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The study also showed that the students in
secondary school have high regord for the Biblical
counselling services rendered by the Christian religious
studies teachers, The Christian religious studies
teachers do make use ol the students' records and observation

of the students! behaviours both within and outside the CRS
classes to mark the areas of need for counselling services.
Based on the above findings, it was concluded that
since CRS teachers are well exposed to principles of
Biblical counselling and are willing to offer the counselling
services in their respective schools, students particularly
Christian students should have no reason not to be responsible
members of their scﬁool communities and in their respective
homes s
For the CRS teachers to be able to serve effectively
as Biblical Counsellors, some recommendation were made.
First, that the Ministry of Education through the

Principals should provide adequate facilities to enable the
Christian religious studies teachers render more effective
counselling services te their students in secondary schools.
In addition, they should be given some incentives or
motivation which may be in cash or kind since the counselling
work iz done in addition to their primary assignment of

teaching their subject of specialization.
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DLEINITICN OF [LRMS

i1iblical Counselling: his refers to counselling that
is basad on 1rinclijles or the

technique
teachings of the christian Holy

Aible.
splrit of discernment: This 1a Ged glven sbility by
which a ecounzallor is nble to have
an insight into the niture of the
rroblem(s) of\pia client and now to

help him tackle the problem(s).
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CHAPTER 1

INTRODUCT ION

1.1 Background to the 3tudy

it may be observed that Nigeriat's Jevelopmental

effortas have been unable to keep pace with the rapid

soc lo~economic changas that are taking place in thae
sociaty. Many Nigerlans are worried about thaese
changes sinca it appear that thelir children and
young adults are ill-prepared to copa with the
consequences.

Tha soclo-economi¢ changes in Nigerla today
have affectad the family and home life. It is
felt that tne rapid socio-economlc change, and
the gradual industrigllzation of imigeria arae, in
part, responsible for some of the negative
influgnces on the famlly and home life., For
instance, there are some parents today who cannot
spare sometimg to Stay and dlscuss matters of
common interest with their chlldren and wives,
Some parents are marely interested in acquiring
money and do not odother themsaelves about what
happens In their families. As a result of this
type of behaviour, there are broken homes. Tha
family is where the children should exjerience
love, affection, acceptance, security and all
kinds of parental care henca the negd for the
proper uphringina., The chlldren are supposad

to receive gu;dah20~aﬂq-€6uuau;¢1ng first from
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their parents. But whe,, parents reject the homes,
tme vhildren grow to become problems t- themselyes“ ~
and to the society in géueral, as we are experlewclung
with ma.y you.q people today. The family has failed
in thls respect.

Another place tnat helps in molding character of
the children is the church, But unfeortunately some
of these pareats do not go to church themselves.
Since parents do not attend worship services thelr
thildren locse the opportunity of being led to the
church In thelr tender ages. Cuildren trom this
type of parents laCk parental and spiritual
tralining. Thi; is because the religious Institution
plays no part in the upbringing of sucn children and
this means alot ln the lives of the children.

It is a fact that as chilldre: grow, they also
face problems at their age. At each developme.tal
level, individuals have certain specific needs which
must be satlsfied il some form before adequate
development could be achieved. The needs of the
primary school puplls differ from those of secondary
schools and jﬂeﬁvary according to theilr developmental
levels, The study carried out by Okon (1982) confirmed
that the needs of the comtemporary youug people are
nngriousf It should be noted that these needs are
related to thelr developme..tal stages. For instance

a young girl who is experienclig menstruation for



the first time might regard it as a serious problem and

an embarassing situation in her life due to inexperiencee

At such a time she needs to be told that menaration is not

a disease and should be informed on how to handle the
experience properly. She also needs to be informed of the
implication of that level of development. That is, she

can be pregnant at any moment if she has any sexual relatione
ship with men; that will help her get over that developmental
problem. To enable them pass through the developmental stages
with less embarassment and worries, parenta, teachers/counsellors
ahould intensify guidance and counselling services for their

¢hildren.

It is clear that unsatisfied needs within an individual
child can easily dispose him/her towards certain kinds of
behaviour. An individual's needs, especially during these
developmental periods should not be ignored. If they are
neglected, they will be a danger to her/his welfare.

For instance, Durojaiye (1976) outlined the developmental
needs of adolescents in this country as followst

1. attaining individuality;

2. making progress towards an organised

personality patterns

3, developing a philosophy of life;



4. developing a concept of value and
desirable behaviour;

5., achieving a place 1n the society;

6, understanding of personal asseils
and liabilitiea;

7. maturing of plans for future living;

B, establighing deep peraonal'relationships
with individuals of both sexes;

9., learning to adjust to changes resulting
from physical growih; and

10. learning to live independently from
parentsg.

To meet all these needs of the children,
the school ia the last hope for many parents.
Thig therefore, calls for the junior and senior
secondary school curricula, among others, ito be
built around the developmental needs of the
adolescents, otherwise education for this

particular group might be irrelevant. an

irrelevgnt educational programme might create

frustrations for the learners because their baslce

needs cannot be patiesfied. Such a programme might
also compound atudents problems as Okon (1984)
indicated. The society is ohanging almest everyday
and education in the country is under preasure to
effectively serve the needs of students and the

changing society. The increasing

emphagias on the need to provigde
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a curriculum suited to the needs of Individual
student requires aefficiont planning, co~ordinatlion
and the provision of functional guidance and
counselling services,
when an individual cannmot satisfy hls
developmental nceds, he might be tempted to do
several things to cope with the sltuatlons facing
him or her, Nwege and Jones (1282) and Qkon
(1984) carrled out a study using Barewa College
Zarla to find out the actual fproblemg of
secondary school students. The anlysls of the
study showed that their major ; roblems were in
six areas:
a- those related to academic work;
b. those reloted to thir future education
and work;
t. those related to thelr home; family and
money
de th se related to thelr physical
development and personal relatioms.
e. those related to health and
f. those that have to do with school
discipline (junior).
Look1ing at these ,.roblem areas of students, it
is clear that bhﬁléninySyAthey can be assisted

is through intznsive Counseiling services in schools.
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of forgiveness, obedlence, devotion to duty,
orderly behaviour ang selflesa service to

God and to humani ty.

These objectives are to be realiged by the students
through intensive guidance angd coungelling serviceg
in secondary schools,

The achool ig being coneldered by parents ag

their lagt hope because they know that there are

coungellors who can help the students to get
golutions to their problems. The students have
several kinds of problems such as lack of
pPerental care, sexugl Problems, drug abuse, !
inferiority complex and many other kinds of problems,

According to popular Newspapers, most of the armed

robberies, drug abuses, sexugl harassment, g1) kindas
of corruption, of the country as the work of the youths |
who are Just between the ages of fifteen to twenty two
(15-22).

Assegsing thig situation will reveal that there

i9 something wrong somewhere, hence the need to

evaluate the pPerformance of religious studies

teachers as counsellors in secondary achools.

l.2 Statement of the Problen

From obgervation, the behaviour exhibited by

secondary school students is a cause of great

concern. One wondersg what could be the cause of
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such bahavicure The scrool ia established not
only to educata students acadeamically but spiri-
tually and morally as well. Tnils neceasitates the
nead for comnsalling services for the young people -
1f tacey are to grow and make meaninaful ccntrlbutlon,; ;
to the development of the communitya i

1t i3 assumed that with Cchristian religicus
teachars in seacondary schools, studsntas would be
properly guided on spiritual and moral matters.
slnce obsarvation of students' behaviour suggests
that they are llkaly not tecelving prorer counselling
servicas, t e re2searcher set cut to find out the true
sltuation in the schools = iLenior secondary sénools
in particular. T7The following aspects of the tople
will trerufore be inwatlgated:
1ls whether or not the religlous stucles
teachers can serve as 3lbilical counsellors
in secondary scnoclsy
2« 1f they do, how they prapare and plan for
tha Mblical coungelling sarvices in
achool y;
3. Methods and techniques of discovrring
areas of roplems for 3lbllcal counselling
sarvicea in schoolay

4, Suitabllity of faciiities and equipment§
for Biblical counsalling services in

secondary school sg
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rnvaluation of students' attitudes
towdrds counselling sarvices in
schools;

Jhether the religicus studias tgachors
are ;roiesgionally compet:nt <nough

to couunsel the students in 31l arcos

of lifea.

1e 3 ruscarch QUu:'ition:l

wYhis study will attempt ro unswer ciic

followlng questlions:

1.

2e

B

Aare relliglous stud@es teuwChers roeally
glving counselling to students in
saecondary schools?

If yes, what are the usugl prop.ration
and plans of religlous studlies teuachers
for counselling services in uchools?
are r.:liglous studles teuchers huaving
spucial ofrices or venues for .deguate
counselling services in schools?

what mathods do they use Lo discover
areus of problems for counsclling?d
what are the attitudes of cthe students
Lowurds counselling scrvices of the
religlous studies teuchers?y

Are the religlous studies teuchers

professionally competent co glve guidance
cn all the academic, social and s..iritual

problaems of the students?



1.4 Baslc Assumptions:

1. All religious gtudies teachers are involved
in counselling services to students in

secondary schools;
2 All religious studies teachers normally(
prepare and plan to give counselling

services to students;

Be Religious studies teachers have conducive
venueg in schools for coungelling services;

4. Religlous Studies teachers use the same
methods with other profesgsional teachers
to find out areas of problems for
counslling services;

5. All students accept and glve high regand
40 all counsellors in secondary schools;

6. All religioug studies teachers are
professlonally competent to counsel
students on any area of dally activity.

1.5 Hypothesig:
Based on the stated problem, as on page eight the

following six hypothesea are formulated:
1. There is no significent difference
in terme of qualification of teachers
in thelr competency in counselling
in gsenior secondary schools;
2¢ There is no significant difference in
the profeassional training of rellgioua

teachers for counselling services



3.

- 12 -
from that of other subject teachers
in the schoolss

There is no significant difference in
the venues where religious studies
teachers offer counselling services
to students from those of other
professional teachers in secondary

schools;

There is no significant differeunce in
the perception of the studeats and
that of the teachers as regards the
competency of counselliug offered

by the teachers in senior secondary
schcolj

There 1s no significant difference

in the methods used by religious
studies tegchers from those used

by other subject teachers in
secondary schools to find out areas
of .ieed for counsellihqi

There 1s no significant difference in
the competency of religicus studiles
teacherg as counsellors from that of
other professlonal tegchers in

Eeccndary schools.
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1.6 Purpose of the Study

1.

2e

3.

5

6a

The purpose of this study is to:

Investigate whether reliqlous studies
teachers are really counselling senlior .
sacondary school students on how to
nandle their problems;

Determine the vreraredness and plans

of the religlous studies teachers for
counsell ing services;

Identify the methods amnloyad by
rellqious studies teachers to dlscover
areas of problems for counselling.

Find out the prevailing attitudes of
students to counsell ing services in
secondary schools.

Find out the venues used for counselling
services in secondary schoolsy and
Determine the professional competency

of the religlous teachers as counsellors

in secondary schools.

Significance of the Study

From the avallable literature, it appears

there has been no research work done in this

area,

The findings of this study would

therefore be of benefit to the following

cateqgories of people:



1.

2

e

5.

It is hoped that, the result of this
study would provide first hand
information to the schoel authority

and other teachers on how religious
studies teachers operate as counsellors.
The flndings of this study would
encourage rellglous studies teachers
who have not besn seriocuz in the area:
of counselling to start particlpating
fully im schools. |

It Is hoped also that the findings and
racommendations in thls study will
challenge the unprofeaslonal rellglous
studies teachera to go for professional
tralning im order to get the technical
know how im counselliing services,

It is expected that the outcome of this
study would be umefu] raference material
in the area of counselling for future
researchers.,

The result of thls study will reveal to
the Ministries of Education and private
proprietors of secondary schools the
important role of religious studies

teachers as coumsellors.
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1.8 GSeope and Delimi tation of the Study

The scope of this study is limited to the Senior
secondary schoole 1ln Kaduna State.
1t will cover all religious studies teachers

in the selected senior secondary schools in the
state.

s5enior secondary two and three students will
be involved in anawering the questionnaire.
The regearcher anticipated that certain

difficulties would likely arise in the course
of the study because of the big numbers of
secondary schools which cffer religious gtudies
in Nigeria. Hence, the researcher limited the

study to Kaduna State B0 as to be able to do
Justice to the topic.

It is feared that the inadequate financial

regources of the researcher would not permit
him to cover adequately the schools' population

in the state, hence he took samples.

Ime to the above reasons, not everybody in
the selected schools was involved in the atudy.
It was limited to religious atudies teachers from

each of the selected schools and twenty rellgious
studles students from each school. The students

were involved becsuse they were the direct



racipients of the counselling services. They were
able to report rreciaely what they recelved from

Lhe teschers,
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2.1 Revipw of Rclated Literature

Introduckion

In *his cha; tar, the resssrcChar exarines
a rlisr wark¥s carrlad out, ,ublished or
impuhl ished, vhich are ralavant to the topic.
this 1s impoertant baciuse Auy (1960) affirmed
that Lhe stucdy of ralevant and related literature
tlaces the resoarchar In a better position
to lnterprete the signiflcance of hls own re;ults.
1t also provides a sanse of direction. Wwith |
thls In mind, the chapter focuses on the
following subewsgections,
1, Detination of evaluation
2. Medels of evaluatlion
3. Functions of evaluation
A. Rellglous vurriculum for secondary
schools;
5. Cbjectives of raliglous curriculum
for secondary schools and B.Ed;
6. Qualifi-ations of religious studies
teachers;
7. Studlies in role and role conflicts
B¢ Che role of gquidance and counselling
in secondary school
9. Mpthoda and technigues of {inding areas

of needs for helpe.
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10. Baslc process of counselling
11. Ethics in counselling

12. Morality as a desired behaviour.

22 Definition of iLvaluatlon

Atcording to Hornby (1973) evaluation means
to "find out; decide the amount or value of",
This definitlon means that evaluation involves
the making of judgement about the nature and
desirabllity of anything done,

Stufflebean (1971) deflined evaluation as
the process of dalireating, obtalning, and
producing useful Information for judging
decisions that have been taken. Shavelson
(1976 ) asserted th:t evaluation is indeed the
process of dfinding out the value cor the
worthiness of the lrplementation of a projramme
being undertaken in the stage as it 1s; it deals
with valua judgement that comes from an cutsider.
He stated that it could be an internal agssessmant,
that 13 by someone within the system.

GNE;CO confarence on educational developmant
in Afrlca (1977) gave a broad definfition of
evaluation as a process of ascertaining a success
ar fallure of a programme,

Looking at the different definitions above,
all of them afreed that evaluation ls a maans

to find ocut the success or fallure of a programme,
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This shows that fpr any valld decision to ba
taken for improvement of any programme th.t is
be ing Llmplamanted or to change the @ rojramme to
meet the purposa for which it is peing made,
the (rogramme must bé'eValuated. That 18 the
most sure way that would enable one to avold

much errolg.

Models of Evaluaticn

Scriven (1967) identified twa models or typas
of evaluatlon, Thase are lntrinsic or formacive
evaluation and summatlve or play Off evaluation.
To him, formatlve evaluation deals with course
objectives, method, of instruction and the
facllitleg to aid the oper.tions. Thils meant.
that if a coursae 1s planned to be taught, it can
as well be evaluated even before the implemantation,
Summative on other hand deals with the effects of
the instructlons given to the students. Indeed
" this type would reveal to the eveluator whether or
not the programme lag successful,

Stutflehaam (1974) also presented a model of
evaluation which ha called context imput process
and (roduct (CIPP) model of evsluation. This
model expacts that the plan of a coursae and.every
stage of implencntation should be evaluated.

This 18 becausa the model demands one to be able
to show what he 1s able to acnieve or experience

at avery stage of o,eration.
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Lutherodt (1975} presented anothel model of
evaluation called Techniqhe informgtion-preocess
{Tir)., This model demands that before evaluetion,
the evaluator should set out clearly the objects
to be evaluated, the context in which they would
be evaluated and the standard in which they would be

evaluated.

. !
Functions of Evaluation

Elgner (1979: ) opined that educational
evaluation has five important functions. These
are (1) ciagnose {2) to revise curricula
(3) to com;are rerformance (4) to anticipate
educational neads and (S) to detefminc 1f chiectivas
have been achieved.

Elsner went further to expangiate con the
functions mentieed above, He maintained that to
diagnose as a function of cvaluation always has
the students as the focal point. This is carried
out with a view to ildentify weaknesses which could

be remedied.

The second function'of evaluation is for the
purpose of revising the curricula under operation
when Mg need arises. This shows that whenever
there iz a need for modi€ication for improvement
of any course, evaluation must take-place to give

the real plcture of the present situation.
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rtw third function of evaluation according to
Sisnar is to cowpare performance of students In
order to find out the effect of Lwo Or more
teaching methods in schools This could be for
the purposae of choosing the mogt effectiva mathod.

gisnar contended that the fourth function of
evaluation should be to idantify educational neads.
For him, the best way to find out Lhe area of need
within a school system ghould be torcugh evaluation.
He also suygusted that evaluution fur the | urpose
of ldentlfying euucational naeds could ve duonea
through the collection of data frum the gchool
communicy.

The fifth function of evalustion, he stated,

13 te datermine whuther educationul objectives
are balng rfeallsed where thay are not aChiaved,
proper guldance can ba given for in, rovemant,.
Ihis also shows thut any educatlonal | rogramme
ﬁhould be jutposeful,

Chapman (19576) and Akolo (1982: ) uhared a
.similar view with tisner about tha furctions of
avaluatlion, Chapirgn contendad that evaluation
lg a neceussary appralsgal of the uttuiriont of
the prougramme goals. Akolo agreud with uisner ond
Chapiian for he stated that as a  rogramme of
learning requires a worthwhile goul; the
svajustor's task s to find ocut or identity the
extent to which cthe objectives dre aing acnigved

in pructicae.
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The researcher Support the views of the above
writers because he feels that 1¢ May be difficule
to suggest any reasonable improvement for a
Frogramme which has not been evaluasted and areas
of weakness discoveraed,

Stenhous (1975) asserted that the main function
of educational evaluation is to bring about
improvement of the programme and the perforhance
of students, For him, through evaluation of a8
programme all areas of weakness will be made known,.
when they are known remedieg are sought for, in
order to improve the qual ity of whatever ig
happenlng with the programme,

This assertion by sStenhouse agreed with that of
Elsner (1979), This {s becauge Eisner stated ip
his first function of evaluation that evalustion
enables the evaluator to find out areas of weaknesy
in the pProgramme, FPor it ig after such areas have

been identified that solution ¢€an be sought for,

Religious Studies Curriculum For Nigerlan
2econdary Schoolsg

Lekwat (1984;; - Contended that the secCondary
BChool syllabus up to the 19708 was aogodtdbl 1ecal
FookeationTafra was a good hroportion of introduction
to biblical books, Thig 1ntroductory aspect of the

curriculum was a good foundation for students, This
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Joshua, Samual through Kings, Ezra, Nehemlah,
Esthar and Daniel,

Tha areas of the New Testamant which were
included in the curriculum were introduction
totthe four Gospels, the story of the life of
Christ., The content includaed the bLirth
narractives and the sermon on the mount, Luke's
Gospel and specifled chapters of Acts were to
ba studled in detall,

Presently, with the New Natlonal Policy on
Education, the curriculum was reviewed to mest
the guidance and counselling needs of the
6-3=3=4 system of education.

Objectives of Religlous Studlies
currlculum

Hirst (1974) postulated that there can be
no curriculum without objectives., He argued
that any curriculum that exists should have
some purpose or some Intended learnable
objectives to be achleved, no matter how vagua
they might be. He argued further that 1f the
curriculum 1s a plan of activitles almed at
achleving objectlives, it should inveolve two
things; a content to be used and a method to

be employed to bring about learning.



Lekwat (1984) also agreed with wheeler (1967)
tnat objectives should be the first thing to be
considered when developing a curriculum, For
him, any other thing that would be included in
the curriculum should be geared towards the
achievement of the objectives set for the
programma, Even in terms of curriculum review,
the objectives should be the first thing to be
considered., This is because other things lilke
the mathods of instructlons are all to faclilltate
the achiavement of the objectives.

Lekwat (1984) contended that objectives are
vary lmportant in any programue. He went on
to argue that a ¢hange gould evepa take place
in a curriculum in order to update the objactives
to meat the need of the peried. Thisg assertion
agread with that of Hirst (1974) which stated
that there can no curriculum without objectives,

1lori (1992) stated that the objactives of
teaching religious studles im Nigerlan schools
cater for every aspect of individual's life in
the soclety. In sunmary, the objectives are
a; follows;

1« Reaeliglous objectives
2. Moral objectives

3. Scoclal objectives

4. Civic objectives

S5« spiritual and personal objectives.
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6. Academic objectives
wWhen tliese objectives are elaborated one would see

that the% cover every aspect of life,

For Ilori (1992) thease objectives are sufficlient

enough for the development of every positive
potential in our young onea for becoming good

citizens which the nations can rely on.

The Bachelor degree of Educatiion, Religious
Studies of Ahmadu Bello University has the

following objectives which are used to prepare

teachers who handle the programme at the secondary

sochool level.
The programme agims at providing Religious
teachers with an opportunity for a fuller

intellectual appralsal of their falth gripturally,

hiastorically and doctrinally witih g view to equipping
« them to be able to take seriously the inevitable

challenge of healthy practical religious living

and mlssion in context,.

Secondly the B.Ed curriculum of Ahmagdu Bello
University aims at providing the religlous studies

teachers with the basic principles of imparting
religious knowledge to the genior secondary school

students in line with the new National Policy on

Education.
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Thirdly, the B.Ed religious studies curriculum
of A.B.U. is designed to enable the learners have
gsound and balanced grasp of thelr own falth as to
respect the religions of other persons in a
situation of religious plurslism; without having
to compromise the essential tenets of their cwn.

For these reasons, therefore, provision is wade in

the curriculum for mature and scholarly interasction
with persons of other falths with a view to develop
the attitude of healthy tolerance and mutugl
understanding. This is what brought mbout the joint

courses in sociology and phenomenology of religlon.

2.6 The Qualification of Religious Studies Teachers.

Generally, teachers are expected to be more
gqualified than the students they guide and counsel.
This 1s necessary in order to enable the gtaff to
know the direction they would lead the students.
Otherwise they would be like a blind man leading
another blind man and both of them will fall into
apit.

Farrant (1964) postulated that a teacher should
be more knowledgeable than the students he guidesa and
coungels if he is Yo do a successful job. Thig

is because one cannot give what one does not have;

one can only give whgt one hasg.,



Lekwat {1978) contendced that sound academic and
professional training is important a..d necessary for
religiocus studies teachers. This is to enable them
face the challenges ©of their time effectively and that
of the classroom conficdently. Apart from that, Lekwat
went on to express his opinion that, religious studies
teachers should practlise their faith. They should not
only be qualified spiritually, but that they should
live a life worthy of emulation by their students.

Nwosu (1982) surveyed the implementation of a life
approach to the teaching of religious studies in
secondary schools in Anambra state. This really means
bringing the Biblical lessons to dally life experiences
of the students as well as trying to tackle the
alarming moral problems of our days. The result of
this regearch revealed that the problem that hindered
the full implementation of the life approach in gulding

the students was lack of sufficient professionally
and morally qualified teachers. This suggests that no
educational programme cén ever succeed If the teachers
are not qualified enough to implement it.

Gall (1973) stated that the quality of work done

in secondary schools may suffer if there is lack

of well=-trained teachers. The ethos of the
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achool may be unfavouragble to serious study and work.
Thig agreed with Nwosu as above that there is no
educational system that would succeed without quelified

trained temchers to implement the programme., So, to

mgke the curriculum learner the centre and to provide
opportunity for the spirituel, social, educational and

pasychologiceal needs of the students to be addressed
during and after the religious class, the teachers
need to be well~qualified.

Oliagba (1985) postulated that in the research he
carried out in some secondary schools in southern

Kaduna to find out causes for poor performances in

W. A, 2. C., he discovered that many unqualified religicua
teachers guide and counsel religlous studies studentsa

in schools. He went further to express his opinion thgt,
lack of professionally trained religiouwa teachers to
guide and counsel religious studies students in secondery
schocls was one of the factors that contributed to their
poor perjormance.

Grimit (1973) contended that, despite the statutory
ptatus ol religious studies, very little emphasis haa
been made on teachers' profesaslonal treining in this
area, largely as a result of the misgulided belief that
any believer can guide and coungel religlous studies
students in achool without profegsional trgining

as a religious teacher. He further stated
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thot, some toachers handle the course because they
have interest in doing so znd not because they
have 2 boglc knowledge of the subjecte Such
teachery often just use what they learned in
secondary 5chools themselvas to teach the studentss

It i clenr here that such tenchers cannot give
proper counselling that i3 needed by the students

bectuse, thoy cannot give what they do not havae

Cliaghn (1985) reised 2 question with regard to
the asasertions mode by the different scholars
mentioned above concerning lack of qualified
religlous studies tesachera whether in order tao
remedy the situation of unqunlified teachers if it

would be neceseary for all who hinndle religicus
studieg in secondary schools to be truined and

be ordained ministers of tie word or to become Imans,
Obvioualy, the researclwr is of the view that if
this would be too desanding, rother the secondary
schoclo Should try to eaploy holders of B.ld

(CR3), Bezd (IRS) and, at least the NaGeEs to

handle the subjeet. Furthormore, where enough
profesgionally qualified teachers are not readily
awvsiloble in the field, at least those who hold the
Beie Theology certificate should be sent for
PeGeDolis to epnoble them acgquire the techcical know

how on how to guide the atudents,



It follows then that the provision of quallfied
religious studles teachers must De made in our
secondary schools if we must be expect good
results in every aspect of our senlor secondary
schaol studenks lives.

gssien (1975) contended that tha quality of
teachers has much to do with the students' output
an idaea that is derived from his statement that
good counselling is an inspiration “"the highest
possible order of rhythn, the flow of essentlal
energy"”. A good teacher insplres geneous.
tssien pointed out that to aschieve the ultimate
quality of education, the choice of teachers must
be made in terms of ability, attitude to human
beings and to worke This means that teachers must
be qualified and dedicated to work before quality
education can be achieved,

Taiwo (1980) expressed a similar view with
tsslen when he stated thut the key to quality in
educatlon is the availabllity of well quallfied
and competent teachers. sSince thls 1ls the case}
much is expected from the governmant and thosae
who are concerned with recruitment and tralning
of rellglous studies teachers.

The teachers of religlous studies should be
properly trained to play thelr role of yulding

and counselling thelr stuaents and others in areas
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of needs. This is to help them grow in all aspects
of life.

Studies in Role and KRole Conflicts

Musygrove (1975) asserted th.t many changes
today pose acute problems for religious studies
teachars. But he stated that they should put 4in
more eftorts into their work at a time when their
other professionsl roles are becoming effectively
neutral. [Ine dewmands made upon them are tor divine
service. They virtually take over more of the
duties of parents despite the requirecments of their
primary assignment. To compound the roblem for
them, the criteria for success are oft:n anbiguos,
conflicting and lack clear definitions.

Musgyrove (1975) stated that schools like other
organlizations confront their members with adoptive
dilema wnich may be examined in terms of role
demynds, role conception and actual role performance.
The size of the cgescrepancy between these role
demands, role conception and perform .nce is a
measure of the conflicts experienced by he who
occuples the status. 1Indeed, many religlous studies
teachers feel they experience alot of these role

conflicts especially the untrained religious
studies teachers, simply because they feel that
their duty is to teach stuuents to pass exams only.

50 when they are faCed with the problem of counselling



- 33 -
thay see it as another job conflicting with their
previougly known Job, not knowing that counselling
is part and parcel of their work or rolee
Those who take appolintments as religlous
studies teachers without prufessional training,
simply becausae they have interest in the job
normally get confuged when peopla comment
negatively on the¢ir work and }L{g-zggxégé%that
1s why Lekwat {(1987) contended that a sound aCademic
and professional training is important and
necessary for thae religious studies teachers.
This 1s to enable tham face the Challenges of their
time effectivaly, He also expressed the opinion
that a religious studies teachor should also be
qualified spiritually. This is lmportunt also
because when the golng gets tough, he will be
able to go on his kneeals and call upon God for
help.

Taylor in Musgrove (19795) asserted that the
teachars job is ille=defined and osens to a
varlaty of interpretatlions, in consequence,
teachars edapariance role conflicts‘ Thay
percelve different demands and expectations from
various groups of people who are important to

them, parants, pupils,; their oun colleagues

and head tcecachers,
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Taylor went further to postulate that in
dynamic socleties conflicts are coaueon in all
works of life. TeaChers may even be less affected
than the members of many professions particularly
in newly developed fields of social works. But
changes 1n the organisation of educatiovn and more
general procesises of social hange are cowbining
to make a counselling profession more hectic.

Farbin in Musgrove (1975) stacted that role
conflict ocours when a Person occu.ies two or
more positions simul taneously, and when the role
expactations of one are incompatacle with the role
expectations of the other. There are lpndications
in the work of Gross in Musgrove that intra-role
conflicts have more bearing on a person's
performnce of his job than int:pr=role.

Digga (1991) argued in the same line with
Sa{bin when he stated In his papar ti.t the teachers
of religious studies shculd do all they can to guide
and counsel their students conczrning thelr studles
and all other as..ects of life so that they will live
as worthy ambasadors of Jesus Christ. Though some
of the teachers saw that as an additicenal burden
which may probanly affect their acadenic input which
meaEns having role conflict. Digga went further to
encourage them to do Lthat beCause it can conly

encourage performunce, He emphatically told
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religlous studies teachers that counselling is
part and parcel of their duty «nd not something
extra; that the teachers' res onsibllity of
guidance is not limited to students only but
even their colleagues nead Lo be guided when
tha situation arises. Therefore, counselling
to a religious studies teacner is an inter-role
and not intra-role function.

Pell (1977) asserted taat every one in the
soclety has many roles to play. He stataed that
the society itself can ba sean a5 a system of
roles, each of which involves relationsnips,
between people, patterns of beha$iour, rights
and dutles associated with a articular position.
For example, 1f one is a teacher, son, dauwghter,
a student, a friend, or citizen, one huas other
kinship, economic, pollitlcal, rellgious and
recreatlonal roles to play. In each of these,
cgrtain relationshlips ara established based on
continued recliprocal activitles and expectations
about future behaviour.

This opinion points to the fact that a
religious stuules teacher tnat thinks that his
role in the scheool 1s just to teach the studentg
to jpass their examlnation only 1s mistaken.

Any rellinlous studies teach:y who does not counsel

hls studoents towards desilrable behaviour 1s not
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playing his proper roles as a religlous teacher.
This should be done besldes the classroom
instructions.

Pell also shared a similar view with Sarbin
on role conflicts, He stated that role conflict
and role strain may only arise wihien a Lerson cannot
meet all the demunds of his various roles. Pell
gave an example of west African educated married
ladles who have role conflicts. ['hey are expected
to hold a full=time job as well as caring for a
household and several children. A wonan may like
to give time to training her children as is expected
of a moth2r'’s role; she algo feaels tnat it is
Important to make a signiflcant contributlion to
the houscehold as is expected of a wife. when she
finds it difficult to be effective in the two
functions, she now faces role conflicts.

The Role of Gulidunce and Counselling in

Secondary schools

Denga (1974} asserted that gulidance is a
dynamic process of helping someone to understand
himself. It imj.lles effecting Cchanges in him and
his environment which will help him grow intellé-
gently and develop as much as possible.

Guidancé shows the individual how he would tske
care of his total educational, vocational, soclal,

health, morul and emotional neads.
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playing his proper roles as a religious teacher.
This should be done besides the classrcom
instructions.

Pell also shared a similar view with Sarbin
on role conflicts. He stated that role conflict
and role strain may only arise when a person cannot
meet all the demunds of his various roles. Pell
gave an example of west African educated married
ladies wno have role confllicts., TI'hey are expected
to hold a full=time job as well as caring for a
household and several children. A woman may like
to give time to training her children as is expected
of a mother's role; she also feels tnut it is
important to make a significant contribution to
the houschold as 1s expected of a wife. uhen she
finds it difficult to be effective in the two
functions, she now faces role conflicts.

The Role of Guidance and Counselling in

secondary schools

Denga (1974) asserted that guidance is a
dynamic process of helping someone to understand
himself, 1t im;lies effecting changes in him and
his environment which will help him grow intellé-
gently ana develop as much as possible.

Guidance shows the individual nhow ne would take
Care of his total educational, vocationul, social,

health, morul and emotional needs.
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Masha (1983) agreed with Denga and so presented a
similar arguement. She contended that the me&uing
of guidance refers to the process of helping in
individual understand himself and hics world. Carl Rogers
(1976) in Masha postul ated that, guidance alsc refers
to serles of formalised educatjonal services ailmed at
assisting individual cnildren to develop their patentials
to the m;ximum; 50 that they can be useful to themselves
and the society. This ls because an indivicual who
understands himself and his world will become an
effective, preductive and happler human being. Through
guida.ce, an individual achleves greater awareness not
only of what he 1s, but of what he cau become.

Accoraing to Masha (1983) counselling is a face to
face relaticnship In which a Counsellor seeks to assist
the client to learn more about himself so that he can
sClve hls own problems.

The major concern 1s on persconal development and decision
making.

Okon (1984) shared the same view with Masha. He
stated thet counselling is a speciel kind of interaction
between two individuals. Both of them agreed that, the
relationships must be between a trained person (and not just
a person) and a helpee in search of solution to his problem.

After counselling, it is expected that there should be
@ Cthange in the counsellee's behaviour. The cllent

should be able to s50lve hls problems,
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pecome more effectlive, make wlse decisions and
good mental health, that of adopting to the
environment.

According to Okon (1984) counselling is
collaborative, intimate relationship that permits
the counsellee to freely express and eéxplore
himself and the problem which he experience.
Cordial relationships will enable the counsellees
to gain greater understanding of themselves and
will assist them use th2ir own skllls to resolve
personal yroblems. The counselling relationship
is influenced by the personality of the teachers/
counsellor.

Ckon (1984) and Lekwat {(1984) shared the same
view that a teacher/counsellor 1s the most lmiortant
single individual in the life of a cnhild outside
his home. His personal relationship with individual
student should be charackterised by warmth, acceptance
and friendliness. The quality of this relationship
is necessary in the guidance and counselling, and
in emotional ond mental state of individuals.

Since the teacher is the person conviniently
accessible for understanding and of assisting the
student, he has very iuwportant guldance resyonsibi-

lity which include:
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Trying to provide for individual differences
among students and organising classwork in ways
which will help each student understand clearly
his strength, weaknesses, n=z==2ds and jroblems and
how to meet those needs and resclve them using
cléssroom sltuation to demonstrate genuine
respect for the worth and dignity of inciviuual
student; encouraging e@ach student to achliave
personal freedom, confldence in himsgelf and s
haalthy self-image, etc.

Lekwat went on to state that the religious
studies teachers should live good livea that are
worthy of emulacion by their students and thay
should also be patient in dealing with othersg,
The teachers should know that this relationship
ig basad on the acceptance of each student as

he is, not as the teacher wishes him to be.

At the end, counselling should satlsfy important
‘needs of the students in his demanding efforts
to solve his problems,

Makinde (1983) asserted that the counsellling
relationshlip is aimed at eventual production of
autonomy but the tedcher/counsellor must be
dependable., He must show concern and be
rellable in the sense of doing what he hasa

promised to da.
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Helfron (1960) stated that counselling is
usually concerned with the inability of the student
to meet his demands, 1t caa also be necessary,
when a very able student is far ahead of others
in his social, emotioaal, intellectual and spiritual
development. It is concerned with finding creative
and efficient solutions to developmental crisis.

To achieve this, the relationship must be cordial
between the counsellor and the counsellee.

Warman (1560) shared a similar view with
Mak ide (1983) that certain personality qualities
are essential for teacher/Coui.sellors. Empathy-
ability to feel into a person and really Kuow what
he is feell.g without imposiug our own feelipg on
him. won possessive warmth. This is the abllity
to show real concern aad acCeptance and be human
in interaction.

Genuiness: This means the teachers/counsellor
should not put on an eofficious outlook, He must
take a keen interest in the students and in helping
them to develop.

These qualities infact, really coincide with
the christian scriptural injunction of humility.
Also with the golden rule of the christian which
says "do onto others as you will like them do on

to you". Thisg is because nobody wants cthers to

locock downon him,
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The counselling relationship therefore is
used to help a student to become the best that
he can be in every aspect of life where the
nead of counselling exists.

Methods and Techniques of Finding the
area of need for Counselling

For one to play the role of teacher/counsellor,
there is the neced to understand each student as
well as asslsting the individuals to understand
themsel ves. ACcording to Ckon (1984) guldance
within educatlon has the technical know how to
enable the teachers and counsellors to upderstand
thelr students better as well as helping each
student come to understand who he is as an
individual. To enable him become aware of his
own jersonal ldentity and understand the nature
of his persone

Adejumo (19B6) asserted that 1If a student
increasingly understand his abllitles, aptitudes,
interest, values and ctier personaglity truits he
will become more effective in his behaviour or
performances. Such a student will be able to
develop rational decision making capabilities
and will be able to guide and direct himsgelf
without the help of other individuals,.

1. Individuasl Identificatlon Data

Okon (1984) postulated that teachers and

guidance counsellors can gain much understanding



of students through individual identification data.
Such record contains official and vitel facts to
identify each learner and the description of his
relationship with his home. Tnis type of important
information, is obtained through interview at the very
beginning of each educational level. To him, individual
identification data should contecin items regarding the
student's home,family, health, educaticmal and
occupational plans. His activities both in and outside
the school should be recorded. From such data
teachers/couusellors can see students as they are.

This type of information helps the couusellors to
decidedl on now te help the indivicual student.

2. Cumulative Recordl

Shertzer and Stone (1978) are cf the view that
most teachers do not know what cumulstive records
are. They contended that, there is a great need
for all teachers and school administrators to
understand the value of cumulative perscnal records,
how to use them in guiding students and in
confabulating with parents. To & them, cumulative
personal records, present one organised, progressive
record of information about individual students
which distinguish each from the other. Data in the
Cumulative records are collected by teachers,

counsellors and eve administators and health personnel.
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It 1s for the purpose of giving full information
about the child. It is very useful in telling
a new teacher who each student le.

According to Adejumo and Alao (1984) cummulative
records provide necessary background data for
effective coungelling of students. The cummulative
record folder serves as an in-service training
tool for both counsellors and teachers.

It assilsts the counsellors promote parents
objectlve understanding of thelr words.

3, oObservatlion

Denga (1974) stated that obrervation ls another
method that enables teachars, guldance counsellors
develop some understanding of the indlvidual
students. Cbservatlon of a studunt can be made
at specific perlods, Through this a teacher or
guidance counaellor can understand the ieportant
behaviour of individu:ls within given siltuations
and such obgervation can supply meaning to a
partlicular samrle of behaviour, and how an
indlvidual rescts to a givan situation.

4. Basic Frocess in Counselling

that
Elliott (1949) asserted,whatever the type of
counselling the b slc process ls the same.
For him, the procedure of counselling moves

towards the same dlirection with religlicus education
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which the purpose is to help 1individuals or groups
to find answers to their problems., He went
furter to state that the basic process in helping
people with ordinary l1ife problems ls similar to
that used for helpling individual with personallty
and behavioural dlfficulties,

Elliott (ilbid) contended that there are some
deflnite steps that should be taken when counselllinge.
He stated that the first step ls coming to a real
understanding of the problem or guestlon under
consideration. This lnvolves description and
explering the situation or situations in which it
has arisen so that the 2nvironment:l factors and
pressures are taken into account., It is necessary
also to glve free chance for the counsellee to
express his feelings and attitudes so that the
problem as he sees and faels it may be considered
and the emotional factors may be taken fully into
account.

The second maln stap {3 to secura a clarifica-
tion of the actual cholces which the individual
1s facinng, or of the alternitive jpossibilities
which ha 4s failing to consider in answer to the
hProblem. 1If the choice reapresents a different
way of actleon or a change in hils basic attitudes,

there willl be difficulties in carryling it out,



S1zing up these difficulties and working out ways
and means will help to present defeat, Elliott
(ibid).

2.8 gthics and Morals in Counselling

According to Cdonze (1983), people are tired
of talking. Sometlimes a counaalloy solves meat
of the people's problems by belng a very ardent
and good listener to all.what the counsellee has
to says Frequent interruption during the
couns2lleas narration, frustrate him and inhabits
the full flow of information. So the counsellor
snould let ils eyes and dispesition do tha talking.
Do not put word into the counsell~e'’s mouth by
finishing hls zentence for him. One will not get
the fact, if he does that during session.

Both Odunze and Magha (1983) are of the viaw
that, one of the {mportant things a counsellor
should be; careful cholce of words, analysis and
communlcations The counsellor should know that
tne counsallee is either in the office because of
gullty already in the heart or confusion and doubts
in the mind. 50 starting the treatment with blames,
ceriticlism, resentment and condemnatlon will destroy
the counsellee's self concept. He might begin to

regret sver comlng for the counselling. S0 these

should be avolded.



Mas13 and udonze (1hbid) both stated that the
counsellor should reuct either by word or signs nodding
his head tnat he understends the situation in which the
cocunsellee finds himself. Appreciate and commend whatever
aefforts ne might have made to riggle out of his problems.
1f sucnh efforts were negative, do not condemn outright.

OCdonze (1983) stated that it is morally and ethically
wrong for tne counsellor to gossip with matters arising
from the counselling room, That it is cangerous for any
misuse of stories as 1lllustrations, some loose counsellors
degenarate to the level of gossiping with the stories
thay jear from a co nsellee, This is very bad and any
person involved in such a sin cannot survive in the
counsaelling works A counsellor snould be as reserve and
discipline as a medical doctor.

According to Crabb (1977) Cnristian religlous studies
teachers and parents should avold unfevourable comparison
of one studznt with the other. Thias is because, God made
each person unique and different from the other.

He further stated that such comparison demoralises
children that nave been assessed as inferior or

unfavourably compared.

NDdonze (1983) further stated thit a counsellor should
not feorget that he is a uninue parson, trusted with

human Secrets. e should not disazooint God and humanitye.
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especially when one seems to be succeeding.
The counsellors therefore should trust on the
Lord and do the best they can. God will always
vindicate the righteous.

According to Crabb (1977) christian religious
studies teachers and parents should do the best
they can to avoid unfavourable comparism of one
student or child to another. This 1s because
God made each person different from another. '
He went further to state that such comparism can produce
a bad case of emotional indligestion in a child and

many other problems. .
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CHAI TER _THREE

MET HODOLOGY

Rescarch Design

There are differont kinds of research desligns
as there are research nroblems, Howexer,
researchars adopt design sultable to their study.
fhe research designed for this study is therefore,
a survey type as described by Kerlinger (1973:47)

who statced that:

A survey research studies l.rge and
small pojulation by selectina and
studying samples drawn from the
popul ation to discover the relative
incidences, distribution and inter-
relation of sociological and psycho=-
logical varliables,

The survey design will be employed because of
its suitability and reliability in testing facts.
For this can lead to insight which in turn could
be of benefit to other researchers.

Research Prodedure

Nunnally (1964) postulated that there are
different procedures for data collection. But
he advocated three ma jor procedur~s which
include: observation, questionnalire and project

techniques. Howver, he went on to state that
amongs the three, questionnalire 1s rreferable
because it is the simplest and most effective

procedure for measuring attlitudes or feelings.
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Noser Adoke (1984) agreed with Nunnally about
the procedures of collecting data. He went ou to
state that for a researcher to choose a particuler
provedure to use would depeands on the sltuation such
as tlme factor aud flnance. Noser went ahead to
add that, procedures for gathering data in an investi-
gation include even interview, case study, documentary
sources and Observation. Thus the procedure to be used
in this study willl be gquestlounalre because Lt allows
wider coverage within a short pericd for the collection
of data.

In constructing the questlonnaire, the researcher
will use his own discretion. Thls will not be out of
place because Lauson {(1975) contended that a researcher
could sit down to construct his own questionnaire or
assemble them from other people's writing in order to
carry out hls own research.

Population of the Study

The population of this study were drawn from
religious studies teachers, and three other subject
teachers im each school and senior secondary scheol
students who are involved in the teaching/learning
of rellgious studles in all the schools that were

selected for the study.
This population is considered suitable for the

Study because though, every teacner 1s expected to

guide his studeuts; but religious studles teachers

J
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are tha ono$ who are suposed to be more involved

in gulyunce and counsailing services to the students.
50, tnay ‘Wevr€< in good position to tall the
resaarcher what they do in tha sonlop gecondary
gchools in the arca of gulduance und counselling.

Tha ruliglous studies stud:mts are the reacipients

of tne guldanca ccunselling s¢rvicus from the
teachers; tney (~~>7€ able to taell the resaarcher
what thay experlence.

At the tlme of thls study, Kaduna state has
ona hundrad and ten (110) senior secondary schools
whare religlous studies ip baelng offareds Thase
senlor saconuary schools ara scattered all over
the stata.

Fhorq are $ix cvducetional zones in the state.
1n aeuch of the zones, thaere are saenlior secondary
schoolas Tha zZones are as followsl Kauunag 20ne
has twanty two (22) senior secondary schooluj
zaria zone has twenty one (21) senlor secondary
schoola} Lure zone has ten (10) senlor secondéry
schoolsg; Kafanchan zona has twenty (20) sanior
secondary schoolsj sonkwa zona has twenty {(20)
sanlor secondary schools and anchau zone has
savantaeen (17) senior sacoundary s-hools. Thete
qave the total ©of one hundraed and ton (110}

sanior sacondary schools in the states
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3.4 Sample and sample Jelection

Fvis sectlon rives a dascription of the schools,
categories of teachers and students that were
involved in the studye.

According to Morgen (1980) ten percent of
a population is a good recresentative sample, bhut
this depends on the population. If the pepulation
of one's rescarch is as much as 88.7 milllon as
Nigeria's population, ten percent will bLe too much
to handle. But for the population of this ro;earch,

ten parcent wilch was 11 schools was a good

represgntation and that was what the recearcher used.

The researcher selected sample from the population
menktionad above (the vne hundred and tnn seplior
secondary schools. The senlor secondary schools wera
Mot equally distributed among tha six zones. Just
as you have seen above., The res<carcher felt he cotild
nat take one nuoater of the achaeols or half of the
schools in nis selecticn of sample, as such he cecidad
to randomly picked 2 schools from Kaduna zone, 2 from
Zarla zonm; 2 lrom Zonkwa zonej 2 from Kafanchan zones
2 from anchau zone while one wag t \w2n from Lere zone
respactiv:ly. T'his was to gilve him the tep percant

he used for the study from the poosulation.



+*%

L

fhe method that was usad for the rancdom s#l~2ctlon
wis Liat the names of the Sonlor secondary schiools in
@:ch zone were written on plocec of papers, mixed
thom toacthoer in a haskat for a particular zone, then
1 child w-as asked to plck any twe f{rem 2ach of the
zones. 415 was how tiwa rescarcher had the sample
he worked withe

e studonts that woere lnvolved in the study were
senlor seCondary two and sonlor seconcary Laree
(55 I1 ¢ 111) ¢f the selactad sc..ccls. The researcher
decided to choese these arms of students because thay
have heen 1In secondary sc'iool for the past filve anc
six years re<pectively. They chould have had more
int2racticns with the counscllorg in the schocols, thus
b2ing Iin a “etter position to res;ond to the
quastionn«ire.

Th» number of studeants that perticipated in
filling the questionralr2 wore twenty (20) in each
of the salected schoolse Thils was because irn mont
schools there were about 30 zonicr students attenuing
religqlors studiles classz2se Thus ten was a good
repre~ ntaticn of the claszs,

Instrum-ntation

The Instrument that was used for data cellectlon
for thic study wag questionnilre. The justificavrt-

for using this instrumant was as follows:
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1. suitability: Juestionnalre was more sultable for
thlz :tudy conegldering the scattered nature of the
‘chrol3 Lhat were involved In the stucdy. The
instruTant was administer=2d to all the respondents

ithin a linmited period with less Inconvenlences,
ou-sticnnaire was adninistered in the absence of
the rescarcher and the necded information was
obtalnead acCordinglye.

2« DPotycholoqgical conveniznce: Questlonnalre gases
psychelogical discomfort, that might be experienced
during the face to fice intcrview. with questionnaire,
the resvondents w2re Incejendent, were relaxed, thus
In a grod ;osition to release Information without
fear or fevour.

Questionnaire

fwo rsets of grestionnalro were designed, one for
religious stucdik~s t~acars and one for students.
The reseanrcier had threa groups of subjects; the
relizious studies teachars, othcr subject teachers
and t =2 students. That was wiy he huad two sets of

questionn: Irns,.



-54-

wach set of the quuastionnulre wid divided into

three wmajor sections, ‘A', *a', und 'Cl.
section '*A' cuntulned the .arsonul data about

the Ciu,.0nuaents, sectioun 4, dadanded intormation

avout tha preparedness and i.volves.nt of the
incividuals in the guldunce and counselling scrvices
in schoolse while sectlon C 4i8 Lo do with
information reluting to thelr ex eriences and

com.atency in the job.

305,2 yuestionnalre for neligious studios
Teacners ( ie.ele)

fha questionnalres tor e LeuCliers nNave ltews
spraad ucross tha three sectlions wentloned abovas
section '"A' was concerned with sersonul information
such a5 sexy age, qualitication and tcuching
ex;eriences.

seccion '8' raquesteu for inform.ticn concarning
tne | reparednous and involvewnant of the teachers
in counsellling services in the senler gsecond.ry
5Chovlse

dection Ci concuntrated on informaticn that
Nas to do «~ith thir exjericncog anc com etencies
48 counscllors In schools,

3,503 Questionniire for Ltudents

fhe studen.s questionnalre also hgve a similar
stiucture of three najor sectivnue ooetcticn 'A
still dewsnued personc:l intormaticn such as sex,

age, nationalitye.
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Secticn B requested information about their
attitude to counselling services. The attitudes of
religious studies teachers and the attitudes of
other subject teschers to counselling services in
school as they cobsevved.

Secticn C concentrated on their experiences a..d
differences they found in the two groups of teachers

in the area of counselling in schnools.

The two sets of questiocnnaire were prepared in
Kikert scale rating such as strongly agreed, Agreed,
Neutral, disuagreed, strongly diaagreed.

After the construction of the questicnnaires, they
were given to tne researcner's supervisors and his
Statistice lecturer who went tirough and advised for
necessary amendments.

Pilot Study

The pilot study test was conducted in August 1994,
using christian religious studies tescChcers and students
in G.5.5. Bomo, G.S.S5. Sassawa and Governme.t Commercial
College, Zaria. The three schools have a total of 8
CeR.5. teachers and twenty studeants taken from each
of the s5cnools. S50 a total of 68 copies ¢f questionnaire
for teachers and students were administered. All were
returned duly canpleted.

The item questions expected the students to either
strongly agreed, agree, neutral, disagree or strongly

disagree.
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The data collected from the pilot study were subjected

to a reliability test using the split half method.

This test was used to further determine the internal
consistency and reliabllity of the two instruments.

Thig method invclved the sumonaticon of the odd and

the even number, these two variables are then subjected
to &a&iskias the Pearson product moment correlation

procedure.

The R =_2r
1 +

- Where R = reliabllity Coefficient

r « Coafficient of correlation.

The resulting Coefficients for the teachers instruments
was 0.B898 while that of the students was 0.781.
According to Bruce .W. Tuckma. (1975) reliability

and validity of an instrument are established if the
observed reliability Canx be approximated to 1, the closer
to 1, the reliability of the figure, the more valid the
instrument. Thus the two instrument for this study are
valid a.d reliable.

Administration of Questionnaire

The researcher personally went round the schoolg to
administer the questiounaire to the religious studies
teachers and their students. The researcher presented
to the priucipal, a letter from the Ministry of Education
requesting for his permission to use the school fer
conducting a research work.

After obtainiug the approval of the yrincipal,to use
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HOD (CRS) or his representative 1ln administering the

questiocunaire. The researcher felt that the studéents

would be more cooperative with thelr staff in returning
the questionnaire than they would be to the researcher
who was new to them. The immediate collectioy of the

completed questionnaire from both the teachers and the
students helped toc avold unnecessary delay and lost of

coples of the questionnaire.

Data Treatment

Hypothesis I maintain that there is no significant
difference in terms of gqualification of teacners in
their campetency in counselling in senior secondary
schools. TO measure this the total item scores of
the respondents were divided into two groups, favourable
and unfavourable responses. The One way analysis of
variance was adeopted in testing for the difference
between the two groups.

Hypothesis 2 states that tnere is noe siguificant
difference in the professional training of christian
religious studies teachers for counselling services
from that of other subject teacners in senior secondary
schools. Respondents ware divided into two groups on
the basis of their subject group areas. The first
group wasg labelled teachers of other subjects. The
second group was labelled christian religious studies

teachers.

A chi-square test was computed to find out the difference
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Hypotnesis 3 states taat Loagre 1s no significant
alffercence in the facilitios where cnrisci.on relljlous
studics teachers offar couns<llling services to
students from other proicssiovncl teochers In secondary
8ChoOls.

iypothesis 4 asserts taat, tnere is no significant
di fference in the perception of tne students end that
of the toeeCers as regard the competency of counselline
offered by the te@acners in senlor secundary schoolse.
Two Call T-test was computec to find cut the
slgnificant difference vetwecen the scoures of the
respondence.

iy othesis S maintalns tnaet L.ere is no significant
difference in tne metnods uscu by christiun religious
studics teachers from thooe usced by other subject
teuchers to find out .reas of necd for counselling
in senior seconcary Schoolse & two tull T-test was
computed for the differunces between the scores of
the responzes of the two cuteégories of respondentse.

nypothesls 6 states that tncre is no sigaificant
difference in the compctenCy level of caristcian
religious studies teachars ond Lh &t of ctner
professicnel teachars In s«<nlor secondary schools.
A two till T-test wds Computed tor tne difference
baetween the scores Of tne res cndents as grouped

according to wnere th2y OLelonge.




The 0.05 level of significance was chosen by
the researcher for rejecting the null hypotbeses.

The 0.05 level of significauwce meang that in rejecting

a null hypothesis at that level, the Cchances of

committing the type 1 (one) error implies an error

involving the rejecticn of the null hypothesis when

it is true.
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CHAPTER FCUR

4,0 PRESENT-TICN AnD AwALYSIS COF DATA

4.1 Incrocucticn

This chapter is the results of the fincings obtained
from the religious teachers and non~religious teachers
who offer counselling services and the students who
are the receplients. It is divided into four (4)
scCctions consistingo of an introduction, data analysis,
testing of hypotheses and discussions of the results.
Two hundred and twenty (220) coplies of the
questionnaire were distributed to students randomly
selecteag in different schoocls in kaduna state. One
hundred and ninety seven (197) were duly completed
and returned to the researcher.

Sixty (60) coples of the questionnaire for teachers
were also distributed. Thirty copies for religious
Studles teachers and thirty corles for cther subject
‘teachers. Twenty six (26) coples were duly completed
and returned by the religious teachers while other
Subject teachers completed (28) twenty eight copies
and were duly returned.

The version of the questionnaire termed
‘questionnaire for religious studies teachers' aud

the version for other subject teachers were 1ssued

separately, for the two sets of teachers involved
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in the study. (5ee Appendix N1, N2, N3 for the
cifferent versions of the questionnalre). However,
the responses of the teachers were grouped together
for the purpose of analysls. Moreover, the two
questiounaires were basically the same. Apart from
demographic data on all the questionnalre, the Likert
scale wag used throughout by the respondents as
required.

Data Analysls

3y gender distributicn, seventy four point six
percent (74.6%) of the total number of students were
males while twenty six percent (26%) were females,
nvinety twe point four percent (92.4%) were between
the ages of fifteen (15) and nineteen (19) years.
Only eight point six perceut (B.6%) were above
nineteen (1%) years. Ninety eight percent (98.0%)
were Nigerians while two percent (Z%) were foreigners.
Most of the stucuent respondents showed that they
started the senior secondary séhool in the schools
wnere this study was conducted. Only seven percent
(7%) were trausfered from other scliools.

As 1t could be observed in tire Appendix N1, N2,
N3, the students' questionnaire is divided into flve

sections namely: orientation, facilities for

counselling, Attitudes of students towards counselling,



to as items in the tables.

Table 4.2.1: Frequences And Percentages on
Orientation by Students Respondents

Question Strongly Agree Neutral Disayree Strongly
No. or Agree Jisagree
Item.NO. . g 2
5 Fre % PFre % Fre % Fre % Fre. %
5 65 33.C 81 41.1C 20 10.20 20 10.20 11 5.60
6 48 -24.4 10% 55.3 ‘20 '10.2 16 3.10 1 2.00
35 17.€ 79 40.1 42 21.3 23 11.7 18 9.10
8 57 2890 74 37.6( 32 16.20 29 14.70 S 2.50
9 64 3250 82 41.6L 31 15.70 14 7.10 3 3.00

As shown in the table, the percentages of agreement

on the various items or questions on orientation clearly

indicate that the senior secCondary school students
usually undergo counselling orientation when they come
to the schools.

Having known that students are given counselling
orientation, the next issue was to determine the
availability of facilitlies for counselling services.
The table below shows the students' perception of the
availability of such facilities. The first item on
facilities sought to know whether thec christian
religious studies teacher uses only his or her office
for counselling. The students responses to this item
showed a high percentage of diagreement as cculd be

seen from a close examination of the table. Only
twenty one percent (21.3%) agreed that offices were
used. The rating for indivdual students' counselling

in teacherst' offices (i.e. item 11) alsc received




- 64 -

of disagreeme.t is fifty three point eight percent
{(S3.8%). Thirty four (34) or seventeen point three
percent {17.3%) did not express their opinlion.

The ratinmg on item 12, the uze of classroom for
counczelling section had forty seveu point seven
percent (47.7%) of agreement while thirty wine

point one percent (39.1%) disagreed. The percentage
of those without opinion was fourteen point two
percent (14.2%). The teachers tend to use staff
room when there are no people, ({(item 13) mord than °
any other venue as could be seéen from the relatively

higner percentage rating of this item by the students.
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Fable 4.2.2: Frequences And Percentages on Facilities

- Question wOo. Strongly Agree Neutral Disagreé71 SFrongly
or item no. Agree dlsagree
Fre % Fre % % Fr %  Fre %

10 13 6.60 29 14.70 35.17.80 92 46.70 28  14.20

11 21 10.70 36 18.30 34 17.30 77 39.10 29  14.70

12 36 18.30 56 28.40 28 14.20 52.27.40 23  11.20

13 37 18.80 73 37.10 33 16.80 37 18.80 17 8.60

14 77 39.10 54 27.40 25 12.70. 30 15.20 11 5.60

15 28 14.20 44 22.30 32 16.20° 53 26.90 40  2@w+30

16 34 17.30 48 24.40 46 23.40 43 21.80 26  13.20

17 38 16.80 46 23.40 30 15.20! 59 29.90 29  14.70

18 44 22.30 47 23.90 43 21.80 31 15.70 32  16.20

19 23 11.70 44 22.30 33 16.80 55 27.9 42 21.30

20 21 10.70 37 18.80 47 23.90 52 26.40 40  20.30
21 58 29.4 74 37.60 41 20.80 13 6.60 5.6

11

From the percentage scores of agreement for item 14,

the need for special facilities is de-emphasised as the

counsellors werg perceived to give their services

anywhere they are presented with problems.

percentage score of disagreement on this item supports

.

the idea that counselling teachers make use of no

special facilities.

However,

The low

the perception of students

regarding teachers of other subjects tends to be

relatively different.

examination of the above table,

As could be seen from a close

the students tend to

disagree that teachers of other subjects do exactly

what C(hristian religiocus studies teachers do.
percentage of agreement for item 19 1is thirty four

percent (34%) while forty unine percent (49.2%)

The

Cisagreed.




Savent :an percznt (16.8%) did not express thelr
opinion.

From the percentage rating of iltem 20 that other
subject teachers offer all kinds of counselling
services in thelr offices alone, there is indication
that this may not necessarlly be so. The percentage
of agreement on this item Iin the table ig relatively
low while disagreement has a very high percentage
ratings As could be sgeen from the table, the
christian religious studies taachars care most
in giving counsalling servicegs to thelir students
in all aspeccts of 1life. ‘This explains the high
rating of thig item (21) where the studunts scored
sixty seven percent (67%) for agreenent ag against
twalve percent (124) for disagreem:=nt.

The teaChers perception of preparation for
counselling services in the schools and the
avallubility of facllities ware the next to be
examined, The table below shows tha teachers!
perception of christian religlcus gtudies teachers

percaption,



- 67 =

Table 4.2.3 Fregquences and Percentages on

Religious Studles TeachersPerception For
Counselling

Question S5trongly Agree Neutrai Disagree Strongly

No. or agree disagree
Item NO.

Fre. % Fre % Fre % Fre % Fre %

) 17 31.5 35 64.8 1 1.9 0 0 1 1.9
8 11 20.4 34 63.0 9 16.7 - - - -
g 19 35,2 25 46.3 & 11.1 4 7.4 - -
10 22 40.7 25 46.3 4 7.4 2 3.7 1 1.9

A close gxamination of the table reveals ‘that
christian religious studies teachers receive
professional training as C.R.S. teachers to equip
themselves even for the task of Counselling services.
Apart from prayers they try t¢o impress on the student
the need for counselling services and also make
themselves approachable to all students. This may
probably be one of the attributes that enable students
to perceive them as the best for this services.
Another attribute is the concern expressed by the
(hristian religious studies teachers in everything
that affects the students negatively. Coupled with
the above is the life style of the teaChers which
tends to give the students confidence in them. All
these could be seen from the high percentages of

agreement scored in all the items in the table.
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This assertion is supported by elghty three percent
(83+3%) of the teachers as ajalnst nine percent
(9.3%) who disagreed. The religlous studlies teachers
give counselling anywhere (item 15)«. This is
indicated by the high percentage of agreement in the
table.

The method of finding areas of counselling services
by the teachars was examined next. Fifty nine
percent (59.3%) of the teachers aqreed that the
christian religlous studies teachers go through
individual student identification cards to determine
the area of noeds. Sixty five percent (65.2%)
of the total number of respondents agreed that the
teachers studied the school performance records of
the students to find out areas to give counselling
services., Twenty two percent (22.2%), twenty parcent
(20.9%) disagreed with these items resrectively,
However, most respondents in this category did not
agree with the ildea that counsellors discussed with
pastors in finding areas of need for counselling
services. The 1ldea that counsellors discussed with
parents and the community were similarly rated very
lows An observation made in th:se items is that the
'no opinion' rating was very high. This seems to
suggest lack of certalnty on the part of counselling
teachers on whether or not such consultations as

suggested in these ltems were necessary for effective
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The percentages scores on facilities by the teachers was
a cloaar indlcatlon that there were no facilitles for
counselling in senlor secondary schools in Kaduna state.
This collaborates with the students' perception of this

subject as seen earller.

fable 44.2.4: Frequency and Jercentages on Facilitles

by Teachers

Juestion O otrongly  Agree Neutral Disagree strong
or 1tem nNoe. Agres Disagr:
Fre. % -
12 18 1.9 5 Se3 10 18.5 29 53.7 9 16.7
13 2 3.7 5 9.3 6 11«1 31 57.4 10 18.5
14 12 22.2 33 61.1 4 7.4 1 1.9 4 7.4
15 32 10.7 ?9 53-7 1. 9.9 2 307 - -
16 15 27.8 7 13.0 14 25.9 15 27.8 3 5.6
17 449 204 19 35.2 15 27.8 7 13.8 2 Jal
18 2 3.7 6 11.1 20 37.0 16 29.6 10 1B8.5
19 3 5.6 29 53.7 10 18.5 10 18.5 2 3.7
20 3 S.6 32 59.3 8 14 .8 9 16,7 2 3.7
P | 4 7.4 18 33.3 18 33.3 9 16.7 5 9.3
22 6 11«1 21 38.9 15 27.8 9 16.7 3 5.6
23 2 Yal 14 25,9 27 50.0 B 14.8 3 5.6
24 23 42.,6 21 3B.9 7 13.0 3 5.6 - -
26 3 5.6 12 22.2 24 14 .1 14 25.9 1 1.9
27 11 20.4 26 48.1 13 24.1 3 5.6 1 1.9

As shown in the above tahle, christion religlous studies
t~achers do not use their offlces for counselling services nor
the classroome The staff common room tends to he used

commonly to give counselling services,
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This assertion is supported by elghty three percent
(B3.3%) of the teachers as azalnst nine percent
(9.3%) who disagreed. The religious stucies teachers
give counselling anywhere (item 45). This is
indicated by the high percentage of agreement in the
table.

The method of finding areas of Counselling services
by the teachers was examined next. Fifty nine
percent (59.3%) of the teachers agreed that the
christian religlous studies teachers go through
individusl student identification cards to determine
the area of nceds., Slxty flve percent (65.2%)
of the total number of respondents agreed that the
teachars studled the school performance records of
the students to find out areas to give counselling
dervices., Twenty two percent (22.2%), twenty percent
(20.9%) disagreed with these items resrectively,
However, most respondents in this cateqgory did not
agree with the ldea that counsellors cdiscussed with
pastors in finding areas of need for counselling
services. The 1dea that counsellors discussed with
parents and the community were similarly rated very
low. An observation made in th:se itemsg is that the
'no opinion' rating was very high. Thig seems to
suggest lack of certainty on the part of counselling
teachers on whether or not such consultatlions as

suggested Iin these items were necessary for effective
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counselling of the affected studenta.
Behavioural observations and uses of continucus
assessment records were mostly used DY the teachers
as could be seen from a close examination from the
table pof iltems 24 and 27.

The thlrd section of the students questionnalre
wag deslgned to test the students' parception of

teachers' attitudes towards counselling services,

The table below shows the frequencles and percentages

of thelr perceptions.

Table 4.2.5; Frequencles And Percentages on Teachers!
Attitudes by students

Qustion No. Strongly Agree Neutril DLlsagree Ltrongly

or Item NQ., Agrce Disagree
Fre. % Fre., % _ Fre. % Fre %X Fre %
22 26 1342 42 21.3 47 23.9 52 26.4 10 15.2
23 23 11.7 25 14.7 5SB 29.4 51 25.9 36 1B.3
24 21 1047 56 28.4 45 22.8 51 25.9 24 1242
2S5 35 17.8 65 33.0 55 27.9 27 13.7 15 7.6

A8 shown in the table above, the teachers' attitudes
towards coungselling is generally low as rated by the
students. There is however fifty one percent (51.8%)
agreament by the students that both chrigtian religious
studies and other subject teachers were serious in
glving counselling to students.

The students® attltudes towards counselling services
was then examlned. The table i8 presented below. From
the table it could be seen that students have high regard

for counselling as shown by thelr high rating of the
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various items in this section. Thls shows that they

have _ha kno .l:dge of the importance of counselling

services,

[anle 1,2.5: Frequencies and Percentuges on Attlitudes

Cf _.tudents lowards Counselling

- e

WLoTIUN.NUe otronjly Agree Neutral olsaqree S5trongly

Or 1T M.nG. _ ajree B Disagree

__ _Fre % Fre % Fre % _frre _% Fre %
26 76  35.6 82 42.6 30 15.2 8 4.1 1 0.5
27 A4 2243 100 50.8 31 15.7 17 8.0 S 245
28 53 26.9 95 48,2 33 16.8 11 5.6 5 245
29 53 26.9 92 46,7 36 1B«3 13 6.6 3 1.5
30 37 18.8 61 31.0 39 19.8 40 20.3 20 10.2
31 26 13.2 35 17.8 72 36.5 46 23.4 18 9.1
32 33 1..8 78 39.6 56 28.4 23 11.7 7 3.6
Teachers' perce tlon of the students' attitudes towards

counselling ser ‘ices was alse examined, rhe rating and

the corresponding ercentages are tabul ated below.

FTable 4,2.7: Frquqnﬂias And {ercentages on utudents'

atelcude by Counselling [aaciers

Question.no. LEtrongly Aqree Neutral Pisagree Strongly
(2350 U0 L T N — - Disagree

Fre. » Fre % Fre % Fra % Fre %

28 7 13.0 23 42.6 B 14.8 10 18.5 6 111

29 4 7.4 2B 51.9 B 14.8 B8 14.8 6 11.1

30 4 7.4 22 40.7 1B 33.3 8 14.8 2 3.7

31 7 13.0 4 7.4 26 4B.1 11 20.4 6 11«1

32 6 11«1 15 27.8 14 25.9 17 31.5 2 3.7

33 8 14.8 17 31.5 18 33.3 8 14.8 3 5.6

A close examinatlon of the above table shows that
fifty six percent (56.6%) of the teachers agreed that

students have high regard for counselling In schools.




Though thirty percent (29.6%) disagreed, this is
relatively low. sSimilarly, fifty nine percent
(59¢34) ayr2ed tiat students go on their own to
seek for counselling services, The low rating of
agreement on item 31 further proves the limportance
attached to cuunselling by stucents. However, the
teachers tund to agree, thouch rel tively low, trnat
students snow no interest in vocational Counselling
and refargl services. (itens 32 and 33) and the
vercentages for agreement were thirty nine percent
{38.9%4) and torty six percent (46.3%) rospectively.
{he last section on the two sets of questionnaire
dealt witn che cowm .ctency of ~hristian religlous
studies teach:rs in counseiling in s2nlor secondary
schools in Kuduna state. The stuuents verception is
tabulated in frequendcy «nd | ercentages below:

Table 4.2.8:; Competincy Ferception of students

Question.nos Strongyly agree wneutral visagree Strongly

Or item.wo, "3FES - visagree
Fra, % r're % Fre % Fre % Fre %
33 24 122 47 2349 46 23.4 57 25,9 29 14.7
34 15 76 34 17.3 46 23.4 70 35.5 32 1042
35 19 Je0 30 1F.3 4B 24.4 60 30.5 34 17.3
36 23 11«7 33 1048 42 21.3 52 2644 47 23.9
37 1o Bs1 16 Be1 40 20.3 54 27.4 71 36.0

— —— -

The tavble above shows tnat christian raligious stuales
teachers often find it ditflicult to couns:l students on

any problem apart from splritual und cvoccrinal ones.



Though forty one percent (40.6%) disagreed with

this notlon, this percentage ls relatively low

as could be seen from the table. GHHowever, fifty

two percent (51.7%) of the resprondents belleved

that the teachers were competent. Apart from the low
rating in items 33 and 35 which dealt with vocatlonal
counselling the christlan religious stucdies teachers
have no other problem in discharging their counselllng
services to the studentse And they are prefered

by the students to oth~r subject teachers.

sixty three percent {(63.4%) of the students felt that
chri tian religious stucles teachers counsel the
students better than other subject teachars.

The teachers' perception on this com etency was
then examined, The teacherst rating of christian
religious education taeachers'! comretency were very
high as would be seen on the table below. Though
they agreed that not all christian religious studies
teachers were tralned on how to counsel students in
schools, they agread that some Christian rellglous
studies teachers were competent even to counsel their
colleagues In the schoolss. There was dlsagreement
as could be seen from the table on the fact that some
christian religious studies teachers cannot render
any help to students. As could be observed from the

table under close examination, the percentages of



no opinion was relatively high, that christian

Table 4.2.9: Competency of Christian Religious
leagChers as perceived by the Teachaexs

Question.No. strongly Agree Heutral OLlsagree strongly
Or ftem.No.  Agree bisagree

Fra % Fre % FPea % FPee % ree %

34 15 27.8 31 57.4 3 5.6 3 2.6 2 3.2
35 27 500 19 35.2 6 11.1 1 1.9 1 1.9
36 30 5546 17 315 5 9.3 1 1.9 1 1.9
37 8 14.8 B8 14.8 17 31.5 7 13.0 14 25.9
a8 7 13.0 4 7.4 14 25.9 16 29.6 13 24.1
39 23 42.6 15 27.8 7 13.0 5 9.3 4 T4
40 8 4.8 7 13.0 & 11.1 7 13.0 26 48B.1

religious studlies teachers were not competent to give
vocational counselling was also disputed by the
teacharg as shown in the tgble. Howevar, seventy
percent {70.4%) of the teachers agreed that soma
¢hristian rellglous studies teaChers need professlonal
training. About sixty one percent (61.1%) dlsagreed
that christian religious studies teachers were only
competent In leading prayers. Though twenkty cight
percent (27.8%) agreed, this is relatively low.

One of the questions that this stydy set out to
answer was whether or not christian religlous studies
teachers render counselling services to students in
senlor secondary schools, The findings have confirmed
that christian religious studlies teachers render
counselling services to stuwients. It was also

discovered during the course of this study that many



christian religious studles tcachers have
acquired sowe  rofessional counsellling training
whlch enables them to render the counselling
services in their schools. The study revealed
however that the christian religious studles
teachers do not have particular offices designated
to them for counselling services.

Among the methods used to discover areas of need
for the counselling saervices in school were reading
individual identificatlon record cards, continuous
assegsment of students academic performance and
general school performance records. The study also
revaaled that the students attitudes towards
counselling was gznerally high, sece table 4.2.5.

It was also discovered that most christian religious
studies teachers were competent as percelved by
students in table 4.2.8 and teacherg in table

4.2.9.

Though, demoyraphical data were not too nocessary
here, a graphical illustration was however made
to show the students gender perception of the five
components. The fligure below shows the gender
rating in bar charte A slmilar illlustration was
made for age of tcachers,

The gender rating of the teachers was also
done and the years of experience and teacher's

age was graphically fllustrated, The teacnur
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Testing of Hypotheses

There were six hypotheses inveolved in this
study. These hypotheses were directed at finding
out if any significant difference exist amcng
the respondents in the perceptions of the

compenents of the questionnaire.

Hypothesis 1: There is no significant difference
in terms of teachers qualifications
in regard to their competency in
counselling in senior secondary
schools.

The one way analysis of variance statistical

method was adopted in testing this hypothesis. The

analysis of variance -table is presented below:
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Table 4.3.1A: QOue Way Analysis of Variasnce
Competency on Teachers' Qualification

ERROR 48 480.14%0 10.0031

TOTAL 53 e05.8704

5.0.Ve = Source of Variance

DF = Degree of freedom

S5 = Sum of square, MS = Means square

F = F ratiﬂ.

P = Probability level of significance.

In the table above, the computed F value or P ratio
is 2.51 at an error degree of freedom of 48.5.

The critical value of P at the same degree of freedom

e

is 2,418 at 0.448 at 0.05 probability level of siguificanceF

The computed probablllity level is 0.042 indlcating that
computed P is less than the accepted P (P 0.05). This
implies that there was significant difference in the
competency of the teachers in the counselling services
they offer In senlor secondary schools. Since
gqualification tends to affect the counselling, post hoc
test was performed on the means score ©of the different
levels of qualification using the Duncan multjiple range
test and the least significant method. The use of the

Duncan multiple range test and least significant test was

informed by the unequal distribution of the respondenjﬁ
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Scheffe test or other post hoc methods. The table is
presented below:

Table 4.3.1B: Means on Competancy by qualification

QUALIFICATION CF TEACHIRS wO,. COF MEANS
TialCHERS

Diploma b - 25.000a
N.Ca e 15 25.000a
B.ED 17 25.353a
B.TH 6 22.333ab
Be A 4 23.00Cab
M.ED & 21.000ab

In the table above the letters at the right of the

means indicate classes that were significantly different
from sach other. As could be seen from the table,
teachers with higher qualification scored lower than
those with lower qualification. Teacners with B.Ed
ténds to top the table followed by NCE graduates and
diploma. The M.Ed scored the leust. The low scores
of the tea ners witn masters may be due to their
pessimistism of the syStem and their low regard of
students perfoimance. 3ince the test proves the
existence of significaut difference, the null
hypothesis is thus rejected. A graphical illustration
of the five components vased on qualificaticn is

presented next page.
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Hypothesis 1I: There 1s no significant difference

in the professional! training of
christian religious studies teachers
for counselling services from that
of other subject teachers in the

senior secondary schools.

The statistical procedure used in testing this

hypothesis is the chisquare methods. The table

is presented below:

Table 4.3¢ 2:

Chisquare Analysis of gualification
On Status of Teachers

1
STATUS DIPLOM.‘\ NaCo E. B. ED. B.TH- BoA4 MaED
Tecchers of 3 9 6 4 2 4
other subj.
CI R. S.
Teachers 3 6 11 2 2 2

CHISQUARE VALUE = 3.334 DEGREzZ OF FREEDOM = 5

From the table the computed chisquare value is

3.334 at 5 degree of freedom. The table value at

the same deagree of freedom is 11,070 at the

probability level of 0.05. As could be observed

by comparispy the computed value of chisquare is

lower than the table value indicating that expected

probability level is higher than the accepted level

(P=0.05). This means that there is no significant

differeiice in the qualificatiom of the two sets of
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teachers {the Christian religious studies teachers
and other subjects teachers) in terms of profeasional

qualifications

A point observed in the conduct of thie study is
that most Christien religious studies teachers were not
appointed mainly to teach religious studies. It is the
schocl that decides whether to give religion or anmother

cource to the employed teacher. In almost all cases such
teachers were agsigned such roles after having been appointed.
This accounts for the pan-eignificance obtained in this

test. The null hypothesis is thus accepted. A

graphical illustration showing the five components

by the two sets of teachers is presented next page for

easy understanding.
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Hypothesis III:

The mean scores on facilities

studies teachers and teachers
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There is nwo siguificant difference

in the facilities where (Christian

religious studies teachers offer

counselling services to students

from those of other professional

teachers in senior secondary schools.

were used in this hypothesis.

A Two Tall T-test was applied

table below showed the result of the test.

to the means.

by (hristian religious

of other subjects

The

The

application of the two tail T-test was informed

. by unequal numbers of respondents in the two sets

of teachers.

Table 4.3.3: Two Tail T-Test pfFacilities on .
Status of Teachers

STATUS OF N MEANS STD.DEV. 5TD T DF P
TEACHERS ERROR |

C.Re.S. 26 ] 22.034 4.247 0.8329 (0.035] 52| 0.972

Teachers

Other

Subjects

Teachers 281 28.22.071]2.324 0.4392

» The computed T value 1s 0.036 at 52 degree of freedom.

The computed probability level of significance is 0.05.

Thus the computed probability value is greater than the

accepted level (P>0.05).,

This is au

indication that

no significant difference exists in the facilities used
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by the hristian religious studies teaChers and

those used by other professional teachers. This

corresponded witht the obServation noted earlier

in the perception ©of the teacthers on usage of

facilities. The Aull hypothesis 1is thus accepted.

Hypothesis IV: There is no sigidficant difference
in the perception of the students
and of the teachers as regards the
effectiveness of counselling offered
by CRS teachers in senlior secondary

schoels.

TeacChers' perception and the students' perception
means were computed with a Two tail T-test statistical
procedure. The result showed that the teachers’
meary’ score was significantly higher than that of

the students. This is shown in the table below:

Table 4.3.4: Two Tail T-Test of Competency
‘ on Students And TeaChegrs

VARTIABLE! " w MEANS | STD.DEV.| STD.ERROR] "T DF P

TEACHERS 54 | 21.9074] 2.9026 0.395 15.397( 249 0.000

STUDENTS | 197 | 13.2081| 3.8614 0.2751

The computed T value was 15.397

This is higher than the critical T value which is 1.590.
The computed probability level of significance is 0.000.
This is lower than the accepted probability level of
0.05 (P<0.05). This showed that " significant difference

existed 'In the perception of the students and the teachers.
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This difference may not be surprising since it

is expected that the teachers would perceive their

role better than the students who were the receplents.

AS earlier noted in the discussion ou frequency

distribution on competency it was observed that teachers

were compentent. However, the degree of competency as

rated by the students 1s lower. In any case the null

hypothesis
difference
(P£ 0.05).

Hypothesis

=

is bereby rejected since there 1s significant

in their mean perception or competency

There is no significant difference

in the metheds used by christian
religious studles teachers from those
used by other subjects Lteachers to
find out areas of need for Counselling

in senlor secondary schools.

The two set of teacners' perception and rating of the

met hods used iu fluading out areas of need &were used

in testing

this hypothesis. The two tail T-test was

applied and the table is preseuted below:



Table 4e349: Two Tail T-Test of Methods on Teachers
STATUS N | MEANS | STD.DEV | STD ERRCR | DF T P
RELIGIOUS 2 1324269 | 5.48 1.049 52 | 24108 | 0,040
NON-
RELIGIOUS 28 | 294607 | 34862 04730

From the table the computed T value was 2,108 at 52
degree of freedoms The critical value of T is 1.9,
Thus the computed T is higher than the critical T.

The computed probability level of significance is
0,040, This is higher than the accepted probability
level of 0,05 (P 0,05)s The table revealed that the

means score of Christisn religious studies teachers

in methods is higher than the non religious studies teachers.

This further strenghtens the earlier observation that
Chritian religious studies teachers were better of in
the method of seeking areas of need for counselling
students in senior secondary schools. Based on the data
before us, the pull hypothesis is thus rejected.

Hypothesis VI: There is no significant difference in

the competency level of Christian
religious studies teachers and that of
other professional teachers in senior

secondary schoolse
The teachers' competency score was used in testing
this hypothesis. The statistical method applied is the

two tail T-test, The result as shown in the table
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below revecals that there is no significant difference

in the mean scorese.

Table 443463 1-Test of Competency on Teachers Status
STATUS N | MBANS |ST.DEV | STD.ERROR | DF T P
RELIGIOUS X% | 25,038 L 476 0.878 52 | 14703 |0.095
Hm-
RELIGIOUS | 28 | 23.500 | 1.6k4 0e311

—

The computed T value is 17003 at 52 degree of freedom.

The computed probability level of significance was

0,095« This was higher than the accepted probability

level which is 0405« This implied that there was no

significant difference since the computed level was

(P > 0,05)« The null hypothesis is thus accepted. The

issue here seemed that no group wanted to accept an

inferior position. It has already been established in ppe. 67

above that Christian religious studies teachers were prefered

by the students in terms of counselling services offered to

senior secondary schools.

Lot Discussion

In the course of this study, it has been established

that Christian religious studies teachers are actively

involved in counselling students in senior secondary

schools in Kaduna State.

Another interesting

observation revealed in the study was that, though other

subject teachers might be involved in the counselling

services, but the students who were the beneficiaries
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of the counselling services indiccted that they
enjoyed the services of the christlian religious
studies teachers more than teachers of other
subjects in their schoola. The clalm of the
studants was supported by other subject teachers
who submitted that the christlan religious studies
tzachers render good counselling servicCes in theip
respective institutlons. Lots (Gp cit) oplned
that any trained chrisﬁian religious instructor

by the nature of his training is a counsellor to
mank ind whereevzr ha finds himself. That he is

a cowworker with God against anything evil, and
anything that{lts repercution) will rub man/
woman of hla or hexr God's gliving happiness.

Though counsell ing 1ls very vital to studunts
academic, soclaly; moral and spiritual development,
this study revealed that not much attention ls
glven to it in terms of necessary facllities,
Thera was no doubt that studoents atctlitudzs to
counsalling can be affécted by the surounding
environment. Certalnly the ldea of offering
counsell ing services in the stuff common room
is not an encouragesent in the right direction.
Bello (1967) assertad that if a school wants to

have an effective counselling, 1t should provide

specific office ;or it and the position of the



- 91 =

office should not be too open to the school
populatioen. The office shoula also be equipped
with the necessary facilities to enable the
counsellee relax when meeting the counsellcr.:_
This shows then that provislon of facilities for
counselling serviCes is a thing that should be
taken seriously if the goal of counselling is to
be athieved.

The poeor state cof the nation's economy was
partly blamed for this lack of necessary facilities.
But the researcher was convinced that lack of
proper attention rather than poor economy was
responsible.

It is the opinion of the researcher that if
Christian religious sStudies’ teachers were officitally
assigned toc handle ceounselling services as part of
their primary duties, the counselling services in
the senior secondary schools would be carried out
effectively., This opinion is based on the
assessment of the christian religious studies”
teachers by students and other subject teachers
in the schools selected for the purpose of this
study. The students clearly indicated that
christian religious studies teachers were easily
approachable and the students developed more
confidence to discuss thelr problems with them

than any cther teacher,
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M. Dowell (1972) contended that counselling to a christian
religious studies teauner is obligatory. whether he is
employed to serve as a counsellor or not. He has to do
that wnerever he finds himself, for he canuot let his
people perish in their iguorance. tle has to be his
brother's keeper anud lead them 1n the right direction.

Crabb (1977) stated that counzelling is not a discipline
like medicine or other subjects that depe.nds fundamentally
upon a growing amou.t of technical kuowledge admiuistered
by a nighly trained professicnal. However, Biblical
Counselling is the responsibility of christiaus who have
a loving and caring attitude with an indepth study and
knowledge of the Bible. Crabb stated further that every
cnristian is called to a ministry of encouraging and
helping others especlially thcse of the household of faith.
This means that christian rellgious studies teachers who
who have studied Bible and trained are expected to functio

as Biblical cou,sellors wherever they servee.

This assertion further strenghtens the fact put
accrossS by the researcher that christian religious
studies teachers are mcre prefered by the students for
counselling services. This is because, for them
coungelling 1s beyond man's assighed duty. But it is
an obligation that they have to fulfil in accordance
with the requirement of the divine calling.

Moreso christian religious studies teachers are aware

of the fact that, if one stays with somebocdy who does

not know the right way to follow, he who knows has the
responsibility of leading the ignorant one to the right
path to follow. Otherwise, if he perishes in his

ignorance; the blame will be on he who knows and refuses

to help.
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CHAPTER FIVE

SUMMARY , CONCLUSIOnN AND RECOMMENDATIONS

Introduction

This chapter contains a summary of the
findings of the study. It also contains
conclusion strictly based on the findings.

Recommendations were also made.

Summarx

In the first chapter the researcher showed
how Nigeria today is undergoing a rapid process
of soclio-econmic Changes which has made life
difficult for people in the society. As a

result of this difficulty the lives of many

people are negatively transformed., It was also

observed that the difficulty caused by the
soclo-economic changes has affected many
families. It is no longer easy to maintain
families. AS such many parents no longer have
time to discuss matters of common interest
with their families because they have to
struggle all the time to get what will keep

body and soul together. In this situation

it is only the children that are lucky to be
sent to school that could get proper counselling

from the staff.
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In chapter two, the researcher made a review of
literature which had bearing to the topic of this study.
To start with, the investigator examined the different
definitions of evaluaticn as given by scholars. The
chapter proceded to discuss different models of
evaluation as presented by scholars.

This chapter further consldered some functions of
evaluation. The literature review showed thaé one of
the functions of evaluation is to enable the evaluator
identify the areas of academic weaknesses that could be
remedied. Another function is for the purpose of
revising the curricular under operaticn when the need
arises. Ancother could be to identify educational needs

which could be done through the collection of data from
the school community to see precisely what is needed.

The investigator also briefly considered the €hristian

religious studies curriculum of the Nigerian secondary

schools.

The content and methods of impdementation were looked
into. The researcher also examined the religious, moral,
social, spliritual, perscnal and academic objectives of

teaching the christian religion in secondary schools.



- 95 -

In the same way, the researcher examined the
programme of Bachelor degree of Education of christian
religous studies section of Ahmadu Bello University.

The objectives of the programme were carefully considered.
It was discovered that one of the objectives is to

provide christian religious studies teachers with an
opportunity for a fuller intellectual appraisal of their
falth scripturally, historically and doctrinally.

Another objective 1is to provide religious teachers with
basic principles of imparting religious knowledge. The
other objective is to enable the learner have a sound and
balanced grasp of their own faith as to be able to

respect the religion of other persons.

The investigator also reviewed some literature on
problems found in schools which have to do with teachers!
qualifications. The review on this aspect showed that
some teachers in secondary schools were not abhle to
implement the programme before them because they were
not professionally qualified.

The researcher reviewed some literature also on the
value of counselling in secondary schools. This was done
to help him understand why this service 1s needed in
schools. It was discovered that a person's upbringling
from childhood influences his behaviours in later life.

It means then that if students receive good counsel at
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that age, they will likely grow to be good and rellable
citizens of the nation. Aklin to this, some lliterature
shewed that children who do not obtain good counselling
grow toc be a problem to themselves and the society at
large.

The lnvestigator also reviewed literature on the
methodologies that are employed in order to identify
the areas of student problems to epable the counsellor
handle them properly. It was dlscovered that the
easlest wqy to ldentify areas of need of the students
is by going tnrough the individual identlification cards,
cumulative records of each student and continuocus assessment
records. |

The investligator also briefly considered literature
on the process of counselling. This aspect showed that
counselling no matter the type - whether academic, social
or spiritual has the same baslc processes.

An Iintensive review was made on ethics and morals 1in
counselling, it was discovered that a counsellor must be
an ardent listener to what the counsellee has to say; and
that it 1s wrong for a counsellor to have a frequent
interruption during the counsellee's narration cf his
problem. That such interuption frustrates and inhibits

the flow of the counsellee's Information.
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This aspect of the review also showed that
it is very necessary for a counsellor to be
careful in choosing his words of analysis and
his communication with the counsellee. 1t was
discoveraed also that counsellor should not for
any reason start treating any case with blames,
criticism, resentment and condemnation for
such an attitude destroys the counsellee's
self concept which might mzke him regret
going for counselling.

The investigator also discovered from the
review on ethics of counselling that it is very
bad for any counsellor to gossip with matterg
arising from the counselling room. That a
coungellor should not also misuse stories
received from counsellees for illustration
elsewhere and that counsellors should know that
they are unique persons who should be trusted
with human secrets. That they should be
careful not to disappoint the Lord who has
given them the ministry of counselling fellow
human beings.

Chapter three describes the research design
and procedure. The study was carried out in
the six educational zones of Kaduna state namely
Zaria zone, Kaduna zone, Anchau zone, Lere zone,

Zonkwa zone and Kafanchan zone. The justification




w Bf =

for studying the six zones is because they all
have senlor secondary schools and tney all
belong to the same state ministry of education.
Twelve senior secondary schools which is ten
percent (10%) of the populatiovn were randoply
selected from all the six zones for the study.
A total of two hundred and eighty sub jects were
chosen from the selected sChools; they were
christian religious studies teachers, other
subject teachers and students.

The research was carried out by means of a
questionnaire which was administeréd to those
who were selected for the investigation. Items
of the questionnaire were designed along the
Likert scale type and scored on points ranging
from 1-5. Three statistical methods namely one
way analysis of variance, Chi-sguare and two tail
T-test were used to determine the level of
significancg. The 0.05 level of significance was
chosen for rejection of the null hypotheses.

Chapter four containg the data from the
questionnaire with their analysis. A total number
of 220 copies of the questionnaire for students
was given ocut. Of these 197 were duly completed
and returned to the researcher. 60 copies of
the guestionnaire were distributed to teachers;
30 copies were given to religious teachers and
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30 to other subject teachers. Of these a total
of 54 coples was duly completed and returned
to the researcher.

One aspect of the data collected was an
orientation of students for counselling. From
the responses of the students, i1t 1s observed
that geventy four percent (74.1%) acreed that
they were given orientation on counselling
when they entered senior secondary school by
christian religiocus studies teachers. However,
sixteen percent (16%) disagreed with the opinion
while ten percent (10.1%) were neutral, they
expressed no opinion. Other part of the
orientation included advising the students on
how to make good use-of their time and the
library.

The other aspect of the data collected was
on facilities for counselling. The studens
opinion concerning the availability of facilities
for counselling in schools, fifty five percent
{(54.8%) indicated that schools lack facilities
for counselling. Seventeen percent (17.3%) aqgreed
that they received counselling in offices while
thirty four percent (34%) expressed no copinion.
From the available data before us it shows that
schools need facilities for counselling in Kaduna

state.
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Another aspect of the data collected was on
methods and techniques of finding areas of need
for help. 1In this area fifty nine percent (59.3%)
of the teachers agreed that christian religious
studies teachers go through the individual
students records to determine the area of
problem in order to give the necessary assistance.
Sixty five percent (65.2%) of the total respondents
agreed that the teacherg study the academic .
performance of the students to find out areas of
need to give counselling services.

Data was also collected on attitudes of teachers
towards counselling in senior secondary schoocls.
The analysis on this aspect revealed that teachers
were not too serious about counselling the students.
The students scores regarding the zeal of teachers
in giving counselling to the students was generally
low. Though the teachers tried to rate themselves
high.

On the attitudes of students towards counselling
in schoolsg fifty six perc:nt (55.6%) of the teachers
agreed that students have high regard for the
counselling services in schools. Similarly fifty
nine percent (59.3%) of the teachers' scores
indicated that students do go on their own te
seek for counselling. The students themselves
indicated in their scores that they have very high

regard for counselling services in schools.
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Competency of Christian religious studies teachers
ag counsellors was another area that data was collected.

The analysis in this aspect revealed that the Chrisgtian
religious atudies teachers are competent for the scorea

rated them high. Bat all the same seventy percent
(70.4%) of the teachers agreed that some Christian

religious gstudiea teachers need more professionsl training

in Chrigtian-‘counselling. Students' perception on thi n/:;

A
area also revealed that the Christian religious studg:a

teachers were competent. This was based on the rfift
one percent (51.7%) student scores recorded.

Another aspect that followed the data analysis was the
testing of hypotheses. A total of six null hypotheses
were pul forward and tested for a significant difference.
The result was that three null hypotheses were rejected
because there were significant differences found in them,

. i
The remgining three were retained because there was

gignificant differences found in <{henm,

5.3 CONCLUSL ON

The sumnmary of the teating of the hypotheses s gyed
that three out of the six were rejected while the
remglning three were retained. Based . on the resesrch
findings of this work, the following conclusion were
arrived at.

1., that before amy effective Biblical counselling will

be achleved, the Christian religious studies teachers
must constantly be a student of the Bible, familiar
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that 1T National Association of Bible knowl edge
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with current scientific method of interpreting the

Bible and the various counselling approasches used

in the Bible;

that for a Biblical counsellor to be effectiveg,
trusted and regpecteq by students, he, (the counsello
must be a true Christian, honest follower of Jegus

Christ and g person whose life-style is not contrg-

dictory to the teaching of the word of God. Such an

effictive Kiblical counsellor must not be g person

who says do what I say but do not do what I do;

that lack of conducive office, good almosphere and

mo tivation or incentive to the Riblical counsellors
from the school authority, government gng parents

hamper the anticipated effectiveness of Biblical

counselling in schoolg;, '

Teachers ot Nigeria will organise a yearly seminar/

workshop for all Kiblical counsellors in schools to
update their knowledge in BRiblical coungelling, their
effectiveness ag counsellors will be increased and
greater achievements will be madey

based on the research Tindings, it may be concluded
that fuilure to have at least a M blical counselling
course in CRS curriculum gt either college of Educati.
or University level has eroded the professionglism an

confidence expected in Biblical counsellors;
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thal Biblieal counselling is attractive and popularly
demwnded by secondary schools students becauge they
have Leing exposed by the society and their respactive
families to the importance of knowing, believing,
trusting and relying on God for the s0lution of all

problenc,

Recommendations

The recearcher made the following recommendations
based on the findings of this study.

First, the revelations gathered from the
findings of these stulies should be of great
concern to the local cducation autherity,
ministries of education and private proprietors
of schools, even the school principals who often
wonder who among the teachers should be appointed
a5 counsellors. It is revealed from the findings
of tlis study that Christian religious studies
teachers who  were privileged to attend the
professcional certificate in Christian education
(PCCE) seminare which are going on in the
country ore well equipped to handle counselling
matterse It should be noed that apart from
being qualified academically, they are also more
approachible to the students, so that are better
suitcd for the job. 1t is recommended therefore

that the schools should make maximum use of Christian
religious studies teachers ag counsellors especially
graduates of the PCCE for they have been theroughly
exposed to the principles and methods of Biblical

counsellinge



- 104 -

uecondly, the research wishes to recommend that
each gchool should organigsed geven different

Biblical coungelling seminars for their senior
secondary school students before their graduation
at the completion of their U3II1 year. The

geminers should be gpelt out thust
SG 11 Supportive counselling

Confrontational coungelling

55 II: Educative counselling
Preventive counselling

o5 1Il: Spiritual counselling
Referal coungelling
Depth coungelling
(1) Supportive Counselling:i

The goala of this type of counselling are to
undergird, hold up, and stabilize troubled
pecple. To help the individual gain strength
and sbtabilily so that he can cope with his problems.
SJuuple problems that could lead to the use of this
type of counselling could be; severe sickness in
the counsellee or his family, death of loved one,
failure of any kind, severe disappointment, low
intelligence and similar othier crises (bMathew: 514,

2 Cor. 133-4; Ps. 34) etc.

(2) Confrontational counselling:

The pgoals of this type of counselling is forcing
the person to face and deal with sin or difficult
si tuation. Helping him to develop the moral
strength to avoid similar problems in the future,
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Sanple problems that could demand the use
of this method. Any illegal or immoral action,

e.. 1llegal drugs used and possession of
illegl timgle pregnancy. Any action which the

individual, society, or scripture considered

to be wrong. ANy action which causes guilt

feelings, or dissenting faction in the church,

(Prov. 28:13; 1L John 1:9; James 5tléa).
Educative Counsellingt

The goals of this type of coungelling provide
information or help the counsellee to find

infTormation. Showing him how to find information

en any aresg of his needs in the future.

Sauple area of need may includes vocational,

premarrital guidance, marrisge and family,
guestion about theology or the hible, social
incompetence, troublesome behaviours which the
counsellee does not understand, tension, problem
and doctringl diversion in the church.

Preventative Counsgellingt
The goals of thig method are encouraging students

to anticipate problems bhefore they arise and
asslsting them to know how to prevent worsening
of exigting problems.
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duch problemg includet Youth with increasing
sex drive, gtudents facing university or other

tertiary education, facing surgery, serious
illncss or o lher criseas.

(5) sSpiritual Coungellingt
The goals of this type of counselling is to

clarify spiritual issues and Yo find solutions
to theological problems, To help the coungellee

to find meaning and purpose to life.

Sanple problems:, Problem of doubt, unbelief,
and confusion, problem of emptiness, meagninglessness
or lack of purpose in life. Confusion and

disagreement in the church over doctrinal iassues

(6) Referrsl Services:

The so0als of thig method are to provide short time

support or other temporary help. To refer the

counsellee to another counsellor who 1is more

competent in the counsellee area of problem.
Sample problemss The seriously disturbed,

the geverely depressed or suicidal. People who

need help in managing finances and bugeting
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DcpthICounselling:

The goals of this type of counselling is
to uncover and deal with deep emotlional
problems. To create coungsellee's self
awareness end insight. To reatructure
rersonality and to create more effective
functioning.

Szmple Problems: +that demand the use of

thig method ia the meverely disturbed.

People with deep personal problems,

ingecurities, depreselons, socigl inadequacies

Thirdly, the findings of this research
have revealed that the schools lack facllitles
for effective counselling. For thia, the
researcher therefore recommends that desplte
the poor economy of the country, the minlstries
of education and the school amthorities should
try to provide office accommodation and

neceggary furniture for effective counselling.

Furtherly, there is an indication in the findings

- am —aarm s o S ——
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of this study that some teachers are either not

aware of the existence of cusulative records or do not
know their use,

And indeed, they are wseful documents that teachers
need to know and also use to assiot the students.

For this, the researcher wishes to recommend that

the achool authorities should always make sure
teachers are aware of these decuments and also
encowrnge them to use the records for the benefit of
the students through counselling those who have the

needa

Fifthly, the findinge of this astudy also revealed

that some Christian religious studies teachers find it
difficult to go about counselling their studenta

because they are not equipped with the technical
now=howe For this the researcher wishes to recommend
that Christlan religious studies departments in faculties
of education in all universities, Christien religious
atudies departments in all colleges of education should
include cownselling in their curricula to equip the young
teachers in preparing for the job ahead,

Sixthly, the researcher wishes to recommend that Nationsl
Asgociation of Bible Knowledge Teachers of Nigeria should
organised yearly workshop on Bibliecal counselling to refresh
the knowledge of the Teachers for more effective performance

in the schools.
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5.5 Suggestions for Further Studies and
Research Related to the Topic

The researcher is of the view that further
studies may be carried out on the topic
and other related topics, some of which have
been suggested below. Since a study like
this deals with current relevant issue,
the importance of motivating other scholars
to carry out similar researches cannot be
over emphasised.

Firstly, a study may be carried out to
investigate the reason why many Christian
religicus studies teachers have more concern
for the students' welfare than their

the same
counterparts in/institution.

Secondly, a study may be carried out to
investigate the impact of counselling services
of the christian religious studies teachers
in secondary schools.

Thirdly, a study may be conducted to
investigate whether other religious studies
teachers other than cChristian religious studies
teachers also counsel students in senior

secondary schools.
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Fourthly, a rasaarth may be conducted to find out
Lhe causes of stuil:nts undesir.ble behavbour in
secoeoncary schools,

Flftily, a rnaearch may be conducted tn investligate
why suore other subjlect teaChers are not willing to

particl;ate la coungelling services.
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DEPARTMENT OF EDUCATICON

Aebelle; ZLARLA

QUESTIGNNALRE FOR T Sr\C:ti;iQ

. Peur Raspondentis,
This researcher i3 & Ph.D student of the named

addresse. Ha i3 currying out a study on Evaluation

of the Rola of Religlous studiea Teachers as gulidance
counselilors in Senlor Secondary schools in Kaduna

| gtate and he 15 in need of your asslistance in

responding sinceraly to tha questions asked in the

attached questionnalrae.

Feal frme tO express yourself, The Intormation
YOu supply will be treated confiduntially and only
for the purposa of this ressarche.

Thanks for your co-operation in advance.

A PERSONAL DATA

Please put a tick { ) in tha appropriaste box where
apilicables
1 Sexs Male ¢ ) Famale ( )}

2« Aged 20-30 years { ) 31 and above ( )

3. Natlonality: wnigarian ( ) Foreilgner ( )
4. Qualifications

Diploma { ) e A { )
NCE { ) M. Ed ( )
Be £d ( } M. A, { )
BeTh « ) Phel ( )



of

5.

7.

For how long have you been
teaching Rellglious studies
in school?

1-3 years ( )}
4~5 " ( )
5 years and above ( )

TRAINING AND RBADINESS FOR
BISLICAL COUNSELLING IN
SCHOOL

The religious studies teacher
receive professional training
to equip himself for the ¢
task ahead.

The religicus teacher prays

the spirit of every diascernment
every morning for solving every
problem that will come hils way

before going to work.

In school he tries to make
students see Lthe needs of
counselling services.

The religious teachers makaea

himgelf very approachable to all

students

Strongly
agreed '

Agreed

Neutral

‘Disag reed

sf?ongly

Disagreed
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10. He shows concern to everything
that will affect students
negatively.

11. The way he leads his life
gives the students confidence
in him.

FACILITIES FOR GUIDANCE
AND COUNSELLING

12 The religious studies teacher
uses only his officer for
counselling services

13. He uses only the classroom
for counselling services

14. The religious studies
teachers use even the
staff common room to
give counselling when necessarvy

15. The religious teachers givesg
counselling anywhere the need
arises. |

16. The religioué teachers have
no office of his own , he

uses corridor of staff room to
counsel students.

Strongly
Agreed
Neutral
Disagreed

Agreed
Strongly

Disagreed







