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ABSTRACT

The research title "A Comparative Study of the Instructional Methods of

islamic Education from the prophetic period to the Khulafa'u Rashidun and that of

Contemporary Nigeria (1950 to Date)is an inquiry to find out how Islamic Education
was developed and methods of instruction during the time of the Prophet (SAW), the

time of Khulafau Rashidun (Righteous Caliphs), and that of contemporary Nigeria

particularly the Islamic Traditional Education and Integrated Islamic Education in
Secondary Schools.

The researcher took a look on some issues such as Islamic concept of
education, aims/objectives of Islamic Traditional education from the views of some
Islamic scholars, Islamic education dining the life lime of the prophet has been
divided into Makkah and Medinah periods, Islamic education during the periods of
the righteous Caliphs, and that of Contemporary Nigeria were discussed. Importance
of Islamic Instructional materials which aid or make teaching/learning more effective
and examples of such instructional materials were mentioned and discussed, pointing

out the devices for using them.

financial status of Islamic teachers during the prophetic period, Khulafau
Rashidun (Righteous Caliphs) and that of contemporary Nigeria was also outlined in
the research.

The research is more historical in nature, data were collected from available
books and materials written on Islamic education by respected Islamic scholars using

vii



opportunity techniques which is a non-probability sampling techniques.

After going through the available materials the researcher found out that the
curriculum of Islamic education during the time of Khulafau Rashidun (Righteous
Caliphs) was almost the same as the Prophets' lime while a lot of changes were
brought into Islamic education at the contemporary Nigeria.

Comparison of some issues of the both periods were made.

The researcher made some recommendations which, hopefully would be of

good benefit to Muslim Ummah (Community).
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arc students who stayed in the mosque and move about
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In the name of God
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Migration of Prophct Muhammad from Makkah to
Medinah

The people who memorized the Quran
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The science of discussion or logical expression
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Sermon read by Imam in congregational prayers
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Madrasat - School or place of fearning

Maktab - Elementary school
Mubhajirun - Those who left their homes and migrated
Maulud Nabiyi - The birthday of prophet Muliamimad
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Mustahabat - Traditions of learncd men
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Nikah - Islamic Marriage Ceremony

Qadi - Islanmc Judge

Rasul Allah - Messenger of God -~ Muhammad

Sabihu Shutta - The copy of the Quran compiled during the time of

Abubakar the first caliph

Salat : - Daily prayers by Muslims

Sahabah - The compantons of prophet Muhatnunad

Sayid - A person selected as the head of atribe

Shaykh - Religious leader who took carc of the sacred object of

worship in pre-Islamic period

Talaq - Islamic divorce between husband and wile
Ummah - Muslim conununity

Yathrib - Name of Medinah belore [slam
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CHAPTER _ONI

1.0 INTRODUCTION

In the name of Allah, the Renclicent . the Merceiful, Praises are due to Allah
who taught man what he knows not and taught him the usce of the pen.

Many writers on the Development of Islamic Fducation have not focussed their
attention on the instructional methods of Islamic Fducation and Instructional materials

;o B v'{])
at the time of the prophet, Khulafau Rashidun (righteous Caliphs), and contemporary

Nigeria, However, the few that have written in tlis 1icld have paid less attention to
Islamic instructional materials in teaching Islamic education in modern times. 1t is
also observed that many Islamic studies teachers are not aware of the devices of
Islamic mstructional malerials cspecially at the primary and sccondary schools,
therefore, this study intends o examine these issucs mentioned above with the view

to educating Islamic teachers cspecially at primary and secondary school levels.

1.1  BACKGROUND OF TUHE STUDY

in making research on a comparative study of instructional methods of Islamic

Education from the prophctic period to the Khulafau_ Rashidun and that of

contemporary Nigerta, it is proper to begin by a discussion of the Arabian
background.

The period of the Arabian history which preceded the rise of Islam is know as



the Jahilliyyah. This is simply translated in English as the period of ignorance. The
term Jahiliyyah is meant to show that in that period Arabia had no dispensation, no
mspired prophel, (here was no heavenly revealed Book from Allah.  The term
Jahiliyyah also meant the period when the King/Rulers were not using divine law nd
their authority was limited by councils ef elites, regular succession from father (o son
(hereditary sysicm of lecadership) it was also a period of disintegration and
disorganisation in (he political system of the Arabian society. Ali (1979)' described
the Jahiliyyah cra as when a man had ncither any interest nor time to apply his mind
to the question of faith and hercafter. In fact, that was a time when not a single man
could be found in a whole country wlho seemed to be anxious about faith, who
worshipped the one and only Lord of the world, without associating partners to him
and sincerely worricd about the darkening future of humanity, The holy Quran
confirms this when it says “Corruption doth appear on 'a.nd and sca because of (the
evil) whicl men’s hands have done”. (Q.30:41)%,

Thé social conditions of the Arabs were based on tribalism and there existed
many unistamic social practices which included prmniécuous with married wives
“without respect for marital relationship as a husband could instruct his wife to
entertain his gucsi by sending his wife to cohabit with another man in order to pet
children. A father had hardhearted attitude and braved enough to bury alive his own
daughter, Women have enjoyed no social status. According to Ali (1979),? there

were certain foods reserved for men which could not be taken by women.
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Haykal (1982)" stated that this immoral habit swept decency and madesty from Arab,

Stavery was not only practised buf recoguized as a custom of the people. Also

common among the Arabs was tribal wars which somctime lasted about forty (40)

years, drinking wines, gambling, mutual raiding was the order of the day by the strong
ribe over the weak one,

The Religious life of the Arabs of Jahiliyyah

The Arabs of Jalnliyyah practised polytheism and their religious lecader who
took care of their sacred objects which include stones, trees, animals was cailcd
Shaykh. In describing the réligious Jife of the Arabs, Hitti (1970)° stated that “the
Arabs worshipped such thing as birds, trees, stones and other objects™. There were

idols placed in their houscs, as well as clan, tribal and national idols. Al-Lat,

al-Manat and al Uzzat were the national idols located in different places, The Arab
of Jahiliyyah cra also have tribal idols wihich (hey worshipped, these included
heavenly body such as the sun, moon, stars, Jinns and graves ol their Ibrc-falhcrs_.
However, few Arabs of this period had the idea of monotheism which was especially

preached by prophet [brahim and Ismail Alayhim Salam (AS) (May peace upon

them). These Arab people who sincerely belicved and worshipped on God were
called Hanifiyun. Other forin of monotheism in existence religious worship were
Christianity and Judaism, AL - Takaina (1991).°

Political organisalion at that period was based on the Kinship, There was no

central established political head.. According to Abdul (1982) several clans formed
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a tribe and at the head of (he tribe was a Sayyid who was sclected by a process of
consultation within the ¢l ders, these clders were old enough to have the proper choice
of decision, Sayyid was not a political leader, his main Job was arbitration between
the member of the tripe duc 1o his experience and wisdom,

The economic life of Arabs of Jabiliyyah period was chiclly depended on

Ribah (usury) which made the rich people (o continue to be rich while (he poor oncs

continue to be poor, Ribah (usury) is g way of lending money to poor people with
increment when returning the money, during the annuai pHgrimage some idols were
sold. Wines and slaves were among of the commoditics solq $O as 1o generate
revenue income to the Agabs,

The intellectual life of the Arabs of Jahiliyyah - (he Arabs of jihiliyyah were
very rich in poetry, espectally (he poctiy of wars and romantig poctry, .lhul is
describing a woman whom the singer love in song. During the annyal pilgrimage, the
poets converged nd composed pocms cspecially poems about the | ady they loved and
poems about wars between tow tribes, Rauf (1977 stated that “the Ancient Arabs
were extremely fond of poctry and of eloquent speeches, poctry was the reservoir of
their history and their knowledge as a whole, and the language was the art and the
sacred tradition which they cherished.

It was in the above siluation (hat a son among the Arvabs Muhammad was sent
by Allah as prophet (o guide the Arabs ou of this period of darknesy and ignorance

to light - islam. Prophet Mulammad wasg sent to call the people to abandon all the

4



above-mentioned bad practices and ask them (o belief i the existence of Allah alone
and worship none but Himalone. Mulummad, Son of Abdublahi (SAW ) and Aminat
at the age of forty (K1) years was sent as the hinal or seat of the prophets not only to
Arabs but also {o non-Arab people of the world.

Prophet Muhammad (SAW) was called to the prophet hood in 610 C.E. which
marked the commencement of revelation of the Quran. 'The beginning of revelation
also marked the conmuncencement of Islamic Lducation in Makkah. The Quran was
revealed 1n picce-meal (o guide people to the right path. [€ was revealed in piéce
meals from 610 C.1%. 0 632 C.E. Abldul-Raufu (N.D) supported the idea of the Quran
being revealed in picce meal when be staied, “it was revealed bit by bit for a period
of twenty two years, two months and twenly two days™. That s, the Quran was
revealed in picce meal for about twenty-two years, ‘The revelation of Quran in piece -

meal helped the Mushims to read and memorize the whole Quran by heatt,

1.2 STATEMENT QK TiE PROBEM

One of the most significant features of the National Policy on Education is the
provision for {eaching of tslamic Studies as a subject in the curriculum of Junior
Secondary School (JSS) (NPE, 1989) and onc of the conrses tn the Senior Secondary
Schools (NP2, 19809, This implics that every Muslim student at the Junior
Secondary School level i1s expected to offer and participale fully in Islamic studies

programues. Thus Islamic studies becomes a subject for both Junior and Senior
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Secondary Schools mcluding teachers™ and techmical Colieges.  Opportunity was
given fo the subject to be offered af the West African Examination Council (WAEC
and Teachers Grade 11 Certilicate (TC 1) Istamic Studies has also been offered in
higher institutions of learnimg. In discussing the Arvabia before Islam especially the
origin and development ol civilization, Haykal (1970)" stated that the problem of the
origin and development of civilization continues to bal(le the students in modern
time. That 1s, where the Arab civilization began, developed and ended nd the
beginning of Islamic education and its development in Makkah, Medinah and Nigeria.

Hence, the mstructional methods and development of this great subject needs
to be examined so as to have full understanding of its origin, its teaching methods and
mstructional materials (rom the early pertod m Makkab and Medinah and that of
Nigeria. Itis also to examime the problems faced the instructional methods of Islamic
Education, its teaching aids and appreciate the potential of many simple teaching aids.
It was argued for instance that teachers of Islamic studies are not properly taken care
of Dauda (1994)" stated, the professionally committed and honest teachers become
socially relegated to the background. Those who teach Arabic and Islamic studies do
so basically for the sake of Allah, matenials reward is sccondary.. This is to say that
the teachers are not properly paid and those who remained in their profession do it
only for the sake of Allah.

The teaching of Islamic studies also faced the problem of Islamic instructional
aids. Dauda (1994)" claimed that there is also the problem of audio-visual aids, we
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lack them in our schools.
It is with these views m mind that this rescarch is being conducled to examine

the instructional methods of I1slamic education at the time of the prophet up to the

time of Khulafau  Raashidun (nghtcous Caliphs) and Islamic education in
contetporary Nigeria and the relevant [slamic instructional materials at present,
It 1s expected that the finding of thus rescarch will rulc out the notion that the teaching
of Islamic Education docs not required various msiructional methods and teaching
atds. The study also focus attention on; the system and process of Islamic Education
at the time of the prophet, righteous caliphs, cte., the objectives of Islamic Studies,
the concept of Education, and the instructional aids and their devices {or the tcaching
of Islamic siudics cfTectively.

What are the instructional methods of carly Islamic C(];lcilli()i‘l and can they be
compared with those of contemporary Nigeria?

How possible is it to integrale Islamic education with the modern system of
education?

Some of the Muslim children in traditional islamic schools roam about on the
streets after Islamic Education as almajiris is a scrious source of worry. That is there

is need to take proper care about their welfare and their education,



1.3 UESTIONS

In conducting a rescarch on A Comparative Study of the lnstructional -
Methods of 1slamic Edncation from the prophetic period 1o the Khulafau Rashidun
(1A.H. - 4 - A 1) and that of contemporary Nigeria, there s nced to answer certain
-questions such as:

a. What was the curriculum of Islamic Liducation during the prophetic period to

the Khulatau Rashidun (Righteous Caliphs) compared with the conlemporary

Nigeria?

b. What were the instructional methods of the prophet and Klwlafau  Rashidun

(Righteous Caliphs) and that of Contemporary Nigeria?
C. What are the roles of Masjid (Mosque) in the teaching of Islamic Education?

d. What were the financial status of Istamic teachers from the prophetic period

to Khulafau Rashidun (Righteous Caliphs) and that of contemporary Nigeria.

e. What are the values and relevant Islamic instructional materials?

1.4  SIGNIFICANCE OF THE STUDY

The historical knowledge of the past compared with the present time will
assist people o differentiate between the events of the past and that of the present
day this will cnable them 1o judge and even predict the likely cvents to happen in the

future. The importance of the research on a comparative study of instructional

methods of Islamic education [row the prophetic pertod to the Khulalfaw Rashidun

8



(Righteoys Caliphs) and that of Contemporary Nj gerta will enable the readers and
educationists to know various instructiongl methads of Islamic ed ucation in the past

and the present, this will cnable them plan for the uture cducational programmes,

The use of instructional aids and (he right approaches play a very high

significant and effective role in teaching, propagating and mamtaining Islamic
knowledge and culture. They help the teachers 1o make teaching more meaningful,

more eflective and more appealing to the learncrs

The values of teaching aids in tcaching lcaming-process has long been
recognized in somc subjects but much research

and seminar have not been conducted

in Islamic education (o identify the relevant instructional aids and their devices.

It is therefore hoped that this study will examine ang conte out with useful

findings which will be of & good values to the Islamic studics tcachers, students and

Islamic educational planers for the schools.

It will enable the Islamic studies teachers 1o yse teaching aids to assist them

appeal to all senscs of (he learners which include seeing, hearing, smelling, testing
and touching,

It is also hoped that the outcome of the study will cnable Islamic teachers

select relevant teéching aids for their teaching, The student teachers will find the

study useful in selecting topics and relevant teaching aid and plan their lesson very

eﬂ‘ectively._ |
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L5 OBJECTIVES OF THE STUDY
This research aims at achieving the following objectives,

1. Reveal the various instructional methods of the Prophet, Khulafau Rashidun
(Righteous Caliphs) and islamic teachers and scholars of Nigceria.

2. Compare the curriculym of Islamic education of the prophetic period to

Khulafau Rashidun and that of contemporary Nigeria,

3. State the role Masjid (Mosque) in the teaching of Islamic education,

4. ldentify the instructional maletials relevant and useful iy tcaching Islamic

cducation cspecially at conlemporary Nigerig,

L6  TIE SCOPE OF e sSTupy

This study is centered on the comparative study of the instructional methods
of Islamic educatiop from the prophetic period io the Khulafau Rashidun (Righteous
Caliphs) and that of con temporary Nigeria, That is, ftom the prophetic period (1.A H.
- 40 A1) Khalafau Rashidun and that of contemporary Nigeria, Therefore, it
includes the curricylum of Islamic education and instructional methods from the
prophetic time to the periold of the Khulafau Rashidun (Righteous Caliphs) and that

of contemporary Nigeria, and Istamic Instructional materials and their devices,
In view of the fact that the study is restricted to the comparative study of -

instructional methods of Islamic education from the prophetic period 1o Khulafau

Rashidun and contemporary Nigeria, its fing ings would be beneficial and generalized
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to refleet on the other peviod and higher mstitutions of lcarning,

L7  THE LIMITATION QF T STUDY

In any research g rescarcher may face one form of problem or the other which
usually forced the rescarcher fo Timit his study. in carrying out this study the
rescarcher is faced with certain constrains. ‘The major dilficuliics faced by the
researcher is financial constrain (o visit more Islamic mstitutions, libraries and
scholars (o gather more data. More alsa he mrure of the topic would limit this
research of the instructiongl methods of Islamic cducation of the prophetic era and

that of Khulafau Rashidun (Righteous Caliphs) 10 historical survey.  The

comtemporary Nigeria would also include historical survey bt added with practical

evidence on the field,

~ 474817
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CHAPTER TWO

2.0 LITERATURE REVIEW
Literature 15 the writing or studying of book, theses or vatuable work like
- drama, poctry, {iction, iography etc. Thus a literature review is a review of various
books, theses, journals etc to ascertain whether the topic at hand has been treated
belore, if it has been treated belore, (o what extent. The present rescarcher can fill

the gap or what is not inciuded,

2.1  THE ISLAMIC CONCLEPT OF EDUCATION

The Arabic word for education is ‘1M’ The word cducation, according to
Abdurahman and Canhan (1978)" in its English meaning refers to the total process of
human fearning by which knowledge is imparied, facultics trained and skills guide the
development of persons.

They maintained that in tstam, Education involves the overall development of
man, his intellect, personality, character and cnvironment, so as to enrich him here
and ensure his success in the world after. Education must be seen as involving and
developing good qualities that make for human greatness as well as to cultivate moral
and spiritual consciousness that sustain itluminate and enrich hwinan life,

In trying to define education from Islamic perspective, ibn Khaldun, according - |

to Khan (1981) and Wafi (1957)? defined it as a profession which becomes more
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involved and more gencrally adopted where the mhabitants of uvban centers are more
concerned with the development of various arts and crafis of civilized life. Faziul
Rahim (1938)" deflined education from Islam point of view as shield to protect one
from those snarcs, it is a moon with whose help cverything in the mental and outer
world can be scen. [t gives life to one who is memially and spiritually dead”,
Generally speaking, (slamic Education is a sysicm of education which trains
sensibility of pupils irr such a way that in their actions, discussions and approaches
to all kinds of knowledge they ace governcd by the spiritual, and deeply fact ethnical
values of Islam. Hussain and Ashral(1978)'  "Vhis suggests that Islamic Education
is the Wholc cducational process given according to the prnciples of Islam, [t is the
cducational system vun uader Islame or approved by sl According to
Abdulrahman and Canhan (1978)" al Ghazali delined education as “knowledpe exists
potentially in the human soul like a seed in the soil, by learning potential becomes
actuals”.  Al-Ghazali (n-d) in his Ulum al Din further stated that the giving of
knowledge was not the principal objective but it must be the stimulation of the
students moral consciousness. This suggests that Istamic definition of education is
that “Itis a process which helps nran to acquire wisdom so as to run him into a wiser
master” Al Attas (1979). [n other words, Islamic Education is the acquisition of all

skills, knowledge and values, in accordance with Islamic principles.
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2.2 THEAIMS/OBIECTIVES OF ISLAMIC EDUCATION

Islamic BEducation began in the life time of the holy and final prophet
Muhannnad (SAW). ‘Yhe prophet was certainly the first cducator (1cacher) in 1slam
and exampiary teacher for ali times,

From the beginning, Islamic Education has been concerned with the education
of the inner self and purification of the spirit on the one hand, and the cultivation of
the mind and strengthentng of (he body on the other, Istamic Lducation is an all-
round form ;)dethEtli()ll forman as a whole, that s, his tntcllect, spirits, religious life
and his acquisition of knowledge. Al-Afendi and Baloch (1980)"

Right from the tunc of the prophet (SAW) till the present day, lslamic
Educa.li(m places moral values at the very heart and center of learning, moral values
are very imporiant in islamic Education and it is summariscd in Hausa language as
“Uimi da ba tarbiyya ba_shida anfaani; meaning, fcanving without moral disciplineg is
of no use whatsocver”.  Abdurrahiman and Canhan (1978).%

Abtlities which may be described as non-cognifive, such as talents of the
~creative artists and physical skills, are recognised in Islam as divine gifts.. That is,
Education is also concerncd with mtellectual training. A well known Muslim
historian and philosopher 1bn Khaldun is reported to have said “Man is a reasoning
animal, and reasoniog is the foundation of all lcarning™,  Abdurralunan and Canham

(1978)". ‘T'hese and other tact show that Istamic Education puts an importance on

intellectual training and Islanic Education is concerned with the uniftcation of all

()



iearning. The scientific approach is applicable to all forms of learning, and it is an
approach which Islamic scholars always cherished as the factor which should
characterise all fcarning,

Islamic Education is concerned with practical use of learning; that is, those
who have received cducation should practically apply the knowledge acquired,
Students and scholars have moral obligation to place their cducation at the service of
their feliow men, particularly those whose circumstances are less favourable than
their own. It ts very essential becausc on the day of judgement, they will be required
to render an account of their lives and one of the tests according to Abdurrahman and
Canham (1978)" will be the extent to which they have used their knowledge or
[earning to better the lot of their fellow men.

It is widely believed that education 1s somcething only for the young, and that
students who have passed their examinations clann that they have completed their
learning. In the Islamic concept Education is life long which the holy Prophet
himmself has emphasised when he said: “Seck knowledge from lhié cradle (o the grave”.
(Bukhari related i1.)”'"  T'his has been the statement which Mustim scholars have
always been very careful (0 observe and welcome students of all ages.

[stamic Education considered the close refationship between teachers and
students. Careful attention is paid to the problems of communication between
teachers and students, and to the techniques by which this inlcfconnnunication can

be made more effective. ‘This is because the students can be strongly influenced by
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the teacher who conveys to his students through his personality the moral essence of
true learning.

Hussein and Ashreal (1979) viewed the aims/objectives in this way: 1o fact
Islamic Education atms af inculcating and strengthening the basis values of 1slam and
to train Muslim youths in the correet method of adjusting themscelves to a changing
environments.

In discussing about aims/objectives of Islamic education in his “lhya” (n.d.)
al Ghazali asserted that the centrai anms of Istamic education is to gain happiness in
this world and wn the next e Turther explained; “iu this, it brings honour to the
learned, and cffective influence over the rulers and the people.”™?

Wn Khaldun (1958)" asserted (hat it is through knowledge that man attains
highest posiﬁon int life. e maintained that because cssentially man is ignorant until
he acquires knowledge and became learned before he can leave the state of ignorance.

In fact Islamic education can not be compared with the Western System of
Educationlhecause the former is an original and integral system of itself while western
system of cducation is not.  Al-Afendi and Baloch (1989)", stated the following
merils and characteristics of Istamic cducation:

a. Islamic Education is an education of faith and optimism, 1t is based on the fact
that the Quran, the teaching of the Prophet (SAW), the behaviour of the

Sahabah (the companions of the prophet) and the Muslim Ununah
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good and perfect of conduct the virtuous life, and satvation in the Hereafter.

b. [slamic education aims al uniting the muslits in one coherent community and
preparing them to devetop a sense of responsibility 1o themsclves, 10 the
Unimah (the community) and to ihetr GOD-Allah,

€. Islamic education is thorough and comprehensive. s planned to bitng about
harmony, balance and integuity in a man’s life as an individual in the Islamic
community.

d. Islamic cducation aims at bringing harmony and cousolidation by co-

ordinating his own interests and the interest of his community, so that he will

be able (o serve his socicty and Ummah (comnmmmity) faithfulty and cflicicntly.

2.2.t THE IMPORTANCE OF ISLAMIC EDUCATION

Education in Islam involves the overall development of mankind. It does not
produce 1 man 1 human qualiies, such as treating human beings as if they ace
victims {o be killed or devoured, insisting on receiving pratification before doing to
another what is due and hoarding essential goods in order to increase their prices later
while many hundreds of Muslims may be dying somewhere as a result of hoarding
the essential goods. This means that Education has to develop the fine human
qualities essential for human community.

In fact, to educate a mman does not imply simpty tcaching him the methods of

communication with fellow men or ability to create materials for his comfort, or the
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wity (o beautify his environment without raising his luman consciousness or helping
i to develop the right attitude to lilfe, and cultivate buman qualitics which enable
him to deal fairly and justly with his fellow human beings,

Equally, education in 1sliun is to provide man with a conviction, that is, a [aith

-or an ideology which answers the fundamentad questions of his existence as well as
aftach him (o a certain suppurf upon which o rely i the strugple for Jife and
existence. That is what Islam and education provide,

Empbasising the importance of education. Al-Ghazali slated that a
knowlcdgeable person is he who is serviccable when needed, and also stated that “to
learn one point s better than (o praty the whole night™'®. He also quoted Uniar 1bn
Khattab saying “The death of one thousand persons who pray all the niglﬁ and fﬁst |

2
all the days is lesser calamity than to the death of one learned man who is versed in

lawful and unlawful things of God. Abdullali {bn Fodio has attached great |

importance to the acquisition and transotission of knowledpe as the foundation of all

._

activities. Ll-Tikaina (1991)."7
T

Indeed, life without education and attachment (o its sources (Allab) must end

up in strategy, for it is 2 lifc devoted to futile and teallic pursuits which even the
v , . B ?‘. '

numerous materials invented can not sustain, j
The Holy Quran speaks of the value of knowledge (cducation) in the following g

verses: “Allah will exalt those of you who believe and those who are given knowledge

to high degree”. (Q58:11)."* the Musliins arc even required Lo seck more knowledge
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from God the holy Quran says: And say O’Lord, increase me in knowledge”

(Q20:114)."" And whoeveris given knowledge is given indeed an abundant wealth”

.Q_2_269.?-" The Hadith (tradition) of the Holy Prophet (SAW) has in many places

emphasised the significance of education, some of which are given by [brahim

(1987)" as follows:

d.

]

Seck knowlcdge from cradle to the grave.

Seck knowledge cven in the land of China.
The ink of the pen of a scholar is more valuable than the blood of a
person who died for the sake of Allah.
Sceking of knowledge is obligatory on botl male zﬁul female Muslhim,
Take the hall of yout religion from this reddish little female women
(Aisha),

You scek knowledge and you continue secking the knowledge.

If you destre the world then scck knowledge, or if you desive hereafter
then seek knowledge.

The holy prophet commented on a supplicant and preacher thus:

The preacher s better than the supplicant.”

Even the death of a complete tribe is not as tragic as the death of a
reknowned scholar.

Educate your children for they are going to Tace time ditferent from
your time.
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Sunmnarily these hadith (radition) show that cducation is the light for seeking
this warld and hereafter and that the Iearned person is more vatuable than unlearned
one, equally education is an obligatory to all Muslims regardiess of age and distance
of where the knewledge can be found.

All these traditions and many others siress the sipntlicance of seeking for
knowledge, that is education, and it is made incumbent on the leamced and every
member ol he communily to serve the cause of Islam by propagating is 1caching,

2.2,2 1SLAMIC EDUCATION DURING THE _LIFE _TIME OF_ THE
PROPNIHET (SAW)

Islamic education during the life time of the prophet can be divided into (wo
periods, Makkah and Medinah periods.

ISLAMIC EDUCATION IN MAKEKAIL PERIOD:

(slamic Education can be (raged right from Makkal, According to Doi
(1977)" the first revelation bcgan. on the 15" night of the month of Ranadan in the
41" year after the birth of the prophet of 1slin (SAW) Definite date of the first
revelation is not certain with some scholars. Denfler (1983)™ put the date of the fivst
revelation as on 2?"‘ Ramadan while Nadwi (n.d) put it to be on 17" Ramadan of the
40™ year of the birth of the prophet. One thing is clear, one day in the month of
Ramadan the prophet was in the cave of mountain itira wrapped i his mantle, a
voice carne 10 him and ordered hinyto “read™, Mubammad answered tn sueprise “what

shall I read?” Ile {edt as if the angel had sequecze him and then released him and
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heard once the command “Read”. Muhamumad’s reply was what shall [ read? Once
more he felt the angle strangling him and the releasing him, and he heard him
repeated the command “Read”, for the third time the name of your Lord, the Creator
who created man of a dot of Mood. Read: your f.ord 15 most gracious, it is He who
tanght by the pen, taupht man what he knows not™. (Q96:4-5)"" Mubammad recited
these verses, repeating them after the angle who Qilhdrcw after they were
permancily caused upon his memory,

The beginmng of Islamie education by the beginner always commence with
“Bisimlah™ (In the name of God) reading and writing will come later.

The prophet was later conunended to cducate people. “O! You who are
wrapped in yout investment, arise and give warhing” “QQ74:1-2)7", Instruction is now
aiven 1o the prophet to commence preaching and educating the people. He started
imparting {slamise cducation with his household espectally his wife Khadija, Zaid lbn
Thabit and Ali Tbiy Abi Talib. e later extended his preaching (o other close relations
and friends like Abubakar 1hn Abu Quhafah,

The holy Quran was only the sources of Isfamic education during the life time
of the prophet. 1t was revealed in a slow well-arranged stages gradually. The main
themes ol Islamic Education in Makkah are betielin God (Atlah), avoid idol worship,
punistunent on the day ol judgement cte. These themes are contamed in the chapters
of verses revealed in Makkah, The greatest efforts of Muhammnad (SAW) were
directed towards drawing the people away from idol worship in order (o bring them
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io the way of Allah. He told them of one God in glooming Language and pointed to
the glories of nature and said to them that these are the works of God, He iried to
show them what God is, to convince them of God’s power, Tis wisdom and justice.

He preached to them about the last day and when the World wilt come to an
end. e explained to them the stories of the past prophets and their people and the
punishiment God game (o those who fatled o heed their prophets. The revelation
(Quran) was the only source of education in Makkah and it contained oath like the
sun, the moo, the stars, the mountains, the big trees, the pen, the dawn cle,

The revelations in educating the peopte in Makkah continued for ten years, that
is, from the {uwst revelution to the time of Higra (toigration) ot the prophet from

Makkah to Yathsib (Medinain) on 20" June, 622 C.E.

The prophet’s teaching and methods in Makkah can be understood from the
speech of Ja’afar the son of Abu Talib who was the spokesman of the Mustims who

migrated 1o Abyssinia {or protection against the severe persecution of the Makkans.
According to Abdul (1988)™ Ja’afa stated:

“Jahiliyyaft people were we, worslupping idols, feeding on dead
animals, practising immorality, deserting our famities and violating the
covenatt terms of mntnal profection with the strong among  us
devonring the weak ones, a messeager from among owrselves whose
ancesiry we know and whose heredity, fidelity and purity we recognise.
He summonced us (o worship Him alone, discarding whatever stones
andd idols we and onr forehears before us worshipped in his stead, He
summoncd us to Allahin order to profess Him as one and worship Him
alone, discarding whatever stones and idols we and our forebears
before us worsfiipped in lis stead. He moreover, commanded us to be
Jaithfted in our talk to reader to other what is due to them, (o stand by
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aur families and to refram from domg wrony and shedding blood. He
forbade committing forvircation, bearing false witness, depriving the
orphans of ther legitimate right and speakimg it of chaste women. He
enjoined o us to observe praver, pay Zakat and practice fasting ",

It can be mferred from tus speech of Ja'alar the content of Islamic education
in Makkah and the methods of prophet Muhammad i preaching against the
worshippig of idols, cating of dead animals, immoralny acts, violating mutual
protection act, oppressmg ol orphan, commutting fornication cte.  The Prophet used
explanation and preaching methods of teaching to the Makkans and the people who
came to Makka for onc reason or the other.

The prophet extended his teachings to the people of Yathiib (Medinah). From
Yathrib people came to Makkah for pilgrimage and commercial purposes. Some of
them listened to his preaching and expressed themselves convineed of the truth of his
mission, pledged thew fath i Muhammad. cach swearmg to worship only one God,
to obey IHis Messenger and abstain from theft, aduliery, infanticide and slander.
These new Muslims (converts) went back to Medinah and commenced imparting
Islamic education mn form of converting people o Islam using preaching and

practical methods they have acquired from prophet Muhammad (SAW) before the

arrival of prophet Muhammad in Yathrib on 28" June, 622 €12

2.2.3 ISLAMIC EDUCATION IN YATHRIB (MEDINAID PERIOD

Islamic Education began before the arnival of the prophet in Yathrib (Yathrib
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was the name of Medinal before the arrival of the prophet). The insteuctional method
of [slamic cducation before (he arrival of prophet Muhammad was in form of
preaching and demonstrating espectally by Musab tbn Umar,  His main aim of
preaciing and demonstrating is to convert people into sfan, According to Haykal
(19757 Two chicltains Sa’d tbn Micadh and  Usayd thn Thudayr were converted
ito Istam before the arrival of the prophet through the preaching and demonstrating
method of Mus’ab. Having accepted lslam, Sa’d thn Mua’adh preaching and
demonstrated to and converted his clan - Bana Abdal Ashihal into Istam. Sa’d 1bn
Mu’adh went 1o his people and used questioning mcthod, asking, “O! You Banu
Abdal Ashhal, what do you think of me? They answered, you are our chieftain, our
dearest relative, our wise leader and righteous representative™,

He said, “Then 1 shatl forhid mysell to speak to any of vour men and women uitil you
Delieve 1n God and His prophet. Banu al Abdal Ashhbal then agreed and entered
into Isfam.

When the prophet arrived in Medinah, hic continsed preaching, teaching,
delivering and dclm‘)nstmting new revelations from God o his companions, Education
in Medinah contained the religious laws governing fasting, prayers, alims giving,
social and political ordinance dealing with marciage and divoree, the treatment of
sfaves, prisoncrs of wars and encmies of Islam cic.  Prophet Mubammad (SAW)
demonstrated and explained how (o perform prayer (salat), pive zakat alins giving,

conducting marriage and divoree, free slaves for example, he set free Zaid Tbn Thabit.
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Revelation which started in Makkah and lasted ten years in Makkah continued
o come (o {he Prophet in Medinah and it lasted twelve years in Medinah that is, the
Quran was revealed 1 picce meat tn twenty Gwvo years, 'The end of revelations
completed the cussieulun of Ishnie cducation durtng the tme of the prophet,
Prophet Muhammad wvscd various mclhn%ls lo convey the revelations to his
companions.

It was the practice of the prophet to call his Sahabali {companions) and recited
it with them what he recetved trom Allah, e (Prophet) on his own cusuve that his
compantons memnerised what he dictated 1o them.  Among such people weie
Abubakar Ibn Abua Quhalal of Taymi, Al ibn Talib, Zaid Thn Thabit, Uthman [bn
Affan, Abdurrabman ihn AWE, Talha Thnr Ubayd Aftah, Said Yon Abu Waqqas and
Ja'afar [bn Abu Tahb,

The Prophet is reported to have satd that they should aid their memory by
writing down the verscs of the Quran, that is, to say that leltered among the Mustims
that memorized the Quran have their own copics apart from the official written under
the command of Prophet Muhammad especially by Zaid hn Thabit and some few
others, Ehmer (1957)™,

Thus the instructional methods of Islamitc education by Prophct Mubanunad
are:

(a)  Verbal, Tlus consist of Prophet reciting a portion of the Quran three times,
then listening to his (companions) students comprehending and memorising it.
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(b)  Wnung:  Fhos s by means of letters sent 1o Kings, rulers, chieftaing and
Muslim governors,

{¢) DPracucal demgunsirations: By demonstrating to the Mustims how to perfornn

their prayers and other social obligations,
Othier instractional methods of [slamic education are:

lndividual Mcthod:  This is found in the Makarama_Allo system. An

individual is faught a verse from the Quran 1o memorise according 1o his own pace.
Untike the conventional classroom systein where all the students are 1aught at the
same time nrespective of their grasping ability,

Group Mcthod: Here instruction is given to a group of audicnee i the form

of sermon or preaching. The Prophict and his compaaions used this method.

Thus the science that kept the Muslims occupied since the very beginning of
Isiam spratllg {rom the book of God - the Quran. The Muslinis occupied themsejves
with memorizing the Quran, reciting it, istening to it and understanding it and fook
greal interest in its text, style and laws,

They learnt and taught its various chapters and text. Henee the [irst of the

exegesis of the Quran).
Some of the companions were always with the Prophict throughout the day in
order 1o hear and take record of his sayings and deeds, hence explanations based on

the traditions orally at first and later in writing. [They compiled the traditions of the
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Prophet under various titles and according to different micthods,
At that time the curriculun in the Mushim nations was clearly stated. 1t was based on
two main pittars the Quean and the tradition of the Prophet and related studics such
as Islamic jurisprudence and Arabic language that helped them (o understand them,

On this, Al Bechy (1988)" stated; the 1slamic education curriculum was so
influenced by God's words in the Quran and the prophets” traditions that it descrves
to be called “A Divine coiriculum for mankind™,

1t was reported that some Sahabah (companions) like Abubakar, Uthman Ibn
Affan, Ali 1bn Abi Talib, Umar 1bn Khattab and the rest always made sure that ong
of thein would remain with the Prophet thronghout the day so that the rest of them go
for domestic work, such a person who was around intorn teach other partics that were
away duving the day. This system of rotation in Islamic cducation continued up ta the
time of the death of prophet Muhammad (SAWY in 632 C L

The Prophet attached more importance to Istantic education during his life time
and made it a principle to ask the war prisoncrs who were lettered (o ransom
themselves by teaching ten Muslims how to read and wrilc,
hved in the mosque itsclf and were specially equipped for the {caching of religion to
the tribes outsiac Medinah. They received no salary or allowance. They used to go
to the market and did a little job to cam livelihood. They studied various subjects like
jurisprudence, Quranic excgesis, grammar cte. they travelled far from Mcdinah to
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impatt knowledge in various places. The instructional methods used by the Ashab al
Suffah are not differcat from those applicd by Prophet Muhammad (SAW) these
methods include: wrtting, practical demonstration, individual, group and other

methods.

2.2.4 FUNCTION OF MASJID (MOSQUE} IN PROPHETIC PERIOD

During the life time of the Prophet Masjid (Mosquce) served as educational
centre or school. Thus the earliést educational centre was the mosque. The teaching
of Islamic education or sciences started in Makkah. Abubakar tbn Abu Qubafah al
Tain was the first person outside the Prophet’s own houschold to start receiving
[slamic education. Latey Uthman Ibn Affan, Abdwl Rahiman thn AWE,

Tathah Ibn Ubayd Allah, Sa’d ibn Abu Waqqas, and Zubayr 1on al Awwam were
converted into Islam and started rcceivi;;g Islamic Lducation. These Muslims used
to hide themselves when praying and recciving education. Haykal (1982) stated;
They would go to the outskirts of Makkah to hide in order to hold prayers for three
years. They used fo hide and receive education in the house of al-Argam al Safah
Quarters in Makkah (ill Umar 1bon Khattab went and converted into Islam. That is,
befofe Umar 1hn Khattab accepted islam the Muslims received education in hiding,
1t was with the help of Umar that the teaching of Islamic education was made public.
According to Shalaby (1954)" the first Muskim Masjid (Mosque) was

established by the prophet at Al-Quba between Makkah and Medinah for worshipping
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and learning. Laltey the simple Masjid (Mosqgue) of the Prophet in Medinah was built
at al-Marbad and was used as congregational mosque and at the same time for
educational cenire - school. Though the mosque was constdered (o be a worshipping
place but at the same time tt served as [slamic lcarning centre, [t ts stated in the
Quran that “the mosques of God all shall be visited and maintained by such as
belicvers n God and the last Day, establish regular prayers and praciice regular
charity and fear none (at all) except Allah, it is they who are expected to be on
guidance™. ((Q9:18)%,
This verse indicaies that the mosque as holy worshipping ptace has 1o be maintained
(cleaned) by the worshippers who reccive guidance (education) tn the mosque, The
mosqgue is one of the most effective agency for socialization. People from different
backgrounds, places, social status, race, colour, rank and socio-ceonomic background
meet together and pray in (he same direction.  After the prayer the Prophet (SAW)
used to cducate the worshippers on one issue or the other, He cducated them through
the sermons on Fridays. This commg and praying together in the mosque bring a lot
of education. The worshippers developed sense of unily, equality, fratemity,
brotherhood and leadership. The people learnt not only from the preaching and
sermons by the Prophet but aiso learnt through social mteractions and exchange views
and ideas at least five times a day ia the mosque.

In the early days of Islam mosque scrved as spiritual and political centres,

courts of justice and cducational centres. People devoted their time to the reading of
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the Quran, recite Zikr (remembrance) of God, observing unobligalory prayers, ltkaf -
(seclusion) during the last ten days of Ramadan, Political meetings were also held in
the mosque especially when preparing to go to the battle ficld, disputes among the
people, Nikah - (Marnage ceremony), Talag (divoree) cte were conducted in the
mosque. People learat a lot when the Prophel was conducting (hese issues mentioned
above. Thus the companions of the Prophet reccived (heir cducation mostly in the
mosque. Those who were present in the mosque used Lo carry the news of what the
Prophet did or said to thosc who were not present and the Prophet did encouraged the

companions to do so.

Kattab (teaching rcading and writing also took place in the mosque. During

the carliest time of Islam only lew Muslims could rcad and write. Shalaby (1954)%
stated that only seventecn persons of Qaraysh could read and write. The non-mwuslim
took over the task of teaching the Muslims the reading and writing. Later after the
battle of Badr several captives were set free on condition that they taught a certain
number of the muslims to read and writc. This Kattab - which is the teaching of
reading and writing that staried during the life time of prophet Mubammad continued
during the time of the righteous caliphs. All the teaching by the Prophet, Sahabah -
companions of the Prophet and others were done withoul expecting any salary from
the Prophet or the government. However the wealthy muslims did assist Islam, and.

the spread of it and gave out financial support for the sake of God - fee sabegl lahi to

the Prophet and to thosc who were doing [ce sabeel lahi in spreading Islam, keeping
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and preserving knowledge.

2.3 INSTRUCTIONAIL METHODS OF THE PROPHIST

The Prophet (SAW) used different methods and approaches as (he casc may
be or situation demand. Before discussing the methods of the Prophet, it is essential
to look at the approach of the angel Gabricl in bringing the revelation 1o Prophet
Muhammad.

The prophet was alrcady an adult when the Angel Gabriel brought the first
revelation and taught hitn using individual method. For instance while Muhanmmad
was in the cave of Hira an Angel approachced him with a sheet in his hand (Angel) the
angel said (o Muhammad (SAW) “Read” Mubammad answered in sueprise “What
shail t read?” He felt as if the angel had strangled and then released him and heard
once more the command “Read”™ Muhammad’s reply was “what shall I read?” Once
more he felt the angel strangling and then releasing him, and he heard him repeating
the command “Read” for the third time, Muhammad answered, what shall | read?
Fearful that this time the strangling would be stronger. The ange! replied, “Read in
the name of your Lovd, the creator, who crcaléd man of a clot of blood. Read! Your
Lord 1s most gracious. 1 is e who taught man by the pen that what he does not
know. Qusan (96:1-5)% Muhammad recited these verses, repeating them after the
angel il they were permanently carved upon his memory the angel then withdrew.

The angel introduced the lesson with command, “Read™ and then presented it
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gradually and finatly cvaluated it, having sure that the lesson had an effect on the
prophet, the angel then withdrew. Thrs implies that in teaching, learning sitwation
reading comes {irst before writing and Prophet also applicd these methods in teaching
his companions, that is reading, writing and demonsiration methods.

The same angel applied instructive approach in bringing the sceond revelation
to Prophet Muhammad. According to Haykal (1982)"" he, Muhammad heard the
angel says, oh you who lic wrapped in your mantle, arise and warn, glorify your Lord.
Punify yourself, Shun uncleantiness, give not in order 10 have more in return. For the
sake of your Lord endure paticitly”. Quran 73:1-7*. The Prophet followed the
footstep of the angel and acled as he was commanded.

The methods or approaches applicd by the holy Mrophet in teaching and

preaching (o his companions depend upon the circumstances and the revelation

-

received. — 4 ?48 1 ?

The Quran 1s a book of wisdom which offers guidance to all aspect of life. It
has piven people guidance on how to teach, preach, persuade and transform people.
Some verses of the holy Quran offer guidance on how 10 1cach or preach, “lnvited
(all) to the way of the Lord with wisdom and beautifut preaching, and argue with’
them in way that arc best and mosi gracious, for the Lord known best who have
strayed from his path, and who receive guidance™. Quran 16:12.Y

This verse indicates that teaching, preaching and persuading should be carried

out with wisdoin and acceptalle approach in order to make the receiver interested,
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demonstration which the Prophet did with wisdom (o his companions to follow. In
another place Allah says: 0" vow people sworship vour gerdion Dord whe ereated
you and those who came before vou that you may hecome righteons” Quran (2.21)%
Here we were asked to worship God. But when and how to worship Him are all
explaied and demonstrated by the Prophet.

The Almighity God taught His Prophet Muammad how to worship (salat) in
return Muhammad taught his wife Khadijah and both worshipped together. He also
taught Ali Ibn Abi Talib. In tcaching them how to perform salat (prayer) he used both
lecture and demonstration methods.  For mstance, one day while Rasul Allah
(Messenger of God) and Khadijah were observing prayer together, Ali entered their
room suddenly and found them kneeling and prostrating themselves and reciting
together some verses of the holy Quran, surprised at this behaviour when they
finished Al asked (o whom did you prostrated yourselves?

Muhammad answered, “We have prostrated ourselves to God who has sent me as a

" Muhammad then

Prophet and who had commanded me to call men 1o Him™
mvited Ali to worship God alone without associating anything to Him and to enter
into the religion that he had revealed to His Prophet. Muhammaad asked Ali to
repudiate the idols, iike al Lat, al Uzza ,al Manat etc,

The names of the prayers, Raka’s, the timing and how to observe them were

equally explained and demonstrated by the holy Prophet to his Sahabal (companions)

to enable them carry them out correctly.
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“Be steadfast in prayer and give Zakai (Q2.83)."" ‘The holy Prophet observed
prayers and practised or gave oul Zakat (almsgiving) as examples 1o his Sahabah
{companions) (o {ollow.

In fact the Almighty Allab madc the teaching of 1slamic education step by step
and from simplc to difficulty.  Thal s the Quran which scrved as the main source of
[slamic education was revealed in picce meal with simple and short chapters, This
madc them simple and easier for the Prophel (o tecach his companions to learn and
mcmorize the Quran siep by step. This incthod of teaching step by siep was applied
in prohibiting alcoholic drinks in the Quran. In this connection a verse was revealed,
saying: “When they asked you about drinking wine and gambling, answer that they
constitute great cvil as well as advantage to the people bul that their cvil is greater
than their good”. (Quran 2,219)."

In this first step the evil and advantage of alcoholic drink and gambling were
staled but not yet prohibited. The verse shows that the evil of consumption of wine
and gambling is greater than their advantages.

Umar [bn Khattab observed one very scrious cvil of drinking wine, that is,
drunkers of wine prayed without knowing what they arc saying, Umar lbn Khattab
again prayed to God to show more of His will in alcobolic drinks. Later another step
was taken towards prohibition of wine with the following revelation, “Oh you who
believe, do not hold the prayers while you are in a slate of drunkenness. Recover

youtselves {irst until you become {ully conscious of what you are about to recite”,

36



(Quran (4:43).* From that day on, the town crier of the Prophet prociaimed at the
times of prayers: “Let no drunken man come to prayers™. ‘That is, the Prophet used
public announcement method in teaching the prohibition of alcohelic drinks,

Notes: When teaching this arca or step the teacher needs to tcll the students
~that drinking of wine causes temporary loose ol sense and in the stale of such
unconsciousness onc does not know what he docs, henee the muslims are forbidden
from coming mto the mosques or pray while they are under the influence of
intoxicant.

Another evil of alcoholic drink is that, it happened that at a banquet which
included Muhajitun and Ansar under the influcnce of liquor the two groups
quarrelled, fought and gencrated all kinds of hatred towards one another, Meanwhile
Umar {bn Khattab continued (o pray 1o God to send down yet another clear revelation
concerning alcohol drink.  In this case another and (inal revelation on (he aleoholic
drink was revealed.

“Q you whu believe, a!cuhlai and ganies of chance and sacrificing to
stones set up (for worship), and the divining of arrows are only an
uncleanncyss, the uncleanliness handhwork of the devil, shun it therefore
that yon may be successful. The devil sceks only 10 cast anong yaz}
enimity and hatred by means of intoxicating drinks and games of
chance, and (o turn you away from the remembrance of Allah and from
.hf.? worship. Will you then keep back from them™ ((25.:90-91).
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These revelations had made it clear that under no circumstance that a believer
(Muslim) should drink wine, do game of chance and sacrifice {0 stone or object set
up for worship.

Note, in teaching this .vcrsc of the inal prohibition of alcoholic drink to the
students tlic teacher necds to give the following disadvantages as stated by Abdul
(1981)."

Alcoholic drinks deaden the nervous system, they cause the bood
vessels 1o expand. They increase the heart beats unnccé.vmrily. They
harden the stomach ai the expense of nnrishable food.

They poison the brain and vender it inactive, at least remporarily.

2.3.1 HISMETHOD TO KINSMEN

The nearest relatives of Muhanunad were most adults and he was commanded

to educate them and invite them into Islamn by the {ollowing verses:
“Warn O Mubammad your nearesi relatives.  Iixiend your gentle
protection to all those Believers who foliow in your footsieps and obey
you. As for those who disobey, proclaim yonr repudiation and turn

away from the associationalists, Quran 26:214-216.
Here Muhammad applied lecture method in warning his kinsmen and disapproved the
behaviour of those who disobey his warning, e invited them to a banguet ia his

home and talked about Islam and called them (o God, but his uncle Abu Lahab,
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interrupted his speech and asked the guests to stand up and leave. Muhammad invited
them again on the morrow. Aficr they have ealen Muhammad said, “I do not know
of any man in Arab history who scrved his people better than | have served you, |
brought you the best of this world as well as the next.

My Lord has commandecd me Lo ¢all you, then would you stand by me on this matter?
That is, would you fully accept Islam with me, Al ibn Abu Talib, though was only

a boy arose and said, “Prophet of God, 1 shall be your helper. Whosoever oppose you

B

1 shall fight as mortal ecnemy™*®  There was no opposition on the speech of both

Muhammad and Al ibn Abu Tahb.

2.3.2 HIS METHOD TO MEKKAN AS A WHOLL

Once day, prophet Muhammad climbed to the top of al Safa and called, “O
people of Quraysh”, hearing his call, the Quraysh assembled around him and asked
what was the matter, Muhammad answered, tell me O men of Quraysh, 1f 1 were to
tell you that t see a Calvary on the other side of the mountain, would you believe me?
They answered indecd, for we trust you, and we have never known you to tell a lie,
Mubammad said, “know then that 1 am a wamer and thai | warn you of a severe
punishment. O Banu Abdal Muttalib. O Banu bdu Manaf? Q Banu Zuhrah! O Banu
Taym! O Banu Makhzum! O Banu Asa! God has commanded me to warn you, my
nearest Kinsmen, that | can guarantee to you no good on carth or in heaven unless you

witness that there is no god but God™” Abu Lalab arose and said, woe to you on this
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day. Did you assemblc us for this? Such was the reaction of the uncle of the Prophet
who suppose to be very close and helpful to the prophet.

Muhammad, the greatest teacher though severely shocked, did not mind but
waited for further commandntent from God. Soonce the following verse were
- revealed:

“Accursed the hands of Abu Lahab and accursed may he he. Neither
his property nor his wealth witl save him. (Quran 1111 -3).%0
Hardiy a day passed without some new persons joining the faith.  Muhammad never
allowed wealth to influence his judgement. The Il.lille!'iﬂ] considerations were always
rejected wherever they ran counter to the dictates of love, compaséions, friendship
and forgivencss. The revelation commanded that the will of wealth is a curse up on
the sparit whén M osays:
Did it not say "the pursuit of wealth has exhausted all your energies
and pre-occupied your life to the very end?  But you will surely conme
10 know and you will surely come to know itwell! That your wealth will
not avail a thing. Had you known if with certainty, you would have
known of hell and you would have convinced yourselves of i, But it
is on the Day of Indgement that you will be questioned concerning the
moral worth of your deeds " (Quran {02; 1-8)*
This Mubammad preached and called for absolute and limitless freedom and liberated

men from the bondage which the worship of other gods beside God imposed.
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2.3.3 THE DEMAND OF QUARAYSIL KOR MIRACLES AAND THE
PROPIET’S RESPOND

The Quraysh challenged Muhzmllmad to do some miracles with which to prove
his prophcthood. They asked him to do as much as Moses or Jesus had done.  They
gsked why don’_t you change mount safa and mount Marwah into gold? Why don’t
you cause the book of which you speak so much to fall down from heaven already
written? Why don’t you cause Gabniel to appear to all of us and speak to us as he
spoke to you? Why don’t you resurrect the dead and rentove these mountains which
bound and enclose the city of Makkah? Why don’t you cause a water fountain to
spring whose walcr is sweater thaﬁ that of Zamzam, knowing how badly your town
needs the additional water supply? They further asked “Why don’t your God inform
you of the market prices of fulure in order {o help you and us in the trade of the
morrow?

As ﬁsual, Muhammad waited for dircctive from God l(; answer and teach lhest_:
uinbelievers. In answers to these questions and demands, the rcvelaﬁon was given to
the prophet to answer once and for all. God éommandcd him.

“Say! I have no power whatever (o bring advantage or avoid
disadvasiage. What God m’Hs.. that will happen. If it were given me
fo tell the fistwre 1 would have used such knovledge 1o my own
advantage. But [ amm only a man sent (o warn you, and a messenger (0

convey a divine message that you may believe” (Quran 7:188).%
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VEISEs:

“We believe in ( _f(J(;, i whrﬂ hras been revealed 1o us, 1o Ibrahim,
Ismaif, Ishay, Yagub, and his children. We befieve in what has been
reveated o Moses, to Jesus, as well as in all the revefations which the
;u':.'p!w!\wl ficrve received from their Lord. e do Hot differentiate
beonveen them. And we have submitied ourselves (o God " (Quran

2:136)"

In addition Muhammad quoted the followtng verse as an answer to their

demand for facing the oly Mosque (Qibla) in prayers.

“We sce the turning of thy face (for guidaitce) fo the heavens, now shall we

turn thee to a Qibla that shall please thee, nern then thy face in the direction of the

sacred Mosque wherever you are, furn your faces in ihai direction (Quran 2:144).%

The Jews condemned Muhammad and went to him pleading that they would

all enter into his faith if he would but retura to Jerusalem, his old direction in prayer.

To answer this request God revealed the following verse (o the prophet.

“Some foolish people will ask, what caused them to change their old
orientation?  Say: o God belongs the Fast as well as the West. He
guides with I{is straight path whosoever He wills, thus we have caused
you to be a nation following the course of the golden mean. Witnessing
unto mankind and witnessed to by the prophiel. The whole question of
the orientation in prayer was intended by us to sift the true believers
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Jront apostates and deceplors.
To change arienfation is a big travail only to those who have missed
the divine gridance™. Quran (2:142 - 143}
The prophet explained the above verses to them (o understand that he was
- commanded by G(;(l.
The Prophet was then commanded to teach the delegates of both faith;
"Savs () people of the book, come now to a foir principle contmon o
both of us, that we do not worship ought hut God, that we do not
associate oughtwith Him and that we do not take one another as Lords
besicle Cod, hut if they turn away then say, hear witness that we are
mnstims . (Quran 3:64)%

Conscquently, at the end of thetr debate the Christians resolved neither (o
opposc Muhammad nor the missionary activity of his followers.. Appreciating the
perfect justice of Muhammad’s new order, llicy asked himi to appoint for them a N
Muslim to act as judge in their own disputes at iome. Muhammad (SAW) sen.t Wiﬁl
them Abu Ubaydah Ibn Jarrah, who was vested with the ﬁroper judicial authority.”
With this serious debate between them Muhammad was able (o win them into Islam,
Here prophet Muthammad (SAW) applicd group and cxplanation methods and win

the Christian into Islam,
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2,3.5 MIS METHOD OF SENDING MESSAGES TO KINGS

Herachious and choroses were at the time the chiefs of Roman and Persian
Empires which were the greatest states of thé World which no state or community
could think of and other chicfs in this way.  According to Haykal (1982)" onc day
Muhammad addressed his companions and said:

“O Man, God has sent me 1o be a Prophet of merey of all mankind,
therefore he was planning (o send Messengers to Herachious, the Archbishop
of Alexandria, (o al Harith of Ghassan, king of Hivah, o ol Harith of Himyar,
king of Yaman, and to the Negus of Abyssinia, calling then all (o Istam,
The companions approved his plan and made for him a scal out of silver which

rcad “Muhammad the Messenger of God”  According to Ali (1979)* the following
world lcaders were served with letters. The letter written to Terachious reads:

“In the name of Allah, the Beneficent, the mercifil. This letter is from
Muhammad, the salve and messenger of God, to Herachious, the greatKing
of Rome. Blessed are those who follow the gridance. .A.ﬁfcr this, verily I call
you to Islam, embrace Islam that yon may find peace, and God will give you
a double reward. If you reject, then on you shall rest the sin of your subjects
artd followers. Q! Peaple of the ook, come to that whicli is common between
us and you, that we will serve none but Allah, nor associate ought with Him
nor take others for Lords besides God, But if you turn away, then say bear
witness that we are Muslims.”
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The messenger of Allah also sent letter to the Chojrees I calling him to embrace
Islam. His letter reads:

I the nante of Allah, the Beneficent, the merciful. irom Muhammad,
the messenger of God, (o Kisra, the great King of Persia. Peace be
upon whom who follows the guidunce, believes in Allah and His
Messenger, bears witness that there is no god but Atlah and that I am
the nessenger of God for the entive hninanity so that every rfzan alive

Cis warned of the awe of God. limbrace Istam that you may find peace,
otherwise on you shall rest the Sin of the magis ",

In addition the Messenger addressed a letter (o Negus and Muqaugis calling them o
accept Islam:

I the name of Allah, the Beneficen, the Merciful, I'rom Muhammad,
the Messenger of Allah, to Negus, the great King of Abyssinia, Peace
be upon hin who follows the guidance. After this, Glory be to Allah
besides whom there is no God, the sovereign, the Holy, the Peace, the
Jaithful, the Protector. 1 bear witness thet Jesus, the Son of Mary, is
the Spirit of God, and His Word which He cast unio Mary, the Virgin,
the good, the pure, so that she conceived Jesus. God created him from
fis Spirit and His breathing as He creaied Adam by His hand and His
breathing, I call you to God, the Unigue, without any as&ucia!e, and

to His ohedience and 1o follow me and 1o helieve in that which came to
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e, for D am the Messenger of God. [ invite you and your men (o the

Civeat Lord T have accomplished nny task and my admonitions, so

receive my advice, Peace be upon hiny who follows the guidance.”
The Mcsscnger of God did extend the same invitation 1o Mugaugts, the Chief of the
copts of Ligypt, saying:

“li the name of Aflah, the Beneficent, the Mercifid. 'rom Muhammad,

the Messenger of Allah, o Mugougis, the Chicf of the Copts. Peace be

upon hintwhe follows the swidance. Afier this, eall you to Isltam that

you may find peace and God will give youw a double reward. If you

refect, then oi you shall be the sin of your countrymen.

()} People of the Book come (o that which is conmen hetween nus and

you, that we will serve none but Allah, nor associate ought with Him,

nor take others for Lords besides God. Bt if you turit away, then say:

Bear witness that we are Mustims”,

Through this approach of (he Mcssenger of Allah, some of these great Kings

ol the world were catled to the religion of 1slam which liberated the mind to reason
and heart to see for itscll and the kingdom of these were conguered by the Muslims

and mosl of ther inhabitants converted into Islam.
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2.3.6 HIS METHOD OF CONOUERING MAKKA

Rahim (198 1)* staled that after Abu Sufyans” acceptance of Islam the Makkal
opposiiton to the Prophet died down and he cnicred his native city without any
bloodshed. On cntering Makkah, mounting his she-camel, al Qaswa, he rode toward
the Ka'ba where he circumbulated the house without dismounting.  He then
dismounted and called upon Uthiman 1bn Talhah to open the gate to the holy house
for him. Mubammad stood at the doot gtil‘f()tﬂ\tlt:d by many worshippers who found
~ their way to holy house. He delivered a speech to the people present in which he
said, quoting the Quranic verse: “O men we have created you from male and female
and constituted you into people and tribes that you might know and cooperate with
one another. In the eye of God, highest among of you is the most vittuous, God is
omniscient and all wise™ ((249:13).5" He continued: (3 men of Quraysh, what do you
think [ am about (o do with you™? Everything good, they answered, for you are a
noble brother and a noble nephew of ours”.®

Muhammad (SAW) went on: Risc, then and go, for you are free”. This
unexpected general amnesty of the prophet to the Makkans led many people to accept
and enter into Islam. ‘The prophet remained in his native city 15 (0 20 days. With this
splendid approach of the prophet the Ka’ba and the private houses were cleaned out
of the idols in them. Pecopie were sent to destroy Manat at Mus, Uzzah at Nakhlah

and various others. [I'ew rich people were encouraged to contribute money to

compensate the poor followers which they did, for instance Safwan is said to have
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paid 50, 000 dichams and Abdallah fbn Rabiah and Hwaytih patd 40,000 dirham each.

In shot, the prophct has various instructional methods.  These methods include

individual, group, demonsivation, questioning, lectwre and other methods. Each

method depends upon the circumstance, sometimes prophet Mubhammad (SAW)
combined two or more methods i his teaching and approaches. For instance, when
Muhammad led the Muslim (o perform pilgrimage, he showed them the rites and
taught them the customs of their hajj and he preached a sermon which was regarded
as farewell message in which he made clear many things to the Muslims, 1n this
situation the prophet recite to their hearing. He used to ask those who can write the
revelation to do so and then recited what he has writien to the hearing of the Prophet.
Here the Prophet combined reading, writing and testing methods. That is, he did not
only faught his companions but evaluated lhcm; applicd dewmonstration and lecture
methods, as already stated carlicr when cver revelations came to the prophet, he used
to dictate them to his compantons who recited them until they are permanently
memorized by them and the prophet explained the revclations to his companions.
Then the prophet asked individual to recite. e used to evaluate his companions by

asking them to recite this or that to his hearing.

24 PERIODOF THE KHULAFAU RASIHDUN: 1ISLAMIC EDUCATION
DURING THE CALIPHATE OF SAYDINAU ABUBAKAR

Khulafaau Rashidun (Righteous Caliphs) Khulafau Rashidun (Righteous
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Quran was used for the official keeping and preserving. Seme copies were made from
this compiled copy of the Quran and seni to the three major military zones or campus
- Danascus, Basrah and Kofah (o be taught.

The cwrrigntom of Islamic education during the Nife time of Pmphetu
Muhammad remained unchanged doring the time ol Abubakar. As resull of short
reign and difficulties faced by Abubakar theve was no new idea and new instructional
methods mtraduced into the system of Islamic Eduication in his time. Since Prophet
Muhammad was the scal of prophcts there was no more sevelation,

PLACE QF LEARNING

The rophets” Masjid (Mosque) in Medinah continued (o serve the same
purpose as it was during the time of the Prophet, that s, spiritual and political centres,
courls of pustice and educational centre. v addaion (o the Prophet’s mosque more
mosques were buill and served the same purposes. Mosques were built in three
major military campus in Damaascu, Basralr and Kufah.

In those mosqucs copies of Quran were sent 1o be taught to the military men
who also received milttary training with Islamic principles.

Haykal (1982)* stated that the Muslim missionaries known as Ahal Suffah
were housed and stayed in Masjid (mosque) of the Prophet continued to travel far
from Medmah toimpart knowledge i various places. Kuttab (the teaching of reading
and writing) which began during the time of the Prophet continued 1o hold in the

MOS(JUCS.
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2.4.1 INSTRUCTIONAL METHODS OF ABUBAKAR (R.A)

Caliph Abubakar (R A) followed the footsteps of Prophet Mubaminad (SAW)
in his teaching using vartous methods which include group, individual, léclurc,
demonstration, reading, writing cte methods, tor instance Abubakar fed the Muslims
1o pitgnmage and demonstrated, preached and explained things 1o the Muslims just
as the Prophet used 1o do (o his compantons,

2.4.2 ISLAMIC EDUCATION DURING THE PERIOD OF UMAR 18BN
KHATTAB (634 - 644 A.D.)

Umar 1bn Khattab accepted Islam in the 5% year of the call.  Before his
convetsion, Umar wanted and prepared to kill the Prophel. Umar later felt an uneasy
viclim to the spirituatl force of tslam when he hieard some verses of chapler twenty of
the Quran from lhis sister Fatimah, He quickly weni and aecepted Islam with (he
Prophet, immediately after hs conversion he bepan o pray with the other Muslims
and recetved 1slamic cducation with them,

Umar succeeded Abubakar as the sccond Caliph of Islam. e focussed s
attention on the maintenance of the purity of the faith and opholding of justice. e
laid the foundation of slamic State after the wars of conquest were completed.

Scholarship work and war of conquest went side by side during this time.
School - Masjid (Mosque) continued 1o serve the same pirpose as il was during the
times of the Prophet and the first Caliph - Abubakar, Umar extended (he mosques in

Makka and Medinah by purchasmg of surrounding houses. These mosques served as
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spiritual and education centres. The same thing occurred in the provinces e.g. Sa’d
b Abi wagqas extended the mosque in Kufah for the spivitual and educational
services.

Umay was reported to have sent to his governors in Basrah, al Kufah, Syria and
Egypt, instructing cach of them to establish Jami (mosquc) in which all the people of
the city would assemblc for the Friday praycrs. Shalaby (1954).%7  These mosques
scrved as educational centres.

It was the practice of the Tmam of the humat mosque to deliver sermons (o
educate the wor.shippcrs weekly particubarly on the current issues in the socicty,
addressing their minds to the implications and the Islamic stand. Because of this it
was the practice of the Caiiph (Umar) to establish mosque in the conquered lands or
areas for congregational services and promoling learning among the Muslims, for
instance the first mosqoe erceled in a conguered land was that of al Basrah built by
Utbah Ibn Ghazwan 637 - 38 C.Li. Rahim (1992),*

In order to establish a permanent hiome for 1stmn and Education and quell
insurrections and revolutions, conquered as many as three thousand six hundred
(3,600%) towns and constructed 1900 pupils for broadeasting Isiamic (eachings.
Shalaby (1954

Medinah became the headquarters of the school of Hadith (Tradition) of the
Prophet after the death of the prophet.  Tradition was onc of the contents of the

curriculum ol Istamic education. Thmar Thn Khataly and his son Abduallahi, Zaid 1bn
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Thabit, Abbas, Abu Huratlah and Aishat (R.A) were great teachers in lslam
especially on Tradifion. They taught hadith (Tradition) in their respective places,

Umar Ibn Khattab added some topics to the existed curriculum from the time
of the Prophet and Abubakar. The additional curriculum drawn up by him and issued
to the people in various provinces according to Shalaby (1954)™ was: "Teach you r
children swinining, horsemanship, famous provérhs and good poetry”. Thatis, Umar
introduced physical education in Islamic education, that s to say, swimming and
horsemanship are under physical education with moral attached to it.

He was also reported to have said, O! People seck knowledge, Allah has a
beloved garment which tie (Allah) awards to whoever sceks knowledge”. El-ibrashi
nd)’'.  This aind many other examples showed Caliph Umar’s love for education

and his efforts in developing education during his period.

2.4.3 ISLAMIC EDUCATION DURING TUE PERIOD OF UTHMAN 1BN
AFFAN (644 - 656 A. D).

Uthiman 1bn AfTan succeeded Caliph Umar tbn Khattab as the third Caliph t.e
He is the third of Khulatau Rashidun, He too promoted (he (caching anddevelopment
of Islamic education before and during his Caliphship. 1n the consiruction of the
mosque of the prophet which served as educational centre, Uthman was reported to

have placed his wealth at the disposal of the prophet for the work. Rahim (1992).
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Uthiman continued 1o maintain the standard of education as laid down Dy his
prcdccﬁsms. ITis pertod was regarded as turming point m the history of Islam and
Islantic education. During his {ime there was in extstence four cditions of the Quran.
According to Do (1983).7"  The following Tour mew have compiled Quran of their
own edittons with their mode of recitation. (a) Ubaty Ibn Ka’h in Damaascus
(b) Abd Allah 1ba Mas’ud in Kufah (¢) Abu Abd Allah Ashart in Basrah and (d)
Migdad Tbn Anur in Tlums,

The above mentioned editions of Quran and their mode of recitation started to
make scveral divergent and uncertainty among the belicvers.  To avoid this
unfortunate sttuation Caliph Utliman quickly moved to put an end to this unfortunate
state of affairs which would affect Islamic Cducation if it was allowed to continue.
He ordered for (he standardized of the Quran.

He asked Hafsal the daughter of Abubakar (o let him have the Suluf (the copy
of the Quran compiled during Caliph Abubakar) so that copics might be made of it,
Hafsal apreed and the Caliph entrusted the task to a commission consisting of Zaid
Ibn Thabit, Abd Allah [bn Zubair, Sa’d 1bn Al- Ass and Abd al Rahman Tbn al Harith,
Doi (19992)™ . Thus it was during his time that Quran was standardized under the
secretaryship of Zaid [bn Thabit. This was done to correct the differences in the mode
of recitation of the Quean among the Muslims and 1o safe the Islamic education from

running into problems.
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This singular act of Caliph Uthman brought uniformity in Islam and Islamic
educatton.  Copics of the standardized Quran were sent to Makkah, Kufah, Basrah
and Damascus for keeping and cducating the Mustims,

Caliph Uthman osdeced ihat all other Ouianic materials whether written in

fragmentary manuscripts or whole copies be burni. Denffer (1985).7

Usually mosque continued to scerve spiritual and educational centres. Uthman
cxpanded prophets’ mosque i inedinah and maintained all the other mosques in
Muslim fand for education purpose, there was no change in curriculum of Islamic
cducation and instruction methods during this time.  The curriculum of Islamic
cducation and its instructional methods ducing, Abubakar and Umar was strictly
upheld and maintained. That i, the feaclung of reading, memaorization and writing
of the Quran. ladith (traditions of the prophet), teaching of swimming, horsemanship
famous proverbs and good poetry.

2.4.4 ISLAMIC EDUCATION DURING THE PERIOD OF ALL IBN ABI
TALIB (656 - 661 A.D.)

Alt 1bn Abt Talib succeeded Uthman Ibn Afdfan as the fourth Caliph of Islam.
Al’s period witnessed not much Islamic educational activitics duc to the conflict that
arose between him and Muawiyyah which latter led to his imurder.

However, the standard and instructional methods of [slamic education were

still maintatned.  The conflict between Al and Muawiyyah and the tcaching and
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development of cducation weant on stde by side. That ts despite the conflict between
Ali and Muawiyyalv the instruction on cducation was maintain Abdullahi [bn Umar,
Abbas, Abu Huraila, Aisha the wife of the prophet and some other companions
continued o impartknowledge in their respective places. The language of instruction
during this period of Khulatau Rashidan (righteous Caliph) was sull Arabic. The
righteous caliph were themselves Arabs who spoke the laitguage ol the QuranArabic,
They also taught their followers in Arabic language following the footstep of the
prophct. Meanwhile, Kultab (teaching of reading and writing) was still in progress.

Mosque still served the same purposes of spiritual and cducational centres as
they were during the past caliphs, in nutshiell, the instructional methods of the
righteous caliphs remainced as that of the prophet {(SAW).

They  continued sending  instruchons 1o various  governors  on the

implementation of Istamic Viducation and missions calling Kings and chiefs (o

embrace Islam.

2.5 ISLAMIC EDUCATION IN CONTEMPORARY NIGERIA

To talk about conlémpormy tslamic Education in Nigeria, it 1s very essential
to bricfly state when and how Islam came (o Nigeria,

Islam came 10 be accepted by the Afvicans in the second half of the scventh
century. As a resull many provinees were conquered and embraced Islam.  Islam

reached Savanah region of the West Alrica in the 8" century, The merchants cane
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into contact in Nigeria through Bornu as early as 11" century. By 13" century Bornu
became a centre of Islamic learning.

[slam, reached Hausa land in Nigeria as carly as (4" century by merchants,
Islamic teachers and Scholars, it reached Katsina durmg the 15" century. Islam came

th

o Zazzau (Zavta) m 16" century while it came to be accepted in the southern part of
Nigeria around 17" century. Fafunwa (1974). Although Islam became to be known
or accepted since 14™ century in Hausa land of Nigeria, yet the religion is not
strengthened until mn the 18" century during which Uthman 1bn Fodio launched a
Jihad (IHoly War) in order to revive Islam nd spread it to all parts of Nigeria. It has
been stated that prophet (SAW) said acquisition of knowledge is an obligatory for
every Muslim male and female and seek for knowledge even if it will take you to
China.  Because of these and other prophetic sayings on the value of knowledge
wherever Islam goces Islanuce Education follows, thus a group of forty Wangarawa
who were scholar - traders, like Abdur Rahman Zaitu, Kebe, Mutut, Yakasai, Shehe,
Auwalu, Imam Madataai elc. spread Islam and Islanic education in Nigeria. Muslim
scholars came from Timbukutu to Kano to teach Islamic education and preach about
Islam.

Istam came to Borno atound 13" century, Dot (19817 stated that Islam firmly
entered the land of Bormu through Mubamumad Thn Mant who hived i Bornu for five
years in the time of King Bulum.  Ile practised Islam for several years and later
invited the vuler of Bornu at that time, King Umme Julmi - Hameed Muhammad 1bn
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Mani and King Umme invited the people of Bornu to Istam, Istam became firmly
established during the rergn of King Muhammad, Muobanwunad thn Mani live for one
hundred and twenty (120) years cducating both rulers and their subjects.

According (o Doi (1984 Istam reached Nupe land avound 17" century, The
Nupe tuler who tirst aceepied [stanm was Jibril who seigned towards the end of the 17"
Century while Islam gamed both strength and purpose during Estu Mauzu due to the
help of Mallam Musa Dendo an. Islamic scholar who was nicknamed as “Dendo”,
means a man who hangs books on his shoulders, this s because he used to carry
books in Arabic language in leather bags and hang them on both shoulders. Doi
{1984).7

In the southern part of Nigeria e is dilliculty to suggest exact time whea Islam
first came there especially Yoruba land. Islam and its education reached the southern
part of Nigeria during the period of Mansa Musa 14® century and Islam spread to
ntost parts of Nigeria. Bat it scemed that Islam was not [irmly established in the area
until 17* century.

It should be noted that wherever Isfam spread (o [slamic education and its
instructional method, began to be taught to the Muslims. Falunwa (1974)% stated that
by 1830 some Muslim lcarned scholars came to Yoruba land from the Nortlt through
Ilorin to teach. For example, Ahmad Qifu and Uthman Tbn Abubakar came to 1badan
to preach Islam. Uthman [bn Abubakar was later madc an lmam (leader) of lbadan

in 1839, A firm foundation of Islamic education in thadan was credited to Sheikh
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Abubakar 1bn al Qasim. [ic lounded the first Madrasat {school) known as Sheikh
Abubakar’s College at Oke Aremo tn Ibadan where he taught Nahwu {Arabic
gramimar) tl‘wology, Quran, [adith (prophetic traditions).  Doi (1984)* stated that
students pathered vowd him from different parts of the country to learn, Some of his
students became nolable scholars like Aminu lari Malik 1bn Hussain, Harun (ba
Matani, clc.

Haron fbn Matant become famous that scholars from as far as Sudan and
Sokoto came o him, a large number of Yoruba scholars were attracted to Ibadan for
their higher education in Islamic fearning and on completion returned 1o their home

fowns 1o cstabhish similar Madrasat (school). As aresolt of this, Madrasat (schools)

were established inalmost every town and villages around [hadan,  Mcanwhile Horin
was also a famous center of [slamic lcarnmg at this time. In Ttorin there were many
small Madrasat (Quranic schools) and institutions of [slamic higher leanting were also
established and attracted scholars from the northern part of Nigeria and other parts of
West Africa. Because of these higher institutions in Horin, many scholars left Ibadan
to llorin to increase their knowledge.

The influence of Istam in lboland began to be felt first in Nsukka Division in
carly 19" century although very few 1bo people accepted it Islam began (o penetrate
into Ibo land through the traders from the northern part of Nigeria. 1galas lived in the
North of Nsukka while Idoma on the North - easl. lgalas occupied key position in

their area and their chief lkpoto-lgala was a Muslim and has influence on the people
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of the arca. Some Nupes who were Muslims also lived there. There were frequent
inter-marriages between Nupe and tho. gatas and tbos and Hausa-Folam.,

Through this inteemarriages and inter-trading sk (st started in tho Land in

L}
EE)

the lbo - Eze division ncar Nsukka.

Muslims practiscd the teachings of Islam and huile .rwugsjiﬂ(_l (Mosque) in Ibawa-Nkwo
which is about five kilomeires from Nsukka for prayers and lcarning Do (1984,
However, the influence of Islam on ll);us was gradual Gl 1960 when an Ibo devoted
Cliristian man Nwagut was converted into Islam by Sheikh forahim Niasxse of
Kaolaok in Sencpal as a result of a miraculovs dreams in which he saw an unknown
turbaned and beard Airican looking like a Muslim summoned him (Nwapui) lo go to
him leaving his prescit “religion” Nwagui consulted some Muslinm Mallam (teachers),
described the man he saw in dream. He was toid that the man was Sheikh lbrahim
Niasse.”* Nwagui went and studied Istamic edncation with Sheikh tbrahim Niasse.
He retirned and started spreading Iskam and its edocation. e took the name of his
teacher, Sheikh thrahim Niasse Nwagui.

According 1o Doi (1984)* Nwagui cstablished 1stamic cedntre at Noafia and
sonie tho leaders aceepled fslam i his hand, example, Musa Udaemba e of
Abcriba, Alhaji Tijjani Akubae of Otlu, Umar Isu of Naibe, Alhaji Okpaioko of
Owelrri, Ibrahim Chukwu Idam and Isa of Amuze. [brahim Niasse Nwagui later built
a large Islamiic centre which conlained a mosque, primary and Quranic school and

Libraty in his town Nnofia {for the teaching of Islamic education,
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Nwagut returned from pifgrimage in 1966, in return he burnt down all houses
and shries where unbelievers worshipped juju at his town Nnofia to strength the
ifluence of Islam in the area. It was staled that not Iess than [our hundred people
accepted Isiam in his hands,

Doi alsao stated that Professor Aliyu Babs Falunwa, then Dean of the Faculty
of Education at the University of Nigeria Nsukka gave Islamic intellectual assistance,
organizing Islanic mccliﬁg and lectures on (he Nsukka campus around 1965, With
their efforts Islamic Studies tcachers Muhannad Ali Hagnur and Mamtay Hassan
were provided by Saudi Arabia to teach in the established Muslim Primary School.
Later an 1bo Muslim teacher (brahim Chudam joined these teachers (n organizing

Islaniic preaching activitics during and alter schoaol hours,

2.5.1 EARLY_ _ISLAMIC EDUCATION_AND_ QURANIC SCHOOLS IN
NIGERIA

Arabic and Islamic Uducation are differcnt in the senses that Arabic is the
language of the Quran and the Quran 1s the source of Istamic education. That is 1o
say Quran is the source of Istamic Education. Winle Arabic ts the language of the
Quran. Both words are interchangeable. Arabic and 1slamic education are taught
simultaneously. A beginner of Islamic Education starts with Arabic alphabets with
intention to enable him read the Quran. All efforts are directed towards reading of

the Quran, hence every muslim school is called Quranic school. The system of
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teaching and learning Quran and Arabic stated m Northern Nigeria and two types of

school Makaranta ALLO (tablet school) and Makaranta LM (the higher school)

which will be discussed later developed in Hausaland.

Usually Masjid (Mosquc) served as a center for Islamic cducation.  Barly
Islamic Education in most of the Muslim world started in Masiid for examle the
oldest Muslim University Al-Azhar in Cairon was established in a mosque. The early
Madrasat (school) in Nigerta were located most in or outside mosque, some were in
private houses or premises, especially butll for that purpose while some were under
the trees or in the partour and varanda of the Mualim (tcacher). Most of these schools
beard the names of the proprietors or founders for example in the carly period of
Istam in Makkah and Medinah some schools beard the names of their founders for
example Malik schoot of law, founded by hmam Malik, Shafii School of Law,
Founded by Imam Shafit, Hambali School of Law founded by Imam Hambali and
Hanafi school of Law, founded by Imam Hanafi. That ts Malik is the founder of
Maliki School of Law, Shalfi is the founder of Shafi school of Law etc. There were
thousand Quranic schools in both Southern and Northern parts of Nigeria, These
schools were regarded as Quranic Schools or Traditional Schools. Few schools of
highér lcarning were established like Islamic Law Schools established in 1934 and
later changed to school for Arabic Studies (SAS) Kano, School of Arabic and Islamic

Studies Sokoto, Sheikh Abubakar College [badan just (o mention a few.,
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2.52 INSTRUCTIONAL _METHODS _OF ISLAMIC EDUCATION IN
CONTEMPORARY NIGERIA

There is no limit in the age ol admission. In the case of children, they started
around the age of three as soon as they are able (o walk the distance between their
homes and schools.

Usually, the schooal is located at Mallam’s house or under the shade of a tree.
They are regarded as the beginners and their {irst pre-occupation is to learn by rote
the Quran. The method of instruction is that the eacher recites to his pupils the verse
or chapter (0 be learned and they repeat it after the (eacher.

He does this scveral times until he has sattsfied that the pupils had mastered
the correct pronunciation. Then the pupils are left on their own to continue repeating
the recitation of the verse until they have thoroughly memorised the verse and in this
way pupils gradually learn by heart some chaplers or the whole chapters of the Quran.,
The pupils were taught 1o recogmise the twenty six letters of the Arabic Alphabets..
When the teacher is satisfied that the pupils have mastered all the alphabets he moves
to the formation of syllables with vowels. This is a spelling pattern {or the pupils to
learn when they had mastered the syllables with vowels e then employs the newty
acquired skills in the reading of the first two paet of the Quran all over again and
continue 1€ possiblc to Ninish the whole Quran.

Teaching of writing starts at different time by individuoal tcacher or school, in

some schools pupils learm how to write Arabic characters as carly as the first stage of
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the system while others start much later.

The Quran 1s divided 1o sixly Juzui {(parts) cach contains a number of
chapters.. Pupils at the clementary level of traditional Quranic schools are expected
to memorize one or iwo of this sixty (parts) usually required in the daily Salat
(Prayers)..

The cwrmiculum of this level 1s very narrow becanse it contained only reading
and memonzing of the Quran. A single teacher takes the responsibility of teaching
and taking care of a large number of children putting together in one place. Such a
teacher usually have beside him a canc which he used on ];Lll)ils who either fail to
respond correctly or misbehave, The teacher uses individual method in teaching that
is calling and teaching the children one after the other and uses no teaching aids.

ILM Education is the education in an informal Quranic school and it is
regarded as higher or advanced level of Islamic education. This Fafunwa (1974)%

called Makaranta ILLM (The higher school). Having completed the Quranic school

(Makaranta Allo) the individual progress into higher school (Makaranta ILM) with
a more challenging curriculum. The main task of this level is learning the meaning

of those chapters they had committed into memory at Makaranta Allo (Elementary

Level). The Mallam (Teacher) reads a portion of a chapler or verse in Arabic
language and comments or elaborates on it, using the native language of the particular
environment.. The subject or courses of study of this higher level are Quran and its

meaning (Tafsir), Hadith (Prophetic Tradition), Arabic literature and Nahau (Arabic
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grammar) Istamic jurisprudence and [slamic theology - Islamic doctrines of one God
and Arithmectic i.e. Afhisab, Students acquived knowledge in many of these areas
from different (cachers as a tcacher may not attain perfection in all branches.

Mallam (T'cacher) of this level has less students than (he teacher of the
elementary level. The teacher applics individual method in his teaching but he does
not use the care to correct the students as the students of this level are more matured
than the elementary level. The teachers of both elementary and higher schools do not
receive any salary for their services,

Fafunwa (1974)" stated that the teachers in carly stage depeﬁded for their
living on charity or Sadaga. That is to say the teachers do (heir scevices for Fee Sabil

Allah  (For the sake of Allah). The products or graduates of this level will then seek

admmission to the University ltke at Fex, Timbuktu, Al-Azhar tec.

2,53 PROBLEMSINTRADITIONALSYSTEM OFISLAMIC EDUCATION

The traditional system of lslamic education has few advantages and more
problems or disadvantages.
The advantages of traditional system of cducation are;

It ts a cheap education: The cost of Islamic educalion is very cheap. There are
no large buildings and the services of paid teachers arc not needed. Teachers in this
system leach without salaries.

Learning at individual’s late: That is individual pupil learning according to
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his capability. Pupils do not leari under the fear of an impending cx.amination. This
molivales pupils and they try to understand what they are learning,
Moral Lducation:  All the teachings arc based on the practices of the Quran
which contains various moral verses, therefore the students are well morally taught.
Preparation for life:  Islamic cducation preparcs children for difficulties they

are likely to face in later life. As they stay in the Mallams’ (Teachers’) home; they

render essential services with difficultics to the wives of their {eacher.

Vocational Opportunities:  After going through this kind of education an
individual graduates will become a Mallam - (Teacher).  That is, there is no reason
for uncmployment among the graduates of Islamic cducation if they wish to be
teachers,

‘The problems or disadvantages of traditional system of education are: It has
a very himited organization.

There 1s limited organisation at the primary school level of Islamic education.
It has no proper arrangement for the controlling and teaching of tlle.pupils. A
situation where a single teacher controls or manages an entire school introduces
problems of controlling the pupils during lessons,  Most pupils spend their {ime
playing as the teacher tries to organise the other scetion of the school.

Extreme Discipline:  The only method of maintaining discipline is by the use
of a canc. This makes learning to always be in fear as the teacher always appear

most of the time with whips as an efforts to maintain discipline among the pupils.
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The curncutum is narrow:  The curriculum of Islamic Education is narrow
especially at the Quranic education level. Little is taught in history, languages other
than Arabic, geography, the pure scicnces and even in social sciences. This made it
difficult tor the graduates of Tslamic studics (o compete with their counterparts in the
western system of education.

The teaching method is poor:  Role learning appeair to be the only teaching

method available in [slamic traditional schools.

2.54 ROLES OF MASJD (MOSOUE)

Early Masjid (mosques) in Nigeria arc ol iwo lypes. There are some small
mosques for daily praycrs and targe onces for both daily and Juma’at (Friday) prayers.

Usually there 1s a raised platform - Mimbar (Puipit) where lmam (leader) sits to

deliver his Khutba (Scrmon) and leads the prayer in Juma’at mosque. Mubar also
services as where Imam stands or sits to address the assembly of the community, the
teaching of Islam and the Islamic way of life. In some mosques Maharib are put
pointing to the direction of Makkah where Muslims face wheno performing prayers.

lnl early Islam in Nigeria mosques scrved as a divine worshipping centres, a
centre for the society ol Muslims in a certain localities, people came together in
fellowship and their mutual, religious and social problems discussed. The Imam
(leader of the prayer) uses lecture and group methods in tcaching and advising the

Muslims in the mosque, The mosque was cultural centre, for example, Al Masjid al
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Nabiyi (the mosque of the prophet) in Medina had a kind of boarding house called the
Suffa, attached to 11 Tor students, where sometimes about seventy poor students were
accommodated. Fven sometimes not less than four imdred students ingluding rich
people like Sa'ad [ Waggnes and other poar people, even Abu Hurairah stayed there

o study the Quran and prophetic traditions.  This example extended to the early
mosques in Nigeria as both poor and rich people went to the mosgues especially in
the month of Rammadan for lcarning the Quran, Hadith and lectures,

As contained in Sahih Bukhari, the mosque of the prophet in Medinéh
provided an assembly house for the muslims where Tectures were delivered by the
holy prophet, Muhammad (SAW). His lectures contained not ouly appeal for
obedience to Gad but regulations governing the social life of the community. That
is, from this mosque, he controlicd the religious, social and political affairs of the
Muslim community. Through regutac preaching, teaching, and advising, following
the above example of the Holy prophet, lmams and Muslim Leaders in carly Islam in
Nigeria did address or settle some issucs among the Muslims i the mosques. Most
of earty mosques fike city mosques in Kano and Zana, central mosques Lorin, also

served as centers for Quranic education for the muslim children.

2.5.5 ISLAMIC TEACIHERS AND THEIR FINANCIAL STATUS

The qualifications of Quranic school teachers differ from person to person and

place to place. Some are highly learned and very versed in Islamic education while
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Another way of teacher petiing their means for their living is during the eight
or seven day barth naming ceremony, mitrriage ceremony and relipious ceremony
Sadaga (chavity) sere piven to the Mallams, Occasionally the pupils of the teacher
went and Jarined 1or the teacher to allow him plant some crops.

Fees are paid tn ¢ash or kind but thete is no {ixed amount. It vacies [rom
tcacher to teacher. Inany school the tee do not usually be more than few cont and
Ihis 1s called Qudi Lartha i Mausa, The teacher may also be given gt such as meat,
cooked food stuff, prains, a picce of cloth, a prayer mat (usually animal’s skin)
especially during the mushim festival,

When a pupil performed s wolimat (graduation ccremony) the teacher may
be given some picee of meat of the Ram slaughtered and other things,  According 1o
Fafunwa (1974)" the tcacher may keep as much as half of the slaughtered animal for
liimsell,

tn addition to this the teacher is gich grain, millet, some moncy, a lurban and
a flamboyant and lavishly embroidered article of native dress. In some areas, on
ccremonial occasions - such as the Eid alfitr, Eid al Dohah, Malid Nabiyi (the
prophet’s birthday) and the Ladatul Qadr  (The Great Night), that is a night in the
month of Ramadan when the Quran is beticved 1o have been revealed to the prophet,
the pupils present sone plays to get maney or gifts. Part of this gilt received by the

pupils is given to the teacher.
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However, ihe higher grade of teachers known as Ulama were deeply learned
in the science of the Owan, Hadith, Istamic theology and civmotogy,  They were
highly respected and some employed by the rulers ag administrators or scerctary with
a mere allowance from the rulers that employed them.  According 1o Doi (1984)™
I lameed Muhammaad {hn Mand taught maey peaple and some of his pupils rewarded
hint in one wav or (he other, tor instanee, he taught King B3ulu the Qaean from Sural
mulk 1o surat Nas and Bulo gave kim (teacher) fifly camels, I(il'lg Ariki learnced {rom
him surat Yasin to surat Nas and gave him sixty cantels, Abldut Jalili [fauwa read
with him [rom Sural al-Aral and onward and gave him cighty camels, Umme read
from suvat al Bagarat 1o Al-Nas and the read he Risala twice and he gave the teacher
one hundred camels, one hundred picee of pold, anc hundied picees of silve and one
slave.  All were because of knowledge he acquire from his teacher. 1 short Hameed
Mubammad 1bn Mani taught many people especially the rulers and he was equally
rewarded by them.

Despite that the teachers received no fixed monthly safary except (giits) they
are considerced 1esponsible for the students under themi.  Thetr duties include the
training of the students to be good citizens and also be well educated in the fickd of
Istamic education. The teacher visits the students when he is sick and sometimes
takes him home when he falls sick at school or give some medicine. 'The relationship

is like father and son, “That is the relationship is very intimate,
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2.5.6 LANGUAGY OF INSTRUCTION

The fanpuage of instruction by {e prophet was Arabic language in which Quran
was revealed during (he life tme of the prophet, compiled and standardized during
the time of the cmnpaniom@ of the prophet,  The non-speaking Arab people have to
Tearn Arabic to enable them undesstand the Caran which is the main source of [slamic
education. Tn ordes to read the Quran, and undersiand it onc must lcarn Arabic and
that is why Arabic is taught in Quranic schools. The teachers have to use Arabic as
an instractional language 1t ovder (o enable the Jearner know how to read the holy
Quran. HHowever, the local langoage of people is used in order to explam the Arabic
words or sentences espectatly in traditional [slamic schools while Unglish is used in
somge private and government owned primary and sccondary schools, xmminations
are also cither conducted i Arabic or English, for instance svme Quranic schools and
higher Islamic studics do conduct their examinations in Arabic language.  Most
primary and secondary schools do conduct their cxaminations in English language.
[For instance, West Alrican Examination Councils conduct examination in Islamic

Studies m English language.

2.5.7 PROBLEMS OF LEARNERS (AL-MAJRANCI)

As stated eardlier Almari is a corrupted Hausa name from Muhajirun
(emigrants). Atthe carly stage of Istamic education in Nigeria particular in the Notth

the Quranic teacher depended on Sadaga (charity) (o enable him survive and carry owt
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his r(.‘.lig,inus services. As Falunmwa (19740)Y cated, the teacher had wandered from
phace 1o place looking for charitable nmstins (o patronize him and give him shelter,
His pupils (oo had to move from place 1o place or door G door asking for Sadaga
(charity)  The reason is that the pacents of the puptls in traditional schools do not
care about their education and the general wellare. Neither food non dresses were
provided to the by their parents. Some pupils who know how ta make caps. do
make caps for selling to get some means 1o naintain themselves, some prefer carrying
foads (or people cither in the markets or on the streets while other who arg ie majotity
and can not make caps or do other thimgs (o get their means take 1o begging and then
become almajri. o this case almajri is different from almuhajirun (emigrants)

‘These puptis iwve two sessions of leaming e, in the morning and evening,
After the morning session they move from house to housc asking for charity (Sadaga).

After the evening session they again move house (o house asking for charily
(Sadaqa). Somc may be unluckily 1o get while others could be lucky to get, however
they do share the litile they could get with their mates who are unable to get.

[Fand when a pupils fell sick, there is 11a proper health carc of pupils since the
parents care not about the feeding and health of the puptl and the Mallam (teacher)

has no means to provide good health care.
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2.6 ISEAMIC EDUHCATHON AN MODERN TINME,

Pslanvie cdocation i moders e relerred o Bslamie educaiion in primary,
secorckuy and higher schools, cach of these schools has its own curriculum suitable
for it.  The researcher will Tocus his attention on [slamic cducation tn secondary
schinol level, Islamic edacation in secondary schools is divided into two - Junior and
Senior sccondary schools (JSS and §8S). 10is cssential to look at (he curriculam of

these two level of [slamie cducation.

2.6.1 ISLAMIC STUDWS CURRICULUN FOR JUNVOR SECONDARY

SCHOOL.

National Cuiriculum for Junior Sccondary School (1985)™ detined Istamic
studies as “the otality of Jearning experiences which centre on the relationship
between man and God and his fellow man, and staied that it aims at the following:-
(a)  Recognition of Allah as the creator and sustainer of the universe and the sole

sources ol value,

(b)  Cultivation of the sense of gratitude (o Alfah nd submission (o [is guidance
and moral law, hoth in worship of 1lim and in our behaviour towards our
fellowsnan,

(¢)  Awakening of the faculty of intedect and reasoning in accordance with the
injunctions:  Will you usc your reasons? And will you ponder and reflect?”

(d)  Encouragement of the pursuit of uselul knowledge in accordance with the
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(1)

(&)

saytng ol prophet Mahamnad (SAWY the search for knowledge is o duty for
every mushin male or femate™ and the application of such knowledge for the
benelit of bumanity in the fields of scicnce, fechnolngy, medicine cle,
Altainment of haloneed cluvclnpmcn_l ol the individaat and community by
gi\"rng.duu weighi o the physical, social, inteliccinal, moral and spiritual needs
of men,

Realisation ol koman rights, cquality and biothethood, with emphasis on
practical nicans of achieving soctal solidarity and cthnic harmony in place of
greed and sellishness.

Awakening in the heart of the consciousness of the presence of Allah as a
restraint on the wrong dotng, whether public or private as an incentive of good
behavionr, NCISS (1985)7.

I'rom the above staled aims of Islamic sindies if conld he understood that

Islamic studies covers all aspects of human life and in order to produce a cultoral,

well - behaved, considerate, reasonable and God-Tearimg man or a disciplined person,

the Junior Sceondary School Islamic Studies curriculum incorporated the Tollowing:

()

The Quran, which is (he vevealed words of God and the {itst sources of
guidance for muslius.

Ilic Hadith, which arc the recorded sayings and actions of the prophet(SAW)
and the second source of guidance of muslins,

Tawhid, that s, thcology or belicl in the unity of God, Angels, 1hs prophets,
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Hhis books, Day of Judgemoent, and Allalvs altmate control over s creation.
(y  Figh, which include modes of formal worship and fegal matters or
jurisprudence m Islam
(¢) Sirah, that is hiography of prophet Muhammad (SAW) and other prophets
belore him and the st four righteous Caliphs and other Famous muslim mien
and women
N Tahdhib, that 5. studics on the field of moral and social tcachings, derived
from the Ouean and Hadith, which includes personal cleanliness and good
manner, honesty and truthfulness. goodness and obedience o parents ete., it
also inchudes warning agamst the evils of brthery and corruption, drinking,
alcohol, taking drugs, gambling. stealing cle.
1t 1s observed that the curriculum of Islamic studies i Junior Secondary
Schools 1s more comprehensive than that of Traditional Islamic education and it 1s

made obhigatory for all mushm stodents i Tunior Secondiny Schools,

2.6.2 ISLAMIC STUDIES CURRICULUM _FOR SENIOR SECONDARY
SCHOOL,

As carlier stated, tslame education address itself to achieve a balance result.
Islaniie studies curricutum has been prepared to reflect this body concern at the Sentor
Secondary School (1985), volume)™ has the following aims for the Senior Secondary

School Students:
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(a)

("

(c)

@

Prepare the students spivttuaify, moratty, soctally and intettectually for his role
as a muslion in the adoltCworld Te is now cnlering,

(hves anmansight ifo the broad view ol [slam is both the past and present,
Help bimy o fusther his studies of Istam both formally and otherwise,
throughout life m accoedance with saving of the prophet (SAW) “scck
knowledge from the cradle to the grave™

Enable him to pracuice properly all his religions dutics,

Therelore, the Teatres of the corriettinm of Islvmic studies Tor the senior

secondary school students are:

(a)
(b)
(c)

()

(N

(g)

The Quran, which is the fundamental sources of Islamie leachings.
The Hadith which is also the second sources of Istamic teachings.
Tahdhib (Moral I'ducation) which deals with key topics of Islamic moral

education,

lawhid, which covers the essential beliefs ol a musiim, Tor example, existence
of unity of Allabr and this Attributes il other type of beliefs, practices,
theories and superstitions.

lbadat, that is mode of worship in Islam, which comprises praycrs, fasting,
welfare tax (Zakat) and Haji and lawtul work and actions,

Muamalat, that is, tcgal studies or the Sharia as a system of life and legal
framework for a imuslim 10 his behaviour and relationship with other people.

Sirah, this deals with the brography of the prophet and the {our Righteous
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Cahliphs as well as an account of the carly historical development of Islam.
(hy  The spread of Tsham to West Afvica, this helps the students (o understand how

Islam reached Nigena, and s impact on West Afoea as a whole
(1) Contributions of Nuoshms to Woild Civilizatton. ths helps to enhighten the

students about the development of education, scholarship, arts and sciences,

during the classical penod of Islam

OBSERVATIONS

It1s observed that the curniculum ot Istamice education at the semor secondary
schools is higher and more contained than that of junior secondary schools and not
obligatory to all muslun students as the case ol jungor secondary school. 1t should be
made an obligatory to all mushm students i Sentor Sceondary Schools as it with
Junior Secondary School. This will help the products of the senmior secondary to have
easy subject combination into higher mstitution of leaming

[t 1s also observed that the science of Hisab (Anithmetic, or Mathematics)
which is very useful not only in Islamie inheritance but to the new technological
development like computer science, Islamic insurances, banking ete. are not included.

Arabic which 1s the Tanguage of the Quran and the Quran 1s the main source
of Islamic Education s not included o the cormcutum of slamie Pducation in
Secondary Schools. This should be included 1o help: the student understand some

phrases or statements written in Arabie text i Islamic studies.
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2.6.3 PROBLEM OF THE CURRICULUN OF ISEAMIC EDUCATION IN
ISLAMICTRADITIONAL SCHOOLS

The curriculum of Istamic Fducation in raditional school is very natrow. or
instance, inclementary school, the pupils are made to read ;l!l(l memorise the chapters
and verses at the begimming and latter start leamimg to recopnise the fwenty - six
letters of the Arabic Alphabets. In ILM or higher Islamic education the curriculum
mclude Tearning the meaning of those chapters they committed mto memory at the
clementary level, learning of Hadith - the traditions of the prophet. Avabic literature,
Istamie junisprudence and theology - Islamie doctrines of God. The curriculum m
traditional school does not include science conrses hike that of western education,
hence job opportunity for the products of Islamic traditional education is lower than
that of wester education products.

Classification of subjects into Arts and Sciences creates amother problem of job
oppottunity for the Art students which Islamic education is inclusive. The students
of the semor secondary school find it difhicult to have many possible subject
combination mto higher mstitution of learming. For imstance the students who
finished from secondary school with art subjects can hardly combine Islamie studies
subjects with commercial subjects and this will affect his secking for job.

Islamic education should be made an obligatory mn senior secondary schools

by the muslim students as 1t is with Junior Sccondary School.
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2.6.4 SUMMARY OF CHAPTER TWO

This chapter is on the literatwre review.  The researcher reviewed some
avatlable related Weratnre. In this chapter the Islamie concept of education was
discussed with views of some Islanne scholirs and sumnunised as the whole
educational process given according to the principle of Islam and Islamic education
imvolves overall development of mankind.  Quotations from the Quran and Hadith
showing the tmportance of Islamic Education were given.

Islamic Education during the hife time of the prophet has been also discussed
starting from the first revelation, Quran chapter 96: 1-5. Islamic education during the
life time of the prophet is divided into Makkah and Medinah periods.

The prophet first preached to hius houschold, close friends and then the public
for good ten years. His wife Khadijat, lis nephew Al b Abi Talib, his friend
Abubakar Sadiq, his adopted son Zaid 1bn Thabit ¢te, accepted and practised Islam
in the early time of Islam in Makkah. s migration (Hijrah) from Makkah to Yathnb
(Madinah) marked the end of the prophet’s preaching in Makkah and his arrival in
Medinah marked the beginning of Islamic education in Yathrib - Medinah though
Mus’ah 1bn Umar and others have started converting people of Medinah into Islam
through preaching of what they have heard and seen from the prophet during their
visits to the prophet in Makkah

The curticulum of Islamic education which mcludes reading, writing and
memorization of the OQwan, listening and wiiting the hadith (traditions) of the
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praphet. Al Bechy deseribed the carviendum of Istamie Fducation as “A Divine
curriculum for mankind”. The students known as Ashab al Suffah played a great role
in cducating the muslims by travelling around, preaching (o and teaching the muskims,
Islamic Education was highlighted together with the prophets methods or approach
in cducating the muslims.

Istamic BEducation under Khulalau Rashidun - Abubakar, Umar, Uthman and
Al also being explained, the compilation of the Quran started by Abubakar and
standardized copy of the Quran was done by Uthman 1 AlTan is also stated. The
instructional methods of the vighteous caliphs were explained.

[stamic education in the early period of [sfam in Nigeria, the status of islamic
cducation were also discussed.

istamic curricutum for modern secondary schools, and the rescarcher
differentiates between Traditional Islamie Schools and modern Islamie Schools and

their features were discussed.,

82



5.

16,

17.

NOTES TO CHAPTER TWO
Abdul rahaman and Canhan. The ik of the Scholar, Lagos p7
Khan M. W_ Education and Society in the Muslim. Jeddah p143.

Fazlul-Rahim AN Al-Hadith, Translation and Conumentary of Mishkat al
Masabil Book. Paskistan p133.

Husainl and Ashyral.  Crisis in Muslim education, London  p8p
Abdurrahaman and Canham. The ink of the scholar, Lagos p33

Ihid p34

Al Afendi and Balods, curriculum and teacher education, Jeppadh pd
Abdurrahaman and Canham. The Ink of the scholar, Tagos p8

Ibid plo

Ibid pll

Sahth-al Bukhan p243

Hussam and Ashral. Cnisis in Mushm education, London pl01
Abdurrahaman and Candam. The lok of the scholar, Lagos pl14

I)-Tuskaina M2 The historical development of Islamic education in the
Sokoto Caliphate and its impact on Hausaland p41.

Al-Afendr aand Baloib, Curriculum and Teachers education, Jeddah p8.

El-Tikama M.E. The Historical Development of Islamic education in the
Sokoto Caliphate and 1ts impact on Hausaland p39.

Ihid p48

Islamic Researchers. The holy Quran Englhish Translation of the meaning and
commentary, al Medinah al Munuwarah.

83



iY, d

20, Ibid

21, Ibrahim M., Lducation i the upliftiment of lslamic.  New Nigeriap 12,
22, Dol AL .lntr(;t.luclion to the Quran, Lagos p23

23, Denffer VA Ulum al Quran, Lagos p23

24, Ali Y.A. the holy Quran! Transtation] and Commentary, United Kingdom.
25,  1bid

26, Abdul MO.A. The Tile of Muhammad. Lagos pl3

27, Haykal M. H. The life of Mulaminad, Lagos pi53

28, Elmar HL.W. The foundation of modern education 4™ edition, United State of
America p202

29, Afendi and Balacls, Curriculum and Teacher cducation, Jeddah p23

30.  Haykal M1, The life of Muhammad, Lagos p102

31, Shalaby A. HMistory of Muslim education, L.ebanon p220

32 AL Y.A. The holy Quran Translation and Conuncntary, United Kingdom.
33.  Shalaby A. tlistory of Muslim education, Lebanon, pl16

34, Ali Y.A. The holy Quran  Translation and Commentary Uniled Kingdom,
35 MUIL The hfe of Muliwmmad , Lagos p 74

36.  Ali Y.A. The holy Quran Translation and Comentary, United Kingdom.
37, lbid

38.  Sahih al Bukhari p221

84



39, Al Y.A. The Holy Quran Translation and Commentary, United Kingdom
40 ihid
41 Tlaykal ML The fife of Muhammal. Lagos p82

42, Ali Y.A. The holy Quran Translation and Commentary, Uniled Kingdom

43, A Y. A The holy Quran Transtation and Commentary, United Kingdom,
d4.  1bid
45.  1bid
46.  1bid
47.  ibd

48.  Haykal M.t The life of Muhammad, Lagos p84
49.  Ibid p85

50.  Iskamic Rescarchers. The holy Quran English Translation of the meaning and
conunentary, al medinah al Muhawarah

St lbid

52, lbid

53, AR SAIL Muhammad Rasulullah India p39

54. Al YA, The holy Quran Translation and Commentary, United Kingdom,
55.  Ibid

56.  Ibid

57. Al S A Muhammad Rasulullah India p39

58.  Haykal M.H. Fhe lifc of Muhammad, Lagos p236

85



59 ALS ATL Muhammad Rasulullah, Inda p38

60, Rahim A Islamice Hhstory, Ishnme Publhication Burean, Lagos p 10

61 ALY A The holy Owan Translation and Commentary, United Kingdom
62, Rahim A Islamic Thstory,  Istamie Publication Burcau. Lagos pdd

63 lbid 56

64.  Abdul M.O. A The Histortcal Origin of Islam, Lagos, p55

65.  Rahim A Islamic Thstory, Islamic Pubhcation Bureau, Lapos pS5s

66, Ttaykal ML The Lile of Muhammad, Lagos p5So

67.  Shalaby A Thistory of Mushim Education, Lebanon po1

68 Rahim A Islamic History, Islamic publication Burcan, Lagos po )

69.  Shalaby A. Ihistory of Muslim Education, 1 ebanon p61

70, Ind p74

71, El- Ibrashi; M.AL Education in Islam, Bairnt Lebanon, p74

72, Ralim A_ Islamic hstory, Islamic publication Burcau, Lagos p83

73, Dot A. L Islam in Nigeria, Gaskiya Corporation Limited Zaria, p25

74, Dot A. L. Introduction to the Quran, Lagos p38

75.  Denffer, V.A. Ulum al Quran, United Kingdom p36

76.  Fafunwa A. B. listory of education in Nigeria, 40 Museum, London p53
77.  Doi. AL Islam in Nigerta, Gaskiya Corporation Limited, p57

78.  Ibid p62

79, lbid p63

80



80.

81

82.

83.

84,

85.

86.

87.

84.

89,

90.

91.

92.

Fafunwa A3, Hlistory of edacation in Nigeria, 40 Museum, London p37
Doi. A tslam in Nigena, Gaskiya Corporation Linsited, p63

lbid 171

ibid p173

Fafunwa A, 13, [hstory of education in Nigeeia, 40 Muscom, London p55
thid p64d

hid p65s

Ibid pod

Dot AL Islamic in Nigerta, Gaskiva Corporation Limited, Lagos po2
Fafunwa A, 3., History of education in Nigeria, 40 Muscum, London p64
National Policy on Education, p27

Wid p27

bid p28

87



CHAPTER THREE

3.0 METHODOLOGY

Methodology means system or orderliness of doing things. 1t is a science of
study especially in an academic subject, that is to be arranged and studied an object
in systematical order. According to Afolabi (1993)" it is an operational blue print
which the researcher plans to employ in accomplishing the objective, 1t deals with
how the research is conducted. Therefore this chapter is to explain the strategy that
was adopted by the rescarcher m carrying out the study as well as the design of the
study. The researcher also explained the sources that he consulied in deriving the

necessary data pecuhar to this topic.

3.1 RESEARCH DESIGN

This refers to the actual blueprint, structure and strategies of making
investigation which helps the researcher in the collection and analysis of data in any
form of research. The plan of research is therefore programme. The plan of research
is also consist of what the researcher intended to do from the beginning of the study
and up to its end.

The topic of this research (A Comparative Study of Instructional Methods of

Islamic Education from the prophetic period to the Khulafau Rashidun and that of

contemporary Nigeria) fall under the area of historical research.
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Therefore the wethod adopted For this research is historical research.
Historical rescareh according to Alolabi (1993)" deals with determination, evaluation
and expounding the events which has happetied or taken place in the past which
greatly help in understanding the present time, The topic of rescarch is concerned
with past cvent and since lstonical research 1s an aticmpt (o give certain information
on past events by providing relevant information i1 is snitable to be used in carrying
out this rescarch, This is beeause it enable us to understand the past and nkd on

whalt is know and predict the future,

32  THE POPULATION

This refers 1o the entire subjects involved in a particular study. These could
take different forms. 1t could be cither human being, materials or objects, ideas, as
the case may be. In every research there ought to be populations which would cither
be farge or small bt ti most cases it used to be large, It is therefore lefl o the
rescarcher to either study the whole of the population or to sample the portion of it

The population in this study therefore included all the books or matcrials
written on [siamic education by respected [slamic scholars in this area. Getling and
making usc of all the books and materials written on his ficld is very difficult,
therefore the researcher decidesto use sample in order to get uselul information (data)

on the topic.
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3.3 THESAMPLY,
Since i is mostly napossible i a research 1o deal with the whole population
beeause it is usvally very targe. portion of the population are selected and studied.
Such selected portion of the population is calied smnplc.. So the rc_sc:u'chcr will be
-able to generalize his [\indings based on what he has obtained from the sample.

The sanple which had been determimed for this stady is opportunity sampling
technique. That is using the data that can be seen or is available during the rescarch,
According to Tuckman (1988) opportunily sampling uscs only individuals who
happen 1o come around him when he is carrying out his rescarch, This technique s
considered to be convenicnt especially when dealing with large and scattered
population like books and writien materials on Isiamic Education. 11 is also non
probabifity sampling technique in carrying out research. The researcher (akes what

he finds usciul for the rescarch.,

3.4  SOURCES OF DATA

In carrying oilt this research the main sources that was used by the rescarcher
is document. These includes books, journals by slamic organisations, government
publications, manuscripts cte. the earlier books written on this field were consulied
together with recent books and journals, E.g History of Muslim Education by
Ahmad Shalaby (1954), Lducation in Islam by Muhammad Aliyu EL 1brashi, (n:d).

The foundation of Modern Education by Elmers 3. Lothich (1978) etc for the carlier
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books while the recent books are the Ink of the scholar by Abdurrahaman M. and
Canhan P. (1987), Curniculum and Teacher Fducation by Al-Afendi M.H.A. and
Baloch N.A. (1980), Aims and objective of Islamic Education by Al-Attas (1979) elc.

3.5  LIBRARY RESEARCH

To make a comprchensive research on this study special attention was given
to university, coliege and public fibraries and private collections.  Most information
were gathered from the University Library hike Kashim Ibrabim Library Ahmadu
Bello University Zaria, centie for Islamic Legal Studies Library Ahmadu Bello
University Libraiy Congo Zaria, Bayero University Library Kano, Centre for
Technology Development and Instructional Aids, Federal College of Education Zaria,
Kaduna State Library Zaria Branch, Kano Education Resources Development Kano,
Just 1o mention a few. A number of visits were made by the rescarcher 160 each of
these places and consulted the available relevant and uselul document and gather data
for the study. Photocopies of the more relevant and uscful parts of document were
obtained.

The private libraries consulted by the researcher include Alhaji Salawudeen
Yusuf, Federal College of Education Kano, Dr. Ishaq Aliyu and Dr. Yusuf Dalhat,
Federal College of Education, Zaria, Professor Ahmed R. Muhammad, Dr. Musa
Ahmed, Bayero University Kano, Mallam Ahmed Aliyu Gyallesu, Federal College
of Education Zana, Alhaji Yahaya Ahmed lIsa, Federal College of Education Kano
and Islamic Trust of Nigeria (I'TN) Zango-Zana etc.
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CHAPTER FOUR

in this chapter the rescarcher compared some issves from the topic showing

their similaritics and dissimifaritics from the prophetic period to Khulalau Rashidun

(Righteous Caliphs) and that of contemporary Nigeria.

41 THEPOSITION AND ROLEOF INFEGRATE ISLAMIC EDUCATION

WITH SECULAR EDUCATION

The curriculun of Islane Lducation at the prophetic period was based on two

particularly Umar Khattab added swimming and horsemanship, (amous proverbs
proverbs and poetry. Bul the curriculum of Islamic education at the contemporary

Nigeria is much wider than the one from the prophetic period to Khulafau Rashidun

(Rightcous Calips). The Cwrriculum of Iskunic Education in Nigeria inelude reading,
memorizing and writing the holy Quran in ‘Traditional Quranie schools known as

Makaranta ALLQ, while the curticulum for higher schoot known as Makaranta 1LM

include Quranic Tafsir, Hadith (Tradition of the prophet) Arabic literaturc and
grammar, Islamic Jurisprudence, Islamic theology, Algebra, Logic, Arithmetic,
Biography of the prophet of Islam (SAW) and some muslim scholars, islamic history

etc Rahim (1981)",
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The above mentioned contents of the cussiculum of Islamic education were
also contained in the curriculum of Islamic education 1 primary and sccondary
schools while more are added in tertiary institutions like Colleges of Education and

Universifics.

4.2  COMPARISON OF METIOD OF INSTRUCTION

The methods of instiuction in Islamic ducation is almost the same as from the

prophetic period to the Kholafau Rashidun (Rightcous Caliphs) and contemporaty
Nigeria. The first teacher of lsl:ﬁnic Hducation, prophet Muhammad (SAW) began
lcarniing and Angel Hbeil as his teacher. Angel Jibril used tndividual, group, leclute,
demonstration ete. methods in bringing revelations or cducation (o the prophet aind his
Sahabal - (Companions) for instance in bringing the first revelation (Q.96: 1-5})to the
prophet, the Angel Jibril used individual and command methods to teach the prophet,
That is, Angel hibril came (o the prophet and commanded him 1o read and the Angel
cventvally taught im what to read and the prophet recited the verses afier Jibri! till
he had mastered them completely,

Angel Jibril applicd group method in teaching the prophet and his Sahabah
(companions) for instance Hadith No. 2 of Al-Nawawi collcction showed how Angel
Jibril taught the prophet and his companions about what is Islam, Inian ([aith), the

sign of the last day, using group and qucstioning methods.
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The prophet used various methods in teaching his companions. He first started
wilh his wife Khadijat, then Al followed by Zaid 1hn Thabit and Abubakar as an
individual at the beginning and later joined them together, that ts, the prophet applied
mdividual and gioup methods.  Another group method used by the prophet was
whenever new revelations came to him, he used to dictate them to his Sahabah
(companions), ask them to recite to his hearing and then write them down, he will
then ask them to read what they have written down. That is, the prophet did not only
teach his Sahabah (companions) but evaluated them.

Furthermore, the prophet used to answer questions from individual person and
group of people, for mstance, Muazu [bn Jabal reported that a man came to them and
said, “O Messenger of Allah, show me a work which it 1 do | shall enter paradise and
prevent me [rom the hell fue™. Whenever questions are asked the prophet responded
and demonstrated.. He used to say, “pray as you sce me praying”™. This showed that
the prophet used to give practical examples to his Sahabah (companions). Quran
chapter 2: 83 says “Be steadfast in prayer (salat) and give Zakat (alms). The prophet
told the companions the names of the salat (prayers) such as Subh, Zuahr, Asr, Magrib
and [shai, the time of performing cach of the prayers were explained by the prophet.
He demonstrated how to perform the prayers with explanations.  That s,
demonstration and lecture methods were apphied. He equally explained how Zakat

(alms giving) could also be carried out and things to be used for Zakat.
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sand ablution ) vitual bath ete.
"0 verr wha betieved when you prepare for praver, wash yvour faces
and your hands gmd arns) 1o the elbows, rubh vour heads fvith waier)
and (washi your feef (o the anktes. If youw are in g state of ceremonial
impurity, bath your whole body, bt if you are # or oir a journey or
'(;mr of yon cometh fram the prive or vor have heen in contact with
women and you find no water, Bien take for yourselves clean sand or
cartir and rub therewith your faces and ham{\'..! (O 5:6.)
ablution)), ritual bath and types of water (0 be used should be carried out. In dowg
this, the prophet combined group, lecture and demonstration methods in teaching,
The prophet did sot only give practical and verbal example in spiritual dealing
butalso in non-spiritual aspects. For instance, the prophet showed praclical examples
during the digging of trench in the baute of Handaq (Trenches). According to Al
(1979) the prophet himself participated in diggtng the portions of trench allocated to
him to others to follow, 1le also gave example of breaking a rock into picces,
Ali also reported that a large rock was causing great difliculty in digging the
trench, for it could not be broken by the pick, the prophet gave a blow with the pick
and the one-third of the rock was hewed asunder. The prophet said, Glory be to God,

ilic keys of Syria have been given to me. With his second blow with the pick anothert
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one-third of the rock was hewed and he said, Glory be to God, the keys of Persia have
been given to me. With the third blow of the pick the remaming portion of the rock
was broken into pieces. Te then said, Gory be to God, | have been given the keys of
Yamen®’ The companions learnt how to break rock into pieces from the prophet and
that Glory always be given to God whenever success came on their way. This
showed that the prophet did not only give examples of doing spiritual works but also
gave examples in non-spiritnal works.

The Sahabah (companmions) usced similar methods in teaching their followers.
The prophet and his companions preached with wisdom and acceptable methods and
approaches to the people and converted them nto Islam.  Similarly the Islamic
teachers and scholars are doing the same things in Nigeria.. In nutshell, the prophet
with his Sahabah (companmions), Islamic scholars and teachers of Nigeria apphed
various methods such as lecture, demonstration, individual, groups, question,
evaluation etc methods i their teaching preaching, persuading and transforming their

followers.

4.2.1 PROBLEMS OF LANGUAGE OF INSTRUCTION: THE PROPHETIC
TIME

The prophet was an Arab and the language in which the Quran was revealed
and written is Arabic, his Sahabah (companions) were Arabs too so the teaching was

case in Arabic language. That is, the teacher (prophet) and learners (Sahabah) were
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all Arabs and the Book (Quran) was in Arabic language, therefore there was no

probiem in the languape of instraction during the time of the prophet.

4.2.2 THETIME OFLINE COMPANIONS

Most of the ($¢1111|1:|r1i1y|1s wete Arabs and they were taught by the prophet in
Arabic language, they (0o taught their followers who were mostly Arabs, so the
teaching was ease in Arabic language. The non-Arabs took short time to learn Arabic
funguage and then received Islamic education with ease. There was no problem in the

language of instruction at this period.

4.2.3 CONTEMPORARY NIGERIA

I the primary schools Tack of Arabic makes the teaching difficult, so the
teacher began with Arabic alphabets first before teaching them how 1o read and write.
In the post primary schools, the lack of Arabic makes teaching difficult, so transtation
15 uscd as short cut. This method 1s not good as that of prophetic and companions
penods,

In tertiary institutions thosc who teach w.illmul Arabic background can only
understand through fnglish language though few who understand Arabic do learn
in Arabic language.

tn traditional Istamic school the teachers have to use local language of the

learners or the people 1o explain the Arabic words or sentences to the learners.
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4.2.4 ARABIC INSTUULTTONS

There are some Arabic institutions where Arabic is used as an instructional
tanguage. This is the better group. This is just like the prophetic time and that of

Khalafau Rashidun (Righteous Caliphs) here Arabic ts used (rom the beginning to the

end.  Again the (cachers have good background.  The books and instructional
materials are in Arabic.  This is compared favourably with that time of the prophet

and companions.

4.2.5 DIFFICULTIES FACED BY TIHE LEARNERS

The learners or pupils of Islamic education at all age faced various difficulties,
The slaves and poor of the prophetic period faced various hardships. The slaves who
had come over to Islam and its education became the worst suffers. Some slaves were
seriously beaten even beaten to death by their miaslers.

Abdul (1982)° stated: Some of these staves were helped by some rich maslims
i Islam was set free with the money paid by Abubakar.

Even the teacher himsel{ (Prophet Muhammad) also faced dilTicultics in giving
education his companions for instance, women tipped garbage on his head from the
roois of their liouses, children called out insults 10 the streets and even the wife of his
uncle, Abu Lahab, scaltered thorns outside his door that they might pierce his feet

when he went bare fooled to teach, Abdul (1982)
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It was reported that when Abu Jatil heard a conversion of a man of high birth
with powerful Triends, he (Abu Jahl) not only criticised him vigorously but put him
to shanwe by saying “You have lelt your fathers” religion, although he is a better man
than you, we shall imake your pradence appear [olly and your judgement unsound and
we shall bring your honour Tow™.” I ¢ase of a merchany, he said, “By God we shall
sce that your goods are not sold and that your capttal is lﬁs!". The students of
Istamic cducation also faced such hardships in Nigeria, The parents of the most

pupils in traditional Istamic school do not care about the education and wellare of

their ¢hildren, nenlier food nor dresses were provided for them by their parents.

—

‘afunwa (1974)* stated that the pupils had to move fiom place to place or door
1o door asking for charity (Sadaqa) while the few ones prefer carvying loads for
people or making caps for sclling to get means o maintain themselves and be able to

face their tearning,

The first teacher of Islamic education, prophet Mubammad (SAW) received
no salary or allowance i his service and the Ashab al Suflalt who went and taught
the tribes outside Medinah recetved no salary or allowance bat did a hittlc jobl i the
ll]aljl-f?l to earn their livelihood,

wi

Umar Tbn Khattab and his son Abdullahy, Zaid bn ‘Thabit, Abbas, Abu
Hurailah and Aishiah, the wile of the prophet (R ALY Were teachers i slam especially
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on Hadiuh (Tradition) in their respeetive places wilth no salary or allowanee paid o
them.  In Nigeria the eachers of non-fosmal education of both elementary and
sccondary schools level kaown as Makaranta Allo and Makaranta 1M respectively
received no salary or allowance but atoken gl known as Sadaga (Charity) during, the
Muslim festival and Wolimah (Graduation Ceremony) of their pupits. They
depended on these gifts and other charitable act as means of livelihood, That is why
Fafunwa (1974)" said that, the fcachers had to wander from place to place fooking for
chantable Muslims, to patromze them,

However, the Islamic teachers in the government institations where formal
cducation is given reccived fixed monthly salary. Hencee, unlike the prophetic and
caliphate periods where no salary or gift were vectived for religious services
performed, in Nigeria teachers of Islamic studies in government institutions recerved
salary.

- 474817

4.27 THE ROLES OF MASHD COMPARID

There exist similaritics and differences in the role of mosque, during the
prophetic and caliphate periods and that ol contemporary Nigeria.

The mosque ts one of the most cffective agency {or socialisation. People from
different social stalus, race, colour, rank and socio-cconomic background, places mect
together pray in the samce direetion. The worshippers are cducated on one issue or the

other especially through sermons on Fridays, Spiritual activalics such as recitation of
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the Quran. Zikr Allah (remembrance of God), tukat (Secusision) during the last ten
days of Ramadan,

T he mosques also serve as educational centres. These and other activities were
held and continucd 1o be held e mosques, rom the prophet period to Khulafau
Rashidun (Righteous Cahphs) and that of contemporary Nigena For example Nikah
(Istamic Marriage) naming ceremonies, funcral mies ete were held i the mosques,
where the Islamic scholars nsed the opportumty to addiess the Mushims on the
stpmificance of marnage, naming ceremonies efe m Islam.

FFrom the prophetic penod to the Khulalau Rashidun (Righteous Caliphs) the
Nasgid (Mosque) sceved as pohitical centre, comt of justice. classtoom, lectue hall
and hospital, where cases on marniage, inherttance, ete were adpndicated. lectures on
various topics were given, wonnded soldiers were treated duving the prophetic and
caliphate pertods. But the use of the mosque in contemporaiy Nigena is hnited. For
istance the Mosqgue 1s not used for hospital where the wounded soldiers are treated

in Nigenia.

4.2.8 ISLAMIC INSTRUCTIONAL MATERIALS AND DEVICES FOR
FEACHING AND LEARNING ISLAMNITC STUIDHES

Many non-Islamie studies teachers, even some Islamic studies teachers have

the notion that the teaching of religion - Islam do not need teaching aids with the

result that learning for most children become distastelul, unpleasant, and fear of
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school. This happens paticularly m radhional Estanne schools while i post prinny
schools, most teachers of Islanme studies do not apply cither teaching ards or
substitute cane for teachimg aids.

Teaching of Islanue studies Tike other subjects should consist of pleasurable

activitics for the learners and Islamic studies teachers should try to appeal to thei
sense of sceing, hearig, smelling, tasting and touching, by using teaching aids in
theiwr teaching/lcarming sitnation Itis therefore, the aim of the researcher to miroduce
the teachers ol Islamic studics to some wstractional resowrces and device which they
could use to make ther teaching more meanmglul, more effective and more appealing
to their students.
This 1s because, the best way ol helping students to learn, according to Bello (1981)"
15 to bring them face to face with the world which the teacher intends to introduce to
them. That is, the teacher brings the real or picture of the object he wants to discuss
about with the learners for the learners to see durimg teaching - learning situation,

This is done by using real things (objects) in teaching - learning situation
where this is impossible, the teacher uses representatives i.¢. pictures of human being
and materials which are meaninglully, to the learners, so that they receive,
understand, retain and apply the knowledge acquired.  Canham (1982)'" defined
teaching aids as stiictly speaking, anything which aids teaching - any thing which
helps the teachers to teach and the learners to learn. Teaching Aids mean apparatus
which are prepared for use in schools in teaching/lcarming situations.
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There are two main class ol ieachimg mds to be considered i this study, Visnal
Aids, and Audio Visnal Ais, which can be used by the Islamic Studies teachers to
make their teachings more interesting and more cffective. Bello (198 1) defined
them as: Visual Aids are the instructional materials which appeal to the (students)
sense of sceing when used by the teacher in teachmg/leanmng situation, while Audio-
Visunal Aids arc those mstrnctional matenals that appeal 1o the students™ sense of
sceing and hearnmg simaltanconsly™.

However, the visual aids have some advantages than the andio-visual. These
advantages according to Bello (1981)' are as Tollows:
(a)  Most visual aids can be used without hght sources or electinie power.,
(h)y  The teachers have ficedom i the choice of ther size, shape and colour.
(¢)  They can be casily amended or altered at the teachers™ wish to suit his needs.
() The teacher can actively involve the students i the making of most of them.
(¢)  They do not require mr-conditioned stored.
4.3.1 THE BLACK BOARD

The common types of chalkboard include the moveable types (which could be
black or green) and the roller board, which 1s commonly found in lngher institutions

of learning and some post primary schools.
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THE _WAY _ISLAMIC STUDIES  TREACHER _ SITOUELD  USE  THL
CHALKBOARD

The teacher should stand sideways while wrtting, (lelt side when writing in
English and right side when swriting in Arabic) example, (a chapler of the Quran) on
the board so that the students con foltow and wark as the teacher wriles along,

The teacher should make his writing legible and bold cnough for all sludclnls
in the class, including those at the back, to read with case.

e should also make his writing work parailel and not starting from angle to
angle.

e should make his drawing ol simple sketches and diagram boldly and neatly
for all students 1o sce and adivire,

The teacher should use the chatkboard to the advantage of the students during
the course of presentation to allow hine build up a chalkboard summary for the
students at the ond of the lesson, Bello (1981) stated that “The teachey may divide
the space of the chalkboard tnto columns and keep cach column for a set of given

L3)

tasks”.  Likewisc, Islamic studics teacher also divides e chalkboard like the

foHowing example:

I_()_u_rzm Hadith: Figh

Chapter 112 Leave whatever you arc in Pillars of fslam arc five:
Verse 1-4 doubt (o whatever you have  { Tauhid, Prayers, Fasting,
B anl_ouln. Zakat and Hayj.
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4.3.2 SPECINMENS

The specimens are collections of actual objects (arrows. spears, cutlasses ele.
in the teaching of battle of Badr and Uhud) which may be of educational use in
teachimg/learmg situations

1The nse of specimens at appropriate stages m lessons save the teacher lengthy
explanations which some times the students may not comprchend. To make s work
aster, and learing patticipatory, the teacher should mvolve the students i the
collection of objects.

Iskanmie studics teacher can mvolve s students i the collection of different
objects, such as leave. bones, ammal skins (in the tcaching of the recordmg of the
revelation of the holy Quian). Farm products and small amimals (in Zaka) bids and
stones in the teaching ol the Suratul feel (chapter of elephant) of the Holy Quran and
the tims with water (for the teachig of ablution) and mats o1 skins of animals for the

tcaching of prayer (Salat)

4.3.3 MODELS:  Modecls are three-dimensional objects (that is, all sides of
tire object can be shserved) and most teachers rate them second to specimens.
Students can observe, handle, smell where necessary) some models, so that they can
olfer a more realistic approach to tcachimg, than mere descriptions.

According to Bello (1981)"" | the construction of models 15 an excellent

opportunity for participation by the public on cither individual or group basis. He

106



maintained that models can be classified into varions categories such as:

(a)

(h)

(c)

An enlarged imitation ol the actual size ol the real object, for example, the
human cye or car, rabbit, c.i.c.

A model that 1s an imitation of the real object built greatly diminished or
reduced in size, for inslance, Loy cars, oy acroplanes, oy guns and (oy lorties
made with guinsea cormn stalks, and so on,

A model that is an imitation of the yeal objects while though preatly
diminished in size, still trics to pecform like the real thing, for example toy
guns and oy acsoplancs, car with small engines that when would up will make
them work.

[t could be a mint ereation of real Tamiliar situation or scene, for instance, a
typical Fulani Village pattern; or the tayout of typical rural village or urban
tows,

These mentioned models ind others can be used by an Istamic studies tcacher

in his fessons whenever and wherever necessary.

PRINCIPLE OF MAIKING AND USING MODELS BY 1SLAMIC STUDIES

TEACHER

It should be noted (hat most models are small and therelore, should be used in

front of a stall group of students, instcad of' the whole class of large group. This

will give the students an opportunity to look at a closer range. It also will make the

students to sce more clearly and if possible, handle it physically.
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The sehool or the teacher wwho can afford them can purchase wodcls, and they
can be carefully preserved in the school.

'I'hc.y can be made by the teacher from local materials and kept i the school
and used dwring the lessons or when there is need.

Models can also be made by the students from local materials but they should
be destroyed after used so that the next class or group can take part in producing their
own, and this will be more meaningful for them than one merely shown (o them by

the teacher.

4.3.4 WALL CHARTS AND POSTERS

There are also teaching aids which appeal Lo students’ sense and can be rated
next to models or specimens, and can be easily madc by the teacher, They are also

uschul to Islamic studies teacher to aid their teaching or lessons,

PRINCIPLE QF CHART MAKING BY ISLAMIC STUDIES TEACIIER

An Islamic studics teacher should first decide what information he wants to
convey to his students,  He should make sure that there is no any other aid that could
best convey the same information better than the chart.

He should also consider the size of the group or the class that will use the chart
is it for small groups, large groups individuals or the wholc class, so as 1o determine

how large the chart should be.
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The teacher should consider the average ability of the students who will use
the chart. This helps to determine the level of Tangoage to be nsed on the chart and
also the amount of mformation the chart shonld contamn also the amount of
information the chart should contain for casy understanding,

QUALITIES OF A GOOD CHART FOR ISLAMIC STUDIES TEACHER

The teacher should make sure that the chart 1s pood enongh and conveys
exactly what it is supposcd 1o convey: said Bello (1981)'

Therefore, the Islamic studies teacher should see that his chart contains the
following qualitics.

(a)  The chart should not be complicated and confused, but be quite simple in
detail and very clear

(b)y It should have appropriate colours to make it more attractive

(¢) The words or phrases i the chart should be horizontal, that 1s, 1t should not
be diagonal. to a void the students turning thenr heads sideways before reading,
the words or phrascs.

(d)  Its heading should be in capital letters and at least, one inch in height. This

will make it to be read with case by the students.

4.3.5 PICTURES

They are also good teaching aids, which can be used by an Islamic studics

teacher where it 1s not possibie (o get specimens or models to sifustrate points m his
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teaching.  Pictures can add a fot of meanmg 1o teaching and save the lengthy
descriptions. However, the teacher should know the most appropniate steps ol which

to imtroduce them (prctures) in the presentation of lesson so as to produce the desied

clfect on the students, smid Bello (1981)'°,

HOW AN ISLAMIC STUDIES TEACHER CAN OBTAIN PICTURES

It may be difficult for the teacher to draw beautitul pretues but he conld use

any of the following sources for his lessons:

(1) Penodicals: such as an Islamic magazines, newspapers ete,

(by  Isfamic posters, charts, photographs from various Islamic organisations

{c)  Annual Thpa calendars, as most of then picties are both educative and
colourful,

(d)  Students themselves could be encouraged 1o bring Islamic pictures from their
homes

USING _OF PICTURES IN_ TEACHING/LEARNING SITUATION _BY
ISLAMIC STUDIES TEACHERS

Islamic studies teachers can use pictures to thlustrate his poimnts when teaching,
the students, for instance. ablution, prayers, Zakat, 1ajj etc
4.3.6 FLANNEL BOARD OR FLANNEL GRAPH

Flannel board 1s made up of hard surface thick cardboard plywood or

hardboard, over which a rough matenals flannel belt, wood is tightly stretched.
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Letters, figmes or svmbols backed with Hannel, sand paper ol any other rough
materials, stavs on the flannel board. Farrant ( 1988)"

It has been observed that many Islamic studies teachers lack of knowledge of
using flannel board or flannel graph in teaching/leaming situation and sces no reason
ol using them i teachimg Islamie studies. The uselulness of Mannel board according
to Bello (1981)™ is that “it allows any teacher to illustrate his story visually with
pictures at appropriate stages as he goes along™.  In this way, the students attention
is sustained longer on the topic because they are nsually cager to see what picture the
teacher 1s gomg to mtroduce next and would pay [ull attention to the lesson.

PRINCIPLE OF USING FLANNEL BOARD TO ACHIEVE BETTER
RESULT

(a) The teacher should mount the pictures one at a time as he explains his point
or tells his story to the students.

(b)  Heshould carclully prepare from home belore getting to the class, a layout of
what the flannel board should look like by the time the story is completely
told, should be done by the teacher at home.

(¢c)  Theteacher should know the appropriate time to introduce cach picture on the
flannel board. That is to say, the pictures must be prepared in the exact order
in which they will be mounted on the flannel board to allow smooth

proceeding of the whole lesson.



4,3.7 MAPS

They represent something real and at the same tinie serve as a sunnnary [oim.
They can be drawn by (he teacher or purchased or supphicd by their Ministry of
Education.

They ave usciul, especially in (eaching Istamic history and some other branches
of Istamic studics. Tor instance, in teaching students about the battles of Badr, Uhud
and Khandak, maps will make it casy {or the students to understand the lesson if the

teacher tHustrates us points by showing maps of these battle arcas (o the students.

4,3.8 TAPE RECORDER

This is another (caching aids which can be used (o reproduce sounds made in
other places at other times or falks from important Islamic scholars who could not
possibly visit the school can be heard correct pronunciation, cspecially in Tajwid can
be repeated again and apain.

Tapes that have scrved their purpose can be crased and new sounds or items
can be recorded on them again 1o serve another purposc.

On the other hand, tapc recorder is a comparatively new teaching devices i
schools. According to Farrant (1988} it has the following advantages:

i. Th tape recorder is cheap to alTords compare with other teaching aids, such as
the projectors, fitlms cte

i, It is simple to operale,
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1t can be used at any time, anywhere, because it waorks on both eleetricity and

batiery.

Most school tape vecorders are portable and can conveniently carried (tom one

place to another.

The tape recorder can record and play back any sounds.

The tapes can be replayed. revised and cdited as many times as possibile,

Errors may be re-corrected without loss of time or tape.

The tape recorder can be stopped midway, 1o allow Tor discussion or to answer

guestions ot clarification of certain points during a lesson, The Islamic studics

(eacher can usc a tape recorder in the following ways to aid his (caching;

(a)

(b}

(©)

Intervicws with some learned Islamic schotars such as lmams. algadi,

jJurists cte, could be arranged and tape recorded for playback o the
students. Stadents” questions could be listed and sent or posted with
an cmpty cassclie (o the speaker or the pesson concerned for his
answers (o be recorded and sent back to the students of the teacher.

Jumma’t khutuba: that is, Friday sermon by (he limam could be

recorded during the Friday congregational prayers and played back to
the studcuts.

Islamic Quizes between two teams using questions based on a lesson
taught 1o the students could also be recorded and played back as often

as necded. This helps not only in preparing for other Islamic quiz

113



4.3.9

(d)

(¢)

(H

)

competitions but also examinations

Conversations could be arranged and recorded. then play back to teach
the students’ speech traming,

Quranic Tafsw on short chapters or verses in the common language or
mother tongue of the students could be recorded and played back to
them.

Discussion on important issues, for mstance, marnage, Islamic
mheritance, Zakat (alms giving). and others by small group ol learned
scholars, can be recorded and played back to make useful contribution
to the student’s knowledge.

Calling for prayer, - al-IQAMAT - (starting of prayer) ete. can be
arranged m the class with some students acting as Muzzins - (callers)
and later Iistening to thewr own voice. This is to encourage the students
to develop much iterest in making calling for payer both at school and

i public mosques

RADIO

Radio 1s another important tcaching aid. A team of subject specialists and

technicians with vanied wealth of resomces, do give radio lessons. Radio broadcasts

have merits which Islamic studies teachers should use to aid theiwr teaching.  Some

of these merits of radio broadeasts according to Bello (1981)™ are:
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(a) Radio programmes can supply up-to-date or latest and accurate information
about innovations, scicatific advancement and current historical accounts.

(b)  Radio broadcasts are mere mteresting and absorbing due to their use of
dramatic and special techniques. Radio lessons make students think more
actively about a topic than more ordinary presentation by the class teacher.

(¢)  Radio provides a model for both students and tcachers to ecmulate in teaching
ﬁ)réign fanguage of the Quran, the book of [slamic Religion,

(d)  Radio presents past and present cvents alive to the students through the use of
different voices, dialogue and natural sounds.

PROBLEMS OF USING RAMOAS TEACHING AIDSAND SOLUTIONS BY
ISLAMIC STUDIES TEACHERS

Radio as tcachimg aid can not adequaicely deal with the visual world, that is, not
sutlable for the subject that depends very much on visual emphasis for their
understanding, arrant (1988)".

The teacher can overcome this problem by providing visual matcrials to go
with the sound broadcast.

fCis difficult to fix the radio broadcast lime-table conveniently into school
time-table. The teacher should obtain the radio school time-table and adjust its time-
table accordingly.

Where it ts not possible to fix the time (able convenicently, the tecacher can

make usc of tape recorder by which the broadeast is recorded, prescrved and used at
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a convenicnt fime.

Radios is onc way communication can o on ils own pace.  The students
cannot interrupt the broadeast with questions or poinis nof undersivod or clear to
them. The students have (o ask their questions al the end of the broadeast. Then the
teacher can Nustrate and elaborate some points/questions. The teacher may not have
listened (o the programme before the students. Equally, he may nol be very
knowledgeable to satisly the stadents on their questions at the end of the programme..
If the teacher does not understand the point as to give correct answers he will write

a personal letier to the Broadceasiing unit concerned.

4.3.10 TELEVISION

According to Farrant (1988),” Television is one (.)I' the mass media and s

potential for education, Isfamte education inclusively, lies in the following:

(a)  ltcan show things that would otherwise be difficult (o see beeause they are of
an inconvenicnt size, (oo far way or 100 complex.

(b)  H can transcend the limits of space and time by open broadcast close-circuit
or recorded transmission.

(¢} It can be uscd for evaluation performance for instance, an actor or a teacher
can be recorded as he performs and his performance can be viewed in a replay
by himself and others.

(d} Tt does not need a speciafist operator. The students hear, see and watch the
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mood, the facial expressions, and the acbons of the speaker at one end and the

same Gime at the other end,  Although some people regard teicvision for

cntertainment and that it did not originate as an educational tool, it has some

advantages Tor both public and students in the schoaol. These advantages in

Islamic studics include:

i

Lh

Bringing Islamic Cultural heritage in art, drama and literature to the
learners,

Making it possible for all to share the inspirvation offered by sceing and
hearing renown Islamic statcsman, Islamic scientist, Artists and
tcachers.

Providing opportunity for youths and adulls to obtain a college
cducation  which existing circumstance  would  otherwise  have
precluded.

Reinforcing public understanding of the social, political and scientific
developments,

Providig more effectively certain aspects of pre-service and in-service
preparation of teachers,

Informing the public of school activities so that the school community -

efforts will be truly co-ordinated towards common objectives.
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PROBLEMS OF USING TELEVISION AS TEACHINGAID ANDSOLUTION

BY TEACHERS

The following are some problems which coupled with television programmes

that the teacher shounld take not of

(a)

(b)

()

Possession of Television Set:  The school must be able to afford a good

television set. The distance between the school and the broadceasting station
must be within the rads covered by the broadeastimg station to enable the
school pick up their transmissions on their receiver sets.

Power fatlure or disruption of electricity supply: ‘There may be power failure

while the programmes are still on or disruption of clectricity supply in the
middle of the programme, and the speaker cannot be stopped halfway through
to arrange for an alternative source of power reconnection. The teacher should
apply and obtain a recorded cassette of the programme from the Television

corporation and review the programme (o the students,

or slow down his speed. The students have o ask thew questions at the end
of the programme. The teacher will answer their questions il the teacher does
not understand the programme so as to give correct answer to students’
questions, he can find out the corrcet answer by personal letter to the
Television.

I 1s difficult to fix the television programme info the school time-table and

118



adjust its time accordingly. [Fitis not possible 1o do so, the tcacher make use
of the cassette that the television play in (heir station, preserve for use at the

convenicnt time.

4.4 SAMPLETOPICS AND RELEVANT TEACTIING ATDS IN ISLAMIC
STUDIES '

In any subject, there are various topics and each topic has its relevant icaching
atds. In Islamic studics, the teaching aids which are suitable for a topic in Quran may
not be suitable for a topic in Tawhid. Thus, it is important for an Islamic studics
teacher to know the relevant teaching aids for the topic and its objective so as to
achieve better results in whatever he intends 1o teach his students,  For these

purposes, the following samples will be of a great values.

119



TOPIC

OBJECTIVES

RELEVANT
TEACHING AIDS

Suratul al fatthah

At the end of the lesson, the students
should be able to (a) read the suah
in Arabie text correctly with the
Fapwid (b)) Memornize the surah
(¢) Recognise the need to recite the

surah in prayer.

(2) A copy of Juz'u
Ama

(b) A recorded tape
ol the surah.

(¢) A cassetle

recorder

Suratul al fatthah

At the end of the lesson, the students
should be able to:

(a) State the specitic meamng of
cach verse of the surah.

(b) Recognise the lessons contain in
the surah.

(¢) Explam how to apply these
lessons in daily hife,

(d) Identify the significance of surah

in prayer.

A chart giving the
text and meanig of

the surah.

In teaching other chapters (surah) (reading and meaning) of Juz'u Ama, the

above teaching aids should always be applied and this will help to achieve the

desired objectives or results casily.

120




Torc

OBJECTIVES

RELENVANT
TEACHING AIDS

Recording the
Revelations

(Quran)

The collections
of Hadith
(Traditions)

At the end of the lesson. the
students should be able to.

(a) State different kinds of maternials
on which the revelations (Quran)
were recorded.

(b) Recogmize the significance ol
memorizing verses of the Quran.

(¢) Recogmzing the significance of
documenting verses and other 1ssues
o assist memonzation.

At the end of the lesson the students
should be able t1o:

(a) Recall the beginning of the
collection of hadith,

(by Explam how the Hadith was
collected.

(c) ldentify names of some
important collectors of the Hadith.

(d) State the ttles of some authentic
books of hadith.

| eaves. bark of trees
bones, stones, skins ele.

T
A chart with the bidt
and names of six
authentic books of
[Hadith and their
collections.,




TOPIC

OBJECTIVES

TEACHING AIDS

Hadith No.6
(from an

: Nawawi's
collection)

At the end of the lesson the
students should be able to:

(a) Read the hadith i Arabic text

(b) State the genceral meaning, off
Hadith

Udu (Ablution)
description of
IFaraid, Sunnah
and
Mustahabat

At the end of the lesson the
students should be able to:

(a) describe how the ablution s
performed,

(b) distinction between Farad,
Sunnah and Mustahabat pats
ol ablutian.

Ruku’u and
Sujud
mvocation,
Tashud and
their
significance

At the end of the lesson the
students should be able to:

(a) Say the mvocation at the ruko’n
and sujud postures and ther

meanings.

i 1 Receite the tashahud.

(¢) Say the meaning of Tashahud,

(d) State the significance of cach
of expressions.

(a) A chart showing a
person performing an
ablution.

(h) A chant listing,
scparately the
different part of
ablution

() Water tap or bottle
fitled with water ete.,

{a) A chart showing a
Person praying,
mdicating the
ditferent postures at
prayver.

(b) A chart containing

the specific
expression bemng
fanght.
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TOPrIC

i 5
OBIECTIVES

TEACHING AIDS

Arabia before the
mission of prophet
Muhammad:
Religion and
Political life of the
people.

At the end of the lesson the
students should he able to:

(a) describe the Arabian

penisula hife before the
mission ol prophet
Muhammad (SAW).

(b)

state that the period i1s
known as the Jahiliyyah
period, that s, the perod of

Pignorance.

() A map showing
Arabia and

surrounding land.

(b)
A picture of a desert
land.

(¢)
A picture of an Arab
family in their tents
and with thewr
camels.

(d)
A picture of Arabs
at war or a battle
field.

Islamic view on
cigarette smoking

At the end of the lesson the
students should be able to:

(a) state the harmful elfect of
smoking on the lman
health.

(b) relate this harmful effect to
the relevant Quranic verses
about harmful onesell’

(a) picture ol a lighted
cigarctie with a large
red (x) overat, and a
hand outstreiched to
take it

(b) Picture or dhagram
of chest and lungs
(Healthy) and a second
picture showing the
lungs blackened with
fann
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4.5 SUMMARY OQF CHAPTER FOUR

In tlas chapter, the researcher comparcd some tssues such as curviculum of
[slamic Education; Method of mstruction, problems of language of imstruction,
difficultics Taced by the learners; the [inancial status ol Islamic 1cachers ete,

The uses ol instructional materials and deviees for the teaching and learing
Islamic education were pointed oul. 1t has been stated that instruction materials
appeal to the students’ sense of seeing and hearing simultancously when used by the
teacher in teaching/learning situation, Lxamples of instructional materials and their
devices were given e,z chalkboard, specimen, modcls, wall charts and posters,
pictarcs, maps, flannel board, type recorder, radio ete. Vach of the above mentioned
instructional materials has its principles of making and using it which has also been
high lighted one after the other.

Sampies oi topics, their objectives and relevant instructional aids were also
stated to make sclection of topic, objective and relevant tcaching aids casy especially

for the student teachers and new teachers.
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CHAPTER FIVE

5.0 SUMMARY AND RECOMMENDATIONS

This chapter attempts to give a briel summary of the whole of the work, The
researcher summanzed the purpose and [inding ol the problems raised in chapter one
under the statcment of problem which templed the rescarcher (o embark on this
rescarch. These problems were indivectly or directly answered in chapter {wo and
four. The researcher alse gives some recommendation based on the hindings of the
study. The sescarcher hopes that the recommendation made in this study will be
useful to the teachers of Islamic education in particular and Muslim scholars in
gencral. it will also be useful to the studenticachers in sclecting topics and objectives
and the relevant methodology and teacling atds in both primary and post primasy

institutions.

5.1 SUMMARY
tr chapter one of the research the rescarcher introduced the topic and indicated

how to focus his attention on his topic comparalive study of instructional methods of

Islamic Education from the prophctic period to Khulafau Rashidun (Righteous
Caliphs) and that of contemporary Nigeria (1950 to Date). Islamic instructional
materials and thewr devices which most previous rescarchers paid less atiention to,
problem statement and the significance of the cesearch are also amoug of other things

discussed so as 1o justify the purpose of selecting the topic.
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Scope and limutation were also clearly stated indicating: the anea 1o be covered

In this chapter the researcher began with the meanimg of Titertme eview,
review the Islanne concept of education and its mims/objectives. e revealed that
Islamic education imvolves overall development of mankind and stated its importance
which include developing the fine human quahtics essennal Tor himan commumnity,
providing man with a conviction of ideology which answers the fundamental
questions of his existence and gave some verses from holy Quran and the tradinons
of the holy prophet(SAW)

The rescarcher reviewed the Islmne education durning, the hife time of the
prophet and the vanious methods apphied by the praphet i both Makkalvand Medinah.
The rescarcher showed the methods applied by the angel i brmging the st
revelation consist ol five verses to the prophet in the cave of Hirah and the subsequent
revelations instructing the prophet to warn, preach and teach the people about the
umity of Allah. The prophet warned and preached to the people of Makkah for ten
years before migrating to Yathrth (Medmah). Using verbal method most of the time
Istamic Education started mn Yathoib (Medimah) before the arnival of the prophet. On
his arrival he continued preachimg, teaching and delivering new evelations from God
to the Muslims especially on the religions laws governing fasting, prayers, Alins
prving, social and political ordinance dealing with marvage and divorce, the treatment
of slaves, prisoners of wars and enemices of Islam ete. the prophet explamed and
demonstrated some of the above mentioned 1ssues 1o individual or group of his
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companions. The prophet spcnl: twenty-two years in Makkah and Medinah educating

The prophet cvaluated hits companions by making sore that they recited,
memorized and wrote what hie dictated 1o them c.g. Zaid [bn Thabit used (o write
down the revelations while Abnbakar thi Abu Qubalal, Al lbn Abi Tadib, Talha thn
Ubayd Allah cte were always with the pophet reciting and meniorizing, revelations,
The prophet used 1o ask individual or group of his companions to recite (o his hearing
what they have memorized and wrote.  Because of the great value given to the
education by the prophet he ntade it a principle to ask the prisoners of wars who were
leticred 1o ransom themselves by (eaching ten muslims how (o read and write while

Asabal Sulfal travelled rom place fo place to impart knowledge.  The literatine

review showed that the prophel built his {irst mosque at Al-Quba hcllwccn Makkah
and Medinah and his mosque at Mirbad in Mcdh.mh [or not only worshipping but as
cducational centre and other purposes, Various mstructional methods of the prophet
in preaching, teaching and persnading people who were mostly adu lts and some kings
were highlighted in the literature review.  Masjid (Mosque) as centre for Islamic
cducation is also highlighted,

The cfforts made by Khulalfan Rashidun (hat is Abubakar, Umar, Uthman and

Al in instructing the muslim Unimah (community) on Istaimic cducation were also
outlined. 'The problems faced by Traditional [slamic Fducation which is divided into

Quranic education and LM Education, their carciculum with the incethods of
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imstruction by the feachers Tts advantapes and disadvantapes were oullined. The
status of Iskamic teachees, how they are less pay or with no fixed salaries has been
explaincd.  The aims/objectives of Islamnic cducation in sccondary schools were
discussed and stated that Islimic cducation covers all aspects of Iniman Hfc. The
instructional materials relevant to the teaching of Tslamic education were thoroughly
explained.

Chapter three is abouwt the method the researcher followed in carrying out his
research which witl lead to the suceessful completion of the rescarch. This include
the design, the population, sample cte.  Chapler four answered some of research
questions which includes the comparison of some issucs and also discussed the
Islamic instructional nrmertals and thetr devices in teaching Islanne education in
schools.

474817

5.2  RECOMMENDATIONS

The rescarch has shown that Islamic studics is made compulsory for the
Muslim stadents in junior secondary schools while it is clective subject in Senior
Secondary Schools in Nigeria,  Islamic studies should be made compulsory
throughout the Pre-University stage, with a view to inculcating in students an Islamic
outlook of life before sending them out into the world with the mark of Islamic culture

on their nmnd.
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should be conducted on the mstructional methods of Tstanme education during the
periods of Umyyad and Ahbasid.

In conclusion, thongh Nigeria is a scenlar state, conscions cfforts should be
made to mmprove Islame edacation in both traditional and the Islamic schools,
Mushms should establish formal Islamic schools, bunld more Islamie collepes and

estabhish Islainie University i Nigeria
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