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ABS| RACT

The aimof this study was to survey the conmmunication
needs of students enrolled for the Nigeria Certificate in
Education - by - Correspondence (NCE/ CC) programme in the
Institute of Education, Ahmadu Bello University, Zaria,
During the researcher's interaction with the students and in
grading their assignnents, it was observed that they were
di ssatisfied with the content of the General English course.
In addition, their comunicative ability was inadequate.
Thi s pronpted the study.

The study was designed to find out what the students
considered as their comunicative needs in Li st eni ng,
Speaking, Reading and Witing skills. Three questionnaires
were admnistered to years | and IV students and their
| ecturers to collect information in this respect. On the
whol e, eighty-eight vyear | students, sixty-six year 1V
Students and fourteen lecturers participated in the study.

The results were analysed wusing frequencies and
percentages. The results revealed that the four |anguage
skills were rated high to noderate need for a teacher that
uses English for instruction. The majority of vyear |
students and the lecturers perceived nost of the skills as
high needs of the students at the point of entry. Skills
hi ghly enphasi sed by these two groups are as follows:

Listening skills including ability to:

- Take down neaningful notes.
- Contrast English phonenes.

- Recogni se meani ngs of words, phrases and
sentences .Caused by stress and intonation
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Speaking skills including ability to:

- Pronounce consonants.
- Stress words and sentences appropriately,

Reading skills including ability to:
- Find specific information quickly from nmateria
- [;%%}stand,_ interprete, summarize nmaterial of
various topics.
Witing Skill including ability to:

- Plan and wite Essays, of various types using
appropriate format.

Unli ke the year | students and the | ecturers, the year
|V students perceived nost of the skills as noderate needs.
However, they indicated high need in the area of witing,
particularly ability to:

- Wite various types of Essays.
- Devel op paragraphs in chronol ogical form

- Use punctuation marks correctly.

In the light of the findings, it was recomended that
needs of each set of new entrants should be sought using a
needs assessnent procedure. The teachers should al so nonitor
the students needs as they progress through the programe
to know what needs are satisfied and what remains to be
done. In respect of year |V students who perceived nost
of the skills as noderate needs it was recommended that they

still need help particularly in witing.
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DEFINITION OF TERMS:

The following are key terms which are defined as used
in the literature on needs assessment or as uniquely used

for the purpose of the study.

1. Communicative Needs:

This refers to the language skills needed by learners
to function in various known or expected language situations
indicated by the learners through an analysis of their

needs.

2. Contact Session_ (CS):

This refers to the period of face—to—+face teaching when
all the NCE/CC students come over to Zaria ATC and Kano ATC.
This teaching strategy supplements the correspondence

teaching.

3. Correspondence Period (CP):
This refers to the period when all NCE/CC students
receive learning materials through the post and do their

follow—up assignments.

4. Curriculum Development:

Refers to the various decisions, actions, plans made
about things that Iearners must learn, including the various
ways 0f achieving this, and the assessment of the extent of

acheivement.

S. Distance Learning/Correspondence:
This refers to learning outside the conventional
institutions with minimal reliance on face-to-face teaching

(Neil, 1981, p.8).
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6. Eyaluation:
This is a process of determining to what extent the
goals and objectives of educational enterprise are being

realized or met.

7. NCE/CC:

This refers to a programme designed to train grade II
teachers who are receiving further training by
correspondence to obtain the National Certificate in

Education.

8. Need:
Refers to "the gaps between current outcomes and
achievements, and desired outcomes and achievements for

learners” (Heinkel, as quoted in Okonkwo, 1984).

9. Needs Assessment:

It is viewed as "a tool which reveals the gap between
current results and desired results, places these gaps 1in
priority order, and selects those gaps of the highest
priority for action, through the implementation of a new or
existing curriculum or management process"” (English and

Kaufman, as quoted in Okonkwo, 1984).

10. Threshold:

Describes a communicative syllabus specifically
designed for speakers of other languages in Europe, its sole
aim being to provide learners with the relevant
communicative experience to interact meaningfully with

others.



CHAPTER 1

INTRODUCTION

1.1 PREAMBLE

Since the 1960s, Correspondence Education has become a
world-wide phenomenon. Since its origin, in the early
eighteenth century in the USA, according to Kaye and Rumble
(1981) and Neil (1981}, it has spread rapidly in Western
Europe, the Eastern World, and in Australia - in the last
decade. In recent times tpo, it has become popular among the
developing countries. This new thrust is to make practical
education available to the working classes. This present
study examines one of such programmes: the Nigeria
Certificate in Education Programme - by - Correspondence
(INCE/CC). The study surveys the communication needs of
NCE/CC students.

Nigeria, 1like other African countries, has always been
concerned about the training and, in particular, the guality
of her teachers. Fafunwa (1970}, one of the renowned
educationists in Nigeria, once remarked that "of all the
educational problems that beset the African countries today,
none 1is as persistent and as agonising as the one relating
to the training of the competent teacher.” The Nigerian
government realising the problem of teacher education
maintains, in the National Policy on Education (1981)
section 9, p.41) that "no matter the efficiency of the pre-
service training we give to teachers, there will necessarily
be areas of inadequacies."” In-service education of teachers

will continue to fill these gaps. The issue of unqualified



teachers in the primary school was particularly disturbing
in the seventies. Both the federal and state governments
tried to tackle it in various ways. The situation in the
northern part of Nigeria was especially desperate. This was
because the few qualified grade II teachers voluntarily left
the service to pursue further education, mainly for upgra-
ding. The Institute of Education in Ahmadu Bello University,
Zaria, took up the challenge by providing an alternative and
unconventional teacher - training programme for the northern
part of Nigeria in 1976. This then was the beginning of the
first formal distance education programme in teacher-—
training in northern Nigeria. The general aim was to help
grade two teachers acquire higher Education (NCE) while on
the job. The following are the specific objectives of the

NCE/CC programme as stated by Agboola and Giwa (1983):

{1} To make academic and professional training available to
a large number of primary school teachers;

{2) To bring together teachers and high level educators
from time to time in an academic atmosphere;

{3 To improve the skills in teaching of our nrimary =chool
teachers and consegquently increase their capacity for
good teaching;

(4) To raise the confidence level in our primary school
teachers;

(5) To equip our primary school teachers for any further
training in primary education;

{6) To equip the primary school teachers with primary
school management skills for the achievement of the
National objectives of primary education; and

(7) To improve the quality of primary education in order to



provide a sound foundation for the subsequent stages of

our children’'s education.

The NCE/CC has made considerable progress in achieving
these initial objectives. For example, while the programme
began with an initial enrollment figure of 93 students in
1976, by 1985, it had produced about 1,500 NCE graduates.
Today, it has on its roll more than 2,000 student—-teachers.
The programme has become very popular, especially because it
offers, in terms of cost, a cheaper method of mass education
for teachers compared to similar regular programmes of
learning. The programme is offered on two campuses: Advanced
Teachers’ College, (ATC) Zaria and Kano. These two are under

the Institute of Education, Ahmadu Bello University, Zaria.

Brief Description of the NCE/CC Programme:
Since the inception of the NCE/CC in 1976, it has

relied on two basic approaches in carrying out its
correspondence courses. These are:

{a) Contact Sessions: The NCE/CC course lasts for five
contact sessions. A contact session is held during the
long vacation period, July to September. During this period,
the students receive actual classroom instruction at the two
campuses, A.T.C., Zaria and A.T.C. Kano.

{b) Correspondence_Period: The correspondence period
forms the greater part of the course and lasts for nine
months for each year. During this period, the NCE/CC
students are back in their wor k places. Relevant
correspondence materials are sent to the students using
their home addresses. Notable among these materials is the

Study Guide.



fhe study guide is a correspondence material which
students use for their home study. Each study guide
comprises opf carefully written lessons broken into units
with assignments at the end. The students carry out the
assignments and send them to the NCE/CC Division for
grading. Feed back is then sent to the students after

correction.

The Curriculum:

The content of the NCE/CC curriculum is similar in
structure to that of the regular NCE course in the sense
that it is a continuation of the Grade 1II Teachers’
curriculum. The subjects that form the NCE/CC curriculum
comprise major and minor subjects (see Figure 1). The
subject of focus of the present study is the General English

course which is a minor subject.

Figure 1: List of subjects in the NCE/CC Curricullum.

Major Subjects Minor Subjects
1. Christian Religious Knowledge General English
r English School Health

3. Geography
4. History

S. Islamic Religious Knowledge

6. Mathematics Creative Art
F Physical and Health

8. Science Education

9. Hausa

10. Education (Offered by all students)
Sections: (a) History/Philosophy of Education
{b) Psychpology, and
(c) Principles and Practice of Education.
11. Primary Education Studies (PES offered by all students).



1.2 STATEMENT OF THE PROBLEM

Despite the popularity of, and the increase in, student

enrolment in the NCE/CC programme, the success or otherwise
of the specific components of the programme has not been
ascertained objectively. The only recorded =tudy on this
programme to date is a general formative evaluation research
by Agboola (1985). He focused his attention on the
assessment and effectiveness of the t2nching strategies
(i.e. the correspondence course materials and the contact
sessions). His study is limited in scope and cannot be said
to be exhausive since it addresses only one aspect of the
programme (i.e. teaching methods). The study therefore
opened the way for the present study, whose focus is on the
content and implementation strategies of one component of
NCE/CC programme - General English.

The inspiration to carry out this study also came from
the researcher ‘s interaction with the students as a
lecturer. She has also had several opportunities of grading
the students’® General English assignments. It was observed
that the NCE/CC students showed eagerness to learn. Many of
them, however, expressed dissatisfaction over the relevance
of the General English content. Some claimed that although
the course did provide some improvement in iheir knowledge
of grammar, it did not improve their communication skills.
Evidence from the students’ assignments showed that they
performed better in grammar than in assignments which tried
to test their communicative abilities. These observations

served as a strong basis for this study.



1.3 NEED FOR_THE STUDY

This study on needs assessment can be justified in many
ways, It is common in our news media, at conferences and
academic debates, to hear people express concern about the
relevance or irrelevance of the content of our learning.
They observe that the syllabuses of many programmes are
hardly related to the needs of the students, with the result
that school training fails to achieve the desired
objectives. Mable, {(1976:25) for instance, has noted that,

.=« the current thrust towards individualization
of instruction and the general humanistic trend
in education coming to the surface now and again
since Dewey and the 1930°'s require knowledge of
what the student perceives as necessary, not just
the knowl edge assumed by the educational
administration.

The above quotation is not only relevant to American
society but to Nigeria as well, and in particular the
programme being investigated. The recepients of the
programme are adults with varying experiences and
educational backgrounds. It is noted moreover that the
programme being investigated is relatively unique, since
instruction is received through correspondence.

The General English syllabus was initially planned and
designed by the English experts in the programme. Although
the NCE/CC programme has been in existence since 1976,
nobody has actually assessed the content of the General
English +¢rom the students’ point of view. It had been
assumed all along that the beneficiaries are satisfied with
what the course offered them. From personal observation,

interaction with the students and comments made by these

students, the present General English syllabus does not seem



to be preparing the students for communication (i.e. it is
inadequate). These informal observation and comments have
motivated the researcher to empirically investigate and
ascertain what the true situation is.

The researcher was of the view that a needs assessment
study which offers the students opportunity to express their
communication needs in the four language skills: listening,
speaking, reading and writing would reveal what is actually
relevant to them.

This study, therefore, SUrveys the Engiish
communication needs of the NCE/CC students in order to
identify what they consider as relevant as opposed to what
the present General English syllabus offers them. The
findings, the researcher hopes, have implications for the
General English curriculum improvement.

As Trim and Richterich (1980:43) noted: "OUne of the
characteristics of the adult learner is his desire to learn
rapidly something he can use immediately." Our knowledge of
the appropriate communication needs and their current and
future demands will guide the course planners in modifying
the content of the existing General English language
syllabus. Furthermore, modern approach to the teaching of
English emphasizes the importance of providing a course
content that meets the needs of the students. Trim and
Richterich (op. cit., 32) emphasized this point when they
said, "The language needs of adult learning a modern
language are the requirements which arise from the use of
that language in the multitude of situations which may arise
in the social lives of individuals and groups.”

The need to allow students articulate or participate in

7



identifying their learning content has been expressed
strongly by Neil (1981, p.49) who noted that "there is also
a more or less generally accepted view that the imposition,
through education, of value system on students should be
avoided and that learners, actual and potentials, should be
involved in the process of determining priorities for
courses and general system design.”

This study is necessary and in particular in the area
of content because no attempt has been made to examine
specifically the General English syllabus of the NCE/CC
programme since the course began. Like most existing
programmes in our educational institutions, the curriculum
content was provided by the teachers and administrators.
Dpinions of the students were not sought to know what they
expressed as their needs. The data obtained from this study

will become a reliable evidence for programme modifications.

1.4 PURPOSE OF THE STUDY
The purpose of this study is two-fold:

(a) To identify the communicative needs of the
students of the Nigeria Certificate in
Education-by—-Correspondence in
{1) listening skills,

{2) speaking skills,
{3) reading skills, and
{4) writing skills.

{b) To find out whether the present General
English syllabus is adequately meeting the
needs specified by the students.

Specifically, the study seeks answers to the following



questions.

{a) What are the communicative needs of NCE/CC
students as perceived by these students (year one
and four)?

{b) What are the teachers’ perceived communicative
needs of the students?

(c) What are the priority areas as perceived by both
students and lectures?

(d) Are there differences in such needs as perceived
by
(1) students and lecturers?

(ii) between yepar one and year four students?
{e) How adequately is the present syllabus meeting the

needs pof the students?

1.5 SIGNIFICANCE OF THE STUDY

Since reserach into needs assessment of teacher is
novel in Nigeria, it is reasoned or anticipated that this
study will not only provide data for further research but
will provide programme planners and course designers with
some ctriteria to be used in modifying existing programmes as
well as in establishing new ones. The findings of this study
will, hopefully, reveal language needs as perceived by the
students particinating in the NCE/CC programme.

The findings of the study would be useful to the course
coordinator=s, course planners and organisers in providing a
new direction to the selection of the English syllabus. The
question of relevance in relation to the needs of the
learner will become the guiding principle. The programme

planners will appreciate the difficulties of the students in

9



accepting learning content that does not meet their needs.
For the students too, the study would be useful in offering
them the opportunity of expressing their needs and in the
participation of the selection of their learning materials.
The findings will reveal to teachers and curriculum
developers students’ communicative needs. The study is also
significant in the sense that the results will highlight the
strong and weak points of the programme. The findings should
bring about some improvements in the programme and in other

such programmes in general.

1.6 BASIC ASSUMPTIONS:

i. The learners at this level are adults and should
be able to express their communicative needs.

2. The survey of the learners’ needs through the
perception of both the students and their lecturers will
provide some information regarding the learner’'s
communicative needs currently and in future.

3. The information obtained from such a survey would
be useful in making suggestions for the improvement of the

course surveyed.

1.7 LIMITATIONS OF THE STUDY

Although General English is a compulsory subject and
therefore offered by all the NCE/CC students, the present
study is limited because it did not include the vyear four
Hausa and Christian Religious Knowledge students in the
sample. The students were not present when the gquestionnaire
was administered and due to the constraints of time, the

researcher did not repeat the visit.

10



Another limitation of this study is that it did not go
beyond the analysis and interpretation of the collected data
to design a communicative syllabus based on the needs
perceived by the respondents, although this would have been
the ideal thing to do.

Sole reliance on the guestionnaire is limiting in the
sense that it does not fully ensure the accuracy and
authenticity of the responses of the subjects. For instance,
the respondents may not have thoughtfully and carefully
responded to the gquestionnaire due to the constraints of
time. The views therefore, expressed by them may not be a
completely true reflection of the needs perceived.

Another source of limitation of this study was the
rather scanty work 1in the area of needs assessment in
Nigeria. As a result, this study has relied on the few
studies on needs assessment available and obtained the
greater part of the literature from outside Nigeria.

The above limitations were carefully considered in the

discussion and interpretation of the findings.



CHAFPTER 2

REVIEW OF LITERATURE AND THEORETICAL FRAMEWORK

PREAMBLE
Review of Related Literature

This chapter is divided into two sections: the first
deals with the review of the literature; and the second is
concerned with the theoretical framework.

The first section is further sub-divided into five as
follows: Review of (1) literature regarding the importance
of evaluation in Educational planning generally; (ii) the
theory of Needs Analysis as the basis for the development of
curriculum imput; {iii) Methods of Identifying Curriculum
needs; {(iv) Models of Needs Assessment; and (v) Needs
Assessment studies inside and outside Nigeria.

The second section of the chapter deals with the
theoretical framework. Specifically, it includes views and
opinions on communicative competence, current models of
communicative competence and the relevant and appropriate

model for this particular study.

2.1.1 Evaluation in Educational Planning

Evaluation in Education is a process of determining to
what extent the objectives of educational enterprise are
being realized. Curriculum evaluation is therefore an
integral part of curriculum development. Molokwua (1986)
contends that curriculum evaluation is necessary, "to
determine whether a programme is doing what it is designed
to do, whether the teachers are effective, whether the

students are learning what they "should’ be Ilearning and

12



whether the programme should be replaced, continued or
modified."

Bellack and Kliebard (1977) remark that: "the greatest
service evaluation can perform is tp identify aspects of the
course where revision is desirable."” Evaluation, Bellack and
Kliebard <{(op. rcit.) emphasize "is a fundamental part of
curriculum development, not an appendage. Its job is to
collect +facts the course developper can and will use to do a
better job, and facts from which a deeper understanding of
the educational process will emerge.” Curriculum development
and curriculum evaluation must be a continuous process.
There is the need to look into educational programmes;
examine the content, teaching methods, procedures and
techniques and the quality of Ilearning materials and
facilities. Hills (1976) enumerates the features of
effective evaluation as the following.

1. Evaluation is an on—-going process and must not

stop at the end of a course.

2. Evaluation is a co—-operative process involving
teachers, pupils, planners or administrators.

3. Evaluation must be made in terms of the purposes
of the programme. It should encompass aspects of
educational goals.

4. It must make use of a variety of devices and
procedures (instruments/techniques).

Se Evaluative data are organized, interpreted and put
to use.

There are various types of evaluation and each depends

on the purpose which is to be served. These include the

following:

13



Placement Evaluation: is concerned with pupils’ entry
behaviour. It focuses on such guestions as:
{i} Does the pupil possess the knowledge and skills
needed to begin the planned programme?
{ii) To what extent has the pupil already mastered the
objective of the planned instruction? and
{iii) To what extent have the pupils’ interests, work
habits, and personality characteristics influenced
the choice of the mode of instruction?
The goal of placement evaluation is to determine the
place in the instructional sequence and the wmaode of
instruction that are wmost likely to provide optimum

achievement for each pupil.

Formative Evaluation: is used to monitor learning
progress during instruction. Its purpose is to provide
continuous feedback to both pupil and teacher concerning
learning successes and failures. This is useful for the
improvement of the curriculum to meet the needs of the
pupils.

Diagnostic_Evaluation: is concerned with the pupils”
recurring learning difficulties. The aim of diagnostic
evaluation is to determine the causes of learning problems
and to formulate a plan for remedial action.

Summative Evaluation: is designed to determine the
extent to which the instructional objectives have been
achieved. it provides information for judging the
appropriateness of the course objectives and effectiveness
of instruction.

Tyler (1981) asserts that: "Evaluation should be viewed
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as a routine practice carried out to help educators, keep
curriculum programmes operating at their max i mum
effectiveness and efficiency, not as a technique only
brought in during crisis situations.” He adds that
"Evaluation in education should be an instrument for
improving educational programmes, not for determining whose
guilt or innocence prevails. Evaluation should be a normal
part of the continuum of setting goals, assessing needs,
evaluating the process and the outcomes, and recycling."”

The Views, opinions and features of evaluation
enumer ated in the literature above provide valuable
guideline for this study. The views although differently
expressed, present a concensus in the value of evaluation in
education. It is an essential aspect of the curriculum and
should be seen to be a continuous process. As seen in  the
literature, there are various types and purposes of
evaluation. Our study aims to find out the extent to which
the learning content of the present NCE General English
Syllabus is relevant to the expressed needs of the students.

A needs assessment approach is used.

2.1.2. Needs_ _Analysis_ _as a basis for the Development of

Peychologists have long been concerned about the
question of human needs. The pioneering work of Sigmund
Freud on the importance of subconscious motivation drew the
attention of scholars. Other contributors to the question
of human needs available in the literature include:
Featherstone (1950), Abraham Maslow (1954), Daniel Prescott

(1938), Robert Havighurst (1953), and Erik Erikson (1963).
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These studies have influenced the development of curriculum.
Important concepts such as motivation, interest, and drives
of learners have been explained by these earlier studies in
the area of human needs.

Although Needs Assessment is a relatively new area
of study in Nigeria and a recent development in the field of
Education, it seems to support recent theorizing in the
field of Education. Brush (1976:30) drawing our attention
to the usefulness pf this new research methodology, states
that: "Hecause of the need therefore to provide hard data in
planning educational programmes, needs assessments must be
developed as a fundamental part of an overall process of
educational goal-setting, programme developing, programme
implementing, and evaluation."” English and Kaufman (1986),
both prolific writers on Needs Assessment, also recognise
the potentials of this research procedure and have
identified the following as possible contributions of Needs
assessment studies:

1. the provision of raw data about the unknown.

Such data becomes an empirical evidence for
planners to take definite decision.

2. the provision of a continuous evaluation
results which can enable planners to
determine shifts in the priorities of
learners and the society.

3. The aims or outcomes of Education can be made
specific through Needs Assessment studies.

4. The recipients and supporters of schools are
involved in determining their own goals and

effectiveness.
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-~ A Needs Assessment sees productivity (i.e.
the ability to solve problems in the most
effective and efficient manner availabie) and
humanization as compatible and dual outcomes
of improved schools. It seeks to suggest
improved diagnosis towards identifiable ends

for improved practice.

They also contend that Needs Assessment:

requires thinking about desired Ilearner

growth needed to survive in a rapidly

changing society and the setting down of a

list of outcomes or skills, knowledge and

attitudes that students should acquire in

order to cope with such a rapidly

changing society.

From the "gaps the writers argue, come useful
clues for tracing down problems with the tools and processes
of implementation.

Unruh and Unruh (1984), writing about the aim of Needs
Assessment comment that it seeks "to locate the places where
something is wanting”. Depending on the purpose "needs
assessment may either precede or follow the determination of
goals. Needs are also useful to know when revising,
modi fying, and expanding the curriculum”.

Needs Assessment is a fundamental process in curriculum
planning. It is a realistic procedure in identifying
learners’ needs in order of priority.

As Brush (1976) puts 1t, "Education for both youngsters
and adults has +too long put into the hands of a few

professional educators the decisions about content and

method of instruction.” Needs Assessment emphasizes the
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importance of the learners themselves in taking decisions
about what they want to learn.

Recent supporting evidence of Needs Assessment as
advanced by Unruh and Unruh (op cit) demonstrates the
increasing demand for educational accountability, resulting
from the meagre economic allocation to schools. It is
important to look into programmes and assess the success
from the point of veiw of the learners. Since they are the
beneficiaries, their needs must be reflected in the course
content.

Therefore, a Needs Assessment takes into consideration
the need to continually re-order the priorities of the
learners as expressed by themselves. The result is a
continuing cycle of curriculum renewal which makes for
improvement, modifications and shifts in emphasis according

to the expressed needs of the learners.

2.1.3. Methods of Identifying Curriculum Needs

The literature reveals that various methods have been
emploved in collecting Needs Assessment data. These methods
vary from structured interveiws, observations, formal
testing to surveys. Our study has used the survey method.
English and Kaufman {(1975:21) emphasize that: "A scheol
system which allows itself to define needs solely from
standarized tests has signed away 1its prerogatives and
options for programme development and (its) responsibility.”
They further argue that assessment of needs should go beyond
the achievement of student in basic skills to identify gaps
between present conditions and desirable outcomes for

students as they enter society and assume adult
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responsibilities.

Unruh and Unruh (1984, p. 182) suggest the Delphi
Method as another useful method of Needs Assessment. This
is a method which provides "reliable subjective data for use
in studies where hard data are unavailable or too costly”.

A Delphi Method, say; according to them, can:

structure a group communication process so that a
group of individuals as a whole can deal with a
complex problem. Feedback from individual
contributions of information and knowledge 1is
provided, and there is some assessment of a group
judgement, some opportunity for individuals to
revise their views, and a degree of anonymity for
individual opinions on needs.

Unruh and Unruh {op cit) summarise the usefulness of
this method in planning for curriculum development. This
includes "gather data not accurately known or availablej;
distinguishing between real and perceived needs: exposing
personal values and social goals; evaluating possible budget
allocations; developing cause and effect relationships; and
putting together a model, a system, a set of goals, or a
five-year plan. The Delphi Method of Needs Assessment is
appropriate for use if one or more of the following
conditions exists:

1. When the problem can benefit from subjective

judgements on a collective basis.

2 When individuals contributing to the examination
of the problem represent diverse backgrounds with
respect to experience or expertise.

Se When more individuals are needed to offer advice

than can effectively interact in a face-to—face

exchange.

4. When time and cost make frequent group meetings
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unwor kable.

- When disagreements among individuals are severe.

b When the heterogeneity of the narticipants must be

preserved to assure valid results.

Medley (197%9) identifies two methods for Needs
Assessment . Needs Assessment he =tates, can be by both
‘holistic’ and ‘atomistic’ measures/through the use of
standardized tests.

The Fformer, he claims is subjective as it requires
personal judgement, while the latter is machine scored.

The various methods of Needs Assessment reflect the aim
of the studies. For pur present study, the survey method

has been considered most appropriate.

2.1.4. Models of Needs Assec=ment

Kaufman (1977) has suggested six different models of
needs Assessment. In addition, he suggests some possible
applications of each:

Alpha: This model is regarded as the most basic and
fundamental of the six proposed needs - assessment models.
It is a model recommended when the school attempts to find
out whether its previous goals, curriculum, and procedures
should be changed. The participants are mainly "concerned
with what should be, with choices, rather than examining
deficits in the status guo”".

Beta: A beta model is implemented to determine the gap
in current learner performance as compared with desired
performance. Standardized tests and/or some standard
criteria of performance may be used.

Gamma: This model seeks to place in order the existing
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goals and pbjectives. The purpose is to obtain a ranking of
goals. Based on the obtained list of sorted priorities,
alternative programmes or materials can be emphasized in the
schoopl system.

Delta: This fourth model is a "discrepancy -
determination procedure”. Its aim is to implement selected
alternatives. Management by objectives and instructional
management plans are examples of this model.

Epsilon: This model is pften said to be similar to
sunmative evaluation. It is used to determine discrepancies
between results and objectives for the end of term or

project or of programme.

Zeta: This is a gap analysis that provides constant
and continual renewal. It requires the collection and use
of data at any point in time in the conception, analysis,
design, implementation, or evaluation. The aim is to make
decisions about changing, keeping, or stopping the various
parts of the programme.

The study adopts a model similar to Beta and Zeta
models. The former is relevant because this study seeks to
identify NCE/CC students’ communicative needs in General
Cnglish in relation to what the syllabus provides them. It
‘ries to find the gap in the content as compared with the
in&irnd needs of the students. The latter model is also
fhoptld because the aim of this study is to use the data
collected for programme modification and improvement. This

gap analysis is seen to be necessary and should be done

continually.
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2.1.5.1. Needs_ fAssessment Studies inside Nigeria

One of the recent works in needs assessment in Nigeria
that the researcher is aware of was conducted in 1983 by
Adeyan ju. He identified and classified the language needs
of students in the lower and upper classes of post-primary
schools in Zaria through a multi-dimensional approach that
combines classroom interaction analysis criteria with survey
methods. His findings were significant, as they rcvea} the
need for improvement in the curriculum, in the selection and
preparation of text books, and in teaching methods.

Olacfe (1984), using the survey method, carried out a
needs assessment studies to define the reading needs of
science and technology students and to propose a strategy
for meeting these needs. It was found that reading ranked
first as the greatest area of the students’ need. His study
also revealed the need for modification of the English
curriculum.

Okonkwo (1984) conducted a survey of academic and
professional needs of TESL Teacher Training at Ahmadu Bello
University, Zaria. The study identified the academic and
professional training needs of the teacher traineees
involved in the B.Ed. TESL two-year degree programme to see
dhe extent to which the identified needs are addressed by
the programme. The study showed that the year I trainees
expressed higher need in areas of knowledge, skills and
teaching practice experiences than the year 11 trainees.

The above study shows that there is need for thorough
analysis of the curricula of the NCE programmes that
prepared prbsp-ctive candidates of the B.Ed. TESL programme.

The study recommended "that teacher education programmes in
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Nigeria be more responsive to the needs of their clientele
through constant research.”

Although the above study was not specifically for NCE
level, its findings draw our attention to the need to review

/!
the curriculum of NCE programmes which prepare the B.Ed
students, paying attention to the needs of the learners.

Apart from these studies, as Olaofe (1984) puts it,
curricular in different subjects areas, including
English, textbooks and course materials are still based
on speculations of what the government, examining
bodies or college authorities feel learners’
communicative needs arc rather than what the learners
themselves and the teachers in contact with them daily,
feel their needs really are.

Perez has also expressed similar views about the
weaknesses of foreign language instruction. He maintains
that:

too many teachers tend to pursue their own objectives

rather than to consider the nceds and abilities <=7

students whom they treat a= if¥ they were to become

carbon copies of themselves" {(quoted in Medley, 1979).

Since there is a shift from a subject matter centred to
a learner-centered curriculum, the various studies reviewed

above stress the need to account adequately for the learner

using needs assessment study.

2.1.5.2. Needs Assessm
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Brush (1974) designed a neerd=s assessment study to
provide guidelines for an in-service Elementary Teachers
Education programme in southeastern Massachussets, U.S.A. He
splicited the views of administrators, teachers, parents,
and students - to find out what they perceive to be the
elementary teachers’ needs for in-service education. Using

the questionnaire as the main instrument, he categorized the
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items into four:

Category (a) deals with general kinds of instruction
for students;

Category ib) deals with general ways of helping
students with their work;

Category {c) identifies specific technigques for
handling students; and with their work.

Category {d) addressed the special needs of particular
students.

Many of the items in category {(d) were identified as
needs of a great many elementary teachers. Reading
difficulties topped the list.

Shrestha {1977) designed an institutional needs
assessment instrument to determine discrepancies in
programme components, procedures and institutional policies
of the Diploma 1in Education, in Nepal. These were
identified within the framework of an institutional needs
assessment. The result reveals a greater number of
discrepancies in the curriculum and 1in the relationship
components of the Diploma programme than in the
institutional policies components. The perceived
discrepancies of the respondents in the curriculum component
showed that knowledge of the subject matter was not
adeguately treated and that there was need for improvement
in this area. Specifically, the study recommends
improvement in the content and skills covered, as well as in
the depth of the treatment of courses. Generally, the study
showed that there is a need to reorganize the structure and

content of teacher education programme in Nepal to
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strengthen the professional competencies of the teacher
trainees.

Fogt (1981) designed a needs assessment system for pre-—
service Teacher E£ducation at Brigham Young University,
U.8.4A. He interviewed students to identify their needs as
prospective teachers. The results pof this study show that
the +¢ollowing goals were rated high and should be included
in any preservice teacher education programme: employing
discipline and management skills in the classroom,
establishing a climate conducive for learning, motivating
students to learn, establishing a rapport with students, and
building self-concept in students.

Most of the needs assessment studies reviewed in the
literature have relied on the questionnaire and interviews
as instruments for data collection. They have also
addressed the problem of teacher education at various
levels, but none was conducted for the NCE level. There is
also no evidence of such study for the students of distance

education. Hence the present study.

2.2.0. THEORETICAL FRAMEWORK
2.2.1. Existing theories: An Overview

2.2.1.1. Communicative Competence

Most current thinking on the syllabus springs directly
from a rejection of grammatical syllabuses, situational
syllabuses, to what are referred to as notional, functional,
or communicative syllabuses.

A grammatical syllabus emphasizes the teaching of the

rules of language use. Mackey 1965, Halliday, Mnintosh and



Streven, 1964 have written a lot on it, Widdowson (1968)
argues that the grammatical syllabus ignores the
communicative use of language. Roulet (1972) also maintains
that in the light of Chomsky's ideas of the "infinite
creativity of language use” the grammatical syllabus is
inadequate.

A situational syllabus takes into consideration the
situations in which language 1is used. Hence 1t is
situationally ordered on the basis of the various situations
in which the learner uses 1anguage. Contributors to this
approach on syllabus design are Wilkins (1972), Widdowson
{1968), Cook (1971) and Corder (1960).

Wilkins (1976 quoted in Shaw, 1977) summarizes the
weaknesses of these past approaches to syllabus design.

To him:

Structural syllabuses oive too little prominence to

what the learner wishes (o do and convey through

language; situational syllabuses fail to exploit the

fact that most of the things people say are common to a

wide range of situations, and also that a purely

situational apporoach gives rise to too wide a range of
linguistic items to be suitable in the earlier stages
of language learning.

To establish the appropriate framework for this study,
we will look at the literature in the area of communicative
competence. Chomasky ‘s theory of ‘competence”’ and
‘performance’ 1is significant. Communicative competence to
Chomsky, refers to a person’'s intuitive knowledge of his
language; the system of rules which he internalizes so that
he is able to produce and understand an infinite number of
sentences, and to recognise grammatical mistakes and

ambiguites. Chomsky distinguishes this internalized

knowledge of the system of syntactic and phonological rules
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from the actual language used by an individual which is not
2 reflection of the individual ‘s communicative competence
(cf Rivers 1983:14).

Hymes describes communicative competence as "What a
epeaker needs to know to communicate effectively in
culturally significant settings”. He is also of the opinion
that a child learning a language scouires along with a
system of grammar "o sysizan of its use, regarding persons,
places, purposes, other modes of communication patterns of
the sequential use of language in conversation, address,
standard routiness” {(quoted in Rivers 1983:14).

Critics of Chomsky's explanation of communicative
competence point out that he omitted by far the most
important linguisitic ability: to produce or understand
utterances which are not so much grammatical but, more
important, appropriate to the context in which they are
made’ (see for example Munby 1978:9). As Hymes, (1971) puts
it, “there are rules of use without which the rules of
grammar would be useless’” (p. 9).

Habermas (1970) contributes to this debate. He
=splains communicative competence to mean "the mastery of an
ideal speech situation”. He further points out the
importance of having in addition to his linguistic
competence - basic qualifications of speech and of symbolic
interaction (role-behaviour) at his disposal.

Halliday reflects Chomsky’'s distinction between
‘competence’ and ‘performance’ on the grounds that such
explanation has little use in sociclogical context. He
explains communicative competence to mean "the sets of

cptions in meaning that are available to the speaker-hearer”
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{goted in Munby 1978:13).

Using a socio-semantic approach to language and the
speaker's use of lsrnguane, Hallifay sees communicative
cooonetence as: what the speaker can do, can mean, can say -
ns a network of systems.

In Widdowson's view, communicative competence includes
I'mowing how to recognize and how to use sentences to perform
vhat he calls rhetorical acts e.g. defining, classifying,
rromising, warning, etc., (guoted in Munby, 1978:17).

Finnocchiaro ond Brumfit (1983:218) see communicative
rompetence as  "the ability to use the language system
cupropriately in any circumstances”™.

The wvaripus views or opinions above differ only in
cmphasis:  They share some things in common. For instance
" hey agree that communicative competence is seen as
linguisitic, psycholinguisitic, and socio-linguistic. Munby
(1978:21) summarises their view when he states that:
"Chomsky's notion of competence and performance do not or
carnot handle the sociocultural dimension that is essential
to any study concerned with the communicative aspects of
1enguage.”

He proposes three possible theoretical frameworks
appropriate to the specification of a person’s communicative
competence in a second language. These are:

1. Sociocultural orientation which he further subdivides
into three:

(a) Competence and the community: This framework
cophasizes differential competence in a heterogeneous speech

cramunity. In designing an appropriate framework,
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consideration must be given to the nature of communication
needs and the establishing of target level that are relevant
to them.

(b) Contextual appropriacy: Hymes defines contextual
appropriacy as " ....cc--..-..Fules of use without which the
rules of grammar would be useless’. in specifying
communicative competence, we must include both grammatical
as well as contextual competence.

{c} The third framework is a learner centred approach. It
advocates for the specification of communication
requirements or needs prior to the selection of speech
functions or communicative acts to be taught.

The second model which Munby suggests is what he refers
to as ‘Sociosemantic basis of linguistic knowledge’. He
divides this intp two:

(a) Language as semantic options deriving from the
structure. This framework which is based on Halliday’'s idea
draws our attention to what he referred to as “meaning
potential; the sets of options in meaning that are available
to the speaker-hearer. It opts for a sociosemantic approach
to language or course design.

(b} Another sub-division of the sociosemantic framework is
a communicative approach. This framework stresses the
importance of selecting from the notional categories which a
learner needs to handle. These are the things he uses
language for. We should include in our selection, sets of
linguistic forms, those that are appropriate to his level
and requirements.

The third broad framework is the Discourse level of

operation. Communicative competence here includes the
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ability to wuse linguistic forms to perform communicative
acts and to understand the communicative functions of
sentences and their relationship to cther sentences. These
things happen at the level of discourse. Performing a
communicative act reguires the knowledge of the rhetorical
rules of use that govern the patterning of such acts, the
interpretation strategies of the use (Widdowson, 1975).

Munby enumerates the following as implications for this
model :

1. Selection of communicative units, rather than
grammatical elements in the specification of a syllabus,
takes place at the level of discourse.

2. Rhetorical rules and contextual meaning should be
taught as appropriate to the required acts and functions.

X If our concern is with communicative competence, we
must redefine the dimensions of sylllabus specification to
take account of the communicative value of discourse level
units.

Yalden (1983) has pointed out that there is no single
model of syllabus design which is universally agreed upon.
Most recent approaches seem to range from a modification of
existing structural syllabuses to a completely learner -
centred approach. Wilkins (1976) for instance
differentiates between an ‘analytic’® and a ‘synthetic’
approach to syllabus design.

The former presents grammar through natural chunks of
language. It requires that learners analyse the elements of
the grammatical system out of the total.

The latter assumes that learners should learn small



units one by one and gradually create a language system by
paying attention to each item in the system.

Yalden is of the wview that Munby ‘s proposed
communicative model is appropriate only for language course
which have highly defined purposes, and that the less
structured approach will serve better in the case of courses
with a wider scope. This means that, the more accurately
one can predict what the learners’ communicative needs will
be, the more clearly the content of a syllabus can be
delineated.

He has alsc suggested the following six possible

communicative syllabuses.

In using this mpdel, it is assumed that learners are
familiar with linguistic form before work on language
functions is introduced. Rather than integrate
communicative teaching with linﬁuistic form, this model
recommends adding language functions to an already existing

syllabus — linguistic form.

Communicative syllabus Type 2: Structures and functions

This approach which is largely based on the idea of
Brumfit, suggests the use of form (grammar and
pronunciation) as the organising principle in syllabus
design since we can generalize about it. Johnson (1977a)

shares a similar view.

Communicative syllabus Type 3: Variable focus
The model suggests a progression in the syllabus from

elementary to advanced rather than in a given unit.
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Structural exercises and activities would be emphasized 1in
the first level, and later emphasis would change to
communicative function and finally to situation or subject
matter. Supporters of this model are Shaw (1979) and Allen

{1980) .

This model recommends that objectives determine the
functions needed, and the functions determine the selection
and sequencing of grammatical materials. In other words,
the wnit of organisation 1is function in this kind of

syllabus.

Communicative syllabus Type S: Fully Notional

The threshold level, Wastage and the other council of
Europe documents are examples of this model. Wilkins and
Van Ek, two prominent contributors to the work of the
council of Europe, provided a model for generating a fully
notional syllabus. The syllabus was designed for learners
whose proficiency in the second language has to be specified

for very particular and essentially narrow purposes.

Communicative syllabus Type 6: Fully communicative

This is a learner—generated syllabus and sees
commupnication as the primary objective, Advocates of this
approach to syllabus design stress that focus on
compunicative skills would inevitably develop most areas of
linguistic competence. However, focus on linguisitic skills
only, may risk failing to deal with large part of
communicative competence. It is a model recommended for
adult learners who can take decisions about their content

and about learning strategies.
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2.2.2. A_MODEL FRAMEWORK

The present study employs the communicative approach to
syllabus design. It is similar to Munby's learner-centred
approach which suggests the specification of communicative
needs prior to selection of speech functions. The model is
however , different from Munby’'s in the sense that it is for
programme modification and not for initial design of the
General English syllabus. It is also likened to VYalden's
fully communicative syllabus, for it provides adult learners
with the opportunity to take decisions about their General
English learning content as expressed in a needs analysis
survey. It is however, slightly different from Yalden's
fully communicative syllabus, for it seeks to provide the
learners with experiences which will help them to acquire
the grammatical knowledge as well as use the language in
actual communication.

Akere contends (1985), a view shared by Van Ek (1975),
it is not enough to teach functional or grammatical
competence, for many students have been known to leave
school without being proficient in language. Their language
is text-bookish and they fail to use language in real-life
situations, e.g. to make requests and inquries, to transact
business or even to write applications for jobs {Ubahakwe,
1974: Adesancye, 1974). Geoffrey Leech and Jan Svartvik
contend that "Communication" for students at this level of
study "may be more meaningful if the grammatical structures
learnt are related to meaning, uses and various situations
which demand for their use”.

Brumfit and Johnson (1979) remark that the
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communicative approach is: "a reaction against the view of
language as a set of structures; it is a reaction towards a
view of language as communication, a view in which meaning
and the uses to which language is put play a central part.”

Widdowson (1978:467) has this to say abput the past
objectives of language teaching and the assumptions:

It will also be generally agreed, perhap=s that
traditionally the focus pof attention has been on the
linguistic skills and that it has commonly been
supposed that opnce these are acquired in reaspnable
measure the communicative abilities will follow as a
more or less automatic consequence. What evidence we
have however suggests that this is not the case: the
acquisition of 1linguistic skills does not seem to
guarantee the consequent acquisition of communicative
abilities in a language.

Tomori (1981) has identified the need to teach
communication as arising from "the ipappropriateness of
language” use "in semantic-social interaction” which he
regards as one of the common problems of a foreign learner
and user of a language. Littlewood (1981:99) contends that
the most efficient communicator in a foreign language is not
always the person who is most skilled at processing the
complete situation involving himself and his hearer, taking
account of what knowledge is already shared between them
(e.qg. from the situation or from the proceeding
conversation) and selecting items which will communicate his
message efficiently. He further aruges that:

a communicative approach encourages us to go beyond
steructures and take account of other aspects of
communication. It can therefore help us to match the
content more closely with the actual communicative uses
that the learners will have to make of the foreign
language.

The foregoing views, though framed differently, seem to

present strong basis for the communicative approach, adapted

in this study.



CHAPTER 3

3.0. RESEARCH PROCEDURE

This chapter presents the procedure of the study under

the following headings:—

. P | The Sample
3.2 Instrumentation
S Treatment of the data
3.1 The Sample
The s=ample +or the study comprised two sets of
respondents: viz students (year one and four), and
lecturers.
Students

The vyear one students who were just beginning the
General English course and the year four students who had
just completed the course were used for the study.

The reason was that the researcher felt that the
elicitation of the opinions of the students who were about
to take the General English course and those of the students
who had completed the course would provide a better means of

obtaining data on the students’ communicative needs.

Lecturers

The study specifically used lecturer=s of the General
Enqlisﬁ Course. The lecturers were used because it was felt
that their assessment of the needs of students should
complement the students’ own assessment of what their

communication needs were. Both views it was reasoned, might



provide for & hetter syllabus and course design.

3.2 Instrumentation
The instrument used for the data collection 1is a

written guestionnaire.

3.2.1 Development of the guestionnaire
The present NCE/CC General English syllabus formed the

basis for the construction of the gquestionnaire. The
syllabus was used because it is specific, and familiar to
the researcher and would provide a basis to enable her
ascertain if the students® oral reactions f(during the
researcher ‘s informal interactions with them) would be
similar to the students’ responses in the actual data
collected. The questionnaire was alsp derived +from a
comprehensive review of the four language skills as found in
the ESL literature particularly Rivers (1981). There were

three sets of questionnaires

1. One for year one students,
2. One for year four students, and
3. Dne for lecturers of General English

The year one students’ questionnaire contained 40 items
{see Appendix A). It sought the background information on
the respondents’ age, educational qualification, SEeX 4
occupation, (both current and future). The second part of
the questionnaire sought for student=’ opinion regarding
their needs in the four language skills: listening,
speaking, reading, and writing at the point they were coming
into the programme.

The year four students’™ questionnaire (see Appendix B)

also sought the background information on the respondents,



viz f{age, educational qualification at the time of entry
into the programme, sex, occupation, (both current and
future). Five free-response items sought additional
information and opinion about the usefulnecss of the General
English course to the students in learning other subjects in
teaching generally and in improving their use of English.
e second part of the questionnaire asked for the opinion
of the students regarding their needs 1in listening,

‘neaking, reading, and writing skills, extent of coverage of

these skills, the amount of exercises used and the
usefulness of these exercises. On the whole, the year one
and vyear four students’' guestionnaires were similar. The

discrepancy in the number of items (40 for year one, and 47
for vyear four) is because the first year questionnaire does
not contain the five free response questions (items 8-12).
The lecturers’ questionnaire (see Appendix C) sought
both background information on educational gualification and
teaching experience as well as their opinions on the needs
of NCE/CC students in the four language skills, listening,
speaking, reading and writing. The lecturers were also
selled to indicate extent of coverage of the skills, the
amount of exercises used, the usefulness of these exercises.
In summary, the three sets of questionnaire sought the
roinions of the respondents regarding:
1. Relevance of the listed skills to a teacher who
uses English as a medium of instruction;
2. Students’ needs at the point of entry intoc the
NCE/CC programme; {applicable to year one only)

- {5 Students’ needs on completion o0f the course



(applicable to year four only)g

4. Extent of coverage of the skills during the
course.

o Amcunt of the exercises used in teaching the
skills. Applicable only to the year four who had
completed the General English course and the
lecturers of the course.

a. Usefulness of the exercises.

All the questionnaire items were scored on a three point

scale of High, HMedium, Low.

3.2.2. Administration of the OQuestionnaire

Copies of the guestionnaire were administered at
Advanced Teachers’ College ABU, Zaria and ABU, Kano. The
year one students were spread in the two campuses. For
instance, the year one science major and Islamic Religious
knowledge groups were based at ATC/ABU, Taria. All other
year one students were based at ATC/ABU, Kano. The vyear
+our students were all based at the ATC/ABU, Zaria.

The researcher personally administered the
questionnaires to the respondents in Zaria Campus at the
beginning of 1985/86 contact session. Unlike the ATC/ABU,
Kano, the respondents could not be brought together at the
same place and time for the administration of the
auestionnaires. This was dictated by exigencies of time and
practical convenience (i.e. there was constraint caused by
the students’ time-table). The questionnaires wer e
administered to year four students in both the classroom and
informal =ituations and at different times depending on the

respondents’ convenience.
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The researcher personally administered the
questiomnaires to the year one science and Islamic Religious
knowledge groups based at the Zaria ATC Campus. The
questionnaire for their counterparts at the ATC/ABU, Kano
were administered during the General English course period,
which brought all the year one groups together.

The lecturers’ guestionnaire was administered at both
campuses by the researcher under informal situations. Most
of the Kano ATC and ATC/ABU Lecturers took the
questionnaires away and returned them the following day.

On the whole, 168 subjects vis: 88 year one students,
66 vyear four and 14 lecturers participated in this study.
The questionnaire was administered to the students and
lecturers at the beginning of the 1985/86 contact session.
Out of 130 gquestionnaires administered to year one, 122 were
returned. Out of these 122 guestionnaires returned, only 88
were used for this study (&7.7%4). This is because the
remaining 34 were not properly completed. Out of the 100

’Ehestibunairns administered to year four students, &6 were
returned (66%). Out of the 20 questionnaires administered

to the General English lecturers, 14 were returned (70%).

3.3 Ireatment of the Data

The data for the study are presented using #requencies
and percentages. The responses of the subjects to the
background information were first tabulated followed by the
responses of the subjects to the items on the language

skills.
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CHAFPTER 4

PRESENTATION AND ANALYSIS OF DATA

in this Chapter, the results of the data collected from
the students and lecturers by means of the questionnaires
are reported. The information obtained from the three sets
of questionnaires were analysed and presented in the
following manner: first, the biodatea of each group of
respondents and secondly, the communicative needs identified
by each group in the four language skill areas of listening,

speaking, reading and writing.

4.1 BIODATA _OF _THE RESPONDENTS.

Table 4.1 presents the data on the distribution of year
I and IV students by Educational Qualification, Age, Sex,
and Occupation (present and future).

As revealed in the table, most of the year 1 students
(72.7%) and most of the year IV students (43.6%4) had the
Grade Il teachers’ Certificate prior to their admission into
the NCE/cc programme. This is not surprising because the
programme was initially designed to enable Grade 11 teachers
qualify for the NCE certificate while on their jobs. The
table also reveals that on the whole, the year 1 students
are younger than the year IV students. For instance, most
of the year 1 students (52.2%) fell within the age range of
24-29 vyeern while majority of the year IV students (43.9%)
fell within the age range of 30-35 years and while a few of
the year I students (2.3%) fell within the age range of 17
and below, none of the year IV students fell within this age

range. These results are a reflection of the change in the
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admission policy. At the beginning of the programme in

1976,

Table 4.1. Freguency distribution of years one and four
students by Educational @ualification, Age, Sex
and Occupation (present and future)

Educatignal Bualification Year I Year IV

N p 4 N %

Grade II Only 64 72.7 42 63.6

WASC only - - - -

WASC and Grade 11 15 17.0 14 21.2

Others 9 10.3 10 15.2

a8 100.0 &6 100.0

Age

17 and below 2 2:3 - -

18 - 23 14 15.9 1 1.5

24 - 29 46 592.2 17 25.8

30 - 35 16 18.2 29 4.9

36 - 41 10 11.4 14 21.2

42 - 47 - - 3 4.6

48 - 53 - - 2 3.0

a8 100.0 66 100,0

Sex

Male 49 55.7 34 51.6

Female 39 45.3 32 48.5

88 100.0 66 100.0

Current Occupation

Teaching 88 100.0 66 100.0

Future Occupation

Teaching 78 88.6 59 89.4

Farming b 6.8 - -

Politics 2 2.3 - -

Journal ism 2 2.3 - -

Administration - - B 6.1

Military - - 3 4.5

88 100.0 66 100.0

a1



Table 4.1 (Continued)

Course of Study Year I Year IV
English main - - 17 25.8
Geography - - 13 19.7
History - = 13 19.7
Science Education - - 4 6.1
Christian Religious - - - -
knowl edge
Hausa - - - -
Islamic Religious knowledge = - 6 9.1
Physical and Health Education - - o 7.1
Mathematics - - 8 12,1
Approximatel y - ™ bb6 99.6

priority was given Grade Il teachers with long vyears of
teaching experience. Later on, the admission policy changed
and teachers with as little as two years of teaching
experience were admitted into the programme.

As shown in the table, there were slightly more males
than females between both groups. The data show that all the
students are currently teachers. This is not surprising
because the programme is designed specifically for
practising teachers. The data on the students’ future
occupation also revealed that most of the year 1 students
(B88.4&%) and vyear IV students (B89.4%) indicated their
intention to remain in the teaching profession.

The data on the course of study show that only eight
out of the ten subjects listed in figure 1 (P4) are
presented. Since General English 1s a compulsory subject, it
is expected that all the ten subjects would be represented
in the data. The possible explanation was that the students

who offered two subjects (Christian Religious knowledge and
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Hausa) were not present when copies of the questionnaire
were distributed.
Table 4.2 reported the results of year four students’
responses to the following open—ended questions: -
a. the usefulness of the General English course to
the students in learning other subjects in the
NCE/CC programme.
b. list of subjects which the course has helped
students to learn.
c. Extent of help of General English course in
learning the listed subjects; and
d. the contribution of the course in improving their
use of English in teaching.

Table 4.2. Freguency distribution of the year IV students’
Responses to the open-ended items

Item B: Is General English helpful in learning other subjects?

N %
Yes 56 84.8
No 10 15.2

b6 100

Item 9: List of subjects which General English has helped
students to learn.

English language

Physical and Health Education
Primary Educational Studies
General Science

Geogr aphy

Fhilosophy

Foundation of Education
FPsychology
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Table 4.2 (Comtinued)

Item 10: Extent of help of General English course in
learning the listed subjects.

N %
Extremely helpful 37 56. 1
Moderately helpful 20 30.3
Very little help a8 12.1
No help at all i 1.3

66 100.0

Item 11: Has General English Course helped students to
improve their use of English in teaching?

N %
Yes <7 86.4
No 9 13.6
b6 100.0
Item 12: Extent of Improvement N %
Improvement was great i % | 44,9
Improvement was mpderate 25 37.9
Improvement was a little b 9.3
No improvement at all 4 6.1

— e e e — e — — e e  —— — - —

It 1s observed from the table that a large “"”9!!::?i~
the students (B4.8%) said General English was helpful. In
the opinion of the students, General English had helped them
to learn eight out of the ten subjects earlier listed in
figure I (F4). Over half of the students (56.1%) felt that
General English course was extremely helpful to them in
learning the listed subjects.

A majority of the subjects (B&.4%) indicated that
General English had helped to improve their use of English
in teaching. Amafah (1982) obtained a similar result. The
data also reveal that almost half of the subjects (456.9%)

felt that General English had greatly improved their use of

English in teaching. The data on the lecturers’
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educational gualification and teaching experience are

presented in Table 4.3,

Table B.5. Frequency distribution of lecturers by
Educational Bualificati—n &-.d teaching
enperience

N A

B.A Ed. English 4 28.6
B.A Ed. and M.Ed. (TESL) 2 14.3
B.A. English S 21.4
B.A. {(Hons) and M.A. {(Lit) 2 14.3
B.A. Ed. English and

M.Ed Educ. Planning 2 14.3
B.Sc {(Hon) and M.Sc (Hon) 1 7.1
Total 14 100.0

R e e

Teaching_ Experience

N %
Years

1-5 4 28.6

6-10 5 35.7

11-15 3 21.4

16~20 2 14.3

As shown 1in this table, a total of seven hold the first
degree while the remaining seven hold both the first and
second degrees. It is also observed that except for one

Tecturer who held a B.Sc {(Hons) the rest of the subjects
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held a B.A. {(Homns) or a B.A. Ed in English. Thus the
majority of these subjects are qgualified to teach the
General English course. The data also show that (35.7%) had
teaching enperience of 6-10 years and (21.4%) had 11-15

years teaching experience.

e - e

The questionnaires {(see Appendices A, B, and C) were
designed to survey the communicative needs of the NCE/cc
students in the four language skills, listening, speaking,
reading and writing. There were three broad response
categories in the questionnaires.

The first category sought the views of the respondents
on the needs of a teacher who uses English as a medium of
instruction in these skills.

The second category examines the current communicative
needs of year 1 students at the point of entry into the
programme and the present needs of year IV students in the
four language skills.

The third category requested the year IV students who
had completed the General English course and the lecturers
te judge the course in terms of extent of coverage of the
various skills, the amount of exercises used and the

usefulness of these exercises.

4.2.1. © ANALYSIS OF YEAR I _STUDENTS' _RESPONSES

Tables 4.4, 4.5, 4.6 and 4.7 present the responses of
year I students to the items on listening, speaking, reading

and writing skills,
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In table 4.4, the result shows that a little over 407%
. the year I students raib the fplicwing five skills as
igh need areas for the teacher who uses English for
instruction: v

| Aoility to contrast English Phonemes titem 6.

Aibility to recoognise meanings of words, phrases and

sentences caused by stress and intonation patterns of

Taglish (item 7). o

poility tp recognise the consanant Enwrd nf ?ﬁq!ish

(item ).

Ability to listen to lectures, news and passage=s of

__IV:TiSTS type=s (item 10)g

and Ability to distinquish between relevant and

irrelevant details (item 13).

On their needs at the time of entry into the ' NCE/co
coogramme, it is phserved that 50X of the subjects expressed
high negd in seven skills while pver 40% expressed high nepd
3 the remaining two listening skills. On the whole, the
rzmulte reveal that the number of year 1 students who
cupressed high need for themselyes is more than the pusber

earessed hic noed in these skills for any teacher wha

vees English to feach.
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Table 4:4.

Responses of Year I Students to items on listening skills (N = 88)

Description of Items Pelevance of these skills to a our need in these skills presently
teacher who uses English to teach
his subject.
. To . -
High Medium Low Hmmmgmm High Mediun |Low response
Listening Skills N £ |N % N % N % N % |N C I b B N %
6. Ability to contrast English phonemes
(e.g. distinguishing meanings caused
by differmces in sound). 42 47.7| 35 39.8} 10 11.4 |1 11 47 53.4|37 42 4 4.5 =
7. Ability to recognise meanings words,
phrases and sentence caused by stress 4 4.5
ané intonation patterns of English 40 45,5 36 40.9] 11 12.5|1 1.1 | 46 52.3|33 37.5 |5 5.7 *
8. Ability to recognistthe vowel sounds
of English _ 33 37.5| 29 33.0f 20 22.7|6 6.8 | 41 46.6]31 35.2 |9 10.2 |3 3.4
9. 2bility to recognis@che consonant
sound of English 36 40.9| 36 40.9] 10 11.4]6 6.8 | 46 52.3{27 30.7 |10 11.4 |5 5.7
10. Ability to listen to lectures, news
and passages of various types 38 43.2| 34 38.6] 10 11.4]/6 6.8 | 41 46.6/29 33.0 |7 8.0 |11 12.5
11. Ahility to take down meaningful notes
after listening to lectures, news Cr
passaces. 33 37.5| 38 43.2] 14 15.93 3.4 | 52 59.1|20 22.7 {12 13.6 |4 4.5
12 Ability to éistinguish between main
points and details after listening to
a passage. 35 39,.8| 33 37.5] 16 18.2] 4 4.5 | 45 51.1/ 33 37.5|6 6.8 |4 4.5
13 Ability to distinguish between relevant
and irrelevant details. 41 46.6] 27 30.7| 14 15.96€ 6.8 | 46 52.3 25 28.4 |10 11,47 7.9
14 Z2bility to draw inferences fram what
you listened to. 27 30.7] 4955.7f 7 8.0|5 5.7 | 46 52.3 29 33.0 |6 6.8 |7 7.9




Speakipg Skills

As can be seen in table 4.5, only (item 15) "ability to
pronounce the vowel socunds of English correctly” and item
16, "ability to pronounce the consonant sounds of English
correctiy” were rated by a little over 40% of the subjects
as high need of a teacher who uses English to teach. The
rest of the items were rated moderately by most of the
respondents.

In responding to their speaking needs at the time of
entry, the following five skills were rated high by over 40%
of the respondents:

Ability to pronounce the vowel sounds of English

correctly (item 15).

Ability to pronounce the consonant sounds of English

correctly {item 16).

Ability to use words and sentences with appropriate

stress to get the intended effect (item 17).

Ability to wuse the intonation patterns of English to

give intended meaning (item 18).

Ability te us=? appropriate register (item 19).
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Table 4.5: Responses of Year I Students to items on Speaking skills (N = 88)

Description cf Items Relevance of these skills to Your need in these skills
a teacher who uses English to presently
teach his subject.
High Medium Low No High ‘edium |Low No
respanse . response
Speaking Skills x ¢ |v% |xs |[ns |[xs s |vs |ns
15, Ability to pronounce the vowel sounds of English
correctly. 36 u40,9| 41 46,6 78,0 | 4 4,5 | 38 43.236 40.9y7 8.0} 7 7.9
16. Ability to pronounce the consonant sounds of
English correctly. 37 42,0132 36.4] 8 9.1 | 11 12,5 42 47,7|29 33.047 86.C L0 11l.4k.
17. Ability to use words and sentence with appropriate
stress tc get the intended effect (e.g. for 33 37.5 | 42 47,7| 9 10.2] 4 4,5 | 43 48,9]31 35,2|10 11.4 4 4.5
emphasis)

18, Ability to use the intonation patterns of English
to give intended meaning (e.g. question, comm. ad, 3y 38,6 |41 46,6 11 12.5) 2 2.3 | 52 59.1]28 31.8{7 8.0]1 1.1

statement, etc.)

19, Ability to use appropriate register (e.g. Broad-
casting, Advertisement, different disciplines). 27 30,7 | 31 35.2| 22 25.0| 8 9.1 | 39 44,3|30 34,1;10 11.4 9 10.2

20. Ability to carry out conversation [ formal and
informal situations. 33 37,5138 43.2)15 5.7 | 12 13.6| 33 37.5]35 39.8)6 6.8 |1415.9

21. Ability to give simple instructions (e.g. giving
directions, giving instructions on how to make 35 39.8 |37 42,0 |7 8,0 9 10.2| 33 37.5/35 39.8]12 13.6]8 9.1
something).




Iin =summary, these results show that just like in the
area of listening, more of these students tended to express
need for themselves more than they did for a teacher who
uses English to teach. The results also reveal that these
students’ perception of need in the area of listening seems
toc be greater than their expressed need in the area of
speaking. This 1s shown by the larger pcercentage of them
expressing high need in these skills and the larger number

of listening =skills they expressed need in.

Reading Skills

Table 4.4 shows that five of the eleven skills were
rated high need areas for any teacher who uses English to
teach by over 40% of the respondents.

These were:

Ability to read and understand material of various

topics (item 22).

Ability to deduce the main idea of each paragraph read

{item 24).

Ability to distinguish between what i1s relevant and

irrelevant in the passage {item 27).

Ability to critically interpret the materials read

{item 28).

Ability to find specific information guickly from the

material read (item 30).

As for their needs at the point of entry to the NCE/cc
programme, the results show that ten of the reading skills
were rated high need areas by over 40% of the subjects.
Receiving the highest rating among the skills is (item 30)

"ability to find specific information quickly from materials



= 88)

Table 4.6: Respconses of Year I Students to items on Reading skills (N
0
Description of Items Relevance of these skills Your need in these ckills
to a teacher who uses English presently.
to teach his subject.
Reading Skills High Medium Low No High Medium Low No
response ) respense
N § N 5 N % N % N & [N © |8 % 33
22, Ability to read and understand material of
various topics, 37 42,0 38 43,217 8.0 6 6.8 42 47,734 38.6|9 10 3 3.4
23, Ability to use the library in getting reading
materials of various categories such as books, 31 35.0| 38 43,2 {15 17,0 Ju4 4.5 ] 4O 45,5131 35,2 |14 15.9)3 3.4
references, periodical, etc.
24, Ability to read without such reading problems as
execessive eye fixation, word for word reading etc.| 29 33.0 | 40 45.5 |15 17.0 |4 4.5 39 44,331 35.2 12 ww.mfm 6.8
25. Ability to deduce the meanings of words and mmudounw
structures using contexual clues. 35 39,831 35.2 |16 18,26 6.8 | 37 42,031 35.2 |9 1C.2J1112.5
26, Ability to deduce the main idea of each paragraph
read. 37 42,0 | 39 43.3 |8 9.1 |4 4,5 38 43,237 42.05 5.7 |8 9.1
27. Ability to distinguish between what is relevant and
irrelevant in the passage read. 36 40,933 37.5 |12 13,67 7.9 | 36 40.9|36 40.9 @ 9.1 |8 S.1
28. Ability to nwwdwnmmwwuﬁmaﬁumﬂ the materials read 36 40.9 | 36 40.9 |12 13.6| 4 4.5 42 47.7)32 36.4 B 10.2 |5 5.7
2¢, Ability to meke inférences from materials read. 31 35,538 43,2 |12 14,86 6.8 | 38 43.2|37 42.0 B 10.2 |4 L.5
30, Ability to find specific information quickly from
the material read. 38 43,2132 36,4 14 15,9 4 4.5 45°51,1]31 35.5p 5.7 |7 7.9
31 Ability to read for overall impression, 28 31.8 | 36 40.9 | 11 12,5 |13 14.7 | 32 36.4]33 37.5 fi2 13.6 |11 12.5
32, Ability to summarise (e.g. a textbook, a passage etd 27 30.7)30 36.1]19 26.6}12 13.6 | 41 46.6]290 23.0 )9 10.0{ 9 10.2




read”,. The ra=sults Jike the preceeding ones show a tendency
of the Year 1 students to emphasize need in these =skills
more for themselves than +or teachers who use English to

teach.

Writing Skills

In Table 4.7, it is ohserved that four out of the eight
writing skills were rated high need areas for a teacher who
uses English for instruction by over 40% of the respondents.
These are:

Ability to use punctuation marks correctly when writing

titem 33).

Ability to write the various types cof essays such as

Narration, Exposition, Description and Argumentative

(item 38).

Ability to write informal and formal letters using

appropirate content and format (item 39).

Ability to write reports and minutes of a meeting (item

40) .

The results of the responses to the category on the
needs pf the students at the point of entry show that seven
n¥ the skills were rated high need areas by over 404 of the
subjects. Receiving the highest ratings are (item 37)
"ability to plan and wvrite essays fo-uvsing on the
in+rpduction, the body and the conclusicn (%5.8%) and (item
38) "ability top write the various types of essays such as
Narration, Exposition, Description and Argumentative (52.3%)
=nd {item 33) "ability to use punctuation wmarks correctly

when writing” (50%).



Table 4,

~)

: Respcnses of Year I Students

to items on Writing skills (N

= 88)

Description of items Relevance of these skills to Your need in these skills
a teacher who uses English to presently
teach is subject
High Medium | Low Ne fligh Medium Low No
response response
Writing Skills N % |8 sy s]N % [N .% |y % g% |[NS
33. Ability to use punctuation marks correctly when
writing, 36 43,2 |28 31.8 |13 14.8] 11 12.5 | 44 50,0|25 28.4 |11 12.58 9.1
34, Ability to organise and present in writing ideas/
facts in logical order, 33 37,5 |30 34,0 |15 17.0] 10 11.4 |43 48,9({29 33.0( 9 10.2(7 7.9
35. Ability to develop paragraphs using comparison and
cantrast techniques. 25 28.4% |31 35.5 |22 25,0) 10 11.% | 38 43.2)33 37.5} 8 9.1]9 10.2
36, Ability to develop paragraphs in chronological form,
and using illustrations and analysis. 34 38,6 |25 28.4 |24 27.3 5 5.7 |34 38.6|36 40,911 12.5)7 7.9
37. Ability to plan and write Essays focussing on the
introduction, the body and the conclusicn, 34 38.6 |34 38,6 |14 15.9] 6 6.8 |50 56.8)32 36.4f 3 3.4 |3 3.4
38. Ability to write the various types of Essays such
as Narration, Exposition, Description and
Argumentative, 36 40.9 |29 33.0]16 18.2 7 7.9 |46 52.3] 31 35.2] 9 10.2]2 2.3
39, Ability to write informal and formal letters using
appropriate content and format. 42 47,7 |32 36.,4] 8 9.1 6 6.8 |42 47.7] 33 37.5]11 12.5|2 2.3
40. Ability to write reports and minutes of a meeting 40 45,5 |27 30.7 | 15 17.0] 6 6.8 |39 44,3 32 36,4f/11 12.56 6.8




4.2.2 fAnalysis _of Year IV Students’ Responses

Listening Skills

In responding to the category "relevance of the skills
to a teacher who uses English to teach his subject” table
4.8 shows that five out of the nine skills were rated high
need areas by over 434 of the respondents. These were:

Ability to recognise the vowel sound of English (item

15).

Ability to reccgnise the consonant sound of English

{item 16).

Ability to listen to lectures, news and passages of

various types (item 17).

Ability to take down meaningful notes after listening

to lectures, news or passages {(item 18).

Ability to distinguish between main points and details

after listening to a passage {(item 19).

It 1s observed that (item 17) "ability to listen to
lectures, news or passages of various types” has the highest
score of 564, Ffollowed by {(item 18) "ability to take down
meaningful notes after listening to lectures, news or
passages” with 50.3X score and (item 19) "ability to
distinguish between main points and details. One will
notice from these results some similarity with the results
obtained from the year I students. The two groups seem to
indicate similar items as high need areas for a teacher who
uses English to teach.

In specifying their needs in these skills presently,
the table shows that all the items wvere rated moderate need
areas by most of the students. For instance, over 5S0%L

expressed moderate
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Table 4.8: Responses of Year IV Students to items on listening skills (N = 66)

|
Relevance of these skills to a ammnjmﬁ_ Your need in these skills presently
Description of Item who uses English to teach his subject |
L H
Listening skills High Moderate| Low No Response High [Moderate| Low [No response
N $1x % N _$ N % N SN $ | N % K%
.3 Ability to contrast English phonemes (i.e. distin- _
juishing meanings caused by differences in sound). 22 33.3 137 :56.1 | S 1.6 2 3.0 ﬁ. 25 37.94 35 53,011 1.5f §& 7.8
_ .
.4 Ability to recognise meanings of words, phrases _
and sentences caused by stress and intonation 23 3u,8 {33 50.0 | 3 u.5 7 10.6 * 22 33.3 38 57.6] 1 1.5} S5 7.6
patterns of English. |
.5 Ability to recognise the sound of English | 33 50,0 28 42,4 1 4 6.1 1 1.5 “ 23 34.8 36 54,5} 2 23.0] 5 7.b
X ]
.© Ability to recognise the consonant sound of English. | 40 45.5 |28 42.4 | 3 4.5 5 7.6 25 37.9429 43.9] 5 7.b0|] 7 10.b
-7 Ability to listen to lectures, news, and passages
of various types. 37 56.1 §25 37.9 | 1 1.5 3 u,5 20 mo.L 3g 57.811 1.5 7 10,6
.8 Ability to take down meaningful notes after

listening to lectures, news or passages. 33 50.3 J27 40,9 | 5 7.6 1 1.5 26 39.3|27 40.9 |3 4,5] 10 15.2

9 Ability to distinguish between mmip peoints and

detailed after listening to a passage. 30 45,5 |32 48,5 | 4 6.1 - 22 33.3|38 57.6 |5 7.6] 1 1.5

et e —

10 Ability to distinguish between relevant and _

irrelevant details. 25 37,9 |34 51.5 5 7.6 2 3.0 21 31.8]32 48.5 |7 10.6 b 9.1
'1Ability to draw inferences from what you listened to. 21 31.8 |35 53.0 | 4 b.1 6 9.1 m 20 30.3]35 53,013 u.,5] 8 12.1
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Table 4.8 (Continued).

Description of Item

Extent of coverage of these

English course.

skills in the General

Extensively| Moderately Not covered No Response
Listening skills covered covered at all

N % N % N % N %
Ability to contrast English phonemes (i.e. distinguishing
meanings caused by differences in sound). 15 22.7 43 65.2 L 6.1 - 6:1
Ability to recognise meanings of words, phrases and
sentences caused by stress and intonation patterns
cf English. 1L 21,2 43 65.2 L 6.l 5 7.6
Ability to recognise the vowel sound of English. 13 19.7 42 63.6 6 8.1 5 7.6
Ability to recognise the consonant sound of English. 10 15,2 42 63.6 5 7.8 9 13,6
Ability to listen to lectures, news, and passages of
various types. 16 24,2 38 57.6 5 7.6 7 10.6
Ability to take down meaningful notes after listening
to lectures, news or passages. 17 25.8 40 60,6 4 6.1 5 7.6
Ability to distinguish between main points and detailed
after listening to a passage. 16 24.2 42  63.2 3 4,5 5 7.6
Ability to distinguish between relevant and irrelevant
details. 20 30.3 31 47.0 - 6.1 11 16.6
Ability to draw inferences from what you listened
tc. 18 27.3 35 53.0 4 6.1 9 13.%
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Table 4.8 (Continued).

Description of Item

Exercises used

these skills

in Teaching/Learning

Exercises used in Teaching/
learning these skills

Were Were Nene No Very |[Fairly | Not No

5 —— plentiful few response | useful [useful seful pesponse
AN S d ¥ s| ¥ % |v s[x % [x 8| N % |N %N %
Ability to contrast English phonemes (i.e. .
distinguishing meanings caused by differences 28 42,4 | 29 43,9 |5 7.6 |4 6,1 |40 60.6| 21 31.8| 2 3.0 3 4.5
in sound).
Ability to recognise meanings of words, phrases
and sentences caused by stress and intonation 32 48.5| 24 36,4 |6 9.1 |4 6.1 |36 54,5] 25 37.9| 2 3.0 3 4.5
patterns of English.
Ability to recognise the vowel sound of English. [21 31.8| 33 50.0 |5 7.6 | 7 10.6 31 47.0] 25 37.9}] 2 3,0 8 12.1
Ability to recognise the consonant sound of
English. 26 39.3 22 33.3 8 12.1] 10 15,2 |33 50.0] 20 30.3| 3 4.5] 10 15.2
Ability to listen to lectures, news, and
passages of various types. 24 36,4 | 31 47,0 | 57.6 | € 9.1 |30 45.5) 27 40,9 2 3.0 7 10.6
Ability to take down meaningful notes after
listening to lectures, news or passages. 23 34.8] 34 51,5 ] 7 10.,6] 2 3,0 |32 48.5] 26 39.3| 3 4.,5]5 7.6
Ability to distinguish between main points and
details after listening to a passage. 21 31.8) 3 51,5] 57.6 | 6 9.1 |27 40.8] 31 47,0} 3 4.5}5 7.6
Ability to distinguish between relevant and
irrelevant details. 26 34.3 26 39.3] 6 9.1 | 8 12,1 {32 48,5] 22 33.3| 4 6.1 |8 12.1
Ability to draw inferences from what you listened
to. 15 22.7] 3350,0) 7 10.6] 11 16.6 |23 34.8] 30 45.5| 4 6.1]9 13.6




need in siy ituas while over 40% of them expressed moderate
need 1in three of the i1tems. These rezsults point to some
difference bLetween tne year 1 al o yeor ) students in their
perception o+ aeed. Whereas most of the vear 1| students
expressed high need in most of the listening skills, the
contrary 1s the case with the y=ar IV students. One could
attribute this difference 1in need possibly to high
enthusiasm on the part oi the year I group who were yet to
take the General English course. Fresh in the programme and
naturally eage- (0 acgquire new learnings, these students
tended to express greater need, than their vyear v
counterparts who, bhaving completed the course and probably
improved themselves in these skills during the course, did
not feel high need in these skills.

In responding to the category "extent of coverage of
these skills" the table reveals that all the nine skills
were rated moderately covered by most of the subjects.

With regard to the category "exercises used in
teaching/learning these skills”, only {(items 13 and 14)
"ability to contrast English phonemes (i.e. distinguishing
meanings caused by differences in sounds) and "ability to
“eoognise mean ngs cf words, phrases and sentences caused by
stress and intonation patterns of English” were perceived to
have been covered using plentiful exercises, by over 40% of
the respondents. BSi» other skills namely items (13, 15, 17,
18, 19 and 21) were rated to have been covered using few
exercises by most of the subjects.

In responding to the category "usefulness of the
exercises used in teaching/learning these skillis”, the table

shows that except items 19 and 21 "ability to distinguish
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between wmain pointe and details after listening to a
passage” and "ability to draw inferences from what you
listened to", the rest of the items,; were considered by over
41%4 of the subjects as having been taught using very useful

Eexercises.

On table 4.9 under the category “"relevance of the
skills to a teacher who uses English to teach” only item 27
sility to cemvy pue conversation in formal and informal
situations” and 1tem 28 ability to give simple instructions
{e.g. giving directions) were rated by over 41% of the
subjects a= high rnoed areas amongst the skills. To  the
category "your need in these skills presently”, i1t is
observed <4rom the table that all the skills were rated as
moderate need areas by most of th= subiects (over 40%).
These results are similar to those cbtained above in the
area of listening. fs noted there, the year IV students’
moderate perception of need conld be an indication that
these students’ nesds in these skills had been to some
extent satisfied in thei~ part I when they took the General
English cours~
In responding to the category "extent of coverage of
these skills, the tahle shows that all the skill items
particularly itess 24 to 28 were indicated as= wmoderately
covered by the majiority of the subjects. These results are
similar *to those obtained by this group of students in  the
area of listening.
On the amount pf exercises used to learn these skills,

most of the subjects i1ndicated particularly for items 24-28

&0
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23

24

- -
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Responses of Year IV Students to items on Speaking skills (N = 66)

ascwistion of Iter _ Pelavprnea te those siiills % n Your need in these sikills { Extent of coverage of these szills
_ a teacner who ouses English to Presently _ in the general English course.
i feazn his sublet, ' | )
i A | uigr pModerate]' Low |'M Fesponse | High ! Moderdte flok NoFesponsd LXGE9T | iodera- fNote Ci- [ i Zespo
e covered | tely Co- |vered nse
N % |N %] K % N kR N|]% N % N|% x.z F.za.zﬂ
Ability to pronounce the ; ' !
Vowel sounds of English 27T 40.9{3232485 7.6 |2 3.0 27 40.9] 29 43.9]9 13.6] 1 1.5 (26 36.4 | 28 434 |11 6T |2 45
correctly,
Atllity to pronounce Lhe
consonant sounds of English = h ; 13,6
non.an"w_... N 22 3.3 w0 es.5]4 6.0 o 5.2 22 33.3] 29 43.908 12,1 710.6[33 .8 |31 4709 WBE3 45
Atility to use words and
sentences with appropriate 22 33.3| 3z 4.5]8 12.7 4 6.1 24 26.4] 32 48,503 4.5 7Tw0.6/18 37.3]38 57.6]6 9.1 |4 6.1
stress get the intended
effect (e.g. for emphasis)
AEility to use the intonation - - 1 0 10.6 1 1.5]20 30.3 39 59,1 7T 00.6 -
patterns of English to give 25 37.9]32 48.5)8 12.1 1 1.5 27 40.9] 31 47.00 7
ntended meaning (e.g.
guestion, commend,
Statement, etc.).
Atility to use wucuﬂuw»m_._b ele21]- -
recister (e.g. Broadcasting, 21 21.8]32 42,502 18.2 1 1.5 22 133.3] 36 54.5] 8 12.1] — 18 27.3 ] 48 60. .
Advertisement, different
Ability to carry out conversa-
tion in formal and informal B = - 4 w300 46 1l46.1 |25 37.9] 32 48,5 ]8 2.1 1 15
shtuations 33 50.0128 37.9] 3 4.5 5 T.6 23 34.8] 35 53. .
Ability to give simple instruce
ticns (e.g. giving directions, | .. _ 1] & 23.0 |16 28,2 ] 42 62,2 |8 12 }-
giving instructions on how tc X 45.5]133500)3 45 - 21 N.8) 7 5. 9.7
make something).
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Table 4.9: Continued,

Learning the

Exercises usec in Teaching/
ge skills,

Exercises used in Teaching/
Learning these skill

—

were Were Kone No Res- Very useful Fairly Ht Yo Respense
Plentiful Few ponse Useful ﬂ..ﬂ?w
N - ¥ % ® b b » N % N * N %
Acility to pronounce the Vowel
scunds of English Correctly 16 24.2 |31 47.0 10.6 12 18,2 24 36,4 27 4.9 |8 12.2] 7 10.6
ACLlity to pronounce the conscnant
scunds of English Correctly 23 M E ]3I 455 3.1 7 10,6 26 39.3 2 31915 7.6 10 15.2
Aollity to use words and
sentences with appropriate 17 25.8 | 33 50.0 2.1 10 15.2 25 37.9 312 8.4 13 45 9 9.1
stress gel the intended
effect le.g, for emphasis)
Aoility to use the intonation
patterns of English to k give 20 30,3 |33 50.0 13.6 4 B 30 45.5 23 439 |86 9.1 1 1.5
intended meaning (e.g. question,
commend, statement, ete,,)
Ability to use appropriate 4 51 1wel - -
register (e. g. Broadcasting, 19 28,8 ]38 57.6 10.6 2 3.0 25 37.9 34 515 |7 0.
Advertisement, different
disciplines).
Ability to carry out conversation
in formal and informal situations 23 3%.8 |3 515 455 6 9.1 28 42,4 2T 409 ]6 9.1 5 7.6
Ability tc give simple instructions
(¢-§. giving diractions, giving 21 e |w sus 06 |4 6.1 29 43.9 | 2 «@4]s 76| &4 6

instructions on how to make
something).




that few exercises were used. On the usefulness of these
exercises, the students’ opinions were somewhat divided
between "very useful and "fairly useful”. A fairly large
number (36.4% - 45.5%) said "very useful” and another fairly
large nump;? (37.§Z - 51.5%) also said "fairly useful.”
This division could be either due to forgetfulness or
uncertainty on the part of the students. This is
understandable considering that nine months had elapsed
since the students did the General English course. On the
whole, the vyear IV students perceived moderate need for
themselves in all the speakiﬁq skills, 1i1ndicated moderate
coverage of these skills, and that few e#ercises weré .u5ed

in teaching these skills.

Table 4.10 shows that the year IV students were more
inclined fb indicate moderate than high need for any teacher
who uses English to teach in many of the skills. For
instance, items 29, 31, 34 and 346 were perceived as areas of
moderate need bby over S50% of the subjects while only one
skill, item 30 was considered by cver 50% of the subject as
high need area.

For the second category "your need in these skills
presently” the table shows that apart from item 37 "ability
to find specific information quickly fr;n the material read"”
which got a score of 48.5% as a high need area, the rest of
the =skills were considered moderate need areas by most of
the subjects. Items 29, 32, and I6 in particular received
moderate ratings by over S0% of the subjects. These results
once more point to a difference between the year IV and year

I in need perception.
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msi- 1% ‘Regponses of Year IV Students to the items on Reacin¢ skills

_l
~es.ripuion of Item | Felevance of these skills Your need in these skills — Extent of coverage of these skills
__ to a teacher who uses English presently in the General English Course
10 .eazh his subject {
= High Moderage| Low No High | Moderage| Low No  |Extensively] Moderately| tot
FEADING SKILLS Response Response | éovered covered | covered
N % | N % N % |N %* | N % N % IN % N % N N - % N *
pility d - = S = = e - 3
| MwHu‘wn(,n..nm “.M_..Mlﬂm 27T 40,0 122 50,011 1.5 1S 7.6 [2030.3 |34 S1.56 3.1 (6 5.1 [16 2.2 [40 &0.6 [T 10,6
{ of various topics. # _
i RDiLLly to use the
library in getting 36 54,5
reading materials of = -
artine catasite 36 545 |26 W4k 61 |- - |3147.0 |31 470 4 60 |- =[5 379 |3 s15 |3 45

as books, references

w.nu..: to read without S .
such reading problems 25 7.9 |36 45k 6.1 |1 1.5 |2537.5 |31 wro f 136l 15 e 2al: s b o136

execessive eye fixa-
tion, wordreading etc

Atiilty to ceduce the
meanings of words and

sentence structures L
_.n.uws.m contexual clues 25 7.9 32 #85)410.6]2 3.0 24 36,4 3B 530 B 2.1 1 1.5 20 30.3 36 54,5 T 10.
KMATER 0 CHBION tNS 31 47.0 |28 42,4 |4 6.1 |3 4.5 |2639.4 |30 455 B 45 |7 10.6 |23 s | 410 |5 7.8

main idea of each
a ph read,

ity to distinguish
tween what is rele-
vant and {rrelevant in 27 40.9 |34 51.5]34.5 |2 3.0 §12043.9 133 50,0 P 3.0 |2 3.0 h8 27.3 |40 806 B 7.6

the passage read.

oot e mmearinis | 26 M4 2 w9fa6a |7 06|39 [0 455 b 61 [7 06 po 28 |2 w5 0.6

read.

Ab1lity to make in-
ferences from
aterials read.
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Ability to Iind spe- _ﬁ

qiickly from the | 31 470 |27 w.s 691 |2 3.0 R85 (20 455 A6 |- - P59 (3 40 o106

material read.
e T 2% 43.9 |28 42.4[57.6 |4 6.1 [2030.3 [0 455 (Tr0.6]9 136 hg 23 |3 4720 10.6

s

Ability to summarize . .
(e.g. a text book, a 29 43.9 |29 43.9 [5.7.6 |3 4.5 (2B 42.4 |31 47.0 43.1 |3 45 P9 2.8 |33 5.0 P 13.6

L_passage ot-),
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Degeripticor 2 Tter

rxergises used in Teaching

Exercises used in Teaching/Learning

Learning thess skills these skills
Were Were None Nary Vi fuil Fairl - i

| W e ery use airly Not Use ko Res-

READING SKILLS Plentiful | Few Response Useful ful pense
N % N % N % N % N % N % % ¥ %

FSAbiy W read ant undersizad 26 30.3 [33 50.0 17 7C.6 [ 6 3.1 25 3.9 | 3 .0 6 6.1 & 5.
cateriais of various topizs,
Apllity to use the liorary in
getiing reading materials of . ' _ ~ )
various categories such 23 bocks, 27q 40,9 |3 51515 T8 |- - 27 40.9 20 43.9 g 12,1 2 2.0
references, periodical etc,
Ab1lity to rezd without such )
rezding provlems as execessive eye 20 32,3 132 ss5 |13 w97 )1 1.8 22 33.3 W™ 45.5 8 13.56 5 7.6
fixation word for word reading ete
foility to deduce the meanings olwords
wnd centence struc.using contexual % 24.2 3 5.1 9 13.6f 2. 3.0 26 9.4 3% 48.5 5 7.6 3 4.5
ability to deduce the main idea of —
each paragraph read. e 28,2 J3F S 1f & 6B.1] 6 9.1 26 29.4 2B 42.4 3 4.5 9 12,6
g£bility to distinguish between what .
is relevant and irrelevant in the W 21,2 §43 65.2 |5 T.6 | 4 6.1 % 45.5 |29 4z, 5 7.5 2 3.0
passege read
ghility to critically interpret . . ;
the w.mﬂmu.wmmm read, Y 2z 333 |30 45.5)8 121 | € 5 23 34,8 29 439 7 0.6 7 15.%
Wwpm”‘wuwmmm% irferences fron 19 288 |37 56.1QS T.6 |5 T.6 26 0.4 |32 4B.5 4 Bt 4 6.7
oiliny te find specific )
information quickly froo the 24 354 {32 LAzl 13601 1.8 2 W4 13 5ac 2 3.0 2 L,z
material reac.
Tpliity ©o read f SVersil .
._.mnwmmwnﬂ._,m o e 16 26,2 |31 47,0 7.6 4 21,2 16 24.2 13 53.0 & 9] 4 13.6
£bility to sumrmarize :
{e.c. 2 text bock a passage etc). 16 28,8 J 37 56,15 7.6 5 7.6 21 NB M 5.5 8 121 3 .b.m




As for the extent of coverage of these skills, the
. table reveals that all the skills particularly items 29, 30,
31, 32, 34 and 36 were perceived to be moderately covered by
most of the respondents (50) and above). The table.further
shows that few e#ércises were considered by the majoriiy of
the subjects as having been used in teaching several of
these skills. The table also shows that generally the items
were considered by the majority of the subijects as having
been taught using "fairly useful’ exercises. Summarising,
the results show that the year IV students perceived
moderate needs in most of the reading skills, indicated
moderate coverage of these skills and that the exercises
used were few and fairly useful.

Writing skills

Table 4.11 reveals that all the eight writing skills
were rated by most of the subjects as high need areas for a
teacher whe uses English to teachﬁ. | Receiving the highest
ratings were items 46 "ability to Q;itel informal letters
using appropriate content and formal” (65.2%) and item 44
"ability to plan and write essays focusing on the
introduction, the body and the conclusion” {(&0.6%). Others
that received high ratings of over S0% were items 40, 45 and
47 “;bility to use punctuation marks correctly when writing”
and "ability to write the various types of essays such as
Narration, Exposition, Description and Argumentative" and
"ability to write reports and mnutes of a meeting”
respectively.

As for their need in "these skills presently", most of
the subjects expressed high need in some of the writing

skills
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T  Tele. 4! Responses-of Year IV Students to_tne 1TSws SL -]

Description of Jlem Relevance of these skills o 2 Your need in thess skills ' mﬂnmnn of coversge 1T lhase skills
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. | supject. . : -
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! H e T e 5= Tieds T = T c o o .
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A AZEiity to use poneluation
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CoTTED y When 1- -~ ="
ting.

41 AEIlity to organise &
L. present in writing

= _ 4.5 |7 10.6
& 5 - = |29 s39fees|ze f3 45 152589 5513
ideas/facts in logi R 48.5) 31 47,003 4.5
¢zl crder.
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comnarisen § oone ] 45,51 33 0.0
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Table 4.11: ﬁ Oﬂﬁ.ﬁmbﬁ.ﬁmnwv

. P — S e .
Descristion of Item _ Fysnciess vead in Taachine/ _ TROPELIAL uged L Teadilg Les
{ Leaming these skills { skills.
Naga: B s : Pz o] W2 ks TS i VEry WSElua | fairly weelud het uselus wo n@se
SR ST ‘ o w porse
_ % Y % N % N - ' K % N = N % 4
RDI:ily tO USe p.nctual tien |
rarks correctly en writing 20 0.3 15 53.0 {10 5.2 1 1.5 24 3.4 N 7.0 8 12.1 4.5

organise & Present
ideas/fact in logical 20

51.5

25

QW.O

18 27.3 33 Dl

4E.5

9.1

43.¢
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47.0
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using tlhustrations & mdijats 15 2.7 ) 43 65.2
to plan a=d write
R o A SYERY ERER

cYymd
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56.1
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3.3
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the various

types of Essays such as
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& Argumentative,

time
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57.6

10.6
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6rmal letters using

appropriate
format,

content and

23 34.8

7.6

57.6

21
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Ability to write reports
& minutes of a meeting.
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7.6

42.4
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particulariy for 1tems 45, 4%, 40 and 46 while most of them
expressed moderate need in  some of these skills
particularly, items 42, 80, 41 and 47. T-epse resuics show a
deviation in the percetption trend by these subjects in the
areas of listening and speaking. Until now their tendency
has been a moderate perception of need for themselves. One
could interprete these resulte to mean that these subjects

despite their having completed the Ceneral English course
and despite their moderate perception of need in the areas
of listening and speaking, considered themselves wanting in
some areas of writing. This i1s not surprising since writing
more than listening and speaking skills is a primary medium
through which students demonstrate their understanding +for

instance 1in assignments, tests and examinations 1n all

subject areas.

The table further shows that seven of the skills were
rated moderately covered bv nver T7Y of the subiects. ALl
the =kills were alsoc rated o have been taught using few
exercises by the majiority of the subjects. On the
usefulness of these exercises, items 44, 45 and 46 were
indicated as having been taught through very useful
exercises and 1tem 41 through fairly useful exercises by
aver S07 of the subjecls. The rest of the items were
renarded by over 40% of the subjects a= having been tanght
through fairly useful exercices.

On the whole, the year IV students perceived high needs
in some writing skills and moderate needs in others.
Additionally, most of these subjlects indicated moderate

coverage of most of the skills and that all the skills were

&9



taught using few exercises. Finally, some i1tems were
considered by most as having been taught through very useful

exercises while some were through fairly useful exercices.

4.2.3 ANALYBIS OF_LECTURERS’ REGPONSES

e

Table 4.12 shows that a larae rumber of the lecturers
(64.3% — B85.7%) rated all the listening skills as high need
areas to a teacher who uses English for instruction.

On the coverage of these skills, over &0L of the
lecturers indicated that seven of the nine listening skills
were moderately covered. the table also shows that most of
the lecturers (50% - 85.7%) feit that few exercises were
used in teaching all these skills.

It 1ie alsc observed from the table that apart from
items 7 and 8, Tability to listen tb lectures, news, and
passages 0f various types” and “"ability to take down
meaningful notes after listening to lectures, news or
passages” which were considered by S74 and 50% of the
subjects as having been taught through very useful exercises
the rest of the skills were considered by most of the
subjects (57.1% -~ 71.4%) as having been taught through
fairly useful exercise.

Speaking_skills

Table 4.13 reveals that a large number of the lecturers
{64.3% to 92.54) rated all the speaking skills as high need
areas ot a teacher who uses English to teach. Item 17,
"ability to carry out conversation in formal and informal
situations” has the highest score of 92.9% followed by item

15" ability to use the

70
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Table 4.12:

Responses of Lecturers to

the items on listening skills (N

14)

Felevance of these skills to & teacher
who uses English to teach his subject,

Extent of coverage of these

skills in the Gemeral English

course.
Listening Skills High Mode- Low Exten- |Mcde- Not No
rate respcnse sively |rately covered response
covered|covered gt all
N % N % N $ N % N % N % N % N %

Ability to contrast English phonemes (i.e.
distinguishing meanings caused by differences 11 78.6|3 21.4 |- =~ - = 1 7.1 j1178.6]12 14.3)- =~
in sound).
Ability to recognis meanings of words, phrases
and sentences caused by stress and intonation 9 o6u.3|4 28,6 (1 7.1 |- - 1 7.1 10 71.4)3 21.4)- -
patterns of English.
Ability to recognise the vowel sound of
Englist. 11 78.6] 2 14.3 1 7.1 = - 9 6e4.3 |4 28.6]1 7:1
Ability to recognise the consonant sound of
mﬁmwwmw. 11 78.6] 3 21.4 - = - - 1 7.1 17 50 5 35.7]1 T+1
Ability to listen to lectures, news, and
passages of various types. 12 85.711 7l 1 7.1 - = 4 18.6|8 57.1}2 14/3)- -
Ability to take down meaningful notes after
listening to lectures, news or passages, 11 78642 14.3 |1 7.1 |~ - 2 15.3J10 71.4)12 14,3|- -
Ability to distinguish betweenmain points &
Cetails after listening to a passage. 12 85.7§1 7.1 1 7.1} - - 2 14,311 78,6}~ - 1 7.1
Ability to distinquish Letween relevant
and¢ irrelevant cetails. 10 71,403 214 |- - 1 7.1 2 14,3110 71.4 12 14.3|- -
Ability to draw inferences Zrom what you

listened to. - -
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Table 4.12 (Continued)

Description of Item

Exercises

used in teaching/learning

these skills

Exercises used in Teaching/

learning these skills

Listening skills Were Were None No Very Fairly Not Fﬁzo
Plenti- | few respense useful Juseful | useful pesponse
ful
N & N % N % N % N % N % N % N %

Ability to contrast English phonemes (i.e.

distinguishing meanings caused by differences - = 10 71.4 |4 28,6}~ =~ 4 28.6]8 57.1)|~- - 2 14.3

in sounds).

Ability to recognis meanings cf words, phrases

and sentences caused by stress and intonation 1 7.1 |10 71.4 |3 21.4)|- - 6 L42.8]6 u2.8)|~- - 2 14,3

patterns of English,

Ability to recognise the vowel sound cf

Englieh. o« = 9 64.3 4 28.611 7.1 2 14,3]8 57.1}1 7.1} 3 21.4

ility to recognise the consonant sound

of English. i 7.1 |8 57.1 15 3.7]~ = 3 21.4)9 64,311 7.111 7.1

Ability to listen to lectures, news, and

passages of various types. § 35.7]7 50 2 B3]~ - 8 57.1]5 35.1|- =~ 1 7.1

Ability to take down meaningful notes after

listening to lectures, news or passages, 1 7.1 J1285.7 jJ1 7.1 |- =~ 7 50 |6 42.8)1 7.1}~ -

Ability to distinguish between main points

and details after listening to a passage. 4 28.6)7 50 2 14,311 7.1 3 21,410 71.431 7.1}~ -

Ability to distinguish between relevant

and irrelevant details. 4 28.6]9 64,3 | - - 1 7.1 4 28,6|10 71.4) - - - -

Ability to draw inferences from what you

listened to. 3 21.4|8 57.1 1 7.1 2 14,3 3 21.4)9 b64,3] - - 2 14.3




intonation patierns of Enplish e give intended meaning
{85. 7%, These results are similar to these cbhtained from
this group of subiects in the ares of listening skills.

in responding to the category "estent of coverage of
these skilis”, the table shows that soms of the skills
(items 127, 13, 17, and 18) were considered moderately
covered by over 50X of the lecturers, while some {(items 12,
193, and 14} were considered not covered at all by a Ffairly
good number of the subjects. {n the amount of the exgrrises
veed only two skills (items 14 and 13) were considered by
42.8% of the lectursrs as having been taught using few
PRETLLIBES. The rest of the skills were considered by a
smaller numbers of the subjects across the fouwr columns:
plentiful, few, none and no response.

These resuits point to some difference 'n the general
trend pf opinions of these lecturers up tp this point. This
might hkave stemed from sither their having forgotton or
their beino uncertain o both of these concerning the
ampunts pf enercizes used in tgarhing these skills. One
could also attribute this change in the trend of opinion of
these subiects ta mean that =speaking skills are not
emphasized in the General English course. Indeed, Alabi
(19287} lamented that +the sresent NCE General English
Syllabus pays little atterntion to the teaching of the spoken
azpect of the language in a paper presented at NOE English
Conference organmised by the Institute of Education, ~Ahmadu
Bello University in September 28th - Z0th, 1787.

The probability of the above explanatiobns over the
lecturers’ responses concerning the amount of exercises used

-
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in teaching =speaking skills could possibly explain why some
of them rated scme speaking skills as moderately covered
while other= rated some as net covered et all.

O "ithe usefulness of the evercises used in
teaching/learning these <si1lls” 1t is observed from tne
table that all the skills were rated by most of the

lecturers as being taught tivough "fairly useful exercises”.

Table 4.14 reveals that all the eleven items under the
reading skills were rated hiaoh need areas for a teacher who
uses English to teach by a majority of the lecturers {(71.4%
- @R.7%) .

In responding to the second category, extent of
coverage, only item 24, "ability to distinguish between what
is relevant and irrelevent points in the passage read”" was
rated by hal¥ of the subjects to have been extensively
covered. The remaining items particularly items 19, 20, 21,
22, 26 and 27 were considered moderately covered by the
majority of the subjects.

On the amount of exercises used 1n  teaching these
skills, the table shows that the lecturers’ responses were
spread across the response columns of plentiful, ¥few and
none. These resulls are compareble to those obltained 4rom
this agroup under speaking skills., However, the majority of
them indicated that the exercises were few particularly for
items 21, 22, 23 and Zé6.

On the "usefulness of the exercises”, the table shows
that apart from 1tem 19, "ability to read and understand

materials of various topic,"” which was considered by G57.1%
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of the jecturers as having been taught using wvery useful
exertisea, the rest of the skills were perceived by S0% -

78% of the subjects as being fairly useful.

In table 4.15, it is cbhserved that &3.3%4 - 85. 7% of the
lecturers rated all the writing skills as high need arepas
for a teacher who uses English for instruction. The highest
rating score 1s on ditem 30 "ability o organ:se and present
in writing ideas/facts in logical order and on item 335,
"ability to develop paragraphs in chronological form, using
iliustrations and analysis” which have bhoth BS. 7YX responses.

For the category "extent of coverage”, six of the eight
skills were perceived to he smoderstely covered by over G50X
of the_le:turerﬁ. n the the amount of exercises used iIn
teaching these skills, it is ohserved that the lecturers’
responses  spread across  the three response colusns  of
plentiful, few arnd none. nce agsin these resultes are
comparable to the responses of this group in the sections on
speaking and reading. However, more ot the lecturers
indicated that these skills were taught through Few
exer:isés.

On the usefulness of thece Exercig&g,. iﬁemﬁ 3¢, 3% and
37 were indicated by over 0% of the =ubjlects and 1iems 32,
33, 34 and 36 were indicvated by S0X - 57Y of the subiects as

being fairly wuseful.
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Table 4.13.

I

Responses of the Lecturers to the items on Speaking skills

(N = 14)

Descripticn of Item

Relevance of these skills to a teacher
who uses English to teach his subject.

Extent of coverage of these skills
in the General English Course.

tc make something)

High Mode~- Low No Exten- | Moder- Not No
rate response sively | ately |covered|response

Speaking Skills covered| covered|at all

N % N § N % N % N % N § N % IN %
Ability to proncunce the vowel sounds of Englis
correctly. 10 71.4 |3 21.4% 1 7.1 = = = - 7 50 7 80 - -
Ability to pronounce the conscnant sounds of
English correctly. ¢ 64.3 |4 28,6 1 7.1 |- - -~ = 8 57.1]4 28.6]2 14.3
Ability to use words and sentences with
appropriate stress to get the intended effect 10 71.4)13 21.4 |1 7.1 |- - 1 7.1|6 42.8|4 28.6)3 21.4
(e.g. for emphasis)

114 - - 3 1

AEELIEY 0/ TNe T SNEGERLOE pERteE of 12 85,7|2 .3 |- - |- - 1 7.1]5 25.7]6 u2.8f2 1u.3
English to give interded meaning (e.g. question
commend, statement, etc).
Ability to use appropriate register (e.g.
Broadcasting, Advertisement, different 10 71403 214 J1 7.1 |- = 2 14,3|5 35.7]6 u2.8|1 7.1
disciplines).
Ability to carry out conversation in formal
and informal situations. 13 92.8]1 7.1 - o - 3 21,417 S50 |4 28.8fp -
Ability to give simple instructions (e.g.
giving directions, giving instructions on how g9 64,3|4 28.6 |1 7.1}~ - 3 21.4)7 50 |2 14,32 14,3
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Table 4,13 (Continued)

|

Exercises used in teaching/learning Exercises used in teaching/
Description of Item these skills learning these skills
Speaking Skills Were Were None Ne Very fairly Not Ne
plenti- | few response useful (useful |(useful fresponse
ful at all
N _ % N % N % N % N % $ N % W%
Ability to pronounce the vowel sounds of
English correctly. 1 7.1 |4 28,6 5 35.7 |4 28B.6 2 14.3|9 64.3 {1 7.1 |2 14.3
Ability to proncunce the conscnant sounds of
English correctly. 1 7.1 ]6 42,8 | 4 28,6 |3 21.4 2 14.3|8 57.1]1 7.1 |3 21.4
Ability to use words and sentences with
ppropriate stress to get the intended effect
(e.g. for emphasis). 1 7.1 16 42.8 )4 28.6 )2 21.% 3 21.4]8 57.1 |1 7.1 |2 14.3
Ability to use the intonation patterns cof
English to give intended meaning (e.g. question,| 2 14.3 )% 28,6 | 5 35.7 |3 21.4 3 21.4(7 50 2 14.312 14,3
commend, statement, etc).
Ability to use appropriate register (e.g.
Broadcasting, Advertisement, different 3 21.4)4 28,6 | 4% 28.6 |3 21.4 2 14.3|8 57.1 |1 7.1 |3 21.%
disciplines).
Ability to carry out conversation in formal
and informal situastions. 4 28.6{4 28,6 J 3 21.,4)3 21.% 4 28.6)6 u42.8 J1 7.1 |3 21.4
Ability to give simple instructions (e.g.
giving directions, giving instructions on 3 21.4(5 35,7 §2 1u.3|4 28.6 3 21.,4)7 50 1 7.1 |3 21.4
how tc make something).
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Table 4.14: Responses of Lecturers

to the items on Reading skills (N

14)

Relevance of these skills to a teacher | Extent of coverage of these

Description of Item who uses English to teach his subject. | skills in the General English
course.
Reading Skills High Mode- Low No Exten- |Mode- Not No
rate response sively |rately |covered fresponse
covered|covered |at all

N % N % N % N % N % N % N % N %
Ability to read and understand materials
of various topics., 12 B85.7|2 14,3 = = - = 7 50 |8 57.1}- - T Tk
Ability to use the library in getting reading
materials of various categories such as books, 12 85.7]12 14.3] - =~ - - 4 28,6(8 57.112 14.3- -
references, periodicals, etc.
Ability to read without such reading problems
as execessive eye fixation, word for word 10 71.4)13 21,4} - = 1 7.1 1 7.118 57.1|4% 28.6{1 7.1
reading etc, )
Ability to deduce the meanings of words and
sentence structures using contexual clues, 10 71,442 14,3] 1 7.1 1 7.1 2 14.3|9 64,31 7.1}12 1.3
Ability to dedue the main idea of each
paragraph read. 10 71,43 21.4) - - 1 A 5 a5,7|5 35.7 |2 14.3}]2 14.3
Ability to distinguish between what is re-
levant and irrelevant points in the passage 11 78.6})1 7.1 I TRk} Y Tl 8 u42.8|/% 35.7 11 7.1}2 14.3
read.
Ability to critically interpret the materials
read., 11 78.6 ]2 14,3 - 1 1.1 3 21.4)5 35.715 35.7312 7.1
Ability to make inferences from materials read 10 71.413 21,4 =~ - £ 7.1 3 21.4)8 57,1 |1 7.1|2 14.3
Ability to find specific information quickly
from the material read. 10 714]13 22,4 <~ = 1 Tl 5 35.7)7 50 - - 2 14.3
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Table 4.14 (Continued)

Description of Item Relevance of these skills to a teacher | Extent of coverage of these skills
who uses English to teach his subject. | in the General English course.
High Mode- Low No Exten- [Mode- P Not No
rate response sively |rately govered ponse
Reading Skills covered |covered |at all
N &% N % N % N % N % N % N % N %
Ability to read for overall impression 11 78.6 |2 14,3 |- -~ i 7.1 4L 28.6|7 50 1 7.1 2 14.3
Ability to summarize (e.g. a2 text book,
a passage etc), 11 78.6 J1 7.1 1 7.1 3 T3 4 mm.m_m 42.8:12 14.3p 14.3
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Table 4,14 ( Continued)

Description of Item

Exercises used in teaching/learning
these skills

Exercises used in teaching/learning

these skills

Were Were None Ko Very Fairly Not No
plenti- |[few response useful |useful | useful |response
Reading Skills ful at all
N % N % N % N § N §% |IN % N % N _%
Ability to read and understand materials of
various topics. 5 35,75 35,7 J]1 7.1 |3 21.k4 8 57.1|4 28.6 |1 7.1 )1 7.1
Ability to use the library in getting reading ,
materials of various categories such as books, 3 21,43 21.4 |4 28.6 |4 28.6 3 21.4|7 50 1 7.1 3 21.4
references, periodicals, etc.
Ability to read without such reading problems
as execessive eye fixation, word for word 1 7.1 |6 42,8 |4 28,6 |3 21.4 1 7.1 ]1178.6 )~ = 2 14,3
reading etc.
Ability to deduce the meanings of words and
sentence structures using contexual clues. 2 14,317 S50 3 21,412 14,3 1 7.1 111 7856 = -~ 2 14,8
Ability to deduce the main idea of each
paragraph read. 3 21,4 |€ 42,8 |2 14.3 123 21.4 3 21.4]9 64.3 |1 7.1 |} 7.1
Ability to distinguish between what is
rélevant and irrelevant peints in the 5 35.7 |4 28.6 |2 1.3 |3 21.4 5§ 35.7]8 57.1 |- - L 7.1
passage read,
Ability to critically interpret the materials
read, 3 21.4 |5 35.7 3 21.4 |8 21.4 3 21.,4|7 5¢Q 1 7.1 |8 21.4%
Ability to make inferences from materials read | 2 14.23 |6 42.8 |3 21.4 |3 21.4 2 14,3|9 e4.3 b 7.1 |2 14.3
Ability to find epecific information quickly
from the material read. 5 35.7§5 35,7 |2 14.3 j2 14.3 6 u42.8}7 50 pr e 1. Tk
Ability to read for overall impression 4 28,65 35,7 |2 1u4.3 )3 1.4 5§ 35,7|7 50.- B 7.1 1L 7.1
Ability to summarize (e.g. a text bock, a k
passage etc.) 4y 2e,6]u4 28,6 |3 21.4 |3 21.4 5 35,7|7 50 7.2 1 7.1
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Table 4.15: Responses of Lecturers to the items on Writing skills ( N = 14)

Description of Item Relevance of these skills to 2 teacher | Extent of coverage of these skills in
who uses English to teach his subject.| the General English Course.
High Moderate| Low Ko Extensively| Moderately] Not No
response covered covered |:overed jresponse
Writing Skills Rf:ad
o D N ¢ty s|¥ & |y¥ &% |8 % |N % [N %N %

Ability to use punctuation marks correctly 10 71.4 |3 214 ) - - 1 74 3 21.4% 9 64.3 - = 2 14,3
when writing. 8
Ability to organise and present in writing
ideas/facts in logical order, 12 85.7)|1 7.1 - - 2 T 4 28.6 7 50 1 7.1] 2 14,3

Ability to develop paragraphs using

comparison and contrast techniques. 11 78.6 |2 .3 )| - - i i 3 21.4 9 6u4.3 - = 2 14,3
Ability tc develop paragraphs in

chronological form, and using illustrations

and analysis. 12 85.7 |- - & Tk 1 7.1 b 28,6 7 50 1 7.1] 2 1u4.3
Ability to plan and write Essays focusing

on the introduction, the body and the 11 78.6 J2 14,3} - - 1 7. & u2.8 & 42,8 - = 2 14.3
conclusion.

Ability to write the various types of

Essays such as Narration, Exposition, S B4.3 |4 286§ - - I 74 4  28.6 8 57.1 - = 2 14.3
Description and Argumentatives. f .
Ability to write informal and formal letters

using appropriate content and format, 11 78.6 |2 1. 3] - - i 7.2 5 35.7 7 50 - - 2 14.3

Ability to write reperts and minutes of a
meeting. 10 71.% 3 214} = = 1 71 2 14.3 | 6 42.8 4 28.5]2 14.3
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Table 4.15 (Continued)

Exercises used in teaching/learming Exercises used in teaching/
Description of Item these skills learning these skills

Were Were None No Very Fairly Not No
e . plentiful} few pesponse useful |useful hseful |response
Wedtiag Shilis N % |8 8 S P N s [N 8 [N 8 [N &
Ability to use punctuaticn marks correctly when
writing. 3 21,4 |5 2.8 |2 14.3 |3 21.4 3 21,4.110 71.4% j- - |'1 7.1
Ability to organise and present in writing
ideas/facts in logical order, 5 35.7[3 21.4 | 3 21.4 |3 21.4 6 42,8 |6 12.8 |1 7.1|3 7.1
Ability to develop paragraphs using compari-
scn and contrast techniques. 4 28,6 |5 35,7 | 2 14.3 |3 21.% 5 35.7 |8 57.1 ]~ =~ 1 7.1
Ability to develop paragraphs in chronological 2
form, and using illustrations and analysis. 4 28,6 |4 28.6 | 4 28.6 |2 14,2 4 28.6 |7 50 2 7.1 14,3
Ability to plan and write Essays focusing on
the introduction, the body and the conclusion., | 4 28.6 |4 28.6 | 2 w.3|2 14,3 | 64287 50 |- - (I 7.1
Ability to write the various types of Essays
such as Narration, Exposition, Description 4 28.6 |4 28,6 | 3 21.4|1 7.1 3 21.4 |10 71.4 §- - 1 74
and Argumentatives.
Ability to write informal and formal letters
using appropriate content and format. 4 28.6|4 28,6 | 2 14,3 |4 28,6 5 35,7 |8 57.1)- =~ 3 7.1
Ability to write reports and minutes of a
meeting. 2 14,3 |6 u2.8 3 21.4)3 21.4 17.1 ]9 64.3 |1 7.1]3 21.4




4.2.4 Summary

This chapter presented and analysed the data collected.
The results revealed that most of the year 1 and the year IV
students who participated in this study had only Grade 11
teachers’' Certificate before entering the NCE/CC  programme.
The results also showed that all of the subjects in these
two groups are currently teaching and hoped to continue
teaching. The bicdata on the lecturers show that with the
exception of one, the rest hold 2 degree 1in English
Language.

The responses of the year IY students to the open-ended
questions revealed that a large number of these students who
had completed the General English course said that the
course extremely helped them in learning other subjects as
well a= improved their use of English in teaching their
subjects.

The responses of the three groups of subjects to the
itemse on the four language skills revealed that on the
vwhole, the lecturers more than the two groups of students
perceived high needs in all the =skills for any teacher who
uses English to teach. While the year | students indicated
high need for themselves and generally moderate need for any
teacher who uses English to teach in most of the skills, the
vear IV students tended to indicete moderate need for
themselves in wmwost of these skills and high need +for any
teacher who uses English to teach.

On the coverage of these skills in the NCE/CC
programme, the majority of the lecturers and the year IV

students felt that the skills were moderately covered.



On the ambunt of erercises used 1in teaching these
skills, the general response from the year IV students and
the lectureres indicated that a few sxercises were used 1in
teaching most of these skills. However, the year IV students
seemed to be more specific and precise in this regard than
the lecturers whose responses spread across the three
response columns of "plentiful”, "few" and "none". DOne could
conclude from these results that the students who took the
course seemed to have remembered the amount o0f exercises
done more than their lecturers.

On the usefulness of these exercises, a fairly good
number of the year IV students indicated that very useful
=xercises were used 1n teaching many of the listening
skills. Most of these subjects noted that the exercises used
in teaching reading and writing skills particularly the
former were fairly useful. They were however divided in
their opinion over the usefulness of the exercises used in
teaching speaking skills., A fairly large number of them said
the exercises were both "very useful” and "fairly useful”.

The lecturers unlike the year IV students generally

indicated that most of the exercises were "fairly useful”.

as



CHAPTER S

Summary of Findings, Conclusions and Recommendations

e A T -t F— P4 4T3 - —r ———

This study set out to survey the communicative needs of
the students 1i1n the NCE/CC programme as perceived by the
students and the lecturers of the General English Course.
The purpose of iLhe survey was toc examine the General English
Eyllabus of NCE/CC in order to identify the communicative
needs of the students in:

Listening skills,

Speaking skills,

Reading skills, and

Writing skills
From the data generated from the perceived needs, the
investigator would make suggestions for programme
improvement. One of the basic assumptions of this study was
that the learners are adults and should be able to
articulate their communicative needs. To Justify the
existence of the programme, such needs, must be provided
for. Established since 1976 by the Institute of Education,
Ahmadu Bello University, Zaria, there had been no attempt to
assess the content of the General English Course of the
NCE/CC programme, +From the students’ point of view. The
curriculum has bheen planned all along entirely by the course
coordinators and the teachers involved in  the programme.
Another important assumption of this study was that
involving the learners 1in decisions concerning their
learning content and implementation makes for successful
planning. Evidence from the literature seems to support the

idea that involving the learners in planning a programme
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nelps to generate meaningful data that could guide Planners
and decision makers in determining their areas of urgent
needs. Hence the subjects of this study were the students
Year 1 and Year IV) and lecturers who are directly involved
in the programne.

Three questionnaires were the only instruments used for
data collection. A review of the English as a second
language (ESL) literature was the major source used for
constructing the instrument. The instrument sought from the
subjects informat:on regarding: their background, general
opinions of the Year 1V students about the Gemneral English
Course already completed by them and finally the
communicative needs of the students in the four language
skills, listening, Speaking, Reading, and Writing. This
chapter interprets the data analyzed in the preceding
chapter and indicates the implications of the findings for
the HNCE/CC programme. The priority areas identified from
the data determined the basis for the recommendations for
programme 1mprovement.

The data on the background information of the subjects
reveal that most of the Year I and Year IV students had the
Grade 11 teachers’ Certificate prior to their adiission into
“te NCE/CC programme. This result is not surprising hecause
Az indicated in the first chapter of this study, one of the
“hijectives for establishing the NCE/CC programme was "to
aake academic and professional training available to a large
number of Grade 11 teachers” while on itheir jobs. The age

cdistribution of the two groups of students shows that most
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~%  the Year 1 students fell within the age range of 24-29
vears, while the majority of the Year IV students fell
within the age range of 30-35 years. These results could be
attributed to the change in the admission pelicy. At the
Lzginning of the NCE/CC programme, priority was given to
Grade 11 teachers with long years of teaching experience for
ardmission ovEr those who graduated later., This admission
nolicy has now changed as younger teachers with as littlie as
two vyears of teaching experience are aamitted into the
Orogr anme . This change in admission is manifested in the
data on age.

The data reveal that there were slightly more males
than females between both groups. The data on the
occupation of the students show that all the students are
currently teachers. Most of the Year I and Year IV students

also indicated their intention to remain 1n the teaching

nrofession. The result of this data is aleo not surprising
because the programme is designed specifically for
rractising teachers. Although General English is @

conpulsory subject offered by all the students, the data on
the course of study show that only eight cout of the ten
sobjects listed i chapter one are represented. The
possible explanation was that the students who offered the
two excluded subjects {(Christian Religious knowledge and
Hausa) were not present when copies of the questionnaire
were distributed.

The data on the open—ended questions reveal that most
aof the students felt General English was helpful. In their
opinion also, General English had helped them to learn most

of the subjects. Most of them said General English had
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helped to improve their vee of English in teaching.

The resutls of the data on the lecturers’ educational
gualification show that except for one letturer who holds a
B. S5 (Hons! the rest of the subjects hold a BR.A. {Hons) or a
B.A.Ed in English., This result depict= that the majority of
the lecturers are gqualified to teach the General English
Course. fis for the lecturers’ teaching esperience, siightly
less than 404 had teaching esperience of 610 year=s antd over

20% had 1i-13 years teaching experience.

Perceptipns_on_the Four Langoage Bkills: Year I

There were three broad response categories in the
questionnaire on the four language skills. The +first
rategory sought the wviews of the students and lecturers on
the needs of a teasther who uses English as a mediunm of
instruction in these =skills.

The second category examines the current communicative
needs of Year 1 students at the point of entry into the
programme and the present needs of Year IV students who had
completed the programme.

The third category requested the Year IV students  who
had completed the General English Course and the lecturers
to Jjudge the couwse in terms of extent of coverage of the
various s=skills, +the amount of exercises wused and the
usefulness of these exercicses used in teaching.

The . analysis of the data reveals that several skill
iteme were rated high need areas by the subiscts for  the
teacher who uses English for  inztruction. The following
listening =kills were perceived as high need areas for  the

teacher who uses English for instruction: -
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Ability to constrast English Phonemes (ite@s &)

Ability to recognise meanings of words, phrases and
sentences caused by stress anu unionation patterns of
English {(item 7).

Ability to listern to lecturers, news and passages of various
types (item 10) andj

Apility to distinguish between relevant and irrelevant
details (item 13).

On  their needs at the point of entry into the NCE/CC
programme, the data reveal that the Year 1 students who
=upressed hbhigh need for themselves are greater than the
number that expressed high need in the listening skills for
any teacher who uses English to teach.

As for the speaking skills, only two skill items were
perceived as high need of a teacher who uses English for
instruction. These were i1tem 15 "ability to pronounce the
vowel sounds of English correctly” and item 16 "ability to
pronounce the consonant sounds of Enclish correctly”. The
rect were rated as moderate needs by most of the subjects.

In indicating their needs at the point of entry into
the programme, the Year I students perceived the following
as high need areas:-

Abilaty to pronounce the vowel sounds of English correctly
{item 15).

fAbility to use words and sentences with appropriate stress
to get intended effect (item 17).

Ability to wuse the intonation patterns of English to give
intended meaning (item 18) andj;

Ability to use appropirate registers of English (item 19).

The Year I students perceived five reading skill items
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- high need areas for a teacher who uses tnglish to teach.
These were:

Z3ility to read and understand materiélﬁ af variouws topics
item 227,

Aniiity ton deduce main idea of each paragraph read {(item
255 .

Mpility  to distinguish betuwsen what is  relevant and
irratevant in the passage {(item Z7).

Aiiity tp critically interpret the materials read {item
<11y .

ffeil ity to Find specific information guickly from the
materials read {item J30).

Az for their needs at the point of entry, the resulils
=how that ten of the reading skills were percexved as  high
need  areas. Since the greater part of the NCE/OC courss
*uition is piven through the printed words, the students”
hiph perception is an indicationm that they need help to
=mnesble  them cope with the demand of the cburse. Recel ving
the highest ratings was item 30 "ahility to fing specific
information gquickly fromn materials read”. This item is
considered so  important because it seems to be one of the
skills that the students of this programme must master and
vze in order to cope with the tedious work of the short

~e+art period {i1.e. when students receive face to face
instruction!.

In perceiving the writing needs of a teacher who uses
“nglish Ffor dinsiruction, the following skill items were
considered as high need area:-—

Mrility to use puﬁEtuatinn maris correctly when writing

2



{item 33}.
Ability to write the various types of essays such as
Marration, Expository, Description antd Argumentative (item
38).
ahility to wite dinformal angd froeemal leptters using
appropriate content angd format {item 39}, and:
Ability to vwrite reports and minutes of a meeting (item 44).
In indicating their needs at the point of sntry, the
data reveal that all the writing skills were perceived as
high need areas. From the results,; it is observed that the
Year 1 students rated the items under the four language
skills listening, speaking, reading and writing from high to
moderate needs of a teacher who uses English to teach and as
high needs at the point of entey. However, such needs
gexpressed  for themselves were more than those expressed for
any teacher who uses English for instruction. The studenis
therefore need help in these skills, The data also reveal
that the Year I students’ perceptition of need in the area of
listening ceems to bhe greater than their expressed need ip
the area of speaking.
Year 1V
The data on the perception or Year IV students on  the
four language skiils also show that several skill items were
considered high need areas by the subjects for a teacher who
uses English for instruction. The folliowing listening
skills were rated high need areas for z teacher who uses
Fnglish to teach:
Ability to recognise the vowel sounds of Englieh {item 15),
Ability to recognise the consonant sound of English {(item

163,
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A2ility o listen o lectures, news and passages of various
types i(item 17},

Arility to take cown meaninceful notes after listening to
lecturers, news or passages {(i1tem 18), and;

Ability to distinguish betwesn mein points angd details after
listening to a passage f{item 13).

The perception of the Year I and Year IV as ophserved
from the results show some similerities, The two groups
seem to indicate similar dtems as high need areas for a
teacher who uses English for instruction.

In speciftying their needs in these skills presentisy,
the data reveal that all the items were rated asoderate need
areas by most of the subijetts. These resulis =show Bome
difference between the Yeaxr I and Yeasr IV in their
perception of need. As cbserved from the results ot Year 1
data, most of them expressed high need in most of  the
listening skills while the contrary i1s the case with the
Year four students, fine could interpret this ditference in
need to mean an indication of the Year I students’™ weakness
in these skills. Hence, they expressed their enthusiaszm to
satisfy these needs from the beneral English Couwrse. As for
the Year iu EthEﬁts, this conlad mean that some of  these
needs have been met duringlthe CORIF BE.

The data on the "éxtent of coverage" of the listening
skills reveal that all the nine s5kill items were rated
moderately covered by most of the subjects.

The results of the data on the category "exercicses used
i teaching these =kills*® show that item 13 "ability to

coentrast English phonemes® and item 14 "ability to recognise



meanings of worde; phrases ard sentences ©sused by Btress
and intonation patterns of Enclish” were perceived to have
been covered using "plentiful exercises, Sin nthér skill
items (13, 1S, 17, 18, 17 and 2Z1) were vrated tn have been
covered using few exercises by mosit of the zubjscts. |

As  for the category "usefulness of the exercises  used
in teaching/learning these skills, owver #41% of the subjects
considered the iteas as having been taught using very usefal
EeXercises.

The results of the data on the speasiiing skills reveal
that only twe skill items {27 and 28) "abiitty to carry oot
conversation in formal and informal situations” andgd "ability
to give simple instrouctions"” were rated as high need areas
for a teacher who uses English to teach.

in indicating their need in these skills presently, the
Year IV students expressed sodevate need areas in all  the
=kills. These results are similar to those obtained in the
ares of listening. The zame explonation could be advanted
here f{i.e. that the students’ needs in these skills might
have been to some extent satisfied during the Ctourse).

The students also perceived that all the speaking skill
items were moderately covered., These results are similar to
those obhtained in the ares of listening. On the amount of
expercises used in  teaghing/iearning these skills, the
results show that most of the sucjects feit that +few
Ererrises were used. The data on the usefulness of these
exercises show that the Year IV students’ opinions were
divided between “very useful® and "fairiy useful’. This
ivisipn in opinion could be attributed to forgetfulness on

the part of the students =since they completed the General
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English Course nine months before this present study was
carried out. According to Kimble and Garmezy (1948)
"forgetting may result from the decay of memory traces”
{ocucted in Okonkwo, 1984).

In perceiving the reading skill items, the results
reveal that the students indicated moderate than high need
for any teacher who u=es English to teach. In indicating
their needs presently, all the reading =kills were rated
moderate needs excepting item 37 "ability to find specific
information quickly from the material read” which was
considered a high need area. As for the extent of coverage,
the results show that all the skills were perceived ta be
moderately covered. Few exercises were considered by the
majority of the subjects to have been used in teaching these
skills. As for the usefulness of the exercises, the data
reveal that "fairly useful" exercises were used.

The Year 1V students rated all the writing skills as
high need areas for a teacher whe uses Englisn to teach. #As
for their needs presentiy, the results reveal that most of
the subjects expressed high need in some of the witing
skills, particularly moderate need in some of the skills as
observed in items (42, 40, 41 and 47). These results show a
deviation in the perception trend. Up to this point the
Year IV BStudents tended to indicate moderats need $or
themselves as observed in the results of listening and
speaking skills, One could interpret the writing skill
results to mean that the subjects despite their having
completed the General English Course considered themselves

wanting 1in some areas of writing. These resulits are not
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surprising because nr;ting more than listening and speaking
skills is a primary ﬁEdium through which these students
carry put thé?r assignments especially during the long
carrespindence period, take tests and examination in all the
sub jeuts.

In the ares of coverage; the data show that most of the
skilles were moderately covered. ALl the skills were
perceived to have bheen tsught using few exercises by the
majority of the subjects. The data on the usefulness of the
exercises used in teaching indicate that items (34, 4% and
44)  were considered o have been  taught  through  "very
useful” exercises and the rest of the items were taughbt
through fairly useful esercises,

Lecturers

in perceiving the need pf any teacher who uses English
for instruction, the lecturer=s rated all the listening
skills as high need areas.

O  the extent of coverage, the majority felt that the
items were moderately covered. As for the amount of
exercises used in teaching, the results reveal that Few
exerrcices were used. Apart from items 7 and B "ability o
listen to lectures, news; nd passage:=s of various types" and
"abhility to take down meaningful notes after lectures, news
e passages” which were considered as having been  taught
through wvery useful exercises, the rest of the listening
skille were considered taught throuwgh fairly useful
exgroises,

In perceiving the speaking skill items, the results
reveal that all the skills were considered as high need

areas of a teacher who uses English to teach., As for the



category "extent of coverage of these skills”, the lecturers
expressed a divided opinion as they indicated that som= of
the items (12, 13, 17 and 18) were mocderately covered while
items (12, 15 and 14) were considered not covered at all by
a fairly large number of the subjects. These results
indicate sowme difference in the general trend and merits our
interpretation. The responses of the lecturers might have
been affected by the difficulty in recalling as a result of
forgetfulness or that they were uncertain. Another possible
interpretation of the lecturers’ results could mean
that.......speaking skills are not emphasized in the General
English Course. Evidence from literature seems to supprrt
this later interpretaticn as noted by Alabi (1987).

If the former is the case, then it is more appropriate
to ask for information regarding the programme objectives
from those who have gone through the programme almost after
completion. As for the amount of exercises used i1 teaching
and their usefulness, the results show that few exercises
wereg used and that the exercises were fairly useful.

The lecturers perceived all the reading skills as high
need areas for a teacher who uses English for instruction.
The data on the category "extent of coverage" reveals that
most of the skills were considered moderately coversd. 0O
the amount of exercises used i1n teaching these skills, tne
majority of them indicated that the erercises used were {few.
As for the ‘“usefulness of the exercises", most of the
lecturers perceived that "fairly useful exercises" were
used.

The result of the lecturers’ perception of the witing
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skills reveal that all the skill items were considered high
need areas for a teacher who uses Enclish for instruction.
As for the category “extent of coverage” the subjects felt
the =skills were moderately covered. On  the amount of
exercises used in teaching, their responses spread across
the three response columns of plentiful, Ffew and none. On
the usefulness of these exercises, the lecturers’ opinicn
vwere divided between "very useful exercises” and "fairly
useful .

In summary, the subjects seem to agree generally in
rating most of the skills as high need areas for a teacher
who uses English for instruction. Year I students indicated
high need for themselves in most of the skills and generally
moderate need for any teacher who uses English to teach. The
year 1V students who have already passed through the Genersl
English course perceived moderate need in most of the skil:i
i1tems Ffor themselves and high need for any teacher who uses
English toc texch. This difference in perception was
explained as resulting from the effect of the course already
covered. Some of their needs might have been satisfied
during the course.

Findings from the perception of year [V and lecturers
in the area of "coverage", "amount of exercises used in
teaching” eand the "usefulness"” of the exercises showed some
csimilarities. Bopth coroups agreed that the skills were
moder ately covered and that exercises used in teaching were
few. However, while the lecturers perceived most of the
skills to have been taught through "tairly useful
erxercises”, a fairly good number of the Year IV students

perceived most of the skill items to have been taught
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through "very useful exercises". These differences in
perception have been explained as arising from the
difficulty of probably recalling accurately what was done as
a result of forgetfulness by both groups.

These findings have far-reaching pedagogical and social
implications for both learners, i{eacher, couwrse planners,
teacher educators and governement (policy makers). The high
need areas perceived by the subjects must form the priority
areas to be focused upon when reviewing the General English
Syllabus. The findings also draw our attention to
continually inveoclve the learners of any programme in the
process of identifying training needs. A needs assessment
study of this nature does not only provide the hard data
about the needs of the students but provides opportunity for
the learners to think about what they learn, and to guestion

irrelevant content by suggesting a more useful one.

5.2 CONCLUSION

On the basis of the above findings, the following
conclusions are drawn with respect to perceptions of the
subjects and the priority areas of need in General English

course.

1. The subjects seem to emphasise most of the items under
the four language skills as high needs of a teacher
who uses English for instruction.

2 The year [ students expressed generally high needs for
themselves in all the language skills. This seems to
suggest that they need help.

e P The Year IV students who have completed the course
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indicated moderate needs in mest of the skills.
However, their perceptions of some of the skills under
writing showed that tthE were areas of high need.

4, From the gercepliprns of tne Year IV stugespts  and
lecturers, it seemsd thst there are probless in  the
area of coverage, seercises used in teaching and the
usafuliness of such exsrcises. Both groups =eem to
agree that =zome of the skilis are not covered in
depth, and that exercises used in teaching were nolb

plentiful and not very usefual.

The generally hiogh need perceived by ithe year
students {for themselves in the four language skilss and the
moderate need expressed by this same grouvp for any  teaches
who uses English for instruction seems to indicate their
admittance of wezknesses in these siills. These students
thersfor-e need help. The teachsrs ov the teneral Enplish
courese should be sensitive to thse needs of each set of new
students admitted intc the prograsme. This they can do
through  a needs assessment procedure using guestionnaires,
opheprvatinns and discussions as soon as hthe students  enter
into the prngramme.' The tearssrs can use the information
collected to make decisions pn areas to emphasise in the
cCourse.,

The teachers should alse constantly find out  and
monitor the needs expressed by the students as they progress
through the course from year I tp vear III. In thizs way,
they are aware of what needs are satisfied and what remains

to be done.
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Since the year IV students expressed moderate needs in
listening, speaking, and reading =skillsy, this can Le
interpreted to mean that some of these needs have been
satisfied. This is a possible indication that the programm=
is achieving its objectives in these areas. However, the
high need indicated by this group in the area of writinco
seems to suggest that these students need help in this area.
The teachers and policy-mekers should therefore pay more
attention to the development of writing skills in reviewing
the syllabus.

The moderate perception of year IV students and
lecturers in the area of coverage seems to suggest that more
attention should be given to the General English syllabus in
the area opf coverage. The amount of exercises used in
teching should alsc be increased and their usefulness in

teaching the skills must be carefully examined.

From some of the findings and limitations pointed out
earlier in this study, it is apparent that theres is need for
further studies in the area investigated.

1. The perceptione of the year one students need in this
study was generally high. It is necessary to roprat
this study with the same group as they progress
through the course from year one to year Lh- == ({(cfter
completion of the General English course) to see the
pattern that may emerge.

2. It is necessary to repeat this study using year one,
two and the three (final year students) to find out

the differences in the needs perceived by each qgroup.
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This +Ffor erxample may show how the subjetts needs as
perceived in year one are met gradually ay  they
progressed through the courss from one to three.

The present study has concentrated pnly on the NCOEJLC,
Zaria/kann campuses. [t is necessary to carry out
similar surveys i pr*hrrs ATCs te determine any
similarities and/or diffesreacss in the peroeptions of
the NCE/CL. The resuits nf such studies may produce
more balanced data Tor programme inorovement.

Finaily, a s=similar study to the present one tcould be
donge using in addition *o the written
questipnnaire, oral interview, observations or other

methods which were nolt used in this study.
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AFPENDIX A

QUESTIONNAIRE FOR YEAR I

Your qualification before entry into the programme (circle one)
Crade II only, WASC only, WASC and Grade II, Others (specify)
Age
Sex

Current Occupation
Future Occupation

The following are a list of listening, speaking, reading, and writing skills., Put a tick in only one
column of each guestion category to indicate your opinion:

| Relevance of these skills to a teacher _. Your need in these

m who uses English to teach his subject | skills presently
! .|
_
_

§ |
High | Moderate | Low iligh | Moderate | Tow

Ability to contrast English phonemes |

(i.e. distinguishing meanings caused

" :
ﬂ | |
by differences in sound) | ~ __
I ! |
Ability to recognise meanings of words, _

phrases and sentences caused lys stress

|
|
|
_
and intonation patterns of English. _

- ——— e e . ———

Ability to recognise the vowel sound of
HUJMHHHEF.

Ability to recognise the consonant sound H
of English _

R,
S ——

e e — R
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Appendix A (Contd,)

I

Relevance of these skills
o a teacher who uses
Pglish to teach his subject

|

|Your need in these

1skills presently

__ .
|High | Moderate | High |Moderate |Low
. | . __ _
10. 2bility to listen to lectures, news, and H _
passages of various types _ | i _
__ _ __
T t T T
11. ZAbility to take down meaningful rotes after _ | ] [
listening to lectures, news or passages. ! _ | m
[ | _ ﬂ
5 7 ! | | 1 _ﬂ
12.  2bility to distinguish between main points ! i [ : {
anc details after listening to a passage, ! “ ! _ _
1 | + [] _
._ 1 L
) 5 ¥ _ ¥ 1 I__| |ﬂ
13. 2bility to distinguich between relevant { | ! |
ardd irrelevant details. * ! m _
| | ' | i
1 _ 1 T
14. 2bility to draw inferences fram what you “ | __ “ !
listened to. h ” I m
“ _ i ! _
013 | [ . | |
15. mbhility to pronounce the vowel sounds [ | | _ i
of Inglish correctly. _ _ | . g
- | § ' i |
r T T —
16. 2bility to pronounce the conscnant sounds _ _ _ m _
of English correctly. i . _ .
| ! _ | _
) I . I T ! I
17. 7Ibility to use words and sentences with i i “ f w
erpropriate stress to the intended _ _ “
effect (e.g. for emphasis) _ _ _
1 T ’
18. 2Zbility to use the intonation patterns of _

Inglish to give intended meaning (.e.a.
question, conmend, statement, eto).

-
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Appendix A (Corcd.)

Relevance of these skills

to a teacher who uses

Inglish to teach his subije

Your need in these
skills presently

High

Low

Figh Txﬁnukmﬁo

Low

19.

Ability to use appropriate register (e.g. Broadcasting,
Mdvertisement, different disciplines),

Ability to carry out conversation in fommal and informal
Situations,

_
|
e}
|
|
|
|
|
|
|

Li
| _
21. Ability to cive simple instructions (e.g. giving . _ “
2 . . b
directions, givine instructions on how to make " { _
sanething) . 1 _ o ﬁ
_ | :
- s - . ‘ | ! .
22. »Ability to read and understand materials of various : H H : w ﬁ
topics. . _ P _
| | i
e . . . . . { ]
23. Mbility to use the library in cetting reading materials q. |H| | _ *
- - % l = ]
of varlous categories such as books, references, ﬁ “ _ H
periodical, etc. \ , _ {
L L . .y T ! | |
24. Ability to read without such reading problems as excessive | ”. __ _
eye fixation, word for word reacing, etc, _ | _, ’
e = o = = " | \ { | |
25. Mhility to deduce the meanings of words and sentence ! i _ i !
structures using contexual clues, | m _ | _
26. Ability to decuce the main idea of each paragraph read w * __
- — 1
A }

Ability to distinguish between what is relevant and
irrelevant in the passace _

Ability to critically interpret the materials read.

H
0
_
|
L
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Relevance of these skills Your need in

| to a teacher who uses these skills
! English to teach his i bresently
: subject |
_ ] |
{High __76ﬁﬁhmﬁm4 Low | High Moderate| Low
| _ i
ﬁ | I 1
29, /bility to critically interpret the materials read “ | " #
| i
3 . . 5 M - . 3 H A1 “_ —
30. Ability to find specific information quickly from the | [ " __
material read, ! ﬁ ‘ |
e} =4 : | : : ! i _ ! |
31. Ability to read for overall impression _ ! | * _
! ! _
174 : | b T T T
32. Ability to sumarize (e.c¢. a text book, a passage, etc) _ | | i * f
y oy N | 1 m T T T
Writina skills M L _ | _ .“
: . 52 | ! ! |
33, Zbility to use punctuation marks correctly when writing * “ | | _
T T T
34. Ability to organise and present in writing ideas/facts in | { _
logical order __ | _
i | | |
; ; ; 1 | | i
35, Ability to deovelcp paragraphs using comparison and _ | “
contrast technicues i i _
3 !
T 3 : : B ] | ! i
36. Ability to develop paragrahs in chronological fram, “ | . “ .
ard using illustrations and analys: “ __ | {
|
I A . 1 T ]
37. Ability to plan and write Essays focussing on the : | _ _
introcuction, the body and the conclusion. _ M _ _ _
G = I : __ | | ‘
38. Ability to write the variouc types of Essays such as __ ! | { [
harration, Exposition, Description and Argunentative __ # _ _
|
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Your need in these
skills presently

Relevance of these

{ skills to a teacher who
uses English to reach
his subiect

! High __réunrwwmﬁm_ Low

39. Ability to write informal and formal letters using
appropriate content and format.

4
|
|
14
|

40, Ability tc write reports and minutes of a mecting

w
|
|
_
!
1 1 _
_ﬁ
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L2 12

QUIESTION Z1FE JOR ¥ 21T 4

e e 8 e —— e A = e e A A el

1. Your gualificaticn }efere ertry into the programre (cirele ore)
Crzde 1I only
\78C only
WSC and Gravle II
Cllers (specify)
2, Tze

A it i vy S e — A ——————

3. Sax

— _—— e e —

4, Cirrent Cecupation

5. Foture Ccoupation

— = —

6. Your year of study (circle ore)
Year I
Yoear J1
Year TIT
Year IV
7 Inticate your course of study (rajor) (circle only ore)
Fralish main
Ce-ouyraphy
Fislory
Science Education
C.R.K,
I.R.K,
P.E.

GRFFEL QUVSTIONS

8. Has the Gereral Fnglish covrse lelped you to learn cler
suljects in the ICE by Corresperdence Programe?

9« If yes to guestion (8), list the subjects,
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10, 7o vlat extent? Dvnlraely helpful
Mocerately belpful
Very littile help

No help at all

11. Irs the Gereral Prelish covrse helped you to inprove

your use of Fnglish in tcaching your subject?

12, I1f yes, to question (11) to what extent?
Improwvesnent was great
Inprovesent wvas moderate
Dyrovesent vag a little

o improveent at all
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3~

"
—

Tne following are a list o
question category to indicate your opinicon:-

f listening, speaking,

reading, and writing skills,

Put a tick in only one colunn of each

Relevance of
these skills
to a teacher

who uses Eng-
lish to teach

his subject

Your nced in
these skills

presently

Ixtent of coverace
of these skills in
the Ceneral English
course

Ixercise used xercises used

in teaching  {n teaching/

these skills earning these
skills

Emv_vﬁamu_. Low

_ rate

|
(4) | (5)

i
|
i
|

(6)

zommurmzbﬂ

Ecten-
sively late ly
cover—, cove—
ed | red
(7) * (8)

None <mhw_m.m.._.nr
use- { 1y
ful juse-

iful

(14)

ful

(12) “Sw_ (15)

Ability to contrast
Imglich phonemes (i,.e

distinguishing meanings

caused by differences
in sound)

e e

{

e ——— e 4 -

!

14.

Ability to recognise
meanings of words,
phrases and sentences
caused by stress anc
intonation patterns
of I'malie

- e i s

i
|
L]
|
|
_
|
|
_
|
1
]

Ability to recognise
the vovel soundd of
Inalish.

16.

Mbility to recognise
consonant sounc
of Enaolisk,

4
e

17.

Ability to listen to
lectures, news, and
passages of various

LVLes

e — e e e —— =
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__
) G| @ M) B @ (10) 1 (11) _:a_:e |

e
———— -

18. Ability to take down
meaningful rotes after
listening to lectures,
NEYS Or passages.

19. Ibility to distinquish |
between main points and |
details after listening
to a passage.

SEE.
e e S i Sl

20. Ahility to distinguish _
between relevant and |
irrelevant details.

L e e _——— e ———— - — - L

b - ———

——— e e e [ — o f— e e

21. Mbility to draw infere—
nces fram what you
listened to.

e

S i L e [

22, Mbility to proncunce
the vowel sounds of [ |
Inglish correctly.

——— — e . Yt — . st s Wt . Wit e ot .

R

Speaking Skills

e e

23. Ability to pronounce
the consonant sounds
of Englisi correctly

b - -}

h—————

24, Ability to use words
ard senterces with
appropriate stress
tc get the intended
effect (e.g. for
enrhasis)

—_——— e —— e e b b —————p——-_——- s - W L— ¥ - —_— —-m e b e

it S P SR vt S e s s s

e -
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|

(3) | @) )

(6)

b EE——

(7)

i
@ ! (9)

_

(10)

_

(1)
1

(12) ___: 3)

(14)

(15)

Mbility to use the _
intonation pattcrns

of En¢lich to give _
interced meaning H
(e.g. cuestion, camened, {

statement, etc)

-

__
|

[

Ability to use arpropriate |
reqrster (e.g. Froadcasting,
Mlvertisement, different

¢isciplires). '

A e —— e - o ——

Ability to carry out conver— |
sation in fomal and in—- _
formal situaticons.

e o el = — . gl

|
m
!
|
|
|
|

e - ————

2bility to give simple
introductions (e.g. giving
directions, givinc instru-
tiors on how to nake same—
thing)

N VE—

29.

R 3 3 -
Readirsr €kills

&

ility to read and under— |

stand materials of varicus

Lics.,

2 SR

——— —

wD.

Ability to vse the library
in getting reading naterials,
of various categories such |
a5 books, refercorces, perio—|
dicals, etc. _

—— i e e e e =

. i T e e e S
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o)

L© | o

(10) —::

(1

-
a

)

(13)

(14)

(15)

W
-

Ability to read without
such reading preblans
as exQessive eye
fixation, word iocr word
reacing, etc.

|
|
|

——

Ability to ceduce the
nmeanings of worcs arc |
sentence Structures |
usina contextual clues,

LT ——

B e B

e e —

—

mw.

Ability to deduce the {
nain idea of each
paragranh reacd.

34.

betveen what is rele—
vant arnd irrelevant in
the passace read.

1
Ability to distinguish m_
]
L]
L]

_—— e ] —— e .

R, eSS

—

w
wn
.

Ability to critically _
interpret the materials |
read, _

i SN S

(€8]
o
.

Ability to make inferences
fra. materials read. :

S —

Mbility to find specific |
information quickly fram |

- T R L e, - |
e matexria’l reac.

e e s s ——— e e e e e .

B

S SN NN A I S S— |

Ability to read for over-!
. |
all impression.

Ability to summarize w
(e.g. a text bock, |
a passage ctc.) ._

e . S—

B e, T BRI R— R T — .

v ———— e e el
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(2)

(4)

(€)

(9)

(10)

|

(11) | (12) |(13)

~

£
|

(14) Hmv

Writing Skills

40.

Ability to use
wnctuation marks
correctly when writing

e —

SRS TR—

41.

Mhility to crganise and

present in writing iceas/

facts in logical order.

.

et s =

42.

hbility to cdevelep
paragraphs using
canparison and contrast
techniques.

—_—t—

————— i e ] e — -

43.

Mbilicy to develop para=

craphs in chromological
fornn, and vsing illust=
rations anc analysis,

R

44.

nbility to plan and
write Lascsays focusing
on the introduction,
tre body and the
conclusion.

. — e e =

e i ——— e r—————a i, S e—————

® [ —

S S — W————— A - [ A

Ability to write the
var-ous types of Lacays
such as Naration, Expno-
sition, Luscription and
Jragmentative,

]
]

_—

— ey —— e

I DS N NPl SR I

46,

Ability to write informal |

anc fomal letters using

arpropriate content and
format.

:

AQ'

Ability to write repcrts

and minutes of a mecting

—_— e ——— e

- —e
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APPENDIX C
LECTURERS' QULESTIONMAIRE

1. State your qualification

2. Your teaching Ixperience

The following are a list of listening, speaking, reading, and writing skills. Put a tick in Only one column of each
question categery to indicate your opinion:-

Relevance of these | Fxtent of coverage |Exercises used Exercise used in
skills to a teacher] of these skills in |in teaching/ teaching learning

{ teach hig subject. | course.

|
m who uses English td the General gw»m&?m% these | these skills
|
A

High vﬁamnmﬁL Low wundnhfmvﬁﬁml _ Not ﬁSmHm _rm.Hm_?u:m Very [FairlyNot
‘ | sively|rately ooaml* plen few | use— luse— |use-
h | “ *09.6.. “Q.a.m.. _Hm& wﬁpm&. m ful ful |ful
_ red red at al _ at all
H (1) __ (2) [ 3) {4 [ ) [ () | @} (9) 33“ 1 | 02
t '

3. Ability to contrast English phenemes |
(i.e. distinguiching neanings caused _
by differcnces in sound).

4. Ability to recognise meanings of
words, phrases ard sentences caused |

A R —

cf Fralish.

T N s S

d ———————— 4 .

o ———————

i
(
by stress and intonation patterns _
i

e IS RIS SE—

5. Ability to recomise the vowel sound | |
of Inalish. __ . _

———e ————eef e e}

6.  Ability to Hn.n_c:w..... ¢ the conscnant |
sourd C+. InGglish.,

T Ability to listen to lectures, news, !
and passaces of various tvius.

S B -

8. Ability to take down meaningful
notes after lictening to lectures, | { { *
revE Or rassages. _ ]

e IS S

[ o —— e A o}
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16.

Ability to use appropriate register
(e.g. Excadcasting, Advertisement,

cifferent disciplines).

2bility to give sinple instractions

1
-

oy | f |
o | @ | L@ |G| ) ‘o @ e foolan| a2
i | i | | I ! —
s S . T | w T | m H _
9. Ability to distinguich between main | | | | | | " “
points anc details after listening | _q f { | | _ _ w
to a pacsace. | | | ; _ | ! | |
. o . . } i | _ | : I P
10. Zhility to cdistinguish between ! | | | | __ _
relevent and irrelevant details, | i | m _ : l
» - - - — ! ! | H i'
11. Ability to draw inferences fram | _ " _ _ _ _
what you listered to. t ! _ _ ' !
{ g 4 ¥ T
12. Speaking Ckills | : | | _ __
I | | .
Ability to pronounce the vowel ! q __ | !
sounds of IEnolish correctly. “ i { __ _" _ _
. B 5 = I _ ! 1 h
13. Ability to pronounce the conscnant | __ | ! : !
sounds of Enulish correctly. _ : " | : _ !
. T T T ! “ T r
14. Ability to use words and sentences | __ | ' . _. m
with appropriate stress to get the w m | _ ! i
intended effect (e.c. for emrhasis) | " ! __ _
] _— T _ | | 14
15. Ability to use the intonation " | _ﬂ _ __ __ _
pattems of Inglish to give ! “ “ _ _ _
intended meaning (e.g. guestion, __ ! f m _“ !
commenc, statement, etc). ! _ __ i ; _
f | B | { | |
| _ _ i _ |
] ] ! \
| | __ |
__ .
__
|

(e.6. givine directions, civing
instructions: on how to Leke saue—
._h.w.rwr_J.ﬁuv .

Jm.

——

Ability to carry out conversation in
fcmal and informal situatione,

_
_
_
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(1)

(2)

(4)

(6) |

(7)

———

(8)

g——t——

© | (10)

(11)

(12)

-

Peadina £kills

Ability to read and understanc
naterials of various touwics.

it i vt mma——

e i

——— o —

—

20.

Ability to use the likrary in
getting reacing naterials of

various catecories such as wborm_.__

refererces, noriccdicall, ete.

] —— —

e

— e et e ] e

21.

Nbility to read without such
reading prcoblems as execessive
eye fixation, word for word
reading etc.

M
_

e ——— ] e . e o

— el ———— ———— S . 4}

Ability to deduce the meanings of!

words ant sentence strnuctures
usinc contesnal clues.

el e ——— —————

Ability to cdeduce the main idea
cf each paragrach read.

24.

Ability to distinouish hetween
what is relevant and irrelevant
in the passace reac.

e

Ability to critically interpret
the mareriale read,

PSS SRS RN SRS NSNS CSSSes) CUNNCISTRepy.

Ahility to make inferences fram

naterials reac.

27. Ability to find specific informa—!

tion quickly fran th2 material
reac.

S S

28.

Ability to read for overall
imnression.

|
i
3
|
1
|
}

——, e = - 4

e e e
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Somendic C© [Zorkdl)

37, Anilivy to write reporte and

, : L ] ! 1 ! “
- : v . : . : 4
S T 43 SR ) I ) O 1 A () {7y + 8y (%) Qo)) (M) 12y
e B : ! } ; m : i i
29, Ikiliry to sommarize (2.0, 2 tey: ' ! _ : | i ;
* - - : * ! i I ;
pocll, G roszace ete.,) w ” { ¢ : '
T m _ A 1 ._.
Lt €5 T ; i i i
w.;r...:fl».. LS ~ i w I .— _ - M
. e . . ; ; _ i _ i )
30.  Aoility to ues punctuation marks ! m m i ! i .
corvectlv whon wrivine, ” i __ ! _ { . {
i | _ ! : ! :
21. pxdlivy to croonise and pressnt “ ; : i : ) : _
inowrizing Iidcas/facts in i i i i __ . | i
loaical ondoer. ' { ; : ! __ { : f
T T . ” ¥ : 5 :
s SNV ey wem el e v Sy mee . { : . ; : : ! 1 ! }
Sl e SLLARTY U0 GOVE_CD LEXacrantie : ! r i ' M . i H . H i
voine CARLAYISCD AN contrast i f ; ! : ; W i _ : ;
wochnionne, ' _ﬂ ; i _. ! i ;
! : _ : __ _ . " “
- L - - H | : ' ‘
33, Mbility to cevelop paracranhs ! i ; i ] | ” _ ;
in chronelocical Zorm, end t i ) W __ _ : !
veine illustrptiorng and enalysis, ; i ' : ! i ! !
_ . T Y - i 1 T T
- “ams . , . i ‘ : ' !
4. moilicy to plan end write Essays m i h m ; “
focusing on Y introduction, the | M ; i i ! k :
oy and the conclusion, * [ | i _ | # : : !
H b 1 T L T Hi
Y ano . . . i 1 i ; i i
35. AbIity towrite e verious types _ ! ” } ! | ! ! M ﬂ _
- - H Fl H , v ! .
cf Dssays such as xarration, ! ! ! i ! ; e ! . . |
. X - . - t I : i ; : + H
Tnrpolivion, Fesoripsion oand _ i ! ] : j i : : _ :
Pt COMETE IV, ; b _\ i ! k j m i : i :
! B i : v T Y = t
26, ABility to write Informal ard { { : i H ! M i *
fomal lethers usine anwopriate m. _ : .m ! ! ! &
- - - { : i N
concent and fomias, : W : M . i ! . .
: {
]

e
R .
- -

minutes of a mecting.

—— -
B [



