past, various institutions have been responsible for
teaching values to the younp ones., These institutions
include the family, the peer and religious bodies. But
experiences have shown that very little 1s achieved
through these institutions today. The role of socilal
studies 1n the reanlization of the desired social order
in the society cannot be over emphasized. Tt is hoped
through social studies stratepies such as problem
solving, coupled with the provision of pright
instructional materials for effective teaching of the
subject in the classroom, the laudable objectives of
successive governments to bunlld a disciplined society

would bhe achieved.

In this regard problem solving is best suited to
teach many useful skills and values which are basic
ingr edients rfor the achievement of this disciplined

society.

Many erudite scholars have made uselul
contributions in this direction. Writing on Problem
Solving, John Dewey (1859-1952) has advocated the
Problem Solving Approach to education. According to
him, when the child is presented with real lirfe problems

which he 1s expected to sclve, by solving the problem
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the chlld learns tc think logilcally. Problem sclving
according to him 1s healthy for human mental

development.

Jean Plaget (1922) in his theory of organlzation
stated that in coping with the environment children have
to integrate and solve problems posed by thelr
environment. He beglleved that 1ndividuals adapt to
their environment 1n an organised manner as they
continually solve problem posed by thelr environment in

order to survive.

Jean Jack Rousseau, in his own contributions
1dentified the adolescent period as a 'cirisls periogt.
Rousseau therefore bellieved that adolescent should be
helped to uncover the difficulties of copling wilth the
society. He advocated problem solving method for
adolescent in view of the fact that teaching should be a

guldance rather than 1instruction.

These scholars and others alike, in strong terms
condemned any teaching-learning process devold of
problem solving In real life situations. They argued
that not only knowledge is acquired while solving
problems but skills Iin responsibllities in group work,
meaningful planning and execution ¢of project, decilsion
making initiatives and other values are learned

concurrently.
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Similarly, in the problem solving method the
students actively participate in the learning
experiences. In the process of {inding solutions to
problems the students who learn through thelr mistakes
and success become creatéygand develop reflective op
critical thinking. Thls means that the approach also
inculcates reflective thinking in the learner and

ultimately makes him a critical thinker,

Moreover, since this approach, in some situations
allows studentz to seek solutions to problems in groups,
or in pairs, suck team work enhances social interaction

among the students.

fn the utilization of the problem solving
teaching-learning method, the student is actively and
directly involved in defining his own learning tasks,
setting his poals, collecting, rearranging and
evaluating the necessary data to help him soclve the
problem. As a result it inculcates in the learner the
spirit of creativity which in fact is the basis of the

method,

Varied learning expariences Lhat are problem
oriented should be presented to the learner to cater for
the varied needs and interests of the learner. This 1is
because problem solving events are many and of infinite

variety,



34

Furthermore, Mezieobl (1967) sees social studies as
problem solving oriented hence the relevance of the
method to 1ts teaching. While some scholars such as
Ikwumelu (1983:42) Naccino Brown ¢t al (1982:87) and
Adeyoyin (14982:67) cited tn Mezicobi (1692) see problem
solving maethod and the inquiry method as synonyms.
Ezeghe (1987:26-2T) distinguishes between the problem
solving method and ingquiry method. According to him,
while problem solving is utilized more often than not in
the solution of problems involving plannine,
organisation and management, the inquiry method 1is
renerally used in the solution of problems which need

investigation, research and interviews.

However, they 211 agreed fhat problem solving is a
teaching learning method in which students either
individually or in group activity, attempt to solve
problemz throupgh the ntilization of trial and error
approach. Teachlng by the problem solving method
entalls that =!identz should select problems that are
relevant to ftheir needs, the object of study and the
priority or pressing needs of the society to reflect the

changinpg times and needs.

Some teackers often feel that nuptils will not do
well unless they are fed the ripght information at the
rirht time but they forget that too much telling

{lecturing) mav dull the children’s patural urge to
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discover and work out things for themselves. Some
teachers even feel 1t is too early to introduce students
to problem solving stratepglies from junior secondary
schools, but this researcher strongly advised that even
at the primary level some forms of problem solving
stratepgy can be adopted, Udo N.IE, has done this with
pupils of All Saints Primary School, Samaru, Zaria as
documented by Evans (1975) the pupils went to places
like the markel, rallway statlions, other nearby villages
to inquire about the problem - "Groundnut Crisis". At

the end they discovered things for themselves,

2.2.2 PSYCHOLOGICAL WORKS ON PROBLEM SOLVING

Lester (1977) states that out of frustration over
our inability to deal successfully with the problem
solving dilema, we have recently turned to the
psychology literature for assistance. This is exactly

what the research intends to do.

Although Thomson (1959:47) has warned that problem
solving experiments on human subjects are usuzlly less
stralightforward than those performed with animals such
as rats, dopgs, pigeons and chimpanzees. This was why
neither Pavlov, Skinner nor Thorndike used human being
in their experiments that were the basesz of their
classical theory, operant conditioning and trial and

error respectively.
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However, Harlow (1959:10) conducted a series of
experiments on monkeys a2nd human beings of low mental
abilities. He concluded that "generalise broadly to
human behaviour, original learning with an area 1is
difficult and frustratine but after mastering, learning

within the same area becomes simple and effortless”.

Furthermore, the Gestalt psychologists such as
Kohler (1925) and Weitheimer (1945) described problem
solving as a matter of integrating previously learned
response. Kohler et al (1925) mentioned that true
problem solving was insightful meaning fthat the
organisation occurred relatively sudden (the ‘aha’
experience) and that the orpanisation of responses was
both enduring and readily seneralisable. According to
these Gestaltists real learning takes place not merely
by adapting simple isolated elements topether, but by
achleving an insight into a particular problem which
leads the individual to make a comprehensive plan to
find solution to the preblem and answers to the
questions ralsed, This would under normal circumstance
call for an ecxploration of the problematic stituation
constidertne all fectors and ifdeas which may bear on 1t
and then enpgaprge in coordinated and coherent analysis and

actions.
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As pointed out by Adeyoyin (1981) social studies
teachers approaches to teaching include dictation,
talking to students or lecture, low levcl of questioning
and reading text books to students. While atudents
activities are usually listing, answering auestions
(usually low level) and notd¥copying., These methods are
considered not capable of helping children develop
desirable attxludes and values. Many scholarly works
including books, journzl and rezearch reports recommend
the discovery of possible solution te live problems by

students at the upper primary and secondary =chools,

Similarly the socinl studies philosophy of child
and soclety centred education imalla:z that the
tndividual and hiz total Life in his society are central
to the learning process: therefore eduacation should be
subservient to his needs and problems, rearranced, 1f

necessary to suit him,

2.2.4 STAGES IN PROBLEM SOLVING

Althoupgh problem solving 15 not just an activity 1in
which one applies Lo already known rules or principles
in a novel situation, there exist, however some
generally applled proceszes in 1t such 28 problem
sensing, problem defining, hypotcesizing, searching for

information and resolving Lhe problenm,
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The first stage is the motive stage which 1s the
identification or recognition of problem in which the
learner sees that he 13 faced with a problem and has a
desire to do something about 1t. When an Indivigdual
child or group of students develop a number of questions
or problems, some guidance must be provided in selecting
those most appropriate and valuable for further study.
Each class or student should develop criteria for
determining relevant prcblems for study with the help of
the teacher. Among such questions include:- Is this the
most pressing and important problem at this time? Will
solving this problem be prefitable and important in
developing further learning? Will there be access to

necessary sources of materlal?

Could thils problem be more approprilately handled 1in
another course or class? How wlll the solution of this

problem benefit the whole group?

Hext 1s the planning phase in which the students or
group of students conslder several avenues of attacks on
the problem. Very often this phase conslst of

formulating hypothesis that are accepted or rejected.

Closely followed 13 the work phase which consist of
talking to others about the problem, collecting and
using relevant materials and testing the hypothesls.

Students cannot be expected to solve problems without
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by acguiring constantly in the classroom. The students
should Ust-accepted methods 1n collecting data so that
they galn some insight into the situation or problems
that actually exist 1n thelr environment., As a result
of problem solving approach a student may discover a
concept or principle or he may widen his understanding

of both.

Accordlingly, teachers should make students aﬁare of
how they can solve problems; make sure that students
have the necessary preregulsltes for wvorking a problem;
encourage an atmosphere conducive to free inquiry and
the expression of 1ldeas; set an example az an infinitive
thinker; and keep in mind that students have individual
differences in problem solving abllity. [Hence some
students are problem finders while others are problem

solvers.

In thelr own contributions, the Natlonal Council of
supervisors of Maths (1977:215), asserted that "Learning
to solve problem 135 the principal reason for studying
maths." Socilal Studilies belng the study of man and his
numerous problems cannot be fully taught and learned
without sclving problems. As a result, helping students
learn to solve problems 1s an important goal of school

social studies.

As advised by Polya {1962:30) the first rule of
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teaching is know what you are supposed to teach and the
teacher wishing to 1impart the right attitude of mind
towards problem to his students should have acquired
that attitude himself.
In his classic work "How to solve it" (1951:30) Polya
set forth principles that can be used to solve problen
thus:

Understanding the problem

Devlising a plan

Carrying out a plan
And loolting back.

2.2.5 HOW TO DEVELOP SXILLS OI' PROBLEM SOQLVING

Skill 1s the ability to perform repeatedly an
actlvity with compstence. An essential skill is
therefore one which must be mastered before a student is
able tec perform a related, higher level activity
satisfactorily. Swuch skills are the tocls of learning,
thinking and acting that are basic for competent living
in one's social world. They are alsc necessary for
acquliring and applyving knowledge to enable one solve
evel emerglng 1ife problems. Tn order for skills
training to be effactive there arce some basic conditions
which should be met. TFirst, there must be a link that
the learner can understand between the tralnlng and his
perceptlon of the oaresent situation to serve as
connecting link. 3econdly, the opportunity to practise

a sklll 1s a cruclal condition if the skill 18 to be
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mastered. And finally, since learning means a change 1in
behaviour, it must be supported and oppeortunity miven to

evaluate the results.

Generally a skill can bhe developed through frequent
use of questions of how and why in place of the many what
when and where questions so aften used in our classroom
teday. Questions that ask for processes and for reasons
are more challenginpg as they discourage memorization and
simple recall. Through group work and evaluation by
students of each other's ideas, by which students learn
critically to scrutinize problem they will acquire the
sk1ll. Appraisal of progress should be a joint venture if

the problem concerns all.

And 1f students have not had any experience 1in
learning through problem solving, their initial lessons
should be consliderably structured with the teacher posing
the problem and guiding them in how to go about it., For
the gifted children they may be allowed to formulate the
problem to be solved, devise methods and techniques to
solve the problem, carry out an investigation and come to

a conclusion all alone,

In a nutshell, very often teachers pretend to know
all the answers to the problems. This makes them in the
eyes of the students to possess a monopoly of knowledge
which to this researcher 1s erroneous. The researcher

therefore asdvocates for an integrated approach in problem
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solving whereby students and teachers see a problem
together, define and design how to tackle 1t together.
When students are given the opportunity to teach and learn
they can proceed to learn on thelr own since one of the
aims of education 1s teaching children how to learn. And
teachers who are developing the problem solving
capabilities of students should in themselves as a matter
of necessity be prepared in this crucial art and skill of

problem solving.

2.2.1 HISTORICAL DEVELOPMENT OF SOCIAL STUDIES

The term scocial studies came into general use in
comparatively recent years. The National Education
Association (USA) gave 1t official sanction in 1916 and
the teachers of social subjects selected the National
Council fcor the social studies for their new organisation

in 1921,

The term 1s now generally used to designrale that
phase of the curriculum in elementary and hilgh schools
that deals with relations of human being to one another
and to their environment. 1In Nigeria, the history of
social studies 1s a story of both external and internal

forces to the nation.

In 1967, at a conference held a2t Queen's College

Oxford, United Kingdom, the notion of social studles as
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a school subject was proposed tor Nigeria and other
African nations.
This initial meeting led, a year later to the creation of
African Social Studies Programme (ASSP). One response to
the Oxford Conference was a meeting held in Mombassa,
Kenya in 1968 that set forth general objectives which gave
support and directicon to the growth of soclal studies in

Africa.

Another force was the (NNTEP) Northern Nigerian
Teacher Education Programme part of which focused on the
introduction of social studies as a subject., MNigerians
and Americans from the university of Wisconsin staffed the
project with the purpose of writing a syllabus and
developing teacher education materials that would explain
the theory and practice of social studies to the pilot
teachers' colleges 1in Bida, Ilorin, Bauchi, Katsina,
Maiduguri; and Sokoto. The objectives, the subject
contents, and the activities of NNTEP provided a guide and
a reference for all future nabional development in social

studies.

In 1965, western Niger!la established within Aiyetoro
Comprehensive High School a separate social studies
demonstration project designed to introduce social studies
as a subject fileld to early pcst primary school students.
These three forces, ASSP, NNTEP, and Aiyetoro Project were

the pioneering agents for the inclusion of social studies
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as part of Nigerian school curriculum,

Another significant landmark was the role of National
Educatlonal Research Centre (NERC) 1n calling the Initilal
federally supported conference in 1969, and organlsing the
two workshops in 1971 and 1974, From these workshops
objectives and syllabus for soclal studles were developed

for both primary and post primary schools,

Simtlarly, the Natlonal Polilcy on Education (NPE)
accepted those objectlves first advocated in Mombassa,
then by 1969 curriculum conference, and finally refined
and applied in the two workshops of 1971 and 19T4. OfF
significance too 1is the singular effort of Institute of
Education, A.B.U., Zaria for 1ts ploneering job 1n
training teachers both st the N.C.E. and degree levels.
At present Ahmadu Bello Univeraity is leading other
untiversities in tralning sccial studlies experts at all

levels.

This is the journey so far with soclal astudles 1in
Nigeria, first 1t 1s belng taught in cour primary schocls
and a compulsory subject at the Junior secondary and
teacherst colleges. Secondgﬂ , 3ocial studies 1s belng
offered 1n almast gll the Colleges of Education as a

comblned or double major course.
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2.3.2 THE NATURE AND SCOPE OF SOCIAL STUDIES

Social Studies by its nature is interdisciplinary
because 1t studies human activity from a comprehensive
perspective. Social studies represents an integration of
soclial sciences, humanitlies and scliences 1.e. History,
Geography, Economics, Sociology, Anthropolopgy, Political
Science, Social Psychology, Literature and Sciences.
These disciplines are closely related to soclal studies in
their content, objectives, teaching methods and
evaluation. The major difference belng that these
subjects are compartmentalised while social studles breaks
these boundaries in order to study man comprehensively
using the relevant concepts, idecas, tools and teaching

strategies from these disciplines.

Secondly, the nature of soclal studles 1s that, 1t is
a study that emphasises the importance of man. Man is put
in a central position and his activities are studied in
relation to his various environments which could be
physical, social or psychological. Man according to
soclal studies can only exist In hls varied environments
by understanding, interactlng, oreanlsing and running his
soclety in an orderly cultural, economic and political
setting. Hence socilal studles tries to gather relevant
knowledge, values and skllls centred around the subjects
that form parts of these broad spheres of man. Before the

introduction of social studics many of the traditional
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subjects 1like pgeography and history put man only on the
periphery as cne of the cogs rather than the manipulator

of the phyzlcal, soclal and psychological ferces,

Thirdly, soclal zstudles is a subject that 1s founded
on stated poals and objectives. 1t emphasises objectives.
It emphasises objectlves before any content can be of any
slgnificance. The teacher has to understand the
objlectives of the legsson before meaningful learning can
take place. In soclal studies, a teacher must know what
1s supposed to accomplish for the benefit of the child and
Lhe soclety. In teying tec achieve this ¢objectives, he
applies many methods relevant to the learner and the

subject matter.

In the szame vein, the scope of soclal studles denotes
its comprekhensiveness, breath, varlety and extent of
learning experilences provided the learner, This scope
will always remaln an ever changing area belng the
function of space, time and human development, As a
result of this, social studies is broad, global, balanced

and spiral 1In content, objectives, methods and evaluation.

The ascope 1l broad In the sense that 1t is a multi-
Interdlisciplinary study as 1ts main cbjective 1is Lo study
man comprehensively, Thus 1t integrates knowledge, values
and sk1lls drawn frem soclal sclences, humanlties and

sclences.,
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According to Mehlinger (1981:19-22) social studies is
interdisciplinary and multidisciplinary when its contents
depend upon impartant concepts, paradigms and enquiry
methods drawn from two or more academic disciplines.
Tne Lendency in both 1s to creale new &cadcmic discipline
by merging previous ones. But when soclal studlies is an
Integrated subject 1t draws XkXnowledpre from many flelds.
According to him (Mehlinger 1981) this approach typically
organises instruction around fundamental questions, topics
or social problems, Hence the academlc disciplines are
viewed as a store house of facts, methods, theories,
concepts and generallizations used to study these

questions, topics and problems.

In addition, the scope of soclal studies at all
levels 1s generally pglobal with increasing expansion -
breathwise as well as in depth of content coverage. As
from primary school the content centres on the home

(family, school, community, state, nation and the world.

Further more social studies is balanced 1in scope when
it covers cognitive (knowledge), aifective (behavigur) and
psychomotor (skillls) objectives as well a3 Lhe subject
matter or the conitent. Finally In social studlies Lhe
generzl palbitern of content arrangemenlt sevmns Lo follow a
spiral or expanding horizon format. Man Is put in the
focus and all environmental attributes are arranged around
him proceedinr from known to unknown aznd simple to complex

issues.
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?.32.3 OBJECTIVES OF SOCIAL STUDIES PROGRAM.

The ultimate objectives of social studies programme
are citizenship education and reflective thinking for the
sole purpose of improvement of 1life not merely in the
classroom but in the community, the nation and the world.
It 18 designed to develop intelligent, responsible and
self directing citizens. The soclial studies programme 1s
designed to glve understanding of movements, events and
personalities that have influenced the history of a nation
and its economlc system. It focused on the influence of
geography upon the people's lives; the controls on lives
imposed by political institutions and better understanding
of others. It further explained the basic socilal
institutions and human relations with other people both at

home and all over the world.

The programme 1s designed to further assist pupils in
developing skills for inquiry such as analysing topics and
problems, welghing alternatives, considering consequences
and making decisions from systematic observations.
According to Cook and Doll (1973) the programme 1is also
designed to assist pupils in developing favourable
attitudes towards appreclation of basic beliefs and
values, and consequences of holding certain values. The
contributions of individuals and group to cultural
heritage and understanding of their cultural differences

are also the focal points of social studies programme.
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This fleld of human relationship i3 so vast, so
complex and sc dynamic that the task of selecting content
and organlsing 1t for teaching purpose 1n elementary and
higher schoels require intelligent and continucus planning

at all levels.

According to Zola (1990) of these three areas
(Science, Mathematlcs and Social Studies) perhaps none
holds more promise of attalning primary goals In education
than the soclal studles. He further pointed out that the
soclal studles as an area 1z concerned with human beings,
thelr relatlonships with one another, thelr Ilnteraction
with their environment, thelr attempts to understand andg
solve problems, their values and thelr achievements. It
provides opportunities for democratic discussion for
appreclation of goods and services, for economic
opportunities and political responsibilities. Social
studles opens the way to critical analysis of issues and
human problems, and it encourages creative thinking in

problem solving situatiocn.

2.3.4 SOCIAL STUDIES STRATEGIES AND TECHNIQUES,

The present practice of gilving s£ocilal studies to
geography or history teacher is condemned by this
researcher on the basis that social studies has its own

strategies of teaching.
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Soclal studles deals with people, their attitudes, beliefs
‘and values, and their interactions with themselves and
their environment, therefore the socilal studies teacher
must approach the subject with a deep insight into human
nature and his problems. He should be able to develop
skills of observatlon, analysls and ability to make
inferences., Finally the teacher has to convince himself
that he is committed to, interested in, and enjoys
teaching social studies. These are some quallities of an

affective social studies teacher.

Hugh Corhin in NERC (1981) gave scome names of such
metheods of teaching social studies as 1inquiry, discussion,
dramatization, simulation, problem solving and lecture
methods. Inqulry 1s an activity oriented, thought
provoking creative method in which students, out of
curloslty and on thelr own or under the teacher's puldance
probe, investigate, 1lnterpret relevant issues and problem
vith a view to providing solution through reflective -
thinking and rational decision making which this methed
develops 1n the lnaquirer. This method lnvolves the
sclentific approach of identifying problems, formulating
hypotheses, collecting relevant data to authenticate the
data drawling conclusions even 1 tentatively and

developlng generalizations.

Inquiry, like discussion methods are particularly

appropriate for use 1n soclal studles classes. They
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allow students to deepen thelr understanding of 1deas,T'

issues and concepts by having to sxamine and interpret
them in a formal way. The collection, c¢lassification and
analysis of the information gethered are tha aspects which

give the method 1ts name 'inquiry'.

L Ingquiry can promote the skills of observation,
iﬁformation gathering and the anslysis of lnformation,
The major techniques of this strategy include survey,
opinion pool, interview, questionnaire and field trip.
Discussion Method: One of the most widely used methods in
social studies according to Corbin 1s discussion method.
It i3 a thinking together process or a type of
cd;dperation in learning. It is a learning process which

requires team work among the learners, The method 1s
organlsed on the principle that the knowledge and ideas of

several pecple pooled together, have greater merit than

"thosaes of a single person. Group discussion may take the

form of brainstorming debate, small group or panel
discussion techniques.

Dramatizations: Of all the methods used to teach socilal
studies dramatization is the most effective for
stimulating and interesting students in what they are to
learn. These strategies include some direct and simpls
technigues such as miming, plavlet and role playing.
Dramatization techniques such as miming, playlet, role
playing, monologue/dlalogue and puppetry can be used to

feaeh subject matter wyhich allcows feelings or emotlons



to be expressed within the boundary of a simple story.

It 1s a valuable way to help pupils develop cont'idence and
self esteem as they are involved physically, emotionally
and mentally in any of the techniques chosen by the
teacher.

Simulation methods:- According to Corbin in NERC (1981)
slmulation methods are some of the most interesting and
rewarding teaching strategles that have been developed 1in
recent times. These are dynamic and lively ways of
presenting very thought provoking ideas, problems, lssues,

and realities in our past and present social life.

Simulation comes from the latin word 'similis', that
is, to act like, to resemble or to pretend to be. Thus
simulation methods are actlivities that present real life

situations, past events, incidents or organizations 1in

such a way that students will learn and understand more
about them. 1t could be historical simulation, for
instance the crowning of Oba or Emir; Simulation
activities such as ECOWAS, 0.A.U. or U.N. General Assembly
or Simulation Games, game whlch model social, economic and
political events such as 'MONOPOLY' and chess.

Lecture Method: This 1is one of the most traditional forms
of classroom interaction between the teacher and the

learners. Others include questioning and note tak'ng
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to be expressed within the boundary of a simple story.
It is a valuable way to help puplls develop contidence and
self esteem as they are involved physically, emotionally
and mentally in any of the techniques chosen by the
teacher.
Simulation methods:- According to Corbin in NERC (1981)
simulation methods are scme of the most interesting and
rewarding teaching strategles that have been developed 1in
recent times. These are dynamic and lively ways of
presenting very thought provoking ideas, problems, 1issues,

and realities 1n our past and present social life,

Simulation comes from the latin word 'similis?', that
is, to act like, to resemble or to pretend to be. Thus
simulation methods are activities that present real life
situations, past events, incidents or organizations in
such a way that students will learn and understand more
about them. 1t could be historical simulation, for
instance the crowning of Oba or Emir; Simulation
activities such as ECOWAS, O0.A.U. or U.N. General Assembly
or Simulation Games, game which model social, economic and
political events such as 'MONOPOLY' and chess.

Lecture Method: This 1s one of the most traditional forms
of classroom interaction between the teacher and the

learners. Others include questioning and note taking
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techniques. Lacture method involves the teacher felling
the puplls what he knows about any topic under discussion.
With thils mathod, all the pupils in the same class are
taught the gsame thing at the same time and gpeed. The
teacher does all the teachling with 1little time for asking
questlions and ifillusirations where necessary with thé
puplls 1in mest cases as passive listeners. Lecture method
13 only economical in terms of time, space, effort_and

materlals.

2.3.5 EVALUATION IN SOCIAL STUDIES,

Evaluation 1w the process of determining the extent
to which objectives have been achieved., Everything that -
goes into the teaching/leavrning of social studies 1s
evaluated, For instance, the pbjectives, the contant, the
resgurces and the twmaching methods are all avaluated.
Other specifilc areas to be evaluated in social studles
include students! achievement i1.e. (the knowledge, skills

and attitudes in social studies} and the syllabus.

Easzay and objective tasts.ara ua;éuto evéiuate puﬁiié
achievement. Such oblective tests include true-false
type, matching and nultiple choice types. The davelopment
of 8x1llls form an integral part of the major objectives of
soclal atudiss., Puplls are expectad to davelop skills of
co-cperation, adjustment and citizenship and thezs skillas

of social competence are evaluated with the aid of rating
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scales. Anothar primarylobjective of soclal studlies is
the davelopment of right attitudes, values and interests,
these zre measured with the use of attitude scaless. This
gcale consist of a set of statements to which an
individual responses will show his attitude. The
respondent reacts to esach statement on a fivewpoint scale
ranging from strongly Agree (3A) Agres !A) Undecided (U)
Disagree (D) to Strongly Disagree {SD). But in most cases
objectives are stated in knowledge form rather than
attitudinal form as such evaluatlon 1s restricted to
either essay or objective tests. In a nutshell,
evaluation of students achievement may be prognostic,
formative or summative., Evaluation is progriostic when 1t
1s for the purpose of prediction: it is formative when the
purpose is to find out how far learning has taken place;
1t 13 summative, when at the end of a programme or lesson
the purpose 1is to determine to what extent objectives have
been achieved. In line with these, avaluation 1s aeen as

a continugus process,

On the other hand social studies programme elither the
sfllabus or the curriculum is evaluated based on thelr
sources, oblectives depth and their development, and their
implemantation. Variocus evaluation strategies are used
eithar 3t the 1ndividual school level or the =tate and .

national levels.

- \
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2,3,65 RELATIONSHIP BETWEEN OBJECTIVES, METHODS &
EVALUATION.

While obJectives ldentify what i3 to be accomplished,
procedure or strategies indicate how the objectlves are to
be achlieved. On the other hand 1t is evaluation which
determines how well the procedures have achleved the

objectives,

According to Okuront;fa in HERC (1981} evaluation is
an integral part of the teaching/learning process and 1n
order that. the asctual outcome of instruction can he
properly compared with the anticipated results, teachers
ahould determine theilr methods of evaiuation at the same
time as they establlish objectives and teaching strategles.
This comparilison does not only ernable teachers to assess
how well thelr students have learnt, but &lso helps them
to determine their naxt classroom procedures, after which
obhjeciives may have to be changed, lezsrning activities
sltered, ¢r evaluative instruments may have to be

-

replaced.

..In the wofds of Cook and Doll {1973:;280) "Many people
simply have no basils for knowing what to believe about
moral, soclial and other 1ssues. The socilal studies
teacher has become one of the last resources in our
civllization for helping children sort among avallable

values patterns and then state values of thelr own".

'HAE a study of society through active and rigorous
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examination of history, economics, government, sociology
and other social science disciplines, social studies is
most challenging and involving of all subject areas. As
pointed out by Zola (1990) with a shift from coverage to
depth, the goals of soclal studles programme would have
shifted from knowing a little about a lot to knowing a lot
about less. Similarly with 1ts practices that allow
students to assume authentic and genuine ownership of
their learning, it will demand a greater degree of

flexibility and artistry from teachers.

Although there is no simple formula for effective
teaching of social studies in seconcdaery schools, the
teacher who understands the principles of child growth and
development, the realities and 1deals of contemporary
Nigerian l1life, and the broader objectives of schools has
the foundation upon which to develop teaching procedure
adopted to the situations in which he is teaching. This
is because no ready made statement of objectives should be
accepted by teachers without revisions, additions and

adaptations to local conditilons.

2.3.7 THE CURRENT STATE OF SOCIAL STUDIES EDUCATION.
The most recent comprehensive examination of social

studies education was part of the effort funded by the

national science foundation in 1977 and 1978 to examine

the status of pre cecllegiate mathematics, science and
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social studles. Welss (1978) Wiley [19??).and Stake and
Easley (1978). These reports have been summarised by
Shaver, Davls and Helburn 1979 cited by Zola {(1990:2)
that:
1. Tesachers rely on and belleve 1in the tLextbooks as
the central instrument for tegaching and learning.
2. The most fraquently used strategy as reported
by teachers i1s lecture method; primary 1n the sense
that the teacher either talks or demonstrates to the
entire class. About two-thirds of soclal studies
students listen to a lecture at least once a week;

a quarter listen to lecture daily.

-3. Discussion 1s the next most frequently used

teaching practice.

4. Strategles and technliques used by sccial studies
teachers at secondsary level are not commonly derived
from the 1ngquilry orilented and sclentiflc gpproaches.

5. There 1s little focus on value-oriented teaching.

6. Finally, simulation, debates, role playihg and
problem solving and similar strategles are

infregquently used.

The national =zcilence foundation studies are not alone
in revealing an absence of enthusilasm, creativity,
Involvement and valwes 1in soclal studies, teaching
practices. More recent reports by Goodland (1984) Sizer

{1984) Powel et al (1985) cited in Zola (1990) show the
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same problem of teachers lecturing to class after class of
generally uninvolved students and following the dictates

of a chosen textbook.

In Nigeria, the story is never different. The bulk
of teaching 1s to impart conclusions from a distant
authority (textbooks) through the orderly presentation of
lesson materials, Teachers like and trust these tools as
do students at all grade levels., Using these tools,
teachers lecture, discuss, lead recitation and give
assignments. Teachers typically do not inquire or use
other innovative practices, they teach only for cognitive
learning, in fact at the lowest level of recall and never

concern themselves with the effective domain.

Another research conducted into effective instruction
identifies processes for accomplishing the explicit
teaching of concepts and skills. The steps are summarised
by Rosenshine (1986) cited in Zola (1990:7). While a good
deal of the research has focused on elementary school
classroom, there are sufficient insight for teachers of
secondary social studiles,

As cited by Zola (1990:7) teachers are advised to:

- Begin a lesson with a short statement of goals.

- Begin a lesson with a short review of previous
prerequisite learning.

- Present new materials in small steps with students'

practice after each step.
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- Give clear and detalled instruction and explanation.
- Provide active practice for all students.
- Gulde students during initial practice.
- Provide systematic feedback and corrections.
- Provide explicit instruction and practice for
seat work exercise and where necessary monitaor
students durlng seat works and finally continue
practice until students are independent and
confident.
The insights from the above research are very helpful for
accomplishing some of the goals of social studies
instructions. The emphasis in social studies classroom
must be on using teaching practices that are more highly
involving, cognitively sophisticated and effectively

stimulating.

2.3.8 SKILL DEVELOPMENT N SOCIAL STUDIES.

Skill 1is the ability to perform repeatedly an
activity with competence. Cook and Doll (1973:292) have
analysed skill development 1n social studies clearly as
pointed out in thelr work. One of the purposes of
schooling, according to them, 1s the development of
significant work/study skills such as acquisition skills,
organisational skill, evaluation skills, communication

skills and group work skills.

Acquisition skills involve gelting knowledge by using
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resources such as dictionary, while organisational skills
involve organising information by listing the main ideas
in what one 1s reading. Evaluation skills on the other
hand involve determining what information is relevant by
arranging 1items in the order of importance. While
communication skills deal with translating what one has
learned intoc written or oral expression by using
vocabulary. Finally, group work skills (social skills)

involve working successfully with others by taking turns.

They highlighted principles guiding skills
development 1in the following ways:
That the skill should be taught functionally 1in the
context of a topic of study rather than as a separate
exercise. And the learner must understand the meaning and
purpose of the skill in addition to motivation of

developing 1it.

The learner should also be carefully supervised in
his first attempts to apply skill so that he will form
correct habits from the beginning. Such a learner needs
repeated opportunities to practise the skill with
immediate evaluation so that he knows where he has

succeeded or failed in his performance.

He needs individual help through diagnostic measures
and follow up exercise since not 2ll members of any group

learn exactly at the same rate or retain equal amount of
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what they have learned.

According to them, skill instruction should be
presented at ilncreasing levels of difficulty moving from
the ainmple to the more conplex and that the result growth
in sk1ll should be cumulative as the learner moves through
school, with each level of instruction building on and

reinforcing what has been taught previously.

Cock and Doll (1973) further advised that students
should be helped at each stage to generalise the skills by
applying them in many and varied situations in this way
maximum transfer of learning can be achleved. Finally the
programme of 1instruction should be sufficizsntly flexible
to 211ow skills to be taught as they are needed by the
learner and many more skills should be developed

concurrently.

Dainow and Bailey (1988) have earlier advised us that
in order for skills training to be effective there are
some basic conditions which should be met such as
connecting links; practise and feedback feollow up/support.
According to them there must be a link that the learner
can understand between the training and his perception of
the present situation. The opportunity to practise a
skill 1s crucial condition if the skill is to be mastered.
Similarly, as learning means change, 1f it must be

effective and maintained there should be support and
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opportunity to evaluate the results. These enhance the
development of skills generally and in socilal studies in

particular.

In the researcher's view, basic to any techniaque that
will be used to help students change thelr attitudes 1n
the direction of socially desirable behaviour will be the
ability to demonstrate one's own belief in that kind of

behaviour.

In conclusion, merely reading about resolving 1issues
either by debate or the ballot for instance, 1s not enough
rational discussion and voting must become functional in
the lives of the children 1f they are to become informed
and participating citizens. Democratic citizenship
develops in & classroom in which children practise living
as ciltizens of a democratic society. This is to emphasize

on the significance of skill development.

The classroom work, as well as the problems of group
living that children face daily in the school provides
many opportunities for children to plan, assume
responsibilities and work together. Units of work
especially in =ocial studies provide many more
opportunities for individuals znd groups to assume
responsibilities and develop/leadership abilities. The
pupils should have a part in deciding what they shall

learn and become 1nvolved in planning their work, they
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should have a wide variety of 1ife long experiences, many
outlets for self expressions, and direct participation in
the evaluation of progress toward the objectives they have

set.

An adequate programme of evaluation must be carried
on as a cooperative enterprise. Parents, teachers and
pupils should all be concerned with the development of
objectives. Pupils should behave in a2 manner that reflect
a satisfactory internalization of attitude apprectations,
feelings and values that are =cceptable in a democratic
setting. They should practise the skills required for
investlgation, communication, use of resources and human
interaction or group work. Since the sccial studies
programme 1is 1in a period of ever accelerating change and
undergoing changes in direction that glives more attention
tec the great social, political and economic problems which
face our nation, problem solving strategies should always

be adopted by our teachers.

SUMMARY .
The foregoing reviews are indication that there have

been some investigations in soclal studles. It also

attests to the fact that a lot of work has been done in

introducing social studies as a fleld of study into

Nigerian schools - curriculum at both primary and post
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primary school levels.

It further shows that many researches have been
conducted on problem solving approach in both animal and
human beings, teaching practices in social studies and the
current state of the subject. Although many authors have
written about cognitive and affective domains in social
studies, none of the work reviewed or books read
emphasised on the use of problem solving in the affective

domain.

As earlier expressed in the study of all the subjects
offered for study in schools, soclal studies seemed to
have suffered from poor teaching. One will however find
that this 1s not because of the content per se but the

teaching methods and the objectives pursued.

Therefore this study unlike the ones reviewed and
other simllar ones will emphasise the use of problem
solving approach in teaching social skills in the
affective domain. These emphases are necessary because
social studies aims at schieving nztional and community
integration through the development of affective skills,
attitudes and values in the learner, The affective and
socilal skills which are needed by the individual to enable
him contribute to community integration. They will also
make the learner scilentific without discarding values and

emotions which are valid in their own ways. Such skills
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include the ability to live and work with other people, a
sense of responsibllity, attitude of tolerance and ability

to fulfil obligations.

Every citizen 1s expected to help in promoting social
integration and should learn to be honest, respect others
rights, be humble and patriotic. 1Tt should also enable
the citizen to participate effectively in the process of
political socialization for the improvement of the

society.

It is hoped that the literature reviewed 1is of
maximum importance to the findings made 1in this study in
terms of comparisons and also contributions to decision

making 1in this study.



CHAPTER THREE: RESEARCH METHODOLOGY.

3.0 INTRODUCTION:

Research may be defined as a systematic inquiry in
order to find solution to a problem, discover new
knowledge, confirm or disprove findings in previous

research.

Drew (1980) agrees that research is conducted to
solve problems and to expand knowledge and stresses that
‘research is a2 systematic way of asking questions, a
systematic way of inquiry! (p.8). To enhance his
investigation there 1s a definite procedure or methodology
a researcher adopts. Afolabil (1992) sees methodology as
the operational blueprint which the researcher plans to
employ in accomplishing the objectives of the study. Its
adequacy or inadequacy will determine the success or
fallure of the study. According to him methodology
essentially deals with the 'How' not the 'What'! or 'why!
aspects of the study. He gave the essential elements of
methodology as follows:-

- the variable to be considered and the condition to
be controlled or manipulated in the case of
experimental studies.

- the source of data to be used in the study

- the sample to be involved in the study

- the data collection procedures to be followed and

the statistical analysis to be performed on the data,

68
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In line with the foregoing, this chapter ocutlined the
research methodology that was used in this study by
focusing on:

The Design and procedure

The Population

The sample and sampling procedure

The instrument

Validity and Reliability and

The statistical analysis

3.1 THE DESIGN AND PROCEDURE.

This study was designed to determine teachers'
perception of problem solving approach in teaching social
studies skills in the Affective Domain specifically
focused on secondary schools in Zaria Education Zone. The
study 1s a survey research based on descriptive analysis
drawing on elements of both quantitative and qualitative
studies for the purpose of interpreting and reporting the

data to be collected on the field.

3.2 THE POPULATION.

The population is the group of people or items about
which information 1is collected. Adetoro (1986) has
advised that in order for the researcher to collect the
data needed he must specify the entire group (target
population) that contains the information. The population

of the study 1s therefore all the social studies teachers
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in all sacondary schools (J.85.8.} in Nigeria, although the

focus is on Zaria Education zone.,

Thare are (45) forty five secondary schools in Zaria
Education zone comprising of 2 private achools,
1 F,G.G.8.83., 1 militeary school, B G.8.3., § G.G.S.S.,.
12 0.J.8.83., 16 othera. In all these schools social
studles 13 taught as & subject. There are (110} one
hundred and ten tsachsrs teachling social studies in these
schoola, Hence the target population is the (110) social
studlies teachers of 45 schools.
3.3 SAMPLE ARD SAMPLING PROCEDURE.

Roscoe (1969:184) wrote extensively on how to chooae
an appropriate workable aamplas size thus; '

{a) that a sample size smaller thasn 10 is not

recommended for any atatistical analysiag
 _Ei {b} that for sample am small as 10-20 in size, a
;?”(. succesaful research nay be conducted,

In view of the above expert advice a ssampls aize of
30 schooln from a total population of 45 sachools (66.7%)
and 75 teachers from a total population of 110 teachers
(68.2%) are justifisble. Hence thirty {(30) achools were
sampled from a total population of (45) rforty five
schoola. The schools werae stratified for the purpose of

sampling because of psculiaritiss as follows:
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a} One out of the two private mchools; the only military
secondary school (NM3); A.B.U. Demonstration school;
and the only Federal Governmant (irls 3econdary
School (F,G.5,.,3.). Thess ars four 1n number, _

h) Eight {8) out of twalve (12) {6.,J.3.3.) t.e. aboﬁt
60%3 3 out of 5 (G.G,5.3.); 3 out of 8 (G.8.8.) 10 out
of 16 gther achools including W.T.C/J.S.8; 8S.A.8.
Karsukarau; Barewa College; Qovt. Commercial College
and Alhudphuda J,.85,8. all tin Zaria, These are 26 in
number, bringing the total of 30 schools.

The respondents 1nvolved in the study are ail the aocial

atﬁdiea teachers in thesze thirty schoola, 8ee table I,

3.4 THE INSTRUMENT.

: W¥hen s researcher has decided on & topic, refined it
and specifted ohjectivea, he will bde in & position to
consider how to collect the evidence he requires. The
inatruments &re aeslected and devised to enadle him provide
anawers to the key questions of the study.

Hanagan (1986} gmve Lthe main methods of collecting
primary deta az observation, interview and questionnaire,
Similarly Mosar and Ralton (1979) listed a nuaber of
methods of collecting data in social investigation as
interview, questionnaire, case study, scaling method,
observation &nd documentsry sources,

Wunally (1964) cited in Adoke (1987) on the other

hand had advocated for three major methods such as
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observation, self report questionnaire and projective
technique. He however preferred the use of self report
questlionnalre, because according to him, 1t 1s the
simplest and in many ways the best method of measuring
attitudes. With due regard to this expert advice, the
researcher used self report questionnaire as the tool for

gathering data.

3.4.7 QUESTIONNAIRE.

fs pointed out by Bell (1287) guestlionnaire is a good
way of collecting certaln types cf information qulickly and
relatively cheap as long as the researcher is sufficiently
disciplined to abandon questions that are superfluous to
the main task. The questionnaire was developad after the
researcher had gone through major lilerature and consulted
the supervisor and other colleagues.

Thus the 1dea was drawn from the following sources to
produce the Iinstrument.

a.l Dubey and Barth (1280) (14} Dubey et al (1980)
11 N.E.R.C. (1981) (bi) Abdulkareem (19386)
111 Adoke (1987).

In addition, the views and recommendations of =ocial
studies experts and the research superviscr were
considered while designing the instrument. The
questionnalre was subdivided into 3 sectlions.

Section 'A' comprises of respondents' vital statistics
such as sex, qualification and years of teaching

experience.
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Section 'B' deals wlith Teachers! perception of Problem
Solving Approach as a soclal studles teaching strategy.
While Section 'C' comprises of respondents free comment on
how to improve the teaching of social studles through the

uz¢e of Problem Solving Approach.

3.5 VALIDITY AND RELIABILITY.

According to Roscoe (1969), for a researcher's
instrument to produce the desired result, its validity and
reliability must be established. As a resuit, steps taken
to establish the validity and reliability cf the
instrument of this study included: consulting relevant
literature; cross-checking of the instrument by the
research supervisor and colleagues in social studies both
at Ahmadu Belle Universlty and Federal College of
Education, Zaria.

In addition, the instrument was a moéified version of
Abdulkareem {1986) and Adoke (1987) with some items drawn
from Dubey and BRarth (1980) and NERC [1981) which have

undergone valldity and reliability tests,

3.6 STATISTICS USED IR THE STUDY.

Most people believed that most data ;es;afchers deal
with in educational research are probably not so strong as
to satisfy the conditions for parametric analysis. They
therefore recommend non-parametric statistics such as
Spearman Rank ordered Correlation and the likes.

However, educators have rejected this criticism and

' .
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social studies teachers 1in our secondary schools with
particular emphasis in Zaria Education zone. While the
sample included the thirty schools of the 45 secondary
schools in Zaria zone.

The validity and reliability of the instrument was
ascertained through checking and cross checkings by
colleagues and the research supervisor. The
adqlnistration of the questionnaire was done through face
to face interaction by the researcher and the teachers
involved in the study.

The statistical analyses used included tables of
percentages for frequencies, mean and T-test to test the

four hypotheses raised for the study.



CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.0 INTRODUCTION

The purpose of this study is to determine the degree
of teachers' awareness of the use of Problem Solving
Approach &s a soclial studles teaching strategy, how often
teachers use some of these methods and to suggest the best
Wways these methods could be used to enhance the teaching
and learninpg of social studies.

To obtain the results, questionnaire was designed
based on the modifled version of Abdulkareem (1986) and
Adoke (1987). From the analyses of teachers' perception
of these methods, the results are presented under the
following headings:-

4.1 Respondents Vital Statistics,

4,2 How Often Teachers use some of the Social Studies
Teaching Methods.

4.3 Teachers' Perception of the Use of Problem Solving
Methods in Teaching Social Studles in the Affective
Domain,

4.4 Discussion on the Major Findings.

4.1 RESPONDENTS VITAL STATISTICS.

In section A of the questionnaire, respondents were
requested to provide information about their sex, teaching
qualifications and years of teaching experience, It 1s
generally assumed that 100% return 1s not expected in a
survey, but because of the scope of the study and the
manageable size of the sample this researcher has achieved
a 100% return as he in=isted on a face to face interaction

76
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with the respondents, As the questionnaire were filled,
the researcher collected them insitu. See Table Il below
for the summary of the analysis.

TABLE II: RESPONDENT VITAL STATISTICS.

SEX NO, % QUALIFICATION YEARS OF TEACHING EYPERIENCE
%

NG ¥ NO
M 45 60 TT 60 80 1 - 5 Yrs 30 40
F 30 40 NTT 15 20 65 Yrs & Above 45 60
TOTAL 75 100% 75 100% 75 100%
M = MALE T.T. = Trained Teachers
F = FEMALE - N.T.T. = Non-Tralined Teachers,
4.2 HOW OFTEN DG TEACHERS USE SOME QF THESE SOCIAL

STUDIES TRACHING METHODS

The responses revealed that teachers mostly used
lecture, note taking and discussion methods in teaching
social studies with the percentage of frequently used as
86.6% {65); 93.3% (70} 92.3% {(70) respectively.
On the other hand problem solving, simulation fleld trip
_and Project Methods were generally not used at =21l with
the following percentages respectively 81.3% (61) 78.7%
{59) 72% (54) 57.3% (43). While Dramatization has 69.3%
{52} rarely used and 30.7% (23) of frequently used.

This finding agreed with the earlier finding of Lolo
(1977), Zaky et al (1980) cited in this study. Table III
below represents the freguenclies of teacheprs use of these

methods,
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4.2 HOW OFTEN DO TEACHERS USE SOME OF THESE S0CIAL

STUDIES TEACHING METHODS.

TABLE III

Soclal Studies Frequently Rarely used Not Used Total
Me thods used at all

NO No % NO NO &
Note taking 70 893.3 3 4 2 27 79 100
Discussion
Method 70 893.3 5 6.7 - - 75 100
Lacture
Me thod 65 B6.T 10 13.3 - - 75 1060
Dramatization 23 30.7 52 69.3 - - 75 100
Projlect :
Method 12 16 39 52 24 32 75 100
Field Trip 6 45 60 24 32 75 100
Simulation 4 5.3 12 16 54 78.7 75 100
Problem Solv-
ing Method 4 5.3 54 72 17 _22.7 75 100
POPULATION QF SCHOOLS 45 Percentage 66.7%
SAMPLE POPULATION 30
POPULATION OF SURJECTS 11 Percentage 68.2%
SAMPLE POPULATICH 75

4.3 TEACHERS PERCEPTION OF THE USE OF
APPROACH IN TEACHING SOCIAL STUDIES ;

AFFECTIVE DOMAT

N.

7z

PROBLEM SOLVING

THE

The second question In section B contained twenty

itens astructured on the Llkert Scale basis.

The point

scale indicates strongly agreed, Disagreed, Undecided,

Agreed and Strongly Agreed scored as 1, 2, 3, 4,

respectively.

Below is the analysis of the items in the

5
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questionnaire.

(a)

(b)

c)

(da)

Problem solving is an approach rarely used.

Teachers' responses toc tnis item show that 72
strongly agreed, 22.7% agreed while £.3% were
undecided. None either disagreed cor strongly
disagreed. This has corroborated with the earlier
question "How frequently do teachers use sone of the
teaching method?" The same percentage indicated
rarely used. From this finding, the researcher
strongly recommends regular use of this method to
enhance the teaching and learning of social studies.
Problem Solving 1s only used to develop skills in the
Cogitive Domain. From the responses 20% disagreed
while 80% strongly disagreed. None either agreed or
strongly agreed. This shows the general level of
their awareness of Problem Solving and its importance
as a soclal studies teaching method.

Problem Solving 1s the most appropriate method of
teaching social studies. The responses show a
variety of reactions ranging from strongly disagreed
to strongly agreed 1.e. 40% (SD) 15% (DA) 20% (UN)
10% (A) 15% (SA). This may be so because the answers
to the i1tem depends on how individual understands the
statements as there 1s no objective answer to the
statement. Hence individual's opinlicn 1s strictly
personal.

Problem Solving has the same method as lecture



{e}

(f)

{g)

| | ”éo.ﬁ_ | |
maﬁhcd. 85% strongly disagreed while 15% merely
disagreed with the statement. This shows that even
though fteachers rarely use this method, they can
distinguish batween these two methods. Thiz has
debunked one of the basic assumptions of the study:
That teachers hardly differentiate between Problem
Solving and Lecture Methods.

Lecture Method 1s best used for teaching social
studies in the affective domailn. 50% strongly
disagreed, 30% disagreed, 10% were undecided znd 10%
agreaed, but none strongly agreed with the statement.
This rance in responses Iindicates their sublecilve
psrception of the statement. Although teachers
freguently use lectura ma2thod, they are aware that it
i1s not the best method to teach the affactive domailn,
Problem Solving <an bz used to teach skills 1in all
the cognitive, affective and psychomotor domalns.

A1 the teachers strongly agresd with the atatement
with 100% (SA). This shows that even though teachers
rarely use %this method, thay are aware of its
importance regardless of thelr sex, gualifications
and vears of teaching expertence.

Problem Solving helps students find out things for
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(1)

(3

(o)
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themselves. 30% agreed while 70% strongly agreed.
This further confirms thelr general awareness of the
method.
Froblem Solving does not enhance students interaction
s they work in group. 80% strongly disagreed while
Z20% merely disagreed. None was cither undecided,
zgreed or sirongly agreed. The difference in the
level of disapgreemenl may be accounted for by the
non-use of this method by teachers. If teachers were
using this method regularly they would have been able
to all stronglv disagreed with the statement
correctly.
Problem Solving 1s as important as other methods.
75% strongly agreed while 25% agreed. This item does
not really test the degres of theilr awarsness rather
their persoral assessment of the method in
comparative term.
Using Problem Solving Method is boring. 5% were
undecided 35% disagreed, 60% strongly disagreed.
This indicates a general high degree of zwareness of
this method.
Problem Solving Method does not enhance the
development of positive attitudes towards public
health and rural development. 70% strongly disagreed
while 10% disagreed correctly with the statement.
10% were undecided, 5% dlsagreed while 5% strongly

disagreed wrongly. The small percentage of non
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trained teachers accounted for the percentage of
those that a2greed and strongly agree with the
statement wrongly.
Problem Solving Method enhencez the development of
pcsitive attitudes towards paterictisa, peace and
Justize. 10% were undeclded, 20% zgrzed while £C%
strongly agreed with the statemnent correctly. The
hizh percentage agreement shows the general awaleness
of teachers about problem sclying method.
Problem Solwving Method dozs not enhance the
development of nestitive attlitudas toward cultural
values, 50% strongly disagreaed while 20% disagreed
with the atatement correctlv. 10% were undecided and
10% agreed with the statement wrcocngly. Those
without teaching gualification accounted for the
wrong responses.
Problem Solving and Tnqulry Methods are the same,
30% disacread, 50% were undecided while 20% agreed.
The hish percentage of those undeclided can be
understood from the Tact that even smong sccial
astudles experts and curriculum speclalisis there seesnm
to be no general agreement aboit Lhe sameness of
these two methods. Nacino Brown et al (1382]) feel
thev are the same while Fzegbe (1987) trisd Lo
distinguish between the two methods.
Problem Solving Method can only be used by male

teachers. 80% strongly disagreed, while 10%
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disagreed correctlv. The insignificant 10% that were
undecided may be accounted for by either the male
chauvinists or feminists.
Problem Solving Method should be usad in teaching
social studies at all levels of our education. 30%
strongly agreed, while 20% agreed correctly. On the
other hand 20% strongly disagreed, 15% disagreed
while 10% were undecided. Items m and t were
responded to in the same way bhased on their personal
opinion. The researcher however strongly recommend
the use of Problem Solving Method in teaching social
studies at all levels of our education, As explained
by the researcher; puzzles, quizzes and Work Cards
could be used in primary schools; sorting and
finding solutions to some real 1ife prohblems could be
used in secondary; while higher creative work,
inventions and finding solutions to more complex
problems could be used for higher levels. Summarily,
this analysis indicates a high degree of teachers!'
awareness of Problem Solving Method although they
rarely used it as a socizl studies teaching methcd.

See Table IVa below.
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TABLE IVa;

TEACHERS' PERCEPTION OF PROBLEM SOLVING IN PERCENTAGES.

Problem Solving 1s an
approach rarely uaed

5D

DA

SA

TOTAL

22.7

7e

100

Problem Solving 1s oanl
develop skills in
cognltive domaln

Y
30

4%
<

100

Probler Solving 1s the
most appropriate
method of teaching
Scclal Studiles

40

15

20

10

15

100

Problem Jolving hasz
the same method as
lecture method

85

1¢0

Lecture nethod Ls best
used for teaching
Socinl Skills in the
affective domain

50

10

10

100

Problem solving can be
used to teach skills
in all the cognitive,
affective and
Psychomotor domalins

100

Problen Solving holps
students find out
things for themsslves.

Prcocblem Solving does
not enhance students
interaction as they
Wwoirk 1n group.

g0

20

100

Praobicm Solving is asg
important as other
methods.

75

100

Using Froblems
Solving metnod is
boring.

60

35

100

Problem Solving can
&lso help students
work independently.

20

30

50

100
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SD DA

UN

SA

TOTAL

Problen Solving
teaches both beha-

vigural and substan-
tive attitudes and
values. 5 5

10

40

40

100

Problem Scolving
shouvld not be used in

teaching social
studies in Junilor
Secondery schools, 30 20

10

15

100

Problem Sclving

method enhances the

development of posi-

tive attitudes

towards honesty,

self respect and

reapect for worth

nf others, - -

100

Problem Solving does

not enhance the

development of posi-

tive attitudes

towards public health

and rural development. 70 10

10

100

Problem Solving

enhances the develop-

ment of positive

attitudes towards

patriotism, peszce

and justice. -~ -

10

20

U
2

100

Froblem Solving does

not enhance the

development of posli-

tiven 2ttitudes

towards cultural

values. 60 20

10

10

100G

Problem Solving
and inquiry methods
are the same. - 30

30

20

100

Problem Solving
can only be used
by male teachers. 80 10

i0

100
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SD DA UnN A SA TOTAL

Problem Solving
should be used in
teaching Soclal
Studies at all
levels of our

educatiocn. 20 1 10 25 30 100

(.54
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HO 1. That Trained Teachers and Non Trained Teachers do
not differ significantly in their perception of problem
solving wethad as a soclal studies teaching strategy 1in
the affectlive domain.

Te test this hypothesis, the mean scoras of teachers
perception of problem solving were compared and the
results are summarised in table V.

TABLE V:

T-Test Difference in scores of Teachers Perception of
Problem Sclving according to teaching Qualifications.

GROUP NO MEANS SD t DF t Level
Calculated Critical

Tl s 60 T5..42 B .AT7T 8.99 73 1.66 0.05

N.T.T. 15 60.6 6.67

TOTAL 75

t {1 3+ ¢t 4 T E 22ttt sttt it ittt TR

T.T. = Trained Teachers

N.T.T. = HNon Trained Teachers.

This reveals that Trained Teachers with the mean of 75.4
are higher in their perception of this method than Non
Trained Teachers with the mean of 60.6, See Table IVbh,

Decislon Rule: When the calculated value of t is greater

than the critical value of t, hypotheses are nornally

rejected. Therefore with the t calculated (8.99 > 1.66)
greater than the critical value of t the hypothesis that
“ITRAINED TEACHERS AND NON-TRAINED TEACHERS DO NOT DIFFER

SIGNIFICANTLY IN THEIR TEACHING METHOD IN THE AFFECTIVE
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DOMAIN" was refected at the level (P value) of 0.05,.
This means that the difference in means of the two group
is statistically significant.
H.02 That there 1s no significant difference between the
male and female teachers' perception of Problem Solving
Method in teaching social studies skills in the Affective
Domain.

To test this hypothesis, the mean scores of both the
male and female teachers were compared and the results
summarised in Table VT.

TABLE VI,

T-test Difference in scores on Teachers Perception of
Problem Solving According to Sex.

t t
GROUP NO MEANS SD Calculated DF Critical Level
Male
Teachers 45 T70.11 9.23 3.12 73 1.66 0.05

Female

Teachers 30 T75.96 &4.06
TOTAL 75

This reveals that female teachers with the mean of 75.96
are higher in their perception of this method than the
male teachers with the mean of 70.11. This may be so
because women generally have higher attitudinal scores
than men.

See Table TIVD.

Decision Rule: When the calculated value of t 1is greater

than the critical value of t (t cal. > t cr1) we can
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reject a hypothesis.
Therefore with t calculated greater than t critical (3.14
> 1.66) the hypothesis "THERE IS NO SIGNIFICANT
DIFFERENCE BETWEEN THE MALE AND FEMALE TEACHERS®
PERCEPTION OF PROBLEM SCLVING METHOD IN TEACHING SOCIAL
STUDIES IN THE AFFECTIVE DOMAIN" 13 re)ected at the
Level (P value) of 0.05. This means that there existed
difference in the group means and the difference is
statistically significant.
H.03 That there 1s no significant diflrerence between
teachers perception of problem solving and lecture method.

From the responses il was revealed that teachers were
able to distinguish between problem solving and lecture
methcd. Item D of the questionnaire required the teachers
to respond to the question whether problem solving has the
same approach a8 lecture method. In Lheir responses all
the seventy five teachers were able to disagree and even
strongly disagreed with the item. Hence there was no need
to test the hypothesis since they all have the same
perception and were able to differentiate between the two
methods. This result has debunked the assumplion that
teachers hardly differentiate between problem solving and
other traditional methods.
HO.4 That teachers do not percelve problem solving method
in tesching social studies in the Affective Domain
differently from the other domains.

The result reveals that all the teachers (both male
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and femzle; Trained and Non Trained) strongly agreed to
item F of the questionnaire "Problem Solving Approach can
be used to teach skills in all the cognitive, afflfective
and psychomotor domains" since they all agreed that
difference does not exist and that the method can be used
in three domains there 13 no need to test the hypothesis
mora so that there 1is no differential means for
statistical manipulation. This signifies that even though
the teachers rarely use problem solving method, they are
aware that the method can be used to teach all the three
domalnz of learning.
H05: There 18 no significant difrference in Teachers'

Perception of Problem Solving Method according

to their years of teasching experience.
To test this hypothesis, the mean scores of the two groups
were compared and the results summarised in table VII,
Table VII: T-test difference in scores of Teachers'

Perception of Problem Solving Method according

to their years of teaching experilence.

t t P
Groups No Means SD Calculated Critical DF Level
1-5 Years
of teaching
experiencs 30 &6 6 8.26 6.00 1.66 73 0.05
6+ Years of
teaching
experience 45 76.31 5.22
TOTAL T

3+ s 3 i R 2 22t 2+ A 2 1 2 A E 2 R 2 2 2 2 R & 2 2 2 R 2 L L 3 2R R 1R ER R



92
This reveals that teachers with more years of
teaching experience have higher perception of Problem
Solving Method than those with less years of teaching
experience. This may be so0 because, as teachers gain more
years of teaching experience, they tend to have better
understanding of Lhils teaching method even though they

rarely use 1t,

Decision Rule: When the calculzted value of t is greater

than the critical value of t, hypotheses are usually
rejected. Therefore with the ¢t calculated greater than
the t critical it.e. (5.00 > 1.56), the hypothesis that
"THERE IS NO SIGNIFICANT DIFFERENCE IN TEACHERS'
PERCEPTION OF PROBLEM SOLVING METHOD ACCORDING TO THEIR
YEARS OF TEACHING EYPERIENCE"™ is rejected at the P-Level
of 0.05. This means that the difference in teachers!'
perception of Problem Solving Method according to their
years of teaching experlienca 1s statistically significant
and not just by chance event.

Finally, the teachers were asked a summary question
in section C which requires them to comment freely on how
to improve the teaching of social studies using problem
solving and other methods. Their responses have been
incorporated in the findings and recommendations of the

study.
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4.4 DYSCUSSION OF MAJOR FINDINGS.

From the analysis, 1t was discovered that leachers
are generally aware of Problem Solving Approach but rarely
use 1t. Of all the teaching methods, teachers most |
frequently use lecture metheod and note taking, whille
simulation games, project method and problem solving
appreoach are rarely used, This finding agreed with the
earlier findings of Lolo (1977}, Zaky et al (1980) and
Zola (11490) cited in the study. Furthermore, differences
exists 1n teachers' perception of problem sclving approach
scecording to thelr sex, teaching gqualifications and vears
of teaching experience. According to thelr sex, 1t nas
been discovered that female teachers have higher
perceptlion of Problem Seolving Method than male teachers
with the mean scores of 75.96 and 70.1% respectively.
This may be so because female are known to have higher
attitudinal scores fthan male as observed by Adoke (1987).
Secaondly, dirferences exlst between Treined and
non-trained teachers in thelir percaeption of Procblem
Solving Methoed as a social studies teaching method. This
15 as a rasult of special professional training received
by the trailned teachers at varlous levels of their
education ranging from N.C.E., B.E4A/B.A,Ed, M,Ed to PGDE.
The non-tralned teachers milght have read either B.S3c.,
M.Sc. and HND 4in relevant subjects such as Geography,
History, Sociology, political science, anthropoclogy which

enabled them to teach some toplcs 1In soclal studles
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without actually grasping the teaching methodology. This
may account for their lower perception of this method.

Similarly, teachers are generally able to
differentiate between Problem Solving and lecture methods.
Even though teachers rarely use Problem Solving Method,
they are also aware of 1ts importance as a method of
teaching all the domains of learning 1n social studies.
Teachers are generally able to differentiate between
precblem solving and lecture methods probably because of
their years of teaching experience, particularly the
non-trained teachers. Similarly, they are aware of the
uses of Problem Solving Method in teaching all the three
domains of learning not because they use this method
frequently, but probably from their readings and other
learning experiences.

Based on these major findings, the researcher
strongly recommends for further research to be conducted
on the use of Problem Solving Approach as a social studies
teaching method in the aflfective domain such that
programmes are designed, applied and tested. Secondly
those non-trained teachers should be made to undergo a

professional course in teacher Education.

SUMMARY

This chapter presented the analyses and
interpretation of data collected in order to test the

hypothases of the study. T-test statistical procedure was
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used to test the five hypotheses. From the statistical
analyses three hypotheses were rejected wnlle two were not
rejected.

HO1, 102 and HO5 were rejected because statistical
significant differences exisced between the group means
while HO3 z2nd HO4 were retained, Thesas Ltwo hypotheses
(HO3 and HO4) were not rejected bacause sven though
differences exlsted between ihe gzroup means, there ware
not statistically significant as the T-test has shown.
Bazed on the analyses some wmaior “indings were discussed
and recommendations made, although general findings and
recommendations would be zppropriately discussed in

chapter five of the study.



CHAPTER FIVE

SUMMARY, RECOMMENDATION AND CONCLUSION

5.0 INTRODUCTION:

This chapter attempts to give a summary of the
purpose and major findings of the study. It also outlines
some recommendatlons based on the findlngs. The
researcher hopes that the recommendations made in this
study will be implemented by those concerned with the
teaching and learning of social studles in conjunction
with policy makers in the area of study 1n partcular and

Nigeria in general.

5.1 ISﬁMHARY:

It has been attempted in this study to make some
‘useful contributions to knowledge and research by finding
out teachers' perception of using Problem Solving Approach
in teaching so0cial studiles in the Affective Domain. The
main purpose of this study 1is to generate a research based
data in order to determine the degree of teachers!
percepticon/awareness of Problem Solving Approach as a
social studles teaching methcd for the improvement of
teaching and learning of Social Studles 1in our secondary
schools.

In line with this, thirty schools were selected from
Z;ria Education zone, and the perceptlion of seventy five
g0cia}) studles teachers were used. The study addressed
_the following questions:-

1. Are teachers aware of Problem Solving Approach as a

96
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Soclal Studies teaching nethod?
2. Do teachers perceive probles solving anpro=ch
differently from lecture method?
- 3. Do male ieachers percelve [he use of prohlam method

differently from female tegchars?

? 4. Do btrained teachers percaelive problam =zolving method
¢ifferently from non-trained Lezschers?

5. Do years ol teachling experience make teachers'
percepiion of problem sclving Lo differ signlficantly?

5. Do teachers percelve uslng problem solviang method in
teachliag social studiles in the afifecfive domain

differently from cognitive and psychomotor domains?

i Consequently, five hypotheses were tested in an
attempl to answsar seme of° Lthese reasearch guestions and tou
;debunk sone assumptions ofF the study. These hypotheses
‘are as follows:-

iHO 1 That trained teachers and non-trailned teachers do

| not differ significantly in their perception of
problem solving nethou s a soclal studies teachlng
f(' stralegy in the affsctive domrain.

The result reveals thal significant dlfference exist

‘between the means 75.42 and 06J.6 respectively. This shows
that trained teachers have higher perce=ption of thils
method because of thelr professional tralring 1in
‘Bducation. The ressarcher therefare recommends that all
social studles teachers must be professionally trained to

enable them percelve, and make use of the various teaching
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methods very effectively.

HO 2 That there 1s no significant difTerence between
female and male teachers' perception of problem
solving method in teaching social studies in the
affective domain.

The result indicates that difference exlsts between
the tweo means and it was significant. The female with the
mean of 75.96 while the male has the mean of 70.1. This
may be because female are known to have higher attitudinal
scores than male.

HO 3 That there is no significant difference between
teachers' perception of Problem Solving and lecture
methods.

The results reveal that teachers were able to
distinguish between problem solving apprcach and lecture
method as all the 75 teachers either disagreed or strongly
disagreed with item (D) Problem Solving Method has the
same approach as lecture method. This has debunked the
assumption that teachers hardly differentiate between
Problem Solving Approach and lecture method.

HO 4 That teachers do not perceive using Problem Solving
method in teaching social studies in the affective
domain differently from cognitive and psychomotor
domains.

The rasult reveals that all the teachers strongly agreed

with the 1ten (F) which says that prcblem solving method

can he usecd in teaching skills in all the three domains.
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This signifies that even though teachers rarely use this

method, they are aware that 1t can be used to teach in all

the domains of learning in soclal studies.

HO 5: There 1s no significant difference in Teachers'
perception of Problem Solving Method according to
their years of teaching experience,

The results reveal that difference exists in
teachers' perception of problem solving method according
to thelr years of teaching experience, As the mean scores
of the two groups were compared using T-test statistic,
teachers with more than 6 years of teaching experience
have a higher mean of 76.31 while those with between 1-5
years of teaching experience have a mean of 66.6. This
means that as teachers gain more years of teaching
experience, they tend to have higher perception and better
understanding of Problem Solving Method even though they
may not use the method frequently. From these results
HO1, HO2, and HO% were rejected while HO3 and HO4 were

retained.

5.2 FINDINGS:

From the analysls of data and the general literature
reviewed, the findings related to the study are as
follows:-

t I Teachers are generally aware of the problem solving
approach as a social studies teaching strategy but

rarely use 1t.







