EVALUATION OF TEACHING METHODS
EMPLOYED IN SOCIAL STUDIES EDUCATION IN
AHMADU BELLO UNIVERSITY STAFF SCHOOLS,

ZARIA

BY

KATE EBEMEN ESEZOBOR (MRS)

SEPTEMBER, 2000



EVALUATION OF TEACHING METHODS
EMPLOYED IN SOCIAL STUDIES EDUCATION IN

AHMADU BELLO UNIVERSITY STAFF SCHOOLS,

ZAR1A

BY

KATE EBEMEN ESEZOBOR (MRS)

A DESERTION SUBMITTED TO THE POST GRADUATE SCHOOL OF
AHMADU HELLO UNIVERSITY, ZARIA, IN PARTIAL FULFILLMENT
OF THE REQUIREMENT FOR THE AWARD OF MAS PER OF
EDUCATION IN CURRICULUM AND INSTRUCTION ( SOCIAL
STUDIES) FACULTY OF EDUCATION, AHMADU BELLO

UNIVERSITY, ZARIA.

SEPTEMBER, 2000



DECLARATION

| hereby declared (hat this Thesis has been wholly produced by me as it is
the outcome, of my o-wnl rescarch work,
| Its topic has not been presented ap any application {or a higher degree. All
quolations arc carcfully indicaled and sources of inlormation aré duly

acknowlcdged by means of references.

@&U\M@ ...... .'. | “\\“—\%mﬁo

KATE E. ESEZOBOR(MRS) | DATE



CERTIFICATION
Thas thesis titled. AN EVALUATION OF TEACHING METHODS
EMPLOYED IN SOCIAL STUDIES IN AHMADU BELLO UNIVERSITY
STAFF SCHOOLS ZARIA, by Kate E. Esczobor meets the regulation governing
the award’s of Master’s of Education Degree in Curriculum and Instruction (
Social Studies) of the Ahmadu Bello Unmiversity, Zaria, and 1s approved for its

contribution 1o knowledge and literary presentation.

o ((—’?f __________ A

DR .0 OGUNLADE ‘8, 8”  DATE

CHAIRMAN, SUPERVISORY COMMITTELE

J {on
\9_.——@_:‘__ ‘l-cﬂ.ra?_]
DR BEN YUNUSA DATE
HEAD OF EDUCATION DEPARTMENT
- o ol o [ o6 |
A PR SR LR APy - AR }. ............................................
PROI. S. 3. OJO DATLE

DEAN POST-GRADUATE SCHOOL.




DEDICATION
With genuine humility, 1 dedicated this research work to Almighty God lor
sparing my life to witness the suc;cessful completion of my higher degree course,
~ The work is also dedicated to my husband MR ANTHONY A |
ESEZOBOR who realised that , Education is indispensable in all phascs of human
. endavour and haS thus contributed no small measure both spiritually, tinancially

and his words of encouragement. And also my children Pompey, Naomi, Wallace,

Penclope and Fergus for their patience during my absence at home.



ACKNOWLEDGMENT

It 15 nsually postulated the ™ a crealive venture is most often impossible
without Genuine ideas and assistance coming fram relevant sources and heiplu
individuals™. |

If this is any thing to go by, then that made this Thesis a huge success.

First'l'y‘, my sincere Igmtimdc to DE. F. 0. OGUNLADE { 1lead of Social
Studies Section) is earnéstly immeasurable, His suggestions and constructive
criticism assisled in the course of (his research and all lh‘c pains he took in
supervising cortecting setting up my Defence committee and all other initiatives
and genuine concerns he showed in makiﬁg this thesis sce the light of the day.

My sincere appreciation aiso goes to the head of department Dr. Ben
Yunusa, Dr Mamman Musa and all members of my defence committee for
- cxtgnding higir wisdom and wealth of expei'icnc'e to me in the process of writing
this thesis.. My thanks poes to the primary six teacllél's and pupil_s of staff schools

Kongo and Samaru for their co - operation each time 1 visit them for consultation.



ABSTRACT

This study was conducted to examine the teaching of social studies with
regard to teaching methods the subject of social studies in Ahmadu Bello
University Staff Primary Schools. The questionnaire were designed for teachers
and pupils. The questionnaires were administered to pupil's in primary six and
their teachers in the schools of Ahmadu Bello University.

Out of thirteen questionnaires meant for teachers ten were returned duly
completed by the respondents. While pupils questionnaires which totaled 300
only 270 were returned fully completed. The responses thus received were
statistically analysed to answer the research questions.

The data analysis revealed the following:

I Pupils hold positive altitudes towards social studies,

ii. The majority of social studies teachers were NCE holders,

iii. Discussion, Questioning, project, Excursion and activity frequently used
methods employed by teachers in the teaching of social studies,

iv. Almost al the pupils have more favourable altitudes towards social studies.

In the light of the findings, a few recommendations were given as socia
studies, teachers should be made to attend inservice training programmes to
upgrade their qualification.

Teachers were advised to use more improvised teaching aids rather than
relying much on the imported ones. The teaching in Social studies, inquiry and
discovery methods should be emphasised and employed in the teaching of social

studies.

-Vii-



TABLE OF CONTENTS

CONTENTS

Title Page

Declaration

Certification

Dedication

Acknowledgement

Abstract

Table of Contents

CHAPTER ONE

1.0  THE PROBLEM AND DACKGROUND OF TIIE STUDY
1.1 Introduction

1.2 The Statement of the Problem

1.3 The Purpose of the Study

1.4 The Significance of the Study

1.5  Research Question

1.6 Scope and Limitation of the Study

1.7  Summary

CIIAPTER TWO

20 Introduction

2.1 Theoretical Frame works

2.2 Objective of Primary Education

2.3 Concept of Teaching Learning Processes

2.4 Concept and Nature of Social Studies

2.5  Obijectives of Social Studies in Primary Schools
2.6  Problems and Practice of Social Studics Teaching and Learning
2.7  Resources in Social Studies Teaching and Leaming
2.8  Concept of Evalnation

2.9  Evaluation in Social Studies

210  Summary

-Viii-

PAGE

fii

iv

vit

h W W B WM

20
21
23
3

1
45
51
53



CHAPTER THREE: RESEARCH METHODOLOGY

3.0 Introduction

3.1 Rescarch Design

3.2 Instrumeat for Data Collection

3.3  Validity

3.4  ‘The Population of the Study

3.5  The Sample and Method of Sclection
3.6 Statistical Technique

3.7 Sununary

CHAPTER FOUR

4.0  DataInterpretation and Analysis

4.1 Descriplive Analysis of the Materials
4.2  Descriptive Analysis of the Mcthods
4,3  Descriptive Analysis of the Objectives
4.4  Objcctives of the Respondents

4.5  Rescarch Questions

4.6 Summary

CHATTER FIVE

5.1 SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.2  Restatement of the Problem

53 Sununary

5.3.1 Collection of Data

5.3.2 Statistical Analysis and Findings

2.4 Conclusion

5.5  Recommendations

5.6  Suggestions for Future Research

REFERENCES
APPENDICES
TEACHERS QUESTIONNAIRES

~ix-

54
55
55
56
57
57
57
58

39
60
62
62
63

65

66
67

67
67

69
69
71
73
76
77



CHAPTER ONE

1.0 | THE PROBLEM AN BACKGROUND TO THE STUDY
1.1 INTRODUCTION

Nigceria is a developing mation that ts doing cverything that scems possible
to make her education system sound. Education is an important (ool Tor nationa)
development and technological advancement, Development cannot be effective
without Ilalvilllg the individuals advancing themsclves in all intent and purposc. This
con‘u_:s through the kind of awarencss that is given to these individuals.

That is why Peters (1966) cited in Nwosu {1994: 1) says that * Education
mitiates young people into the value of society.” This awareness of societal values
is better inculcated when the children are-still young. This is where primary
Lducation comes into play. Primary Education is the foundation of leornimg,
training and acquisition of skills formally and ia a systematic mannee. Whatever is
taught to chli.ldrcu stays with them Tor a long e, i not lor hife,

No wonder there 1s iblical injunciion in Proverbs 22.0 which says ™ Vrain
up a child in the way he should go, and when he is old he will not depart from 1™
Is worthy of mention at this point.

The lfoundation for and the kind of life expected by socicty is laid during childhoad
days. The Nigerian education system has identificd subject areas or discipline as
tools for the inculca—tiou ol thesc values, knowledge and skills that are needed Tor
the growth and (ieveloilll'lqllt of the chicly of which social studies 15 one.

Itis hlowcvpr disturbing that the teaching of this subject in schools have feit
mtuch to be desired. In Kaduna state Kanu (1996) reposted that theie 1s poor

performance of social studics students i secondary schools, (3SS) This state of



affairs is assumed to have its roots at the primary school level, This rescarcher is |
lllt;‘cl'orc of the opmion that the problems of teaching social studies at primary
school fevel need re-exammation.

For mstance, there 1s the shortage of qualified social studics teachers i the
primary schools and they lack adequate traming,

In spite of the fact that the government had given room for part time courses
and training, the problems of poor teaching of social studies has persisted other
problems associated with the teaching of the subject. Some of such problems are
salarics and other allowances which are not paid on time. This alone had made the
teachers to lose every enthusiasm to work. Lack of resource and mismanagement
of funds meant for materiais to teach social studies social studies are among other
problems faced by teachers at the primary school level.
other problems are parental negligence to supporting their children in school
through parental provision of teaching materials and house-help,

I the light of the above problems and many others yet (o be discussed., this
rescarch st out to evaluate the teaching of social studies in primary schools with
regard to teaching using Ahmadu Bello Unmiversity stall schools as a case study and

to make relevant practical suggestions towards resolving them.

1.2 RESEARCH QUESTIONS

For the purpose of this rescarch. the following research questions are put
forward to be tested.
M. How lwclf are the puptls performing n soctal studics at the prunary schiool

level?



il. How well trained are the teachers teaching social studics at the primary
school?

iii.  Are there adequate teaching to be uscd by teachers al the primary school
level in A.B.l;f. staff school? o

iv.  Arc the teachers using relevant instructional materials in teaching social

studics at the primary school level?

i3 THE PURPOSE OF THE §STUDY

The social studies curriculum at primary school is structured to provide for
academic needs of the pupils. It is also designed to give the pupils proper
citizenship é’ducatibﬁ, andl SO pave w-ay for the cmergence of Nigeria as a strong,
unitcd and viable Nation. So muz:h 15 cxpected to be achicved through social
studics education. If these are 1o be achieved, it is required that social studies be
properly taught. This can only be ascertained through the process of planned
cvaluation. the objectives of teaching social studics n primary school is ong of

such evaluation.

i. Ta evaluate the teaching of social studies with regard to teaching methods
_ of social studies in JABU Stall Schools.
ii. To identify variables that influcnee the teaching of social studies at the
primary school level off ABU staff school.
M.  To provide relevant litcrature for futurc research in 1his area.
v, To make refevant practical recommendations that will remedy probicms of

teaching methods of social studics in ABU stafl schools in particular and in

Nigeria in general,



.4 THE SIGNIFICANCE OF THE STUDY
This study 1s one aspect of institutional evaluation which according to

Miller (1979:9) serves several purposes. These includes:

I Enhancement of individual, performance

I Determination of efficiency and effectiveness of educational progranunes.
1. Provision of basis for decision making,

v. Satisfaction ol societal expectation.

Again, this background can be said that continuous evaluation of
cducational programmes 1s not only necessary but imperative. This study 1s an
attempt to evaluate the teaching of social studies strategies m the primary schools
using A.B.U Staff Schools as a case study. This study also secks to establish the
cffectiveness of social studies teaching strategies at the primary schools and to
suggest ways ol improving mstruction and pupils performance. m every respect.
this study 1s evaluative and diagnostic in nature. For this reason the study will
provide an independent knowledge and understanding of the problem and
prospeets of teaching of social studics strategies m ABU Staft primary schools
particular,

The search for a sound functional education in Nigeria brought the replace
of the former traditional subjects, such as history, geography, Civics, Economics
and others with Social Studies, a more integrative school subject. This policy was
ammed at laying a solid foundation for the development and progress ol the nation
The Nauonal Policy on Education (198 1) recommended that education at all fevels
should inculcate the following valucs.

V. Respeet for the worth dignity of the individual,

-4-
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vi.  Faith in man’s abilily to make ral‘it_mal decisions,
vii. . Moral e_md spiritual values in inter personal and human relations,
viii.  Shared responsibility for the common good of society.
ix.  Respect for the emotional physical and psychological health of all children.
' _ " The bornsc_:quences of tl-)csc ‘aims and objectives are the quality of
instruction to which the philosophy is linked, e.xplain the rational on whicl.l

any social studies in Nigerian extent should be based.

1.5  SCOPE AND LIMITATION OF THE STUDY

The scope of lhe study is an evaluation of pupils in Staff School Kongo and
Main Campus, teachers classroom practice§ that influence better out-put in A.B.U
Staff School. The s'clrmo]s ‘in this insﬁtutién have becn selected at random. This is
because the researcher is going 1o use descriplive method appropriately.

“The period under investigation in this spans is between January - June 2000.
The choice of this period is informed by the fact that teachers of these primary
schools are available for easy reach to rcs.pond to questionnaires,

Finally, it is believed that the findings of this study will be of interest not
only to the tcachers but curriculum plﬁnuers as well, Like any other study it is
cxnecfﬁ:d thit the study wi.ll not only-sew"e as a relerence-material, but also provide

basis for further research in other arcas of studies cducation in Nigeria.

1.6  SUMMARY
Social Studies is a ficld of study in which content and purpose focus on

rclationslup. 1t provides knowledge, skilis, attitudes that wilt enable people to

. ' ; " ) . . .
LT VAR areas L an - EI . i A eies m—m . e
L . oo T e



undcrslmn(l their physical and human environment in order to acll' or behave as
responsible citizens. This chapter bas treated the problem of this rescarch, the
statcment of the problems, the objectives of the study and its important to the
individual and the socicty. 1t has also discusscd the assumptions, hypotheses, scope

and limitations of the study.




CHAPTER TWO

2.0 INTRODUCTION
" The ﬁurposé of this reseacch is o ;lcl'crmine the teaching methods of secial
studics tcachers in primary school iy A.B.U Staff School and with a view (o
suggest means and methods of improving their teaching methods positively. In
order 1o find appropriate direction and necessary background information. on this

topic, a brict review of research of Yilerature and {extbooks opmions on (caching

especially in social studies ave presented in this chapter.

2.1+ THEORETICAL FRAME WORKS
The gencral objectives of sacial studies in Nigerian schools as stated by

Uche (1978) can be categoriscd into;

a. Mumanistic Education: that is helping the child comprehend his lile.
b. Citizenship Education: that is preparing the clild for social responsibitity.
c, Intellectual Education:™ that is introducing the child 10 the modes of

thinking and inguiry of the social scicnecs.

d. . Value Education: tl.mt is incull:aiiﬁg in individuat, some socielat expected
bahaviours and group activitics, attitudes. values and leelings,
-To achicve these objectives in the teaching of social studics. Uche (1978)

obscrved that the strategies and materials adopted must am at

i Promoting responsible and active citizenship.

. Understanding the socio-cconomic problems of the country. how they arisc,
and how they are being resolved.

i, Making the cvironment physicaly social, cconomic, political etc more

-7-



intelhigent.

. Creating a desire for intelligent willing participation, in civic and social
activities and also providing students with knowledge skills Tor occupations
and family membership.

v.  Developing a knowledge and appreciation of civie duties, rights and

responsibilities.
Vi, Developing the power of evaluating facts and of clear, independent thinking

and judgement.

vii.  Creating a knowledge of appreciation of the principles underlying sound
and enduring government and socicty.

viit.  Promoting broad interests in co -operation, tolerance for and sympathy with

all ethnic groups, races and creeds.

iX. Increasing knowledge and appreciation of our past background. an moral
values:
X. Transmitting our cultural heritage.

These objectives attitudes and values which social studies for Nigerian
schools should aim at imculcating in Nigena pupils. The teaching ol Social Studies
to pupils according to Plaget (1980:20) 1s that * the sense of imagination of’
children of five or six years is the stage ol pre-operational thought, the stage when
thoughts are represenations of actions actually performed, or of objects the cluld
has had contact with, that is what he can sce, hear and touch or feel,™ It s pertinent
therefore that any work on social studies, which involves understanding the social
environment of the child should begin [rom the immediate surroundings of the

pupils. From there it extends outwards, thus the work goces from known to



unknown™ from concrcte or tangible to abstract. For cxamplc cii‘y. the market
square and on the trip where a number of features of intcrest are ponted oul.
The teacher docs not give any precise information and instead asks a serics ol
questions. such as how old is that building? What kind of people live there?
What do people use the building at the market square for? how do people travel
down the street? What are the pcbplq along the strect or by the inarkct square
doi‘llg? Anoll'lhcr cxample it may be someonc selling all sorts of food stls, Where
do the {ruits, yam, gari comc from? Where arc they grown? Where do the
custon.lcrs some {rom? A little further down the strect there might be a policeman
controlling traflic. What docs the policeman do besides controdling traffic? Who
are the other workers that wear uniform? A little further down, there may be trafTic
dams. How many people obey traffic regulation? The 1ast two questions could
provoke a lot of investigations, cxpcal'imcut and involvement of resource people
from ()ulsitlé the SL‘;llOt)l. J

These are just a few examples ol a farge number of questions and commends
that can be made. The pupils ace required to sclect something from the walk that
they find of interest and to investigate it. Many of them may take up points that
have been mentioned but quite a few sclected others. These pupils work cither
individually or better in small groups of three of four, They are given advice as o
how they might pracced and the basic methods are as {ollows:
Lo 'l'hcytarc asl&ckl lo investigale Iaml [ind out some feicts about the selected

items. This involves them in activities including reading, wriling, away from

‘information interviewing people, visiting various olfices, librarics and

Muscums.



Having done a reasonable amount.of investigation and having collected
sufficient information, it is necessary to call a halt in order to examine the
data , and discuss their implication. This interpretative element 1s the most
difficult and tends to be neglected by students of all ages. This s probably
because consideration of results may be somewhat superficial, but
nevertheless it should be attempted. The older the pupil, the more important.
The interpretative element should become obviously great. Caution must be
exercised in drawing firm conclusions and pupils should be made aware of
the danger of rush judgments based upon small samples and oo hitle
information.

The next phase in the work 1s to consider how best to communicate the
information, ideas and conclusion { if any) to other people. It is here that
Social Studies extends beyond the work attempted in most projects. and the
communication of finding through the use of various media is considered to
be of Imnjor mmportance.

Written work is obviously very significant here and the pupils should be
encouraged to write what 1s meaningful to them, etc. The pupils are
encouraged to communicate their work to the class through the usc of the
two three dimensional art, such as painting, drawing, modeling,
photography, group discussion, story telling and writing cie.

Thas last phase 1s perhaps the most recent development. Here the pupils are
asked to use lhcir study as a source of inspirational work. [f carclully
handled from the beginning, pupils often show tremendous interest and

imgenuity at this stage. The media that can be used include skeiching,
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mapping, painting, photography, design and painting wood, sculpture and

-modeling in wide range of media including clay plastics. Creative winting

including poetry, prosc and plays can also stem from the work. Thee is no

doubt that pupils will find social studics very interesting il properly

handicd. Related to everyday lile and il they dertve some learning from it.

Concept of Education: o

What is Education? Education is the all-round development of a person

physically, intclicctually, morally and spiritually (R.S. Pclers Pp. 54 - 66).

Also 1s the process of lcarning to live as a usceful and acceptable member of the

community to which one belongs. (J.S. Farrant Pp. 369 - 70). Any ol the

definttion agree in the following details:

ili.

v,

Vi,

LEducation has to do with men 1a all the aspect of his being (

. 'physical, mental, spiritual and cmotional).

[ encourages a wholesome development of the individua! through
participation in the activitics of his social group.

It beging from birth and continues through out life,

~ltdeads to full scif realization ( realisation of one’s potential powers

and aptitudes).

It prepares one for happy and useflul living,.

It gives that feeling of satisfaction that comes through faithful and



Traditional Education:

E.vely society, whether simple or complex, has ils own system for training
and cducating its youths. This is the cducation that existed at least in Nigeria,
bcfprc the acrival of the white man and his African socicty the purpose of
cducation was Tunctional in nature. That is cducation was generally for an
immediate induction into society and a preparation for adulthood. Particular
emphasis was laid on such things as social responstbility, job orientation, political
participation, and spiritual and moral values.

" Children learned by doing. That is, they were engaged in participatory
cducation through ceremonics, rituals, limitation, rccitation, and demonstration at
Vill'iOlllS stages in the-course of their education. They were (o be involved in
practical farming, fishing, weaving, cooking, carving, knitting, and so on. These
are prqcliczll activitics where you lecarn by doing. Any mistakes ﬁs might oceur
were immediately corrected and work continued.

The system of traditional Adrican cducation was not all work without play.
There \?C:'c recreational subjject as well. These included wrestling, dancing,
druniming, acrobatic displays, racing and the like.

Duri_n_g sucl¥ tf;:crcalional activities, (he African child learn to hive with
chiidrcn i the same age group, to Hill a determincd tole, to appreciate and respect
lius friends, (o judge his own capacitics and thosc of others in pril(:licc, and (o work
with others as a team. Another aspect of traditional African cduc:?lion centres
around intellectual training, Here the African child studics tegends, the
environinent which mctudes the local geography of hus arca, the names of various

plants and their possible uscs, the animals. Poctry, riddles, proverbs, and story

'\'1—:
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telling all feature prominently in the mtellectual traming of the African child for
obvious reasons. In traditional society for instance, the ability of a child to recite
unwritten poems fluently would, alter in life, qualily him to join the sceret cults
which were the institutions of higher learning to any western unmiversity of today.
His mastery of proverbs would be a great asset to hum late m life when taking pait
in scttling family ‘pullavcrs' . These are usually thrown n at strategic points during
the course of handling down judgement. In the same way, hearing stories
contributed to the character formation ol the Afvican child. These describe, Taugh
at or ridicule certain faults just as they praise, glorify, or make the child appreciate
and fove various other qualitics. As for the legends, the events they telf of and the
deeds of their heroes are always an occasion to stress a character trait, a vile, or a
glorious act. Thus we see that there is nothing studied in the intellectual arca that is
not of use later 1n life of llllc African child.

The last but not the least form of traditonal education in Africa s the
apprenticeship system,
Under this system the child was tanght, at a very carly age, to coltivate by
following Ius father to the tarm, or tending his little picee of land, or to watch over
sheep and goats. Apprenticeship for most of the other occupations took place
withim professional groups. Such as the blacksmiths, the wood workers, the glass
melters, cobblers, weavers and (o a certain extent, the drummer. In the case of
hereditary occupation, family handed to the child the techmiques and secrets of the
trade, which he i turn, would pass on. The important scerets were usually only
revealed to the oldest of the male children in the family, or sometimes the child

Judged most worthy to recerve them, utihise them, and keep them in the family

-13-



| Un;ler the-apprenticeship system, the child’s year of graduation from any trade
depended very much on his intelligence, capability, and aptitude. In other words he
could |.)r0grcss at his own pace.

At the end of any stage along the ladder of education which was usually
demarcated cither by age level or years ol exposure, the African child was given a
practical test relevant to his experience and level of developnient and tn terims of
the job to be done. 'l'rhis was a for ol continuous asscssiment which cventually

culminaied 1y a * passing out’ parade, or inttitation mto adulthood.

Islamic Education

| lslnnﬁc Education camc 10 Nigera through Islamic scholars and travelers.
The earhicst Islamic influences came from Kanem rulers { Kanem [ay dircetly
norih-cast ol"ll\,akc Chad), who chcour:igccl Islamic religious beliefs and
scllblzu'shi_]);: |

However, 1 was not unai the first half of the fourtcenth century that Islam

sprcad‘ into present day Northern Nigeria. [slam was firmly cstablished in the city
kingdom of Kano under the reign of Mulanimed Rumfa mn the lill.lCI‘ part of the
fifteenth century at the same tilt1¢; Katsina cmeiged as a stroug political centre
with a Tirm Islamic basis under its {irst Muslim leader Muhammad Korau. Also in
this period the {irst Islamic King of Zazzau, { now Zaria), Muhammad Rabbau,
was eslab.'gisilcd. U‘mlicr the palr()nag(; of i'lu.l‘sc three kings, important centres of
Islamic learning developed, and in Kano in particular the developments of this

carly cra were quite extensively recorded, due in part to the presence in Kano ol a

-14-



famous Muslim scholar, AL-Maghili, who was an expert on constitutional law and
wrole a treatics on the art of government for Mohammad Rumfa™ contact between
tllC;C Northern cities and Mecca, brought about pilgrimage of those leaders of the
community, ensured the development of Islamic learning, and this development
was increased by the visits of scholars from Timbuktu and other parts of the
largely Mushm Songhay Empire, who brought with them books on language.
religion and philosophy.

In Qur’anic school, teaching is carried out by the Muslim who may be
assisted by a pupil teacher or one of the brighter pupils. School education starts at
the .agc of about four, with learnng of some of the simpler and shorter passages of
the Qur’an.

Gr;uluénlly, by repetition first with the tcachers, then in the pupil group, the first
two chapters of the Qur'an are committed to memory. This mitial stage of
memorisation is then followed by a reading programme which starts with
memorisation of the various letters of the alphabet from which vowel and word
building cxcr_cisc are carried out. 'I'Iu_: children learn to recognisc the letters and
words as lhc:y are written by the teacher on his slate. Writing 1s also taught at the
same time. Again, the methods are those of constant repetition, dictated by the
methods are those of constant repetition, dictated by the teacher who will write the
letters, words or syllabus on lis slate and the children will copy these onto their
own slates, until a satisfactory level of competence is reached. Once reading and
writing skills have been established, the pupils are expected to read for themselves
those parts of the Qur’an which they had previously memorised simply by ora

repetition, and to be able to write out verses from the Quran. They will also

) G



receive some instruction 1n the history of §slamic belief.

- With the cslzlb.lishmcnl o[‘.lhc basic literacy skills, primary education is
considered tot be completed. Once the puptl advances to the secondary stage of his
cducation he will bcgin to.lcarn morg nhqul the meaning of the Arabic verses be
has. been studying and his studics will thercfore take on a stronger theological
aspecl. At this stage he will be introduced to commentaries on the Qur'an and on
other l;oiy writinigs such as the Hadith ( Book of Prophets(, and then to other
curricular subjects such as grammar and syntax, logic, arithinctic, gcometry,
algcbra, thetoric, Arabio litet‘zlluré, Islamic law, scholastic theology and so on.

Hc will then be able to choose an arca of specialisation for further studics at
university level. The major Nigci‘ian centres for advanced cduc&lion were from the
carliest tilllcs, Horin, Katsina, and Kano but students c;ouid also travel abroad (o
cenlres such as Caire for advanced studies.

‘lelil'ucntion o tcn_ch are embodied in a licence granted to a student who
.Ims received sullicient .insll‘ucliml and proved his prol"icicncy; in reading and
understanding (he Arabic of (he Qurran, The Wolimat is the famous gradualing

ceremony in which the student travels round the town reciting a seleeted passage

from the Qur’an. [nn so doing he receives a number of presents from the local

¥
+ '

people, zln_dl ;11 this Ilimc_d cerlan gilts Ell‘clillso made 1o his tcacher.

[t is important o remember (hat traditional Islamic Lducation is strongly
based on the Qur’am and its religious and devotional aspect is Lhe core of the
subject arcas, Muslim admimstrators, (loclmrs and jurists have plalycd an importan(
part histqric;illy tn Nigeria, thus underhiming (he importance part historcally n

Nigeria, thus underlining the importance and respect given to education by
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traditional Muslim socicty. Lven at primary school fevel, pupils often join thew
teacher i the performance of religious duties, and the emphasis has always been
on achiceving literacy in order to become a more devoul and spiritual Maslims.
Western Education

The history of Western cducation in Nigeria dates from the arrival of the
Christian m_i.s.sions to the Coast areas of l‘he_ southern provinces. Misstonary
activilics in education can be traced to the early 16™ ccnt;uy 0 I515, Portuguese
missionaries visited Benin and obtained permission of Oba of Benin to teach his
son, and the son of a number of chicfs, the rudiments of visiting mission to Benin
found Negro who has held prisoner by the Qba, teaching his i)(}ys (o read. The
Portuguese seminary established in Sao Tom, off the Nigerian Coast, in 1571 sent
missionaries to Warri to teach the Itsckiri to read. Howcever, these carly altempts
were scattered and so made no lasting impact as Far as organisc‘d cducation was
concerned.

[t was not L-llllit the last quarter of the 1g" century that wéstern education
mde ;'my stgnificant impact upon Nigeria,

The first full missionary contact i Nigeria was made by the Wesleyan
Mcthodist Socicty which began its work in the Coastal town of Badagry. in 1842
where it established a mission and built a school. This was in answer (o the appeal

madc bo onc James Fergusson, a’ Yoruba frecd stave who [eft Sierra Leone and

. -
"

camc to settle at Badagry. In lis letter dated March 2, 1841, to Revercnd Thomas
Dove, the Wesley Missionary in Frectown who converted him to Cliristianity . in
fact, their agent arrived in Badapry within three months of  cach other. At

Abcokuta, where most of the [veed slaves had settded . Oba Soacke imvited the st
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Mcthodist‘ Missiouﬁr& in Badagry, Thomas Birch I"rpc:lmin, to visit this town,
Freeman endered Abcokuta on Sunday December 11™ 1842, There he started
scecond mission station with small school.

'I'he sitnation in Northerin Nigeria during the period was difterent form that
i the somh. ‘The activities of Christian missions commenced in carnest, much
lager. The (st nmissionary activiﬁes in this part of the century before the turn of the
century were few and sporadic becausc of opposition from the Northern Muslim
Emirs. They Isaw tl'le. introLluction okafhrfétianily in the area as a threat to lslam,
and therefore (o political stabifity.

“The first missionary expedition into Northern Nigeria was undertaken by
Bishop Crowder and a small group ol followers. 1n (841 they started a model farm
in Lokoja, and although it was followed by a more permanent mission station in
1865.. In the same year, with the help of a CMS collcagues, Dr. Baikic , Samuel
Crowther was able to open the first school in Northern Nigeria sitaated in Lokaoja,
the school still exists loda‘y under the name Holy trinily College. This was the only
cstul)lishc.d centre, for Christian education in Northern Nigeria l}c['nrc {900,

.The effective political subjugation of the Northern cmirates was not
competed until the carly part of 1903 when the arca became a British Protectorate
under the Logar administration. The nest stage in thic proctoraie’s existence was
the csl:lblis!i:ncnl ol an efficicnt civil administration n the form of indirect rule.
Lugard wanted and needed at this time, the good will of the Emirs and people of
Norlhcm Nigeria, $0'he gave pledges to the Northern Nigeria. Lmirs that he would
not allow .any missionaries into heir emirates without their consent. However,

Lugard needed educated Northerners to hielp hon su s policy of indicect rule. Tl

-18-



CViLlCI.Illy thought the Fulam o have administrative potential when he said * The
Fulani are unfit at present to exercisc power except under supervision, nor do |
hope and hc'li.cvc lhni wilhl carclul gl;itlaaliCC their sons and grandsons will form
invaluable rulers under British supervision and that their superior intelligence can
be developed as a usctul asset in our administration.”

Finally, let us briefly look at the system of Western education in Nigeria al
prescnt so as {o poiht out the differcnces 1 n structure between itand islamic
education. At present the first stégc of western education starts eiihcr at the
kindergarten or nursery schools or at the infant primary level. as the case may be,
Children of the age of six .sl'arts primary one and spend approximately six years 1o
complele primary six. |

CThen the child moves into a post-primary institution. These include:
sccondary schools and teacher traiming colleges. Most secondary schools provide a
five year cowrse before but now is six ycﬁrs. Three years of Junior sccondary and
three yczil's of Scnior secondary. ‘The successtul students obtain cither the West
Alrican School Certificale or the General Certilicate of Education (G.C.1 ) Al
m'd‘inury level. on completion of posi-primary cducation some of the students mowve
on to post-secondary and tertiary institutions. These include Schools of Basic
Studics, Colleges of Arts and Scicnee, higher school of Certificate Classes,
Colleges of Technology, Polytechnics, and professional courses in Nursing
Schools, Survey Schools. Teacher Training Colleges and Advanced Teachers
Collcgcs'. Some may po universitics for more advanced studies and degree courses.

The major issucs involved here entailed scizing every oplportunily

classroom-wisce in making social studics ¢ducation functional and celevant o (he

1
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needs of Nigeria as a young democracy. The processes involved must be geared 1o
rclating all lessons in the subject arca to the dilemmas of the fimes within the
Nigerian context. These lessons have to be rendered in such a way as to emphasise

a display of the skills of analytical rcasoning rather than engendering mere rote

lecarning. -+ o S

Ge.ncrally, lesson programmes must not only 'be preoccupied with the highly
diversificd content of the social science (from where socal studies mainly derives
its raison d.ctre) but need to emphasise the process by which this content is
mtercomected and interrelated. More importantly, an underscoring ol the human
chcmislr.y that stems from the interaction and interrelationship of this content must
always be clarified it pedagogy in social studies is expected (o [Iu: relevant and to
serve the needs of Nigerian socicty. “'hc issuc of this content is examined with
relerenee to the role it occupies in relationship to the various components ol sacial
studics reflected above. The philosophy behind the teaching of social studics 1n
our schools and colleges should be seen as one of the main avenues ol establishing,
a strong basis [or the production of cMective citizenry and suppori a nation and ol
forgoing a cohicsive socicty that will support a nation of a nation building within
the context of Nigeria as a democracy. This philosophy presupposes that the
curriculum ]?ackagc cnvfsagcd inllhis development has to be functional. This
l'unL:liunulily principle necessarily demands that social studies education needs (o
be problem-solving, it must not only possess retentive and transfer value but must
display a purpose that relates to lile situation (Aderalegbe: 1980). “Fhesc criteria of
the philosopliy must be made operational in a classroom setting within a

framewaork of an understanding that social studics represents a relevant curriculum
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package which aims at integrating many velated offer to the voung learmer a
wholistic portrait of man and his knowledge of socicty.

The philosophy behind the curriculum underpimnings of social studics
should not only be Nigerian in orientation but must portray her as a dynamic and
developing society, Based on this philosophy, young fearners need to be equipped
not only with the necessary tools for making their own contributions in terms of
socictal changes but also for giving divections to these changes within the
framework of Nigeria. This philosophy must be governed by the principle that
schools engaged in classroom dispensation of social studies education to be
:lt:livily ortented and need to offer Iearners the opportumity to practice skills which
will assist them function effectively at school and i life situations,

The major issucs involved here entail scizing every opportunity classrooms-
wisc 1 making social studies education functional and relevant (o the needs of
Nigeria as a yvoung democracy. The process mvolved must be geared to relating all
lessons in the subjeet arca-to the (liic_mnml of the times within the Nigerian context.
'l'htlsc lessons have to be rendered in such a way as to be emphasize a display of
the skills of analytical reasoning rather than engendering mere route learning.
Generally, lesson programmes must not only be preoccupied with the social
science (from where social studies mainly derives its raison d, etre) but need to
cmphasise the process by which this content is interconnected and interrelated,
More importantly, an under-scoring of the human chemistry that stems from the
mteraction and interrelationship of this content must always be clarified if
pedagogy in social studies is expected to be relevant and to serve the needs of

Nigerian Society. The issue of this content is examined with reference to the role it



occupicsl in relationship to the various components of social studics reflected
above. The philosophy behind the tcaching of social studies 1n our schools and
col!cgcs should be sden as one of the main avenucs of establishing a strong basis
for the prﬁtluclion of efMective citizenry and of forgoing a cohesive socicty that will
support a nation of a naliou butiding within the context of Nigeria as a clcnmcrucy.
This philosophy presupposcs that the curriculum package envisaged in this I
development has to be functional. This functionality principle necessatily demands
that social studics cducation needs 1o be problem-solving, it must not only POSSCSS
retentive and transfer value but must display a purpose that relates to life situation
{Adcralegbe, 1980). These criteria of-the philosophy must be made operational in a
classroom setling within a framework of an understanding that social studies
represents 4 relevant cwrriculum package which aims at int'egral'ilng many relatcd
subject arcas and disciplines which offer to the young learner a wholistic portrail
ol'man and his knowledge of socicty.

The philosophy behind the curriculum underpinning of social studics should
not only be Nigerian in orientation, but must portrity her as i dynammic and

develaping gociety: Based on thig philosophy, young learners need to be equipped
|mt.nnly witl the necessary fools for making their own contributions in terms of
societal changes within giving dircctions to thesc changes within the framework of
Nigeria, This philosophy must be governed by the principle that schools engaged
in classroom dispensation of social studies education to be {lt;liVily oriented and

need to olfer lcarners the opportunity to practise skills which will assist them

function effectively at school and in life situations.




2.2

- OBJECTIVES OF PRIMARY EDUCATION:

The aims and objcctives of primary cducation are formulated as an attcmpl
of Nigeria to catel up with the technologically advanced countries of the

world and also for moral development of Nigerian child.

These atms are !

a.

d.

The inculcation of permanent literacy and numeracy and the ability to

communicate effectively in English and vernacular.

. The laying of a sound basis for scientific and reflective thinking. -

Citizenship cducation as a basis {or cffective participation in and
cont;.-'ibutiop to the life o[’ihc ;;ocicfly. |

Character and moral traiming and the development of sound attitudes.
Developing in the child the ability lo adapt 1o his chzmgitig cavironent,
Giving the child the opportunitics for developing Il)illlipllli‘llivc skills that

will enable him to function effectively in the socicty within the limits of his

. capacity

Providing basic tools for further educational advancement, ncluding

_preparation for trades and cralts of the locality.

From the above staled objectives, primary education is aimed at giving,

children the basic qualitative foundation that would enable them grow into usclul

adult members of a progressive socicety.

2.3

CCONCEPT OF TEACIHNG AND LEARNING PROCIESSES:

The early idea of tcaching was that a group of children was gathered under

a tcacher who commenced to nstruct and drilt them in knowledge that was

v
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considered of importance to life such as the three Rs ( reading, speaking and
writing). This idea is still widely felt by people who think that knowledge can be
pumped into a child like petrol into a tank and that when he is full he is educated.
The crror of this view lics in its adult assumption that learning 1s a passive process
in which the teacher does the filling and the pupils 1s filled. There 1s error too in
the 1dea that learning is dependent on teaching,

'l't)tl:l; lcachii;g mvolves far n-lm‘c than mere imparting of knowledge to the
children in order to prepare them for their future. It involves more than pumping a
mixture of knowledge into the brains ol our pupils without bearing in mind their
level of readiness and maturation.

[First, and most necessary of all, a teacher must know the subject he/she
teaches. This sounds obvious, yet 1t 1s not always practised. [t mcans that, of his
job is teachmg, he must know the exact amount of chenmstry which 1s taught n
schools and 'l'cquircd for Il.w final cxaminations. He mustreally understand the
science ol chemistry, Its upper regions must be clear to him, at Icast in outline. and
he should know what are the most important, new discoveries made every year. 1f
a boy show a gift for chemistry, the master must be able to encourage him, by
throwing open window after window into future, showing him what he can learn at
the university, what types of chemistry are most vital in peace and war, which big
problems still remain to be solved, and ( this is always important) how the great
chemists of the past and present have lived and worked.

Thercfore, teachig is inseparable from lcarming. Lvery good tcacher learn
more about his subject every year- every month, every week if possible.

[ a girl chooses the carcer of teaching rench i school, she should not hope to
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commit the prescribed texts and grammars to memory and then turn her mind to
other things. She should dedicate part to her life to the french language. (o the
superb literature of France, to French art and history and civilisation. To become a
gm_;d teacher of French, she will build up a growing library of her own french
books, spending one year ( for instance) reading Balzac, the next year reading
Proust, the next with Moliere, and the next with Giraudoux. Cocteau, Romans,

and the other modern play wrights. She will visit France, if and when she can save
up enough money to do so which will be fearfully difficult with salaries at thew
present low level. she may take Summar Courses at a French University. Certainly
she will sce cvery available l-'rchh firm, Fmd learn to enjoy Raliiﬂu‘s rich
Marscillaisa accent, to guffew with fernadel. For it will not be living. and therefore
it will contain enjoyments and cven frivolities, like the latest records at the same
e, u‘ml it will make better teaching. The first essential good teaching, then s that
teacher must know the subject. That really means that he must continue to learn 1t
The second essential that he must ke 1. The two are connected, Tor i 1s almost
impossible to go on learning anything year after year without a spontancous

mterest m it

2.4  CONCEPT AND NATURE OF SOCIAL STUDIES

Just as people have different ideas and interpretation of education itsclf, so
do they have of social studies has not been easy to come by many social studies
writers have tried to give thewr own views as what they feel social studies 1s
unfortunately most of them have ended up offering just a parchial definition.

Social studies is a broad based subject aspects of their hives theretore, 1t
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cann1o§ afford restriction in its definition. In an altempt to say that it is one ends up
Jjust describing it instcad of coming up with the sentence definition. It is said that
Kissock has identificd twenty-seven definition of social studics. Here we will take
a bricel look at a few of them.

The curricutum workshop at lbaclan defined 1t as ** the study of man and his

intcractions with the physical and sogial environments.™ ** The Mobassa

1

Conlcrence (1968) saw it as the learning of man and his interactions with his social
and physical environments. Another definition was farwarded by the authoritics in

Zambia, Uganda and Kenya in 1973, To them, social Studics is the study of man’s

relationship to his physical and social environments and his ilnleracliun with them,

in the past, present and cmcrging future,

N.E.R.C. (1981:3) states that social studtes is the study of man as he
interacts with the vall'ic-tis cnvirouimcpls, physical, cconomic, psychologicai, social
and inlcllt:cldunl. Thus its truc natare is scen as the study t')fm:m, how he influences
and 1s influenced by other forees or how he influences and is influenced by other
forces .or how he solves hi's problems.

Kissock(1981:11), defines it as a programme of study'which a society uscs
10 ins?ill,in studeuts, the knowledge, skills attitudes and actions it considers
important concerning the relationship human beings have with cach other, world

and themscives.

Social studies is viewed by (Udoh 1979;136) as the study of man and the
outcome of his environment. ‘
"According to (Jiboku 1980:87) Social Studics is that aspect of learning

which deals with how (o get on ( get along) with onc’s cavironent, physical as

- | . 26~



well as human and how to develop these skills, knowledge, attitudes and values
that charactenistics a respective and responsible citizen m a free society. It also
seen as the mvestigation of human activity. It studies man at work, at home, at
workshop, in politics, at play, mn the village, in the nation, everywhere engaged s
business his busy programme of living, ( Dubey et al. 1986:2).

I'his delinition connotes that social studies 1s particular interested in man’s
problems and how to help him solve him solve them

As described by Nwosu ct al. (1977), it 1s a subject whose primary concern
is human relationship that 1s man’s relationship with his physical and social
cnvironments.

[t concerns how man 1s mfluenced by his environment, how he in turn,
alters his environment to satisfy mdividual and group needs how man is attempting
to deal with certain pertinent questions, 1ssues and problems and how he draws
upon his experiences to plan for the future. While Rogers sces social studics as
bemg concerned fundamentally with man both as an individual and as a member ol
a host of groups.

From studies so far, it 1s agreed that social studies 1s primarily concerned
with man’s relationship with all his environments which because they are varied
call for different forms of knowledge and experiences to understand man himsell

I'he following common features arc stressed i most definttions. They
include ( 1) The individual (11) His relationship within the society (iit) His
cnvironments. Furthermore, i an clfort to define soctal studies Barth, ¢t al
(1980:58) has discovered that the coneept revolves around these three mam

tracdhtions: Social Studies, seen as citizenship transmission (1) Social studies seen as



social sciences (iii) Social Studics scen as reflective enquiry,

In their own opinio.n, Social Studics scen as citizentship transmission relers
o zl mode of tcaclﬁng in which the lcachér intends that certain behaviours,
knowlcdge, outlooks and values will be leared by his students,- These behaviours,
knowlcdge, values are traditional in the culture in which bot the tecacher and
students participate.

chial Studics as social sciences in this sense, it is believed that citizens in
democracy are best seen as social “scientists’. The rationale is that the students
who lcarn Lo think about issucs scicotifically will be in the bestposition Lo analysce
and lll.ldCl"Sl.f"l'I‘ld the s'.l'l'uclu.re of socic“ly and its problpms. ‘Social Studics as
reflecture enquiry believes that those who live in socictly are continually caught up
in complex stivations which require them to make ralion.;l], considered and well
thought out decisions.

Thercefore, Barth ét al (1980) have ‘summcd up the meaning of Social
Studies as an imtegration of expcﬁcncc and knowledge concerning human relations
for the purposce of citizenship education. '

. Inthé N igeria}l context the writers dbﬁnitionlof Social Studics goes thus: it
is (he study of man as he interacts and influcnces his social and physical
cnvironment, for citizenship training with the gencral aim of becoming scll retiant
all round 1.¢ achieving, ceonomic, political, technological, culiural, educational and
socio scil reliance. Taking a careful look at al the information given on the
dcﬁni-liolns in itself could be said to be completely satisfactory, However, what is

of valuc 1o us in the definttion of social studics is not so much the echnicalitics of

vocabulary connceted with the subjett, but the impact of it on the learner. Ihat is,
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as Postem in NERC (1969) enquires; does Social Studies develop i young people
the competence m applying the best available strategies for survival in. a world
filled with u‘npl'cccd{;nlcd troubles, uncertaintics and opportunitics.

The answer to these questions are necessary according to (Nwosu et.al.
1977) because Social Studies aims at improving living standards, not only i the
classrcﬁun but also in the community, the nation and in the world at large. 1t°s aims
include the development of intelligent, responsible, and self reliance citizens.

[n conclusion, the general objectives of Social Studies, m the Nigenan

schools maybe categorised mto:

a. Humanistic Education, that is helping the child to comprehend his life.
b.  Citizenship Education, that is introducing the child for social responsibility.
C. Intellectual Education, that is introducing the child to the mode of thinking

and enquiry of Social Studies (NERC, 1981).

Social Studies as said carlier as when compared to other discipline hike
Geography, Economics, Psychology ete 1s new m the Nigertan educational system,
It was colonial in ideology and practice and was not meeting the needs of the
Nigerians. As (NERC, 1981:6) puts it * A product of the colomal system was not
meant (o bcrlvc the interests of Nigerians i-udcy,t:nc.\.“ Therelore. Social Studics
came as a corrective study because it aims at upsetting the colonial era and also to
examine the present educational system which have been found to be ill-equipped
to deal with the present demands of National Unity and Development. The new
demands of National Unity and Development. The new Social Studies according 1o
NERC (1980) emphasis the importance of man as he interacts, influcnces and

relates to his physical | cultural and social environments for a useful, responsible,
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producﬁi;e and happf citizenship.. Therefore, to achicve this cnd, the king of social
studics expected to be taught in Nigeria, the foremost aim ought to be citizenship
oricnted so that soqial studics cdﬁcation iﬂn our day may produce Nigerians who arce
loy;ll to a central unit and not teibal groups.

In consonance with the above, the teaching of social studics has to begin
frqm the immediate cnvironment of the child to the wider world. For instance, the
child has (o learn about the family being (he first, unit of the .community, belore
procecding to the school, villagc,. town, states, national and International
communities.

The major concern o'l"lhc _Nigcri:in Spcial Studics first and [‘()I‘Cllll()Sl 1s that it
should possﬁss Nigertans or African authenticity. ln-ordc'r to leach Social Studies
(o suit the needs, values and interests of Nigerian socicty, the subject adopts
iulcrdi‘sciplinaly approach‘ i.e it docs not deal with different ficlds and makes usce
of it to build onils content. Social Studics emphasis the interdpence of subjects or
knowledge. For instance Zuagutu (1981), has said that Social Studics disciphines
like Iistory, Geography, Anthropology, Sociology, Philosophy, liconomics,
Political Scicnce andl psyclhology' study man and accumulate a wealth of ideas {
also know_n.;s conécpts), they cach cmbrl:'lc;:.onc aspect of man m.lly. None of them
alone give the child a comprehensive picture of himself and his world,

‘But, Social Studics is one arca which integrales i.¢ which retates the
concepts from te various social sciences in order to give the Stuclénls a wholcora

complete view of man and his world. The above social scicnce subjects are thus

described as social studies disciplines. All the social sciences are iimportant in

their own right and to social studics as the latter cannot do without them,

]
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In fact, the concepts from the Social Sciences form the basis of the content
of Social studies. But these concepts are not added, one to the other. They are
mtegrated. This means that only those ideas of facts required for solving a
particular problem are sclected or extracted. Thus, Social Studies s not concerned
with facts as such, but what the facts mean to man. It discovers meaning by way ol
enquiry. In other words, Social Studies tries to understand man’s behaviour by
identifying and intcri)rcling the polili-cal. social, historical, economical,
psychological and environmental factors or forces which influences him at any
time. This mode of operation enables the student to make gneralisation about
himself and the world around him for successful problem solving ability.

Social Studies message is clear, it looks as the positive. It equips people
with knowledge to go about solving daily problems because human beings are
continually caught up in complex situations (problems that need to be remedied or
removed) (NERC, I“JS | :35, On the \\‘!hnlc'. it 1s expected that Nigeria m tlns
changing cvolutionary world, should encourage values and skills development in
individuals for technological, cconomic and social advancement ol the country. To
achieve this end, interdisciplinary approach, enquiry and problem solving methods
it employed 1n the teaching of Social Studies, will be very uscful. The outcome
which undoubtedly will be responsible and productive citizenship which is the
major goal of the Nigerian Social Studics. Social studies means different things 1o
different people. This is its major problem. Whenever Social Studics is mentioned,
many cducationists immediately think of History, Geography, Civic and perhaps.,
other may add Economics, Sociology, Anthropogy and Social Psychology

depending on their arca on interest



and specialisation. In Britain for example, social studies would be regarded as
integration of History, Geography and possibly other human subjects m the
curpiculum ( Ukaonu Uclu.:. 1978). And in other countries there are two dilferent
schools of thought abut social studics. First there are those who view it as being
primarily concerned with the development of good citizen. F.A. Adeyoyin (1977)
1s of the opinion that the significance of social studies in Nigeria can best be
appreciated when we look back to the experiences ol the two and half years civil
war which taught all Nigerians the lesson of the age-long adage,”™ United stand
divide we fall”. Unity for strength Iearnt from the war has been translated into all
aspects of our life political, educational, economic ete. The schools in answering
the call introduced social studies education through which national consciousness.
unity 1 diversity, national tolerance and respect for others are to be taught.
Whatever Social Studies aim at, in Nigeria the foremost aim ought to be
citizenship oriented in order that social studies education in our day may produce
Nigerians loyal to a Central Unit and not tribal groups. To this end. the kind of
Social Studies expected to be tanght in Nigeria should aim at Nigeriamizing the
learners. It should ameliorate, ethnocentricism and stimulate loyalty to the nation.
There are those who sce 1t as essentially the same as the social sciences.
R.C.Preston ( 1968) for example, writing specifically about primary social studies
defined 1t as those portions of social sciences that are selected for use in teaching
in elementary schools. He goes on to explam that History , Geography. Economics,
Government, Anthropology and Sociology arc driswn upon, they are not taught as
separate subjects but are frequently drawn upon by elementary school social

studies topics which contain gencralisation that cut across the boundaries



separating onc social science topic from another.

This however, does not mean that one group is concerned with what
contributions the other group could make. The distinetion is one of the degree of
emphasis on the subject matter, and the aim of cach group. All the schools ol
thought in Social Studies Loius J. Herbert and William Murphy, (1968) John U.
Michaels (1976), Richard B.Ford (1974), D. Lawton and Darry Dufour (1974) and
Uche {(1978) agree that it should provide knowledge, abilitics and skills and valuc
attitudes that will enable people to understand their physical and human
environment.

Dewey (1895:- 1952) expressed the same sentiments when he states that
mstructions in social studices be governed not only by the principals of immediately
and utility but also directed towards creating the good citizen in a democracy. In a
similar way Beard (1932) revealed that the teaching of Social studies in schools
must contributed to the acquisition and sustenance of desirable attitudes
characteristics of effective citizens within a democratic soctety. According to
Beard (1932:96-97) and effective citizen possessing certain desirable attributes can
be visualised thus: He should behieve in decency and fair play, forbearance and
rcslln:ul tor others, he should acquire the customs, traditions and nationalistic ideals
of his country, he should believe in the idea of progressive improvement of socicty,
he should desire to provide the general welfare and be pledge to raise and
safeguard standards of living for all, he should also believe m universal education.

Banks and Clegg (1972) expressed similar views and endorsed, that
classroom dispensation m social studies must lay solid foundation for sustenance

of democratic principles and just socicty. In the Nigertan situation too Okobiah
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(1985) also obsecrved that the main philosophy behind the birth of social studics in
the country during the 1960's was informed by the need to mobilise pupils and
young Icarncrs for the purposc of helping them to cultivate awarencss and
understanding that would. change them lolcitizcns with skills, competencics,
attitudes, moral, valucs and reasoned judgment,

- Corbin ct il (1983) noted that the corporate cxistence of Nigeria was being
threatencd [)'); cllmici‘ly lriimlism and scetionalism, e noted also there were
barricrs between groups and classes in the Nigerian socicty as a result of birth,
occupation, language, race and religion, there are also bzirricrs belween
generations, the schooled and unschooled, between townsmen and countrymen,
The task of _ovcrcom_i_ng these barricrs so doubt is enormous. [t was with this in
view ihalt Social studies as a disc'ipline was itroduced in sch.oo]sland cdllcgcs.
Indeed the National Policy on Education stresses that acquisition of citizenship
nor‘ms and values by’ the ybung in school-must be allowed to be a chance afTair.
These qu.;C ta be Icarnt and cultivated through plannled classrom_n instructions in
Social studics.

The effectiveness of any cducational system can hardly be ascertained
without systematic and comprehensive programme of evaluation.

“Uche (1980) Obemestea (2983) and Okobiah (1985) were critical of the
evaluation procedures adopted by teachers of social studics. They criticised
~evaluation techniques that tend to measuge the extent to whicl: facts were recalled
or memorised. In other words, they condemn undue 'cmplmsis ol cognitive
achicvpmeuts to the neglect of other domain. Miller R.I( 1979:';") on the other band,

perceived evaluation in a wider perspective. He contended that institutional
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cva..luz-Ltion can be cthinéd in at least ten aspects. He went further to identily
{orly-five evalualive criteria.
With so much expected from this discipline it becomes imperative (hat 1l is taught
properly so that set objectives can be attaimed.

'_I‘his study is therefore concerned with the teaching of Social studies in the
primary :scllool.

2.5 "OBJECTIVES OF SOCIAL S'l‘Ul-I)IES IN PRIMARY SCHOOLS:
TII;: purposc of ziny curriculum arc derived 'ﬁ'blﬂ the general aims and
philosophy of cducation of any country, the nceds of the child as learner and the
society in gencral.
Social studics in Nigcrinn.schoo]s can be well understood if the present
aims and philosophy of cducation of Nigeria are placed in thewr proper place.

. The above mentioned aims and objectives (the consequence of these aims
and objectives are the quality of instructipn (o which the philosophy is linked)
explaie the rational on which any social studaes in Nigeriun context should be
bascd.

The general objectives of Social Studics in the Ni gcr_iqn schools may

therefore be categorised into:

a. - Humanistic Education: that is helping the child to comprehend his life,
b. Citizenship Education; that is, preparing the child for social vesponsibility.
c. - Intellectual Education: that is, introducing the child to the modes of thinking

and mquiry ol the Social Scicnecs.,

d. Value Education: that is inculcating in the individual, some socictal
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expected behaviours and group activitics, atlitudes, values for feclings.

In the tcaching of Social Studics 1o achicve these objectives, the strategy

and materials adopted must aim at:

10.

Promoting responsible and aclive citizenship,

Understanding the socio - economic problems of the country, how

they arise, and how they are being resolved.
Making the environment - physical, social, cconomic, political etc

more intelligible.

- Creating a desire for intelligent, walling participation in civic and

social activities and also providing students with knowledgpe. skill for

occupations and family membership.

" Developing a knowledge and appreciation of civie duties, rights and

responstbilities.
Developing the power of cvalualing lacts and of clear, independent

thinking and judgment,

- Creating a knowledge of appreciation of the principles underlying

sound and enduring government and society.

Promoting broad intcrests in co-operation, tolerance for the sympathy

* wil all ethnic groups race creeds.

Increasing knowledge and appreciation of our past background, and
moral values,

Transmitting our cultural heritage, ete Uche (1978).

The development of an undérstanding of how the lives of peopic wha

lived in the past affeet our present day lives and how we can
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improve the present for the futurc.

Thesc objectives represent the types of knowledge, skills, attitudes and
values which social studies [or Nigerian schools should aim at inculcating in
Nig(:l'.izlli pupils. These objcctivcg include all levels of social studics education. The
only difference will be of social studies education. The only difference will be the

type of learning expericnce, matcrials or topics and teaching stratcgy.

2.6 ‘PROBLEMS AND PRACTICE OF SOCIAL STUDIES TEACHING

AND LEARNING:

The (icvclopincnt, implcmcnlulion'an(l utilisation of the knowledge that the
Sociai Studies could provide abolur society calls for the right lawsl, cthics and
values for the socicty. This objectives are made possible through (he use of the
inqyiuj’ app'r'dzlch, The im]'uiry method cployed by social studies develops critical
conscious;wss in iudividuals, In other words, stu(lcnlts are assistgcl to learn o
pereeive social political and economic contradictions, and 1o take appropriaic
actions against the oppressive elements ol reality.,

Corl)in, (1981) supports the above claim when he sees social studics as
(lcvciépi'ug attitudes, beliefs and values of people and their interaction with
themselves and with their environment.

‘ “In this direction, the social stidics-teacher should be able to provide a
conducive environment to enable students 1o be able (o recognise the exact
mcaning or facts 1n a given situation, identify the main issue and ideas, recognising
sequence such as in time, place, events, ideas or steps, understanding and

following direction implied mcaning and making inferences, recoghising
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relationships and time, place, cause and clfect, events and characters, predicting
oulcomes, recognising authors intent, l)i:l'lﬁ_ mood, tone, making comparisons and
cun.lmsls and suggesting conclusions and developing generalisations. We cannot
expeet our students to comprehend what they are reading or |isl¢ning, unless they
understand the concepls presented in the case. In order to provide an cllective base
for the achicvement of desired contents, i line with educational objectives, the
tcacher should have considcratioﬁs of the learncrs themselves contcmporary lile

outside the school, the nature of the subject, the psychology of learning, and a

philosophy or sct of values in the formulation of his mstructionat objectives.

Bopham, { 1908) probing the validity of zu‘gumcnls‘ against behavioural goals
id ol the opinion that those who are discouraging educators from precisely
cxplic:vnling, their instructional objectives are often pesmitting, i’ not promoting, the
same kind of unclear thinking that has led in part to the gcncl.'ally abysmal quality
é)[‘insll'uulimi in schools. Curreantly, the emphasis on how valucs can he inculeated
is on those techmques that will not lead o indoctirination, but those that woultd lead
1o aclual dcvqlopmcnl and inlcrnél]iziltion of values that enables an individual
acquire skilﬂ; of za;i])ﬂ):tching, new value if;;sucs datly.in life,

Dubey {1985) has obscrved that social studics students at Ahmadu Bello
Univcf'sily in their rescarch findings agree that teachers in primary schools in
Nigera do not emphasis the use ol the inquiry approach, in thewr Ilcuching, -
learning situations.

Rather they rely on traditional cxpository methods of lecture, discussion and
questioning.

n

© Adekeye (1979) likewise found in her study on “probiems of ‘I'caching



Social Studies i primary mstitutions i Zana Local Government Area™ that
questioning lcclunqulcs was mostly used, Tollowed by the fecture method

Ibictan et al (1985) also carrred out a rescarch i Teachers Colleges i Kano
Municipahity. They came out with the result that only a neghgible few used the
imquiry method. They blamed the unfortunate situations as madequate teachig-
learning matenials.

In this light, the social studics teachers must approach his teaching with
deep msight into human nature and his problems. s approach must develop a
critical mind which 1s prcpzll'cd to accommodate and mdeed encourage constructive
tlis.’lgl'ucuwl{l with him from s students, by being less dogmatic and accept the
fact that the teacher is not a monopolist or knowledge (NERC, 1981)

To cmploy the mquiry approach in the classroom, the tcacher has got to
develop skills of observation, analysis and ability (o make ferences. This will be
further enhanced by the teacher Tearing to expose himsell to various sources of
imformation.

Dubey, (1980) sces the overall objectives ol Social studies as that which
amms at hclping .slud_:.l'uw to develop lin: ability to make reflective decisions in order
to resolve individual and social problems and participate intefligently in social
action.

In order to achieve this objectives |, the social studies teacher must apply the
inguiry method through which the desired knowledge, attitudes and values would
be acquired for usc.

Smith, (1979) observes that teaching by inquiry simply means that the

teaching and learning in the classroom s based on mvolvement and mvestigation
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on the part of the students. He sees tnquiry as having to do with the ability to
develop such skills as:-

.. Obscrving

| %]

Classitying

-d

[ typothesizing

4, Analysing

5. Infering
O, Generahizing
7. Drawimg conclusions
8. Synthesizing
| 9 Critical and Creative reading

Burth and Shermus, (1985) believe that there are two general methods of
teaching. ‘The expository and the inquiry approaches. The expository approach is
teacher - centred and uses for most times the lecture techmque (o transmit content
i terms ol skills mformation, attitudes beliefs. On the other hand. the inguin
approach is student-centred and cmphasizes the acquisition ol content through the
|n‘uhlcm.~.—snllving technique. This second approach develops in students the ability
(o 'I'dcnlil'y problems. Tormulate hypothesis and evaluate data

Massialas and Spraguoe, (1974) opined that the mqguivy approach to weaching-
Ic;n'niﬁg situations is different from the expository approach because the mquiry
classroom cremes a lhngh degree of openness where both the teacher and students
mitiate discussion and explore together.

Olarinoye, (1982) inan article on ™ The Inquiry and Iiscovery Methods of

Teaching Science™ accepts that the use ol mguiry method Ieads to lngh success i
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tcaching - learning situations. lc believes that the inquiry method docs more thaw
just discoveey. According to him, the discovery method whicly is the mental
Process of.'ussimilzuing concepts and principles Jorms only a part ol the inquary
process. Ile reasons that onc develops the inquiry thinking ability only by being
involved in activitics requiring the performance ol mental tasks.

IFor this reason, he suggests that teachicrs must provide activities that sequire
manifest investigate abilitics. As a summary, Olarinoye identifics the importance
of the inquiry approach to include:

a. . The building of students sell interest and sglf concept.

b. ©  The development of {alents, because of the more ihe freedom they

have, the more opportunity they have to develop la'llcnls in plannimg,

organising, communicating, creating and socializing,

c. The reduction 1 great deal of memorization.
ol The classroom instruction becomes student centred, the preater the
learning.

L Anderson indKeach et al, “,.9%) wriling on * what the philosophy ol
wi[;dows on our world™ observed that social studies should be able to help students
develop an understanding of who they arc and their intellectual C;l]);ll)ililics. IFor
these reasons, he suggests the inquiry approach (o instruction in general and the
case study technique in particular, ile backs up this suggestion Lor the fact that the
method enables students: |

a, To acquire cognitive understanding about individuals, groups hnnan

_beings and Earth

4

b. - Tadevelop skills v acquiring. processing and reporting information.
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c. Explore valucs relating 1o sclf (o other people, (o tl)c natural
cnvironmend, and o uncertaintics inherent in tlic human condition.

Brunnce, (1977) had encouraged curriculum developers and (cachers 1o
focus upon the underlying concepts that comprise the structure of discipline. Tl
suggests that a subject should be .app-ronc]u:d through the parlichlar mode of
inqluiry cmpioycd by a scholar in the field, and to emphastse discovery learning,
These ideas. he says, under out the place of history in the curriculum.

‘(.)gundclc, (1978} zl.lsu agrees that students participation in the learning
process enable them o learn Tar more elfectively. This is because they discover
facts l'hcmscivcs and use their own imaginations creatively. For instance. the
tcacher can usce, discussions, debates, group work or project role -playing and

modeling to enliven his points,

. -
'

Du_hrlcdy . (NERC, 1980) in discussiﬂng * problems and Issucs in Teaching the
Methods of Social studics™ opined that inquiry could become the mode of tcaching
i we éhangcd the nature of examinations. According to him, the examination
should be reorganised to place emphasis on continuous ;1sscslsn1cn‘|l or evitluation of
the learming process, He suggested that mquiry i the classroom should be issue-
orienied, refevant, up-to-date and child centred. He specifically obscrved that

inquiry in the ¢lassroom, requires carclul planning which can be encouraged by

certain classroom practices.

Some of these practices include: :
A The determination of the readiness of the stadents and basing

instruction on such lindings.

b. Directing learning towards leaming how to lcarn,
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) Carrying students out of the confiming classrooms and mto direct
observation of physical and human phenomena.
d. Providing a wide varniety of lcarming materials that are student

constructed and less textbooks dominated.

¢ Assignments, class discussion and use of materials, groupings and
cvaluation should take cognizing of individual differences.

. The teacher needs to be the gutde sometimes in the back ground and
while group discussion go on.

o, The environment needs to be lexible with various resources persons

brougth in and team-teaching encouraged.

Taylor, (1976) in Nigeria Educational Forum, Vol 2, No. 27 talking on ™
Discovery Learning Across Cultural Analysis™ attacks traditional methods ol
Iczu"ning. He goes on'to define discovery learning as an arrangement of the learmng
sttration so that the learner 1s not grven the anser he s secking, but is forced to

find out for himself through cues and probes provided.

2.7 RESOURCES IN SOCIAL STUDIES TEACHING AND LEARNING:
Resources and material are aids to teachimg. They can be human or ammal,
animate or manimate.  Every social studies lesson should include one for or the
other of these aids. The use of the avanlable resources and materials for teachmg
any subgect, more specilically here for teaching soctal studies, enriches the class
programme. [t contributes directly or indirectly to effective teaching and Iearming
because the pupils sce, touch, teel, handle m some wants them to learn. Social

Studies 1s a community centred course and must derive the necessary resources

»
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from the community. These resources are not scarce, they only need to be

appropriated by the teachers.

When pupils handled samples, play with concrete objects. hsten to

reserved records ordirect imformatii Ve cexperts i certam fields they are
weserved records ordirect mformation given by expernts in certain fields they

stimulated (o learn, they remember more and as they acquire new skills, those

which bear more relevance to their lives are readily translated into action.

In sclecting resource materials for teaching the teacher ought to remember the

same guide principles which aid his selection of what to teach The following

criteria should be considered by the tcacher in selecting resource maternals. These

Are:

[

‘d

Appropriateness: The fevel of difficulty of materials selectimg for use i the

wcaching ol Social studies must be appropriate to the maturity of the fearmers

who arce going to use them. The range of choice must be wide enough to

cater for the needs ol the gilted, the average and the less able learmers
Objectives: A resource should be sefected witl speciic objective (81t view
s a ready made materal, ensure that both the objectives for which u
has been made and the objectives for which it s to be used are carclully
clwcl-':cd to ensure relatedness,

Content: Cheek the correctness of information, clarity of presentation. hias,
and specific contributions to topics under study.

Time effort and experience; Materials sclected should be cconomical i
terms ol time, effort and cost. For mstance, some study trips that require
raveling a great distance from school may be highly desiable. but they may

not be necessary if other avanlable resources are adequate. altermatively a




study trip may be more cconomical than other resources in terms of time,
cftort and cost because of the educational value it possess.,

3. Physical qualitics: Matertals sclected must be attracuve, clearly presented

"
il

+ with i(li{:as WC.II scquenced.
6. Manual: When commercially produced resources are to be used, care should

"be taken to study the manual (horoughly to ensure that methods of operation

arc clearly mastered.

The teacher can tap her resource in the following places ¢.g home where we
can found things like tools in !hckilchcn.’ My lanily member - in pictures cle. The
school ¢.g reading materials like magazines, textbooks, visual aids c.p Mannel
boardé., rcsdiﬁ‘cc pérsﬁns c‘.glcmflsnu-:n, Favmers, lawyers, librarians cle. Museum,
the Globe.

-So [ac the concern has been 1o vediceet the attention of the teachers to other
sources of resource complex job. Fach teacher should be able 1o work out his own
strategics so that he can make the best of what ever matertals that are avatlable,

Social Silltiics m Nigeria must operate in the Nigenan context, using all the
avaiIJnl-ﬂc resonrees in I;Jigcria. To be competent and cfieclive in 1caching Social
Studics the teacher must be resourcelul cspeciatly in providing and using local
resources.

“Fhe study of Zaccheus Kunle Oguntebi (1978) evaluated the quality ang the "

N

objcctives of t ogramme iploma tn mathemate. The study was concerned
J hﬁ:l?},oﬁm “”_5 ﬂd e ceononmicil 1 - Y o .
i ather tosanrees m e of e

with Diploma in mathematics Fducation. The study was conlined to the group of

thirty student intakes fo the propram ol the 1975/76 session only. 1 was
ol pmented

determined that the objectives of the progromme were acleved specitically. It
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was onl); concerned with the intrinsic evaluation of the courses taken in the
programmme. The intrinsic evaluation mcans the value or quality of the programme
bcipg taken.: The instruments used in this-study were fargely practicum aclivitics
and inlcra.clions with [975/76 intake.

“This particular project is nol related to evaluation of teaching and learning
of social studics with regards 1o teaching strategies of social studies in Ahmadu
Bello University Stall Schiool. The study was confined Lo a certain group of
students which will be relevant to the study of teaching and learning of Social
Studics strategics of pupils in Social Studics. 'Uhe objectives of the programme
developers were achicved specifically begause the research was concerned with the
quality of the course which will be relevant to this study in Social studics.

The inlslrmncm uscd in the rescarch will be uscful in the study timl' is practical
activities and interaction witl pupils,

Fvolution of community Development projects written by Sanson Cladipo
Olaniya (1992) was o know how it promote by Christian LEducatton in Nigeria.

This study was purcly on religious stadies, This rescarch work was
undertaken t:o cvaluate the COIllmlunily I.)qvclopmcnt projects undertaken by (he
le;;list Mien’s fellowship as they promole Christian cducation in Nigeria. 1t was to
ascertain whether or not what the members do arc really commlinily development
projects, and arc adequate for promoting Christian education. Survey of theorilical
vicws and statistical analysis of responsc from 517 Baptist men’s {cllowship
members drawn fifteen Baptist churches, from three zones with the Nigerian

Baptist convention is divided werce used.

The statistical techniques employed [or the analysis and testing of the hypothesis
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were the t-lest.

The work consecrated on religion while this rescarch is an social studices.
'Hll:‘ work was a community development while this study s on methods. The
mstrument used in the study showed that many arcas will be covered. While this
study 15 only on two schools. Tt then means that this wall not be relevant 1o the
study. The analysis and testing of the hypothesis that were used (o test that 1s 1-1esl
will be relevant to this because two groups will be mvolved.

The study of Emmanuel Kalan Waziri (1993) evaluated the principals and
Teachers roles in implementing continuous Assessment system in secondary
schools in Kaduna state.

The aim of this study was to determine the roles principals and (cachers
plzlycd to influence the achievement of the continuous assessment objectives. It
sampled 50 secondary schools out of 111 in the state and 50 sccondary schools
principal were used, while 451 teachers were selected out of 5.869 i the state
Yast educational records and questionnaires were used for the study.

His own finding about the usclulness of orientation is relevant this work
because 1l onentation, lectures are orgunilsud for social studies tcachers. the
teaching ol the subject will be more effective.

Ihis inding that supervision ol work could lead to achieving the objectives
ol an all round assessment of students learning will be relevant and usclul i this
project because if children’s work are supervised regularly the objectives of the

lesson will be achieved.
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2.8  CONCEPT OF EVALUATION

Evaluation is defined as “to find out, decide the amount of value of”.
Oxford Advanced Learners Dictionary D.i'Currcnl Enghish (1982:292) According
1o Mclnlyrc (1970), evaluation 1s ** the basis for decision makmg”, involving
“description. Judgment, and collection of pertinent data on which the base
Jqudgments (P213)” . The data basis for deciston making may be either the
descriptive or research type.

FFor the work at hand, rescarch type data will be used in finding out how the
tecachers present then lessons as Soctal Studies to the pupils and the behaviour of
the pupils.

Stuftle Bean (1871:40) defined evaluation as the “process ol dehncating.
obtaming and producing usclul data and information for judging decision
alternatives.

Skager (1978:23) postulated that evaluation 1s seen as ** the process of
finding out the value of the worthiness of a programme being undertaken™ 1t deals
with value judgment that comes from somebody outside the system or internal
assessment that 1s by SOmeone within the system. This 1s related with what | have
in mind; because 1 want to know the methods that were used to teach Social
Studies m Stall school of Ahmadu Bello University and how the pupils were
assessed.

The term evaluation means different things to different people. The
literature on evaluation contains numerous definitions each with its own purpose
and suggesting a different approach. Some of the meaning of evaluation advanced

by people hke Huge Scotett (1973:2) who defined evaluation as ™ the putting on
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wial and validation of our techmques, the qualitative and quantitative description of
trainee’s achicvements as well as those tcchniques employed in his programme
within a view 10 oblaining uselul information for reaching the best decision
altiernatives™.
Taylor (1930's), Suchman (1972) and numcrous other defined cvaluation as the
process of determining the extent to which abjectives have been achieved. They
also agree that evaluation includes detatls about (he students, particularty, the
amount of knowledge they have acquired and what they can do, the teachers, and
the resources for teaching methods fo teaching, students attitudes and valuces are
also measurgd. The result enable administrators, planncrsf and teachers to take
appropriate decisions regarding the appropriatcness of the objectives of teaching,
the content and the method, as well as the devices used for mcas:.urcd learning.

Evaluation as {ar as education of primary school pupils 1s concerned, must
~have a strong relationship with deciston making as such evaluvation in form of
needs assessment, mul serve as ;1‘n instrument for deciding what instructional
materials and methods are satisfactory and where change is needed, According to
Tuckman (1979:2 I.) evaluation cdnnoles some judgment” concerning the effects
of |‘)I:u1nccl change and rcpresents a measurciment ol effectivencess in reaching some
predetermined goal.”™

Tuckman (1979:67 - 68) went further to say that,” (he purposc of cvaluation
1s matnly Lo “ascertain the effectiveness with which the oh_iccllivcs ol the
programime is being achieved,”

From the definition I discovered that evolution studics is involved in all
arcas. lor example Jegede (19813 evaluated the Nigerian [ntegrated Science

.
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Project. The focus of the study was the achievement of the projects as well as the
performance in and attitude towards Integrated Science by the sill(icllls.

in cvaluation citizenship education for Adults, Aliyu (1985). indicated the
suceesslul delivery and aclhievement of the experimental programmes obyjectives
including the test scores oflcm‘ném, the evaluafion scores and commentarics of the
specialist observers. What | gained here s that test is one of the instrament the
(cacher can use to cv_aluhlc the |)lll])i]§ alter Itcuching has taken place,
ILis cphasised that evaluation has many functions and slomc of the tunctions
among others are the clarification and redefinition of the objectives as a result of
the :Ip;)miszll ol‘lcaming instructions activitics. Through cvaluation, tcachers gain
msight mto lcarncrs progress, probiems, strength and wcaknc.ss. Evaluative
evidence is helpful in planning units, guiding learning activities selecting matcrials
of instruction, appraising methods of teaching and revising the instructional
programne,
2.8.1 TYPES OF EVALUATHO)N: ' '

"l'ht_:rc are ways by wiich the cficctiveness of a programme or action ¢an be
cvaluated.
Olabode (1992) stated in cvaluation of Mamer’s programme in Kwara. For the
purpose of this study three popular types of evaluation procedure was examined.
Among which arc the follgwing:'

ad. : I)i:lgnoslic Fvaluation: As I[Ih(I: immc implics, this is a pre-

mstructional type of evaluation (o determine groups. Previous

knowledge, their present level and where to start a new programme
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front.

This system,of cvzﬂuatjon technique can be Iikcncﬂ 1o the findings
and recommendations of the teaching of scﬁ:ial studics in Kaduna
stalc prinkrry schools cspecially Zarta Local Government Arca of
Kaduna state.

b. Formative Evaluation: This type of cvaluation can be described as
those that take place during the course of a programme. Fovmalive
cvaluation may at timnes lcad to a rehearsal of progranune objectives,

methods or model of disscmination and facilitics involtved in such

K

procédurc.
‘Tlus rescarch is therelore a form of formative evatuation since the
teaching of social studics will continue so lony as the primary school
cducation remains, |

c, Susmmative Evaluzﬂion: According (o Scriven (1967:24) and Ouzigi ¢t
al. (1978:13), this type of cvaluation occurs at the tail cad ol a

progriamme, [t gives the overall result of the performance of such

' ' ! "
. K
-

: q progi‘ammc.
Bascd on this submission, formative evaluation takes place. while o
programme like tcaching of Social Studics is still in process, , while
stunmative cvaluation is usually mceant lor a progl'zthnnc wltich has
ended or will continue in another dimension.

Many advantages stand to be gained by evaluating a consciously planned
programuce, ‘

Tawrney (1977:28) and Bagah (1979:5) gave three grounds each for evaluating a
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social studies programme.

To Tawney a programme can-be evaluated duce to the undermentioned

lactors:
l. To improve the quality of such programme
L To defend and to re-assure the finding body that the programme 1s
relevant 1o the prevailing situation.
i 5 Because it 1s a common phenomenon for people to evaluate things

formerly or informally.
According to Bajah, evaluating a programme is basically for the following

reasons:

a. Measuring the effect of a given programme, against the objectives it
sels out 1o attain in an attemplt to contribute to subsequent decision-
making process concerning the progranumne.

b. To strengthen the programime.

c. To compare the gains of adopting a programme with that of similar

programme in a number of respects.
That notwithstanding, Cladebo (1984:7) said that evaluating a programme,
set out to achieve certain pertinent points among which are:

L To improve the methods used in spreading the programme.

t9

The aid decision-making process.

J

3. To obtain accurate information from the target population the
programme is meant to benefit.
4. For prediction of subsequent programmes and for healthy rivalry

: with other established social arganisational outfits.
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5 To provide feedback to the organisers and financiers about the
effectiveness of the programme.
All the above mentioned poings testily to the importance of evaluation i

every soctal programme established by individuals or groups.

2.9 EVALUATION IN SOCIAL STUDIES:

valuation 1s an cssential part of any academic programme. This idea
confronts the reader time and again as he studies plans for curniculum development
or innovations in teaching. While it has been and continues to be a matter of
concern for many who are interested i innovation and improvement i nstruction
in social studics, evaluation has not been a widely rescarched topic.

A decade ago, however, Allen (6) conducted a national survey ol the
cvulna.tion behaviours of classroom teachers. More than 600 members of the
National Council for the Social studies responded to queries about what should be
evaluated and what kind of techniques would be appropriate. The rescarcher
concluded that teachers generally do not evaluate in terms of thenr objectives, do
not take advantage 0]' a lull range 0['_pussiblc techniques, do not understand the
purpose of evaluation, do not have an adequate knowledge of statistics, and do
place great emphasis upon evaluation procedures that yicld a grade. There 1s hile
cvidence that evaluation has improved in quality since the rescarch was
undertaken. After a 1965 -66 study of educational practices of clementary tcaches
in Maryland, Duffey (83) concluded that evaluation had never been done really
well in the elementary school, that grading dominates evaluation, and that unclear

objectives deleat the proceeds ol evaluation.
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Fraser (111:576), who dircets a yearly review of curriculum materals for
the National Council for the Social Studies. after her most recent survey of
curriculum guides produced by state and local school systems, comments:

* Suggestion for means ol evaluating pupil’s progress
toward stated social studies goals contimue 1o be a
neglected area in many ()t'lilc gwides. Indeed, a
previous years, pancl members found the lack of
clearly defined goals and related evaluative measures
to be the major weakness in the current group of
guides.”

Some disturbing evidence relevant to the relationship of evaluation practices
in classroom to goals was uncovered by Tufle (329), who explored the usc of
|Iig|lL‘l‘-|L‘VC|It|llL‘Hlit)I;S by teachers il]‘t:\’il|lllzi|illg, attitudes m clementary social
studies. He fund that all groups investigated favoured goals emphasising attitude
and appreciations and favoured the open-end question as an evaluate device.
But when the teachers were asked to formulate therr own evaluation questions,
they did not adhere to these ongimal positions. Unlortunately istruction in a
methods course did not change the situation.

Some writers on the subject of evaluation explain the lack of effective
cvaluation tools i social :;lutlic:s by pointing ont that many ol aspects of growth
cducators would fike to evaluate are rather clusive,

IHow doces one know he has cffectively measured change or growth in ;|l-lilutlc'.’
How does one determine what the Tong -range effects of changes will be?

Call (120) pursues the matter in a discussion ol some changes taking place
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Fraser (111:576), who directs a yecarly review of cﬁrriculum materials for
the National Council for the Social Studies, after her most recent survey of
curticulum guides produced Ly state and local school systems, comments:

* Suggcestion for mcans of evaluating pupil’s progress
toward stated social studies goals continue 1o be a
ncglected area in many of the guides. Indeed, a in

. previous fcars, pancl members found the lack of
clearly dclined goals and related evaluative measurcs
to be the major weakness in the current group of |
guides,”

Some disturbing evidence relevant to the relationship of evaluation practices
in classroom lo goals was uncovered by Tulic (329), who explored the use of
higher-level questions by teachers in evaluating, attitudes in clementary social
studies. te fund lhIaL all groups invcsligalcd favoured goals ciaphasising attitude
ami appreciations and favoured the open-end question as.:m cvaluate device.
But when the teachers were asked to formulate their own evaluation questions,
they did not adhere to these original positions. Unfortunately instruction in a
methods course did not change the situation.

Somc writers on the sub_icbt of evaluaton explain the lack of clfective
cvaluation tools 1n social studics by pointing out thal many of aspects of growth
educators would .Iike' to evaluate are rather elusive.

How docs m.lc know he has effectively measured change .nr growth in attitudce?
How does one¢ determine what the long -range cflects of changes will be?

Call (120) pursues the matter in a discussion ol some changes laking place
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in {he arca of social studics, emphasizing that the entire instructional programs

'
3

shauld rccc'i"'v’c its direction from (Icsil'C(l bclmvliouml objectives - whether or nol
pupils think better, solve problems more efficiently, engage in more profutable and
mare creative activitics get along with people more effectively. To determine these
gains, innovative evaluate schemes will be needed.

Paper and pencil evaluatign devicés have long been the standard form (or
assesémenl, and for many of the inquirics tcéchers make about pupils such tests do
not result in the kinds of data that authoritics in the ficld are secking. The difficult
task of inveiting more cfféctivp data- producing techniques faces all those .. .

interested in improving social studies mstruction.

2.10 SUMMARY

I'he teaching of Social studies m primary schools has-beemconnccted with
the problems of teachers. Thus, authoritics in Social Studies (Dewey, 1952) Beard
1932, Lagle, 1977, Banks and Clegg, 1973, Okobiah, 1985, Uche, 1980, Adevovin
1977) endorse that the subjeet should be concerned with preparing the learner o
the student for the goals and purposes of responsible and effective citizenship

Finally, 1t is the strong beliel of the mvestigator that untul appropriate
attitudes are determined and inculcated into the citizens, our educational goals will
be Tar from reality i form ol achievement

Therefore, this study tries to focus on the teaching of Social Studies m the
primary school with regards to teaching strategies ol Social studies which might
have originated from the types of attitudes towards the subject. 1t also emphasizes

on the development of worthwhile and deswable attitudes i pupils because 1t is
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only this that will determine the success of social studies programme in Nigerna.
b, B 5
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CHAPTER THREE
RESEARCII METNODOLOGY
3.0  INTRODUCTION: - '
~ leln):/ lcchniqlucs abound in 1l;c pr';)ccss of gathering appropriate rescinch
data. FHowever, using a particular method depends primarily on the situation(s} at
hand, like research topic, time factor and financial position of the researcher.

Alhiral ct al (I98?;'4U) quoting Moscr and Kalton (1979) identificd a number
ol teehiniques for gathering relevant information or data in social investigation of
(his nature.

According to them, “such methods include questionnaire, interview, case
study Iscalin"gl mclh’od, ubs;:rvalion zu;d ddcumentary sources,

I3caring the above in mind, the questionnaire technique will be ased lor this
study. -according to Lawson ct al (1975:32) quoted by Allharian ct al (1987:40), they
submitted that ** the construction of a questionnaire involves (he rescarcher selting
down, engaging himsclf/hersclf in scrious. pondering before gathering relevant in
lbl:nmlliolam." Such information clould cither be extracted from wﬁ(ings of olhcrs or
[rom his own tmagination. ,

 Also Moser-and Kallon (1979:304), speaking on questionnaire method
uminl'ninc;;l that “in dcsigning a questionnaire, a(lcqulﬂtc care shopld be taken so that
the desired objectives will be arrived at with lited sub_iccli\}ilics.“ Therefore, 1
the construction of questionnatres that will be used for this study, idcas will be
drawn from several sources coupled with the rescarchers personal imaginations.
[sased (‘)lll the above nine (9) item on methods and 16 item questionnaire will be

developed along . Lickert scale, consisting of opinton questions, open questions and

v
v -
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pre-coded questions uscd on primary school education in A.B.U Staff school will be
administered on the respondents that will be randotly selected for the study.
+The respondents will be requested o react Lo cacly statement i ey of level

of available and not available in an attempt Lo arrive al an aceeplable generalisation.

3.1  RESEARCIH DESIGN

There arc vm'ious. mcthods of collccting data e.g survey, experiment,
histarical, library rescarch. But {or this study survey method will be vse wlich is
best for suttable for mcasuring attitudes. { will ivotve gathering of data about a
tm‘gctIpopulh‘tion from a s;nnplc and .gcﬁd'ra'] izing the finding obtained from an
analysis of the sample lb the entire population.
Questionnaire will be prepared for the respondent which. will be presented with a
list of statcments cibodying various degrees of positive and negative feelings, The
respondents are then asked 1o indicate therr agreement or disagreement with such

statcment.

3.2, CINSTRUMENT FOR DATA COLLECTION
Sin.cc the prime hloiivc of this research is to Qvuluatc the methods of teaching
social studics, a nine item questionnaire on mcthods and sixteen item on material
questionnaire were developed along like -scalc was used (o collect appropriate
information from the selccted respondents. While eleven item questionnaire oo
()la_jccliv(;s of social studies we developed for the pupil.
- The questionnaire was arranged into sub-scction A B and C scction A,

Sought infoumation ¢n the materials data-from the respondents, and the other hand
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Section B contains various methods that arc used in tcaching social studics. While
C sn)u;;hl information on the objectives of Social studies.
3 2 A 0
Very much  Much " Notmuch  notatall
Gronlund (1978:59) has stated that this technique provides infornnation

which cannot be oblained in any other way. And above all, it is scen as the simplest

and the best method of measuring attitudes, The questionnatre will be in form of
rating scalc. The questionnaire will be constructed and administcred to the primary
six pupils, teachers, Ahmadu Bello University Staff Schools. The information thus

colleeted will be statistically analysed to achieve the purposc of the study.

3.3 VALADITY AND RELIABILITY OF INSTRUMENT:

In order to make sure that the questionnaires are valid, they were constructed

and tried OII‘EIl lcaél three bundred |]ll|)i|5.illld not less than lllirlcch cachers i
schools not included in the sample. Respondents by a tick against cach item ol (he
qucsli(‘mmlircsa After reaction by respondents, the questionnaires were collected,
scored and analysed. The outcome ol the _u'ial tesling exercise assisted the

rescarcher to perfeet the wstruments Torv data collection,

3.4 THE POPULATION OF TIE STUDY -

|
o

* As carticr stated, this rescarch is cvaluation of teaching strategics ol Social
Studies in Ahmadu Bello University StalT School. 10is evaluated in the sense that
teaching of Social Studies in primary schools is 1o be examined with a view to

dentilying factors that allect pupils output. And to sce if the objectives stated have
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been achieved.

3.5 THE SAMPLE AND METHOD OF SKELECTION

Presently, Ahmadu Belio University had aboudt three primary schools.
Kongo, Main Camipus and BZ Annex at the time of this, two schools will be
involved. _0;10 groﬁplwi.ll be 11§C(l as cxpé'ril.ucnlu!, while the second group will be
control group. Oné class will be sclected at random to give the total of five classes.
IFor teachers a total number of ten of them will make up for the population that will

make up for the population that will studics while 300 pupils population will be

nsed.

3.6 STATISTICAL TECHNIQUE:

. | Afgci‘:l'l1c co'n;plet(:(.l QIIOSIiOIII;EIiI‘CJWIO.IJId have been collected from the
respondents, they will be cheek to make sure the pupils complied with the
instructions given in the questionnaires. Following this the responses will be sort
out amd arrange ;1c¢aut'(|illg to each class using codes thal will be assigned Lo thent.
Then the questionnaires will be taken (o the computer for analysis, [n analysis the
data collected from the 1‘cspondcﬁls in the school, percentage statistical procedure
were used. ' ) ' - .

ca . "

]

3.7 SUMMARY
This chapter las dealt with varous topics, These include tcachers and

targeted population, sampling instramentation of the instruments and proposcd

methods ol processing data, 10 1s hoped (hat from a teacher, schools population of
. _
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about two hundred a sample of at least (10%) ten percent will be taken i line with
experts recammendation,
ILis also mtended that rQSull i common eatrance in Social Studics involve 300
pupils will be :mnlyséd for the penod adentified which s year 2000,

Also, response [rom the same numbcer of pupils will be sought through
questionnaire covering, several arcas. Such responses shall be analysed as well,
[na Sill]”ill"illill]ll(.‘i', llllCSliOIIS will I)L‘ gi\;cnl ic) teachers whose reaction to them will
be cqually analysed. :

‘Statistical techniques have been identilted (or use. These st:llisliczll.mclhods

have been chosen [rom among many because of their relevance and suitability,



CHAPTER FOUR
4.0 DATA INTERPRETATION AND ANALYSIS
4.1 INTRODUCTION
s chapter deals extensively on the findings and discussion ol Lindings o
this rescarch. I n conducting this study out of the 300 questionnaire items
administered to the respondents, (puptls) 270 of the lot, representing 0% were
returned. While 13 questionnaire items administered to the respondents teachers 10

of the lot representing 77% were returned.



DESCRIPTIVIC ANALYSIES OF THE MATERIALS.
TABLE A1 FREQUENCY OF RESPONDENTS PR RI_’CSI.’ONSE OPFTION ['OR

EVERY I'TEM ON MATERIAL.

S/N MA'I‘IERIALS ' | . | AVAILABLLE | NOT
AVAILABLI

| Newspapers 0 0%_ 10 100%

2 | Magazines 0 0% 10 100%

3 l’crio(lical‘s | | 0 0% I(}. 100

4 pmnphlcls ' 0 0% ]U. 100%

5 Textbooks 10 100% (0O 0%

6 | Pictures o 0 | 100% |0 0%

7 ‘I5i'sp|uy:'i | e 100% |0 0%

8 Planncd boards 8 80% 2, 2%

9 7| Graphs and charts 8 RO, 2 2%

10 Maps and globé 6 60% il 4%

W ('_‘.nstumc.s ' | 0 (0% 10 FO0%%

12 Radio | 2 20% 8 8%

13 Records 2 20% 8 80%

4 'I'“"zl.pc rcco.rdcrs. 2 20% |8 80%

15 Tape rccortlé 2 20% 8 0%

16 - | Tclevision/video 2 200-0 8 80%
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TABLE 4.2 FREQUENCY ON RESPONDENTS IFOR RiiSI’ONSIE OPTION

FOR EVERY ITEM ON MIEETHODS,

No | Mcthods Frequency | Used% Not Used
l | Discussion method 10 100% 0%

2 Inquiry Method 4 405 6O%

3 Questioning method 10 100% 0%

1 Project method 10 100% 0%

5 Debate Method _ 3 30% 70%

0 I{x‘cursi(.)n method .I(I [00%% (%

7 Play -way method () 0% 100"

8 | Activity method 10 100% 0%

9 Role play method 0 Yo 100%

GENERAL OVER-VIEW OF THE FINDINGS
Table 4:1 .7 DESCRIPTIVE ANALYSIS OF THE MATERIALS.

I'rom the table 4.1 1t shows that textbooks, pictures and displays are
available representing 100% and 0% not avadable fannel boards, and charts are
avatlable representing 80% and 20% not available maps and globe representing
60%0 avarlables and 40% not available,

Radio, Records, tape recorders, and tape records representing 20% available
and 80% not available Newspapers, Magazines periodicals and pamphlets

representing, 0% available and 100% not available.
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TABLE 4.2 | DLESCIJ{II""'I'I’VE ANALYSIS OF TIIE METIIODS.

From the table it shows that Discussion method, Question method, project
method, Excursion and Activity methods are being used by many {eachers
representing 100% used and 0% not used.

inquiry lilctlfod representing 40% l:lSCd and 60% not used.

\ DEbalc method representing 30% uscd and 705 not used. While play metheod

and role playing method represent 0% used and 100% not used..

¢ ' -
[
\

TABLE 4‘.3 DESCRIPTIVE ANALYSIS OI 'l‘l‘lEIOBJECPl'IV'ES.

.From the table it shows that objectives number [ and [ which says that
children self confidence and initiatives based on an understanding ol their own
accomplishment and potentialitics and their own worth, incrcasce knowledge and
appre‘cialtion' of our past back ground and moral values and Dcvclép in
understanding of how the lives of people who lived in the past affect our present
du){ lives angd how wi can‘improve the present for the future were very mueh
attained. While No 2,3,56,7.89, 10 urc. nm.'ch attained and only No 4 which is

not much attaincd.



4.3  OBJECTIVES, FREQUENCY OF RESPONDENTS PER RESPONSI
OPTION FOR EVERY ITEM ON OBJECTIVES
S/N Objectives 3 2 | ] Totl | a ’)t:!\ll’”
Ven ol Not
Much | Much | much | at all
1 The Social Studies helping von 1o be 231 21 0 i} 741 30| Very meh
responsible and active citizen attned
2 Does it help you it undersianding the 171 72 I8 3 (75 2.5 | Much
‘hmm-cmu;mnc problems ol the country attimned
how they snise and how they are being,
resolved
3 Does it miake the environment physical, 1o | W 9 ]S Y3 Much attinned
social. cconomic. polincal more
micllynble
4 Docs 1t help von (o participate m socnl 44 78 21 9 S0 19 | Not nuich
activities and provide yon with attained
knowledpe Tor occupation” _ _ . | B -
5 _Does it help you 1o ilp.])ll..'t;lill;: CIvIC t2u - s ] ] 585 2.2 | Much attmned
dusties and responsimhties
e Docs at help vou o develop independent | 135 15 LR} 15 SN8 211 Much
thinking and dgement? attained
7 Does i help vou o create a know ledge _147 75 36 15 vl 2.2 h:\‘lli:;___-_ N
ol appreciation ol the principles attaned
underiving sound and enduring
govermmeni and sociely?
8 Docs 1t promote broad mierests. m co- 168 () 36 G GO0 2 Not much a
opetation tolerance tar the e\_\"nlp;nh) |
with all ethnic groups and creeds”

e




Docs 1t merease knowledge and 150 03 15 0 6GR1 2.5 | Not mch
apprecrition of our past backgronnd. allpned
and moral values?
Does 1t help us o tansnal onr enltural 62 (L3 15 0 627 23 | Notmuch
heritape? atbzned
Does 1t help vou to develop an 192 57 15 O 705 2.0 | Very much
understanding ol how the hives of atlarined
people invelves i (he past alfect our |
presemt day lives and how we can
paprove the present lor the latere

RESEARCH QUESTION

The rescarcher mtends to test the following hypotheses:

I There is no significant relattonship between the teaching of Social Studies and

the performance of pupils ni the two schools of Ahmadu Bello Universan Stalt
School.

. There 1s no significant relationship between the age of Social Studies teachers
and their techniques of teaching at the two schools of Ahmadu Bello
University Staff School.,

. There is no significant relationship between pupils who are exposed to the use
ol instructional materials and those that are not exposed to it

v, There is notsignificant relationship between the evaluation techniques of

Soctal studies teachers at the two schools and pupils performance.
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4.8 SUMMARY
‘The study on performance and attitude of pupil’s towards Social Studies has led (o

the tollowing findings.

i.  The highest qualification of the majority of the tcachers tcaching under siudy
was N.C.E.
ii.  Like'the prc'vious' studies, discussion and lecture mcthods were still the most

[requently used materials of teaching Social Studies,

iii. _ Both tcachers and pupils gencrally held positive attitude towards Social
Studies.

iv. Teaching Aids and (extbooks remain an untackled problem at the time of this
‘sludy,

v.  Findings on this topic 1s similar to carlicr findings on similar studies carried

out.by other rescarchers in olhcr,,pzﬁ‘ls of the country, Adeniyi (1981)
Abdulkarcem (1986) and Gajere (1992).

vi.  Both tcachers and pupils arc of the view tha( Social Stu.dics should be made
compulsory for award of prituary six certificale.

vii.  Most pupils rated Social Studies as important as any other subject taught in the

'school.




CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMLENDATIONS

5.1 thfd there is a beginnming there must an end goces a popular sayimng. This chapter s
the last but not the least which trics o review once more the n_m_iur queslions being
asked and,:ﬁn(lingS_v_nutﬁC during the course of this slud_\,f. Thercalter, conclusion,

L3

recommendations and suggestions for future research given.

RESTATEMENT OF THE PROBLEM

e
b

The topic under study is Evaluation ol teaching strategics of social Studics:- The casc
of A.3.U Stalf Schools. The study ha.s atlempted to answer the following guestions:

I - How well arc the pupils performing in Social Studics at the primary School

level? | «

How well trained arc the teachers teaching Social Studics
ii. Docs the age of teachers aflect the out-put at the primzu'y school?
ii.  Arc there adequate tcaching/Icarning materials to be uscgl by teachers at the

primary school level in A.B.U Staff School? |
iv. . Are the teachers using relevant instructional materials in (cacling Social

Studies at the primary school level?
v. . Docsthe sclrloo'l il(llllillib:ll'ill_i()ll support and ¢ncourage Sociall Studies teachers

to conduct ficld trips?
vi. Is the condilion of services of tcachers at the primary schooi level molivating

;
their in-put?

vii.  What are the other problems militating against better teaching of Social
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Studics in A.B.U Stalf School.
viii.  Are there ways that these obstacles could be removed to enable better teaching,

- of Social Studies at the primary School level i A.B.U StalT School?

5.3  SUM MA_I:!Y |

53.0 COLLECTION OF DATA
To help dctcrminc. miore accurately the attitudes to pupils, it becomes necessary (o set

two kinds (;I‘ questionnaires, onc for teachers and the other for pupils. In some cascs oral

interview was cployed, -

To test hypo'lhesi's 4 Achicvement test was given 1o two groups of pupils, those exposed to

tecaching aids and those not exposed to. Queslionuairc were administered to two A3 U

Stafl School, the data collected was statistically analysed by using statistical instruments and

»
L

percentage.

5.3.2 STATISTICAL ANALYSIS AND FINDINGS
In the process of analysing the data collected the following statistical technigoes was
utilised with percentage and the hypotheses propounded. [From the statistical analysis of (he

data the following information was gathered,

Hlypothesis 1; Is accepted because there is a significant
Flypothesis 20 . Shows a significant difference and so the hypothesis also rejected.

Hypothesis 3 1s accepted as no significant difference is observed.
Hypothesis 4 The hypothese is rejected because there is a sigmificant diflerence.
Having analysed the interpreted data. the following observation was made.

8 Most Social Studics teachers were NLC 1L graduates. [t was discovered (hat there
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\;verc liﬁ opporiunitics fdr workshops, seminars and inservice training, The Researcher
obscrved (hat |11§|1y teachers are thirsty 1‘olr more knowledge. Hence, making most ol
them cl’cs;icralcly rﬁ:ﬁucstiug fm.' opportunitics to go for further studics,
.10On methods of {caching, it is unl'm'lu.nal'c that most teachers still capitalise on (elling
and discussion m‘c;hods.- This 'l"Ll:‘lh;.‘l‘ con firmed Abdulkarccm.’s findings.
Social Studies is mentioned earlier, concern itself with the total aspect of man. It
trics to get a complete picture of man and his activities and by so doing understands
man fully. This means that Social Studics does not study man’s_activitics scparatcly
but by rclating and.integmting one action of man with anotl'wr, it arrives at time
'undcr_standing of nilan(Uzoagul.ul.l 1981:2). Other subjects Iiké Geography, | listory,
Economics try to understand man by laking a lock at one single aspect or one arca of
ll‘ml.ll only. In tllle Ii{ghfoflhc ilBOVGE I‘Illf‘Ol'll'lﬂll'Oll, it is, an unc[isbputnbic fact, that the
léaching o[ Social Sltxdies is as respectable as teaching Ccography and History.
nthe area of textbooks, 1'.l1ey arc very csscnfial tools l‘c_achcrs usc in the tcaching of
S()Ci;ll Studies.
They provide vast quantitics of information on the world and il’.;s operation that is
esscntial ffn‘ study { H. Corbin in NERC 1981:32). Most teachers said the textbooks
they use cover the Social Studies Syllabus. Out of thirty teachers, 20 of them

representing 66.66% answered ‘on the affirmative that textbooks they use over the

syllabus, I';;::-r primlzuSr six. The obscrvali‘onl is not far from l'Ilcl led that in the past
until latcly most Social Studies textbooks were geared towaids helping pupils pass
cxamination, Meaning that they were exam oriented. It wasl also discovered that
teacher have o t(;:;t books of their owi, they rely on pupilis' 0w1‘1 and also no tcaching

atds to illustrate what they are teaching,
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5.4

CONCLUSION | . i

Reports on textbooks was not favourablc, they wesc ina(lcquallc in quantity, The
general in.formatioﬁ form pupils response seem (o be very sunilar (o those of thetr
tcachers. Most of them sce Social Studies as a worthwhile and a valuable subject.
Secrics of statements were presented such as ** Learning Social Studies teaches me
how (o [ind something on my own™. Majority of the responses were positive. 105
21.88%) a!ul 182 (37.91%) strongly agrecd and agree respectively.

dll Social Studies cannot contributc to what I'waut to become in future, 24 (5.00%),
120 (25.00%) disagreed and strongly disagreed respectively,

When asked if Social Studics is boring many of them disagrecd. Another issue put lo

the pupils was “Social Studics is the study fo man’s relation with his environment.

Maﬂioi*hy strongly agreed.

Y

On the whole, the attidudes of both tcachers and pupils towards the subject 1s

favourable and encouraging. As such they are of the view that the subject should be made

compulsory up to the award { Scnior Sceondary School certificate (SSCILE).

RECOMMENDATIONS
Now that opportunities are available {or social studies Lducation in form of Seminars.

Workshops, Con l’c‘rcnécs and inscrvice traning organised by SOSAN, Universitics

and NERC, the government and other employers should make it o point of duty to
scnd teachers 1o benefit from those programime,

If teachers are encouraged to pursue higher education, no doubt the monotony of

using the same inetfective methods in teaching social studics may be remuedied.
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Because (l_il_'l'crcm methods of teaching \_u-'uuld be highhighted, how and why they
should use tem. They should be sent on practical to further re-enforce what they have
learnt.

Teachers could be advised to mmmnisce too much dependency on imported or ready
made teaching aids, The teachers should be encouraged 1o improve by making use of
whatever is available in their local government. Teachers are expected to be creative
minded. The practice in some colleges of Education and Universitics which makes
pupils to offer creative Arts as a lll?llUl' course should henceeforth be made a
compulsory requirement for every teacher that weot on training,

To arrest the problems of textbooks, there 1s the need to mtensify campaigns through
(‘onihrcnccs. Seminars and Workshops. The call for indigenous authors who have
great knowledge in Socral Studies to write textbooks on a variety ol topics for use m
our primary schools should mounted. The government should endeavour ot find the
production ol such textbooks, while authors with shallow knowledge on Socral
Studics should be (Iis-.:m_u';lgul by banning the production and sale of such books
Previons :I‘Ht! present studies have ICLII.\IIIIIHUN!CL‘ that Social Studies be made
compulsory for the award of SSCE. This suggestion should be taken serioushy
SOSAN and Associate bodies should forward this request to the Federal Mimsiry of
Education and steps should be taken to effect urgent implementation.

The teaching of Social Studies i our schoals should be handled by tamed teachers
to help pupils right from the start develop proper understanding ol the concept of
“Social Studies™ as an tegrated subject and NO'T a combimation ol subjects. This
crroncous .illlpl't.‘hhilnll must be Clll'l'l-.'L‘lL‘(l.

The Social Studies Syllabus for primary schools ts stleat on such topies as the
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methods of tcaching Social Studics and Resources, these topics should be taught and
practicals should be undergone for primary onc (o primiry six.

Pupils should be trained to know and have proper understanding of the Nigerian
Socia] Studics Objectives in order {o uphold and promote these objeclives in his life
lor a productive and uscful citizenry. In other words Social Studies should be taught
to cmphaéisc the elfective and the ])sycil_6||:10t01' domains.

Sociatl Studics teachers should tey as much as possible to mnake their classrooms
attractive with materials, that cxhibit or advertise Social Studics.

Students should bel cncoLuragcd by their tcachers to write on lhihgs in their
cavironments ¢.g their fanily lile, school, friends, ncighbours, vegetation, rivers,
ceremonics, occupation cte. they could be edited and type and kept in their hbrary or
i the hicadmaster/hcadmistress oflice. These will serve as first hand mformation for

other Social Studies tcachers and pupils who may find themsclves in that locality.

SUGGLESTIONS FOR FUTURE RESEARCH

A similac study should be carried out in other schools of the Federation so as Lo
gel the rue or a complete picture of pu;;i}s towards Social Studies through the
teaching,. |
Rescarch should be conducted on the relationship of Social Studics 10 other social
seicnees smibjccl's'. '
Studics should be carried out to determine or to assess the impact of social studics in
the process of changing the lives of Nigerians for the better.
Further research is necessary on the methods of teaching social studies so that

teaches may be betler prepared 1o scleet the best mcethods Tor teaching the subject,

4.
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Rescarch should be carried out on the effectiveness of improvised materials, since the
ready made ones may not always be at hand.

Investigation may be conducted to find out the attitude of education adnimstrators
¢.g the Headmasters, headmustress, Inspectors, Directors and all concerned with
cducational matters towards social studics.

Through this study, it was discovered that teachers and students have Favourable
attitudes towards social studies, therefor, other factors like funds and facilities that

could affeet the promotion of Social Studies should further be investigated.
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APPENDIX A
FTEACIIERS QUE:S'I‘IO.NNAIIRES ON TEACHING OF SOCIAL STUDIES

This is a l'i;I}SCill'Cll on {caching ol SociuI‘Sludics in AU Stalt Primary Schools.
Social Studies is a programme of study which a socicly uscs (o instil in pupils, the
knnwlcdgc,\skills, attitudes and actions which they consider worthwhile,

It ts one of the components in a sociely’s attempt to instill desirable social

. F ’

understanding, behaviours and a.ctions_' in it’s citizens. s for this reason, that the
importance of this rescarch cannot be over ciphasised.

Your co-op.cration n rcspondinig cz_;rcfully and honestly to all the questions overleal
will be zipprcciatlcl‘:d ‘ |

Thank you for your co-operation.

Mrs, Kale Ifiscwimlmr
R - | " IFaculty ol Education

Social Studics Department

Ahmadu Bello University

Zaria.
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| QUESTIONNAIRE FOR TEACIERS
PLERSONAL DATA: -

Sex: Maic[ ] - Fennale ] |

Qualkilication(s): Pleasc indicate arca of specialization

Grade Tl . BEd oo
N‘C.E.‘ ...... e o ' B.Sc.(Educ.)..coooieiinnne
BA (Educ) oo | MA
B Eau.. ..................................... MEd

Teaching 'I"ibxpcrién‘ce:

1. L.ess than one S'cal' [ |
i, | -3years | ]

i, 4-7yeus [ ]

v, 8- 10 years| |

V. l .IO -20 years [ ]

vi. Over 20 years | ]
chali(m:'Urbnn 1 ' ] | Rural n[ [

Yor lun? long have you been teaching Social Studies i Primary School?
. - Lessthan I year| |

i, | l-3ycars [ ]

i, 8- 10ycars|[ ]

iv. .IO - 20 years [ ]

v. Over 20 years | ]

Have you atlended any course in Social Studies?
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| Yes| 1. o NIU'[ |
SECTION B

Tick [ | for the methods you used i teaching Social Studies
1. Discussion Mcthod | |
2. Inguiry Mcthod | ]
3. | ‘The Questionnaire Method [ ]
4, The Project Mcthod [ ]
5. - I)cll?;llc Mplll()(l 1] |
6. Excursion/iﬁcld trips | ]

| 7 _ Play ﬁay Mcthod | ]

8, The activity Mcthod | ]

9. Rolc PMlaying Method [ |



SECTION C Tick Yes or No

Resource Matenals of Facilities Available

S/N | Materials

Yes

I Newspapers

2 Magazines

3 Periodicals

4 Pamphlets

5 Textbooks

6 Pictures .

7 Displays

8 Plannal boards

9 Graphs and Charts
l.U Maps and Globes
I ] Costumes

12 | Radio

13- | Records

14 | Tape recorders

15 ) Taped records

16 | Televisions
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PUPILS QUESTIONNAIRE

Tick the one that 1s suitable to you

S/N

QUESTIONS

Very

Much

Much

Nol

much

Much

Nt

at all

Is Social Studics helping you to responsible

and active citizen?

[ §8]

Does it help you at understand the Socio -
cconomic problems of the country how they

anise and how they are being solved?

Doces it make the environment physical,

Social, Lconomic, political more intelligible?

Does it help you to participate in Social

activities and provide you with knowledge

for occupation?

Does it help you to a appreciate Civice duties

and responsibilities

(€]

Does it help you to develop in dependent

thinking and judgement?

Does it help you to create a knowledge
ol appreciation of the principles
underlymg sound and enduring

povernment and society”?

Doces it promote broad interests i Co-
operation tolerance for the sympathy

with all cthnie groups and creeds?
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9 Does it incrcase knowledge and
appreciation of our past background. and
moral values?

10 Does it help us to transmit our cultural
heritage ?

I Does 1t help you to develop an

understanding of how the lives of people
who lived in the past affect our present

day lives and how we can prove the

future?
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