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ABSTRACT

This study was conducted primarily to assess the extent, causes and solution to the problem
of school dropout among secondary school boys and girls in Lagos State. The views of practising
teachers, principles, secondary school students, their parents, school dropout and their parents and
officids of the state Ministry of Education were sought for.

The review of related literature covered the history of secondary educationa practice in
Nigeria and Lagos state. The relevance of secondary education and the concept of school dropout
were discussed. The review aso focused on the causes, consequences and solution to school
dropout

The survey research design was employed for the study. The population of the study
comprised of 37, 171 students and 1509 teachers in dl the secondary schools that have existed for
more than seven years in al the educational districts within Lagos State. Also, dl parents of
students schooling in al the selected secondary schools constituted the parents population. Ten
parents of Secondary School dropouts, eight Secondary School dropouts aswell as six Lagos State
Ministry of Education officids were aso interviewed. A total of 24 schools were used for the
study. Random sampling technique was used to select the sample size of schools, teachers,
students and parents.  The research made use of structured questionnaire, observetiond technique,
and interview guide to collect rdevant information from the respondents. The nomind measuring
scae was used for the study which warranted the use of non-parametric statistics.  Frequency
distribution, percentages and chi-squarc test were the main satistica tools employed for data

anayss.



The mgor findings of the study is the ggnifieant difference in the opinions of al
respondents regarding the rate of dropout of boys from that of girls from secondary schools and
the causes of school dropout The study reveals that in the year 1992, 1993, and 1994, the dropout
rate of boys and girlsin Lagos state is between 1-5% as indicated by 81(62.8%), 70 (54.3%), 82
(60.3%) and 9 (69.28%), 10 (66.2%), and 9 (60.0%) of both the teachers and principals
respectively. The study also shows that in Lagos state girls drop out from secondary school more
than boys as indicated by 339 (64.4%) of the respondents. The result of the study adso shows that
most of the dropouts witnessed among boys and girls occur at the senior secondary school level as
stated by 370 (69.2%) of the respondents.

Peer group influence, financial problem, learning difficulties, illness, birth position and
family size were some of the factors identified as the mgor causes of school dropout as were
highlighted by 403 (75.5%), 430 (76.5%), 344 (64.4%), 377 (70.5%) and 297 (58.8%) of the
respondents respectively. Also, 429 (76.9%) of the respondents revealed that most boys dropout
to engage in business so as to get rich quick while 488 (85.9%) respondents indicated that most
girls dropout of school due to pre-marital pregnancy. All the respondents remained postive to dl

the suggested remedies to school dropout.

Recommendations given include stricter and prompt disciplinary action against delinquent
students, ingtitution of efficient and functional guidonce and counseling unit in the schools, genuine
interest of parents on the academic work of their children and government subsiding the cost of
educational materials, to assist the less privileged students. An immediate and positive change in
societal values are also recommended by the study. Further research work on the progression rate
of students from one class to another in the state secondary schools as well as using a different

population sample for smilar study are also recommended.

Xi



DEFINITION OF OPERATIONAL TERMS

The following concepts have beon defined to assist the reader to understand the study in the mght

perspective.

Drop-out: Is the process of lcaving school prematurcly beofore the
completion of a givenstage of education (in this case
secondary education). Such students do not qualify for the
certificate given at the end of the normal period of course
work-.

Brop-out Rate: Is the perceniage of students (boys and girls) that leave the
secondary school before the end of either junior or senior
sccondary  school. Drop-out rate is expressed in
percentages.

Educational Efticlency: This means the attainment of a given educational objectives
at the minimum cost regardless of the social value of the
objectives. It measurcs how well cducational rosources are
being utilised (Adams, 1971:47).

Educational Effectiveness: This refors to the oxtent to which cducational goals arc
achieved. It is therefore considered 0 measure the degree of
cducational goal attainment (Ovwigho, 195 1:1 8).

Financial Constraints: This refers to the extent to which financial problems hinder
students from completing their secondary education.

Peer Group: Refers to students within the same age bracket, classmates or
close acquamtances within the school setting,

Influence of Peer Group. This implies fthe e¢xtent fo which the activities of
classmates/play mates affect and hunder a student's continuity
of his secondary education.

Level of Secondary Education:  This refers to the stages of secondary education in Nigeria.
These are Junior secondary School (J.5.5.) and Senior
Secondary School (S. 8. §).



Parontal Influence: Refers to the extent to which parents activities interfer with

the academic work of a student, thus resulting to the student
dropping out of secondary school.

Wastage Rates: Refers to the average duration of pupil-vears invested in
producing a successful school leaver or graduate divided by
the normal duration of the programme. Is also referred to as
Input-Output ratio. lower Input-Output ratios are due io
students dropping out of the system or repeating grades
(Vasuderan 1976:32).



CHAPTER ONE

THE PROBLEM

1.1 Intreduction

Scvoral changes have occurred in the cducational system in Nigeria since the Old
African Society to the present duy. According to Obanya (1993:1) these changes lack
sugtenance, despite tho formation of educational thoories formed with the hope of bringing
positive and lasting changes. This unsteadiness in the sysiem is attributed to inherited colonial
svstem of education which lacked objectives and identification with any national goals, thereby
besetting it with ambiguities, contradictions and lack of uniformity in practice in different parts
of the Federation. To nd the system of these inconsisiencies and impediments to a steady
progress m education and national development the process of change in the policy and
systems of education in Nigeria was launched formally in 1969 at the National Curriculum
Conference held in Lagos.

This conference led to the philosophy of education, on which a National Policy on
Education was formed with a vicew to cquipping the cducational systern with all that is
necoessary o launch Nigena infto the future, politically, socially, morally and technologically.
This goes to affirm the observation of Ude (1995:B) that "education 13 the best defense a nation
can boast of and so must be given the pride of place as our number one concerm". Paramount
among the product of this conference is the 6-3-3-4 system of education as oppoeed to the old
gystem of 6-5-2-3'. The new National Policy on Education, otherwise known as the 6-3-3-4
system was promulgated in 1977 and revisited in 1981. It became operational in 1982. The

philosophical assumption, underpinning the new education policy is that every Nigerian child

1

This implies six vears of primary, five years of secondary, two years of higher school
and three years of university education.
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will have full access 10 quality education ai all ievels and his or her intellectual or technical
ability will be the only limiting factors. That is to say, to educate every child to the limit of his
or her ability itrespective of the econornic, political or religious status of his parents.

Nigeria is currently operating this system and this allows a child to spond six ycars in
the primary school; three years in the juntor secondary, three years in the senior secondary
school and a four-year university course. The main thrust of the educational reform of 6-3-3-4
svstem is the breaking of sccondary education tnto two tiers, each of a three-year duration.
This is as a result of the prvotal position occupied by gecondary education.

Secondary education is scen as the acquisition of some basic skills which would
enhance or facilitate effective interaction with members of the society. It 1s also to prepare the
voung adult for purposefil organisation of oneself for achieving maximally one's potential to be
able to withstand the complexitics of living in the ¢nvironment. More also, secondary
education is meant to prepare young adults for further fraining and education which would lead
to the acquisition of some specialised skills needed in different specific opetations within the
socicty. It is becausc of the need for these specific skills that secondary education has reccived
greater attontion than ¢ven the clomentary cducation i Nigena {Adcjumo 1984:16).

Today, the 3-3 secondary school has become an integral part of the country's
education. Its advantages lie largely in the scope which it provides for self-assessment and
actualisation among students. It is gxpected that by the end of the 1.5.8, a student would have
had enough opportunity to discover hig interests and talents and with that, to decide on a
career. Another aftractive aspect of the system is the continvous assessment method of ;
evaluation which de-emphases final examination and bases a child's rating upon his average

performance throughout the three-year period. ~

(&
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Surprisingly, despite these ideals, the huge investment made on secondarv education
and the expected positive influence it ought to have on the individual and society at large, there
is great disparity in the pattern of its demand by different individuals as per scx, age, social
status and lovality. For instance, in Lagos metropolis vouths of sccondary school age arc scon
as street hawkers, errand boys to their business masters or are soen as aitendant boys in
workshope leaming one trade or the other. Due to lack of basic fundamental education, many
of them get frustrated and become a menace to the society. The high rate of youth
prostitution, drug abuse and addiction, touts, child abuse, armed robbery and the area bays
syndrome prevalent in Lagos today could be as a result of dropout incidence among boys and
girls from secondary schools in the state.

It is unfortunate, that despite the global move towards technological advancement and
Nigerian's adaptation of the philosophy of "Developmentalism” in grder to cure social maladies
and bridge the gap between it and more advanced countrics, more secondary school students
dropout of school. This will in no small measure constitute graat impediment to national
development and proper cconomic growth (UNESCO 1972:1). In view of this, as well as the
scarce cconomic resources available and Thompson's (1981:139) report which states that
"wastage rates (which includces dropout rates) from educational institutions are commonly high
in Africa and that the reasons for this are insuffictently understood®; it has become paramount
that a research be conducted on school dropouts. This can be done through identifying the
rates of dropout among boys and girls i secondary schools, possible causes of such drop-outs
and remedies to dropout. This is what this study intends to do with particular reference to

Lagos State.



1.2 Statement Of The Problem

Education in Nigeria is bascd on the premise thai it is an insitument par cxcelience for
cffecting national development. The vver-niding philosophy of our sducational system is bascd
on two major issues namely: the integration of the individual into a sound and cffective citizen,
and the provision of equal educational opportunitics for all citizen of the nation at the primary,
secondary and tertiary levels both inside and outside the formal school system (NPE, 1981:7).
Section 4 of the National Policy on Education deals with secondary Education and paragraph
17 gives the broad aims of Secondarv Education within the overall national objectives as:
preparation for useful living within the society and preparation for higher education,

The breaking of the secondary education into two tiers, each of a three-year duration
offers every Nigerian child the opportunity of having a taste of secondary education. The first
segment which is the Junior Secondary school is designed to offer every student the privilege to
discover his interest and talenis. It is academic and pre-vocational in natare. Anyone who is
not academically gificd could lcave school at this poim with a certificate and a scnse of
achicvemnent instead of becoming a frusirated dropout. For the academically gifted students
they would proceed to the second segment, that is the senior secondary school (5.5.5) te
acquire certificate for higher education. As a rosuli, the 6-3-3-4 educational scheme is aimed at
producing a population which becomes self employable early enough at the end of the Junior
Secondary School course; so that the problem of unemployment and idle school dropouts will
be minimised. In other words, the ideal i1s that every Nigenan child should go through at least
the jumior secondary school. This goes to explain the reason why at its 36th National
Conference held in Akure in September 1989, the National Council on Education set up an
ad-hoc committee to work out both the quahitative and the quantitative aspects of introducing a

compulsory nine-year schooling in the country (Fafunwa, 1991:280).



It could be seen that secondary education occupies a vital place in the nation's
educational sysiem. As a result, in Nigeria, secondary education has been taken seriously from
its carficst timc not only as an acceptable qualification for good jobs but also as a gateway to a
sound higher cducation both academic and profossional (Adesina, 1984:1). Conscquently, any
decline in its demand especially in this age of global technological advancement by Nigerian
citizens will be detrimental to national development.

Unfortunately, in the recent past there has been a decline in the youth participation in
secondary education in Nigeria. There is also an increasing incidence of secondary school

dropout. According to Odor (1993:39),

"participation at the primary school has declined over the years and a good
number of children who participated in primary education leave the system
before graduation. As such the gystem has experienced a lot of wastage and
increase in the dropout rate. The situation is not benter with sccondary
education”.

Confirming this asecrtion, Okoro (1993:9), reported that, "secondary school enrollment
rose by 350% from 0.7 million to 3.2 million from 1972 to 1982/83 school but after 1982/83
school numbers began to decline at the rate of 3.1% per annum®.  Also, UINESCQ report

(1972:11) observed that,

"in most educational systems children admitted to the first grade of an
¢ducational cycle do not complete the cycle withint the prescribed minimum
period. Some dropout before the end of the cycle and some repeat one or more
grades before cither dropping out or comploting the last grade of the cycle
successiully”.

This imphies that students in secondary schools could dropout at any stage in the cycle.
In fact, it is not uncommon to see youths of secondary school age in the major cities roaming
the sireets or engaged in some trades or businesses that do not equip them adequately for
future living especially in a complex soctety like ouss. In Lagos State for instance, there hag
been an increasing incidence of youth crime, youth prostitution and child abuse. Irene |

(1995:3), reporied that, "the spate of armed robbery in Lagos State as a whole has nowadays



gone beyvond reasonable proportion™. Asoya (1995:6), stated that "the world Is getting worried
at the rate at which the vouths are embracing drugs and crimes”. Nwosu (1994:35),
commcenting on the activity of arca boys in Lagos State reported that “recently hoodlums
popularly known as "Arca Boys" engaged in looting, maiming, killing and destruction of lives
and properties at the Lagos Island". Due to all these, one is tempted to suggest that all these
might not bo unconnected with the increased number of school dropouts who get frustrated
and become a menace to the society. It even becomes more of a concern to witness these
incidents in a state where parents had an early appreciation of the value of education.

Though many have tried to advance reasons for the reduced participation of youths in
secondary education and the increased rate of dropowut, not withstanding, most of these reasons
have not been authenticated through research. All these and more have prompied the
rescarcher to conduct a research 1o verify the extent of school dropout among boys and girls in
Lagos state sccondary schools, the causes ol school dropout and aiso 1o advocate remedies to

school dropout.

1.3 Objectives Of The Study

The following constituted the objectives of the study.

i To identify the extent at which boys and girls dropout from secondary schools in Lagos
Statc.

i To identify the lovels in the sceondary school at which boys and gils dropout most in
Lagos siate.

it To examune the possible causes of dropout among secendary school boys and girls in
Lagos State.

™ Ta ﬁmke siggestions to remedy the incidence of school dropowt among secondary

schoot boys and girls in {.agos State.



1.4

1.5

Research Questions

The rescarch answered the following rescarch quostions,

To what catent docs the dropout rate of boys differ from that of the girls in scoondary
schools in Lagos State?

At what stage in the secondary school system do most boys and gitls dropout?

How does financial constraints contribute to the rate of dropout among secondary
school boys and girls?

What influence has peer groups on the rate of drop-out among boys and girls from
secondary school?

What are the other causes of dropout among sccondary school boys and girls?

What are the possibie measures to take to check such dropouts?

Hypotheses For The Study

The following hypotheses were tested for the study,

HO,

HO

HO,

There 18 no significant difference between dropout rate of boys and girls from

secondary school in Lagos State.

There is no significant difference in the level at which boys and girls dropout from

sccondary schools in Lagos State,

There is no significant difference in the opinions of the respondents on the estent to
which financial constraint influence the dropout rate of boys and girls in secondary

schools in Lagos state.



HO, There is no significant difference between the influence of peer group and rate of

dropout among boys and girls from secondary schools in Lagos state,

HO, There is no significant diffcrence in the opinions of principals and tcachers about the

dropout rate among secondary school boys and girls in Lagos state.

HQ; There is no significant difference in the opinions of the teachers and students
concerning the influence of parents on the rate of dropout among boys and guls in

secondary schools in Lagos state.

1.6  Significance Of The Study

Considering the impartant place occupied by secondary education in Nigerian
gducational system and the increasing rate of child abuse and vouth crimes, in the society
today, it has become necessary to conduct a research of this nature winch will be of paramount
significance to the students, parents, educational planners and administrators and to the society.

Since this study concerns iiself with the extent of secondarv school dropout among
boys and girls in Lagos State, the causes of such dropout and the remedies 10 such dropout, the
findings of this study will definitely help to improve the efficiency of our educational system
through reducing the rates of cducational wastage of an cducational system while rates of
cducational wastage in particular level and branches of cducation can provide, onc of the
mersures for efficiency of the educational system (Vasudevan, 1976:32).

Lagos being a cosmopolitan as well as a commercial city, there is no doubt that thero
are somg¢ parents who either because of their poor socio-economic/cultural background, or
because of their poor perception of the values of education, or because of their relipious

inclinations, or due to the present economic hardship in the country, are making too much



economic demands on their children to the detriment of their school work. The result of the
findings of this study will enlighten and motivate such parents to give a more positive support
10 their childrens' education as the study will highlight the impontance of sccondary cducation
and the conscquences of school dropout not only to the individuals but also to the family and
socicty at large.

This study will also benefit the educators, administrators and plannere who are the
custodian of cducation. Armed with facts and figures rogarding the state of secondary
education in the state ag will be revealed by this study, the educators, planners and
administrators will be more realistic at making and pursing policies that will facilitate the
effectiveness and the efficiency of the school system. The result of this study will also enable
the educational planners to establish both quantitative and gualitative targets for the educational
development of the state over a stated period based on the availability of financial, human and

material resources needed for their implementation.

1.7 Basic Assumplions
The basic assumptions undertying this study were:
i Boys and girls dropout at the same rate from secondary schools in Lagos state
ii Boys and girls dropout at the same level from secondary schools in 1.agos state
iii Financial constraints, affluence, peer group and other possible causcs of dropout

influcncs the dropout ratc among boys and girls from sceondary school cgually.

L8  Scope/Limitations Of The Study
The study is limited to Lagos Urban consisting of Lagos Island, Tkeja, Agege, Lagos

Main Land and Surulere. The focus of the study is on dropout ratc among sccondary schoul

students in Lagos Stale.
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The study also covered schools which have existed for at least seven years and which
already presented candidates for the Junior Secondary School amd Senior Secondary School
Examinations. The study is also rostricted to parcnts of the students from the sclected schools.

In some schools the Parents Teachers Association was not functional as cxpocted. So
the study suffered the priviloge of collecting information from the P.T.A. officials of such
schools,

Another limitation suffered by the study is the unwillingness of some of the principals
and teachers to respond to the questionnatre.

This study also examined all aspects of school dropout in T .agos State

The inability of the researcher to obtain accurate and up to date data on school
enrolments and progression rate of students on most of the schools made it difficult for the

dropout rates to be calculated based on school records.



11
CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 Introduction
In an attempt to asscss the school dropout among boys and girls from sccondary

schools, it is unattainable for onc to cxhaust all the available sources or rclated literature,

However, a conscious effort has been made to make the review quite comprehensive. The

review has been conducted under the following headings:

1. History of Secondary Education Programme and Practices in Nigenia.

7.3 History of Secondary Education in Lagos State.

3. The Relevance of Secondary Education to the Development of Individuals in the
Society.

B S

4. The Concept of School dropout

LA

Problems of Dropout: Nature and Causes.

6. Implications/Consequences and solution 10 Dropout probiem.

e ——

2.2 History Of Secondary Education Programme And Practice In Nigeria T e —

Secondary education came to Nigeria in the late 19th century. The first secondary
school was established in 1859 by the C.M.S mission.  Admission was particularly competitive
and restrictive and by 18635 only 25 students had passed out of the school. The curriculum ai
the C.M.S. Grammar school in Lagos reflected that of the English grammar school. In 1876,
St. Gregory's College, Lagos was founded by the Roman Catholic mission. This was followed
by Methodist Boys' High School, Lagos founded two years later by the Methodist Mission.

Then came Baptist Boys' High School, Lagos: established by the Baptist Mission in 1885,

4&_?92&



12

Hope Wadell Institute, located at Calabar was founded in 1895 by the Church of Scotland
while Abeokuta Grammar School was established in 1908 by C. M. S. mission.

The objectives of the secondary school was to train manpower for the churches and
clorks for the commercial houses. The curriculum was Arts oriented with much concentration
on Latin, Greek and Religious Knowledge. One exception however was the Hope Wadell
Institute which included some commercial and vocational subjects such as printing, carpentry,
mechanics among its subject offerings.

The first Government secondary school, Kings College, Lagos was established in 1909,
The purposz was to train manpower for the government establishments. In 1913, the firsy
private secondary school wag founded in Lagos. In 1909 the first government school in the
Northern Nigeria was opened in Nassarawa, Kano. The secondary wing of the school was
opened in 1912 and arithmetic, geography, hygiene, Hausa and law were the supjccts in the
curticulum. English wag optional in the secondary schoal. It was later discontinued at the
outbreak of 1914-18 war. The government did not establish another secondary school in the
North until 1930 when a sccondary scction was added to teachers’ training wing of Katsina
College. In 1927, another Federal Government College, the Quecen's College was established
in Lagos; this time for girls,

The muslims engaged in the establishment of schools in 1922 and had their fimst
secondary school at Oshodi in Lagos in 1948, The establishment of secondary schools in the
North was delayed by the fear of the mushim avthorities that Christian missionaries wounld use
the schools as a potent instrument of proselytisation. All the schools established by the
Christians and Muslims were known ag voluntary agency schools. They fall into two
categones. They were either under the "Assisted List' or they belonged to the "Unassisted

School List'. Uniike the assisted Schools the untassisted schools did not qualify for any form of
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grants-in-aid ¢ven though they were still subject to inspection by the inspector of schools,
Adesina (1984:1-2) reporied that “by the dme the centenary of secondary education in Nigeria
was cclebrated, Nigeria had some 700 sccondary grammar schools with 5,000 teachers and
about 120,000 students.

It is important to point out that the various education Ordinances promulgated in the
country as well by the wvarious regional governments played tremendous roles in the
deveclopment of secondary education in Nigeria. In 1909, Hanns Vischer prepared a plan for
the education of the muslim north. The plan provided for a class gystem of education in which
the sons of chiefs and ecmirs would recetve liberal type of education in both primary and
secondary schools, while the sons of villagers and the common peoplke would receive an
inferior education in elementary and craft schools and would not be allowed to go to secondary
school.

In 1945, the Director of Education drew up a ten-year plan of educational development
which formed the basis for an application for assistance under the Colonial Development and
Welfare Act. The plan provided, among othicr things, for the supplememtary five ycar plan
under whichltho Northern provinees would receive an additional £500,000 for development of
senior primary and secondary education and teacher training. The plan received gencral
approval of the secretary of state for the colonies.

Before 1950, the colomal government effort with regards to provision of secondary
education in Northern Nigeria was neghgible. However, by 1950 there were four secondary
gramumar schools in the north.

Regional govermment was introduced in Nigeria in 1951 and from this period onwérd
educational decisions passed increasingly from British into Nigerian hands. The Northem

Nigerian government appreciated the need for and wrgency of providing educational facilities
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and in particular the need o increase the establishment of secondary and teacher training,
institutions more quickly than the British administration had done. From this time, increased
funds wore provided for all missionary bodies and native authoritics to improve and cxpand
cducation at primary and sccondary levels. As a result, in 1951 the Roman Catholic Mission
opened St. John's College, now Rimi College and St. Louise Secondary School for Girls in
Kano. By 1958, the number of secondary Grammar schools in the north had risen from four
in 1950 to thirty.

The 1952 Education Ordinance made it more difficult for the Northern Regional
government to refuse permission for missions to open a new school. Initially, the Nigeran
secondary education was structured largely on the British gystem without cognisance of cultural
and economic differences between the two countries. Several types of secondary education
were in operation. However, the four-vear type, the five-year type and the six-year sccondary
schools afl ended with the same ¢xamination conducted in Britain by Oxford and Cambridge
Syndicares. As the couniry prepared for independence, the need for reforms became apparent.
In 1954 therefore new cducation laws were introduced which gave fmpotus for an
unprecedented sxpansion of sccondary school system. By 1955, the number of schools had
increased to 161 and by 1960 an astronomical tncrease to 325 had been recorded.

Up till 1950% secondary schools in Nigoria were staffed by non-graduate teachers.
Holders of the London matriculum, Cambridge school certificate and Grades T and 1T Teachers'
certificates formed the bulk of the teaching staff. In the 1960's the Federal govermment
embarked on a crash programme for training of graduate and N.C.E. teachers. Thus, the
number of graduate and N.C.E teachers in the secondary schools increased.

After independence in 196{), government decided 1o establish unity schools io serve as

a model for secondary Education in the country and to foster national unity by bringing
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children of various parts of the country together in their formation years. The first three unity
schools were founded in 1966 and were sited ai Warri. Sokoto and Okposi. One in the East,
onc in the West and onc in the North, The Federal Government Cofiege, Okposi was
howeover, moved to Enugu in 1973, The impressive porformance of these schools led
government to decide that overy state in the Federation should have two of them, one mixed
and the other exclusively for girls. Today, 64 of these Unity Schools exist; three in Lagos and
Niger states respectively, two in each of the other 28 states and Abuja. There is also Suleja
Academy (specially for the gifted) alzo in Abuja.

The period between 1955-1977 saw significant development in all aspects of education
in the country. In the area of secondary education major developments which took place
during the period include, the dissohution of middle schools in the 19350 and their gradual
upgrading 10 secondary schools and the considerable extension of secondary education favilities
in the next two decades. In 1956, the duration of the secondary grammar school was reduced
from six to five years (o conform with the changes in the English system. From that year, the
conduct of the sccondary school leaving certificate examination shificd from the Cambridge
Exams Syndicates to the West African Examination Council (W.AE.C). Also in 1956, a
two-vear sixth form programme was introduccd into the system leading to the Higher School
Certificate Examination. The unprocodented expansion in the number of secondary schools
recefved a matching curriculum expansion even in the grammar schools. A wide range of Arts
and Science subjects were introduced.

The political | economic and cultural changes that were brought about by the country's
independence, made the need for a iotal reform of the educational gystem more glaring. Thus,
n 1969, National Curriculum Conference was held in Lagos. Its greatest result was a

philosophy for Nigerian education which gave burth, to the National Policy on Education’
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published in 1977 and revised in 1981, The National Policy on Education became the first
document ro sircamline educational concepts and goals as well as prescribe uniform operation
in the country'’s cducation system. H is this policy that is responsible for the revolutionary
6-3-3-4 system of cducation in the country.

The main thrust of the educational reform of 6-3-3-4 is the breaking of secondary
education into two Hers cach of a three-year duration. The first segment 18 the Junior
Secondary School (J.5.8) which i¢ academic and pre-vocational. At this level, students are
expected to study thirteen subjects including mathematics, English, two Nigerian languages
which should consist of the students’ mother tongue and one of the threc main Nigerian
langnages viz.: Hausa, Tho and Yoruba. The Junior secondary education may be terminal.
Students who cannot or do not wish to go on to the sendor secondary school, can graduate
from the J.S.S. into the world of work. Here the pre-vocational courses become most useful as
students are expected to setile happily on an acquired skill,

The Senior Secondary School (5.5.5) is for students who bave displayed enough
academic competence for higher cducation. The curriculum is comprehensive and has a core
curriculum which is designed to make it possible for students to go into the Arts or Sciences at
the tertiary level. The 6-3-3-4 system abolished the Higher School or the sixth form grade.

The actual implementation of the 6-3-3-4 gystem started in 1982 amid over expressions
of apprehension from the public. The Federal Government Colleges gerved as the specimen,
However, the Federal Ministry of Education made a proclamation that all the states were fo
adopt the system by 1988,

Today, the 3-3 secondary school has become an integral part of the country's
educational system. It's advaniages lic largely tn the scope which it provided for

sclf-assessment and actualization among students.
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It is expected that by the end of the J.5.5, a student would have had enough
opportunity to discover his intercsts and talents and with that, to decide on a career. Students
who arc not acadernically gifted are expected to leave school at this point with a centificate and
a sonsc of achicvement rather than dropout with frusiration. Another attractive aspect of the
gystem 8 the continuous assessment method of evaluation which de-emphasises final
examination and bases a child's rating upon his average performance throughout the
three~petiod.

Consequent upon the realisation of the vital roles being played by sccondary education
in national development, it becomes pertinent that considerable effort should be made by
various Nigerian governments, educational planners, administrators, and all those involved in
the policy implementation to as a matter of fact and urgency ensure that there is a realistic
implementation and promotion of secondary educational policy in Nigeria. There should be
increased rate of youth participation in secondary cducation. This can be done through
expansion of the educational facilities at the secondary school level, formulating quantitative
and qualitative cducational targets bascd on the available resources and cffective utilization of
the facilitics provided in order to achicve the poals of sccondary sducation. When this is done
the problem of idke school dropout will be minimised.

Anything short of this will militate the technological and social advancement of the
country. As such, the country's desire to be technologically independent and our philorophy of

'"DEVELOPMENTALISM' will for a long time remain a history.

1.3  History Of Secondary Education In Lagos State

The history of secondary ¢ducation in Lagos Siate dates back to 1859 when the first

secondary school was established by T.B. Macaulay of the Church Missionary Society
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(C.M.S). The name of the school was C.M.S. Grammar School, Lagos. This was achieved
with Financial Support from an emigrant businessman, Captain J.P.L. Davies who advanced
ES50 to buy books and cquipment. This institufion was subscquently sustained by grants from
the CM.S. mission, denations from well-to-do church members, traders and foes paid by
pupils. Following the successtul take-off of this institution and because of the heavy air of
competition among the missions four other secondary schools were established soon after.
These schools were C.M.S Girls Gramumar School (1872), St. Gregory's College (1876),
Methaodist Boys High School (1878), and Baptist Academy (1885), all located in Lagos. Just
as the first secondary school was the sole financial responsibility of private organisations and
individuals, o were the later ones founded before the 1882 Education Ordinance was pagsed.

The first government secondary school, Kings College was established in Lagos in
1909. This was followed by the establishment of the first Private Secondary School, Eko Boys
High School, Lagos in 1913

In 1906, the Colony of Lagos and Southernt Nigeria were amalgamated and the area
divided for adminisirative purposcs inte three provinces G Eastern, Central and Wesiemn
provinces.

In 1951 constitution, Lagos was merged with the Western Region because of its close
linguistic affinity with that region. But because Iagos had always sorved as the political capiial
of Nigeria and as the seat of Nigerian government, the political leaders of the Eastern and
Northern Regions insisted that Lagos should be gseparated from the West and should remain as
a federal territory. So in 1954 the status of Lagos changed once again to a federal territory, In
January 1957, Free Universal Primary Education (ULP.E) was introduced in Lagos. At that

time there were 96 primary schools and 17 secondary schools. As a result of the U P.E
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scheme, there was a growing demand for secondary education. More Secondary Schools were
founded by the government, missions and individual or corporate bodies.

With the creation of twelve states out of the former four regions in the country in 1967
by the then military government aficr the coup d'état of 1966, Lagos State came into cxistoncc.
The administrative and political units of these twelve new states were headed by military
governors assisted by civilian commissioners., There were twelve commissioners of education.
Thig new development had far-reaching effects on primary, secondary and teacher-cducation
as these institutions came completely under the jurisdiction of the state governments, In Lagos
State, beside the University of [.agos and the two Federal high schools 0 King's and Queen's
Colleges - every other school within the state became the responsibility of the state government.

According to Olotu (1993:37), "Up till 1978, secondary ¢ducation in Iagos State was
in the hands of the private sector as well as the Lagos State government”. However, from
October 1979 till December 1987, only the Lagos State government and agencies of the federal
govemnment (such as army, navy, air-force, etc.) owned secondary schools in Lagos state. This
was beoause Latesf Jakande, the first executive Governor of the state folt the century old clitist
concept must be jettisoned. Thus, at the inception of his administration in 1979, all schools
were taken over by the state government under the newly intreduced Free education scheme of
the Unity Party of Nigoria {ULP.N). So the government embarked on massive establisment of
secondary education. This was done to impress the electorate. As a result of this, education
was given a priority position during the process of allocating the budget. For instance,
allocation to education from the budget in Lagos State was about 40% for the period of 1979 -
1982 primarily becanse of the emphasis given to the democratisation of secondary education
(Gravenir in Adesina and QOgunsaju, 1984:186). No doubt the Jakande admintstration made a

very remarkable impact in the development of secondary education in the state. The
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consequent growth in the number of secondary schiools, coupled with a collapse of the oil
boom, as well as the Lagos State policy to provide mass education at a minimal cosi, the
govermnment resorted to deboarding of old sccondary schools and establishing new day
sccondary schools. The Jakande administration had the policy of bringing sccondary cducation
to the "doorstep” of the population. In view of this, many new day secondary schools were
established.

The decision by the Jakande administration to abolish private schools drew the ir¢ of
some, who as individuals or corporale bodies had invested in private education. Notable
among them was the Catholic Archbishop of Lagos, His Grace, Olubunmi Anthony Okogie,
who picked the gauntlet and headed for the law court to challenge the new policy (Akinyemt
1995:12).

However, the tide turned in the favour of the defenders of private education when in
the wake of the demise of the Second Repubdlic, the state military government decided to
reverse the decision banning the running of privaie schools. The rational was that the
governmoent alonc could not shoulder all the financial responsibilitics involved.  Akinyemi
1995:12), pointed out that “the objective I of the Lagos State Education Policy of 1988, is to
ensure multiple access to education provided through public and private initiatsves”. DPresently,
over 600 of such privato institutions (Nursery, Primary and Secondary institutions inclusive)
have been approved while many other applications are being processed. In fact, plans are in
progress to publish "who is who" in Private Education in Lagos State. On December 21, 1994
the Lagos State government granted a written approval to Resource Consult Limited to
underiake the publication. Since 1987 till preseni day many adveriisements of newly
established privately owned secondary schools in Lagos State had appeared in some Nigerian

NEWSpapers.
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It is important (0 noke that there has been a progressive improvement in the
development of secondary education in [.agos State. Musaazi (1986:47), attributed this growth
to somc factors. They include the fact that Lagos people were among the first to make contact
with traders, missions and colonialism. As such, they had carlicr start than others in receiving
Wegtern education and thereafter jobs in the crvil service and the industries. Lagos also being a
coastal town received western education earlier than towns in the interior of the country
{(Musaazi, 1986:47). The activities of ethnic unions #lso played significant role in the
development of secondary education in the state. The education policies of various
governments in the state as well as the fact that for a long time, 1.agos was the capital territory
of Nigeria cantnibuted immensely to secondary ¢ducational development in the state,

Presently, there are well over 400 secondary schools in the state.  As at 1995, there
were three hundred and sixty-six (366) public secondary schools in the state. Three hundred
and eighi (308) of them were mixed secondary schools, while twenty three of them were for
boys only and thirty-five (35) were for girls only. In addition, there were forty-four (44)
govermment approved private sccondary schools in the state.  While forty-threc of them are
mixed schools (boys and girls) and one for girls only. |

The 6-3-3-4 gystem of education started in 1985 in the state while the government
started the three year senior secondary education programme in all secondary schools in 1989
which is intended for students willing and able to have a complete 6-year secondary education.
The sixth form was abolished in Lagos State in 1992 and pupils now go directly to tertiary
institutions on successfil completion of their secondary education. Every student is compelled
to choose three electives depending on the choice of career up to the end of second vear in
gentor secondary scheol (8.5.8) course and may drop one of them in the Jast year of 5.8.8

course.
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The Lagos Slate Education Policy (1988:51) stated that ail the subjecls recommended
in the National Policy on Education at the senior secondary level will be taught in Lagos state
schools. It also rcported that vocational centres would be established to absorb Junior
sceondary school leavers whe fail to procced to any of the throe eptions s the senior sceondary
achool level. This implies that provision was made to check school dropouts in the education
policy of the state. The school of Basic Studies continues to offer the necessary chance for
students preparing to take West African School Certificate (W.A.S.C) examination and other
related examinations. Lagos State University is the custodian of the school of basic studies in
the state.

Regarding the conirol of secondary schools in the state, the state Education Policy
(1988:52), noted that government control of secondary schools will involve the regulating and
opening of schoals, ensuring the provision of well qualified teaching staff and ¢nsuring that all
schools follow government approved curricular and the statc's Education policy.

In respect of the headship of secondary schools, the Education Policy of the state
{1988:59) opincd that the individual to be considered will:

(@)  be agood honours graduate

(t)  have a teaching qualification which will be a degree in Education or post-graduate
diploma in Education

(c) have attained the minimum grade ievel for the post {currently GL.. 12).

For holders of National Certificate in Education (N.C E) who later obtain a degree, the
vears of teaching experience will be reckoned from the NCE vear. The policy also states that
secondary schools with over one thousand (1,000) children would be provided with two
vice-puncipals (one for Administration and one for Academics). The policy also provided for

a manning ratio of two teachers to a class while the number of children per class would be as
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miuch as possible tmited to between forty and fifty. Unfortunately, this is not the case with
most secondary schools in the state.  Some schools have up to eighty students per class with
only onc tcacher to control the students. It is also one of the cducation policy that all
scoondary schools in the state will be progressively restored to providing boarding facilitics in
the schools. The Parents Teacher's Associations (PTA) are expected to play a major role in the
management of such facilities. Currently, twenty-four (24) of such schools have been
approved.

The local Bducation District (LED) which replaced the Schools Management
Committee {(SMC) comresponds to the Iocal Government Area (I.GA) or appropnate
sub=divigion of the LG A conceming all matters regarding se¢ondary education in the area,

It is interesting to state that there had been a progressive development in the area of
secondary education in the state. However, the question still remains to what extent are these
developmenis benefiing the boys and girls of secondary school age? Also, are these
developmenis sufficient enough to check the incidence of school dropout among boys and girls
from sccondary schools in Lagos Statc? These questions will be answered by the findings of

this study.

2.4  The Refevance Of
The Socicty

Education has been defined by Fafimwa (1991:193), as the "apgrepate of all the

processes by means of which a person develops abilities, attitudes and other forms of behaviour
of positive value in the society in which he lives”. Secondary education according to Adejumo
in Adesina and Ogunsaju (1984:16), is "the acquisition of some basic skills which would
enhance or facilitate effective interaction with members of the society”. An important aim of

secondary education that is well amplified in the Naiional Policy on Education is the provision
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of educational GWMIies for the sicady increase of primary school pupils who would want
10 equip themselves further for adequate living in the society (NPE, 1981:16). It is as a resuit
of this that sccondary cducation programimce is geared towards sclf-actualization so that
individuals would be able to engage in sclf-appratsal with regard to their cognitive and social
capabilities and use this to think of the logical ways of solving some basic cognitive, social and
emotional problems which arise from everyday living. The achievement of some basic
competencies in dealing with life situations will as assumed, have some inspired effect in the
desire, self-improvement and further achievement within school and later in life.

Commenting on the strategic position occupred by secondary education Adesina in Adesina and

Ogunsajn (1984:1), succinctly stated that

"with its consumer and producer status, secondary education not only
determings the fate but also dictates the pace of educaiion at the primary and
tertiary levels, wastage and effectiveness at the primary level are clearly
reflected in the growth and development of secondary school leavers that
various higher educational institutions draw their entrants”.

Considering, the fact that secondary education occupies a very pivotal position and the
huge financial ivestments made on this type of education annually, it should be expected that
out-put should compliment the input.  Akangbou it Adesina and Ogunsaju {1984:206) clearly
stated that "government arc annually investing huge sums of money into the secondary
education with the apparent hope that it will be heneficial 1o its citizens and the economy”.
Stressing this point further Gravenir (19%4:188), reported that "a greater proportion of almost
every staie's recurrent expenditure goes 10 secondary cducation and that the present level of
funding is increasingly becoming inadequate to meer cerfain vital needs of secondary
¢ducation”. It therefore becomes necessary to find out the yiclds expected from this type of
investment. To assess the retums or benefits of education and the associated costy, the concept
of educational officiency (which incidentally is one of the goals of secondary education) has to

be discussed.
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According to Ovwigho (1991:18), mefliciency refers (o how the activitics of an
organisation could be conducted 1o minimise waste of resources for the purpose of attaining the
objectives of the institution”. She'chan (1973:11), described the efficiency of an cducational
process as the "degres of wastage of resources {or its absencc) within a given tochnique™.

Education as a productive system has 'input’ which includes all the monetary,
material and human resources required for the gystem to function effectively. The Thru-put'
refers to the appropriatc ways of conducting the activities of education. They consist of
methods, technologies, organisation, structure and pattern of carrying out the affaire of
education. Inputs are refined at this stage to general output. Outputs are the residual learmings,
the gkills, attitudes, values and ways of thinking that a student acquire due to their exposure to
the system of education (Ovwigho, 1991:21).  Expounding this point further, Vasudevan

(1976:22), noted that

"inputs into any school system are the students, the teachers, buildings,
equipment, educational supplics, materialy and textbooks. They also consist of
intellectal resources and welfare services which are devoted to the day to day
functioning of the system. By intcllectual resources we mean the curticulum, the
school administration services, educational research activities and accumulated
experiences in educational planning and gchool organieation and management.
Welfare activities consist of school feeding and services which relate to the
health, recreation, and transportation of students".

The conventional practice of defining educational output as the number of achool graduates
from the different stages of tho educational system with specific educational attainments
reflected in the diplomas or certificates they obtain has been faulted by many educators. This
position as far as the school is concerned | the objective of recruiting students to a course is to
see them complete it successfully. This conventional definition of output, assions no benefits to
an incomplete education {that is, the education acquired by a student who has dropped out of
the system without completing the entire cycle of study). In rebuttal to this assertion,

Vasudevan (1976:23) pointed out that "certain benefits do accrue both to the individual himself
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and (o the society at large both in social and e¢conomic terms from incomplete education he
receives from school attendance provided, of course, artending the particular school has any
Icarning valuc”.

It could be inferred that the degree of success in examination cannot be uscd as the only
measure for out-put of any institution though it is a very vital index. Rogers and Ruchlin
(1971:125), stressed this point when they noted that "the basic unit for the index of output is a
student completing a course”. Though it could be argued that incomplete education may be
better than none at all, it is a very costly venture to allow students to dropout of secondary

school when enough skills to equip them for future life have not yet been acquired.

2.5 The Concept Of School Dropout
According to Fafunwa in Adesina et al (1983:126), the dropouts have been defined as

"those who left the school system or were thrown out of the system before the end of the
course”. Milstein and Belsaco (1973:122), viewed dropout as "one who totally withdraws his
participation in the school activities even though it is unlawful to do so". Dropouts have been
described by Aderson and Van Dyke (1972:182), as "those who leave high school before
graduation” while King (1965:44), defined dropout as "those who fail to graduate, and get their
certificate. From the above definitons it could be deduced that dropouts are those who leave
school or college for any period of time regardless of rcason, and thus do not obtain the
certificate for which they enrolled for imitially”.

Fafunwa in Adesina ¢t al (1983:126) outlined three major educational problems. They
include, the 'stayouts’, that is those children who never saw the inside of a classroom. the
'dropins’ that is those who enter the school system and stayed in till the end of the course and

pass out as 'failed’ or "unsuccessful' students as adjudged by the examination system: and the
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“dropowts’, that is, those who lefl the school system ot were thrown out of the sysiem before the
end of the course.

From this classification of cducational problems, two types of dropouts could be
identificd.  First, thosc that dropout at the end of the cducational programme being pursucd
and those who dropout st any stage before seating for the final examination of the educational
programme, being pursued. For instance, some students who enrolled for junior eccondary
school programme can dropout cither in J.5.5 one or two or may secat for the Junior Secondary

School Certificate Examination before dropping out as failures.

2.6 FProblem Of Dropout: Nature And Causes

From the review of the materials available, there is a general consensus of apinion that
dropout among students result from social, psycholegical and institutional factors. The dropout
problems are extremely complex involving personal characteristics of students as well ag
characteristics of the school, the home and the community. A cluster of forces act to influence
an individual student to persist in or to withdraw from school (Van Dvke and Royt, 1958:81).
This section will be discussed under the following: psychological, social and institutional
factors.

Lichter ¢t al (1962:25), oudined some character formations that influence students to
dropout of school. These include; Oral dependent character formation.  The Oral-dependent
adolescent is like an infant in his cxpectaitons from parcnts. He fecls the need of being given
to, cared for, protected and puided. Such edolescent pives the impression of heing soft,
yielding, un-aggrossive, unambitious, lazy, unintercsted and even stupid. He is concerned with
what he can get ont of life without too much exertion and certainty with maximum avoidance
of conflict. He is passive to his environment. He suffers from the feeling of inferiority and at

school makes few efforts to do his work.
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Another kind of character formation that has been identified as an indicator to school
dropout is 'oral-aggressive character' formation. This kind of adolescent makes active efforts to
obtain gratification, but the gratification is far more important than the cffort. Hg arouscs the
hostility of his parcnts and tcachers because he is demanding, insists on having his way, and
persists in trying to get it. 1Iis fantasies in keeping with his personality structure, are dreams of
eagy money, glory without work and creation without application.

Depressive character formation is another kind of character formation that result in
school dropout. Adolescents with such characters are often moody and introspective, sadness,
have an air of thoughtful resignation, some bitterness, and even hopelessness seem to envelop
them. The depressive individual's self-concept is one of self-depression, inadequacy, inferiority
and unworthiness.

Masochistic character formation: The masochistic adolescent usually presents himseilf
as having an unhappy life. He feels misundersiood by his parents, less preferred than the
siblings, rejecred by his classmates and unwanied by members of the opposite sex. In schools,
his work scems an unmanageabic burden. He has no interest in his studics, his cxcusc being
that they are boring, poorly presented, or require too much home work. e complains that his
teachers are unskilled, uninteresting and cruel,

Another kind of character formation that influence school dropout is ‘compulsive
character formation'. The adolescent in this group exhibit the following:- refusal to study,
inability to concentrate. inaftention to the teacher, unwillingness to co-operate, slowness to
leam and procrastination.

Hysterical character formation also influence school dropout.  This character is
exhibited by mainly adolescent mirls. They are highly sensitive and full of sirong feekngs.

Situations arousing their reactions usually have to do with inierpersonal contacts, love,
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sexuality, hatred, envy, and the like. They are avid readers of poetry, romanlic novels, and
plays. Adolescent boys in this category differ from girls in surface manifestations. Theyv feel
inappropriatc to cxpress their inncr cmotionality and attempt to suppress these tendencics.
Unsuccessful handling of these adolescent impulses and nceds result in school difficulty which
in turn may lcad to dropout of such students from school. This is because the studenis will sce
the school as an unacceptable impulse, and they react to school as a whole or any of its detailed
aspects U achicvement, teachers, relationshipe and the Like (Lichter et al, 1962:42-44).

Not all school difficulties stem from psychological problems of the student. There are
some environmental circumstances that can interfere with adolescents school adjustment.
Lichter ¢t al {1962:49), classified such environmental problems as “reality problems. They
identified three major kinds as; "cconomic need, ‘physical illness', and education not a value in
the students’ environment”. Commenting on the economic need as a factor to school difficulty
and dropout, Reinhart (1960:147), noted that "there is a striking relationship between family
income and educational opportunity”. It was pointed out that from a smdy of 1,023 students
with 1.Q's of 117 or abuve who graduated from Milwaukee High School, it was found that in
families with an income of cight hundred dollars or above, 100 per cent of these students went
10 college while in familics with income under five hundred dollars only one in five of these
students went to college. Stressing this point further, Brimer and Pauli (1972:86), contested
that "poverty is one of the characteristics closely associated with dropout and repeat”. Absolute
poverty would bring about malnutrition, inadequate housing, clothing . child labour and all
what these in their tum entail. Adams (1971:56), pointed out that “economic difficulties and
jow quality education arc the two major causes of wastage”. Often students or theis families
cannot meet the mition fees. Even where no tuition fee 18 charged the need for a child's labour

ai home may force him {o dropoui. In many cases, a child will start school only to have to
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dropoul when other children in his family reach school age as not all the siblings can be
supported in school at once”. Lichter et al (1962:56), put it this way that "economic stress
influcnces the parents to act in ways unfavourable to the students school life. For instance a
parent needing financial aid from his child might urge him to lcave school for jub or expect him
to work excessive hours on and after school job". Marinho (1990:58), strongly affirmed that
“enrolment is a function of income per capital. When economy is weak school enrolment and
participation decline".

Besides economic factor, clags contributes in some other ways to high dropout among
children from lower class homes. In the first place pupils find their studies uninteresting, with
the feeing that the school and society lack real rewards to offer the underprivileged groups.
Lower class children see that those who work hard at school usually have families that atready
have the occupation, homes and social acceptance that the 'scheol’ holds up as the rewards of
education. The underprivileged workers seeing also that the chancées of their getting enough
education 1o make their amainment of these rewards in the furare ar all probably is slight, and
since they can win the rowards of prestige and social acceptance in their own slum groups
without education, they do not take very seriously the motivation thought by the scheol, As
long as the children cannot relate their studics Lo their life needs, they often do unsatisfactory
work and choose to leave a situation in which thoy meet failure rather than success (Roinhardt,
1970:147).

Reinhardt (1970:148), declared that "children from lower-class families often have little
opportunity to take part in extra-cumricular activities. This may be due to the fact that they do
not have enough money necessary for engaging m such activities or that they may have part
time employment that conflicts with the activity schedule or that they may not be accepted by

their peers”.
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King (1960:84}, reported that "among the Negroes of the United States (who are
among the less privileged in U.S.A), there is a "high school dropour”. Mullen (1950:95), state
that the rates of abscntceism (which may lead to dropout) are higher among the vouths of
low-socio-coonomic status”. In support of the above finding by Mullen, Lichter ot ai
(1962:50), declared that "education not a value in the student's environment is a reality problem
that result in school dropout”. According to them "through identification a child tends to
abgorb the values prevailing in his own milieu, primarily those of his immediate family,
secondary, those of the wider environment in which he lives. High school graduation 1s the
minimal educational standard for most people in the United States. But certain segments of the
population sometimes particular families and occasionally a broader socio-economic grouping
do not hold such educational standard. An adolescent from this type of family or setting may
have little interest in school and may quite comfortably dropout”.

Change in family responsibilitics and relationships had also been attriibuted as a cause of
dropout. At one time, the home was almost entirely self-sufficient, families were constanty
together and much of a child's cducation took place at home. A sharp change in this picture
has accompanied the transition from an aérﬁrian to a mobile industnalized socicty. Parents
these days are dependent on outside the home employment for their income and in many cascs
employment changes necessitate moving several times. Children in many families spend very
little time together with their parents. These children are ofien the victimg of broken homes,
impoverished and unhappy homes, of parents who often attach little importance to schooling
and sometimes down right hostile to school and of an environment that breeds frustrations,
insecurity and indigmity. It is not surprising that many of these children become discouraged
casily and frequently dropout of school as soon as they can (Elsbree et al, 1967:292-293).

Lichter et al (1962:56), stressed that
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"physical iiness is a reality problem that can result in school dropout. The iHiness
of the parent or some family member can cause him to act in ways detrimental to
the student. In this category would be the parent who because of his own illness
makes excessive home domands on the student. Another parent absorbed with

the ifiness of a family member has not enough energy to take a normal interest in
the students school Life".

Apart from family factors, there arc school cnvironmental factors that have influcnce
on school dropout. There is a strong relationship between attendance rates and schools
attended. Children are found to make better progress and to have high levels of attendance in
those schools which have a well-planned curriculum and realistic expectations for their students
(Ruther et al, 1979:81). Relating the school with dropout Adams (1971:56), stated that
"another major contributor to the high wastage rate are low-quality instruction and poor
syllabuses. The low quality instruction may be as a result of unqualified and incompetent
teachers handling the teaching instruction or as a result of poor facilities in the school.
Low-quality teaching can lead to dropout due to boredom and frustration™. In addition, the
syllabuses are ofien directed to a preparation for secondary school whereas there are some
students who will not be able to undertake education at that level. Even where the syllabuses
arc geared toward preparing the students for life at the end of the course but duc to poor
facilitics and resources in the schools, the subjects are not adequately taught resulting to
students frustration and dropout. Thompson (1981:133), succinctly put it that "high repetition
and failure rates result largely from poor quality instroction”.

The society equally has significant influence on school dropout. The issue of
unemployment among graduates of various educational system and the desire to get rich fast
are factors that will result to frustration which in turn influence vouths, with low academic
moral to dropout from school. ILews in Thompson (1981:96), reported that "in that
circumstances of a poor country the amount of education which will pay for itself in economic

terms is bound to be limited absorptive capacity of the economy, FEducation system can very
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casily produce more educated people than the economy can profitably employ for a number of
reasons. Firstdy by producing people with the wrong kinds of skills”.

Also, with the strong inclination to the academic oriented type of cducation by the
socicty, the less gifted academically instcad of under taking vocational courses will rather prefer
to dropout of school to engage in pelty trading or some other unspecialized jobs. Stressing this

point further, Thompson (1981:96), stated categorically that

"despite the constant cffort to introduce into schools a more practical and
vocationally oriented form of cumgculum ... in most African countries, the
lawyer, doctor and the administrator rank highest in the public esteem above the
engineer and the agricultunists, the industrialists and the trader. Even at the
intermediate levels of employment, clerical occupations rank highest than
technical and commercial occupations”.

As a result, a well intentioned efforts to diversify the school curniculum and to produce
skilled people for technical and craft occupations wither away. Not only because they are often
more costly in terms of plants and equipment, it demanded teachers that possessed skills which
are in short supply, but mainly because pupils and their parents see vocationally biased courses
as 'dead-ends' by comparison with academic courses which offered entrv to higher education
and thence to more rewarding occupations.

The process whereby, employers raise the educational qualifications required, may lead
to higher qualifications being demanded than are actually needed. Job seckers are in
consequence nclined to seek higher levels of education in order to compete effectively for the
jobs which are available (Thompson, 1981:102). Those who have no prospect of acquiring the
higher qualificaion. and who resent vocationally oriented courses due to the society's
masconception about technical and pre-vocational education may get frustrated with the system
and may eventually dropout of school.

Socio-cultural and rehgious factors have also been identified as some of the factors that

might influence youths to dropout from school or that can contribute to reduced rate of vouth
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participation in secondary school. Sex discrimination and retigious beliefs are some of such
factors. Akujuo (1989:1), reported that there are some female folks in the country who God
has endowed with the nccessary facultics of leamning but who are hindered from assuming their
rightful places in the world of academics. Those women have been "confined to primitivity as a
result of sex diserimination, cultural bias, early mamiage or religious injunctions".

Stressing further the influence of culture on school dropout, Maduka (1989:24),
reported that "in a city outside Lagos that many girle in fact do not want to exert themsclves
studying for any course at all, and some others who might even want to stay in school were
withdrawn prematurely for marriage or to help out at home. Also in two independent studics
conducted by Kagan (1976) in Jama'a I.E.A. Prmary schools in Kaduna state and Aunjara
(197%:14), in some selected secondary schools in Kano state, it was revealed that high school
fees, parents transfers, death of parents, foo many children in the family, lack of adequate
working equipment in schools, early marriages and pregnancy among girls, students/parents
lack of interest in school and strict school rules and regulations were some of the factors that
contribute 10 school dropout.

Regarding the stages at the secondary school level where scheol dropout occurs most,
Vasudevan (1976:32), stated that "at the secondary and higher stages of education dropouts
appear to occur more frequently at the carly stagos of a programme than at the Istter periods".
It was revealed that early dropouts takes place when the student finds belatedly that he has no
aptitude or interest in the course of study he is undergoing, that he may never be able to
complete it successfully, or that it ¥ not consistent with his aspirations ag to an ultimate
vocational choice, It may sometimes be due to the fact that, much against his wishes, the pupil
has been "guided” by the educationa] authorities or his parents into followmng a programme of

studv which he thinks has relatively low prestige value or unattractive occupational progpects.
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Consequently, quite ofien pupils who abandon courses early in the programmme dropout only
temporarily and return to the school given the facilities to do so, to take up another type of
study that is more in conformity with their aptitudes and occupational destinations. Thus, it
woulkl scom that high carly dropout ratcs should be attributed more to the malfunctioning of
the educational system, as reflecied m  madequate vocational guidance services, and student
assessment and selection procedures, or by factors which are internal to the educational system.

On the other hand, late dropouts are caused by factors which arc external to the
educational syatem, the most important of which is the lack of funds to maintain the student,
There majr be other private reasons too for abandoning the course at late stages and. as is well
known, many female students dropout when they get marnied (Vasudevan 1976:33), It should
be emphasised that dropouts occurring in upper secondary stages of education do not result in
total loss or complete wastage of educational resources, since some benefits can be deemed to
have accrued to the student (in educational terms) and to the society (in social and economic or

manpower terms).

2.7 Implications/C onsequences And Solutions To Dropout Problem

Education plays a very vital rol¢ in any nation’s development. Education imparts in the
individuals the right skills and attitudes with which theyv can participaie positively as citizens in
thc nation’s development.  Recognising the importance of individual skills in national
development, the National Policy on Education clearly statcs thit the basis of the nation’s
philosophy of education are "the integration of individuals into a sound and effective citizens of
the nation at the primary, secondary and tertiary lovels. As such, every effort must be geared
towards reducing to the barest minimum the rate of school dropout.

Commenting on the consequences, of school dropout, Aderson and Van Dyke

(1972:182), noted that "those who fail to graduate find it difficult to get employment except in
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unskifled jobs. The rate of delinquency is much higher among dropouts and because
democracy needs ciizens who possess the tool of lcamming, a common background of
information, and social understanding, then the present dropout rates present a misfortune for
the individual and for the nation. Advancing a solution to the problem of dropout, Aderson
and Van Dvke (1972:182), stated that "since it is possible fo identify a higher percentage of
potential dropouts, when they enter high school, a good guidance and counselling programmmes
is essential in school's effort to retain its entering students. At least, the school should do
everything possible to encourage students to conifinue as long as they can benefit from its
programmes”. This is very vital as siudents could dropout at any level or grade in the
educational cycle.

Elsbree et af (1967:11), pointed out that "the distressing problem of dropout and their
increasing inability to find employment calls for readjustment of the educational programmes,
improvemeni of the school environment, better guidance services and strengthening of the
social climate of the school.

National Education Association of Washington D,C. outlined some mcasurcs to check
dropout. They include:- special instruction programmes (often referred to as remedial
education), tutorial programmes, improved swudent personncl serviees, better psychological
testing and programmes of family and community relations.

Milestein and Belasco (1973:151), in evaluating the importance of educationat guidance
noted that "educational guidance should be motivational to help individuals plan for their fullest
development and to take maximum advantage of educational opporfunities available to them as
they proceed through the different levels of school. The consequences of continuous
educational guidance is likely to be fewer dropouts at the end of compulsory education period,

less delinquency and other aberrant behaviour™.
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The National Policy on Education advanced the uwse of Adult and Non-Formal
Education in order to provide functional and remedial education for those young people who
prematurcly dropped-out of the formal school system (NPE, 1981:32). Acknowledging the

importance of Junior Scoondary schools in the 6-3-3-4 cducational system, the National Policy

on Education clearly stated that it will be

"pre-vocational and academic, it will be free a5 soon as possible and will teach
all the basic subjects that will enable a pupil to acquire further knowledge and
dovelop skills, Students who lcave school at the junior high school stage may

then go to an apprenticeship system or some other scheme for out-of-school
vocational training, Government will cater for dropouts and those who cannot
get access to formal education by providing opportunities for self-education; tor
example, in the form of correspondence courses, radio and television, evening
lessons and holiday courses.

{Unfortunately, it is sad to note that all these are still a mirage to a lot of dropouts in the

society.

28  Summary

In this chapter, a review of related literatures on the problem of school dropout among
secondary school boys and girls was done. The review was conducted under the following
headings, history of secondary education programme and practice it Nigeria, the history of
secondary education in Lagos State; relevance of secondary education to the development of
individuals in the society, the concept of school dropout, problems of dropout and the
implications/consequences and solution to dropout problem.

The roview roveals that the sccondary cducation startcd in Nigeria m the latc 19th
Century through the activities of Christian Missionaries. The first secondary school was
founded by the C.M.S. mission in 1859 and was citod at Lagos. It was also discovored that the
migsionaries played very vital roles in the establishment of schools in Nigeria. Many education
ordinances and acts as well as programmes had been promulgated and practiced since the

inception of secondasry education in Nigeria. All these have contribuied immensely to the
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development of secondary education in Nigeria. Currently, the country is praclicing the
6-3-3-4 system of education.

On the concept of school dropowt, it was discovered that students dropout at different
stages in an sducational cycle. From the rovicw, it was revealed that dropout rosult from sogial,
psychological, economic and institutional factors. It was also discovered that there has been an
increased incidence of school dropout among the youth in the recent past. This has resulted to
an unprecedented increase in social ills, crimes and unemployment among youths in the
society.

Considering the fact that the vouth in Nigeria today constitutes the bulk of the
population and forms about forty-seven percent (47%) of the economically active population
{Obanya, 1992:1), their development becomes very pertinent for the stability of any society.
As a result, all hands must be on deck to ensure a boost in the development of secondary
education in Nigeria, increased participation of boys and girls in secondary education scheme,
and a drastic reduction of the incidence of secondary school dropout atnong boys and girls, so

as to build a stable amd virile nation,
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CHAPTER THREE

RESEARCH DESIGN. , METHODS AND PROCEDURES

3.1 Introduction
The methodology used for the study include the rescarch designs, the population,

sample, the description of the instrument, method of administration of the instrument and
method of data analysis. This methodology was geared towards meeting the needs for result
orientation. The data collected was presented in tabular form and analysed. The hypotheses

for the study were also tested.

3.2 Research Design

Research design can be described as the overall scheme of the research which includes
how the research objectives would be reached and how problems encountered would be
solved. The survey research design was adopted for this study. This is because survey
research method involves gathering data about a target population from a sample and
generalizing the findings obtained from the analysis of the sample to the entire population. This
method also makes use of questionnaire. interview and observational technique to collect
relevant data from the respondents. Unlike experimental research in which there is random
assignment of subjects 1o the experimental and control groups, survey research tends 1o find

out the meaning and obtain an understanding of the prevailing circumstances in a target

population.
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The population of the study was made up of all the students and teachers from all the
sceondary schools in the cducational districts in Lagos urban that have cxisted for more than
seven years. The parents' population comprised of all the parents of the students from all the
selected secondary schools within the educational districts in Lagos state urban.

A total of ninety seven (97) secondary schools that qualificd (met the criteria) for the
studv constituted the population of the studyv. The students population was thirty seven
thousand. one hundred and seventy one (37,171) students while the teachers population was
one thousand, five hundred and nine (1,509) teachers (see table 3.1 below).

The Lagos State Ministry of Education officials, secondary schools dropouts in the state
as well as the parents of secondary schools dropouts also constituted the population for the

study.

Table 3.2 List Of Selected Schools, Year Founded Population Of Teachers And

Students
[ Dswet | ~ Selected Schools © Year Student | Teachers
{ { Founded | Populaton | Population
,Clgege | Vetland Grammar School (Mixed) 1980 4815 ‘ 104
i :Dau}' Farm Sec. School (Mixed) 1082 : 2315 ' 82
| |Keke High School (Mixed) 1082 | 3.03 153
f Sango Sec. School (Mixed) | 1982 *_1 2,103 44
| |Stadium High School (Mixed) 1982 | 1978 | 85
.- : L1242 | 736
Ikeja | Agadingbi Grammar School (Mixed) 1980 | 790 13
5 Ikeja High School (Mixed) 1977 | 357 | 137
: ']t_'_)gba Grammar School (Mixed) 1980 2,528 T s |
1 |Omole Grammar School (Mixed) 1980 | 1230 | 50
j |Ojodu Grammar School 1980 | 198 | &
! | 10050 | 450
iLagos [Sla;ld ;Methodist Boys High School (Boys only) 1870 'T 1.820 [ 50
f 'St Gregory's College (boys oniy) 1928 | 2087 51
' 'Holy Child College (girls only) 1945 1,740 48
| | Aunty Avo Girls High School (Girls only) 1970 | 1215 | 20
| | e84 | 121
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| Distnet | Selected Schools Year Student | Teacher's
_E Founded | Population | Population
Lagos Mainland | Aje Comprehensive High School (mixed) | 1980 1,022 15
| Methodist Grls High School (Grsonly) | 187 | 2301 | 100 |
} 'Wesley Girl's Secondary School 1981 1,156 40
![ il.agos City College (mixed) 1958 2.260 51|
'I Jibown High School (mixed) 1963 1,344 41
A R . s L M
Surulere |Clegg Girls High School (Girls only) 1981 | 1,104 44
| Gbaja Boys High School (Boys only) 1981 1,388 1
| 'New Era Girls Sec. School (Girls only) 1948 1,405 42
| Onitolo Comm. High School (mixed) 1980 | 1,030 %6
i_ |Gbaja Girls Grammar School (girls only) 1980 | 1102 ETS

| 3546 126
GRAND TOTAL - XY 1500

Source: Directory of Education Institutions in Lagos State 1993/04

3.4 Sampling Procedure.
Random sampling technique was used for selecting the subjects for the study. With this

technique, five educational districts were selected randomly from the ten educational districts in
Lagos state urban - Viz. Agege, Ikeja. Lagos island, T.agos mainland and Surulere. One
quarter (") of all the secondary schools that have existed for at least seven years were selected
to constitute the sample. This was done using random sampling with replacement was used to
select the secondary schools from each educational district.

A total of twenty four (24) out of 97 schools that qualified (met the criteria) for the
study were randomly selected from the five educational districts. Also, a total of 380 students
out of 37,171 were used as sample for the study. The teachers used for the study were 306 out
of 1,509 teachers. This is in line with Krejcic and Morgan (1970:30) table for determining
sample size.

All parents, Teachers Association executive from the 24 secondary schools and all

teachers who were parents in the selected schools responded to the parents' questionnaire.
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In schools where the Parenls Teachers Agsociation did not exist, five students were
randomly selected from each of those schools to take the questonnaire to their parents. This
was donc with the assistance of the year Heads. On the whole a total of two hundred and fifty
(250) parcnts responded to the parents questionnaire. Ton parcnts of sccondary school
dropouts as well as some other parents whe were not part of the sample for the study were
interviewed on the causes of school dropout. Six Lagos State Ministry of Education officials as

well as cight secondary school dropouts were also interviewed.

Table 3.2 Population And Sample Of Selected Schools

SMNo Educational Districts Noof Qualiﬁed Schools Sample
1 | Agege Distnet 20 5
2 !Tkeja District 19 5
3 |Lagos lsland 13 3
4 |Lagos Mainland 24 6
5 Sorulers 21 5
Total o7 24

3.5  Yalidation Of Instrument
The content validation of the Iest instruments was delgrmined by comparing the items

in the instruments with the objectives and hypotheses of the study. The test items were also

scrutinized by the researcher's supervisory and some staff in the Faculty of Education.

3.6  Instrument For Data Collection
A frve point Likert Rating scale was used for the study. Under the Likert scale the
respondent was allowed to indicate how strongly he or she approves or disapproves of an

opinion or idea on a graded scale. The scale is as follows:

R

Strongly Agree (SA)
Undecidad {UD)
Strongly Disagree (3D

Agree (4) 4
Disagree (D) 2

—
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There types of questionnaires were designed, the first for parents, the second for the
studenis and the third for principals and teachers. The questionnaires were divided into two
scetions - scetion A and B, Scction A consists of questions that collected personal data from
the respondents while scction B comprised of questions which collected information on the
subject matter - the causes of school dropout, as well as their solutions. Each of the
questionnaires were classified according to the responses and were used for the analysis.

A structured interview guide was also used to collect oral information from the
respondents. The available school facilities in the sampled schools were observed to determine
the eflectiveness of the schools in providing the required facilities for students to pursue their

studies.

3.7 Administration Of The Instrument

The questnonnaires were distnbuted by the researcher with the assistance of the vice
principals and some (cachers from the sampled schools. The researcher afterwards collected
the questionnaires. A total of 900 copies of the three sets of questionnaires were administered.
These comprised of 350 copies of the students’ questionnaire, 300 copics of the principal’s and
tcacher's questionnaire and 250 copics of the parents questionnaire. 6 copics of the structured
interview guide were administered to the State Mimistry of Education officials, while 10 parents

of secondary school dropouts as well as dropouts were interviewed by the researcher.

3.8  Analvsis Of Data
The data derived from students’, teachers'/principals’ and parents’ responses were coded

for computation analysis. The statistical tools used for the analysis and testing the hypotheses

were frequency distribution, percentages and the Chi-square test.
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The Chi-square test was used to test the hypotheses. For the purpose of computation
and interpreiation, 0.05 level of significance was used. Any result indicaiing a probability
higher than this level (p > 0.05) was taken to bc non-significant. The frequencics and
percentages were uscd to find out the number of students who dropped out from the sccondary

schools during the period covered by this study.



45

CHAPTER FOUR

PRESENTATION, ANALYSIS AND DISCUSSION OF RESULTS

41  Intreduction
The chapter i3 divided into throe scotions. The finst onc deals with the responscs from

the teachers, principals, students and parents on the various uestions raised in the
questionnaires. The second section deals with the analysis, interpretation and discussion of the
data collected. l.astly, there is a section on hypotheses testing, which tries to explain and

interpret responses of the respondents by the use of the statistical test, (Chi-square),

4.2 Result Of Oral interview

This stucly benefited from oral interview and discussions held with various categories of
respondents. Ranging from Principals, Ministry Officials, teachers, parents and secondary
scheol dropouts. The Lagos State Education Ministry Officials interviswed include; a
Principal Inspector of Education, who is in-chasge of monitoring schools both public and
prvate primary and post primary schools in order to ensure guality control of educational
standard in the state, two Inspectors of schools who dfecharged with the responsibility of
coordinating all Local Government Area Offices of the Inspectorate Departmend in the
Ministry; two Senior Officers in-charge of the counselling Unit; and a Principal Inspecioraie
Assistant who i3 in-charge of inspecting public secondary schools and approved private
secondary schools.  An interview guide was used,

The discussion centred mainly on the problems facing the Lagos State Sccondary

educational system, problems of school dropout, reasons why boys and girle dropout from
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secondary school and possible solwtions 10 school dropout. However, the responses from the

various respondents will be discussed concurrently with the questions asked as follows:

1. Whart are the major problems facing Lagus State Secoadary Schools?

Some of the major problems highlighted by the Ministry of Education Officialy include;
lack of motrvation for both teachers and students, overcrowded clagsrooms, too many students
to a teacher, lack of text books for students to use due to high cost, poor learning environment
both in terms of building and other facilities, hooliganism among students, irregularities in the
payment of teachers salasies and lack of teaching materials. Lack of motivation for the teachers
has resulted into divided loyalty among the teachers. Teachers are no longer committed to their
work. Most of them are engaged in one business or the other which demands most of their
time to the detritnent of the student and the educattonal cycle as a whole.

On the contrary, the teachers and the principals were of the opinion that there has been
a gross misplacement of social values by the seciety.  Affluence according to them, seem (o be
the most appreciated and is e¢ven rated higher than academic excellence. This has made
students and tcachers to abandon the classroom in search of a greener pasture. Some male
students, 1t was lcarnt, prefor to be bus conductors whete they camn as high as two hundred and
fifiy naira to five hundred naira daily instead of wasting their time in the school and to end up,
as their poor educated teachers. Their female counterpart, prefer to sell ice water, soup
ingredients and other items which carme thema morc money rather than studying to end up
looking wretchedly dressed ag their teachers. Misplacement of social values has eaten deep into
the society that some Tandlords go to the extent of writing notices that read thus: rooms to let,

teachers need not apply.

2 in your opinion what factors contribute mainly to the dropout rate of hoys and girls
Jrom Lagos State secondary schools?
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Some of the dropouts inferviewed said that financial problem, leaming difficulty and
compleie lack of interest in schooling by the students are some of the major reasons why
students dropout from school. Onc of these dropouts indicated that he takes delight in his
mechanic work rather than being a student; and that he dropped out in J.5.5. II. This is quitc
unfortunate, because despite the idesls of the 6-3-3-4 system of education, most secondary
schools do not provide the students with the opportunity to discover and develop their talents.
Though, thit mechanic seemed t0 be comfortable with hie job, he would have done befter in
the job if he had trained as a mechanic in a vocational school. Other dropouts are found
roaming the streets as touts and bus conductors. Many of them get involved in drugs and
become addicts as a result of frustration. Needless to poini out that many of these dropouts are
found in very deplorable state.

The parents that responded to this question made it emphatically clear that financial
difficulty is the major reason why most students dropout of school. It was also revealed that
smudents dropoul at any stage of the secondary education once the parents can no longer
support them financially. This was confirmed by some of the Ministry officials who also
pointed out that some students dropout from sccondary schools when their parents can no
longer cope with the rising cost of maintaining their chidren in schools. A dropout was bold te

tell the researcher that if she can provide money, he will go back to school.

3. What factors do you think influence secondary school girls to dropeut from
school?

Those who responded to this question declared that non exposure 1o sex education,
poor socio-economic background which exposes girls to early sex, poor parental supervision,
inability of parents to cope with the demands of girls in early adolescence, lack of sufficient

guidance and counscllors in secondary schools, ineffective teaching, pre-marital pregnancy due
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lo promiscuity, over pampering by very rich parents and influence of peer group are some of

the factors that influence girls to dropout from school.

4 What factors contribute mainly fto the dropout rate of boys from Lagos Stafe
schools?

The respondents outlined the followg rcasons as some of the major causcs why boys
dropout from secondary schools. They are; poor socio-economic background, drug addiction
and abuse, poor parental control, influence of peer groups, student's involvement in criminal
acts, over pampering by parents, fear of what they will become after achool, high rate of
indiscipline in the society, desire to get rich quick, and inability to correct bad habits formed

egarly in life.

5 What roles do you think your Ministry should play to reduce the incidence of
school dropout? (for Ministry Officiuls oniy)?

The officials unanimously agreed that there should be a closer monitoring of the
schools by lhe ministty, employmeént of more qualified teachers to reduce the current
student-tcacher population ratio and building of more neighbourhood schools will reduce the
rate of dropout in the state. Others believed that introducing sex education into the cwriculum
as well as stricior disviplinary measures (such as corporal punishment) in the schools, provision
of textbooks at affordable prices, introduction of open day whers parents ace the work of their
children, improving teachers' condition of service by the Lagos State Ministry of Education will
doubtless reduce the incidence of dropout among boys and gitls in tho state.

Other suggestions given which will curb the incidence of school dropout among boys
and girls include re-oneatation of the society, the extinction of get-rich syndrame gaga as well

as avattabihity of job opportunities for school leavers.
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43 Personal Data Of The Respondents

Table 4.1 Frequency And Percentage Distribution Of The Respondents By Gender.

Sex | Swdems | Teaches |  Prncipals | Parems |
| e |t % | Frq. | % | Freq. [ I Freq. J % |
Male | 141 | 461 | o | %26 | 8 | 470 | 6 | 474 |
Female | 165 | 539 | ® 47.4 o | =9 | 1 | s6 |
Totd | 306 | 100 | 17T | 100 7 | a0 | o w0 |

Table 4.1 gives a break down of the respondents by sex. It shows that 141 or 46.1% of
the students were males while 165 or 53.9% were fomales. There wero 25 (8.2%) female
student respondents more than males,

The tables also reveals that 82 (47.4%) of the teachers who responded to the teachers
questionnaire were males and 91 (52.6%) females. The number of male teachers 18 9 (5.2%)
less than the female teachers, This implies that there were as many female teachers who
responded to the questionnaire as they were males, and that there were more female teaching
staff in the Lagos State Secondary Schools as at the time of the study than male teachers.

It is also observed that, § representing (47.1%) of the total principal respondents were
males while 9 (52.9%) were females. The female principals is one more than the males. This
indicatcs that there were more female principals than they were males as at the time of this
rescarch.

The table also indicates that 70 (52.6%) of the parents that responded to the parent's
questionnaire were males while 63 (47.4%) of them were fomales. The number of the male
respondents were only 7 (5.3%) greater than the females. This shows that there were as many

female parent respondents as there were males.



Table 4.2 Age Of Students, Teachers, Principals And Parents

I—-\ge Range Students  Teachers l Principals Parents i
| | Freq % Freq : % Freq | % Freq | % t
| 12416 | 208 679 ] i ‘ ;
e | ow | o3 | | 1 |
s | e T 2w N 18| |
N 68 | 303 | 3 177 2 | i
L j 33| 202 | 2 18 M :
| s 2 | 6o s | 24 % | |
L4954 | °o | 52 4 235 [E

i 5560 | 3 17.7 2 : ;
| owes | ] 2 |
| 65 & above ‘ N DN S _{_*_ B D D S 2 I
" Tow | 306 | 100 | 13 | 100 | 17 | 100 | 13 | 100 |

Table 4.2 above shows the analyses of the respondents by age, It is observed that 208
(67.9%0) of the students fall between 12-16 vears of age while 98 (32.1%) of them were
berween 17-24 vears of age. This shows that most of the students were adolescents.

From the table, it is also noticed that 49 or 28.7% of the teachers were between 25-30
years of age, 68 (39.3%) were between ages of 31-36, thosc botween 37-42 years of age were
35 (20.2%). 12 teachers which represent 6.9% were between ages 43-48, while those that
were between 49-54 years of age were 9 (5.2%) in number. With a total of 152 (88.9%) out
of the 173 teacher respondents found in the Lagos State Secondary schools having their ages
ranging from between 25-42 vears and only 21 (12.1%) above 42 vears old, it then implics that
most of the teachers are in the carly adulthood and onlv few in their old age. This shows that
there are many teachers who are still active and productive in the school system,

The table also reveals that 3 or 17.7% of the principals were between ages 31-36,
2(11.8%) were between 37-42 vears of age, 5 (29.4%) were between ages 43-48. those
between 49-54 vears of age were 4 representing 17.6% of the principals while another 3

(17.7%0) were between 55-60 vears of age. The table shows that 10 out of the 17 principals
oo
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representing 58.9% of the principals were between ages 31-48 while only 7 (41.2%) of them
had their ages ranging between 48-60 years. This itnplies that majority of the principals are still
int their productive age.

Table 4.2 also shows that 18 (13.5%) of the parcnts whe responded to the
questionnaire were between ages 25-30; 32(24.1%) were between 32-40 vears of agy; 35
(26.3%) of them indicated that they were between ages 37-42; 28 (21.1%) stated that they
were between 43-48 years of age. Those between ages 49-54 years were 12 (10.5%) in
number, while 2 independent parent respondents indicated that they were between 55-60,
61-65 and 65 and above respectively. From the table, it could be seen that the age range of the
parents varies from those in their early adulthood to those in their old age. This implies that the

study benefited from those with a wide range of experience in terms of age.

Table 4.3 Qualification Of The Teachers And Principals

™ Qualification Teachers Principals
Freq. % Freq. %
M. Ed. 16 9.2 2 118
B. Ed/B.Sc. in Ed. 78 451 15 882
N.C.E. 76 439 . .
Others | 1.7 ,
Total 173 100 17 100

Table 4.3 above presents the qualification of the teachers and principals who responded
to the questionnaire. It shows that 16 teachers representing (9.2%) of the teachers had a
master's degree, 78 (43.1%) of the teachers had a bachelors degree in education, 76 (43.9%) of
them possessed National Certificate of Education (NCE) whiie only 3 representing 1.7% of the
teachers were holders of Grade II certificates. This table shows that 154 (89.0%) of the

teachers possessed a tcaching qualification. This implics that problem of lack of intercst,
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representing 58.9% of the principals were between ages 31-48 while only 7 (41.2%) of them
had their ages ranging between 48-60 years. This implies that majority of the principals are still
in their productive age.

Table 4.2 also shows that 18 (13.5%) of thc parents who rcsponded to the
questionnaire were between ages 23-30; 32(24.1%) were between 32-40 years of age; 35
(26.3%) of them indicated that they were between ages 37-42; 28 (21.19%) stated that they
were between 43-48 vears of age. Those between ages 49-54 vears were 12 (10.5%) in
number, while 2 independent parent respondents indicated that they were between 55.60,
61-65 and 65 and above respectively. From the table, it could be seen that the age range of the
parents varies from those in their carly adulthood to those in their old age. This implies that the

study benefited from those with a wide range of experience in terms of age.

Table 4.3 Qualification Of The Teachers And Principals

Qualification Teachers Pringipals
Freq. % Freq. %o
M. Ed ko 92 2 11.8
B. Ed./B.5c. in Ed. 78 45.1 15 88.2
N.CE. 76 43.9 - -
Others 3 1.7 . -
Total 173 100 17 100

Table 4.3 above presents the qualification of the teachers and principals who responded
to the questionnaire. It shows that 16 teachers representing (9.2%) of the teachers had a
master’s degres, 78 (45.1%) of the teachers had a bachelors degree in education, 76 (43.9%) of
them possessed National Certificate of Education (NCE) while only 3 representing 1.7% of the
teachers were holders of Grade I cenificates. This table shows thm 154 (89.0%) of the

tcachers posscssed a tcaching qualification.  This implics that problem of lack of interest,
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commitment, disconlinuity and set back sufiered by both students and the school system which
result from the presence of non-professional teachers in some other states should not arise if
the tcachers arc adequately motivated.

The table also roveals that ondy 2 (11.8%6) of the principals posscssed a master's degrec
and 15 (88.2%) of them had a Bachelor's degree in education. This is in line with the
educational policy of the state which states in section 3.2.59 page 20, that only those who are
good honours graduate with a teaching qualification which will be a degree in Education or a
Post-graduate Diploma in Education and have attained the minimum grade level for the post
(currently G.L.12) will be allowed to head a secondary school in the state. By implication, it
shows that the principaly are professionally competent to head the schools and such should be
able to reduce the incidence of school dropout to the barest minimum especially those resulting

from the school factors, all things being equal.

Table 4.4 Frequency And Percentage Distribution O7 The Parents By Occupation

Occupation Frequency | Percentage
Businessman/Woman 45 EXR
Civil Servant 39 44.4
Company Executives 10 7.5
House Wives 2 1.5
TypistiClerk 3 23
Others 14 10.5
Total 133 100

Table 4.4 shows the frequency and percentage distribution of parents by their
occupation. From the table, it is obgerved that 45 (33.8%) of the parents were business men
and women, 59 (44.4%) of them were civil servants while 10 {7.5%) were company
executives. The number of house wives that responded to the questionnaire were 2 (1.5%) in

number, 3 (2.3%) of the parents were either typist or clerk while 14 (10.5%) of the parenis
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indicated that they are either engineers, doctors, technicians, lawvers, company secretaries
ccelera ecetera. From the table it is noticed that most of the parents who responded o the
questionnaire are liicrate cnough since a toial of 72 (54.2%) respondents indicated that they arc
gither civil servants, company cxccutives, or typists or clorks. Ameng the 14 (10.5%0) others,
some are doctors, engincers, nurses and other profeasionals who are as well literate. Among
the business men and women as well, thore are also people who are educated but are now
engaged in businessce. By implication, it means that the responses to the various ftems in the
parents questionnaire could be counted on to provide valid and reliable information required

for the study.

4.4 Analyses Of The Responses Of Students, Teachers And Principals On Number
And Rate Of Student Dropout

Table 4.8 Frequency And Percontage Of Students' Responses On Number Of Their
Classmates That Dropped Out Of School For 1992, 1993, And 1994,

Mo of 1992 1993 l 1994 Total
Dropouts
Freq. % Freq. % Freq. % Freq. %h
1-2 103 37 108 353 113 359 324 353
3-4 126 1.2 112 36.6 91 29.7 329 358
5-6 4l 134 48 187 43 t4.1 132 144
7-8 19 6.2 21 69 24 7.8 o4 7
9-10 ] 17 50 k7 50 35 1.4 69 7.5
| Tol | 306 | 100 | 306 | 100 | 306 | 100 | o1& | 100 |

Table 4.5 gives a breakdown of the students’ dropouts from the various school for the
vear 1992, 1993, and 1994, It shows that in 1992, 103 (33.79) of the students indicated that
1-2 of their classmates dropped out of school, 126 (41.2%) indicated that the dropouls were

about 3-4 students. 41 (13.4%) stated 5-6 dropouts, 19 (16.2%) reported a dropout of 7-8
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siudents while 17 (5.6%) students noted that there were about 9-10 student dropouts from their
various schools in 1992,

It is also observed from the table that 108 (35.3%) of the students indicated a dropout
of 2 student for the ycar 1993. In the samc year, 112 (36.6%) of the student respondents
reported they had a dropout of 4 students, 48 (15.7%) stated they had about 6 student
dropouts, 21 (6.9%) noted that about 6 students dropped out of school and 17 (5.6%)
recorded they had about 10 stiudents who dropped out of school.

The table alvo revealy that for the vear 1994, 113 (36.9%) of the students recorded that
they had a dropout of 1-2 students. 91 (29.7%) of the students noted a dropout of 3-4
students from their various classes, 43 (14.1%) of the students ndicated (hat they had a
dropout of 3-6 students while 24 (7.8%) of the student respondents reported they had about
7-8 of their mates dropped out of schaol i 1994, Also, 35 (11.4%) of the students stated that
9-10 students dropped out in 1994,

From table 4.5 it could be seen thai number of dropouts for the three years considered
is mainly between 2-4 students.  This is ascertained by the iotal number of 229 (75.1%), 220
(71.9%6) and 204 (66.6%) respondonts who attested to thiy fact for 1992, 1993, and 1994

respectively.

Table 4.6 Frequency And Percentage Distribution Of Students Whoe Had At One
Time Or The Other Stopped Secondary School

Resporse Frequency | Percentage
Former Dropouts 20 6.5
Non Dropouts 286 93.5
Total 306 100

From table 4.6 above, it is observed that only 20 or 6.5% of the students who

responded to the questionnaire admitted that they had stopped secondary education for a while,
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This indicates that there is a possibility of dropouts returning back 10 school if the factors that
made them dropout infiialty are removed. It also shows that there are some dropouts who are

still outside the school system.

Table 4.7 Freguency And Percentage Distribution Of The Responses Of Former
Dropouts On The Reasons YWhy They Stopped School,

| Reason tor Stopping School | Frequency | Percentage |
Financial Problem 7 35.0
HMriess 4 20.0
Loss of Parents or Relation 3 150
Parental Wish 5 250
Unwantcd Pregnancy 1 50
Total 20 1o

Table 4.7 presents the various reason given by one time dropouts on why they dropped
out of secondarv school. 7 or 35.0% out of the 20 students indicated financial problem as the
cause, 4 (20.0%) stated it was due to ill health, 3 (315.0%) reported that they lost a relation and
such could not continie schooling for that period, 5 or 25% indicated it was the wish of their
parenis for them (o stop school while only 1 {5.0%) student acknowledged that it was due to
pre-marilal pregnancy.  Analyses of these responses show that financial constraint plays a very
inftuential role in school dropout. The same financial problem could be the teason why those
who lost a parent or relation could pot continuc their schooling immediaicly. Thosc who
dropped out <uc to parental wish might have donc 30 in order to assist their parents in their
businesses or because the parents could no longer sustain their children in school for that

period.
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Table 4.8 Frequency And Percentage Of Teachers Responses On The Numbey OF
Dropouts For 1992, 1993 And 1994,

I No.of 1992 1993 1994 “Total

Dropoutst proq % Freq. % Freq. % Freq. %
4-10 22 474 75 434 78 451 2358 453
11-15 32 18.5 £Y, 185 28 16.2 92 17.7
16 - 20 13 7.5 20 11.6 18 10.4 51 9.8
21-25% 11 6.4 g 4.6 14 B\ EX) 6.4
26 - 30 10 5.7 6 35 5 20 21 4.1
31-3% 6 3s 8 46 5 29 19 37
36 - 40 19 11.0 24 139 25 14.5 68 13.1
Total 173 100 173 100 173 100 519 140

Table 4.8 presents the analyses of teachers' reaponses on the number of dropouts from
their various classes. From the table, it 1s observed that out of 173 teachers who responded to
that item, that in the year 1992, 82 (47.4%) were of the opinion that they had about 4-10
dropouts, while 32 (18.5%) acclaimed a dropoutfll—IS students. 13 (7.5%) of the teachers
affirmed they had about 16-20 dropouts, 11 (6.4%) teachers stated that between 21-25
students of theirs left schoo! as dropouts, a dropout of 26-30 and 31-35 students were reported
by 10 (5.7%) and 6 (3.5%) of the teachers respondenis respectively while 19 or (11.0%)
teachers stated that between 36-40 students dropped out. The study reveals that, on the
average, for the year 1992, the total number of dropouts ranges from 10-15 students since 114
(65.9%0) of the teachery indicated this.

From the table, it is also noticed that in the year 1993, 75 or (43.4%) of the
respondents reported a dropout of about 10 students, 32 (18.5%) stated that 15 students
dropped out from their classes, 20 or (11.6%) of the teachers indicated that about 20 students
dropped out. A dropout of 25 students were reported by & representing (4.6%j) teachers; a
total of 6 (3.5%) teachers observed about 30 students dropout, while § or (4.6%) and 24 or

(13.9%) respondents recorded a dropout of 35 and 40 students respectively. The table made it
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clear that in the year 1993 10-13 student dropped oul from secondary schools in Lagos state as
was revealed by 107 (51.9%) respondents.

Tablc 4.8 also reveals that the number of student dropouts from all schools in the year
1994 according to the responscs of the toachers were as follows: 78 tcachers ropresenting
45.1% had a dropout of 4-10 students, 28 represcnting 16.2% had between 11-15 dropouts, 18
{10.4%) respondents stated a dropout of 16-20 students. Also a dropout of 21-25 studonts
were witnessed by 14 (8.120) teachers, 3 or 2.9% stated they had a dropout of 26-30 students
while between 31-35 and 36-40 student dropouts were reported by 5 or (2.9%) and 25
(14.5%) teachers respectively. The table revealed as “éc that, 104 (61.3%) of the total teacher
respondenis had between 10-15 students who dropped Ain. 1994,

The table 4.8 indicates that in the varions years under consideration, there were varying
dearecs of studenis dropout as indicated by the respondents.  This implics that the factors that
facilitate student dropout from secondary school are more emphasised in some schools than
otliers. This could be the case ih most of the public secondary schools popularly, known as
Jakande Schools where there are too many students in a class for a teacher to control and in
some of such schools, classes are held in difapidated buildings with very poor availability of
learning materials, This confirms what a tcacher revealed to the researcher that in some
classes, there are about 50-80 students that were originally meant for 35-40 students at most.
The students being adolescents, they exhibit all kinds of delinguent acts in the classes without
being noticed by the teacher.

It is also observed that there is a slight increase in the number of dropouts over the

years which could be attributed to the steady dwindling economy.
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Table 4.9 Frequency And Percentage Distribution Of Principals’ Respanses On The
Number Of Dropouts For 1992, 1993 And 1994

No. of 1992 1993 {994 Total
Dropouts
Freq. % Freq. % Freq. % Freq. %
4-10 7 412 ) 353 4 235 17 255
11-15 2 11.8 2 11.8 3 17.6 7 41.2
16-20 - - 1 59 2 18 3 17.7
21-25 2 118 2 11.8 2 118 { ¥] 333
26 - 30 3 17.6 2 11.8 2 118 7 41.2
31-35 2 11.8 2 it8 2 11.8 7 412
36-40 i 59 |2 118 3 176 6 53
B Tortal 17 106 17 100 17 100 51 100

From table 4.9, it is observed that for the vear 1992, 7 principals representing 41.2% of
the total respondents indicated that they had a dropout of 4-10 students. 2 (11.8%%) principals
consecutively reported a dropout of 11-15 anxd 21-25 students reapectively, while 3 {17.6%) of
the principals stated they had between 26~ 36 dropouts. It is also noticed that 2 or (11.8%) as
well a5 | or 5§.9% of the respondents recorded a dropout between 31-35 and 36-40 students
respectively in the year 1992, For 1992, the average number of students who dropped out
from secondary schools in Lagos State could be put at 4-30 students since 14 or (82.4%) of the
principals indicated this.

Tabie 4.9 also presents the responses of the principals on the number of dropouts from
their various schools in the vear 1993. Out of the 17 respondents, 6 (33.3%) recorded a
dropout of 4-10 students, 2 (11.8%) of the respondents had 11-15 dropouts. One other
principal indicated he had:dmpout of 16-20 students, while 2 (11.8%) indicated a dropout of
21-25 students. Also, other 2 or (11.8%) consccutive independent principals noted they had a
dropout of 26-30, 31-35, and 36-40 students respectively in 1993,

The table 4.9 also reveals the number of dropouts from secondary schools in Lagos

state in the vear 1994 as reported by the principals who regponded to the questionnaire. From
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the table, it is observed that 4 (23.5%) of the respondents witnessed a dropout of about 4-10
smdents, 3 (17.6%) of the principals stated 11-15 dropouts. Consecutively, 2 (11.8%)
independent principals recorded 21-25, 26-30 and 31-35 student dropouts respectively in 1994,
while 3 (17.6%) admitted they had about 36-40 dropouts that year.

From the table 4.9, it is noted that there is always a case of school dropout from each
school yearly and that the mmimum number of dropouts every year is about 4-10 studonts, It
wag also observed that the number of dropouts increased every year. For instance, while only
1 {5.9%) principal indicated he had about 36-40 dropouts in 1992, the number increased to 2
{11.8%) respondengin 1993 and 3 (17.6%) in 1994. This shows that over the years the factors
that influence secondary students to dropout from school are being more emphasized. Another
reason could be due to the present economic hardship, It is becoming increasingly more

difficult for parents to sustain their children in school.

Table 4.10  Frequency And Percontage Distribution Of Teachers’ Responses On The
Rate Of Dropout For 1992, 1993 And 19%,

% rate of Dropouts 1992 1992 1994 Total
Freq. % Freq. Lo Freq. % Freq. %a
1-5 81 62.8 70 343 82 S50.3 233 0.4
6-10 21 22.5 as 271 26 191 g2 21.2
11-15 9 7.0 i3 101 11 8.1 3 8.6
16% and above 19 7B 11 8.5 17 125 k] 29
Totel | 12 100 129 100 136 100 386 100

From table 4.10, it could be seen that for the year 1992, a total of 81 (62.8%) out of
121 toachers thai responded to the itemn indicated that theoy had a dropout rate of 1-5%; 21
(22.5%) declared between 6-10%, 9 (7.0%) pointed out that they had between 11-15%

dropout while 10 or (7.8%) of the teachers recorded a dropout rate of 16% and above. Since
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‘B4 representing (63.8%0) of the total respondents recorded a dropout rate of 1-8% il could
then imply that in 1992 the dropout rate was between 1-%5% .

The table 4.10 also shows that in the yecar 1993, 70 (54.3%) of the respondents had
between 1-5% dropout rate, 35 or (27.1%) stated 6-10%, 13 (10.1%) stressed it was between
11-15%, while 11 representing (8.5%) noted that they had a dropout rate of 16% and above.
With a total of J0 (58.2%) respondents indicating a dropout rate of 1-59%, it could be
deduced that the rate of dropout was between 1-5% in 1993,

For the vear 1994, the table revels that 82 or (60.3%) of the respondents recorded a
dropout rate of 1-5%, 26 (19.1%) reported that they had between 6-10% student dropout rate.
A dropout rate of 11-15% was stated by 11 (8.1%) respondents while 17 representing
(12.5%) stated a dropout rate of 16% and above. By implication the dropout rate of students
from the secondary schools in Lagos state for the yvear 1994 could be put at 1-5%%.

A look at the lable 4.10 reveals that the responses of the teachers were almosl
consistent showing the sincerity of the teachers in responding 1o the question. It is also noticed
that the dropout rate increased over the years. Some of teachers did not respond to this item

which might be their inability to calculate the rate of dropout of students from their classcs.

Table 4.11  Frequency And Percentage Distribution Of Principals' Responses On
Student’s Rate Of Dropout For 1992, 1993 And 1994,

Perateof Dropouts | 1992 | 1993 I 1994 Total

| Freq | % | Freq | % [ Freq | % | J‘l )

i i <5 o | &2 | 10 662 | 90 | 600 2’ | eSl1
6-10 3 | »1 | 4 267 | 2 | 133 o | 209
L -1 | i | 3 | 2 3 | 7 ]
| 16.und sbove t | 77 | 67 | 1t | e7 3 |7

| Tod | 13 | 100 | 15 100 | 15 | 100 B3| 10
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Table 4.11 present the analyses of the principals’ responses on the students' dropoui
rate for the vear 1992, 1993 and 1994. From the 1able, it is observed that 9 (69.2%) out of the
13 principals who responded to the item indicated that the dropout rate the year 1992 was
between 1-526, 3 or (23.1%) of the principals declared they had between 6-10% ratc of
dropout while 1 or (7.7%) respondent noted a dropout rate of 16% and above.

The table also shows that 10 (66.7%) principals out of the 15 principals that responded
to the item rccorded between 1-5% rate of dropout for the year 1993, 6-10% dropout rate was
reported by 4 or (26.7%) of the principals while 1 (6.7%) principal stated he had about 16%
and above student dropout rate.

In the year 1994, 9 principals representing (60.0%) of the total respondents to the item
indicated that they had between 1-5% dropout rate as could be scen from table 4.11. In same
year, 2 (13.3%) declared they had between 6-10% rate of dropout, 3 or 20.0% pointed out that
they wilnessed between 11-15% while only 1 (6.7%) of the respondents affirmed a dropout
rate of 16% and above.

Looking at the table 4.11 above, it could be indforred that the dropout rate for sccondary
school students in Lagos Statc could be pegged at 1-5%. Since the ratc of dropout is a
determinant to the level of effictency of an educational system it can be inferred that the
educational efficiency of some secondary schools in Lagos State s low. This situation is very

detrimental to the development of the state and the nation at large.

4.6  Analyses Of Questionnaire Items And Discussions.

Qut of the 900 questionnaires given out, 632 were returned dully completed. The
returned questionnaires were 173 (27.4%) from teachers, 17 {2.7%) from principals, 306

{48.4%) from students and 133 (21.0%) from parenis.
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Using the Likert opinion scale, the responses were either posilively or negatively
inclined. The responses 1o each of the ifems were summed up, tabulated and percentages
determined. Responscs of the respondents to questions 1-12 with the exception of question 5,
6 and 11 wers tosted to find out if there is any significant difference in the opinion of the
various group of respondenis at a 0,05 lovel.

This section presents the frequency and percentage analyses of respondents with the
view to deciding the items on the questionnaires that were generally agreed upon or rejected by
the respondents. The figures with sirongly Agree (SA) and Agree (A) for each item were
summed up. The value represents either the frequency or percentage of those who accepted
the item. The same was done to the figures with Strongly Disagree (SD) and Disagree (D).
The addition of the value gives the frequency and percentage of those who did not accept the
item. The item with higher value in cach case of who agreed or disagreed was accepied as

representing the general view of the respondents.

4.7  Analvses And Discussions Of The Research Questions

Research Questions One

This rescarch question states to what extent do the dropout rate of bovs differ from that
of the girls in secondary schools in Lagos state? To answer this question analysis of the views
of all the respondents regarding the problem of secondary school dropout by sex was done

using frequency and percentage as presented in table 4.12
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Table 4.12  Opinion Of Respondents On The Problem Of Secondary School Dropout

By Sex
Cl T mEM | Teachers | Prncipals | Swdents | Paents [ Totl
e o e [l e o S o e o
1| Boys dropout of school| 63 | 77 | 9 | 4 [ 4 [0 {12 | 8 [ 61 [ 20| 297
| |more than girs (37.5% | 458% | 520% | 235% | 39% | 49.8%  358% | 47.8% | 44.7% | 55.3%
| IUHI‘admpoulofschoolr ||oj 7 | 6 | 8 | 178 | 8 [ 75 | 3 | 315 | 187 |
[ [more then boye [67.1% | %2'-13 o|37.0% [ 38.1% | 27.8% | 55.5% [ 282% |66 7% | 373% |

Table 4.12 presents the views of all the respondents regarding which sex drops out
more from secondary schools in Lagos state. It is observed that only the ;principals were in
agreement that secondary school boys dropout of school more than girls in Lagos state. On the
other hand, all the other respondents apart from the principals indicated in agreement that girls
dropout of secondary school more than boys in Lagos state. Since a total of 375 (66.7%) of all
the respondents agreed to item 2 as against 187 (33.3%) who disagreed with it, it can be
inferred that in [agos state girls dropout from secondary school more than bays. This result
also shows that the dropout rate of girls is about 509 higher than that of the boys It then
mphics that some of the factors that influence girls dropout from school are well emphasised in
the state, Some of these factors are carly mamages, premantal pregnancy and promscuity,
Pre-marnital pregnancy could be the major reason. Since Lagos being an urban city, it poses a
lot of challenges on its dwellers in terms of meeting the basic needs of life and in terms of
social status. Some of these girls who are uninformed or not well informed about sex, in
attiempt to belong 1o the class that matters often fall vicums of premarital pregnancy and
conscquently dropout of school. Another reason could be the inability of their parents to cope
with high standard of living in Lagos and increasing cost of cducaﬁm::Jc:h may be making

excessive financial demands on them which may interfere with their academic work.
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Research Question Two
This research question states at what level do most boys and girls dropowt from
sccondary schools in Lagos state? To answer this question, analysis of the opinion of all the
respondents o items 3 and 4 in the quostionnaire (scetion B) was made using frequency and

perventage and are presonted in table 4.13

Table 4.13 Opinion Of Respondents (On The Stage At VWhich Dropout Occor Most.

ITEM Toeachers
Agree | Disogres
Most boys and gis| 62 83

dropout in the junior ]
secundary school 7% 50,9%141.2‘!'& 47% [51.3% 14B.7%% 141.5% 142.2% 149.1% {50.5%

o S

_i_ Principals i Btudens Parents | Total |
e T)iaasreel Agree [Diaagres| Agree (Digngree! Agree |Disagree

7 8 163 | 143 36 37 245 | 254

f
H
!
E

—

2[Few boys and girls| 103 | 47 | 10 | 3 | 181 | ® | 7% | 33 | 370 | 165
dropout in the senior
secondary school 62.8% 128.7% (5B.8% 117.7% 1539.7% 17.1% (58% 123.2% 169.2% [30.8%

From table 4.13 abowe, it could be seen that item 1 which staies hat most boys and
girls dropout at the junior secondary schoal level was rejected by all the respondents except the
students while item 2 was accepted by all the respondents. This implics that most of the
dropouts witnessed i Lagos state scoondary achools occur mamly at the senfor secondary level.
This finding confirms what a principal and a teacher disclosed to the ressarcher that the
different arms of the classes in the school become’ narrower as they progress from junior to
senior secondary school.

There could be many explanations to this. At the senior secondary school, the nfluence
of peer group becomes more prominegnt and maost students being in their adolescent age exhibit
all kinds of delinquent acts such as truancy, breaking of school rules and regulations, All these
tend to hinder their academic waork and may eventually result to school dropout. At this stage

of secondary education, leaming hecomes more difficult as the curriculum contents of subject
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offcrings become broader and more and more abstract in nature. Also at this stage of
sccondary education, the cost of educating a child tends 1o increase due to examination fees,
cost of lcaming matcrials (such as textbooks, work books, ccetera), money for practicals and
the cxtra moncy to meet the basic nccds of teonage girls. Students whose parents could not
cope with the increased cost of their leaming and who could not get help from other sources

may eventually leave school as dropout.

Research Question Three

This research question states how does financial constraints contribute to the rate of
dropout among secondary school boys and girls in Lagos state? In order to answer this research
question the opimion of the respondents regarding the relationship between financial problem
and the school dropout was analysed using frequency and percentage. The result of this

analvsis is presented in table 4.14.

Table 4.14  Opinion Of All Respondents Regarding The Influence Of Financial
Problem On School Dropout

l— { ITEM T Teachers | Prneipals | Students | Parents | Total
| p——1—1 . -

| | Agree | Disagree | Agree |Disagree| Agree Duurtel Agree | Disagree| Agree | Disagree |

r—— ———— —

I{Financial problem is a 111 | 62 | 13 2 {229 48 | 124 | 47 | 4% | 1% |
{major cause of school| : i 4 { . L ]
{dropout C041% | 358% [ 88.3% | 11.8% | 76.0% | 15.9% | 71.8% [ 2813% | 75.1% | 24.9% |

| B =5

Table 4.14 presents the analysis of all the respondents regarding the influence of
finance on school dropout. From the table it could be seen that all the respondents indicated
that financial problem is the major cause of school dropout. This finding tends to explain the
reason for the mcreasing rate of students dropout witnessed over the vearsin Lagos state as the

economy continues to dwindle, and the cost of living becomes higher every day in | agos.



Research Question Four

This research question states what influence has peer group on the rate of dropout
among secondary school boys and girls in Lagos staic? In an attempt 10 answer the research
question the analysis of the views of all the respondents regarding the influcnce of peer group
on school dropout was conducted using frequency and percentages. The rosult of the analysis is

presented in table 4.15.

Table 4.15  Opinion Of The Respondents On The Influence Of Peer Group On School
Dropout.

| Poncipals | Stdents | Parents | Total

| ]
o |

T mEM | Teachen
1 1 | Agree Disagree | Agree mumc'i Agree | Disagree | Agree Dlnpui Agree !Dlngtc?
| — S - ——— = o= e . - i e iy ;___ el e e
Lipeer group influence is! 142 31 | 14 3 1203 92 (106 | 27 | 45 | 153 |
‘a strong factor to school ' ‘ | ! { !

\
[ . _ | |
. | | 1 | ! |
: |dropout [ 82.1% [ 179% [ B3 4% [ 17.6% | 66.3% [ 30.1% | 79.7% | 20.3% | 72.2% 'sz‘_!c"-n _l

1

Table 4.15 above carries the views of all the respondents concerning the influence of
peer groups on school dropout. The table reveals that all the respondents remained positive 1o
the influence of peer group on school dropout. This implies that peer group influence is a
major cause of school dropout. It is important 10 note that peer group influence becomes more
cmphasiscd on teenage students because of the adolescent traits in them. According to Adams
(1973:3), adolescence has been defined as "the holding period in which cducation, maturation
and waiting are the major task to be faced”. This 19 the time when the child begins to feel less
need for the security of familiar supervision and protection and begins to think for limsell and
to question the wisdom of his parents and teachers. The adolescentj;lso learning to converse
as an equal in both an adult and heterosexual peer world. He wishes to be accepted by the girls
and boys of his peer group. His major problems focus on inter personal relationships.

emotions, growing matunity and their fammbies. The adolescent has additional problem of the
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need for peer approval and the need for sex. Ay a result of all these developments going on
concurrently during adolescett period many adolescenis iend 1o be maladjusied. This
maladjustment may show in form of truancy, and disobedicnce 10 school rules and regulation
which may affcct on the academic work of the child and may result in the child leaving school

as a dropout.

Research Question IMive

This research question states what are the other causes of dropout among bovs and girls
from secondary school in Lagos state? To answer this question the views of all the respondents
concerning possible causes of school dropout were analvsed using frequency and percentage

distribution, This is presented in table 4.16 a-d.



Table 4.16A  Opinion OF The Teachers And Principals On The Possible Causes OF

School Dropout

[ ITEM Teacher | Principal Total ;
{ IOﬂmPossnhleC‘ausesofﬁchoolDtopom Agree [Disagree. Agree [Disagree’ Agree | Disagrec |
| 1 IMost boys and gils who dropout from| 80 od l' 12 4 | 9 | 8 |
! secondary school are children from poor] 0% | 40.1% | 706% | 235% | 575% | 425% |
| ifamilies i ; ‘ ? B
[ 2 Most boys and gils who dropout from| 7] 81 | 10 7 Bl | 88 |
| lschools are children of uneducated] 423% | 482% | SRE% | A12%R | 470% | S21% |
| parents | | |
"3 Some boys and guls dropout from school] 30 g | s 10 3 | 18 |
| /due to parental wish 178% | 69.8% | 118% | 588% | 21.5% | 78.5% !
| 4 Most boys leave school to engage i 92 | 56 | 16 ! 108 | 57|
| \business so as to get nch quick S51% | 330% | 941% | 59% | 655% @ 345% |
J S Student dropout due to learmng difficulty| 115 63 | © 7 124 | 70
P o _ 30.3% | 373% | 52.9% | 41.2% | 639% | 361% |
| 6 Most grls dropout of school due to| 112 W | 8 o | 1o | 4 |
 pre-manitsl pregnancy 659% | 212% | 47% | 5200 | 7279 | 2730, |
|7 [Poor Teacher-Student relationship 60 2 | o 9 06 |10
T 356% | S44% | 353% | $30% | 30.5% | 60.5% |
| 8 lliness s | 40 | 12 s 7 B
L 62.1% | 27.2% | 70.6% | 29.4% | 69.6% | 304% |
| 9 Poor School Facility 63 g | 6 10 | | 97 ,l
1 384% | 53.0% | 353% | 588% | 41.6% | 58.4% |
| 10 [Fear of being unemployed after school » 114 T 6 | M 120 |
b 193% | 686% | 6499 | 353% | 26.4% | 7T36%
| 11 Maltreatment by other students 27 | 2 | 2 i 29 133
i | 16.1% | 726% | 11.8% | 64.7% | 17.9% | 821%

| 12 Birth position and family size 77 55 |12 3 8 58
b 48.5% | 34.6% | 70.6% | 177% | 60.5% | 39.5%




Table 4.16B  Opinion Of The Students On The Possible Causes Of School Dropout

ITEM

l
Students |
_ |
Other Possible Causes of School Dropout :
{1 |Most boys and girls who dropout from secondary school are 103 157 |
children from poor fanulics 33.9% S16%
| 2 |Most boys and girls who dropout from schools are children of| 108 140 |
{ uneducated parenis 35.4% 489% |
3 |Some boys and girls dropout from school due to parental wish 129 105 ;
! 4200, w0, |
,' 4 |Most boys leave school to engage in busmess so as to get nch quick 247 25 f
iL . {1 2% 82% |
| 5 |Student dropout due o leaming difficulty 182 0|
! 60.1% 230% |
| 6 | Most girls dropout of school due fo pre-mantal pregnancy 20l 21 f
| 87.5% 70% |
|7 | Poor Teacher-Student relationship 131 130
% 43.1% 42.7% |
| 8 |llness 182 n
| 59 6% 233%
|9 |Poor School Facility 128 130
5 42.2% 42.9%
| 10 |Fear of being unemploved afler school 9 151
i‘ 31.0% 49 8%
|11 | Maltreatment by other students (| 183
; 23.4% 60.4%
|12 |Disth position and family size 140 04
; 49.5% 350% |




Table 4.16C Opinion of the Pareats on the Possible Causes of School Dropout

70

ITEM
Patents
(ther Possible Causes of Schoel Dropout -
Agree Disagree
1 Most boys and gitls who dropout fom secondary school are 48 75
children from poor farmilies 36.1% 56.2%
2 {Most boys and pirls who dropout from schools are children of] 42 g7
unoducatod parents 30.0% 4.0%
3 [Some boys and girls dropout trom school due to parental wish 34 82
35.29% &80.7%
4 |Most hoys leave school to engage in business so as to get rich quick 74 48
54.5% 35.3%
5 |Student dropout due to learning difficuity 68 50
51.2% 37 6%
6 [Most gitls dropout of school due to pre-marital pregnancy 103 I9
7T.A4% 14.3%
7 {Poor Teacher-Student relationship 66 49
50.4% 374%
B [Iiness 78 36
58.2% 29.6%
S |Poor School Facility 61 36
358% 2.1%
10 |Pear of being unemployed after school 33 87
25.0% 65.9%
{1 |Maltrcatment by other studcnts 24 b/
18.1% 6%.2%
12 |Birth position and family size 62 46
46.2% 36.2%




n

Table 4.16D  Opinion of All the Respondents on Possible Causes of School Dropout

] ITEM ]
{ | All Respondents l
i | : |
Other Possible Causes of School Dropout

} Agree Dis-agl__ee l
© 1 IMost boys and girls who dropout from secondary school are M 300 |
t fchﬂdmn from poor fumnilies 44.8% §5.2%

| 2 Most boys and girls who dropout from schools are children of 231 YR
: uneducated parents S 584%
|3 |Some boys and girls dropout from school due to parental wish L 108 315 '
! ! 38.0% 61.4%

: 4 }Mmi boys leave school to engage n busness so as to get nch quick | 429 129

! | . | 76.9% 23 1% |
]r 5 medcnl dropout due to learming difficulty |' REE] 190 j
1 N B e | asen
lr 6 Most girls dropout of school due to pre-marital pregnancy . 488 80

. ;‘ L R59% 14.1%

| 7 |Poor Teacher-Student refationship 203 280

g L 427% 51.6% |
|8 |Mness L I8 |
| | 70.5% 59 5%

' 9 |Poor School Facility | 238 283
L | 477% 52 0%

if_ 10 1 Fear of being unemployed after school i 170 283

] | | 322% 07 8%
|11 Maltreatment by other students | 124 408
| | N | 233% 76.7%

" 12| Bisth position and family size L 297 208 |
1 i | _ - | 588% n2% |

Table 4.16(a-d) above carries the views of all the respondents on the causes of school
dropout. From the table, it is observed that the views of both teachers and principals differ
from those of students and parents in the rating of item 1. While the teachers and principals
agreed that most students who dropout from secondary school are children from poor families,
students and parents disagreed with the ttem. Item 2 which states that most boys and girls who
dropout from secondary schools are children of uneducated parents was rejected by all the

respondents with the exception of the principals. A total of 10 (58.8%) principals out of the 17
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principals thal responded 1o this item agreed with the ilem while 7 or 41.2% of them rejected
the ftem. [Item 10 was also rejected by all the other respondents except the principals.
Howcewer, all the respondents disagreed with items 3, 9 and 11 as {actors that influcnce students
to dropout of school. On the contrary, items 5, 8, and 12 which .v,tali!c-‘:;ir ifficultics, illncss as
well as birth position and family size, respectively, were accepted by all the respondents as
major causes of school dropout.

Table 4.16{a-g) also reveals that item 6 which states that most boys dropout of school
to engage in business in order te get rich quick was also accepted by all the respondents. Aside
the principals who disagreed with item 8 which indicates that most girls dropout of school due
to pre-marital pregnancy, all the other respondents agreed with the item, However, it is
important to point out that the degree to which the views of principals differ on item 8 is very
marginal. While 9 or 52.9% of the principals rejected this item, the same item was accepied by
8 or 47.1% of (he principals. Poor teacher-Students relationship as a cause of school dropout
was rejected by the teachers and principals but was accepied by both studenis and parents.
The lack of consensus in rating this itom 7 could be duc o faitlure on the parl of tcachers and
principals to honestly scorc the itom sincc accopting it as a causs to school dropout portraved a
weakness on their part. Also, the differences noticed in the rating of item 2 and 10 between
the principals and othor respondents could imply that the teachers, studenis and parents were
not well informed about the implications of these factors on school dropout. The unacceptance
of item 3, 9 and 11 does not imply that these factors do not contribute to school dropout but
signify that they are not major causes of school dropout. This is because eatier findings in this

stucly show that some students dropout of school due 1o parental wish.
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Research Question Six
This question states, what are the possible measures 10 lake 10 check school dxopoul."
To answer this question the opinion of the respondents on the suggested remedices to school
dropout was analyscd using frequency and percentage. The analysis is presented on table 4,17,
Table 4.17 Opinion of Respondents on the suggested remedics to the problem of

secondary school dropout.

Table 4.17  Opinion Of Respondents On The Suggested Remedies To The Problem Of
Secondary School Dropout.

T T Teachers | Paneipals | Students | Parents Total |
|| Agree| Din | agree | Dis wa.'a@mw;m'
R | agree | | agree | agree | | agree ﬂiuee]
4 TCACHER FACTOR

| T T T T T T T el
L1 (Good teacher/student| 158 | 10 [ 15 [ 1 | 258 | 16 [ 116 | & | 544 | 38 |
| relationship 01.3% 5.8% [88.2%! 5.0% | 85% | 6.2% |89.2%| 6.2% [03.5%| 6.5% |

[ 2 [Use of effective teach- ing| 149 | 17 T 15 [ 2 [257] 18[9 4 [590] a1 |

| Imethods and aids to motivate|87.29/ 9.9% Ess 2% 11.8%(85.7% 5.8% Ioo 20.1 3% [92.9%] 7.1% !

|
:_ imudm : i E JL_ | i !.'
'3 Offer of specid remedial|l 150 | O | 16 | | m.sz_u‘.-‘T.'.r 516 | 50 |
| |rutorial education to academic |88 3% $.3% [04.105] 5904 {77796 | 1406 189,306 549 |89.794 10,304
" ]-wea.ksrudcms ‘ ! i { [ |'
' 4 ‘Teachers acting us models tof 153 | 9 i 15 . - of2120 11 {1090 11 | 48 | 61 |
. srudcmz. by living exemplary (89.2% 5.3% :88 P - 70.9%'[3.7% 83.8%) 8.9% 889‘ull 1% ]
t_ﬂhm i l I 1
3 SCHOOL ENVIRONMENTAL FACTORS ;
'S [lmprovement  of schooll 142 | 18 | 1s | - Jam | 3 in2l o [sw0] & |
| |environment (good sanitary|83.5% 83.5% B83%| - |79.8%| 11.2% 83.6% 6.7 [89.3% 10 7%|
| Ercondiuoni _ | Y A e e ) | |
| 6 [Conducive and  healthy| 154 | 12 | 16 | - [242] 26 120 | 4 |32 | 4
' ‘pwdwm-.dl environment 89.0%| 7.0% [94.1%| - |80.6% 8.6% 90,2%i 3% [92.7%] 7.3%
| student-student b ! | ]
1 m.huomh.tp S . | | :
r I 1 — pe—
|7 [Provision of effectwe and| 124 | 20 | 10 [ 3 [ 8| s4 [ w8 | 15 [4a% | o3 |
|efficient sick bay 71.7%/12.7% 58.8%] 17.6%|63.3% 18.1% 81.29% | 1139 82.29{17.8%
1 i puily -~ —t A -, 1 _J}
i PEER GROUP FACTOR |
|8 {Strict obscrvance of school| 148 | 12 | 17 [ - (23] 38 |10 E 9 | 510 5 |
| |mles and reguiations by|87.5% ?.1@..'100%1 - |78.2%] 12.7 -'34_?=f:o¢°r. 89.0%/10.4%)
| students | l | i | , i |
i i i = s — e




. ITEM | Teachers | Prncipals | Smdents | Parents Total |
5 | Dis | Agree| Dis Apul Dis | Agree | Dis | Agree | Dis
| agree | agree | Agree agree agree
SCHOOL AUTHORITI
|0 |Stengthening  the  social no|os - 1B og | 4 | 403 &8
climate of the school through |6.4% [938%| - [76.6%] 11% |74.3%182%(87 9% 12 1%
functional clubs and societies | i
IOiChcchngandlakhtg prompt| 156 | 8 | 15 | - 18 120 7 | 556 33 |
\and strict disciplinary actions|90.7% 4.7% |938%, - 6% [90.9% 5.3% [94.4%] 5.6%
'asainst the use of drugs and { _
| delinquent acts J ' i
11 | providing functional guidance | 8 | 16 | - 15 [122] 3 | 566 | 18 |
land counselling unit 4.79% (94.1% . $.1% (9220 2.3% [96.9%| 3.1% |
12 'The admuustrative  staff 12 15 . 27 1109 | 11 [ s02 | SO
playing parental roles to the 71% (038%| - |77.6%) 9.1% |83.8%/ 8 4% 00.4%/ 0.1%
students } }
13 | Having regular meetings with 4 |16 | - 12 120] 8 | 547 24 |
parents  of truents  and 2.4% 194.1%)! - 6% 1902%! 6.1% los ges| 420
|delinquent students 1 |
PARENTAL FACTORS
14 [Sound phychological home 2 | 16 | - 19 (19| 5 [ s3] 2 |
| environment 12% {941%)] - 6.1% 190.2%/ 38% |05 4% 4.?34
IS |Parents getting involved in 015 - 12 124 5 [ 559 27 |
the academic work of their 5.9% [938%, . 2% (94.7%! 3.8% [95.4%| 4.6% |
| children | g
16 |Parents giving their children g | 16 | - 6 |13 11 | sl oes !
sound moral and  sex 4.7% [94.1%| - 15.5% BS.6%)| B.4% |88.9% 11.1%
17 |Parents  checking  end| 127 | 22 | 14 | 1 05 | 96 | 22 | 394 | 140 |
assising ther children to 13% |87.5%/ 6.3% 32.6%|733% | 16.8%| 738% 2o.m|
select fnends | |
GOVERNMENT & MINISTRY OF EDUCATION -
18 | Proper funding of the schools s |16 | - 20 126 2 | S 27
and provision of adequate | 2.9% {94.1% - 0.7% 194.7%; 1.6% |95.5%| 4.5%
school facilines and | |
equipment |
1 __|| I _— > . +
19 |Regular payment ol teachers 3 116 - 13 | 127 5 374 | 2
. |salary and thexr conditions of] | 29% {94.1%| - 44% (96.3%| 38% (96 1% 39%
| |service ! :
120 |Effective  supervision  of 12116 | - IS | 19| 4 |30 31
| |schools and implementations|02.4%, 7% [941%| - % 190 1%] 3.1% |94 7%, 53%
Lo lof mspection/supervisory 5 i |
; Jreponis | i |
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Table 4.17 above gives a breakdown of the opinion of all the respondents on (he
suggesied remedies 1o the problem of dropout among secondary school boys and girls. The
table presents an interosting revelation of the acceptance of all the suggested remedies by alt the
rospondents.  The highest rated item by all the respondentis item 19 which has a total of five
hundred and seventy four or (96.1%) out of five hundred and ninety seven reapondents that
scored either in favour or against the item indicating their agreement to the item; while only
twenty-three or (3.9%) of the respondents rejected the item. The next highest rated item was
ftem 18 which states that the government or the state Minisiry of Education should ensure
proper funding of the schools and the provision of adeqnate school facilities, with a total of five
hundred and sixty-nine or (95.5%) respondents in agreement while only twenty-seven or
(4.5%) were in disagreement. Provision of Functional guidance and counselling unit in the
schools which is item 11 was the third highest scored item by the respondents. The least
scored ilem by all the respondents is ilem 17 and it has a total of three hundred and ninety-four
or (73.8%) out of 534 respondents that rated either positively or negatively to the item being in
consent while one hundred and forty or 26.2% were in disagreement.

The tcachers ratod item 11 highost with a total of onc hundred and sixty-five or
(98.2%) out of 166 thafindicated either in favour or against the item consenting to it whale only .
on¢ teacher or (0.6%) rojected the same itom. Item 8 was scored highest by tho principaly with
a total of seventeen or (100%) of them in coneent. Also, items
4,5,6,9,10,11,12,13,14,15,16,18,19 and 20 were unanimously accepted by the principals with
none of them mdicating a disapproval. Other principals who responded to these items were
undecided about the items, On the other hand, the studenis as well as the parents rated item 19
highest. A total of two hundred and sixty-nine or (90.6%) out of 282 students and one

hundred and twenty-seven or (96.3%) out of 132 parents who scored cither agreed or
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disagreed 1o the item f"qin agreement respectively while 13 (4.4%) and 5(3.8%) ol the
students and parents rejecied the item respectively.

The conscnsus shown in rating all the items on the table by all the respondents indicates
the degree of sincenity exhibited by all the respondents while responding to the items.  This also
implics that all the respondents destred some changes and improvement in the sccondary

educational system in the Lagos state 1o ensure better efficioncy in the system.

4.8 Hypotheses Testing
Hypotheses One:

Hypotheses one states that there is no significant difference between the dropout rate of
bovs and girls from secondary school in Lagos State. To test this hypotheses, a Chi-square tost

was used and its results are presented on table 4.18,

Table 4.18A  Views Of The Respondents On The Item Boys Dropout Of School More

Than Girls
- —'—-—--—;{PT;-—' “I—“&ﬁagfee | Row Taotal | o : 2 i
| of e

Fe e e ] | i |

0O | (B | o | (B | | i |

. e e N g (e N —t T T
‘Teachers 63 L OR | TT (M4 | W | 3 | 336 0030

‘Principals o | 58 | 4 ley | 1B | P

IStudonts 120 | (1216) | 152 | (150.9) f y2s S | |

¥ $ | i i i \

Parets | 48 | (S01) | &4 | (619) | 12 | |
CommnTord | 200 | [ 27 | | » | [ | |

Table 4.18B  Views Of Respondents On The [tem Girls Dropout Of School More Than

Boys'
U S ———— e — i
i | Agree . Disagree | Row Total ] nr via P
| o [ ® | o | ® | ! ;
Teachers o6 las2y ) ST 1 (578 1 173 L 3 1 547 | 0.1403 |
) i i r i i { i
Principals LB ©3 1 8 | @Amn | 14 | | 1
I | i \ i { | |
‘Students L1798 |a7sy | 8 | @®78) | 203 | .; 4
Parcnts 75 | (753) ] 3B | 2D 1) | |
[ersr— e— T ! 1 |
{Column Tatal | 378 | IRR ] ! 563 | { {
l e eV Il i 2= | SR T it e St
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A look at table 4.18a shows that the degree of freedom L)f = 3, %% = 3.36 and p =
0.3392 {calculated %° value is greater than the critical vahie at 0.05 level of significance). This

means that the null hypotheses is rejected. This shows that there is a significant difference in

the rate at which boys dropout from secondary school in Lagos State with that of girls.

Table 4.18b reveals that the degree of frecdom Df, xg‘valuc =~ $.49 and p=0.1403
(calculated %2 value is greater than the eritical 3 “value at 0.05 level significance). Using this

information, hypothesis ong is still rejected.

From tables 4.18a and 4.18b above, it is noted that there s a significant difference in
the vicws of all the respondents concorning the rate at which boih boys and girls dropout from
secondary schools in Lagos State. The positive valuc of the Chi-square shows that all the

respondents rated the items differently, This implies lack of consensus among the respondents
as to which sox drops-out more than the other. However, since calculated 2 value for girls

dropout of school more than boys is ngher than that of bays dropout of scheol more than
girly', it indicates that in Lagos State, girls dropout from secondary school more than boys. This
result could also imply that in Lagos State boys’ education is rated higher and more appreciated

to that of girls as is the case in some other states of the federation.

Hypotheses Two
Hypothesis 1wo states that there is no significant difference in the level ar which boys
and girls dropout from sccondary schools in 1agos Statc. In order to verify this hypothesis, a

Chi-square 1cst was uscd and its result prosented in table 14,19,

Table 4,19A  Views Of All The Respondeats On Most Boys And Girls Dropout In The
Junior Secondary School.

Agree Disagree Kow Total ‘Df‘ XZ‘ P
l o 1l ® | o | ®
[Teacners 62 (729) | 83 (74.1) 147 3 466 | 02
Principals 7 (7.4) 8 (7.6) 15
Students | 163 [A5LD ] 143 | (143 | 306
Pagenits 56 (56) | 57 (57) 13
Column Total | 288 | 293 581 !
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A look at table 4.19a reveals that the degree of freedom [f = 3, caleulated %2 value =
4.66 and p = 0.1988 (Calkeulated % >value is greater than critical X2 value at 0.05 level of

significancc). This rcsult showsthat there is a significant diffcrence beotween (he stages at the
Jjunior sccondary school level at which most boys and girls dropout. As a result, the nuil
hypothests 1 rejected.  The positive value of Chi-square shows that all the respondents scored
the item difforently. This points that most boys and girls that dropout at the junior secondary

school level dropout at different stages or classes,

Tabie 4.198B  Views Orf All Respondents On Few Boys And Glrls Dropout In The Senior
Secondary School.

Agree Disagree Row Total Df 12 P
0 (E) o (E)
Teachers 103 €103.7) 47 (40.3) 150 3 042 [ 09372
Principals 10 )] 3 ) K}
students 181 {181.9) 82 (B1.1) 263
Parents 70 (75.4) 33 (33.6) 109
Column Total 1370 165 535

A look at table 4.19b shows that the degree of freedom [)f = 3, calculated %~ value =
0.42 and p = 0.9372 (calculated ¥* value is less than the critical value at 0.05 level of

significance). The result reveals that there is no significance difference reparding the stages in
the senior secondary school at which boys and girls dropout from school.

The implication is that ?;ull hypothesis s retained. This means that there is
non-significant difference in the level at which boys and girls dropout from senior secondary
schools in Lagos State. This also showgthat the dropout witnessed among boys and girls from
secondary school occur at almost the same stage in the senior secondary school. The positive

value of Chi-square indicates that the item which states that few boys and girls dropout in the

scnior secondary school was rated differently by the respondents.
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This finding confirms the (inding (hat some students dropout from school before the
end of an educational cycle into which they were initially admined (UNESCO 1972:11). This
result also contradicts the assertion of Vasudevan (1976:32), which states that dropout at the

sceondary school level occur more frequently at the carly stages of the programme.

Hypothesis Three

Hypothesis three states that there is no significant difference in opinion of all the
respondents regarding the relationship between financial constraints and the dropout rate of
bovs and girls from secondarv schools in Lagos State. To test this hypothesis, a Chi-square

was used and the result presented in table 4.20.

Table 4.20  Opinion Of The Respondents On Financial Problem Is A Major Cause Of
Dropout Among Secondary School Boys And Girls In Lagos State.

I . | l | i
| ]. .-\gric :_ Dm:gtcc Rm Total i Df 7. 2 p :
| o ]| ® | o | ® | -. i |
Teschers | 111 | (1209) | 62 | (43.1) | 173 | 3 | 179 | 00004 |
{Principals | 15 s . 2 | @42 | 17 | | [
Students | 229 | @08 | & | ©9) | 277 | | 1
Parcnt P jone! ol wme | M| |
(Column Total | 479 150 | | 6w | J.-

From table 4.20, it could be seen that the degree of freedom Df = 3, the calculated 7 °
= 17.96 and p ~ 0.0004. (The calculated ¥  value is greater than the critical value at 0.05

level of significance). This means that the null hypothests is rejected. This shows that there s
a significant difference in the opinion of the respondents regarding the influence of finance on
school dropout. By implication, the result shows that there is a strong relationship between
financial constraint and dropout rate among boys and girls from secondary schools in Lagos

State. The positive value of Chi-square shows that the item was rated differently by the various



80
respondents.  This points out that financial constraint is a major cause of school dropout. This
finding confirms previous findings by Adams (1971: 56) which staies that economic difficultics
and low quality cducation arc the two major causcs of wastage.

Hypothesis Four

Hypothesis four statcs that there is no significant difference between the influence of
peer group and rate of dropout among boys and girls from secondary schools in Lagos State.
In an attempt to tost this hypothesis, a Chi-square test was administered and the result

presented in table 4.21.

Table 4.21  Views OF All The Respondents On Peer Group Influence Is A Strong

Factor To School Dropout.
: o] Agree | Disagree | Row Total ];Df'_""&2 ;_
P e —— | ._

i L 0 | ® | O | ® | i i '
Teachers | 132 a2 | 28 1 400 | 100 | 3 | 1329 | 0.0041 i
Principals |14 ms | 3 l an | 17 ! i 1_
! ! ! | { ! |
\Students L le3 | (1809) | T8 | (60.1) | 241 | 1_ 1
Parents | 94 | @y | 25 | @7n | 9 || '-
El(‘oluum Total | 403 134 | | sa7 'L | |

Table 4.18 shows that the degree of freedom [)f = 3, calculated 7° = 13.29 and p =
0.0041 (calculated Z: valuc is greater than the critical X° value at 0.05 level of significance).

This result shows that there is a strong relationship between the influence of peer group and the
rate of dropoul among secondary school boys and girls in Lagos State.

I'he outcome of this result is that the null hypothesis is rejected. This shows that peer
group influence is a strong factor that result in school dropout among boys and girls. The
positive value of Chi-squarc indicates that the item was scored differently by all the
respondents. This finding tends to explain the reason for the higher rates of dropout witnessed
at the senior secondary school level, since peer group influence becomes more prominent at

this stage.
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Hypothesis Five

Hypothesis five indicates thal there is no significant difference in the opinion of
tcachers and principals about the dropout rate among secondary school boys and girls in Lagos
Statc. To asscss this hypothesis, a Chi-squarc test was administered and the result presented in

tablc 4.22.

Table 4.22  Opinion OF Teachers And Principals About The Dropout Rate Among
Secondary School Boys And Girls In Lagos State.

11992 Rating : Teachers Prncipals 'Row Total | Df g2 1{,
| | O (E) . O(E) ! : [
} o ]l ® | ol ® | l |
s w |@® | 0 @y % | 3 | 0w oo
| 6-10 | 29 2n 1 3 | @9 | k) : i {
s |9 [ - [en | 9 | |
'16%andabove| 10 | o) | 1y |1 B f
Column Total | 120 I 13 | N |
1993Rating | Teaches | Poncpals | RowTotl [[)f |2 P
o {® [ o | ® | || i
oo oo b ey | s | 3 | o1ee | osess
:_ 6-10 | s (35) : 1 f (a1 i k] : \ f
s o el - a3 | ; ,'
16%andabove . 11 | @ao® | 1 L any | 1z | i ﬁ
Column Towl | 120 Cas | [og44 | |
1994 Raing | Teachers | Prncipals | RowTotl [[)f  [y2 g
!‘ ol ® | o | ® | | | '1
boos [ & [ [ 9 | ® | 9 | 3 | 27 | 05060
o610 |26 jasy o2 | e Lo® = !
Lonas | ou lael 3 fan ! o4 | '_ '.
[16%andabove| 17 | (162) | 1 la® 8 |
{Colunm Total = 136 | = 1§ __J__JS_l . I .

From table 4.22 above, it is observed that the degree of freedom Df = 3. caleulated
Chi-squares are 0.99, 1.94 and 2.70 for 1992, 1993 and 1994 respecuvely while the p-value
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for the 1992, 1993 and 1994 ar¢ 0.8046, 0.5848 and 0.5166 respectivelv, Since the calculated

2 .
7.~ valuc is greater than the cntical 7 ™ valuc at 0.05 lovel of significance, it implics that there

is a significant difference between the responses of teachers and principals as regards the rate
of dropout of students from secondary schools in Lagos State. The result of this finding s that
the null hypothesis is rejected. However, the positive value of the Chi-square indicates that the
various ratc of dropout of student from sccondary schools in Lagos State were rated differently

by both principals and tcachers.

Hypothesis Six

This hypothesis states that there is no significant differonce in the opinion of teachers
and students concemning the influence of parents on the rate of dropout among bovs and girls in
secondary schools in L.agos State. To test this hvpothesis, a Chi-square test was administered.

The result 1s shown on table 4.23.

Table 4.23 Views Of The Teachers And Students On The Influence Of Parents
Regarding The Dropout Rate Of Boyvs And Cirls From Secondary School.

Barcdents T Aowe |  Dasswe | RowTom Ime 1.2 1= |

.Rca-pondcm; Agree Disagree Row Total Dj ly P
PRGN CE e = .

. | O (E) O | (E) | | ]

Teachers L 30 | @iey | 1s | @ew 48 1 15_-13 o1 | 0.0000

| | | | !

. | 120 | (97.4) 105 | (136.6) 24 ; |

[Students 4: I | i |

.l | | 4 e | (e [ —

Column Total | 159 | 223 | 382 ! !

—— P I

Table 4.23 reveals that the degree of freedom Df = 1, caloulated Chi-square % =
43.91 and P = 0.0000 ( the calculated Chi-squarc is greater than the critical Chi-squarc valuc
at 0.05 level of significance). This result shows that there is a significant difference between

the responses of teachers and students on the influence of parents to school dropout among

secondary school boys and girls in Lagos State. In view of this. the null hypothesis is rejected.
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The posilive value of the Chi-square however, indicates that teachers rated parenial
wish as a cause of school dropout differently from the smdents

This finding tends to support the finding of Lichter ¢t al (1962:50) which states "that
oducation not a value in the student's cnvironment is a rcality problem that result in school
dropout". This implies that, where the parents lack appreciation for the value of education,
thoy may oxhibit attitudes that will discourage the studonts in their academic work, which may

result 10 student dropping out eventually.



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

51 Introduction

This chapter presents the summary of the study together with its conclusions. The
recommendations made 10 the stale Minisiry of Education, the principals, students, teachers

and parenis are also discussed in s chapier,

52 Summarv

This study identified the rate at which boys and girls dropout from secondary schools in
Lagos State, the possible causes for which dropour and remedies 1o the problem of dropout.

Six research uestions were asked to guide the study in testing the six null hypothescs
that were formulated. The survey roscarch destgn was used for the study while the instrument
used for dale collection were questionnaires, structured interview guide. Three sets of
questionnaires were desighod to ascertain the viows of principals and teachers, students and
parents. A total of twenty four secondary schools, three hundred and eighty (380) students,
three hundred and six (306) teachers, twenty four (24) principals and two hundred and fifty
(250) parents were used as sample for the study. In addition, six senior officials of the State
Ministry of Education, ten parents of secondary school droponts, few teachers and principals,
and eight secondary school dropouts were interviewed.

Observations were algo conducted in the twenty four sampled secondary schools ag well
as some other ones to ascertain some of the findings from the responses of the respondents and
stare of the school plant.

The major findings of the study include the presence of a varicty of differences in the

age and sex amongst the sscondary school students, their teachers, principals and parents.
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There were also differences in the qualifications of both €achers and principal as well as
occupational differences among the parents. 'The smdy reveals thar most of the teachers and
principals tcaching in the sccondary schools in Lagos State posscss the required qualifications
and arc still in their productive age.

This study reveals that the dropout ratc of boys and girls from secondary schooly in
Lagos State ranges between 1-16% and above. However, the drop rate is could be put at
1-5% as indicated by 81 (62.8%), 70 (54.3%), 82 (60.3%) and 9 (69.2%), 10 (69.2%), 9
(60.0%) of both teachers and principals for the vear 1992, 1993 and 1994 respectively. 375
(66.7%) as against 187 (37.3%) respondents indicated that girls dropout of school more that
boys. It was also discovered that most of the dropouts witnessed at the secondary school occur
mostly at the senior secondary level as indicated by 370 (69.2%) of the respondents.

From the study, it was also discovered that 465(72.2%),479 (75.1%) 344 (64.4%), 377
(70.5%) and 297 (58.8%) of the respondents stated that peer group influence, financial
problems, learning difficulty, protracied illnesses and some incurable diseases as well as the
birth position of students and family size arc some of the major causcs why boys and girls
dropout from scoondary schools in Lagos statc. It was also the finding of this study that most
boya dropout from school 10 engage in business so as to get nch guick winle most girls dropout
due to teenage pregnancy as indicated by 429 (76.9%) and 488 (85.9%) of the respondents
respectively. On the contrary, the respondents rejected poor family backaround, illiteracy on
the part of the parents, parental wish, poor school facilities, fear of being unemploved after
school and maltreatment by other students as major causes of school dropout. This finding
was authenticated by 300 (55.2%), 324(58.4%), 283, (52.0%) 358 (67.8%) and 408 (76.7%)

respondents respectively that  disagreed with itemns. However, since some respondents
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accepled these factors as causes of school dropout, it then implies that they can contribute to
school dropout, though they might rot be too influential to schoot dropout,

Respondents also remained positive on all the suggested ways by which dropout among
bays and girls from sccondary schools could be roduced.

It i3 also the finding of this study that the opinion of principals, teachers, students and
parent on the issuo of school dropout among secondary school boys and girls in Lagos State
and the factors that influence them to dropout remained significantly different at 0.05

probability level of significance.

5.3 “onclusions

In view of the findings of this study it is thercfore concluded that there is high incidence
of school dropout among boys and girls from sccondary schools in Lagos State cspecially
within the girls. This study also concludes that the factors that influence atudents to dropout
from scheol become more pronounced as thoy get to the senior secondary school resulting to
the high incidence of dropout witnessed at that level. Such factors include influence of the
peer group, financial problems, learning difficulties and pre-marital pregnancy among girls.
From the findings of the study it is also concluded that the efficiency of the secondary
education system I8 low i Lagos State and also there is lugh  wastage rates in the school
system as expressed by the increasingly rate of students dropout vearly.

It is also the conclusion of thig study that if nothing is done urgently to remedy the
situation and reduce the incidence dropout in secondary education, then the goals of secondary
education apart from not being achieved (that is ineffectiveness of the system), the 6-3-3 -4

sducationial scheme will in the nearest future continue to produce a population that lacked (he

basic skills which will cnablc thom withstand the complexities of their living environment.
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It is also concluded that <Cluster of factors combine to influence the rate of students
dropoui from secondary schools in Lagos state and that these forces weigh more on the girls,
In conclusion, thercfore, cducators, cducational administrators and planners should make
gonscious ¢ffort to provont the cventual collapse of our cducational system. As a result, all
educational planners and administrators in the State should ensure that realistic pelicies towards

advancement of secondary education in the state should be formulated and religiously pursued.

54 Recommendations

Bascd on the findings of this study, the following recommendations are rendered to
ensure that the incidence of scheool dropout among socondary school boys and girls 18 reduced
to the barest mintmum.

Congidering the fact that financial problem is one of the major causes of school
dropout, it is recommended therefore that the government through the State Ministry of
Education should as a matter of urgency begin to subsidize the cost of learning materials
especially texts and exercise books. It is also suggested that the various schools should identify
the brilliant students who may because of financial difficult dropout from school and make
recommendation of such student to the P.T.A.  or the government for the award of
scholarship.

Concerning the influential role played by pecr group in school dropout, it is suggested
that cvery school should be provided with functional and cfficient guidance and counsclling
gervices so as to prevent the maladjustment of school adolescents that may result in school
dropout. It is also suggested that the school authoritios should practicc prompt, and open
punishment on the use of drugs and any other delinquent act of students to serve as deterent to

other students. Since the sex desire of the adolescents can not be neglected, the study



recomrends that sound sex and moral education should be given both at home and at school,
This will reduce the incidence of pre-marital pregnancy thart resulr in school dropout,

The schools should organise special remedial or tutorial cducation for academically
woak students to provent school dropout that results from learning difficulty. There should be
a close support between the school and the parents of delinquents and academically weak
studesits.

To also curtail the excessive delinquent act of students resulting from adolescence, the
school authorities should institute and ensure that functional clubs and societies exist in their
schools.

There should be national re-orientation to the social values through public.
enlightenment programmes. Display of affluence should be discouraged through social
seminars and school debares, while importance of education should be well emphasised. This
will help to desuade other secondary school boys who may be planning (o dropoul prematugely

int order 10 engage in business so as o get rich quick.

5.5 Recommendation For Further Research

It is recommended that this study be conducted in the other five former states of the
defunct Western Region, so that the results would be compared. It i8 alse recommended
that a study on the progression rate of students be conducted in Lagos State so as to ascertain
the classes n the two stages of Scoondary Education (Juntor and Senior) where school dropout

occur most frequently.
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APPENDIX 1
FORMULA FOR CHI-SQUARE

2
0 ——
o =B}
E
Where O = Observed frequency

E = the corresponding expected frequency.

DI~ (number of columns - 1 }(number of rows - 1)

) NAD - BC)?

52

A B a8 |
c D | c:p |
A+C B+D N |

h (A + BY(C + DYA + O)B + D)

SUMMARY OF CHI-SQUARE VALUES AS PRESENTED IN THE STUDY.

T

| Hypotheses |  Degree of Observed | Critical Value |
[ {  Freedom Chi-Square Value| i
| 3 3% | 003392 |
| | 3 | 01403
| | a1 | |
j 2 | 3 466 | 0198 |
i 3 0.42 L pom |
j 3 | 3 179 | 00004 |
’i 1 E 3 1329 | 00041 ;
] 5 l 3 0% | 08046 |
' | 2 190 | ose® |
i 3 270 | o0slés |
| 6 | I so1 | oo000 |

23



APPENDIX II

QUESTIONNAIRE FOR PRINCIPALS AND TEACHERS

This questionnaire is strictly for rescarch purposcs.

9%

Plcasc honestly complote the

following by ticking { ) where applicable. Your frank response will be treated in confidencs.

SECTION A

L. Name of school .
2. Sex: Male [} Temale|

3. Age Range : (4) Educational Qualification
25-30ys ] {a)  Doctorate Degree
31 - 36 vrs (1 (b)  Master's Degree in Education
37-42ws ] (¢)  Bachelors Degree in Education
43-48yrs [ (@ N.C.E.
49-54ys ]
55-60yry (]
61 - 65 vrs N
65 & above [
5. What class(es) do vou teach?
188 .1 ) $8. 1 )
158, 2 ] $.5. 2 ]
15.S. 3 (] 5. 3 ]
6. How many students have dropped out from your school/class in the last three years?

| No. of Dropout

1992 | 1993 | 1994 |

1-10

T =




) 3

8.

Which sex drops out more than the other?

Bovs

]

—

Girls ||

95

Indicate the rate of drop out of students from vour school/class(es) in relation to vour
school/class(es) enrolment in the last three vears.

' Rateof Dropout 1992 | 1993 | 1994
I - 5% | T |
0-10% T ki |
11-15% | 1 | i
__—l_t;‘_?'o&above | _1
SECTION B

Below are statements that relate to the problems of drop-out of students from schools. Please,
indicate how far vou agree or disagree with the statements by ticking ( ) one of the following

responses.
SA - Strongly Agree A - Agree
U - Undecided D - Disagree
s - Strongly Disagree
T SA | A U | D | SD |
1 Boys drop out of secondary schools more than | |1
girls ' . | '. .
e R E—
2 Girls drop out of secondary schools more th.m ' ; |
boys | | | ? |
3 Most boys and girls drop out in the luruor :‘ |
secondary schools. | | A
4 Few boys and girls drop cut in the smlor l‘r { ;
secondary school | ! | ! ,
5 Most boys and guls who drop out from| | ’ ;. -'
secondary school are children from poor families | J‘ ] ] ]
6 Most boys and girls who drop out from schools’ f | ! l
are children of uneducated parents ..__ ] 1 | ] |
7 Peer group influence 13 a strong factor to achooi { ! f !
dropout 1 | } |
8 Financial problem is a major csuse of »chm\ll | .' .|
dropout - i i i ]
9 Some boys and girls drop out from school dua to{ ;' } '.
parcnital wish [ i i : ll
10 Most bovs leave school to engage in a busm i . | |
s0 as to get nch quick E [ | I:
11 Students drop out due to leaming difficulties i i |




[ SA T A U T D T sp ]
12 Most girls drop out of school due 10 pre-manital | |
pregnancy |
13 Other possible causes of school drop out are: - _:L I S S S
1 Poor tcacher-student r<lationship _j |
i [liness E ‘
w  Poor school fucilities i |
iv  Fear of being unemployed after school ; ' 1 g
v Maltreatment by other students i B f |
v Birth position and famly size { [ ; j
13b  List these factors in their order of importance in the spaces provided below.,
B s st se st Thnssanamsmerin A s s R AR SRR
B Goiiarreas A MR AsasY T —
- SR— NES—— o B e e R
v :
W iarbiveveb s s e s e i e AL A e s A R Y A a R A T LTPET T saiRasausds iR R BRSNS
LSRR SUSRSUSRPSO

14.  Possible ways by which drop-out among boys and girls from secondary school can be
reduced arc ©

SA | A v | b | sp |
! Teacher Factor
a Good Teacher-Student relationshup | . '
Use of effective (eaching methodsaids to] . T ' {
monvate students ‘ ! ! ‘ |
i —1
¢ Offering of special remedial/tutorial education 10! r | ‘I f
academically weak students 1 | ! |
d Teachers acting as models 1© the students by 5 ; : l
living examplary lives , i ! | |
n School Environmental Factors
a Improvement of school environment (good, l ! | i
sanitary condition) ! ! l | |
b Conducive and  hesithy  psychological! [ ! .;’ |
environment (good student-student relationshup). | 1
c.  Provision of effective and efficient sick bay ,- I I !
. Peer Group Factor _
a Strict observance of school miles and regulation) I




. SA | A | U | D [ sp |
w School Authonties
a  Strengthening the social climate of the school ;
through functional clubs and societies ir-—— 1 1 | _ .
b.  Checking and taking prompt and strict ; !
disciplinary actions against the use of drugs and | i
other delinquent acts. | | |
¢ Providing functional guidance and counselling F :
unit 1 i |
d. The administrative staff playing parental roles to| f i
the students. . !
¢ Having rcgular mectings with the parents of L J . ’
truants and delinquent students. ‘ ] } '
v, Parental Factors
Sound psychological home environment. | | !
Parents getting involved in the academic work of
their children I
e. Parents giving thewr children sound moral and sex |

education | I BT S E——
d Parents checking and assisting their children to| !r

select fnends l | | I
v.  Government (State Ministry of Education)
a Proper funding of secondary schools and! I ='
provision of adequate school facilities .mdu
equipments.

b. Regular payment of teachers salary ‘“"i
improvement of teachers' condition of service. |

¢ Effective supervision of schools and thel '
implementation of the recommendations or| |
MSpechion/SUpervisory reports. { |

vi. Any others (pleasc specify)



following by ticking

APPENDIX IIT

QUESTIONNAIRE FOR STUDENTS

Please, honestly complete the
() as applicable. Your frank response will be treated in confidence.

This questionnaire is sirictly for research purposes.

SECTION A

1.

tJ

Name of school ;

Sex: Male Female T

Age Range: 12-16y1s 1

In what class are you?

17-24ys ()

188.1 _ S8 1 1
1s.S. 2 ] 5.5. 2 3
18.8. 3 2 S.5. 3 1
When were you admitted i your present school
1580 [} 1993 (]
wso [ 1994 )
1991 (| 1995 ]
1992 [ 1
How many of vour classmates have left school in the last three scssions?
1992 | 1993 | 1994
1-2
34
5-6
78 L
9-10 and above |
Have you cver stopped secondary school at anytime?
(@. Yes [} b No L3
If Yes why?
i. Fancial problem
fi. Tiness (please, specify what kind)
i, Loss of parents or relation
V. Parcnial wish

v, Unwanted pregnancy

28



SECTION B

Below are statements that relate 10 the problems of drop-out of students from schools. Please,
indicate how far vou agree or disagree with the statements by ticking () one of the following

responses.
SA - Strongly Agree A - Agree u . Undecided
D - Disagree SD - Strongly Mhsagree
I 8A | A v | b | sp |
= - L
1 Boys drop out of secondary schools more than i ! !
girls | | ‘
2 Girls drop out of secondary schools more than | E
boy’ | i ]
3 Most boys and girls drop out in the junior | :
secondary schools. | } | !
4 Few boys and girls drop out in the senior [ i , ;
secondary school r ! | | !
r + e - —
5 Most boys and girls who drop out from| | | ‘.
secondary school are children from poor fanmhies [ i ;.
T -
6 Most boys and guls who drop out from schmlsl ,'
are childron of uneducaled parents '-
1 ————
7 Peer group mfluence 1s a strong factor to schooli _ | |
dropout | |
R Fmancial problem 18 a major cause of schooll | : l
dropout | ! i | |
- ! | et
9 Some boys and gutls drop out from school due to! ] { { t
parental wish L_ 1 . L | N
10 Most boys leave school to engage n a business| {
so as to get nch quick a1 4 _ F N
11 Students drop out due 1o learung difficulties | i 1 | _1.
12 Most girls drop out of school duc to pre-marital| | 1 | 1
pregiancy i ';
13 Other possible causes of school drop out are: ] i _i
1 Poor teacher-student relabonship 1L | | | |
i liness [ | ‘
i Poor school facilitics t !
w  Fear of being unemploved after school . ; |
v Maltreatiment by other students i l | |
Vi Birth position and family size | I | 1 ‘!

13b  List these factors in their order of importance in the spaces provided below.
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14.  Possible ways by which drop-out among boys and girls from secondary school can be
reduced are ¢
| SA | U | D | sb |
I Teacher Factor.
@ Geod Teacher-Student relationship ] _+ ]
b Use of effective teaching methods/aids to { t
motivate students. | i
c. Offenng of special remedial/tutonal education to I |
acadenucally weak students ! .!
d Teachers acting as models to the students by , :
living examplary hves l ! i '
i School Environmental Factors o
tmprovement of school environment (good| | T E ]
sanitary condition) i | | | }
b. Conducive and  healthy  psychological ! l
environment (good student-student refationship), | l _ . | ;
c. Provision of cflzctive and cfficient sick bay | L i
m. Peer Group Factor
a. Strict observance of school rules and regulaton i 1
by the students. | 5
v.  School Authorities
2 Strengthening the social climate of the school { | %
through functional clubs and societies e I ﬂ
b. Checking and taking prompt and :tnctf I 1
disciplinary actions against the use of drugs and |
other delinquent acts. | |
¢ Providing functional guidance and counselling T,
unit. |
d. The admimstratve staff playing parental roles to| t
the students. N i
¢ Having rcgular mectings with the parents of| f
truants and delinquent students, |
V. Parental Factors
a. Sound psychological home environment. | 'g [ [ 1
b.  Parents getting nvolved in the academic work of i §
thewr dllldfﬂ'l | i ll H
¢ Parenis giving thewr children sound moral and sex § ; |
education. . i o o _{
d. Parents checking and assisting their children to| } ; | ;
select fiends C b | B
v.  Government (State Ministry of Education)

Proper funding of asccondary schoola ami[
provision of adequate school facilities and!

equpmerits. |




| SA | A U | D | sD |
St SRR P | s, S e S IV s
b.  Regular pavment of teachers salary and! ?_ | § :
mprovement of teachers' condition of service. | | g i I
¢.  Effective supervision of schools and thel ; |' T |
unplementation  of the recommendations  or | | = |
Inspection/ supenisory reports t ! | i i
vi. Any others (please specify)
B rwevssa s e b e A S RS i R AR AR B S i SGw R Va¥
| RS— . SRR R RS SRR GOSN S TR
C.



APPENDIX IV

QUESTIONNAIRE FOR PARENTS

This questionnaire is strictly for rescarch purposes.
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Please, honestly complete the

following by ticking ( ) as applicable. Your [rank response will be treated in confidence.

SECTION A o -
Sex: Male | | Female | |

1.

1CSPONSes,
sA - Strongly Agree A - Agree
u - Undecided D - Disagree
s - Strongly Disagree
| SA A U D SD
1 Boys drop out of secondary schools more than
girls . . . | _
2 Gitls drop out of secondary schools more than | ,
boys ! f
a Most boys and guls diop out in the junior ! l
secondary schools. | ) | |
4 Few boys and gils drop out in the senior
secondary school S (S S =
5 Most Dboys and gils who drop out from! | ]
secondary school are children from poor families
6 Most boys and girls who drop out from schools|
are children of uneducated parents {

Age Range : \ -
25-30 vrs

31 -36yrs _

37-42yrs [ ]
43-48yrs [ ]
49 - 54 yrs C
55-60yrs ||

]

61 - 65 yrs
65 & above

B

Occupation: .
Civil servant Ll
Business man/woman %{
Company Executives

Typist/Clerks H

1 House wives
Others (Specifv) (]

SECTION B
Below are statements that relate to the problems of drop-out of students from schools. Please,
indicate how far you agree or disagree with the statements by ticking () one of the following




14,

b
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o 1 11 e e ]
| BA A | U I D | 8D J
! = SR
. . . | i
Peer group influence is a strong factor to school| ! 5 ' ;
drapou . : ]' i }
: . : ; { I~ ] i '
Financial problem is a major cause of school : :
. 1 L]
L.iupnut I | [ {
- ——— - ! !— —— e —_— -d
Some boys and girls drop out from school due to | | t '
| |
parental wish i | | |
Most boys leave school to engage in a business! 1 " :
p e | |
s0 as to get rich quick ! . |
e | : ; |
Students drop out due to fearning difficultics .‘ " .' {
| - S I —
Maost garls drop oul of school due o pw-m.ll'll;l“ | | |
: { { {
pregnancy ' ! 1 |
. ) 'r__ i — #_ ——— —— - ! ...... l —_———— -
Other possible causes of school drop out are: |
. . | | -
Poor teacher-student relationship | [ i [
Ilness | f | |
Poor sehool facilities i | [
. - | |
I'ear of being uncmployed after school B i (3 R
Maltreatment by other studenis IP ' { '
. ) —_——— - o - —— + ——— 1
Birth position and family size ' { ]. |

List these Tactors in their order of importance in the spaces provided below.

R T Y P R R P Y PR R RN Y AbapEmar i TataRnu bR AT IR AR RE

T T ArtldaT LI BERTMAREIABI AN R FivarTranan IR EEEYFE LY

AIEANANAN A RB R bu s

..... T TR L T T T I R I R R R R PR PR R R )

O B P T P T L PR T T R T P R T T PP PR R T Y

XTI TR

HavtasrmabFddanAN bR e

avikaisusasndad bbby nann

LR N

areantradrsy

PR Y RN LN

T I L T T N T TN T T N I R R T TR R P R R P Y ]

L

Pussible ways by which drop-out among boys and girls from sccondary school can be
reduced are ; -

Teacher Factor
Good Teacher-Sludent relntonship
Use of effective feaching methods/aids 1ol

motivate studenis I

Offening of special remedial/tutorial education to|
academically weak students |
Teachers acting as models to the students by

living examplary hves l

School Environimental Factors

g S =
Improvement of school environment fpnml; | !
sanitary condition) 'l : - J
Conducive and healthy psychological | . |
environment (good student-student relationship). ]t ‘ '
— ————————— —— '
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I,

d.

d

(]
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SA

SD

Provision of effective and eflicient sick bay

Peer Group Facton

Strict observance of school rules and regn]alion[
by the students. |

School Authorities

Strengthening the social chmate of the school‘;
through functional clubs and socicties [
Checking  and taking prompt  and  stoet
disciplinary actions agamnst the use of drugs and
other delinquent acls. __
Providing functional guidance and counselling
ul.

i

The administrative staff’ playing parental roles to
the students.

Having regular meetings with the parents of
truants and delinguent students.

Parental Pactors

Sound psychological home environmment.

Parents geting involved m the academic work of!
theu cluldren

Parents giving their ehildren sound moral and sex
edueation. -

Parents checking and assisting their children to|
select friends j

Proper funding of secondary schools and)
provision of adequate school facilities and,
equipments. [

Regular paymerd of teachers salary  and

. ; 4 {
improvement of teachers' condibon of service.
|

Effective supervision of schools and  the|
implementation of the recommendations or
inspection/supervisory reports,

vi. Any others (please specify)
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APPENDIX VII

INTERVIEW GUIDE

What arc the mjoor problems facing Lagos Statc Secondary schools (for Statc minitry
of Education official only)

In your opinion what factors contribute mainly to the dropout rate of boys and girls
sirom Lagos Statc Secondary School? '

What factors do you think influence secondfary school girls to dropout from school?
What factors contiibute mainly to trhe dropout rate of boys {rom Lagos State Schools?

What roles do vou think your Ministry should plajf to reduce the increase of school
dropoul? ({for Ministry of Ediucation only) '



EDUCATIONAL AND PSYCHOLOGICAL M EASUR]‘IMENI’

(Table for determining sample size from a given population)

APPENDIX VI

N S N 5 N 5 |
10 | 10 | 220 | 140 | 1,200 | 291
15 1 230 | 144 | 1,300 | 297
20 | 19 | 240 [ 143 [ 1,400 | 302
25 | 24 | 250 | 152 | 1,500 | 306
30 | 28 | 200 [ iss | 1,000 | 310
35 | 32 | 270 T 1so [ 1,700 | 313 ]
40 | 36 | 280 | 162 | 1800 317
45 | 40 ] 200 | 165 [ 1,500 | 320 |
50 | 44 | 300 | 169 | 2,000 [ 322
55 | 48 | 320 | 175 | 220 | 327
60 | s2 | 340 | 181 | 2,400 | 331 |
65 a6 360 186 2,600 33L
70 | 59 | 380 | 191 | 2,800 | 338
75 | 63 | 400 | 196 | 3000 | 341
j %ZI_(T 420 | 201 | 3,500 | 346 }.
85 | 70 | 440 | 205 | 4000 | 351
90 | 73 | 400 | 210 | 4,500 | 354
95 | 76 | 480 | 214 | 5000 | 357 |
C10 | R0 | 500 | 217 | 6000 | 301
"0 | 86 | 550 | 226 | 7.000 | 304 |
120 | 92 | 600 | 234 | 8000 | 367 |
130 | 97 [ 630 | 242 | 9,000 | 368
140 | 103 | 700 | 248 | 10,000 | 370
150 | 108 | 750 | 254 | 15,000 | 375
160 | 113 | 800 | 260 | 20,000 | 377 |
170 | 118 | 850 | 265 | 30,600 | 379
180 | 123 | 900 | 269 | 40,000 | 380
190 | 127 | 950 | 274 | 50,000 | 381
200 | 132 [ 1,000 278 | 75000 | 382
210 | 136 | 1,400 | 285 [100,000] 384
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