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ABSTRACT

This Study was undertaken first to establish tistifjoation or otherwise of the boarding school
system in relation to the moral, discipline anddaraic standards of the female students in Post
Primary Institutions of Katsina State Secondlyyds meant to ascertain the functioning of the sishoo
in respect of general administration and leader&imgtions of the individuals who are directly
responsible for managing them. Based on these vidvibe Principals, House Masters/Mistresses,
form teachers, School Prefects and ExecutiveseoPtdrent Teachers' Association were sought.

A number of literatures pertaining to concepts mfamisation and boarding school system in
Nigeria and some African countries like Uganda, Zamia and Zambia as compared to other
developed countries such as America and Britaireweviewed. Also a review of the administration of
boarding schools in Kaduna and Katsina States faiths on roles of the principals, teachers, ¢pcie
and school boards in managing the schools were mdadethe end, prospects, issues, advantages
and disadvantages of the boarding schodtesywere highlighted.

The population for this research consists of a¢l Sithool principals, teachers, students and their
parents and guardians. Since there were only éghale institutions in Katsina State, sampling
was not required; therefore all the schools wewelired in the study. Three main instruments were
used for data collection, they include tipgestionnaire, observation and informal disgns.
The statistical methods applied for data analysislze two-tailed t-test, the Arithmetic mean and

percentage presentation.

Vi



The major findings of the study imply that hoarding system of education among
female institutions in Katsina State should be retained, basically because it has
improved the moral and discipline standards of the students. However, the system is yet
to yield desirable results towards academic performance of the students. This has been
attributed to inadequate school facilities, poor quality of teachers and lack of

students interest in school work among other factors.
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Definition of T erms

Administration:

The total process through which human and material resources
are made available and made effective for accomplishing the purposes
of an enterprises It means a nrocess nf 'gettinag
things done' through and with people;  Things that lead to-
organizational achis-veme.mt.

Boarding School:

An educational institution furnished with houses and housing
facilities (dormitories) where students live during the school terms.
They enjoy services of a full-time boarding staff. Students are
not usually allowed out of the school premises except on health
grounds, ‘on outing days or at parents' request. Visitors are not
allowed entry except with the principals' permission or on visiting
days. The government provides feeding, boarding facilities and
transport allowance to students.

An educational system of mixing male and female students in
the same schools They perform almost all the school
activities together such as assembly, class lessons, games and taking
of meals. I-lm.Never. they are accommodated in separale hostels in
boarding schools,

Continuous Assessment:

Regular recording of students achievements or performance in
class tests, assignments and classwork on weekly, fortnightly or
monthly basis. It also includes records of observations on pupils .

behaviours and talents.,



9.'1[ Secon dary _S_fmnli 1

Educational institutions where children stay at home and attend
the schools on daily basis usually from 8.00am to 4.00pm.  Mondays
to Thursday, and fTor shorter times on Fridays and Saturdays. In
most cases students are responsible for their transportation and

feeding as well as school uniforms, textbooks and stationaries,

De- boarding Schools:

This is 'al situation whereby the boarding houses and facilities
such as dining rooms and hostels are re stractured into classrooms
and workshops. The students are sent back to their various districts
to stay at their various homes to attend the Day Secondary Schools
nearest to them. Students whose homes are near the de boarded
schools could stay in their homes and attend the same schools as
day students, |

Educnli0na1_§tnndards

Expectations of what an educated person should be able to do
or meet. The level of activity established to serve as a model for
evaluating performance. s

Junior Secon'dary School

Three-year course system in post-primary school, affer success-
ful (‘mnpletim‘n of primary education. (It started with the products of
the Universal Free Primary Education scheme in Zeptember, 1982,
An educational institution of six years course [maximum, beyond
the primary schonl level, It could be a secondary agrammar school,
teachcss' college, (echwical, vocational, or commercial college any
other form of educational system that qualify an individual for direct

admission into the university system of education.
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Re-boarded Schools:

Post Primary institutions that were formally run as boarding
schools, and later on de-boarded, with the students attending
school on daily basis. Again such schools are changed to boarding
system of education with the accommodation facilities re-structured

to meet the students' needs,

Senior Secondary School:
A three-year course system beyond the Junior Secondary

School level.

xiv



G.G.S.S.

Gl iR O 8.

G.C.K.

Vi.'r.C,

5.5.C.E.
K.T.C.
P.T.A.
.P.E;
R.C.M.
C.E.O,
P.E.O.
MR .5

SR WY

i

&S

I

LIST OF ABBREVIATIONS

Government Girls' Secondary School
Government Girls' Special Science Scecandary
School

Government College Katsina

VWomen Teachers' College

Women Arabic Teachers' College

Junior Scecondary Schonl

Senior Secondary Schoaol

Senior Secondary Certificate Examination
Katsing Teachers' Collepe

Parent Teachers' Association

Universal Primary Education

Roman Catholic Mission

Chief Education Officer

Principal Education Officer

Planning Rescarch and Statistics
Science and Technical Education

Finanece and Supply

Xxv



CHAPTER 1

INTRODUCTION

1.1 li.'lc'kgrnund

Boarding system of Education has ever remained an old system of
training children and youths on various professions of the Nigerian
socicty. There were many boarding schools in the Traditional and
Quranic Educational system, long before the introduction ol Western
Education by the l‘;!issionaries for example, the apprentice ship training
is aimed at ensuring discipline and high level of concentration especially
when the pupils board a way from their homes. Katsina State which was
part of the former Northern Region, had implemented boarding system
of Education among its post primary schools many years before Nigeria
achieved independence. For instance, schools like Katsina Teachers'
College (K,T,C) and CGovernment College Katsin-a (G.C.K) were well
established boarding schools by 1912. Nevertheless, female boarding
post primary schools were non existent wuntil shortly after independence ,
when by 1963, Katsina Women Teachers' College (W.1.C) was established,

However, with the rapid increase in students' population over the years
there have been moves to de-hoard post primary schools in many southern
states of Nigeria ir'mlt‘lding Kwara and Plateau states in the North. This
was many years before 1976 when the then Military Administration intro-
duced the day school system in the then Kaduna State. In fact, Katsina
State then part of the defunct Kaduna State attempted to de-board some
of its post primary schools, as well as established many day secondary
schools in some of its zones., For instance, in his studies Ldem, in
Kisekka (1981:31) rightly indicated that states like Kaduna., Anambra,
Niger, Sokoto, Lagos, Gongola, Benue, Cross River and Bendel States

were adopling the day school system; as a policy which then scemed to



have cul across party politics.

The rationale for De-boarding nf Post Primary Schools and the esta-
blishment of Day Secondary School System was mainly hased on provision
of opportunity for larger students' intake. The system was also geared
towards minimising disciplinary problems such as students riots and ram-
pages resulting to destructions of individual and government properties;
burning down of hostels as the case in Barewa '(Iollvgp Zaria and W.T.C,
Katsina in the early 1980's. Furthermore, people feel that it is cheaper
1o mninf;':in day students than hoarders, especially interms of Teoding and
provision of hoarding facilities. Based on this therefore one agrees with
UNESCO (1969) as quoted by Edem in Kisekka (1981:31) that the boarding
school system cannot accommodate as many pupils as the day-school and
consequently it is over taken by our current educational provisions which
emphasise free education at all levels. In previous years, precisely during
pre-independence era and about a decade =fter independence, the educa-
tion system was very limited, hence most of the schools had to operate
the boarding system since many children came from far away. With the
expansion of education as provided in the constitution and the increase
in the number of students, day schools became inevitible.

In the defunct Kaduna State, Day Post Primary Schools and De-
boarding System of education were more established during the second
republic between 1979 to 1982. However, after the second election of
1983 the then civilian govoi‘uor of the state (Alhaji Lawal Kaita) directed
all de-boarded Post Primary Schools to run boarding system. (New Nigerian
Newspaper, 12th October, 1983, Shortly after that came the 3lst
December, 1983 Military coup, and the change in government cventually
resulting to another change in the educational policy of Kaduna State,

Hence, the boarding school system was immediately stopped by the State



Government, and the de-boarding system was reverted to, Daily Times,
lst October, 1984,

However, recent developments show that the newly created Katsina
State has opted for re-boarding of all female post primary schools in the
state, In his first. budget speech for 1988 Fiscal year, the then state
Governor Col. Sarki Muktar announced that abolishment of all Day and
Co-educational Post Primary Schools in the state, saying as [rom this
school year all female students in our post-primary institutions will be
admitted as boarders., (New Nigeria, 12th January, 1988).

Although the hoarding system of education was a means of providing
as many children as possible with the opportunity of becoming educated
citizens at minimum cost.  As well as provides measure towards eradica-
ting distructions of school buildings and valuable propertics in cases of
students' riots., Nevertheless, the system has béen criticised and con-
demned by the general public. For instance, articles were bheing published
in newspapers, magazines and other news media condemningthe day school
systems. They were viewed as mush room Day Secondarv Schools and
Teachers' Colleges, that are mixed up in the name ol co-educational
system, and should therefore not have a place in the state (Kaduna),
hecause the consequencies of such are to say the least repugnant to Yhe
societal values and beliol system, Of course an educational system that
is sustained largely by immorality is even more dangerous than lack of
it (Sunday New Nigeria 25th March, 1984).

Other pc-op]e.including educationistse hold the view that with the day
schooling system many students are forced to reside in rented houses with

foster parents as a result of physical distance and/or poor roads which

permit only seasonal mobility. Such a sistuation creates a lot of hardship

and expose some, particularly the female students, to exploitation by
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unscrupulous men, (New Nigerian, 16th July, 1983)

Katsina State which is predominately populated by muslims with
Hausa culture and language can undoubtedly arrive at uniform decision
based on their societal norms and cultural values.  According o the
Director of Schools, Katsina State Ministry of Fdueation, Rakin Kasuwa
(1990) reasons for the re-hoarding of female post primary schools in the
State were mainly based on the socio-cultural background of the commu-
nity members, especially on religious grounds. He enumurated the ra-
tionale for the hoariding school system as follows:

i The idea of mingling of adolescent bovs and girls in

the co-educational system in the dnay schools was strongly
opposed and considered unacceptable to the sociely.

F Parents were apgainst the free movement of female

students to and from the various day schools and rather
preferred that such exposure be controlled to the minimum,

3. The Boarding School System is meant to reduce the problem

ol truancy on the part of female students, who were
observed to have been absconding from attending school
after leaving their respective homes.

4. The major problem of deteriorafing academic performance

especially among female day studentis would be improved.

1.2 Statement of the problem

In spite of all the preblems that surround boarding, de-hoarding
and Day School .qyﬁ.h*m. Katsina State has now adopted the policy of
boarding system of education among all female post primary schools.
Thus this study is directod towards investigating the organizational and
administrative tasks involved in the management of the boarding institu-

fions.



Il RESEARCH QUESTIONS

The study addresses itself to the following research questions:

1. Why did the Katsina State Government resolve on introducing
the boarding school system again?

2 What effect does the boarding school system have on the
moral standards of the stndents?

3. How does the boarding school system affect the academic
performance of the students?

4. What is the effect of the boarding school system on the
general discipline of the students?

5. What roles do the Ministry of Education, parents, principles,
teachers and prefects of the boarding schools play towards
effective management of the institutions?

. How condusive are the hoavding actiols
for good cducation?

7. How are the teachers' of the boarding schools motivated
towards effective teaching?

1.3 Objectives of the Study:

The study is intended to examine the organizational and adminis-
trative set up of the beoarding schools in Katsina State. Recommendations
will be made to impr;we the mangement and organization of these schools.
Specifically the study will focus on the following factors:

[ Effect of the boarding school system on the moral,

discipline and academic standards of the students
respectively.

s Duties and responsibilities of boarding school administrators.

3. The teacher-pupil interaction in curricular and extra-

curricular activities.
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1.4 Significance ol the Study

This study will contribute to existing knowledge for use in

formulating educational policies in Katsina States £ducational policy

makers and Ministry of Education officials in—charge of schools will find

this work useful, as the recommendations could serve as means of

improving the conditions of the boarding schools.

Similarly it is hoped that the findings of this study will generate

new interest and insight to the school administrators, interms of effective

and efficient management of boarding schools which will lead to the pro-

duction of better students who will consequently become useful members

of the society.

Furthermore, this study will enhance and promote knowledge among

students especially those offering educational administration and planning

course, at the respective degree levels.

1.5 Basic Assumptions

The study is based on the following basic assumptions:

(a)

(b)

(c)

That boarding schools in Katsina State could serve as meeting
and learning places where children from various cultural

and ethnic backgrounds meet to learn, live, play and work
together ‘tlw.r(-:h-y helping to promote national consciousness
and solidarity.

That the boarding school system encouragesparents fo
send their daughters to post primary schools and allow them
to complete their Secondary Education rathey than pre-mature

withdrawal of female for early marriage.

Boarding system in Katsina State has come to stay,



(d) That the boarding schonl system facilitateghetter
healthy relationship and co-operation between the school
community and society members.

1.6 pothesis

ly
!UI:

I
i

There is no significant difference in the opinions of principals
and teachers as regards the effect of the bhoarding school $ystem on
the moral standards of the students within and ontside the schools,

HOE:

There is no significant difference in the opinions of principals
and teachers as regards the effect of the boarding school system on the
general discipline of the students.

5103:

There is no significant difference in the opiniong of principals and
teachers as regards the effect of the boarding school system on the
academic performance of the students.

Hl',)q:

There is no significant difference in the views of principals
and teachers with regards the roles played by Ministry of Fdnecation, .
School Administrators, '['ea.chers and Prefects in the effective management
of the boarding schools,

HU.R:

There is no significant difference in the opinions expressed by
principals and teachers as regards the statement which says that the
availability of basic learning facilities promote condusive learning

atmosphere.

HOﬁ:
There is no significant difference in the vicws expressed by prin-

cipals and teachers as regards the effect of effective leadership in
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school administration and the achievement of school goal=/ohjectives.

1.7 Scope and Delimitation

This study is limited to female hoarding post primary schools
in Katsina State. The research has explored the administration and
functioning of the institutions using all the eight schools. These
are the three Women Teachers' Colleges and Five Secondary Schools,
that make up the total number of 8 female post primary schools in
the State as at 1989/90 academic session.

The study covers the period of four vears, 1988 to 1991, With
the creation of Katsina State in September 1987, the State Government
made all the female institutions to operate the hoarding school system,
Hence the rescarch covers the period when the various institutions
adopted the boarding policy to see if the system has made any signi-
ficant change on the general discipline and academic standards of

the students.
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CHAPTER 2

REVIEW OF RELATED LITERATURE

Introduction

The review of literature in this chapter will take fthe following
format:
First, an examination of concepts relating to organisation and boarding
school syvstem were made. Sccondlv, a brief historical examination of
the boarding school system in Nigeria and elsewhere in Africa is under-
taken. Thirdly, education in Northern Nigeria and especially girls'
education is discussed. Fourthly, administration of bearding schools
in Kaduna“\'al}sina States with particular reference to the roles of the
principal, teachers, society and school boards in running the schools
are examined. Finally, the prospects, issues, advantages and dis-
advantages of the system are highlighted.
2.0 Concepts,
2.01 Concept of Organisation

According to Presthus (1962) in Hareld and James (1978) School
organizations may be referred to as a large, fairly permanent social
systems designed to achieve limited objectives through the co-ordinated
aclivitics of t|1('i_r members,  lHicks et el (1972) also quoted by Harold
and James point out that all organizations have five common characteris-
tics: (1) they involve people (2) the people interact. (3) Interactions
are to .c‘;nmc' degree ordered and prescribed.  (4) each individual sees
the organization as in’ some way helping him or her, and (5) the inter-
actions help to achieve some joint objectives that are related to individual
goals. This is to say that humans, interacting purposefully, are the core
elements of any orpganisation,

Similarly Afolayan (1989) suggests that organisations attempt to

prescribe, specify, and regulate official relationships of their members
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by means of organizational chart, bul people also relate to one another
informally for various reasons. Thus a complex organization like the
school has formal and informal social dimensions, both of which have
influence on each other and on the behaviour patterns of orgaﬁisational
members. The formal organisation is dependent on people who find in
it rewarding work, status, vigorous activity in the company of their
pecrs, a channel for agressive instincts, and an identity.

2.02 Concept of Boarding School System

PBoarding School education refers to education away from hom, in
a residential community of children, goes back bevond civilized society.
The aystem still exists in primitive culfures as parvt of 1he process of
initiation to manhood. In the ancient world it was still vsed for the
training of the elite in Sparta. (Blond's Encyclopaedia of Education
(1969). This definition i to some extent related to what used to obtain
in the case of Nigerian educational system of boarding, as well as some

African countries like Uganda, Tanzania and Zambia.

2.1 History ol Boarding School System in Nigeria

In the traditional system of education, when a child is old enough
fo learn a specific trade, particularly in the f{ield that is not a hereditary
profession, he ‘is sent down as an apprentice fo a master tradesman who
may or may nol be a friend to the family. FEven in a trade that is his

family's speciality, he may be sent to another household in order to ensure

that he takes his training seriously. However, in [ields such as agricul-
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ture, marketing, medicine and others, many parents prefer tn train T’hf‘i.l‘
children but will have no objection to taking on other children as wards
or apprentice. Parents apprenticed and sometimes pawned their children,
wards or slaves for loans. When this happens the child or ward stayed
with the creditor until he had served the term of the pawn period. In
cases of apprenticeship training the ward stayed with the master-crafts-
man who would feed and clothe him throughout his period of apprentice-
ship; that is until he mastered his trade, for example weaving, carving,
drumming, smithing and leatherwork. (Fafunwa, 1974).

Thus, wvocational training in traditional society is largely carried out
through the apprenticeship system and is a time - honoured device for
educating millions of African children, youths and even adults. Usually
the pupils are not trained by their parents, ine;tc:\d they are entrusted
in the hands of relatives or friends, master craftsmen in particular fields
so as to ensure discipline and high-level of concentration. However, the
apprentice system was less common in the Northern part of Nigeria except
for some places like Niger and Kwara States where their people have over
the years continued to display significantly, specialities in Arts and Crafts
works like weaving, pottery and drumming. In many places like Kano,
Katsina and Sokoto trades amd craftslike smithing, dyving and butchery
were restricted to certain families on hereditary grounds. The training
was also mostly gi\'t‘l’l to boys rather than girls.

With the introduction of Islamic Religion in Nigeria in the 14th century
many Quranic schools have been in existence. The pupils in these schools
were considered fo be 'Almajirai' the corrupt word of '"Muhajirun' in Arabic
meaning 'emigrants', who had left their homes in search of knowledge,
(Fafunwa 1984:57). In this regard the students' parents are expected to

accompany their children or send them along with money or grains and
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and sometimes clothes as contribution towards the maintenance of the .
latter. While he remains with the 'Mallam' (Head Teacher), the 'Mallam’
in turn is expected to feed, accommadate, and look into the general
welfare of the pupils until they graduate from the school. Apart from
learning the Quran/Arabic, the pupils in the Quranic school, just like
the apprentice engage in other houschold work. of the teacher like fetching
water, compound cleaning as well as farming.

Based on that, it can be said that the current boarding system in
our schools has some cultural and ethical influence of the socicty as they
prevail in both the Traditional and Quranic systems of education. For
example, apart from the regular school lessons boarding students engage
in other domestie duties like sweeping, washing, and cleaning of school
compound as a sort of training for household activities. Also, the recent
change of school uniforms (in Katsina State) for female students from
short-sleeve garment with head-tie to long trousers, long-sleeve garment
and head-tie is n;ai.nly on ethical grounds, since the former was opposed
by the socicly members,

2.2 BOARDING SCHOOL SYSTEM IN COLONIAL DAYS

2.2.1 Missionary Boarding Schools

Missionary activities in Nigeria's educational system dates back to
1842. (Taiwo, 1980). The boarding school was a feature of the mission
house. It brought the children under maximum influence of the missiona-
ries who selected the bhest of them for special traini.np, and positions of
responsibility in the church.

In his studies, Musaasi (1986:159) considers some of the reasons for
the establishment of boarding schools in Uganda. First, there was
undoubtedly the English and the continental tradition of the boarding

type of school. Second, the missionaries felt that it would be easior to
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extend the influence of missionary effort. ‘Third, there was, and remains
the problem of transporting children from a much wider area if they did
not have to return to their homes at night,

This is similar to the case of Tanzania's early educational system
whereby the few who went to secondary schonls were taken awav many
miles from their homes. According to the former president of the country
J. K. Nyerere (1967) in Bowman et el (1971:30), "the students in the
boarding schools lived in an enclave, having permission to go into town
for recreation, but not relating the work of either town or country to
their real life - which is lived in the school coumpound.”

The situation in the two countries cited above co.rrm:lumri with the
Nigeria's early educational system as well, especially when one considers
the reasons why most missionaries preferred the children to live with them
as boarders:

(i) "It would (hopely) make indoctrination total and complete;

(ii) It would guarantee regular attendance and systematic

instruction.
(iii) It would encourage slave-owners who wanted to lighten
their responsibility to do so." (Fafunwa, (1971:89).

Whereas in developed countries like New Zealand which as far back
as 1895 had cmba;'ked on c.or_npu]snry Education System for the country
in which case the then Department of Fducation was paying the fare of
children from rural areas who had to travel by rail to the nearest school
and soon it granted allowances for road travel too. In instances where
children had to board away from home a boarding allowance of 25, 69
per week was paid, and this sum has been progressively increased to the
figure of S (N.Z) 120 a year. In such ways the Education authorities

gradually managed to get almost every child to school. (UNESCO, 1972:51).
=



13

This shows a great contrast between what foreign educators could
offer to the African countries and what the government and its Ministry
of Education could for its own people so as to encourage them to be
educated as the case of New Zealand,

In essence, the missionary boarding system is aimed at preparing
the students to cc;ncentrate fully on their studies undisturbed by out-
side influence of the society. Thereby isolating and providing them with
all the essential learning and physical facilities such that they do not
need to leave the school compound in search of them. This kind of
enclosure do not give any chance for the students to engage in mischie-
vious activities like sneaking out of the school compound, tranney and
the like,

Howe ~or, the ecarly system of boarding schools introduced and
initiated by the milssionaries in African countries was such that offered
for a few more aligned to the European pattern rather than that of the
continent. In his-further contributions Fafunwa (1974:90) has rightly
indicated that children in boarding schools considered themselves superior
to those who still remained in the village or town., They tended to shun
the culture of their people, they preferred the music, dress, habits,
food, art, etc. of the western world. The missionaries themselves,
through their teachings and attitudes discouraged things African cons-
ciously or otherwise, they hoped to produce a group of people who were
Nigerian only by blood but European in religion, thought and habit,

Fafunwa's perception of a culturalized pattern of missionary educa-
tion is undoubtedly true picture of not only what used to obtain in the
early schoals, but also in the existing mission schools like Hill Chrest,
Baptist and St. Murumba Secondary Schools in Jos, St. Louis Secondary

School, Kano and St. Bartholomy, Wusasa Zaria, For instance encourage-
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ment of low hair cuts and the prohibition of girls {rom hair plaiting;
mode of students' dressing gowns or skirts and blouse as girls' uniforms;

shirts and shorts for boys.

2.2.2 Students' Admission

There was no formality in recruiting the children into the early
mission schools in Nigeria. Some of the pupils were brought by their
parents or relations, others were ophans picked up at ecarly ages while
others were simply wards, (Taiwo 1980:8). According to Fafunwa
(1974:89), many slave owners preferred to send their slaves to school
instead of their own children, consequently many of the early educated
Nigerians were ex-home slaves,

Whereas, the English system of boarding school was derived from
the medieval practice of the sons of nobility being educated in the house-
hold of others, In England boarding schooling has alwayvs been asso-
ciated with the governing elite. While in other contemporarv countries
like the Soviet Union and Isreal where residential education is used faor
absolutely more children than in the United Ki'ngdmn, boarding is not
associated with the training of elite and takes different closed forms.
(Blond's Encyclopaedia of Education, (1969),

Based on this.‘mw feels that admission into the early missionary
schools in this country did not reflect the English system of boarding
per se, because at the initial stage most of the students enrolled were
ophans, wards and ex-home slaves, as against the children of the Emirs
and Chiefs. This was due to the fact that many parents were ignorant
of thv importance of their children being educated and were therefore
reluctant in sending them to school, despite the 'free' tuifion. Yet,
"some priests and missionaries even went from door to deoor to persuade

parents to send their children lo school., Some parents insisted on being
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paid by the missinnaries. if they were to 'loose' their children to the
mission house." Fafunwa, (1974).

2.2.3 Organization and Functions of the Schools:

As far back as the late 18th century, the missionaries had esta-
blished a number of boarding institutions in Nigeria. These include,
Hope Waddell Institute in old Calabar founded in (1895) and Girls'
Boarding Institute at Greek Town. The former was a complex with
tripartite functions and satisfactory hoarding arrangrment. In this
boys' school there were 3 sets of classes - pupils, pupil teachers and
apprentices following parallel but different curricular. The day of the
pupils start from 5.30 a.m. te 2.00 p.m. 'I"abl‘v 2.1 shows the daily

routine of a typical Early Mission Boearding School in Nigeria.

TABLE 2.1

The Day of Pupils in a Typical Early Mission
Boarding School of Nigeria

TIME ‘ A(Z'I'IVI'I‘Y_— ]
5.30 a.m. The rising bell
5.45 a.m. Prayers
6.00 a.m. Biscuits
6.00 - 7.30 a.m. Clearing the grounds, etc.
B.00 - lﬂ.ﬂfi a.m. Class lessons
10.00 - 12.00 noon Household work
12.00 noon Break fast
2,00 - 4,00 p.m, Classroom lessons
5.00 p.m. Dinner
6.30 pom. : Prayers
7.00 - 8.30 p.m. Preparation af lessons
9.00 p.m. The retiring bell

Source: C.0, Taiwo (}780) The Nigerian Education System - Past,

-



16

From the outline of the pupils activities in the school, it shows that
very little attent.itml_ waz given to academic work, barely four hours of
academic coaching daily. In the Girls' boarding school of Greck Town
the boarders numbered 25, with two Eurnpeans,in residence. The ages
of the students ranged from 9 - 15 years; and the highest class was
standard {(iv}). (Taiwo, 1980:26). This shows that at the initial stage
only (ew females attended school even in the southern part ol the

country.

2.2.3 Tinancing the System:

Initially, there was free tuition in the missionary schools. There-
fore the mission_sﬁpported the boarding scheols by gifts from their
home missions, friondls and later from local church contributions. Some
missions established funds to enable them to redeem slaves and then to
feed, cloth and educate them. The gifts from abroaci usually consisted
of text books, copy books, slates, pencils, clothes, classrecom equipment
and money. (Fafunwa, 1974:90). While some missions used part of their

salaries to meet the expenses of the boarding schools, (Taiwe, 1980:6).

2.2.5 Curriculum of the Schools

According to "I.:_aiwo,‘ (1980:8), by the training ~cof the n1issi6naries
and the socicial .])ulic‘y, the echreation given to the children included
manual training. In particular, the pupils in the boarding schools did
some gardening and occasional farming arcund the hr}’use. For ingtance,
at Abeokuta rice, maize _and yams were planted, _tcnc_}l.ed and reaped,
Sbmé of th.e pupils “were taught skills like carpentary”. brick-making,
printing and masonrv. The subiects learnt in the schools were mainly
the 3R's - Reading and Writing (of English/Vcrnacu]f;:r) as well as

Arithmetic, all of which serve as aid towards proper acquisition of



Bible Knowledge',

Up to -IHSE. the Colonial Government did not pay any attention to
the educational needs of Nigerians, and the [icld was entirely controlled
by the missions. Thus, in the absence of an official or recognized
Education Policy, there was lack of: common syllabus, standard text-
books, regular school hours, schools were inadequately supervised
interms of building, teachers, pupils and others.  Central examination
system was lacking, there was also lack of of unilormity in the condi-
tions of service of teachers as well as inadequate f{inancial support and
control. (Fafunwa, 1974:92-3).

Hence, it is evident that the missionaries educational system just
like the early quranic schools was far from being an organized type.

£.2.6 The Schools' Administration and lliggiﬂli_r_u::

Most of the mission schools were headed by European Missionaries.
For instance, the Bonny Boys' High School in Benin City was residential
and conducted under the supervision ol an European Principal.  Accor-
ding to Fafunwa (1974), "the missionariecs were generally strong disci-
plinarians and they had abiding faith in manual labour and the reoad as
a cure to all ills - idleness, laziness, slow learning, truancy, disobe-
dience, irregularity of attendance and the like." Furthermore, Taiwo,
(1980) mentioned that the children of Hope Waddell Institife were well
disciplined, they showed good manners, and were of cheerful and
healthy appearance.

However, today almost all the post primary institutions in Katsina
State, and especially the female boarding school are being run by
Nigerians who are mainly state indegines,. 11 is abvious that the
students in these schools are not as disciplined as their counterparts in

mission schools, This could be attributed to rapid increase in students'
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population, lack of adequate learning facilities as well as inexperienced

and untrained teachers in the schools.

2.3 GOVERNMENT's INTERVENTION IN TIIE
EDUCATIONAL SYSTEM:

Until in the 1930's Nigeria's Education was almost being managed by
the missionaries. However, when the Colonial Government began to show
interest in the system, it participated actively by providing schools,
encouraging local cnmmun-ities and voluntary agencies to provide schools,
improved the quality and training of teachers, made provisions [or better
school buildings and more equipment, increased technical and agricultural
education and adaptation in education. The Government also awarded
grants 1o some m.i.qs:inn schools and therefore exerciseod some control on
that basis. Nevertheless there were still many non-assisted schools run
by missions and private proprietors. (Taiwo, 1980),

"I'he early colonial administrators encouraged the building of
Government Boarding Schools so that the boarders might be detached

L]

from the undersirable influence of the 'native towns' and their good

character developed under continuous control and influence of a British
School Master." (Edem, 1981:69). That notwithstanding, there were

still very few hnm’d'ers in the various schools in comparison to the number
of Day Students, ecspecially if careful analysis of the situation is made.
For example, by 1912 all the 67 students of Kings College Lagos (which
was a government school) were Day Students, thus the school started off
as a day institution even though with boarding arrangements closely.

(See Table 2.2). 1t also follows that the 5 assisted schools with a total
population of 598 students, had only 29 studenis as boarders. While in
the non-Assisted Schools, there were 39 boarders and 382 llay Students.

The fuition fees in King's College ranged from £12.00 per annum for the



19
highest., While in the Assisted Schools the fees ranged from 10s bd to
30s per quarter.  (Taiwo 1980).
This indicates much higher school fees in the Government School
in comparison to the Assisted. No wonder therefore, that many people
then preferred to send their children to Mission Schools rather than to

the Government ewned schools,

TABLE 2.2

NUMBER OF DAY AND BOARDING PUPILS IN SOME
SECONDARY SCHOOLS BY 1912

Secondary Schools, 1912 Day Pupils|Boarderq Total

Government School

I.| King's College, Lagos 67 - 67

Assisted Schools

1.] C.M.S. Grammar School Lagos - 152 2 154
2.1 C.M.C. Girls' Seminary, Lagos 16% 14 169
3.| St. Gregory's Grammar School

(RCM), Lagos 71 - 71
4, | St. Mary's Convent (RCM) Lagos 21 - 24
5. | Hope Waddell Institute, Calabar 167 13 180

Non-Assisted Sci’lools

1. | Wesleyan Bovs' High School Lagos 9 1 102
2. | Wesleyan Girls' High School Lagos 146 8 154
3. | New High School (Private) Lagos 76 1 77
4. | Abeokuta Grammar School (C.M.S) 6o 26 88

TOTAL 1,018 = H8 l, 086

Source: C.0. Taiwo (1980) The Nigerian Education System: Past, Present
and Future Nigeria: Thomas Nelson page.




of 218,618, (Falunwa 1974:100),.

However, despite the resistance of the Northern Emirs and
the missionaries managed to establish some schools. The most =1
of the early missionaries were the American Missionaries of the S
Interior Mission, and the United Missionary Societfy. They estab
schools in several areas, such as lgbamina in llorin Province, Y;:
Kabba Province and around Jos in the Platean Province, by the
190, (Babajama, 1962).

People then alleged tl.mt Mission Schools were places where
went in as pagans and muslims and came out as converted christ
To prevent the wholesale conversion of muslims to christianity, t
muslims cspe‘cialiy the Emirs refused to send their children to ch
schools. (Fafunwa 1974:100).

In his report of 1905, Sir Frederick Lugard advocated a s
Education for Northern Ni_geria. Sons of Chiefs require to be ta
boarders in the school or college established for that purpose, w
they would receive primary education and be brought up at an o
" phere of loyalty to the king, and imbibedwith ideas of truthfuln

honesty, so that the next generation of native rulers may bhe enl



(Fafunwa 1974),

The point worth noting, is the fact that the missionaries a
nial Masters of the North were mainly interested in educating th
children of the society rather than the common m.sn.-whirh has
relationship with the early system of boarding schooling in Engl
Had the early Western Educators brought a secular type of educ
the North as opined by Fafunwa (1974), they would have been ;
succeed in educating the 'royal families' and conscquently the w
society.

Nevertheless, later in the years the missionaries establishe
recognized buar;iing institutions in Northern Nigt-ri;'a. These inc
St. Louis Secondary School Kano opened in 1951 by the R.OC.M,
(Ozigi 1981), former Queen of Apostie Kakuri, Kaduna and St. |
Secondary School, Jos. The Government Schools were the Nasa

schools at Kano and the provincial schools at Sokoto and Katsin:

2.5 Organization of Boarding Schools in the Defunct
North Central/Kaduna State

According to Fdem, (1980:69), three types of boarding sys

were practised in African Schools - the hostel, the cottage and



integrated.  In the 'hostel system of boarding' accommodation is pro-
vided at the school to the pupils who come from a considerable distance
ant the boarding students enjoy the services of a full-time boarding staff.
Whereas 'the cottage system’ nmiws no provision for the appointment of

a full-time boarding staff. Instead the school finds accommodation out-
side the schools for the students, laundry and other services. While in

'the integrated system,'

hoarding facilities are made available on the com-
pound and the students are under the supervision and care of the prin-
cipal and his <tafl who control their inside and outside activities and
assist them to organize their feeding,]aundrv and other services.

In England boarding schools exist mainly to serve the needs of those
who cannot conveniently return home everyday, or have no real home.
The typical English boarding school has few day pupils or none. How-
ever, only a minority of English hoarding schools are part of the public
preparatory school system, while the majority of them are private -
even though the minority has most of the pupils since public and pre-
paratory schools proper are on average much larger than their imitators,
(Kerr 1960:217). .

The distinetive feature of these schools is thal they do 3 jobs
instead of one:

{i) They are schools giving the same instroction as the
r-m'rr‘s:p.ﬂmling state schools and often piving it more
efficiently;

(ii)  Their headmasters and housemasters, and to a lesser
extent their other stall, act in "loco parentis' often
again more efficiently as they are more intelligent and

more experienced than many parents.



(iii) The school itsell acts in 'loco reipublicae,' it tries to do R

what is done for day school pupils, and much elsc what

cannot IIJv done for them by the community at large.
It gives them theexperience of self-government not in most cases, of a
democratic type bt closer in spirit of feadalism, and the opportunity to
join and if need be to create a great number of societies or clubs. It
also brings together more than is possible in any local school bays from
many parts ol the country, of the common wealth and sometimes of the
world.,  (Kerr, 1960:219),

However, in. Nigeria's Educational System and particularly in the
former Kaduna State, most boarding post primary schools scem fo operaté
the hostel system of boarding as described by Edem, (1980). This is
because they contain boarding facilities like students' dormitories,
kitchens and dining halls. Staff quarters are also made available within
or close to the school, so that students activities can be monitored and
supervised promptly, as scheduled. Also their attitudes, interests can
be observed, controlled and or assessed as the need arises. Other
supporting staff like the matrons, cooks, stewards, labourcrs and security
guards contribute immensely towards the smooth running of the boarding
schools by ('av-t-yi_ir;}, out various functions and fasks. For instance,
supervision, guidance and control of students activities and movements,
cooking and serving their food, compound cleaning :inri guarding students ,
staflf and their property.

The distinctive feature of boarding schools in England is also not
far {rom that of Nigerian schools. As observed, boarding students are
closer to their staff than their day counterparts. It is therefore expected
that boarding students have ample time for lesson and preparation of

lesson attendance, better material resources such as Libhrary, Laboratories
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and filmshows, as well as more regular assistance from teachers and
sfudents.  These schools also provide the gencral stndents body the
opporfunity to join various clubs and societies either academic or non-
academic., Purthermore, through the appointment or election of school
prefects, class representatives and others, the students are privileged
to experience self-government.

In his study (Wynne 1980) described the set up of a Chicago public
school, which is sub-divided into four separate areas each allocated to
a separate students' 'house.' Each house area contains a lunch room,
study area .'m'd locker room for its students. Each house also has its
floor and furnishing colored a common color, for instance, purple house
students are assigned to houses as they enroll in school and they gene-
rally stay in the same house for their four years. Thus each house
contains a cross-séction of the school population. One assistant prin-
cipal, a counselor aned some teachers are assigned to a particular house
and elforts are made to sfimulate continuing contacts among the students
and faculty house.

Similarly, in his contribution Edem (1980:6%), supgests that effec-
tive operation of a boarding svstem requires that the boarders are
divided into manageable groups of varying academic abilities, atheletic
skills, ages and class levels and assipned to 'houses' supervised by
house masters who are appointed to look after cach honse.  The house-
master with the co-operation of the pupil leader or prefect(s) maintains
order, enforces cleanliness and sanitation, encourapes members to parti-
cipate in school competitions and house activities, and holds house meetingss

HHowever, the boarding school system of New Zealand do not suit
or match with the schools under study, as the cottase boarding system -

do not actually operate in our post-prinary institutions. While there is
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some relationship between the Chicago school and boarding schools in
this state in terms of house-colors and assigning studentis in various
hostels. For instance, in many Nigerian post primary schonls, students'
hostels are tagped with various colors - Red house, Yellow house and
so on and the students assigned to respective hostels are expected to +
wear house dresses that correspond with their house colors. Yet the
iflnli('n;;u school heing in a more advanced countrv s undoubtedly more
organized than our schools, especially a.s regards the number of staff
assigned to a house - 'an assistant principal, counsellor and some
teachers.' This could be attributed to high level manpower development
in the school system, which is the reverse in our case. Hence in our
school system only one house-master or house-mistress is assigned to a
house, and is normally assisted by his/her prefects, as clearly pointed
out by Edem (1980),

Bonvding schonls in the former Morth Centeal State and Liter Kaduna
State were initiated by voluntary agencies with the establishment of
Mission Secondary and Primary Schools such as S§t. Ann's Primary
School Kaduna, St. Peter's College Kaduna and St. Paul's Callepe,
Wusasa, Zaria. The students in these schools were strictly confined to
the schools environment under close supervision of school principals,
teachers and other non-teacting staff. They were permitied 1o leave
the school compound only on outing days. on parents' requests, on sick
grounds or for school activities like inter-school sparts or debates,
Except on special cases parents or guardians were dllowed to visit their
children once in a month in the female schools, whereas, boys were
allowed to go to town(s) twice in a woek Sundays and Fridays for their
religious worships. While the female christian students were allowed to

go to Church on Sundays.
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2.5.1 VFinancing -Boarding Schools in the State

Later developments showed that enlightened parents used to pay
exhorbitant school fees to support their children's eduocation in the
mission schools. While in the Government's Schools education was
virtually free. However, with Government's take over of all missionary
post primary schools in the state, in Aprial 1972, the former hegan to
take full control and management of the institutions, "with the primary
aim of offering comparable facilities and opportunitics to all teachers and
students in the state."  (Kaduna State Ministry of Information (1972).,
The Governmenl also established new institutions like G.G.5.5. Soba,
Kankia and Malumfashi in 1968, 1969 and 1971 respectively, Until 1972
the former North Central State Government threupgh its Ministry of
Education provided the students with free accommodation and beddings,
feeding, uniforms, transport money, text-books and free tuition, (New
Nigerian, 16th July, 1983) especially in Teachers' Colleges and Craft
Schools.

As time went on, the then State Government in ils New Edwoea-
tional Policy and System of School Fees of 1973, introduced a 'Sliding
Scale System' of school fees payment in all post primary schools in the
state, with effect from 1st January 1972, The then State Commissioner
for Education, A. Hassan Rafindadi,introduced the policy stating that
there will be uniform school fees irrespective of whether a school or
college is owned and run by Government or a Voluntary Agency. New
rates of fees are now to be charged in both G‘nvr-rnmvnt and Voluntary
Agency post primary institutions based on the sliding scale system
(ranging from £2.00 1o §126.00 per annum). While o fee ol FI0L00 Mat
should be charged in respect of each student [rom cutside the state
altending either o Government Teachers' College or Techuical Sccondary

school in the state.
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2.6 Administration of Boarding Schools in the Former
Kaduna/Katsina States:

Campbell et ¢l (1966) in Adebayo (19?5:2]). iiec]aréd that
"educatinnal administration occurs in a school community and consists of
facilitating the development goals and policies basic .to teaching and
learning; and procuring and mmmgemeﬁt personnel and materials to
implement teaching and learning." It is therefore obhvious that the
concept of administering boarding schools is a relatively broad phenome- A
non cspecially when one considers: the fact that there are various sets
of post primary schools operating the system, Grammar, Cdmprehensive
and Commercial Secondary Schools, as well as Science, Technical and
Teacher Training Colleges respectively. Moreso, no two administrators
manage their institutions in the same way. Based on this, the researcher
intends to highlight what generally prevails in the administration of
boarding schools in the former Kaduna State, with specific reference to
the roles of the Principals, Teachers, Students, Sclzlool.Board and the
Community {Parent Teachers /\:—*.sn_ciafirm). /\Ht‘mpt:‘wﬂ] alsa be made f6
discuss some of the prospects, issues/tasks as well as consider few
advantages and disadvantages of the system.

2.6.1 Roles of the Principals in Boarding School

In their contributions Edmonson et el (1‘?_48) in Adebayo (1975:22-3),
have outlined some 15 principles of School Administration as follows:
(1) Good health, social efficiency and character .flr"V("]()pnlf‘llt are
the basic determinants of all secondary schont administraroré.
(2) In educating the adolescents, the curriculum is a means of pupil
growth, not an end in itself.
(3) In all phases of secondary Pduc.ation, the individuality of

students and faculty shall be conserved,



(4)

(5)

(6)

(7)

(8)

(9)

(10)
(1)
(12)
an

(1)

(15)
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The secondary school organization shall be so perfected as to
utilize maximally the time and energy of every member of the
organization, as well as the material equipment of the plant.
The secondary school organization shall also be so planned as
to allow all members of the staff to function as co-ordinated
parts rather than individuals.
Democracy of procedure demands that both Facalty and pupils
have a large part in the determination of all policies and
propgrammes,
The delegation of authority shall be commensurated with the
assignment of responsibility.
Efficiency «of procedures necessifates that the special capacities
and limitations of all workers be considered in co-operative
undertakings,
I a co-operative programme it is essential to defline the
functions of each unit to prevent over-lapping.
In all major administrative decisions, in the secondary schools,
the matter of relative value enters as a determinant.
Consideration of the school as a whole shall be the guiding
principle in the determination of relative value.
All administrative policies and pgorammes shall be consistent
with the underlining philosophy of the school.
The spirit of work of the organization shall be such as to
encourage”and provide for the professional prowth of the staff,
The principal and his staff should keep the superintendent,
the Boarvd of Edocation and the general public informed of the
policies, programmes and achievements of the school.

The whole spirit and morale of the administrator sheuld be
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[undamentally optimistic in its outlook and constructive in its

policies and procedures.

Based on the enumerated principles, there is every evidence that
the roles and tasks of the school principal (especially in the boarding
system) ~re so wide and gigantic that they need the co-operation and
involvement of every member of the school community. However, the
specific duties of the principal vary from school to school depending on
the size and organization of the institution, as well as ite tradition, and
population of stafl and students.

The principal as the Chief Executive of his institution is directly
answerable to the parent Ministry of Education and/or to the Zonal
Direclorate of Education as the case demands. As an employee of the
State's Ministry of Education he is expected to keep the Ministry fully
informed of the major happenings of the school on regular basis. These
information include monthly Returns of Staff strength and students'
population as well as the number of additional staff as required in spe-
cificd subject areas.  Also copies of minutes for important meetings like
the Parents' Teachers' Association (P.T.A) the college Advisory Boards
as well as copies of special speeches and addresses delivered on such
occasions litke Annual Speech and Prize Giving Coremony, should be :
forwarded to the Ministry, Earlier on, invitation letters should be sent
o the Mini:'-lry.‘ for the avthoritics to send dovn delegation/representa-
tives. (Former Kaduna State M.O.E. 1982).

In the school community, the Principal as the sole head is respon-
sible and accountable to all what goes on in the Institute. As an
‘overseer' he is concerned with the planning, organising, co-ordinating
and evaluating all the school proprammes and activities towards the

accomplishment of educational objective and goals,  As the Chief
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Executive of the school he translates educational palicies, plans and
programmes into meaningful forms, then directs and guides their imple-
mentations into reality.  Musaazi, (1982).

In this regard, the principal has to deal with the teaching and
non-teaching stafl, pupils and members of the public. He is concerned
with the quality of instruction as well as the staff and students welfare.
He puides the moral and spiritual fone of the schools and also maintains
discipline and good human relations with people, he also has financial
responsibilities of the institution. (Ozigi, 1977:12).

The school principal is also expected to play significant role in
the development and training of his staff as laid down by the Ministry's
regulation, through in-service training, organized seminars, workshops
and conferences in and outside the school.  This would henceforth lead
to improved quality of teaching learning situation and consequently the
achicvement ol eduecational goals,

It is certain that in a complex organization like the boarding
school, the principal cannot administer all the activities alone, otherwise
it results to inefficiency of task performance and consequently chaos in
the institution, Ozigi (1977:13). Based on this fact, the former Kaduna
State Government in its White Paper on Discipline in post primary insti-
tutions in the State (1981), approved the composition and t'nnrt.i‘rms of
the following and any other committees that would enhance participation
and communication within the school system:

(a) "Students' Advisory Council
(b) Prefects Council

(c) Academic Board

(d)  Staff meeting

(e) School Advisory Board
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(1) House meeting

(g) Food Committee meeting."

[t is therefore part of the administrative leadership roles of the
principal to delegate responsibilities to his subordinate staff and students
through effective organization, co-ordination and supervision of the
various functions. A number of duties are delepgated to such staflf like
the following:

Vice Prinr.ip:ﬂ

Puarsar

Heads of Departments

House Masters and Mistrsses

Games Masters

Patrons of Clubs and Societies

Foodmasters

Responsibilities are assigned to the staff bascd on the available
schedule of duties from the Ministry/Zonal Education Directorate, or out
ol the school head's personal initiative and expericnce which are usually
based on the personality and experience of the staff information of
assignoed responsibilities are communicated to the ctaff throngh staff
civculars, at stall meeting or general assembly or through the school's
bulletin  boards,

In his study Lipham (1960) quoted by Adebayo (1975) used attitu-
dinal instruments and interviews to determine the personal variables
related to the judged effectiveness of public principals. He found that
effective principals in large school system were:

(a) Inclined to engage in strong and purpnseful activity.

(h) Concerned with achieving success and higher status.

(c) Able to relate well to others.
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() Secure in their home and work environment.
Whereas inellective principals were:
(n) deliberate and pre-occupied with speculative meceting.

()  satisficd with present status and achicvement.

(c) loothe to work with teachers but anxious to assist y e

children.

() highly dependent on others for support,

(e) likely to exhibit strong emotional reactions in upsetting

situations.

This study connotes that the delegation of duties fo other subor-
dinates is just apart of the principal's roles. For him to carry out his
duties satisfactorily the principal needs to possess qualities such as
intelligence, hardwork, patience, tolerance and holpful to others.
Musaazi (1982).

The principial. occasionally pets invoved actively in school activities
- for instance, classrooms' and hostels' weekly inspection, class-teaching,
attending classes to observe teachers especially those on teaching
practice for the purpose of evaluation reports.

2.6.2 Roles of the Teaching Staff in School Administration

Teachers have vital roles to play in the management of school acti-
vitics towards the achievement of educational objectives in the system.
Usually, the assigned roles are based on the individual teachers'
experience, qualifications, talents and interests.  Also the delegation of
such responsibilitics depends to a greater extent on the principals leader-
ship quality as well as the tradition of the various institutions. The
major tasks of the respective teachers in the bhoarveding sehonl system

include those carried out by the following.
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2.6.3 The Vice Principal

The duties of the Vice Principal in the boarding school require
that he takes full authority and contreol of the institution in the absence
of the principal. In smaller schools, the principal is assisted by senior
teachers in carrying out certain duties like students admissions, regis-
tration of new and transfered students, allocating them to respective
classes and hostels.  While in bigger institutions, ”N‘I functions of the
Vice Principalship are assigned to two persons, j.e. Vice Principal
(Administration) and Vice Principal (Academic).

The major duties of the vice principal include assisting the prin-
cipal in the general administration of the school which could take the form'’
of pgeneral registration and transfer of students; conducting Assembly
in the Principal absence.  Hefshe is also responsihle for students' dis-
cipline and welfare, issuing exit permit to students who are travelling
or leaving the school on genuine reasons. He keeps up to date school
records and regislers; takes charge of supervising regular lessons as
well as preparation of stafl and students' duty roster and school time
table. e conducts hostels and classrooms inspection and acts as
secretary to the +lool Advisory Board and Parent Teachers' Association
Meetings. He also ‘carries out other functions such as general supervi-
sion cum arrangement for special occasions in the school, for example,
Inter-house Sports Competition. (Ozigi (1977), Ajani (1981).

The vice principal can in turn delegate some of his duties to other
teachers whenever he needs their assistance.  For instance, senior
teacher, Academics along with some teachers can take charge of the school
time-table while the Viee Principal supervises.

2.6.4 Heads of Departments in Boarding Schiool

Various Heads of departments have roles such as:
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Responsibility for a subject or group of subjects.  For example,
the Head of n(‘['mrtmnn'i for languages is responsible for the performance
of stafl and students under his departments who offer courses like
English, French, Arabic and Vernacular. He thercfore not only super-
vises, ru—m'tiitmt_.t's and evaluate the performances of the individual
teachers but also ensures that proper academic records are well kept.

In general, the Heads of Departments are responsible for curri-
culum development, perform supervisory and advisory functions within
the department and has responsibility for the orderving, maintenance and
storage of departmental equipment (Ozigi 1977:23). He also liaises with

aother departments for any possible assistance.

2.6.5 House Masters/Mistresses

The following duties are usually carried out by the stafl in-charge
of various hostels: They are responsible for the discipline, welfare and
general well being of the students in the dormitory and ensure that the
prefects of the houses carry out their duties in an effective and fair
manner, p:n'lirnl.'-arl\; with regard tg voll call, bed-check and eleanliness
of the apartment. They iceep up-to-daté records of individual students
in the hostel. FEnsure cleanliness and healthy conditions of the hostels
and surronndings; they also make preparvation of the dormitories in readi-
ness for weckly inspection.  (Ajani, 1981). Furthermore, they take
charpe of issuing clinic permit to sick students and counselling fo the
students in their respective hostels.

2.6.6 Form Teachers

Respective form teachers are in-charge of the following lunctions:
General welfare, discipline and hygiene of the students' classes
and surroundings keeping up-to-date records of pupils attendance in the

respective class registers,
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Appointment of form captains, compilation of termly report book=
lets for the students, as well as other records.  Collection and distri- |
bution of transports money (from the Fursar) to the students at the end
of every term. Collection and distribution of students' stationery class
furniture and equipment (-schedulo of duties for teachers W.'T'.C.,
Katsina 1985).
2.6.7 Kitchen/Food Master

The following are some of the duties of the Kitchen Master, in
addition to his primary assignment of feaching.

He monitors and supervises the supply and distribution of food

items;

Supervises the :'éokinn and serving of students food;

Inspects and ensure good sanitation of the school kitchen

as well as efficient management of foodstufl and kitchen utensils.

However, aceording to the then Kaduna Starte Governments' White

Paper on students' Discipline in schools (1981), food matter should be e

the concern of the whole school community.... and in this respect food
committee should be established with principals and local representatives
as members. The principal and the staff on daily duty should occasionally
cat with the students so as to ascertain the quality and qguantity of
cooking and supervise good table manners. This to some extent would
influence the students in good eating habit as well as promote student-
teacher—-relationship within the school system and in the community,

The Paper further indicates that the government would make
efforts to privide enough Dining-Halls for schools to enable the school
authorities enforce discipline and good table manners.  But where dining
halls exist already, the school authority should see that food masters,

matrons and duty teachers actually supervise the students properly.
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2.6.8 Patrons of Ciubs .and Socicties

These are appointed teachers responsible for “the smooth running
of the various clubs and societios in the schools” They perform various
functinns as: follows :-

MProvide adequate publicity/information about their respective clubs
and societies baéed on the sti'pulated school goals. Register interested
students into the respective clubs and societies of their choice,
Co-ordinate the activities of the clubs and societies during meeting,
displays and other présehtations. (Ajani, 1981),

2.6.9 Games Master/Mistress

Responsible for t.hg\. organizalion of games :.1.11_._5.1 athlotics as well .‘19-
studénts‘ coaching. He takes charge of purchasing equipment for sports:
(Ozipi 1977:30); =ho also participates in organizing inter-school and
Zonal Sports' competitions with othier schools. B

2.6.10 Roles of the Non-Teaching Staff in the Administration of
Boarding S5chools

This catepory of staff perform varied tazks II‘I(’(“(‘RR.."N”Y for the
«ffective functioning of the school system. Some 0.:{ them perform essential
s(‘r&;i.cos..of' specialined na.illro: others are .l.nrbr(' rf;:1_l'.flt‘inr>. For instance,
the cooks and stewards have to prepare and serve meals to the students;
the driver hus to convey sick students and sialf to the hospital, and
ather students to .educational meetings and or activﬁios. The messenger
has to run errand for the school; the technicians have to operate and
maintain the school plants, the matrons take chargé of students’ welfare
as well as supervise and guide their hostels' activities: the administrative
assistants and the bursar have to deal with school finances and routine
clerical duties. In large institutions, there may be other catepories of

non-~teaching staff such as school librarians (who are sometimes assigned
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to teach some lessons), lab and library attendants, clerical typists,
carpenters, electricians and plumbers. (Ozigi 1977:33).

Students in various schools have varied organized pattorn of
gotting involved in the schools’ administration,  The most common are
the prefectorial and committee systems. In this respect, pupils are
delegated certain responsibilities connected with the day-to-day life of
the school,  For instance, the organization and co-ordination of all sorts
of extra-curricular activities like games, clubs and societies, or dealing ‘.
with minor cases of discipline, taking responsibility for pupils' welfare,
supervision of learning after school hours, arranging Advisory Services
lor junior pupils and checking attendance. (Ozigi. 1977:36),

In the prefectorial system, the Head-Boy or Head-Girl and a
deputy are sclected by the principal based on the staff's recommendation,
or in a more democratic setting the peneral students' body is allowed
to vote. The appointment of other prefects is vsnally done first by the
students in the respective hostels and fir-mllx.' by the staff in a stall
meeling, using tlu:; house mistress/master's and students' choice as guide.
(I'he pl‘t.‘r(‘(‘l()]'i:l”: The prefectorial posts include: House Captains,
Deputy House Captains and House Prefects. Others are prefects in
charge of sturivnts}' food, Games, Labour, Social activities, discipline,
health and preparation for lessons (preps) respectively. Table 3.3.
illustrates some boarding school activities in government institutions.

Whereas in the committee system the appointed committees of
students are responsible for performing specific tasks and duties. For
instance, a pupils' welfare committee may be rn.c:p:.m:-ii.ﬂn for pupils' food,
health and personal problems. A Games Committee will have responsiblity

of the organization and co-ordination of games, inter-house matches and
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athletics. The House Committee may discuss specific problems and matters
concerning each house, the prefects' commitfee may discuss general admi-
nistration and policy; a stafl pupils' committee provides opportunity for .
staffl ptq:ﬂs"rvprnsvntntives to discuss matter of general and common
interest o pupils., Others include social, form and discipline system
functions depends to some extent, on the tradition of the .institutions.
quality of leadership and the support given to it by the administrator
and the staff. (Ozigi 1977:37).

However, some schools operate a system of an elected school
council whose membhers are democratically chosen by students of respec-
tive hostels and elasses. The school council is a much bigger and more
representative body of pupils than a committee., It is responsible for
disenssing a wide range of matters brought to its attention by pupils
representatives. For example, it could discuss the quality of meals, the
need to improve living conditions in the hostels, shortage of equipment,
attitude of prefects, use of school uniform, the system of examination
and assessment, staff duty roster and other aspects of school regulations.
Senior Prefects are either members of the council or they are being repre-
sented.  The Head Student usually preside over the council meeting. The
minutes book is latér passed to the principal for necessary information
about the main points discussed and the action that is required to be
taken. (Ozigi, 1977).

In Kaduna/Katsina States, the prefectorial system of students
administration in the state boarding schools is most common while the
council system is peculiar to Federal Schools such as Federal Government

Colleges.
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TABLE 2:3

A TYPICAL DAILY SCHEDULE FOR A GOVERNMENT

BOARDING INSTITUTION IN NIGERIA AFTER INDEPENDENCE

__TIME ACTIVITY

(.00 a4 m. Wake up and wash
6.30 a.m General Cleaning
7.00 a.m. Morning roll call
T.20 aum. - Class repistration
7.30 a.m. General Assembly
7.45 a.m. First lesson begins
8.20 a.m. Socond losson beging
9.05 a.m. Breakfast

10.00 a.m. Third leason begins
10,45 a.m. Fourth lesson begins
11.20 a.m. Fifth lesson hegins
12,00 noon Break

12,30 p.m. Sisth lesson begins
1.10 pom. Seventh lesson begins
1.50 p.m. Fnd of last lesson
2.00 p.m. Lunch

3.00 p.m, Siesta and relaxation
4.00 - 5.05 p.m, Afternoon prep

5.15 = 6.30 p.m. Evening activitics
6.45 - 7.25 p.m. Dinner

7.45% - 7.25 p.m. Evening prep

92.45 p.m. Roll call

10,00 p.om. Lights out

Source: Albert O. Ozigi (1977) A Handbook on School Administration
and Management London: Macmillan Education Limited, page 53.




40

2.6.12 Role of the School Board:

In Kenya's Edueational System, the School Board, popularly known
as the "Board of Governors' (in the case of post primary schools) are the
legal owners of the school and the care takers of the school property
including finance. Thus, according to Mhiti, (1977:47) anything that
affects the school plant such as construction of new buildings and any
matter invelving expenditure, must receive the approval of the board.

While in Nigerian situation, the School Beard is being referred to
with variety of terms: "the Advisory Board, the Board of Trustees, the
Board of Directors" and others, Ozigi (1977:7).  The writer further
illustrates that most schools have statutory Boards with defined powers
and specific responsibilities. For example, many <rhool Boards have
advisory functions: they advice the school principal on a wide raope of
matlers like discipline, admissiun policy, development plans and budget.
While some have ‘the responsibility of appointing, disciplining and promo-.
ting stafl, approving the school budget and inifiating policy.

However, in the state under study. the school Board is popularly
referred to as school 'Advisory Board ' and its main function is to offer ——
advice, gl:irl:u-u:-l:urld render assistance to the school principal in respect
of effective adminisfration of the institution. The boards also make further
recommendations to the Ministry/Zonal Education Directorate on issues |
such as stafl and students discipline, academic performance, school
buildings and students uniforms, among others. (Katsina State M.O.E.,
1988).

2.6.13 Role of the Society/P.T.A. in School Administration

The community in which schools are established have a number of
important roles to play in order to promote effective teaching_ learning,
unity and respect among members of the school and those of the commu-

nity.  These roles include:
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Community's participation in decision making for schools which
can be achieved through varied organized meetings of the Parent
Teachers' Association, for dizcussions and finding sohiions to pressing
issues affecting the schools, for instance students' indiscipline, inade-
quate teaching staff and facilities.

The community can also make physical, financial, and material
contributions to the schools as aids towards the provision of good edn-
cation for their children. For instance, through the PUTOAL community
membors can organize 'Community Self-help' programmes like bhuilding
more hostels, classrooms, toilets and mosquel/church for the schools.
They can also provide water, clectricity and school bus for the staffl
and students' use. While in some situations, the community may have to
provide funds for running some of the schools services such as payment
of daily workers, settling schools' outstanding bills, repairs of furniture
and so on.

Commercial organizations such as industries, factories and media
houses can also help the schools 1o develop some eduacational programmes,
by providing them with, for instance, research grounds, materials and
other useful equipment.

Besides that, the community is expected to give moral support
to the school hy participating in various school activities like prize

’

giving coevemony, sporting activities and school exhibitions.,

2.7 ISSUES/TASKS OF THE BOARDING SCHOOLS

2.7.1 School Discipline:

The main problem affecting Nigeria's boarding schools in general
and in the former Kadunal/present Katsina States is the issue of indisci-
pline among staff and students, for example, truancy, stealing, disres-

pect to school authorities, breaking bounds and disregard for school
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rules and regulations. These and many otht'r:;: hamper learning progress
and consequent failure’in the achievement of educational goals.

According to Bernard and Lawery's (1963) in Adebayo (1975),
discipline in a narrow sense denotes the keeping of order in the class-
room and elsewhere in the school; but more widely it denotes the capa-
city of self-control which should be the outcome of the training the
school provides., Some of the factors that promofce discipline in the
school system were out-lined at a seminar on Secondary Education in the
former Mid-Western State, Benin in 1968. "T'hese include principals
ability to discipline himself and his staff; fair treatment of staff and
pupils: provision of essential services - qualificd and hard-working
teachers; good and adequate accommodation; equipment; sports; beddings
and textbooks; food; payment of staff salaries; co-operatio; from staff;
good relations with the ministry and Board of Governors." It was a
general consensus that if any of these pood qualities is deficient in a
school the pupils may display acts of indiscipline.

FEventhough the factors ontlined in the seminar ecarlicr quoted
appear to be 'School Administration-Centred,' hence, one feels that there
is too much demand on the school authorities and their staff, they are
expected fo give the best, while the students and their parents as well
as the general society stay aloofl. It is therefore expected that the
school and society should co operate meaningfully fowards providing
efficient educational services and guidance to the students. Thus "the
'good relationship' of the school with the Ministry and Board of Gover-

nors" should also be extend:s(!

to the socicly in general.
According to the former Kaduna State Government's White Paper
on students" discipline in school (1981), some of the disciplinary measures

taken by school principals and staff in order to curb the high level of

students indiscipline to the lowest include:
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Heart-to-Heart talk

Dressing down/Reprimand
Sweeping

Cutting '0[ grass/wood
Hoeing

Fetching water

Planting trees/(lowers
Digging Holes

Washing toilets

Demotion

Decapping (if a prefect)
W.’ll’ﬂir‘iﬂ

Gating/detention

Payment ol damages

Signing of undertaking to be of good behaviour
Transfer to other schools
Caorporal punishment
Summoning parents/guardians

Digmissal,

On this basis the paper adds, punishments should be properly super-

vised.

All student offender(s) should be notified that if there is no

improvement in his/her character the bad records would appear in his/her

testimonial or School Leaving Certificate when leaving the school finally.

Also parents should be kept informed of their children's mishehaviour by

recording such in the students Terminal and Annual Reports which should

be sent directly to them and not to be given 1o the students,

However from experience, the idea of posting students' reports to

their parents have proved to be unsuccessil in the states. over the years,
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This was attributed to many factors such as the poor postal system in
the country, Parents transfer and their failure to furnish the schools
with up to date addresses and complete ignorance of many parents/
guardians about Ilhc objectives of the system, as well as lack of interest
of some parents towards their children's education,

It has been observed that Nigerian students in Voluntary Agency
post primary schools are more disciplined than their counterparts in
Government Schools. However, even in the Voluntary Agency Institutions
the school authorities are often forced to take drastic disciplinary measures
to curb out misbehaviours. For example, some three final year students
in the Anglican Women Teachers' College Benin, had their hair completely
shaved at the schools Assembly after they were reported to have sneaked
out of the boarding house to have their hairs tii‘ﬂ:—tr;r*(f in preparation for
Faster Celebration thereby breaking the schools rule and regulation which
forbade them from dressing their hair and leaving the school without per-
miﬁsinn' respectivelv.  Also twenty other students who were found ta have
been puilty of habitually sneaking out [rom their hostels to town without
permission had been black-listed and barred from enjoying all boarding
facihitice in the oollepe. (l|‘.|i|\' Times, Bth April, 1Y83),

However, according to the former Kaduna State's Government release
of (1981) the following offences should warrant students' dismissal from

school, and only with the approval of the Governoy:

(a) "Voilent assault resulting in physical injury R

(h) Rape
(e) Arson
(d)  Sale, distribution or consumption of dangerous drugs and hemp

(e) Homosesuality

(f) Illegal pregnancy
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(g) Persistent acts of serious theflt

(h) Persistent acts of gross indiscipline."

Principals power to suspend students according to the regalation
was thereby restored, and they shall refer all serious criminal acts to
the police,

In all cases of illegal pregnancy, the school authorities and the
Ministry of Education shall investigate and establish the male person
responsible. [If it is another male student he shall be summarily dismislsed
(from school). Il he is in Kaduna State Civil Service, Local Government
Service or Parastatal he shall be summarily dismissed. 1If he is not in any
of these it shall be treated as a gross act of misconduct and reported to
his employers., if any or be made subject to Criminal Prosecution, The
service regulations and the Education Law shall be revised to provide
these sanetions,

Yet, despite the strict measures taken there is continuous increase’
in the rates of illegal pregnancies and consequent miscarriages and

abortions among female students in peneral.,

2.7.2 Students' Feeding

As a result of rapid increase in the students population especially
in the early B0's when the U.P.E. products qualificd for admission into
Post Primary Schools, some State Governments found it very difficult to
provide feeding fo the students in their respective states' schools.

For instance, Nine (9) Post Primary Institutions in Borno State,
(with students population of 68,000) were forced to close down almost a
month earlier than the scheduled closing date, due to lack of funds to
feed the stuticntsx-. The State Government was accinsed of failure to settle
the cl.ims of food contractors totalling 9.2 million Naira, and this led the

contractor to withdraw their services. Shortly before the closure of the
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institutions, students of the nine schools staged violent demonstration in
protest against inadequate feeding. (New Nigerian, 21st June 1983).

Similarly in Danchi State, 28 pect primary institutions remained
closed after about three weeks of the scheduled resumption date, because
the schools' contractors had failed to supply food to the schools. (Nigerian
Standard 17th May, 1983).

Meanwhile, Government Secondary Ghoko in Benue State was closed
down indefinitely as a result of students' rampage over feeding - the
school authority they alleged had refused to allow pupils who did not pay
their feeding fees to eat with other students. (Daily Times 20th June 1983).

Even in other countries like Ugandy, the costs to the government for o
feeding and housing boarding students of secondary schools have continued
to rise over the years. Some people were of the opinion that if boarding
schools are to continue to exist, they should practise the principles of self-
reliance, whereby the schools possibly establish agricollural projects espe-
cially in rural areas. While those in urban areas should initiate some pro-
ductive activily to offset costs, such as poultry raising, Tornitore making
and toiloring (Musaazi, 1986).

While in Zambia, boarding schools existed mainly in rural areas, and
nearly all post ]J-‘rim.:lry schools in urban areas weri- day schools.
(Mwanakatwe, 1968). This is viewed to be a means of reducing educational
expenses by thc- government as well as easing the hardships of children
from rural areas, especially as regards long distances from their homes
to school.

Thesge are certainly some of the measures that need to be considcrec.l_
and applied in the Nigeria system of education, espocially by those who

prefer to operate the boarding school system,
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2.7.3  Studnets' Accommodation

In the 'good old' days when education was preserved for the pri-
vileged few, schools like Barcewa Colloge Zarvia in the 19507 had o lotal of
only 240 students from forms 1 - 6. However, today edocation is meant —
for 'all citizens,' as a result the students population have increased
rapidly. For instance schools like Government College Kaduna erolled
notless than 2,010 form 1 intake for the 1983 session. (New Nigerian
6th July, 1983).

On this regard it would be very difficult for the schools to manage
basic facilities like hostels, toilets and classrooms among others, that are
designed for an optimum of 1,000 students per school: as indicated in the
state's white paper. Hence, it is difficult for the school authorities to
exercise control on the students, because these students can not be checked
on their beds or on their seats in the classrooms, since not all of them have
one.  All fhese constitute a great number of problems to the teachers and
students as well, since effective teaching-learning situation can not take
place in congested and uncomlortable atmosphere,

It is also obviously difficult to administer effective discipline in this
type of environment, even though the "Government is awareof the fact that
the inadequacy of physical facilities in schools is one of the conditions
making for indiscipline and is reviewing the financing of education in the
state with a viewh‘)roducing adequate and necessary funds for the facilities
and their maintenance." Kaduna State White Paper on Students' Disecipline
in Schools (1981).

2.7.4 School Fees
Despite the fact that parents pay some amount of money as school
fees for their chiidrnn's education, however such amount is negligible when

compared to the governments' expenditure on education.  For instance in
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the former North Central State's First Development Plan (1970-74) the sum
of £9,142,000 was budgeted for education, that was about 30.8 per cent
of the state tolal expenditure. While Parents were asked to pay maximum
amount of ILIZ(:.U{; aned £60.00 as school fees for three children for Boarding
and Day Students respectively, and a minimum of £3.00 and £2.00 on that
regard. (New Policy on Education and New System of School Fees (1973),
For the Fourth National Development Plan (1981-85) Kaduna State Govern-
ment spent N255.2 million Naira (Adesina, 1980).

Yet, parents often express dissatisfaction with any move made by
the government to increase school fees. For example, when the former
civilian government of KwaraState increased the students' fees to N140.00
per term, appeals were made to the government to cut down the fees,

for instance, the appeal made by the States Students' Union of the

Federal Polytechnic Bauchi. (Nigerian Herald, 21st December, 1982).

2.8 Advantages of Boarding Schools

Boarding houses provide opportunities for the pupils' personal growth,
development and social integrationj they become closely inveolved in the
life of their boarding houses and therefore develop community spirit which
is an important part of their education.

Such schools ':n-v also convenient for pupils whose homes are far
from their schools, who may find it difficult to get suitable accommodation
near the schools and who may be too young to fend for themselves.

The hoarding institutions provide reasonable security and protection
for pupils which is obviously a necessity for girls and younger pupils.

While some share the opinion that boarding houses help staff and
pupils to communicate more easily and faster with cach other than the
situation in Day Schools.

The schools also provide employment for ancillary workers such as

cooks, stewards, matrons and others., (Ozigi and Ocho (1981). S
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Other penp.le feel that these schools help students to concentrate
more on their studies and also make school authorities share with parents
the heavy burden of maintaining and training -their children,  (Nigerian
Herald 15th October, 1983).

In other developed countries like England, boarding school system
is considered to be of benefit because more regular hours are kept and a
suitable dict can be enforced. This improves healtl), attendance and
attentiveness in class and producing a higher standard of play in all games.
For instance, Woolver Stone Junior XV composed exclusively of boys who
had never p]ayed'Rugby before, yet won all ten matches in the first
season of its existence.

In these boarding schools, homework and preparations for lessons
can be properly supervised in classrooms, and this results in improved
academic performance. Boys whose parents vove not taking much interest
in their up-brinzing gain from being in the hands of properly qualified
and conscientious educators for two thirds of the yvear. While those who
caome [rom good homes still have their homes tor one-third of the year and
a good school for the rest of the time. (Kerr, 1960:220).

Due to their all-round nature of work, boarding schools produce
better school tca(:hc'rs than their day counterparts, because the duties

they perform are very challenging and inspiring.

2.9 Disadvantages of Boarding Schools

In spite of their obvious advantages, further extension of existing
boarding schools or the establishment of new ones i= bound to raise such
problems as:

The high cost of their maintenance - Boarding schools contribute sub-

stantially (more than 60 percent) to the total recurrent cost of education.

It has been argued that part of the money spent on the maintenance of
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such institutions could be more profitably used in other arcas of need
like - gelting mm-'e equipment for schools, building more classrooms and
more schools.

A major cause of the frequent unrest among students has to do
with their feeding and living conditions, This problem can be avoided
of a policy of having non bearding schools is adopted,

In some African countries for example Tanzania, hearding schools
are considered to be means of isolating students from the life of the
community 'whm'o the process of their adjustment 1o socicty becomes more
difficult later because of the privileges they hm.rt* enjoyed at school,
resulting in their in:lhilh.\: to appreciate the hard life of the common man
and the less privileged., (Ozigi and Ocho (1981).

Others argue that the boarding system was a heritage of colonial
education. Tt was initiated as an attraction for parvents to bhring their
children to school thereby relieving them of some of the financial burdens—
of educating their children. They feel that in present dav Nigeria, with
a teaming population of school age children one cannot operate. the colonia-
list system of education however success can be achieved threooh the
willing sacrifice and contribution of the masses particularly parents and
students. (New Nigerian 16th July, 1983).

Except in few cases like that of Zambia, boarding system encouraged
the concentration of schools in urban centres. This the svstem can cater
f[or a few in elite schools against the ever rising need for mass education.
(Nigerian Herald 15th October, 1983).

The review of related literature has provided the rescarcher with
ingsight as regards how boarding schools should he efferetively managed
towards realising worthwhile educational goals, A number of guestionnaire

items were drawn from the review, which enabled the investigator to make
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comparisons between the ideal and prevailing situations in the schools.
This consequently made it possible to draw conclusions based on the
research findings.
1
2,10 Summary

In thiﬁ'r‘hzlpf'(‘_r’ clis;:Ltssinns were centred around the Orpanization,
Administration and Functioning of boarding school system in Nipgeria as
well as lew other countries,  Briel Listory of hoarding school system in
the Nigeria's traditional societies, Quranic schools and in Voluntary Agency
Institutions have been examined. Also focus was made on the Missionary
Educational System in Northern Nigeria, as well as the Administration and
Management Systems of boarding schools after the defunct North Central
State Government's take over of schools from the misstonaries,

Other aspects included the administration of boarding schools in
Kaduna”(atsin:; States based on the prevailing svstems of some other
countrics like V.S, AL, Dritain and New Zealand. On this repgarvd certain
administrative roles and expectations of the school community and the
socicly were highlighted with relevant illustrations,  These include among
others - roles of the School Principal, teaching and non-teaching staff,
School Advisory Boards, Parent-Teachers' Agsociations and the general
community, in the-smooth and effective adminisiration of the school towards
worthwhile educational goals, Finally, problems, advantages and disadvan-

tages of the study were outlined,
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CHAPTER 3

RESEARCII DESIGN, METHOD AND PROCEDURES

3.1 Introduction

The study investigates the administration and functioning of
female boarding post primary schools in Katsina State of Nigeria. Under
this seclion, details of research design, methods and procedures of data
collection are indicated. Specifically, discussions are based on the
following sub-items viz - population, instruments for data collection and

methods of dota analysis.

3.2 DPopulation and Sampling Procedures

As at the time of this study, there was a total number of (8) female
post primary schools in the state in the 1989/90 academic session.
Henee the schools' prineipals, teachers, students and their parents/
puardians formed the population of the study. Considering the small
number of the schools, sampling was not required, therefore all the
eigh't boarding institutions were inveolved. Table 3.1 shows a list of the
female boarding institutions in the state. 'These schools are mainly of
two categories namely: Women Teachere Colleges and Girle Secondary
Schools, except in the case of Women Arabic Teachers' College Dutsin-ma

and Special Senior Secondary School, Sandamu, that have specialities in

Arabic and science subjecls respectively,



Table 3.1 ¢ List of Female Boarding Schoolsj Students and Teachers
population by 1990

: = { Total No
Sl sehool Location I‘gs;;:-blisht:d SEEEFI“‘f‘_c_ﬁ:
1. Women Teachers College Katsina 1963 178612
2; Government Girls Secondary School |  Malumfashi 1968 1400151
3 Government Cirls Secondary School Kankiya 1969 1298144
4, Women Teachers College Kabomo 1976 1130} 52
54 Women Arabic Teachers College Dutsin-ma 1982 11821 45
6. Government Girls Secondary School Jibiya 1982 1505( 50
T Special Science Senior Sec. School Sandamu 1983 17121
8. Government Girls Secondary School Mani 1984 1196] 27

Source:
pElonl 9 ok

Department of Planning, Research and Statistics, Ministry of
Education, Katsina State.

A combination of sampling techniques were used in the seclection of

sample for the study.

First, the study was designed to include all

school principals and the chairmen and vice chairmen of the respective

parents teachers associations of the B schools,

population of the mentioned categories were taken.

In which case,

Thus, the study

the whaole

included 8 school princinals, 16 parents teachers association (PTA) Executives.

-

Secondly, ateatificd sampling method was used in the selection of

-

samples from the teachers and students population respectively.

3.3 Instruments for Data Collection
Three main instruments were used to collect data in order to ensure

accuracy and validity of the information obtained.

(a)

(b)

(c)

Questionnaires

Obscrvation

Informal discussions.

These were as follows:
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3.3.1 Questionnaires

There W("T‘E-?_‘ three types of qestionnaires which werve administore.r.]
to the four groups of respondents. These are the "closed" type of written
questionnaires that contained the Likerts 5 pnint scale (see appendix).
Because the respondents differ in their status each. group was g.iven a.
specific types of questionnaires to respond to. For instance, the
principals and te‘a;:‘hm's responded to the same 1y].w ol ¢uestionnaires
because they are directly responsible for the management of the schools.
Thus their questionnaires contain the highest number of 40 items that
deal with‘variou-s__ aspocts of the school administration, students disci-
pline and acadcm-ic standards. There are however common items for all
the respondents espectally those related to students discipline and

academic performance.

3.3.2 Validation of Research Instrument

Some of the questionnaire ilems were drawn from the review 01':
related literature while others were based on the discussions held with
the Ministry of Education officials lik(; the Director of Schonls., Later
the questionnaires were forwarded to the rescarcher’s Supervisor who
approved most of the items. Finally, the instrument uscd for the study
was examined by the PanQI of Internal Supcervisors (at the proposal defence)
who found it appropriate for use.

3.3.3 Observation

| The researcher made a number of observations r;og'zlfdiﬁg the
general learning environments. For instance, the researcher went round
some of the stud.ents hostels, dinning halls and classrooms and h_af_l a
Vier on fhe- condi'tions of accommodation Taci]ities and infrastructures,
as well as the sanitation of the academic envir(:mments gencrally. Various

interaction among members of schools community were also noted especailly
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teacher-pupils interaction in the classrooms and the way the students
relate among themselves.

3.3.4 Informal Discussions

In addition to the question..rmires and obsefvéfions, informal
discussions were held with the respective principal and vice principals.
These discussions were meant to assist the researcher to cstablish a
rapport with the schools administrators. Some of the issues discussed
were those related to students' feeding, uniforms as well as discipline
and students attitudes to work. |

3.4 Method of Data Analysis

This study made use of the ordinal scale of measurement for the

.

guestionnaires which mean that the data were net normally distributed.,
ltence, only the non-parametric statistics was uscd for the analysis.

The assistance of a professional analyst was sought to compute
and analyse the })riﬁcipalé and teachers r_]l.wstin-nnai'ms using computers.
In this ]‘(‘.f_{;l]"d the two-tailed t-test was applied to test the six hypothesis
propounded Tor the study, as well as the significant difference in the
opinions of the respondents on the different variables at 0.05 (95%)
level of significance,

The sccond silafistical Lest uscd was the Mean Weighing which made
it possible to determine the I(:\.H?! of the respondents agreement or dis-
agreement on the respective variahles. For example, a mean of 1,00 to
¢.4 signifies simple disagreement while that of 3.4 to 4,4 inclicates.
general agrecmeﬁt. These Means are based on the scale of rating in the
questionnaire,

The third method used was the percentage ]n;or-mn.tnti.on analysis
aimed at testing the popularity of opinions of the respondents that is to

say, the higher the percentage the higher the number of respondents who



56

show agreemenl, neutrality or disagreement on the respective items.
3.5 Summary

In the lToregone discussions of this chapier, defails were given
about the methods and procedures of data collection and statistical
methods of analysing the data. All the ~isht schools were invelved
in the study. Selection of samples [rom the parent population was based
on the administrative functions and responsibilities of those selected.
They include school principsla and teachers, students and parents/
guardians. Research instruments used include 'closed' type of question-
naire item$ observation and informal discussions. The statistical methods

adopted were mainly the t-test, mean and percentages,
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CHAPTER 4

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

4.1 Introduction

This chapter deals with 1.hr' presentation, analysis and interpreta-
tion of the data collected through the use of the three sets of guestion-
naires. These questionnaires were administered to the four groups of
respondents, that iss Principals, Teachers, Parents and Students. As
can.be scen in the appendices, the first set of questionnaires was
administered to the principals and teachers; the second set was the
parents' questionnaires and the third was meant for the students. A
total of thr&;e hundred and thirty questionnaires were administered to
the students and three hundred and twenty two (27%) were collected.
One hundred and seventy four questionnaires were rveceived from the
principals and teachers out of the two hundred given to them, this
represents (B7%) return.  On the parents' part, cleven questionnaires
(68%) were returned out of the 16 sent to them.

The Principals and Teachers questionnaires were divided into four
broad parts dealing with variables related to school administration, stu-
dents' discipline, academic performance and the financial involvement of
fthe boarding school rsystcm respectively. The Parents and Students
instruments were divided into two main parts containing items relating
to students' discipline and parental/students involvement in the general
management of the boarding schools. Thus, the analysis of each set of
questionnaires was done separately. Discussions are however based on
the opinions of all the respondents.

Analysis of the Principals and Teachers rr-qpnn.-:‘r-r.q wns bhased on
the use of the two tailed t-test and ;1rithmvtic means. The t-lest was

used to ftest the six hypothesis of the study. In this regard, when a
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given calculated t-value is less than the t-critical value of 1.645 at a
given degree of freedom (df), then the hypothesis is accepted at a 0.05
level of significance.  Whereas if the given t-caleculated value is preater
than the t-critical value of 1.645 at a given degree of freedom (df) then
the hypothesis is rejected at 0.05 level of significance.

The Arithmetic mean ( X ) was used to determine the lovel of
respondents’ agreement or disagreement on the respective items. Thus '
a mean of 1.4 and lower indicates strong disagreement, that of 1.5 to
2.4 signifies simple disagreement.  Whereas a ‘nw:m of 2.5 1o 3.4 stands
for neutrality. A mean of 3.5 to 4.4. shows simple agreement and that

of 4.5 and above indicates strong agreement.

In the analysis of parents and students questionnaire simple per-
centages were used in each case. Discussions of results were based on
the general agreement or disagreement expressed by the respondents on

cach item.

4.2  HYPOTHESIS

This section deals with the presentation, analysis and interprefa-
tion of the 40 items in the Principals and Teachers questionnaire which
constitute the six hypothesis to be discussed. 'Ihe questionnaire, as
shown in the 3]1|1n'm-li.‘< is divided into four sections,  Fach of the see
tions deals with a factor related to the effective and efficient manage-
ment of the boarding schools towards the achievement of worth while
cducation | goals. These factors include those related 1o siudents' dis-
cipline, academic performance, school administration and finanecial
involvement of the schools.

The statistical method used in testing the hypothesis is the two
tailed t-test with specified degree of freedom [df]. Thus when the

t-calculated value is greater than the (-critical value, the hypothesis is
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accepted at 0,05 level of significance respectively.

4.2.1 HYPOTHESIS ONE

HO, =

There is no significant difference in the opinions of principals and
teachers with l'uéurds to the effect of boarding school system on the
moral standards of the students within and outside the schools. Table
4.1 illustrates the results of testing this hypothesis.

Table 4.1: Principals and Teachers views regarding the moral

standards of the boarding studenis,

Respondents N| DF| X SD SE t-:-: | I_’ —:rit‘_‘
Principals 7 15.43 | 3.51 .l.3- .

____________ [ 171 1.22 | 0.27| 1.645
Teachers 166 13,78 3.65 0 0.28

As indicated in the !;1]1]1\ above, the calenlated t=value of 1,22 is
obtained, whereas the t-critical value of 1.645 is tabulated at 0.05
signilicant level v:vith 171 degree of [reedom.  Since the t-caleulated
value is less than 1I1;\ t=critical value, the hypothedis which states that
there is no differences in the opinions of principale and teachers
regarding the effect of the boarding school system on the moral stan-
dards of the students is retained at 0.05 significant level.

This means that, the four items (items 1-4) of the questionnaire,
which make up this hypothesis have all been supported by the respon-
dents.  Considering the first item for instance, it shows that both
principals and teachers have generally agreed that boarding school
system have ‘minimized the issue of immorality such as illegal pregnancies

among female students.
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This general agreement may be due to the respondents' feeling ”'I«'.it
there are less ('.:1505 of pregnancies among female siudents than before,
specifically when the schools were operaling the day school system.
However, it is important to realize the fact that such minimal cases of
pregnancies among boarding students nowadays is not enough guarantee
to say that the students no longer indulge in sexual misconduct. Never-
theless it is possible that they avoid the risks of getting pregnant
through the vse of various family planning methods like contraceptives,
especially now that the individuals level of awareness is daily being
improved by rapid technological development.

I is also possible that even when the students become pregnant,
they may not be easily identified because of rapid increase in students
population, which makes it very difficult for the school anthorities to
arrange for regular medical examinations of all the boarding students.
Such over population also makes it impossible for the people in-charge
(Matrons, House mistresses and Form Master/Prefects) to have close
observation of the individual students in this regard. All these providt;
enough chance for the students to even abort such pregnancies unnoticed.

Item two states that with the constructed walls around the female
boarding schools thé problem of students' sneaking out of the school
compound without permission have been completely eradicated.  The
principals' and teachers' responses correspond with the parents view on
the issue, possii)ly because they feel that there are few cases of irres-
ponsible acts like sneaking, since the students do net easily gel access
to the outer environment as it used to prevail when the schools were
merely fenced with barbed wire.

It has been observed that the high wells around the schools serve

as barriers between the school and the external environment. Hence the
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walls provide additional security to both teachers and students, in that
the boarding students are less exposed to public attraction, but with
the wire-lfencing around the schools, it was quile casicr Tor the stl.éents
to leave the school compound without permission.

On the issue of truancy and lateness, (item three) the Principals
and Teachers just like the parents and students share the same view that
cases of students' truancy and lateness to school have greatly reduced
with the re-introduction of the boarding school system.

Boarding students anlike their day counterparls, arve opportuncd
to be under constant and closer supervision of both teaching and non-
teaching staff as well as school prefects who are responsible for check-
ing and monitoring the students in various s hool programmes. For
instance, house mistresses and matrons ensure that the students leave
their dormitories promptly in order to attend to their lessons, games
and other school activities punctually.

Regarding item four, the principals and teachers just like the
parents/guardians may show support for the ideis of phasing out the
visiting days for many reasons. Perhaps the system contributes to
further disciplinary problems like un-healthy competitions and stealing
among students, since in most situations the school authorities find it
difficult to control and monitor visitors movements within the schools
due to their mass number. This makes it possible for even the unautho-
rised visitors to trude into the schools and provide the students with
unapproved materials like electric gadgets, expensive materials, large
amount of money and provisions.

4.2.2 HYPOTHESIS TWO

HOZ

There is no significant difference in the opinions of principals
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and teachers regarding the effect of the boarding school system on the.,
general discipline of the students.  The table below indicates the
t=values of the hypothesis testing.
Table 4.2: Views expressed by Principals and Teachers on

the general discipline of the boarding students.

Respondents N DF X SD SE | t-cal P t-crit
Principals 7 21.71 | 3.55 1.33

164 N.12 0.91] 1.645
Teachers 159 21.55 | 4.96 0,39

Table 4.2 indicates that the observed t-value of 0.12 was calculated
and a critical t-value of 1.645 was tabulated at 0.05% level of significance
with 164 degree of freedom. In this case, the calcnlated t-value is less
than the critical t-value, therefore the null hvpothesis is refained at
0.05 level of significance. This result shows that 41l the five items
which made up the second hypothesis have been accepted by the respon-
dents. These items are considered one by one in the discussions that
follow:

Item five of thr'* Principals and teachers' questionnaire which is the
first of the secmyd hypothesis indicates that it is eusier to control
students under the boarding system of education than in the day school
system. The preference of boarding school system over the day system
on this regard could be because the principals and teachers can guide
the students through acceptable norms and values of the school commu-
nity without external interference from the society.  In hoarding schools,
students are being guided by more established rules and regulations

than in the day schools. For instance, with the help of various
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channels of communications like schools bulletin boards, general assembly
and organized meeting, students get adequate information about various
school activities and schedules, which they are expected to abide by.
Whereas in the day system of education, the few rules and repulations
set by the schools often conflict with more established ones set by the
home. This makes it difficult for the school to have adequate control
of the students interms of physical appearance and hehaviour, as well
as attitudes towards school activities.

The principals and teachers' responses tally with the views
expressed by parents on the issue of whether parents play important
roles in the general discipline of their daughters in boarding schools
(item six). This issue is fully discussed under the first part of the
parents data. However it is important to add that parents may also be
required to show concern and appreciation towards any possitive contri-
butions made by the students or the school authoritics, gearing towards
effective socialization of the children, For 1n5lar1C(:; parents could
encourage their children to participate more actively in educational com-
petitions such as Arts and Science ;?xhihitions. Queezes and debates
especially when the parents give audience to such activities and provide
parental advice or material and or financial assistance.

The seventh item states that boarding students are highly disciplined.
The respondents agreement on this statement may be to some extent when
the boarding students are being compared with their day counter parts,
as the case in item five. Boarding students may have fo conform to the
school norms since they are within the sytem most often. It is there-
fore the schoals that determine the behaviour of the students who are
being trained in the system, and for them to be acceptable members of
the boarding school system they have to meet up with expectations of

the schools.
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Similarly the respondents share common view of disagreement on
the 9th item which states that boarding students hardly abide by school
rules and regulations. This item has some relationship with the previous
item, thus it means that both the principals and teachers felt that the
students usually abide by school rules and regulations. It is possible
for the students to be law abiding depending on the leadership style
that prevail in the school, the leadership qualitics of the principals and
the type of support accorded to him/her by the members of the school
community .

However, there is significant difference in the opinions expressed
by principals and teachers in respect of the 9th item where the princi-
pals and teachers have x of 1.857 and 2.34, respectively; with calculated
t-value of 1.74 and t-critical value of 1,645 with degree of freedom 172
at 0.05 level of significant, (see appendix iv). This shows divided
opinion on whether or not most of the boonrding students are rude and
disobedient to staff. This response contradicts the respondents views
on related items (7th and Bth items) already discussed. 1t therefore
signifies that the students are sometimes rude and disobedient to their
staff as against the students' personal view on the same issue. This
item is further discussed under the first part of the s-tudents‘ data.

There is also a significant difference in the opinions of the two
groups of respondents as regards item ten, which suggests that cases
of students riots are minimal in the boarding schools, The Appendix
further illustrates that the principals and teachers hive a mean value
of 4.286 and 3,818 respectively, while the degree of frecdom is 170, the
calculated t-value is 238 and the ervitical t-value of 1T.64% a1 0,05 sipni-
ficant level. .‘\nutl.lcr analysis on the same item reveals that about 70%

of the students have expressed positive view, while about 20% indicated
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negative opinion réegarding the statement. Generally speaking, it shows
that, students riots still prevail in boarding schools, However, it does
not necessarily mean that riots take place in female boarding schools,
but possibly in similar institutions like Federal Government Colleges and

Unity schools in the country.

4,2,3 HYPOTHESIS THREE

Il().;

There is no significant difference in the opinions of Principals
and teachers as regards the effect of boarding school system on the
students involvement and achievements in academic and none academic
programmes of thr;ir schools,

Table 4.3: Principal and Teachers views regarding the

boarding students' involvement and achievement

in various school programmes.

Respondents N DF X SD SE t-cal P t-crit
Principals i 11,86 1.46 | 0.55

| 173 3.34 | 0,012 | 1,645
Teachers 167 9.93 2.06 | 0.16

The above table shows that the respondents, views concerning
the four items which constitute the third hypothesis tend fo differ signi-
ficantly.

However, considering the opinions expressed on item eleven,
regarding whether the boarding school system enables the students to
take active part in extra-curricular activities of their schools, the prin-
cipals and teachers share similar views on the statement with means of

4.14 and 4,126 respectively, (see appendix iv).
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Boarding students are expected to participate more actively in
extra-curricular activities like games and sporis, as well as organized
clubs and society meetings mainly because basic sporting facilities like
games fields and halls are provided for in the hnarrﬁ.ng schools, in
order to take care of students interest and skills,  ldeally speaking
therefore, bnardi'ng students may spend their leisure time on games and -
sporting activitics for relaxation and physical fitness towards better
academic performance, Over the years, governmenis have taken special
interests towards promoting sporting activities through organising games
and sports competitions among schools, and Fducational Zones.  Students
may consequently take interest in this respect so as to bring fame and
honour to themselves and to their respective schools.

On the issue of the extent to which the boarding school system
encourages high academic achievement among studeits (item 12) the
principals and teachers have a means of 4.429 and 4.317 in each case.
This result indicates insignificant difference in the opinions of the res-
pondents on the statement. 'The principals and teachers have exprssed
the same opinion on item 13 which states that boarding students perform
very well in classwork, assignmeﬁts and examinations. This may be due
to the items' close relationship. The principals and teachers general
agreement on the idea contained in item 13 also corresponds with the
parents and students view over the issue, even though the students
seem to have the highest score of 93%.

Principals and teachers may expect better academic interests and
performance among boarding students basically because even psycholo-
gically the students' minds are more prepared towards academic achieve-
ment than day students. This could be attributed to the organized and

routine programmes of the boarding schoals which are often enhanced by
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schedules and time-table systems. So long as the students remain in
the schools they become acquented with the schools values consciously
or otherwise. For instance, they voluntarily respond to dinning room
bells, get used to the daily lessons and preps time table, become fami'liat:
with their teachers' interests and dislikes as well as how to find and use
the library books. These and many other instances could be factors
responsible for better academic performance of the boarding students.

Nevertheless, the Students' Results in the Final Examinations for
1988 and 1990 :m.shuwn. in table 4.4, were as follows:

Table 4.4: Teacher Training and Senior Secondary Certificate

Examination Results for 1988 Academic Session.

! 1988  Result English Language
Schools - '
Total No. of | Credit Credit
Candidates | Pass |Pass| $Pass | Pass | Fail {%Pass
W.T.C. Katsina 148 T 30 25% f 2h|17.6%
wW.T.C, Kabomo B67 38 136 20% 47 185 [20.6%
W.ALT,.C, Dutsinma 53 9 14 143.4% 3 8 (27.3%
4 Credits Pass
and above
G.G.S.S. Kankia 156 10 6,4% 3 1531 1.9%
G.G.S.S. Malumfashi 130 5 6.5% | 13 117 | 10%
G.G.S.S. Jibia 136 7 9.5% 7 129 | 1.2%
G.G.5.5.5. Sandamu Hh5 b Q.E‘:‘; 5 60| 7.6%
*GIGOS'S' Mani = - - - — -

Source: Katsina State Ministry of Education, Department of Research,
Planning and Statistics.

* Newly Converted Secondary School.

On the other hand, the views expressed by the respondents on the
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14th item tend to differ very significantly, considering t’h(- means of
3.57 and 1.659 obtained by the principals and teachers respectivel ly.
The item states that boarding school system trains the students to be
lazy.

From the table above, it can be deduced that the academic stan-
dard of the boarding students is relatively low, especially among the
Senior Secondary Students whose overall pereentape Pass in the §.8.0.
Examinations (for the respective schools) is less than 10%. Also looking
at the Students results for English Language, it is evident that the
Students have problemswith the Language considering their woeful fai-
lure on the subject. For example students of Government Secondary
School, Kankia could only make 1.9% pass in English Language. Such
poor results are most likely to aflfect the Students academic performance
generally .

Similarly, a summary of theoverall students results (including the '
boarding students) in Senior Secondary Certificate Examinations (S.S.C.E)
for the 1990 academic session in respect of Katsina State indigenes with ’
five or more Credits reveal as follows:

Table 4.5: Summary of S.5.C.E. Results for 1990 According to

the Respective Educational Zones.

S/No| ZONE No of Regis- | No of No of Regis-| No of % %
tered Schools| Recor- | tered Stu- sucecess—|
ded Aerits ful Stu- Zonal| State
Schools dents
1. Katsina 07 3 1,072 27 4% 1%
D Daura 14 6 774 28 0.3%| 0.1%
3. Dutsin-ma 09 2 600 02 1% 0.2%
q, Malumfashi 10 f RR9 06 3% 1%

Source: Ministry of Education, Katsina State. Department of Research,
Planning and Statistics.
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In essence, the table above as well as tal;]c 4.4. show unsatisfac-
tory academic standards among the Students of Katsina State generally
and particularly among the boarding schools,  They in turn scem  to
contradict with the principals, teachers, parents and students views
that the students perform very well in Classwork, Assignments and
Examinations. If at all the students demonstrate positive effort in their
classworlk and assignments, such effort would have been reflected in the
Final Examinations.

Boarding students could be viewed as lazy when they fail to direct
their efforts towards the realization of school objectives or goals, like
satisfaclory results, and good conduct. [t may take the form of students'
display ol non-challant attitude to school work or deliberate refusal to
carry out essential assignments like compound cleaning. However, the
stated weaknesses notwithstanding, students who take active part in
cultural dances, drama and sports for instance, muy not be considered
as lazy.

4.2.4 HYPOTHESIS FOUR
HO4

There is no significant difference in the mean views expressed by
principals and teachers with regards to the roles played by the State
Ministry of Education, parents, school administrators, teachers and pre-
fects in the effective management of the boarding schools.

Table 4.6: Views expressed by Principals and '.I'eachers regarding

the roles of the society and school community in the effective management

of boarding schools.
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Respondents N| DE X SD SE t-cal P | t-critical
Principals 7)1 172 13.00 1.63 | 0.62 n.48 0.66 1.645
Principals 167 12.00 | 2.26 | 0.18

Principals 71 170 | 10.29 | 2.06 | 0.78 0.31’ 0.76 1.645
Teachers 165 10.03 3.04 1 0,24

Principals 70 171 | 13.71 | 2.14 | 0.81 1.04 0.33 1.645
Teachers 166 14.60 | 3.45 | 0.27

Principals T 171 16.43 a3 .90 0.39 0.71 1.645
Teachers 166 16,07 | 3.36 | 0.26

The table above indicates the various administrative duties discharged
in boarding schools as expressed by the respondents. 1t illustrates that
the fourth hypothesis is divided into four sub-hypathesis because it
contains many variables that have to be grouped into parts for easier
discussions. Based on the t-test results all the sub-hypothesis are
retained since th(; t-caleculated values of 0,46, 0.31, 1.04 and 0,39 are
less than the t-critical value of 1.645, with 172, 170, 171 and 171 degrees
of freedom (df) and at 0.05 significant levels respectively. This means
that all the 17 items under the main hypothesis have been agreed upon
by the respondents.

Ttem 15 is the starting point of the fourth hypothesis
and it required to find out whether or not the hoarding school system
should be continued in Katsina State of which the yvespondents expressed
mutual agreement. This implies that the school principals and teachers
just like the parents and students are in suppdrt of retaining the board-
ing school system.

Boarding school system may be preferred by the school community

for many reasons., First, Educational Policies are likely to be more



71
successlully implemented when both teachers and students are within
the same learning environment., Taking the continuous assessment
system as an important aspect of the national pelicy on post primary
education for instance, teachers of boarding schools may provide more
realistic information ahout the students' academic performance, motor
skills, physical and psvchological developments since they have regular -
contacts with the students in the classrooms, dormitories, play grounds,
libraries or dinning halls, Secondly, the school administrators are
directly rt'sp:_msi-hlt‘ for the overall discipline of the students which
enables them to take appropriate disciplinary action like corporal punish-
ment, detention and others against defaulting students without unnece-
ssary i:\lc:‘l-uptiq;tn from the society. Hence permanent solutions to dis-
ciplinary problems such as truancy, stealing, bullying could probably
he solved with the boarding school system.

The general support expressed by the respondents over the 16th
item also corresponds with the parents and students views respectively.
Thus all the respondents in this study seem to agree with the idea that
the society appreciate governments' effort for re-introducing the board-
ing school sx_'ste‘rln in Katsina State. Further discussions are made in
the second part of this section.

The Principals and Teachers expressed similar opinion on the posi-
tive contributions made by the prefects towards good management of the
boarding schools (ltem 17). This could be due to the varied administra-
tive responsibilities the prefects carry out especially after school hours.
Such students are expected to protect the general students' interests
by adequately representing them in decision making on matters affecting
their welfare such as food, accommodation and other essential services.

At the same ftime, the prefects need to co-operate with the school
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administration in terms of successful management of the institutions
generally. It is therefore almost impossible for any school system to
funetion t‘fl’vrii\rt‘l;( without any organized syetem of students' leadership.

There is however, considerable differenccs’ of opinion between the
two groups of respondents on item 18 which suggests thal teachers
display good examples to the studenls in terms of personal appearance
and general behaviour. In this regard, the principals and teachers
have mean values of 3.429 and 4.036 respectively. This signifies that
principals hold nentral view while teachers have positive opinion on the
statement.

With the societal persistent opposition over the short school uniforms
of female studpnt:a" in the last five years, teachers may have to conform
to the approved mode of decent dressing at least within the schools.
From the educational point of view also, teachers are supposed to display
good examples to.the students in respect of dressing and acceptable
behaviour. Nevertheless, in extreme cases teachers may not have to
adopt to the socio-cultural norms of a community especially in situations
where teachers have different societal/cultural background.

The two groups of respondents seem to express neutral views on
-lt(‘l:‘l'l 19 which points out that students under the authoritarian leadership
style are highly disciplined: considering the means of 2.57 and 3.23
scored by the principals and teachers respectively.  Authoritarian leader-
ship style may fail to favour boarding school system in many ways.
Perhaps the coercive and forceful attributles of the leader may create
tension and agression among the school personnels including the students,
and this can eventually hinder effective teaching results, in respect of
students achievements in various school activities. More often, students

under the aunthoritarian leadership style may display more of unruly
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behaviour than orderliness since the leader miay possibly suppress the
students feelings (for too long) and completely eradicate their initiative.
In the end the individuals could resort to rampage and riotse thus des-
troying and damaging government and public property, which the board- .
ing system of education is expected to guard against,

The respondents however seem to differ in their opinions in respect
of a similar item, (Item 21) which indicates that studen?s under autocratic
school climate achieve high standard in their academic work. In this
regard the principals' and teachers have means of 3.857 and 3.14
respectively., This signifies that while the principals' scores show posi-
tive view, that of the teachers indicate neutrality.

There may be need for school administrator to have good control
of the students, and exercise his legitimate authority on the teachers in
order to make them dedicated towards goal achievement, such ns excellent
performance in examinations. School yrules and regulations may have to
be made to promote acceptable behaviour and sense of hardwork consi-
dering the general luke warm attitude of teachers and students in the
discharge of their respective primary duties in the schools.,

Looking at Item 20, the principals and teachers seem to generally
agree on the idea that students under a democratic leadership style are
more disciplined, giving their mean scores as 3.857 and 3.62 respectively.
Democratic leadership style may be preferred by a school community for
a number of possible reasons. First, from the theorctical view point,
school objectives/goals are easily achieved because individuals skills,
talents and r.'.xpm'i{-.ncu are being utilized to the maximum through active
involvement and participation in various school programmes. Secondly,
since both teachers and students are involved in decision making, the

-

democratic leader is most likely to instill permanent discipline among
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hoarding students bhecause they have to follow the rules and regulations
set by them,

The respondents have further expressed positive views on the next
three related items (Items 22-24). For instance, the principals and
teachers scored a mean of 3.714 and 3.73 respectively on the idea of
proper supervision of students during preps, (item 22), while they
scored mean values of 4,429 and 4.293 on item 23, and 4.571 and 4,108
on item 24 respectively. These scores show that the lrespondents have
generally agreed that the boarding school system promote better teacher-
pupil interaction; as well as enables the teachers to organise remedial
classes for the students. However, it is worth noting that the prin-

cipals seem fo have strong agreement on item 24, considering their mean

value of 4,571,

Teachers and prefects can possibly organize hitch-free-study periods
for the boarding students because in most of the schools, majority of
the teaching staff reside in the schools' compounds. This makes it
ecasier for duty teachers to supervise students activities like games and
preps after school hours,

Similarly, the daily increase in staff-strength and students' popu-
lation makes it pnssii)lc for the school authorities to also increase the
number of stafl and prefects for the daily school duties bascd on a
comprehensive duty-roaster. These factors can also serve in other
related situations like promoting better teacher-pupil interaction and
organization of remedial classes for the students.

Further analysis reveals divided opinions of the respondents on
[tem 25. In this c¢ase the principals and teachers have mean values of
2.000 and 2.69 respectively. This shows that the principals share nega-

tive opinion, while teachers remain neutral on ‘the idea that teachers of
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boarding schools lack enough time to adequately prepare for their
lessons due to their engagement in other cxtra-curricular activities.

Teachers may have extra time to prepare well for their proceeding
leesons even during school hours since they could have free periods
in between their respective lessons.  Also after school hours, when the
teachers are not in charge of routine activities of the school they may
use their leisure time to mark students' assignment as well as make
lesson notes. Furthermore, teachers can possibly use the holiday
period to properly organize the scheme of work and all the possible
lesson plans before a new term or session begins,

There is however a general consensus of opinion between the two
groups of respondents concerning the next two related items (items 26
and 27). This is fo say that the principals and teachers have generally.
agreed that the fninistry of education, society members and Parents
Teachers Association (P.T.A) of the respective schools co-operate with
the boarding schools and provide moral, financial and material supports
in running the institutions. ‘

Female eduecation seems to be receiving considerable attention from
both the government and society members. For example, the rate of
pre-mature withdra‘wal of female students (from schools) for early
marriage has drastically reduced possibly because the level of parents'
awareness on the importance of their daughters' education is daily
increasing. This may therefore be responsible for the immense contri-
bution of the P.T.A. towards the successful management of the boarding
schools. For instance, the association has engaged in the construction
of important huilding structures such as wall-fenee, pit-toilets, mosques
in the schools, as well as provision of vehicles to ease transportation

problems.
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Other service organizations in the society also offer very useful
services to the schools. For instance, government hospitals provide
the students with free medical services, Ministry of Works helps to
repair school vehicles, Witer Reard, provides the schools with water-
tankers in cases of water shortage. Furthermore, the schools'

Advisory Boards come to the aids of respective schools in difficult situa-
tions like settling disputes with members of the society as well as
solving prevailing disciplinary problems of the Schools.

Items 28-30, mainly relate to financial management of the boarding
schools, in which the respondents seem to p,m:mrally agreec upon, This
is to say that the principals and teachers support the idea that the
governments' expenditure over the maintenance of bearding schools is
very high, even though they accept that students' school fees help
greatly in students' maintenance, yet according to them the boarding
school system is very economical to parents. Thus, boarding schools
seem fo serve as means of relieving parents from financial burden in
respect of students' feeding, medication and accommodation among others.

Item 31 have some basic relevance with the last 3 items just dis-
cussed, because it provides solution of reducing expenditure on students'
feeding. On this h-asis the principals and teachers expressed general
agreement over the idea that boarding schools where possible slhould
establish agricultural projects like farming and poultry in order to
achieve a measure of self-sufficiency on food stuff.

4,2.5 HYPOTHESIS FIVE

HO,

There is no significant difference in the opinions of principals and
teachers as regards the statement which suggests that the availability

of basic learning facilities promote condusive atmosphere for learning.
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Table 4.7: Principals and Teachers' view on learning

facilities of boarding schools,

T ——— R —

Respondents N DF X SD SE t-cal t-crit

11.43 2.51} 0,95

-d

Principals

170 n.38 0,38] 1.645
Teachers 165 12.38 4.54] 0.35

From the illustrations in the table above, the t-calculated value of
0.94 was obtained and the t-critical value of [.645 was tabulated at
0.05 level of significancr; with 170 degree of freedom. Based on this
the t-calculated wvalue is less than the t-critical value, hence the nuil
hypothesis is retained at 0.05 level of significance.

This means that the respondents share the same views over the
four items (items 32-35) that make up this particular hypothesis. The -—
items affect the availélbilitv and effective usage of basic boarding and
learning lacilitics in the schools under study. Averagely, the principals
and teachers seem to either express general agreement or neutrality
over the four ifems. For example, the 32nd item suggestis that students'
hostels and classrooms are adequate and they provide condusive atmos-
phere for learning. In response the principals and teachers have mean
values of £.00 and 2.89 which denote negative and neutral views respec-
tively. Similarly, on the question of whether or not other basic learning
facilities such as libraries, laboratories and teaching equipment are
sufficiently provided in the boarding schoolss the principals and teachers
score means of 2.286 and 2.76 respectively. This shows that the two
groups of respondents share negative and neutral views on the idea
respectively, Based on the available results, the analysis indicates that

boarding and learning facilities are not sufficiently provided in the
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boarding schools.

Inadequacy or shortage of school facilities could be due to several
factors such as over pnp.ulntion which can result to over congestion in
classrooms and hostels. Others could be misuse or wastage of available
resources,

Tables 4.8, 4.9 and 4,10 provide further information about the
classrooms accommodation, the students population and staff in each of
the 8 schools for the years covering 1988 to 1991 as shown in Tables
4.8 and 4.9,

Table 4.8: Students-Teachers' Population versus Number of

classrooms for the Respective Schools from 1988 to 1991.

Y EARS
1988 1989 1990 1991
SCHOOLS e L e -

S/No STDS|{ Techq No [STDS [ Teac—|{No |51 DS lcuc-] No |STDS| Teac4 No
ing | of hing | of hing | of hing | of
staflf| cls staflf|cls slaff] vls staff| cls

. |W.T.C. Katsina 1340 53 301 1555 Bl |36 18241 95 38| 1786/ 85 |33
2, [W.T.C, Kabomo 2146 24 | 36] 1956 46 {30 1009 37 271 1430 52 |32
3. [W.ALT.C D/ma 1141 23 141 -~ 980 29 [ 16| 1137 35 171 1182 45 |18
4, | G.G.S.S. Kankia [1120 27 | 28] 1112| 52 |27 1224 46 | 26| 1298| 44 |28
5. | G.G.S.S. M/Fashi| 1784 28 | 25| 1159 54 |24 1405 47 | 26 1400f 51 |26
h, | G.G.5.5. Jibia 1003 21 14} 1310 14 18] 1525 50 18| 1505 50 25%
T | 64G.5,5.8, 606 | 15| 8| 555 18 (12| 888 25 | 17| 1m| 21| 7
Sandamu

8. 3.G.8.5. Mani 168 12 B 379 19 |10 934 19 161 1196 27 | 26
Source: Katsina State Ministry of Education, Department of Planning, Research

and Statistics.

From the table above, the following analysis was made in terms of the

students teacher ratio and average number of students per class, in each

of the eight schools.
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Table 4,0 . Teacher-Students Ratio Verause Averape Nomher of
Students Per Class hetween l"'éﬂ to 1991.
1T 1 yEars -
1988 _ 1989 | 1990 | 1991
SCHOOLS Teacherd Average |'Teacher} Aver- |Teac-|Aver- |Teac] Aver-
Stds' No of Stds! age No|Stds lage No | Stds|age No
Ration | Stds Per| Ratio |of Stds| Rati.|of Stds| Rati| of Stds
Class per Cls per Cld per Cls
1 e 1o 1
L.[W.T.C. Katsina 24 43 19 43 19 48 21 54
2.|W.T.C. Kabomo 89 59 47 65 27 37 27 44
3.|W.A.T.C. D/Ma 49 81 33 61 32 b 26 b5
4.1G.G.5.5. Kankia 11 40 21 41 2h 475 29 16
5.]G.G.S.S. M/Fashi | 63 71 21 18 29 54 27 53
6. G.G.8.8. Jibia 47 71 29 i 30 84 30 100
Tl GG 88885
Sandamu 40 75 30 46 35 52 8 24
8. G.G.5.5. Mani 14 2l 19 37 49 LH 44 1
Table 4.10: Total number of class streams and students population
in each of the schools at 1991,
CLASSS STREAMS
Name of School Tunior Scc. Senior Sec. T™: T Total No. of
‘ 1] 2 ; 1 2 3 'l'nalq Students
.| W.T.C., Katsina B8] 6] 10 3 3 3 33 1786
2. W.T.C., Kabome 8 8 8 3 A 3 32 1430
3. W.A.T.C. D/Ma 3 4] 4 3 2 2 18 1182
4. | GGSS Kankia B 7] 5 3 3 2 28 298
5.1 GGSS M/ Fashi 3 q 3 5 6 5 26 1400 T
6. GGSS Jibia 4 3| 2 2 2 2 15 1509
T.| GGSS Mani R 1 4 3 3 4 26 1108




80

The table above indicates acute shortage of classroom accommoda-
tion in some of the schools. For ?nstanCP. Government Girls' Secondary
School Jibia, which_is a Unity School meant for the Exchange Programme,
has an average of over 100 students per class, while Women Arabic
Teachers College Dutsin-ma has about 65 students per class.

As regards the extent of effective and efficient utilization of the
available teaching/learning equipment (item 34) the respondents appear
to be neutral considering their mean scores of 3.29 and 3.389 respectively.

However, the school principals seem to express positive view on
item 35 which suggests that students make efficient use of dinning halls
under the supervision of boarding school s;tnff-:md prefects, with mean
score or 3.857. This positive view may be related to the factors dis-

cussed under item -22-24 of the lourth hypothesis.

4.2.6 HYPOTHESIS SIX

H06:

There is no significant difference in the opinions of principals and

teachers as regards the effect of effective leadership in (boarding)

School Administration and the achievement of school goals and objectives.

Table 4. 11% Principals and Teachers' views on leadership in

Boarding School Administration.

Respondents| N DE| X SD SE t-cal P t-crit
Principals 7 23,00 | 4.32 [ 1.6

163 ’ 1.03 | 0.34 | 1.645
Teachers 158 | 24,73 | 4.76 | 1.38

According to the illustration on the table above, the t-caleulated

vaiue of 1.03 was obtained and the t-critical value of 1.0645 was tabulated



81

at 0.05 significant level with 163 degree of freedom. Based on the
computation, the t-calculated value is less than the critical t-value,
hence the null hypothesis is accepted at 0.05 level of significance,

This analysis reveals that the two groups of respondents have
expressed general agreement on the five items that make up the sixth
hypothesis. These items include:

Item 36 which states that teaching and non teaching staff of the
boarding schools carry out their assignments effectively.

There are several factors responsible for individuals dedication to
work, and in the case of boarding schools, it could be as a result of
the students' keen interest or anxiety to learn, as compaired to their
day counterparts. Leadership style is also likely to influence staff
performance, for instance a democratic leader can get the best from his
staff in respect of making them use their talents, skills and knowledge
voluntarily .

Item 37 Teachers are well motivated to perform their duties
deligently through regular promotions and provision of other incentives
like good housing accommodation and prompt payment of entitlements.

The creation of Katsina State in 1987 has made it possible for many
government sectors including the state ministry of education to settle
outstanding salary/grant arrears to their personnel, as well as made
payments of various loan schemes such as housing, furniture and vehicle
loans. Perhaps that is why the principals and teachers gave positive
response to the item.

Item 38 Staff are adequately trained on their job through in-
service training programme, organised seminars, workshops and conferences.

In the last [ive years various slate governments along side with

teachers associations like the Nigerian Union of Teachers (NUT) have
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stressed the need to have qualified teaching pe'rsonnel in our primary
and post primary schools, in order to improve the deteriorating educa-
tional standards in the country. Consequently there has heen mass
training of teachers (especially through correspondent courses) organised
by various educational sectors such as UUniversitics, Tnstitites of Educa-
tion and Nigerian Teachers Institutes (NT]), May be these are some of
the reasons why the respondents expressed general agreement on the item.

However, statistical information about the qualifications of teachers
for the respective schools as at 1991 academic session reveals that most
of the teaching staff of the female institutions are holders of Nigerian
Certificate in Education (NCE). Also a considerable proportion (about
13%) do not possess the teaching qualification. Table 4.9 provides
further illustration on this regard.

Item 39: School records on students' performance, hostel and
classroom attendance as well as general behaviours are properly
utilized and maintained.

The New National Policy of Education hos placed great importance
on Continuous Assessment System of almost all the school activities the
students engage in. This has possibly made it necessary for the board-
ing schools in particular to properly use and maintain school records
in respect of their own performances as well as those of their students,

Item 40: Boarding students keep their hostels, classrooms and

surroundings clean and tidy.
The principals and teachers general agreement corresponds with
the students response on the same item as discussed in the 3rd part of

this paper. ‘
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each school as at September, 1991,

"SCHOOLS

*Information not obtained.

1 is worth metdioning here that, even thoupl the {otal number of

~ teaching staff for the respective schools appear to be adequate, yet

most of them are not qualified enough to teach in Post Primary Institu-

tions particulorly at Senior Secondary/Teacher Training School levels.

Hence, the low levels of teachers qualification can as well be said to be

a contributing factor towards the deterierating academic performance

among the students,

4.3 Parents' Data

The parents' questionnajve consists of Fiften {158) items which include

statements about the functioning of boarding schocl system among female

post primary schools in Katsina State.

This section is divided into two

parts. The first p.rt contains eight {8) items and reqgnires parents'

Cateogorics wice WTC WATC | GGSS GGHS GGSS ] GGSS (GSS
Katsina | Kabomo | D/ma [Kankial M/Fashi | Jibia [SandamulMani *

Graduate

Plus Qua- 13 14 12 9 5 R 4 -

lification

Graduate 10 10 1 4 “a2 6 11 -

N.C.E 51 20 22 26 19 3 2 -

Others 1 b 10 b 6 ‘5 | -

Total 85 50 45 45 42 50 18 -

Source:  Katsina State Ministry. of Education,



84
views on issues 1_-1-]:11i1'u_; to general discipline of the schools.  The
second part deals with parents' involvement in the management of the
boarding schools as regards various school activitics, such as students'
maintenance, financial n.&:.t:i.m;l.urn and moral support. The items are

illustrated in the tables and discussions that follow.

4.3.1 General Discipline in the Boarding Schools
Item one of the questionnaire reqguired to find out whether or not
the boarding school system among female post primary schools was

"mavements of female students to and from

inttiated to minimize the "froe
their respective schools. As indicated in table 4, I3 all the parents
(100%) agreed with the statement. Thus generally speaking, all parents
support the idea that boarding school system helps in the curtailment
of female students' movements,

There are several reasons why Boarding Schools may be preferred.
First, parents have strong opposition towards their daughters' expasure
to societal harzards while attending the day schonls.  Prehably parents
fear that female day students can get involved into sexual Iaxity with
their male counterparts or men within the s:ucic;l.y; or they can be intro-
duced to other n%isch{ieves like stealing and smoking. Secondly, accord-
ing to the socictal norms and values, when female children reach the
puberty stage (rl.lsually between the age of 14-18), their movements are
expected to be curtailed, otherwise they should get married. This
factor also has Islamic religious binding. Islam being the pre-dominant
religion of the society stipulates that parents should give out their
daughters for ma'r.riap,e when they are matured, and or restrict their
movements until they get married.

Item 2 was meant to find out the extent at which the boarding

school system has reduced the alleged prostitution among female students
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Table 4.13: Views expressed by Parents on the General Discipline among Female

Boarding Schools in Katsina State.

. Strongily | Strongly
List of Items Agreed | Agreed | Neutral | Disagreed! disagree
5 BENEEE % 2 % H 5
1.| The present hoarding school system was initiated to mimimize the 6 '54.5 1 5 |as.81 01 0 C 0 0 0
‘fvee' movement of female students to and from schools. ) '
2,1 The system has greatly reduced the alleged prostitution among
Female Students. 3 ]27.3 ] 6 354.5] 2 118.2| G ¢ € 0
3.| Female students no longer mingle with their male counterparts in
other institutions, as well as those outside the school community 3 127.3 1 7 (63.60 1] 9.1 0 0 0 0
4,| Visiting davs should be completely abolished in Female Institutions.
since most parents do not have time to visit their daughters, 5 145.5 1 2 118,27 1§ 9.1} 3 27310 0 ¢
instead male visitors dominate the scene. .
5,] The boarding school system has improved the moral standard of.
the students in the society, especially in terms of personzl 1 9.1 1 7i03.6] 1| 9.1} i a1t ¢ ¢
appearance, social attitude and behaviour.
6. Cases of truancy and lateness to school have greatly reduced
with the re-introduction of boarding system in Katsina State. 1 9.1 1 7T}63.60 1| 9.1 1 9.1 ¢ {
7. | Parents plav important roles in the general discipline of their
children in boarding schools, 5 (45,54 3127.31 2 118.2 1 ¢, 1 0 (
8. | Students in boarding schools are highly disciplined. 0 G gl81.8 1§ 9.1} C G 1 9
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in Katsina State. On this item, approximately 82% of the parents are in
agrecment that the Poarding School System reduces sexual misconduct
(prostitution) among the students.

It has been observed that with the Day School System, theré were
rampant cases of pregnancies among single students as well as cases of
day students not returning to their homes after school or not attending
the schools at all when they leave home. Hm:.rover. with the boarding
system, it is hoped that students' movements are checked and conse-
aquently few ecases of sexual misconduct may oceur,

The second item has a strong relationship with item 5 which shows
that majority of the parents (91%) support the view that boarding
school system has played an important role in improving the moral
standards of students especially in terms of personal appearance,
social attitude and behaviour.

Similarly the third item had a general response of parents in the
agreement category (91%). Parents felt that female students should not
mingle with male students in other institutions as well as non-schooling
hoys outside their schools. It is possible that this general agreement
was due to lots of controversy over co-educational system among post
primary schools in the State. It might have been felt that such mingling
could easily lead the students to indulge into moral misconduct,

The fourth item suggests that visiting days should be completely
abolished in female hn:u'cl-ing schools, since most parents do not have
time to visit their daughters personally, instead male visitors in
disguised form of parvents/gnardians come (o visit the girls,  About 63%
of the parents expressed the view that visiting days should be abolished.
However, 27% of the parents supported the idea of retaining the

visiting days.
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However, looking at it from the educational point of view, visiting
days among female hoarding students are necessary for many reasons.
Parents or relatives need fn check on their children's wellfare while in
school; they attend to some of their personal requirements which the
school cannot poscibly meet. Such visits in turn relieve the students
from academic tension and boredom. Perhaps that is why 27% of the
parents support the retention of visiting davs.  Parents who do not seem
to consider such visits as important probably have many daughters in
various schools and may not easily visit them often, This could possibly
provide oppo‘rtr.lni;iy for male students to replace the parents, and con-
stitute more disciﬁlinary problems for the schools. Over the years
there have been instances where unapproved male visifors disguised as
parents or p,n:n‘r.iiﬁns |1t'lnvirlt'-(l students with expensive materials, gadgets
and food items which the parents when contacted by school authorities,
could not account for,

As regards item 6, a total of 73% of the respondents express the
view that boarding school system has minimized the problem of truancy
and lateness to school,

Hence, it is almost certain that boarding students in the State have
no cause to play truancy or attend to classes late since they are within
the school environment at all times, With the day school system students
may abscond from school or report to school late hecanse of distance or
domestic problems.  Such ahsentism mav be roparvded as heing respon
sible for poor -'H'illll-‘"'li(' pr-l-‘ff_n'm:mrr.- among day students.

The seventh item of the questionnaire investigates on the parents'
roles an the general discipline of their children in hoavding: schools.  In
response, a good majority of the parx.-:nts (73%) have agreed that they

(parents) play important roles in this respect,
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It is necessary for parents to co-operate with the School authorities
so as to ensure good students' discipline in any school system. For
instance, school administrators may require to discuss students' disci-
plinary problems (and possible solutions) with the parents concerned,
as in cases like perpetual stealing, fighting and drug addiction. Other
general problems like possession of unwanted gadgets, weapons and other
materials can be channelled through Parents 'l‘t'-nt-l'lt"r; Asaociation meetings
or College Advisory Boards.

The last item in table 4.12, requires to establish whether or not
boarding students are highly disciplined. As illustrated in the table,
82% of the parents responded positively.

4.3.2 Parents Involvement in the Management of Boarding Schools

The first item (1) on this part as shown in Table 104 entails
establishing whether parents and students appreciate government's effort
for re-introducing the boarding School System among female institutions.
Approsimately 82% of the parents have accepted that bhoth parents and
students are in support of the re-introduction of the boarding schoal
system in Kalsina State,

There is no doubt about the fact that government spend huge sum
of money for the establishment and maintenance of the boarding schools,
especially when t;nv considers lhc-largeiy increasing students' population.
Yet, comparatively speaking, the early boarding students of 1960's
enjoyed more privileges and better learning facilities than the present
ones, possibly because of their limited number. Hence, there were
practically no school fees; students got free uniforms, text and exercise
books, heddings and toileteries. 1In fact, everything was free. However,

in return, such "Special Students" displayed unruly behaviour 1o the

extent that they frequently demonstrated apainst the school authorities
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Table 4.14: Views expressed by Parents on parents role in the effective management

of Female Boarding Schools in Katsinz State.

List of ltems _ Strongly _ ! Strong
| Agreed Agreed | Neutral | Disagreed| disagre
L5 $ | 4] % 3l % | 2f % 1 §
9. Parents znd students appreciate government's effort for re-
introducing the boarding system in female institutions 4 |36.5] 5145.5] 1]19.1}| 1} 9.1 0 (
10.| Boarding schools should be allov.ed to continue in Katsina
State. & | 54.4| 4|36.4{ 1| 9.1] 0] O 0 f
11.| Parents payv relativeiy small amount of money as schoo! fees
for the maintenance of their children in boarding schools. 1 9.1 | 8|72.7| 2 |18,2 | 0} O 0
|
— y—
12.! With the contructed-walls arounc the boarding schools ( a _
scheme initiated by the P.T.A) students no longer snezk [ 1 9.1 1 8|72.7) 1| 9.1} 1} 9.1 0
out of the school compound without permission.” _
13.| It is verv expensive to maintain boarding students, since _
parents are now responsible for their children's essential i 0 0 6 (54,5 06| 0 5 145.58 €
things like books, beddings, uniforms etc. * _
14.| Boarding students perform very well in classwork, assign- _
ments and examination. 11 9.1 8|72.7| 1 ]19.1}1 0} 0 1 ¢
- . : : ﬁ
15.| Boarding School System makes the students lazy since they m
are not under their parents' supervision. | 0}0 010 010 9]81.8 Z2 | 1t
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and bhoth school and povernment property were destroyed,

It is worth stressing here that, despite all the hardships.brought
about by the Structural Adjustment Programme (SAP) in Nigeria and
Katsina State in particular, students of the State's hoaiding schools have
never attempted to display any form of riots, since the re-introduction of
the lman.iing school system in 1987. This is enough appreciation towards
the government's effort indeed.

Item 9 has close relationship with item 10 which illustrates that most
of the parents (91%) support the idea of l"r'f:rir;ing the boarding schaool
system in the State. 1

Boarding Schools are important to the society for many reasons.
First, parents feel that their daughters are safer in such institutions than
in day schools. For example when students leave their respective homes
to go to school or vice versa, they are likely to get involved in vehicle
accidents or indulge in mischievous activities and other social vires. In
which case neither the school or the home can account for what happens
to the children an their way to school or when they close from school.
But with the boarding school system, school authorities take full control
of the students and can therefore be held responsible for anything that
happens to them “'.‘_li‘](-‘ in school. Another peossible reason is that, hoard-
ing students are likely to perform better academically, than the day
students, because they have all the basic learning facilities at their
disposal at all times, For instance, boarding students ohserve afternoon
and night preps; they are also assisted by their teachers and fellow
students when the need arise. Whereas day students have little or no
such advantapes beeause of their domestic duties at home.

[tem eleven (11) intends to assess the rate of school fees for the

hoarding schools. On this regard, a large proportion of the parents



91
under study (82%) hold the view that the séhnol fees are not high. This
is to say that parents have no grudges against'the payment of Fourty
Naira (N40.00) as minimum school fees per annum and One llandred and
Twenty Naira (N120,00) as maximum.

However, on item 13 majority of the parents (82%) seem to accept
the fact that it is very expensive to maintain boarding students, since
parents are now re:s:ponsible for their children's essential things like
books, beddings and uniforms,

The vost of students maintenance have actually cscalated heyond
reasonable doubts. Yet, the problem is not peculiar to boarding schools
alone, it is not even cheaper to maintain day students as parents are
still responsible for their meals, books uniforms and transport fares.

On the other hand, item twelve (12) is meant to investigate whether
the problem of female students' sneaking out of the hoarding schools has
reduced (now that high walls have been constructed around the respective
institutions). A large percentage (82%) agreed that hoarding students
no longer sneak oul of the school compound without permission.

In response t6 the fourteenth item, which states that beoarding
students perform very wel]. in classwerk, assignments and examinations,
82% of the respondents have expressed general agrecment on the stafe-
ment.  Possibly this is based on the strong belief that boarding students
should be in a proper position to perform better academically than their
day counterparts, because they have more time to devote to their studies,
and the basic learning facilities are always within their reach.

The Tinal item (15) on this section is undonbtedly a unique one,
as none of the parents showed any form of agreement or neutrality on the
statement which says that boarding school system makes: the students lazy.

Thus all the parents (100%) are of the opinion that the hoarding school
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system motivates their children to be active learners even though they
are not under their parents' supervision. Hence parents have full con-
fidence on the Schonl Community whom they entrustied their children fo,
and therefore relay on the schools to make the students active and use-
ful members of the socicty in general.

4.4 Boa:ding Schools' Discipline and the Involvement of Schools
Prefects in the Management of the Schools

The students' questionnaires contain twenty (20) items that are
divided into {wo main parts. Part one comprises scoven (7) items which
focus on factors ‘rnla’ting to discipline in boarding schools. The second
part deals with information related to the general management of boarding
schools as il affects curricular and extra-curricular activiles of the
system. Students' Opinior.ls on this regard are presented on the tables
and discussions that follow.

4.4.1 Factors Related to Students Discipline in Boording Schools

The first item (1) in this section (Table 4.15) dealt with truancy
and lateness among boarding students. As can be seen on the table,
Fighty-six percent (8BA%) of the respondents indicaled that truancy and
I-:ltvness are almost non-existent in the schools. This general acceptance
on the issue (of truancy and lateness) tallies well with the parents'
agreement that the problem is greatly minimised by the boarding school
system.

Item two (2) on the other hand was generally opposcd by the stu-
dents, for about seventy-one percent (71%) of them show complete dis-
agreement on the view that boarding school students are rude and dis-
obedient to their staff. This suggests that boarding students consider
themselves to he obedient and respectful towards their staff members.
Yet such opinion seems to contradict what has heen expressed in some

boarding schools. For instance, it is said that students deliberately
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Table 4.15: Opinions of Students on Discipline in Boarding School Svstem
in Katsina State.
List of Items Strongly { Strongly
Agreed Agreed| Neutral | Disagreed| Disagreec
5 51 4 % 31 % 2 $ 1 %
l.{ Cases of truancy and lateness to school! have greatly reduced _
with the boarding School System. 193 | 59 87| 26.6 11} 3.4 | 18] 5.3 | 14 4,!
]
2.} Boarding Students are generallyv rude and disobedient to the {
Staff. 33 110.1 | 39| 11.9] 19| 5.8 { 82| 25.1 |149 | 45.
3.] Boarding School System has improved the moral standards of
the students in the society since cases of illegal pregnancies 173 } 52.9 | 110 33.6| 18| 5.5 | 09| 2,7 | 13 3.
have been minimized.
4.| Prefects show good examples to other students in terms of
general behaviour and personal appearance. 219 |66.9 | 82| 25.1| 07| 2.1 | O6| 1.8 13 3.
5.| Cases of Students' riots are not commor in boarding schools. 124 |137.9 | 306)32.4 | 31| 9.5 | 33| 10 29 8.
6.] Students no longer sneak out of the school compound without
permission. 105 (32.1 | 91{27.8 | 27| 8.3 | 51 {15.6 | 50 | 15
7.] Students keep their hostels, classrooms, toilets and surround-
ings clean. 248 |75.8 | 63]19.3 | 11| 3.4 | 04| 1.2 | 03 0
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reluse lo do llu:ir. assignments., Others refuse to eat their food in the
dinning halls. So one wonders how obedient and respectful the students
nre!

As regards the third item, which suggests that the boarding school
system has minimized cases of illegal pregnancies among the students, a
large proportion of the respondents (87%) shared general agreement on
the view that the moral standards of the boarding students have improved,
since there are less cases of unwanted pregnancies among them. This
majority support has seme basic relevance with the parents views on the
issue as earlier discussed in the previous section.

" is worthy to take note of the alarming support given to item four
by the respondents as many as 67% of the students pxpressed strong
agreement, and a total of 92% indicated full support on the idea that
boarding school profects show good examples to othor students in terms
of general behaviour and personal appearance.

This general consensus may be due to the fact fhat majority of the
respondents were .school prefects, hence there is every possibility for
them to be biased. FEven though school prefects are supposed to set
good examples for other students, however in practical situation, the
prefects divert from their exemplary roles and behave contrary 1o the
school norms. For instance, it is often reported that house prefects
resume to schools lately.  Others remain in the hostels during lessons,
while many appear in wrong uniforms during school hours.

Further analysis reveals that a considerable percentage (70%) of the
students hold the view that there are no cases of riots in the hoarding
schools (item 5). This response may he attributed to the fact that, even
when all schools were operating the boarding school system, there were

very few cases of riols among female institutions. This was possibly
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because females are regarded to be soft minded and less violent than
males, hence they are ecasily controlled.

There is also obvious agreement on the 6th item, which states that
boarding students no longer sneak out of the school premises without
permission, since approximately 60% of the students agreed with the
statement. However, a reasonable percentage (31%) feel that the problem
of 'sneaking' still exists among the boarding students. This view creates
an impression that the issue of students' leaving the school compounds
through undersirable means have not hpvn.fully' taken care of. Probably,
such students climb the high-walls, or get access to the school gates to
find their ways out.

The last item on the table (item 7) have gained the highest majority
suppot, in that aboul 924% of the respondents accept the opinion that
boarding students keep the school environment clean. There is no doubt
that this general consensus Bvonlas biased, since it contradicts the obtaining
conditions of the schools.  From observation, there is partial sanitation
of the schools during the week days. However, attempts for general

cleaning are made on week ends

4.4.2 Information Related to Curricular and Extra-Curricular
Activities of the Boardig Schools

As illustrated in Table 4. 6, there is strong agreement among an
overwhelming proportion (80%) of the respondents iy respect of item eight,
while a total of 97% expressed general support on retaining the boarding
school system in Kalsina State. This mass consensys seem to augur well
with the parents opinion on the issue,

Similarly, majority of the students ranging from 80% and above have
indicated f(ull agreement on ten ont of the remaining twelve items related

to students involvement in the general activities of the schools. The ten
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Table 4.16: Opinions of Students as regards the

General Management of Boarding Schools.

Strongly Stronglv
Agreed Agreed| Neutral | Disagreed| Disagreed
s | s e |32 ¢ |1 !¢

§. | Boarding Schools should be allowed to continue in Katsina 262 180.11 54l16.51 051151 02 | 0.6 02 | 0.6
State. - . - o ’ - ’

¢. | Students appreciate government effort for re-introducing ”
the boarding school system among female post primary 212 | 64.8 | 74|22.61 13 | 3.4 1B | 5.5 09 | 2.7
schools in the State. !

10. | Visiting davs should be completelv phased out in boarding m
schools since the students are not often visited bv their 34 110.4] 29| 8,9{13|3.2| 61 |18.7 | 162 )49.5
parents.

11, | Students make effective and efficient use of basic facilities - o | -

3 ¢ “ . A . L
like Dinning rooms/halls, Libraries and laboratories. 194 | 59+ Tt 438 § 17 w 1%, | 8.3 24 3

12. | Boarding School system provides the students with oppor- = P (e .

L . - lm- v 1 No .
tunity for active participation in extra-curricular activities. . i i & o ﬁ 60 ) -3

13. | Homework is properly observed and supervised by the 172 153.2 hozls1.2l 18l z.51 16 | 4.9 11 | 3.4
people in charge. , il ! bl Bl B | ° | 7

14, | Boarding Students perfiorm very well in class-work, assign- 219 | 66.9 | 80l24.5| 13 30| o5 _ 1.5 07 # 5 1
ments and examinations, . ' B [ | ’ o

15, | Boarding School System makes the Students lazy. 35 110.7 | 23] 7.0 10| 3.1 | 47 |14.3 | 208 |63.6

| .

16. | Teachers can easily organize remedial classes for the 175 153.5 | 96| 20 |20 5.9 10 “ 3.1 12 | 2.9
Students. . ’ s [ o | T

17. | Boarding School system encourages high academic achieve- < " _ |
ment among students since thev have enough time to 224 | 68.5 | 8024,5 | 11 _ .40 04 1.2 06 | 1.8
devote for their students. “ _

-




Stronglv Strongly
Agreed Agreed | Neutral | Disagreed| Disagreed
2 5 % 4 1% 3 % 2 % 1 %
h ke P Tuks pravide 180 | 55 [03]31.5] 26 |7.9 | 08 | 2.4 07 [ 2.1

ne boarding schools.

ributions towards good
200 | 26.9 | ©92|28,1| 08 (2.4 06 | 18 08 | 2.4

1d guide the students
ially, etc. 221 | 67.6 | 84{25.7| 08|2.4| 04 | 1.2] 0.5] 1.5
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items are 9, 11, 12, 13, 14, 16, 17, 18, 19 and 20. It is worth noting

that items 17, 19 and 20 have been strongly supported by approximately

T0%. 63% and 68% of the respondents respectiooly,
1

These responses suggest that boarding school system provided the
students with varied c.:pp.ortunitius for high academic achievement and
comsequently worth while Educational Objectives in the school systom
as well as in the society as a whole,

However, it is interesting to also observe the strong opposition
which 50% of the students showed over the issue of phasing out visiting
days (item 10) in the schools. Generally a reasonahle majority (68%) of
them have showri disagreement. (It is certain that the percentage would
have been higher if the item had been legible on the sets of questionnaires
distributed to the Students).

From the students responses, they seem to abject to the idea of
abelishing visiting days and therefore want lhe system to continue, as
against the parents' views of phasing out visitling days in female boarding
schools,

There was also a similar disagreement on the opinion that Boarding
School System makes the students lazy (Item 15). For about 64% of the
respondents ﬂ()ﬁgig disagreed with the statement, and 78% indicated
disagreement generally.

4.5 Organisational Structure of Katsina State Ministry of Lducation
The organisational structures lor the administration and management

of schools in Katsina State are shown in Appendices v and vi,
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CHAPTER 5

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

Fducation is undoubtedly an important tool for national development
since it determines the level of performance in all other organizations.
In the Nigerian Educational System, each State has the power to admi-
nister its Post Primary Education to suit its purpose, The popular
adage is "'when you educate a man you educate an individual, but when
you educate a woman you educ.te a nation." Little wonder therefore
that Katsina State embarked on the gigantic project of operating board
ing school system among its female post primary institutions. Consider-
ing the deteriorating economic situation in the country it is only basic
to observe that the State Government ishaving streneous time in the
management of the boarding schools.

Yet, it is pertinent to realize that the rationale of establishing
schools is not just to produce academically sound individuals, but also
to provide the students with social, moral am; intellectual training
that will enable them to become acceptable and vseful members of the
society. The gen.éral feeling that educational standards have fallen has
long been an old controversy. Consequently, it is resolved that the
home, the school cﬁmmunity and the larger society are to be blamed.

To some extent the school is regarded to be in a better position to
"raise the standa.rds“ of education if only they could be better managed.

In this respect, the study has examined the opinions of Principals,
teachers, parents and female students of boarding post primary schools
in Katsina State, with the view to finding out the contributions of the
boarding system to the school community and the larger society. Speci-
fically, the study focused on the students' discipline and academic

performance. It also considered some administrative tasks of running
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the Institutions such as leadership roles, staff development and training
as well as parental involvements. This chapter deals with the summary
of the study, conclusions and recommendations for further work.

5.2 Summary of Findings

Based on the information obtained from the expressed views of the
respondents, researchers observation and personal experience of the
prevailing conditions of the schools, the following summary of findings

were deduced.

(i) Support for the Boarding School System

Majority of the population under study, particularly parents
and students about 90.8% and 96.6% of them respectively have
indicated 6verwhe1ming support for the retention of the hoarding
school system. While principals and teachers have mean values
of 4,429 and 4.617 respectively. Similarly they expressed high
appreciation towards the government for re-introducing the system.
In line with this, the principals and teachers have acknowledged
the moral, financial and material support accorded to the schools
by both the state and local governments, and the sociely in
general in order to promote effective management of the respective
Boarding Institutions.

(ii) Learning Facilities

(a) In sﬁite of the Teachers' neutral view over the availabi!ity
of basic school facilities, the principals have confirmed that the
students hostels and classrooms are not adequate, (considering

their mean value of 2.00). Further analysis also shows that in

some of the 5<'hool.5 there is an average of 65 students per class
even as at 1991, This makes the learning environment highly

incondusive.,
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This matter is however receiving Governments' attention as
recently the State Ministry of Education has announced the esta-
blishment of‘four new female boarding schools in order to de-congest
the present ones.

(b) On a related issue, the principals have also expressed
negative opiﬁion over the sufficiency of basic learning facilities
such as laboratories, libraries and other teaching materials. To
this effect students' performance in science subjects is far below
expectations.

(c) The study shows that the average staff student ratio
(ranging from 1:8 to 1:44 ) as at 1991 academic session was
satisfactory, except that about 61% of the teaching staff are
either N.C.E. holders or non—p_rofessional teachers.

(iii) Academic Performance

Standards of _education could be partially assessed in the
light of students' academic performance over the years.
From the responses of the population under study one can
conveniently state that boarding school syslem encourages high
academic achievement among the students since they have enough
time to devmte‘ to their studies. In thisreqgard the respondents ——
generally agreed that the students perform very well in class work,
assignments and examinations, Accordingly, the boarding students
were believed to attend to their preparalions for lessons periods
(preps) reqgularly, under proper supervision of the staff and prefects.
However, further analysis of the students' academic perfor-
mance over the years have indicated discouraging results in the
final examinations, (ranging from 5.2% to 25% overall pass) with
an exceptional case of 43.4% pass for W.A.T.C. Dutsin-ma for

1988 academic session, Of course this contradicts the impression



dation and prompt payment of entitlements. They also cla
thatl they receive adequate training through in-service pre
organised seminars, workshops and conferences.

Nevertheless, the records examined show relatively |
prospects for the development of teachers, Although in-s
courses are pursued, very little job enlargement and job e
ment fake place in the schools. This is to say that there
hardly any form of "in-house" training like organised semi
and workshops encouraged by the respective schools. Ho
the Ministry of Education seems to make efforls toward ser
few of the stience teachers on conferences.

V. Students' Discipline

The study shows that the boarding school system hz
minimised’ the issue of immorality like i]legal pregnancies a
female students. It also indicates that cases of truancy a
lateness to school have greatly reduced with the re introd
of the boarding school system. Furthermore, the respond
hold general consensus that the issue of students' sneakir
of the school compound without permission have been prog

tackled.
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Yet, a considerable proportion of the students (about 30%) have
shown negative opiriion on the issue, whereas the teaching staff
remain neutral, considering the Mean (X) value of 3.36 they scored
in the item. These are indications of prevailing sneaking out of
boarding students from the schools.

Another analysis also shows that majorily of the parents
(ranging from 82% to 100%) feel that the boarding school system
has curtailed the free movements of female students in the society;
the students no longer mingle with their male counterparts and
other men outside the school community. Thus the boarding edu-
cational system has improved the moral standards of the students
especially in terms of personal appearance, social attitudes and
behaviours.

On the issue of visiting days in the boarding institutions,
parents feel that the system should be phases out, while teachers
and students considered its retention tu‘be necessary.

The study also reveals that there is pcace and harmony
in the respective school communities. For instance, the students
have never endulge in any form of riots or demonstration since the
inception of the boarding school system in 1978. This may be in
line with the principals and teachers' views that it is easier (o
control boarding students than day-school students.

5.3 CONCLUSIONS

From this study, one can state thal the Boarding School
System in Katsina Stalc has made a number of achievements
despite the numerous setbacks it encounters, First, the system
has been able to promote high enrollment of students into the post

primary schools. This signifies a positive response of parents as
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against the initial withdrawal of their daughters from the Day
Schools for early marriage. Secondly, the Parents' Teachers'
Associations (P.T.As) contribute immensely in the general adminis-
tration and management of the Institutions more than ever before,
considering the vital services and co-operation they offer to the
schools. Thirdly, the meoral/discipline standards of the students
have greatly improved. This is as a result of both government's
and parents' effort towards good character development and moral )
attitude, through public enlightenment in the media organizations
on the consequencies of social vices. Similarly the enclosed nature
of the schools have minimized unnecessary loitering of students in
the society. Furthermore, the boarding systein has successfully
promoted peace and harmony among the school communities as there
has never been any case of students! riots/demonstration after the
re-introduction of the system,

However, the academic performance of the students have not
shown significant improvement. This is due to inadequate teaching,
learning and boarding facilities, as well as poor quality of teachers
especially in English Language. With continuous effort by the State
Ministry of Education and the respective Zonal Directorates towards
the improvement of the boarding schools, it may be possible for the
schools to achieve better academic standard in fL;ture. It is also
obvious o observe that it is highly expensive to nmintain the system
particularly in respect of students' feeding, accommodation and
medication. And with the rapid increase in students’ population it
may proof very difficult for the governmenl to adequately cater for

students need in this regard.
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5.4 Recommendation for Improvement of the Boarding School System

-

In view of the foregone conclusions the following recommenda-
tions are made:

(i) Boarding/Learning Facilities

Having observed the acute shortage of students' accommo-
dation facilities such as hostels, classrooms and toilets, it is
recommended that their number be sufficiently increased in
order to make the students comfortable enough to concentrate
on their school work,

Learning facilities such as laboratory equipment, current
text books and journals should be made available in the science
laboratories and libraries respeclively. Similarly teachers
should be provided with sufficient teaching aids like text books,
cardboards, exercise books, chalk and duster as well as other
stationaries for more meaningful teaching-learning situation.

The abandoned heaps of broken furniture dumped in the
schools need to be repaired so as lo minimize the shortage of
desks and f:hairs. in the classrooms and beds in the students!
hostels. More durable ones are necessary for subsequent
usage, Stl___rdents should be made to pay for future damages
of school furniture.

The quality of dinning room furniture also need to be
improved if desirable eating habits are o be properly inculcated
in the students.

{. ii)  Administrative/On the Job Training

Since most of the schools are being headed by young
Lady-principals, it is necessary that they are well equipped
with modern techniques and methods of effective administration.

Hence it is recommended that the principals be made to go
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through some training in school management before or after
appointment, Their performances can then be further improved
through conferences and seminars. Regular meetings of all
female principals should be organized by the State Ministry of
Education to enable them share and exchange ideas.

On the part of the teachers, they also need 1o keep up
with new knowledge and new techniques of teaching, There-
fore more provisions should be made for professinnal growth
through in-service and on-the-job training. In this regard,
teachers could be organized into functional groups to conduct
seminars and lectures during the holidays, this will enable them
share ideas through meaningful disc;:ssiuns.

Professionals in other educational fields could be invited
by the respective schools to organize workshops and seminars
on current pressing educational issues like the Continuous

Assessment System, computer education, and the like,

(iii)  Students' Discipline

Standard of Education do not only refer to academic per-
formance but also mean the discipline standard of Lhe educated
individual;; of a given society. For effective learning to take
place, both teachers and students have to be disciplined, Of
course very little or no success can be ach-iewml in an unruly,
disorderly and chaotic set up.
fa) Thus it is recommended that the society members join
hands with the School Community in the inculcation of self-
discipline among the boarding students. This can be done
through extra moral lessons at home as well as setting good

behavioural examples by the parents.
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It is not just enough for the Parents' Teachers' Associations to
make generous donations to the schools, but it is also necessary
for both teachers and parents to be physically present for the
various meetings of the association. This is to provide immediate
solutions to pressing problems of the schools including disciplinary
issues. It is further recommended that parents should give speciai
honour to invitation for occasions of the schools such as speech
and prize giving, sports and exhihitinns.- I heir presence will
enable them witness their childrens success or failure in varied
school programmes and in turn appreciate their efforts or otherwise,
(b) Pr‘cperl' assessment of students conducts should be carried out
more regularly by the respective Form Teachers and Haouse Mistresses.
Juvenile deliquent cases should be constantly referred to the
Schools! Gﬁidance and Counselling Department early during the term,
This will enable the counsellors to apply varied counselling techniques

that are found to be helpful to the students.

(c) Persistent instances of students misbehaviour like stealing,
sneaking, rudeness should be instantly communicated to the parents
in writing requesting their inmediate attention in the school. This
makes it pdssible for the two parties to hold further discussions
and find possible solutions to the prevailing and fulure probtems.,
(d) There is also the need for parents to take stricter disciplinary
measures of instilling discipline in their children, and should readily
support the mimini*sl.ratiun of corporal punishment by the school

authorities whenever it is found necessary.
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(vi) Students Academic Performance

As observed, the students have difficulty in speaking and
understanding the English Language. This can go along way to
hamper their academic progress in other subjects of the school
curriculum, 'since English is the official language of instruction,

The issue of poor understanding of English Language has 1o
be tackled right from the Primary School level. Most lessons in
the schools are taught in the students' mother-tongue. When these
pupils 9o to posi primary schools, they flind it extremely difficult
to communicale in English. Nigeria has not yet decided on a
Lingua-Franca. It is therefore recommended thal the School Adminis-
tion, Teachers and students of Post Primary Schools put in extra
effort to maintain effective usage of the English Language as medium
of il‘l'E-‘.I!‘llrlit:)nH. This can be achieved through organized remedial
lessons of Foaglish, situational drills, and instructions that will
provide the pupils with bhetter appoartunity for active participation
in classroom activities. Similarly, spoken English rather than
mother-tongue should be encouraged among the students through
organized inter house Debates, English Drama and similar activities
after school hours, especially on week-ends.

These and other measures are likely 1o improve the level of
students' understanding of school lessons especially those related
to the sciences and consequently improvement on the overall
academic performance,

The issue of poor attitude of students towards school work
can be solved when teachers show more seriousness in discharging
their respective duties. Teachers hould not only be well prepared

for their lassons but should also be punctual enough to teach them.
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(v) Students' Feeding

It is recommended that students school fees be proportionately
increased to improve on the students feeding.  This will minimize
the amount and rate at which parents send food items to their
daughters especially during the Ramadan Fasting period.

Agriculture lessons are better demonstrated on school farms,

I is therefore recommended that Farmiands should be acquired for
the boarding schools or expanded in the case of schools thal have
them already. Female students should be trained to farm when
possible. If products such as food crops and vegetables are pro-
duced in a reasonable scale by a large school population it will
greatly subsidise the financial cost of studenis feeding.

(vi)  School Sanitation

‘f'each;zrs and Prefects should ensure better sanitation of the
school environment especially within the students hostels, class-
rooms and loilets, Daily inspection of the hostels and classes
should be carried oul by the respecltive House Mistresses and
Form Masters. While Senior Masters and Mistresses including the
Principals conduct routine general inspection of the school environ-
ment in turn. " Records of the inspection results should be properly
updated, so as to reinforce satisfactory effort of cleanliness through

award of prizes and possible tokens.,

5.5 Recommendations for Further Studies:

o This study was limited to female Past Primary lostitutions in
Katsina State. It is recommended that a study of this nature be
conducted in male Post Primary Institutions «n as to provide basis

for comparison.
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2. Basically, the study is a form of Survey Research, it is

fur ther suggested that an Experimental Research be carried out
for more comprehensive results.

3. This study has sought and used the opinions of Principals,
teachers, parents and students. A more inlensive study should
be conducted irwnlv:ing the Ministry of Education/Zonal Directorate

personnel,
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APPENDIX |

PRINCIPALS AND TEACHERS QUESTIONNAIRE:

Name of School:

PMease tick (¥ ) apainst one of the 5 alternatives,

Section A:-

Information relating to moral standard of students,

.“i[f'ull.;tl\.-'
Agreed |Agreed

MHems
Neutrval|Disagreed

———— .

Strongly

Disagreed

Le 'l"ho boarding school system
have minimized the issue of
immorality among female stu-
dents, for example illegal

pregnancies.
A

With the constructed walls
around the institutions, the
problem of students sneaking
out of the school compound

without permission have been

completely eradicated,

Cases of truancy and lateness
to school have greatly reduced
with the re-introduction of

boarding school system in the

State.

4. Visiting days .=:hm.:ld he com-
pletely phases oul in female
institutions since most parents
their

do not have time to visit

daughters at School.




Boarding students are highly

disciplined.

.

Some of these students hardly
abide by school rules and

repulations,

Most ol the boarding students
are rude and disobedient to

staff.

Cases of students riots are

minimal in the schools.

.

P

Seclion G:-

performance of the students.

RBoarding School Svstem enables
the students fo participate
actively in currvicular and

extra-curricular activities

of their schools.

Information relating to the academic




Y&,

Boarding school system en-
courages high ‘academic

achiovement among students
since they have enough time

fo devote to their studies.

13,

14.

Boarding students perform
very well in classwork,

assipnments and examinations.

Boarding schodl system trains

the students o be lazy,

Section D:-

Iinformation relating to the Administration and

Management of the Boarding Schools.

]5.

Boarding schools should
be allowed to continue

in Katsina Stale,

16,

17.

Both parents and students
appreciate governments'
effort for re-introducing

the boarding school system.

School prefects make positive
contribution towards good
manapoement of the boarding

school system. -
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].8’

Teachers display good

examples to the students

in terms of personal

appearance and general

hehaviaur.

]‘).

it is some people's opinion
fhid F:'il.l](]t'?llf:':' who are
under authoritarian
leadership style are highly

iaciplined,

20,

Others share the view that
students under a democra-
tic leadership style are

more disciplined.

standard in their arademie

work, "

rl

27,

Home worke {(nrepns) aee
T P RRTIRE
the students with the super-
vision of duty teacher and

school preflects.

23.

Boarding school system pro-
motr hettor teacher-pupil

interaction.




I R R S S

curricula activities.

26,

The Ministry of F,dl.lr:at.ion.
and the socicly members
CO*Ope.rate with the board-
ing schools and provide
moral support in running

the institutions.

27,

Members of 1he society
through the P.T«A. provide
financial and material support

to the institutions.

28.

It is very expensive to

maintain hoarding schools,

29.

School fees being paid hy
1

students’ parcents/guardians
contribite greatly towards
the wmaintenance of thetr

crhilddren in arhonl.




sufficiency thereby reducing

the expenditure on food stuff.

Section E:~  Information relating to facilities of the Boardin
Schools.
32.1 'The students' hostels and class-
rooms are adequate and they
provide condnsive atmosphere

for learning.

33, Other basic fearning facilities
such as laboratories, libraries
and teaching equipment are
sullie it‘H”y ])l‘n‘.'idi‘tl in the

boarding schools.

—| IS B B

34, Such facilitice are satisfac-
torily heing utilized by hoth

teachers and stadents.




35.

Students make "efficient
nse of school Dinning
halls/rooms, under the
supervision of staff

andl [n'(‘l‘(‘r‘f_q 5

SECTION F:- Information relating to feadership function in

the administration of Boarding Schools.

36,

Poth teaching and non-
teaching staff of these
schools darry out their

assignments effectivelys

37,

Teachers are well motivated
to perform their duties deli-

gently through regular pro-

molions and provision of

other incentives such as

good housing accommodation

and prompt pavment of

entitlements,

38.

Staff are adequately trained

on their job through in-

service fraining programme,

organised seminars, workshops

and conferences.

S
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39.

School records on students’

performance hostel/ classroom
attendance as well as general
hechaviours are properly uti-

lized and maintained.

40,

Dearding students keep their
hostels classrooms and

surroundings clean and tidy.

[PPSR

bt e e e
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APPENDLIX 11

QUESTIONNAIRE FOR PARENTS

Please tick () agoinst one of the 5 alternatives in
each case, to show your opinions about the statements
that follow.

Part A: Information relating to students' discipline.

Strongly Dis-

5/ No. [tems Apreed Agrecd | Neatral

agrecd

Strongly
Disagreed

The present l)n.n:(-iing system
of education in Katsina State
was intliated ta minimize the
'free! movement of female

students to and from schools

2. The system has greatly re-
duced the alleged prostitu-

fion among Female studenfs,

3 Female students no longer

mingle with thon male coun

terparts in other institutions
as well as other men outside

the school caommunity,

4, \:'isi_ting dav _s;s't_em should
be completely abolished in
female institutions, since
most parents (-Iu not have
time to visit their daughters

personally, instead male

visitors dominate the scene.

| SR __JL_.__ e IS




with the re-introduction of
boarding school system in the

State.

7. Parents play important roles in
the general discipline of their
children in boarding schools.

8. Students in boarding schools

are highly disciplined.

™

Part B Iinformntion relating to Parents' inwatvement in the

general management of the boarding schools,

Parcents and students appre-
ciate government's effort for
re-introducing the hoarding
school systcm.in female

institittions.




12,

With the constructed walls
around the boarding schools
(a scheme initiated by the
the P.T.A) students no
longer sneak out of the
School compound without

permission.

13.

It is very expensive to

maintain boarding students
since parepts arg now res-
ponsible for their children's
casential thinps like books,

beddings, uniforms, etc.

o

Boarding students porform
very well in classwork,

assignments and examinations.,

Roarding school system makes
the students lazy since they

are not under the parents'

sinervision.
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APPENDIX 111

QUESTIONNAIRE FOR STUDENTS

PART "A": Information relating to discipline.

Plcase { v } against onc of the 5 alternatives.

Strongly Dig~ Strongly

5/No Ttems Agrceed |Agreed{Neutral] Agreed] Disagreed
- — - e -4 4
1. Cases of truancy and lateness

to School have greatly reduced
with the boarding school

system,

2. Boarding Students are gene-
rally rude and disobedient

to the staff,

3. Boarding school system has

improved the moral standards
of the students in the society
since cases "of Hlegal pregnan-

cies have been minimized.

4. Prefects show good examples
to other students in tcerms of
general behaviour and per-

sonal appearance,

5. Cases of students' riots are

not common in hoarding schools,

6. Students no longer sneak out

of the school compound with-

out permission.




Students keep their hostels,
classrooms, loilets and

surroundings clean.,

PART "B": " Information relating 'o students involvemaont in the
school administration,

Please {17 ) terinennennannns

Boarding schoeols should be
allowed to continue in .

Katsina State.

9.

Students ;11;;1[‘&(?&;116 goverit-
ment ef:fort.for re-introducing
the boarding school system
among female post primarvy

schools in the State,

Visiting days should be com-

pletely phased ¢ut in board-

ing schools since the students
are not often visited by

their parents.

IT.

Students make effective and

efficient usec of basic facilities
1

like Dinning rooms/halls,

Lilbiraries and Iaboratories.
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19.

20.

School prefects make positive
contributions lowards good
management of boarding
schools.

S e

Teachers and other staff
assist and pguide the
students in various ways,

1, N
academically, socially, etc.
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APPENDIX IV - PRINCIPALS AND TEACHERS' SCORES
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0.40
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MEAN
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3.14
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4,429
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0,571
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4,051

3.57
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STDEV

0.976

0.95%4

0.577

1.07

0.535

0.725

0

1.37

0.756

1.21

1.25

0.956

0.900

1.24

0.756

0.873

1.27

1.40

SE MEAN

0.37

N.074

0.2?

0.082

0.20

0.11

0.29
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0.7
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0.34

0.096

0.29

0.069

0.n8

0.11

1=

0.60

0,26
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1.61

-1.14

0

0.

| o

o7

.28

.80
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A6

g4

.16

.30

.59
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167
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CI s

1 -

2

MEAN
3.14

3.74

3.571

3.952

n.286

1.928

nn refers to list

Appendix |.
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STDEV

1.21

1.16

0.787

0.856

0.u88

n.,7n8

SE MEAN
0.46

0.89

0.066

0.0n9

-1.28

-1.25

1.85

of items in Ouestionnaire in

refers to Principals

refers to Teachers.

|o

0.25

0.26
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APPENDIX VI

Organizational Chart of a Boarding Post Primary School in Katsina State

[ Principall

Office
Typists

I

Clinic
Mitresses

>
Kitehen Master Vice Principal [ Bursar J
—— Avets. Stores
Prefects _J Clerks Clerks
Snr. Teacher Snr. Teacher Snr. Teacher
(Staff Welfare) (Academic) (Student Welfare)
Welfare Committee lleads of ’ House Mitresses ,
S Depts. — !
‘ ‘
l Auxilary Stalf ' Subject ‘
7 _ Teachers .
[Prefects
Clasg Captains
-
S t u d e n ¢t l
Source:

Ministry of Education, Zonal Office, Katsina.
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