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Abstract

The purpose of this study on the attitude to Language 
teaching methodology was to find out whether any one of the five 
methods included in this study could be said to be deliberately 
and generally pursued by ESL teachers in our schools and Colleges. 
The study also sought to know why the respondents esponsed such 
a method and whether it was popular in the literature on 
language teaching methodology.

The questionnaire approach was used. Thirty-five statements 
were made in favour of the methods and the respondents were 
required to show their degree of agreement or disagreement.
Because of certain limitations the researcher restricted his 
study to Zaria and Kano only. Altogether, 210 trained teachers 
formed the population for the study.

Their responses were analysed and tabulated in the Likert 
Scale and also in percentages. It was discovered that the majority 
of the teachers (85%) favoured the eclectic approach. A global, 
look at their reasons for choosing it revealed that the teachers
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valued experience and flexibility in the choice of methodology 
in the classroom.

The other methods were favoured in this orders 
audiolingual (72.5%), the communication method (70%), the cognitive code

   and the traditional grammar - translation method which came last 
(with 57.7%).

Many writers recommend the eclectic approach highly.
Prat or Lewis (1976) for example, justified it on the ground that 
no one method had the whole answer. On the whole, the method 
holds out the promises of flexibility, adaptability and even 
individualised instruction all of which speak well of it.

It was further noted that the respondents did not favour 
the cognitive code-learning method as much as they favoured the 
andiolingual method even though, in the literature, the former 
seemed to enjoy better prominence. The audiolingual method came 
next to the eclectic approach, followed by the communication 
method. The cognitive code learning method came only fourth to 
the eclectic approach.
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The researcher considered it relevant to recommend an 
improved training programme for prospective teachers. Such a 
programme should take into consideration the personal attributes 
of the trainees (such as age, maturity, personality, motivation 
for becoming teachers and experience of children and adults), the 
individual and group attributes of the pupils they will face, and 
the nature of language teaching in general. The programme envisaged 
should discourage potentially damaging or ineffective individuals 
from joining the profession. It should provide continuing personal 
education for the teachers, give them general professional training 
as educators in addition to special training as SSL teachers.

Further research in this field is possible. For example 
the scope of the present research can be expanded to include 
more States in the Federation; a comparison could be made between 
the attitudes of trained and untrained teachers; and a comparison 
of the attitudes of teachers at different levels of professionalism 
could also be made.
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