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ABSTRACT
Thi s study was ai med at i nvestigati ngtherel ati onship
bet ween per sonal characteristics(lInterest, Sex, Personalityand

Intelligence) and the occupational preferences of secondary sen

| eavers i n Kano, and know ng howt heir expressed occup tional
interests relate to tested occupational preferences. One hundred

adforty FormFi ve students (eighty boys and sixty girls) drawn
randomy from six secondary schools in Kano, formed the total
sanpl e for the study.

The Rothwell-Mller Interest Blank (RVBI), the Eysenck
Personality Inventory (EPI) and the Raven Standard Progressive
Matrices (RPM) were used to me sure trie subjects® occupational

ests, interest of i ntroversionandextroversionandthe level s

non-verbal intelligence respectively. A short questionnaire
was al so used to find out the subjects'' expressed occupation

| rences.

In order to see the relationship between the subjects’

expressedandt est edoccupati onal preferences, theRot hwell-M Il er
Interest Blank and the short questionnaire were admnistered. No
signficant rel ationships were found intheir expressed and tested .
occupati onal preferences.

1t wasf oundthat sexdifferencesexistedinsoneof the
occupational preferences of the subjects.

Eysenck and Cookson (1969) claimed that Introverts aspire

toward scientific occupations and extroverts towards |inguistic
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achi evenents. To put the claimto test, the subjects on

t he basi s of their scoresonthe Esyenck Personal ity | nventory

(RPI) were classified into | ess extroverts and nore extroverts.
The nore extraverts occupational preferencies as shown by the
Rothwell-MIler Interest Blank (RWVBI) were conpared wi th those
of the less extroverts and no significant differences were
found between the two groups.

Al'so, no significant differences in non-verbal intelligence
were found between the subjects who selected scientific and

t hose who sel ect ed persuasi ve occupati ons.

The study has further reveal ed the subjects' rather |ow
occupational awareness and e lack of realistic touch with
theworld of work. The need to re-examne and reshape the
exi sting secondary school curriculumin this respect and
also the crucial role school counsellors could play to enhance

a meani ngf ul occupati onal devel opnent of secondary schoo

st udent s, have been stressed.



CHAPTER_ONE

~Introduction

In a foreward to "Careers in Nigerié" by Okam (1966},
Professor Kenneth Dike stated that no matter how good a man's
education is, the efforts of government and other agencles who
contribute to his education are wasted if he is found unsMWited
to the work for which he has been carefully p:épared, or if he
is unhappy in his chosen career. According to him, it is not
encugh t¢ train people for jobs; but that Lthe right people
should be trained for the right jobs.

~ Identifying the right people to train for the right jobs
is not easy, the literature on occupaticnal psychology contains
abundant evidence of several atfempts to identify the right
people for the right jobs. How people choose coccupations and
why they choose them have been analysed by investigators like
Super {(1953), Roe (1957), Ginzberg (1951); Holland (1959},
Ot'Hara and Tiedeman (1959) The contributions, have béen quite
useful and additive but certainly not conclusive,

- Okam (1966) has stressed the necessity of basing occupa-
tional choice on more realistic factors such as pepsonal charac-
teristics including.aptitudes, interests, natural bent of the
job seeker and the kind of work the individual feels he would

like to do.



(2) Aims of this study:

Generally speaking the aims of the present study were to
know the occupational preferences of form five pupils of selece
ted schools in Kano and find the relationships between their
personal characteristics and occupational preferences. These
aims were specifically directed to:-

(a) find out the occupational preferences of form five
Isecondary school pupils by using the Rothwell -~ Miller Interest
Blank and to know their expressed occupational interests.

{b) assess the role of sex in the subjects} occupational
preferences. |

{e¢) study the relationship between the cccupationsgl pre-
ferences and the personality types of the subjects.

{(d) study the relationship between the subjects' intelli-
gence and thelir occupational preferences,

(e) stimulate interest in further research around the
Nigerian Secondary school child, with a view to keeping the
secondary school system alive with its vital regponsibilities
of which learning is just a part. | |

Pertinent to the aims of this study, there are a number cf
variables that are related to individuals} occupational choices.
There is a need for a general analysis of these variables and
explanation of certaln terms used in this study and other similar

investigations,
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The remainder of this chapter is therefore devoted to the explae~
nation of relavent variables and termse.

(3) Occupational Choice: What it is.

'Occupational Choice' is a term that is often used ambi-
guously. Some vocational psychologists agree with the defini-
tion of choice as "preference", iey, what the individual "prefers'
to do - (Gilger 1942, Trow 1941), The idea behind this defini-
tion is that if an individual is given two or more courses of
action, he has to make’choice. The chcice he makes will depend
on how that particular course selected appeals to him. Prefevenca
here suggests ranking. If an individual has to choose from a
given number of occupations, he ranks them along a continuum of
the estimates he makes of his chances in each (Crites: 1969).

Kuvlesky and Bealer (1966) define occupational choice as
"the psychological preferences ... that the individual has re-
gariing work statuses"., They further equate }vocational choice!
with the term "aspiration". However, they stress that it is
but a part of the total process of occupational attainment.

Ginzberg (1951) has however pointed out that 'choice' is not

exactly the same thing as preference. For, although all choiccs

indicate preference not all preference imply choice. Crites'
idea that when an individual expresses a preference, he tries
to indicate what he would like to do, but in making a choice

he shows what he probably would do, further shows the distincte

ion between choice and preference.
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Super (1953) has gone a little further to suggesﬁs that tha.
term "preference” should apply to unimplimented courses of action,
while *'choice’ means a different thing at a different age level.
Here Super tends to be laying emphasis on the content cof occupa-
tional choice at different age levels, but secems not to have
considered alsco the behaviour involved in making a choice. For
as Crites (1969) puts it, whether or not a course of action is
impl€mented, it has little to do with the definition of choice
and preference. In relation te preference, one may look at °
choice as what the individual predicts he will be doing in
future, while preference denctes what he would lilke to be doing.
The slight défference in usage pointed ocut by Ackoff (1953) is
that choice is more "reality oriented" than preference. An
individual bases his choice on what he perceives as real and his
estimate that he can implé&ment it successfullys. In the case of
preference, he is merely indicating what his possible occupa-
tion might be.

In the above consideration, cheice is seen as a point -
in ~ time affalr; ie an event that takes place at a given
time. This has been the way early vocational psychologists
like Paterson and Darley (1936% Williamson and Darley (1937)
conceptualised choices To them choice is only a decision

an individual has to make at a given time.



However, there is a school of vocational psychologists
that take a rather broader view of vocational choice as
a continuous process, Ginzberg et al (1951); Super (1953,

1956, 1957); Beilin (1955); Burchinal(1962)and Tiedeman (1961),

Ginzberg, et al (1951) consider choice as a process which
takes place over a long period of timee. They are of the view
that an individual does not reach an ultimate decision at any
particular moment in time, but through a series of decisions
over a period of many years; that compromise is an essential
aspect of every choice.

Super (1953 , 1956) has also expressed the view that choice
is a continuous process. According to him there is no sharp
distinction between choice and adjustmentj that the two, choice
and adjustment blend in adolescence,

Bellin (1955) however arques that choice should be seen
as both an event and a processe. He bases his argument on the
fact that if one is collecting data on choice, the two basic
ways of doing this would be through "peoint - in-time" analysis
or through "progressive-time-sample" comparison., So it would
be appropriate to think of the former approach as an event and
the later as a process.

Burchinal (1962) views choice as the total developmental
process in occupational attaimment., He argues that the work
cne requires is conditioned both by preferences, the desires

of the person for particular occupational status

N s —
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and also by many factors over which the individual may have
little or no control

Tiedeman and his associates '(Tiedeman, OtHara 1962)
idea of vocational choice is in some way similar to that of
Super (1953). They view vocational development as self dev-
elopment in relation with choice, entry and progress in edu-
cational and occupational pursuit. Tiedeman, on the other
hand, has stressed that vocational development in men and
women is e€o sufficiently different that a theory is needed
for each.

For the purpose of this study, the definition of occupa-
‘tional choice as "the psychological preferences or desires
that the individual has regarding work status” (Durojaiye

1970) was applicable.

(8) Personal Characteristics and Occupational Preferences

Coleman (1969) has listed personal characteristics as
a set cf factors that influence occupational choice and pre-
ferences. Such characteristics which some trait - and - factor
theorists sometime refer to as "personality characteristics"
include attitudes, self - perception*, ., abilities, interests,
skills, intelligence desires, ambition etcy; which make up the

individual (Heim: 1970).




-?—-

It has been said that clients in career exploration groups,
consistently indicate that they consider clarifying the way
they feel about themselves of primary importance to them be-
fore they can make occupational decisions (Garfield & Nelson:
1974),

Coleman has proposed three questions the correct answers
to which he assumes can help to spotlight relevant perscnal
characteristics. These, it is felt, can enhance a meaningful
vocational planning. They are:-

(i) what does the individual want to do?

(ii) what can he do (or learn to do)?
(1iii) How do his abilities and resources limit his choices?

If given in the context of occupational prefcrences of
the individual, answers to these guestions among other things,
will respectively touch on interest, intelligence, abilities,
personality and sex.

However, in this study attention was focused on four of
such perscnal characteristics - interests, personality, in-
telligence and sex and their relationship with occupational

preferences of adolescent secondary five students in Kano



(a) Interests

As defined by Froehlich and Hoyt (1959), interests are
"a tendency to select one activity in preference to some-
thing else". Strong's (1943) concept of interests i@ much
more embracing and to some extent applicable in this study.
Interest to him can be manifested in differént ways :-
Interest can be shown as a single expression indicating what
the individual plans to do; Interests can be depicted as a
group of items which the individual prefers.

Besides having meaningful relationships to other charac-
teristics of the developing personality, interests are accepted
as a crucial factor to be considered in vocational counsellincg
and planning (Shertzer & Stone: 1971):

"eeoeso It has been found that men in

particular occupations have character-

istic sets of likes and dislikes which

differentiate them from men in other

occupations eeesse" (pe. 344),
For example, in a study of ten-age school boys, Lzvine and
Wallen (1954) found that interests were significantly related
to subsequent vocational choices. Some of the relevant studics
that have been conducted to show the place of interests in
occupational choices are treated in more detail in a subse-

quent section of this study.



(b) Personality

A broad definition of personality refers to it as the
total of all the characteristics which give a human being
his individuality and distinguishes him as a person (Heim:
1970). Shaffer and Shoben {1956) consider the personality
of an individual as his persistent tendencies to make certain
kinds and qualities of adjustments. Eysenck (1947) had
developed a theory of personality based on the assumption
that there are two primary personality dimensions:-

(i) Introversion/Extraversion dimension.
(1) Steble [/ unskeble dimension.

The introversion/extraversion dimension of personality
have been found to have some relationships with occupational
choice process. Roe (1352, 1953); Terman (1954), Super
and Crites (1962) have found such relationships between
personality and vocational development. For the purpose of
this study, the extraversion dimension of personality was
used., How this was actually done would be shown in a sub-~

sequent section of this study.,
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(c) Intelligence

In this study, the meaning given to intelligence is based
on the two definitions attributed to James Drever (1952) as:-
(a) The capacity to meet novel situations or to learn

to do so by new adaptive responses.,

(b) The ability to perform tests or tasks involving

the grasping of relationships; the degree of in-

telligence being proportional to the complexity or

abstractness or both of the relationships,
Intelligence is considered to be an influential factor
in vocational development in many ways, and a’fects entry
into many occupationse. It relates in some special way even
to the level of occupation at which an individual will have
the best chance to compete (Jersild: 1963), It is known
even from common sense argument that everybody cannot just
fit into any occupation. Special talents, and abilities
play a great role in getting people adjusted in certain
vocational fields. For example, Jersild(1963) considers
special abilities like "speed and accuracy of perception"
as helpful in clerical work; while ability to comprehend
mechanical relationships as important in skilled mechanical

work «



- 11 -

In this study the Raven's Standard Progrecsive Matrices
(RPM) was used to assess the non-verbal intelligence of the
subjects. How this was done would be explained in a subse-—

qguent chapter.

(d) Sex:

Sex differences are present in almost every aspeckt of
physical characteristics, like body - bulld and physiclea
gical functipning {/nastasi, 1958), . L
Occupations tend to provide avenues for sex différentiétion.
Studies by Bailyn {1953), Empey (1958) Meyer (1969) and
Nelson (1963) have shown that men and women appear to de-
velop differently in terms of the patterns of thelr occu-~
pational interests,

In some part of Nigeria, especially the rural areas,
for instance, some people still tend to hold the view that
certain occupations are suitable for men, while some others
should be regarded as mainly women's fields. Most women
even seem to develop a rather pervasive self concept that
tally with cultural and occupational role expectation,
According to Peters and Hansen, (1977), Nelson (1963)
and Shuval (1963) such tendency influences the sort of
cccupations they select or even determines whelther they

select a career at all.



For example, Horner's (1968) study cof forale carecr
motivation showed that young women in the study could not
agree that a competent, feminine person could have both a
successful career and marriage. This seems to imply the
notion that a woman can only pursue one, career or marriage,
successfully at any given period of time. Whether or not
sex plays any role in occupational seclection of school leavers

in Kano would be loocked at closely at a different section

of this study.



CHAPTER TWO

REVIEW OF RELATED LITERATURE

(A) Theoretical Approaches to explain the process of

Qccupational Cholice:

In recent decades, a number df vocational.psychologists
have advanced thecries of vocaticonal choice or carecr develop—
ment (Ginzberg 1951; Roe 1956, Holland 1959, Tiedeman and
O}Hara 1963, Tyler 1962 and Super 1953). There hasn}t vet
been one theory that can be considered acceptable in every res..
pect, In this sectien, three main approaches to the theory
0f vocational choice will be examined.

These include:-

(a) The Trait Approaéh.
(b) Personality Theory
(¢) Developmental Approach.
They are discussed in the paragraphs below.

(a) The Trait Approcach:

Hewer (1963) has pointed out that trait theorics share
the view that a person can be understood in terms of his trait:
O jd: requirementse. If traits and job requirements can be
isolated and measﬁred, these theorists maintain, it could
be possible to match pesle with jobs.
They stress that individuals have certaln characte-lstics

| which can be identified by psychological assegsments. @
|
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Such traits are considered more recognisable in one job
description than in another (Stewart: 1968)

Traits, according to Hewer (1963) are behaviour mani-
festations by which an individual can be understood. A person
can thercfore be described as cold, warm, loving, hostile,
Introverted extroverted and so on. When an individual posses-
ses a trait that is condidered to be compatible with the
demands of one occupation, he is then encouraged to enter
that area.

The trait approach has been severely criticised in
recent years. Some people have doubted whethcr this theory
has defined personality in all its dimensions (Jenkin & Hykken,
19575 Brayfield, 1961). Also this approach has gradually
becen somewhat discredited as a means of understanding one's
vocational choicese.

However, some vocational counsellors still use it as
a procedural method in conducting resczarches in the area of
vocational choices. They try to find the individuals} isolatec
characteristics (or traits) by testing and then discussing
jobs or fields of work which the test manuals suggest are
rclated to the discovered traits (Stewart: 1968) The present
researcher has to some degree used the procedural method of

this theorye.
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(b) Personality Theory:

Vocational theorists like Roe (1956), Helland (1959),
Porer (1953) and Bordin et al (1963}, have advanced theories
of vocational choice that tend teo fall within the framework
of the personallty approach,

(1) Roe, for example, bases her theory of vocational cholice
on Maslow's structure of personality. According to Roe (1956,
& 1966) on vocational choice lies the individual]s "hierarchy
of nceds"™ system. It is a process of "self categorisation".
Like Maslow, Roe looks at the individual as "an integrated
organised whole" and that his classification should be based
on goals or needs, whether conscious or unconcious (Carkuff

et al: 1967). She sees an occupation as a means of satisfyin,
such needs. Her needs theory is faoirly comprehensive and it
covers pepsonality, choice and vocations This theory has not,
however, given any realistic direction to vocational coun=
sclling. It has not completely analysed the basic personal
dimensions relevant to occupations (Nachmann & Segal: 1963).
It appears that Roe hasn't tried to qualify exis£ing fheories
In terms of her own. However Reoe's level = and-=group classi-
fication of occupations has remained a great contribution to

the area of vocational psychology., :
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(11) Holland (1959), 1963) has expressed the idea that
occupational choice should be viewed within the context of
“h. individual's general personality development, as the
individual eventually seces himself and the world around hime.
When he is about to choose his occupation the individual is
influenced by both his heredity and environment. Holland
describes six personality types and associates each with an
cnvironmental model which bears the same namee. The six
major classes of vocational environments and the correspond-
ing personality types are the Realistic, the Intecllectual,
the Social, the Conventicnal the Enterprising and the Artis-
tice. Accerding to him each personality types seeks out and
is attracted by environments that gives satisfaction to needs
associated with that particular personality typees

Isaacson (1967) has however criticised this theory on
the grounds that it oversimplifies the process of vocational
development. Carkuff, Alexit and Anderson (1967) express the
idea that Holland's framework does not meet the criteria of a
true "theory". It may be said that the idea of matching per-
sonality types with work environment may not be quite practi-
ceble in a developing country like Nigeria. Also, the theory
seems rather silent about other factors that can affect

vocational choice.



The theory appears rather mechanical and the personality
types are more dynamic than the thecory would mogke ong ho-
licve. However his notion that "persons with particular
personality patterns achieve in some environments Than in
others™ can prove quite a useful guide to counsellors,

(iii) Forer's (1953) theory of occupational cholice
is that it is the expression of the personality ana the
emotional needs of the Individual which often operatces un-
gonsc¢iously. The specific occupation chosen or the inability
of an individual to make preferences, is an expression of
his basic persconality organisation. Like the expression of

oﬂmrﬁﬂﬂ¢q¥interests,occupational selection 1is a perscnal processe.

It represents the sum total of the individualts unique psy-
chological development. However, as Hoppock {1967) explains
it, one should remember that it may not be always easy "for
many persons to estimate their own aptitude for activities
in which they have had little opportunity to experiment”,
For instance, if an individual is ignorant about a given
occupation, he will not have any good base to weigh his suit-
ability for that cccupation. It looks as if Forer did not
congider the availability of relevant occgupational informa-
tion crucial to the individual's occupation selection, persocnal

characterigtics notwithstanding.
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(C)  The Developmental Approach:

The Developmental Theory of occupational choice is
based on the major arguments of genetic psychologists
(Stewart 1968), Investigators like Tinzb-rg (1951),
Super (1953) and Tiedeman (12 ") heve ctressed the deve=
lopmental pattern rather than the isolated vocational
choices., They tried to identify and name the stages in
the vocational development of the individual,

(i) Ginzberg, for instance, divides the process
of vocational choice into three stages:- Fantasy,
Tentative and Realistic choice stages, During the first
stage which ends at the age of 10 years, the individual
expresses his choice in an arbitrary way. During the
tentative stage the individual weighs his capacity,
interests, values; he is in a stage of transition, and
approaches nearer to the reality stage, The third
stage is marked by career exploration, crystallisation
and specification,

(ii) In his theoretical work, Super (1953) refers
to five phases: growth, expleorstion, establishment,
maintenance and decline. Super divides the individuals
pattern of cxistence from childhood to death, Virtually,
Super equates the process of self concept development

with that of vocational development:=-
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".u.ses The Choice of an occupation is'one

of the points in 1ife at which a young

person is called upon to state rather ex=

plicitly his concept of himself, to say

definitely I am this or that type of per-

son" (Super, 1953, p. 85)
Dillon's {(1949) study gives some support to Super's cone
cepte Dillon found that the psychological protocols of
25 persons who had selected teaching as a vocation, showed
a definite relationship betweente subjects motivational
pressure and his concept of himself as a teacher (Englander:
1960)

The present researcher is quite interested in Supers
formulations. In the case of this study, however, atten-=
tion is mainly focused at some personal characteristics
which the researcher feels have some relationship with
occupational preferences of adolescent school pupils. .

An underlying idea one tends to get from Superis selfe
concept theory seems to be that self-concept formation does
remain static after the individual has selected his vocae
tions I tend to agree with Wrenn (1958) that there isn}t

one self concept, but many. Clients should therefore be seen
as changing organisms who engage in career related develop-
mental tasks, that can enable them to adapt to changing situa-
tions and not as individuals looking for a suitable place in a

stable environment (Ive7r and Morrill: 1968).
[ —
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In a developing country like Nigeria one may be forced
by circumstances to accept any job that is readily available
and not just wait to select one through which his selfecon-
ce:ut development will be much more enhanced.

The conclusions one can draw from the foregoing discussion
are that vocational choice should be considered on a multidimen-
sional basis. That as most of these theorists agree, choice
teonds to be tentative and sometimes non-specific in nature.

Also that the reasons for choice are many and varied, However,
as Steward (1968) puts it, vocational choice theories should

in addition to the foregoing, embody some considerations relatad
Lo personality, interest, aptitude, motivation, experience,
training and preference.

{(B) EMPIRICAL WORK

A number of investigationg have been conducted in
the areg of occupational and educaticnal deﬁelopment of
reople in and ocutside this country. Some factors that possi-
bly influence occupational choice have been identified in thesze
studiese A review of socme of the major studies and ithe factocrs
invegtigated will be presented in this sectione. It occcuead to
the present resarcher that studies that try to relate perscnal

characteristics with occupational choice were rather scanty.
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It is hoped that more concern would be shown iIn this area of

study because as Dewey (1918) points out, "the greatest soclal
waste which exists at present is our faillurce to Goteclt tastes,
capacity and ability and find them channels in which they can
operate with advantage to their possessors and the usefulness

to others" (p. 173,

(a) Persconality Type & Occupational Prefercncess e

Some studies have been designed to determine the accuracy
of Holland's (1966) theory. According to Holland each of his
six personality types (Realistic, Intellectual, Conventional,
Social, Enterprising and Artistic) usually looks for cccupa-
tional environment which is considtent with the needs associa~
ted with that type. Folsom's (1969) study represents one
of such attempts, Folsom's sample consisted 1003 students
of Malne University (554 males and 449 females)s He used the
college student guesticnnaires (CSQ) part I (Patergon, 1965).
These Instruments provided a pool of information about the
characteristics embodied in Holland'!s personality types as
measured in the CSQ scales, It was considered that a study
using CSQ data would be appropriate for investigating Holland’

ideas.
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The results of that stud? supported Hollandis person-—
ality formulations of the Intellectual, Comventional, Socizl,
and Realistic. Quite less support was given to the Enter-
prising and Artistic personality types. However, Folsmem (1969)
concludeps - |

M fhe‘results of the present study ine-
dicate that Holland's description of six
personality types are generally in agrece-
ment with the way students within the types
describe themselves on the seven scales of
the CsQ" (p.265).

The main aim of this investigation was to test the
validity of Holland's personality types. The subiects were
University students, more advanced in age and vocational
experience than the subjects of the present studye. These
aspects notwithstanding, the necessity of using the indivi-
dual differences found in persconality characteristics to
ailcd occupational planning tends to be embeded in Folsm}s
study, and also of interest to the present researcher.

{b) Personality and Vocaticnal Interests:

One investigation into the relationship between persona-~
lity and vocational interests is recorded in a book on Strong

Vocaticnal Interest Blank (SVIB) (Kunce & Callis: pe 34 & 35).
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o sars” - were 630 m o lo coll:ige students who had earlier taken
the strong vocational Interest Blank and Minnescta Ilultiphasic
Parsonality Inventory (MMPI)., It was discovered that although
iudividuals may have similar personality structures, they
could have quite different vecational interests. 1In the
light of these findings it was concluded that it did not
appear feasible to infer occupational choice from personality.
However, it is the belief of the present rescarcher that
the personality of an individual cannot be completely divorced
from the sort of occupation he chooses. It is also felf that
any sensible occupational planning; should, among other things,
take the personality types of the individual conc: rnec into
accounte.

(c) Self-Concept and Occupational Preferences:

Super (1963) considers the desire to find expression for
self concepts as a motivating factor in occupational choice.
Cxtensive research conducted mainly outside and some within
this country has demonstrated that pcople prefer occupations
they regard as congruent with their self conceptse
(1) Englander (1950) Blocher and Schutz (1961) and
Morrison (1962) have concluded from their studies in which
Q-sorts and adjective checklists were used to measure self
and occupational concepts, that students rated themselves more
sinilar to occupations they prefer than to those occupations they

did not like.
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(11} 1In anouhoer stusy, Oppenheimer (1966) examined the
relationship between self ~ concerts =nd occur-tionrl »ro-
ferences of 81 male Liberal Art students of Rutgers Univer-~
sitys. His results supported the theory that peoplc wlio are
dissatisfied with themsclves wlll also be dissatisficd with
occupationa that represent a translation of their self-=concepts,
Thierec was also ample evidence from his fipdings to suggest that
people with personal dissatisfaction are motivated fo find
expression for their idcal self -~ concepts rather than
their actual self - concepts in making occupational choices.

(d} Ego strength and vocational choices f

Small (1953) studied the effects of the differcnces

in ego strength on realism of vocational choicec. He was
stimulated to undertake the study by Roe's theory discussed
carlier in this chapter. Small defined realism as having
vocational goals which were compatible with personal quali-
fications. His subjeccts were adolescent boys aged between
15 and 19. These included a group of psychologically disturber
bovys and another group of better adjusted boysa

Swall found that the group of better adjusted boys made
more realistic vocational choices than the disturbed boys
did, even though both groups had sometime come for vocational

counselling.
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His study illustrated the effect of psychological
adjustment on vocational choice. Small, however, centred
his study around ego strength and the realism of
vocational choice,

Some of the studics discuisged sbove attempt to
survey the concept of the "gelf" and the corresponding
occupational preferences. They try to examine how the
tself! as an individual understands it, finds expression
in or influences his occupational preferences., These
studies further stress the need to understand some
essential aspects of the individual's psychological
make-up in arder to appreciate his occupationzl prefe-
rences,

{e) Some Motivational Factors and Occupational

vooowr oo Preferences

Variables like family, School, & Socio~economic factors
and sex have been recognised to exert some influence on occu-
pational choice {Crites, 1969; Friend and Haggard, 19,8;
Ginzberg et al, 1951; Super, 1953 & Roc, 1957} Hollingshead
(1949} for example studied 528,000 eighteen year old
adolescents in Elmtown to identify factors which influenced
their career choices. He concluded that the adolescents
ideas of desirable Jjobs or careers were miinly a reflection

of their class, family and community eXpericnces,
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(1) Family Influences:

In Nigeria, Osawe (1975) survecyed the occupational
interests of form five female students in Kano Stolec. llor
findings showed that many secondary school girls in Kano choose
carcers out of pressure from parents. That 25% of such choices
in her study even involved occupations which are traditionally
regarded as masculine.

Olayinka (1973) had earlier reached a similar
conclusion. In a study of job aspirations and educational
provisions in Lagos, he found that about 76.2% of his subjects
relied on the advice of parents and other family relations

for choice of future occupation.

(1i) School Education & Vocational Choice

A study in which the relationship between school
Education and occupaticonal choice were surveyed, was under-
taken by Durojaiye in 1970. His subjects comprised 196
students, drawn from Form I to upper VI. in International
High Schoeol, Ibadan. He found among other things, that 47.4%
of his subjects chose occupations for academic reasonse
Recasons like "it demands intellect", "Love of knowledge",
"allows for continuous education", were given by the subjects
for choosing occupationse.

His samples were 50% Nigerian and 50% non-=Nigeriane
Their high level of occupational aspirations could also
be attributed to the particularly rich environment surrounding

the International High School, Ibadane.
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fﬁ\) Sex and Occugational Ereference

I;. o noticonwlide study of students career development,
a sample of 32,000 8th, 9th and 11th grade studoents In 200
schools scattered in 33 states in America, were used.
Prediger, Roth and Noeth (1973) found that sex=role stereotypes
might have a significant influence on both exploratory occupa-
tional experiences and occupational preferencese For instance,
50% of the 11th grade girls as compared with only 7% of boys,
chose occupations falling into clerical and secretarial educa-
tional and social services and Nursing and Human care occupa=-
Lional categories.

More boys than girls obtained higher scores for the tech-
nology and trade clusters.

Also in Nigeria, Olayinka (1973) studied the job aspirations
of the youth and the educational provisions in Lagos state.
His sample included 96 boys and 77 girlse His findings indi-
cated, among othur things, that the sex of the youth influences
his/her preference for jobse. 23.3% of his female subjects and
nonc of his male subjects chose medicene. On the othecr hand,
only 3.8% female and 27.0% male subjects selected engineering.

These two studies really illustrate the role sex plays in
occupational preferences. In the present study, both the ex-
nressed and measured occupational interests of subjects would be
taken into consideration. The trends of the subjects preferenccs

are discussed later in this study.
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CHAFTLR THREE

Social Background, Educational Provision and occurational

— L — . w—

Preparation in Secondary Schools, in Kano.

Kano has for a long time been a great commercisal,
industrial, religious and educational centre in Nigeria.
1t provides quite a rich and varied social and occupational
background for youths studying in schools here. Most of the
subjects of this study are of Kano State origin. A few of
them, especially the female, who are not from Kano State,
have spent at least five years in Kano to be able to under-
stand the social and occupational features which charecterise
this environment. The main purpose of including this section
is to hignlight some of these basic social and occupational
outlook and the current educational provisions available here.

{a) Social Background:

Kano exhibits three eisential social patterns. These
include the predominantly Moslem Hausa Population living in
the city and also to a less extent, Tudun Wada, Gwagwarwa
and Fagge quarters; the community of stranger elements
comprising immigrants from the southern States of Nigeria.
This set occupies Sabon Gari and Gwagwarwa areas mainly.
The third croup comprises expatriate communities, including

Lebanese Traders and European workers.
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In this third group can alsc be fouad o guc. number of

Nl cerian Sonicr Civil Servants. These people are mainly

found in the township areas like Nassarawa, Syrian Quarters,
Compai and Fagge Quarters. What one can easily observe from
the above patterns is that it is mainly in the City that raciazl
and ethnic integroaotion is not quite possible. Such that it is
within the city that disiinctive social orders and pattern of
life, typifying the Hausa culture can still be found.

The Family:

In most of the predominantly Hausa occupied areas of
Kano, the basic family Unit is the extended type. Within
onc family unit, the father, mothers, sons and wives live
together in a large compound often divided into sections.
Day to day activities tend to centre around the home. There
is a rather rigid division of labour based on sex. The malec
members of the family engage in different sorts of work to
maintain the family. Except in very rare cases, every family
considers marriage, homekeeping and mothercraft as befitting
occupations for the girl members of the family, Right from
childhood they are taught the expected female rolese They
learn to cook, care for the younger children and care for the
house,

Families tend to specialise in some particular trades
which they would want their male children to take over even-

tually and manage.



These childven spend quate Sf::(:'}\mn. wall, Thedr fatters
and eldicrliy rolztives engaged in these trades. They observe,
Imitate and later on participate in the trades,

These family units group to form the "Unguwa" (Halmet).
The "Unguwa" is both a social and administrative division,
with a population ranging between 1,000 and 10,000 pecple.

It has a small Mosque and a small market along the main strect.

Education:

Islamic Religion was introduced in Kano about 13th Century
ADe 99% 0of the two main ethnic groups (Hausa and Fulani)
have Islamic affiliation (Paden, 1973). The Koranic school
system which followed the introduction of Islam, has been in
operation for centuries, The main feature of the Koranic
School system is the study of the Holy Korane There are
very many of such schoels in Kano. Children attend these
schools from very early ages. The older children, especially
those who stay with the Mallams away from their homes, do
engage in miner jobs like cleaning, porterage and even street
begging in order to collect some money to augment what they can
get from home. Through this system of education, they learn
to read and write in Hausa and Arabice.

Western education was introduced in Kano in about 1909,
when the then Colonial Administration opened its first school
in Kano for the whole of Northern Nigeria. It was only in

1931 that girls were introduced to western educatione.
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Parents were greatly oppcicn to The western sysiem of edwent o
which they consider rather worldly and matoerialistic in
oivientation, They equated western education with immoral
living and a type of system that might turn the hernrt of the
ehild from the Islamic doctrine. However, after the Nigerian
Independence, western education started to receive a more en-—
couraging attention in Kano. .

The Primary 5School:

Children start the primary schoel at about the age
of six., The primary schoel course lasts for seven yecars,
at the end of which, the primary graduates cbtain Primary
Seven Certificate. During the first term of the 7th vyear
algo, the pupils take the common Entrance Examination.
Those who are successful are placed in Secondary Schools
and Teacher Training Colleges in the State. Those who
cannot pags the Common Entrance Examination or do not want
to continue schooling after the primary school may look for
jobs or join in the family business.
‘ Primary School attendance in Metropelitan Kanoe is rather
low when compared with what obtains in other miajor towns in
Nigeria. Within Kano 1ltself, variations in manner of attend-
ance have been ¢bserved. The percentage of children attending
primary school in the City is put at less that 10%, while

over 90% is recorded for Sabon Garia.
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The low percentage in the city.is vk lainid Ly the larqe
numbar of children of primary scheol age still attending
the Koranic S5choolse.

Comparatively very low percentage of primary schoolsage
girls attend primary schools in the city than in Sabon -
Garl area. Most of the young girls attend Koranic schools,
some engage in petty trading. All the time most of them are
groomed for marriage, a goal towards which every scnsible
. girl is encouraged to aspire.

The Secondary School system:

Like the primary school, Secondary education has madé
a rather slow progress in Kano. This slow progress is mainly
attributed to the reluctance of the predominantly Moslem Hausa
pérents in Kano to accept Western education fully. Some of
the reasons for this apperent | - . apathy to western educce-
tion had earlier been given in this section but the whole
picture can be well appreciated if one could imaglne what
the situation will look like if Islamic education were to be
introduced in a community with a deeply commited christian
affiliation. 3o, in spite of campaigns to enlighteon parents
to see the necessity of sending their children to school, most
of them are still sceptical about the formal system of educa-
tion.

There are zbout eleven secondary schools 1n Kano Metfopo-

litan area.
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These include, two givls' Sacondaryschool, a Fedeval '
Covernment Secondary School , a Commercial College, School
0f Arapic Studics and six Sccondary Grammar Schools. If
compared with what the situation was ten years age when
stotes started functioning, one may say that much has been
done in expanding secondary education in Kano state. In
April, 1968, there were only nine secondary Grammar Schools
and a Commercial School in the whole of Kano Statee For the
purpose of this investigation only the Secondary Grammar and
the two girls Secondary schools were closely studied,

The orientation of the secondary school system in Kano,
like elsewhere in Nigeria is mainly academic. Pupils start
the Secondary School Course after the primary education and
after passing the State Common Entrance Examination. The
Secondary School Cuvviculum includes subjects like English
Language, English Literature, History, Geography, Islamic
Religious Knowledge, Arabic, Hausa, Mathematics, Physics,
Chemistry, and Biology. Some of the schools like, Kano
Government College,also include Commercial subjects in its
Curviculum

Hitherto, promotion to the next class has been automatic.
During the second term of the fifth year, students take

"MOCK" West African School Certificate Examination.



Uka;s {1974) comment that Nigerian Schccls r. =:l1l jeinn
modelled - ficr the British tradition,is equally true of
the general secondary school pattern in Kanc. As he observed,
the major emphasis is on knowledge, western cultural values,and
less stress on technical and practical skillse The main goal
of both the school authorities and the students tend to be
the West African School Certificate.

In a recently published report by the Kano State Educa=-
tional Review Committece, it is stated that even from the
last two years of primary education;

"eesee teaching is geared towards eceecsceoscen

external examination. The content of tea-

ching is restricted to material likely to

be questioned in the examination paperse.

eeseeses students at post primary institue—

tions are usually busy working'towards

particular examination based on set syllae-

buses, a process which greatly restricts the

method of teaching as well as the content"

(1978, page 18)

In effect, it seems as if this trend may continue
for sometime to come, not only in Kano State, but also

in many parts of Nigeria.
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One reads of attempts on p ;1 and pelicy stotements Co make
secondaryv education meet the needs and realities of a developing
society. Yet, the continuing design and organisation of teacher
cducation still follow the old 'academic' pattern, which is
bound to perpetuate the state of affairs one observes in our
secondary schools.

Occupational Preparation of the Secondary School Students

in Kano:

The foregoing discussion could enable one to have a
glimpse of the position of students in the secondary school
vis=a=vis occupational preparation. Not much is done in
the secondary schools to ensure subsequent occupational com-
petence of the students. In almost all the secondary schools,
Guidance Services have not yet been formally introduced.

Only onc of the secondary school visted in the course of

this study had a recognised Carcer Master. Principals of
some secondary schools try to arrange a rather skcletal voca-
tional counselling of some form mainly for the final year
students. Career conferences and symposia are organised
during which students can ask for information concerning

somg occupations. Occasionally quest speakers are invited

to discuss with students, job opportunities available in

certain sectors of the economy.
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In addition, personnel froum c.ortail. p..fessions institutions
and eskatlishr-nts, like *he police, the army, companies,
industries and so on, do visit the secondary schools to enligh-
ten students about carecr prospects in their respcccive ploac .o
of work,

Apart from these types of arrangements, a systematically
well planed programme, specifically geared to cater for and
enhance the vocational development #nd aspirations of the second-
ary school students, hasn't yet becn evolved either in Kano
state or throughout the country. As noted earlier, the main
goal of the secondary schocl students is the West African Scheol
Certificate of the General Certificate of Education(O/L). If
he can get a good one, then he hopes to get a job or get into
institution of higher learning after leaving the school,

It follows, therefore that although the students may
indicate their occupational preferences while at school, it is
only after he has left the secondary school that he actually

thinks seriously about work.

Another side of it is that due to lack of and/or poor
vecational guidance services in these schools, students some-
Limes choose subjects and aspire towards occupations not in
keecping with their actual interests. Moreover, some of the
students here aspire towards their family businesses into which

they get absorbed on completion of the secondary school course.



The Proccess o Occupational Chotce tn  Kane.

After the secondary school course a graduate who cannot
cuncinue further with higner education and who does not opt
for a family business set-up, trics to cet employcd ot the
first opportunity. The job he takes on may not bc among the
occupations towards which he indicated some prefcrence while

still at school. If he becomes dissatisfied he may think

of this first job as a stepping stone to something else more
satisfying which he hopes to get someday. Some of the scheel
leavers interviewed by the researcher indicated that they woulcd
first have a period of trying-out with their first occupations,
if they weren't satisfied, they could look for something elsc.
matter the position, they would at least want to have some-
thing to start with after leaving school. Some of them, on
the other hand, felt that they would want to continue school-
ing, but would like to work for a year or two before that.

A secondary schoel leaver may obtain his first job by
shecr chance or accident. Nigerian Newspapers often carry
advertisements of vacancies existing in certain setups. Such
advertisements usually indicate the post to be cpplied for,

academic qualifications required, experience, sometime age

limit desired and the closing datc to scnd in application.



After going through such advertisements, the school leaver
scnds in his applications to one or two (and sometimes more)
prospective employers, as directed by the zdvertisercnts. He
then waits for something to turn up. Depending on where his
applications go to, the period of waiting may not be as long
as what obtains especially in some of the states in the southern
part of Nigeria. Companies and &ndustries which exist in
abundance in Kano, tend to be faster in such casese

He is later called to attend a pre-employment interview.
In most cases he gets employed by any establishment that is
the first to offer him appointment. Wwhat he finally gets may
not be a job he really likes, but he may have to accept by
force of circumstancee.

Alsc, a school leaver here tries to get a2 job through
the Labour Office. In Kano, like in most other urban centres
in Nigeria, the Labour Office operates as a public occupa-
tional placement agency. At the Labour Office, the applicant
gets registered by completing a form in which he states his
first and second choice of occupation, age, educational quali-
fications, previous expericnces, state of origin and so forth.
He 1s later given a date on which to report back at the Office
to renew his registration, if by that date, he hasn}t got any

offer of employmente.
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In Kano, the Labour Office tends to serve secondary school
drop=outs and primary school leavers much more than the
secondary school leaver, who can get much more readily
employed without reaching the Labour Office. What one may
conclude from the discussion above is that the secondary
school leaver in Kano, and infact many job seekers of that
level in Nigeria, have negligible chances of making realistic
choices of occupation. One may however wish to state here
that a more meaningful approach to the whole process of
occupational preparation and choice, at the secondary school
level, must have to be sought for. The appreoach envisaged
should make the secondary school students much more aware
of what obtains in the world of work. Their final occupa-
tional plecement should at least take into account, their

interests and vocational inclinations.
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CHAPTER FOUR

RESEARCH PROCEDURE

The desire to study the relationship between some personal
characteristics of the secondary school students who were
about to complete secondary education, and their occupa=-
tional preferences formed the background of this investi-
gations For the past twenty - five years, many studies as
to occupational and educational aspirations have been under-
taken, both in and outside Nigeria, (Slocum, 1966; Roe, 1956;
Dyrojaiye, 1970; Okeke, 1973, Olayinka, 1973). Several
theories have also been formulated relating certain char-
actcristics of the individual to his eventual occupational
choice. « g B ueg R S

It has been discussed in the freceding chapters that
even if restrictions on freedom to choose occupations exist,
the personal characteristics of the individual influence
his occupational choice in one or the other waye. If his
broad personal characteristics are studied, it may be possi-
ble, at least, to identify occupational areas, into which
the individuals' occupational aspirations may be much more

usefully channelled.
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In vicw of the employment outlock in many parts of the
country, it is obvious that many secondary school leavers may
not find it easy to pursue careers in the occupations of
their first preference. 1t would therefore be valueble to
point out comparably similar occupational groups to them
vig—a=vis their personal characteristics. As the problem
appears rather complex, certain assumptions and limitations
are necessary in the design of this study.

Bordin (1943) proposed that the way an individual
responds to an interest inventory indicates, to a large
cxtent, how he considers himself in terms of occupational
stereotypess The preliminary phase of a study undertaken
by Blocher and Scutz (1961) lends support to Bordin's position.
Douglas Whitney (1969) has, on the other hand, expressed the
view that the individual's expressed vocational choice predicts
nis future employment as interest inventories doe.

The first hypothesis was thereforec formulated to test
the compatibility of expressed and measured occupational
preferences.

Hypothesis I

There is a significant relationship between the expresscd
occupational interests of the subjects. and their occupational

preferences as measured by the Rothwell - Miller Interest Blank.
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Nelson (1963) and Meyer (1969) emphasised the point that
cl.e patturns of occupctional interests differently develop
in men and women. 1In empirical studies, (Traxler and MeGall
1941, Triggs, 1943), it was found that women show greater
interest in literary, Musical, artistié:&yg?e can therefore
expect similar sex differences in the occupational preferences

of Nigerian boys and girls studying in secondary schools,.

Hypothesis II:

There are sex differences in occupational preferences of
Nigerian secondary school leavers,

Some studies have attempted to establish a relationship
between occupational intcrests and personality characteris-
ties, (Callis and West, 1964). Kunce and Callis (1969)
concluded after an extensive study that it is possible to
make tentative inferences about global personality characteris-
tics from vocational interest scores. Also, Eysenck and
Cookson (1969) found that introverts tend to aspire towards
Scientific achievements, extraverts towards linguistic
attainment.

If the findings of Eysenck and Cookson (1969) have a
validity in the Nigerian context, it can be expected that
Nigerian introvert school leavers would indicate diffecrent
occupational preferences from those of extravertss The follow-

ing hypothesis was therefore formulated.



Hypothesis III:

Less extravert subjoects prefer Scientific occupations

while more extravert subjects prefer Persuasive occupations,

Hopson and Hayes (1968) have proposed that intelligence
differentiztes groups of jobs and that a certain minimum for
Lhe job may be a factor of success, especially in intellectual
work, and those that require intensive training. It follows
therefore that some occupational areas make more intellectual
demands on the individual than others. Furthermore, the
lay man at times associate scientific occupations with high
intelligence and persuasive occupations with low intelligence.
Tihie fourth hypothesis attempted to find cut the validity or
otherwise of such assumptions.

Hypothesis IV:

Subjects who select scientific occupations are more

intelligent than subjects who select persuasive occupations.

Population and Subjects.

The population for this study was made up of boys and
girls who were studying in Form Five of secondary schools
in Kano. From a total of ten schools, six werc ran-

domly chosen for this investigation.
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From the population of pupils in Form Five, 14O pupils
(80 boys and 60 girls) were randomly selccted as vhown
in Table I, Their ages ranged betwecen fiftecn and

twenty-two years, with a mecun age of 18,5 yerre,

T

TADLLI 1
. E————

Schools and Subjects Covered

T o R 5
Gov't College, Kano GCK Boys 30
Gov't Sec, Sch,, Gwale GSSG Boys 20
Bagauda Gov't S, S. Kano | BGSS Boys 15
Ahmadiya Sc. Sch,, Kano | ASSK Boys 15
Gov't Girls Coll,, Dalla | GGCD Girls 30
St. Louis Sec. Sch., Kandg SLSS Girls 30

Instruments:

The following instruments were used for this enquiry:
the Rothwell - Miller Interest Blank (1968 edition) RMIB;
the Eysenck Peruonality Inventory, (EPI); the Raven's
Standard Progressive Matrices (RPM), 7The above instru-
ments were used to take the measures of intorest,

extraversion dimension of personality and non-verbal

intelligence of the subjects,



The I~ thwcll - Miller Interest Blank (1968)

The Rothwell - Miller Interest Blanks (1968) for malc
and female occuaptional categories were used., This instrument
consists of twelve stereotyped categories of cccupations
designated Outdeor, Mechanical, Computational, Musical, Sccial
service, Clerical, Practical and Medical. These twelve cate-
ccries are conslidered reasonable enough to cater for a wide
arca of occuaptional interests. The occupational resprcoentativ
ol cach group has been assembled in nine blockse. Each block
contains twelve different occuapticons, with cne occupation
representing each of the twelve occupational categerieses 1In
cach block, the twelve cccupaticnal categories are represented
by twelve occupational titles. The arrangement is such that
cacli job in the block advances one positon in the next block.
for instance, the occupation in the first block (A) falls
tinder the category of outdoory in the next block the occupation
under outdoor is placed in the second position. According te
Rothwell and Miller (1968) such an arrangement "makes it unlikel
that the interest score will reflect a tendency to favour any

particular position in each block" (P.4).



Most of the occupational categorlies given in mRetimcC.l =
MtlLer Intevest 2 nkx cerrespond with cccupational categories
avallable in Nigeria. (For further details cof the blanlc,
see Appendix la & 1lb.).

(ii) The Eyscnck Personality Inventory (EPI)

The Eysenck Personality Inventory is said to have been
constructed cn the basis of Eysenck's theory of personality
(Fantino & Reynolds, 1975). EPI form A was used for this
study., This contains 57 questions which are in yes/No form,
Most of the questions are of highly intimate nature that
touch on the subject's activities,; views about himslef, his
relations with other individuals and groups.

Though I'PI was designed according to Eysenck's perscnalitv
theory, it has been validated experimentally. Many investi=-
gators have used this inventory to measure the extraversicn/

introversion personality dimension (Lovegrove, 1975; kline e )

(iii) The Raven's Progressive Matrices (RPM)

In the Raven's Progressive Matrices, problems are
presented in a carefully devised way, and the subject's
competence is compared with the competence displayed by others
in the samc task, presented in the same way (Rodger, 1939),
The test contains sixty problems divided into five sets of

twelve.
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The f;rst problem in ecch set is fairly straight forward.
Problems which folleow are progressively mecre cifficult. ovar
subject taking this test is cofronted with the same series of
problems and in the same order. He is encouraged to work on
his own without interruption from the beginning to the end
of the scale. The total score obtained by the subject is
taken as an index of his intellectural capacity.

Accordincg to Raven (1938), "the standard Progressive
latrices is a test of a person's capacity at the time of the
test to apprehend meaningless figures presented for his obscre—
7ation, see the relations between them, concéive the nature
of the figures and by so doing, develop a systematic method
of reasoning® (P.l).

The RPM has been used in Nigeria for the purpose of
measurinc non -~ verbal intelligence of subjects, with satis-
factory results (McCarthy, 1974}

(iv) The Questionnaire

A questionnaire was also constructed so that some other
relevant expressed information could be obtained. Through
this means, it was possible to elicit the subjects' expresser
cccupational preferences which were used for comparison with

their measured preferences.



Whitney, (1969) has expressed the view that an individual's
expressed occupaticnal choice incicates both his interest and
results rfrom a complex interaction of background and personal
characteristics. He has even gone further to suggest that an
individual's expressed occupational choice, that is,

“eeesee What he says he plans or would like to

do - can be used for the same purpose as an

alternative to inventories" (P.283).
Besides,; it was possible to determine the extent to which
expressed occupational preferences were realistic in terms
of major subjects coffered and the level of achievements,in
those subjects, (For further details about the questiocnnaire
refer to Appendix IV,)

(v) Administration of Instruments:

A letter of introduction from the Dean, Faculty of
Education, Bayero University Kano, was first given to each
of the principals of the secondary schools covered in this
study. Dates, on which the researcher was to visit each
school were arranged with each principal. Two days were fi:.o

for each school, but not consecutively.



On the first day in each school, the main purpose of
the investigation was briefly explained to the sbujects.
After that they were given the questionraire and liicr, thc
Raven's Prooressive Matrices to complete. A brief explanation
on how the guestionnaire was to be completed was given.

The subjects were seated in cone of the classroems and
were asked to complete the questionnaire truthfully. They
were to refcr any aspect of the questionnaire they did not
understand for further explanation where neces:ary. The
questionnaire vere collected after the subjects had completed
them,

After this, on the same day, the RPM were distributed tc
each of then. They were shown how they were to record tholr
answers on the answer sheets which were also given to them.
They were aslied to work fast through the exercises. The
subjects finished the task between twenty-five andlforty-fiv:
minutes, with an average time of 37 minutes.

Cn tlie sccona day in each schoel, the same subjects were
asked to complete the Rothwell - Miller Interest Blank. HMalc
subjects completed the Blanks containing male occupations,
while female subjects completed the blanks with female

occupaticns,



The instructions on the Blanks were read and explaincue Jiny
ere ccdviscd to refer to the glossary for the explanation of
the less familiar jobs. Still, any job not considered
familiar in the Nigerian context and which are not listed in
the glossary, was further explained to enssure a meaningful
exercise., They were asked to complete the Plank independently.,
After they had finished with the interest blanks, a copy of
the Eysenck's Pcrsonality Inventory (EPI) was given to each
subject teo complete, The instructions on the EPI were recad
and explained to them by the reseacher. They were asked tc
work cquickly through the inventory as a record of their first
impressions was important for the study. Any subject who

experienced any difficulty in the course of completing the

inventory was to raise his/her hand, further,help if necegsary.
Completed copies of the inventory were handed’' in at the end of
the exercise, after the subjects had checked for mistakes anc
omissions.

(vi) Scoring Procedures:

(a) The Rothwell - Miller Interest Blank (1968). The

Rothwell = liiller Method of scoring was used. The ranks from
the blocks were transfered to the tabulated section at the end

of the blanke.
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The rows were then totalled. The lowest tcetal indlcatés an
Qccupatiunal category In which the individual concerned shows
a high preference. The totals were further ranked lst, 2nd,
3rd and so on, lst corresponding with the lowest total and
twelfth corresponding with the highest total, recorded for the
the same individual. (See Appendix 1A & 1Bj; . for further
details).

(b} The Eysenck Personality Inventory.

The scoring key of Eysenck and Eysenck (1964} wag
used., The number of items each subject answered in the
direction of extraversion were recorded. Extraversion scores
ranged between C and 24, (see Appendix ii for other detalls).

(c) The Raven's Progressive Matrices.

The subjects responses to the RPM were scored zccoris-
ing to the scoring procedure given in the mannual of the
RPM (Raven, 1956). A correct answer scores one numerical unit
and scores on the RPM range between O and 60. (See Appendix

iii for the scoring key).
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CHAPTER FIVE

RUSULTS AND_DISCUSSICN Of RESULTS

- — e S e B ——— -

Hypothesis_1

In order to determine the rel.tionsiiip between the subjects’

}wst expressed Occupational interests and{mw mecsured OCCUpat—=
ional preferences, frequencies under ‘"Corresponderce" ard '“no

correspondence" were compared for the total sample as well as

for groups of males and females (N = 140; Male = 80, Fem:le = -

by applying the Sign Test separately., Some details are giver
in Table 2, but full details are shown in Appendix v,
Table 2.

Frequencies of e«pr ssed and measured occupational
preferences of 140 subjects with the values of z.

S - - - o - —

:
Group N , Correspond=- Ne Corresponde- Z Sig. I

ence {+) ence (=)
SN, R o NS (SO S—

Total | |
| Sample 1&01*“'_ﬁﬂ‘ i ““.§9 L 3,296 NS ¢
| Male { 801 .32 1 48 _ . . {1.90 NS

Female | 60 19 L1 2.97 | ns

Table 2 clearly shows that there is no significant relation=-
ship between the expressed and messured occupational pre-

ferences,

N
hl/
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Hypothesis IT

In order to ascertain sex differences, the frequencies
under each occupational catezory for boys were compared with
those of the girls, by computing the vslue of Z,

Table 3

Frequencies and percentapges of mtle and female
occupational choice,

Category of | _Boys (N=80) _ {Girls (N=60) | Z
_occupation | g | % | £ | % | |
| _Outdoor | 2 | 2.50 0 o__J1.232
Mechanical 2_1.2.50 1.0 c__.11.232 |
Computational 11 113,75 1 1,67 | 2,53
Scientific 19 23.75 .9 15.0 1.28
Persuasive _j}h_‘*jjhjﬂl‘_1jj;__m_jgbﬁk*_hjlhEZéJ
Aesthetic 2 2.50 { 3 5.0 0, 7689
Literary 11 _“;Eliﬁi¢hi 6 10,0 0,672 1

| usien) 3 | 375 2 3.33 0,132 ¢
Social service 3 | 3,75 | 8 13.33 2&9§}i
Clerical 5 | 6,25 | 1 ! 1.67 |1.323!
Practical 0 0 ; 0 0 - é

L Medical 8 (10,0 118 ‘__4393_0____1_3_._913_4

*P ¢.05

# #P ¢ ,01
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lue values of Z, as shown in Table 3, showed th.t sex
differences exist in Computsctional, Social Service and Medical
occupations, Boys tended to be mor - interested in Computational
catetory, whereas girls tended to be more concerned with Social

Service and medical categories of occupation§,

Hypothesis 111

On the basis of treir scores on the Fysenck Ferson:lity
Inventory (7I'I), the subjects were classified under two groups,
less extravert(N = 81; their scor-~s ranged from 1 to 12, with
X = 9,16): and mor~ extravert (N = 53; their scor~s ranged
from 13 to 24, with X = 1),18). The frequencies of their
choices of Scientific and Persuasive occupations are given in
Tahle }} below;

Table )
Scientific and Persuasive Occunational Preferences

of more and less extravert subjects,

_Group Total | Sci:ntific | Persuasive }?: df=1
GELTEC 1 T T S S T SR
More extravert { 53 { 25 26 . 1..0.243 |
Totel . 4134 {1 _ 68 66 |

In order to know if & sirnificant difference exist
between the lcss and more extravert subjects in their choices

of Scientific and Persuasive occupations, the frequencies under
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less extravert and more extravert _roups were analysed by
applying the C(hi- square Test. The results obLtained are
gsumiarised in Table 4. From the results, it c.n be concluded
that no significant difference exists in the choice of Scienti-
fic and Persuasive occupati ns by the less extrivert and more
extravert subjects,

The hypothesis that there is a significant difference
between lrss and more extr: vert subjects as to their scientific
and persuasive occupational clioices was therefore rejected,
Hypothesis IV

To see if any significant difference exists between the
intelligence level of tre suljects who select Scientific and
those who select Fersuusive occu,.ations s first preference,
their scores on the Raven's Progressive ilzstrices (Ri.) were
computed for boys and girls together (N = 5)) and thren
separately for the boys (N = 33) and girls (N = 21). A t = test
was used to compere tre mean RI'M scores, The results are shown

in Table 5,
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Table 5

Comparision of mean RP!" scores of subjecls who choose
Scientific occup.tions with those who choose Persuasive

occupations as First Preference,

N R S . S A 8 R T e PRGOS SIS oo -
- _gGrovp o l..n] X_y.sD_ | t
Boys & Girls Scientific 1 26 142,74 | 10,15 1:126
-
oo Persuasive | 26 139.46 | _7.22 ) ..
Boys .Slg.j;e.n.t.i.t.j:.g__ N - ....J..g. 4 J"LQ‘.&!‘L.._. __.lj_‘iﬁ'_... 0.051
Persuasive | _ALhil1 ) 5,951 .
Girls ﬁcm%__._.. .h...g. 5 .lks_-}.l R -5.'.3.5.1. 2-3’-&9*
o Persuasive | 12]|37.67 | 8.,09{ . __

¥significant at ,05 level
A close examination of the date in Table 5 revealed no
significant differences between the mean RFI' scores of boys
w0 showed interest in scientific occu aitions and that of those
who were found to be interestced in Persuasive occupations,
A signific nt difference however =xisted between thr mean RI’M

scores of girls under the two occup-:tional cuiegories.
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DISCUSSION OF THE RESULTS.

Expressed and mrasured occupationsl preferences.

The findings of t.is study revealed a lack of significant
correspondence between the subjects expressed occupational
interests and their occupationcl preferences as assessed by
the interest blank, These findings were not in line with
Whitney's (1969) results which indic.ted thazt in general, a
person's expressed vocational choice predicts his future
employmrnt about as well as inventoried interests. In the
light of the pr-s-nt findin s it would b- equally unsafe to
accept Whitney's conclusion that the individual's expressed
choice could be used as an alternative {0 irventorisd irtercsts,
here in Nigeria,

This lack of correspondence between the ~xpressed and
measured occupational preferences may largely be attributed
to the subjeoct's poor knowledrz of ihe world of work and the
inadequate provision for occupational preparation in most
secondary schools used in this study. Noeth, Roth and
Prediger (1975) had earlier reached a similar conclusion.

It seems that many secondary sciool pupils choose careers

with a limited knowled e of the world of work, There are a
number of otler variables which in oue or the oth~ r way in-
fluence the expressed occupationcl cih.oices of young Nierian
secondary school leavers, These include wishes of parents and

other relations, salary and prestige attached to the occupatiors,
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Sex Litferences and Occupational Preference.

The findings of this investgation as to sex differecc = in
occupational pr-ferences showed some patterns of occupational
preferences: girls indicated disliking for outdoor, practical
and mechanical occupational categories, None of ithe female
subjects chose these occupational citegories; the occupations
they mostly prefered fell under "Medical', "Persuasive',
“Social Service'" and “Scientific! categories., It was quite
interesting to n te that o'ly a very small percentage of the
female subjec’ s selected clerical occupations as fi.st choice,
This is an occupational area that is traditionally considered
suitsble for girls who enter the world of work after secondary
education, A greater number of the male subjrcts selected
clerical work as their first choice,

The definite reason for this kind of unexpected opposite
trend is not vet known. One can attribute it to cultural
expectations prevailing in the Nor hern Sta:es of Nigeria,
Muslem girls are not generally expected to work in offices;
their respectable place is in the home where they are expected
to manage household affairs, If a similar study is carried out
in the Southern port of Nigeria, results may be of different
character.

Agong the male subjects, tlie occu ational categories mostl:
pr-fered were "“Scientific', "Persuasive", "Computational" and

‘iLiterary”, On'y 10% of the males selected "Medical® as first

N



P Lerence, #Also, they aid not snow much liking for YPractical”
occupations either, None of the m:"¢ subjects selacted it an
his first preference,

Also, contrary to one's expectations, a very small per-
c~ntage of the mal s selected "Mechanical® and Youtdoor"
occupations as_ their first prefererce, This apparent lack of
interest in "Mechanicel” occunations may, in part, be attributed
to most male subjects' apathy to mathematics whicn most of the
schools covered tended to be perfor.iing rather poorly in both
“llock" and the West African School Certificate Examinations,

The findings are in line with those of & recent study
(Magsud, 1978) carried out in Kano. Meqsud's small gcale
study also revealed disliking of secondary school leavers
in Kano for occupations comimg under mechanic-1l and outdoor
catezories. MaqQzud eiphasised t' at these findings are very
alarming because Nigeria alresady lacks technical manpower and
largely depends on cxpatriates' service. Ile suggested
curriculum r-forms in order to develop the intercsts of sccon-
dsry school pupils in mechanical and farming - type activitios,

Personality and Occupational Preference.

It would be recalled thet only the dimension of extraversio
was considered in this study. The assumption was thct less
extravert su! Jects prefer scientific occupations than more
extravert subjects do and that more extravert subj-cts prefer

persu2sive occupations t! .n the less extravert subjects,
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Ljsenck aud Cookson (1969) had found that introverts aspire

towards scientific occupations and extraverts towards
linguistic achicvements, The results of this enquiry did

not substantiate the findings pr scented by Eysenck and Cookson,

The frequencies of choices of the Scientitic and Persuasive

occuvations made by less and mors extravert subjects did not

differ significantly.

The responses of the sivbjects of this study to the
Rothwell & Miller Inte: est Blank greatly depended on the
concentual framework they have formed about various occupation:
in the Nigerian world of work, Nigerian youngsters in this
study are not yet fully awar~ of the nature of occupations under
the scientific category because Nigeria is not an industrisal
country and not many people rrally follow scientific occupation:c.
Eysenck's hypotliesis that introverts tend to prefer scientific
occupations more than extraverts cén really be tested by
administ~ring the EPI to people w0 are already in the
occupations coming under scientific and Persuasive categories
and comparing their scores on the E « scale,

Intelligence and Occuvaticnal Prefcrence.,

It was predicted th2t the mean RFV scores of the subjects
who chose scientific occunmations would significantly differ
from that of tho e who selected persuasive ones. The variable

of intelligence was not found to be rel:ted to scientific and
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persuasive occupational choices of boys whereas the mean RPM
score of girls who chose scientific occupations was found
cigrificantly higher than that of those girils who selected
persuasive occupations,

It should be pointed out, however, that far fewer
number of girls than boys selected scirntific occupations
as first preference, while almost the same number of boys
and girls (14 and 12 respectively) selected Persuasive occupa-
tions as first preference,

In this connection, it may be said that in addition to
the consideration of sex in selecting occupations that belong
to the scientific category, it seems to the researcher that
girls tended to have exercised a lot more caution than boys
in ther selections. For instance, they tended to avoid such
Jjobs in this category thet would require too much physical

exertion or make much intellectual demunds,



CHAPTER SIX

SUMMARY AND CONCLUS IONS

Several occupational psychelegists within and outside
this country have drawn the attention of researchers to the
impact of personal characteristics, such as interest, persona-
lity types, intelligence and sex, on occupational pu;suits.
Some conflicting findings have resulted from mcst of these
studies. This researcher was thercfore inspired to collect
empirical data and specifically examine the relationship
between interest, personality type (Introversion/extraver-
sion) intelligence, sex and occupational preferences of
secondary school leavers in Kano City.

The measuring Instruments used in the study were the
Rothwell - Miller Interest Blankj; the Eysenck Personality
Inventory (Form A) and the Raven's Standard Progressive
Matrices. These were used to measure the variables of occu~
pational 1.terests, personality type (iatroversion/extraver-
sion) and the intelligence levels of the subjects respecti-
velys A questionnaire was also used to find, among other
things, the expressed occupational interests of the subjects.

From the findings of this study, the disparity between
the expressed and measured occupational interests of the

subjects was seene.
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The vesults o' “aired in this respect failed to substantiate
Whitney}s idea that expressed occupational interests cculd

be used in place of inventoried interest to predict a person}s
future occupation.

It was found that the subjects of this study virtually
ignored the practical category of occupations in their selec-
tions. This tendency appears tc have stemmed from the over
emphasis on academic activities in Nigerian Secondary schools,.
These tendencies are rcally alarminge. It is suggested that
the sccondary school curriculum and the examining bodies should
stress both the academic subjects and training in practical
skills like carpentrv, bricklaying, painting, cookery, leather-
works etc. Adequate provisions should be made to facilitate
the teaching of these practical skills in the secondary schools.
This should be done in such a way that each student learns at
lcast one practical subject in addition to the academic subjects
he intends to offer in the West African School Certificate
Examinations.

The choices by the less and more extravert subjects of
Scientific and Persuasive categories of occupation did not
differ significantly. The results obtained in this respect
made the researcher accept the conclusions reached by Kunce
and Callis that it does not appear feasible to base occupa-

tional choice on personality typey per se,
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Guidance practitioners should therefore take other
relevant variables into consideration before indicating
which occupational areas could be suitable for their
clients,

Contrary to our belief that more intelligent people
tend to engage themselves in Scientific occupations, the
data of this study indicated no significant relationship
between the level of intelligence and occupational choice,
These result led us to believe that secondary school
leavers do not take occupational choices in view of their
intellectual capacities, but that they tend to choose
occupations on their prestige values and their own know-
ledge of stereotypes.

As to sex differences in occupational choices, the
female subjects of this study tended to choose more
frequently occupations falliag under the Medical, Per-
suasive, Scientific and Social Service categories, Whereas
their male counter parts tended to choose more frequently
the occupations associated with the following categories
Scientific, Persuasive Computational and Literary. These
sex differences were greatly attributed to cultural

expectations prevailing in Northern Nigeria.
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Occupational choice is a complicated process.
Guidance practitioners shoulcd try to zet as much
information as they can wien oy e caamgelliing
clients on occupational srgas they cvi choose from,
They should bear in mind thet cultural expectations
play a vital role in their occupational persuits,.
Finally it is stressed that the secondary school
curriculum should be broad enough to cater for both

theoretical and practical activities.
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(Block letters)
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GLOSSARY OF MALE OCCUPAT IONS:

Below are descriptions of some of the occupations you
may not knowe.

AUDITOR: Checks and inspects the financial statements
and records of firms.

BIOLOGIST: Makes a scientific study of animals and plants.

COST ACCOUNTANT: Works out the profit and loss on each
department of a business and the cost of each
operation.

EDUCATIONAL PSYCHOLOGIST: 1Is concerned with how and why
people in various ways and assisting them with
problems, particularly educational ones.

GEOLOGIST: Carries out scientific study of rocks, soils,
minerals in remote places.

METEOROLOGIST: Scientifically studies weather and climatic
conditions, make weather forecastse

SOCIAL WORKER: Helps people who have a variety of problems by

giving advice and information on how to obtain assistance.




STATISTICIAN: Analyses and interprets facts and informa-
tion given in terms of figures -~ is essen-
tielly a mathematician,

X-RAY THERAPIST (RADIOGRAPHER): Treats ill health by
means of X-Rays.

prepared by J. W. Rothwell, B.A. Revised by K.M. Miller,

PheD. Reproduced by permission of the Australian Coune.

cil for Educational Resecarch.

INSTRUCTIONS: You will find below nine lists of

different kinds of occupations in groups of twelve. It

is possible that you will like only some of them, but we
want you to number the jobs in each group from 1 to 12

in your order of preference. Disregard questions of
salary or whether you think you could succeed in these
occupations, but rank them only according to how you would
like that kind of work. Place the figure 1 next to your
first preference and so on down to 12, for the occupat-
ion you would least like in that group. Work quickly as

your first impressions are desired.






