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EXCERPTS
"Poetry is no foreign importation ...... Foetry is

and has always been part of the livcs »f our people
and ..... far from being a tedious undertaking, the
reading and studying of poetry can be a pleasant and

instructive experience",

Senanu and Vincent (1981:3)

"Tn the act of appreciatioh,'we ﬁust'ioohvhot only
for comprehension, for awarcness of the part that words
play in the process, for the awakening of emotion, but
algo for some imaginative activities; and we must expect
to find the closest co-ordination of these into an

indivisible and unified whole®,

Gurrey (1968:11)
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ABSTRACT

This study was undertaken to find out the
rel ati onship of pre-degree N gerian students'
reponses on two types of poens (African and Foreign)
to language capability, literary background, cultura
information, sex, attitude towards reading and attitude
towards poetry. It also sought to find out the
rel ationshi p between the students' pre-entry grades in
Engli sh Language and their pre-entry grades in

literature

It was hypot hesi zed that such factors as students'
| evel of |inguistic conpetence, literary experience,
sex, attitude to reading, attitude to poetry and the
cultural content of a given poemmght affect the

students' performance in poetry interpretation.

The subjects of the study were two hundred and
twent y-seven pre-university students fromthe Schoo
of Basic Studies, A B U, Zaria; the School of
Prelimnary Studies, Kano; and the School of Genera
St udi es, Bayero University Kano. Seventeen |ecturers
of Literature, of the three institutions were also

included in the study.
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The results fromthe anal yses of data showed
that students' pre-entry grades in both English
Language and Literature were highly significantly
rel ated. Language conpetence, and literary
i nformation influenced students' performance in
poetry interpretation. Sex, as a factor affected
students' attitude to poetry. Students' attitude to
reading and attitude to poetry were related to studentse
performance in poetry interpretation. Furthernore, the
students perforned significantly better in the poem
with an African background than the poemw th a foreign
background. Finally, the majority of students and
| ecturers thought poetry is the nost difficult and
recorded the least interest in poetry conpared to the

other two areas of literature: the play and the novel .
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Chapter 1

1.0 THE PROBLEM

1.1 Introduction

Literature in English is one of the major subjects
offered in post-primary schools, pre-degree institutions,
and universities in the Nigerian educational system.
Students at the post post-primary level are exposed to
the three areas of literature:- fiction, drama and
poetry. Some schools nevertheless, do not offer any
form of literature in English at all. Products from
post-primary schools, some who have never been taught
literature and those who were mis-taught literature, end
up in various institutions at the tertiary level where
they are required to study literature. This study is
concerned with the tertiary level of Nigerian education.
The School of Basic Studies, Ahmadu Bello University,
Zaria; the School of Preliminary Studies, Kano; and the
School of General Studies, Bayero University, Kano are
considered as representatives, There are altogether
thirteen of such institutions at the tertiary or
pre-degree level of education in Nigeria, To the best
of my knowledge, all these institutions offer literature
in English as one of the major subjects examined by
the Interim Joint Matriculation Board (IJMB).

1



Observation through teaching experience at the
tertiary level reveals the fact that literature students
have problems in responding to poetry. Of the three
areas of literature, poctry seems to be the least liked
and most avoided. It is considered as sheer academic
drudgery by most students, Many lecturers both at this
level and at the university level have at one time or the
other commented on similar observation., For instance,
Vincent (1975:255) asserted that "poetry seems the most
difficult and appeals less to a majority of readers".

Also, Dodsworth (1975:85), and Egudu (1976:110), both noted
that poetry is distrusted by a good number of students,
simply because they do not know what it is. Vhile
Dodsworth, a lecturer in English, commented on a first
language (L,) situation, Egudu, Professor of Engligh, based
his comment on his observation in a second language (ESL)
situation, This distrust is more apparent in an ESL
situation where the foreigﬁ%ss of the language is an

added set-back, Egudu (op.cit:110) claimed that "the
university literature students do not only distrust poetry,
but actually run away from poetry courses as much as they
ean get away with", They take the poetry course
“g;udgingly“ only because it is a compulsory part of the

whole literature eourse,




1.2

The attitude of teachers to poetry isnone the
better, since the students discussed earlier, end up
as literature teachers in the post-primary and post-
secondary institutions and even in the universities.
One would expect those who teach poetry to show some
interest in and be able to interpret poetry, but in
most cases the reverse is the case. For instance,
Maher (1982:17) concluded from complaints at a recent
workshop on literature: "The teaching of poetry presents
difficulties, and many teachers are inclined to avoid
it as long as they can", Williams (1982:1) came to a
similar conclusion based on his experience with Language
Arts undergraduates majoring in English. "They have
difficulty with some of the poems they would be expected
to teach at the post-primary level”, Therefore, one
can rightly assume that their handling of poetry classes
when they graduate would be marked with lack of confi-
dence and interest.

The Values of Poetry

The values of literature in general, and poetry
in particular, in education and in the development of
individuals cannot be over emphasised. Many individuals,
writers, poets, critics, linguists and educationists
alike have expressed this view in forceful langusge.
Literature and of course poetry, "has claimed to be
both a superior form of knowledge and a form also of
ethical and social action", observed Wellek and Warren

(1956:240).



Aliyu and Rammopo (1976:76-77) illustrated the
therapeutic quality of poetry, especially with reference
to the effect of rhymes, by citing the example of
children at the early years of schooling. They (Aliyu
and Rommopo) claimed that the shy introverts could be
found to voluntarily join in choral chanting of
recitation after a little while despite their initiel
reluctance. The grest mineteen century philosopher and
political scientist, John Stuart Mill is one other example
of individual who discovered the therapeutic nature of
poetry during moments of psychological crisis in his
life, According to Abbs (1974:60-71), the discovery of
poetry, particulary the poetry of Wordsworth and
Coleridge, helped John Stuart Mill out of compemplated
suicide, Similarly, the poetry of John Milton had very
great poetic influence on the emotions of Apolo Obote
in his younger days. His special liking for the English
poet was such that he later became known as Apolo
Milton Obote§Brown and Hiskett (1975:433).

It is the belief of McGregor (1971:165) and
Moody (1971:6-8) that poetry can help achieve two
aims: to develop the language skills in students and to
produce responsible and mature adults from such

students. According to McGregor, ( op.cit):
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Poetry is language used most skilfully.
In poetry, men and women have expressed
the fullest maturity of the human spirit.
op.cit p.165

Also, in his discussions on the objectives for teaching
literature, Adeyonju (1978:134), considered "long-term
and short-term" objectives, Some of the values of
literature he identified are similar to those by McGregor
and Moody. "The formation of a civilized character®
through the development of ability to think intelligently,
maturely and responsibly can be achieved in students
through the teaching of literature and the development

of its appreciation. Furthermore, the teaching of
liter=zture can provide the reinforcement of languege
learning. Indeed, the systematic teaching of poetry can
promote the learning of some aspects of languege such as
structural and syntactic patterns, stylistic varistions,

idioms, lexis and rhythm,

Still on the relotionship between language and
poetry, Bright and McGregor (1970:223) stressed the
point that poetry is primorily an exploration of the
possibilities of language. A poet's peculiar use of
language and his exploration of its possibilities menifests
itself in many ways. He (the poet) explores the different



shades of meaning of werds and the various structural
patterns, including those that contravene the basic
structural principles, Poetry consists of words "in
their denotative and connotative meanings, used figure-
tively or ironically, patterned and sequenced to bring
out the quintessence of an author's meaning" as Williams
(1982:3) put it. In agreement with Vincent (1975:255),
it is therefore no wonder thcet 2 high level of competence
in English lengusge, including a knowledge of its devia-
tional usage is considered an asset in the understanding

and interpretation of poetry.

Bright and McGregor (1970:223) and numerous others,
mostly L, speakers of English believe that poetry is for
pleasure, but also that:

enjoyment is not possible without
understanding, 2nd unless there is
a very good chance of a poem being

enjoyed as well as understood, we do
not teach it.

Aliyu and Rammopo (1976:64) while arguing on the role
and possibilities of poetry in Nigeria, asserted that
the poetry lesson could be made to provide L2 learners

with an 2avenue for language skills acquisition. They also
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pointed out the training of the faculties, and the
training of character as other important aims for

teaching poetry. They finally concluded that poetry
teaching in an L2 situation should be made to first

serve the 'practical' purpose of language skills
acquisition, and then the 'aesthetic or cultural

purpose'., In a similar argument, Egudu (1976:115),
supported the contention that the essence of litera-

ture is in the use of language. He further stated

that the fundamental structure of whatever subjects

we choose to teach should be made central in teaching,

and that: "the first object of any act of learning,

over and beyond the pleasure it may give is that it

should serve us in the future?, The above statement
rightly contradicts the claim by writers like Moody,
(1971), Grieve (1964) and many others, that the

teaching of poetry is purely for pleasure or enjoyment
Poetry, no doubt, should be enjoyed. But the

researcher feels that poetry, like any other LIiterary
genre, has many values which should be explored

maximally in teaching. Therefore, to insist on which

is primary and which is secondary is immaterial. 1In the L,
situation, the linguistic quezlity of poetry probably need not
be as highlighted as in L, situation. Poetry nevertheless,



can consciou;ly be made to serve a practical purpose

of languagedfills acquisition, even though the litera-
ture lesson should never degenerate into a rigid
language 1esson,(battison) 1972:198), 1In agreement,
Povey (1972:187), stated that literature, and of

course poetry, will increase all language skills
because by “giving evidence of extensive and subtle
vocabulary usage, and complex and exact syntax", poetry
will extend linguistic knowledge. Service, whether now
or in the future, and pleasure, in an act of learning
are interrelated and interdependent, It is a funda-
mental fact that what one finds pleasurable and useful
will always remain appealing. Pleasure and service
can therefore serve as joint motivating factors to
improve students' attitude towards poetry. To
reconcile the arguments concerning the values of
poetry it will be right to conclude that poetry

begins in delight and ends in wisdom.

Richards (1929:11) and Reeves (1958:88) voiced
the opinion of many when they asserted that poetry
itself is a mode of communication, It is made up of
language, which is the medium for expressing man's
everyday thoughts and experiences, Still on why
we teach poetry, Willey (1974:4L) contributed thus:



1.3,

We teach poetry because it provides students
with a medium through which their thoughts and
emotions can be explored. We teach it because
it helps to make language more meaningful,
Poetry is a great motivational factor in the
development of linguistic ability, and literary
appreciation,

Need for the Study

A subject of such aesthetic, moral and
linguistic importance, and one offered as a
major subject in Nigerian schools and universities
deserves more attention, especially at the tertiary
level. The motivation for the present study stems
partly from this realisation, and partly from the
need for research in second language reading and
interpretation, This is in answer to the numerous
calls by those concerned with the teaching of 1
reading to intermediate and advanced learners of
English as a second language (ESL); such as
Kreidler (1975:177), Norris (1963:203), and Williams
(1973:85) to mention a few. The study seeks to
identify the important factors influencing the
interpretative responses of pre-university students

to poetry in a second language situation - Nigeria.



10

The School of Bagic Studies (SBS) Ahmadu Bello University,
Zaria; the School of Preliminary Studies (SBS) Kenoj; and
the School of General Studies (SGS) Bayero University,
Kano, are 2t the tertiary level. This is the level
between the post-primary school and the university in the
Nigerion educgtioncl system, They offer pre-university
courses like the Higher School Certificate (HSC) schools

in Nigeria.

One is tempted to agree with Egudu (1976:110),
among many others, that poor responses to poetry could be
traced back to poor educationzl background resulting from
poor handling of the subject at the post-primary level,
The poor pre-entry educational background of students mey
also be wttributed to the wrong appronch to teaching
reading as o whole. Since the major goal of many ESL
students is to be able ta read other subject matter in
English, it goes without saying that recding skills will
be tronsferred to & subject like poetry.

The aspect of recding wkich helps to dixcover "an
author's ideas" should always be the purpose of teaching
reading, as Pett (1982:17) put it. He, nevertheless,
observed that in a typicel advanced reading class one

finds the teacher doing one of two things., He may be



explaining the ideads in a text with the hope of facili-
tating the reading. Using this method, the teocher is

more or less putting the cart before the horse. In the
second approach, the teacher attempts to explein indivi-
dual passages. The students are then asked to read end
answer questions on the passcge. None of the two approaches
really teaches students the needed skill, At best the
students may be a2ble to cope with the particuler text

and not any other. It follows that the knowledge

acquired through reading one passage may not be transferred

to another passage.

Previous studies such zs those of Egudu (op.cit:109-
111) and Olaofe (1973:1-2) showed among other things that
poetry lessons are mishandled in most Nigerian post-
primary schools. They are conducted mostly by unqualified
teachers who use inadequate methods and materials. Rather
than lead the students into understanding the content of
a poem and enjoying what there is to enjoy, a typical
poetry lesson goes through a rigid method and ends in
tedious memorization of the lines. Nevertheless, if the
interest in and ability to interpret poetry is not
acquired at the tertiary level, the students' performance

at the university level will be poor too.
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1.4 Statement of the problem:

The problem for this study is to determine and
analyse the factors that affect interpretative responses
to poetry in English by students in pre-university
institutions in Nigeria. The problem is stated in the
form of the following questions:

1. Y8 there any relationship between the students'
preé-antry performance in language and their pre-
entry perfermance in literature?

2. To what extent are students' problems with inter-
pretation of poetry caused by language difficulty%

3. To what &xtent are students' problems with inter-
pretation due to literary inexperience?

4. To what extent are the students' difficulties
caused by the cultural content of the poem?

5. Does such a factor as sex of the students influence
their attitude towards poetry?

6. Does such a factor as attitude towards reading
influence students' performance in poetry?

7. Does such a factor as attitude towards poetry
influence students' performance in poetry inter-
pretation?

1.5. Hypotheses

In order te answer the questions raised by this
study, the following null-hypotheses will be tested:
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1. There is no significant relationship between
the students' pre-entry performance in language
and their pre-entry performance in literature,

2. There is no significant relationship between
students' ability to interpret poetry and their
language capability.

3. There is no significant relationship between
students' ability to interpret pcetry and the
extent of their literary experience,

. There is no significant relationship between
students' ability to interpret poetry and the
cultural content of the poem,

5. There is no significant relationship between the
attitude of students to poetry and their sex.

6. There is no significant relationship between the
attitude of students towards reading and their
performance in poetry.

7. There is no significant relationship between
students' attitude towards poetry and their

performance in poetry interpretation.

Significance of the Study

This study is significant in that it seeks to
highlight the major factors that affect students'

interpretation of poetry at the tertiary level,
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Detailed informetion is required as to the precise
nature and the extent of the effect of these factors
on studsnts' ability to comprehend and respond
meaningfully to poetry in English in an L2 context,

If factors affecting students' attitude ond interpre-
tative responses to poetry are identified, and
stretegies for their possible elimination are plenned
as this study intends, it will become possible to
attempt to make poetry more meaningful, functional and
enjoyable to students, and appreciation or interpreta-
tion a less tedious exercise to both students and
teachers, For, as Senanu and Vincent (1981:3) rightly
stated, poetry is no for—:ign subject, though the

language may be:

Poetry is and has elways been part of the lives
and culture of our peeple and far from being
2 tedious undertaking, the reading and studying
of poetry can be a pleasant and instructive
experience, (Excerpt p.III).
The study seeks to provide useful information and
suggestions to teachers of poetry at the pre-university
as well as the first-year university level in Nigeria.
It will 21so be useful in similar English-fs-a-second-

language situations where students use the language of
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another culture to interpret their own culture and
other cultures. The findings of the study will
provide a basis for further investigation on this
subject, since similar studies of this nature are

not yet many in the country,

Scope and Limitations

This study involved twe hundred and twenty-
seven students, offering Literature in English, in
Three institutions at the tertiary level of the
Nigerian educational system. The questionnaire and
poetry tests on two poems were administered to one
hundred and seventy-seven students of the Schocl of
Basic Studies, Ahmadu Bello University, Zaria; forty-
three students of the School of Preliminary Studies,
Kano; and nine literature students of the School of
General Studies, Bayero University, Kano. The
conclusions from the findings of this study therefore,
refer to the three institutions as representatives of
other institutions at this level, since each of the
nineteen states is reppeeemnted in the population,
page 34. The researcher is aware of certain limitations

with reference to the sample, the poepry_selected, the
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instruments and procedures for data collection,

Sample size and Nature

Thg researcher used three institutions instead of
all the thirteen institutions in the country. The
level O0f education is the tertizry, and not the other

levels of education,

-

Epetry S¢lected ~ -

Two poems were tested, The two were selected from
the IJMB syllabus, in order to reduce the problem of
comparebility. The attempt to represent a poem with
African background and cnother with foreign background
hes not covered all types. The findings are therefore,
to be interpreted with reference teo the two types
chosen, The researcher is also aware of the fact that no
tests can elicit all information on a given poem, and also
that interpretetion involves many skills and variables.
Attempts were, nevertheless, made to standardise the

questions and marking for reliability.

Instruments and Procedure

The researcher acknowledges the limitations of
using questionnaire for securing adequate and accurate

information on attitude., The number of sample of subjects,
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institutions and poems can allow for certoin statis-
tical analyses only. Despite the limitations indicated
above, the researcher believes that useful conclusgsions
can be obtained from an examination of possible rela-
tionships existing between interpretative responses and
the factors considered by this study.

Definiticn of Terms

Some of the terms used in this study have been
assigned special meaningg. The terms and their iperatiUnal
meanings are as follow :

1. L,: English as a first language, mother tongue, native
speakers

2, Lnt Second or target langusge, that is, English in
' this cases :

3. ESL: English as a second language;

L. HSC: Higher School Certificate, this is a level of
education between the West African school
certificate year and the University;

5. Tertiary level: The level of the Nigerian educational
system between the secondary and the University,
It is the pre~degree level. SBS/SPS/SGS/HSC/(p.()
Preliminary institutions fell under the
tertiary level of educations

6., IJMB: Interim Joint Martriculation Board, an arm

. of the Institute of Education, Ahmadu Bello
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9.

10.

1.

12.
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University, Zaria, It is responsible for the
syilabi in art and science courses as well as
the conduct of final examinations for all the
SBS/SPS/SGS and Colleges of Arts, Science and
Technology institutions affiliated to the IJMB;

CRE/MER: Credit/Merit, that is credit in WASC or
MERIT in Teachers' Grade Two;

TI101—TI12h: Test Identification poem one, question

one to question twenty-four;

T1201-T12?5: Test Identification poem two, qQuestion
one to question fifteen;

Comprehension: Understanding of both the literal and
implied meanings of the component parts of a
poem cr the whole poem;

Cultural Information: Knowledge of "the central
metaphors of a culture upon which literature
bases itself" - Purves (1971: 706-707). It
includes mythology, religion, the bible, major
archetypes of which the myths are manifestations,
the seasons of the year, variocus psychological
fantasies, societal norms, values, . practices,
views and attitydes;

Attitude: Posture, feelings, disposition towards
(reading and poetry) during leisure and as
compared to the novel and the play. It is
measured by ranking interest in and difficulty

of poetry above average, average or below average;
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comparing poetry with the novel and the play
in terms of difficulty and how frequently
read at leisure.

13. Language Code: Requiring the knowledge and
experience of language;

14. Literary Code: requiring the knowledge and
experience of literary or poetic theory;

16. Cultural Code: requiring the knowledge and expe-
rience of cultural information and
references,

17. Pre-entry performance: Measured by O-level grades

in English Language and in'Literature
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Chapter 2

REVIEW OF RELATED LITERATURE

There is a vast literature dealing with inter-
pretation in reading English as a first language (L1).
But in contrast, to the best of my knowledge and in
agreement with Kreidler (1975:177) interpretation in
reading English as a second langusge (ESL) is a neg-
lected area ¢f research and discussion. Nevertheless,
in the seventies; according to Lim (1976:8), interest
in second lanpguage reading has been renewed with
emphasis on reading at the tertiary level of education
rather than the elementary level. Lim backed up this
assertion by referring to the increasing number of
articles on second-language (Lz) reading instruction
whieh appear in journals; such as = English Teaching
Forum, TESOL Quarterly, and English Language Teaching

Journals etc.

Thé'L1 Situation
Various studies, mostly on reading in the first

language context reveal some impertant information: the
nature of response ta.Literature; the reader; and the

major skills of interpretation.

20
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2.2 The Nature of Response to Literature

Various researches and discussions have shown
that response to Literature is affected by a combina-
tion of elements within the reader hims#1lf, his mental
capacity, and his experiential environment, portraying
individualistic tendencies. Richards (1929:13) noted
that in Jjudging and deciding upon the worth of a
poem: "Our own inmost nature and the nature of the
world in which we live decide it for us", Squire
(1964:221), Pett (1982:17), and Richards (op.cit.)
attributed many of the errors in interpretation by
readers, to the fact that they were unable to grasp
the most obvious meanings or ideas of the author.
Kobayashi (1975:192) believed that the sources of
readers' difficulties usually is either linguistic
(complex syntacti¢ structures, elaborate use of
words etc) or cultural - (unfamiliar cultural patterns
expressed by the foreign language) or a combination
of these, This assertion is of particular interest
to the present study. The researcher is of the opinion
that the L1 reader has an advantage over the L2 reader in

this respect. For as Pett (1982:18) put it, the L, reader
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lacks the "intrinsic store of linguistic backgreund
knowledge of the native language" of the L1 reader.
This constitutes an added setback in grasping the ideas
of the zuthor and predicting what is coming im his

reading.

243 Thq,ngdg;

The available studies reveal the existence of
differences in interpretational ability attributable
to personal factors. According to Squire (1964:292),
personal qualities and experiencts appear te influence
the reader's responses in unique individusl way. Like
Kobayashi, Karlin (1969:386-390) cited studies which
showed that differences in reading performance can be
acccunted for by language development, among other
factors. In a review of studies relating characteristics
of the reader to responses to literature, Russell
(1965:314) concluded that sex, age and intelligence seem
to be influential on the response to any literary piece.
Burton (1952:43%6-43%9) in his study seught to clarify
the nature of litersary appreciation by discovering its
relationships ts verbal and non-verbal intelligence,

silent reading 2bility, and socio-economic status. He
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administered 2 series of tests and arrived at some
conclusions among which are that:- (a) verbal intel-
ligence and silent reading ability are important factors
iu the apprecistion of literature; (b) the language
factor s¢ems the most important in literary appreciation
and (c) Socio-Economic background determines to some

extent, a Ytudent's ability to apprecinte literature.

»

Hypotheses 2, 3, and 4 of this study seek to determine
the extent t& which a reader's linguistic, literary, and
cultural background affect his responses to poetry
interpretation {n an L, situation at the tertiary level
of the Nigerian slucstional system.
Majer Skills ef fatergretetien i

Robinson (1966;236-238) and Gray (1960:8-24)

analysed the stepé involved in reading. Gray examined
the studies designed to determine the "component skills,
abilities and attituMe¢s essential to mature reading".
From these WAaS develtped a model in which hé outlined
and described four majog aspects of reading. They ore:=
first, perception of words, which includes both recogni-

tion and understanding of the meanings of each word;
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second, the grasping of the meaning of continuous
discourse, which implies both the literal and extended
meanings; third, insightful reaction, which includes
making intellectual Jjudgements and emotional respones;
fourth, assimilation. These basic skills of interpre-
tation could be re-grouped into three, that is,

(a) €omprehension (b) Reaction and (c) Assimiltion.

gg@nrehension

This basic factor in interpretation, includes
reading the lines, reading between the lines, 2nd reading
beyond the lines. Niles (1972:228-231) too, recognized
three basic skills in comprehension. According to him,
they are:

The ability to find, understeand and use the

varied relationships of ideas in single sentences,

in paragraphs and in selections of varying lengths;

the ability to read with adjustment to conscious
purpose; and the ability to make full use of the
previous learning.
In a review of Davis (1968), Carrol (1969:8), argued
that the three basic skills identified in Davis' study

could be classified into two:
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The comprehension of the literal sense of what

is read; and the inferring of deeper meanings

that are not explicitly stated.

This medel had been successfully used by Squire
(1964) in his analysis of responses of adolescents to

four short stories, and also by Wilson (1966).

Reactien,

This includes; intellectual judgement, often
referred to as "critical thinking® and emotional responses

of various kinds and intensities.

2.4.3 Assigilation

This aspect of interpretation involves the fusion
of the new ideas with those already acquired. Assimila-
tion could be seen as "creative thinking". This phase
in the process of interpretaotion is not s clearly
differentiated aspect from that called "reaction".

Many writers and researchers had found the Gray-
Robinson model very useful and had been guided by same
whenever responses to literature were to be measured.
They sometimes differ in the terms used, but they all,
nevertheless, are in agreecment that comprehension is
a basic factor in interpretetion. Carthedge (1949:185)

had earlier expressed this view in the statement:
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To form a critical estimate of a poem,
thorough comprehension of the work is
indispensable, a point which requires
more attention than some teachers imagine.

2.5 Centent Analyses App»each

There has been g series of studies snd attempts
to measure appreciation using different methods. Some
of the studies which used the content analysis approach
will be eensidered, due to their relevance to the present
study. This is a means through which the quality of
interpretation in literature can be assessed. It
involves the anzlysis of the oral or written responses
of sub)ects being studied, The response can be free or
it can be structured in reply to 2 set of given questions.
This method of measurement has been in use for a long
time, but bas only been rec¢cently formalized es a research
tool.

Richard's study (1929, 1956:13-18) is the classic
analysis of the reading difficulties of critics of
poetry. Over a number of years, Richard made his
students write down their responses to poemsof varied

quality. His book, Practical Criticism, is a detailed

report on these responses, and it continues to influence
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studies on interpretation and responses and on the
teaching of literature, He examined the responses
for errors in interpretation. He listed ten main
difficulties that may be encountered by one reader or
another in the presence of almost any poem. The
diffsculties, sccording to him are not unconnected
with one another, hence they could be collected under
more or fewer headings. Cooper (1971:18-21) for
instance, pyt them under eight headingss

1. an irability to understand the poem as a statement

or expression:

2. an inatility to perceive the form of the poem and

the movement;
3. an inability to respond fully to imagery;
4, a reliance on stock responses;
5. a tendency to be misled by erratic associations;
6. a proneness to sentimentality and inhibition;
7. an unwillingness to Jjudge the worth of poetry
alone sapsart from the views and beliefs about
the world it contained; end

8. an unwillingness to judge a poem for its own
merits.

In hig review of attempts to measure appreciation,

Cooper reported among many others those by Taba (1955),
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Squire (1964), Wilson (1966) and Purves (1966), for
all these studies of response to literature, they all
devised categories with which they coded their subjects'
responses,

Taba (1955), for example, devised four categories:
'Prejections, generalizations, self-references, and
irrelevancies'. These, she used to code the recorded
class discussions of stories to find out the extent of
sensitivity. A further development of the approach
was Squire (1964). He studied the recorded responses
of his students to four short stories. He devised
seven categories by which he coded each student's
responses. Similar categories were used as measuring
instruments by Wilson (1966).

In his content-analysis study of responses to
literature, Purves (1966) attempted to devise a much
more detailed and exhaustive set of categories and
sub=-categories. His scheme consisted of one hundred
and twenty elements grouped into four broad categories.
The categorics were devised primarily to indicate the
attitude a responder can take towards 2 work. Looking

in this way at the responder's relationship to the work
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he identified four general relationships which, became
the categories of engagement: 'involvement, perception,
interpretation and evaluation', Of these, the one most

directly relevant to assessing appreciation is 'evaluation',

The findings from these studies have yielded
insight into the type of errors students' responses

show, and asre as such of great help to the present study.

The ES8I, Situatien

The literature dealing with interpretation in
second language reading is mostly prescriptive in
nature. For example, Haynes (1976:57), examined the
questien of the best way of introducing poetry-reading
skills to students, "many of whom may not have acquired
them befora". According to him, the fundamental need
is that of teaching students to be able to make sense
of a poem witnout reliance on a 'ready-made' interpre-
tation. Marquardt (1975:185-186) and Warner (1958:189-
193) in their cinsideration for the difficulties that
the "missing bacgground® in ESL situation can add to
the already difficult task of teaching literature,
offerced some 3uggestions concerning the choice of

materials and the teaching approach,
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One of the few empirical studies in an ESL
context was that of Williams (1973). It sought to
find out how fer some speeific factors affected the
interpretative responses of pre-University Maloy
students to reading the short story in English. The
study, is of particular relevance in that Williams' study
and this study have meny things in common, Some of
these relate to the subjects, the level »f. education
of the subjects and the variasbles tested. Williams'
subjects = the Malzy students, who use English as a
second language, were faced with a similar language
problem and 'missing-background' as the Nigerian
stucents, who the present study examines. The level
of education, the pre-university, examined by Williams
is the same level of consideration of this study.

Among many other problems of concern of Williams'
study was to find the types of relationships which
existed between interpretative responses and the
characteristics of the readers; such as (a) reading
ebility, (b) eritical thinking, (c) language aptitude,
(d) intelligence (non-verbal), (e) Socio-economic status,
(f) sex and (g) personality traits, including intellectual

disposition.
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The over-all results of Williams' analyses showed
that the three most important factors influencing the
various dimensions of interpretative responses were
reading ability, sex and critical thinking. While the
readers' characteristics, taken in combination were
important factors, language aptitude as a single factor,
has been found to be significantly related with several
aspects of the readerd’ interpretations,

Another recent research study in the ESL context
and of some relevance to this, was that of Ameh (1982).
He examined the influence of culture and environment
as factors on students' comprehension of poetry. His
subjects were Form IV, co-educational secondary school
students of three separate schools. He administered two
types of poems (one of an African background, the other
of English background) as pre-teaching and post-teaching
tests. Among other things, he discovered that culture
and environment were major factors affecting students'
attitude towards and comprehension of poetry. The group
exposed to, and tested on the African background poem,
showed more favourable attitudes, evidence of pleasurable
learning, better understanding, than the second group.
There, nevertheless, is no significant difference in

the test scores of the two groups.
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The present study is specially concerned with respon-
ses to poetry like that of Ameh, but as distinct from
Williams' which examined responses to short stories., But,
the subjects here, are the literature students of three
pre-university institutions, all at the tertiary level of
Nigerian education as against the post primary level
looked at by Ameh,

Summary

From the research and background literature reviewed,
it is clear that a host of factors, taken separately or in
combination, are capable of affecting the interpretational
responses of students to poetry. These factors include,

intelligence, socio-economic status, level of linguistic

competence, literary experience, sex,culture and environment.

This study seeks to highlight the major factors
affecting students' responses to poetry., It is mainly
concerned with ascertaining the relationships which
exist between the interpretative responses of students
and such factors as: (a) language capability (b) literary
experience (c¢) cultural content of a poem (d) sex
(e) attitude towards reading in general and (f) attitude
towards poetry in particular, It also seeks to (g) esta-
blish the type of relationship between performance in

literature and in language.



Chapter 3

3.0 RESEARCH PROCEDURE

The problem of this study is to identify some
of the factors affecting the interpretational responses
to poetry by literature students at the tertiary level
of the Nigerian educational system,

This chapter describes the research procedure
for the study. This involves the description of the
techniques for collection and analyses of data. The
major divisions and areas of discussions of the
chapter are:

i) Subjects

ii) Instrumentation

iii) Data Analyses
3.1 Subjects

The population for this study is the entire
literature students at the tertiary level of the Nigerian
education, Nevertheless, =2ll 1981/82 literature students
of the School of Basic Studies, Ahmadu Bello University,
Zaria; the literature students of the School of Preliminary
Studies, Kanoj; and those of the School of General Studies,
Bayero University, Kano; constituted the sample for the
study. They numbered three hundred and twenty-five,
but the actual responses used were those

of two hundred and twenty-seven students.

33
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Of this number were one hundred and thirty-three
males, ninety females and four unindicated. They
were considered good representatives of the students
at the tertiary level of the Nigerian educational
system., This is because everyone of the nineteen
states of Nigeria was represented due to the quota
system of admission operational in the three
institutions. (Fig.1).

Also, lecturers involved in the teaching of
literature in the three institutions were included in
the study. The lecturers were nineteen in number.

Instrumentation

Three main instruments were used in this study
for data collection:

i) Stud ents' Questionnaire

ii) Lecturers' Questionnaire

iii) A Test of Interpretation of two poems.

Students' Questionnaire

A questionnaire comprising eighteen 1tehs was
administered to the students, in order to secure back-
ground information pertaining to personal, cultural and
academic variables about individual students. Each

multiple choice question required either a choice from
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two or more suggested answers, or ranking the suggested
answere in order of preference. Questions 13 and 14 of
the questionnaire (Appendix 12), are reproduced as

examples,

13. Of the three forms o Literaoture in English, which

do you most enjoy' reading 2t your leisure? (tick one)

Novel 1 .
Poetry 2
Play 3 '1

14, How would you rank your interest in the following)

s
3 Above Average | 2 Average | 1 Below Average

L g

Novel

Poetry

Play

The questions were structured to get such facts
as the students' sex, pre-entry level] of attainment in
language and literature, literary background, aoreas of

interest and preference in literature, areas of difficulty
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in poetry interpretation, and general gttitude to
reading as a whole and to poetry in payrticular,

L

3.2.2 Items én Students' Questidnnaire

Each item on the questionnaire can be simply

d escribed as follows:

i) The first item requésted for each student's
admission number, simply for identification purpose ,
Numbers, instead of names, were asked for, in order that
students might give information freely and honestly
without any feer of disclosed identity,

ii) Item two sought to know the sex of respondents.
One of the questions raised by the hypotheses was
whether sex as a factor, affects students' attitude to

poetry interpretation,

iii) Students were to indicate their religion -
Christian, Myslim any other; in item three.

iv) Item four, was on the states of origin of students.
Information collected was to be used to confirm the
assertion that the nineteen states were represented by

the subjects' sample.

v) Items five and six requested for students' 'O' level
entry grades in English language and literature respec-

tively. A comparison of the two was to find out the



328

existence or otherwise of any relationship between the

two, in answer to the question raised in hypothesis one,

vi) Questions seven, eight, ten and eleven were
designed to elicit students' attitude to, and interest
in materials written in mother tongue, poems with

African background, and poem§with foreign background,
Here is question seven as an example:

7. Do you read materials written in your mother

tongue? (e.g. books, magazines etc.)

Yes "‘:’[’"’*

No 2

vii) Items nine, twelve, thirteen.and fourteen were
meant to elicit from students, how often they listen to
play, novel and poetry; which of the three areas they
find most difficult; which they most enjoy reading and

their level of interest in each,

viii) Item fifteen sought to ksow how often students
read generally at leisure - oftem, not often or not at
2l1l? A comparison of students' response and performance
in the poetry test could indicate any existing relation-
ship between students' reading habit and performance in

poetry.
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ix) Items sixteen z2nd seventeen, sought to know students'
rating of their understanding of the literal, and then
implied meaning of poems in general. 1In each case

students should tick one of these:

I understand always 1
I understand most of the time 2
I understand only rarely ‘ 3

I understand half of the time

T do not understand

x) Finally, item eighteen was on students' views about
the level of education when Ljiterature should be

introduced.

Lecturers' "Quéstionnaire '~

The lecturers' questionnaire (Appendix 1b) wes meant
to elicit information about students' and lecturers'
attitude to, and interest in poetry from the lecturers'
point of view., This was to validcate as well as supple-

ment informetion which the students' questionnaire provided.
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The lecturers' questibnnaire comprised sixteen items
designed to elicit information from the lecturers
who were involved in the tecching of literature in the
three pre-university institutions. Such information
included the requiréd Qualification for students!
enrolment to study literdture at the tertiary level;
whether or not high attainment in English language
should be a criterion ¥Yor enrolment in literature; the
types of poems that students prefer; and the most

frequently used method in teaching poetry interpretation,

3.2.4 Test en Interpretatiep of Twe .Peems
"To ensure suitabilizy for level of education and

to be sure of comparability, the two poems given to

students to interpret were taken from the IJMB syllabus.

3.2.5 The Twe Peems _

The' first poem, "That Time of Year", is of foreign
background (English). It i® a Shakespearean sonnet,
in which an ageing man compered his stage of life to
a similer time of a year, a day and stage of a fire.
He thefefore, asked his loved one to make the best of
what was left by loving more §trongly. The second

poem, "The Lazy Man", is of African background (Nigerian),
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It is a translated Nigerian social satire., It describes
and lists with contempt, the qualities of a lazy man
his activities from dawn to dusk and his parasitic
tendencies., The two poems were selected mainly on

the criterion of manifested cultural content, Poem 1,
for example is of foreign background from the subject
matter, treatment and allusions. It is unlikely that
the speaker, the poet, were he an African would be
discussing love at that age. The extended image of the
end of autumn or fall season and its effect on the
surroundings and nature belong to a foreign culture,
Poem 2, on the otherhand, makes references to the
African set-up and background. The crowing of a cock,
to herald a new day; the references to the different
workers at their various places of work, all of them
manual workers; refer to a culture very much African.
"Sacrifice" and the free feasting that goes with'it

are familiar references in the African set-up. It

has religious connotation.

Other criteria considered for selection were the
level of difficulty in terms of use of diction,
syntax, poetic devices and length. The initial'difference
in the two pocems was in respect of the archaicspelling

in poem cne, To resolve this, the most modern
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conservatively edited penguin yversion, Fowler (1975:9m)
and Moody (1971:16) were used; while the current usage
of some words and phrases, were further given as foot-
note (Appendixes 1c¢ and 1d).

3.2.6 Test Questions

Questions comprising both multiple choice as well
as those requiring free responses were provided as
test on the two poems. (Appendix 1(e) and 1(f). The
questions were based on language code, cultural code
and literary or poetic code. For instance: question 10
of poem}Jfalls under language code: "Re-write the first
line in a simpler and more usual English word order",
Question 2, poem 1 is of poetic code: "What figure of
speech is used in line 87 (Simile, personification,
sarcasm, irony, metaphor)"., Question 5, fits into
cultural code: "What time of the year is referred to
in the first line?" 1In some cases a question falls
within two or three categories: For example the
answer to question 7 poem 2, What dces the poet mean by
'free yam'? requires linguistic, poetic and cultural
information, The questions on pocem 1, were a refinement

on the set of questions used by Moody (1971:17-18); while
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those on poem 2 were framed to look like those on poem 1.
The researcher sought the advice and opinion of six
experienced lecturers of the School of Basic Stulies,
Ahmadu Bello University, Zaria; and two of the department
of English of Ahmadu Bello University, Zariz before
arriving at the finel decisions on the poems and qQues~
tions. The marking scheme for the two poems wwagalso
submitted to the Jjudgement of colleagues in the Scghorl

of Basic Studies, A.B.U., Zaria, The analyses aimed

at finding out the extent to which stulents’ responses
were affected by the cultural content of the poem,
literary interpretction experience and English language

competence of students.

Procedure

The students' questionnaires a2nd the poetry test
were distributed at the same time, during the general
lecture hour in each of the three schools. Students
were told to complete the poetry test first, spending
not more than twenty-five minutes on each poem, before
filling-in the informetion required by the questionnsire,

Answers to the tests were collected at the end of the
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hour to avoid cheating, while the slow students were
allowed to take away the questionnaire for completion

and submission.

Lecturers' questionnaires were distributed to the
lecturers of the School of Besic Studies, A,.B.U,, Zaria
by the resezrcher; while the heads of section of English
of the other two institutions distributed to the lecturers
under them, The researcher marked all the scripts for
uniformity. Each response on the two poems was marked
on 2 3 point: scale, A completely correct answer
scored 3 point3 and rated above average; an averagely
correct answer scored 2 points; while a wrong answer,
rated below average, scored 1 point. Each poem was

marked out of a2 hundred,

3 . 300 §_t&£i Stical Analy ses

The Statisticel Package of the Social Sciences (SPSS)
was used to analyse the data. Each response on both
the questionnaire and the poetry tests had been
assigned numerical values for computer analyses. To
answer the hypothetical questions raised in the study,
tests of significance were performed, The main

statistical tool used was chi-square test, This was
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supplemented where necessary with T-test end analyses of
variance, The relationships between the criterion
variable (performance in poetry interpretation) and the
independent variables (language competence, literary
experience, culturzl information, sex, attitude) were

sought for,

Tests en hypetheses

i) Hypothesis one:- Tests of significance, utili-

sing cross-tabulations were cerried out on items 5

('0' level language) and 6 ('Q' level literature). The
results of the tests will highlight the relationship
between students' pre-entry performance in English

language and their pre-entry performance in Literature.

ii) Hypothesis two:- Item 5 ('O’ level language) on

students' questionnaire was related to each response

on the two poems, This was in order to find out the
relationship between language ccpebility and performance
of students in poetry.

iii) Hypothesis three:;- Chi-square tests on item 6

of students' questionnaire ('0' level _iterature) in
relation to each response on the two poems were carried

out. These were aimed at finding out wnether or not
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there was any significont relationship between stulents!

literary background and their performance in poetry.

iv) Hypothesis four:- To find out whether the cultural

content of a poem affected studénts' performance in
poetry, T-test end analyses of variance were carried
out to highlight the difference in the overall perfor-

mance on poem 1 and poem 2.

v) Hypothegis five:~ Item 2 on students' question-

naire, thet is, sex, was related to each of items: 12

(Q4, difficulty of poetry), 1 3(Q5, leisure reading type),
and 14(b) (07, poetry interest rank). This was in

order to find out whether sex as a factor, affected

students' attitude to poetry.

vi) Hypothesis six:- The relationship between

students!' attitude towzrds reading and their
performance in poetry was looked for through cross -
tabuletion of each of items: 13 (Qg, leisure reading
type), 2nd 15(Q9, pleasure reading frequency) by the
responses on eath of the two poems.

vii) Hypothesis seven:- Items 12 (Qh; difficulty of

poetry) and 14(b) (Q7, poetry interest rank) were each
related through cross tabulation to each of the two poems,
This wes aimed ot finding out the relationship between

students' attitude towards poetry 2nd their performance
in poetry.
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Chapter Four
RESULTS

Introduction

This chapter presents the results and findings from
the analyses of responses to the two poems and items
on the questionnaire as answers to the questions
raised in this study. The statistical analyses
carried out were:

(a) Cross-tabulations
(b) T - test and

(c) Analyses of veriance.

Students'! Questionnaire and Poetry test

Table 1 shows at a glance the details on students'
questionnaire: the ingtitutions involved in the
study, the number of questionnaires sent out annd the
number returned. Other relevant results on items of
the questionnaire are shown as Appendixes ITa-j.

TABLE Y

Students' Questicnnaire

INSTITUTION NO,.SENT OUT HNO,RETURNED %GRAND TOTAL

SBS/ABU,Zaria 245 175 771
SPS, Kano 50 43 18.9
SGS/BUK, Kano 23 9 4,0
TOTAL 318 227 100.0

u7
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4,3 Lecturers' Questionngire

OF RESPONDENTS

No-

~N
oY
J

Twenty lecturers' questionnaires were sent out but
seventeen were returned. Out of the seventeen respondents,
five wers males, eleven females and one was not indicated.
Foetry tcaching experierice raneed from one to sixteen years
and minirum qualificationrof respondents was a first degree,
Details of'responses follow@x\_

Item one: What do you consider the minimum WASC/GCE '0!
" level, literature score, for a student admitted to study

literature at SBS/HSC/FFELIM? Figure 2 shows the results.

s (1] o

Pass Credit Distinction

-
o
3

Fig, 2 MINIMUM *'O' LEVEL LITERATURE SCORE FOR ADMISSION

Fig. 2 Shows that only three respondents thought a pass

in '0' level literature should be the minimum
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pre-requisite to study Literature at the SBS/HSC/PRELIM
level. Twelve lecturers advecated for a credit and two
insisted on a distinction,

Item two: Would you consider a high attainmmet in English
Language a Criterion for admission to study Literature?
It is the opinion of fifteen lecturers, that is, 88,2%

as against two or 11.,8% of respondents that a high attain-
ment in English language should be considered a criterion
for admission to read 'A' level Literature.

Item three: What area >f Literature (poetry, »1lmy, novel)
do you think students find most difficult? In answer t‘
item three, fifteen lecturers, ar 88.2% thought that
students find poetry the most difficult of the three
areas of literature, the remaining two, that is, 11.8%
thought students find play, the most difficult.

Item four: When you were a student, which of (poetry,
novel, play) did you find most difficult? The result

on item four, shows that six lecturers fourd the novel

the most difficult. Only three found the play the most
difficult while eight lecturers found poetry the most
difficult,

Item five: Which of the thpreeg areas do you find most
challenging (requiring more effort) to teach at SBS/HSC/
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PRELIM level? Fourteen lecturers, claimed they found
the teaching of poetry the most challenging and re-
quiring more effort to teach at the SBS/HSC/PRELIM

level as against three for play and zero for novel,

Item six: How would you rate your interest in teaching
poetry (Below average, Average, Above average)? One
lecturer rated interest in poetry as belew average, while
ten, rated as average, and seven, rated as above average.
Question seven: What kind of poems do you enjoy teaching
more? Fourteen respondents indicated preference for
poems written about Africa, two expressed no bias and
ene (a foreigner) preferred to teach foreign poems.

Item eight: When students are asked to interprei 2
poem, which of the following would you prefer? (a) Free
response (i.e. without questions (b) Response to struc-
tured questions (c) both (a) and (b)? In response to
item eipht, two lecturers thought free response without
questions is preferable, two supported the use of res-
ponse to structured questions while thirteen thought

the use of both free response and response to structured
questions should be encouraged.

Question nine: What would you attribute students'
difficulties in interpreting poetry to? (Rank in order
of importance that is, I for least important, 5 for most
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impor-ant)., Figure 3 shows the pattern of response,

80 -
o
60 7/
) \ /
P- -
2.
= V . | __
= 6 77 / 7
o /
20~ 8 / /
. 4
* / / /a /
A B C D E
Fig. 3 CAUSES OF STUT®NTS' DIFFICULTIES WITH POETRY INTERFRE-
TATION,
KEY: A. Metkods of teaching
B. Types of materials selected
C. Inadequate literary knowledge
D. Language problem
E. Teachers' gttitude
Fig, 3 shows that inadequate literary knowledge on the
part of the 3tudents rated highest with 62 pcints,

language protlems, came second with 59 points, methods
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of teaching recorded 47 points while teachers' attitude
and types of materials selected came fourth and fifth
with 42 and %9 points respectively. The responses here
show that adequate literary background and language
competence are two very important factors in poetry
interpretation., This lends support to the findings

on hypotheses one, two and three of the study.

Item ' ten: Which type of poems do you think students
would find easier to understand? Sixteen lecturers,
that is,94.1% opined that students would find poems
with an African background easier to understand, ene
lecturer only, thought the background of the poem

does not matter.

Question eleven: At what level do you think literature
should be introduced in the Nigerian educational system?
In response, two lecturers suggested the SBS/HSC/PRELIM
level, one suggested the post-primary while (the majority),
fourteen lecturers thought the primary school level was
the idesl level.

Results on Hypothesis I:

Tests on hypothesis I sought to find out whether

there was any relationship between students' pre-entry
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performance in language and their performance in
literature.

Table 2 presents the crogs-tabulation of '0' level
English language by '0O' level litereture, students!

pre-entry performance in the twa subjoctn,

TABLE 2

Cross-tabulation of 'O' level language by
10! level literaturq_

LIT.
LANG. —

FAIL PASS CRE/MER DISTINCTION TOTAL
rAIL 1 2 4 2 9
PASS 1 6 36 20 63
CRE/MER " 4 36 12 52
nIs 1 4 14 46 65
TOTAL 3 16 20 80 189

Chi-square = 43,62, Df =" 9

P - 0,00 (significant)
CRE /MER = Credit or Merit

Table 2 shows that 36 students, yeprasenting 59.2%
of those who obtained credit/merit in 'O' level lemguage



L.5

54

also had credit/merit in '0' level literature. Only

1 student faileg both English language and literature
out of a total.ef 9 language failures and 3 litera-

ture failures. Also, 46 students obtained distinction
in both language and 1iterature.'IEis figure. represents
70.8% of those who got distinction in language but 57.5%
of those who got, distinction in literature.

The null-hypothesis tested was that there is no
significant relationship between students' pre-entry
performance in English lenguage and their pre-entry
performance in literature. This was rejected, and the
result shows an alternative, a high level of significance
chi-square = 43,62 and P «<£0,00, There is therefore
sufficient evidence to uphold the hypothesis, that there
is a significant relationship of dependence between a
students' pre-entry performance in English language and
the pre-entry performance in literature in English.

Results on Hypothesis 2

The question raised by hypothesis 2 was whether
students! problems with interpretation of poetry is
caused by language difficulties,

Table 3a, 3b, 3c, and 3d present the results of
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cross -tabulation of '0O' level English language (item 5

on students' questionnaire) by each response on the two
poems TI101 to T1215. Questions on FPoem 1 are identified
as TI101 to TI12h while questions on Poem 2 are identi-

fied as T1201 to T1215
TABLE 3(a)
Cross-tabulation of g;jOb by English Language

LANG
FAIL PASS CRE~-MER DISTINCTION TOTAL

BELOW AV. 5 33 21 40 99
ABOVE AV. 6 41 42 30 119
TOTAL b b 74 63 70 218
Chi~-square = 7.61, Df = 3
P <= 0.05 (significant)

Table 32 shows that 119 students, scored above
average in T;104, the sum of (41,42,30) that is 113
students who scored above average in TI1O& also performed
well in 'O' level English language, at average and above

average levels.
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There is evidence to show that the response on
TI10u which is: Who is the specker? 1is dependent on
language performance, The relationship is sighificant

at the 0.05 level.,

TABLE 3(b)

Cross-tabulation of 7112 by English Language

.+ LANG,
112 e

FAIL PASS CRE«MER DISTINCTION TOTAL
RELOW 8 52 31 L0 131
ATERAGE . -2 16 20 B 9 L7
ABQVE 1 6 12 21 4o
TOTAL 11 N 63 70 218

Chi-square = 18,40, Df = & °
P . 0,01 (significant)

There ig & relationship between the performance on
T;112 - an item on vocabulary end English lsnguage perfor-

mance. The level of dependence is significant with
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chi-square = 18,40, Df = 6, P =%50.01. This
result was anticipated especially because quesﬁion
TI112:What dces the poet mean by "boughi®"? falls under
language code. " '

TABLE 3(c)

Cross-tabulation of TI120 by English Langueage

. LANG,

7120 ) |
FAIL PASS CRE-MER DISTINCTION  TOTAL

BELOW 9 62 34 49 15k
AVERAGE 2 9 19 10 . 4o
ABOVE 0 3 10 11 o2l
TOTAL 11 7l 63 70 210

Chi-anuare = 18,67, Df = 6

P «. 0,00 (significant)

Table 3{c) shows that all the 24 students who
scored above average in TI120 passed Q' level English
language. A.s50, none of the 11 failures in English

language scored above average in TI120. The result of
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the analysis is shown by chi-square = 18.67, Df = 6,
This is significant at the 0.01 level to show that there
is a significant relationship between 'O' level English
language performance and response on T;120, It is
however necessary to point out that question TI120
was listed under language code being a vocabulary test:
list 2ll the words with similar meaning to the verb
"to see',
TABLE d
Cross-tabulation of T,204 by English language

E.LANG.
T1204
FAIL PASS CRE=MFR DISTINCTION TOTAL
BELOW 8 72 61 64 205
AVERAGE 2 0 0 4 6
ABOVE 1 2 1 2l 6
TOTAL 11 74 62 70 217
Chi-square = 10,09, Df = 6
P < 0.01 (significant)

Table 3(d) shows that there is a relationship of

dependence between performance in T120hiWhat are the two

types of repetition found in lines 7-10?, and 'O' level
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English lenguage performance, Chi-square = 10,09,
Df = 6 shows a high value of 99% confidence level, or
significant at P ~< 0.01,

Results on Hypothesis 3

The null-hypothesis tested was that there is no
significant relationship between students' ability to
interpret poetry and their level of literary inter-
pretation experience, Tables L(a) and L4(b) present the
results of chi-square tests on item 5 (students!

'0!' level literature performance) in relation to

responses on poem 1 and poem 2,

TABLE L(2)

Cross-tabulation of TI111 by '0' level Literature

4% 0" Lit.
;111 B

FAIL PASS CRE-MER DISTINCTION TORAL
BELOW 2 10 52 26 90
AVERAGE 0 0 0 1 1
ABOVE 1 6 39 5 100
TOTAL 3 16 91 81 191

Chi-square = 13,84, Df =6
P -~ 0,03 (significent)
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The above table shows thaf ;he sum of 99 or 99% of

" the students who scored zbove average in TI111 also had
good pre-entry 'C' level literature grades. The

| chi-square calculation yields a high level of signi-
ficance at P4Y_0.05 level. There is enough evidence
to show that response on TI111 is dependent on students'
literary background knowledge especially too as the
poetlry question.T&111 * What figure of speech is used in
~line 87 (simile, personification, sarcesm, Irony,

metaphor) falls under poetic code.

TABLE L(b)

Cross-tabulation of T 211 by '0' level literature

T 'O Lit.

7,211
FAIL PASS CRE~MER DISTINCTION TOTAL

BELOW 2 10 76 .55 103
AVERAGE o 8 12 " 21 38
ABOVE 11 2 ) 8
TOTALT 3 16 g0 80 189

Chi-square = 14,09, Df = 6

P == 0,03 (Significant)
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Table 4{b) shows the cross~tabulation of T,;211: What
does the poet mean by "breastbone will stick out"?

by '0f level literature, The chi-square = 14.09, Df = 6.
Thisg is significant at P =7 0.05 level to show that
performance on TI211 and students '0O' level literature
performance are dependent, This result was expected

since T;211 falls under both linguistic code and literary

code,

Results on Hypothesis 4

A T-test and Analysis of variance on the poetry
teats scores were carried out to test the null-hypothe-
sis: there is no significant difference between the

rerformance in poem 1 and poem 2, i.e. Xq- 5 = O

or X, = 3'{'2 Tables 5{a) and 5(b) present the results of

the two statistical analyses.

TABLE 5(a)

T~test on the pecetry Tests scorés

=T 2-TAIL
GROUP MEAN SD VALUE DP PROB
FOREIGN 45.91 5.56

B.41 432 . 000

AFRICAN 51,54 7,37

p— st
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Table 5a shows the mezn nf scofes on poem 9"

as 45.91,. 3D = 5,56, while the mean of scores on

poem 2 is 51,54, SD = 7.37. %he result of a T~test

conducted gave a T value of 8.41, This tw statistically

gignificant at P w~t®.0,01, This is enough avidencs

to show that the performance of students on poem 2 is

substantially better than their performance on poem 1.

Therefore the null-hypothesis is rejected.

© TABLE 5(b)

Analysis of Variance for Poetry Tests Scores

Source of  sum of _ DF Mean P Signif.
variation squares Square of F
Poem 3,440,747 1 3,040,747 70.636 . 007
Residual  21,043.171 432 - LB,711 -

Total 24,483,917 L33 56.545 )
N o= 227 "

In table 5(b)}, the result of analysis of wvariance

is shown, The factors analysed were the two poems.
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The result shows that F = 70,636 ig significant at
P 0,01. This resuit is the same as thai frow the
T=test. The two statistical analyses show tiat a
significant difference exists between the means_pf
tests scores for poem 1 (foreign poem) and péém'Z

(African poem). Ther'efore'x1 = X, £ O or

%, #X,. One will be justified to conclude that the

cultural content of a pcem does affect students? .

performance in pcetry interpretation..

Results on Hypothesis §

The null-=hypothesis tested was that there is no
significant relationship between the attitude of
students towards poetry and their sex, Table 6(a),
6(b) and 6(c) present the results of cross-
tabulation of sex (item 2) by each of QL (pcetry
difficulty), Q5 (leisure reading type) and U7 {poetry
interest rank) which sought to help make a decision

on hypothesis 5,
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TABLE 6 (a) A

- L] "

Cross~tabulation of Sex by Q% (difficulty of poetry)
ol . o

SEX
NOVEL .. POETRY PLAY TOTAL
MALE 7 113 . 11 131
FEMALE 1 80 9 90
TOTAL 8 193 20 221
Chi-square = 2.83, Df = 2
j m— 0.24 (not significant)

-,

The result of cross-tabulation of Q4 poetry
difficulty by sex though not significant, table 6(a)

with chi-square = 2.83, P '~ 0.05 shows that both
males and females found poetry most difficult,

A total of 113, or 86.3% of meles found poetry
most difficult as against 7,6.3% and 11,8.%: who
found novel and play respeétively most hifficult.
Similarly, 80 females, or 88.9% found poetry nost
difficult as against 1,that is, 1,11% and 9, or 10%
who found the novel and then the play most difficult.
On the whole 193, which is the highest percentuge,

that is, 87.3% of the students found noetry.
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most difficult, followed by play 20 or 9% and then novel

the lowest 8 or 3,6%.

TABLE 6(b)

Cross-tabulation of S€x by Q5 (Leisure reading

§ION

Q5
SEX
NOVEL POETRY PLAY TOTAL
MALE 88 11 33 132
FEMALE 68 1 20 89
TOTAL 156 12 53 221

Chi-square = 9,94, Df 2
P -£0,05 (significant)

Table 6(b) shows that lesser number of females
than me) es read poetry during leisure, while 11 or
8.3% males read poetry during leisure, only 1 or 1.1%
females do. Novel reading at leisure is more popular

among both males anf females, while poetry is the least
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popular., 68 females or 76.4% as against 88, or 66,7%
of meles read novel, Reading of play ranksgsecond.
From the resul?,with chi-sqguare = 9,94 which is
significant at P& 0.05 level, there is evidence to
show that the type of litersture read during leisure

is dependent on sex.

TABLE 6(c)

Cross-tabulation of Sex by Q7 (poetry interest rank)

SEX a7

BELOW _AVERAGE ABOVE TOTAL
MALE 26 82 19 127
FEMALE 33 L8 L 85
TOTAL = 59 130 23 212
Chi-sguare = 11.64, Df =2
P = 0,00 (significant)

- ——— - i -

Table 6(c) shows that only L or L.7% females as
against 19 or 14.9% males ranked interest in poetry
above average, Also, 82 or 6h.6% males unlike 418 or
£6,5% females ranked interest in poetry as average,
It therefore follows that more females than males
ranked interest {n poetry below average. The cross-

tabulation result with chi-square = 110.6l is highly
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significant at P =7 0,01 iével. Fromzthe asbove result
one can infer that poetry interest rank is sex depen-
dent. Therefore, it follows that hypothesis 5 is up-

~ held, that is, sex as a factor affects students'

attitude to poetry.

Results on Hypothesig 6 |

The null-hypothesis here is that there is no
significant relationship between the students' attitude
towards reading snd their performance in poetry.

To find sn answer to the above, are cross-tabulation
analyses of each of items Q5 (leisure teading type)
and Q9 (frequency of leisure reading) by each response
cn T;101 to T;215, Table 7(a), 7(v), 7(c), and 7(d)

present the results. '
TABLE 7(a)

Crogs~tabulation of T.115 by Q5 {leisure reading type)

Q5
E§145
NOVEL " POETRY PLAY TOTAL
BELOW (TSI 9 47 197
AVERAGE 6 ' | 2 ' 0 g
ABOVE M1 2 7 20
Chi~square = 9,90, Df = 4

P il 0,04, (significant)
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Table 7(a) shows that a total of 197 students
representing 87.6% of the 225 respondents failed TI115.
Out of the failures, 141, or 71.6% and 47, or 23.9%
read the novel and the play respectively during leisure
as against only 9, or L .6% poetry readers. As
suspected, more of those who read poetry during leisure
passed the poetry question: What does the poet mean
by "ash of his youth"? While the sum of 4, or 30,.8%
poetry readers scored average and above; the sum of
17, or 10.8% novel readers scored average and aboves

and the sum of 7, or 13% play readers scored average

'_ and above ., The result of cross~tabulztion is shown

as chi-gquare = 9,90, Df = L and P <2 0,05 level which |
is significant, _ :

_ ' TABLE 7(b}

Cross-tabulation of 7,201 by Q5 (leisure reading typed

' Q5
T+201

NOVEL POLTRY PLAY TOTAL
BELOW 27 .7 11 45
AVERAGE 8 1 T 16
ABOVE 123 g 36 16k

TOTAL 158 13 5L 225




Chi-sguare = 14.%59, Df = L
P < 0.017 ({significant)

Table 7(b) disPlays the result ihet out of the
225 respondents, the sum of 180 or 80% performed
averagely and above, The result of ¢ross-tabulation is
significant: Chi-square = 14,59, PpPf =4 with
P# 0.01. This shows that general leisure reading habit,
~ be it of novel, poetry or play comiributed to favourable
performance in T1201.

The cross-tabulation results on other poetry respon-~
ses mostly follow the above patterns (tables 7(2) and
(bZ)even though their levels of pignhificance are unaccep~

table at the 0.05 level.

TABLE 7(c)
Cross~tabulation of T, 116 by Q9 (leisure r:ading freg.)
' QG
2,116 ”
NOT AT ALL NOT @FTEN OFTEN TOTAL
e
BELOW 1 - £2 128 - 21
AVERAGE 1 b | T -9
ABOVE o _' 2 L 6

TOTAL _ 2 _ 8§ 136 226
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Chi-squere = 11.63, Df = 4
P &< 0,02 (significent)

- Table 7{c) shows thot only 6 students scored
above average in TI116. All of them rend at leisure,
2 or 33,3%, not often and l} of them, or 66,7%, read
often. The result gives chi-sguare = 11,63, significant
at P~q: 0,05 level, The researcher anticipated that
lenguage competence is needed to answer TI116: What
does the poet mearn by "death bed"? correctiy.
Since leisure reading helps to build vocebulary, it
follows as expected that those who performed averagely

and above, all read during leisure,

TABLE 7{d)

Cross~tabulation of T,121 by Q9 {(leisure reading fpgg)

' Q9
?I121

NOT AT ALL  NOT OFTEN OFTEN TOTAL
BELOW 2 85 133 220
AVERAGE o 3 1 N
ABOVE o 0 g 2

TOTAL - A 88 136 226
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Chi-squere = 3,53, Df = L
P & 0,,7 (not significant)

The result of cross<tabulation of TI121:what
types of repetition are in this poem? by Q9 (leisure
reading frequency), ‘f’able 7(d) is not significant at
the 0.05 level, but the table shows a feature common
in meny of the other results, The 2 students, or
100%, who did not read at all during leisure scored
below average, Similarly, the only 2 respondents who
scored above average read often 2t leisure,

It is right therefore ,to say that general attitude
to reading a% leisure is to some extent capable of
affecting studgnts' performance in poetry interpretation.

Results on Hypothesis 7
The question raised by hypathesis 7 is whether

attitude to poetry affects students' performance in
poetry interpretakion, Tables 8a, 8b, 8¢, 84, Be, &f
and 8g present the results of cross<tabulation of
each of Q4 (difficulty of poetry) and Q7 (poetry
interest rank) by each of the responses on poem 1 and

poem 2,
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TAELE 8(a)

Cross-tabuletion of T.115 by Q4 (difficulty of poetry)

Ql

7115 R I

NOVEL POETRY PLAY TOTAL
BELOW 7 172 17 196
AVERAGE 2 : 5 1 8
ABOVE 0 19 2 21
TOTAL 5 19 20 225

Chi-square = 10,48, Df e« |
P . 0.03 (significant)

Table 8(a) shows that 196, representing 87.1%
of respondents failed TI115. Out of this number,
173 or 87.8% found poetry most difficult, hence the
high rate af failure, The result of crcss-tabulation
is shown to be significent, with chi-square = 10.48,

Df = 4, P 0.05 level,
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TABLE 8(b)

Cross-tabulation of T,202 by Qi (difficulty of poetry)

Qh

.IT&QZ—.———.——- -— - =

NOVEL POETRY PLAY TOTAL
BELOW 1 102 10 113
AVERAGE 3 39 1 43
ABOVE 5 55 9 69
TOTAL 9 196 20 2215

Chi-square = 9,55, Df =14
P 0.05 (significant)

Table 8(b) shows that 102, representing 90.3% of
those who scored below average on TI202 found poetry
most difficult as against 1 representing 0.9% and 10;
that is, 8.8% of students who found the movel and the
play respectively difficult., Also, only 55 or 28.1%
of respondents who found poetry most difficult, scored

above average, Chi-square = 9,55 with P « .05 level.




TABLE 8(c)

Fd

Cross-tabulation of T. 204 by Qi (difficulty of poetry)

Ql

T, 20l o B

NOVEL POETRY PLAY TOTAL
BELOW .. 187 19 213
AVERAGE 0 [ 0 ' 5
ABOVE _ 5 3 4 : 5
TOTAL " 9 195 20 | 22l

Chi-square = 15,22, Df = L

P . 0,00 ({significant)

- At b

Table 8{c) shows that 187 ocut of the 213, that is,
87.8% who failed TI20u, found poetry most difficult,
This same number, that is, 187, is 95.9% of the
respondents who found poetry most difficult, The
result of cross-tabulation with chi-square = 15,22, Df

= ), is significant at P =« 0.01 level,
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TABLE 8(d)

Cross-tabulation of T 205 by Gl (difficulty of poetry)

Qly

7,205

| NOVEL POETRY PLAY TOTAL
BELOW 7 171 14 192
AVERAGE 2 2 1 - B
ABOVE 0 22 5 27
TOTAL 9 - 195 20 20l

Chi-square = 22,76, Df = |

P -l 0,00 (significant)

Table 8(d) shows that 171, or 89.1% of the students
who failed TIZOS indicated that they found peoetry most
difficult., The figure 171, is also 87,.7% of the
total respondents who found poetry most difficult. The
result of the ‘e¢ross~tabulation shows that chi-square
= 22,76, which is significant at P2 0.01 level.

There is thereforegp sufficient evidence to show

that attitude towards poetry by ranking it as the most



%

t '
difficult and poor performance in TIZOS: What poette

. . . . "o
technique is used in line 15?7 are dependent,

TABLE 8(e)

Cross-tabulation of Ty215 by Q) (difficulty of

- _ : pOetrg) — .
. Qly '
TE215
NOVEL POETRY PLAY TOTAL
BELOW 8 | 193 “ 20 221
AVERAGE 1 1 ) o 2
TOTAL 9 194 20 223
Chi?square = 11.06, D = 2
P e 0.01 (significant)

Table 8(e) shows that out of the 19l students who
found poetry most difficult, 193 representing 99,5%
failed TI215. Alsc, no student scored above average,
The cross-~tabulation result shows chi-square as 11.06
with P e 0,01 level, There is evidence to show that
finding poetry difficult, is related to the actusal
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performance pattern as earlier predicted, .
Even though the cross-tabulation results on the
other poetry questions and Qi are not significant, the

tebles reveal a similar trend as the ones already

discussed.

TABLE 8(f)

Cross~-tabulation of T;§O3 by Q7 (poetry interest rank)

T Q7

7-203
BELOW AVERAGE ABOVE TOTAL

BELOW 21 75 15 114
AVERAGE 11 9 0 20
ABOVE T 28 Y T 85
TOTAL 60 132 . 24 . 216

Chi-square = 14,.01, Df = L

P g7 0.01 (significant)

prens

bt

Table 8(f) shows that a sum of 57 students,
repfesenting 67.1% of those who performed above average

on T1203 renked interest in poetry average and &bove,
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The result of the analysis shows that chi-square
= 14,1 and a high level of significance at P =220,01
level. Therefore there is evidence to show that the

performance on T1203 and interest in poetry ranks by

students are related.

TABLE 8{G)

Cross-tabulation of T;103 by Q7 (postry interest rank)

Q7
T, 103
BELOW AVERAGE ABOVE TOTAL
BELOW 60 128 | 23 211
AVERACE 0 2 0 2
ABOVE 0 2 1 3
TOTAL 60 132 24 216

Chi=-square = 3.50, DF = 4

P < 0,48 (not significant)

The result presented in table 8(g) though not
significant at the 0,05 level, the table represents a

common but outstanding pattern found in many of the
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¢ther numbers. .It reveals the fact that a high peréen—
tage of students who rated interest in poetry as below
average performed below average. The table shows that

" all the 60 students (table Bg} or 100% of those who
ranked interest in poetry below average, failed poetry
guestion TI103. The same trend occurs in TI105, 107,
109, 110, 121, 124 and 215,

From the overall results from the cross-tabulations
of QL, Q7 by T;101 to T1215, there & sufficient
evidence to show that hypothesis 7 is as predicted, thet
is, students' attitude to poetry and actual performance
in poetry are related. A high percentage of those who
found poetry most difficult or rated interest in poetry
below average, invariably representsthe high percentage
who failed most of the poetry questiong, 7This result
also goes to comfirm assumptions from observations and
discussions on the generzl diglike for and distrust of
poetry by many literature students and even lecturers.

L.7% Summary on Results:

The results from the analyses of students'
questiommaire, and responses on the two pcoetry test are

briefly summed up as follow ;
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There is evidence of a relationship of dependence
between students' performance in language and their
performance in literature. While 2 reader's level of
linguistic competence is shown to affect his level of
performance in poetry interpretation, literary experience
similarly influences performance in poetry interpretation.

The results show that performance of students
in poetry interpretation is found to be affected by
the cultural content of the poem, For, there is a
significant difference between the means of test seores
for the African and Foreign poems, While the mean of
test scores on the poem with African background was
S1.54, the mean on the poer with foreign background
was 45,91, This can be interpreted to mean that
students performed significantly better on the poem
with African background than aon the foreign poem,

There is also evidence to show that the sex of a
reader affects the attitude towards poetry. Even though
most male and female students found poetry the most
difficult, the least interesting and the least read at
leisure, fewer females than males read poetry at

leisure,
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Studeﬂts‘ attifude towards féading in general,
that is leisure reading type and the frequency of
leisure reading)affects their performance in poetry
interpretation., The results indicated that fewer
students read poetry during leisure, but students who
often read at leisure, whether poetry, novel or play,
performed better in poetry interpretation than students
who do nct read during lelsure,

Finally, there is some basis for believing that a
reader's attitude to poetry is significanfly related
to hig performance in poetry. Most students who claimed
they found poetry most difficult as well as the students
who ranked interest in poetry as low, did not perform

well in the two poetry tests.
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Chapter 5

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Introduction

This study was undertaken in order to find
answers to a number of questions about interpreta=-
tion of poetry in an ESL situation, This chapter
summarises the techniques and ppfcedures for collec=-
ting and analysing the data. It also summarises the
results and findings of the study. Finally it
presents the conclusions, implications and recommen-
dations based on the results,

Summary
The major problems of concern of this study

were stated in the form of seven questions:

%» Is there any relationship between students'
pre-entry performance in language and their
pre-entry performance in literature?

2. To what extent are students' problems with
interpretation of poetry caused by language
difficulties?

3. To what extent are students' problems with
interpretation due to literary inexperience?

82
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L. To what extent are the students' difficulties
caused by the cultural content of poetry?

Se Does such a factor as sex of the students
influence their attitude towards poetry?

Be Does such a factor as attitude towards reading
influence students' performance in poetry?

T Does such a fector as attitude towards poetry
influence students' performance in poetry
interpretation?

Data were collected from two hundred and twenty-
seven students and seventeen lecturers from three
pre-degree institutions in Nigeria. The data
consisted of a students' questionnaire comprising
eighteen items, tests on two poems and a lecturers'
questionnaire comprising sixteen items. The
responses to the two poems were marked on a three-
point scale and the percentage scores on each poem
were also shown. The statistical tools were cross-
tabulation, T-test and analyses of variance,

The major findings can be summarised thus:

1, Results of analyses have substantially upheld
the hypothesis of a positive and significant
relationship between a student's pre-entry



2.
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performance in English language amk the pre-
entry performance in literature in EngMish,
The result of the chi~square test showed a
high level of significeance at the 0.01 level,
The prediction that language difficulties
might affect students' performance in poetry
interpretation was to a large extent upheld,
Linguistic competence, as a single factor has
been found to be significantly related with
several aspects of the students' interpretations.
Even though the results of some of the chi-~
square tests were not totally consistent, a
good mumber of the poetry test items coded
under language were however, found to be
gignificantly dependent on language.

The level of students' literary experience was
found to be related to the level of perfermance
in poetry interpretstion, | o
The results showed a significént difference
in students' performance between the

foreign poem and the African poem, Students
performed significantly better on poem 2

(African) than on poem t (foreign). -



6.

7

Results also showed that there is a
significant relationship between students'
attitude towards poetry and their sex, More
males than females read poetry during leisure,
more femaleg than males found poetry most
difficult and the least interesting of the
three areag of literature, Of particular
interest is the finding which indicated that
the highest percentage of both males and
females found poetry the most difficult, the
least interesting and the least read during
leisure of the three areas of literature.
Students! attitudes to reading were found to
be related to their performance in poetry.
Most of the students who read during leisure,
no matter the area of literature, performed
better in poetry interpretation than students
who do not read during leisure. . _

There is evidence to show that students'
attitude to poetry is significantly related to
students' performance in poetry interpretation.

A high percentage of students claimed that they
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found poetry the most difficﬁlt, the least
interesting and the least read during leisure.
This correspondingly high percentage of
students did not perform well in most of the
test items on the two poems.

5.3 Conclusions

On the basis of the results obtained in this
gtudy certain conclusions can be drawn. The
overall results of the prediction analyses have
shown that students' sex, the level of linguistic
competence, literary infeormation, attitude to
reading, attitude of poetry and the cultural
content of poetry are some of the important factors
affecting the interpretative responses of students

to poetry. .

Most of the findings of this study uphold those
of Williams (1973) and Ameh (1982). The conclusion
of this study and Ameh {(op. cit.) on the relationship
between students' attitudes and performance in poeiry
interpretation do not tally. While Ameh arrived at a
non-relationship result for attitude and comprehension
of the poems, this study found that students’ attitudes
and their actual performance were related, This can
he explained by the fact that the twe studies used
different attitudinal measures, Ameh measured students'

attitudes irom the observed non-verbal Behavipours:of
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'Students during the poetry lessons, Such attitudes were:
smiling, eye brows up, laughing, nodding of the head,
frowning, hissing, head on the desk, and s¢ on, This
study measured attitude from students' responses to some
items on the questionnaire with respect to attitude towards
poetry in general (p.18:13). One may conclude that Ameh's
 suggestion that "the students dissembled throughout" (p.73)
is more likely to be true of students' attitudes in his case
but more unlikely in the types of attitudes considered in

the present study.

The assumption that poetryfseems the most difficult,
the least liked and the most distrusted area of literature
- by most students and lecturers was upheld by the majority
of lecturers and students. The majority of lecturers, for
ingtance; claimed that they found poetry the most difficult
~when they were students and they believe that the students
- they now teach alsc find poetry the most difficult area of
literature. The lecturers also said they find poetry the
most challenging, requiring more effort to teach at the
pre-degree level compared to the play and the novel., Lelsure
reading type and leisure reading frequency among students
also show that poetry is the least read during leisure unlike
the novel which is the most - read, and the play which is read
on the average., This can be interpreted to be an indication

of a lack of interest in poetry on the part of the students,
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One can also infer from the results, from both the
standpoint of the lecturers and the students, that a high
attainment in English language is a desirable pre-requisite
for the study of literature. A high level of competence in
English language makes the study of literature in English
easier, for it not only helps the reader comprehend the
plain sense of a poet's ideas, it is needed for meaningful
interpretation and evaluation, both oral and written, A
close study of the students' responses shows that many errcrs
ceccur as a result of misinterpretaticn of either the poet's
idea or the questions; and the lack of clarity of responses

“arising from language difficulties (appendix IIb}.

The majority opinion expressed by lecturers on the ideal
level of the Nigerian educational system for the introduction
of literature including poetry was the primary school level,
This agrees with that expressed by McGregor. The researcher,
too., believes that the teaching of poetry should i1deally
start in the early primery school years as a follow-up to the

nursery rhymes of the nursery school days.

The lecturers' responses on item ten of lecturers’
questionnaire validate the responses of students on a similar
question, They both agree that students find pcems with an
African background easier to understand, And, since comprehension
is an important aspect of interpretation, it followé that students

wollld perfoirm better while interpreting poetry with an African
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background, than foreign poetry. The results of
the t-test and analyses of variance on students’
percentage scores on the two types of poems
(foreign a2nd African) are evidences to support this
point, Students scored significantly higher marks
on poem 2, African, than on poem 1, foreign,

| Finally, the lecturers believed that the poor
attitude to, and performance in poetry interpre-
tation could be attributed to: Inadequate literary
knowledge, language problems, methods of teaching,
teachers' attitude and types of materials selected.
All the above factors, taken separately or in
combination are capable of making poetry inter
pretation a tedious exercise, 1In total agreement
with Vincent (1975:255), it is obvious that the
study of poetry is a sophisticated art form and it
makes "the greatest aesthetic demands on the reader,
calling for far more experiential involvement than
most people have the capacity for or care to work
themselves into", |

The researcher acknowledges the fact that

the above conclusions are affected by certain
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limitations mentioned earlier (chépter ﬁ,IPP;{5~17).
A student's ability to appreciste poetry may not

be reliably judged by a single test. Alsc, in
agreement with Williams (1973:263), even though
guantit®& tive analyses provide useful statistical
information about interpretation in poetry, qusli-
tative analyses are necessary in order to probe
hidden sources of difficulty in interpretation.

Recommendations

The findings of this study have several impli-
cations for the teaching of poetry in a seccnd
language situation. Recommendations aimed at
promoting poetry as a subject include; the criteria
for material selection, teaching apprecach and
various activities capable of making poetry
reading an interesting and pleasurable experience.'

Criteria for materjal selectior.

There is a general agreement on the need for

@ careful selection of reading material in peetry.

Man?Aardt {1975:186) and Kobayashi {1975:189-192)
for instance, advocated for two sets of criteria

by which teachers might select and sequence the
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poems 1o be taught, They are, language c¢riteria
and cultural criteria with varying degrees of
difficulty and In order of ascending hierarchy -
of difficulty for the students.

The consideration for the level of language
magtery muist come first as there can be no other
basis for comprehensjon, This is more obvious in
the L2 case, for his #limitation of comprehension
will be sharply defined jince he will not be able
to draw upon that common phql of instinctive
language recognition which 1% available to native .
speakers", Povey (1972:188). Turthermore, choosing
poetry materials that are within the range of
developed linguistic skills of students is nece-
ssary sa that no elaborate explaration of structures
is called Ior.

Sequencing «af poems ob.oqon by enlture griteric
should be based on the éxtent to which the _
students can identify themselves with the situations
or characters portrayed in the poems, Poems with
African background readily recommend themselves,

especially for familiarity of material and rele-
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ﬁénce. African poems should therefore come first,
This is not to say that all African pcoems are
suitable and all foreign poems are unsuitable,
For, while some African poems may be difficult to
teach to African students, some foreign poems make
pleasant reading for their simplicity, universsl
appesl and relevance, Maher (1982:19) supported
this view on teaching both African and foreign poems,
' He argued that although the teacher will feel more
comfortable with the works of the loecal culture,
a genuine attempt must be made to choose materials
from the international community since poetry is
g global phenomenon”, The researcher contends that
at the tertiary level of education students should
be exposed to a variety of poetry materialg both
African and foreign, especially poems with universal
themes.

Even though it would be rather presumptuocus
to make any hard and fast rules about selection
crit€ria, the following consideration for the
choice ¢of reading material could serve as a guide:
Poems dealing with subjects that fall within the
students' range of developed linguistic capacities,

. SR
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cuitural information cor general exXperience,
intellectual range and those that have some appeal,
to their interest, must be taken into account.
Students should be led gently from the known to
unknbwn, that is, from the most familiar, the less
complex, the most readily comprehensible idesas
relating tc their environment and experiences into
those beliefs of other cultures which will be most
foreign to them.

Teaching approach NPT

Many writers complain that poetry lessens are
mostly mishandled., They are sometimes turned
into rigid language or statistics lessons with the
mechanical listing of themes, similes, metaphors,
alliterations and so on, and finally ending up in
peinfull memorization of meaningless lines., How=-
ever, Williams (1982:11) rightly suggested that in
developing ability to interpret and appreciate
literature, "the path should be from comprehension
to analysis". EBgudu {(1976:109-113) too, in his
consideration for an improvement in the handling

of poetry lesson, listed four activities:
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51.”' Understanding the.contént, that 1s, getting
| the 1itera1_meaning of the pcem, looking
for the deepér:0r implied meaning if any,
carrying out the necesgsary asscciation of
ideas until the statement of the theme of
the poem is arrived at; ”

2; discovering the way in which the.poet has
put across his subjiect by looking at
diction, imagery, rhythm, sound and any
other devices that may be present in the
poem;

3. evaluation of the theme and the art; and

L. enjoyment of what there is to enjoy in the
poem,

The four activities discussed by Egudu could
take place in the three steps of & literature
lesson proposed by Pattison (1972:197-198). The
steps are as follow : Filrst step: presentation in
which the entire poem is looked at as an indivisi-
ble unified whole., Second step: discussion of
details of the poem, Third step; final reading,

that is, locking at the entire poem again as a
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wholé. The.three étepé ﬁré-éupoéé. that a.good
reader presents the poem and that in the process
of the lesson, the pocem is read over and over again,
for to read a poem through once is hardly ever
sufficient, Pattison acknowledged the fact that
since each work is unique, poetry lessons should
never be stereo-typed, they should vary, Never-
theless, the general principles of treatment are
faiely constant because they are derived from the

nature of literature itself.

The.roié 8} tﬁé ﬁeacher in the teaching of
poetry should be that of a catalyst between
students and peoet in order to lead students to
find the fuller clearer meaning from their reading
experience., The teacher should therefore, adopt
a non-directive role., After all, practical
criticism at its best ensures that instead of
repeating the opinions of his teachers, a student
should be able to make personal judgements.of poems

he hzs never seen before.

Activities for Poetry Interest Promotion

These activities are suggested for stimula-’

ting interest in and developing a love for poetry



reading in students and teachers:

i
ii

iii

iv

vi

vii
viii

ix

X

Teaching poetry by getting students toc read
and write itg

Encouraging active participation of students
in class discussions;

Organising poetry {acitals;

Providing studen€gyégé cpportunities to
listen to good readers read poems or to taped
readings;

Building poems through brainstorming exer-
clzes;

Building in students the habit of creative
writing;

Drawing and interpreting poem cartoons,
Organising poetry reading and writing compe~
titions;

Drametising and

Translating local poemé into Englishl

5.5, Suggestions for Further Research

Some areas of further research in L2 inter-

pretation as suggested by the findings, conclusions

and recommendations of this study are as follow
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Replication of this study using other

samples at the same level of education.

Similar studies at other levels of education,
Similar studies on other areas cof literature.
Studies experimenting with different teaching
techniques and their effect on the quality of

interpretative responses of students.



Abbs,

98

REFERENCES

P, (1974), Autobiography in Dducation. London:

Heinemann Euucational Books, 182 pp.

Adeyanju, T.K. (1978), "Teaching Literature and Human

Aliyu, J.S. and Rammopo, I.M., (1976), "Poetry in L

Ameh,

Best,

Values in ESL: Objectives and Selection”,

ELT Journal, Vol, XXXII, No.2: 133-138,

2
Situation: Its Role and Possibilities in

Nigeria", Journal of the Nigeria English Studies

Association, Vol. 8, No,2: 63-80.

E. "Culture and Environment As Factors
Influencing Students' Comprciension of FPoetry:
With Implications for the Teachiry of “oetry in
Secondary Schools in Nigeria", WM-=s*cr of
Education (TESL) thesis. Faculty of Education,

Ahmadu Bello University, Zaria.

J. (1970), Research in Education. !'ew Jersey:

Prentice-Hall, INC. 394 pp.

Bloom, B.S. et al. (1971), Handbook on Formative and

Summative Evaluation of Student Lo o2rni--,

New York: McGraw-Hill book company, 923 pp.



99

Bright, J.A. and McGregor, G.P, (1970), Teaching English

as a Second Language, London: Longman Group Ltd,
283 pp.

Brown, N.G. and Hiskett ed. (1975), Conflict and

Harmony in "ducation in Trecpical Africa, London:

George Allen and Unwin Ltd. 496 .,

Burton, D.L. (1952), "The Relationship of literary
Appreciation to certain Measurable Factorsg".

Journal of Educational Psychology, 43:436=439

Carroll, H.A. (1934), "Apprecistion of Literature and
Abstract Intelligence", Journal of Educational

Psychology. 25:54-59.

Carroll, J.B. (1969), From Comprehension to Inference.

Princeton, New Jersey. Educational Testing

Service 8,

Carteledge, H.A. (1949), "Comprehension and Appreciation,"
in W.R, Lee ed (1970) ELT Selections 2: Articles

from English Language Teaching, London: Oxford
University Press, 185-188.

Cook, L.B. ed. (1964), English for Today. Book Six;

Literature in English, U.S5.4. McGraw-Hill book

company, 276 pp.



100

Cooper, C.R. (1971), "Measuring Growth i~ /‘pprecistion
of Literature”, Research in the Teaching of
English, UDC, 5:5-25.

Cox, C.B. and Dyson, A. (1963), Modern Foetry Studies

in Practical Criticism. Lorndon: /rnold Publi-

shers Ltd, 168 pp.

Dodsworth, M., (1975), "On Teaching Modern Poetry".
English Vol, XXIV, No, 120, Oxford University
Press: 85-91.

Egudu, R.N., (1976), "The Art of Teaching Poetry".
Nigeria Educational Forum, Vol. 2, No., 2:109-133,

Egudu, R.N. (1976), "What to Teach in Modern African

Literature". Journal of the Nigeria English

Studies Association, Vol. 8, No.2: 112-120,

Fowler, R, (1975), "Language and the Reader" in R. Fowler,
ed.{1975) Style snd Structurc in Literature:

Egssays in the New Stylistics, Oxford : Basil

Blackwell, 262 pp,

Gray, W. (1960), "The Major Aspects of Reading:
Sequential Development of Reading Abilities".

Supplementary Educational Monographs, No., 90,

Chicago, University of Chicago Press: 8-28




101

Gurrey, P. (1968), The Appreciation of Foetry. London:

Oxford University Press, 120 pp.

Haynes, J, (1976) "Polysemy and Associction in Foectry".
ELT Journsl, Vol. XXXI, No. 1: 56-63

Karlin, R, (1969), "What does Research in Hcading Reveal
About Reading and the High School Students?"
English Journal., 58: 386-3G5,

Kobayashi, Y.A. (1975), "A new look at Reading in the
College Programs", The Art of TESOL: Selected

Articles from the English Reading Forum, Part Two.

Kreidler, C.W. (1975), "Reading as Skill, Structure &
Communication". The Art of TESOL: Selected Articles

From the English Teaching Forum, Part Two. Wshington
D.C. 20547: 177-181.

Leopold, K.B. (1933), "The Effect of Creztive Work on
Aesthetic Appreciation; An Experiment in Teaching

of Poetry", British Journsl of Educntional

Psychology, 3: 42-63. 29]524

Lim, K.B. (1976), "A look at the Teaching of Reading in
ESL", RELC Journal, Vol, 7, 0.1t 8=12,

Msher, J.C., (1982), "Poetry for Instructional Purpose:
Authenticity and Aspects of Performance",

English Teaching Forum. Vol. XX, No,1: 17=21,




102
Marquardt, W.F, (1975), "Literature and Cross-culture

Communication". Art of TESOL: Selected Articles

from the English Teaching Forum, Part Two.

Washington D.C. 20547: 185-187,

McGregor, G.P. (1971), English in Africa. London:

Heinemann, UNESCO, 214 pp.

Moody, H.L. (1971), The Teaching of Literature in

Developing Countries. London: Longman, 112 pp.

Nie, N.H. et al, (1975), Statistical Packagc for the

Social Sciences. New York: McGraw-Hill., 675 pp.

Niles, 0.S., (1963), "Comprehension Skills" in A, Melnik
and J. Merritt ed, (1963), The Reading Curriculum.

University of London Press Ltd, in Association
with the Open University Press, 543 pp.

Olaofe, I.A. (1973), "A Survey of the Teaching of English
in the HSC Schools of North Central State, Nigeria"
A research project. Department of Education of

Ahmadu Bello University, Zaria. 104 pp.

Pattison, B. (1972), "The Literature Lesson". in Allen
and Campell, ed. (1972), Teaching English as a

Second Language. McGraw-Hill, 449 pp.

Pett, J. (1982), "Reading: An ESL Skill at the

University." English Teaching Forum. Vol. XX

No, 3: 17-19.



103

Povey, J. (1972), "Literature in TESL Progrsms: The
Language and the Culture”, in Allen and Campell
ed.(1972})Teaching English as s Second Language.

Purves, A.C. (1971), "Evaluastion of Learning in Literature",

in Bloom, B.S. et al ed., (1971), Handbook on

Formative and Summative Evaluation of Student

Learning. New York: McGraw-Hill Book Company, 699-766.

Reeves, J.(1958), Teaching Poetry. London: Heinemann,

104 pp.

Richards, I.A. (1929), Practical Cpiticism. London:

Routledge and Kagan Paul Lté, 364 pp.

Robinson, H.M. (1966), "Developing Critical Reading" in
A. Melnik and J, Merritt ed. (1966). The Reading
Curriculum. University of London Press Ltd. In

association with the Open University Press. 543 pp.

Russell, D.H. (1965), "Some Research on the Impact of
Reading", in W.R, Barbe, ed. (1965), Teaching
Reading: Selected Materials. New York, OUP 444 pp.

Sanders, P.I. "An Investigation of the Fffects of
Instruction in the Ixterpretation of Literature on
the Responses of Adolescents to selected short
Stories". Unpublished Doctoral Desertation,

Syracuse University, (1970).



104

Senanu, K. and Vincent, T, (1981), A Selection of

African Poetry. U,K: Longman Ltd, 223 po.

Squire, J. (196“): "The responses of Adol-sco ts while
Reading Four Stories", Urbana Tllincis: National

Council of Teachers of Englishs 65 pn.

Trivedi, H.C. January (1978), "Culture in Lomcucze

Learning”, ELT Journal, Vol.) 4{XII, "o.2: 92=97.

Vincent, T. (1975), "The Teaching of Modern /frican

Poetry in Schools and Colleges™. West African

Journal of Education., Vol. XIX No. 2: 255-267.

Walpole, R.E. (1974), Introduction to Statistics.

New York: Macmillan Co, INC. 340 pp.

Warner, A. (1958), "African Students and the English
Background", in W.R. Lee, ed (1958), ELT Selections

2: Articles from English Language Tcaching, London:

Oxford University Press, 189-193.

Wellek, R. and Warren A. (1956), Theory of Literature.

New York: Harcourt Brace and ‘orle Ixnc. 375 pp.

Williams, D. (1973), "The Influence of “rzci”ic Factors on
Interpretive Responses of Pre-University Malay
Students to Reading the short story in English",.

Doctoral thesis. University of Malaya. 338 pp.




-

125

-t

Williams, D. (1978) ™ "Reading as Intcrpretation: /n ESL

Perspective," RELC Journal, Vol.9, No. 2:78 = 96

wWilliams, D. (1982), ™"Teaching litecrature in inglish: A

Student-Centred Approach,™ Nigeric kduccti nzl Forum.

Williams, D. "How do Language Arts Students Interpret
w
Poetry? "ﬁ Paper presented at the thirteenth Annual
Conference of the Nigerian English Studies .ssociation.
University of Calabar., 1982.
Willey, R.R. (1974), "Poetry for Plcasure",

Nigeria Educational Forum, Vol. 1 No. 1:44-50

Wilson, J.R. (1966), "Responses of College Freshmen to

Three Novels". Urbana, Illinois: National Council

of Teavhery of English. 42 pp

Woods, J.M. et al. (1238), "Tests of Literary Appreciation".
British Journal 5f Educational Isychology.

Youngman, M.B. (1979), Analysing Socicl a2nd Educational

Research Data. U,X. McGraw-Hill Bcok Company, Ltd.

230 pp.



| 108
APPENDIX 1{a)

' STUDENTS! QUESTIONNAIRE

Pleage answer the following questions byl

ticking the boxes that express your honest opinion on
each question R o

1., Your Admission Number Column

2. Sex | Male Female

3. Religion Christien Myslim  Others

1 i . 2i ‘ 3 } :8

. State of Origin

Anambra f o1 ] | 1 if ” | 90
Bauchi ! o] 2 _I _';i; 

Bendel ot 3

Benue | O} &

P -




Borno

Cross River

Gongola

Imo

Kaduna

Kano

Kwara

Lagos

Niger

Ogun

Ondo

(9-10)



5.

Oyo
Plateau
Rivers
st

Forelgn

116
i 117
1 {8
149
2 10 1

What was your grade 4in WASC/GCE 'O'L/GRADE II

ENGLISH LANGUAGE (Use your best-result)

Distinction/Credit| 4 | waASC |GCE O'L: {GRADE II
Credit/Merit 3

Pass 2 -

Fail 1

What was your grade in WASC/GCE '0'L/or Grade IT
ENGLISH LITERATURE (Use your best result)

WASC

GCE 'O'L

GRADE I

Distinction/credit

108

Credit/Merit

Pass

Fail

-ilm o e

LELSATELL

{3-10)

11

12



Te

8.

Do you read materials written in your mother

tongue? (e.g. books, magazines etc)

Yes

How would you compare your understanding of

-

2

No

poems written in your mother tongue with
those written in English?

The same

¥

Less difficult

More difficult

Have never read
poems in mother
tongue

How frequently have you heard (plays, novels,
poems) produced on tapes, or recards or radio?

{

.

—

109

13

1L



‘Very often{ Fairly often

Never
3 2 ~ )
e, plays ” f
b. Novels )
¢. POEMS

10, In general which type of poems do you flnd more

interesting?

Poems written about Africa l 2

Foreign Poems

11. Which type of poems do you find easier to

understand?

e, Pocems written about Afri01 2

b. Foreign poems.

12, Which asrea of Liteiature in English do- you  most

difficult?

(tick one}

a) Novel
b) Poétry

¢} Pilay

l 1

'.ﬁfﬁ‘

find

3

.:
|

T ——

TS

15
16

17

18

19

20



13. Of the three forms of Literature in English
which do you most enjoy reading at your
leisure (tick one)

a) Novel
b) Poetry
c) Play

L

the

14. How would you rank your interest in following?

ABOVE AVERAGE | AVERAGE | BELOW AVERAGE
3 2 1
Novel
Poetry
Play

15. How often do you generally read for pleasure

outside class hours?

(tick one)
3
often {3
'
Not often ‘ 2
Not at all ‘ 1 l

16. How would you rate your undergtanding of the

Literal meaning
in general?- (tick one)

(surface meaning) ©f poems

"

22
23
2l

25




ML

i b ’

I understand always ° i 5 }
I understand most of the time ! i g 26
I understand only.rérelyf-5‘ﬁ 3
I understand half of the time 2
I do not understand . 1
17. How would you rate your understanding of the
implied meaning (deep meaning) of poems in
general (TICK one). _
- e 27
I understand always . ] 5 !
I understand most of the time‘ N t
I understand only rarely ! 3 g
I understand half of the timeé 2 r
I do not understand = . I__ 1, Tr
Welm L - 3




jﬁ#f:?'ﬁi%r

18, At what level do you think Litéfaturé
‘in Engldsh should be introduced?

(tick one)
8) Primary - = . 5
b) Secondary and otherposte | h
primary schools 28
c) SBS/HSC/Pre;degree) : 3
d) University  t,' -u--h 2 |
e) Not to be introduced E 1

Your Admission Number

i 2 J 3 4 5o
TEST IDENTIFICATION I -
THAT TIME OF YEAR |
_ v Mark Column
"1. i | i 29
2. 30
3. _ , 31
L. . e 12
5. 33
6. 34
7. . L e 35
8. 36




14

Mark:llr(:olumn

9, 37
10, 38
Me 39
12a. Lo
| T 3
Ce y2
d. 43
e. Lly

L X L5
13. L6
1. L7
15. L8
16, L9
g e S 50
18, 51
19. 52

TEST IDENTIFICATION 2
THE LAZY MAN

14 53
2 . S5k
3 58




(wh

]
.

o & Mk H

145
Mark

Column

—— .

56
87
58
59
60
61
62
63
ol
65
66
67
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APPENDIX 1(b)

LECTURERS! QUESTIONNAIRE

This is a questionnaire simed at finding out
both students' and lecturers' asttitude to Literature

in English at the SBS/HSC/PRELIMINARY Institutions.

Please answer the following questicns by ticking
the boxes that express your hconest opinion on each
question. Rank in order of preference, where necessary,
your first, second, third etc. choices.

If you want to give more information on a particular

question, do so on the blank sheet provided at the back,

1. What do you consider the minimum WASC/GCE '0' Level

terature ;
(12‘ score for a student admitted to study pitergture in

English '~ at SBS/HSC/PRELIM? (Tick one).

Nene at all 1
Pass 2 1
Credit 3

Distinction Ly




2a, Would you consider high attainment in English
Language a criterion for admission to study
Literature?

T

Yes ., 5

L H—

b. State reason:

W i

. P What area of Literature (poetry, play, novel)
do you think students find most difficult. f

(tick one)
a) Poetry i 1
b) Piay l 2
'

c) Novel [ 3 WF__

i. When you were a student, which did you find
most difficult? (tick one)

a) Poetry { 1

b) Play t 2 1

¢) Novel , 3

"7




5.

6.

7

which of these tiree do you find most challenging

(requiring more effort) to teach at SBS/HSC/
PRELIM Level? (tick one)
1 i
a Poetry b (
b) Play r— 2 !
c) Novel i 3 _1 I
, .
How would you rate your interest in teaching
poetry? (tick one)
a) Below average] 1 f
:
b) Average f 2
- ,
c) Above average | 3 J

What kind of poems do you enjoy teaching more?

(tick one)

(a) Foreign poems 1

(b) Poems written
about Africa -

1%



8.

10.

119

When students are asked to interpret a poem,
which of the following would you prefer?
(tick one)

a) Free response (i.e. without questions)

b ! A
i -
b) Response to v P
structured P
questions
¢) Both (2) and (b) 3 J

~
Al

What would you attribute students'
difficulties in interpreting poetry to?
(rank in order of importance i.e, (1)
for least important, (5) for most
important)

a) Methods of teaching

b) Types of materials selected 9

c¢) Inadequate literary knowledge

——

d) Language problem

e) Teachers' attitude

f) Any Othcr? (EPECifY) L R IR I O B B I N

which type of poems do you think students would
find easier to understand?

10

a2) Poems with a foreign background

T B

I
b) Poems with an African background; 2 \
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11. At what level do you think Literature in English
should be introduced in the Nigerian

educational system?
a) Not to be introduce 4] j
i T
b) University - | 2 T
. R : 11
. g - [
¢) SBS/HSC/PRELIM | 3
d) Post Primary . Lol
e) Primary - I 5
12, Sex (Please indicate)
S § N
oo Male i1
#L 12
Female L_Z
13. What are your educational qualifications?
a) _
b)
c) 13
a)
e)
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14. State how much of your qualificatlon 15 related
tc poetry (tick one)

.'*.llo% f 1
o5% | 2 . B 1w
so% | 3
| _.75%” o
< tom |3

15. For how long have you been teaching poetry at
= this level? 5 e e . _

State in years J a 15

' metheZolegy ;T - o
16, What .. do you use for teaoming poetry
_ at this level?

16

Thank you,
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APPENDIX 1{c) v

POEM 1
THAT TIME OF YEAR (Shakespeare)

That time of year thou mayst in me behold

When yellow leaves=, or none, or few do hang
Uponn those boughs which shake against the cold,
Bare ruin'd cheirs, where late the sweet birds spng.
In me thou seest the twilight of such day,

As after sunset fadeth in the west,

Which by and by black night doth take away,
Death's second self thst seals up all in rest.
In me thou seest the glowing of such fire,
That on the ashes of his ycuth doth lie,

As the death-bed, where-in it must expire,

Consum'd with that which it was nourished by,

This thou perceiv'st which makes thy love more strong,

To love that well, which thou must leave ere leng. -

Twilight _— J - faint 1light S

Late o - not long age '

Fadeth ' _ - fades

Doth '  ' ~ « . does (doth take - tokes)

Whereon - : - on which o '

ere . - before

Thus thou perceiv'st - you perceive this

Thy : : - your B o

Line 12 -0 =~ = . & choked by the ashes of that which

nourished its flame



APPENDIX 1(4d)

POEM 2

THE LAZY MAN (Anonymous)

When the cock crows

the lazy man smack®his lips and says:
Sg it 1s daylight again, is it?

And before he turns over heavily,
Before he even stretches himself,
before he even yawns -

the farmer has reached the farm,

the water carriers arrived at the river,
the spinners are spinning their cotton,
the weaver works on his cloth,

eand the fire blazes in the blacksmith's hut,
The lazy one knows where the soup is sweet
¢ goes from house to house.

1{ there is no sacrifice today,

hig breastbone will stick out:

But wvhen he sees the free yam,

he sta»tg to unbotton his shirt,

he movas close to the celebrant.

Yet his ®youbles are not few.

When his w{vesg reach puberty

rich men will help him to marry them.

YORUBA/BEIER



11,

12,
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APPENDIX 1(e)

TEST QUESTIONS: POEM 1

THAT TIME OF YEAR (Shakespeare)

Who is the spéaker?

Who is being spoken to?

What is his message?

What type of poem is this (Flegy, ballad, sonnet, lyric)?
What time of year is referred to in the first four lines®
What time of day is referred to in lines 5-87

What stage of fire is referred to in lines 9-127

What do the three images in the three quatrains have in

. common?

What does the poet compare to the three images?

Re-write the first line in a simpler and more usual
English word order. a

What figure of speech is used in line 87

- (8imile, personification, sarcasm, irony, metaphor)

What does the poet mean by the following?

" a) boughs

b} bare ruin'd choirs
c) death"s second self
d) oash of his youth

¢) death-bed

£) expire . L



135,

14,
15.

16.
17.
18.

19.

125

What colours or suggestions of colours do you find in
the poem? . : : :

What other senses besgides sight are appealed to?

List a2ll the words with similar meaning to the verb
"to see',

What types of repetition are in this poem?

What is the tone and attitude of the speaker?.
{happy, melancholic, of regret, disgust, hope)

List six of the words or phrases that point to the
mood of the speaker,

What is the rhyme~scheme of the poem?



2a
3

Se
6.
7'

.. APPENDIX 1(f)

TEST QUESTIONS: POEM 2

THE LAZY MAN

What ?ype of poem is this? (scnnet, social satire, 1lyric,
dirge).

What has happened before the lazy man gets up?

Zach of lines 4-6 expresses a similar idea, What is the
idea? = . .. o _ -

What are the two types of réﬁétition found in linés T=107
What poetic technique is used in line 157

What does the poet imply in lines 17 and 187

What does the poet mean by the follaing?

a) When the cock crows |

b) fire blozes ” _-

¢) from house to Boﬁse

d) sacrifice :

e) breastbone will stick out.

£f) free yam

g) are not few

h) puberty

What makes this different from an essay on lazimess.

PR . e . o
. -y ??& .f"‘ B - - SRR ,
. .

A
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10.
‘ 11,
b
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APPENDIX g

Marking Scheme: Poem 1

- THAT TIME OF YEAR

The speaker is an ageing lover,

-

The person loved

Mske the best of the time left, you can see that I am
agelng and this increasse your love, for soon, you will
miss me, I may die.

Sonnet |

Just before end of year/Autumn/fall sesson,

Just before end of day/twilight/dusk/evening.

Just before end of fire/embers/before total ashes,

A1l describe the near end of a process/transition/
imminent end of something.

The stage of his life.

You can see in me that time of year/You can see that
time of yesr in me. :

Persenification.

{a) Branches of a tree

- {b) Leafless +trees

(c) Night

"~ (d) Remnant of his youth.

(e) the bed in which one dies.

(f) Die, or go out, or be extinguished.



13.
14,
15.
16.

17.
18.

19.

128

Grey, black, yellow, red, orange.
Sense of touch, sense of hearing.
Behold, See'st, perceiv'st.

Parallel idea, rhythm, syntactic pattern, grammatical
pattern.

Melancholic.

Cold, bare, ruin'd, ashes, expire death-bed,
consum'd, black fadeth.

ab ab, cdcd, efef, gg.



2.

3-
L,

> 78
6.
Ta.
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APPENDIX 1.h

Marking Scheme: Poem 2

THE LAZY MAN

Social satire
Everyocne else is at work
Laziness, lateness to wake.

Parallel lexical, grammatical, syntactic patterns and
parallel ideas: all deal with a2 work proecess.

Exageration, hyperbole.
Goeed

Time to get up.

Fire is hot, ready for work.
All over the village.

Free food, feasting:- animal to be killed in religimus
ritual,

Will feel starved.

Other peoples' Yam  without payment., Yam given as
part ~f the ceremnany no charge.

Are many
Time of sexual maturity.

It is recited or sung in a special way. It has implied
meaning., It fcllows linguistic norms typical of poetry
not easay e.g. there are no connectives such as
"therefore", no paragraphing, no introduction. The
lenguage is economical, and figurative as typieal >f
poetry. It is rhythmical.



APPENDIX 11(a)

Schools Sampled

FREQUENCY REL, FR. %
SBS/ABU ¢ v 175 97,1
SPS/KANO S a3 8.9
SGS/BUK - ... . 9 4.0
TOTAL 227 100.0
APFENDIX 11(b)
Sex of Respondents
FREQUENCY REL. FR. %
FEMALE . @z . 90 39.6
NOT INDICATED ~ - ¥y 1.8
TOTAL 227 100.0
87



APPENDIX _ 11{¢)

Religion
FREQUFNCY REL., FR, %
CHRISTTAN \ 104 45.8
MUSLIM R | 119" -_“ 52.4
OTHERS - . 1 0.4
NOT INDICATED | .,ia'ls.w h3

TOTAL 227 100,0

APPENDIX 11(d)

More Interestinz Type 4f Poem

FREQUENCY REL. FR, %
AFRICAN f 25 11,0
FOREIGN o 202 89.0

TOTAL " 227 _ 100.0




A - APPENDIX 11(e)

Easier to Understand Poen -

13

FREQUENCY REL. FR. %
FOREIGN 20 13.3
AFRTCAN 196 6.3
NOT INDICATED 1. 0.4
TOTAL 227 100.0
APPENDIX 11(f)
Difficulty of Literature Area

FREQUENCY RFL. FR., %
NOVEL | 9 4.0
POETRY - 196 86.3
PLAY o 20 8.8
NOT INDICATED 2 0.9
TOTAL 227 100,0




APPENDIX 11(g)

Leisure Reading Type

FREQUENCY REL. FR. %
NOVEL 158 69.6
POETRY 13 2.7
PLAY 54 23.8
NOT INDICATED 2 0.9
TOTAL 227 100,0

APPENDIX 11(h)

Leisure Reading Frequency

FREQUENCY REL. FR. %
NOT AT ALL 2 0.9
NOT OFTEN 88 38.8
OFTEN 136 57 .9
NOT INDICATED 1 0.4

TOTAL 227 100.0




APPENDIX 11(1)

Literal Meaning Understanding

1334

FREQUENCY REL. FR. %
NCT UNDERSTOOD 2 0.9
HALF OF THF TIME 23 10.1
RARELY 70 30.8
MOSTLY 122 53.7
ALWAYS 9 4,0
NOT INDICATED 1 0.4
TOTAL 227 100.0
APPENDIX _11(1)
Implied Meaning Understanding
FREQUENCY REL. FR. %
NOT UNDERSTOOD 4 1.8
HALF OF THE TIME 26 12.3
RARELY 100 L4 .1
MOSTLY 89 39.2
ALWAYS 2 0.3
NOT INDICATED 4 1.8
TOTAL 227 100.0




APPENDIX III (a) T 138
Students' Percentage Scores on Poem 1 and Poem 2

- Serial No. . ] Poem 1 . Poem 2

51 ... . . 56
b2 o 4o
5t ko
T3 L 36
: - _f 3w_ 58
o B
10 ' -39 - -1
11 . -8y 58
t2 - 37 58
13 | o .58
15 37 k2
16 BV . 60
17 o Ly e 49
19 Ny %, W
20 Wy | . 56
21 R ™ L -4
2w
23 .39 . os
a4 w53
25 R -1
26 - 50 . 56
27 . .BO - a7
8 83 . . 85
29 4 oo 86
30 37 - 38

N OVME W N




. . 1 5

Seriasl No, Poem 1 Poem 2
31 50 58
32 35 53
13 b3 53
Al L7 62
as Lo 53
36 37 L7
37 % 69
38 50 42
39 46 149

ko 51 L2
Ry L 60
k2 40 2
K3 b2 49
by 50 L9
45 36 L7
L L2 Ll
L7 56 51
48 - Lo uly
49 oh2 Ly
50 - 53 53
51 L2 47
52 58 W7
53 L2 51
54 37 L7
55 39 42
56 49 51
57 37 51
56 39 53
59 Sl h2
60 bly 58
64 Ll L7
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Serial No, Poem 1 Poem 2
62 46 67
63 L9 56
(3N L7 56
65 U 56
66 16 Lh
67 4o 51
€8 e 62
69 36 hly

70 49 45
71 49 53
72 L3 49
73 50 L9
h W7 60
75 53 58

- 76 61 58

7 37 51
78 %0 L7
79 L0 L7
8o 43 147
81 1,6 1,0
82 58 L7
.83 Ly 49
8l L7 56
85 57 58
86 L2 53
87 L2 by
88 56 69
89 4h 56
90 51 L7
91 W7 L2




Serial No, FPoem Poem 2
92 42 L7
93 Ll Wi
o4 56 Ly
95 46 Ly
96 57 62
97 Sy 33
98 4L 58
99 16 L7

100 35 07
101 39 58
102 B9 Lo
103 19 58
104 49 60
105 Lo 58
106 47 53
107 58 73
108 . e 53
109 53 60
110 40 38
111 . ko Ly
112 Lo 51
113 . 5k 53
1L 51 51
115 L6 62
116 L6 53
117 43 53
118 36 Ly
119 53 69
120 61 51
121 57 56

R —



Serial No.

Poeﬁ 1

Poem 2

o122 -
123
124
125
126
127
128
. 129
-7 130
131
132
133
134
135
136
137
- 138
- 139
140
1)1
142
143
: 1,-IJ-I-
145
14,6
147
14L8
149
150
151

L9
43
L7
L6
L6
e

37
65
39
49
b7
53
L6
37
47
50
36
L2
L9
35
Lo
50
L7
L3
Ll
37
o)
50
L2

. b S

- u7

47

58

58

ur

53

a
62

60

. 60

:5Eg-'T

56 Agf

_ .?3§; :

51

Lo

L9
53
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Serial No. Foem 1 Poem 2
152 57 56
153 L7 51
154 L7 53
15% 1,6 L9
156 L6 W7
157 Ll 47
158 50 149
159 39 53
160 L7 38
161 Lo 49
162 Ll L9
163 36 L
16l L6 51
16% 53 60
166 inn 49
167 LO L2
168 3 L7
169 L3 L2
170 Ll 49
171 53 56
172 L6 L9
173 51 56
174 50 L9
175 37 56
176 L7 51
177 Lo 36
178 53 Lo
179 L6 i
180 50 49
[ &1 50 67

182 53 51




* I 1m

Serial No.

1

Poem Pcem 2
183 53 51
. 8L 36 51
‘L. 185 49 51
186 nn 36
- 187 56 L7
.0 188 1,7 L7
189 43 L7
190 1O 2
191 43 L7
192 51 53
193 ¢ 60 60
194 43 62
195 39 83
196 L6 53
197 L6 58
198 43 53
199 37 53
200 LO L2
201 39 L0
202 39 Lo
203 L7 56
20l 37 53
205 39 60
206 33 © 36
207 - 39 - 60
208 51 i S T
209 53 67
210 53 67 .
211 63 62
212 60 60
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Serial No, Poem 1 Poem 2
213 5l 60
211 50 56
215 50 51
216 6l 60
217 61 62
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Some Typical Wrong Responses by Students

' wreng
Many of the students'/answers arige from

language difficuity, missing cultural information and
literary inexperience, Some of the language problems
are those affecting the comprehension of the poems,
- understanding of the questions on the poems and
clarity of responses to questions on the poems,

Some of the wrong responses are re=produced below,

compere with model answers (appendix 1g and 1h)

1 Harmattén period, dry season (Poem 1, question 5),
2. Singers (Poem 1, question 12a) S ,
3. Ears, hear, feel, feeling, sound (Poem 1, question 14},
L. All people have already done their morning work
already. (Poem 2, question 2), - |
5. The lazy man wants to réaﬁ where he haé'gof sown
(Poem 2, question 6),

6. Because of hunger (Poem 2, question 12e).




