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ABSTRACT

The Agency for Mass Education (AME) Kano has
made a trenendous progress in its literacy canpaign. In
1983, it won the lraqgi literacy honour for its literacy
canpaign in Kano. Since the world of education
recogni ses the contribution of educational materials in
| earning, this research was therefore notivated by the
guestion of whether the canpai gn uses educational nmaterials

for its . pr ogr ames. The study was therefore

undert aken to determ ne: -

1) The availability of educational materials for
t he canpai gn
2) How nuch educational naterials are being used
I n the canpaign;
3) Wio prepares the educational materials for field use;
4) How nuch inported educational materials are used in

t he programe.

The literature search reveal ed that the use of
educational nmaterials is necessary for the
eradication of illiteracy. It also showed how adul t
| earners can nodify their environment through |earning
I f educational materials are used. It finally reveal ed
that little use is nmade of educational materials in

the N gerian Mass Literacy Progranmes.
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ABBREVIATIONS AND DEFINITION OF TERMS

A.B.U. Ahmadu Bello University

ACPO Accio Cultural Popular

AME Agency for Mass Education

CAEES Centre for Adult Zducation and Extension Services
FAO Food and Agricultural Organisation

J.C.C. Joint Consultative Committee

KERC Kano Educational Resource Centre

NNCAE Nigerian National Council for Adult Education
NPE National Policy on Education

UNESCO United Nations Educational Scientific and

Cultural Organisation
Adult Education: Is regarded as a process by which men and
women seek to improve themselves and their societies
by increasing their knowledge and their abilities to

deal effectively with their environments.

Literacy Campaign:
It is used here to refer to 2 planned large=Scale

activities focused on eradication of illiteracy.

Fducational Materials
It is the materials an Instructor or Student can
prepare to assist him in transmitting or learning

facts, skills and attitudes.



Literacy: Is the acquisition of knowledge and skills
in reading and writing which enables an
individual to =2ngape ¢"fectively in all those
activities which relate to the needs of the

society,
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Chapter 1

INTRODUCTION

1.1 Background to the Study

The report of the Reference Committee of the J.C.C.
on Adult and Non-formal Education (1987), provides an
evidence to show that adult literacy efforts have a long
history in Nigeria. The report states that, the people
of Nigeria are known to have a history of practical
"Yisual literacy" as shown in their engagement in painting
symbcls on themselves, on rocks, trees and walls as far
back as the eleventh century. Arabic scripts and writings
are known to have been introduced about the same period
(J*C.C., 1987). Omolewa (1981) pointed out that , in
1900 almost the whole of Worthern Nigeria was dominated
by Islamic influence. According to him it is on record
that about 20,000 Koranic Schools existed with an enrol-
ment of about 250,000 pupils. Among the distinguished
scholars of the period were Usman Dan Fodiec and

Muhammadu Bello,

Ume (1983) pointed out in his article fhat.both

formel and adult education were introduced In Nigeria
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by the European Missionaries who established Churches

and Schools for the education of their converts as

far back as 1842, The 1940s too saw the effects of
veteran adult educators like A.J. Capenter, J.S. Ogunlesi,
F.A. Akomolede and M.A, Olajide who worked round the
clock to plant literacy among the adult population at
Akure, Ilarec and Lagos {(Omolewa 1987).

Vanter (1961) in his article "The war Against
Ignorance in Northern Nigeria" observed that Northern
Nigeria Literacy Campaign figures were impressive in
the 1940s and 1950s. According to him, Mal. Ahmadu
Coomasie offered able leadership in this area and
recorded much success. Vanter further pointed out
that every-where in Northern Nigeria there was a great
desire to read and write, This was perhaps reminiscent
of the 'Education Jihad', The War Against Ignorance,
or 'Yakl da Jahilci' among the Hausa at the turn of the
nineteenth century. In the same article\/hnter cbserved
that the impetus for this mass desire to know was
provided by the Regional Government through its Adult
Education Headquarters at Zaria. The headquarters was
responsible for training swpervisors and instructors,
classbooks and teaching aids production, advice on

organisation, maintenance of standards and general

supervision.
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After independence, functional literacy1 campaign
and programmes were organised in all the three regions
of Nigeria (J.C.C., 1987). Professor Babs Fafunwa
described 1950s and 1960s as a historic period in Nigerian
Education, because it was a period of innovation,
According to him, it was during that period that Nigerian
leaders made attempts to bring both primary and adult

education to most children and adults respectively,

It is also worth not:qﬂ here that in March, 1972,
the Federal Commissioner of Education, Chief A,J, Eke
in his address to the Nigerian National Conference on
Adult Education entitled "Eradication of Illiteracy"
outlined three goals of adult education as: the evolution
of mass literacy, the encouragement of enlightenment
and the attainment of a higher standard of production
and living through the benefits derivable from extension
service (Balogun, 1976).

1 Functional literacy is defined as literacy
knowledge and skills of different types necessary
to meet individual needs and foster national
development,
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It is in this regard and in an attempt to foster

the development of adult literacy, the Nigerian

National Council for Adult Education (NNCAE), recommended
a ten-year national mass literacy campaign for Nigeria
(J.C.C., 1987). This recommendation was adopted by the
national seminar on the new National Policy on Education
in July, 1973 under the joint chairmanship of

Chief S,0, Adebo and late Professor Il.A, Cluwasanmi

(J.C.C. 1987)-

In the 1977 National Policy on Education (NPE)
revised in 1981 and 1985, the Federal Government
recognises the need to eradicate illiteracy. 1In

its section 7, paragraph 52, the NFE declares that:

In order to eliminate mass illiteracy
within the shortest possible time, an
intensive nation-wide mass literacy
campaign will be launched as a matter
of priority and as a new all-out

effort on adult literacy programmes
throughout the Country. The mass
literacy campaign will be planned

with a limited duration of ten years
during which all available resources
will be mobilised towards the achieve-
ment of the total eradication of
illiteracy. At the end of this time
the established adult education services
should be adequate to carry on the task,
(NPE, 1985)

Osuji (1984) stressed that the same policy
indicates that this launching of Mass Literacy Campaign
was to be done through Mass Literacy Boards, working
in co-operation with the Ministries of Education, the
National Commission for the development of Adult Education

and the relevant Departments of Universities in the Country,
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In order to eradicate illiteracy, according to
J.C.C. report, the Federal Government would su-port
all the nineteen states with financial and material
resources, The report also indicated an appreciable
increase in enrolment in the first year (1982/83) of
the 1983/92 National Mass Literacy Campaign period,
According to the report, those who participated iﬁ
literacy classes in 1982/83 in all the nineteen states
including the Federal Capital of Abuja, constituted only
2.0 percent of the illiterate pcopulation. The report
also showed that ten states enrclled 1 to 10 percent
of their illiterate population while nine states enrclled
less than 1.0 percent. The report concluded that the
situation was obviously worsened with the apparent
discontinuation of the Universal Free Primary Education
Scheme which has given rise €0 many children dropping

out of Primary Schools.

It was against this backeround of 1lliteracy that
in Kano State the defunct civilian administration of
Alhaji Abubakar Mahmud Rimi established the Agency for
Mass Education (AME report, 1585)., This Agency for Mass
Education (AME) established in April 1980, was charged
with the responsibility of eradicating illiteracy in
the state and with the provision of faellities for
continuing education (AME, 1985). The same report also
indicated that the AME acquired its legal identity later
in September 1981 by an act of the Kano State House of
Assembly, known as "Agency¥ for Mass Education Law, 1981v,
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The said Civilian Governor of Kano State at
the opening of the Annual National Seminar organised
by the Nigerian National Council on Adult Education in
1982, reported that:

-== One significant landmark in our literacy
is the compulsory Government Employee
literacy programme which we introduced
with a view to making all government
para-government and local government
employees literate by December 19§2. #ith
this target in mind, we have at the moment
about 15,000 of such employees learning to
read, write and calculate., We are

making preparations to extend the programme
to non-literate industrial workers through
the co-operation of their employers and
Unions. We are encouraging non-literate
staff in Federal establishment, through
their various department to be literate,

so that by June, 1993 illiteracy among
workers of all grades and of all
establishments must have been a thing

for the grave-yard of history in Kano
State---  (Abubakar Rimi, 1982).

By December 1983, when the Military administration
took over from the civilian Government, the mass literacy
campaign through the Agency for Mass Education (AME)
had acclaimed some favours not only in the country but
also internationally as an effective instrument for
combating illiteracy among adults (AME, 1985), The
success of this campaign effort is perhaps Clear in
the award to the Kano State Agency for Mass Education

of the Iraqi literacy Honourable Mention of 1983,

1.2 Statement of the Problem

As impressive as this campaign effort could be,
there are issues agbout it that elude our understanding.
One of them is the availability of educational materials
for the literacy campaign programmes. One would like
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to know how much educational materials are available
and used for the mass literacy campaign in Kano?

The study would also find ov¥ the personel who prepare
the educational materials. Finally, the study will
have a look at the imported and local educational

materials being used for the Mass literacy campaign.

The specific questions to be addressed in this

study therefore are:-

1. What educational materials are avallable for
this Mass Literacy Campaign?

2. Do the staff use educational materials in the Mass
Literacy Campaign?

3. Who prepares the educational materizls for field
use?

4. How much imported and locally made materials are

used in the campaign?

1.3 Significance of the Study

As far as we know there are no hard facts about
the use of educational materials for Mass literacy
in Kano. This study would provide such. It is expected
that those who are concerned with literacy programme will
make use of the findings from this study to improve on

and speed up the campaign.
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The findings from this study would provide some
relevant information to educational planners, admini-
strators or any other group who may be involved in
designing and implementing adult education in the country.
It should help to identify holes to be plugged in making
mass literaby programme more relevant and concrete to
adults, It would provide Information which could help
in the training of personnel in adult education and
extension services., Finally, the study would make
relevant recommendations on the types of educationsl
materials that are suitable for effective Mass Literacy

programme in Nigerian context.

1.4 Basic Assumptions

For this study, the following assumptions are held:-

1. It is assumed that educational materials (prints
and non~-prints) are available for Keno Mass

Literacy Campaign.

2. Efforts are being made by all agents of educationl
to inCorporate and apply the use of e6ucational
materials. | | )

3. It is assumed that.the Agency for Mass Education
in Kano have personnel who prepare and use educational
materials for the literacy programme, | -

L, It is assumed that Kzno State like other states in
Nigeria, use imported and local educational materials

for the literacy programme,
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1.5 Objectives of the Study

Below is a list of the objectives of this study:~

1, To identify available educational materials for
the Mass Literacy Campalgn in Kano. |
2. To identify the extent to which educational
materials are being used for the literacy campaign,
%. To investigate who prepares the educational materials
for the Mass Literacy programme in Kano.
4, To show how much imported and locally made materials
are used for the literacy campaign in Kano,

1.6 Delimitation and Limitation
of the Study.

The research project is restricted to the
selected local government areas of Xano State, The
researcher cannot visit every village, community or
adult learning centres to identify the differences. This
is due to the limited time, financial constraints and

the nature of the study.
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Chapter 2

REVIEW OF LITERATURE

To be able to provide an insight into the study
and provide a sound basis for the assessment of the
capabilities of educational materials, the researcher
carriedout 2 review of related literature. These are in
the areas of Mass litéracy, the place of instructional
materials in the mass literacy programmes, learning process
and problems of adults, educational materlials and Mass

Literacy in Nigeria, and AME literacy programmes,

2.1 The Concept of Mass Iiteracy

There are different interpretetions of the concept
of 'Mass Literacy'. The YJorld Conference 0Of Education
Ministers on the Eradication of Illiteracy organised by
UNESCC at Tehran (1965) suggested that Mass literacy should
be regarded as a way of preparing man for a social, civic
and economic role that goes far beyond the limit of
rudimentary literecy training, consisting merely in the
teaching of reading and writing (Boardia, 1973). 1In
addition to the above view, Bordia et al in their report
titled 'liquidation of illiteracy' opined that:-

We do not equate Mass Literacy with mere

ability to read and write, Mass Literacy,

if it is tc be worthwhile must be functional.
It should enable the literate not only to
acquire sufficient mastery over the tools

of literacy but also to acquire relevant know-
ledge which will enable him to pursue his own
interest and ends,

(Bordia et al, 1973)
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Bordia et al further divided the Mass Literacy

campaign into three stages as follows:-

1. The initlal stage will consist of acquaintance
with reading, writing and arithmetic and some
general knowledge relating to c¢iviec and national
problems in which the entire society is involved
and to the profession in which the learner is

engaged.

2. The knowledge and skill gained in the initial
stage will train the adult learrer to solve his

personal problems and enrich his perscnal life.

3. The above stage willl lead the adult learner to

the programme of continuing education,

To support the abeove statements, Omolewa (1981)
pointed out that Mass Lifteracy is a fundamental education.
It is the acquisition of reading and writing skills which
are to be applied for development of the community. He
goes on to say that mass literacy is concerned with
agricultural extension, community development and social

welfare,

The above view stressed what UNESCO {1980) reported
about Mass Literacy. According to the report mass literacy

is closely bound with the level of development of
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societies and with the intentions of both the people
promoting the educational activity and of the individual
and groups wishing to emerge from their state of

1l1literacy (Eheazu and Zbong, 1984).

In whatever way the concept of Mass literacy is
looked at, the literature review shows that it is
important to recognise it as the fundamental education
to our developing nations, and the use of educational

media cannot be neglected to promote it.

2.2 The Need for Mass Literacy Programme

In 1980 UNESCO reported that the entire world
has 824.1 million illiterates aged 15 gnd above of which
801.4 million were in the third world countries, Of
these 801.,4 million illiterates in the third world,
604,3 million and 156.2 million were in Asia and Africa
respectively (Bhola, 1980). Bhola also reported that
the United Nations Declaration on human right in 1948,
proclaimed that meveryone has the right to educationm,
He pointed out that despite this declaration of education
as a human right, millions of people mostly in developing
countries will not have thot opportunity to learn the
fundamental skills of reading, writing and basic

arithmetic.

Nigeria which is one of the third world nations had
an estimated illiterate population of about 70.1 percent
in 1980 aged 15 years and above (J,C.C. 1987, P. 3).
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From here, it could be seen that the eradication of
illiteracy 138 vital in Nigeria, 1f mezningful development
is to be achieved. Hence, the National Policy on
Education (NPE), 1977, revised 1981 and 1985 stressed the
need for Mass Literacy. In its section 7 (52.1) it
stated that "the mass literacy campaign will be planned
with a limited duration of ten years during which all
available resources will be mobilized towards the
achievement of the total eradication of illiteracyt™.

Also in the same section (52.2) the policy declares that:-
In order to encourare individual to see literacy
as a means of self-improvement, the government
will draw up a list of occupations which requires
literacy for their efficlent performance and
arrange facilities to make it possible for
illiterate workers in those jobs to attain,
through functional 1literacy programmes the

minimum qualification of literacy necessary for
improved performance in their Jjobs,

(NPE, 1985).

The same policy in the same section (52.9 and 52.10)
added that 'Adult Education would be fostered at loecal,
State and National levels, A National Commigsion for
Adylt Education would be set up with branches in all the
states to co-ordinate Adult Education activities,

Adequate financial provision would be made by the Federal,
State and Local Government to Support Adult Education
Programmes, These declarations were also supported in

the fourth National development plan (1981-85, P. 260),
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According to Oduaran (1986), the Federal Government
of Nigeria therefore, plamned and launch a naticnal
Mass Literzacy campaign on 8th September 1882. He
alsc reported that during the launching, President
Shehu Shagari, stated that, 'the objective of the
current National Mass Literacy campaign is to provide
many more opportunities for organised learning of adults,
Oduaran added that the President centinued! {that "in
the ten years plan for the campaign million more adult
Nigerians will be expected to learn to read, write and
calculate™, According to him, the TFresident concluded
that the acquisition of these skills would strenghten
self-confidence in searching for ways to improve adults
standards of living and to play more positive roles in

soclo-economic and political activities.

Earlier on, before the launching of the campaign,
many Individuals in Nigeria had stressed the need for
Mass literacy campaign in Nigeria, Chief Obafemi
Awolowo in 1960 stressed the need for Mass literacy when
he said that "to educate the children and enlighten
the illiterate adults through adult education is to lay
a solid foundation for political stability", He continued
"a truely educated citizenry is in my view, one of the
most powerful deterrants to dictatorship, oligarchy and

feudal autocracy" (Awolowec, 1G60).
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In support of Chief Awolowo, Okpala (1981)
Observed that, "No nati>n can ever hope to be democratic,
self-reliant, bouyant and what have you when its people
are wallowing in ignorance, superstition and abject
poverty", As Oluyitan (1987) puts it that "development
is a dynamic change of a society from one state of being
to another, and education is the rmost effective tool to
achieve the needed change". These views were strenghtened
by a sub-committee report on non-formal education (1987)
that "the acquisition of Mass Literacy skills can help
economic development for which Migeria is in dire need
today. It also helps illiterate Nigerians perform
better roles as citizens, as family persons and as self-

fulfilling individuals,

It is the opinion of the researcner that, with the
above statements of the need for mass literacy in our
society in mind, one may clearly state that the use of
modern educational materials to extend the message of

literacy and post-literacy skills are essential,

2.3 The Placeéﬂole of Instructionaé{
ucationa aterials in Mass teracy

Programme

The world of education has recognised the value of
instructional materizls in learning., It is on this basis
that educators stressed the use of instructional materials
for Mass Literacy Programme, In a broad look at their

role in education, Schramm (1973) observed that:-
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Audio=-visual materials when properly
used in the teaching situation, can
supply concrete bases for conceptual
thinking, can add a high degree of
interest to students, make learning
more permanent, offer a reality of
experiences which otherwise could
have been gained, and developed a
continuity of thought and contribute
efficiently, depth and variety of

learning.
(Schramm, 1973).

To buttress the above point, Schramm added that,
"people can learn from ény medium, and variations in
learning are likely to be dependent on how a medium is
used as to which medium is used, He concluded that
*"indeed students usually learn as much from a communicatio
medium used for instruction as from classroom teaching.
This in effect is stressing the importance of
educational materials in Mass Literacy. Schramm also
lists five great needs of develoring societies for which
the educational materials are being used namely,
upgrading instruction, teaching teachers, extending the'
school, teachlng literacy and fundamental education and

community development,

In support of Schramm, Okpala (1981) indicated
that, teaching and learning process when educational
materials are used become more interesting, more

challenging, more rewarding and more effective,

Also Ogunmilade (1984) enumerated the advantages
derived from the use of audio-visual materials as

follow:=
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1. Sharing expertise

2. Knowledge reaching a lot of people simultaneocusly
3. Preservation of records and documents

L, Bringing before us what otherwise could have looked
imaginary or far-fetched. |

5. Enriching learning

6. Allowing students to learn at their own rate -

individual and group learning.

7 Integrating brain with hands in a well rounded
education,
8. Allowing the most suitable material to carry the

message, chalkboard, slide projectors, still
pictures, recorders etc.

9. Challenging our sense of creativity

10, Making teaching and learning more pleasurable/
meaningful and yet more effective

11, Promoting better planning and scheduling on the
part of teachers

12. Allowing the teachers more time for supervision,
more time for creating and more time to correcting
their students' work,

135, Some of their materials could be used in revision,
in repetition etc., as tre time, place and condition
demand.

14, There is greater impression of facts in our minds

as we study while we are doing or producing.
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Igwe (1986) supported these views by adding that
educational materials are means of opening doors and
minds of village dwellers and distant areas to an education

never before available to them,

Igwe's opinion brought us to the review of the
actual educational materials used in literacy programme.
Berrigan (1977) in his report, "A mznual on Mass media
in population and develorment" enumerated some of the
educational materials used in mass literacy. According to
him, they include radio, television, films, video-taping,
tape recording, slide-sets discs, print media (posters,
books, newspapers, magazines, pamphletfs, charts,
flipcards, etc) cassette, traditional folk media and

gaming and simulation,

Also Karani (1986) enumerated some resource
materials found useful in the implementation of training
programmes for the illiterates, These include the print
media (handouts, books, journals, newspapers, newsletters,
workbooks, casestudies, cartoons, posters, charts,
pictures, maps) simulation exercice (songs, dances etc),
puppets, chalkboard, storyhosrd, displays, audip-tapes,
film-strips, slides, motion pictures, overhead trans-
parencies, opague projectors, television, radio, cassette

recorders, computers, video etc
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2e3e] Print Materials

To be specific about the educ:tional materials,
Larken (1978) gave this views on the place of print

in literacy programmes:

1. Print provides something more permanent than a
tape recording of either sound or sound linked
with vision,

24 It can also be used by the individual without

additional equipment,

Larken cited an example with the Colombia's

impressive 'radio' school Network (ACFO) which produces

a weekly rural newspaper with a circulation of 70,000

and has sold millions of books in its 'peasant' library
series, In the Tanzanian radio health campaign hundred

of thousand of study booklet were produced and distributed,
England's international extension college stress three-
way teaching, which involved study groups with radio and

print.

In support of Larken, Moemeka (1980) emphasized
the importance of prints like newspapers in mass education
and illiterate and semi-literate population, He said,
that newspapers are regular and carry current and varied
information on cultural, socizl, economic and political
activities, He added that they are also capable of
carrying literacy materials serving as reading materials
for new literate, thus ensuring the illiterate do not only

learn how to read, but also read to learn.
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De=Jordan (1983) also reported on the place of
print media in Mass Literacy, <She saidi=-

Print media can be used for creating
generative words which are discussed
and analysed by a study group before
students learn to read and write and
form new words. Through newspaper
advertisment awareness can be created
of the illiteracy problem among the
general public and a2lso as a means of
recruiting literacy teachers to teach
reading and writinz., Newspapers and

posters can be used for publiclty
purpose, (De~Jordan, 1983).

Through this 1ittle review on print, one would
understand that print media are the cheap available

means of sustaining literacy.

2.3.2 M

Another medium which almost all expert agree in

" Mass Literacy programme is the radio. Schramm (1973)
cited the use of radio for training purposes, for
practical instruction in agriculture and health, for talks
on national policies and priorities, for correspondence
schooling, for community development action, for study
groups, for literacy, and in training and development
campaign such as family planning, as well as for general

entertainment.

Moemeka (1980) also reported on the use of radio
in Mass Literacy. He said that, radio beats distance,
and thus has an immediacy effect. It beats literacy
barriers for one does not need to know how to read and

write before one can learn from radio,
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‘ To buttress this point, Jenkins {1981) stressed
that, although radio is limited to the spoken word,

and cannot demonstrate things visually, it can present
an unexpected wide range of subject matter. She cited
an example with a project in Nicaragua where mathematics
can be taught to primary school children by radio alone,
where a teacher is present in the classroom but only as
a Superviscor, and no printed materials are needed by the
Children, In combination with print, the two together
work very well (Jenkins, 1981, P. 48)., An example here )
is the lLatin American radlio schools, where these com-
bination is used to teach adults the equivalent of the

entire primary school curriculum snd more,

However, as good as the radio is in Mass Literacy,
it has some disadvantages. f you miss a programme, or
fall to understand a point, vou bhave lost it. In
addition to that, it is difficult to take notes while
listening, Another problem is the conventency of the

listening time.

2.3.3 Television

Television is different fror the radio in that
it hes picture. Tyler (1965%) in his article titled
"combating 1lliteracy with Television" cited an example

of the role of television in combating illiteracy.
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He said:~=

-=-=The advantage of using instructional
television are both in terms of quality
of instruction and in terms of making use
of volunteer and qualified classroom
teacher=~=- If literacy lessons are
broadcast over the air, individual
illiterates viewers become a bonus
audience. Help can be given to the viewers
in follow-up exercises and drills by
literate members of the community.
Television can contribute greatly to the
economic motivation of individual
illiterate stimulating them to register
for llteracy classes and to maintain
attendance and active participatione=--
(Tyler, 1965).

Oluyitan (1987) also reported on television
and its importance for human development. He said
that the use of media like television promote non-formal
education and aid development of the people in
particular and a nation in general, He cited its
vse with the Senegal’s UNESCO sponsored Teleclubs.
In this project, he said, about 500 women mostly from
the working district arcund Dakar, were organised into
ten discussion viewing groups to receive two broadcasts
per week on the subjects of hygiene, nutrition, and

the treatment of various illnesses,

-

Ingle (1974) cited some of the disadvantages of
using television in Mass literacy:-
1, High costs
2. Relatively small number of individual owing

television receivers,
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b Available receivers primarily in the possession
of those individuals who have less of a need

for Mass Literacy Programme,

4, Difficulty in producing relevant and interesting

programme for rural audlence,

2.3.4 Video Materials

One of the recent use of technology in literacy
programme is video-taping. Researchers were carriedout
on the use of video-taping in mass literacy trrogranme.
One of them is that of Blauden (1969). He carried cut
a research on video tape recording on victorian society
in a one-year adult education class, He foundeout that
video~-tape offered good study opportunity because it

served to focus attention of the learners,

Cassey (1974) describved the uses of video-taping
in mass literacy programme, To cite cassey:-

-=--The technolopy provides instant
feedback =~=- people can see and hear
themselves in a matter of seconds---,
Because video-tapes are easy to handle
and do not require studio equipment, they
are extremely well suited to show people
interacting in a dynamic way in their own
cultural milieu. The materials thus
recorded can provide invalvable insights
into peoples' knowlerige, eerriences and
real needs --- (Cassey, 1974).

However, Capenter (1972) pointed out some problems
in relation to the use of video tape in literacy programme,
He sald that, the potential of the video=-taping is that
it is not a broadcaster, but a natfow=-caster zeroing in

on particular problems, communities and censtituencies.
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2.3.,5 S5till Projectuals

Still projection media is znother instructional
aid used in mass literacy programme. Abdullahi (1984)
described this media as those encompassing slides,
films strips and overhead transparencies,
She went on to say that projected materials tend to
focus attention in group presentation of the information
on the screen. The instructor, according tc him, can
control sequence and rate of presentation of information.
She also added that slides and overhead transparenciles
are flexible and can be up-dated easily. They provide
avenues for prolonged study or repeated viewing either

by groups of students or by individuals,

Vernon {194€) in his study on the value of film
and film strips in instruction of adult contrasted with
conventional oral and practical instruction, foundout that
the filmstrips largely compensate for weakness among -
instructors. Also Amosun (1984) in her study stated that

8lides have the following advantages:-

Te They are useful in the teaching of skills of
'How to do it', step by step processes,

2. They can be projected at various speeds.

3. . They can also he repeated in part or in whole to
consolidate learning or recapitulate it.

b, Supplement, reinforce other learning such as
excursion, lectures, demonstration and even motion

films.
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5. Used to introduce new skills and topics

6. Use best for independent study, though they can
serve a meédium or large group.

7. Flexible to use for they can be tollered to a

particular need.

2.3.6 Motion Pictures

On film and motion pictures Hoban and Ormer
{(1951) concluded through their research that, the use of
motion pictures could contribute significantly to visual
methods of instruction, thzt film alone could be as
effective as good instructors, Also, that for dynamic

content, films may be superior to print.

In the samé vein ﬁrickson and Curl (1972),
stressed that film and motion pictures provide
intensively relistic experience, They added that, they
can extend human perception by revealing the remote,
the inaccessible, the invisible or the inaudible or by
enabling viewers vicariously to relive the historic
past. Potts (1974) is of the view that films and mobile
units used in Mass Literacy Programme are best used to
suppoert precise development ohjectives in places where
the need is concretely ldentified, It is on this issue
that, Ribers and Stevens (1585) cilted an example in
Bangladesh where commercial Cinema houses are used as

medium to desseminate development messages.
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/

2.3.7 Audio Tapes

Another important technology in literacy programme
is the audio tape technology. According to Erickson
and Curl (1977) there is not a single aspect of the
curriculum in which recording primarily in the form of
cassettes, tapes camnnot add new dimentions of versatilify.
to the learning process, The advantage of audio tape

technology in literacy programme are many.
According to Jenkins (1981):

1. Sound recorders are excellent for presenting

materials that might otherwise be broadcast

2. Portable recorders cen help decentralise broadcasting,
3. It is easy for anyone to learn how to mske recording
4, You can wind back the tape and listen again to

bits, or the whole programme and no restriction

of time.

The maln problem with using cassettes on a large
scale are those of distribution and costs, in making
copies of tapes, delivering them and providing equipment

for playing them (Jenkins, 1981, F. 50),

2.3.8 Programme Instruction

Programme Instruction is ancther educational media
used in mass literacy campalgn. Studies of Neale, -
Toye and Belbin (1968) showed that when programme
instruction is used to teach factual information to
adults, the result showed that they learn best under

different conditions,



2.3.9 Simulation and Games

One specific model of low=-cost technology is that of
gaming and simulation. ZTvans (1979) reported that games
and simulation play important role in literacy training.
The positive aspect of it, according tec him, includes
the advantages of belng fun to play for adults and children
alike, often an opportunity for active participation
learning, provides immediate feedback, promote applications
to reel settings, and are flexible easy to create and
reproduce,

Evans divided the games and simulation media into three:-
1 ©Skill practice games for literacy and numeracy
training.
2. Rcle playing and
3, oimulation games for social literacy and the application

of literacy and numeracy to real-life situations.

In a broadlook at the role of educaticnal materials
in literacy programme, Goldmark (1973) in the new Rural
Society has cautioned that whatever one may feel about
the suitability of educational media to bring about
soclal change, it seems clear that they have demonstrated
their usefulness 1n national development. What is more
is that, the nations are becoming more aware that develop-
ment requires popular perticipation, which educational

medis can stimulate.
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2.4 Learning Process and Froblems of

Adults

Much has been written on the growlng awareness
of the need to understand an adult learner, It is not
ea8y to give a straight forward definition of fterms such
as "adult" or the "adult learner"., Various standard
and yardsticks have been used to identify a person as
an adult. In Nigeria, a perscn who attained the age of
eighteen is legally regarded as an adult because he has
the right to vote (Eheazu and Ebong, 1984), According
to Brown and Tomori (1979) an adult is defined as
"a person (man or woman) who has achieved full physical
development and expects to have the right to participate
as a responsible home-maker, worker and member of society.
Brown and ‘omori continued to say that, an adult learner
is a person engaged in the process by which men and women
(alone, in groups or in institutional settings) seek
to improve themselves or their society by increasing

their skill, their knowledge or their sensitiveness.

Learning is a life-long process since it goes on
as long as one is allve, Learning can be thought of
as consisting of three basic stages =~ acquisition,
retention and retrieval (Adeyinka, 1984), These stages,
according to Adeyinka, can be conceptualised as a
learning chain with the links starting from perception

and ending with the use of retrieval materials,
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He added that, if any of the links is affected the

latter successions of the chain may be obliterated,

To explain tke above point, Jenkins (1981} added
that this process of learning happens very quickly.,
Later, materials can be retrieved from memory. this
usually requlres cues to aid recsll, Materials that is
unused for a long while may gradually fade away from the
memory. She concluded that our jobs as educators is to
create the stimulus to learn, present the content, make

easy the ordering of information, and aid its recall.

Learning process of adult is dictated by some
distinct characteristics which educators should not
ignore. According to Eheazu and Ebong the adult learners
psychological and motivational levels differ from those
of Children, A study of Jacobs and Cary Dickson foundout
that the decline in the performance of a learning task
with advancing age is not necessarily due to a decline
in learning ability, but rather a result of such
non-gognitive factors as poor health, mal-nutrition,
peoor family background, lack of driv% a decline in
visual acuity and other adverse physiological conditions
like hearing impairment and pcor verbal ability
(Msinmuko, 1982).
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According to UNESCO report, 1980, Adults in a
learning situation want to be viewed from the stand point
of their entire adult perscnality and not solely in
relation to their role as studentis, The adult comes to learn
with some residual knowledge, it does not matter whether
he is an illiterate, a drop out, scmeone on the job
training, a part-time student or job-seeker, Thus, no
one particular dimension of the acdult person should be
viewed in isolation. Adult human beings should be
approached through the complexity and diversity of their

emotional, physical, sogial and practical dimensions.

In support of the above, Eheazzu and Ebong (1984)
added that the adults impression, reflections, Jjudgements,
feelings, happy and unhappy experiences go a long way
to build up and facilitate his/her educational experience.
Instruction of adult, they continued, should bhe seen as
exchange of ideas as adult educztion seeks to assist
individual to become aware of the elements which have
gone to make up their personality and give form to 1life
experiences, Examples used and illustratlions employed
should be related to the adults socio-cultural millieu
such a8 exists at home, in places of work and social

gatherings to make learning exercise realistic.



31.

Many studies were conducted on tke 1earnihg
problems and difficulties encountered by the adult
learners, Siegal (1956) in his study, pointed out that,

the physical changes of an adult learner like the
impairment of sight, balance or hearing have some bearing
on his intelligence, learning ability interest and
motivation and as the adult grows older his speed of
reactlon and tempo of 1life slows down, His eyesight

and hearing loose their youthful keeness and he tires

mere easlly.

Kidd (1968) identified that emotion play an
important part in adult learning. Fe goes on to say
that adult has some emotional hang=-up which may be a
stumbling block adaptation to the change. Kidd provided
a 1list of these emotional hang=-up:

1. The fear of self or inferiority complex

2, Lack of association or personal uncertainties
in his economic or community status

4y Prejudices regarding a host of subjects eg.
authority, relationéhip with pecple from other parts

of the country.

Be Conservatism as é result of strict adherence to

the cultural and norms of the scociety,
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Rossiter (1970) foundout in his study on
chronological age and listening of adult students that
in classes in which adult students vary widely in agme,
the older students may be retaining less from oral
presentation of informatlion than younger ones, This
study showed the fact that using educational materials

in adult literacy programme is important in learning,

Eheazu and Ebong (1984) reported on the problems
and difficulties encountered by adult learner.
According to trem adult social engagements, proximity
of learning facilities and psychologiczal prejudice show
the dilemma the adult learner faces in pursuit of what
is a human right: te rieht to learn., He really
needs help in the struggle Jor self improvement and
enlightenment to resolve his approach. Psychologically
and socially, they suggested illiterate adultis should be
made to reallze that they are not alone in their quest
by citing examples; showing them slides and when possible
films of others engaged in the same kind of literacy
programmes, The instructor should highlight the impor-
tance of being able to read, write and calculate. There

is no end to what one can do when one becomes literate.

The knowledge of participation, characteristics
and reascns for their participation in the educatiocnal
experience will assist the instructor to facilitate
the learning process more effectively, Choice of

appropriate content and method and techniques of diffusioen
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and the selection of a strategy for evaluating the
outcome are all dependent upon the instructor's
knowledge of the students and their educational motives

(Msimuko, 1982).

2.5 Educational Materials and Mass

Literacy in Migeria

The available report of research in this area in
Nigeria is very scanty. Balogun (1976) in his research
'Toward a meodel of Educational Technology for Nigeria!
reported that the history of educational technology
revealed that only recently have people begun to develop,
produce and use 1instructional resources comprehensively,
Yet this expanded use of instructional resources is
Insufficient in general bvecause education is still
compartmentalised and viewed in isolation from otherl
soclietal needs and gozls. UFPis investigation also revealed
that 1little provisions were made for the use of a variety
of resources and that very little troining was heing
glven to students in the use oI such resources in their
Colleges. He concluded that, the general trend in the
study of educational resources in teachers colleges
appeared to be towards an exclusive emphasis on

audio=-visual aids.

These statements revealed thzt little was being
done 1in the area of instructional aid to help improve the
teaming illiterates of our nation, since the teacher
trainers themselves make 1lit!le use of variety of learning

resourc¢es,
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Chollom (1977) in his study stated that
instructional aids in literacy programme were used in
Nigeria only around the 70s., HHe gave example with
Nigeria Television Kaduna (NTV) where the station tried
to experiment with Television for literacy teaching
around 1973. Chollom stated that most of the literacy
effort of the 40s, 50s and 60s used primers for their
literacy programmes, He gave example with Agricultural
Extension and Research Laison Services (AERLSE), a
section within the Institute for ‘Zgricultural Research,
Samaru, Ahmadu Bello University, Zaria as the only
institution employing various means for reaching the
farmers with modern ideas on farming practices. These
instructional aids include radio, television, print
films and slides, agricultural shows and the use of
extension workers in the field,

The situation led the Nigerian Audio-Visual
Association (NAVA) in their convention communique

(1982) to recommend to the Federal Government that:-

--=-For the Federal Government Policy to
make 50 = 55 million Nigerian 1literate
in the next ten years, it has to wave
import duties and =211 necessary
restrictions on educational aids (Audio-
visual equipment and materials) that
Nigeria is not yet capable of producing.
In pursuance of this Ministries of
Education and/or their agencies such as
educational resource centres should be
emp Owered to order such materials and
equipment on behalf of the Educational
Institutions---(NAVA, 1982).
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The above recommendation is so important that
Igwe (1986) pointed out that there 1s no institution
that is responsible for the application of audio-visuval
madiy, in Mass literacy programme. He said that,
audio-visual media policies and questicns relating
to the statistics of their use cannot be referred to any
institution. However, he cave example with Yazidu's
report that in the Northern States there are radio
listening groups for farmers and special arrangement to
make radio transistors available to them, This was
organised by the local governments. He also said that,
for nearly 50 percent of the farmers in Northern Nigeria
radio is the most important (tool) and usvally the
first source of information akout innovation.

Oluyitan (1987) reported on the use of educational
medié in development programmes in Nigeria. He gave
examples with a film on plague spread by rat in Lagos
as early as 1929, He also gave another examples on a
film in Yoruba emphasising the preventation of small
pox. Another film in Northern Nigeria on ways of
changing farming methods from traditional to mixed
farming. Another one also showing efforts of Ihos
in building roads, dispsensaries, and other useful
projects through commerciasl labour, This kind of
techniques in using the educational media can go a long

way In salvaging the problem of illiteracy.
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According to Igwe the Federal govermment has
carried out some innovation in recent times - the W#AI
campaign, environmental sanitation, family planning
and immunization programmes and the use of educational
materials is vital for such campaigns,

However, the Nigerian National Council for adult
Education (NNCAE) Newsletter of January, 1986 reported
some little use of educational materials 1In some states
of the Federation. It gave examples with Bauchi,

RBorno and Cross-River States, In Bauchi through the use
of educational media like radio programmes, television
programmes and posters the estimated figure of 20,000
illiterates can now read and write. In Borno State
Kanuri, Hausa and Arabic Primers zre used intensively for
Mass Literacy Programme. In Cross Hiver State a &7
radio drama series was launched in the attempt to

eradicate illiteracy wilth some 1ittle achlevements.

2.6 AME Literacy Proprammes

According to the AME threew~years evaluation
report (1980-83), the eradication of illiteracy was
organised through the implementation of Mass literacy
programmes . These are the voluntary literacy programme,
Government Employees literacy, Mormedic Education, Arabic
and Islamic education, yomen programme and G,C.E. and

remedial studies programmes,
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Each of the above programme is meant for a
specific target group. The voluntary literacy programmes
is for the voluntary organisaticns snd co-operative
societies. Participants in this programme are farmers;
Urban based traders, labourers etc., The Government
Employees literacy programme is for the 1lliterate
government workers, Nomadic education is for the Fulani
Nomads. Arabic and islamic education programme is for
those who are interested in learning Ajami, Arabic
and some redumentary parts of islamic religion. No@en
programme is for married women. G.C.E, and Remedial
studlies is for the school drqpouts, cr interested
people who want to progress academically.

All the programmes mentioned above started with
basic literacy training, which is expected to be of 6
months duration, The programme consists of reading,
writing and arithmetic, Health educaiion, civic, moral
and political education. These are called the core-
subject areas, The specialised subject areas are
basic knowledge of modern agricultural practices, family
life education and co~operative organisations and |
management. The rest are local craft and vocational
skills, animal husbandry and repairs and maintenance
of farm lmplements. The method used in the adult

classes are mostly discussions with the clientele,.
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After the successful completion ¢f basic literacy
training, an adult learner is issved with a certificate,
This certificate would quali’ly him to register for the
post-literacy programme of 2-3 years duration, The
unsuccessful adult learnsrs are told to re-register for
the next basic literacy session. In the post-literacy
programme, an adult learner is given an intensive
instruction in arithmetic, BEnglish, Soclal Studies, etc,
The objective here 1s an attainment of full primary
education.

Those who like to join the class of local craft
and vocational skills after the post-literacy training
are allowed., This consists of capentry, motor mechanics'
copy-typing, bakery etc.

The adult learner who wants to advance this academic
knowledge 1s allowed to register Iin remedial and G.C.E.
classes, Subjects taught in these classes include English,
Mathematics, History, Geography, Islamic Religious
knowledge, Commerce ‘and General Science,

As one looks at these programmes and subject:
areas, one concludes that 1f they are to succeed, the
services of educational media must be applied. Then if
they are applied, one asks apgain to what extent are they

applied to achieve the objectives of the campaien?
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2.7 Summary of the Literature Survey

It is apparent from the foregoing review that the
concept of mass literacy is regarded as reading, writing,
and arithmetic which will lead to the solution of
personal and community problems in agricultural extension
community development, social welfare etc., The review
showed us that Nigeria recognised the need to eradicate
illiteracy by launching a ten-year mass literacy
campaign in September, 1982,

From the review we could sece that if Nigeria is to
realise a good work from its Mass Literacy Campaign the
use of educational materials is necessary, The review
showed that educators all over the world recognised the
value of instructional/educational materials in reading,
writing, arithmetic, agricultursl extension, social
welfare activities and cther'community development
activities,

The literature also showed that, adult learner
faces learning problems which require the use of
instructional materials on socio=-cultural environment
to aid in making the learning exercise more realistic,
But the Nigerian scene of adult literacy campaign showed
that little educational materials are used to carry the
message of literacy. The materials used are pre-
dominantly prints, As Igwe (1986) puts it "prints media
become the only tool for information dessimination
excluding the benefit derive:! from the use of audioc-vidual

medial
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AR

METHODOLOGY AND INSTRUMENT

&

This study is an attempt to investigate how much
of educational materials are used in Mass Literacy
Campaign in Kano, I_

In this chapter, the sources of data, instrument
for data collection, presentation of the instrument,

pilot test and treatment of the data are discusced,

2.1 Sample and Scurce of Data

Kano State is divided info twenty mass literacy
campaign co-ordinating areas shown in figure 1 (Map).
This study has the twenty Co-ordinating areas as its
population. Each co=-ordinating area has its aréa
co-ordinating officers, supervisors, instructors and

adult learners (see figure %)
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Officer (ACO)
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Clerical Staff
and Drivers

Figure 3: The Orgenisational
- Co-ordinating Ares

For the purpose of this

Supervisors

Instructors

Adult Learners

Structure of AME:
Level,

study, the twenty

Co-ordinating Areas were divided into five zones

consisting of the following areas:-

]

1. Kano Central i,
- ' ii,

o iii.

iv.,

V.

2. Kano North - East i.
ii.

’ iii.

iv.

Ve

Fano Municipal .
Gezawa

Dawakin Kodu
Dawakin Tofa
Minjibir

Hadejia
Kafin-Hauvsa
Gumel

Jahun
Ringim

43,



3., Kano South - East i. Birnin Kudu
A 1i, Lutse
1ii. wudil
iv, Gaya
"k, Kano South-West 1. Rano

ii, Tudun Wada
iil. Gwarzo

5. Kano North = West i. Kazaure
' ii. Dambatta
i11. Richi

A purposive (Kerlinger, 1973) sampling method was used,
to select ten co-ordinating sreas. This method is used to
obtain representative sample from the zones in the cardinal
areas of the state. The sample selection was based on
the end of the session 1iteracy report obtained from the
Records Office of the AME Kano (see Appendix A). At least
two co-ordinating areas with the highest number of enrol-
ment and completers of the 1itaracy nrogramme were selected
from each zcne., These areas are assumed to be highest
motivated areass in mass literacy campaign. +he following
ten co-ordinating eareas were taken as representative samples

(see Figure 1 Map):

1. Kane Municipal : 2. Dawakin Tofa

3, Kafin-Hausa 4, Ringim
5. Wudil _ 6. Gaya

7. Tudun Wada
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8, Gwarzo
S, Dambatta
10, Bichi

From the selected co-ordinating area two sets
of respondents fllled the guestionnaires designed for
the study. The first set are the field sta’f who
carry the campaign down to the receipients. These are
the area co-ordinating officers, Supervisors and
Instructors. The second set are the adult learners,
the receipients of the programmes,

The Ares Co-ordinating officers are necessary
for the study because they report directiy to the
Secretary of the AME on the progress of the Literaby
Campaign. The ten co-ordinating officers of the ten
sampled areas were taken for the investigation. The
Supervisors are considered for this study because they
tralned the instructors, lnspect adult classes
distribute education materisls and prenare a mnonthly
report on the performance of the programme., i sample
of twenty percent of the Supervisors was taken f{rom

each sampled area (see table 3,71).



Table 3.1:

Number of Sampled Supervisors

46,

ggfgisgnating Ac;ggirﬂgggig of Supervisors Sampled
Area —
MALE FEMALE TCTAL | MALE FEMALE| TOTAL

Kano Municipal 6 4 10 1 1 1
Dawakin Tofa 15 5 20 3 1 &
Kafin Hausa 16 1 17 3 1 4
Ringim 13 3 16 2 1 3
Wudil 12 2 12 1 1 2
Gaya 16 1 17 3 1 4
Tudun Wada 16 4 20 3 1 b
Gwarzo 11 S 14 1 1 2
Dambatta 13 2 15 2 1 3
Bichi 10 6 16 3 1 4
Total = hlié N =“?1H | 157 “Ezﬂ i 19_-_L 32

As indicated in Table 3.1, thirty two Supervisors

were taken for the investigation.

Information was also collected from the instructors

who teach the adult learners,

numbers of instructors was
(See Table 3-2) .

instructors were taken for the investigation.
24

taken

Twenty percent of the total

for the investicration

As indicated in Table 3.2, aninety seven
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Table 3,2 Number of Sampled Instructors
Sampled Actual No of Instructors
Co=-ordinating Instructors Sampled
Area
MALE | FEMALE | TOTAL | MALE FEMALE | TOTAL
Kano Municipal 132 18 150 25 5 35
Dawakin Tofa 15 5 20 3 1 4
Kafin Hausa 45 5 50 6 1 7
Ringim Lo 14 54 6 2 8
Wudil 33 ¥ 50 4 3 7
Gaya 48 2 50 7 1 g
Tudun Wada 45 5 50 6 1 7
Gwarzo 35 15 50 5 2 7
Dambatta 37 13 50 5 2 7
Bichi 53 8 61 10 2 12
Total = 483 102 585 77 20 97
L L L e S e e T T T

Adult learners were 21so tzken for the investigation

because they are the peginients of the programme,

stratified sampling method was used &to represent the

A

different categories of adult learners from the sampled

areas (See Table 3.3).

From each category of the adult

learners, simple random sampling technique is used to

select the representative sample.
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Table 3,3 shows that twenty adult learners were taken
from each Co=-ordinating area. On the whole, two hundred
adult learners were taken [rom the ten sampled

co~ordinating areas,

Table 3.3 Categories of Adult Learners
CATEGORY NO TAKEN
Farmpers 10
Government Employees 2
Normadic Student : 2
House-Wives 2
Traders 2
Artisans 2
Total = _ 20 _ _

The five set of staff of ANME who are charged with
the responsibility of recommending and producing
educational materials were interviewed, They include
the staff of Books and Materials development section,
Graphic Art section, Film init, televislon centres

unit, and supervision and co-ordination Unit.
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The five sets of staff of AME who are charged with
the responsibility of recommending and producing
educational materials were interviewed. They include
the staff of books and materials development section,
graphic art section, film unit, television centres unit,

and supervision and co-ordination unit.

2.2 Instruments for Data Collection

Two sets of questionnalires and five structured
interviews were designed to [ind out the use of
educzational materials in Mass ILiteracy Campaien in Kano,

The two sets of questionnaires were designed to
elicit responses from the field staff of the campaign
and the adult learners. They include Area Co-ordinating
Qfficers, Supervisors, Instructors and the adult learners,

The five structured interviews were designed to
elicit information from the staff of books and material
development section, graphic art section, the staff of
£ilm unit, television centres unit, and supervision
and co-ordination department,

The questionnaires were validated by educational
technology experts and adult education speciaelists
in the Faculty of Education and the Centre for Adult
Education and Extension Services (CAEES), Ahmadu Bello

University, Zaria respectively.



3.3 Presentation of the Instrument

The two sets of gquestionnaires were distributed
across the sampled Areas of the llass Literacy Campaign
by face to face contact and by mail. Table 3.4 shows
the distribution of questionnaires used for the analysis,

As indicated in Table 3.4, out of one hundred and
thirty five questionnaires administered to the field
staff, one hundred and five (78) were returned,

Table 3.4 The number of questionnaires
used for the Analysis,

Sampled Co-ordinating Staff Adult learners
Areas Ques tionnaires Ques tionnaires
No Sent No No Sent No
Respon=- Received | fespon~- | Received
dent dent
ano Municipal 31 12 20 12
kafin Hausa 12 12 20 19
Cwarzo 12 11 20 20
Tudun Wada 11 9 20 19
Wudil 10 9 20 20
Dawakin Tofa 11 10 20 20
ambatta 10 9 20 20
Caya 12 11 20 10
Bichi 15 12 20 16
Ringim 11 10 20 14
Total = ] b - bo 105 200 170




.
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And out of the two hundred questionnaires administered

on the adult learners, one hundred and seventy (85%) were
returned. All the questionnaires returned were used for
the analysis,

A Hause translasted version of the questionnaires was
administered by face to face contact and by mail to those
adult learners who c¢an neither spe¢ak, read nor write English
(see Appendix E), The five structured interviews were
presented to the five different groups'of respondents,
Prior to the presentation, the questions were given to them
to read themselves, And an appointment was made with each
of them. During the interview the réspom&es were recorded

on a cassette tape and transcribed afterwards.

3.4 Pilot Study

A pilot test using supervisors, instructors and

adult learners was carried out in Hadejia and Sumel

- co=ordinating areas. This pilot study was conducted to

determines=

a) The appropriateness.of the instrument to the various
groups

' b)' The proposed statistical analyses, and _

c) Other administrative problems that are likely tlo
hinder the successful completion of all the task

in the study.
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Some few modifications had to be made as a result
of the pilot study, This relates to the number of pages
on the questionnaires. The supervisors and instructors
seemed to be reluctant in accepting to fill in the
questionnaire because of sheer number of pages.

The pilot study also helped in identifying the
problems with adult learners who are slow readers,

In some cases, they had to be helped in filling the

questionnaires because of their inability to read properly.

3.9 Treatment of the Data

Three methods of analysis were used in dealing with the

data from the questionnaires during the study.

a) Percentages - were used with cross-tabulation method-
The percentages calculated enabled the
researcher describe an item with different items more
easily., It also enables the reader to indicate the
value attached to an item at a glance.

b) MNistograms ~ were used to provide a pictoral
representation of available materials and their use,
The histograms may aid the reader to discern at a
glance the available educational materials and their

utilization i~ the propramme.,
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¢) Also used was Pearson Product Moment Correlation

Coefficient, using the formula belows: =~

r o= NZ xy — CZx)Ci‘l) ‘
TONED) =G [[Cnzy D x)j

where r = the correlation coefficient between the

\

variable X and Y,

N = the number of cases

The Pearson's Product Moment Correlation was
used to correlate the responses of the two sets of
correspondents (the field staff and the adult learners)

on the availability and the use of educational materials,



Chapter 4

FINDINGS, ANALYSIEG AND DISCUSSIONS

4.0 Introduction

This chapter contains the results and analyses of

data collected for this study,.
Two sets of data were used namely:-~

a) The data collected using questionnaires from
the staff and Adult learners and
b} Structured interviews for the staff of Television
centres unit, film unit, rraphic section,
materials and books development, supervision and
co-ordinating section.
Efforts were ma'e to analyse the data collected in
relation to the specific questiouns put forwari for the

study, These questions are:-

Te What educational materials are available for this
Mass Literacy Campaign?
2e Do the staff of the AME use educational materizals

in the mass literacy campalen?

e Who prepares the educational materials for field
use?
4, How much imported educaticnal materials are used in

the campaign?
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The instrument used in appendix D

H.1.1 rersonal Information

Table 4.1 presents the frequency distribution of the

subjects according to age, The distribution in this
table suggests that the majority of the staff in the
Mass Literacy Campaign are in 26-35 years age=-group and
representing 65 percent of the total respondents. This
is followed by the age-group 36-/t5 years representing
21 percent of the respondents, and the age-group of

46-50 years representing 14 percent.

Table 4.7 Distribution of the Staff According to Age

(N=105)
Variable Category Frequency Fercentage
Age 26 = 35 years 68 55
36 - 45 " 23 21
46 = 50 years 14 14
Total = 105 100
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The campaign in Kano which is assumed to be
dominated by old instructors (50 years above, representing
14 percent) is infact dominated by the staff within the
age group of 26-35 years (65 percent).

Table 4.2 presents the frequency distribution of
the subjects according to the hirhest educational
qualification, The distribution in this table suggcsts
that 30 percent of the respondents are at least NCIZ
OND/HND holders. Almost equal size of these respondents
have certificates in adult education or Grade III, II or
WASC (28 percent and 206 percent respectively:, O2nly 14
percent and 2 percent are primary school leavers and first
degree holders respectively, This suggests that almost
all the staff involved with the instructlion of adults

are non-degree holders,
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Table 4,2 Distribution of the Staff sccording to
Highest Qualification

e T

Variable Category Frequency Percentage
Highest Primary School 15 )
Educational Certificate
Qualification

Grade II/III/JASC 27 6
QOthers
Certificate in
Adult Zducation 29 28
NCE /OND/HND 32 30
B.A/B.5¢c/B,."d
Others 2 2
M.A/M.Se/M, Bd/ 0 0
Ph,D/E.d
Total = 105 100
T A R ot T T T T PO T P e ey

From table 4,3 it is found out that the Mass
Literacy programme in Kano is being run by experienced
Staff. About 82 percent of the respondents have at
least 4 years of experience in literacy work. Among
these respondents 24 percent have over ten years of
experience. OQOnly 18 percent of the staff have less than

4 years of experience.
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Table 4.3 Distribution of the staff according teo
years of experience in literacy work,

Variable Category Frequency | Percentage

Experience in _

Literacy Work 1 53 years 19 18

4 -7 30 29

8 -10 " 31 29

Above 10 years 25 24

Total = | 105 100

s s S SSsosrErEC sy BNy Ny o

4,1,2 Availability of Educational Materials

Figure 4 is a histogram representing availability
of educational materials in the Mass literacy campaign.,
The availability is indicated by the percentage of
respondents. A 40 percent indication by the respondents.
is considered a base-line for availability, That is, any
material for which responses does not reach the base

line is considered not available,

An analysis of figure 4 shows that 99 percent of the
respondents indicated availability of chalkboard in the
programme, While 90 percent indicated availability of
textbooks., Also 50 percent of the respondents indicated
the availability of television programmes, 49 percent
posters and 41 percent radio programme, Figure 4 suggests
therefore that the educational materials available for the
Mass Literacy programme are chalkboard, textbooks, Posters,

Television



and racio programmes,

Legend

for figures &4 -~ 7

- Chalkboard

- Textbooks

- Flat pictures

= Graphic Materials

= Diagrams

- Posters

~ Cartoons

- Bulletin Boards

-~ Meps

« Charts

- Photographs

- Instructions

- Comic Books

- Flannelgraph Materials
~ Globes

- Newspapers/Periodicals
- 3lide=Sets

- Films (16mm, 8mm)

- Film Strips

- Video Cassettes/Tapes
- Audio Cassettes/Tapes
- Discs

- Overhead Transperencies
- Models

- Television Programmes
- Radlo Programmes
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To‘confivm this availability, the percentage of
positive staff respondents per ecch material were
correlated with percentage of positive learner respondents
per each material, Pearson I'roduct Moment Correlation
was used when the r was computed, 1t was found %o be
0.60, This shows that there is a high positive correlation
in the responses. This means th-t chalkboard, Textbooks,
Television programmes, Pozters and Radio programmes are
the educational materials available in the literacy
programme in Kano, An analysis of the correlation is
Appendix B,

4,3 Utilisation of Educational Materials in the
Frogramme

In order to find ocut whether or not the staff use
educational materials for the literacv programme, the
researcher put the guestion "indicate whether the following
educational materials are used in your literacy class?
Figure £ shows the responses in percentage on a histogram.
Again, 40 percent indication by the respondents is con-
sidered the base=line for use. From figure 5 it could bhe
deduced that chalkboard, Textbooks, Television programmes,
Radio programmes, posters and [lat-pictures reached the
base~line and so considered as being used, 1In order to
strengthen these findings the percentage of respondents on
the use of each educational materials were correlated with
the percentage of the respondents on the use of each materials

on the adult learners gquestionnaire.
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Uéing Pearson's product Moment correlation statistics,

the r was found to be 0,92, This indicates a high
positive correlation. This confirmed that chalkboard,
Textbooks, Television programmes radio programnes, Footer:s
and Flat-pictures are the educational materials being usea
in the Mass Literacy Campaign, The Analysis of the

correlation is appendix C.

4.1.4 Preparation of ZFducational Materials

This section was designed to obtain information
regarding the preparation of educational materials,
Table 4.4 shows the analysis. [rom this Table it is
discovered that majority of the respondents indicated
that it was the literacy division AME that prepares the
educational materials (B3 percent). This distribution
suggests that the AME headouarters prepare the educational
materials and send them to the area cc-ordinating oIificers
for use in the field. The respondents also indicated
that few educational materials are acquired from outside
organisations (3 percent)., The 1 percent responses showed
that there are no audio-visugl aid specialists in the
co~ordinating Area Offices who help in the preparation of

the materials for direct use.
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Table 4.4 Staff Response on who I'repares the

Educational Materials
ltem Preparation of - .
No Educational Materials Frequency Percentage
a. Audio=-visuals Specialists 1 1
b. Literacy Division AME 97 83
Ce The Co=-ordinators/ 10 9
Supervisors/Instructors
d, Adult Learners 5 4
e) Acquired from outside 4 3
Organisation
Total = 117 100

A follow=up question was put to findout the areas
of basic literacy in which educational materials are
prepared. Table 4,5 shows that 59 percent of the
respondents indicated that educational materlals are
prepared in the areas of boslic reading, writing and
arithmetic, The percentages for Health Education,
Local Craft and Vocational skill and Tamily 1ife

education (10, 8 and 7) are very low.






About one=-fifth of the resrondents indicated that
English language is used. Cnly 6 percent of the total
respondents indicated th t Tulfulde is used for the

preparation of EZducational Materials,

Table 4.6 Language use for the preparation of
Educational Materials

%gﬂﬂ Language Frequency Percentage

a) English 27 21

b) Hausa o4 73

c) Ful fulde (Fulani) 8 6

d) Kanuri C 0

e) Igbo 0 0

f) Varuba 0 0

g) Others 0 0
Total = 22 100

The researcher asked another question concerning the
pre=service training of the staff, Table 4,7 reveals
the responses, From the tabhle 4 is shown that 60 percent
of the respondents indicated that production of educational
materials like teaching 2i7s and orgenising in-service
training and workshops (%0 percent) as the major pre-service
training. dhile pre-viewing =znd evaluating materials,
demonstration with new materizls and equipment selection
of materials to meet curriculum ohjectives, audio-visual

equipment circulation and organising of exhibition of new

materials and equipment have not featured significantly.



Table 4,7 Pre-service Training Frogrammes Provided

= ° I ercen~
Item No Pre-Service lraining | Yes | Per- T
T centage No =28€
a) Training on Production 63 60 42 40
of the educational
materials
b) | Audio=-visual equipment 32 30 73 70
circulation

(operation, distri-
bution, retrieval etc)

c) Organising in-service 63 60 42 L0
training & Jorkshops

d) Demons tration with new 27 26 78 74
materials and
equipment

e) Pre-viewing and 26 25 79 75

evaluating materials

f) Organising of 31 30 74 70
exhibition of new
materials and equip-
ment

g) Selection of Materials 0] o 0 0
to meet curriculum
objectives

Table 4,8 also reveals the analyses of in-service
training programme available to the staff, From this
table, it is deduced that short training and workshops
are the frequent in-service training available for the

staff on educational materials.
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While 4C percent of the respondents indicated that the
materials are locally produced for the literacy campaign.
The table suggests that there are more of imported than
the locally made educational materkls in the campaign,

Table 4.9 Staff Responses on Imported and Locally
Produced Educational Materials

Make of Educational Materizls Frequency Percentage

Locally Produced 1,093 40

Imported 1,637 60
Total = 24229 190

follow=up question was put to the staffl on their
observations of adult learners reactions to the use of
educational materials, Table &4.10 sliows the anulyses.
From this table one observes that &1 percent of the
respondents observed tnat when educaticnal materials
are used, the adult learners find the lesson very
interesting, While 18 percent indicated that educational
materlals help to facilitate the adult learners under-

standing of the lesson,
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Table 4,10 Staff Observations of Adult Learners
About the Use of Iducationsl Materials

lﬁ%ﬂ Reactions Frequency Percentage

a) Find the lesson very 92 81
interesting :

b) Find the lesson dull - -

e} | Do not understand the lesson 1 1

d) Helpe to facilitate their 20 18
understanding

e) See them as a means of - -
wasting time :

The respondents were asked to indicate the reasons
why educational materials are not regularly used in their
classrooms or groups. Table 4.71 reveals tre responses,
From this table, 45 percent of the respondents indicated
the lack of fund was the major reason educational
materials are not used in the adult classes, Some 18
percent of the respondents alsoc indicated that lack of
materlals to improvise locally is another reason., Only
15 percent opined that there are no trained instructors
to operate the instructional equipment. Table 4,11
suggests that lack of fund and materials to improvise
locally are the major reasons why educational materials

are not frequently used in the campaign,




Table 4.11 Ctaff Obseprvation on the Reasons
Fducational materials are not used
in the Adult Classes,

Item

Y T Reasons Frequency Percentage

a) Lack of funds to huy spare 65 L

|
parts
b) Lack of electricity 14 9

c) Instructors have no interest 3 2
in using them

d) No trained instructors to 23 15
operate them

0]
L —

Instructors do not know their 11 7
functions

f) Lack of co-operation hetween
the co=ordinator and L 2
oupervisors of Literacy in
using them

b o
J

g) Instructors cannot make them

N
-J
Y

h) Improvise them

)

-
mrn
=
| Y
no
o

The last question on the =taff questionnaire tried
to find out who evaluates the use of educational materisls
From table 4.12 below 60 rercent of the respondents

indicated that AME headquarters evcluzates the use of the
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educational materials, hile 3% percent of the

respondents showed that Jupervisors and Area Co-ordinators
evaluate the use of educational materizls, Table 4.12

can be compared with Tables 4.7 and 4.8 that since the
staff have little pre=-service and in-service training they
cannot effectively evaluate the use of educational
materials, Table 4.12 is suggesting that the AME
headquarters would be the major evaluators of educational

materials,

Table 4.12 Evaluating the use of Educationsl Materials

L%%E ' Evaluators Frequency Percentage

a) AME, Kano 63 60

b) Supervisors/Co=-ordinators %5 33

c) Qutside educational 7 -

bodies and individuals _

d) Others - -
Total =| 105 100

L, 2 Adult Learners uestionnaire

A questicnnaire was algo usced to gather the information

used In lhis analyses, The instrument 1s Appendix E.

.21 Personsl Information

Table 4,13 presents the distribution of respondents

according ftc age.
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The frequency distribution in Table 4,13 suggests
that the majority of the respondents are in the age-group
of 26~35 years, making up to 63 percent of the respondents.
Also about 32 percent of the respondents are in the
age group 36-45 years. Thus the mazjority of the adult
learners in the Mass literacy campaign in Kano are in the
age group of 26-35 years only Ffew are around 45 years

and 50 years respectively.

Table 4.13 Distribution of Adult learners According to Age

Variable Category Frequency Percentage
Age 26 - 35 years 108 63
36 = 45 years 54 32
L6 - 50 years 8 5
Total [ = 120 109

Table 4.14 shows the analyses of the occupation of
adult learner. From the 170 respondents, 96 of them are
farmers (56.5 percent) followed by government employee
(18 percent). The house-wives (14 percent) participate
more than the Nomadic cattle rearers (6.5 percent) The

least amcong the group are the artisans.
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Table 4.14 Occupational Distribution of Adult Learners

Occupation rrequency Percentage
Farming 96 5645
Government Employee 31 18
House~-yives 2% 14
Cattle Rearers 11 6.5
Artisan 9 >

Total = | _ 120 o oo 190 oo s

Table 4.15 2150 shows the adult learners experience
in a literacy class. From the tehle, majority of the
adult learners (55 percent) indicated that they have spent
only & months in the literacy cless. Also 25 percent of
the respondents indicated that they spent between 7 months
to 1 year 1n the literacy class, Others (19 percent)
indiceted that they spent 1% years and above. Thus, an
adult learner spends only 6-7 months in a literacy class
to learn the basic reading, writing and arithmetic in
Kano, This fact is buttressed in the review of related
literature which shows the possibility of the learners
re-registering until the learner can pass the test for a
certificate. This seems to explain the reason why some
learners spend more than 7 months in the bhasic literacy

class.
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Table 4,15 Experience of Adult Learners in
a Llteracy Class

Experience Frequency Percentage
0-6 months - 93 55
7 months - 1 year 45 26
1% years - 2 years 20 12
Above 2 years 12 SR -7
Total = | o alfO e eodea 180 o

A follow-up question was put to the respondents
to indicate the basic literacy programmes they are
participating in. Table 4,16 shows that the majority
of the respondents (64 percent) were in the voluntary
literacy progremme, Jhile 17 percent of the respondents
indicated that they were in Government Employee literacy
programme, Nomadiec Zducation and Arabiec and Islamic
literacy have the least respondents of 9 percent each,
This points to the fact that voluntary literacy and
Government *mployee literacy schemes are the major

literacy programmes in ¥ano,



Table 4,16 Adults Participation in Basic Literacy

Programmes

Basic Literacy Programmes Frequency | Percentage
Arabic & Islamic Programme 16 9
Voluntary Literacy Program:m 109 64
Govt Employee Literacy 20 17
Frogramme
Nomadic Education Prosramme 16 9

Total

=== ='==:==== lzg=g==-=l-=lgg======.L

Another follow=-up question was asked concerning the
participation of the respondents in the various basic
literacy lessons taught to the Adult learners., From
Table 4.17 below, it is discovered that 74 percent of the
respondents indicated that they were taught basic reading
writing and arithmetic. Cnly 7 percent indicated that
they were taught health education. The subject with the
least respondents is the civic, moral and political education
represented by 1 percent respondent, This table 4.17 can
also be compared to table 4,5 in the staff questionnaire
which indicated similar percentage of respondents, The
indication in both tables confirmed the assertion that
what was taught to the adult learners were reading, writing
and arithmetic, health education, local craft and

vocational skills.



Table 4,17 Basic Literacy lLessons Taught in
the Adult Classes.

Basic Literacy Lessons Frequency | Percentage
Basic reading, writing and
Arithmetic 162 74
Health Education 16
Family life Education 9 I
Civic, moral and Peclitical 1 1
Education
Basic knowledge of modern 12 &
Agricultural Practices
Co-operative organisation and 3 1
Management
Repairs and Maintenance of farm 5 >
implements
Local craft and vocational skill 11 5
(ole
L Total = 219 59 ]

R o Availability of Fducational Materials
in Adult Classes

Figure 6 is a histogram presenting the percentage
of respondents' indication of availability of educafional
materials. To determine whether a material is available
or not, 40 percent is considered as a baseline of

availability.

g LR 1 a Toet T PR 1
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From figure €, 100 percent of the respondents

indicated the availability of chalkboard, and 97 ;
percent indicated the availability of textbooks, others
like flat-pictures, Television and Radio programmesare
available as indicated in smaller percentages, In the
researchep's opinion this pattern of response is similar
with the one in Figure 4., This stressed the fact that
even though some did not reach the 40 percent base-linre
but are available in the literacy programme. Maybé some
of the adult learners are not aware of their availability.

4,2.3 Utilisation of “duecational lMaterials in
the Mass Literacy Prograrmes

The researcher asked the zdult learners to
indicate what educational matcrizls are used.in the ilass
literacy Campaign. Figure 7 indicates the responses.
From figure 7, it is deduced that S5 percent of the
respondenfs confirmed the use of chslkboard, B9 percent
textbooks, 31 percent Television programmes and 32

percent confirmed Radio programme utilisation,

Using Pearsbn Product lMoment Correlation statistics,
the percentage of respondents on each material was
correlated with the staff percentare of respondents,
When the 'r' was computed, it is found to be 0.52. This
indicates a very high positive correlstion between the
two sets of respondents. This Correlation implies that
there is a very close relationshiop in the answer of the
two sets of the resﬁondents. The facts about utilization

of wvarious materials are thus confirmed.



81

4.,2.4 Preparation of Zducational VMaterials

The researcher asked the respondents to indicate
who prepares the educational materisls, Table 4.18
shows that 45.5 percent of the respondents indicated that
the instructors of the programme prepare the educational
materials, while 30 percent of the respondents indlcated
that the AME headquarters prepare the educational materials.
411 these boil down to the fact that AME headquarters
prepare the materials, In the opinion of the researcher
since the majority of the instructors in Table 4.4 in the
staff questionnaire indicated the AME headquarter as the
one who prepares the educational materials, this view is

thus similar.

Table 4.18 Those who prepare the Lducational Materials
in Adult Classes,

Egig?gg;;on of Educational Frequency | Percentage

Instructors 95 45.5

Supervisors 5 2

Adult Learners 16 8

Supervisors /Instructors/ =0 14

Adult Learners -

AME Headquarters &3 30
TOtal - ===¢§g2=====—===1Q=-_-=====
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A follow-up question was asked by the researcher
as to whv the gdult learners like or do not like the
educational materials to be used in the campaign.

Table 4.19 sugrests that educational materials make the
lesson interesting, This is supported by the 89 percent
of the total respondents, Thus, smaller percentage (5

percent) show that they do not understand the lesson,

Table 4,19 Reasons why Adult learners like eor
do not like educational materials,

Reasons Frequency Fercentage
Because they made the lesson
interesting 141 89
Because the lesson becomes
uninteresting if they 6 4
are used
I can not understand the 8 5
lesson when they are used
I see them as a child's play 3 2
Total = 158 100
LIS-::I--‘- 5 23 F 3 F E R b B i ]

4,3 Staff Interviews

A structured interview was used to gather the data

used in this section, The instrument is Appendix F,






Illimi ragamar ci gaba is a documentary programme in

Hausa for the fenefit of non-Engiish speakers |
Another educational prograzmme produced in search of
knowledge is for the benefit of English post-literacy,
G.C.E., Remedial or continuing Education Students and
the general public. Following this kind of distant
teaching will allow an individuasl to refresh his

instructions given in the classes,

. The Television station which warries the largest
part of this literacy programme is Nigerian Television
Aythority (NTA) Keno. This is possible because of its

wider(coverage of the clientele of the programme.

The Agency for Mass =ducation (AME) Kano has
.Pfofessional trained Staff for the Television production.
These Staff work together to produce some moderate
educational programmes to ?e viewed by the adult learners,
hence, imported educationai programmes are scarce. This
is because they have to coﬁsider the target grouwps for the

television programme production. .

ret
.

The feedback of these educational programmes is
in form of the number of enrolment. The enrolment

indicates that the message is put across.



4,3,2 Film Unit

this Unit is one of the suprortive services for
Mass Literacy campaign. It is used as a campaign
instrument, Film 15 one of the commonest materials
the literacy programme is using to communicate with thé
rural people. The cinema van tke AME uses in the rural
areas attracts the adult learners to watch the film
available after dinner. This serves as part of the
2vening entertainment, It 2lso motivates the adult

learners to enroll in the programme of adult education.

However, due to the expensive nature of film
production and shortage of fund, the AME was able to
produce only one film called 'Momau'. This filﬁ was
shot in Nigeria, and finzally produced in Englend,
Meanwhile, many written scripts are ready for production,
‘but not possible due to the ‘shortage of fund. The AME

has now decided to concentrate more on educational

television programmes. N _ ! 

_ The Kano State government has got other bodies
‘deaiing with film production, These bodies include
Ministry for Home Affairs =nd Information, Kano
Broadcasting Corporatior (¥BC) and NTA. All these _'
organisations have film units, Video section etc. .They
also produce edqution films like ANE. Here the AME
makes use of their edvcatisnel films, “inema Vans to put

across ils messages to the target,



The conly educational f£ilm produced by AME
(Nomau), is z2imed at educating the people, about thair
"lenvironment, behaviour, social set-up and the ills of
ignorance. This film is specifically designed for a

particular target group - the farmers,

The Mass Literacy programme in Kano has no
- special frained Staff for the film production, The &NE
uses the Staff of other organisations like, Ministry
" of Home Affairs and Informstion, KBC, NTA, etec. When

.J'theré is a need for film production.

| / " Evaluation in this Unit is Summative type. 1t
';Icomes in a form of storiess ‘rom the Villages., After the
'Ffilm was shown, the Supervisors then engage in conver-
sation with the adult learners, to discuss the themes
.I"of the film, The result of this diseussion 1s reported
:Q to the supervision and co-ordination department. This
'departmgnt keeps it as record for the e~d of the year

“"_asséssment fr for discussion during workshops and

" seminars.

s
)

. ke . ' e

” .:W“?” oo oL A 3.3, Graphic Art Section

-;' This Section in.collabora%ion with prinfing section
design educational posters, hancbills, primers,
”'1nv1tation cards, identification cards, etc. The
educational posteré produced are for specific uses like
how to use a particular farm irplement, fertilizers,

insecticides, nomadic education etc,
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 These are distributed to the rural ereas, Other

services performed by the graphic section are designing
of bamners for ceremonies, to mske people aware of what

is going on.

The target group determineé the language used for
fhe ﬁroduction of the matsrizls. “hen producing a poster
&epicting the activities of rurel pecple completinz basic
;1iteracy, Hausa and Ajami are used. To some extent,
Jsorne of the expressicns of thr posters are written in
Arabic and Ajami. If the poster is for literate zroun,

then the use of Hausa and IEnglish is obvious. All

depends on the target in focus.

The Graphic Art Section is sufficiently Mtarfed,
Thé organisation is making more effort to train some
people in Graphic arts., Jith all these efforts, most
of the materilals the section uses ere imported. Infact

i
only the graphic sheets are produvced here in Nigeria,

| The materials produced are distributed thrcugh the
Area co-ordinating offices (ACO). The feedback of the

materials produced come through the co-ordinators end

supervisors reports.



4.3.4 Books and ilaterizl Development

Section

Phis section was established to develop learning materials
for the adult learners., <he mzin service the section rives
to the programme is entirely developing textbooks
(primers). Yhe investigzator observed that most of the
books used for the programme are reviewed by this section
to suit the psychology (need, behaviour etc) of the
learner, The staff of the secticn may scout around for
suitable primers or traditionsl stories, rewiew them and
recommend them for use to the manzgement, Books reviewed
in this way are simple Hausa and Ajami readers and

Arithmetic processes. The books include 'Hanﬁ!r-xoyon

Lissafi' (learning Arithmetic), Mu Koyi Ajami

(Learn Ajami) 'Mu Koyi Karsztu' (Lezrn to Read) etc.

Another example here is thet 'Mu koyi Ajami' was

initielly in Arabic and lzter translated into Hausa/
Ajami. This same style is followed by Alifijir
Newspaper published by Triumph Fublishing Company in Kano.

When reviewing these bocks the section considers;: -
a) The suitability of the Frimer to the adult learners

b) Simolicity to the Adult learner. If the primer
is difficult to understzrd, then it will bring

in a drop in attendance of the literacy class,
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e} éimplicity of 1ts instruction.
| Although there are only two permanent members
of staff in this section, they seek the opinion of
K other programme heads before acquiring and using the
primers. Both members of staff haﬁe only a Diploma
in Adult Education. Hence this section is not
adequately staffed. That is also the reason given as
to the available primers awaiting review and adoptation.

The fevieweh bocks are taken to the graphic art
section and printing section for publication. However,
I_when'the need arises, the section helps in giving
advice on how to design s poster in co-operation with
: graphic. s.ec'l:ion. : .- . e ...v t - :

During the 14 days workshop and seminars the

.. books are shown to the supervicors and Instructors,

_ahd later distributed to the Literzcy classes.

Finally, evalﬁation of these primers are
'_'sumhative. The Supervision and Co-ordination depart-
ment file in a report concerning the problem of any

~ new primer., These problééé are recorded for further

discussion.,



4.3.5 Supervision and Co-ordination
' Section

_ The section distributes primers Supervises the
éubje&ts taught, and checks the attendance of the
clientele, It alsoc checks the number of the adult
learners per class. The average number of adult
learners per class is suppose tec be twenty-five. |
If the number is less than this, then the Supervisory
section is suppose to find reason for the absentism
in tﬁe class, If it is concerning the Primer, they

|

recommend its review. 5:  ' . 'f

'IThélﬁectioﬁ.providés.posters in conjuncfion with
the graphic arts and printing section. These posters
can be for a special campaign like Cral redehydration
therapy (CRT), Expanded programme on immunication (EPI)
Nomadic Education etc. L
| .. . However, Qith all the provi%ion of the primers,
adult learners are left to learn from where they want,
If they want to learn from the Televisién viewing
centres, then tke Instructors are allowéd to guide

them to learn., But there are nco Television sets in

..the adult classes.

" The Supervision and co-ordination section also
8llows the use of Radio and Audio cassettes when there
‘is an important discussion on the air for informaticn

purposes.
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The distribution.of the primers and other materials
are done by the Supervision and co=~ordination section. The
section uses a form of both summative and formative evalua;
tion to assess the uses of sducational materials, Checking
gould be in a form of a given test to adult learners or
asking an adult to describe what a particular poster
depicts. From these they write reports about the materials.

The record is kept for further review programmes,

L Summary

Majority of the respondents who participated in this
study are aware that chalkboard, Textbooks, posters,
flat-pictures, television and radio programmes are available,
Almost the same number of the respondents seem not to be
aware of the availability of the materials indicated in

Figure 4 and 6 in this study,

The result in Figure 5 and 7 indicated a low .
ﬁercentage of respondents indication on utilisation of the
aducational materials. Only few materials listed in
the figure achieved a moderate indication on utilisation,
These materials are chalkboards, textbooks, posters,
television and radio programmes, The low indication of
utilisation may be due to their non-availability in the

literacy campaign.
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In order to confirm the availability and utilisation of |
these materials the percentage ol the responcents (stelf
and adult learners) indication on each materials were
correlated. Pearson's Product Mcment Correlation was
applied. Wwhen the r was computed, it was found to be
0.902 for the availability and 0.92 for the utilisation.
Both of these indicate 2 high positive correlation of the
two sets of respondents views. This implies that the
responses given are closely relaoted,

The data analysed in Ta“le 4.4 and Table 4.18 showed
that the AME headquarters participates more than the |
teaching staff in the preparation of educational materiazls,
This is further confirmed hy the interviews conducted in
the different sections concerned with the preparation and
production of educational materiales,

From tke interviews, it wes discovered that the
graphic art and printing sections produce the print
(textbooks and posters) Iilm Unit produced the film,
"Nomau", and Television centres Unit produces the
television and radio prosrammnes, The rest are the materials
and books development section who reviews and recommends
the textbooks and posters to the management and the
supervision and co-ordination unit who distributes and

supervises the use of the materiuls,



The data analysed showed that there are more of
imported materials being used in the campaign than the
locally produced materials, This was further confirmed
by the interviews conducted with the graphic and
printing section, Film Unit, Television Centres Unit

and materlals and books development,

The result in Table 4.6 indicated that most of
the educational materials ares prepared in Hausa,
Ajami and English. Only few respondernts seems to de

aware of the preparation in Fulfulde., =~ ° ¥

An analysis of Table 4,7 and Table 4.8 showed +
that the provision of Pfe—sefvice and in-service
training is limited to some srecific areas. These
areas are training in oproduction of eduecztional
materials,'workshops and short treining. However,
the respondents identified lack of fund and lack of
training te improvise the instructional materials zs
the major factors hinderiqg the use of educational

materials in the adult classec,

The interviews conducted with the AME staff
indicated that most of the educationzl materials
produced are speclfically eimed at educating the
target groups of the farmers, government employees,
house-wives, nomadic Fulanis znd the local artisans,
The materials when produced are.distributed to the
twenty area co-ordinating offices.

. , R . I



Chapter 5

SUMMARY, FINDINGS AND RECOMMENDATIONS

5.1 SUMMARY

The obgective ¢of this study was to findout if:-
1) Educational materials are available for the mass

literacy campaign in Xano,

2) The educational materials are used for the mass 1itera§y
programme

3) There are personnel who prepare the educational materials
for field use

&) There zre imported and locally made educational

materials for the literacy campaign.

From the literature review in this study, it is clear
that the use of educational materials is necessary for the
total eradication of illiteracy. The review 2lso showed us
how adult learners can change their environment and hehaviours
if educational materials are used during their instructions,
The review pointed out that most of the literacy programmes
in Nigeria uvse more of prints and less of other educational
media, Little was revealed on how much of these prints keep
the adult learners literate. From the review it is discovered
that the AME Kano has training programmes with which the
adult learners identify. Basically the programmes include
voluntary literacy, Government employee literacy, Nomadic |

education, Arabic and Islamic education G.C.E. and

o4,
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Remedial studies.
Several studies were conducted on AME programmes,

but little was reported which attempted to determine:-

1) The available educational materials for these
programmes.. |

2) The use of the educational materials

3) The personnel who prepare the educational materials

4) Imported and locally made materials for the programmes,

In the absence of a study of such kind, therefore, an
attempt was made to investigate the above issues. |

Two sets of questionnaires were designed for the field
staff of the programme and adult learners. The field staff
include the Area Co-ordinating Officer, the Supervisors,
arnd the Insiructors. The adult learners are the farmers,
Government Employees, House-wives, cattle rearers and
Artisans, | ) _ _

With regards to the staff of the AME Headquarters,
a structured interview was designed., The staff interviewed
include the staff of the television centres unit, film
unit, graphic art and printing section, books and materials
development section and supervision and co-ordination
section.

The data collected were analysed for each type of
- question raised in this study.

With respect to the availability of the educational
materials, histograms were constructed to show the percentage
of the respondents who indicated the availability of

educational materials,
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The percentage of the respondents on the staff cuestionnaire

on availahility were correlated with those of adult learners
questionnaire. The Pearson's Product Moment Correlation

was applied, The 'r' was computed to be 0,90 indicating a

very hieh positive correlation thus confirming the availability
of chalkhnard, Textbooks, Pniztars, Radio and Television
Programmes, _ |

Another analysis on utilisation was carried out on
histogram. A correlation test was also carried out. The-
Pearson's Product Moment Correlation was again applied to
show a very high positive correlation of 'r' = 0,92,

Thie means that the responses on utilisation were very closely
related. This also confirmed that chalkboard, Textbooks,
posters, Television and Radio programmes are readily used in
the literacy programme,

The study also estgblished that there are more of
imported materials in the campaign than the locally produced
educational materials,

The data analysed in the study also showed that the
AME staff participate more than the field staff in the
preparation of the few locally produced educational
materials, From tne interview with the AME headquarters
gtaff it was confirmed that, they prepare the few locally .
produced educational materials and send them for adult

learners consumption in various Area Co-ordinating Offices.
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-

5.2 Findings

The data collected in this study were analysed with
various methods including counting pictorial representation
(histogram) and statistical test of correlation.

Majority of the respondents indicated the availability
of chalkboard, textbooks, posters, television and radio
programmes. The percentage of respondents on the availability
of each materials in the staff questionnaire were comelated with
those of learners, It indicated a very high positive correlation
thus confirming the availability of chalkboard, textbooks,
posters, television and radio programmes,

Also, the result in figures 5 and 7 in Chapter 4
indicated that the majority of the educational materials
used in the programmes are chalkboard, textbooks, posters,
flat-pictures television and radio programmes. Educational
materials such as Diagrams, photographs, Newspapers,
Periodicals, Bulletin Boards, Charts, Graphic Materials,
Models, Audio-Ca=settes, Maps, “Taptions, Movies, Globes,
Glide-Cets and flannel-graph materials are little used., Some
are even rarely used in the programme, These are cartoons,
filmstrips, comic books, video cassettes, discs and overhead
transparencies,

On the question of the preparation of educational
materials, it was found out that the AME headquarters in Kano
prepares the locally produced educational materials and sends
them to the adult classes, This was indicated by the majority
(83 percent) of the respondents in the staff questionnaire and

in the adult learners questionnaire (30 percent) in Table 4,2
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and 4.14 respectively.

The materials are prepared in the areas of basic
reading, writing and arithmetic, health education, local
craft and vocational skills. The languages used for
the preparation of these materials are Hausa, English and
Fulfulde {(Fulani).

The result in Table 4,6 suggests that short-trainigs
and workshops are the readily available in-service programmes,
It is indicated in Table 4,9 that lack of fund and lack of
materials to improvise are the major reasons nindering the
use of educational materials in adult classes.

On the cquestions of imported and locally made materials
" the percentasre of the respondents analvsed in Table 4,7 showed
that loported educational materials dorminate the programmes
more than the locally produced educational materials. This
may mean that the imported materials play a major role in the
literacy programmes,

The respondents indicatlons also analysed in Table &.10
showed that the AME headquarters are the major evaluators of
the use of educational materials, This was also with the
émall contribution of area co-crdinators and supervisors.

Government employee literacy scheme, which is
compulsory for every Government employee in the state who
can not read and write, have a higher percentare of

indication from the respondents.,
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The Normadic education has less respondents probably due

to its recent introduction in the state, In fact, all these
programmes are dominated by basic reading, writing and
arithmetic, After 6-7 months completion, certificates

are issued to the participants. The successful

participants proceed to post-literacy schemes,

5.2.1 Findings from the Staff Interview

The dat# in this section was collected by
interviewing AME staff using open-ended questiona
(Appendix F). From the interview it was revealed that the
Television centres unit produces moderate educational
programmes (radio and Television) for different target
groups of the mass literacy programmes., Open air community
reviewing centres are the main places where these programmes
are received by the target groups. So far, the film unit
of AME produced only one film (Nomau) for the target groups
of farmers. Also the graphic art section in collagboration
with the printing section produce the 1ittle locally made
posters, primers and handbills, The books and materials
development section scout around for suitable primers
or traditional stories, review them and recommend them
for use in the campalgn. Finally, the supervision and
co-ordination section distributes the newly reviewed
primers posters organises workshops and seminars and
supervises the subjects taught including attendance of the

clientele,
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From the interview, it was confirmed that thesé secfions
are insufficiently staffed. They are aided by some
outside organisations like Kano State Ministry of Home
Affairs and Information, Kano Rroadcasting Corporation

(KBC) and Nigeria Television Authority (NTA),

The Interview also indicated that the few materials
adopted or produced locally are distributed through the
Area Co-ordinating offices (ACO). The feedback of the
materials produced come through the co-ordinators and the

Supervisors reports,

5.3 Implications of the Findings

The ahove findings have several implications. Some

of such implications are:-

1) The use of educational materials is grossly inadequate.
This may seriously handicap the supervisors and
instructors, |

2) The supervisors and the instructors are insufficiently
trained to produce and manage the various educational
materials, There should be a desire for more in-service
training for self improvement leading to higher
productivity on the part of the instructors of the
programmes,

7) The AVT headaquarters alone prepares the locally
produced educational materials, This is inadegquate

for the adult classes.

i) Local resources are not used adequalely where impofted

educational materials are lacking,




5)

are

1)

2)

3)
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The AME is not adequately funded to carryout its

activities.'

5.4 Recommendations

In the light of the findings, the following recommendations
made = .

It is necessary as a matter of urgency for the AME Kano

to seck ways of using more educational media in its
literacy programmes for the effective instruction of

the adults,

It is necessary that the in-service tfaining.which includes
workshops and seminars be breoadened to include wider
utilisation of locally made materials. In fact, the
instructors and supervisors should be trained to use

their ingenuity to improvise the materials,

Since the locally produced educational materials are
prepared solely by the AME headquarters, it is recommended

that Xano Fducational Resnurce Centre (XERC) be

- broadened ito help in the preparation of educatiocnal

4)

materials for the illiterate adults. _ _ . ‘:7,"1
It is recommended thet library should be established in
the AME headquarters for proper documentation of the AME
activities. This méy encourage easy Storage and

retrieval of different literacy campaign documents for

research and improvement of the present activities,
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It is recommended that the AME short training and
workshops which are regularly held for the field staff
should make use of audio visual aid specialist from
ABU, University of Ibadan, University of Ilorin and

Me

University of Ife. The inclusion of courses
demonstration with new materials, selection of

materials, equipment circulation, and organising
exhibition of new materials and equipment could help

in the literacy programmes.,

As it takes only 6-7 months to train an adult learner

in basic literacy and numeracy in Kano, it is recommended
that this basic knowledege be combined with other
foundamental knowledge and skills. This would enable

the learners to modify their behaviours and environments,
'nis coula be done using a lot of the media like audio
cassettes/tapes, mobile films, mobile video recorder/
television monitors, discussion groups, dramatizations,
demonstrations etc.

The target groups used for the campaign could b«

utilized to produce their own educational materials uvsing
their own environments.

It is recommended that the AME should be well funded

to carry on with its objectives of educating the teaming

illiterates,.
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APPENDIX B

Correlation of the Hi:spondonts cn Avallalility of
educational Materials - Staff and adult lzarnorse
Using Pearson Product Moment Coxrrel-tion

PPo(r)= NExy— (Zx

Staff(X) Jadult (Y) i XY : A2 ! y2
99 100 o 000 | 9,801 : . 0
50 97 8,730 i miirﬁi *3:289
36 25 700 1,295 | 625
21 12 252 l A41 144
19 11 209 361 | 121
49 | g ! 441 ! 2,401 l 81
14 ) 5 70 | 196 25
23 | 7 | 161 . 52 49
17 ] 4 ! 68 239 16
14 7 | 9g ! 196 | 49
2n 5 ‘ 180 | 100 | 81
" ] 72 4§ 31 § 64
8 8 64 ) €4} 64
6 2 l 12 36 | 4
19 | 4 76 A ) 16
12 3 36 | 14 9
12 o | o | 144 | 0
9 o N l 1} 0
1 2 i 2 | 1 | 4
21 5 | 105 | 441 25
1 r n 1 A
2 N n 4t n
10 r 0 [ 100 0
50 6 300 2,500 36
A1 Zﬂ“"f"' 984 _ 2s68L 4 576
611 349 22,668 29,713 21,399
¥ = 23.5 g = 13.4

22668 w (g;;% (349)
° XEY
S SR
29713 -_g;_q?x_m 21309 ~ 3iC
6

The Correlation
Coefficient

3
|

x = Staff Respondey
14466,5 Y - Adult Learners
'Tgﬁ:ﬁfg_x PRI Respondents
N - Number of Caseq
- 1448065 = »903 > - Summation

16615,568
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APPENDIX G

Correlation of Staff and Adult learncrs Response

on Utilisation of education materiale. Using Fotrson
Product Moment Corrolatin (0DM) ()
Vg i - - ol A
e [Zx2_ (2 F[zy3- cﬁ’.vr)?_)
Staff (x) _!&dulﬁ_(y)-‘L‘ xy _____!___52 Loy
100 ! 95 | 9,E00 10,000 | %025
91 i 39 8,0¢. | a,2¢1 L 7921
40 25 1,000 ; 1,500 625
16 13 202 , 256 169
29 14 406 I 841 196
49 12 ! 588 | 2,401 ! 144
5 g | 40 | 25 | 64
19 14 | 266 ; 361 | 196
15 6 | 20 i 205 36
19 8 | 152 | 361 64
26 11 l 286 ; 676 121
5 | 13 117 ! 81 169
4 10 0 | 16 100
8 4 24 X 36 16
7 | 5 | 35 |} 49 | 25
26 11 286 | 676 + 121
6 8 48 a5 64
8 5 AD A 25
5 2 10 - 1 25 4
1 7 7 ) 14 49
16 11 176 * 256 § 121
2 8 16 4 64
1 3 3 1 9
17 7 119 289 961
57 32 1,767 3,249‘
55 A2 . a37sa )L 3,025 1024
= 629 = 452 -25,083 | 32,835 21362
PPM{r} = 25083 ~ 629 X 457
26

A . A A _;.‘_

32835 = 629 X 629 2436 - 452 X 452

i —

26 25
KEY
A4148.077
%824 .,553
1 r = The Correlation
- 0917 ‘ Coeffieient
FEE—— X = Staff Responden:

High Posltive zrrelation on Utiii”“tibrY Adult Learners

Respondents
Number of Cases

H

N
f-..-_' Summattim
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APPENDI D

—— — ] —

QUBSTIONNAIRE FOR

HE ST..FI' OF THE

MSS Lllv: o o iol
The questionnalre 1s desicgned t: clt2in facks about
the use of ciducational matcrials fer 17 cg Litoracy in

Kano State,

The investljator sinceroly inslor.s ycu to raecord
your honest oplnions ‘n respons. L the g sticr -
instructions provideds Your contribution and full
co~operation is indispensable to the succeses of this
research, Your response will be trcated in conflidences

Thank you for your co-cperatione

Yours falthfully

N » Muhammad Haibcon i)

SECTION A: PERSONAL LNFORMATION

1¢ Age Range (tick ( ) as appropria*acd
(a) Below 26 Years

o) 26 = 35 Years

(%) 36 - 45 Years T)
(@) 46 - 50 Years ¢
(¢) 50 Years and above ( )

2e Indicate your hlghest ~ducaticral -qunl satlon

{(Tick ( )
(a) Primary School Certificate ( )
(b) Grade I1I/Grade I1/.n5C Othors ( )

(e¢) Certificate Course in idult Bduc, ( )



(d)
(e)
(£)

8
()

(d)
(e)
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NCE/OND/HND ( )

B.A/B.Sc/B,Ed/Othcrs ( )

-
St

M,A/M,;Sc/M,Ed/Ph.D/Others

For how long have you been ci—ordinating Supervising

or Instructing in Adult programme? (Tich: (v)
Below 1 wyear 3

1 - 3 Years ¢ )
4 ~ 7 Years )
8 - 10 Years ( )

Above 10 Years ( )



SECTION B: AVALLABILITY OF ED' T .iiUN.L MATERIALS
(4) Indicate (Tick (V") whethor the frllowing
educational materic.:z acre availanle in your

Supervisory =i

e e e " o o i L -
Mabcoring |
—haberina T, L ... L. - N S

Chalkboar

|
i
’ {
Textbooks (Primc:s) i I
I
Flat pictures :
|
|
i
4
)
|
)

Graphlic materia :

Diagrams »

Postcrs

Cartocns |

Bulletin Boards

Maps I

Charts ! .

Photagraphs i

Captions l

Comic Books '

Flannelgraph Materials !

Globes i

Newspapers/Poricdic - T

Slide=tots :

Fiim (16mn, i

Film Strips E {
)

Video Cassettes ) !

Audio Cassettes/Tapoes ! i

Discs ] ‘

Overhead Transr ¥ s | I

Models/Realia/Exhibits |

Television Prooramnes

Radio Programmcse I
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Bulletin Board

SECTION C - UTILISATIO! OF EDUZ.TION.L IATERLALS
(5) Tndicate (Tick (¥”) whcther the fcllowing
educational not_riziz are vs ' 7’1 ,odr arce
Materials i Y ¢ L Nc
——— e e b o
Chalkboards : :
' )
] { M ] b
Textbooks (Primers) "
]
Flat pictures !
Graphic Materia’ !
i
= b
iagrams |
)
Posters !
]
Cartoons i !
!
)
)

Maps
Charts
Photographs ’

Captions

Comic books

Flannelgraph materials

Globes i

Newspapers/Periodicals |
Slide-sets
Film (16mm, 8mm) |
Film strips

'

Video Cassettes

Audio Cassettes/Tapes
Overhead Transparcncics
Modcls /Realia/Exhibits
Telcvision Progranmmes

Radio Programmaogs

r—— - ——— e ——
-_— _-—— o —— I o — i ——

. e S e
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SECTION D: PREPARATION OF EDUCATIONAL MATERIALS

Educational Matcerials: By cducational materials
we mean audlo=visual matcrials such as films, still
pictures, audic and visual tapes, television programmes,

textbooks, Maps etc

Ga Indicate Tick (V) who prepares the cducational
materials for the adult classes.

(a) Audlo=Visual aid specialists ¢ )

(b) Literacy Division Agcney for Mass

Education Kano ( )

-
S

(¢) The co=ordinators/Supervisors/Instriuctors

(d})  Adult learners ¢ )

{e} Aquired from outside Organisations ¢ )

(£} Others {(Spccify) e s o -

fw

7e In which of the following Arcas arc the educational

materials propared (Tick (v

(a) Basic reading, writing and Arithmetic (
(b} Health Education ¢ )
{e¢) Family life Education - ¢ )
(@} Civic, moral and political Education ¢ 2

(e) Basic knowledge of modern Agricultural
Practices . ¢ )
(£} Co-operative organisation and Management ( )
(g) Repairs and Maintenance of farm
Implements ()

{(h) Local craft and vocational skills ()




Ba

9e

Qe

ba

Ce

de

=

f.

Te

he

Indicate (Tick (V) the lrnyu=; /languages of

instruction being uscd for tho »reop-riation,
(a) English ¢ )
(b) Hausa (
() Fulfu.lc (Fulani) ( )

-
L

(4) Xanuri

(e) 1Igbe ( )

-
L

(f) Yoruba

(g) Cthers (specify) S—

In which of th: following arcas have you trained

during your Prc-scrvice training programme?

S

- — —

TRAINING Yes

- — -

No.

Production of education matorials
Audio-vig®al equipmert circul~tinn
(operation, distribution,retriceval etc)
Organising In-scrvicc training and workshop'
Demonstration with new matcrials 2nd
equipment

Previewing and evaluating mat._.rialc
Organising of exhibi:ion .f W moborials
and equipment

Selcction of mate-ia.s to mect

curriculum objectives i

Others (Specify) .-

e . 4 g ————
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104 Place, indicatc (Yick (V") the kind of In-zcrvice
training programmes avallable for ke proparatizcn
of cducational materials for adult literacy

campaign, and how often thoey are ornnonisced?

IN-SERVICE TRAINING ‘!-Dg.,m } g —
e R o o AR R Bl -
Aae Workshops i :
De Short training I .
Ce Newsletter and fullctin ! !
de Handbooks on how to : ’

prepare educationz& materilals

-

Cea Listing of educaticnal |

materials




SECTION B3 USE QF IMPQIIED/LOCAL EDUC, LICN
MATERIALS

11 How much of the educztional mziterials are produced

locally? (Locauly meons wichia Ni-oria)e(Tick (V7).

A Al A A T e e W Mk My v B oA = oA "

MATERIALS YHMASORITY PEW NONE

- e ek ol ol e M .

Chalkboards
Textbooks (Primers)
Flat plcture ] | l
Graphnic Matorials
Diagrams

Pogters

Cartons

Bulletin Boards

Charts

Maps

ar——— - ——p

Photographs

Captions

Comic Books
Flannelgraph materials
Globes
Newspapers/Periodicals
Slide=sctsg

Film (16mm, 8mm)

Film strips

Video casscttes

Audio cassettos/tapes
Discs

Overhead Transparcencies
Models /Realia/Exhiblts

Television Programmes

Radi.~ Frogrammos.




12.

{a)
(b)
(e)
{d)
(e}

13.

{al
(b)
(e
(d)
(e)
(£}

(g}
{h)

14.

123

How do the Adult students rooct to the use of
educntional materinls durirns tezching and learnlng
process? {(Tick (V)
Find the lesson very interesting
Find the lesson dull

Do not understand the lesson

N ™ ™

Helps to facllitab¢ thelr understanding

See them as a means of wasting time ¢

The following are the reasons why cducatlonal
materials are not regularly used in the Adult

classes (Tick (¥

Lack of fund to buy sparew~parts ¢ 3
Lack of electricity ¢ )
Instructors have no interest in using them ¢ )
No trained instructors to operatc them ¢
Instructors do not know thcir function ¢ )

Lack of co-operation between the

co~ordinator and supcrvisors of literacy

in usling them ()
Instructors cannot make them ( )
Lack of materials to improvise them ¢ )

Who evaluates (assess) the use of cducztional

materials avallable for the litoracy pmogrammeg

L T e S R T P e A s g
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QUESTIONAIRE IOl ..0n%nT L.LWiis OF

® O sl S B DS b s e
KANO MAS3 LITSRADY 2inSnAMeF,

This questionairc is designed to ohtoln foohs about tho
usc of educational materials for mass 1it ey in Kan o Statce

The investigator sincoer.ly implores viu to ra2cord your
honest opinions in rusponse to th. questicns and Znstructions ,
providedes Your contribution and iull co=upoer.tion is indispensabl.: |
to the success of this ruserrch, Your rusponsz will »e treated in
confidence,

Thapk you for your coc—opurztion.

Yours falthfully,

@l o

(A. MUHAMMAD MATRENI)

SECTION _A: PERSONAL INFORMALION

1e Age Range (Tick (V) r—
(ga) Below 26 years /—
(b) 26 - 30 Ycars A 4

(c) 31 - 3as " L.
@) 36 - 10

€ ) 41 = A5 0
() 46 - 50 "

(e) Above - 50 "

2. Occupation (Tick (¢
ae Fagming 7
be Government Employce P A
Ce House Wife L7
de Cattle Rearing L7
ee Artisan )



3e

e
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For how long have you buen in a litoracy clnss (Tick (+)

aa 0 - 6 month A4
be 7 mofiths - | yoeir /_"___/
Ce. 1% years - 2 yenrs L0/
da. Above " ons LT

What category of literacy progr-mms nr . vou partickf-*ing
in? (Tick ( v

2. Arabic and Isl-mic progranmo 7
bae Voluntary literacy programme jfj
Ce Government Employce Liceracy poageumme /7
de Nomadic litcracy projramme :

€. Others (specify) E—— L7

——a sy v - - v .t

Indicate the basle subjects belng taught in your class

(Tick (¥,

Qe Reading, writing and Arithmetic L7

De Health Education [:_:/_

Ce Family life Lducntion L7

de Bagic knowledge of modern —_
Agricul tural Practicoes AR 4

Ce Co-opc_erative Crganigation & Man-ament (_-_/

fa Civic, moral and politieal Suuca..on oot

Qe Local Crpaft and vocational sxills 7

e febm Improments et~

i. Extra~-mural studics | jj

ja Others (gpecifyl———- —en /

cn e e



SECTION B: AVAILACILITY
6a Indicate (Tick (’f
materials arec availa

MATERIALS

- - — i —— =

- e ——

Chalkboard

Texthooks (Primcrs)
Plet pictures

uraphic materials
Diagrams

Posters

Cartoons

Bulletin [oards

Maps

Charts

Photographs

Captions

Comic DBook:
Flannelgraphs

Globes
Newspapers/Periodicals
Slide = Sets

Film (16mm, - 8mm)

Film strips

Video casscttes

Audio casscttes/tapes
Discs

Overhead Transparencics
Models /Realia/Exhibits
Television programmcs

Radio Programmes

W B . -

- e—

A ———————— .

-

-——




SECTION C: UTILISATION OF EDUC .. TOHI ..o

Te

RN A

o
L] .

[ |

y e

-

Indicnte (Tick (¥ whoshir th: follovina cduccidganl

materials are used in your liturcgy <lasse

MATERIALS

PRPRT T A

Chalkboards

Textbooks {Primecrs)
Flat plctures

Graphic materials
Diagrams

Posters

Cartoons

Bulletin Boards

Maps

Charts

Photographs

Captiong

Comiec books
Flannclgraph materinls
Globes
Newspapers/periodicals
Slide = Sets

Film (416mm, Smm)

Film strips

Video cassettes

Audic cassettes/tapes
Dlscus

Overhead transparcnciles
Television Programmes
Models/ Realie/Exhibits

Radlo Programmes

a wear s waml om

vos b NO

-




SECTION D: EFFECTIVENESS O EDUC..TIONAT, PLTIRTALS

S«

Se

Indicate (Tick (V) who pr. -aros and  erates the

educational matoerials and ocuipments in your clasg? -~
(a) Instructors/Supcrviscors [:j
(b) Adult loarners L7

() Agency for Faszs Bducation Jorkoers YA

(a) Others (spoclfyl)ew..- - .’

Indicate why you like or doc not like educaticnal materials
to be used in your classwork or outside class (Tick ")

{al Bacause they make lesson interesting L7
{b) Bacause the lceson becomes dull YA
(e) I do not understand the losson Y]
(a) I sec them as a means of wasting time L7777

(e) Othersg (speclfy) ———me—eecma
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Teodl YOYIN MU KOYON ILIMIN . MENYA
Ni HUKUM R ¥iDia ILIMIN MaNYa TA JIHAR
Kl ™

Wadannan tambayoyi an tzara sunc domin samun hakikar
abubuwan da akc yin amfani dasu wajen yada illimin manya a
Jihar Kanco,

Mai yin wannan bincikc na fatan za'a amsa wadannan

tambayoyi tayin li'akkari d- bayanin da aka bayar.

KaSHI A FARKO:  JAWABIN Mal AMSA TAMBAYOYI

-

1e Yawan shekarun Ka/Ki (Zabi daya (v
(a) Masu shckaru 26 = 30 v

(b) Masu shckaru 31 = 35
(c) Masu Shckaru 36 = 40

— —
Y
E——
(a) Masu shekaru 41 = A5 Vi 7
y —

(e) Masu shokaru 25 - 50
££) Wadanda suka f:! stckaru 50
2e Sanatarka/ki (2abi daya (¥7)
Qe Noma zi:::7
b. Mataikacin hukum2 [__/_
Ce Matar aure L7
d. Kiwo Y i
Ce Mai sana'ar hannu j_—-_/_
3s Shekarun Ka/Ki nawa ne kana/kina 'cyo~ yaki “a Jahilci

a makarantar illimin manya? (Zabi daya (v )

(a) Sabon shiga - wata 6

(c) Shckaru 1% - shckaru 2

(a) Wadanda suka fi shekaru 2

7

(b) Daga wata 7 = shckara 1 [ 7
7
v .



4e

Se

Wacce irin makarant~ Kakcyvi/Kikeyl a tsnrin illinin
manya a Jihar Kano? (Z.0i daya ()
(a) Makarantar 111imin addinin musulunci =
(b) Makarantar 1llimin manya do aka bule -
kauyuka da birane VA /
(c) Makarantar illimin manya don L
ma'aikatan hukuma Lo
(a) Makarantun da aka bude don makivnaya e,
(e) Ko wacee makar nta kake —=e—we-.. -
Bayyana wasu nbubuwa do ak: koya muku. (Zabi (V)
Ao Karatu, rubutu da lissafi L /
B. Kula da lafiyo /7
Ce I1limin Zaman iyali / /
D, I11imin siyasa IC:::?
E. I11imin aikin gona irin na zamani / /
Fa Sanin makamar kungiyoyi da tafiyarda su /7
G Koyon gyra da adana kayayyakin gona L /
H, Sauran sana,oin hannu Vi /




KASHI Ni DIYU:s KAYAYYAKIN ROY.ARWA

6.

Balyana wadannan kayy~yaiin koyarwn,
su a inda akec koya muku kzoratu da

KAYAYYAKIN KOYARWA

(zapi (

;\K‘-.lrd.\ I____
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ko akwaisu ko babu

)

| _ BABU

—— . — . ——— -

Allo

Littafin karatu

Hotuna

Kayayyakin zane - zanc
Zanc = zanc

Alamomin na zane = z'nc
Hotunan da aka zana

Allon bada sanarwa
Taswira

Taswirar lissafi (charts)
Rotuna (wanda aka dauka)
Rubutun bayanai
Littatafan »an doriya
Kayayyakin yin flannclgraph
Dunkulan Taswirar duniya
Jaridu da mujallu

Fakitin kallo - kallo
Silma

Samfoti

Faya = fayen Bidivyo

Kasan - kasan

Faya - fayen Garmaho
Laiden Transparency
Ginennen abu
Shirye-shiryen television
Shirye-ghirgen Radio




KASHI Ni URY 3 ANFANUT L.

Te Dal yana kayayyaki

karatu, rubutu da 12

E/\J‘-Y...\I'..;"‘\:.‘EI\J ]’\.‘l:."\i.. 4 Wi

- — - -

b

Littafan karatu

Fun~ (Pictures)
Kayayyakin zanc = zane
Zane - zane (Diagrams)
Alamomin na zane - Zane
Hotunan da aka zana
Allon bada sanar
Taswira
Taswirar lissafi (Charts)
Hotuna (Wanda ake dauka)
Rubutun bayanail
Littatafan ban dariya
Kayayyakin yin flannclgrar
Dunkulan Taswirar Duniv
Jaridu da mujallu
Fakitin kallo-kallo
Silma
Samfoti
Faya=fayen DBidiyo
Kasan-Kasan
Faya=faycn Garmahc
Laiden Transparency
Ginennen abu
Shirye-=shiryen tc¢levision

shirye-shiryen Radio,

B

LN, KC Iy ol
e " i .
amEand \
111‘_ g | 1Y

— -




.,

Bayyana wanda ke shiryawa da kum~ vin
kayyayakin koyarwa a ~jinku  (zabi (-
(a) Malamai

(b) Masu duba aiki

(e) Masu koyon karatu

(a) Masu koyo masy oyarwa

(e) Ma,aikatan hukum.r yado illimin

132

amfani .. wadannan

4
Lot
LT

e —

manya [/ 7

(f) Ko kuma wa S—— -

———— e e = ——

Bayyana dalilan da suka sa kake/kikce scon ayl amfanl da wasu

abubuwan wajen koyarwa, ko kuma dalilan da suka sa ba,a

amfani da su (Zabi (¢ )

(a) Domin suna sa darasi ya kasance abin sha,awa ,£:::7
(b) Domin sukansa darasi ya qunduras da ni JC:::?
(c) Bana fahimtar darasi in anyi amfani dasu 1{?::7
(a) Domin sukan bata lokaci ii:::7
() Wasu dalilai -~ - —-
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AFFENDIX F >

INTERVIEW FOR THE STAFF OF SUPESRVISION "
MASS EDUCATIO. . KAt

What specific services dous your scction provide for tho
Agency for Mass Education? List thom —w— .

] - A F ML P e A iy i sl g e 7 1

Do you have adequnte troined «-off to supocrvise th: use

of educational materials on the litoracy programiacs?

When recommending the cducational mégkeri#gls for a particular
programme, what arc your considerations?
(b) - - ———
(e .
(@) -

Do you supervise the use of foreign educational materinls?

How do you distribute the materials produced?

[ -y -

S ATy o, T - - i - -

How do you evaluate the materials that are used in the
literacy programme?

e e A
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. ———— e B m -

------------------------------

What specific scrvices docr your scrtion provide for the

Agency for Mass Education? List th m —=—-— -

- ——— — . W e -

What educational materiale o ysiu prefare ia our scction?

e — e e —— bt ¥

Name the languages in which you producc vour educational

materials (Briefly) e -

Do you have adequate trained staff to prepare the materials

locally?

Do you use foreign educational materials?

How do you distribute the materials you produce?

——

o —— S —

How do you evaluate the educational materials that are uscd
in the literacy programme?

—
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C e E s omt s e o me maa s v | w8 s B

QF BOOKS }"\I':.u. R e e o Lia v ciad & i b

- —— - - =

OF. LITERACY, PTVISION KANG

1. What are the objective. ¢ £ setting - up this materials
and books development seciion? -

o ——— T + 8 iy S S . S S S i e g o

2e What spccific services does your section prov de to the
Agency for Mass Education?
List them - =
3. How much budgettary allocation do you get on the average

for the operation of your Unit?

-

de Do you have adequate trained staff to prepare the materials

locally? > -

S5e Being the Sole producer and recommender of odvcational
materials used by the Ag.ncy for lLgs Educalion, in
what ways (forms) do you expect the co-operation of

programme heads? List them —————ee———a—- -

Ge When producing and recommending educational materials
for a particular programme, what are your consideration?

(1) -~ —_—_—— "
(11) S E—
(1ii) S

(iv ) == - S S



10,

Do you usc imported edueutional maferiafs®

How o - PO S .
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How do you distribute the materisals you produce?

o a —h s - . - A ey sl et

o M 4 AR iy e

[ — i e - ——— -

Hew do you evaluate the c~ucatiora” . s ciala that
used in the literacy programmes?

Are

——— — A o

What In-service training do you provide for the
Supervisors and Instructors on the utilisation of
educational materials for literacy programmecs?
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3.
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INTERVIEW FOR THe SLAFF CF T FILM UNIT
AGENGY FOR MASS EDUCATION, KANO
What specific services does your s.:citicn provide for thc
Agency for Mass Bducation? List thom =e—- -
What specific «7uc tional film cdoos youvi section preparc?

(Fleage, mention some of Lhe major thoemes of the films).

T - . — S S b e E——— B P ——

Do you use foreign educational films?

— -

— —

How do you distribute the films available?

L T ——

How are the educational films utilised for thce Mass

literacy programme?  ————c——————

— . ——— g e

Do you hav~ ~dequate trained staff to utilise the films?

—— et

How do you evaluate th. ccucational films that are used
in the literacy programmc;?

What Inservice training do you provide for the Supervisors
and Instructors on the use of cducational films for the

kitoracy programme? -
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INTERVIEW FOR THE STAFF OF THE TELEVISION

—— I e

CENTRES _ UNIT, AGENCY FOR MASS EDUCATION

- — -

1. not specific scrvices docs your unit provide f

Agency for Mass Education? List them =————es—aae e

sy T A Tt T o 8 g e e Wy Bn - g g

24 What educational programmes do you prepare in your unit?

—— — v e - — — — e e —— S

—— g e o e g - vt . o o

3. Do you hav dequate trained staff to prepare the

ucational television programmes locally?

- — —— —— ——— ey S——

de Do you use foreign educational programmes for the

Literacy campaign? (List them),

De How do you distribute the educational television

programmes you produce?

e

6. How do you evaluate the educ~tional programmes that are

used in the litecracy campaign in Kano?

—— — et e e e ot

Ts What In-service training do you provide for the Supervisors
and Instructors on thce usc of educational television

programmes and Radio programmes for the literncy campaign?

—— S — ey ——



