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ABSTRACT

This study is an attempt to certify the language needs of
agriculture students offering courses in Agricultural Technology,
Agricultural Engineering Technology, Home Economics, Animal Health
and Production, and Horticulture and Landscape Technology in
Ahmadu Bello University constituent and affiliated Colleges of
Agriculture. The study was concerned with the general and
the specialised use to which the students are to put English,

The study is considered significant because it is the first of

its kind in the colleges concerned.

The data for the study were collected through the administration
of two sets of questionnaires - the students' and academic staff.
The students' questionnaire contained 37 items and was administered
to 268 students. The staff questionnaire contained 32 items and

was administered to 29 lecturers and Heads of Section.

In the questionnaires, the researcher sought to find out the
importance attached to the four language skills in performing
general, agricultural and laboratory tasks. Also sought is to
find the relevance of essay topics, comprehension passages and
vocabulary taught in English Language to their agricultural

courses.

The findings revealed that the four language skills
(listening, speaking, reading and writing) were considered

important in performing general and agricutlural tasks. From
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the ranking of the skills, it was revealed that each of the

skills was more important for specific agricultural tasks

than others.

The result of the analysis of both sets of responses
showed that the English Language course need to include
listening speaking, reading and writing exercises and learning

of vocabulary relevant to the students® specializations.

To improve the students' language performance, it was
recommended that language syllabus should include what students
need to help them perform their agricultural tasks easily and such
that are relevant to their courses. Also, relevant text books

of English language for agriculture students are urgently needed.
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ABBREVIATIONS AND DEFINITION OF TERMS

Abbreviations

ANOWA -  Analysie One-way Variance o

"FAP - ,English. for Academic Purposes
ESP - Inglish for specific Purposesa _‘
GCE = (eneral Certificate in Education - : R
'HND = Higher Nationsl Diploma '
ICSA ~ Interim Common Services Agency'”_:_f o » s
NA - Needs_,anélysis_ | "1 | ‘
ND = . Naticmal Diplon;g. ‘ 'I N - S

NETE - National Board for Technicgl Education

NPE -~ Nabtiongl Policy on Education

1

SSSCE Senior S_e'condarj'-'School Certificate Examinationg i

WASC - West 'African Examination Council.

Definition of Terms

Gontent Iecturer is an academic member of staff who is teaching

[T

students in their professional courses.

Eaglish for specific Purposes (ESP) ic a variety of English
taught at a particular time to meet the specific needs
of particular :Leame_fs specialzing in a chosen field,

Extension worker - is an advising technical farmer provided to

T _ assist in analys;ng the alternatives about farm
operations to local farmers.

Primitive Curriculum - is an activiiy programme provided by the

1

Greek ILeaders for educating their youths,



Chapter 1

INTRODUCTION

1.1 Background To The study

The role English plays in Nigerian Institutions cannot be
overemphasised, Besides using it as a medicum of instruction

‘ . let [ o ol
in the higher institutions especially, its use 1n technological

fields could be more effectively felt if learners are able to
explain with case what they do practically in the field of
technology. This explains why Bnglish language couwrse is
made compulsory for agriculture students offering various
agricultural courses in the College of Agriculture under jhmadu
Bello University and those affliated to it. This as assumed
could help students to h{sva better knowl'édge and understanding
of the target language they need in their academic pursuit, of

course, it was not so thought at the initial stage that the

college was established,

The College of Agriculture, Ahmadu Bello University, Samaru
Zaria began as an Ingervice 'i‘raining Centre at Maigana in 1921,
In 1928, the centre was converted to a full-fledged school and
was transferred to Samaru, Zaria as a Technical Assistant Training
School for extension workers. During that time all courses
relating to agriculture extension experience were taught with

English as the medium of instruction and not as a course.

1
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In 1968, the administration of the college was transferred
to Ahmadu Bello University from the Interim Common Service
Agency (ICSA). Since then the college has become a
constituent unit of the Division of Agricultural and Livestock
services. Other colleges are: College of Agriculture, Bakura
in gokoto State (which moved to Samaru College of Agriculture in
1990), College of Agriculture, Kaduna, Kaduna State, and College
of Agriculture, Kabba in Kogi States. Those affiliated to it
are: College of _qgricﬁlture, Lafia in Flateau State and College

of Agriculture, Jalingo in Taraba State.

In 1977, when the University Senate approved a change of
statusg for the college from a certificate school for training
Agricultural Assistant to one that awards Ordinary 1:3)1'3{::
Higher Diploma, English was then introduced as an academic
course, ‘In the opinion of the University, lack of English
language in the college program before 1977 was responsible for
Mnglish language deficiency among students of the college,

The college then based the introduction of English course in the

college on the following objectives:

Objectives for Introducini' English Language in the College.

There are certain objectives upon which the introduction of

English language into agricultwral program is based. 'They are:



- T
e o
(1) to cater for the commmicative needs of the students

in and outside the classroom.

{ii) to enable students to interact effectively within and
. “\ .
outgide the campus since the Nigerian society is a
heterogencus ome in which English is commonly used by
the educated, |
_ _ | y
(iii) %o enable students to rezd, wndergtand snd explain

. the literature in'their fields of specialization.,
(iv). 'to' enable students to give vivid description or
- repoerts of all practical works done in the laboratory,
(v) to help stndents'fo wr:ite meaningfully their projects
during Higher Diploma Programmes (Ordinagry Diploma

Syllabus, Engiish- programme 1981),

A close look at the objectives for introducing Dglish

- as an academic subject 'in‘to_ the Diploma in Agriculture
Programme will reveal that the WANG SC/GCE "Ordinary" level . .
Inglish syllabus does not meet the needs of the students who
.naed the langugge for specific pnrpose.. This resegrcher

- agrees with Jakohcw:i.ta\l (1970} that goals of g part:';cula;l‘

course in a foreign léngugge nrogramme must be clearly

defined in specif;i.c term;s that specify the terminal

lmowledge and skills ﬁo be reached and that the extent of

specificity of goals to _bg defined for any particular course
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should depend on the specific needs and interests of the students
invodlved., : In the case of the WARC English syllabus adopted by
the College of Agriculture aﬁthorities, the process of deciding .
what to teach was not based on what the students will need

ﬁeVentually o do with the language.

Conseguently, 53 Just teéchiné general Ekills, mést;of the
stndenfs fail to derive any demonstrable value out of their
Englich cdurse. ﬁéd 80 the'dﬁmplaints from content lectures and
project supervisors which characterised the Years befére Ithe
introduction of mnglish as atcourse of study still continued at the
| time of thig study. It was as a result of-tﬁe irrelevance of the
existing syllabus to the students' ueéds and the present complaints
of the lecturers and superqiaqﬁg that the present researcher, a
lecturer in English in.the Coiiége-of Agriculthe, Ahmadu Bello
University, Zaria decided to investigate the Inglish Language

needs of the students of that college.- . .

- Statement Of The Problem - N

1

The purpose of learning Buglisn language at the College of
Agriculiture is essentially different from that of the Secondary
school, The Secondary School English Language syllabus which
was édopted for use in the Colleges of Agriculfure has not met the

various knglish language needs of the students,  The syllabus
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‘was designed to teach gemeral language skills without
congideration far specific needs of the students of Uolleées
of Agriculture, The students at the time of this study atili
remained deficient in their Qs; of English for their specific
purposes-the note-taking, tutofials, reporting and other .

- professional assignmente. " Dhis research was undertaken,

therefore, to find answers t‘.'éjlfthe following questions: ‘

(i) What importence is attached to listening,speaking,
reading and writing in-performing general, agricultural

. and laborgtery tasks? . -

(ii) Do the students regard their current reading exercises

as relevant to their _st:;udies?

(1ii} Do the students regard their current writing exerciges _

as relevant to their studies?
(iv) are thé students taught registers relevant to their‘
studieg?
1.3 Hypotheses |
The following hypotheses in their null form were formilated
as a framework for this study: ' |

(i)  There is no significant difference between teachers' and
students' perception of the significagnce of listening

gkill,




(ii) There is no significant difference between teachers' and

students' perception of the importance of speaking skill,

(iii) There is no significant difference between teachers' and

students' perception of the importance of reading sgkill.

(iv) fThere is no significant difference between the teachers!
and students' perception of the importance of writing ,
skill,

{(v) There is no significant difference between teachers'
and gtudents' views regarding the relevance of reading

exercises to agricultural courses.

(vi) There is no significant difference between teachers' and
students' views regarding the relevance of writing

exercises to agricultural courses.

(vii) There is no significant difference between teachers'
and students' views regarding the relevance of

registers to their courses.

1.4 purpose Of The sStudy

It has been seen that agriculture students' lack of proficiency
in Pnglish language has caused a lot of concern for university,
content lecturers and project supervisors. It is this growing
concern that has motivated the present researcher to wish to find

out from both learmers and teachers in the Colleges of Agriculture,
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the Bnglish language needs of the students. The present
researcher believed that the study would enable her to identify
the students' language needs through the findings from the
students and lecturers, The findings, it was also hoped,
would enable the researche_r, to make ugeful recommendations

concerning -

(a) the existing Fnglish language syllabus for Agriculture
students,

(b) the real English language needs of the students, and

(c) the development of relevance of English language programme

for Agricultural students.

1.5 significance Of The study

There are two justifications for the study of language needs
of agriculture students. There is the pedagogical justification
since views of students are sought in order to base what to teach
on what they themselves feel they need; there is the theoretical
justification which claims thé_t needs analysis as a tool for
syllabus design makes learners benefit from what they are taught
(Munby, 1978). Also academic success is ensured since communicative

Bnglish required for vocational courses like agricultural courses

is given prominence, Adeyanju (1989),
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This study is considered.l significant .hecause, to the best.
of the '-.lémlwledge of the researcher, it is the.first of its kind
for agriculture studenis, and has important implications for the
teaching of Englisgh for. specific purposes among the stugents.
English language is considefed best taught to students in
various fields of study in®gway that is relevant to the fields.

This is what the study set out to investigate, . '

In Nigeria presentlyj' pédjil;e in vérious professions and
occupations seem to be more agware of the role Ehgiish langﬁage
plays in their varimsi\fields. ' . English ie now taught to
various students of different occupations in higher institutions.
Much gttention is therefore_f;cused on special registers peculiaf .
to different fields, Thisg 5.;5 appropriste becanse the knowledge
' of specific registers helps pecple to explain the use of devices
exclusive to their different fields,  For this reason, the type
of language programme that will _'malca learners functiong in relevant |

situgtions is the ideal.

The present researcher also hope that:.

(i) the study couid mfom__iléxlguage teachers in other
| At |
Colleges of Agricutlture on the need to teach English
~ that inciudes what is relevant to ggriculture,
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(iii)
(iv)

(v)

(i)

(ii)

(iii)

e .

the study would help to pin-point areas on which to

 focus attention in the mglish language progfamme of

éériculturé studentg.

curriculum plammers could uses the findings of the study
as a basis for the design of English language programme

v

for agriculture students, '
S . 1
the result of the study could help text book writers in

their selection of teaching and learning materials for

agriculture.studentﬁ." U o 151

the study shows a new;d__irectiqn in curriculum plaoning
R 1o

in which students participate in whatthey are taught.

+ F— i . ] :“'.'

1;6 Basgic Assumption Ly

This rescarcher assumed that agricultm-e.s_tudents' had
language needs which the current syllabus does not ‘

v

adequately cater for.

It was also assumed that since the dudents were adults
and agriculture-—oriénted in their different areas of

specialization, they would be able to identify their
language needs. ' o (o :

It was also assuned that teaching based on learnerst

needs produces the good.results.
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- (iv) That content lecturers and Heads of Departments would |

be able to indicate the language needs of the relevant

digeiplines. .- - : : : S

;e
!

‘1.7 Scope And Delimitation Of The study

_ The researcher aimed st identifying the language negds o{

| agriculture studdenté in the Colleges of pgriculture in Jhlinéo,.
Kabba; Kaduna, Lafia and Semari. Thé study involved thoge
studying Agricultural.Techggiggy, Agricultural Ingineering
Technology, Home Economics, Aimal Health anq Proquction, and
Horticulture and Landscape Techndlogy. All these courses were
fully or partially accredi#ed by the National Boards for Teéhnological
Education in Nigeria (NBTEj. | The study was concerned with

language akiil_and vocatioﬁal néeds of the students and ?ot with

the methods and techniques of teaching the skills. . -

".Oothep héricultural courses offered in those colleges

include Forestry, Soil Science, Fishery, Agronomy, Crop Protection,
But studies in these fields were not included in the study beéause
. accesaibility to those Departments wéa not possible at the time of
study; Also manageability of sample size'uould be out of the

researchert's control.



Chapter 2

. REVIEW OF LITERATURE

:In this chapter, relevant literature in the field is
examined to pzfovide a framewark for this stuc‘iy'.. ITlhf;*
litersgture examined includes syllabus development especially
oh needs analysié as a source for analysing the needs of
agriculture students.  he chapter is divided into seven +
partes - L ST

o PO

W1 2

2-1 Trends In Curriculum Development

Following the trends which curricul un development had
taken beforéhnoﬁ, it' is 'not:i.ce_d that there has been no students

participation in any of the curriculum developments, -

The first kmown curricu.‘l.u:p, called "prim-::i.ti}e mrricﬂuﬁfi,
was an attivity programme prov::i.ded by the Gree.k leaders for
educating their youths. .It'fwas planned.iﬂ 'térms .of néedé
for Plata's liberal educatiﬁn 'ulrhich emphasised intellectual
discipine but was devoid of practical education. Iaoérate,
Plato and Aristotle with their famous rhetorical schools made

use of such a curricwlum (Eliot 1968), .
B ' ! ) . R . W .
It was later thought by the Roman FEmpire leaders that the
inclusion of language (Greex Grammar) in the curriculum in

developing Yoratort or 'good man' could make a complete

educated man of that time. "I‘].nis was also to meet the goml of
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their education. 'Ioutha were not percéiv.ed“;a' émpdrténﬁ
¢itizens to participaq§ in wh#tlponcerned fhem most even though
they were the i:ffles .to.'us_e the curriculum, It is noted that
curriculum plammers since the beginning of education took «g
cognisance of their youths as important elements who interprete
the socialy economic gﬁd cultural conditions of the society
through the curriculum. + The gchools have b.een in tune withr
their conmmities to serve them and heve been taken as a channel

L

to promote the good life for their citizens,

It was the intention of the reglists of the 19th century -

1

to set a cuwrriculum which reflected the truth or realities of

their contemporary life. A& a result of this, subjects offered

- by students were expanded, Douglas (1947) called this Mmultiple
curriculumt, Students' eyes were opened¢ to subjects of their
choice, Language was in use through debating and literary use.

It scunds educative when g curriculum makes changes in the legrners
within the scociety where it operates. Such changes in learners

could'be_ more meaningful if educational activities were based upon

specific purposes for wh:i.ch'lthé learners were learning and not

just what were pushed to them'by the philosophers, school masters,
: : .o T o L
Sa b

church leaders, politicans, etes - . o

' , P ' ' . T
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PR

The end of the 19th century marked the prometion of social
.forces like government agencies and professional drganisafiona
who defemined what should be contained in the curriculum.
Modern curriculum origf.:fnated frdn the old tradition,. Changes
_ have been in form of addition to the existing one which has led

to an over—crowded curriculum. This has brought about lack ..

of mastery as a result of teag:_h':i.ng too much but learning 'too

Sty

little (Bamidele 1989), e

T

The agitation for_;:"e-'e::acélﬁihing and re-evaluating the curriculum

. ﬁassed down by the British ._cdx;';inued for some 20 years. Curriculum
specialists based their a.gi:tatibns on various reasons: the - | -
curriculum was regai"‘clled as an imposition. of white rﬁan's culture

on another culture and that:l.twa,s western~oriented, not Africa=-
oriented, Fliet (op..cit)-' PhelpReport (1925) earlier pointed out

that it was an exposure of .&:t‘ir%cans to an unsound education,
Tananarive (1962) says it is used for ends which are not f;urely
educational. It is observed that a change :E‘roui traditional
curriculum to modern curric_u.;l.il.t:m will accelerate the pace of

- qualitative education in a developing country like Nigeria.

- T

2,2 - curriculum Trends In Language Teaching

e
S L H
Ll

Language curriculum ha;s';

H .

. “ayl'qlong history which dates back to

"the ancient {imes. In all"fhe-changes effected in language
" curriciylum the focus hﬁs been on the educational cbjectives of the

existing nations and empires and the purpose which English language
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served in these societies at the point in time, wWhat would
benefit learners in the curriculum was not a focus untill recently
when innovation in science and technology has increased and the
existing language curriculum has been found inadequate. National
Policy on Education seems to be a frame-work upon which language
teaching curriculum has been based and its objectives tailored to

methods of teaching the language. ’

During the Roman Hmpire, Traditional language curriculum
of that time employed the method describing languages (Greek
and datin) by analysing the role played by each word in a sentence.
The present language curriculum is still a reflection of this
traditional grammar. The method in the language classrooms is
prescriptive learning of rules with the assumption that a knowledge
of grammar represented proficiency in the language. According to
schofield (1972), language taught prescriptively is nothing other
than mental training. Tﬁa realisation that learners did not
benefit much from such a century old method prompted people to
seek for a change in language curricul um, For example, Schofield
(ibids) notices that much damage has been done to language teaching
by employing the process of cramming in learning a language. Feel
in Schofield (ibid) refers to such as developing just "verbal habit"
which renders information inert and makes learners incapable of
reasaning, It may be expedient to teach English prescriptively
to second language learners at.secondary school level because
knowledge of rules tends to guide them in using the language. In

addition, career entered into is not the focus of attention but the
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use of English in its general sense. This type of metheod will
not benefit agricultux;f students who, having passed the general
level need to be geared towards a specialised orientation of
language learning. They need to use English to function in

their area of specialisation.

Although the traditional curriculum provides the 1e_o,rnera.
with a systematic descript’ion of the "generative core'" of the
language, Chomsky (1957) says it is too superficial, Allen and
widdowson (197%) say it fails to provide the learnmers with an
understanding of the communicative use of the structure,

Banjo (1970) and Nwosu (1984) say language teaching programme
which is based on the traditional grammar school system has left
young learners with no saleable skill apart from his ability to

speak and write fairly correct English.

In the 1%0s, the change in curriculum started gearing
towards the acquisition of communicative competence along with
the teaching of grammar and rules of English, It was believed
that being able to communicate generglly meant being able to cope
with academic and societal .prc:blem of language learning and
teaching prevailed at that time, These methods only prepared
students for general use of English but failed to prepare them for
use of English in science and technology. Science students based
their knowledge of English upon general BEaglish learnt in secondary

schools, Agriculture students need to use English effectively
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" at tertiary level so as to function in their field. s
'éupported by Tkonta (1984), knowing the langusge means nothing

but to lnow Ihcw to use it effectively is desgirable. Nwagu's "L
findings have shown that many students perform pborl in WASC
examination as a result of not bé_z:ing taught selence and technology
Ifklglis'h; o since 1iberal ,,;‘-1_-,?T students also perform pocrly in
WASC Examination, one can xibt'ﬁase their failure on this only
.reason. The reasons may be .‘.o"ased on teachers' poor method

of teaching, textbooks used, students? attitude towards learning

of English ete. Agr:‘._cultw_e students have to learn a type of
 English different from the one tl;ey' are exposed to in Secondary
School so as to be able copé _w;i.th their ?arioug academic and
professional activities in and dutside the college; their
curriculum in languag_e should therefbre enhance the learning

of Agriculture and related courses as part of science and technolgy
~courses. . |

In planning any curriculum in Nigeria, National Policy om

" Education must ‘og reékorlxed wifh since it is upon its objectives

that the teaching of any subject is based. The cbjectives of .

II the national policy on language which portray muglish as a

I;ubject and as a mediu‘m of ing#Mctim" (NPE 1977, 1981} hagve no
direction towards what a langl.l._a.ge teacher should actualily teach a
particular level or categorj'of learners, The objectivle of
Fnglish langugge teaching in_.the country is thén mdersto.od to be
based on the role English plaf,'s. Mnglish is taught in 211 schools

T
A
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as a subject up to secondary school. Tt is taught as‘llse of
English’ in the College of Agriculture,  Bnglish as a Language

of Bducation ranks higher than any foreign language or any
Nigerian language. A credit pass in English (as GCE ordinary
level or its equivalent) is required for entry into most tertiary
ingtitutions in thig country. At least a pass in it is required
tor entsy Lito Callage of Aprdcwltive, it 1s conpilecry fo a1l
agriculture students to offer IEnglish as a course during the first
two semestersof their Nationél Diploma courses It is tﬁon
understood why mnglish Language should be rated as part of the

important course in the college.

From the understanding of the role English plays in the
Nigerian aoc:li.ety and in the’ College of Agriculture in particular,
the existing language cwriculh should meet the needs of
agriculture students. As observed by Bamidele (op.cit), failures
of learners to face new challenges and .rasponsibilities they are
often not prepared for in English is as a result of the unrealistic
and inappropriate curriculum they have been exposed to. Adeyanju
(1983:4) also adds that "heavy commitment to grammatical and
mechanical accurancy with little regard to fluency is a carry over

from the traditional WASC, SC/GCE FPnglish syllabus",

The need for a change in language curriculum towards the uge
of English to function in areas of societal demands brought the

idea of communicative approach to language teaching in which the
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four langusge skills (listening, speaking, reading and writing)

are integrated. Hutchinson and Waters (1987) believe that this
would incorporate the relationship between meaning and form of
language to be in line with how Chomsky (1957) viewed languasge

(i.e. moving from language performance to language competence).

In the opinion of Rivers (1968), language curriculum would change
from formal to communicative if the four skills are integrate:l.

It is thought that the integration of the skills would provide
agriculture students with skills which will help them to communicate

within and outside the ﬁmm

Fino&chiaro (1968) emphasises the development of the four
skills as making learners communcate effectively within the
sociagl and cultural situation. This development will also
help learners to increase ability to understand a native speaker
of Bnglish in any situation, Also, it is believed that learners
are able to read any Qaterial_ in English with comprehension,
ease and enjoyment. The teacher is alsoc able to develop.
in students the ability to write correctly, functionally and
creatively in English.  Devine (1987) in Nwogu
(1989:7) sees the gkills as those competences associated with
"acquiring, recording, organising, synthesising, remembering and
using infoct:uatian and ideag found in schools', The mastery of
the four laﬁguage skills will help agriculture students to cope

effectively with agricultural tasks such as analysed by Widdowson
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(1983) in Nwogu (op.cit:z 1). These are identifying, classifying
analysing, quantifying et certera. The exposure of students to
such skills as 'communication skills in the university and 'Use
of English' in the Collges of Agriculture is informed by the
assumption that new entrants ".into this level of education come
from the highly structured teaching background of secondary
schools and so agriculture students need help in adjusting; theit?'
study habits to cope with the instructions in the higher
ingtitutions Iao as to be able to tackle the new academic tasks

they are exposed to,

2.3 'The Four Language Skills

The four language skills help students to be involved
actively in the classroom and t‘o use target language to perform
academic activitie.s. Student-teacher interaction reveals how
Jhow much of the use of the target 1angu$ge involves mere rote
imitation and how much of mere creative use of the language, in

performing agricultural tasks.

The importance of the four language skills is expressed by
Gritiner (1977). He bases his explanation on five levels of
essentigl learning objectives which he feels are 'applicabla to
any of the Furopean languages commonly taught in schools, Those
levels are phonology, morphology, syntax, vocabulary and culture of

the gpeakers of such a language. He says the ultimate goal of
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using skills for instructions is to enable students to

communicate effectively either orally or in writing, He

posits that students are to bé_ able to produce all the sounds,
grammatical ‘atructures and word order sequences of English and

be able to r;acognise all auditary and graphic symbols as they

are used in writing and in normal flow of native speech, He *
also adds that mastery of phonclogy, marphology, and syntaz should
be given preference before the acquisition of vocabulary items
which, according to him, need .to be mastered with their cultural
implications carried by the :ox'-.eign words, Rivers (op.cit) also
claims that understanding the culture of the speakers of the target
language is part of helping a learner in the language effectively,
for examples, in the agriculturé students' minds, the meaning
attached to 'hoe' and '‘plough' would be culturally based even
theough the two perform the same function, The former which

is locally made has its cultural meaning attached to a producers
while the latter portrays its sophistication meaning with people
who also make it, Gritinatl'._alao synthesises those five essentials
of language learning objectiv_.. by bringing out the ultimate goals
that must take place in the m!in_ds of students if genuine communication
has taken place. Since each Iakill has different objectives and
learning problems, they are discussed differently according to

those essential levels.
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, 2.3.1 Listening skill

As aré-ted by Rivers (1968) comprehension of spoken language
is very important if adequate communication is the aim. Since
this study is to seek how agriculture students will communicate
better in their field, listening skills cannot be overlooked,
Agriculture students need to comprehend lectures, audio vieugls,
films, announcements and so on ; what is spoken should therefore
be understood by the studonﬁ for appropriate reactions. At
the phonological level, Grittuner (op.cit.) says that the
listening skills helps students to hear all the meaningful
sound contrasts of English when spoken at a normal rate in
comple te utterances. Hox'p}blog:i.cally students can hear all
the changes of meaning cézssd by modifications of word forms
when the language is spoken at a normal rate in complete
ulterance. The students can hear the target language without
being confused by the syntax. They can develop the ability
to hear and understand content words in normal conversational
contexts especially when di@saing in groups or comparing notes,
Students therefore, can shade meanings relating to content,
relationship, customs and so on of the speakers, Learners at
the end, can develop ability to comprehend amrally new arrangements
of familiar materials when spoken al normal tempo and with normal
intonation and rhythm, If this skill is developed in agricul ture
students, they can Tmprehsnd with gase what ic taught to them

in their various courses,



In speaking skills, Rivers (op.cit.) and Grittner (op.cit.)
ascertain that learners daveiop greater skill in encoding their
thoughts in more complicated patterns of the foreign speech
and are able to consolidate the muscular control involved in
the new speech habits, A@‘iculture students are supposed to
develop this skills in order to discuss cultural tasks such as
discriminating difference’s among agricultural identities,
predicting weather or dia‘ﬂﬁ-ﬂt?é_ in plants or animals, explaining
agricultural theories and intuition; classifying taxonomies and
co-occurences of agricultural features etc., to express their
ideas and be able to mm_cau their intentions to their
clients during asricultural'hlextenaion work, Through speech
they are expected to react to other persons and aituations or
influence other farmers, The learners who are proficient
in speaking skill should exeuss: shonslogleally Ee sgdftomt
sounds and intonation patferna of the target language in a
manner intelligible to tho‘-na.t:lve spe akers, Morphologically,
they should express their ideas orally using appropriate
grammatical forms releva.ni_:;l 1'10 agriculural tasks. Syntactically,
they should express their iéOn oz:ally using word which is
characteristic of the apokon language. Speaking skill helps
to acquire an active speaking vocabulary appropriate to the

age, maturity level and cagpacity of the students and one which



2

is appropriate for communication iy the field of agriculture
and in thp modern world, 1t develops in the learner the
ability to use culturally acceptable forms appropriate to the
age, social standing and oof:upation of the learmers and to
reveal some nowledge of the heritage in ag:'imlmm. of those
who speak the target langnage. The ultimate goal is then
achieved on the part of the learners if they can recognise '’
familiar vocatulary and gx'at;matical forms relevant to
agriculture and apply such to new situations in a manner

acceptable to a native speaker,

As agricultural ACtivi_ties also include students to
perform the role of Veterinary Clinical Assistants, they are
viewed as dramatists to whmn speaking skills is of paramount
importance, Everything they do with language in this
gituation should be meaningful and relevant to agricultural
1life. In this situation, as supported by River (op.cit.)
the cliches of the lang.u,g&l are embedded in typical acts of
communication instead of being learned artificially as
isolated phrases or sentences. jgriculture student in
this situations learns fo speak :.n‘l".ha first and second
persons whereas in discussions of literary texts, he is nearly
always using the third person. He learns rhythms and intonations,
the assimilations of the spo_ken language and learns to under-
stand and reproduce ktheao a-t a normal speed of ultrance

unconsciously. The grammatical structure in which the
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learner has been drilled or will be drilled separately are

practiced in a natural matrix of meaning,

2.3.3. Rsﬂdins Skill

Reading skill according to Rivers (op.cit.) helps students
to learn how to extract franl the printed patterns lexifal meaning,
structural or grammtical meaning and social-cultural meaning.

In reference to agriculture students, it helps them to understand
agricultural texts written in the target language without further
help from the students! conm;t lecturers. Reading skill is
very useful to agriculture utudents in performing agricultural
task such as reading laborat'ory samples to comfirm animal plant
diseases, reading of procedure-taken to perform agricultural
operations, reading to get information on how to effect treatment
on certain agricultural pos.ta as well as reading handouts, notes
amd textbooks for tests and examinations. In doing all these,
reading skill builds in the students the ability to recognise
certain patterns of arrangement like paragraph division,
punctuation and their functions. Also words which indicate
logical relationships among s;gﬁmts of sentences or sections of
discourse are recognised by the stﬁdenta. For this reason,
they can approach books, magazine articles independently for
relevant information they need in their course. Grittner
(op.cit.) also believes thaf reading skill, phonogically helps

students to associate the graphic symbol with the sounds for which
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they stand. Morphologically, agriculture students can draw
aprropriate meaning directly from the printed page through
recognition of changes in meaning caused by modifications in word
structure. At the syntactical level, ability to read agricultural
texts directly in English language without being confused by
syntactical arrangements are developed by the learners. In

the area of vocabulary, Grittner sees reading skills as the
ability to recognise in context a wide range of vocabulary items
with sensitivity to the differences between spoken and written
vocabulary and between words and expressions. As this gkill is
developed in the studenta'ﬂ_;_uy'cm read wide and differenciate
between theig' textbooks which _oontain content words specific fo
agricultural field and words of everyday conversation from

newspapers, magagzines novels and s0 on.

At the cultural level, this skill helps agriculture
students to read local and i:oreign literatures related to
agriculture, The ability to read such literature enhances
the work of the students as théy can gain from other cultures than
theirs in theorea of agriculture. They can read directly any
text in their area of specialization without much dependence
on content lecturers for information that are in the library and without

seeking explanations or having constant recourse to dictionary.

r
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expression in their writtem or oral reports.

The four language skills have been explained above as
essential tools for communication which will help students to
apply what they have learned to situations. They demonstrate

legrnerg' ability to understand the relationship between spoken

symbols and written sysmbols, ; .
2.4  Register

The fact that professional occupations, (Agriculture being
one of them) have vocabularies peculiar to each, it is pertinent

to examine some facts on register.

Recent development in ime teaching demands interest
in the way one speaks or writes according to the circumstance
in which one finds oneself, stevens (1964) operates on the
principle that the English of each group of specialists
constitutes a specific register different from that of others.
Ure (1969a) defines register as situationally differenciated
language variety. Moody (1970) says it is a dialect associated
with particular function or j:rofeasions; williams (1983) sees
it as that term used linguiﬁtically to mean different uges to
which language is put, and Hutchinson and Waters (1987) explain that
in which the identification of grammatical and lexical features

peculiar to specific vocations are prevalent, Tt is understood
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that many technical and professional occupations give rise
to special registers usually with vocabulary items outside
the range of an ordinary educated man and with distinctive
restricted sentence patterns: Moody (op.cit.) says that
 “such special voa.nhula'xl'?ig?aa scorned and classified as
"Jargon' by literary paoplabgfore the "€0s",

L L |
Register helps to differentiate between occupations in

terms of language use and vocabulary of one vocation from

another, It is what halp.a' to differentiate the language

and vocabulary of agriculture from that of medicine or commerce,
For example, in agricultural ’ta.sks, students' activities include
writing reports, giving inst%‘uctims, constructing structures

etc,  The language used in all these is different from that of
commerce, in advertising bugipess, accounting transactions etc,
white (op.cit.) adds that tjha. importance of certain words, idioms
and constructions is not idqhi:ical in all registers of language and
that scme words appear more often than others in different areas
of specializations. For example, words like "weed", "harrow",
rfurrowi, 'ridgetf, "plougﬁ'_f_;‘ la.ro peculiar to agriculture whereas
words like "examine, "d:i.ag._none", "prescribe", are peculiar to the

medical line,

Ure (op.cit.;107) believes that second language learners
should know the registers appropriate to their professions.

such learners will notgo ur'ong in explaining the use of devices
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peculiar to their fields. They can assemble such devices
properly. She calls the ;zise of English in that way 'practical
English! or 'practical langﬁ;gauin—actim'. The studdents in
real life need to deal with objects that are before them and tools
they are actually holding. . -P__They need to speak of them not as if
they are cut of sight and out of reach, Linguistic inadegquacies
y

in the practical use of language can place the speaker at a

disadvantage in practical matters.

It is the practical use of language, that is, doing things
with language which is the concern'of the researcher of this
study. A language learner who lacks the ability to use language
in relation to his vocation lacks practical application to life in

what he is doing,

As English continues to favour the area of Science and
Technology, mare work on specific area of words to be given
mriority emerged. At pra;l;l;:.t, there has been a @ll for making
modern language curriculum m,pe;t the needs of modern world,

Banjo (19/8) suggests the rgfiection of such a curriculum that
help learners acquire compéteﬁce in the variety of English relevant
to their professions and to include that which is communicative

in terms of materials detemiﬂed by a prior analysis of

communicative needs of the learners.



2.5 The glms

Schofield (19/2:123) dcﬁ.‘nes a syllabus as "subject,
pro jects and areas of atucly" ; It is also defined by Hutchinson
and Vaters (1987) as a docun"qé which says what will (or at least
should ) be learnt.  Bloor g1984) notes the term 'syllabus’
(Buropeans term to be very c;l.osa in meaning to its North
American counterpart, 'curriclﬂ.um' Shaw (1977) in Adeyanju
(1989:60) establishes clear distinct:l.on between syllabus and
curriculum thua:"(:urriculu;n’i$ a very general concept which
involves consideration of t.hg uhole camplex of philosophical
programme.  Syllabus on tl;q other hand refers to that subpart
of curriculum which is conogmgd with a specification of what

units will be taught which iaa matter for methodology!,

i)

The present syllabus fbr-:tagriculture students is considered

i’.’,
inadequate. Tue txclusiqn. of learners' participation in

dl,

syllabus planning has been a eonsistent pattern since the
introduction of western eduoa.‘l;icm in Nigeria. The higher

vl
executive of the Division offmicultm-al Colleges simply adopted

the WASC/GCE rOrdinary I-evelﬂ . According to pdeyanju (op.cit.),
a syllabus like this is at.ruct;:re—based becauae it involves heavy
commitments to grammatical and mechanical accuracy. It seems
such a syllabus will not maka Ftudents proficient enough in English
to perform specialized tasks. Y In such a language class,

widdowson (1981) observes thl‘o___ }fitualised behaviour of both teachers
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s Wh
amd students in which littl'p'lba'rning of language is taking

place. Littlewood (1981 J-}adda that in such a syllabus,

010
grammatical structure is defined before language is used and students
'f',":\-'-."p

are exposed to the boredou,iéfﬁpattern drills.
[ 1.‘ r. rQ :

f-(.','

In an attempt to impré';r'ol".s,yllabus to benefit both learners

and educational pra.ct:.tionern. dz.fferen’c approaches have been
,

suggested.  Finocchiaro 519?9) explaing in her educational

principles underlying the nyllabus that individual learners is

\f"’ '\'\'

to be considered and that r q_ourcea available to be made to serve

n .’r.
his communicative purposes. -.{.'It is then assumed that agriculture

.
Ykl

students should be taught mg'lish they really need within a limited
15 f‘ﬂg

period of language class wi@h ‘the available materials. The
# ‘ 1

BPnglish taught to agricultq. :gtudmts need to be functional,

l.'."-tt

In addition, Howart (1%4) o.dwcates communicative approach to
u}‘ 0 '

1anguage learning by integrgting the four language skills.
e

In doing this, he argues tha.t teachars are aware of necessary

strategies learners themaeltu need to develop in relating
structures to their comwnioltive functions in real situations,
Further on syllabug improvlqut, a syllabus which reflects the use
of English relevant to studlntn' field is demanded. Presently,
as much need for English uge ’.l.n technology is felt, Tkonta (1984)
L
says that aspirants to pren(;t; English use across the ESL
curriculum have risen. Gnham (1988) suggests on English

syllabus for the use of paop,'l_.g involved in Agricultwre,
),

A 4 '
B
e '
LYY
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This she assumed will help to achieve the desired objectives

.

of making English langua.go'u:oie communicative towards the
correct situation. Ikont?g:j"(c:p.cit-) suggests that the
cooperation of the content fea;phors with the teachers of English

could make learners learn E_h'cir special subjects effectively and
T

A
that teachers of the subjeqt'g‘twill be conscious of the registers
.t’ q

1 ]

i

of their subjects and not juat of those subjects only.

In syllabus developnan,{‘.’.'-:,.'fi.meds apalysis as a tool for
designing a syllabus has be:"lé;"-??dnployed in an attempt to make
learners benefit from what "I:h‘:y are taught. Munby (1978)
supports that needs of thei?l,;;:;‘nera are paramount before any
attempt to design a uyllabu:é‘:;? made, Graham and Bearsely

(1986) add that needs anglysil congiders the needs expressed by

Jrer

the teaching establishment, the learners, the institutions, the

content teachers, the EsL tg:a:t_:;hers, and Educational Policy of the

country,  Bamidele (1989) adds that needs analysis helps to focus
)

on what it designed to be taught in the language course. Adeyanju
L4 |

(1989) also adds that it leads to the kind of syllabus relevant to

academic success and that j:iéifih a relevant tool for a course
.‘;”':33.‘ {

planning in which communicative English like that required for

vocational course is given' prominence.  In using the tool, the

views of the students concqr'uqd. are first sought so as to base

what to teach on what they themselves feel they need,
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2.6 mudl malyeu

This part reviews the 1£‘£‘jl'ature on needs analysis.
Included in the review are: Zh 3
(i) what is meant by .'neﬂ'!t'_;’ 2
"" .'1
(ii) needs analysis and sy],fabus designj

(iii) needs analysis mthodbi'o!sies and models;
g

(iv) needs analysis amploygd. in the study.
J i .

2.6.1 what Ia'xunt by "Need!
-«7\,5(.

£ "ﬁ"?

Tyler (1949) in his vork,qn the development of curriculum
describes need as a "gap". 13;,!& also adds that need is the
identification of the difiaraﬁo between the present condition
of the learners and the nccop‘ta:ble norme. Brush (197%6) argues
that needs is g status of "ﬁmh, Bhould be" and that several
persons can help to tell \hqt mther person's needs are.

According to Schofield (19?2gk- Imd 73) need mean "lack" and

wehat is desirable'. Konia}.r?in schofield (ibid) adds that the

terms could be used preacrip‘;i::ely. For example, 'We needs to

be warned', The int{pretgtipn of the 'need' is in the mind

of the person who makes suc):} n‘;‘statement and be to whom it is

said may not be aware of sudh n’aeda to tally with his proconceptions.

In the area of educational p;:u&éice. need is seen by Berwick (1989)
(L .ui-

as not just defining a targltxi,anguage behaviour but, in its

process-oriented interpretat_io;;, as identification and account

) g
L}
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of a multiplicity of affective and cognitive variables affecting
learning such as learners!' iﬁtj.titxﬂea, motivation, awareness,

personality, wants, axpectati.bn and learning .styles.

s ,‘.1

The above definitions u]\though given in different uses
fi ..:'\'
are similar in meaning., Thay all mean a 'gap' between
s
lcurrent outcomes' and 'den:l.l;,ﬂ outcomes'., Definition of this

' r

type supports the fact that W sound programme is to be baaad on a

careful analysis and tharough mderstanding of the term 'needs'.
’-d r'

2, .2 Needs mﬂysi..‘ﬁ' ad_syllabus Design

Needs analysis being a'g ka“ﬁas:izer;i.:sti.c feature of EgP
courge design is employcd int}jh:'.m study in seeking the language
needs of agriculture studeni;ii"' It is seen as part of an overall
educational planning p'oceag::_.ﬁ Brush (1976) sees it as process
involving, The process 5;':;3 stating potential educational
goals and by desiding uhich%&fh goals are of highest priority.
such a priority helps to detlem:l.ne‘ how well the existing educational
programme is meeting the neeﬂq! It is a process in which cne
identifies a discrepancy wh.’;.qﬁl}becomes a need viewed as a critical
problem that required ksol?t.ﬁ;,n' according to Afolayan (1978).
Bamidel (opecit.) too sees :l.tﬁ,a.s an 'approach to syllabug development

which counter-racts the axint;.ng approach to syllabug development,

In addition, he says contanthl,})a.sad on the input of society, learners
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and teachers are avalopcd. . According to Kaufman (1972), it

helps the educational planntrs translate needs into perfamance

ob jectives. This inpliu }tha.t the needs expreaued by
1,

agriculture students and thcir' content teachers will help in
SR

plannng their language syllab'aa 80 as to attain effective
langugge objectives in the cpJ..lage.
Fa
2.6.2a Needs ].na.‘i.y.is Methodologies
"F‘Z:t,

works on needs analysiz‘ ound’ from the late "60s" up to

date Okonkwo (1984) citing '&mm (1977) says although they vary

in methods, instruments u.g ‘;Td in numbers of groups of people

I

involved, they commonly detp ine *discrepancies' uhich require

mggest:i.ons based on these '?' ipancies'. some methods employed
in needs analysis studien .:._"ho;.:vintarvim, (Krebs and gsteven
(1971)and Brush (197633 qn. .arie Twelker et.al. (1984);

both interview and queationn;{lre, Okonkwo (1984); analysis of_
existing records and documant:, Afolayan (1978) and Bamidele (1989);

classroom interaction analynin with survey, Adeéyanju (1983) and

Graham and Beardsley (1935)- o4
‘H"w

\l" —

The mgt.nment uauallyh;ugd in needs analysis studies are
an‘

questionnnarie and intervi hedules. The development of the

instrument is often based ca?’.‘rwiw of related literature.

B
The collection of data is us 1y based on an analysis of relevant

S
L
w8
g
1%
LA



programme documents aocor;ing to Hutchinson and Waters (1987)
or on a review of uhrntn:n and interview with key persons
and experts, Nwogu (1989), o}iaervations are usually quantified
and items are ranked of thba- which constitate important future
process according to ch% (op.cit.). He also adds that

items to be ineorporatod :Lnto a syllabus are thoge which

receive high rgnking i.n :

--‘c.,bogories of use,

i3 0
&5

v

The fact that needs ysis considered the needs

expressed by the 1..:-5011 gbuaolvea. the educational

establishment and the use: ﬂgit best stands its position as

e

a design for language pm@m planning in the College of
Agricul ture. An ESP d# analysis is target centred, that

A
isy it looks at the lnrg._q 's' future and roles attempts to
specify what language skills or linguistic knowledge the

learners need in order tgl’p.;rrorm the role(s) adequately.

The pﬁaﬂnt study seeks tq.#nd how adequately agriculture
- ’1

students will be able to prfom agricultural tasks in the four

language skills as far -.‘ mmica.tion is concerned in relevance
h‘l
to situations. Needs' ﬁyds is also seen as learner.centred

j‘.

by Berwick (op.cit.), i nes what a learner can do at the

commencement of the cou what problems he may have or what
DY o

skills he may poseess that will enable him learn well in
certain directions, | ‘J""i;eaphor is then to prepare materials

appropriate for the lamnrl in a situation like this, Bloor

.
ot



Sy e 37
oLy
e 1L Ay =

(1984) aims at both tsrsof-'t;entmd and learner-centred types
of needs assessment, gﬁi:tc;hinmn and Waters (op.cit.) desire
learning-centred, Thoi‘_bﬁiew this makes a learner look
beyond the competence to il.ow one acquires that competence,
Richterich and Chancerel, (1987) in Nwogu (1989) posit that

-* '(g!
systems of learning centtp& on the learner cannot be built

"u

up other than with the 1-..;]:1.:-5' help. Berwick (1989) poai'ha
!‘ Ay
that although a language q‘.L'L;ma based on the learner-centred

R
needs megkes for greater ?mds on teachers in counselling

z’ M
le arners, negotiating tmvmrnculum. asse ssing learning
processes etc., the 1eamn' goals which in turn can be

transl ated into lcuningalz_jactivau are attained,

W

Vsl
i L

2.6.3b Needs %% ysis Models

Berwick (op.cit.) npw a vareity of needs assessment types
in educational pract:i.oe..j . Ono of them is a democratic approach
to needs assessment. “%5 emphasises examination of a
reference groups’ views: ww majority of the reference groups with
a change in some form ole‘gca‘donal practice and mske their

wishes known, a need is ‘E@Pby expressed,

J
Another model is an‘;pg‘;lyﬁc view of needs aseessment

familiar to appho&ling%gts comprising of experts most

often involved in g:alpagﬁt;ng, This is called expert-

-‘l |
centred approach to needs analysis.

55 5
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The next model is cd.?.ed diagnont:l.c approach which has

its greatest applica.t:i.on,,,}n second language learning situation.
In this approach, a m(i‘_,\.:‘l‘.a defined in terms of the harmful
consequences of a daficl’:l‘g;y. The approach creates a
situation in which 'Eliﬂ;:ll' seems to be the major' rationals

for course content, l'or example, not k@-ing how to

kl-1

describe the tools umoﬂ,mre students are using mght be

1

congidered a dericiency urioua enough to acquire tnatment
: ﬂit
in a syallbus, if axpontp“arﬁ able to diagnose partd.cula.r

groups as 'mffcnng' fq% the deficiency.

)i\r;

Afolyan (1978) dovq,pps a needs analysis procedure called
f‘ )
'diacrapancy analysis',. s,. :;;It is the process of determining and

documenting a Mm.:l:nblp,ﬂﬂifforence between two states of

l.1"

affairs, The follou[.p activities constitute the basic

S

procedure;

(i) List of the mll'ngfse of possible goals or objectives,
.‘1‘
(ii) Detornﬂ.ning the ﬁlnﬁw importance of the gpals.

‘a?
(iii) Aseessing the dom. to which the important goals
| s
are being achun?hhy the programme (i.e. identifying

discrepancies botuqcn desired and actual performance).

.,

Again Okonkwo (op.&"fi) acertains that needs analysis
helps educational plmrs to translate needs into performance
objectives. One of );l:ll& six models of needs analysis is

relevent to this study, 1o © It s Betamodel. In the model,

g

!



It ie understood that in the existing English language
syllabus of agriculture, what students need was not provided
and so English for Agriculwre students should include what,
the students need for thair carear. '.1:'(1:15 may promo te
students' interests in tht _1@91880 as the English is taught
is mlnvmt to their co‘urgia and will help them to achieve

their acedemic and pmfﬁ&d?nd objectives,

e
The proposed 1@91 2 syllabus for agriculture students

A
is a branch of English 1:. g undar the large umbrella of
English for Specific Purpo s (Esp), j,ts sub-area is Eng‘l.ish
for Academic Purpous(EﬂQ but lhtch;naon and Waters (op.city)
hold the view that it at‘l n r‘-‘all:alm its cover under ESP.
According to them Egp mrgﬂ, ‘to meet t.he language demand of
aftermath of 2nd world vu.'f hich ended in 1945, There was
a demand for an in‘aamn‘qtonql langnage as a reault of expansion

in pcentific, technicalT;n@! economic activities. As new
N WA

people went to learn Bngugh to gain international currencies of

technology so are the dag@a for relevant langnage to be



used by different acade pics pursuing different science and

technology courses. ! nt.ly, a new generation of learners
have emerged, ‘Ihsyl e fhose who know that they learn English
because they need it in'.l" thir various activities, This
development helps ed:uc.u.‘bl_id.-nen realise that a knowledge of
Genersl English is natfdnoﬁ.sh to acquire competence in the
variety of English nlo_v@.t' to their occupations and courses,

It then means there u.vgnty of English relevant to health
conditions for doctori;.;':ﬁ;hor for engineers and another for

"‘1"' -
agriculturalists etc, Ag'icultnra students need to be taught

La
Jﬂi & t

English registers relwgnt'to their career so as to make

learners' behaviour in' thag"clasamcm me sningful, Nwogan (1984).

14‘: y
It seems that at pnmt,"‘;bhn traditional leisure attanhnd to
s of

English langunage is no. ].nppr appropriate. The knowledge
d bt
gained from the works og,!ér and Latorre (1969) shows that the

English needed a pa.rti, r group of learners could be

idunti.ﬁ.ed by those Br?n l’_ﬂd a linguist can analyse the

Ln‘b

- linguistic characteriat‘d.o&of their special areas of study.

'i'nr

The rise 01’ ESP was allp rtinforced apeord;j.ng to Hutchinson
and ’n'at:era (op.cit.) by wmaw educational psychological

idea of the '60s' whi cl; mphasimd the central importance

HI% 7, 4l e

of the learners and tlml.r igt'l::’t.i:utio to learning, FRoger (1969)

d.trterent needs and different

| s "

positrthat learners h;}:;’

interests and that bat y can be motivated to learn

effectively, their maw interests must first be met.

el -
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It is ale noted by Grqh‘ m.d Beardlsy (op.cit.) that taking
texts Iron the 1u.mer' ialist areas improve their
motivation to learn m%

#
T“l-' 'tu

needs especially when mhmuds are those perceived by the

ch texts are relevant to their

learners themselves, *}gﬁcr and Lambert (1972) also eee
the importance of mﬂ.r}.}io'n in such langnage learning,
They suggest that the n?ﬁﬂf;h.on could either be instrumental
or integrative, but thoﬁl ieve that it can be both for
ESP course. It is tq‘f‘& aohd that BSP course is not
teaching a form of hgl._ta\; that is outside General Englishe
Knowledge of ESP is u...a g.n. that already got in General
English, 'I'he idea 1?%,11::9 ,to learn basic grammer but to
learn how to use 1ang:m 5 contaxt‘.. The development of
English for asricultur‘tqh, ts to reflect the content of
their oouraas will markﬂﬁnft from just learning the forms
of langnage to laminﬁ,;g{pm in context which Widdowson

(1978) calls 'real o tion",

the work is to be built; '_ :jl'or example, need analysis models,
those for idant:i.rying ' _'ancioa‘betwen what 'exist' and what

ought to be are relevant tnu study, Since this study

seeks to identify umwes between the existing English
language syllabus in the College of Agriculture and what the

h B PP
:"‘ii! .3; ‘
}\;I".'i:"‘l‘ 'i'

T.: 7 " |
bl ik



syllabus should be, a model based on Kaufmen's Beta model
~ and Discrepancy m_ﬂ.y' s employed. The followings

steps were followed,

g of possible goals,

(ii) determining tive importance of the goals 1

i
(1) 1listing of

(iii) assessing the degree to which the important goals

Also relevant to the study
h of those skills, if it is
' teaching in the college, it will

in langiage use,

curriculum developmer
learners ﬁava not bee: ed to participate in it.
Agitations to re-exam culum so as to favour learners

and to meet the demands g ' 2 present developing country like
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Nigeria include the ids "o; teaching English to enhance
professional astivitien{lf The existing langnage syllabus
seems inadequate, '.Ehln ia the need for the langiage

syllabus to meet the nnda of agriculture students, The

"L

idea of communicative ' nppmach to language learning and

teaching is brough towundp ‘the use of English to mnction
lu. Y
in relevant sxtuationl eﬂ:rough the integration of the four

language slkills. & Itﬂ}graamad that students will adjust

-rh

their study habits to cg'pn with unstructured style of
. Av*

instructions in the higuz: institutions so & to tackle

academic tasks. m”mo;'tanca of the four language skills

are thought to be reltv!nt to asncultural tagks. When
integratively used inlthp olmrooma, commnication is
mean:l.nsﬁll and langunqo r;p;afeciency is ensured among students,
Also the knowledge of :,;c_’}.-tera appropriate to learners

profession as mmmd”-ﬁ.?jo make t.hon explain the use of devices
VR Y b

peculiar to their ﬁeldgr,"unly. Language is in that way

used in context and st\u}mta are motivated to learn English
langiage. s
| ‘:'16;-.-'

B



In this chapter, the ‘2&5115&3 and procedures employed in
this study are described, “?‘“It describes the data gathering
instrument , the po;mlation‘ mllctim of sample, the design

and administration of instwt, and treatment of data.
p AN
,,gp!r'ﬁ}

! MEmane
|

Since this study was : od to survey the languages needs

of agriculture students of;t Bello Uniwr-ity constituent

} ; \.,
and affiliated Colleges or g gulture. the researcher felt that

4.“&

such needs couJ.d be known ¥, ir d.'ing out from the affected students

themselves and their cmt? oc;hurnrs. The researcher regarded
i

‘.
all National Diploma and E

entire population in the 3 !; study. So the study covered

five Agricultural Collcgu f?th Ahmadu Bello University complex.
They are those offering par i‘_' or fully accredited courses for
Agricultural Technology, . -

Economics, Animal Health an




Kaduna and Samru were at 'jl_
r.'~-.

Colleges of Ahn.adu Bello T
Lafia were affiliated to

Table 3,13 College Populat

s
b 3

=
¥
i

b5

2,905

Record),

Academic Staff

11
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3.2 EEEEES
There were 238 Nation..JpP:l.ploma I atudents. 125 Higher
National Diploma I atndentp"%g 35 academic staff who were
uged as the subjects of t 1 studye All students making
all the accredited couraug ’National Diploma II and Higher
National Diplonn I in thol;"éalegaa were included in the '
study, All their contcﬁb‘}o;turera and their lecturers

in English were included

1
sample of 363 students md1 ﬁ‘qontmt lecturers was used. The

figure contained the Natio %Diplana II and Higher National

vy

Diploma I students who had t*ﬂ the English language course

L

s
at the initjal stage of th‘;f Nat ional Diploma Courses were

used for the study, Th%%fp based on the fact that English

Language is studied in the firgt year of all the National Diploma

students of those colleges. i | f,u National Diploma IT and Higher
National Diploma I studuntl,,otj:qrin,g those five courses in the
tﬁr‘a
{:Ftudy. It was believed that
'l':-" s

they would be able to prov ?ﬁfaaonable data om their language

five colleges were used in

& b
needs, It was also boliﬂ.d\ ;hat they would be able to assess
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the usefulness of the varioﬁ;;_'i;nguage skills for their academic
and professional programme.:-: : 'Their content lecturers were
expected to be able to givu:::n; assessment of the needs of
students and the information provided by them would complement
the students' own idea of thg:lr English language needs. The

researcher hoped that the two groups would also help hér know the

_ e ,
extent to which the various_'_:_gl::_i'l_.ls were covered and where

priority should be given to help the students to perform

sgricultural tasks with ease. = 29 members of academic staff
were those teaching those courses used for the study.  They
er ‘.'n r‘??

were sampled as follows:

% .'.' Vs
{1y College of pgriculture, Kabba offering Horticultural
and Landscape Technoio;giat Higher National Diploma

only: Number of atudnz;tg = 43 and Members of academic
v a8

W i b,
(B -

Btﬂ.ff = 5-

-‘.",} ':_ .

(ii) College of Agriculture, Kaduna offering Animal Health
I X :" b '.‘1" F

and Production only at"K:lgher National Diploma level
L

only: Number of atﬂggy, -.52 and Members of academic

Btaff - 5.

At

(iii) College of Agricultuifa; Jslingo offering courses at

el 7 A

National Diploma level in Agricultural Technology.
Animal Health and Pr@g'lugtion and Home Fconomics:

Agriculture studentnl'-'-)f, Animal Health and Production

1
»

g+
Ty

» '
k|
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students -*30, nnu Ioonoms.cu - 5 and Members of
academic staff - 7. l
(iv) College of Agnaultute. Lafia offering the following
agricultural coulf?l at National Diploma level only:
Agricul tural Toq‘hnolosy - 51 students, Animal Health
md Production ..P.}o Amdenta, Agricul tural mginaer.mg
’Ibchmlog 3:). ahxltilnts, Home Economics - 10 students

= and Members of ﬂd’n'ic staff - 6.
rzi:ﬂ |
(v) College of Agri tun, Samaru offering both National

Diploma and Hd.ghgg’llaﬁonal Diploma levels in:
Agricul tural uop.no;,psy 66 students, Agricultural
Engineering Teoth;Lopr - 32 students, Home Economics
- 5 and Members a&?acadenics staff 12,

G )
. \
"‘"f"‘! ¥ -
3.4 kgﬁh Instrument
2&;1#

Since this study Mejl. at finding our information on
English language mada qf'-@snculmn Students for possible

Programme modificaﬁ.on. tho researcher cons.tdend the

'14
qulst‘.i.onndn tochnicp,g‘” lppmpriato for ﬁ.nding out what

J"y| ._,

the learners who had qu,t,hrazgh the course considered as

h) f
u“
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(a) Questionnaire is wsed for gathering information in this

(b)

(e)

study becanee according to Adeyanju (1980), questionnaires
ha‘v'e assess to la.rp ﬁnhr of individuals at a minimum
cost and respondents! 8WONywity is guaranteds  Brumfit
(1984) adds that it‘is an approach to assessment based

on common kind of ll:;r;.pmd statements to check, The
rege archer conaidmd the questionnaire tec.hniqz.a us;ml
in a study like th;L_g;which involved a large number of

L

students, 1

Higher Diploma I a_;:u,é-anta were selected becamse they had
comple ted Nationsi':jﬁplom courses and had done English
languiage course af_‘;:fl:-at period. For this reason, they
were able to tell what was useful for them in their courees
which English lm.g_l'a;? course had lacked, Also the
Nati;mal Diplona;?g_ I%lectad had just completed English
langiage course mq.. ;uould tell what they need in the
language course wh::l,gfl.: could have helped them in

agticul tural c°u1;%§::‘

Wi e

The content 1901:;#53:‘:9{.501“&:1 were those who teach
studn.nta asricultugd courses. They know the degree
at which smdent;;::ég\o‘EngLiah language to perform
agricultural taskss = They could tell areas of
emphasis a langu',{p':it'eachar should have so0 as to

help students uul",:l.‘o_ng.\a,ge in their classes effectively.

x|
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The researchers dod__.fgmd two sets of questionnaire

one for students and é‘lb'ther for the academic staff,

a1 The Students' Questionnaire

-

Tha.-;abzdents' qxq,}iﬁnnaim contained thirty-seven
. ;1";\
items which were dividod' into three parts as shown below:
!ﬁbl + f I 1

(a) PartI - sought Naskground information of the students
; usgre
and information o};t’-ﬁia_d.tuationa in which students used
™ §if >
English to commmnicate in and outside the classroom.
YA
There were eimt_l:iftsiu.
(b) Part II.- Eought'-':l.ﬁiorumt:i.on on academic and

professional ta:k- whi.ch required the use of each

ﬂ”
)

of the four langu#p' skills. 7This section sought
students' opim.on 'o:i how important each skill was.
 There were t@ent;-%l.u 1bems in that section. Items
twenty-six to tmn%o:.ght aought information on how
relevant to theif onrsna the comprehension passages,
essay topics and magbulary items in their language

had been., ',';;. f;-;;"'. \

-

(¢) Part III of the g _‘_:q_tion.nuiro required respondents to
r'ank the skills mqrding to the importance of each
of the gkills to}var:lous agriculture courses. A
sample of the quat:ljonnaire is in Appendix 'c',

i
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3.4,2 The Academic Staff Questionnaire

The academic staff questionnaire contained thirty-two

items, It was divided into three parts as shown below:

(a) Part I of the questionnaire containing three items

sought information about the academic staff.

Y
(b) Part II sought the opinions of the teachers on the

importance of each of the four language skills for
performing specific tasks in students' specific areas

of study. Thnre ‘were twenty-five items in this section.
In addition, items twenty-six to twenty-eight sought
information about‘whether comprehengion passages, essay
topics and vocalh;l‘.nry items tamght in English should_

be relevant to courses students study.

(¢) Part III sought information on how important the teachers
considered the four langnage skills and in which order
they wanted tha_.&k_lish language lecturer to emphasis
them in his teaching so as to help students carry out
their various a'cnla‘dom.c and professional assignments
easily. A sampi_o of this qestionnaire is on Appendix
"B,

The two sets of questionnaire sought the respondents

opinion regarding;
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(i) The relevance of the listed skills to a teacher
using English as a medium of instruction. These

featured in the academic staff questionnaire only.
(ii) The tasks in which those ekills were used,

(iii) Iha importance of those skills to students courses,

3,5 Pre-Test Of Instrument 1

A pilot study wu; t_:onductod. to determine the adeqzacy)
effectiveness and validity of the instrument for this study,
Five students from Higher National Diploma II were used for
the pilot. Three members of academic staff excluding those

used for this study were included in the pilot study.

As a result of this pre-test, a slight modification
was made in the two s}o"c-s:_of the questionnaire. Under
the section whick mnjsljfi'.xl'gspondents' opinions.on the
importance of the roui-jjgﬁills- for agricultural tasks, the
fourth option 'Not apé‘lzi"c‘gble' was deleted, leaving 'not
important’ '1mportant'gnd 'véry important' in the frame-work
of the q;eatio;xndre b.gare it. was administered to the
re spondents. It H””:”md that every skill was applicable
since nobody indicatodi‘ _,tlli;t any was not in the pre-test,
The ;éapcndenta were goﬁ@idered competent encugh to respond
to the questionnd.n-;'bt:cwaa all of them had at least’

secondary education,
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3.6 Distribution Of Questionnaire

Copies of the questionnaire were personally distributed
to the respondents during the fourth semester of the session.
This period was towards the students' last semester to end
their courses in National Diploma II and in Higher Diploma I.
Lafia College of Agriculture was already on vacation dnrj:ng
the time the researcher was to distribute the questionnaire
to both students and staff. National Diploma II and Higher
Diploma I students and academic staff were the major
participants in this study. All other questionnaires were

personally administered and collected immediately.

3.7 [TITregtment Of Data

The responses were tabulated in percentages for the
purposes of comparing and ranking. The porce;;tions of
the respondents were compared by using t-test to establish
any difference in the perception of different groups of
respondents on the importance of each skill in performing
different tasks. - Chi-sguare test was used to establish the
views of'mspondenta on the relevance of essay topics,
comprehension passages and vocabulary tamght in English

language to agricultural courses.
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For item 29, the skills were ranked as 1st, 2nd, 5rd
or ith, The ranks u;ara scord as followss

Bt - b po:i:nts

2nd - 3 points

3 . 2 pSinteliB

bth - 1 point.;..‘_-i.-'-""'__

AT =

The total points.{;?r;;lach skill were derived by
mul tiplying the mmbu:ié{-napondents awarding the rank
with the mumber of po:'l.é;b..l;‘.alloca'bed to the rank,  The
skill which had the high:;t number of points was considered
first and that arrangement was followed up to the salill with

lowest number of poinfa which was ranked fourth.

3.8 Summary

In this chapter, the. me thodology used for collecting the
data needed was pmaentled'.. Tl'w. data gathering instrument
was in two sets. The Ifirst, which was a student questionnaire
had 37 items. The second set, which was academic staff

questionnaire, had 32 items.

All National Diploma II and Higher National Diploma I
students offering five agricultural courses and their
content @achera in the four Colleges of Agriculture were

for the study. There were 268 students and 29 members of
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academic staff, The responses were tabulated and

converted to percentages for the purpose of interpretation.



Chapter &

PRESENTATION 2

(LR ¥ ' )
In this chapter, the data gathered from both students and

content lecturers are preaented' and analysed, The importance

attached to each language, skill, (listemning, speaking, reading,
and writing) for general tgﬂkﬁ'. and specific tasks related to
agriculture are presented and analysed separately. The 1
opinions of the two sets of respondents concerning the needs for
relevance of reading passages, easy topics and vocabulary items
are also analysed. Then the results of the seven hypotheses

tested are ghown in tables and discussed.

-

4,1, Students Questionnaire on General
Tasks.

Table 4,1:; Distribution of Regpondents by Importance of
Listening skill for General Tasks. N = 268

Not ' Very No
Important  Important Fmportant " Response

For lectures 3(1.12%) 59(22,01%) 200(74.63%) 6(2u%)

For Listening to
Tutorials 8(2.77%) 125(h6.64x)  120(4h.78%) 15((5.60%)

For Group Discuss- _
ions 5(1.87%)  103(38.43%)  147(54.85%) 13(4.35%)




W
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Information in Table 4:."_1?;1::0?19 shows that a high percentage
o)
;
tasks. In fact, a very hig percentage of respondents regarded

v
by
U e

the skills as very important ‘for lectures.

le as important for general

Table 4.2: Distribution of Respondents by Importance of
Speaking skill for General Tasks, N = 268

Not Very No
Important Important Important Responge

For gpeaking during
Tutorials 19(7.09) 100(37.31) 134(50.00) 15(5.60)

For Asking Questions 2(0.75)  91(33.%) 159(59.33) 16(5.97)

For Answering
Questions 2(0.75)  79(29.48) 178(66.42)  9(3.36)

From Table 4,2 above, speaking skill was also considered important
by many respondents, while majority of them consgider it very
important for tutorials and mzestions._ In fact, more than 60%
of the respondent students considered the skill important for

answering questions. A
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Table 4.3%:; Distribution of R;.V dents by Importance of
Repding skill f@ﬁ,&ral Tasks. N = 268.
¥ 2k et

T Not Very No

Important” = Important Important Response

For Reading tests

and Examinations 2(0479) 53(19,78) 203(75.75) 10(3.73)

For Reading Lectures
notes & handouts 4(1.49) 91(33.%) 161(60,07) 12(4.48)

For Reading Text-

books . 8(2.99) W7(54.85) 147(54.85)  14(5.22)

For Making Infer-

ence 15(5.60) 131(48.88) 107(39.93) 15(5.60)

Information in Table 4,3, above shows that majority of the
respondents considered reading skill to be very important or
important for general tasks specially for tests and examinations
as well as for lecture notes and handout. However, only
4O% of the respondents considered the skill very important for
inferences.,

Table 4.lt,: Distribution of Respondents by Importance of Writing
Skill for General Tasks. N = 268

L

Not : Very No
Important TImportant Tmportant Response

For Note taking
during lectures  7(2.61)  62(23.13) 186(69.40)  13(4.85)

For Writing Tests
and Examinations 3(1.12) . 74(27.61) 177(66.04) h(5.22)




Information in Table. k.4 above shows that the respondents
considered writing ekill very importent for genersl tasks of
note~taking and irriting tests and examinations.

Table 4.5; Distribution of Respondents by Importance of
Iistening Skill for Agricultursl Tasks. N =268

Not ‘Important Very No
Important Important Important Response

For Understanding Films ‘ . .
audio visuals in Agric  (7.09)  126(47.01) 167(40.67) 14(5.22)
ul tural courses, _

Information above sh;ms how important the respondents |
congidered listening ak.i.‘_t.;._‘!._fpr agricultural tasks, Hg?re
than 80% of them conaidei:fci'the i1l either important or
very impcr:rtant for undei-standing films/audioc visual in o

‘agricultural courses.

Tables4.6: Distribution of Respondents by Important of
Spesking Skills for Agriculturel Taskse

Not ’ Very No
Important Important Important Responae

For explaiping ,
agriculiural concepis s :
theoretically 7(2,61) 75(27,99)  175(64,18)  14(5,22)

S
For predicting :‘&m : . g _
agricultural events 43(17.91) 75(27.99)  18(6.72) 18(6.72)

A

iy 5

SoF

W



majori ty (64.1896). of ru nts saw as very important for

explaining agricul tural pts only about 28% regarded it

Mot . Very No

In:ggg“l-mt Important Important Response
.j

For reading agric- ;
ultural instructions 11(&’*’10) 97(36.19)  142(52.99) 18(6.72)

For reading technic- 1? ;L{:-
al terms in your m; ."' ‘i
of specislization 5?3) 90(33.58)  157(58.58) 11(%4.10)

] | ﬁ’vf

From the above T;b:,;“?. it is seen that imajority of the

R LA
respondents considered g

agricultural tasks in

technical terms in thoi';#:i; #
738%%of the 268 usponmtf'conadoma the skill as not

el

importmt for the two t‘
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Very No
Important Important Response

For reporting agri-

cultural activities 70(26.12) 186(69.40) 8(2.99)

For listening techn-

ical terms in the 7(2.§ ) 95(35.45) 153(57.09) 13(}n85)
area of your specia- ?11

lization. ,a,;l

: ¥E

From Table 4.8 ab&ﬁigha}nwu a majority of the respondents
oona:l.dnr-d writing sidll \ﬁi important for reporting
agricultural activities T.g"tur listing technical terms in

- !'l_,{
their fields of apecinlizp Lon.

i o ‘r u{_'

10
Table 4.9: Distribution o#*’kspondents by Importance of
Listening akil} tor Laboratory Workshop Field

Tasks, N=- "h

Notg‘-; Very No
Iuportdt Important Important Response

For Listening to E!t
Laboratory/work- 10(3} ? 105(39.18) " 137(51.12) 16(5.97)
shop instructions Q}“

9 shows that majority of the

respondents oonsidond ng ekill as important for

laboratory and mrkah_op'; ments and instructions. Only

10(3.77%) of the 268 respe ydents said that it was not

important,
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Table 4,10; Distritution of Respondents by Importance of
Repding Skill for Laboratory, Workshop or Field

Tasiks, N = :268.

?!mt Importent Impoltilt  ResSonee

For naﬂing 1abo= .-**j
ratory/workshop 27(10.821 112(%1.79) 114(42.54)  13(4.85)
calculations .

For finding basic 1
rules of equipment/

machinery 101(37.69) 133(9.63) 12(4.48)

stated tasks,

Table 4,11: Di_stribution %ﬁ Respondents by Important of
Writing Sk:l. or Laboratory, Workshop or
Field Taﬂks &I- 268,

K Not Very "~ No
Importm,p, Important Important - Response

; ﬁ .Lf‘ﬂ
For labelling agric 2

ultural specimens 17(6, 109(40,67) 125(46.64) 17(6,34)

m

For Writing field ,“‘i'lj 4
experiment reports 5(1.87)  106(39.55) 142(52.99) 15(5.60)

h bu

For writing workshop ..

reports 8(2.99}3 113(42,16) 133(49.65) 14(5.22)

g rebden
o Fri L
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workshop tasks. The n i

relevant to laboratory °.J_ i

no table repregents
P swﬁgw
Table 4,12; Diatz:lbktion "kapondentu by Relevance of
Topics Tmsh the English Course (1) N = 268

(2) N = 268 (
,.maw Not ~ No
{ phrmt Relevent Re sponse
Reading Comprehen- ‘!‘"
sion ﬁ“&(%.s#) 16(5.57) ©  4(1.49)
Essay Topics \%?‘ 9k ko)  12(h.48)  3(1.12)
Voosbulery "a§7(9a.16) 16557 5(1.87)

lﬁt JI ‘v
Information from th.;;'now Table 4,12 shows that majority

pp

of respondents felt tha.t «Epnhanslon passages in English

Language class should be ﬁlatod to their area of specialisation.
e

It is alao shown that ess

relevant to their study mﬂ., that vocabulary items relevant
' l"r

to their course be includgﬁﬁlln the English course.

u.l‘l
]



Table 4.13: Distribution of Re
N = 268, i E L

18t = & - 3rd = 2 'kth =1 No Res
Points Points Points Point .ponse Total

Listening

S1l . 129(k8W) 42(126)  2p(5H)  56(56) 22 720
: ik 15 .

- Speaking- ' &, 10l - ’
Skill 9l(376) 6%(;1{9) 4(68) 5W5h 23 687
Reading Ji 2k
Sl 11 60( 240) %ﬁ:@m B7(17h) 3W34) 2k 637
Writing Slill 52(108) %1,9:5) 66(132) 66(66) 19 501

'f&? i

The rank order in ﬂ&b;l. 4,13 shows that listening skill
was rankad first with a tg&gl point of 720, speaking skill

AR

pecond with a total point%ei. 687, reading skill third with a

34 -‘l';l“

total point of 637 and u‘i.ﬁns skill fourth with a total point

Listening for ral Tasks, N = 29,
. - Very No
I Important Response
For Lectures 29(100%) -
For listening to |
" tutorials 16(55417%) -

For group discussion m V(hh,83%) 16(55.17%) -
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Information in Ta.biq' 4,14 above shows that all the
respondents even ounsi.dc:id' listening skill as very important
for lectures, while ma:]oﬁi.ty of them (95¥) considered it
very important for mtorj.i}.! and group discussions. No
respondent considered tha\’ ’d:::‘ul unimportant,

Table 4.15; Diatnhat:.o%'o Respondents by Importance of
Speaking &d.].l for General Tasks. N = e 1

nl&;t

E" Very No
mt Important Important  Response

For speaking during .
tutorials 15(51.72%)  13( 44,8%%) P
For asking questions 10(34.48%) 19(65.52%) -

For answering questions ..h" 8(27.59%) 2172.41%) -

i}.‘ |
7“ Ié
a\. it ot

From Table 4,15 alb'l;;.'—it is shown that majority of the

respondents considered mnring questions, while majority

considered it important tqlr tutorials. Only one respondent

?« u

congidered the skill uni é-tant for tutorials.
i a,,“

Table 4,163 mst.nmtion of Respondents by Importanse of
Repding Sl:i:l.1p f‘.or General Tasks, N = 29,

Not Y o m e
Important Tmportant TImportant Response
f'j-‘; '."f“.:_
For reading tests '}Eg;'
and Examinations 2(5;9,‘_‘ 6(20.69%) 21(72.4%) -
,“ﬁ:-: P ]

For reading lecture
no tes/handouts

For reading text-
books

For making !
inferences . _a-;.'_,"T ' 10(34. 48%) 19(65,.52%)

11(37.9%) 17(58.62%) =

15(51.72%)  12(41.3%%)
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Information in the above Table 4,16 shows that majority of

the respondents considered reading skill as very important for

tests ﬁd Oxﬂin.ﬂong’ .!_ “' -y

important for reading te
respondents regarded the f, ,.ding gkill as not importmt for

Writing fl-;g.:or General Tasks. lN =29
TR

Very No
t Important Important Response

For note taking during

.".

lectures ’7‘,1(3.115) 9(31.03) 19(65.52) =
For writing tests and S
Examinations - }sﬁ'd’ 10(34,48) 19(65.52) -

Data in Table 4,17 above show.. that majority of the respondents

065.52% considered writir

.w,gi

considered the skill 1mpq}nt.|nt for the listed general tasks,

11 as very important. In fact only

one of the respondents red 11; not important. Others

i .f:-rgt!!"}'_

' nb?“lfgi

TABLES ON AGRICULTURAL TASKS
; G

Table 4,18s Diatrihutioﬁﬁq&kapondents by Importance of
Listening E for Agricultural Tasks. N = 29

'lﬂ‘ild

J”{ﬁot Very No
: rtant Important Important Ibg)onse

For understanding
agricultural films/
audio visuals




very important,

Table 4, 19: Diutributi{'. of Respondents by Importance of
] for Agricultural Tasks, N = 2

PN Hot Very No
%ﬂ‘pﬂrtmt Important Important Re sponse

For explalﬁing
agricultural concepts '
theoretically 7(2hke 15) 22(75.86%) -
‘For predicting
agricultural events

' 7(2ke15)  22(75.86%) -

] 'g"-:
From Table 4,19 'm;?'iit is shown that majority of respondents
L4 ?"_‘J
congidered speaking d{ﬂ1§p very important for explaining
“"‘{1
ggr.twlh:ral concepts m{l ,Ior predicting agricultural events, Oth.ru

:P|

regarded the skill as :Ll?ortant.

Table 4, 20s Diatrj.mtionmr Respondents by Importance of

J‘Q ‘

Reading Equ. Ior Agricultural Tasks. N = 9
l{}'h .
;’L Ve
'a ¥ th Very No
;mrtglt Important Important Response
T IRER :
For reading agricul- ;'f‘t
tural instructions ;;; fits' = 7(24.118) 22(75.86%) -

For reading Technical };
terms in your grea of .gd:.’&
specialization. Q b5%)  W(13.79%) 2M(82.7¢%) -

.(1"{03- :;" * '
reading agricultural ingmotiona and technical terms,
'(!lfa"



L. Not Very No

Reading Skill for L Wo rk sho d Field Tasks
For reading Labora-
tory, workshop or

field calculations - 17(58.62%) 12(41.38%) -
For basic rules of

equipmnt/mgohinery - 15(57.72%) 14(48.28%) -

For labelling 'i
agricul tural
specimens qus - B(44.85%6) 16(55. 17%) -

For writing field
laboratory experiment

reports ’ 6(20.60%) 25(79.31%) -
For writing workshop .‘;"-'-'-
reports e - 9(31.03%) 20(68.9%%) =
L-'.Et;;i'
‘c—-iJ

Information in Table 1} 22 above shows that listening skill

for laboratory or workahop demonstrationa was considered even
' d 'u‘ l:

very important, It '1'% ghowa that rospondenta congidered reading
i"

gkill important. No ry@%nddnta showed it was not important.

Information fmm the % : in addition, shows that respondents

considered writing akil' i

ortant, It is shown that a higher
percentage rated mtinq 'gkill very important to labelling
agricultural apecimens, 4 t:Lng field or laboratory experiment
il !‘:,-

reports and workshop rcnorta.

The fables under 1ab

gtory. workshop and field experimental

tasks show that Bpﬂakln‘ 11 is not relevant to those tasks
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Table 4,23: Distrihltgp' ‘f‘?f Respondents by Need for Relevance
of 'Ibpics Iq}ght in the English Course to
SPeciallaadﬁlields. (1) N=29; (2) N=29, (3) N=29,
4
i Hir,
‘Relevant Not Relevant  No Response
LR
1« Reading s
comprehension :f2%8(92.5ha 16(5.97) b(1.49)
2. Essay Topics 53(9# 4o) 12( 4. 48) 3(1.12)
3. Vocabulary 247(92.16J 16(5.97) 5(,1.87)
"J-'.L‘.;:‘

Information from,,ﬂl_té"-_above Table 4,23 shows that majority of

respondents felt compx'vﬂ'qnsion passages in English language class

should reflect the

spccial areas of their students' courses.

Essay topics given to. ltud.ents should be relevant to their

students' study and .

1'-,1-

vo?,;b.llary items ralevant to their students'

le

[aheti
courses be included 1nll;hl Engliah course,

Table L 2k; D:Latributian of Respondents by Rank of Skcills

B
Rl lind
[
(1) N -.‘*268
f-'._.iﬁ-_'ﬁi'
(2) N l"’»;ZGS
AN
(3) N = I’ZGS
(9 N =

2Points 1Point Response Total -

Te LiBtenins
Skill

2. &Speaking
Skill

3« Reading
Skill 2(8)

k, writing
Skill

%5( i5)

O‘J'

8(32) { 39

rd = &th =
3(6) 9(9)
7(14) 7%€7)
5(10) 2(7)
12(24)  6(6)

- 79
- 76
- 70
- 71

SIAER

‘l

£ vt
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q “"
The rank order in Table 4.@# ghows that listening skill

was renked first with a totald*"int of 79, speaking skill second

with a total point of 76, writing skill third with a total point

th a total point of 70, ALL

of 71 and reading skill fo
il

i

the questionnaires were respon,'??d to fully and apmropriately,
ta
“F 40

Differences Between The Importmce Attached to the .

Four English Lenguage skills hr%oth Respondents. ‘ .
AR

The analysis in this chapg?‘ hau provided the inventory

importance attached to the fom‘-, English language skills by
e

students themselves and their‘r'{ﬂntmt lecturers. The result
showed that the four lmsuas9+akﬂ.ls were used by agriculture

students in performing their Wicultural, general and
.fd
laboratory tasks.  However, ’*'Fo verify the hypotheses

T
formulated for the study, th "F.'ta were further sub jected to
statistical analysis using the[%—test techniques.

.4
1 ug

Hypothesis 1, ¢

sy e
l::!

v..."
u
L

3
This H states that ther .,:Lg no pignificant difference

!

Lt
'i;percaption of the importance
g

\'! e
1 -

o
between teachers' and students
:’
u’

of listening skill.

4 i
To test thig I-I s & tuo—n.u{ﬂle t-test was done, The
K
results are shown in Table h.gilbelmf.
ik

‘nrl :



T&hlﬂ 4025

Status SEX df t P
Students 0.022

26k 2,90 0.0041
Te gchﬂ rs 0.0 ""5

'

From Table 4,25 a.'bo'gg, it is shown that with df = 264 and
t value of -2,90, ther?r 8 a significant difference between
students and toacharsl'l.:l}itheir perception of the importance of
listening skill, 'Ihiufta ‘because the probability level stands
at 0,0041 (t = 2.90 ':‘SJPOE)- As can be found in the analysis,
the negative value of: ?J,timght huve resulted from the difference
in number between thc'g"ﬂtﬂ. number of students and total mumber
of teachers used for th:iq study. For t-value to be &ignificant
at 0.05, it should be Qqul to or more than the P-value (0.0041).
The analyns on .T‘blm 25 shows the value of t at «2.90 which

S
is more than that ot 1 0.0041. It then means that the difference

The hypothesis is than!foro rejected, It means both students and

teachers perceived l:l.uttning skill important to mgricultural tasise

rI, ’f«’

’ ‘r“'\‘b"

Hypothesis 2 “f ’
. ‘h

This HO states ‘ﬁ'{:‘thero is no significant difference

between teachers' and' 'I.'

spegking skill, |

To test this h : rOsis. a two - sample t test was done, -
s
)

the results of which ﬁ‘ shown in Table 4,26 below.
Y




Table 4,26
Status n X SEX  df t P
Students 240 2,52 0,023

267 =213 0,03k

Teachers 29 2,66 0.055

thj‘

n.}

A loock at Table 4.26 shows that with df. 267 at t value of

-2.13, there is aig:ificant difference between students md

'a'.

teachers in their percapﬁon of the importance of sgpeaking skill.

‘Ihis is because the pmbability level stands at 0,034 t = 2-2.13
r*'f“' .,
0.,05. The negati‘u"v:lu}-of t might have resul ted from the

difference in number bot\pcn the total number of students and

}u‘“ ¥

teachers used for this atudy.

i’

This means that tho rdi.f.zerence be tween students' and

i
teachers' perceptions oi’ tho ‘importance of spesking skill is

TR

aignifiqant, therefore tha ‘hypothesis is rejected, It means both
.'Ls

students and teachers ptmived speaking . skill importent to

Hzthﬁ.B 2 "'J_.
This HO states thahthnm is no significant difference between -

teachers' and gtudentg' p.:ception of the importance of reading

. fl u,t
skille i h

To test this hypot#ﬂ,s, a twomsample, t test was done, the
results of which are sha“_p;tlz.n Table 4,27 below.
.Lc* 1

-h (¥
"'-\ ;A’
_i'-"'tj?'.



Table 4027
Status 'n : SEE - af £ P
Students 239 2.55 0,021

266 -0.82 0.41

Teachers 29 2.58 0.045

-

A look at Table 4,27 nhp\!s} that with df 266 and t ‘Value of

~0.82 there is no ai.gxificm.%‘f.:l.ttonnce between students and
Ex.u
teachers in their perception"of the importance of reading skill,
3 -P' .l.,
This is because the pmbnhd.li.'l;y level stands at 0.41 (t = -0.82
?t

0.05). However, the nogativg.{vgluc of t might have resulted from

e

the difference between theftotal number of students and teachers used

for this study. Since the. "}% plue is less than the P value, the

vf

hypothesis is accepted, It n,nn both students and teachers did
not perceive reading skill' :!.mportant to agricultural tasks,
i
Hypothesis 4 e.,,?
This HO states that %n{ "ia no significant difference &tmnn

the teachers' and atudontu'.‘%pmoptlon of the importance of writing
e
skill, - i
Z*\ﬂh;

To test this hypothauip‘L two sample t tout was done, the

results of which are ghown ‘Tl.hl. 4,28,

Table 4,28

Status n X

Students 242 2.60
260 0-0.61 0.54 -
Te gchers 29 2.63




o 75
t:."-_‘!.

A look at Table 4,28 ghows that with df 260 and t value of

-0,61 there is no aigz‘iﬁcmt difference between students and

\

_'1‘ thn importance of writing skill.
an

i

sk
teachers in their pcrceptianj

This is because the probabi; level stands at 0,54 (t = «0.61 0,05).

As expected or as found ini:?ho analysis, the negative value of t might
have resulted from the diff,?%nco between the total number of students
and teachers used for this atudy. Because the t value is less than the
P value, the hypothesis is accnpted It means both students and

teachers did not perceive writins skill important to agricultural tasks.

Hypothesis 5
This HO states that th.ero is no significant difference between

"-',:

the teachers' and etudanta' Tiewa regarding the relevance of reading
exercises to agricul tural ﬁ:,”“rmﬂ"

To test this hypotlwai“a::". chi-square test was done, the results
!J

of which are shown in Table ' 4,28. Chi-square is used to establish

the views of respondenta on’ ;relnvmca of essay topics, comprehension
y Jl

passages and ?oCa'w.la.r}F taught in English languagp course to

agricul ture, i "
: E"‘t,-_l.’
Table 4,29 “‘Bifnf‘
Rows 1 2 Alls-‘e{;"r.fnt. Chi-square P
ihlr‘;r
Students 248 22 270 ;;:'-_'
, i
\‘d“.'
Teachers 15 7 224 12,74 0.05
el
ALl 265 29 2

08
, i 8
::-;3.&;

.“'i D
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From the Tahle 4,29 abogo, it is shown that with df = 1 and
chi-square 12.74 P O.rOE thl}n"is a significant difference between
students and teachers in '.'.'.hl.lir I;erception of the relevance of
reading exercises to ugriml:i':;:ral courses, This is because the

probability level stends ‘c.'f. 0,05 (chi-aquare = 12,74 P 0,05).

This is basad on the fact t.hat the negative value of chi-square might
-3!.
have resulted from the diftqnnce in number between the total number

Inﬂ"

of students and that of t.o Prs used for this study. The hypothesis

’N‘

is therefore rejected, Itﬂ means both teachers and students

regarded reading e:aarciaeaq.n English language course as relevant

Hypothesis 6 44

This HO states that th;;‘ is no significant difference between
the teachers' and atudentg" viaws regarding the relavance of writing
exercises to agricultural 'douraes.

To test this hypot}aa:is, a chi~square test was done, the

results of which are shom :ln Table 4,30 below.

PR
,!'IJ'
‘\J t:

T..bl. #.30 '-'.‘I"
R fm'"
Rows 1 2. ;;*Lm af Chi-square ~ P
ARt ]
Students 253 20 iz
Teachers 12 9 (@& 2.69 0,05
ALl 265 29 2k 1




From the Table 4,30 above, it is shown that with df = 1 and
o s

here is a significant difference

':?at\non_ utudnnlta and 'Jf' their perception of the relevance
-:‘ tural c;:uraau. This is because the
¢ (chi-square = 27.69 P 0.05). as
-'_- ;;anvo value of chi~square might have
remltod' from the diﬂemn(_hn.twen the total number of students
and teachers used for this""tudy The hypothesis is therefore

rejected. It means both te '_"rs and students regarded writing

exercises in English :La.nsum to be relevant to agn.mzltural course s

". &
the sis . '}i‘,;*{g_"
18

This hypothesis atuto%itéut there is no significant difference

between t.a.nhor.' and ntu‘ ,;tp' views regarding the relevance of

. !Li.
To test this hypothad\é-; chi-square test was done and the

results are shown in Table 4,31 below.

?T's'.ﬁ
47
' .:.1 :'.1“..'..
Table 4,31 .«%55
3
" Rows 1 2 M1 df  Chi-square P
*L{‘t;q.!__
Students 247 - 21 11268
Teachers 16 8 ?j%%&k 16,01 0,05
ALl 263 .9 THie2 1
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"r

*-u.i‘

¢ 0

B
From the Table 4,31 al i!!_o_, it is shown that with df = 1 and

CRERIE

chi-square = 16,01 R.0.05, there is a significant difference

A"IQ‘: i: r.'- i
between students' and teachers' in their views regarding the relevance
i,

of registers to their cour mm This is because the probability level
stands at 0.05 (chi-squmd 46 01 P 0.05). As seen in the analysis,

?
the negative value of clu-%_.re might have resulted from the
"I-
difference between the total number of students and teachers for
TR

this smdy. The hypothad.:-:"'-'is therefore rejected., It means both

teachers and students regardnd the relevance of registers in English
language course to asriculturgl course s.

vl &
AV
P b
AR
AL
11

b4 Discussion of the Overall Findings

The enalysis of agric'ﬁltﬁre students' questionnsire and that
of the academic showed tha.hthn four English language skills were found
relevant to agriculture related tasks. They were also found very
important to the reepondentgf-pouraes. The order of ranking of those
gkills showed that both atudrqnts and 'teachers ranked them in almost
g BT

equal position viz:

fi
LiutOning skill was ra;!qtd first by both students and teachﬂra
@ :

" and spesking skill as wcon&lﬂ Reading skill was ranked third by the

students but ranked fourth the teachers., Writing skill was ranked

fourth by the atudenta and‘; |tkurd by their content teachers.

4

LT
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kh,1 The Igportancef’ftttﬁhsd' To Each Skill In

Hierarchical Order

Listening Skill Students(268) Teachers(29)
For leotures o 20074, 63%) 29( 100%)
For Group Discussions ;._' _ H7(54a85%) 16( 654 19%)°
For listening to laboratory/workshop
instructions _'-.?ﬁ-;;'._lr‘ 137(51.12%) 25(79.31%)
For listening to tutorials | - 120( ko 78%) 16550 17%)

-,;.' Ly
For understanding film/ u.ldio :
107(40. 67%) 19(65.52%)

visuals in agricultural tapiqt,.

‘#a

A very high percentage oz both respondents attached much
importance to listening skil!. in performing the listed tasks,

":"-m".
' ,‘.I ‘:‘Et‘:‘:
Speglcing Seill TG
e
For answering questions i S
& i
For explaining agricul tural ‘concepts

thaomtlcnlly 0 4N 2

) ’mi
For spesking during mtorinl ld,_

i

For predicting .griculmr.l Qf.\pta

For asking questions

1
f “'}h Y

Students(268)

178( 664 4236)

Fl

175( 27 .99%)
159(59.33%%)

13U 50%)

75(27.99%)

'I'ogharg gg}

21(72. 4%)

22(75.86%)
19(65.52%)
15( 1o 82%)

22(75.86%)

_q
A high percentage of n ndents rgnging from 7% to 28% attached

r :
much importance to this ald.l.l; n performing the listed tasks. This

i
skill is not useful in the l ;;:'atory.

ti‘



Reading Skill '-g-._,z-‘,

For reading tests and oxaﬂn..tions
141
For reeding lecture notew,,nﬂ
handouts i Y
it
For reading technical tem, in your
areas of specialization '.4;,]!4...
‘flLr.

For reading textbooks ,"-_-i_'_f'
For reading agricultural instractiona

For findings basic rules of
equipment/machinery

For reading laboratory/uorkahop
G-BlculationB 4 r i

..1.
e
il

For making inferences

L P
-

Many agricultural ac'l;j.'_{,ities are

8o’

Student( 268)

205(75.75%)
161( 60.07%)

157(58.58%)
147( 5ke 85%)
142(52.99%)

133(49..65%)

115 b2, 546)
107(39.93%)

Tagharsg @x 2
21(72. 41%6)

17(58, 62%)

24 82.76%)
12( 41 3%%)
22(75.86%)

.

14 48, 28%)

12( 41.38%)
19(65.52%)

performed in the reading skill

more than other skills, and those tasks are done by the students not

the teachers, R ¢

writing Skill :»;3;' ;

----

For note-taking during lecmhs
For reporting agricul’mral pct.intiea
For writing tests and emina'd.ons

For listing technical tema in the
urea of your specialization . =

For field experiment&z'epo}.z‘;t;s__' .

For writing workshop repor_t._s;.i _
diighiat

For labelling agricultural specimens
[V

wIHY
Fy

Students( 268

186(69. 40%)
186( 69+ 40%)
177(66,0%)

153(57409%)
142(52.99%)
B3(49.63%)
125( 46.646%)

Te achers( 29)
19(65452%)
20(68.97%)
19(65.52%)

13( 4k, 83%)
25(79457%)
20(79431%)
16(554 17%)

Writing skill for per_gs'mng the listed tasks are rated mach

h" -Li ¥

important to agricultura stu;lents and teachers.

!u| p

It could be noted,

this order of hierarchy ia h,sned on students responses on the basis

ar
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reflect the special areas o H‘.he students courses., Since students
use English langugge. for gz}lrgl discussions outside tha classroom,

a tc:pic or two on dl:t‘fercnt sai'buatwns in a semester could be used

§ l
“ u,“];‘ 5

for comprehension. €5 £

i t."--i.{

On essay topics, both. reapnndents viewed that writing exercises

be relevant to amcultlra].,lcograes. These should include reporting
A )‘\ ¥ t‘

experiments, describing plqn.ts"or animal behaviour, 1a.belling and

g L
. AL
B0 0l ) ,’"}‘(!]f;;!.
On vocabulary items,. E'othrroq:ondonta felt registers of
4 'lv

agricultural courses uhould % reflected in topics used in language
classes, For example, in a.grioultural Technology, vocabulary peculiar

to the fields should be lcnol;n like site, cultivate, nursery, rich

80il etcetera; in Ensmeuin& 'J.‘uchnolog words like mechanics, load,
kp [ f

effort, force, forcpe, in*n&l..g;l Health and Production words like
A

cattle, insemination, breed, ,tertlh.zat:.on, motality mordibity, in

Home Economics words like d.r’u. gabage, knittim, steaming, wring,

storaga, extengion etc should be understood from comprehension passages
1 ?!. 't‘;

'.ﬁﬂ'l
In ranking the four d&l‘a, listening skill was ranked first by

and essay topics.

both respondents (atudentst;:?m points, teachers 79 points).
Speaking skill was ranked ?cgond by both respondents (students

687 points, teachers 76 poix; . There was a conflicting view in
ranking reading and wntin‘sé v 115. Students ranked reading scill
third while teachers r.nked'%‘it fourth (students 637 points, teachers

adii
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70 points). Writing skill was ranked fourth by the students while
teachers ranked it third ('Qﬁléents 50 points, teachers 71 points),
The difference in Opini‘bp"o:‘ both respondents may not be far
fetched, Teschers may no,tl_,b& ?xpomd'to much reading as students
do in thosé colleges. 'i!hei'r teachers are expérienced ones with at
least five years of teaching J1..'.Ilie same agricultural courses. Such
teachers might feel it was, ‘nﬁti necessary to contact books so as to
accumul ate knowledge enoush]’bofore their courses., Since it i's the ‘
same courses they have bn.n.*?hf:ha.ng for so lonh, they felt they
could be repeating their fopnfl;r lecture notes or handouts. For this

)

reason, they could be mpl_ ??15 the same lecture notes strictly

3t
ﬂthtlm. 0f course, renewal of knowledge

o

by reading up-to-date bookg holps to up-grade old knowledge and

without any additional knbf{dsn, and as such, reading might be

viewed as less important to

me thod of teaching,

The difference in opinio:
according to students wri;fi.n% skill is less important in performing

their tasks contrary tn l;om} achera felt. The difference in opinion

agriculture students m’-p_?%{o‘xposed to lengthy essays tut short

' ‘;“tﬂ i}‘
descriptive reports of pr;pﬁcal experiments and writing tests and

examinations, X 3“1' i
'-.fF bl



Chapter 5

L

The two quutionn%%{{nm set which aimed at finding answers

to the following qaeati?:ééf

.l"?‘ ,,.

1« What importanco is t‘l:ach_ed to listening, speaking, reading

and writing in pert% b g general ) agricultural and laboratory

i

tasks? g " 3

:., *?r. :

2. Do both teachers a;dﬁ%tudents regard the current reading

exercises in Englinh.' .ng:asa as relevant to their studies?
.nf‘)‘s
3« Do both teachers and‘ students regard the current writing
r “'ﬂ-!
exercises in Englinh Ianamsa as relevant to their studies?

q
t registers relevant to their

'y

k, Are the students tl&ﬂ

»
!

studies?

bl
* h 55

These questions 1ed ‘the formation of the following

:l, ﬁf
hypotheses whi.ch were te_§ to provide answers for them.

‘.‘ o
Hypotheses il |
The study aleo set ﬁ;ﬁjto test the following hypotheses:

3 |

.l""'

1
: P"*I.‘.' difference between teachers' and

students' perception of the significance of listening skill.
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2. There ia no sigmficant di fference betwen teachers' and
tudonta' parcept:l.on of the importance of speaking skille.
[ I’nere is no aig.lificnnf .d:.fference between teachers' and

i
students' perception ‘of the importance of reading skill.

k, There is no aig:u.fic:it td.iﬂ'arence between teachers' and
students' percapt:.or‘i__g;ll‘ ‘the importance of writing skill.

5. 'There is no ﬁ.@ifioa:;t difference between teachers' and
students' views regair_.:;lix_\g the relevance of reading exexcises
to agricultural cou_ré_n.

6. ‘There is no sisnifio;x‘.:‘i.:' difference between teachers' and
students' views mgﬁ:ai;:.g the relevance of writing exercises
to agricultural coux;q:e's.

7« There is no uignificﬁ;t difference between teachers' and
students' vim;: mg.r@;ing the relevance of registers to their

courses, i

19 [

To test these hypoti;iﬁan, two types of questionnaires were
distributed to two gmup; of respondents. ‘Uhe first was to National
Diploma II and Higher Natiox;al Diploma I students offering five
Agricult:xral course s idlf_i'.j%a Colleges of Agriculture under Ahmadu
Bello University, zma.rm other questionnaire was to those
students' content teachar:s._ The students' questionnaire contained
37 items and that of tegcﬁ;z;s' contained 33 items. 268 questionnaires
were distributed to students and 29 to content teachers. To enhance
objectivity, these qxestianhaims were distributed, collected gnd
anglysed by the researchij;'fi_in order to find areas of need to be
incorporated into Engl:.ah'languaaa of agriculture students. The

main objective of the study was to identify the language skills
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which the studentsof ricul ture would like to be given pmminenca
s

in their English lm'_l)uaso’fcourae as well as the various language

well as comprehension 15 es, essay ‘topics and vocabulary items

were the variables conaizrd in the study,

The statistical proccdunn adopted in the analysis of the
data included frequency qou_:_:t. percentages of those responses and
T-test which was used to.‘:‘:':i.ﬁd out th.e differences between these
two groups of respondents. -Chi-square test was used to establish
the views of raapondents on relev ance of essay topics,
comprehension passages qqgf;?gécahﬂary taught in English language

course to Agriculture,

5.1.1  Findinge of the Study
; "h"r,, '

t-af '

1« It was found that bp'm napondents considered listening,

-lnf "‘

speaking, reading ..nd *.writing skills important to general,
'b“'

agricultural and 1nborntory tasks., 1t means that the
difference between t}u inportance attached to listening is
sgignificant, It a.'.l.uo mma both students and teachers

perceived 1iutanin5 akill important to those tasks.
: e |
2« The result on spea&d.gq.: skill showed that the d1fference be tween

students' and temhqsg perceptions of the importance of it is
J

P
signdficant, Tharnfon, they both perceived the skill
‘h

1mporta.ut to those tiﬁu.

‘-Jw
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On reading skill, both'z;pspondents' perception of the importance
of the skill is not significant. It means both did not perceive
reading skill important, Students felt reading skill was more
important to them but;_;t_ﬁg;a;chprs felt it was less important.

The reasons might be t.ho; tasks u.ndér z;aading are performed by
students hoatly. |

The reault on writing ak;Lll showed there is no significant

yt Ve
lq.

diffemnce be tween botti mapondenta of the :meortance of "the

seminar and other long‘ opaaara which could be read in form of

handouts or booklets bx;tho students,

The msult on what to ;I.nclude in English language in reading
3y ¥

exercises showed than“ a significant different between both
|\' L

respondents in their pq}«ption of relevance of those exercises

in English language cmwm and agr:.cultural courses, They felt

g "’

what is taught in re glesmna should be relevant to
-',‘J'-‘Fs

agriculture, H‘" A

i.

As regards to mting'j‘ml, the result showed there is a

significant diffamnc_:ed h.twee.n students' and teachers' views
regarding the relevancoa}'qt writing exercises in English language
course to agt'icultural.couraes. It means both respondents
regarded writing exarciau in Engl:.sh course to be relevant to
agricultural courass,. i;saa,y topics could be encouraged if given
as acsignments. Stndanta should be encouragedto add to

information given in"t:l:le classroom,
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7. The regsult on relewqxil_._lq_e of registers taught in Eanglish

B

language courzé' to agriculture related registers showed a
TRes

significant difference ?f both respondents. It means registers

passages featuring éﬁg&halariea associated with those fields
87

could constantly be used to teach both vocalulary as well as

resding. ‘ 5 )

5.2.1  Implications for Students

Students need to ns_.é&"fwider before assignments are done, They
need to contact books, j;l?‘ll.l:.'.‘ll'-;'lnla and magazines in the library so as
to get more facts to a.lp‘pbrt those gotten from their textbooks or
handouts, In this way a..h.:.i_.lity to write long essays effectively could
be developed since they w.tll be able to collect much information they
need from what they hw@ltkaad. Extra curricula activities like reading
debating, press club et§ ‘ngnd to be encouraged aemong students., In
such activities, student;'_'_t__:buld useé language freely and practically.

Improptu speeches could alm be encouraged among students in which
ety

agricultural topics are’ given to individuals who will give talks on
“a N
il A

them during the cléss. L‘@o four language skills are integratively

g} {

used by students in thfg w. This is another way students themaalvee;

:'.'.r' '
can teach their colleagxiﬁwhat they feel they should be taught,
e
'h-'l.‘f‘"

5e2.2 Implications for Language Teachers
R

it
Since both studentﬁ::@d teachers considered the four language

skills important for thg:;fudnnts' academic and professional

development, and since the program in use at the time of this study

e e
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Jekobovits (1970) says. 'I‘haro..‘.ore, the teachers of English for
Specific Purposes are -.'Lmoat tatslly dependent on the available
texts and teaching mater:.als,rr MAnd since the quality of instruction
cannot be higher than the sthtea of knowledge as contained in the
best texts available, it u‘my be difficult for the teachers of
English to know how to taac_;;ri};lshah for @griculture Students because
relevant texts in the area am scarce, The study, therefore, has

serious implications for curriculun planners and text-book writers

who have the tasks of produézip.g relevant texts.

5.3  Comclusion

1.-"

In view of the needs of 4jgr'j.ct.lli:m:‘« students in English
language, it could be conoiudoﬁ that the English language syllabus
in use at the time of atudj d.id not incorporate the four language
skills which are conslderod nacessary. Students have not been btuilt

in those lwiguege wKilly ‘Sl ‘as such it has not been easy for them
el

to perform their agricultm‘al ta.ska using English effectively.

Also registers relevant to spudents' special areas were not

incorporated in the languas! ‘ayllahus. Based on the findings, it
lt i

could be concluded aleo tha.t theae students had inadequate exposure

to 1ana¢aga in use,

The researcher has be:n able to present agricultural students'

language needs which the p nnt language syllabus lacks and has
\, ;a

suggested the 1ncozporation oi‘ what it lacks that will help to

r‘.

improve the language use og ‘thosa students, This it is hoped that

this study has contributed *to the thaoretical issues relgted to

r‘ “ :
(1A
s 22
s 3o
¥4
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language teaching and has_j;fbvidsd results that would be used
to produce useful taaching:mlla.terials in the Colleges of Agriculture

or at a tertiary level,

oy

' e ' 4
Selt Limitations of the Study

This study is not without some limitations. Firstly, the
use of agriculture swden't;sffx'om four states out of thirty states
of Nigeria and five conegi_i’;‘out of fifty-ome Colleges of '
Agriculture in Nigeria l:.mits it to a few geographical regions and
limits gemeralization ofth.e findings to the five Colleges.

_Sacondly, the nature of t.hip‘._li';atnmant used, structured questionnaire
in which the respondents m;do a choice among the options proposed by
the researcher, does not pormit them either to give their unguided
opinions., There is no an;.lranca of the accuracy and genuineness of
the .reeponaaa bec ause thorsuas no opportunity for further probe,

The respondents' views may'-‘ba partial reflections of the needg

perceived by the rasaarohlei'.

5.5 Suggestions for further Research

Similar studies of En;lish language needs of students of

Colleges of Ag:‘:i.cultumf"j%i'the southern part of Nigeria are
s

necesgsary for purposes of,,'qoﬁpaziaon and possible harmonization of
the English language program.

The' same kind of study can be done in other fields such as

e

Engineering, Accounting, Medicine etcetera.
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S.6 Recommendations
.‘_-:1‘?‘:‘ ‘

#{ua for agriculture students is to

English language

include what can ben 1?.1: the students to use language

"4

functionally and oftcntnely. Integration of the four
,w;ti

language ak:.lla in toa.chmg need to be encouraged among

content and 1ansus¢ toachars. Those skills need to be

developed in the lunsuage course, :

v "l.t ’

Essay topics treated?"ih language class ahould include such

&
=

that will make atudonts look for relevant information in the
1 i-r » ‘ ‘

library or contact apoeiallsts around them to get facts they

can use to develop IJ,ong essayse

English teachers should work with the content teachers so as

to get roleva‘nt comi;‘i'e'h'enaion passages and to be assisted in'
- x_.\: 2

registers rolevmt to' asricultu.re. Comprehension passages
should include ag:i_cu:l.ltural related subjects in which students

can be exposed to \focnhllary of their field,

Curriculum plannern nhould design a syllabus for English for
e

agricul tural studonts.

Arrangement is to bo made for relevant textbooks for English

text for studanta:":lr.\’;‘“i"-'

Lctivities in which ntudentscan use language effeotivaly like
u,

debating society, _pnsa ¢lub etc, should be introduced in the

College, Il

» sdanhi
- e
« kg,
¢ e,
ye-H
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APPENDIX A

Ordinary Diploma English Language Syllabus:
Proposal

Objectives:

The purpose of the course is# improve and develop

communication skills (written and oral) of the students in

English Language. ‘The focus will be in the three areas of

language study:

o e :

1e Basic principles of grammar - their practical application
so as to improve thgf,{a"tudents' power of self expression by
expanding their vocabulary.

2 Reading comprehensibx; and exercises

3« Composition or eaaay_.'. ;

Period,

.

2 semesters of about 15 weeks each of intensive study

of English langugge for 4 hours per week:

Te

Ce

Listening skill on agricultural passages for students to
perform various langiage activities . For example ,
Listening to comprehend lecturers, note taking atratdéies,
main ideas; theories, note conversion from lectures,
inferencing, critical'evaluation, anticipation etc. =

2 hours per week. :

Spegking skill disct;adng agricul tural topics practically
and theoretically, expressing what affect students and

their reactions to them-1 hour per week.



S/

3¢ Reading Skill, Reading articles on agricultural topics
to make summary, drawing inferences and evaluating etc,

= 40 minutes per \ﬂ_@k;

., Writing Skill, Essays on sgricultursl topics. For

example descript:i.v.e'\ftype = 20 minutes per week,

To be able to meet tha objectives:

(i) English sgricuif'l‘u'al textbook is recommended whifh
should be produced by a joint efiort of both English
and content teachers,

(ii) Students should be encouraged to have the textbook
recommended and a standard dictionary, |
(iii) Multiple copies of the textbook recommended sho;xld
be made available in the college library.
The Syllabus (Proposal). |

1« Listening Skill. The students need this skill for:
lectures
understandiné\ film/ andio *{isuula
laboratory/workshop instructions
group discussions
tutorials .
Students need to listen to short passages on agricultural
topics to train t';heir listening ability. Questions are to

be, asked after each topic given,



2a

Je

k,

9%

Speaking Skill, The students need this skill for;

answering questiona»ﬁ";.“'-'
asking questions

,

explaining concepts ;;.irf'
speaking during tutorials
predicting agricultural events,

Students are to be encouraged to speak during lectures in
- , p

reaction to what they 'ara taught by discriminating differences

among agricul tural idlentities._ This skill should be on the
time-table, I

Reading Skill, Students need this skill for:

reading testaland examinations

reading 1e'ctu§e notes gﬁd handouts

reading aMOMMrﬂ textbooke/notices

making inferences,

Students need to be encouraged to read library books for
relevant ini‘ormat:ll.oﬁ- 'l;hich they need in their fields.

Also they should reed magazines, newspapers, novels etc

for extra information needed in their course,

Writing Skill. stugpz_zts need this skill for«
writing field e:q:eri_.&:fnta

workshop/1aboratory ;ports

labelling agricultural specimen

note talking during lectures

writing examinations ,‘

listing technical terms.
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Students should be endguraged to write anthentically in
reporting experiments, Ilmcording agricultural data,
requesting or ‘fmsaﬁ.ng“fmcultural information and

d:z_'gdng information f:é?n fox:aign language Sources.
Grammatically passivf‘_fi;tammnts should be used for actions
performed in experiments. Students meed to know the
correct tense forms of verbs used. Vocabulary items is
appropriate to eaph occasion and content should be tanght

along within their context,

Comprehension passages should include topics gathered
from the content teachers of each of the agriculutal courses
taught, Vocabulary itemsof each courge should be taught as
uged in their conteﬁts.

Essay topics to include such which help students to
develop skills for xvp'orting, describing, instructing,

exemplifying exercises.
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APPENDIX B . &

ORDINARY DIPLOMA

FNGLISH LANGUAGE SYLLASUS(IN. USE)
By ) ra— !

T e

. NI

¢ OBJECTIVE:

E The purpose of the uoursﬁggk“tn improve andﬁdevelop
A 9

* vommunication skills (written and oral) of the students in
¥nglish language. The focus i%ll bes in the three wreas of

el

language study: A

1., Busic principles of gramsar - their practical appli-
cation so as to improve the students' power of self 1

expression by expanding their vocabulary.

2, Reading comprehension and exercises.

3. Composition or essay.

2 terms of about 10 weeks @ich of intensive study of

English language f'or 4 hours per waek:

1. Granmar and vocabulary driils = 2 hours per week
2. Comprehension (raading dnd'nxerciaen) = -1 lour per week
3. Composition (continuous wrifing) = 1 lour per week.

To be #ble to meet the objective:
' i) A basic standard textbook should be recomuei ded and
followed throughout the 2 terms.

ii)  Students should be encouraged to have the bizic textbook

recommended and a standard Dictionary.

iii) Multiple copies of the tg;tbook rucomncnded should be
made available in the College librury.
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THi_SYLLABUS (PROPOSAL) ,;.u;g'j.';; A ‘g

Mg |
1. A. Articles: I8 it gl

- The indefinite ;rtio__j

= The def'inite nrticloﬁ;{
::1‘=

-~ Countable and unnount&blc nouns.
LT N

I"} Sy .

B, Comprehension: 'Fffective e English' Unit 1

C. Composition: Iq}roduction.
Stages of writing uonpouit;on:
=~ Choosing the ;ubjuct
~ Collecting and aorting out ideas
~ Writing the n;aay.
2. A. Adjectives lnd'Pronoﬁna‘

T e -

B. Comprehension: ?rfeotiva English' Uniq 3

C. Composition: Pnragraph do?alopmant. ..i::
e i

3. A. Adverbs

B. Comprehension = ‘Effective English' Unit 4

C. Composition =~ Narrative easay

4+ A, Prepesilions and Counjunctions

B,. Comprehension 'Fffectfva Eng lish' Uit

c. Compoaition - Dascription.
n
J

5. A. Introduction to Verba.-

"'\'
Ordinary Verbs, auxiliﬁry verba
Tense formation. o
8. Cowprehension: 'Bf'fec tive English' Unit 6

o2
C . Composition: Fxplanation.

.1
- -

- - - _,I...T
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6., A. 'The Present Continuouf5$enaa.

B. Comprehension: YEffeotive ¥nglish' Unit 7

A SN -
C. Composition: Dinouaq}spiurgument.

g5 i
Wi
7+ A. The past and perfect tenses.

sk | W
LW

B. Comprehension: "Ef'eo tive Rng}}gp' Unit 8

C. Composition: Letter writing - personal,

8. A. The Future tenses.

m» B. Comprehension: IEffective Knglish' Unit 9

C. Composition: Business or formal letters.

9. A. Tenses Continued (revision)

B. Comprehension: 'Eft'ective ¥nglish' Unit 10

CC. Compositiocn: Letter to the press,

10. A. ¥xercises on tenses. i
B. Comprehension: Exercises

C. Composition: short article on & current e/ent,

11. A. Uses of 'Will', W'Would', 'Shall’, *Should’,

B. Comprehension: !'Mft'ective English' Unit 11

C. Compositlon: A short story
12. A. Direct and reported iﬁqﬁgh.
B. Comprehension: "Bf'fective English' Unit 12

C. Composition: Reply to &n article in & news-paper.

-
- s . W e T
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135. Direct speech and chorﬁé&%ipeach continued
English' Unit Hﬁ

Comprehensi on = '"Effective
composition: Annual and é'“ruly reports.
Ak

14. Punctuation

¢ et

Comprehension: 'Erraotivﬂﬁxngliah' Unit 15
. ’ ShSer i

TIREE N S
Composition: Coupare and contrast essay.
19. Punctuation continued
'Effective English Unit 16

Comprehension:
Composition; Letter to a parent.

16. Idioms -:L
Composition: Maxing a speeﬁh.
Comprehension: ‘'Mffective English' unit 17

ok

17. Idionms .
Comprehension: ' factivd:ﬁnglish' Unit 18

Composition: Report writing - (Technical).
18. Antonyms :5Efil !
3 4 CH e o

Comprehension: 'kff'ective English' Unit 19
Composition: Writing m%nﬁtg? of meetings.
e b,

. _'m.’g_‘

20

2

19. Synonyws
Comprehension = ° 'Effeotive English' Unit
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20. #riting a suwnary of upeh;h oY a passsgce,
Comprehension: 'U“ffective English' Unit 21,

Sentence completion - exarcises,

1. MONTCGOMFHY, MICHAKL:- o
Hrfnuleg_gnglinh «  Hiudenta' Book i anul Birother Litd.,
2nd Edition 1979. e

54

2. 1ORNBY, A.S., GATUNBY E.V. & WA.KJ FIELD, H. The ddvanced ’

Learnera' Dietionary of Cuvrent Frnglish, 0.U.F.
oy

\ 9
.'L'lu

5. KIERZKK, J.M. & WALKER C.; “grp Macuilliaom Handbook of ¥nglish.
bth Kd. ‘I'ne macmillian CQp "\ New fork, 1979.

Jf -.v;l’.,
s '.:.
L. CPUHOMSON A.J. & MARTINK A.V ﬂ‘ A Pructionl ¥oylish Grammar,
0. U. P, 1979,

o SPRONGLY RKCOMMENDMD . AS BASIC LKXPBOOK AND A DICTTONARY
HSPRCTIVELY | E1

TR ]
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APPRNDIX C
Division Of Agi"i,cnltural Colleges

Ahmadu Bello University,
Zaria. '

] f‘r
Languape Needs of Agricul tural Students
Students "#‘ stionnaire

4 A0
dna L)

Part I: Background Information.
Please fill in the spaces and tick () the boxes where

necessary so as to enable the resdarcher describe those who
: . :

respond to the questionnaire,

L

1e Colle g,

2. Department/sections __

5« Year of course (Nat:l.ozll'.lal Diploma II)
4  Entry qualification: Tick ( ) as applicable
(1)  WASG/GCE « )

(i1) Grade II Teachers' Certificate  ( )

(iii) Pre-National '-Il?iploma ( )

5. Grade in English ( ) one
Distinction ( ) Oredit ( ) Pass ( )
Fail ( s

6. Has English course in your college helped you fo communicate
better in your different courses? Tick,

(a) Yes ( ) 'i(b) “No ()

7« If yes, in what mm‘hck as applicable
(i) In discussion ’.:(,Il )  (ii) din writing ( )
(4ii) 4in reading ( Y} (iv) in listening ( )

8. How has the English' ';:{mrse in the college helped you to
communicate ontside the classroom? Tick as applicable.



106

(1) Very () (di) Alittle ( )
(iii) Not at all ( ) |

Information on Tasks.

Listening (L), Bpeak:bng (8)y reading (R) and writing (W)
are lengdage skills whiclfl :.l;earners of any modern language should
develop. In this section, you are required to state the level
of importance to you of each skill for the indicated aspect of
your study. Three opinions are provided, Not important,
Important apnd Very Important; for each aspect tick ( ) the

option that suits you,

Part II.a.: General Tasks, How important are the skills to
three tasks for: |
Not Important Important Very

Important
LSRW LSRW LSRW

1. Lecturer?

‘\ ) ——— — ——— — - —— —

2o listening to tutorials? ‘

— - —— —— - — — e — —

5« Group discussions?

k, Speaking during tutorials?

— . e — —— — — —— - —

5. Asking questions?

6. Answering questions?

7« Reading tests and examinations?

8. Reading lecture noteg/handouts?

9, Reading textbooks?
10, Inferences?
11. Note-taking during lectures?
12, Writing tests and examination
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SR "
Part IIb: Taks specific to Agriculture., How important are the
the skills to these tasks for:

S it

0 Not Very
TR Important Important Important
oy LSRW LSRW LSRW

13. Understanding film&/aliﬂ’i_:_o\?visuals
in your agricultural cauraes?

——— — —— — — —— - —

14, Explaining aarlcultural concepta
theoretically? bt

——— — — - - — o — —

15. Predicting agricultural ‘events? ' 1

16. Reading agricultural instructions? _ _ _ _  _ _ __ _ ___
17. Reading technical terms in your
area of gpecialisations?

18. Reporting agricultural activities? _ _ _ _ _ _ _ _ _ _ __
K e
19. Listening technical terms in the
area of your specializations?

Part IIc: Tasks specific to Laboratory/Field work. How important
are the slills to these tasks for

2, Labory/Workshop instructions?

———— —— — — — — — -

21. Reading 1abora.tory/uo rlcal'bp
calculations?

22+ F:Lnd:mg basic rules of equipmentf
machinery?

— o — — — e — — —— i —

25+ Labelling agricultural specimens?

2k, Writing field, work/experiment
reportings? A o

25, VWriting workshop mpo:‘t".s;?,f

26. Do you think that reading comprehension passages should
reflect the gpecial areas of your courses?

(.E.) Yes ( . ) (5) No ( )-

27« Do you think essay topipa given to you should be relevant
to your study? Yes (. ) No ( )
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28. Do you think v::cabulw items which are relevant to your
courses should be included in the English courses?

(2 Yes () (B No ()

Part III,

2. In this section you are required to rank the 4 skills listed
below 1st, end, 3rd and 4th in order of importance to you,
The most important should be ranked 1st, the next in
importance should be ranked 2 and etc, The ranks should be
indicated in the boxes, '

1« lListenings& ( ) 5. Reading ¢ )
2. Speaking ) " 4, Writing ()



APPENDIX D

Pear Golleague, R : ,I ,
This 'questionnaire is intended to find out the ¥nglish
language nesds of students of the Coliege of Agriculture.
To improve English langauge course in our Agricultural
Colleges, it is felt the obptributions of lecturers in

agricultural courses would be essential. )
Ty . P Rt

] Your response will be treated confidentlally and used
'solely for academic purposes,.’

E, I. Oshagbami {Mrs)



COLLEGE OF AGRICULTURE, A.B.U. ZARTA ENGLISH

SECTICHN LANGUAGY NE-DS OF AGRICULTURE STUDENTS.

ACALEMIC STAFY QUESTIONNATIHE

Please fill in the apaces below to help describe those who respond

, to the questionnaire,

1. College: =m=memmccmm e e R e
2., Department/Seclion; ==e-ecccmcccccccnmcrcccncmn e ——— S
3., Courses you Teach; =eeeememccccccrcccmmcccmcccrce e —————————————
b (1) National Diploma I ! =ceccceccccmmcecccccc——ccm————

(ii) National Diploma II : =e-eecorccccmccccccccsmeece———

4. INFORMATION ON TASKS:

Listening (L), Speaking (5), Reading (®), and Writing (¥) are language
s<ills which learners of an} modern language should develop. In this
section, you are required to ;tanc the level of importance to you of
esoh s<ill for the indicated aspsot of your study. Three opinions are
provided. liot important, Important and Very important; for each aspect

tick ( ) the option that suits you,

a, General Tasks

How important are the skiils to these general tasks for:

R —————— A et e
T o




Not Very
Important Important Important

5&'%-‘:{! L fsfefo | | o] szl
|
1. Leoctiures ? L

E [ 1
Listening to tutorials?

i
- 1 o — -
|

n
L]

3. Group discussions 7

h. Speaking during tuto-

: l
rials ? -

Es

o

2. Asking questions ? ]

6. Reading tests and
examinations ?

7. Reading lecture notes/
handouts ?

-

I |

S 1 | ]
8. Answering questions 7 |

9. Reviewing testbooks ? |

10. Logical expressions ¢

11. Carving out other
written assignments in
courses you teach 7

—t——F——11

12, Ariting teats and ?xams?i_ !

b. Tasks Specific to Agriculture

How important are the skills to these tacxks for:

lot
mportant

L{ S| R{ W
|

Important Ioportaft

j Very
l R (Lis|g| «

1
13. Understanding agricultural films/
audio~visuals % (

i

14 . Explaining agricultural
theoretically 2

- - -




the courss(s) you teach?

|
Not ' ] Yery
Important ’ Important | TImportant
] =1 |
: i :
IL S|R|W | L| SR |¥ ! L !3 Rl W '
i S !
15. Discussing various [ I ’ ] ] !
aspects and events of [ = ]
I _

—

16, Reading agricultural . { J
instructions ? | ' ) |
|

17. HReading various specia , _ i
lised aspects of agri-| ° |
cultural course(s) you
teach ?

18. Ariting various
reports in the agri-
cultural course(s)
you teach

19. Listing technical
terms and order of v ;
work ? t §

c. Tasks Specific to Laboratory/Field work

How important are the s«ills to these tasks for:

Not ;Epor:ant Imgortant! Very Important
T = s 1 |
L1 S R W L | B } F L Lf 8 R )

20, Listering to lavorua-f
tory/workshop demon- | _ ' |
strations ? ; L —

21. Reading laboratory/
workshop calculations? |

22, PFinding basic rules of I
equijment/machinery ?

T g T
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SRR m D i E I EEES R AN IR RN E SRR T R N T T T R E O E ST I D . . cmemrmammR R

.Not T R vory

& A Important Tmporsant Important

23. Labelling agricultural speci-
mens - O 4%

2L, Writing lsboratory experiment
raports %

S r—

25. Writing workshop/field reperts?

1
ot o

26, Do you think that readiné-c;ﬁprehcnlion passages should reflect the

special dreas of studcntﬁf“@guraes 2 a, Yes (} ) b.We ( )

3

.Zf. Deo ybu think essay topid;ié;;an to students should be relevant to
. their oourses ef study ?ii;t_Yes { "} b, N ( ) |
2B. Py, you think vecabulary ifd§a which are relevant to the course you
tesch shouklbg included iﬁ,fhe English course ?

No ¢ )

2%. In this part, you ere required to rank, the 4 skills listed belaw

a. Yes { )

18t, 2nd, 3rd, and Lth in_bf@cr of importance to you. The most
' ibportant should be ranked'1at; the next in impertance should be

ranked 2nd e.t.c., The rank should bc indicated in boxes,

- 1. Listening
2. Speaking

3. PReaaing

L . L

L. Writing




