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I n Secondary School s, many subjects are taught.
The subjects offered in many schools range up to fourteen
or nore. But students are required to pass at | east
Si X subjects to obtain the west Mrican 3chool Certificate.
However, each student is allowed to choose a nmaxi num of
ei cht subjects; but those offering additional Mathenatics
are allowed to offor up to nine Subjects.
Sonetimes sone s-tudonta of for a mninum of six subjects,
when one | ooks into the subjects offered in a single school
by various students one finds wde difference. intheir
choi ces. This fact becones nore pronounced when one
takes account of the variety of subjecta offered by
students from different schools. This creates a problem
situation whereby an interested educator is forced to
inquire for the reasons why students nmake the choices
of subjects they offer.
The objectives of this investigation were therefore:

(1) To find out the popularity 3tatus of each subject
offered in Secondary /school s.

(2) To find out the reasons why students tend to
| i ke or dislike individual subjects offered in School .

(3) To suggest neasures that could be taken to

inprove the interests of students towards school subjects.



Specifically this study was neant to answer the foll ow ng

qguesti ons:

(1) What subject or subjects are nost |iked by the students?

(2) Wiat subject or subjects are nost disliked by
the students?

(3) Wiat are the factors which influence students*
interests in making the choi ces of subjects they offer?

To make this study nore neani ngful, the follow ng
assunptions were nade:

(1) That secondary School students while in school
think of what professions they woul d pursue on conpleting
the secondary education. The profession or career a
student chooses will invariably affect his interest in
maki ng choi ces of subjects to offer in the West African

School Certificate Exam nati ons.

(2) Educationists contend that any subject could
be taught at any level in a way that could be neani ngful

to the learner and therefore interestingto him |If a

teacher |acks good nethods of teaching he is likely to
kill the interests of the students because he woul d not be
capabl e of challenging themand thus arousing their
interests. The researcher, thus, assuned that teachers
net hod of teaching plays a great role in the choice of
subjects that students offer in the West African School

Certificate Exam nati ons.



(3) Positive reinforoement enhances interest in
any hurman endeavour. Wen a student constantly scores
hi gh narks in certain subjects, he feels a sense of
honour, reward and security. The reverse would be the
case where a student constantly scores |ow nmarks in
certain subjects. It is therefore likely that marks
st udent s obt ai ni nvari ous subj ect s m ght af f ect t hei r choi ces of
subjects to offer in the West African School Certificate

Exam nat i ons.

(4) Oten people dislike any task when they find
it difficult to tackle and | ook for easier ones. It
is likely that students, |ike nost human bei ngs, m ght
behave in the sane way in nmaki ng choces of subjects to
offer in the Wst African School Certificate Exam nations.
As a guide to this investigation, the hypotheses
bel ow stated in null formwere advanced to test the
rel ati onshi ps of the variabl es under study.
(1) No relationship exists between the vocati onal
val ue of subjects and students® interest in school subjects.
(2) No relationship exists between teachers!
met hod of presentation or teaching and students! interest
i n school subjects,
(3) No relationship exists between marks obtai ned

in school subjects and students® interest in school

subj ect s.



(4) No relationship exists between the difficulty
of subjects and students* interest in School subjects.
The idea here was to see the degree to which the
| ndependent vari abl es, the vocational val ue of subjects,
teachers' nmethod of presentation, nmarks obtained in
school subjects and the difficulty of subjects affect
t he dependent variable - students' interest in

school subj ects.

After analysing the data and testing the hypot heses,
it was found that English | anguage, Bi ble know edge and
Bi ol ogy were the nost popul ar subjects anmong boys and
girls. The nost disliked subjects were French, Igbo
and Geography, H story also was not popul ar anong the
st udents.

It was also found that the vocational value of a
subj ect was the strongest factor that affectr students'
choico of subjects to offer in the West African Schoo
Certificate Examnations. This was followed by the
difficulty of a subject. This factor was al nost as strong
as the first. Lastly marks obtained in school subject
was anot her factor that affects students! choice of
subjects to offer. Statistically no relationship was

found to exist between teachers® nethod of presentation or



teachi ng and students® interest in school subjects and
hence "he choice of stibjects they offer in the Wst
African Hchool Certificate Exam nations.

Wien the responses of boys and girls were treated
separately the findings took another di nension.

For boys only, the vocational value and the difficulty
of a subject were the only factors that were found to
affect their choice of subjects to offer in the Wst
African Examnations and these factors were really

very strong anong them

For the girls only the forenost reason for |iking

& Subj ect was whether they received high marks init, or

whether it is easy and interesting (Table XI, P. 55.).
QG her reasons for |iking a subject were the vocati onal
val ue of a subject and teachers' nethod of presentation
or teaching. For the girls the vocational value of a
subj ect was not as strong a factor in the choice of

subjects they nake as it was for the boys.



In the light of the above findings the follow ng

recommendat i ons are nade:

(i) Sone considerations mght be given to the
possibility of core curriculumbased on English | anguage,
Bi bl e knowl edge (or religious know edge) and Bi ol ogy.
Fromthe point of view of National econony as well as
children's interest, rather nore enphasis should be placed
on Biology. The interests of children in biological life
around themshould be exploited to the full fromas early
an age as possible. Furthernore, this natural interest
in Biology can be used as a foundati on work in | anguage.
If every biology teacher can al so | ook upon hinself as a
teacher of English and if every teacher of English can

acqui re some | ocal biological know edge, which he can

utilize in his English | essons, then sonethi ng whoul d

be gained fromthe point of view of making the Secondary
School course nore neaningful than it is at the present.
(2) Mich of what is taught in Hstory and Geography
should be oriented towards the students® inmrediate
environnment. This is where it becones necessary to
enphasi ze the introduction of Social studies into N geria

School |"starting fromthe primary school |evel.



(3) The popularity of Biology due to its immediate
functional application to life around the -'tudents nakes
a good argunent for integrated Science incorporating Physics
findChemstry.

(4) If we are coomtted to the principle of child
centred education, surely teachers should take account in
their nmethods of presentation, and the comments nade by the
students thenselves. Individualized instruction is very
inportant to enhance the interests of students towards
school subjects. Teachers should set tasks that are within
the ability of the children to tackle.

(5) «Quidance services should be established in our
Secondary School s.

(6) Igbo and other N gerian | anguages shoul d be

introduced into the N gerian Universities and studied up
to decree level in order to turn out qualified teachers in
our active | anguages.

(7) Teachers should show interest in the subjects
they teach and the welfare of their students.

(8) Teacher - student planning should be adopted as

much as possi bl e.



CHAPTER I
THE PROBLEM

Frntyoduction
The Secondary School years which coincide with the

ndolescent period, are a time of extraordinary growth and
development in the life of the youngeter, The youngster
increases tremenduocusly in size and weight.

Such dynamically expanding and chansing

organism woﬁld be expected to have strong

and changing wants and desires’
Ps—chologists stress the extent and variety of
individual differences between youngsters of a given
o.ge, in physique and abilities and also in the rate of
growth. Analogous differences might be expected in the
variety of interests and at the time at which they appear.
Various conditions and circumstances of life have been
found to have importeant relationships with abilities,
physique and also to affect them; presumably, this might

be even more true of interests.
k: }

Sidney L. Pressey et al., Psycholo in Bducation.
New York: Harper and Row Publighers, 16;5, D. 80.
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A teacherls success often depends primarily on the
extent to wﬁiohshe can make what her pupils are expected
to do in School appeal to their interests which are
changing, diverse and variously influenced., It is 11ke.1;9-
thet some schools have not recognized their potentialities
in the development of interests.

Most educators today seem convinced that students
usually learn more efficiently when they like their
clasawork than when they dislike it. That is, pupil who
enjoys the subject matter and the classroom climate will,
in general, work more willingly to succeed in the class.

Hence, it appears desirable for teachers to discover
vhat their pupils like and dislike about school and
school subjects so that moasures may be taken to support
the appropriate likes and to correct undesirable dislikes

in ways that will carry pupils more surely toward
the school's goals.,
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SIGNTFICANCE OF THE INVESTIGATION

Interests have been described ap onc of the main
aspects of learning siltuations, interests are the
mnotivators of learning, without them, very little
learning takes place in many individuanls. Children
are no diffcrent froﬁ adults in having strong likes
and dislikes about many activities. A knowledge of
those likes and dislikes and indifferences on the part
of the teacher, and perhaps, on awareness of thm also
by the students, have a lot to do with whether or not
any learning tokes place in a classroon,

Adlnmost every teacher has had in class the very
bright student who does not work and either maniges
to just get by or fails. From the point of view of -
these gtudents! there is little going on in school to

interest then,.

Intereats are also of the utmost importance in
educationad and vocational counseling., When dealing with
the adolescent gtudent, we find that a knowledge of
his abilitles is only a part of the picture when 1t comes
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to making fature educational and vocationnl plans, A
gecondary school student may have high academic ability

and the proper hackground coursés to study engineering

succegsfully in the University. However, some students

with such qualificntions do not always succoed. The
student?er Intereat must be considered. Docs he really
want to be an ongineer or is this vocational plan merely
tho hope of a parent frustrated in his own desires? A
study of the boyts interests soon reveals what the real
pilcture is, ]

Furthermere, in any Scheme for raising the intellectual
porformance of pupils by the use of improved tenching
teechuiques or for modifying the existing syllabuses and
exomination requirements in Weat Africa, it is necessary
to take into account the children's interests and
motivations. As said carlier in this chapber, interest
ig ®9 important in all human behaviour that without it
rcal. progress 1s not quite possible. It is mainly because
interest igs so rooted in the ingtinctive drives of

mon that it lends @uch vigour to all his activities.
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Whether or not a student appears bright, intercets is the

teacher's main concern and the best resulte are achicved
when he investigates the nature of the child's present
experiences and interests and makes these the starting
point of his lessons. One way of finding out the interests
of children is to0 ask them about their likes and dislikes
concerning the various subjects of school curriculum.
PURPOSE OF THE INVESTIGATION
The researcher aims:
(1) To find out the popularity status of each subject.
offered in secondary schools.,
(2) To find out the reasons why students tend to like
or dislike ir@ividual subjects offered in school.
(3) To suggest measures that could be taken to improve
the interests of students townrds school subjects.
STATEMENT OF THE PROBLEM
In secondary schools many subjects are taught. The
subjects offered in many achools range up to fourteen
or even more. But students are expected to pass at least

gix subjects to obtain the West .frican School Certificate.
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Convenbionally, cach student is allowed to choose o

naximm of elght subjects; and for those offering cdditional
mathematigs, they are allowed to offer up to nine sulijodta,
Sometimes, some students can only offer the ninimum
of six subjects. .When onc takes a look at the subjects
offered in a particular school by various gtudents one
finde wide differences in their cholces., This fuoct
becomes more pronounced and glaring when one takes account
of the variety of subjects offered by satudents from different
schools. This erecates a problem situation whereby an
interested educntor is forced to inguire for the rensons
why students make choiceg of the subjects they offer.
The problem has been bhroken down to sunswer the
following specific gquestions:
(1) What subjcet or subjects arc most 1iked by the
studenta?
(2) What subject or subjects arc most dislikea by the
students?
(3) What are the factors which influence students?
interests in moking the choices of subjects they

offer?



BASIC ASSUMPTIONS:

To give substance and value to this study the
following assumptions which may serve as guides in the
scarch for meaningful varinables werc made:

(1) That secondary school students while in school
think of what profession they would pursue on completing
secondary ecducation, The profession or career a
student chooses will invoriably affect his interest
in making choices of subjects to offer in the
school certificate examinoations,

(2) Bducationist contend that any subject could be
taught at any level in a way that could be meaningful
to the learmer and therefore interesting to him.

If a teacher lacks good methods of teaching he is
likely to kill the interests of the students

because he would not be capable of challenging them
end thus arousing their interests. The researcher
therefore assumes that teacherts method of teaching
plays a great role in the choices of subjeccts

that students offer in the West African Examinationg,
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(3) Positive reinforcement enhances intercst in any
humoen endeavour. When 2 gtudent constanfly scores high
marks in certain subjects he fecls a sense of
honour, rewsard, and securlty. The reverse would be the
casce where a student constantly scores low merks in
certain subjeets. It is therefore likely that the
mrks students obtain in the various subjects might
affeet their choiece of subjects to offer in the
West African Examinations.,

(4) Often people dislike any task when thoy find it
difficult: to tackle and look for easier ones., It is
likely that students, like most humnn beings, might
bshave in the game way in meking choices of subjects
to offer in the West Africoan Examinations.

HYPOTHUSES

The following hypotheses which are stnted in Null

form arc advanced to test the relationships of the varilables

under study:

(1) No relationghip exlsts between the vocational walus

of subjoets and students? interest in school subjects.
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{(2) No relationship cxists between teachers! method of

rresentation and stulents! interest in school subjects.

(3) No relationship exists between marks obta’ned

in school subjects and students! interest in school subjects.
(4) No relationship exists between the difficulty of
subjects and students! interest in school subjects.

DEPINITION OF TERMS )
Curricutum ¢ Constitutively defincd;

Curriculum encompasses all learning
epportunitics providéd by the school
see In another sense, the curriculum
of an individucl pupil includes the -
learning ovportunities Bo actually
selects and experiences

Interest. 1s

A characteristic disposition organised
through experience which impels on
individual to seek out particulor -
objects, activities, understanding,
akills or gogls for attention or
acguisition.

2J. G. Saylor md Alexander, Curriculum Planning for

Modexn dghoolsg. New York: Holt, Rine Heart and Winston
Ine., 1969, p. 5.

9Jncoh, W. . tzel "The Natwe of Reading interests:
P3ychological aAspects.¥ Develoning Permonenti Interest
i1 Reading, Svpplinmentury educational Monogrophs, No. 84,
Ualversity of Chicago Press, Chicago, 1956, p. 7.
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CURRICULUM INTEREST: For thc purpore of this work,

curriculun interest Yefers to the tendency on the part

of students to like or dislike inddwiducl subjects offered
in school,

INIRINSIC VAIUE: Thigs Yorm is usced here $o mean inherent
utility of a subjcct.

POPULARITY I8DEX: In this work this term is used to

mean an indicator of the amount of popularity a subject

or teacher enjoys according to the opinions of the students
SECONDARY SCHOOL: As used here refers to only secondary

grammar &Chools.



CHAPTER II
RESEARCH METHODOLOGY

SAMPLING PROCEDURE

Two secondary schools in Owerri divisions of Eost
Central State of Nigeria were selected for the study.
Since ¥hio investigation is intended to study the interests
of students regarding the subjects offered in school, the
investigator assumed that the interests of boys and girls
night differ owing to sex differences :nd the consequent
role expectations of ench sex in the society. Hence a
boys'! college and a girls' college were chosen for the
study.

Bighty boys from a boya' secondary school in Owerri
and thirty girls from o girls secondary school, in the
same division were randomly selected. In each
college, the subjects of the study were class III students
only. This class was chosen following the information from
the school teachers that it is at the end of year three
that students normally choose what subjects to offer in the
School Certificate xaminations.

1
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In the boys' secondary achool the suqucts for the
research were obtained by the investigntor, with the co=~operation of
the principal of the school nnd o school teacher, by using
the school register and choosing the nomes with odd
numbers until eighty students were selected,

In the girld secondary school the same proceps was
ugsed to select thirty situdents for the study.

The investigator selected eighty boys and thirty
girles to reflect the proportion of boys and girls in
secondary schools in the Easgt Central 3tate of Nigeria.
INSTRUMENTS USED

Bmperical data regarding the above problem sitatements
were collected through questionnaires disributed
to the students. The questionnaires were adninistered
by the investigator himself.

Again, class teoachers were interviewed to ensure

that appropriate subjects were used for the study.

METHODS OF SCORING

A varied number of subjects offered in secondary
schools were included in the questionnaire and two
categories of responses were required of the respondents,
"like" ard "8om!¥ 1like", Rach respondent was required to
indicate with a tick (v ) which subjocts he likegor does
not like.
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Thus, if for exanple n respondent likes History, then
he was required to put a tick (v') under "ILike"
against History, if he does not like it he was required
to putn tick (v/) under "bon't like®. Only one tick
wos to be made against any one subject.

Thus, the popularity index of a subject was
collected by subtracting the number of students who
sald they dislike it (subject) from the number who
gald they like it and dividing the difference by the
total number of respondents. The maximum popularity
index possible is thus 1 (one) and the possible |
range is = 1 to + 1,

To test the null hypotheses that: {a) No relationship
exists betwecn the wvoeational value of subjects and students!
interest in school subjeects; (b) No relationship exists
between-ﬁencﬁers"method of présentation or teaching
and students! interest in school subjects (¢) No relationship
exists between mnrks obtained in subjects and students!
interest in school subjects, (d) No ¥elationship exists
between the difficulty of subjects and atudents?
interest in school subjects, two categories of
regponses "Yes"or "No" were offered and a respondent
was required to check one of the categories against

each factor under study.
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For statistical analysis and interpretations 7 test of

significance was used to test the results obtained for
each sex and for both sexes combined. The researcher
has chosen two levels of confidence for this study.
These are .01 end .05 levels of confidence. When Z is
less or equal to .01, the investigator regards it to be
significant ot .01 lovel of confidence and when Z is above
«01 or equal to .05 the researcher regards it as being
significant at .05 level of confidence.

thn Z is equal to ,01 the investigotor
interpretes it to mean that there is a very strong
significant relationship between two or more variables
under study and when 7 is equal to .05, the researcher
interpretes it to mean that there is o significent
relntionship between two or more variobles under study.

To further establish the rensons thot could ¢
account  for the choices the studente make, the
investigator required ecch reapondent to give the
most recent marlks obtained in each subject. Moreover
the respondents were asked to give the names of their
favourite teachers, most effective teachers and the
subject/subjects taught by each one. This was
necessary to establish the relationships between liking

& subject and liking the teacher and vice versa.
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Furthermére it would enable the investigator to establish
the relationship between morks obtained in a particular
subject, liking the subject and liking the subject
tencher.

Zach respondent was stked to select his/her most

favourite two subjects omd give three reasons why he/she

likes them. This is intended to enable the investigotor
to find out what frctors realiy account for the choices
the students make with regard to the subjects they
offer in the West African School Certificate Examinations.
Finally the rescarcher intends™ to find ocut the
rank order correlation between subject popularity
statuses of hoys and girls.
SCOPE AND DETIMITATION
Owing to limited time and regeurces this research
was not carried to such a capacity that would easily
leod to o more generalised conclusion. As nmentioned
earlier in this chapter the research was only limited
to two schools in Owerri divisions of Bast Central State
of Nigeria and 110 students were randomly selected for
the study. The research was limited to only four

varicbles as mentioned in the hypotheses, namely

relationship between:
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(a) Te vocational vglge of subjects and students! interest
in.ﬂéhool uuﬁjegts},,
(b) Teachers! presentation oxr method of teaching and
gtudents! interast in school subjects,
(¢) Maorks obtained in subjeets and students! interests
in school subjects and
(d) The difficulty of subjects ond students! interest
in school subjects; |
Which affect the motivation of studen¥ts in learningﬂ}
It would seek %0 discover the atiitude of students towards
various school subjects; It ig the intension of the
resgarcher to make a major diagnosia of why certain school
subjects enjoy extra-ordinary popularity while others
do not, with the hope of recommending measures thst
might be token to support the appropriate nttitudes and
$o correet undesirable onea in ways that would surely
enhance interecnt in school subjeets ond school work

in general,

LIMITATIONS TO RELIABILITY AND VALIDITY OI' DATA

In splte of the fact that the investigntor explained
that the aim of the research wag not to find out who

would be suitable for promotion to the next class,

students tended to exaggerate their marke in snsver
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to the scetion that required them to give the most recent
merks obtained in ecch subject under study.

LAgain in splte of the assurance given to the students
that their responses were highly conlidential and
anonymous some thought that their responses would be made
available to thelr teachers and therefore maried all the
tecchers on the staff os their favourite and most
effoctive tenchers. It is worth mentioning here that
the respondents were not asked to write their names in the
queastionnaires,

In the girla' secondnry school, Home Management which
i one of the subjects offered in the school was not
originally inecluded in the list of subjects in the
questionnaire, Since the questionnaires were administered
by the investigator himself, he (the investigotor)
instructed the girls to £ill in that subject and check
necordingly. Only 20 out of the 30 students acted

according to the instruction.



CHAPTER IIX
REVIEW OF RELATED LITEZRATURE
A number of studies have been made on subject

preferences of secondary school students ond the factors which
affect their choices of subjects. One of such studies
is gurriculun Interests of Secondary School Children™
conducted in Freetown in 1961. The purpose of the study
woe to determine the popularity statuses of various subjects
offered in secondory schools and to find out why students
tended to like certain school subjects and to dislike
otheré. Fnglish grammar with an index of .95 was found
to be the wogt popular among boys snd girls while musie, art,
handicrafts, French and Latin were found ot the bottom
of the liétf Other popular subjects appeared to be English
composition, English prose, acripture and biology with mean
retings of .88, .75, .85 and .84 respectively.

4

0.M. Ferron, "Curriculum Interests of Jecondary School’
Children." West African Jewenal of Educction, vol. 9, 1965,
pp. 12 = 14. S

18



Mathemotice was found to be more popular with boys them with
girls,

The reasons glven for lilking or disliking various
subjects in the curriculum were a8 follows: the vocational
value of the subject appears to be rather more importont
for boys rather than girls, while for girls such
considerations as marks obtained and teochers' method
of presentation tended to tip the balance.

[
Frymier5 conducted another research entitled A study

of students! motivation to Do Good VWork in Sohoolé"
His findings seen very relevant to the present investigation
and are as follows: interest in the subject matber, liking
the teacher and the subject, gradcs and other forms of
recognition, the students' physical and emotional status,
and the physical factors in the classroom (light, temperature,
distraction).

M&rie6 atudied thé"Variables Associated with Curricular

Choice of Second:iry School ?upils.w

fack R. Trymier,"A study of Student's motivation to do
Good work in Sehool," Journal of Bducationnl Research
Yol, 57, January 1964, pp. 230 - 244,

QMarie B. Yevak, "Variables Associated with Curricular
Choice of Seconddry School Pupilsp Jowrnal of Bducational
Research Vol. 60, January 1967, pp. 205 = .
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ghe found that intellectual varicbles, family background

and &iffliculty of the course to be related to curricular
choice of secondary school pupils.

Thomas and Surachmad7 in thelr study of"Likes and

Dislikes of Indonesia Pupils" found thot likes
fdcuéodefimarily on school subjects, with Arithmetic
and Algebra, History, Physical Bducation, Biology,

English language, Indonesian language and drawing

as the ten'most populer choices of both boys and girls.
Girls showed o greater preference for Reading, Biology,
Music and History, whereas a large percentage of boys than
girls selected Arithmetic and Algebra, Geometry and
Physical Tducntion.

Surprising enough for hoth boys =nd girls the
mogt common dislikes were Music, Drawing, Arithmetie,
Algebra and Geometry.

Explaining this apparent contradiction the
investigators wrote that (1) There was a difference in the
frequency with which pupils encountered different subjects.
(2) There is apparently also a difference in the amoﬁﬁf
of emotion, either positive or negative, that certain subjects

tend to generate,

7R. Murray Thomas and Winarno Surachmed, "Likes and
Dislikes of Indonesian Pupilse " Journal of Zducational
Research, Vol., 56 Octob cr, 19627 pp. oF = T2,
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Because such activities as drewing, singing =nd dealing
with algebrnlc concepts seem teo involve somevwhat specialized
abilities, it is possible that they cause great satisfection
for successful pupile who possess these abilities and
at the same time cause greater frustration for those who
do not. It is possible also thot children who were
inadequate in more basie academlc skills such as reading
and writing have already been eliminated from school,
whereas pupils with lesser obility in musie, art ond
algebra could still follow the typical academic course
successfully.

In his "Analysis of Subjec¥ Preference of

Elementary Children of Middle Grades" in Tos Alamitos
Schooel distriet, carlifornia, Greenblatta made many findings

which are very relevont to the present investigation.

{(a) Subject Preferences: He found that art, arithmetic

and reading enjoyed o substantial degree of preference.
But thege were not signifiocaatly preferred over

socinl studies. Science ond music occupied
intermediate position, whereas yriting, language

and heelth were beyond queztion, the lepst

preferred in his study.

aE.R. Greenblatt, "An Analysis of school subject
Preferences of Elementary children of middle Grades." Journal of
Educational Research, Vol. 55, Aug. 1962 pn. 554 -'560.




(b)

(e)

(4)
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gex and Subfect Preferences: He found that hoys

preforraed Science while girls preferred music and that
this was signifioant at .01 level of confidence. The
preference for Social 3tuiles lndicated by boys

was glgnificant at the ;05 level of confidence.

To determine the degree of correspondience between

the selsctiocnsof boys and girls he used rank order
oorrelation and found that there was a significant
relationship between the subject preferences of both
sexes.

Achdevement and subject Preferences:

Chi Sguare test of the significance between
achiievement in reading ond frithmetic and choices of
these subjeets were computed by him. In go for os
reading was concerned no relationship wnrg discovered
between achicvenient of pupils and the degree to which
they preferred it., Girls however, appcared to chooge
or not choose arithmetic in orders of their
achlevenent in the subject. This waa significant

ot .02 level of confidence.

Intellimence Level and subject Preferences:-—

He found a wide divergence of opinion between the
choices of boys and girls with an 1Q of 91 or below,

whereas there was 2 morked similarity in subject.
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proferences between the two sexes with an 1Q of 110
or higher, |

Howard H, Mosherg studicd the "SubJcct Proferences
'.or‘Girla and Boys" in urban and rural communities. He
found that the firast three choices in the middle elementory
grades (IV, V and VI) in the urbon community were
Arithmatic, Spelling amd Art. In the rural community,
they were Arithmetic Art and Spelling., In the mountzin
cormmunity the top three subjects were Arithmetic,

Spelling and Art. On this level, the subjects
preferred were the soame irrespective of the type of
community, the only variation being in the rank order,

The first three preferences in grades VIT and VIII
in the urban School were Arithmetic, Language ond Social Stuaics.
In the mountain community they were Arithmetic, Art nnd
Secience.

The high school girls and Loys in both the urban
comminity and rural community chose the same three gsubjectd,
the only variation being in the rank order. Those in the
urban community ranked English, Hocial Studies and

Mathneties as their first three subjects while the pupile

9Howard H. Mosher, "Subjéct Preferences of Girls and Boy=
8chool Review, Vol. 60, 1952, pp. 34 - 38,
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in the rural area indicated Social Studies, English and
Mathematics.

Sex differences:~ He found little statistical significance
between choices of girls and those of boyn when first-choce-
only data was considered. Girls in the niddle elementary
grade preferred music amd spelling as first and second choices
while ’arithmatic and art tied for the third place.

Boys in the same community preferred Arithmetic, Social
Studies and Spelling. The subjects preferred by girls

in the rural commnity were arithmetic, art and

reading. Boyg preferred Art, Arithmetic end Social

Studies.

The totals (not given in the tables),
first-choice-only and percentages of
all pupils in the middle elementary
grades show Spelling, Arithmetic and
Art gor girls; Arithmetic, Art, and
Spelling for boys. There is little

in this investigation to indicate that
there is any sharp line of demarcation
between preferences in the "aesthetic"
subject area qsr girls and the "Skills"
area for boys.

In short he found little significant difference between
the first choices of boys and girls.

—

01p1a. p. 36.
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SeEe Denn‘iinvnstigated the "Relotion of children's
gubjeat Preference to their achievement® nmong 5th

grode children, He reported that stotistically no
gignificont differences in their selection of Arithmetic,
Spelling and re~ding.

In o follow=up study of Boston Fifth-Grade

children, "Preference Studies in Flementary

~ School Social Studies" Chose mnd Wilson'> found Recding,

Art, Spelling and Soeial Studies to rank high in terme of pupils?
preference. They reported that boys showed ~ significantly
strong preference for Social Studies thon do girls but
reported no other significant preference on the basis of
soXx. Comparing teacher preference with student choices, o

strong relationship was found to exist in all subjects

except /rt ond Spelling.

118. L. Decn, "Relation of children's subject preferences
to their achievement”, Dlementory School Journal, Vol, 51
1950’ pp‘ 89 - 92.

12L.H. Chase and G.lM. Wilson, "Preference Studless in
Elementary Schcol Social Studies" Jourmal of Zducation,
v01l. 140’ 1958’ p- 1 - 28.
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Ability and Interest

Tyler13 in her investisntion into "The Relationship

of Interest to abilities and reputation among

First-Grade Children"  showed that ability and
intereat are related in boys but not in sirls. She
attributed thece differential findings to social role
expectation associated with sex. Her resulting phyothesis
was that boys have differentinted  occupational role models
which encournce the development of intercsts in 1ine with
their abilities, while sirls' role model (housewife) is not
such as to encourase the development of interest in line
with abilities. Tyler interpreted her findings as
rulin~ out cptitudes as a bosis for interest development, but
vhat she semmdd actuanlly to have shown is thot Social
expectations encourace or inhibit the formative inflet@agce
of aptitude.

Some writers have done much work on interest in
general, its history, its nature, its theory and application
and ite nature. Interests are always the interests of

a particular person and hence extremely personal.

15Leama B. Tyler "The Relotionship of Interests to
abilities ond Reputation .\mong.First-Grode Children,”

Educational ond Psychological Mecasurement II No., 3, 1951,
PPe = 0%

T\
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They ore relatively specific. PFurther-more interests are
the product of specific influences in the life of each
individual. /4 given interest may be a manifestation of an
underlying urge or circumstance which is not apparent in
the interest as an outsider sees it. A child's interest in

travel books may stem from his desire to get away from a

restrictive and unhappy home,

Generalizations mey be nade about

influences that affect interest -

physical environment, socio-ecomonic

status, conventions - but such generalizations
are very inadequate for understandins a
particular individual's interests at a certain
time. His interests are a complex r~cult of

his entire history. They cannot be

underatood from ~eneralities but rmust be 14
seen in the perspective of his total experience

L generalized treatment of interests makes the topic cold.
To the person concerned, however, an interest is

a dynamic feeling. To have an ingerest is to feel hunger.

an urge, a cravins and a restlessness, and when he is

— .

14Pressey Op. Cit. p. 107.



in the arip of an interest he feels excitement, thrill,

ae.tisfacfion and a sense of expanding well-bein: or a lebt~
down, discouresement and frustration depending on vhether
the interest is satisfied or not. Obviously his interests

and their gratification or denial are matters to which

he io ncutely senstive.
In interest grows and flourishes if it is satisfied
and if it is approved, and brings recognition, but it

toends to weaken if such results are not recosmized.

Theory and Application
Basic urges: Back of particulcor interests and the

gsources of their energy are physiological tensions or presevres
or urges. Broadest and pgreatest in importance is the urge
toward activity that is normal in every healthy orgonism.

The strength of these basic drives differs
sreatly in different people. Thus some children have great urge
for physical activities wherens others nre indifferent;
gsome are mentally very lively, others are not, sex is
much stronger in some persons than others. Some
people creve greatly for approval of others, but a few
seem to be indifferent. In brief this is the concept regarding

the basic urges inderlying the interest of children ond
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young people.

Any educational programme which tries to block one of
these basic urges or drives is sure to give rise to
conflicts and disciplinary problems and to lack of
vitality and interest for pupila. The old fashioned sshool
which asked children to sit stil) and be quiet was contary to
theories of learning. The conservative secondary school
or college which separates adolescent boys and girls just when
they are most interested in each other and might be going
through processes of healthy friendship is contrary to
learning prineiples, any school which rules it wrong for
pupils! to $alk together is going against the most
established, and pervasive of, nll human tendencies and of the
most desirable.

Liniting and Stimulating Conditions:

Interests are highly adaptnable and responsive to the
conditions and circumstonces of each child's life. His
playthings, play ploces, the family resources, the
community resources as regards recreation ond vocation -
for the nvernge person these factors are largely definitive as

to what his interests will be.
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Conditions which limit or stimulcote interests in the
individuel may be found in the individunl as well 28 the
environment. Obviously a deaf child is likely to have
little interest in music or a crippled child, in active
sports. DBqually it would be strange indeed if a girl with
zood and lovely voice did not like to sing. The dull
boy will herdly enjoy debat;ng or nathematics but the
brisht one may, In generzl, interest and ability
go together.,

The Anthropology and Sociology of Interest:

Often more important are customs and conventions,
fashions nnd fods which mnke certoin things acceptable or
admired to do, whereas other interests are considered in-
appropriate or even toboo,

Thus the Society in which the individual grows up has
an enormous influence upon his interests. Within the
linits set by his capacities and the gross circumstmnce of
his life, o person's interests are primrrily the product
of his culture and the society in which he lives.
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However it is possible by persistent shrewdness to modify

and even somewhnt redirect these influences.

Interest and Heaning.

Interest 1s closely related to mening.

The interest volue of an object or event
olosexx depends upon its meaoning to the
child. 5 i ‘

Highlighting this point, H.G. Wheat16 wrote that any object,

If it has no meoning - 1if it does not sisnify

something to be pickéd up, hondled, exnmined,
avoided, played with, or otherwise used -
erentes no mental disturbance, and hence no
interest ...

Tearning may be notivated by an "anxiety" - by a need to

know. Interest is aroused only if something couses a

mental disturbance..

The Nurture of Interests.

A vigorous interest must have its basic root in
basic urges. It should involve liveliness, meaf™l if not
physical, companionship. It should be appropriate to the
stage of development and nbilities, to physical and

Socio-economic setting.

Henry P. Smith and Emerald V. Dechant, ga¥pholg§z in o
London Prentice-=llall Intern~¥ional Inc., 1961,
Pe 24

15

1GH..(}. Vtheat. Foundotions of School Lecrning, New York:
Alfred A. Knopf, 1955, pp. 46 = 47«

h
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For on interest to grow there should be roon, tine,
and place for it to do so, and usunlly sonme cultivating.
an interest is to grow, it shonld have the warm sun of
success and approvcl., If it should grow strong there
should be rich rewards for various drives and purposcs,
with continually opening possibilities for yet further

satiagfaction.

17

Super Donald 2. and Bachrach P, B ', in their wvork

gave impressive and reasonnble generalizations and

conclusions about interest. They said:

It seecms an oversimplification to thinl:

of aptitude, social expecectation or neceds

and vwlues os the sole determinants of
interests. Acl@nlly all these combine te
determine interests. What o person can do
well and what people expect hin to do

1limit the activities in which his nceds

and values will nanifest themselvaes and the
preferences éhich they lead hin t» formulate.
They linit also the development of his
interest. What a person necds and values
and what people expect him to do limit

the outlets which he will find and use

his aptitudes. And what a person nceds

and wvhat he can do limit his responses to
social role expectations. No Theory of
intercat vhich fails to give due cmphasis

to all the three types of factors seeme likely
to stand the test of time or to prove very
helpful to educators.

If

17Su. ¢r, Donald Il. and Bachrach P.B. "Scientific Careers

and Vocational Development Theory." in Encyelopedia of

Dducational Nesearch, ed. by chester Y. Horris and Marie
R. Liba, ed, New York: The MaCnillan Co. 1960, p. T30.



CHAPTER IV
PRESENTATION AND INTERPRETATION
OF DATA AND FINDINGS

Prosentation and Analysis of data

The data secured in this investigation were comriled
in 13 tables broken by seX¥, by both sexes and by finding
the significance of relationship for each sex and for
both sexes,

Tables I, II and IIT below show that English language,
Bible lmowledge and Biology have the highest popularity
indexes for both boys and girls, the only variation
being in the rank order. For both sexes English language
eame first with a popularity index of .98 for boys and
+1 for girls. Tor the girls Biology tied with FEnglish
language, and for the boys Bible knowledge tied with
English language. TFor the boys Biology came third
with #n index of .93 and for the girls Bible knowledge came
third with an index of .93. For the boys chemistry with
an index of .65 came fourth while for the girls
Mathematics and History tied for the fourth position with

33
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en index of .80 each. TFor the boys literature with an
index of .50 occupied the fifth position while for the girls
physics and Chemistry tied for the sixth position with
an index of .60 each. Mcthematics, Physics and History
which were found to be less popular with boys with mean
ratings of .35, .20, and .03 were rather popular with girls
with mean ratings of .80, .80 and .60 respectively.
Geography and FPrench were found to be unnopular with both
boys and girls with mean ratings of -.13 and -.93 each for
boye and -,07 and -,30 for girls. Igbo which is done by
the girls' school alone was found to be the most unpopular
subject among them with a mean rating of -~.33 while Home
Management was fairly popular, with a mean rating of .40.
The Over-all popularity index of subjects for both
boys and girls combined (table IV) shows that Dnglish
(.98), Bible knowledge (.96) and Biology (.95) were very
popular among students. At the bottom of the list were
Physies (.31), History (.24) Geography (-.20), Igbo
(=.33) and FPrench (=-.69). Tnglish literature, Mathematics
and I'omc Management with mean ratings of .47, .47 and .40

respectively occupied a central position.
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TABIE -.I

gubject Popularity Index for Boys

Don't  Total number ropularity

Subject Like Like of students Index,

English

TLanguage 79 1 80 .98
English

Literature €0 20 80 .50
Mathenatics 54 26 80 9
Physics 48 32 80 .20
Chenistry 69 11 80 .65
Biology 77 3 80 «93
Geography 35 45 80 - .13
History 41 39 80 - ,03
Trench 3 i ) 80 - .93
Los 79 1 80 .98

Knowledge
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TABILE II

Subject Popularity Index for Girls

Don't Total number Popularity

Subject Like Like of students Index
e 30 ¢ 30 +1
English
Literature 21 9 30 .30
Mathematics 27 3 30 .80
Physics 24 6 30 .60
Chemistry 24 6 30 .60
Biology 30 0 30 +1
Geography 9 21 30 - «50
History 27 3 30 .80
French 14 16 30 - 0T
Igbo 10 20 30 - 33
Bible
Knovledge 29 1 30 .93
fahe aeoent 14 6 *20 .40

* Only 20 students responded to this question.
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TABLE III

Subject Popularity Index According to SEX

Popularity Index

Subjects Boys Girls
Leglish Language .98 +1
“nglish Literature «50 «30
Mo thematics 35 .80
Phy‘BiOS .20 .60
Chenistry .65 .60
Biology .93 +1
Geography - 13 - .30
History - .03 .80
French - .93 - .07

- Igbo ‘ - - .33
Bible Knowledge ' .98 .93
Home Manangement - .40

* Igbo and Home Management are not studied in

Class IITI in the boys high schoolas.
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TABLE IV
Subject Popularity Index for Both Boys and Girls

" T

fubject Like Tike ;‘E’E‘gﬁdgts 3 e
o gk 109 1 110 .98
%i %%ggura 81 29 110 47
Vathematics 81 29 110 AT
Thysics T2 38 110 «31
Chenistry 93 17 110 .69
Liology L 3 110 .95
¢ cography 44 66 110 - «20
I'istory 68 42 110 .24
French 17 93 110 - .69
Izbo 10 20 30 = 33
Tible Knowledge108 2 110 .96
Bome Management 14 6 20 .40

* Subjects in asterisks are offered by the girls!
8-hool only. In the case of Home Manasgement, only 20

g tudents responded to the question.
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Table V below shows the popularity index of subject
tecakiers on the staff of the Boys' High School. As can be
seen in the table, the English literature teacher occupied
the firet position as the most effective teacher (.88)
and the second position as the most favourite teacher
(.70). The History teacher occupied the second position
as an effective teacher (.83) and tied with the English
literature teacher for-the second position as a favourite
teacher (.70). The Bible ¥mowledge teacher had the third

position as a favourite (.78). The Mathematics teacher
with low ratings of .30 and .30 occupied the fourth position

as an effective teacher and fifth position as a favourite

teacher rcapectively. The French teacher had very poor
ratings as an effective teacher (.28) and .18 as a favourite
teacher, occupying the fifth and seventh positions
respectively. The Ehglish language teacher had the sixth
position as an effective teacher (.13) and.tied with the
Mathematics tescher for the fifth position as a favourite
teacher (.30). His ratings were really very low. The
Geography teacher with a mean rating of - .69 as an
effective teacher could be said to be a poor teacher and
occupied the seventh position which is the second

to the last position. He had a mean rating of .4 as a
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favourite teacher occupying the fourth position, The

Biology teacher had mean ratings of - .18 as ©. favourite teacher
and =.63 as an effective teacher, thus suggesting that he
is unpopular among students and ineffective in his work.
He is found at the very bottom of the list.

When Table V (popularity index for subject teachers
on the staff - Boys' High School only) is compored
with table IV (Subject popularity index for both boys and
girls) interesting findings are easily made. For
English language which had the highest popularity index
of .98 for boys the subject teacher received very low
ratings as favourite teacher (,30) ond an effective teacher
(.13). PFor Bible knowledge which tied with Inglish language,
the teacher had very high ratings as a favourite teacher (.78)
and as an effective teacher (.78). For Bioloagy which
occupied the third position with an index of .93 the

teacher received very poor ratings as o favourite teacher (-.18)
and as en effective teacher (-~.63). In the case of History
which had a very low popularity index of ,03, the teacher
received high retings as o favourite teacher (.70) and 28 an

effective teacher (.83). There were very low ratings for
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“ teachers of Geography -nd French as there were for the
subjects themselves.
It is important to note that for Pnglish literature which
occupied the central position the teacher received the
highest popularity index of .88 as the most effective
tencher and the second highest index of .70 as a favourite
teaocher.
Thus the toble shows that the respondents were not marking
the tecchers they like& or disliked in the name of the
subjects they liked or disliked. There were some strong
reasons behind their responses.
Table VI shows the popularity index of subject teachers
on the staff of the girls' secondary school. As can be
seen in the table, the Biology tencher occupied the first
position both as the most effective teacher (.80) and
as the most favourite teacher (.87). This is followed by
the Mathematics teacher who occupies the second rosition
both as effective teacher (.60) and as a favourite teacher (.6€).
The physice teacher has the third position as an effective
teacher (,46) and the fourth position as a favourite teacher
(+46). The Chemistry te~cher occupied the fourth position
as an effective teacher (.40) and the third position as a favourrit
teacher with a meen roting of .53.
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The History teacher with a poor rating of =.20 tied with
the Bible knowledge teacher for the fifth position as an
effective teachers. The History tencher had a very low
rating of .07 as a fovourite teacher and occupied the
eighth position here while the Bible Imowledge teacher
with a low rating of .13 as a favourite teacher occupies
the fifth position. The Prench teacher had a poor rating
of =.23 as on effective teacher occupying the seventh positior
while he had .07 as a favourite teacher and occupies the
eighth position and as a favourite teacher he tied with
the History teacher. The English language and “nglish
literature teachers tied both as effective teachers (-.47T)
and ag favourite teacher (.13) for the eighth and fifth
positions in each case. The Home Managemen® teacher hnd
very low ratings as an effective teacher (-.53) and as a
favourite teacher (-.33) and occupies the tenth place

in the first case and eleventh poait{on in the seccond. The
Geography and Ighbo teachers had very poor ratings. As

an effective teacher the Geography teacher hos a rating

of -.66 and occupies the eleventh position while as a
favourite teacher he hﬁq -. 87 occupying the tenth place.
The Igbo tecacher is at the bottom of the list both as

an effeetive teacher (=.73) and as a favourite teackor (=.47).
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Arzain when Table VI (Popularity indes for subject
tenchers on the staff - girls secondary school only) is
compared with Table IV (Subject popularity index for both
boye end girls) striking findings are also made, TFor
Fnglish language which has the highest popularity status
of +1 the teacher has very poor ratings as o favourite
texcher (.13) and as an effective teacher (-.47). TFor
Biology which tied with English language the tencher had
very high ratings as a favourite teacher and as an
effective teacher (.80). In the case of Bible knowledge
which hod the third position with an index of ,93, the
teacher received very poor ratings as o favourite teacher (.13
and as an effective teacher (~.20). IHistory with a high index
of .80, the popul-»ity index for the teacher as a favourite
tencher is .07 and as an effective teacher is -.20 ond these
are quite low. Mathematics which tied with history has
for the tencher, mean ratings of .66 and ,60 ns a favourite
nnd effective teacher respectively. Physics which has
a popularity status of .60 has for the teacher mean ratings o:
«46 and ,46 2s a favourite and an effective teacher respective y
ond Chemistry which tied with Physics has .53 omd .40 for the
teacher as a favourite one and effective teacher respectively.

Home Management which occupied a central position with an
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indox of .40 hes for the teacher =,33 and =,53 23 o
favourite teacher and an effective teacher respectively.
literature, French, Geography ~nd Igbo with low mean
rot'ngs of .30, =.07, =.30 ~nd -.3%3 have oorresponding
iow mean ratings for their teachers as favourite and
effective teacher as follows: literature .13 and -.47,
P’rench ,07 and -,.23, Geography -,07 and -.66, Igbo -.47
and -,T3. _

Thus, =8 in the case of boys the girls were not
mercly marking the teechers they liked or disliked in
the nome of the subjects they liked or disliked. There

verc some strong rensons behind the responses they mede,
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TABLE V
Popularity Index for subject Teachers on the Staff

Boys! High School

Total number Pavourite Effcctive
“Jubjects of students Teacher Teacher

o 80 .30 13
e 80 .70 .88
M~thematics 80 «30 .30

* Physies -

* Chemistry B
Biology £0 - .18 - .63
Grography 80 4 - .10
History 80 .70 .83
French 80 .18 .28
Bible Knowledge 80 .78 .78

—

* Names of teachers of these subjects were not
given and therefore they were not rated.
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opularit ex For Subject Teachers On the Staff

Girls! Secondaory School

Total number Pavourite REffective
of studentes Teacher Teocher

Subject
%ﬁi& 30 15 - AT
T forature 30 13 - AT
Mathematies 30 .66 .60
Physics 30 .46 46
Cheuidtry 30 .53 .40
Biology 30 .87 .80
Geography 0 - .07 - .66
History 30 .07 - .20
French 30 .07 - .23
Igbo 30 AT - T3
Bible Xnowledge 30 o13 - .20
20 - 33 - 53

Home Management
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Pable VII for boys only showe that for the usefulness
of o auhjeét to students! future career or even if he does
not pursue a career as a factor in making him like or dislike
a subject Z is smaller than .01 and therefore very significant
at .01 level of confidence. The null phyothesis‘that no
relationship exists between the vocational value of subjects
and students! interest in school subjecte is rejected with
a high degree of confidence. The tzble zlso shows that for
Teachers! method of presentation or teaching as a factor in
nmaking students like or dislike school subjects, 72 is larger
than .40 2nd therefore not significant. The investigator
therefore fails to reject the mull hypothesis thnt no
relationship exists between teachers! method of presentation
or teaching and students!' interest in school subjects. TFor
marks obtained in achool subjects, Z is o little less than
«10 and so not significant. Therefore, there is no
gtatistical evidence to disagree with the null hypothesis that
no relationship exists between marks obtained in subjects
ond students! interest in school subjects. Finally for the
difficulty of a subject Z is smaller than .01 level of confidence
and wo very signficant. Therefore therc is strong statistical
relationship between the difficulty of subjects and students!

interest in school subjects.
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TABLE VII
Factors That Affecct Students' Interests in School Subjects

BOYS ONLY
Yes X Total  Popularity 2 test of +
° ° number Index Significence
Factors of
Respon-
dents

The Usefulness 79 1 80 .98 Z = B,T22%#%
of a Subject
to ny future
career or even
if I do not
pursue a
career
Teachers )
nethod of 36 44 80 -.10 72 = ,8925
pregentation
or teaching
Marks obtained
in 2 subject 27 53 80 =33 Z = 2.907
The difficulty
of a subject 8 T2 80 -.68 Z = 9.007**

** = Signficant at .01 level of confidence.
+ , Formula'®; . fo - fo

Pa
fo = frequency observed

fe = freguency expected
N = Total Number of respondents
p =%
187 P, Guilford and Benjamin Fruchter, Fundamental Statistiés

in Psxchologx end Bducation, 5th ed. Tolkyo: WcGraw -~ Hill Inc.,
1 ’po1o
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Table VIII below (for girls only) shows that for the
usefulness of a subject to a students! future career or even
if she d oes not pursue a career as a factor in making her
1ike or dislike a subjeet Z is a little larger than .02 and
therefore significant at .05 level of confidence. There
is sufficient stotisticel evidence to disagree with the null
Fypothesis that no relationship ezists between the vocational valuq
cf subjects and students'! interest in school subjects. The
table, also shows that for teachers' method of presentation
or teaching Z is a2 little less than .05 and therefore
significant at .05 level of confidence. The investigator
also rejects the null hypothesis that no relationship exists

setween teachers!' method of presentation or teaching and

students' interest in school subjects. For marks odtained
in school subjJects Z is a 1little larger than .05 and so not
cignificant. Thus no statistical relationship exists
between marks obtained in subjects and students! interest

i1 school subjects. Finally for the difficulty of a subject
Z is equally a little larger than .05 level of confidence and
) not significant., The researcher therefore fails to reject
the mull hypothesis thaot no relationship exist between

‘e difficulty of subjects and students! intered in school
=nbjects,
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TABLE VIII

FPactors that Affect Students! Interest in School subjects.

GIRLS' ONLY
Yos No Yotal number Populority 2 Teot
of respondents Index of
Factors Significon:e
The usefulness of B
a subject to my 29 1 30 .93 Z =5.111#%
future career or
even if T do not
pursue a career
Teachers' method )
of presentation 26 4 30 .13 Z = 4.016%
or teeching
Marks Cbtained 6 24 30 .60 Z = 3,282
in a subject

of a subject

#3ignificant at .05 level of confidence,
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Table IX/for both boys and girls combined shows that

for the usefdlnoss of 2 subject to a student?® future carecer
ar even if he/she does not pursue a career us a factor in
making him/her like or dislike a subject Z is smaller than

«01 ond therefore very significant at .01 level of confidence.
The nmull hypothesis that no relationship exists between thce

vocational value of subjects and students' interest in school

subjects is rejected with high degrce of confidence.
Tor the teacherd method of presentation or teaching Z is lorges
than .20 and therefore not significant.

Thus there is no statistical evidence that a relationship
exists between teachers! method of presentation or teaching
and students?! interest in school subjects. For marks
obtained in a subject Z is smaller than .05 and so
significant at .05 level of confidence. The investigator
thus rcjects the null phyothesis that no relationship
exists between marks obtained in subjects and students!
interest in school subjects. PFinally for the difficulty
of a subject Z is smaller than .01 end therefore very
significant at .01 level of confidence. Therefore very
significant at .01 level of confidence. Thus great
statistical relationship existe between the difficulty of

subjJects and students'! interest in school subjects.
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Table VII above shows that for boy s only the vocational
valﬁe of a subject and the difficulty of o subject are very
strong factors in meking students like or dislike a subject,
Table VIII also shows that for girls, the vocational
value of a gubject and teachers method of ﬁfeééntation
or teaching are strong factors in moking them like or \
dislike a subjcct. TFor girls unlike boys, the difficulty
of & subject does not make them like or dislike a subject
and for boys unlike girls, teachers' method of presentation
does not make them like or dislike a subject. TFor both boys
and girls as tables VII and VIII show, marks obtained -
in a subject does not make them like or dislike a subject,
But when the responses of both boys and girls are combined
a8 ghown in table IX Teachers! method of presentntion only
does not make gtudents like or dislike school subjects.
The other threc factors, the voational walue of a subject, marics
of obtained in school subj cects and the difficuliy of a
subject are all related to students' like or dislike for school
subjects and thus the choices of subjects they make as regards

the subjects they offer in the West African School Certificate.

s
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TABLE IX

Eactors that Affect students! Interests in School Subjects.

For Both Boys and Girls:

Yes No  Total number  Popularity 7 Test of

Factors of Respondents Status Significonce
The ugefulness | - ¥t
of a subject +o 108 2 110 39§ Z = 12,60
my future carcer '
or even if I
do not pursue
a carger
Teachers! L - Lo
method of 62 A8 140 #13 7 2 = 1.33
presentation : )
or teaching
Marks ob tained 33 77 110 - 420 7 = /£,60%%
in a sub j_ec‘t' L »
The difficulty
of a subject 14 96 110 - T4 7 = T 820%#

*%* Signficant at .01 level of confidence,

¥ Significant at .05 level of confidence.
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Tables X, XI and XII belov show that the main reason
why students like or dislike a subject is whethor ‘it is related %
their future career or not. This is followed by whether they

obtain high marks in the subject or whether it is easy ond
interesting to them. Intrinsic value of a subject is the third

factor that accounts for their interest in o school subject.
Lastly teachers' method of presenting their subjects and their
personal qualities are other factors that make students like

or dislike subjects offered in Secondary School®.
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TABLE X

Point Accurml~otions for Students' Most favourite Two Subjects

Giving thrce recsons why they TLike them,

Boys Only
Reasong Points
Assigned
Tuture Career. 129
Intrinsic Value of 2 subject. 105
High marks/easy/interesting 107
Teacher Presentation/Characteristics. 15
TABLE XI

Point Accumulations for Students' nost favourite Two Subjects

Giving three reasonc why they like them.

Girls Only
Reasong Points
Assigned
JFuture Career 45
JIntrinsic Value of a subject. 29
High marks/easy/interesting 52

Teacher Presenintion/Characteristics 2V

(=
-




56
TABLE XII

Point Accurmlotions For Students' Most Favourite Two Subjects

Giving three reasons why they like them.

Both Boys and Girls

Reasons Points
Assigned

Future Career. 174

Intrinsic Volue of a subject 134

High Marks/Besy/Interesting 159

Teacher Presentntion/Characteristics 35
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Table XIITI showa the roenk order correlation between

subject popularity statuses of boys ~nd girls. A can be
seen from the table Rho = 4+.70. This shows that there is
a high positive correlation between the subject choices of boys

and girls.
TABIE XIII

Order Correlation Bedween Subject Popularity Statuses of
Boys and Girls-

Bovg, N =80 | Girls,
Popularity Populari‘gf-m_ 0
Subjects Index Ranli Index Renlk,| DD

English Language .98 1 i +1 1 0 .00
Engzzlish Liternture .50 5 } 30 9 4 116.00
1o themntics 3 g 180 1.5 IT.52.2
Physics .20 i .60 6.5 .510.25
Chemistry - 65 4 .60 6.5 2:517.25
Biology .93 k- +1 T 2 {4.00
Geography - 13 9 .30 1 2 14,00
History .03 8 .80 15 2511225
French - .93 0 4 -.07 10 0 |0.00
Rible Knowlcdge .08 1 93 3 2 14.00
#Igbo I 12
*{ome Managernent .40 8

* Denotes subjecte not offered in - £ D7 = 50,00
Boys' hith achool and so not comparable,

19 6 D°
Formula:

.jv = 1 - MR
p 200 o 470

10(100-1)
Rho = 4,70

1via. p. 284
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Interpretation of Data and Pindings
Tables T and II show that English language with an

index of .98 for boys and +1 for the zirls appears to be
the most popular subject among both boys and girls. This

is also shown in table IV where the popularity index
for both boys and girls are oombined., The reasons for

this are not far to seek., In the first place the
pac8ing of Inglish languege is a condition for the

award of the West African School Certificate. This

is a strong reason in motivating students to put

in their best in studying the subject and in developing
interest for it. The Inglish language is very necessary
in entering many vrofessions in Nigerian.

Students see in it a key to their future success in
life. Nigeria is made up of meny ethnic groups speaking
different languages. The Inglish lenguage is the

only means of communication omong the vorious peoples

of Nigeria. The need to communicate acts as a
motivational force in making students develop interest
in the subJect. Again English language is an international
language. The need to be able to communicate with the
outside world enhances the motivation to master the

subjeot.
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English lanpuage is used in studying other subjects. To
understand other subjects, then, it is necessary to
understand the English language well, This is a strong
factor moking for the populority of the subject, In o
country where nany people are illiterates as in Nigeria,
students see in the acquisition of the English lanzuage
a sort of status symbol.

Table IV shows that Bible knowledge with o
popularity index of .96 oecupies ~ second position, Tublel:
showg that for the boys only it tied with English
languoge for the first position ond Toable ITI shows that for
the girls it occupies the third position with an index
of .93. The reason for the popularity of this subject
my be that this regearch wos conducted in the christian
part of the country where people start studying the
Bible from childhood in the churches and in their homes.
Thus the interest in reading the Bible is developed from
childhood and is carried over to the school. Again everything
studied in Bible knowledge centres around the Bible itself
and nearly everybody hos got access to the Bible from which
they could read and undergtand. Most people all over
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the world attach great interest to their religion and that
alone could cceount for the populnrity of the subjects
anong students in this christian orea where the research

wags conducted,

Biology with an index of .96 (Table IV) occupies the
third position. Tables I and II show that for the boys
it has an index .93 while for the girls it %ied with
English language with an index of +1. The reascons for
the high popularity of the subject could be that the subject
deals with huncn 1i®2 and nany peopnle like to learn ruch
about their lives, Not only does it deal with human
1life it nlso deals with nature in zenercl, aninnls and
plants alike. Anong many people there is arent interest
ond excitenment in learning about noture. The subject
does not deal with much cbstractions, nnd dry reasoning.

The study of it secms aquite practical. In the absence of
facilities the teacher can always improvise,

Table IV shows that cheﬁistry had the fourth position
with an index of .69, while table I and II show thot it is
relatively populsr anong both boys (.65) and girls ,.60)
occuping the fourth position in the cose of boys and sixth position

in the case of girls,
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But while Bnglish 13terature which occupies the fifth
position with 2 low index of .47 (Table IV) is fairly popular
among boys it is not quite popular among girls (.30).

The reasons why Pnglish literature did not receive high
populerity index as onc would expcet are the difficulty
attoched to the interpretation of peetry, wide scope

of readings involved, and norcover some of the books are
"aneient” books written in old English which nmakes it
difficult to understand and uninteresting to the students,
Again sone of the books are based on foreipgn background
which makes it difficult for Nigerian students to understond.
Furthernore nost African literature books recommended for
the students have "hidden" meanings. A1l these
contribute to the relative unpopularity of the subject
especially among the girls.

Mathematics tied with Pnglish literature for the fifth
position (Table IV). But while the subject is not popular
among boys (.35) it is very populor among girls (.80) as
shown in tables I and II respectively. The reasons for the
relatively low popularity of the subject night be partly
due to poor teaching and a rather gnree‘iatic approach

particulerly in the primary school, and partly due to the fact
that the theoretical concepts presented are not in line with

the naturational level of the children. The content of sone
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naothematics syllabi would suggest that the subject
could nore appropriately be labelled “Logic." But
one wonderg why the subject should be so popular
among the girls interviewed in this research. But Tables
V and VI secn to suggest & reason., In table V the
popularity index for nathematics teqcher for the boys'
high schoel as a favourite teacher is .30 ond as on
effective teccher is .30 £lso, while for the Girls!
Secondary School the popularity index for the mathematics
teacher as a favourite teacher is .66 and as an effective
teacher is .60. Thus teachers! method of presentation
and personal characteristics partly accounts for the
reasons why the subject received such o high index anong
girls and a very low indexz among °~ the boys in this study.
Moreover Table VIII shows that in testing the null hypothesis that
there is no relationship between tenchers! nmethod of teaching
and students! interest in school subjects 7 test was
significant at .05 level of confidence for the girls.

Mone Management which is offered in girls' college
only occupied the seventh position with 2 low index of ,40.
It is surprising that many girls do not like the subject.
But 2s in the case of mathematics for boys'! college,

the low index for Home Managenent may be partly due to
teacher variability. Table VI shows the popularity index
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for the Home Management teacher as a favourite teacher is ~.33

and as an effective teacher is -,55, Thus the attitude of the

teacher to teaching, her interest in teaching the subject,

her ability in teaching the subject and the type of training

she had all go to cffect the interest of students in her subject.
Physics received a low popularity index of .31 (Table

IV). DLike Mathematics it is more popular among the girls (.60,

Table II) than among the boys (.20, toble I) as far as this

study is concerned. The general low popularity for this

night be, as in the case of mathenntics, that it requires sone

logical approach. Moreover, without adequate laboratory

for practicals, the study of the subject becomes very dry and

uninteresting. Unfortunately in the ~rea where this

reagearch was conducted, the schools are not well-

equipped with such facilities. But 4% 1tsh surprising why

it should be popular among girls, sinceégirls' achool faces

the same condition of lock of laborotory facilities.,

However the ratings for the subject teacher as a favourite

teacher (.46) =nd as an effective (.46) are fair enough

as to conclude that the teachera' method of teaching, ability and
personcl qualities must have engendered interest in the

students to like his subject. In the case of boym, the name

of the suhbject teancher was neither given mor rated and therefore

cannot be used as o source of comparision.




64

History with o low popularity index of .24 (Table IV)
occupied the nineth position. Table I shows that History
with an index of .03 is not popular among boys, while
Table II shows that History with an index of .80 is quite
popular among the girls used in this investigotion. The
overall low popularity of History night be partly due
to vast readins involved and partly due to learning of
dates and sequence of events. Apart from these re~sons
it is difficult to exploin why History should be unpopular
among boys when we take into account the students' rotings
for their history teccher cs o favourite teacher .70 and as
an effective teacher .83, os stoted in table V. However
another plausible reason is thnt the boys might not have seen
it as inmportant for their future carecr which as table

VII would suggest is a very inportont foctor in determining
students' interest in ~ school subjcect. In fact for thaot

factor Z test is significant at .01 level of confidence.

For the girls the rotings for the history teccher (Table VI)

as a favourite teacher, .07, and as an effective teacher -.20
are very low. There rnust be other Pactors responsible for the
high popularity index of .80 for the subject among the

girls, It night be that traditionclly the school hee

been doin~" well in the subject in the West African Exaninationsg

or that their former tencher 1lnid a good foundation in that
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subject or that the students hove o natural interest in studying
history.

T~ble IV shows that Geography with an index of -.20
Igbo ~.33 and French -,69 are disliked by the students,

There nre many reasons for the low index for geogrophy.
Students say thet the syllabus is extensive, embracing
other subjects such ~s mathcnaties. They experience
difficulty in learning things such as climate, vegetation,
farming systems and trensport systems of foreign countries
which are not applicable to students! background. Moreover,
the teaching of this subject requires elaborate teaching
aids which are not available in the schools. Thus students
get easily bored listening to what scems to thenm like
"falry tnles". There is o great difficulty encoumtered in
nep reading which involves reading of scales and contours.
Our students are not trained for keen obscrvations from the
primary school. This heightens the difficulty experienced.
The subject requires tean teaching which is not yet utilized
in our schools. It is n bad prrctice to give lengthy notes
to students. But this notwithstanding, many of our teachers
8%i1l indulge in it. Many of our students tend to rate high
a teacher who sopios out lengthy, self-sufficient, notes
on the chalkboard for them, thereby relieving them of
their duty to make their own investigations and further
reading.
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Mop rerding does not give room for such notes, Hence students
find thav part of the subject very unpleasant and so dislike
the subject. Tables I and II show that the subjJect is quite
unpopular anong both boys (=.13) and girls (=.33). Table V
shows that the geogrophy teocher in the boys! college has a mean
rating of .4 as a fovourite teacher ond -.10 as an effective
teacher. It is proboble that lack of facilities 1s responsible
for gsuch a very low rating as an effective teacher. Table VI
also shows the mean rating of geography teacher in the
girls! secondory school as fovourite teacher -.07 ~nd as an
effective teacher -,.66, The same reason as in the case
of boys' high School could be advenced for the low rating
of the geogrophy teacher in girls! college as an effective
teacher,

Isbo is offered in girls' gecondory school only and
a8 noted earlier has an index of -,3%, It is really
unfortuncte that the students! nother tongue should be so
unpopular or disliked among them. Normally neople find
pride in learning and speaking their own native tongue

because it is @ne of the things that identify then from
other aroups of people. The low index for this subject is

really of great concern.,
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There are certain reasons for this low index for the subject.
In the first place Igbo is not well taught in the colleges
because there are no well qualified tenchers for this
subject. It is the only major Nigerian longuage not studied
in the Univergsity. Teachers who teach it are those who have
passed the subject at Genernl Certific~te of Educntion, Ordinary
Level or those that have passed it in Grade II TPeachers!
Bxaminotions. It is only recently that the study of Igbo
language was introduced in Alvan Ikoku College of Bducation
which graduntes intermediate teachers., TFor the time-being
the first batch has not passed out. Moreover there are few
Igbo text books on sale in the narket. Another rcason for the
unpopularity of the subject is that students tend
to think that it is only the unintelligent ones that
offer such a subject. Moreever, they do not see the possibility
of pursuing any carcer by offering Igbo in the West African
Exaninations., The ratings of the Igbo teacher as a favourite
teacher (-.47) and as an effective teacher (-.73) are very

low to suggest that the tencher has not the ability to

discharge his duties well 2nd so arouse interest anong his student
French with an index of -.69 (Table IV) is at the

very bottom of the list. The reasons for this are not

difficult to find. French is not a popular medium of

communication in Nigerdia;
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Thus, there is a low notivation to acquire the language.
The nethod of teaching the language does not encourage
developnent of interest in lenrning the language.
Many teachers appear to be under the delusion that proficiency
con be gained by nastering the formal rules of Grannar,
and learning the neanings of words in iscolation. This is
alnost certainly not so: we do net becone proficient in
foothall by learning the rules of the game or even by
reading about or practising isolcted novenents. The young

child ix a French speaking home learns his mother tongue

nainly as a result of initoting patterms of sound, the notivational

force involved being the nced to comrmunicate. Nowadays,

nost autheritices advocate the learning of formnl grammar guite
incidentally, nnd the communic~tion nspect of language
teaching is considered to be of ;renter inportant. While
audio=-nids are inportant, it is even nore inportant to

mive the child every encouragenent to express his ians

freely and spontoneougly, even if he does not use correct forms
at first. By ~ppropriate stimulation too, which is within

the range of the child's expericnces and conprehension, it

is possible to nmoke hin feel the neced to commnicate. Another
reagon for the unpopulnrity of this subject is students

not being aware of job opportunities or vocaticnal utility
of the subject.
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The nean ratings for the I'rench teacher in boyd high school
(Table V) as a favourite techer (.18) and as an effective
teacher (.28) are 2ll very low. Table VI also shows that
the ncan rotings of the French teccher in the girls
college as a Favourite teccher (.07) "nd as en effective
tcacher (=,123) are equally low to consider the teachers
as a gource of inspiration to the students.
‘actors that Affect Students! terests in School Subiject

(2) Vocational value of a subject:

Tobles VII, VIITI ~nd IX chow the factors that affect
students' interests in school subjects. Table IX
shows that the usefulness of = subject to the students!
future carcer or even if he/she does not pursue a
career is the strongest factor that affects students!
choice of subjects to offer in the West African
BExaninations. This foctor hes o popularity index of -
.96 and in testing the null hypothesis for this factor,
that is, that no relationship exists between the
vocational value of subjects ond students' interest in
school aubjects, Z is significant at .01 level of
confidence, showing that there is high

relationship between this factor and students!

choice of subjects.
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(b) Teachers! ncthod of Presentation or teaching:

The second factor in the sane table, teachers'! nethod
of presentotion or tecching, has a popularity index

of .13 and in testing the null phyothesis for this
factor, that no relationship cxiste between tecchers?
nethod of presentation and students! interest in school
subject Z is not significant ond therefore upholds

the null hynothesis that no relationship exists between
this factor and students' interests in school subjects.

(e) Marks Obtoined in a Subject:

The third factor is narks obtained in o subject. The

populsrity index for this factor is =.20 and in testing the
mull phyothesis thot no relationship exists between narks

obtained in school subjects and students! interest in
achool subjects Z is significont at .05 level of
confidence, thus showing that relationship exists
statistically betwecen this factor and students! choice
of subjects.

(d) The difficulty of o subiject:

The last factor in the table is the difficulty of a subject
wi'ich has 2 popularity index of -.7{ and in testing the

null phyothesis that no relationfggg;ts between the
difficulty of subjects and students' interest in

school subjects, Z is significant at .01 level of confidence
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thus showins that a strong relationship exists between this
Pactor and students choice of subjects.
It is inportent to note the relationship between the

responses for the first foetor - "The usefulness of a subject
to ny future carecer or even if T do not pursue a career" and the
responses for the lcst factor "The difficulty of a subject".
108 gtudents responded to the "Yes" category in the first
factor while 96 students responded %o the "No" category in the
last factor. This shows that the last factor (the difficulty
of a subject) is as strong a reascn for choosing subjects to offer
anong students as 'the usefulness to 2 subject to ny future
career or even if I do not pursue a care@¥ i3 to them.

Tebles VII and VIII deal with the factor that affect
boys! ond gzirls! interests in school subjects respectively.
Eoctors thot offect interegts of Bovs in Sghool gubjects:-
(2) The vocational volue of a subject:

Table VII (boys only) shows that the usefulness of a
subject to a students future corcer or cven if he/she
does not pursue o career hos the highest populority
index of .98 and for this factor in testing the null
”pothcsis Z is significant at .01 level of confidence.
Therefore, anong the boys & strong relationship exists
between the vocational value of a subject and the choices

of subjects they offer in the Vest African Bxaninations.



(b) Teachers' Method of presentation ar teaching:

For the second factor - Teachers'! nmethod of presentetion
or teaching - the popularity index is =,.10 and in testing
the null hypothesis that no relationship exists between
teachers' nethod of presentation or teaching and students!
interest in school subjects, Z is not significant, thus
affirning the null hypothesis,

(¢) Merks obtained in a subject:

The third factor is narks obtoined in a subject and

for this the popularity index ig =.3% and in testing the
null phyothesis for this factor, Z is not significant and
go confirms the null hypothesis that no relationship
exists between norks obtained in 2 subject and students!
interest in school subjects.

{d) The difficulty of o subject:

The difficulty of 2o subject is the last factor in the

table and has a popularity index of -.68 and in testing

the null hypothesis Z is significant at .01 level of
:oq#{&enco: thus showing that there is a strong

relationship between the difficulty of a subject and students!

choice of subjects,
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It is inportant to note the relationship between the
Pirst frector ~ "The usefulnesa of 2 subject to ny future
career or even if I do not pursue n career "- and the last
factor, "the difficulty of a subject." 79 students
responded’ to the "Yes" category in the first factor while in
the last factor 72 students responded to the “No" category of
responses, This shows that the last factor, the difficuldy
of a subject is as inportant as the first factor, the
usefulneass of a subject to a studentta future carcer or even
if he/she does not pursue a cereer, in the choice of
subjects that students naoke,
Eagtors that Affect girls' intorcots in school subjects.
(2) The Vocational Value of a subjcct:

Table VIII (girls only) shows that the usefulness of

o gubject to o studentts future career or even if he/she
does not rursue a carecr hns the highest popularity
index of .93 and in testing the mull hypothesis that

no relationship exists between vocational value of a
subject and students' interest in school subjects,

Z ts significant at .05 level of confidence. Thus there
is a significant relationship between the vocational
value of a subject and stude ts' choice of subjectsto

offer. But when conpored with the case of boys, this
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(e)
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factor is a stronger reason for the choices of subjects
anong boys (.01 level of confidence) than anong girls
(.05 level of confidence). One can say thoet boys think
nore about their future career than girls.

Teaochers' nmethod of presentation or teaching:

The sccond factor in the table is teachers! method of
presentation or teaching. This had o popularity index of

.73 and vhen the mull hynothesis for this factor was testepl

7 ie siimifiecnt nt .05 level of confidence, This shows

that for the girls there is simmificon® relationship

between teachers! nethod of presentation or teaching and

their (girls!) intcrest. in school subjects. It is noteworthy
that for the boys, with regard to this factor Z is not
signific:nt, showing that no relotionship exists between
teachers! nethod of presentation or teaching and boys'intereat
in school subjects. In otherwords teachers! method of teaching
is not a significant factor in the choice of subjects

boys nake, unlike girls.

Marks Obtained in a Subject:

Marks obtained in n subject, is the third factor in the
table and it has a populority imdex of -.,60. When the null
hypothesis for this foctor was tested Z is not significant.
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This shovws that narks obtained in school subjects are not

significnt factors that cccount for the choice of subjects

girls nnke. This also applies to boys as shown in Table VII.
(d) The difficulty of & subject:

The last factor in the toble is the difficulty of a

subject nnd this like the former had o popularity index

of -.60, ond in testing the null hypothesis Z is not

significant, showing that for the girls the difficulty of

a subject does not significantly offect their choice of subjects

to offer. This is quite unlike the case of boys where 2

is very significant at .01 level of confidence. For the

boys this is a strong factor that influences their choice

of subjects to offer.

Although it is o bit difficult to explain the reason
why this factor (the difficulty of a subject) should
influence boys' choices of subjects grectly, the resecrcher
agrecs with educators who assert that any subjeet could

be difficult or ensy to studen's depending on who teaches
it and how it is taught. Thus the way a subject is taught

colours the perceptions of the student about the subject

that is taught and consequently affects his attitude to and
interest in the subject. It is likely that in the two
schools that are used for this investigection, teachers in the
girls! school adopt methods that appeal to the interests of
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the atudents. Moreover it ig likely also thnt in presenting
their leﬁéons thé tenchers take the moturational level of
the students nore into consideration than teachers’in the
boya?! college. Hence such subjects as Mathenctics, Physics
and Cherdstry which are locked upon by students os difficult
gubjects received high populnrity stotuses anong girls than
anong boys o5 shown in $obles I and IT. | T%'
0 It is inmportont to drnw atiention to girlé' responses
to the first and second factors on the table. 29 students
responded to the "Yesg" cotegory of regponses in the cnse
of the usefulness of = subject to student's future career
or even if he/she does not pursuc o carcer, ond 26 responded
to the “"Yes" category of responscs, in the case |
of tecchers! nethod of presentotion or dsaching, This
shows thet for the girls, teachers! method of teaching is as
inportont as the ugefulness of the subject to their future
caresr in nmalting then chooge the subjects they offer in the
West Africon Exaninations. '

Tables X, XI, ~nd XIJT show point accurmlations for
gtudents? rost fovourite two subjects, giving three reasons

why they like thenm., - e

R
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Tble XII shows that the foremost reanson why students
like o dislike a subject is whether it is »elated to
their future carceer or not. This has 174 points. Iy is followed
by whether they obtain high marks in the subject or whether
it is ecnsy ~nd interesting to thom. This renson has 159
points, The intrinsic value of o subject with 134 points

is the tFrird factor that accounis for their interest in
school subjects. ILostly teacher's method of presentation and

his personality are other fretoras that nake students like or
dislike subjects offered in sccond~ry schools.

Table X for boys only shows the scme order as in Table XII
for both boys and zirls conmbined.

But teble XI, for girls only, has a different picture.
For the girls the foremost rcosons for lilking o subject are
whether they receive high morks in it, or whether it is easy
and in'eresting. This groun of rensons received a total
of 52 poiats., This ir followed by whether the subject is
reloted t taeirfuture cnrcerswhich hes = total of 45 points.
The third reason is the intrinsic value of a subject which
has 29 points and the last is Teachers' nethod of

presentation and/or characteristics which has 20 points.
It i3 inportant to note as shown in tables X and XI

that for Hoys, their future carcer is the nost inportant
reason in choosing subjecte to offer while for girls high
narks, ecsiness of 2 subjects, and interesting qualities of
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a subjects are the most inmortont factors they consider in
chooging subjects to offer in the ''est ‘African Exaninations,
Again this suggests that boys think more about their future
corcers than girls. This noy be as o result of their future
rcle in life as brecd-winners.

Table XIII suggests thot there is o high positive Correlation
betwoen the subject choices of boys «nd girls. It is c further
derionstr tion that alnost the sane factors are involved in
making boys as well ns girls like or dislike subjects offered
in schoel 2nd hence in making choices of subjects they offer
in the West African Bxanin-tions, It is worth netnioning
that the subjects of this research (the boys nnd the girls)
were c¢rown fron two different schools with different tecachers and
varyins qualities and quantities of teaching-learning
ne.terinls, yet this notwith@tonding there is a high
positive_coer‘ntion hetween the subject choices of the

subjects, that is, the boys 2nd girls used in this reseorch.



CHAPTIR V
SUMMARY, CONCLUSICHN AND RECOMMENDATIONS

Sunnary

Many subjects are taught in Secondary Schools.

achools

The subjects offered in many/range up to fourteen
or nore. Dut students are required to pass at leas?t
8ix subjects to obtain the West African School
Certificate. However each student is allowed to
choose a maximun of eight aubjects; ond for those
offering odditional Mathematice, they are anllowed
to offer up to wine subjecets. OSonetines some students
offer a ninirmun of six subjects. ''hen one looks into
the subjects offered in =~ sinzle school by various
gtudents one finds wide gifferences in their choices.
This fact becomes more pronounced when one takes
account of the variety of subjects offercd by students
fron different schools. This creates a problen situation

vhereby an interested educator is forced to ingquire

79
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.for.the reasons why students moke cholces of subjects

they cffar. |
The objectives of this iﬁfestigﬁtion were'therefore:

(i) To £ind out the popularity status of each subject
offered in secondary schools, : ._

(2) To find out the recsons why studeﬁt& tend to

like or dislike individual subjects offered in
school. | o

(3) To suggest neasures that could be taken to inmprove
the interests of students towards school subjects.
Specifically this study was meant to answer the

following specific questions:

(1) vhat gubject or subjects are nost liked by the
students? . o

(2) Vhat subject 0r subjects are ﬁﬁst disiikéd by the
students?

(3) What are the factors which influence students?
interests in making the choices of subjects they offer?
70 give substnnce and value to this study the

following assunptions which might serve as guides in

the gearch for neaningful variables were nade:



(1)

(2)

(3
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Thot Secondary School students while in sgchool
think of what profession they would pursue on
conpleting the secondary education . The profession
or career a student chooses will invariably affect
his interest in nnking choices of subjects to offer
in the School Gertificate Bxaminantions,

Educationigtes contend that any subject cowld be
toucht at any level in a way that could be meaningful
1o the lecrner and therefore interesting to hin., If a
teacher lacks good nmethods of teaching he is likely

t0o kill the interests of the students because he would

not be dapable of challenging them and thus arousing
their interests. The researcher therefore anssumed
thnt teachers! method of teaching plays a great role
in the choice of subjects thot students offer in the
West Africean Bxoninations.

Positive reinforcement enhances interest in any
hunan endeavour. When a student constantly scores
high morks in certain subjects, he feels 2 sense of
bonour, reward and security. The reverse would be the
case vwhere a student constantly scores low marks in
certain subjects., It is therefore likely the marks

students obtain in various subjects misht anffect their



(4)

|, 8

choices of subjects to offer in the West African

School Certificote Bxaninntions.

Often people dislile any task when they find 1t
difficult to tockle and look for easicr ones, It is
likely that ctudents, like most hunon beings, night
hehave in the same way in noking choices of subjects
to offer in the West African School Certificonte
Exaninations, _ ) _

As o guide to this investigation, the hypotheses

b elow gtated in null fornm were advonced to test

the relationghips of +the varicbles under study;

(1) No relationship exists betwsen the vocational
value of subjects and students' interest in sehool
subjects.

(2) No relatlionship exists between teachers' method
of presentation omd students! interest in school
subjects. |

(3) No relationship exists between marks obtained
in school subjects and students! interest in
school subjects. | o

(4) No relationship exists between the difficulty
of subjects and students! interest in school

subjects.
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The 1dea here was to see the degree to which the
independent variables, the vceztional value of subjects,
teachers! method of presentation, narks obtained in

school subjeets, and the diffioculty of subjects affect

the deperdent variable — student interests in school subjects.

It is hoped thnt the findings of this study will
enable secondary school tenchers, school adnministrators and
the West Africon Examination Council to gain insishts
into sone of the renl factors that nccount for students!
like and dislike for gschool subjects and consider the
usefulness of the recormendations resulting from this
investigation., The result of the study nay enable the
teachers to reconsider their nethods of teaching and
their attitudes towards students. It neoy help school
adninistrators to understind the extent to which facilities
and other conditions of learning are important in making
atudents de\relop interest in subjects offered in the
school. It may also help the West African Bxamination
Council reconsider the nature of the existing syllabi
for certain subjects and the conditions of +the award

of the Weot Africen School Certificate to candidates. \
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Conclugioms and Recormendations: _
rg stated earlier the Purpose of this study was t&f
deterrins the populneity stotuses of various subjects
offered in secondnry schools and to find out why studenis
Yend to like certnin school subjects and to dislike others.
The findings of 4his investigotion indicote that
English language with an index of .98, Bible Imowledge (.96)
and Biology (.95) wore the nost populer subjects among
boys . girls. The most disliked subjects were French
(-.639), Igbo (-.33) and Geography (-,20)., These findings
are very ruch lile the findings 0.M. Terron in 2 similar
.regearch conducted in Freetown where English langunge
wag the wst populnr subject. Other pdpﬁl&r gsubjects in
hisg rosenrch included seripture and Biology. But unlike
the resenrch of Thomas and Surachnad where Indonesian
fangounge was among the nost populnr subjects Igho wos one of
the rost unpopulonr subjects .in this research.
The populnrity of Englis%ﬂ%?nguage anong students
could be of great advontage to/ teaching and learning
of other subjecis since the nedium of instruction is English
languoge. If teachers should adapt the content of the subject

matters of various subjects to the age, ond nmaturational
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levei their students, and with students' interest in English
language, it is likely that students night begin to cultivate
interest in those subjects that are not yuite popular with
then, Many psychologists, nfter-all, contend thnt interests
are highly adaptable and responsive to the conditions of,
and circumstances around each child. As stated earlier,
for an interest to grow there should be room, tine and
place for it to do so, "nd usually some cultivoting.
If it is to grow, it ghould hove the worm sun of success
and approvel and if it is to asrow atrong there should be
rich rewards for various drives nnd purposes, with
continually onening posgibilities for yet further
satisfoction. Thus with gtudents! interest in English
languege, the nddiun of instruction, and with teachers
setting soals that are achieveable by students in vardous
subjects and with an ever-increasing eucouragement fwom
the tencher, no doubt interests of students in voarious
subjects will he enhanced, _ . “

The low popularity index for Igbo does not surprise
the researcher very muech. The sbrength of any educational
systen depends on the quality of tenchers in that system.
Igbo i3 not yet studied in The Universities. It is recently

introduced in Alvan Ikolku College of Education Qwerri.
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In effect,the subject is tought by unqualified, and "half-
baked" teachers. These teachers cannot stimlate students
into liking the subject. Since students think very much

about getting the Went African Sohool Certificate they would
not enter for subjects where there are no well

qualified tenchers. VWhen conpared with the high popularity

of the Indonesion language the picture is quite differente
Indonesicn, lile English langunge, is the officianl

langungc of the eountry which nckes it necesscry for
enployment opportunities for Indonesion children. This

is a great motivating factor in cultivating interest in any
subject. Moreover, Indonesinn can in a sense be regarded

as 2n international langunge for a group of countries
includingz Malaysia, and Indonesia, Bohasa Malaysia and Bahasa
Indonesin are Pagically the lMalay language with small variatione,

This international stetus of the language adds to the reason

why it wis one of the subjects nost liked by the mupils.
Igbo is not the national language of Nigeria.

As the findings of this rese-rch sugiest, students like
gubjects which have bearing with their future career or
which have vocational values. They do not see in Igbo,

a key to any profession or as being important for their
future success in life, Hence this language was found

to be unpopulzr among the students even though the research
was conducted in the Igbo 3peaking area of the country.
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The reasons given for liking or disliking various
subjects offered in school by Nigerian students used in
this study are similar to those given by Freetown
gtudents 2s reported by 0.M. Ferron in his research.

The forenost rezson is the vocational value of o subject
ond this reason seens nore important for the boys than
the girls. For the boys the difficulty of a subject is
as strong a factor as the vocational value of 2 subject
while for the girls the difficulty of a subject is not

a factor in nmcking them lile or dislike a subject.
Probably the girls have more qualified tenchers who
seen to present the subjects students lobel "difficult”
in a simplified nanner,

Tor the girls, teachers! mnethod of presentation aml
narks obtained in subjects are very strong factors in
making them like or dislike a subject.

The reason for the vocationzl vnlue of =~ subject
being so strong a reason for liking or dislilking a subject
among boys than girls is probablv that boys think more
in terms of their future role as bread winners.

Unlike the researches carried out by 0.M. Ferron in
Freetown, Thomas and Surachmad in Indonesia, and

S.E. Dean, girls in Nigeria used in this study prefered
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nathenatics and physics nore than boys.

Apart from teacher variability which the resesrcher
in this study edvenced earlier, the researches of Marie,
"Variables Associnted with Curricular choices of secondary
school pupils®, and th=at of Thomas and Surachmad (Likes
and dislikes of Indonesizan pupils) suggect other reasons.
Mzrie found that intellectunl wvariables and family background
to be highly related to curricular choices of students.

Thomas ~nd Surachmad argued that subjects such as

Mathematics and Physics deal with such concepts that seem

to involve romewhat srreialized abilities. It is poasible
that they cause great satisfaction for successful pupils

vho possess these nbilities and at the same time cause greater
frustrotion for those who do not.

Therefore it is protable that the girls in this study
prefered mathem~tiecs and physics nore than the boys because:
(1) they have better terchers (2) there ware more intelligent
girls than boys in the resenrch; (3) most of the girls must
have come from more enliébened homes than the boys in which
case their poarents must have hnd some influence in the
interests they have for vorious subjects; (4) there were more
girls thnn boys with specinlized abilities in these subjects as

far as this research is concerned,
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Moreover culturnl differences might be part of the reasons
Tor difference in the findings of Mnarie, Thomas nnd
gurachmad with the findings mode in this research. There
micght be different opportunities for Igbo women when
comparedzgtzhopportunities open {0 women in bthe researches
just sited nbove, Icbe women hhve the same opportunities
with Tgbo men in the pursuit of future career. It is likely
that the girls wused in this reseacrch put in more energy
than the boys in the study of these subjects labeled
"difficult’ = Mathematics and Physics - which night have been
viewed by the girls in Marie's, Thomas's ond Surachmnd's
researches as exclusive gubjects to be pursued by men,
heance the difference in the findings of their researches from
the findings made in this ctudy.

Tyler in her research, showed thot obility and
| interest are related in boys bhut not in girls. She attributed
| these deferential finding to social role expectation associated
with sex. Her resulting hypothesis was that beys have
differentisl occupetional role models which encourage the
development of interests in line with thelir abilities,

while airlst! role model (house-wife) is not such as to
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encourage the development of interest in line with
abilities. Tyler interpreted her findings as ruling out
aptitudes as n bosis for interest development, but what
she seemed cctually to have shown is that socizl expectations
encourage or inhibit the formative dnfluence of aptitude.

There is nothing in this research to support Tyler's
findings and armment. To determine the degree of
correspondence between the slectionz of boys and girls the
researcher used rank order corrclcotion and found, as
Greenbatt’ found in his own research, that there wos
2 high significont relationship between the subject
preferences of both sexes. No doubt Home management

received o low vopulority index among 7irls in this study.

Towever anong the Thos where this research was
conducted gimilor opportunities for future careers are
evailable to both boys and girls alike. Tormerly women
in Ibo-land used to be called “Orialm®, meaning
those whose who stay nt home to consume the wealth of their
husbonds, Today many, if not all the women, reject that
nnme or Tltle and rather prefer to be called "Odoziaku", meaning
those who not only keep well the wealth of the family
but also contribute to the wea}th of the family. Anong
the educated women in Ibo-land, the term, housewife is regnrded

as derosatory or an insult. Therefore, Tylers social role model
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for women (housewife) does not adequitely apnly in the orea where
this reoascarch was conducted nd in the sense she used the
tern (housewife).

Howard H. Mosher obtained o sinilar finding® in his
own research, He found that there was little in his
investigntion to indicote any sharp line of demarcation between
preferences in the "nesthetic" subject area for girls and the
"gkills" area for boys.

In the light of the preceeding findings, the
followins recommendations have been made:
(1) Some consideration mi-ht be given to the possibility

of core curriculum based on English language, Bible

Imowledge (or religious mowledge) and Biology,

around which the rest of the curriculum could be made

to revolve storting from primary school.

The core-cur-iculum, otherwise known as (a) problem=
of -living curriculum (b) society-centree ~urriculum or

0
(¢) Social functions curriculum according to Smith et, al.z

consists of bosic values ~nd rules by which the people govern
or ought to govern their activities. By these rules

they decide what is good or bad, desirable or

undesirable. A Social problem or issue involves

frctual content, desceriptive »rinciples and socio-moral

20 .

) B.0. Smith et al, Fundamentals of Curriculum
Development, New York: darcourt, Brace an or Inc,,

y ppo 14 - 315.
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rules and values., It is customary to thinlt of social
problems as being capable of solution by meons of facts and
descriptive principles without explicit reference to the
values involved. The core curriculum rejects this view
and instend mokes the valucs of the problem, alonsg with
descriptive princinles the object of study. 0.M. Ferronll
from the findings in his research recommended a core curriculum
bagsed on Bnglish, number ond Naturol Science around which
the rest curriculum could be nnde to revolve
startinz from the primary school.

In an investigation in 1961 on factors associoted
with interest in seience, lleyer nnd Penfold22 concluded
that 8 Science Course designed round n core of physical
Sciences, is more likely to develop interest than one
organised around the biological seiences. One can readily
see that this might be the case on the fringe of
Bast London wherc the research wns conducted, but it is
doubtful if this could be expected to apply to
secondary school children in Nigeria, following the

findings of this research,
21

O0.M. Ferron, Op. cit., p. 13

22Meyer ond Penfold in 0.M. Ferron, Loc. cit.
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0f course, further experimentation would be necessary,
but the available evidence ruggests that both from the
point of view of the national economy as well zs children's
interest, rother more emph%ﬁa should be placed on Biology.
The interests of children in the biolozical life 2round
them should be exploited to the full from as early
an age as nossible. Moreover, where fimds are short and
the provisions of adequate manufoctured equipment have
to be curtailed, the biology tezcher has recourse to
improvisation within the n~tur~l biologic~l 1l~bo ntories
around or ne~r most Nigerion Schools, Furthermore, this
n2turnl interest in Biology can be used ~s o foundation
for work in lrngurge, If every biology te~cher can nlso
look upon himself =g o tencher of Bnglish ond if every
te~cher of English can ncquire some local biologicnl
lmowledge, vhich he con utilize in his English lessons,
then something would be goined from the point of view

of mnlting the secondery school course rather more mecnirgful

thnn it is ~t present.

Nigeri~ is o heterogencous couniry consisting of peoples
with different lrngunges. Tnglish langunge is the only
mediun of cormunicntion by which the various cthnie groups
con interact. It thus solves grent Socinl problem. Hence

it is necessary to m~ke English l-ngu-~me a core course for
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21l ermdidntes for the West Africon School Certificote.

In ~ troubled country like ours where intolerance
narrov - mindedness nnd discriminntions hove sometimes
~cted ns powerful fnctors of misunderst-nding -nd
disintegrntion, religious knowledge, whether christian
or Islamic, is very importont since it prenches love for one
another, forgiveness, honesty, open-nindedness ~nd coe-operction
cmong vorious peonles of the world., Religious Imowledge
could be o strong foctor in solving the problem of
national unity and intesration which hove constituted
n big socinl problem for the country.

It is necessary to reiternte the importonce of
biolozy per se. Nigerin is busically on agricultural
country mnd bioclogy not only tenches hum~n ~natomy but also
about plrnts ond crops. It should be mnde necessary to
loy foundoation for, cultivate interest in, ond
motivote students to toke up cgriculture as o future coreer.
This is necessary when we thinlk n~bout the rate at which
the country is increasing in populrntion nnd the imminent
problem of how to feed the growing populstion.

However, the above suggestions should not be misconstruced
to menn that such importont arens as mnthemrtics ~nd
gsocinl studies are being over-lcoked,
(2) If we are commited to» the principle of child centred
educ~tion, surely we should toke account in our methods of

presentation, ond comments mode by the students themselves,
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The unpopul~rity of such subjects as French, Igbo,

Geogr: pry ond History could be due to many reasons,

The greasest renson may be due to thoir laek gf application
to fun:tlonal socicl or career oprortunities. To the
students French is not quite functioncl since it is not

the mediim of comunicntion in Nigerian. It is not

practierl to their doily lives. Igbo nlso is not the
natioanl language of the country and ccrries with it

1ittle »» no job opportunities. Much of whot are taught

in geog  ''phy "nd history are not oriented townrds the students?!
immediate environment. The methods of te~ching them are
rarely ~ctivity - oriented. The study of geographical
conditioas ond historical developments in Burope, Asia,
Americr. Mnd even parts of West Africa nre not felt to be
proct:cal to the students becuase they are not oriented towards
their immedinte environments. Students! are easily aroused
by "here and now" oriented leornings, "“hen the contents of
gsubjects are much of foreign orientation, they are not
functionnlly used by the children cnd hence they lack
interest in them bec.use they ~re not immediately valuable to
the students. This is where it becomes very necessary to
emphasizo the introductior of socinl studies into Nigerion

schoo..g starting from the oprimcry school level.




o

96

Soclal studies allows the student to exemine himself and
his own needs§ ereates an awcreness and an uwnderstanding
of the evolving socinl and physical environment around him,
Emphngis is placed on the child!'s immediaote environment

and the functionclity or immedinte utilization of knowledge
aequired. This is o very strong argument for moving

awoy from the teaching of discrete gubjects towards an
integrated curriculum like social studies.

Biology received such o high populerity index becouse
it is progtical to life. It deals with the students! lives
and the envifonments that nre immedi~te to them (ztudents).
The populority of biology pr@sents o good argument for
integrated Science incorporoting Physics cnd Chemistry.
This will definitely enhnnce the interests of students in
atudying elements of physies and chemdstry.

As the findings of this study show, Bible knowledge
was very pornular smong the students. The reasons for this
populnrity might be that the atudents attended missionnry
primery schools where they were in%hccted with the iden
of the vnlue of Bible knowledge =5 being véry essential
in the school curriculum. Thus they find it functionally
useful Tor it enhonces their immedinte application to life.
When compnred vith the functionsl noture of geography and

higtory with regord to their contents and their immediate
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application to life, the subjects tend to lose porularity
among students., This is understondable vhen we remember
that the studenta emphosized the voentionnl value of a
subject, its functionality or wtility to practical life
as the major faetor in considering whnt subjects to offer
in the WYest Africon 3chool Certificate Examinations.

| A1l these notwithstonding the investigator still
fééommends that tenchers shouwld talke necount of their
methods of presentations; improvise and usc adegunte
teaching nidss recognize individual differences that exist
amnong the children they teach and minimize the Tendency
to ¥rent them os homogeneous groups. Individunlized
instruction con go o long way to remedy lack of interests
in school subjects among secondary school stuwldenis.
Lecture method of teaching shonld be minimized as much
ag pousible nnd activity nnd project methoeds gshould be
used to the uptimum for children leorm more by Qdaing
than by sitting still ond listening to "sermons®, In
tenching any subject the teachers should stort from where
the students are and not where they should be, This will
help to reduce the difficulty that childven encountof

in lenrning various subjects.
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(3) Reinforcenen§ crentes intercst in lemrning.

teachers should set tasle that are within the
ability of the students to toekle and which have the

probability of being auccessfully solved by then.

Success in solving problems set by thgnteachars
enhances pride nmong stulents ond thus creates interest
_ in learning more.,

(4) At Fhe stage when students choose subjects to offer
in the West Africnn Examinat ions omany of them do not
knotr the vocationnl values of vorious subjects, As
much as possible teacchers should explain qvenues open
to children in any subjeet they nre teaching,

(5) Since future carecr his received much concern
anons student in choosing the subjects to offer in the
West Africon School Certificate Bxaminrtions, it seems
inperative to recommend the establishment of guidznce
counsellors in secondary schools to help the students plan
their future.

(6) School administrators should provide adequate
facilities necessary for learning, Increased efforts
should be made to provide qualified staff for various
gubjects.

Irbo and other Nigerian languages should be

introduced into the Nigerion universities and studied
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up to degree level in order to turm out qunlified tecchers
in our notive langunges. This will go o long way to remedy
the unpopulerity of such subjects among students.

The findings of Frymier in his research "A Study
of students! motivation to do good work in School"
seem very relevant in making recommendations for this
study.

(8) Teachers should show interest in the subjects they teach.
This 3nterest is often oopied by the students tought.

(9) Tenchers should show sincere concern in the welfare of
the students. When o teacher is indifferent to the well-
being of students, often students tend to dislike the teocher
and the subject he te-ches.

(10) Grades and other forms of recognition ~re important in
the development of interest for a subject or subjects among
gtudents.

(11) Teachers should toke keen interest in the students!
physicnl ond emotioncl status as these have direct influence
on the attitude of students towards school subjects. _

(12) Tenchers should ensure favourable physical factors (1light,
temperature, absence of distractions) in the class room,

Other recommendotions include:

(13) New methods teaching, such as team teaching, should be
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utilized 2as much as possible to minimize boredom cnd

inerease efficiency.

Teacher - student planning should be ndopted because

of its obvious adventages:

()

{®)

(e)

(d)

(e)

The students would be in a better position to
set up ways of achieving the goals and in
evaluating their progress.

There is o high degree of motivoation exhibited
by students in lecrning the tasks they participated
in choosing.

They attack the task with great vigour since the
task makes meaning to them

When school time is spent in nttempts to solve
nroblems that rre real to the pupils by methods
that make sense to them, school work takes on

a new complexion.,

“he pupils carry out responsible assignments
because the assignments are about problems they
understand.

In short ¢2ccher-pupil planning is a2 procedure

that sets the stage for interest in school subjects.

RECOMI ENDATIONS FOR FURTHER RESEANCH:

Owing to limited time and funds, the researcher

could not investignte all the variables involved in this

study.

Fe therefore mnkes suzrestions for further research

as follows:
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(2)

(3)

(4)

(5)
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A study of the z.lationship between intelligence
leve !l and subject prefeiences of secondary school studentss

A study of the relationship between achievement and
subject preferences of secondary school students;

A study of the relationship between teacher
preferences and subject preferences of secondory
school students;

A1 investigation into the specific reasons (pupil
intcrviews) (content analysis) (observation of teachers)
for the success and attractiveness of some subject
and not others.

An investigation of the societal relationships of
the unction of subjects and their pop&larity.
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APPENDIX
QUESTINNAIRE TO BE COMPLETED BY STUDENTS IN SDCOIDARY

SCHOOLS IN OWERRI DIVISION OF EAST CENTRAL STATE OF
NIGERIA

SCHOOL LR R A I A R I ] Class L I I I I I R I sEx L I A B

DiViSion L I I I I Dn-t(a: @8 8 s 800 e aaee e

A varied number of subjects are offered in
Secondary Schools, Bo0low is o taoble listing the
subjects and two categories of response -"Like,"
"Don't like", You are required to indicate with a
tick (v') whieh subjects you like and don't like,
Thus, if for example you like History, then you
should put a tick (/) under "Like" against
History, if you don't like it put a ticlk (& ) under
"Don't like"., Only one tick should be made =gainst
any one subject. In column three you are required

to indicate the most recent mark you scoregfin each
of the subjects.
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Subject kike

Don't like

Most recent
marl: obtained
in each subject.

English X anguage
English literature
Mathematics
Physics

Chemistry

Biology

Geogr:s nhy

History

Bconorics

Health Science

Politicol Science
French

Igbo

Religious knowledgT

Home Management
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Make a list of your !avourite'thhchcrs on the staff including
those wh. have recently left the school. B, favourite
teacher I mean teachers who are friendly, approachable,
synpéthetic, gracious and relax and who you like.

In Colommn 2 meke a list of most effective teochers,

that is, teachers who are able to present their lessons
clearly; those who have proved their ability to teach
well.

-

Names of Teachers on the staff Favourite Teachers|Most effective
Teacher
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Many factors affect students! interests in School
subjects. Some factors affect some gtudents while they
do not affect others. Below are some of the factors.. You
are required to indicate with a tick () whether a
particular factor affects your interests in school subjects
or not. For example if the usefulness of a subject to
your future career or even if you don't pursue a career
affects your interests, put a tick () under "Yes"
against "the usefulness of a subject to my fu'ure career
or even if I don't pursue a carcer," if it does not
affect your interests in school subjects put a tick under

"No" Only one tick should be made against any one factor.

Yes | No

1. The uwsefulness of a subject to my future

career or even if I don not pursue a

2. Teachers' method of presentation or

teaching.
3. Marks obtained in a subject

4. The difficulty of ~ subject.
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Please rank the factors according to how far each one

affects your interests in school subjects. The one that
affects your most should have 4 points, the second
should have 3 points, the third should have 2 points

and the fourth should have onec point (1 point). The

one that does not affect your interest should have Zero

put (0)

FACTORS INTS

The usefulness of a subject to my future
career or even if I do not pursue a
career.

Teachers' method of presentation or teaching

M rks ob tained in a2 subjecting.

The diff.culty of a subject.

Plezse select your most favourite Two subjecots

and given three reasons why you like them,



